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Resource Manuals for Pregram for’ ExceptIOnaI Chlldren
The Georg@ Department of Education. Dlv1510n of Spec_Lfrograms. pubhshed Resource Manuals to assist
local educanon agenc1es in the provision of quahty programs fof exceptional children The Resource Manualsan-

clude, ! -
<
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-Foreword . ’ .
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« Georgia is commmeﬂto the belief that every excepnonal child has a nght to receive an educatlon based oh his or

\hér indidual needs N

The(need\for developmg standards and gq\delmes for’comptehensive programs f'or exceptional chll‘dren n our’
schools has emerged from state and federal legislation-, The three‘ma)or laws affecting the education of excep-.

tional children 1h Georgia follow -

[

JAN APEG (Adequate Progrpm for Education ip Georgia Act)

Sectloii'92-605a, Special Education .

special edycati®n needs and three and four year old
~ handicapped or perceptually or hnguistically- deficie
Children. ages 0-5 years.

N ehgible for special educatio Bervices "
" . ? ~5

< 3
-

t

“All children and youth who are ehgible for the general education program,-preschool éducation, or who

ildren whe are éither physically, mentally or embno'rgy
t'shall also be ehgible for specual education services.

se handicap 1s so severe as to necessitate early educanon intervention may be

'
] . - -

Effective dafe July 119, J .

- . . . ; ‘ ®

P. L. 94-142, Education, for All Handicapped Children Act of 1975 . »

-

The full services goal in Georgia for implementation of P. L. 94-142 states:

ve

“All handicapped children ages 5-18 will have avalable to th

‘on or before Septémber 1, 1978 a free ap-

propriate education Ages 3-4 and 19-21 will be prouvided services by Septemiber 1, 1980 and 0. Zby September

-

1 1982 if funds are mvailable R ) L .
. = . .
) . Effectlve date September 1. 1978 * ' b :
. Sectio2 504 of P.L. 93-112, The ~,Vocathql' Rehabilitation Act of 1973 ' /‘ . . .
- - . T Y
“No otherwise- quah[xed handicapped indinidual shall solely by the reasen of his/ her handicap be excluded from
the participation in. be denied the benefits of.. or be subject to dtscnmmatron under any progr:a\or actiely -
receing Federalt/mancxal asststan;e A .. T, . Vs .
’ ‘ y
Effective date June 1. 1977 ° N
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Introduction , ' .

,

. L] .t

The purpose of the resource manuals is to help local education agericies in |mplementmg these laws aﬁd In pro-

/ v1d|ng quahty programs for exceptional children . -
. ‘ v .
. ’ Vdlume N Specific Learnmg Disabilities is designed to help-the local education agencies plan, expan’d and
maintain programs in the area of specific learnirig disabilities. No resourcelmanuakcan kg all inclusive in any area |
. of exceptionality This is clally true in the area of specific learning disabilities. This manual does @ontain # )
K guidelines and suggestions to help provide teachers with a founda}n for helping learning dnsabled children and ”
' youth to advance toward their maximum potential . . -
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. .
The definition of- Specific Learning Disabilities used 1t Georgia isetaken directly from the * Federal Register.’,
December 29. 1977, section 121 a.5 It is gcluded in the Program for Exceptional Children Regulanons and .
Procedures, October 1978 (Pp 27-29) .- - ,

.
.

Spec:ﬂc Learning Disability” means a disorder in one.or more of the basic psychological processes nvolved in
understanding or n using language spoken or wnitten, which may manifest itself in an imperfect ability to hsten,
think, speak, read,'wnite, spell or to do mathematical calculations The term includes such conditions as percep-
tual handicaps. bfain injur®, minimal brain dysfunction » dyslexia and developmental aphasta. The term does not ,
include children who have learning problems which are primarily & result of visual, hearing or motor han:
dicaps. of mental retardation, of emotional disturbance or of egvironmental. cultural or economic disadvantage * ~

-
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Ttre definition qf learning disabiliies has been and will likely continue.to be the subject of much debate among
professionals in the field. therefore, guidelines are essential fos determining elig{"bllity‘and placementn a learning
-drsablﬂ es program For a child to be labéled as learning disabled, the primary diagnosis must be learning
disabilities A student whouis achigving at or near his or her expectancy levels has no severe discrepanciesbe-
tween his or her potential and achievement levels. A student whose problems are pnmanly due to environmen-
tel. cultural or economic disadvantage is not appropriate for a learning disabilities program. It is recommended
that the primary consideration in determining these effects be given to whether the student has had the oppor” .
tunity 4o learn the prescribed curriculum of the school Chronic absences, frequent transfers, primary lariguade
other than that taught in the school, etc should be considered in making this decision A distinctibn must be
made between a student who has needs which can be met through regular education or remedial programs and
"a student who has needs which can only be met in a program:for the learning disabled
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o . cF . S
The State‘Regulations for Specific Learning Disabilittes. October 1978 address the cntena for eligibility on
. page528and29 pat C2 - , S
. 4\ . T
« -+, 1 When provtded with learning expenences appropnate for the student s age and abtltty At is dergonstrated that
> . he or she 1s hot achjeving commensurate with his or her. age and qbtllty levels in one or mor ]the areas in
» Items 2 of this section .o v
2 Based on the results of assessments required in Secton B. Evalugtionr Gomponerts, asevere dtScrepdncy s
. demonstrated between ability and achievement in one or morke of the following areas. kb )

a) Oralexpression - ) . *e) Readmg comprehension . o -
b) Ltste/rung comprehension ) $f) Mathematics calculation’' 2
c} Written expression . g) Mathemattcs regsoning .
. ) Basic readtng skill - : . - ' foe
- 3 In determining expectancy the followmg formula should be utilized 2CA + MA )
- The team should consider expectancy on an indiwMual basis for each child, in hght of the tnformatton from
the 'psychologtcal evaluation an cognitive functioning, age of*the child #d significant school experiences.
4 In determtnmg severe dlSCrepancy between ability and achievement, the following is to be utilized.
a) Istgrade - by performance on appropriafe evalyative measures and adaptive behavior in the classmom

’

. b) 2nd grdde - 1 year or more betow expectancy N , . : -

} * ¢) 3rd and 4th gxade - 1’(2 years or more below expectancy . S -
) d) 5th and 6th grade - 2 years or more below expectancy . v
e) 7th and 8th grade - 3 years or more below expectancy

= .« ° f) 9th grade and beyond - 4 years or more below expectancy
5 It is deternained that the severe discrepancy between athTy #d achievement is not primanly the result of

d) a_visual. hegring oe-motor handicap; . . .

b) mental retardation. _ - -

c) ern,ottonal disturbance ' - . - :
- . “ d) envtronmental cultural or economic disadvantage

5 2= Expectancy

~

@

The ongma1 commmee which developed the State Regulatlons for Specnhc Learninm Disabilities and profes-
sionals throughout Georgia felt that further clanfication of state regulations was needed. Sixteen workshops

were conducted to assist local systems in impJementing the regulations N ¢
[}

There are some-kmitationgfin the use of the expectancy formula The follownng notations need to be made
- The htstoncal development of the formula was based on childrer with_ le of 85 and above who were be-
- fween the ages of 6 and 12 Current expenenées suggest that the expectancy formula is generally sattsfac-

tory W|thln these 1Q and age ranges ro- 7 .

. * The formula is provnng less. satisfactory for some students with IQs below 85 acrdss all age ranges. It is
( recommended that for students tuith 1Qs below 85 and for students 13 years of age.and above the follow-
N ing grade exp&tancy formula be used, N
’ MA - 2 grade expectancy

The appropnate discrepancy should then be subtracted based on the studenf's' grade placement )

® Special attention should be given to the statement following the grade expectancy formula
The team should consider expectancy on.an indundual basis for each child. in light of the tnformatton from
the psychologtca‘ evaluation on cognitive functtonmg age of ‘the child and significant school experiences
Regulatlons and Procedures, page 28)

I

This statement was included to imply the need for chnical )udgement n dnagnosmg a student 3s learning dis-

abled The Grade Expectancy Formula is included in the regulations as a method of establishing a baseline for

determmmg a level of severe discrepancy in the seven areas of achievement listed in item) 2 tinder Eligibility

Critena, page 27 The evaluatipn team must consider all available data in determining eligibility 1f the student

doeg not meet the severe discrgpancy as designated in the regulations, he or she may still be eligible for leamlng

dtsabﬂmes classes prowded tHe eyaluation team 15 able to fully juﬁlfy eligibihty based on other ahglbthty com:
‘ - s ponents The student who falls witin the severe discrepancy according to the regulattons 1s not automatically
~ ehgible for alearning disabilities ro%ram nots the student who has a dtscrepdncy whichis less thap that listed in

N

the regulations automatically excluded from ehgibihity for,a leamnng disabilities program * -, s
i . N . ' ¢ - . s ¢ .
r ; ’ i ’
o ‘ \ <IN N Y -
ERIC - SR X R
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of a severe digcrepancy may be affected by retentjon Therefoye, the achieve
. have beer retained sould be considered with regard to both chronological ‘age™nd cusrent grade placement -+

’ The evaluation teayn muyst consider each student on an individual basis to determine eligibility The' watten

nt expectancy of students who

Lo

/ report must document that the formula was calculated The written report must address each of the comppnents ¥ ** .
~as hsted in Eligibihty arnd 'Placemen_f. page 29. - ® * .
"« In computation of the expectancy formula it is necessary to folow a sg)e #iCeequence The following are includ- 1
ed a¢ examples of compyutation of grade expectanty and seygre discrepancy ’ ' . |
v ! . . . o ) , r] ' :‘
- - Conversion of months to hundredths of a year . R / ' e )
. .
>, - 1 month = 08 . . ) )
- ‘ IR . + . 2months = 16 . : U -
P . \ 3 months = 25 VL. - ‘ R
-a ‘ s C @ 4 months = 33 S ,, |
* : ", f’ 5 months =. 42 S |
: . 4 4 .
. * . e 6 months = 50 . |
- Il . T7months = 58 . :
. - & months = 66 - . ) '
. . 9 months = .75._ ' ‘ :
T, . " 10 months =, 83
. 11 months = 91
) . : . e :
If days equal 16 or more. add one month to age score o e ’ . .
- . Y .
Steps to follow in computation of grade expectancy and'severe discrepancy
, ' ’ - v. ) ~ ‘- - -
. ) ) A ) .
v ) . v b oL
> ) ’ .
, + . . .
> A : . '
g o0 £ y
C F oo .
. - £~ . ;) *®
) . .,. ) _ » - . .
. "“ - . - o= N
P ' . ~ . - ..
- . . R < - .
- ' AN ’ - . B
’) ) . ) » * . -, L
» N . .
v . . ' . b e b
‘ > -~ ' ~ ‘
. F 4 . . y ,
3 ’ - -
. - . . . -
s o . ‘ /' .
| s - L -
*
¢ » . ., ' . 0 .
\ * L] .
ig - Lo =




@ [Grade Level Expectancy (GLE) = 3 50]

. LN » - b ’ s,
oo ‘ | _ /
. . -

1. Grade Level Expectancy "= ZeA + MA

a - - 52 : : .
o | ; ‘ |

te

‘/ (fA| Q;Chronélogical Xge g ’ -
o * MA = Mental Age . . -
) : = . 5.2 = corrector factor used to change ar age score toa grade level_score
B t . - - ’ v &
i | 2- Chronological Age (&A) = Date achievement measure was abtained minus birthdate o
‘e . Ve Tt e Year . Month . Day '
"Achievement Telt Date -, 1978 9 20
-’ Bathdate e ve T —1969 10 ' 30 . v
CA . ‘ TN T 8w " 10 -2

3 Mental Alge. (MA) = Chronologicél Age (CA) on date of achievement testing times (X)}the;lntelligent Quo-
tient (IQ) achieved on an appropriate individual test of intelligence divided by 100 (or from conversion tables).
s . , CAxIQ _ MA . :
. ' o \ ‘ 10(_)
' : - €A 891 X IQ 93. ~ 8.29 .
4 * . 100 N .

.( , .

Ll

* : 4. Grade Level must be computed to the date the achievement level was obtained .
. : * » . -

>
L]

5 Example for computing Grade Level E)Epectancy. » ) < -,
.. Subject John Smith .
. Birthdate: ' October '30,"1969 : f

I3

. " Achievement Test Date: " September 20, 1978

Gradg Placement: * ., 4th grade ' ) : ’
CA on Achievemght Test Date = Subtract Birthdate fyom Achievement Test Date Tl
CA is to be compluted ysing the date the achievement test was given. ’

a : Recent IQ Score. 93 (Full Scale WISC-R)

L. Year Month Day
Achievement Test Date 1978 9 20

- Birthdate . ~ - 1969 10 T30 .

.

"CA 8 years 11 months .-

. , [EA (monthis converted to hundgedths) = 8,91 years| ) ¢

= 829 ' i - v
) 100 .7 100 . : . ..
5 4 - : .

CA x 1Q - 891 x93

Grad'_e Level Expectancy = ~-52 = .

.
v ¢, ‘, 3 ]

A

. Grade Level,‘Expec.tancy - 2(8.91) + 829 -g59 ’ )
: 3 : :

2CA + MA

14 ?

8 . 10 .20 Y. L —



¥
* 6 Determine Severe Dlscrepancy Level / -

Since John is in the 4th grade, wetwill subtract 12 from the Grade Level Expectancy
) Sevel)e Discrepancy Level = Grade Level Expectancy - Dlscrepancy of grade placement

. [sDL=850-15-20]

-
/The discrepancy value te subtract is based on the student’s grade placement and is found in the state
regulations (4 pagé 28) John must be performing at or below 2.0 grade level in one of the seven areas in

« oyder to qualify for placement in a learning disabilities program. (If ot at or below this level and ‘the team

‘¢ still feels he should qualify, written justification for inclusion must be given. If below this level.and the
team, feels John does not quallfy‘mtten justification for exclusion must be given.) .
' 7 For students below 85 1Q and students 13 years of age a modlflcatnon.m determining Grade Level Expéct- .
" ancy is recommended .
Instead of using 2CA\+ MA 59 - ) - . 7
3 ' - T
use MA - 52 i '
- Example. (Below 85 lQ) , . " J
.« Subject. . Jim Jenes’ ' ' ' .
, Birthdate” July 12, 1968 o ‘ , . ) .
. Achievement Jest Date:  October 15, 1978 . ) . - ;
+#7  Recent 1Q Score: 81 (WISC-R Full Scale) T .
. Grade Placement: ~ 5th grade o
— ", CA.gn Achievement Test Date . .
. s ' * Year ‘Month Day = .,
Achievement Test Date 1978 , 10 15
. - Birthdate . - 1968 C7 12 .
C L : 10 8 3 X
CA = 10 years 3 months Y : . . e ‘ >
" | CA (months converted to hundredths) = 10 25| h - R
MAB'CAXIQ--IOZSXSI=830 - ) .
> 100 © 100 ‘ ’
-~ o T ‘ \
Grade Level Expectancy = MA — 5.2 a
Grade Level Expectancy = 8.30 — 52 = 3.1 St ‘ ’ -

. . . ’ -
- GLE = 31 , : , CoL . o
/ / ’ ” )
‘ Severe Discrepancy Level (SDL) ‘

. Since Jim is in the 5th grade, subtract 2 0 from the ‘Grade’ Level Expectancy
' Severe D:screpancy level = 3.1 -20.,= 1.1

-

¥ . ' ' - -

placement in a learming disabilitie
quahfy written justificaﬁion fori

v




‘I'S" c&,a‘ge'};“ ' , L}
. ,,,, Mike Joy

'&é’ August 16, 1965 £ - . . :
. Achievement Test Seﬁtember 20, 1978 - -
. Recent IQ 6coge:¥ ¢ ® 90 (WISCR Full Scale) . + - A

T, -2 Grade Plhcemen}' ** 8th grade .
: ‘CA on Achieverhent Date !

) ‘\ . Year l,‘\Month -« Day
L Acl;ie t,Test Date . 1978 7 9 20
- Birthd . -1965 / . 8 6 y

? , X ' . - ‘B '!" N i’;-:’ 5#' ..I - '< N .

" . . CA = 13 years 1 month® .

e . 'Fample: (Above 13
’ ‘ . { Subject: °

Birthdate:

!
‘ -

*u 4 . .
. f ‘ lCA.(momhs converfed to hundredtis) = 13 08J

. \." ﬂ
£

-~ o~

MAa-CAFXIQ - 1308 x 90 - 1177

. e o A '
./..109 100 . .

SIMA =11 77] T . \ o _ i
R "\ ) x 2 ¥ ) ‘ ! 3 . .
: . Swade Level Expectancy"{GLE) = MA - 5.2 - 3 ’
* GLE1177 -52 = 657 , . '

s .

o SBvere Discrepancy Level (SDL) ' ’

' ' " Since Mike is in the 8th grade, subtract 3.0 from the Grade Level Expectancy . "
. l Severe Dlscrepancy Level = 6.57 — 3.0 = 3.57 . . : N

-

v

A

ke must be, performmg at or below 3 57 grade level on one of the seven areas in order to qualify for

cement In a learning disabilities program. (If not at or below this level and the team still feels he should

lify, written justification for inclusion must ba given [f below this Ievel\and the team feels Mike does
ualify, wntten )ustlflcatlon for exclusxondmust be given). .. S

Y

Grade Placement: 2nd grade  * £
. Determine Severe Dlscrepanc{l Level : )
(Answer: 1 25 grade level) : -t .,
’ . . the .
- Subject Jack T_oolow .
L Bi%ydates ~ December 9,.1967 .
. - Achlpvement test Date  “September 8. 1978
¢ .+ Recéht IQ Score 75 (WISC-R Ful! Scale) | (-'
7. & Graflk Placement 4th grade _ _
s Detgrmine Severe Discrepancy Level
* (Answer 1 36 grade level) ’

8 Samw?e Probléms
xSub)ect ” -
. Birthdafe ~°

2 Achwvement Test Date.
v o = Recent IQ Score-

3

!
Mary Toocea
April 3, 1971
November 5, 1978
95 (WISC'R Full Scale)
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Introduction o4 S A
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ufe in"which the rights made available under the acf' are protected through
e parents and the chools are involved mthe spécifics of~the dye process

3

procedural due process The chil,

RS Y
The following is a chart of due process prooedures . . ot -\
. . - T ) g *
. - - i
. ’ . . . i
v * . ¥ 4 ~ '
L ]
. wu - |
\ o7 . - ) % .
. Ry . + . ) 4
2 ! . e L -
o ) v T . . L o, ¢
R « - “ « .
s . . . N}
P . ) .7 . . . a
, ‘ Lo o i
4 ‘ . .
N . . ' Screening . . <. -
‘e » N
Referral : - s *
v i - ..
[] .
! - . Permission for Evaluatioh « .ﬁg- + Parents refuse - d
. ‘ . *:33; - I . -
. . Local mediation
. - » £
Referral 16 other eeececeeee Comprehensive Evalddtion /
: . Due process hearing
« , agencies services . )
+ 1f needed , L ‘o . . .
*
— . / -
. IEP and Placement  *" Place _ v N
* o--‘--oo--o..o.---ooooo-:o COMMHINMCCIII\S secgoedee e‘(’“"‘p'osram
for exceptional children
. ces** IEP Developed ', )
N eee®*’ Placemcm Recommendation, not recommended .
L ]
Need adqmonal--"' . ., -
. L]
informanon to ‘e o* R .
plan student’s . \ '-' .-' A .
. L ]
program _Parfussion fof/ Plac enfent . ..
Parents disagiee Remainin ’ :
. ¥ . . A reqular -
. - . proqgrary - ‘ )
L.ocal mediation
I Children v,
. Due process heanri '
. Annual Review of proces ™
- IEP Placement /\_, L N
: I
i . L ]
. \
. Three-Year Reevaluation * '
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.Scre‘ning . . . .
. Sgme school systems in the state have established in-school screening committees to help teachers who request

assistance in dealing with specific students” Other school systems have’ different type@o:‘n-school scrgenlr{g'
committees such as grade level theetings at which children are discussed at the end of repost card periods " The
use of school screening cothmittees has been very effective The number of inappropriate rgferrals to special
education 1s greatly reduced It 1s recommended th9t school systems investigate the establishment of in-school
commyttees The committee may be composed of an administrator, a regular class teacher for each level (e g‘.'
primary, intermediate) within the building, a special education teacher and the teacher refernng a student and
the student’s parents The pdrents are informed of the committee ahd it5 functions, and permission for ass(ss-
1 , mentis obtained As mermibers of the committee, parents have the opportunity to thelp plai the assessment bat-.
. +tery There may be additional committee $hempbers such as counselors, supervisors, psychologists, etc This
¢ committee meets on a\regular basis to discuss the problems and review the records of Teferred $tudents Recom- .‘
\ ~mendations are made for the teacher to try in the classroom After a specified period of-time, the teacher reparts
" on the progress or lack of progress resulting from the modification recommended by the committee If the prob-

-

’ ' lem has not improvgd. other suggestions aré inade, or the studenit is referred to special Educatlon or other ap-
propriate agencues‘ - \ S .
L ’ . - .
The commuttee focuses first on helping studerits within the regular classroom setting In this wa s are not
, #/~ " appled nor even considered until some attempts at solving the problems have b®h made Teachers beain to
view the commiiee as a group who will sipport them an# offer additional ways offdealing with problems in their
classrooms Teachays also becomemore confident in their own expertise and their abilities to help other profes-
' sienals Fgr turther’ information on one type of in-school screening commuittee, contact Metro West GLRS
8 Center, 2268 Adams Drive, NW, Atlanta, Georgia 30318, about Project TIME
. ° . \
R Referral '
A Referral 1s the process whereby parents or guardians, the pupils themselves, school personfiel, appropriate
, )publlc agencies or other professionals tay request assessment of a student’s abilities
. 7 i . e ~ . S
‘ ‘ . Comprehensive Evaluation ) k ' . .

Initial Evaluation .
All children who are considered for special education services should be screened for possible hearing and vi-
sion difficulties before educational or psychological evaluations take place Children who have frequent pro-
blems with their gars, eyes, nose or throat m.ay need to be checked on more than one occasion to insure ac-
curate results If a problem is discovered, the psychofoglst 15 to be made aware of 1t The psycholdgist deter- ™
. minés\f the child should be tested using alternative evaluation instruments or if the psychological testing

should be delayed until further testing or corrections have beert made

Ky
'

Before any action 1s taken w1th\respect to the nitial placement of a handicapped child in a special education
program, a full and indiv:dual evaluation must be conducted in accordance .with the.followmé The local
educafion agency (LEA) must use appropriate evaluatron procedures, including trained evaluation personnel.
multidisciplinary teams. validated and nondiscriminatory assessment, the language of other mode of dom-
’ ’munlcatlon commoany used or understood by the child and more than one procedure or instrument i

The State'Regulations (pp 27-28) stipulate the members of the {earning disabilities evalifation team and the
'components of the evaluation as follows . .

L3 v

.
’ N R

’

\ : .
.

A Evaluation Team ‘.
Lt As a mimmum. the following shdll constitute the Learning Disabilities epaluation team e
1 A teacher certified in Specific Learning Disabilities If one 1s not availpble wrthin the system. another

b person quahfied to conduct diagnostic evaluations relevant to Learring Disabilities should be

. .designated )
’ 2°A qualified psychological examingr L ) . .
. . . 3 The chid’s regular teacher If the chyd does nat have a regular teacher or is less than school age, a per-
| T son ‘qualified by the state to teach a child of equivalent age should be designate . :
. ) ' : ’ ) ’
L kN . . ) i : / .

Q ‘ * . 1319 N ', . ) ]
~

N N
] »
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.. . B Evdluagén Components’ . A |
.~ “The }'olbwmg shall be included as a mintmum n each initial evaluation of a child dentified as having a- \
o Spectfi¢ Legrning Disability. . i . |
e, - I An audiometric and visual screeming preceding the assessments to determine adequacy of sensory acu-

’ . 1 When provided with Tearning expghences appropriate for the student's,-dge and ability, 1t T
. demonstrated that he or she i1s not athieving commensurate with his or her,age and abiiity levels in one
. or more of the areas in jtem 2 o[[this section :
< . 2 Based on the results of assessments required in Séction *B. Evaluation Components’ a severe
. discrepancy is demonstrated between ability and achievement i one or @ore of the following areas
(al Oral expression - - - {e) Reading comprehension ’
* (b} Listening.comprehension {f) Mathematics calculation
* (c) Written expression =~ (g) Mathématics reasoning
(d) Basi¢ reading skill t g
’ .3 ln;eter'm:mng expectancy, the following l.ormula should be utilized .
3 YWA — 5 2 = Expectancy . ' .
N The team should consider expectuncy on an indwidual basis for &ach child. in hight of the information 4 "-._
from the psjchological evaluation on cognitive, functioning. age of the child and significant school ex-
“periences .. < - ' p PR
" 4 In determining severe discrepancy between ability and achieverpent, thetfollo.wmg 1s to_be utilized
’ (g) Isf grade - by performance on appropridte evaluative measif®s and adaptive behauvior in the ;lass-
» room ,

. / Lty for subsequent’ testing with appropnate accommodations or lollow-up, if heating and/or vision are__:_

.. ‘found inadeguate . — / |
. - 2 An indwidudl evaluation conducted maliﬁed psychological examiner.  -.

" ) -} 3 .To substantiate the identification of the deficit area(s) in Section C, Number 2 below, ?}mmum of two
t

’ ' a7 -,:" evaluation nstruments must be ad‘mmstered individually by trained Learning Disabilitibs personnel or a |
¢ , ot specified member of the evaluation team” Both formal -and ‘informal assessment measures should be 1
.. ' . utthzed o ’ Fape 14 " j
. iy 4 An assessment of la@uage'skﬂls administered by an appropriate spec:ﬁ@iﬁhember the evaluation |
: ;. team : LW . . ;
< 5 Wnitten samples of the students relevant classroom work and a statement of the student’s academic and
RSN sogal performance by the regular teacher(s)

, - b A'wnitten observgtion report of #he student's relevant performance in the regular classroom setting by an
. evaluation team member other than the regular classroom teacher :
T C Ehgibihty Cnteha : '

— "

(b) £nd grade - 1 year or more below expectancy
(c) 3rd and 4th grade -o{’/z vears or more bélow expectancy
(d) 5th and 6th grade - 2 years or more below expectancy )
(e). 7th and 8th grade - 3.years or more below expectancy e
(f) 9th grade and beyend - 4 years or more below dxpectan
5 Itis determuned that the éevere’d:scm‘pancy between ability an schievement is not primarily the result

of : :

. (a) a visual. hearng or n¥tor handicap_—~_ ) .

. (b) mental retardation, . \ L s .

. (c) emotional disturbance, .

(d) environmental. cultural or economic dtsadqan‘tage

.
-
- .
L]
. .

1 ) i
‘. Multidisciplinary Téam- e )
There are two, concepts of great importance in determmning if a referred student meets_ ehigpility re-
- . Qquirements for a specific learning disabilities program First of all. the decision 1s maffle by a *
muitidisciplinary team composed of the student's regular classroom teacher(s). the certifie learning
- ' disabilities teather. the qualifed psychological examiner and additional members as necessitat n-
. ' T ‘ ' *
Q , ‘ . 14 - I
. . - P [ ’ ‘
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dividual cases Persons who might also be team members are thre speech and language pathologist, school
nurse, social worker and counselor. The second concept is that the team is to consider all available data in
making the decision regarding a student. - st '

Mad o o

The minimum team members are specified in the ;t'a:‘e. regulations The roles of each Rerson should be
specifi_ed in each school system. It is recommended ‘;ﬁat'the fully certified learning disabilties teacher do
the individual assessment of the seven academie. argas and the classroom observation In some cases it
may be necessary for others on the evaluaﬁon.,tyam to complete this phase of the assessment The
' psychologist i§ to conduct the individual psychologital evaluation using the assessment techniques and 1n-
* . struments that he or she deets appropriate forthe indi(xual referral The classroom teacher s tp submit a
statement regarding the academic and socia) performante of the referred student. The classroom tbacher
is also to collect written samples of the studént’s relevant tlassroom work It is recormended that at least
. one week’s work be collected If the studentis’ip the middle. junior or senior high schools, this information

' should be collected from more than one’teacher.
ER Y ‘

To meet the" eligibility criteria two tests must be administered to substantiate the deficit area(s). It 1s recom-

mended that eqch of the seven academic areas be screened and any prea which is found discrepant should

. be tested usm§ a second instrument Formal and”informal tests, either norm-referenced or criterion-
referenced, may be given. At least one test in a deficit area must be norm-referenced and formal In using
standardized tests it is impartant to bear in minq that.there are no 1deal tests Some consideration nee.E to
. be gwen to the appropriateness of the use of certain igstruments in the assessment of the different areas,
' N [}

Languagé skills must be assessed-and addressed in the written report The assessment can be informal

and/or formal The professional with competency in lahguage assessment is the 1degl team member to

evaludte language skills. This person may be the learning disabilities teacher or the speech and language

pathologigt in the system The"injorm&lion rhay also be obtained fran portions of the psychological ba:t-

tery Each person on the team mag, also contribute to the language assessment from his/ her portion of the,
evaludtion A referred student who is found to have a language problentshould be referred to g speech

and language pathologist for a comprehensive ualuation of language abili‘ies Resource Manual Volume
VII: Speech and Languagé Impaired provides suggestions for comprehensive language evaluations.

The observation'of a suspected learning disabled student is to be performed in a regular classroom setting.
It 1s/suggested that the faculty receive some in-service training to explain the importaice of the observa-
‘tion. It should be stressed that the classfoom teacher is not being evaluated. The obgervation period should
be a minimurp of 30 minutes. In somé cases 1t may be necéssary to observe the stadent more than one
time and in more than.one academic setting This is especially important in the middle, junior and senior

. .Whool programs The observer should meet with the regular classroom teacher individually to explain

Wpose of the observation, set the date and time and discuss the behaviors the teacher would par-
ti&larly ike to have observed., After observation rapport has been established in a particidar teacher’s
classroom, it may be possible to fhake more flexible arrangementgwith that teacher t6 -observe other ve-
ferred students / L. . .

f Observation is a very important component of the evaluation process It can validate test scores and
deficits as they occur in an academic situation The observer should try to be as inconspicuous as pdssible
in the classroom The way the observer re‘eérgis the actjons may differ There are a limited number of
published checklsts available, and many school systems haye chosen to develop therr own (In Appendix 1 .
are sample checklists-and names of publishers ) Relevant performance must be addressed in narrative in
the learning djsabilities team report. The report should include only actioms observed and not judamen

* about the student’s feelings or reasons for. the behaviors It should also include the date. time. actwities
. ‘observed and the ¥Mionship of the relevant behavior of the stﬁdeng and his/her educational functioning
w. Any checklists or other methods of obtaining the behauior must be atfached to the report ‘

The evaluation, team members must sign that they agree or disagree with the learnigg disabilities team
report If anyone<dissents, fhe/she must sign that he/she does not agree and’attach a wntten narrative
report giving the reasorts for disagreement Y
. " b
Sample report forms are included in Appendix B School systems may use these forms.&?rodxfy and im-
prove them for local use The writtén team evaluation for learning disabilities placement is 1o be written by
‘ ( \ - g

T ' 15 / :
Q . -
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- the evaluation team .members themselves The only persons who sign in agreement ot dxsagreer‘\t with
the report are the evaluation teamh members. The team evaluation report becomes part of the data dis-
cusstd and considered by the placement team In order for the team evaluation report to be available for -
_ the placement cqmmittee meeting, 1t 1s r&cessary forthe evaluation team to meet prior to the actual place- ,
‘mentt meeting In Qe cases this may occur several days prior to the placement meeting and in other. .
/ cases 1t nay occur immediately preceding the placement meeting The exact procedures a school syster
‘. uses will need to be determined by each individual system to meet the constraints of its particulat situation

The State Regulations (p 29) state the basic points to be dddressed in the learning disabilities team report
as follows s . S
Written Report * . o ,
The evaluation ?eam shall prepare a written report of the evaluation to include at a minimum |
1 any severe discrepancy between ability and ‘achievernent that i1s not correctaple without special T
etlucation and related seruices, _ .
2. the documentation that the child has or does not havé a specific learning disability a.r‘d the relevance i
-+ of each Section B evaluatiori ponent irf making the determination, ) 1

-

3 educationally relevant medical dings if any, . :
. 4 the effects of environmental, cultural or ecoriomic disadvantage if relevant

. - J Each team member shall (a) cer'txfy n wﬁtmg that E\ile re'port reflects his or her conclusion or (b} provide
a dissenting stategaeét and reason(s) N ®

In determining whether a child meets the learning disabilities cnitena, all available data must be con-
sidered 1t 15 of utmost important that no single cntena be the sole basis for ehgibility Each student is to
be considered on an individual basis, The kpectancy formula assures that expectancy 1s addressed. In
every case written jusfification must reflect the degision of the eval\uanoq team based on all accumulated

-

S data . A

M .

All students who aré in learning disabilities programs must have been placed according to the latest
federal regulations (Federal Register, December 29, 1977) Students who have not been placed under ‘
these federal regulations must be reevaluated in accordance with the new regulations Whert schol
systems are monitored by state staff and during the next federal review scheduled in 1981, this 1ssue will
be reviewed very cargfully Students placed after November 1. 1978 must meet both the federal and
state regulations for learning disabilities Students who are reevgluated on the three-year cycle must

4

meet both federal and state regulations for continued placement !
J ) - 2 Signed Parental Conse?ﬁx . :
Thelocal school system mubt have a signed parental consent form on file before any child is singled out

Y for any evaluation other than routine operations happening to all children at some point in their school
year (e g . mass visgn, dental, hearing and speech screening unless parent has previously filed a form
of protest ) )

3 Reevaluation .
All children enrolled in special education programs will be comprehensively reevaanted\fducanonally

. or psychologically na later than three years after the last previous evaluation The reeyaluation may
take place wifhun the three years upon the request of any personhaving the onginal authornty to make

. an.mtial refarral. with the approval of the placement committee ' '

Individual ‘Education Program (IEP) r’'e , -

An [EP1s developed for each handicapped child who 1s receiving or will receive special education This require-
ment applies to all pyblic agencies Ihe total [EP. m‘clugmg long and short-term objectives. 1s developed prior to
placement in a special education program r

.

The IEP shall be developed i, an individualized planning conference initiated and conducted by the responsible
agency A . -

-
' \ ' .

A student should have one IEP. even ff enrolled in two or more special education programs

" The IEP 15 an educational and related services plan and not a binding contract for which the agency 1s responsi-
. ble if the child does not achieve the growth projected in the goals and objectwes However, the, local edycation
agency shall provide those services that are listed in a child’s |[EP

ERIC | o | | o
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Participants in Individualized Planning Conferences .- .

representative of the agency, other than the child’s teacher, who is qualified to provide or su ise the provi-

sion of special education should participate This does not exclude other qualified special education instructors

. “ 1)
* The child’s teacher or teachers, special or regular or both, whgzhave a direct responsibility fqr'impl?entlng the .
IEP should also be involved

3 N ° e
The responsible agency shall make every effort to ensure that each individualized ‘planning conference includes
one or both of the parents, the. child, when appropriate; other individuals at the discretion of the parent or agen-
Lcy - \}.' : .
- Fofa handicapped child vého has been evaluated for the first time, the responsible agency will ensure that a
member ‘of the evaluation team or someone who 1s knowledgeabla about the evaluatoin procedure used and
familiar with the evaluation results, participate in the meeting. -7 ’ '
’ . v’ : ‘5
Parent Participation ] ] ¢
Each responsible agency shall make every effort to insure that.the parents of the handicapped child are present
at the indwiduahzed planning conference or are afforded the opportunity to participate, including scheduling the
meeting at a mutually agreed upan time and place and notifying the parents of the meeting early enoiigh to en-
sure that they will have an opportunity to attend Notification to parents must indicate the purpose, time and
location of the meeting and who will be in attendance. All communications to pare%ts shall be in both English

and the primary language of the home, if such primary language is other than English.

P

* »

A meeting may be conducted ithout a parent in attendance if the responsible agency is unable to convince the\
parents that they should attend In this ase, the responsible agency shall record its qnemptsb involve the .
parent(s) The attempts may include a written waiver of the parents’ rights to participate, in accqzdance with due
process procedures, telephone calls, correspondence and home visits. )

Upon request, parents sh'all'be given ‘a copy of the IEP ) i
Upon the reqhest of the parents, a formal duetprocess hearing shall occur in conformance with procedures
outhned in Georgia's Anqal Program Plan )

2 .

P2 .

o~
.

Content of IEP, -
The IEP should include statement of the child’s present levels of educaional performance, statement of annual
goals including short-term instructional objectives, statement of the specific education and related services-to be
provided to the child and the extent to which the child will be able to participate in regular educational programs,
the projected dates for initiation of services and the anticipated, duration of the services, appropriate objective
critena, evaluation procedures and schedules for determining on at least an annual basis, whether théshort-term -
instructional objectives are being achieved,, . .

. .
ﬂacem\ent'

c
@,

Initial Placement .
No student shall be placed in a special education program until that student is the subject of a meeting of the
Special Education Placeme'nt Committee which shall review all pertinent information ‘and determine the ap-
proprjate program for that child. The determination to plaée‘a‘ny child into a special education program shall not
be made exclusively or priricipally upon results of tests administered during evaluation All pertinent data on
each child should be-reviewed by the entire committee. Placement committee meeting minutes must be kept

3

-

- L]

[ 4

Sfﬁ Parental Consent ‘

All children who are evaluaged for possible special education services shall'be subject to review by the placement
committee All children who are recommended by the placement committee to be placed in’a special education
program shalt have sngné} parental consent forms 6n file within.the school system before placement can occur
Special Education Placement Committee - Reevaluation ) e
<Jpon the request of any person having the original authority to make initial referral, but no later than three years
after the last placement decision, all childrén who are enrolled in special education programs shall be the subject

-
-

-

-

L) -
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of a meeting of the Special Education Placement Commuttee which will review all pertinent information and
determine the appropnate program for such children based upon teh new information

’ . "

"Any time a change in educational placement 1s contemplated, the pertinent information must be reviewed and
"change apprdved by the-placement committee and the child’s parerts

+

-

Confidentiality ’ - . .

Local Education Agencies (LEA’s) maintain records and reports on handicapped children These records and
reports contain confidential data. Each LEA must provide wmstruction to persons collecting or using personally
Jdentiffible data This instruction in(an‘s LEA personnel of policies and procedures for the use of confidential
data . / )

f

Exit Criteria g ) ‘ e .

A student may be considered for dismussal from the learning disabilities program when the parent(s) request(s)

dismissal, thé regular class teacher(s) request(s) dismussal, the leamlngdlsabihtie's teacher requests dismussal, the
student is reevaluated educationally or psychologically It is recommended that exit criteria be used in determin-

ing if a student 1s ehgible for dismissal from a learning disabilities program The most important requisng for

" dismissal 1s that the student must be able to sycceed in a regular program without $uppott from the learning

disabilities teacher A match between the regular school program and the learning disabilities program 1s critical
That is, the regular education personnel and learning disabilities personnel must work together to éreate an at-
mosphere within the regular class in which the student can funglfon. Some ideas for gaining the support of
regular teachers can be found in part IV , C Personne! and part IV , D. In-service and in the Aependices of this

mpanual 3

. ' -

Some learning disabled students are able fo perform adequately in a regular classjoom if minor adjustments are

- made by thé regular class teacher It is the obligation of the learning dishbilities teacher to work/with regular

teachers to help them meet the needs o learning disabled students In this way more students will be able to
recewve a greater portion of fReir'education within the regular classroom setting, which is the ultimate goal‘of

+ specific ledrning disabiliies programs The IEP becomes a guideline for determining continuation or dismissal

7

4

from the learning disabilities program It 1s not possible to establish specific figures to serve as exit criteria, It can-
not e emphasized enough that each studen%? an individual and both placement ‘and dismissal must be based
on all the available data concerning a particular student. -7

Students who are being considered for dismissal from a program should b.e’thorouéth evaluated Test scores
alone cannot be the deciding factor The learning disabilities teacher should®observe the student in the student’s
regular classes to see how he/she is actually performing The student should be observed more than once in
edch academic area on which placémeny} was based It is strongly recommended that the student who 1s being
considered for dlsmlssaﬁrom the learning disabilities program be gradually placed in the regular classtoom for
longer periods of tme The learning disabilities teacher should supervise the student very carefully as the time in
the learning disabilities class is reduced It 1s also important that caution be exercised to assute the greatest
amount of success for the student Such success will present new and different ways of irﬁprovmg the image of
the learning disabilities professionals within the school Public relations can greatly improve when teachers are
able to observe successful instances of mainstreaming and/or instances of students who have been dismissed
and are performing appropriately in regular classes Students who are dismissed by the special education place- .
ment comnfittee may continue to be eligible for other special education and related services such as programs for
students with behavior disorders and Title | programs When considering the dismissal of a students from a pro-
gram, the speglal education placement committee must decide what services the student should continue to

“recewve All programs are available to students if eligibility criteria are met. In meetings of the special education’

placement committee minutes which accurately reflect the issues and alternatives discussed are to be kept The
manner in which the commuttee reaches the decision to dismiss a student from the learning disabilities program,
» v

must be documented, . ¢

Recommended exit criteria

An elementary school student may be dismissed from the program when

N * the student transfers or withdraws from the public school setting. .

T

** the student 1s able to function in the regular education program without support from the,learning disabih-
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bmce elemeptary schools.group students for many subjects. students may be placed in groups in Wthh they¢ can
more easily funcllon ,It1s possible for scheduling to be very flexible at this level - : ! B3

A middie school or junior high schoel student may be dismisséd from a program when \
*® the student transfers or withdraws frgm the public school setting. v

* the student 1s able t function in the regular education program withouupport from the learning disabili-

ties teacher Any modifications required are provided within the regular class setting by Tegular class teach-

ers B ' . -

. ’
L4 . . .

At the mlddle school or junior high, level scheduling becomes.more eomplex The special education placement .
commuttee should include a counselor or person whe handles scheduling’ Thus. the committee will be aware of
the tvpes of scheduling which may be possnblejor the student being considered for dismissal™ The counselor
should be able to suggest the teachers who could be best in handhng particular students and make the necessary ’
adsstments for the students

A secondary school student may be dxsrmssechrom a program when . ' -
* the student exceeds school age transfers or withdraws from school x
* the student completes secondary learnind disabilities program as reflected in his her IEP It 1s rec6mmend-
ed that special education students upon completion of a planged secondary special education program. be —
. awarded a diploma in the regular commencement exercises These students should be considered a part of
the graduating-class and notistinction should be made 1n the ceremonies (Regulations and Procedures
page 18} PN :

the student is able 1o function in the regular educdtion program without support from the learmng disabuli- »”
ne\.teacher .

’ . .
At the secondart lev el 1t 1s often very difficult to schedule students into the best matc#with regard to teacher and
subrect area Once again it 1s very important that the counselor or the person who handles scheduling serve on
the special education placement commuttee in order 10 assure’the best for the student It would be wise to make
the schedule changes at the end of a quarter if at all possible /

For further information.on due proc{or other protedural safeguards in effect in Georgia. refer to Program for
Exceptional Children Regulations and Procedures p 142 Cogfes of this document are available in the office

of vour ocal school superntendent. director of special education or your local Georgia Learning Resources
Sustem ¢

Add.tonal ‘nformation on local syustem procedures s contaihed in the local system s Special Education Com-
prehens ve Plan which s also available from vour local school superintendent or special eQucan_on director

) o - ) . .
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‘ Go:;l's an;l Ob)ectives

achrevement socralrzatron organizational, coping and self-concept problems are very common.

Lo : RN ','-l v .

Thete are no fypical learming disabled students Each student is different from every other student; however,
there are some general needs which are_exhibited by large nurfbers of learning disabled students Academrc

The goal of a learmng dlsabllltys programis to start where the child is@nd progeed'by developing and improving

skills reqquired for specific tasks to enable the student to function success i the regular classroom without the
support of the learning disabilities teacher. Although this is the ultimat t may not be possible for each stu-
dent to achlgve it Stuglents may achieve independence in some academf®areas and require support in others,

depending upon the flexibiity and skills*of the regular class teachers, the materials and equipment available and
other addltronﬁewu:es offered in the school. Other students may require the support of the learning dlsabllmes
p(pfessrbna“hroughout thelt school experiences Ob)ectwes for programs for the learning disabled student differ
according to the age of the students.-At the elementary level the stress is on academic skill development The
middle. junior and senior hrgh school programs are concerned with basic survival skills, special skills, coping
skills and prevocatlonal and vocational SklllS as well as academic achrevement

1t 1s fruitless to dnll in academic areas at any level if the students are ha\/lng severe problems understanding

themselves Until the students see that they n#able to succeed and some confidence is developed, httle if any
i

growth will be seen In subject areas Acade
themselves mbre posmvely

nstrdction shotild begrn only after students have begun to view

With learning disabled students teaching based on traditional philosophies associated with elemgntary school

A progr@;does not transfer to secondary,school programs For example, attempted remediation of baSic reading

skitls i1s,unrealistic and inapprapnate forthe student whose learning disgbility has precluded his/her learning to
read even with repeated instrugtion aln order to provide the best program for a student, the multidisciplinary
team should include additional"merbers such as counselors and vocational education teachers if appropriate.
Related Vocational Instruction (RVI) is an excellent examplg of team effort at the secondary level Other support

'
. servrces may also be necessary for adolescents Emotional problems becomé more cémymon at this level and

may require counselmng and other technqu’s

. .'- . . .

Since'students with specific learning disabilities exhibit a wide variety of needs, no speclflc program plan can be’

developedavhich will serve all of the students. Both the program content and the techniques to try to achieve the
individual objettrves on the IEPs may be different for every student on a learning disabilities teacher’s caseload
There may be instances when small groups cﬁtuder‘wnh similar needs may be grouped for instruction and/ot
guidance Programming becomes part of the challenge of teaching learning disabled students.

DMgy Model. - . - :

Interest in serving disabled students in Georgia has been strong for thepast decade or so. The empbhasis in pro-
gram development, however, has been almost excluswely at the elementary level. Prevention and early iden-
tification Kave receved top priority. In the past few years researchers and educators have begun to focus on the
older student whose needs are eqally critical and often mote emigmatic. Programs are rapidly emerging which
are rdesigned to*serve this population Although some instructicnal materlalsK.\laluahon instruments and

" gwdelines aye now available for learning thsabled youth. this 1s an area which néeds much expansron

A continuum of d'ellvery systems must be made ava”le to children identified as learning disabled whether
elementary or secondary These must include rdsource, modified self-contained and self-centained programs
Program for Exceptional Children Regulations and Procedures (Pp. 19-21) lists the follc>wmg delivery
models . .
¢ Cafegptal Resource Program .. .

Children with mild handicaps or disabilities or those who are gifted may be enrolled in a regular
classroom in a desrgnated school byt also receve special instruction in a resource program.

A resource program is one in which ‘the children are enrolled in thaegular prograrﬂ while receiving

<

‘ special educatlonaservrces for less than one half of the school day
- Tl]e ®pes of resource progran'fs include the following
source r i .
wdesignatecdE¥assraom to which the children come for instruction The resource raom model

assumes that the resource teacher and w regular edutation teacher cooperate in plannirlg the
Fad studeat s total insfructional pmgram - s
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Resource Teacher N X -
The resource teacher works with the identﬂfe\g children or regular teacher within the actual regular
classroom setting e . .
Itinerant Program e,

An itmerant special education pr,
school The itinerant progra
schedyle. . N
* Interrelated Resource Program !

. The term xnignelated refers 0 a combination progran§ in which a teacher works with children who are
mildly specifically learning disabled, behaviorally disordered or educably mentally retarded. The child
should meet-the eligibility critena as o d in the program areas. .

The recommended efirollment should exceed 24. Due process guidelines, including individual

assessment, should be followed e ~ ‘ .

The decisign to place any child in a special educafion program must not be made exclusively or prin-

cipally upcﬁu results of tests administered during“evaluation. Al pertinent data on each child should be

‘reviewed by the entire committee. Cognitive and adaptive behavior criteria uflfbe considered.
¢ Self-contaned Paggram _ - _

Childrerr who require a more structured program over a longer period of time may be enrdlled in a Self-
contained program designed specifically for that’exceptionality. .

A self-contained program for the moderately or severely handicapped is defined as one in which the
children spend one half or-more than one half of the instructiobal day within the program

The chronological age range of these children shall not exceed three years.

..., ) & .
ram provides instructional programs'ts ¢hildren-in.more than ene

.

* ® Modifred Self-contained Program A -

A modified self-confined program for the mildly handicapped is defined as one in which the special
education teacher integrates the students into parts of the regular class curriculum .
The integration should be based on a reasonable expectation that the student will benefit academically,
socialy, emotionally of vocationally by such regular class participation. i >
The special education teacher acts as a liaison to help the handicapped student function comfortably
within the regular classroom setting ) -
* Related Vocational Instruction (RVI) Program
, AnRVIprogram provides support services to handicapped seconlary students enrolled irf reimbursablé
vocational education programs. y
The recommented case load 1s limited to 22 students. :
The RVl teacher acts ds a liaison to help the handicapped student function within the regular vocational

* education program.

. ) 5,
Enrollment ’ . »
The State Regulations (page 29, number 3) list the recommended enrollment fer specific learning disabilties as

Type ° R'ecommended Maximum Case Load
Self-contained : . .10 7

. Resource . T 24 v .
. . ltinerant 20 .

-~ . N '
Guidelines for Enroliment : .

In some situations a school system may feel that the recommended caseload is too high The local school system
has the option of allowing lower caseloads, however, the 22'1 ratio of students to teacher must be maintgined

‘when all special education‘students and special education teachers in a local school system are counted for f -

ing purpeses Only students who are receiving direct services from a teacher of learning disabilities' tnay be
counted df the learning disabilities teacher is consulting with a regular classroom teacher and not &yorkmgcﬁrect
ly with a particular student, thalstudent cannot be counfed on the learning disabilities teacher's roll o

If a child is being served in a learnjng disabilities pragram for one half day or more. that student 1s to be counted
as self~contained If a child 1s served for less than one half day. the student is to be counted as resource The time
spent in-a learnjng disabilties program will vary according to the individual needs of the student The fine on a
weekly basis will vary from two hours to self-contained placement

Q -

. . . ' 3 -
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Ideally, use gﬁielwery models is based on school charactensﬁcs teacher skills and student needs Specnftgfac-
tors influenc decision are available space, transportation constraints, funding limitations, student popula-
tion needs, amdunt and type of support/andillary services, community interests, physical plant status and school
drganizational pattdrn S S o . ' R -
e oy .
Transition between special class and regular education, elementary, junior and high school delivery systems or
one system to another needs to be carefully planned to preserve continuity, Potential difficulties can be,
alleviated to a great degree by having regular conferences or IEP meetings with spegiel-and- regular educatton
staff of both sending and recewving schools, parents and students As an example when students arg able to
meet the new teachers and are aware that these teachers have information about ‘the way the student has

worked and what he has done, these students are better able to face the change of placement

Y

Mild and moderate learningidisabled students are best senéed in résource settings. The regula; classes that
students atjgnd should be carefully selected according to the indvidual student needs the appropnateness of
content and the skills of the teachers Many program alternatives are operable within this resource > framework
There are also severely learning disabled students who may need a full day program Since appropriaté services

are mandated, the program should be flexible to serve both types of student needs and may be called a modified

resource model or a modified self contained modek ..
' »

The resource ‘program permits the student to recewve special educa):on services and remain integrated with his
peers in regular classes for-a major pomon of the school day as designated appxopnate by his IEP. ¢

The number of students present In a resource foom during any one period may vary according to the individual
needs Some students may require intensive individual instruction, while otheéwnth similar, programming needs
may benefit from small group instruction At.the same time there may be a student who has had an individual
work session with the resource teacher and 1s now assigned independent work to remfdrce skills. Normally there

should not bé more than four to five ‘students presgnt in a resourcé room aﬁne time ,

< .

Personnel . $

Certification ‘ . /u ' ~N §

Teacher Certification in @Rorgia outlines the requirements to be met by Persons who desye to enter school

service An entry-level teaching certificate in specific learning disabilities 1s isstied at the T-5 level or highér levels. ‘
At thé T-4 level, specific learning disabilities can only be added to T- 4 teaching certificate issued in anothér ) ,

teaching field

Learning Disabilities-(K-12) - ] Y . )
Teaching Field : ' ‘ ) R
Thirty quarter hours distributed as follows J . " ;=
1 Introduction to exceptional childrenor psychology bf the exceptional child *  5quarter hours .
2 Nature or charactenstics of childreh with learnlng dtsabtlmes . 5 quarter Rours
3 The teaching of reading Coe : ' * 5 quarter hours
. 4 Specialized study selected from the followlng wmh a maximum 15 quarter hours
of five quarter hours in any one area -t - >

Language development ¢ Test and measurements . A

Reading difficulties . JRemedial reading — . -

Behavior modification agd/or management of exceptional children ;
(Teacher Certification in, (Jeorgia, page 22) - ) . A L

Special Edutation Fields (K-12) | -
1 Ehgibilty for the T-4 certificate in the same field. )
2 Twenty-five.quarter hours in subject matter or eontent courses applicable to the following area

Courses dealing with the specific field in.which _the certificate is to be issued .
If the applicant is elygible for the T:4 certificage in another field, the T-5 certificate for one of these specnal educa-
tion fields may be Issued upon completion of the requlrements outlined above provided the applicant has the

‘combined undergraduate courses which meet the “Teaching Field” requirements specified for the T-4 certificate

in the special education field plus five quarter hours in methods and materials for teaching in the specific field
and five quarter hours_n a supervised practicum or internship in the specifig field
(Teacher Certification in Georgia, pages 29-30)
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..+ Competencies '
. L Ta The ‘Division for Children with Learning Disabilities of the Council for Exceptional Children developed a “Code
-, of Ethics.and Competencies for Teachers of Learning Dispbled Children and Youth” which was published in
- . 1978 The competenc1esdlsted are 1deal standards The intended yseof these com ncies is to develop train«4
,Ing programs and establish cntena to monitor professional practices They are not intended as operational -
-'behavioral statements Their development to that degree of practical usefulness requires a clear delineation of .
, ' the ablities and a determination of the level of préfitiency n each competency area which 1s necessary for un-
’ su0cessful performance in specific positions

.
~ . - .

o (ﬁ;l Language, = - ' >

.- I General Information ot )
’ The teacher . i L : T
v A undérstands.association learning, linguistically oriented, and cognitive thedties of language
- ) 2 understands the physical, social and psychological correlates.of oral language .
N . 3 understands the normal sequence for language development, eg. pre -hnguistic stage, "smgle word
’ . stage >
*s famillar with theones which involve the relationship befiveen th language and thought
R . 5 understands.the components of language structure, 1 e , phonology, semantics, mon&lology and /
” . “syntax, as well as the interrelationships among theiﬁ _
I 6 understands the processes involved in the deveto nt of the sptind system (phonology) : :
s P 7 1s famubar with the patterns of phonologlcal errors in child uction ’
. 8 1s famihar with theories of semantic development . ~ .
n ‘9 understands the normal sequence of vocabulary development *

. 10 understands types of semantic deficiency which limit communication
3! %s famaliar with theories f syntactic development ’ .
i 12 understands the sequence of normal s_yntactlc.€ development

13 understands phrase structure grammar and transformational grammar
. i 14. understands problems related to syntactic deficits '
¢ . ) 15 understands the clinical syndmeg associated with speech and language pathology, e g , aphasia,

N ~ apraxia .

‘ 16 s famihar with deneral approaches to the remediation or correction of speech and language prob
. . lems .
~ 4 /™" 17 understands the socio/cultural influence on speech and langllage problems ’

e ", 18 1sifamilar with research sources pertaining to oral language development and problems

. Il Assessment o .
> Jf 1 can admlnlster and interpret standardized language tests in the areas of phonology semantlcs mor-
) " phology, and syntax . - . €
.. . "+ 2 can develop. use, and interpret informal assessment instr

.in the areas of phonology, seman-

tics, morphology. and syntax . ’ : ‘
3 3 can’analyze a spontaneous speech sample for phonological, syntactic and semantic components
S 4 can diagnose the language impairment associated with the conditions of aphasiz, hearing impair-
e . ment. mental-retardation, severe emotignal disturbance, cerebral palsy, and bramn injury
SO 5 can assess levels of ideation and use of cantext words, function words, hinguistic forms, melody pat-
/ ":, terns. and articulation 1n total productioh .
S5 6 car® differentiate between speakers of non-standard Engllsh dialects and language disordered
‘- . . ;’ children . . ;
A ' |1} lnstructlon - ™ . .
"t R . 1 can select appropriate comrhercially available developmental materials and programs .
L. JRY 2 can plan and implement a remedial language program which 1s specifically designed for individualiz-
e, edguse and which interrelates all areas of language comprehension and production .
;' o, 2 1 can use knowledge of language development to plan a remedial program
. b 2 2 can sequence programs in step-wise fashion from easy to difficult '
' ' 2 3 can use comprehended forms as a base for eliciting production .
. : 2 4 can use hinguistic forms in varied context ’
. ! T e
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2.5 ¢can incorporate high imerest and environmentally relevant material
2.6 can set realistic goals !
o “2.7 gan record progress systematically
+ 3 can modlfy commercial.materials and programs for use with mildly handlcapped children
, 4 can use informal language stimulation techniques . - . .
5 can implement English as a second language program for bilingual or dialect speaking children
6 can plan an? implement developmental instructional programs for language delayed children

.

. Reading _ - < 7

I. General Knowledge . ,
A. Developmental Reading ' . .
The teacher .
1. understands basic theories related to the field of reading
2. understands how these th eories influence tﬁe teachmg strategies and the materials used in read-
ing instruction
3 undgrstanas the physical. psychological. and environmental correlates of reading
4. understands the skills related to reading readiness
5 understands the sequence of skills lead® to the development of the mature reader
6 understands the components, focus, and approaches associated with developmental reading pro-
grams
7 understands the relationship of developmental readlng |nstruct|on to corrective and remedial
reading instruction .
"B Specialized Reading Instruction ) .
1 Corrective Reading -

s

-

’

1 understands that corrective reading instruction .1s as a systeml for planmng and delivering

' classroom instruction td students who experience minor deficiencies in the elements of
’ developmental reading /
2 understands'the type of}tudent who will benefit from such istrucfion
3.-understands systems that may be used to implement such mStTUCtIOﬂ in the regu]ar classroom
on'an itinerant basis, or in a self-contained classroom .
2 Remedial Reading . .

\ 1. understands. that remedial readinginstruction is as a sysem for delivering intensive in-
dividualized instruction to students who have major reading problems in word recognition,
comprehension, and fluency . .

R ‘2 understands word recognition skills, including . s
. 2 1 context analysis \ .

2 2 sight words oot

2 3 phonic analysis y

2 4 structural analysis . -

2.5 dictionary analysis .

2 6 specialized vocabulary .
3. understands various approaches to reacing comprehension. these include

3 1 skills {locating main idea, inference, etc,)

3 2 taxonomy of skills ’ . '

3 3 imagery ’ T 4

3 4 models : '

3 5 &relational : '

-3 6 factor analytic

3 7 readability
~ 4 understands tomprehension SkI"S including.
4 1 vocabulary . .
4 2 semantics .
4 3 syntax
4 4 imagery » , ’
4 5 specific comprehens:on skills (locating the main ldea followmg a sequence, inference,

231 :

-




Q

ERIC

Aruitoxt provided by Eic:

. noting detafl, etc.) . ’ '

KN ' 4.6 critical reading skills *
"2 v

4 7 meaning in phrases, thought units, sentences, paragraphs; and discourse :

5 understands the skills in reading fluency and readifig rate involving both oral and silent reading

* 6 uhderstands the interrelationship of reading skills development to other tontent areas, e g., writ-
ten and oral,Janguage, spelling, listening
7. unde:f‘nds the skills associated with problems in structure and syntax

® 8 underStands the skills agsociated with prablems in readmg technical or content specific information
. Assessment i ) L gt
A Screening PR e
1 has knowledge of appropriate instruments and techniques for general screening for readmg
2 can administer and interpret such instruments ar?d: techniques \
3 can ldentlfy those students for whom additional assessment and diagnostic evaluations are need-
ed . —_—

B” Evaluation . ; .
+ 1 has knowledge of the appropriateness instruments and techniques for specific assessmeni¥f the
student’s level of reading’ achievement and the areas that warrarit specific attention hme
* 2 can administer. and interpref;such mstnfments and techniques . )
C Diagnosis - -
1 can select and' ’admlmster formal and informal diagnostic instruments for those specific skills
related to reading .
2 can witerpret diagnostic data to specify problems in reading
3 can use the formal and informal data to plan for appropriate reading instruction and intervention
® programs . \
" D’ Formative/Summative
1 can develop and usé tests to monitor students’ ongoing and final level of mastery .
Instruction . . .
A Corrective Readmg . )
- Yt can pIan and implement, instruction for minor problems associated with gaps or deﬁqencxes in the
developmental reading process ~
2 can use miaterials to teach the developmental and corrective reading process, e g , basal reading
programs, sight word and phrase cards, specific skill develJopment materials -
B Remedial Reading: .
1 «can plan, and implement, intensive individualized reading instruction in the skill areas associated
with remedial reading
2 can use special approaches related to intensive reading instruction
3 can use materials, approaches, and techniques that have applicatlon to specrftc types of readlng
problems
4 can plan and deliver instruction that will accommodate the development of readlng skills in the
content areas
5 can delver instruction in the deveIopmenLof reading skills associated with problems in technical
or contentf.,i)ecmc areas
6 can_identfy afd secure the services of additional appropriate professional resources to meet
spﬁfic s - : ’
7 can 'design ard*déliver an individualized reading program to the student which assures ap-
propriate progress, alterations, goal achievement, etc. .
8 can work with others involved in the student’s educational program to assure that instruction 1n

v

aye reading is integrated into the whole curriculum and that appropriate progress is assured ° ‘.\
1 )
Written Expression : R
I General Knowledge . ‘.
The teacher - . -
*1 recognizes written expression as a method of conveymg ideag or meanings ..

-

‘

2 understdnds the comn@ents of writing readiness. e g.. eye-hand coordination, left to nght pro-
H
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gression, adequate oral and reading vocabulary skill, knowledge of syntax
3 understands the interrelation of creative writing skills with reading, spelhng, and oral language
4 differentiates between penmanship and creative writing
i 5 * understands the mechanical aspects of written expression, e.g., punctuation, capitalization, spelling ,
+ 6 understands the importance of sentence and paragraph writing -
7 understands the chronology and sequence of development for written expression skills from 1st
grade through 12th grade '

8 understands the physical, social, and psychologncal correlates of written’ express:on ' . :
Il Assessment - ) ‘ l )
. 1 can administer and interpret stdndardized achievement tests of written expressxon
2. can administer and analyze diagnostic fests &f creative writing ¢ ' : ' ’ !
L4 3 can use standardized measures of handwriting skill - q '
4 can develgp and use informal measures of student’s written expression ability
. 4 1 seeure writtén sample - . . L.
4 2 error analysis-méchanics « ' T
43 analysis of sentence an&paragraph organization bt .
- 4 4 anaelysis of quality of content, eg, ldeastonveyed conclusions drawn, appropnate use of
: words . ,
. 4 5 analysis of grammar. 1 e , verb usage, pronouns modifiers, etc
. + 4 6 analysis of possible causes of errors, e g . carelessness, haste, lack®of knowledge N
Il Instruction . . ’ -
Lo 1 can plan and implement an instructipnal program incorporating the basic components for writing - '
.. 1 1 purpose of composition . - .
1°2 arrangement of ideas o » ’ ' s «
1 3 compare and contrast skills - . ' CL
1 4 organization of ideas N e " -
1 5 types of prose, e g . narrative, descriptive. expository. argumentation as well as poetry
. ’ 2 can plan and implement a program which teaches handwriting both manuscript and cursive L.
3 can plan and implement a program which teaches the' mechanical skills required ip awritten expres-
. sion.-€ g . capitalization, punctuation, spelling, penmanship ¢ L
) 4 can plan and implement writing. tasks utilizing varied formats, e.g.. letter. note, report
! 5 can teach ptoofreadlng and evaluation skills including: narrowing content, ordering ideas, focusing ’ ‘
- to convey important information, personalizaén through appropriate novel vocabulary and thinking
) responsnblhty gor cqntent accuracy . - o .
\ 6 can coordinafe wntten expression instruction with other content areas. e g , reading, spelhng
7 can plan and irhplement remedial programs in general language skﬂls such as vocabulary develop-
’ ment, reading comprehensvon mcrp(tol ogical usage .
( .
Spelling . -~ . . . , s '
‘ I General Knowledge ) . e . .
The teacher *° ..
) , 1 understands the nature and‘rules of English orthography .
2 understands different theeries of teaching spelling . (
" .3 understands research related to the different spelling theories .
. 4 understands various models of spelling behav:or . . v . ’
5 1 iamnhar with at least one scope and sequence of spelling skills ' . ~
6 understands the importance of teaching spelling as part of a total language arts curncylum
. 7 has *knowledge of the basic core of spelling words in children's and adult's writing
. I As sessment .
1 can administet and interpref the spelling sections of standardized achtevement tests
. -2 can administer and interpret standardized diagnostic spelling tests *
. 3 can admnnlster and Mterpret informal and/or criterion referenced spelling assessment instruments
4 4. can construct and administer an Informal Spelling Inventory((ISI) ‘
to. . C 3'
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can conduct an error analysis fro‘n a written sample of a student’s work or from the results of a
student’s performance on a standardized achievement or spelling tests .
can determine which factors are affecting spelling performancg. e g., motivation, sensory deficit,
language deficit, etc. o ,

can determine which type of spelling techniques can be Used most economically with the student

] .

Hl Instruction C \,
can teach spelling skills using a planned sequence of activities

BWN -~

o n

| General Knowledge .

A

J

B.

C

D

.

* @

E.

F

G

‘H

N EHWwN

£}

understands various approaches to teaching spelling

* can utilize and when necessary, modify various commercial basal and remedia] spelling programs

can use different procedures to monitor progress in the acquisition of spelling skill, e g., charting,

precision teachind, etc.” v

- can apply inferences and generalization from research to teaching spelling

can integrate spelling as a naturalistic part of the total language arts program

.

7] ' .
s o

Number Theory
The teacher:

1 understands all the concepts involved_ in numerafion and counting
understands the concept of place value \

. .
undersfands the concepts and operations involved in converting froM one base to ‘another '
understands both the Arabic and Roman numeral systems

understands the associative, commutative, and distributive properties of whole numbers
understands the concept of prime and composite. numbers ;

7. can identify and explain common symbols used in mathematics 4

8.\'understands set theory

J

Addition and Subtraction * . -

1- understands the computational process involved in adding and subtracting whole numbers

2 understands the concept of regrouping as it relates to addition and subtraction ®

3 knowsythe terms related to the operations involved in an addition and subtraction problem, e.g..:
addends, minuend, etc . ’ .

Multiplication and. Division - .

1 understands the computational process involved in solving multiplication and division problems

2 knows the terms related to the operations of multiplication and division problems, e.g., quotient,
divisor ‘

Fractions, Decimals, and Percentage . S '

1 understands all the operations involved in adding, subtracting, multiplying, and dividing fractions,'
decimal numbers, and numbers expressed as percenfages .

2 understands all the processes involved in converting a number from one form to"another - e g., .
“fraction to a decimal, a decimal to a percent, etc. .

Geometry ) : .

1 understands simple common plane geometric figures, e-g.,’ square, circ triangle, and
understa:SS/Qhe processes used in determining perimeter and area of these figures

2 understands common solid geometric figures, e g., cube, sphere, and understands the process
used in determining the area and volume of each

Measurement ‘ . ~

1 understands all the concepts involved in measurement of time, linear planes, weight, liquid, and
temperature ‘

2 understands the metric system

3 understands the concepts and processes involved in constructing simple charts and graphs

Money .

1 understands the U S monetary system

Verbal Problem Solving - .. i

'
~N /

e
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' 1 undelsfands the variables that contribute to difficulty in verbal problem swg reading

. level, level of syntact:c complexity, dnstractors etc. .
Iy Assessment ' P
' 1 can administer and interpret the mathematical portion of standardized group achievement tests

2. can admnister and interpret the mathrematical portion of individual stantfardized achievement tests
3 can gdminister and interpret standardized diagnostic tes!

"M can take a scope and sequence in each mathematical are4 and develop and administer an @valuation
) instrument that 1s based upon it

ot 5 is famibar with several procedures which can be, used to assess a student’s attitude *toward
Lo mathematics : - .
6. is familiar with méthods for conducting error analysis -8 -
7 is familiar with procedures used for determining a student's verbal problem solving ability T
Il Instruction 3 ' — \ . -
The teacher.

‘1 canteach a specific mathematical skill by developing and following a planned sequence of activities
2. can evaluate, utilize, and/or adapt commercial mathematical programs and materials
3 capuse appropnately and effectively a variety of mampulatwe mathematical materials, e.g., number
line, counting blocks)cuisenare rods, to teach a speCIflc skill . :
e 4 s familiar with different conceptual and theoretical approaches to mathematlcs instraefion
5 15 familiar with non-traditional ways of teaching algorithms, e.g , “'tractentierg” methods of addition,
“equal addition method” for subtracting
6. can teach practical appllcatlgn of math concepts. e g, liqud measureme;\t as it relates to cooking,’
linear- measurement as it relates to carpentry, time as it relates to the student’s daily schedule

- . . .
Cognition ; 3
I JGeneral Knowledge ' -
‘A Nature of Thoug t . : v
The teacher.
* ( 1 understands rious theories regatding thought and process of thmkmg )
2 cah compare}various theories with respect to explanation of observed behavior . ‘\
B . Piagetian Theories 3 * )
) 1 understands the nmphcatndhf of a stage theory such as Piaget's and can compare it w;th age
' theori
2 understands the mechanisms for acquinng knowledge at each stage, © g . sensorimotor, _f
preoperational, concrete operations, formal operations
3 .can predict differences in behavior using Piaget stages for exceptional Jearners
4 can compare Piagetian and psychometnc approaches to intelligence s
C  Association Theory ‘ .
, 1 understands .the implications of assmlationﬂeory and can analyzé learning situations into
stimulus and response components -
. 2 can distinguish the roles of contigugy mediation, and reinforcement in association learning
. 3 can apply association theory to concept formation tasks con sndenng the variables making up con-
‘ cepts .
31 attributes and salience of attnbutes . -
‘ . 3 2 complexity in number of dimensiots \
3 3 class concepts . ' ‘,
3 4 preferred dimensions | _ ’ ’ - ,
3 5 abstractness . )
4 can analyze learning taSka? various types in terms of association thepry
5 can explain and predict differences in learners as a function of
51 general ability or intelligence differences - ~ ¢
52 age differences v
2.3 motwatronal differences - .
. : . - : : ..
‘ : - 35 - )
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"5 4 cognitive style differences

5 5 wensory capacities 1 ’ _
. Information Processing Theories
1 understands the implications of information processing theory as a model of human mtelhgence

2 can’ descnbeémethods of solving problems such as means-ends analyses and algorithms or
heun}p
3. can apbly the above techniques to children’s learning problems

. E  Gestalt Theories, . v . 7
N 1 understands theories which view learning wholistically and can analyze .
11 dlscovery learning . ) -
* 1 2, perceptual arousal .
1 3 creative or original responses
2 can describe several methods or types of learning
2.1 insight problems :
2 2 search problems - ; _
2 3 functional fixedness )
F  Theornes of Intefligence. .
1 understands Q-factor theory intelligence, “g” and special abilities — ’
2 understands the Guiltérd factor-analytic models of intelligence
3 can explairtdifferences in behavior of learners using these two theories .
AsSessment N ‘ ) y " . ’
A Formal : '
1 can administer and interpret standardized tests of intelligence
2 can interpret results of intelligence tests administered by other personnel
* Informal v -
. 1 can devise tagks which reveal children’s skills ‘at problem solving, inferential thinking, and concept
. development , .
Il Instruction P ) .
A General :
1 can incorporate information regarding cognmve development mto general instructional program-
mlng o . -
2 canteach éo eptual skrlls such as deductive and lnductwe reasoning, problem solvmg skills, in-
ferential reasdnmg logital thought, categorization and classxhcatlon skills
[ 4
- -
. Behavioral Management . : . .
I General Knowledge
The teacher £ - y3
1 understands general theoretical positions related to . i . .
1 1 theories of fearning * )
12 theories of personahty and psychopathology ye
1 3 child develdpment (normal and atypical) ) -
2 understands the relationsRip between academic and socna}(emotional expectations and classroom
" behavior problems f _
— 3 understands var;ed approaches to altering Sehavxor y . N, .
Il Assessment ) V‘
1 can define targeg behawors‘\ ' - hY ’
2 can apply knowjedge of noMhal and atypical development to behavioral ass’ent
3 can obtain general and specific information by interpreting students’ permand® records
4 can-obtain general and specific Tiformation, through observation
5 can use observational techmques such as

i

5 1. automatic recording  * . . ) ‘
52 analysis of permanent products / ’ . .

“~

5 3 observational vecordmg eg, anecdotal recordxng event recordnng time safmpling

o
.

. 31

, ) 36 .

-




A

-6 can obtain information through interviewing techniques -

7 can obtain general and -specific information through the use of behaworal checklists and inventories
8 can devise and use a teacher made behavioral checklist ~ . '

9 can obtain general and specific informatipn through interactional analysis J

10 caneuse and interpretinteractional techglques such as sociome {s Dyadic Inferaction Analysis, and

ecological assessment
can obtain general and specific information by analyzing the physical environment '

can obtain general information through the use of standardized tests

can obtain genera] 1nformat|on from reports of testlng and observations, written by ancillary’profes-
sional personnel

can utilize assessment information obtained from personality:measures
can record behavioral mformatnon in an accurate, systematic manner - .
can identify patterns in the environment by noting specific beha\hors ‘antecedent events and conse-
quences : -
can™Qrganize bebqvnoral “nformation into testable .hypotheses

can accurately report behavioral information in a written report

can 1dentify those bbhavioral problems which can be managed within the classroom and those that
should be referred to ancillary professlonals

“

14
15
16

F

S
17.
18

19

Intervention Strategies

1 can use remedial instruction procedures to modify behavndr :

.2 can apply behavior modification programs appropnately :

3 cap counsel children with emotional problems
- 4 can ap;}ly melieu therapy techniques in immediate classroom situdtions and over extended period of

s time

5. ply rational/cognitive therapeutic strategies . .

N % tands and can apply projective and media oriented therapies such as art, music, and play
, theTapies, puppetry, and role playing
7 can plan cooperatively with professionals traned in implementing Oanous therap: es
8 _ can use effective curricular materials v

Counseling and Consulting

-

ERIC

=i o

Consulting with Teachers and Administrators

The teacher : s
.1 must have knowledge about working with exceptional children m school semngs involving handi-
capped and non- handlcapped students
i1s able to establish lines of communication with regulay educators and school administrators
1s able to establish and maintain rapport with teachers and principals in order that s/he can exert In-
fluence and consequently function as a change agent on behalf of handicapped students
1s able to determine the philosophy of a schoa] relative to management, administrative policies and
operational procedures, and be capable of maintaining behavior which is consistent with such
policies and procedures
15 able to effectively utilize resources and consulting skills to complete consultation tasks with teachers
and/or principals ' .

°can employ effectwe interviewing skills
can determine needed and available hyman and non-human resources at the building and district
level applicable to staff development activities
can provide interpretation for teachers pertaining to research. evaluative reports and ongoing pro-
grams of learning disabled students .
can detect instructional problems bemfencountered by teachers and students
can employ varied staff development techniques, e g, schedule individual conferences,
demonstrate teachurig skills, arrange for teachers to visit otrkr classrooms, disseminate inforfnation
can’'interpret expressed and observed staff needs to approprlate administrators
can provide regular educators with useful information about mainstreamed learning disabled children

2
3

M »
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13 can provide regular educators W usable and realistic teaching suggestions for mainstreamed learn-
. . R ing disabled ohildren N ) '\ o
-7 . 14 can use tact and courtesy in reorganizing and overcoming regular educator’s resistances to program-
‘ ming for exceptional children -

L] 12
Il Consulting and Counseling with Parents ’ ) .
The teacher: < .
1. can 'establish and maintain rapport with parents .
2 can develop and maintain channels of communication with parents with reg®d to therr child’s soCJal
physical and academic progress
. 3 can effectively conduct parent conferences
) }, 4. can develop.dnd superuise instructional and/or management programs using parents as intervention
‘agents
. 5 .can plan and conduct effective and efficient parent meetings
6 can understand and follow proper due process proceedmgs with regard to assessment, placement
and programming for a student . '
) . 7 can involve parents in a meamngful way in the development of the student's Individuahzed Educa-

" <

tion Program . - .
8 can assist parents in developing reahstic expectatlons for therr child and/or adolescent in academic
and occupational areas -

9 can direct parents tocommunity and governmental agencies, volunteer and non-profit groups and
parent organizations which profide supportive services to learning disabled students ¢ .

N

lll Consulting and Counseling with Children
1. can establish and maintain rapport thT\ children . %
2 can involve children in educatiorfal decision making :
3 Zcan act as child advocate and mnsure each child's optimal education in a least restrictive environment }
- 4 can use counseling techniques to help children overcome specific problems in the classroom |
|

Career/ \jo.caiional Education * o
) [ General Knowledge .
A Knowledge of Indwidual Charactenstlcs
* The teacher -

i
1 1s aware that each individual has unique patterns of abilities and hmitations which affect career/ ]
vacational decisions
2 1s aware that each indwviduat has umque attitudes, 1nterests and values Wthh affect career/voca- N
o ) tional decisions
v B Knowledge of Career and Occupation Opportunities '

1 has comprehensive knowledge of a ‘wide variety of occupational families ]

2 knows the abilities required in specific vocations or .occupational families ~ .

3 knows the baseline interpersonal and functional skills which are required for vogational success

4 has a reasonable understanding of the technological, economic and social forces which influence
|
|

J ~ current and future employment opportunities -
v’ 5 can relate knowledge of specific vocation requirements to each individual’s abihties, interests, andfilE -
values - .

6 1s famihiar with resources which provide current information about career opportunity
7 1s famihar with resources which provide students with direct experience in various vocationsg

8 1s famihar with the content covered on the General Education Development Test
. A
Il Assessment .

= 1 can administer and interpret standardized vocational/ career interest and aptitude tests . i
]

u

2. can make informal assessments of vocational/career interests through observation and interview
: skills : : .

. . 3 can coordinate 1nformat|on obtained through a compreherisive assessment of intellectual, scholastic,
. . physical and social abilities with interests and attitude surveys to develop reahs& ‘vdcational options

for each child - .
\
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Il Instruction

+

1. will provide information pertaining to a vanety of career opportunities - N
2. will provide opportunities for students to make onsite observations of various occupations
3. will relate career/vocational instruction to child’s physical, mental, social and scholastic level of
development g .
4. will encourage group exploration and discussion of various career/vocationat opportunities '
& will counsel individuals to help them make realistic vocational decisions based on their abilities and
interest.s ¢ v
6. will help students understand and develop the specific skills necessary for career entry, e.g., typing, *
filing .
' Y. wﬂ%ach practical job securing skills when ne(’:essary e.g., interview behavnor completion of job ap-
, plication forms —
8. will teach self-help skills which affect employment opportunmes e.g., grooming} appropriate dress .
use of handkerchief instead of sleeve L
9 will teach daily living skills which affect career decisions, e g., budgeting of money, best use of time,
. importarice of rest and nutrition ’ .
10. will teach family management sklllie a., famlly planning and child rearing, food selectiofi and '
preparation, purchasing decisions
-11. will provide opportunities to practice cooperative interaction with others in simulated or Teal work
situations -
12. will provide opportunitiés for the development of effective lﬁadership skills
13 will relate successful employment to acceptance of responsibllity for own behavior
14 will relate successful employment to feelings of persoJ;l satisfaction about accomplishments
15 will help students develop the skills needed to pass the General Educational Development Test
Education Operations
1. Assessment .. b J
The teacher-
1 is able to establish rapport during assessment .
2 has knowledge of normal and atypical developmental patterns and can relate this knowledge to
. assessment
3 can determine the nature of the informa}é)n to be supplied by assessment .
4 can assess students’ interest areas, motivational levels and responsibilties to particular avenues of in-
struction
. 5 understands the concepts of reliability and validity and can identify these items in instruments *
-6 can select appropriate tests and measures in each instructional area after weighing the purpése of the
assessment, information provided in test manuals, and evaluation and research data provided in the
literature = *
7 can devise informal devnces when formal instruments are not available or appropriate
8 can develop a scope and sequence of specific academic and/or social skills
- - 9. can task analyze behaviors and skills /
< 10 can logically sequence an assessment battery for maximum effectiveness and efficiency
’ 11. can modify assessment devices and procedures as necessary -
12 can organize testable hypotheses from assessment results . .
13 can prZSent a written report of assessmént results "
14 can conduct on-going formative evaluations to effect appropriate changes, goals, and ~objectives for
T . Ostudents in teaching methods*and/or in instructional materials
II. Materials
The teacher R ’ S . ¢
1 can determine student needs to be met by curricula .
2 cah use resources such as computer retrieval systems to locate and secure commercial programs and
materials ) ’ . )
)| 3 can perform sfatic evaluations of curricular materials \ .
. 4  can select commercial materials whose objectives match the students’ diagnosed needs

ERIC
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can select the appropriate content and/or level of material to meet students’ diagnosed needs
can determine areas of materials and otherYesources which require adaptation and revision
can produce own material when necessary ' ,
can design and/or select devices ;apprdpriate for dynamic (or process} evaluation Pf material effec-

0~

‘ tiveness o' NN . "
. 9. can communicate the results of materials efficacy studies . .
’ . . - -
» . Il Audio/Visual 9

1+ chn identify and select A/V media appropriate for stated instructjonal objectives
2 can operate various media equipment, e.g, filmstrip projector, dry;mount press . :

P4 ) IV. Environment > -
1. can identify vanables which influence learning in the school and classroom enviropment :
2. can arrange the school environment to maximize teaching efforts and ‘enhance Ie?fning, e.g., seating
) " arrangements, interést centers ’ <
o ., 3 can select the educational placemeqt which best meets each child’s specific needs
V. lnstruction. . v ) .
1 can plan and implement a sequential remedial program for a student
2 can establish long and short term goals in each academic area
o 3 can write behavioral objectives for each Goal - : A ’ -
' . 4 can plan and sequence activities which will accomplish eacty objective )
. 5 can teach skills by following a dnned sequence of .activities -
6. can develop lesson plans usin’m’ous formatd* . r
7 can secure 1ppropriate instructional materials foy the planned activities : ]
8. can develop’a scope and.sequence in each academic area i.e., spelling, written expression, etc.
9 can manage each student’s individualized education plan to assure appropriate progress, goal 7,
achievement, etc. N S ' .
< 10. can plan integrated programs with regular educators for mainstreamed students -
. T 11’ can incorporate both formative and summative evaluation info the diagnostic teaching process
12 can'incorporate multidisciplinary data into instructional-programming o,
- 13. can formulate recommendations to maximize the student's education-in the regular class setting
’ * 14 can deliver an individualized education program on a-tutorid®bne-to-one basis as well as in a grolp
setting iy ’
15. can make constructive use of teacher aides and volunteer assistants f planning and implementing in-
‘ . structional programs ~ : C oy
) =Vl Research y z ‘ ) .
1. * can critically evaluate research data presented in journals and other publications .
2 can plan and implement research projects ‘ LN
3. can report research reslts in publications or oral presentations .
. i ~ . .-
Historical-Theoretical Pergpectives = * 1 - .
.o o
) I History of Learning Disabilities a ’ . . Ve
. The teacher. . e
«1 can identify early contributors fo the field of Learning Disabilities = 0
# 2 can trace the historical development of the field of Learning Disabilities '
. -3 can explain various philosophical positions that have influenceéd thinking in’ the fielg of Learning
- Disabilities '” ' : L foo

4 * canjexplain the major court decisions that have impacted the field of Learning Disabilities
5 can explain federal legislation that has had an effect on the field of Learning Disabilities ‘
6

: -can explain state legislation pertaining to Learning Disab/il/iues N -
- “» o ' - -
) Il Prograln Models - e ‘ o ' ’ o ;
’ - ~=< 1. can explain pertinent program models employed in delivering services to learning disabled children
." ‘ ‘} * 2\ can explaih various roles that Learning Disability personnel can have - _ . #
3 \can explain Jari9us instructional arrangements used with Learning Disabled children  * .
- . . ° [ “ ., v
“ ’ 4 ’ ) ’
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f || Professnonal Organizations

1 is aware of vanous professional organizations in Eearning Dlsabllme's 4 &
s . 2 belongs to and participates in the structure and orgamzatlon of proﬁéssnonal orgamzatlons in Learnin
- Disabilities , . v ¢ 3 ’g
’ @ . ‘ (f . N ’ ) :
Role o’ the Teacher of Speciﬁc Learning Disabilities. @ . ‘
a * The learning disdbilities teacher has several roles. The major role of the Iearmng dnsabnlmes teacher is to provide

nd evaluatirfg an IEP for each student, gommunicating with pardfits, regular teachers, administrators who are

' vaived with learning disabled students, assisting counselors in scheduling, assisting regularteachers in modify-
Ing or adapting the course work for learning disabled students, observing, assessing and evaluating new referrals e .
as a member of the learning disabilities evaluation team and serving on th¢' placement team to develop the IEP g
and determine place eny of students. It is important that an individual job description be developed for each .
position The learning disabilities teacher must be aware of his or her exact duties and responsibilities The roles ®
of the pnncnpal"and special educatign director in relation to the learning dlsabllmes teacher need to-beyexplicit. .. .
Because a learning disabilities teacher must serve in many capaciti¢s, he or she must be given enough ‘
time to perform each role adequately. The teach npot in struft yoyngsters for five lLdays per week. In.
order to fulfill his or her role as evaluator, observer placemént committee member, te learning disabilities ~ + I

|
|
. direct insfiction to children identified as ha'vmg specific learninggdisabilities. Othgr roles include implementing ji
3

teacher must have some’ release time from teaching resporisibilities. Time for conferring with regular class
‘ teachers- who instruct Iearnlng disabled students and time for observing assigned students in their regular class
.. setting must be allocated There are several ways to provide the time required. The teacher may assngned to
teach four days per week and to use the fifth day for observing, evalu ing and conferring Dyg'to school ac-
tivities experngnce has shown. tha Tuesday, Wednesday and Thursdal are better days fotferforming non- -
teathing duties Another method handhng the scheduling is to hgve a half day per. week t aside. In the'case
of itinerant teachers thre half day mlght be alternated befween the schools. Some systems have tried rotating t .
free periods per - week at the secondary level. The students can be assigned to the library in this period Wthh/O
* ly occurs every three weeks There may be other ways to deal with the scheduling; however, it is clear that some
tlme'lust be given to the learning d:sabllmes teacher in order to accomplish the other job responsibilities’ If for

any reason the time alloted is not requirdd, the teacher should teach childr® duting that time period. The _“
. " special education teacher and the resource room teather in particular may be viewed by some faculty'members .
. as having very few students, duties and responsibilities. The attitude of the administration and fac
great extent be depéndent upon the marnmner in which pubhcrelat:ons are handled Learning disabjiities te .
. should be aware both formal and informal commanication can help or hinder the acceptance .
. While professional competence )s very important, the goodwill of the faculty is of equal importance. The Iearn- )
. ing disabilities teacher should inquire as tq who aré his or her immediate supervisors in ord r to follow the ap-
. propnate chain ok command. -
. Specific functions of the learning disabilities teacher _may include .
-0 serving on the scrgenirig evaluation and placement committees
sharing responsnblhty ®or develdping the learning disabilities wrjtten relﬁn , ’ N
, participating as“a member of the team developing the [EP. * KB, J ‘ .
’ performing all school duties (bus duty lunch duty, etc.) performed By other fa;zulty maesmbers unless he or she ‘(
. 1s an itinerant teacher B
. . always remembering that he or she Isa member of a team working to aid the spec1al student and not.an expert
. . to take owver the child instruction .
. acting as a department member with Gther special education teachers Lthe same @oorl or district *
. acting as an advocate for exceptional children within the school. s
bemg responsible for apsemeoing assessment of all learning disabled students in the frogram and maintaining
all required record”and data forms, including IEP’s . »
- . planning with counselors and regular teachers for needed. cumculum/scheduhng mod)flcat}ons monitor-
ing graduation requiregnents for any semai'benrolled in the program 3 ?
working with ancnllarxand support personhel (vocational educatlon etc ) to coordinate services t rning
§isabled students : '
coord!natlng instruction in the resource room to complement or supplement regular classroom instruction, be-
K *cause it should never conflict e
l ) J ) . . 4 1. "\ . " -
| TR e N .0 -
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i-+11NING Or making instructional materials for classroom teachers to use to accoinmodate learning disabled
students. - - ! ‘
seeing approximately,f’ur to six groups daily jn a-resource room, serving some studentsin the resource }oom.
some in regular classroom, some in both places Groups range from one to usually no more than four
confernng and planning regularly with the classroom teacher concerning curriculum, management, schedul- -
ing, hanfework, grades. . N -

doing demonstration teaching or assisting in tHe regular classroom when appropnaté’:

conducting in-service for the faculty about learning disabilities and other topics as requested.

having the ability to make appropriate matches between instructional materials and the stated objectives of the
IEP of a student. - L - . ‘

beiryble to communicgte effectively with parents. '

One way to demonstrate the variety of responsibilitiés that a leaming disabilities teacher has i$ for him or her to
complete a weekly activities log sheet. The sheet can serve as a record fortie teac®r’s own purposes and pro-

vide an accountability check for the administration. For W log sheet see Appendix G. s

Communicating with school personnel a . ’ 0 -

To provide the best possible services to the schoo] and the students, the learning disabilities teacher must be
knowledgeable abaut the special and regular programs in the building and system and have a cooperative work-
"ing relationship with the staff and administration. Cooperation shoyld be fostered daily in formal and informal
settings. The learning disabilities teacher, students and program should not function in isolation. by judicious
selection of mutal planning time the leaming\d\isabilities teacher may be able to build relationships with a variety
of-teachers in the building. With the advent of IEP’s joint planning has become more common. The Related

Vocational Instriction (RVI) Program which has been initiated in Georgia to provide job-entry-fevetsskills in
broad or specific occupational ‘clusters requires cooperation among regular, special and vocational educators.
The RVI instructor is to work with vocational educators to identify vocatienal aspects of a student’s IEP. In
schools in Which other special education teachers are located, paﬂicularlygea'chers of the educable mentally
retarded and behavior disordered, it may be more productive to coordinate programs. Team teaching, sharing
materials. joint planning and sharing facilities may. be very berveficial. It i important that the learning di%ilities

teacher realize that mainstreaming and the resource delivery model have greatly altered the role of requi class
teacher§ The learning disabilities teacher shouldework very closely with faculty members In-service should be
conducted to demonstrate and éxplain materials and techniques of dealing with'general problems these students
present in regular classes. Materials _which .are available on the school, district or through materials centers

should be made available to regular educators. The learning disabilities teacher may suggest particular materials

<L: " - . . s ™.
or modifications of materials or curriculum for, specific students.

f

The following are suggestions for regular teachers which were developed as a part of South éarolina's Child Ser-
vice Demonstration Center funded under Titls VI-G from the Bureau of Education for the Handicapped.

1 Adyyst type. difficulty, amount of sequence of material required for LD students by . v

a giving_them a lesser amount than the rest of the lclass; 1 e . fewer math problems, fewer pages to read,

. etc . ' “‘

b breaking}heir assignnfents down 1o very short tasks Many of these children do well if they are provided
with short assignments followed by immediate feedback If the LD student concentrates well for three -
minutes, provide him with a seties of three minute tasks with a break between each If he can do only one "=
math problem correctly, give him one only. and after he has succetded at that for several days: incraise
the number to two and so on If he does only the first one or two guestions on a page correttly, it may be
that his attention 1s caught by all the material on the page and he would 80 better with a series of in-
dividual questions. each on its own page A classmate or older stiident should be able to prepare thi for
the LD child . ’ eV -
giving them only onte (or few) questions at a time during testing. .
including in thefr assignments only that material which, s absolutely necess3ry for thém to learn
checking or underlining for theni textbook passages which contain the most important facts — using ‘
markers to tell them where to start or stop an assignment Yo
giving them specific questions to guide therr reading and, if necessary, showing them the exact
paragraphs where information can be found -

1 4
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g. establishing only a few modest goals for LD students. Devélop with them the ways you will attempt to
reach those goals, the thmgs they wilt have to do.
. h. making certain the student's desk is free from all material except what he is workmg with. -
1 taking up the student’s work as soon as it's completed s
) keeping the number of practice items ‘on any skill to a minimum
k changing activities before the student’s attention is gone; watchrng for early signs of aftention loss
| giving students s'al alternatives in both obtaining and reporting information — tapes, interviews,
- reading, experien making something, etc.
m having fr_equent even if short, one-to-one conferéhces with students; helping them to restate what they .
are responsible for and assessing their progress f&ward completron .of’w’o;g,
2 Adijust space for the LD child by . . . ]
a. permitting him to do HKis work in a quiet uncrowded comner dHfe room or even in the hall ouitside the
room if he chooses to. However, do not isolate him agamst his will
b placmg him close to the teacher for more immediate help when he needs it.
¢ placing him next to a student who can help him when needed.
d. separating him from students who are most likely to distract him. * -
e.”letthg him choose the area of the room where he can concentrate best. : .
3. ,Ad)ust work time for the LD student by N .
a giving him a longer time than other class members to complete assignments. . .
t% letting hirth work at reading and writing assignments for short periods of time, perhaps just ten or fifteen
minutes depending on his ability to concentrate, followed by other types ‘of activities for short periods of
time *
¢ setting up a specific schedule for LD students so that they know what to expect, being physically close to
, them if you-have to change or vary their routine
keeping work periods short; gradually lengthening them as the student begins to cope.
e alternating quiet and active time; having short periods of each, making movement as purposeful as possi-
ble. .
+ 4. Adjust grouping for the LD student by - .
a. matching LD student with a peer helper who can help him by
1 making certam he understands directions of assignments o
-/ 2 reading important directions and essential material to him .-
3 drilling him orally on what he needs to know. -i e.. multiplication tables, state capltals parts of
" speech, etc
summarizing orally important textbook passages for him.
writing down answers o tests and assignments for him L
working with him in a joint assignment
. Criticizing his work for him, making suggestions for rmp,rovemem ]
b formulate a small work group of three or four students. includipg-one LD student Hold all members of
the éroup responsible for making cerfain that each group member completes assrgnments successfully
5 Adjust presentatian and evaluation modes for students : Ve -
Some of us learn better by seeing, some by listening. some by feeflng and some by a combination of ap-
proaches Some children reinforce their weaker sensbry ‘channel by utihzing a multisensory approach,
. whereas others are overloaded by this system and do better if thew learr? through their most functional sen-

A Y

N O S

sory systera Find out how your LD student learns best. >
a If he is primarily an auditory learner, ad)ust mode of presentatron for him by
" 1 .gwing verbal as well as written directions in assignments. -

taping important reading material for students to listen to as they read a passage. Tape only essenhal
information Keep it short! Teacher or another student mrght do the taping)
3 putting assignment directidns on tape so, that students can'replay thegn when needed
! 4 giving students oral rather than written tests Teacher or another student can do this
5 having students drill on essennal information using tape recorder reciting information-into recorder
and playing it back > R . h .
6 using published audio tapes with students ~ ' . ~
. having students drill aloud to themselves or to another student

8 dictating information to a recorder‘(another student) or into a tape recorder

v 5
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) ' % having”another Sfident read important information to LD students. . \
- 10. having students read important information aloud to themselves or to anothef student.
. 11 having students re-auditorize- silently, vocalizing material inside their heads.

12 having students repeat words aloud” (or silently) while writing them down 6n paper to keep from
) " leaving outswords or- phrases. ‘

' . 13 haviné student glose his eyes and try to hear words or information, repeating to himself in order to
‘ : block out distractions.

b. If he is primparily a visual learner, adjust mode of presentation for him by

- : 1 having-students use flash cards printed in bold, bright colors.
. . " 2 having students close their eyes and try to visualize words or information in their heads, see things in
' C their niinds. , : ,
S T 3. providing wisual clues on chalkboard for alk'verbal directions. )
‘ 4 having students write down notes and memos to themselves concerning important words, concepts,
, o ideas , , . ‘
" ” ; . ’

¢ Communicating with parents

, "Communicating with parents is vital to the success of Ieam%disabiliﬁes students. Parent-teacher conférences
are the most viable method of comimunicating. A conference should have a positive beginning and epdng. It is
"important to attempt to make the parent(s) comfortable The advent of the [EP has in many cases brought the
. concerned people together to work cooperatively to plan how to best serve the child’s needs. A better
understanding is pogsible if the parent has been involved during the entire process All the information pertaining?
to the child and his cyffent functioning is discussed. The learning disabilities program should be fully explained.

Parental support.and participation greatly affect the success of the program. -

'
-

" > " - .
‘If a parent is urtablé or unwilling to attend a conference. telephone calls, and notes should be used and
) dpcumented k ritay be that the parent will begin to attend conferences at the school once contact has been

. , made. bndther;,wqy of Hgfping a parent is to suggest that he or she contact the state or local chapter of the
. ¥ Association for"'ChiWith Learning Disabilities for information about activities. It may be beneficial for future

. planning to obtaip edback from pdrents. In Appendix J is a sarh parent questionnaire which may serve as
an ad tqéete;ﬁ\hé’tm cuwrent feeling of parents regarding the pim, In discussing problems;that‘pie'hts of

+ ;4 " learning disgt;lqﬁ*s‘t‘ﬂentsfﬁmcounter. the following list is suggested ®s sources.

.. Becker, Waﬁ{dq Becker. Successful Parenthood Chicago: Follett, 1974 )

/ &
) . . ) < .
Cot v : Brutten, Milto;‘.“s.ylvia O Richardson and Charles Mangel Something’s Wrong with My Child: A Parents’ Book
..+ About Childres# \with Learhing Disabilities. New York: Harcourt Brace Jovanovich, 1973.
; : fD'Anionbl', Alice C . Minifie. Darrel G, and Minifié}'ﬁlsig K A Parent's Guide to Learning Disabilities Atlanta.
g The Continental'Press, Inc . 1978. .° . : /

. »\s.%iméksh‘énk:. Witham M@ The Brain-Injured Child in Home. School and Community Syracuse.@Syracuse
e QUmiersity Press. 1967 :

" Hart: Jane, and Beverly Jones, Where's Hannah? A Handbook for Parents and Teachers "of Learning
‘v’ Disordezs New York Hart. 1968

4Kropick. Doreen, ed They Too Can Succeed A Practical Guide for ParentstLearning Disabled Chg’ld'ren San
Rafael, Calif Academic Therapy#q_blicaﬁons. 1969

d Levy, Harold B Sq;mre Pegs. Round Holes Boston- Little.-Brown. 1973. . .
Miller {Julano Helping Ydur L D Child at Home San Rafael. Calif : Academic Therapy Publications, 1973

. ¢
Siegel. Ernest Helping the Brain-Injured Child A Handbook for Parents Boston. Little, Brown and Company.
1976 o T :

‘e

L 4
*

1976 -

N kN

A
ﬂ ‘ .
. * .jNVeiss. Helen Ginandgs and Martin S V‘Yiess. Home is a Learning Place Boston. Little, Bgown and Company,
N ' r; .
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* In-service ~ o

In-service for other faculty and staff based upon the expressed needs and concerns of potential participants
should be an integral part of the program plan for specific learning disabilities. A tentative anflual schedule .
should be planned well in advance In planning the in-service program one should carefully consider the target
audience, the speakers. the location of the sessions, the number.and length of the sessions and the specific
dates Such planning must be predicated on the support of administrative and supervisory personnel When-a
new program 1s intiated or when new personnel are involved. general information should be included in the in-
service program Learning disabilities need to be explained and basic related research shared. It is essential that
the philosophy. policies and procedures regulating learning disabilities in the sehool system be clarified The

~creening and due process procedures including the evaluation team and written report should be thoroughly
outhned" The roles and responsibilities of all personnel related to the IEP should be delineated. '

4
Teachers need to be made aware of the resources available within the school system including matenals and
equipment The learning disabilities teachers who are responsible for ttte prograta; particularly a’new program.
will need continuous support and training throughout the year Sope topics relevant fo their needs which might
be incorporated into a staff development program would, include oo /
assesament techniques ' )
diagnostic tools, measurement devices - informal and formal
instructional matenals and st?gt les
classroom organizational system’s *
post* high school Services and prggrﬂxs
prevocational and vocational training for LD students
behaviar management techniques
" social .adjustment - coping skills, basic life skills -
study skills - e g . term paper. speed reading. library skills
" .system procedures for placement, referals, scheduhng. team resBonsibihties. operations
traning and use of paraprofessionals with learning disabled students
“communication with parents and other teachers
effective public relations - internal and external
state and federal guidelines ~
alternative cumcula * . )
coordination with other programs and services (Right to Read. RVI. Vocational Education, GLRS, etc.)
remedial teaching of content matenal
programs available to college-bound LD students
|nd1v1duaTlearn|ng stations
peer tutoring
préscriptive teaching «
developing appropriate tests for the regular class subject,areas
recruiting and uging volunteers and aides »

[N

* Facilities .
" The following guidelines for facilities are found in the Regulations and Procedures. pp 21-22

v . .
The school system will provide a classroom of ‘suitable size in a distractidn-free area. as required by the type of
program or services to be established. with appropriate furniture, materials, supplies and equipment to meet the
“needs of <Qe claés or individual children to be served . o' Y n

- .
A

Por a seif-contained or diagnosti¢ class. the standard size (750 sq ftg s suitable o
I} -

'

For a resource program. the room should be at least 350 square feet or larger, depending upon the number of
children being served a.t any one time, the kind and amount of furniture and equipment required and the
necessity for storage capabilities

For children with special physical needs, the classroom should be easily accessible to an outside entrance. the
school cafetenia. hbrary and office and should have its 'rn restroom facilities, or they should be provided im-
mediately adjacent to the spemal classroom Such classes should be in schools which meet Standards for Public
Schools of Georgia . 4 5
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“Instructional space for exceptional children shall comply with the above State Standards Adequate storage and
shelving should be provided It is strongly recommended that mebile or portable classrooms be used only when
regular educatio ses are also housed within such classrooms New construction, renovation and consohda-
tion of faciities sigfild be undertaken only with the approval of the School Plant Unit, Georgia Department of
Education ; : . : A\

The space assigned to a Jearning disabilities ;)rogram should be in a permanent instructional setting. A resource
room should be large enough to allow for one-to-one instruction, small group instruction and individual study
areas Independent study areas should b€ created by using carrels and student desks or partitioned by movable
chalkboards. bookcases and file cabinets Major activity centers with appropriate materials stored nearby may be
%et up for reaqu math, |ndeeendent study skills and media in both resource and self-contained classrooms. An
itinerant teacher may be able to share space with another itinerant teacher. In such cases, it is important that suf-
ficient space be available to leave major materials and equipment set up. If this space is not available, the
schedule should.perm:t sufficient time for the itinerant teacher to have his or her matenals ready before students
armive and aIIow time for the materials to be stored ’ \

-
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o lnstructlonal Program
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Direct Service Objectives ) : >
The objectives of programs fot the learning disabled are the same as objectives fof regular students. Students
receive instruction on their levels to work toward independence This objective.includes social and academic and \
finally economic independence These objectives may be reached with varying*degrees of competence The

¢ educational environment, methods and materials, may need to be modified to Tmit success’ i

0,

The instructional program for a learning disabled student is determined by the cofitent of higpr her Individual-

1zed Education Program (IEP) Specific long- and short-term goals are deJelopedtqmeet the student's particular
= needs Depending upon the student, related services may be necessary The amount of time a student needs to

receive special sérvices is directly related to his or her current levels of functioning and his or her needs.

Professional Resources .
* Resource Materials Jor Teachers /

Alley, G and\ Deshler, Q Teaching the Lear;zrng D:sabled‘A‘:ioleSCenl Strategies and Methods' Denver: Love.
1979 . . ‘

A National Directory of Four Year Colleges, Two Year Colleges and Post High School Training Programs for
Young People with Learning Disabilities Published by Partners in Publishing Company, P O Box 50347,
Tulsa, OK 74150 /

— . ’ ' . ’ -
Anderson, Camilla Jan’ My Brain-damaged Daughter Portland, Oregon Durham Press, 1963 - Story of a
psychiatnist's daughter, her unusually severe health and learning problems, her problems relating to others,
overreactions and frustrations

‘Anderson, L E Helping the Adolescent with a Hidden' Handicap San Rafael, CA Academic Therapy Publica-
tions, 1970

Banas, Norma and Wilhs, | H Success Bégins with Understanding San Rafael, CA. Academic Therapy
Publications. 1972 A guide to prescriptive teachihg programs llustrated with the Wechsler Intelligence Scale for
Children and the Detreit Test of Learfling Aptitude

Benton. A L and Pearl. D Dyslexia. An Appraisabof Current Knowledge. New York Oxford Umvérsnty Press,
1978 . . -

Brutten, Milton. Richardson, Sylvia, and Mangel, Charles Something’s Wrong with My Child New York #ar-
court Brace Jovangvich, 1973 For parents, about children with learning disabilities, mentions the social prob-
lems stemming from learning disabilities *, -

Bush, Wilma Jo and Waugh, Kenneth W Diagnosing Learning Disabilities, 2ndl ed Columbus, OH Charles E
Memll. 1976 Excellent |ntroduct{on to diagnosis . £~

N
Clements. Sam D Some Aspects of the Charactenistics, Management and Education of the Child with Learning

Disabilities (Minimal Brain Dysfunctions). 2nd ed Little Rock. AR Arkansag Association for Children with
Learning Disabilities. 1969 . - -

Closer‘Look. National Information Center for the Handicapped. Box 39,92- Washington, D C 20013

College Bpard Admissions Testing Program for Handicapped Students. ATP for Handicapped Students. Col-
lege Entrance Examination Board. Box 592. Princeton. NJ 08541 .

The College Guide for Students with Disabrlities. Abt Publications, 55 Wheeler Street. Cambridge. MA 02138
College. "Helps™ Newsletter. Partners in Publishing, Box 50347. Tulsa, OK 74150

Consoha. Sister Ma'ry Syllabus and Teachers' Handbook in Language Arts Instruction for the Learning Disabled
Child- La Grange. GA La Grange City School System, 1976

Critchley Macdonald The Dyslexic Child London Willlam Hemnemann Medical Books, Ltd . 1969

Crasby" R M N The Waysidess New York Delacorte Press. 1968 Excellent’for the lay Treader. descnbing
problems of learning disabled children Crosby 15 a neurologist and is excellent on diagnosis. not remediation h‘
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Cruickshank, William M A Teaching Method Jor Brain-injurgd and Hyperactive Children New York: Syracuse
University Press, 1965 Classic text. One of the first, most helpful, descriptive books. )

Ellingson, Careth The Shadow Children Chicago: Professional Press, 1967 -A good beginning for lay reader.

)escribes learning disabled children and reviews their problems

Frierson, ED and Barbe, W.B., eds. E'ducating’ Children with Learning Disabilites New York- Appleton-
¢ Century-Crofts, 1967. Comprehensive textbook including articles by Clements, Strauss, Myklebust, Eisenberg
and others .

- v - « »

Gearheart, William R Learning Disabilities- Educational Strategiés, 2nd ed St Louis' C. V Mosby éo.. 1977.
Teaching the Learning Disabled. St Louis: C. V. Mosby Co., 1976
L )

Goodman, I:nbby and Mann, Lester Learning Disabilities in the Secondary Schoo! New York: Grune & Strat-
ton, 1976. '

Gordon, Sol Liuving Fully A Guide for Young People with a Handicap, Their Parents, Tﬂeir-Teachers and PfO-
fessionals New York; John Day Publishing Co., 1975 ’ :

Hammill, Donald and Bartel, Nettie Teaching Children with Learning and Behavior Problems, 2nd ed.

i

Boston Allyn & Bacon, 1978 A good handbook for teachers of learning+mabled children

John§o;1. Doris and Mykelbust, Helmer Learning Disabilities: Educational Prmc'rples and Practices New Yoik.
Grune & Stratton, 1967 .

Jones, Beverly and l:‘lan. Jane - Where's Hannah? A Handbook for Parents and Teachers of Children with
Learning Disorders Mew York:'Hart Publishing Co., 1968 ’

Kephart, Newell. The Slow Learner in the Classroom Columbus, OH Charles E Memill, 1960. Classic text-
book . :

Kronick, Doreen A Word or Two About Learning Disabilities San Rafael. CA: Academic 'i’herapy Publica-
tions, 1973. Social-psychological implicationg of learning disabilities for child and family Discusses the socializa-
tion process, the family in the community and the recreation and camping for learning disabled children.

What About Me? The LD Adolescent San Rafael, CA Academic Therapy Publications. -
Learning Disabilities Guide Croft Nei Publications, 24 Rope ‘Ferry Road, Waterford, Conn. 06386.

Ed.Learning Disabilties Its Implication'to A Responsible Society Chicago Developmental Learning Materials,
1

1969 A fine, broad view of learning disabilities for laymen and professionals with an outstanding chapter by Sol

Gordon on the psychological problems of adolescents and a comgrehensive look at learning problems

__associated with time-space

-

Lerner,. Janet W Children with Learning Drsabilities Theories, Diagnosis and Teaching Strategres, 2nd ed
Boston Houghton Miffin, 1976 Excellent presentation of theoretical approaches to learning disabilities.
Sensory-motor. perceptual-lnguistic-cognitive, also stresses role of maturation L

Lewis. Richard S The Other Chid Grows Up New York Times Books. 1977 Tl

Lews. Richard S . Strauss. Alfred A and Lehtinen, Laura E The Other Child The Brain-injured Child New
" York Grune &.Stratton, 1969 Outstanding book for laymen details some of the conceptual confusions of
learning dlsaBIgd youngsters and descnbe'ijully their learming problems :

Mann. Goodman and Weiderholt Teac
1978

Mann. Phihlp H and Suiter, Patricia Handbook in Diagnostic Teaching Boston Allyn and Bacon, Inc . 1974

g the Learning Disabled Adolescent Boston Houghton Mfflin,

Lowenbraun, S gmd Afflech. J Q Teaching Mildly Handicapped Children in Regular Classes Columbus. OH
Charles E Mermill. 1976 ¥ : )

McCarthy. James and McCarthy Joan Learning Disabilities Boston Allyn & Bacon. 1969 A good guide for
uriderstanding the broader field of learning dlsaBﬂmeg ‘ .

i . .
r
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Money. John The Disabled Reader.Education for the Dyslexic Chitd Baltimore Johns Hopkins Press, 1966
A comprehensive look at reading disorders: the last section details specific remedial techniques

Morarty, Alice E and Toi:ssnng, Povl W 'Adolescent. Coping New York. Grune and Stratton, Inc .

Myklebust, Helmer R . ed Progress in Learning Disabilities 3 vols New York: Grune and Stratton, 1968,
{ 1971 An indepth exploration of learning disabilities, including neurological foundations, diagnostic approaches
and early childhood educ&tion

Orton. Samuel Torrey Réading. Writing and Speech Problem:s in Ch:ldren New York W W Norton, 1937
e - One of the earliest books in the field . . '\//

Salvia. J and Ysseldyke, J E. Assessment’in Special and Rervéd’al Education. Boston. Houghton-Mifflin,

. 1978 This comprehenswe analysis of a number of tests culminates in a presentation on how to meaningfully in-
terpret and communicate the results of an assessment Particular emphasis is placed on the determunation of
saliable differences and pal‘tems of test results.

Sattler, J Assessment gf Children’s Intelhgence Revised reprint Philadelphia, Pa. W.B. Saunders Co., 1974
This well-known test on intelligence testing includes detailed instructions on compiling and reporfing assessment
information ©

’

Sharp. F A These Kids DontCount San Rafael‘ CA. Academic Therapy Publications, 1971.

Siegel. Ernest The Exceptional Chzld Grows Up New York: E P Dutton, 1974. Outstanding book gives
guidelines for understandihg and helping the brain-injured adolescent and young adult

. |- -
Siegel Helping the Brain-injured Child New York' Association for Brain Injured Children, 1962. Outstanding
book for_the lay reader and the professional giving very concrete aids and practical advice on helpmg the
children educationally an& behaviorally

Siegel. Rita and Snegel Paul Help for the Lonely Child New York E P Dutton, 1978,
Simpson. Eileen Reversa_l A Personal Aecount of Victory over Dyslexia -Boston Houghton Mifflin, 1979. .

Smuth. Sally L No Easy Answers - The Learning Disabled Child Washington, D C : National Institute for Men
tal Health. 1978 Introduction to the world of the learning disabled youngsters for a lay audience:

Stock. Claudette Mimimdl Brain Dysfunction Child Some Clinical Manifestations. Definitions, Descriptions,
and Remediation Approaches Boulder, Col Pruett Press, 1969. Excellent concrete descnptlons of learning
- and behavior problems of learning disabled children and remedial procedures <

Turbull. Ann T, Stnckland Bonnie B -and Brantley, John C Developmg and Implementing Indwtduahzed-
Education Programs Columbus. OH Charles E Merrill, 1978 . L T

' U S Department of Health, Education and Welfare Learning Disabilities Dué to Minimal Brain Dysfunction
Publication 1646 Washington, D C  Government Printing Office. 1977 Pamphlet clearly describes problems
of the learning disabled Available for forty-five cents.from the Superinteadent of Doguments at the GPO

Vallett, Robert D Remediation on Learning Disabilities Belmont, CA Fearon Publications. 1967 Looseleaf -
notebook of activities for teachers

Wallace, G and Larsen. S C Educational Assessment of Learning Problems Testing for Teaching Boston
Allyn and Bacon. 1978 )

- Wederholt. J L. Hamnpll. DD and Brown./V/The Resource Teacher A Guide to Effective Practices
Boston Allyn and Bacon. 1978 i .

”
Weiss. HeJen and Weiss. Martin Home 1s a Learning Place A Parent’s Guide to Leammg Disabilities Boston .
" Latlé. Brown. 1976 .

Weiss. Helen and Weiss. Martin A Survival Manual. Case Studies and Suggestions for the Learning Disabled
Teenagers Great Barrington, Mass Treehouse.Association

Wender. Paul H The Hyperactive Child New York Crown bhsher". 1973 An excellent introduction for '
.~~~ parents .
o)
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Wender Minimal Brai sfunction in Children. New York: John Wiley and Sons, 1971. Discussion of causes
of minimal brain dysfunction covers.medical’and biochemical aspects, includes a good section on management
and usefulness of medication for certain children. )

Wiig, Elizabeth H and Ser;iel.—iileanor Messing. Language Disabilities in Children and Adolescents Columbus,

OH: Charles E Merrill, 1976. - ,
Young. Milton A Teaching Children with Special Needs: A Problem Solving Approach New York: John Day
Company, 1967 Dia teaching Tlor learning disabled children.

”

* Professional Journals and Perlodicaﬁ p
Acadeimic Therapy 1539 Fourth St , San Rafael, CA'94901.

Elementary Englésh Official journal of the Elementary-Section of the Nationfl Council of Teachers of English
111 Kenyon Rd., Urbana, 1jj 61801. &

Exceptional Children Publication of the Council for Exceptional Children. 1920 Association Dr., Reston, Vi -

22091 - "

The -Exceptional Parent P O Box 101, Boston, Mass. 02117.

Focus on Exceptional Children 6635 E Villanova PI., Denver, Colo. 80222,
Jo/u_rna-l of Learning Disabilities. 101 E. Ontario, Chicagc;. . 60611

Journal of Reading Published for secondary teachers by the International Reading Association 800 Barksdale
Rd eMewark. Del. 19711 \

TheJournal of Special Equcation 1115 5th Ave.. New York. N.Y. 10003,

Language. Speech and Hearing Services in the Schools. A—jeurnal of the American Speech and Hearing
Association. 9030 Old Georgetown Rd . Washington, D.C. 20014

§ Learning Disability Qugtfferly Publication of the Division for Children with Learning Disabilities. 1920 Associa-

tion Br | Reston, Va1 22091 . * -

-

Reading Research Quarterly Publication of the International Reading Association, devoted to complete
research studies 800 Barksdale Rd.. Newark, Del. 19711 -

The Reading Teacher Publieation of the International Reading Association 800 Barksdale Rd.. Newark, Del
19711

-

Teaching Exceptional Children Publication of th; Council for Exceptional Children 1920 Association Dr ,
Reston, Va 22091 ‘ * .

* Films and F}lmstrips -

It 1s wise for teachers to preview films prior to using them.

Adolescence and Learning Disabilities Describes the tasks of adolescence and relates them to the learning-

disabled adolescent Color/sound, 40 minutes. Lawren Productions, Inc . P.O Box 1542, Burlingame. Calif.
94010 i .

Bright Boy Bad Scholar lllustrates the diagnosis and treatment of children with learning disaﬁs'.
Sound/black and white, 28 minutes Contemporary films, McGraw-Hill, 330 W. 42nd St , New Yord N.Y
10036 i -

-

If A Boy Can't Learn Deals with a seventeen-year-old high school student with a learning disability

Sound/color. 28 minutes Lawren Productions, Inc . P O Box 1542, Burlingame, Calif. 94010

I'm Not Too Famous At It Shows the importance of knowing what children can and cannot do and exhibityhe
many and vaged behavioral problems associated with learning disabilities Sound/black and white, 28 mindes
Contemporary Films. McGraw-Hill, 330 W 42nd St , New York. /N Y 10036

. A \
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I'm Really Trying <A segment of the “Marcus Weiby MD/

televnsnon show about a learning disabled boy

Sotnd/color, 52 minutes, ACLD, 220 Brownsville'Rd , Pittsburgh, Pa 15210 . . ./

The Learning Series Four films showing graphic episcdes of children attemptlng to cope with life tasks for which

they are not ready Sound/black and white, 28 minutes Contemporary Films, McGraw-Hill, 330W.42nd St .

New York, NY 10036 -

classrooms Suitable for classroom and community 4se. To preview or purchase Wnte Encyclopedla Britannica, |

i
People You Would Like to Know Series of films f(l:early grades to help lntegrate handlcapped children in the - |

" Educational Corporation, 425 N Michigan Ave ,

icago, Ill

— ‘ |

Public School Program for Learning Disabilties. Fllm of a self-contained classroom of young chlldren with
various neurological fearning disorders Sound/color, 16 minutes “Office of Educational Service Region of

Cook County, 33 W Grand Ave , Chicago, Il , 60610

The Sch ‘ol Daze of the Learming Disability Child Explores and explains the basic handicaps Qf the learning
disabled child. how they create interpersonal problems at home and school and what might be done to 6ver-
come therr effects Film sound strip, two  part. 45 mlnutes Alpern Communications, 220 Gulph Hills Rd..'Rad-

nor. Pa 19087

A Walk in Another Parr of Shoes Narrator Tennessee Ernie Ford explains to children some of the problems en-
countered by learning-disabled.children Sound/color filmstrip. 182 mmutet'ﬁANHC Film Distribution,P O

Box 1526, Vista, CA 92083

Why Billy Couldn't Learn Demonstrates problems diagnosis and education of children with néurological han-,

Rogers St , Los Angeles. CA 96405 /

9 - .
* Approved Special Education Programs Currently Offered by Georgia Colleges and Universities _

November, 1979 v o

ALBANY STATE COLLEGE
Department of Psychology
504 College Dr -

Albany. Ga 31705 o

(39) 439-4072

Undergraduate Level (T-4)
Mental Retardation

- RRMSIRONG STATE COLLEGE

Department of Education

11935 Abercorn St

Savénnah. Ga .
(912) 927-5280

Graduate Level (T.5) *
Emeotionally Disturbed {(Joint program
with Savannah State College)

ATLANTA UNIVERSITY
Spécral Education Department .
« 223 Chestnut St. * .
Atlanta. Ga 30314
(404) 525-8234
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dicaps Sound/color, 40 minutes Cahforma Association for Neuro1oglcally Handicapped-Children, 6742 WI" ) ' 1
4 4

i

i

|
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Graduate Level.(T-5) )
Mental Retardation (Educable)

Mental Retardation (Trainable) /
Interrelated .

Behavior Disorders

' Learning Disabilties

Post Master Level (T-6)

" lnterrelated - -

Mental Retardation (Educable) T
Learning Disabilities

AUGUSTA COLLEGE .
Special Education Department

Augusta, Ga 30904

(404) 828-3601 '

Under,graduate Level (T-4) ' ;
Mental Retardation (Educable) I ’
Mental Retardation (Trainable)

(Certification)

Graduate Level (T-5)
Mental Retardatlor) (Educable)
Mental Retardation (Trainable)

BRENAU COLLEGE ' -
Diwision of Education and Graduate Study .
Gainesville. Ga 30501 -

(404) 532-4341. ext 231 or 42




&

Undergraduate Level (T-4)
Mental Betardation (Educable)
Mental Retardatign (Trainable)

Courses offered in
Behavior Disorders
‘Learning Disabilities

Physically H~capped

Graduate Level (T-5)
Learning Disabilities ' ¢

COLUMBUS COLLEGE
Special Education Department
Columbus, Ga. 31907

(404) 568-2251

Undergraduate Level (T-4)
Mental Retardation (Educable)
Mental Retardation (Trainable)

Graduate Level (T-5)

Mental Retardation (Educable) »
Mental Retardation (Trainable)
Learning Disabilities

Behavior Disorders

Gifted (certification)

Interrelated

Hospital/Homebound (cemfncahon)

EMORY UNIVERSITY

Graduate Program of Communicative Disorders
P.O. Box Drawer WW

Atlanta, Ga 30322 \

(404) 329-7790

Grgluate Level (T-5) - -
Aﬁﬁ)logy / ’

Speech Impaired d
Learning.Disabilities -

GEORGIA COLLEGE

School of Education s \
Mifledgeville, Ga 31061 : /

(912) 453-4577

Undergradua el (T-4)
Mental Retardation (Educable)
Mental Retardation (Trainable)

Graduate Level (T-5)

Mental Retardation (Educable) ) .
Mental Retardation (Trainable)

- Specific Learning Disabilities

" Behavior Dfsorders

Gifted (certification)
GEORGIA SOUTHERN COLLEGE
Special Education Department

Statesboro, Ga. 30459 L
(912) 681-5596 -

Undergraduate Level (T-4)°
Mental Retardation (Educable)

Graduate Level (T-5)

Mental Retardation {Educable)
Mental Retardation (Trainable)’
Learning Disabilities

Bghavior Disorders .

GEORGIA SOUTHWESTERN COLLEGE -

epartment of Education
mericus, Ga. 31709
{912) 928-1283

GEORGIA STATE UNIVERSITY
Department of Special Education
University Plaza -

Atlanta, Ga. 30303

(404) 659-2543

Graduate Level (T-5)
Mildly Handicapped

" Prevocational/Career Education

Behavior Disorders (certification)
Interrelated

Learning Disabilitidt (certification)
Visual Impairment

Deaf Education (Hearing Impaired)

.Early Childhood

Speech Pathology ’

Hqgpital/Homebound [certification)
d Education -

Moderately/Severely Handicapped

Post Master Level - Ed.S. (T-6)
Education Specialist in
Special Educatiorw Administration
Mental Retardation ™
»Behavior Disorders -
Learning Disabilities
Visually Impaired

toral Level

Interrelated with specialization in
Special Education Administration
Mental Retardation b
Behavior Disorders
Learning Disabilities i
Gifted®Education -
Early Childhood Special Education

MERCER UNIVERSITY ~
Special Edutation
Macon, Ga 31207

X ?2) 745-6811, ext. 207

ndergraduate Level (T-4)

_Mental Retardation

o @

o . . 453 ' o




2.

3Graduate Level (T-5) !
Intesrelated oy ) 2,
2

-

MORRIS BROWN COLLEGE
Deépartment of Education and Psychology
Box' 302, 643 Martin Luther King Dr., SW
Atlanta, Ga. 30314

(404) 525-7831, ext 38

Undergraduate Level (T-4)
Mental. Retardation (Educable) °
_ Mental Retardation (Trainable)

NORTH .GEORGIA COLLEGE
Special Education Department
Dahlonega, Ga. 30533 .

(404) 864-3391, ext 310 or 311 . °

Undergraduate Level (T-4)
Mental Retardation (Edugable) s
Mental Retardation (Trainable)

Graduate Level (T-5)

Mental Retardation

Learning Disabilities
- Behavior Disorders ‘
‘,lnterrelated

Hospital/Homebound (Endorsement)
Gifted Education (Endorsement) | °

UNQVERSITY OF GEORGIA

. Division"for Exceptional Children
570 Aderhold Hall ‘
Athens, Ga’ 30602

(404) 542-1685 N ;

- Undergraduate Level (T-4)

L3

Mental Retardation (Educable) 1
Mental Retardaﬂqp (Trainable) .
Graduate Level (T-5)
Mental Retardation (Edacabl

Mental Retardation (Trainable) .

Speech Pathology

Muitihandicapped

Behavior Disorder§

Learning Disabilities . y
Audiology . LN
Gifted s

Early Childhood (Special Educaﬁon)
Hospltal/ Homebound (cerfification)

Graduate Level {T-6)
Mental Refardation (EMR/TMR)
Behavior Disorders . .

Learning Disabilities

.o,

s

" Doctoral Level . -

Ef(éemional Childrep ©a
Behavior Disorders-
Mpeech Pathology

ntal Retardation

Administration- . |
Early Chlldhood Education

VALDOSTA STATE COLLEGE
Special Education Department
Valdosta, Ga: 31601 )
(912) 247-3270 *~ . "

Undergradyate Level -
Mental Retardahon (Educable)
Mentalj Retardatio -ainable).
Early Childhood Eélucsn
Behavior Disordeys . ’
Learning Disabilities T

. ~7

Course sequence for ce\rtificatigm offered -
Hospital/Homebound
Gifted

Basic Coursework ., 3
Special Education Administration
-Multihandicapped
Deaf Edlication "’
Gifted '

Post, Master Level
Edycation Specialist i®Special Education (exten-
on of the T-5in MR, LD, BD, DE, and MH)

WEST GEORGIA COLLE
Department of Education -
Carrollton, Ga. 30117

© (404) 834-1332

Unde?graciuate Level .
Mental Retardation (Educable) N
Mental Retardation (Trainable)
EarlggChildhood Edugation

: Gradﬁqte Level

-

Mental Retardation (Edueable) -
M&ental Retardation (Trainable)
Learning Disabilities

Behavior Disorders ' ] .
- Intérrelated -3

Gifted (Endorsement) a2t

Administration s "

Early Childhoqti Education i

Deaf Education. (Endorsement) ‘e
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. ' ¢ Materials . : -, . - N
f ,Thert are many matenals avallable commaercially It is important ‘that™the learning dnsabllmes teacher de_c1¢ 1f
4'_ and how to use cdmmerc1al matenialssto teach a student New materials are appearirg on the market daily = «
- Before apy materials are ordered. 1t may be wise to read all the,available iterature about a raaterial and experi-
ment by using the matﬂrlals it.it 1s at all possible The Georgifillearning Resource Center GL_RS) have informa-
= tioh and matenals to pregtew and use See Chapter VII, C {or list e ate alsd curriculum laboratonés at the .
. €0 and untversities whlch canrprovide additional opportuu@e; fo see the materials firsthand In many caseg ~
- ‘ ma‘;enals’are not described accurately and orders are plated for materfals whnch are oveﬂ’lced or inapproptiate
T Alth_ough itis 1mpossnblé to Fveyd this pitfall all of the time, careful lnvestlganon before ordenn'g may lead to bet
ter selectlon of matenial and fewer shelves filled with unused materials - ,

r

2

3
The followmg list of points to consider in choosing materials may 6eBPsome assistance The Materal-Equipment.
Rating Sheet in Appendix O would be ‘helpfuPin establishing a systemwide index of matenals

. . <, Consideration in the Seleqtldn of Instructional Materials e
L 1 Entry Skills Y : ¥ |
S “Are the entry behawors demanded by the matenal easy to ascertain?
» At the studems capable of making the responses required by the material®
© * # Does te matenal ptowde a method to determine lnmal placement? 4
4.2 Content . - : ) ' N .
Does the content reflect general knowledge and res&arch in the cont :
_ * I¢ the matenal current” - -
- Is the rgatenal a accurate? e )
" Are the concepts presented clearly? o .
.__’/ Does f~ fmateral pme’l the major concepts that you wish’to stress”
- A . Isadequate practice of the skill prowded? : .
¢ ) " 3 Sequance . )
.. ~ . lIsthe sequence evident in the material? v
" ‘ Does the sequience proceed:from simple to complex? \ .
' - Doe§ the material pgpceed in a loglcal order’ «
Are'the stéps, in the sequence : small?
. Qbyecnves S ' -
A .+ Are objegtrves, stated for the matﬁal" i )
. ¥ Are the objectives stated similar to your objectlves"
) * 5 @ngoing Assesdment * '
. Does the material suggest assessment methods”
y Would the matenal* ada‘pt to ppgoing assessment” R
6 Feedback - , ____ - - A% '
l Does the material,inclide provisions for coMection and feedback to pupils? Y
Can a feedback procedure be established for the material? . o (I
. 7 Adaptablllty tor individualization - - . .
. Does the ch;l’d make an independent response" s . - ‘ « - @
: Can the chrid progress 1ndependently — I ‘ o
» , Can the chjld be placed®n the materighat fus or her own level® ) o
. Can the child advance to subsequent tadss ghdh she has demon3trated prohcnency
. Does the métenal encourage active pupit pafticipation” . X ¥ ]
Does the matenal provide fora stuc\ent response that-can be evaluated” . / QW
8 Physieal Charactergtics o <
.Is the matenal attractive and of good quality” . v . - , |
¢ s the type size suitable to the maturity of the pupils” . . e i
1

. Do the illustrations enhance the matéhal? : ’ ' T .
% Do pages have more 1han€ student task per page” - * ! g
R b - s 0 Information, to Teacher . . ., .- .
v- © . “ls essential background information provided? . »
I+ the sequence of the material specified”

, S Are the lnstruc‘pons to- you cled and complete? . P
. ) - ! . .
. . b . ‘9

Q
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Can you easily locate practice and re pages’
- Do you need any specific knowledge gf training?

.

-Source. \

Lowenbraun, Shejla, “and Afﬂ-eck, James Q., editors, Teaching Mildly‘Handlcapped Children in Regular
"Classes. Columbus, Ohio: Charles E. Merll, 1976, Pp- 66-67.
N Related Services ' ) . _ .

Related services are supportive services which are required to help a handicapped child to Yenefit from spectal
" education. There ‘are many studentdwho require services in addition to the program for specific learning

disabilities. Related services that ma jjbe listed on a leamning disabled student’s IEP include
speech therapy \ . ‘ 1 ’
tr§sportation ‘-\ L ]
vocational rehabilitation services
physical therapy . ' . b
otcypational therapy '
audiology . .
djagnostic or evaluative medical services 4
*  school health services ' . . .
adaptive physieal education . L M
social work services . - .
Related Vocational Instruction (RVI) i . i
psychological services '
counseling
. parent counseling or training

2

-

There may be other supportive services negded by a particular student. All the special education and related ser-
vices a sfudent requires to benefit from special education must be listed on the student’s IEP. It is imperative that
one comprehensive IEP be developed. The goals and objectives should-be coordinated to preventoverlap and

. permit reinforcement of skjlls learned. . -

'Y L
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~ " Chapter VI .
Program Evaluation
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_® Referrals are made af!ur alternative methods have been ! .

v | - ..

. -

. . -
All learnmng disabilities programs both existing and newly started should be monitored and méasured for cone
tinuous evgluation and revision' Procgdures to determine if ()b)ecllvus are being met need to be m place‘ The

. fnllownng are some questions to be addressed when designing an evaluation component

. P
be different from wh

Administrative objecttves - How will the program be, monitored and dyaluated? What aspects of the program
will be monitared and evaluated. when. by whom. and at what mtervals? Which administrators will be directly
responsible for the program” What 1s the organizational structure”’ s

Program objectives  What critena will ll’)dlCd.le sucw{s of the program? When . by whom and Row will that
be decided” What swld students be able to do as a result of pd’rm ipating in the program” How sh&uld they

they entered (1 e . exit unerm)’ What 15 the relationship of this program to others in
special odii atipn Ynd regular education” What role will reqular educabon and  or other (psychologist. CESA.

ete ) pers el play m the evaluation of the program’ - .

leacher objec nws\ Will there be a rmmmum number of mstructional hours” of indirect serviges” a mimimum
caseluad? What requirementswill there be for supportive services to regular classroom teachegs’ What forms.
reports dqta or other records will teachers have to complete? When and to whom do they report’

- * M 4,
Student objectives - What 1s required of students — contracts mimimum attendance’ What long range and

short range goals are temized in the IEP? -

Iy

Revision and Update— Based upon the data received via the evaluaton procedures the learning disabilities
program will probably need periodic updahng 1o 1mprove its effecnwness Other changes such as additiens or

The follownig checklist may be used to evalaate learning disabiliies programs  Good programs will foster or

“dogng of schools and maodification n central offices procedures affect the operations of the program and
theretore also need tg be cons;dered . Y

>, . .

Strengthen support from the administration and regular faculty Good programs will al$o help the pyblic relanhns ®

between regular class and special class teachers Most m\pnrlantlu good programs will help learning disabled  —
, youngsters succeed m school

/ i
Referral Procedures ;

. '
L}

‘e

S Program Evaluation Checklist’

Yes Some No N A°
L o -

* Uniform procedures for referral have been esmblished and * . '

* Parenty or legal guardians of referred pupils are fully in

Eligibility . :

. These proceduges allow for self referral of students where ap

are gng unhzed :

”I(‘bt‘ prog edures are m wnitten form and available to all ap
propriate personne!

propriafe

formed of the riterrals and reasons for the referral according .
to due process procedures in the Requlations and Pro E SR .9
cedures . .

-~ N 2 LY

employed Yo accommodate the student within the regular A e
program ¥ ' . o, . ¢ . T
Both \[’)t’(ldl,(‘(ill(d!llfll) and non speciat e(iu("dtm:n_pel‘s:nn'u-? .
are knowledgeable about referal dnd placement procedures

The dBetermunation has been made that the student  defioes . * . .
are not pimanly the result of sensory handicap emotional . ) 4
disturbance  mental retardgion unwmnnwntal cultural or

econml disadvantage
v A o

A

iy

|
1
‘
1
J
1




e . R - .
‘/ . . \
/ : )
/ . Yes Some-  No N/A°
* Evaluations are conducted in accordance with Regylations* -
‘ ‘and Procedures due process. required team evalgafion. writ-
ten report etc¢
Placement
o * Criteria and procedures are in written form and available to

all appropriate personnel ,

® Parents or ledal guardnans are afforded the opportu?wity for a
conference to discuss evaluation results, IEP and placement
recommendations

* If conference is refused. appropriate alternatives are em-
ployed to provide information to parents or legal guardians

® Each student has an IEP written priot to the time of his entry
. . .-

into the program in accordance with Reguletions and Proce-
dures

® Placement commuttees have been estabished and are func-
L uonmrig *t X

® Placement activities actively involve the regular classroom
teacher, Jparent or lega! guardtan prospective receiving
teacher and principal

® Placement decisions follow the Least Restnctive Altemattve N
guidelines

. ® Student participation in the regular program is designed to , . .
maximize the likelthood of success in accordance with identi- N
fied needs

. * Procedures concerning reentry and.withdrawal are outlined : T

N and available to all appropriate personnel

® Reentry and withdrawal procedures are in keeping with
. guidelines in Regulattons and Procedures regarding due ‘ .
: process:

- . =

N

Program ?
¢ Class size 1s in keeping with recommendations n ggulattons . .
and Procedures

* The instructional program provides each student with aca-
. demic. social and occupational skills as Ypecified in his or her
IEP ¥

- -

* There is a systematic procedure to provide ongoing evalua-
tion of studenfs -

3 . *

* The evaluation procedurg provxdes for regular classroom
teacher. parent and. where appropnate, studentrinput

* The program as a whole 1s an integral part of the school.
< actively involving regular and sgecial school personnel. e g .
vocational education. counselmg etc

® Teachers maintain appropriate and regular records of student v
- progress ; . g )
¢ ‘Parents recewve perlodtc repons specnflc to student's.program ) b
-and progress  ° K o
* Procedures exist.for grading and meeting graduation ‘requxreA
S ments that include mput from both redular and special N
‘ PO educ‘atlon personnel > .
- ] - . . . ) Al .
- . e

ERIC ® - '
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‘o Teachers maintain frequent contact with regular class teach-
ers, provide assistance to them and pahmlpate in in-service to,
fasulty., -« - . .

* Teachers of self-contained are fully certified in LD apd re-
source teachers are fully certified in LD or interrelated

* In-service for school faculty occus as neéded and 1s an inte-
gral component of the pragram plan

* In-service 1s conducted for other system persennel specific to

- the levels of the LD pragrams. as needed. »

Facilities

¢ Instructional shace Js equivalent to one half a regular class-
room or greater . T - ’

* [nstructional space 1s sufﬁcxent and appropnate'for students
served In program >

U Lnghtlng and ventilation ate sufflcnent and appropriate

¢ The location of the mstrucuonal space in the schooHs appro-
pnate

-

¢ Instructional space 1s appropnately fumxshed with sufficient
desks, tables, storage space

* Adeqyate and appropnate equipment is provided elther by
the school org special-education program

. Matenals’arg quaje and appropriate

Confidential information is kept in a secure place

Evaluation St i ¢

® A procedure exists for ongoing evaluation of program eﬂec-
“tiveness ’

- +

® Design and implementation of the evaluation proc;edure w-

cludes both regular and special education personnel -

* Goals and objectives of the program are evaluated at least
annually and revised if necessary

* Evaluation procedures invelve regular and specnal education
staff. teachers and admunistrators. parents and students
where appropriate .

* Not Applicable , 2

Yes:

Some

»
%

No

N/A®

A%
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¢ National

Cour;cil for Exceptional Children
1920 Association Dr
Reston, Va 22091

Division for Children with LearningDisabilities
of the Council for Exceptional m\;{q

1920 Association Dr

Reston. Va 22091 |

\

Association for Children with Learning Disabilities.
4156 Library Rd .
Pittsburgh., Pa 15234

“ EY

¢ State

Georgia Dwision for Chnldren with Learning Dnsahlmes
of the Council for Exceptional Children

2779 G ClarmontRd . N E

Atlanta, Ga . A /

Georgia Assocration for Children.
with. Learninig Disabulities, Inc
Box 29492
Atlanta. Ga 30357
(404) 633-12?6 d .
' |
* Local Chapters of the Associatién for °

Children with Learning Disabilities

Augusta Council '
Ms Carol Wnght
3121 Ramsgate Rd
Augusta. Ga 30909
(404) 7333352

Chattahoochee Council

Mrs Mary Tinsley

430 Meadow Glen Trail .
* Roswell. Ga 30075

(404) 993-1944

(Y

® Chattatjoochee Valley Council
Mrs Ann Lutz» ,
3811 Briley St ’
Columbus, Ga 31904
(404) 561-9873

DeKalb County Counc)l
Clark & Bobby Shafer
5018 Pine Bark Circle
Dunwoody. Ga

1404) 394-2288

Gwinnett County
Frances Deal
4728 Emily Dr

s urn, Ga 30247,
(40M923-1799 -
. a

(404) 478-1261
.

Marietta-Cobb Coun::ii
Mrs Ann Larkey
3007 Octavia Circle

IMaritetta. Ga 30062

Monroe County Council
Mrs Charles E Floyd
P O Box 355

Smarr, Ga 31086

Northeast Council
Charlotte Brown
596 Fortson Rd
Athens, Ga 30601
(404) 548-2738

Northwest Georgia Council
Mrs. Joy Barry

305 Meadowdale Dr
Dalton, Ga. 30720 .

(404) 259-5196 (M)

(404) 278-6800 (O)

Southeastern Councj

~ Mrs. Pam McCaslin
.503 East President St
" Savannah, Ga. 31401

" @ Forsyth County Councilr

Mrs Jerrie Benner
Route 5

-Ciamming. Ga 30130 °

Clayton County Council
Mrs Donna Bannister
7134 Lady Heidi Court
Jonesboro, Ga 30236

Child Advocacy Grt;ups

Georgia Advocacy Office
1447 Peachtree St . N E Suite 811
Atlanta, Ga 30309

LOOKOUT

1980 Walton Wood Circle

Tucker. Ga 30084’
c¢/0'Ms Beth Mack

Parents Adwocating
Vocational Education
2095 Kinridge Court
Maretta, Ga 30060
c/o Ms Pat Smith
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Georgia Learning Resources System N .

GLRS malntalns an instructional matenals center where special educators may preview and borrow materials.
The collection includes diagnostic matenals. teacher traning and professiopal materials and child use instruc-
tional materials Matenals are loaned on a shon term_basis to provide educational intervention for, particular
children, to be used by teachers for trail or preview or to help facilitate selection and-purchase decisions

‘l'/\
GLRS provides in-service training through-workshops and ‘conferences on effective use of media and educa-
tional equipment, new teachingfechniques and methods and innovative instructional matenals Every effort is
made to provnde workshops which directly relate to the identified needs or interests of each school system.

GLRS malntams a video-tape collection of outstandlng specnal education workshops w@:ch have ‘been con-
ducted throughout Georgia In addition, exemplary special classrooms can be videotaped These tapes may be
borrowed for workshops, in-service meetings or individual previewing

. GLRS sponsors various special projects to introduce innovative 1deas and matenals being used successfully with

exceptional children across the nation. The Select-Ed Prescriptive Materials Retrieval System, Con;puter-Based
Resource Units {CBRU). Educational Research Information Center (ERIC), Materials Analysis and Retneval
System (MARS) and the Master-Teacher Model are some of the educational innovations which GLRS has in-
troduced to Georgia educators

~

GLRS acts as an information mterghange network Information is disseminated to special educators about the
vanous areas of excepuonahty about programs and services offered to exceptlonal children in Georgia and
about meetings and conferences of interest to special educators .

GLRS provides information and referra) for diagnostic services and educational planning for PAQ severely handl- :

capped Chlld .

. . . " t -
Centers for Severely Emotionally Disturbed
(Psychoéducatiohal Center Network) -~ : - B - S =

[y
~

The SED centers are multidistrict programs designed to serve alow incidence population The projected popula-
tion for SED 1s one-half percent { 305%) of the population ages zero through 16 There are’currently 24

*centers, each with satellite servigilk* providing ndnresidential, community -based serlices including diagnostic

educational. pSyChOIOQlCal and pSOchiatric assessment. remedial services such as special education classes in-
dividual group therapy and parent‘servnces . '

{
Each center 1s responsible for sewing children, ages 0 threugh 16 who are severely emotionally-disturbed or

behaviorally disordered The major admussion requirement will be Fe presence of an emotional or behavioral
disorder severe enough to require a special child treatmefff program or a special education program not
available in the public school or commurity Children who are mild to moderate behavior problem or dlsc:phne
problems are not ehg:ble These children are characterized by J

, severe emotional disturbance such as. but not imited to. chlldhood schizophrenia. autism. severe emotional
depnvatlon and adjustment reagtions, -

severe behavioral"disorders such as. but not limited to. neurological impairment. ¢ultural deprivation and de-
velopmental. .

. ’ a
severe school- related maladjustment such as. but not imited to, behavior. socnahzatlon communication and

academic skills - . .

At all centers referrals will be accepted frém. but not imited to. early childhood programs. pnv}ste day care pro-
grams. community service centers. well baby chnics. kindergartens. public schools, parents anhd ether child-

serving agencies and physicians . : .

- For addmonal information. contact the State Coordmator Centers for Severely Emotionally Disturbed. Gaorgia

Departmeht of Educatien. Atlanta. Georgia 30334 or call (404) 656-6317 !

.

|
|
|
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- Appendix A -

P

d . . Code of Ethics - .
(for the Division for Children with Learning Disabilities, Council for Exceptional Children)

The members of the Division for Children with Learning Disabilities (DCLD) of the Council for Exceptional

Children have-a responsibility to offer sérvices that reflect the highest possible concern for the welfare of the in-

dwiduals they serve Those metnbers who are engaged in.teaching, providing clinical services and conducting .
“tesearch that is addressed to the educational and social needs of individuals designated as learning disabled

should be committed to the development of the potential of each individual served. To be able to do this,

members of DCLD should seek and obtain quality training in their respective fields by participating in courses of

study sponsored by imstitutions of higher learning or by other agencies such as local in-service training programs

They should also strive to enhance communitation with other disciplines to assure that each individual served L

receives the most appropriate services available The welfare of the individual needing help and the lay and pro-

fessional persons directly involved in providing service should be the primary concerns of the members of

DCLD Ethical stqnaards relating to professional competence, individual welfare, research and publications and

professional relationships are listed below. _ R

g .

1 Professional Competence

Each member of DCLD should be concerned with receiving quality training in skills necessary for serving the

"needs of learning disabled individuals The institutions engaged in training should represent the highest stan-

dards of excellence among those providing such training, as judged by competent professionals in the field. =

" and appropriate accrediting agencies .- , '

a. Members of DCLD should possess the propef qualifications necessary for providing the services repre-

— sented by their respective disciplines They sh.c;uld not attempt to deliver sarvices for which they are not ,
adequately trained ) . o -

b Those members engaged in the training of each discipline represented in DCLD should strive to assure
that trainees receive the skills considered necessary for effective delivery of services to learning disabled’

indwiduals . ué . ~

¢ ¢, Members of DCLD.shoull be constantly upgrading their skills in their respective disciplines They should
attempt to remain informed as to the new developments in thg broad field of learning disabilities as well as
in their own disciplines 2 . . ;

2 Welfare of the individual served .

Because the members of DCLD are both-eonsutners and producers of service programs and technology that

. may affect an 1pd1vidual's life significantly, members must engage in a process whereby each individual iden-
tified as possessing learning disabilities 1s guaranteed that his/her welfare is of primary importance.

a All members engaged in the identification, evaluation, and treatment of individuals designated learning
disabled should adhere to practices that are, ingkeeping with legal standards Members must guarantee
each individual served his/her constitutional rights. No practice that violates a person's legal fights should

* . be condpned (A , ) ’

. b Any discimination on the basis of race, sex. religion, or national origin in the identification, evaluation,

I * and treatment of learning disabled individuals should not be condoned by members of DCLD

¢ Members of DCLD should assume responsibility for their roles as helping members of out society and
should realize the significance the trust given to them because of their position to offer services to those in

eed They should also present to the public a realistic picture of the limitations of the knowledge base

“and should not make the claim that tRey or members of their profession afe able to solve all the intricate
problems individuals with learning disabilities may manifest Furthermore, no attempts should be made to
promote personal gains by capitalizing in any way upon the educational and social needs of those with
learning problems T .

d In keeping with the legal standards, members of DCLD should safeguard the confidentiality of informa-
tion obtained during the process of identifying, evaluating. and/or delivering services to lealning disabled
mdividuals The individual or their representativés should be consulted before information is released to

« other interested professionals ’

3 Research and.publications °
Members of DCLD engaged’ in research activities should Rrive for improvement o{ services to those in-

.

-

Q ‘ ) ' % 5. 3 ’ :




/ .

dividuals designated learning disabled. All research activities should be condu&ed in the best interests of

those individuals involved.

e Y

a. Those membbrs engaged in research activifies should inform’ the indiViduals involved concerning the

nature of the activities, in all cases except those in whic

h such communication is clearly not feasible. Each

participant, with those exceptions, should have the right to decljne participation in the research activity.

b Ethical treatment of the data should be the concern of
to maintain the highest standards of research practice

those erigaged in research activities. It is their duty
s and to report the findings accurately.

¢. Members who publish the results ‘of their research should s:lvq to select and/or develop outlets for

publications which represent quality in style, fairness
dards.” * : N
Professional Relationships . :

in selectivity, and competence in research stan-

.Members of DCLD should strive to enhance the professional relationships with their colleagues in their

respective disciplines and with those colleagues representing other profgssion§. They should strive to work irr
harmony and to avoid needless controversies that may hinder thequality of services to learning disabled in-

dividufxls )
a. Members of DCLD should recognize the competencies and

disciplines as well as those of members in their own disciplines.

—

expertise of members representing other
They should make full tise of the technical

assistance, professional, and administrative resources of all disciplines. Channels of communication

should bé open so thatno duplication of services or loss i
b. Members of DCLD shquld observe the Code of Ethics in

observes what s/he considers to be an unethical practice on t

attempt to rectify the situation. If informal measures fail, s/h

quality of services may occur.

all professional endeavors. Jf a member .

he part of a colleague, s/he is obligated to -

e should report the practites to the proper

local, state or national committees on ethical practices for
shall be obligated to investigate the practices reported to t

DClene\mber.s. St;ch commiittees of DCLD
hem and to ébW*poheeﬁvemeasure_s when

such are indicated. . -
¢ No member of DCLD should claim to offer services re

presenting a skill(s) for which s/he is not progerly .

* " trained. If s/he feels that it 1s necessary to offer seryices in more than one area, s/ he is obligated to obtain ’

the proper training in that area. .
d No members o{ DCLD should advertise or endorse a p
of having the endorsement of DCLD.
4

a S
roduct in such a nfanner as to give the appearance

.
-
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< Appendix B, L
: ) Specific Learning Disabilities - ' *
,\ Evaluation Team Report i v ' .- .
» i ) 4 . Y '.
. Student. . DOB .
. ’ . 4 (\,‘ } ‘
School_ . . . Age, o
Parent/ Guardian y :
i -
Date of Meeting_ : . )
v Lo \‘ . . ,
Information considered in making the determihation of the exxstence ofa specifnc learning dlsabnllty(ieshsanach ‘

ed to this report including observation tepog arid/or checkhst regular class teacher(s) report samples of . '
classwbrk and test protocols. .

¢ / - l T, g / |
I Evaluation team findings ’ " © s

-, i ¥ $ \'s : '
A. Psychological evaluation ~ ° - . g \ Y |
/ ' o/,‘ ‘ " - - {
.M — ' : . 3
. \ .
. ..B. Educational evaluation ) b E . ‘ - |

1 Language assessment o

- ! R 7’ .
4 - *
2 Two instrument#or each identified area of severe discrepancy . |
y . - ’ . |
/ . B Evaluation oo }
. ‘| . Area ° ' Instrument ° Results |
‘ : : : o |
é A ;
L] - : i
4 -— 1
' ° ¥ 4 . i
’ .
» - 5 ' i
. ¢ . 3
N ' : . 3
- i S ] i pd |
C. Observation(s) . A Date(s) i
4 . ~ i
Obsgrver(s) - . Setting(s) |
- N X ' |
* " 1 Relevant behavior ) ) R B d 1
. ' ? ﬁ
' |
. * * ‘ - ‘
Y K *
ped - .
6:’“ ’ ‘ _
’ ' . , £
- [} M . e .
g 4 . ? o T
[y « -
. 64 ' L] .




YK

*

» 2 Relationship to academic functioning . ) X
@ . s

D' Relevant effeats of ;
1. Environmental disadvantage

y ' 2 Economic disadvantage _\o C e -
) , - o . - T . '
. . 3 Cultural disadvantage

. ~

Ry E  Additonal data considered
» ” i ! ' a * L 4 ’

4

1L Conclusions ~ Yes

A The student does not achieve commensurate with his/her age,

R and ability when prowded with' approptiate learning * ‘ex-"
b - periences . ' —_

B There is a severe discrepancy betwéen achievement angd: ability

which is not correctable without special education and related

shvices -
- C Théestudent is found to have a!pecific learning disabulity
- D The severe discrepancy is in the following area(s)

- ’
El

b . oralexpression basic reading skill’
written expression math calculation *
. listening cdtnprehension math reasoning
——reading comprehension
E Basis for making the ehgibility determination L
- ~ .
Niad &= ?
- HI Signature of concurring team members . Position
: ’ A
4 . ‘— » ‘
1 -
- LN v}"
2 ]
| . ¥
» - .
h ) R . ' -
. 23 :
e . . , -
- ; . \
- .
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‘ P Appendix C
Cheahlist of Requirements for a Suspected Specific Learning Disabilities Referral
p . : , -

- e
. e ) YES -NO
/ ‘ . . :
I Evaluation team *° .

.

Teacher certified in SLD: . . 4

Psychological Examiner ’ 9

r. . - .
‘Regular teacher | ’ : ’ _— _
¥l . . d . - -
Il Evaluation components . ' :
1 Vision - Within .I:lormal LimRs (WNL) 7. T ——
Hearing - WNL . F —_

2 Psycholpgic‘a*,é?/‘aluaﬁon N

3 Deficit area/s

4 Language assessment “

N ’ .
5 Written samples of classwork - .

%
6. Wnitten observation report ) \ i —_—

Il Ehgibility _criteria . ’ .

1 Compute expectancy level
:Compute severe distrepancy level
Compare with actual achievement

1]
i

[ )
. 2 Possible exclusions . '

Lioa v . .

. " . N - -

."Vision_hearing. motor handicap ~ *
Mentahetardaﬁon
* % Emotional disturbance ’ ’ ‘
Envonmental, cultural or ecoromic disadvantage
. s

i

IV Wntten report

. - > '] .

1 Severe discrepancy ) . - —_

2 Documentation of SLD - relevan¢e each section | ! o

3 Edycationally relevant medical findings »* . LA

4 Effects of envonmental, cuhtural or economic’ﬂnsa‘rjvantage _

- A — .
. ‘e
] .
L d -
- N . s * ' ! -
T .

. b .
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. - g Appendix D ' -
. Background‘lnformaﬂon: Cugnulativg Record .,,keteqtion Yes___No_,_ .
Grades and Attendance ' / ) . :
» Year Grade/Days Read  Math * Writ. Lang. Spell  Sci. ~ Soc.St
’ Present "
1 / ;
a2 / Transfers Yes' No___“
3 / )
4>‘ -
4 S :
5 /
6/ : LA
' 2 2 ' ’ .
7 7 _ Special Help  (Past_____
L J
8 / Present )
- K ~ 1 0 f
4 R‘ 5
9 / - . ‘ ¥
— 10 e/ ! N ¢ .
/ (R
n _ /! Health Record
Notes in File o I Vision
. * - ,
Source Date . Regarding Hearing
. - K " ot
€
» '
L]
‘ s " P - Family Informdtion
’ . Father -
3 ' ‘ 1 4
L Mother
A - ‘Siblings . :
.
4 - x ¢ -
n . N - . .
Other' Test Results (Individual Group )
- . -
. - : -
/- S
¢ ) ) N .
3 ‘. -
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’ Appendix E . ‘ ..
% ’ ; ‘Computation for LD Formula ‘
. - Y N
. ' =
CA: . Conversion of Months to Hundredths 6f'a Year
Achievemnent Tes{t Date 1 month= 08 . 5 months= 42 9 months= 75
Buthdate 2 months= 16 ;6 months= 5010 months = 83
Chronological Age 3 months= .25 7 months= 5811 months= 91
) . 4 months= 33 8 months=.66"
CA : . -
MA: CA x 1IQ ®_ .
100 g ’ . .
{
Grade Level Expectancy ) . ’ /
IQ 85 or Above ’ - Below 85 I1Q
and - , or
) 12 years or younger + 13 years or older
{2 CA = MA) _ 52 MA-52a= , - \
3 . . .
v 4 . | .
[ . ‘ \ )
- ’.

. » -
Es — e,
Severe Discrepancy Level ; "';f .
-4 » . ' ’
a) 1st grade — by performance on appropriate evaluative measures and adaptive behavior in the classroom
b) 2nd grade — 1 year or more befow expectancy - e ) .
c) 3rd and 4th grade — 1!/ years or more below expectangy * "’ : . P

d) 5th an grade — 2 Wars omue below expectancy
e) 7th and 8th grade — 3'years qPMore below expectancy
f) 9th gradé and beyond — 4 years or more below expectancy o

. . AN
Grade Level Expectancy — Discrepancy (grade placement)

3 ) 4 ..
. - 6 =
N .

) “ 5

Grade Level Expectancy - Dnsaspancy_ (age)
=, i B

. [ "
: .. - - -
. > A ’
Cqmparison Ach‘ievemem and Discrepancy Level . . ‘o .
. . . » f
. LY ,
P ‘ u‘A\F . . « s
. ‘ 3 ' .;. K ‘4 ‘
A - ’ -
v - L ]
. ‘ A
3 ‘ .




Appendix F y
Learning. Disab Teacher o
Record 9f Parenta) Involvement *
.°:- s - ’ . [
Student’=* . .
.. » - , .
1 schfll ‘ '
Gra(ie - -
» ‘ -
[y T - L 2
Check One’ + <" )
P Y, - '
NIH{M|I - R / |
O|Q|A|S - . 1
- | TN ' ¢ \ .
< Date E|E|'L | T| Piental Reaction/Comments
1 \)\l ‘ " -
6 ‘ e
) A - *
. . :.‘
* v .
“ [}
) b 3
. ¥ . ’ .
14
o ' ! B / '
" . i .« . | ‘
- N << (
-t , — 3
N | . )
A N -+ 3
\
; N - : ‘
- [ ]
—j [ [y
; “ % :
-~
—— - fe (o _ ' \
. - . - ‘
. .
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Assessment

», New referrals . . .
Ongoing evaluations
End of year

Preparation
" Planning .
Paper work . s
Develop/obtain materials for students
Develop/obtain materials for teacher .
Instruction )
Individual .
Group A
Classroom ;
: Counseling

-
PR

Consulting with teachers
Instruction
Behavior
Matenals, . .
Student Coordination /Follow-up
: . R o
Consulting with counselors
Indwidual program changes . . .

Other

Conferences .
Parent ) <
School psychologist “.
Director of special education .
Principal -
Staffings
Other

L

Parent group meetings .
Tn-service meeting .

"Professional meeting ..

-

.l

Individual recommendahon/f%llow-up

Appendix G

Resource Teacher Activities Loy

Mon

From to

Approximate minutes per #tivity
Tues. Wed  Thur. Fri.

Total

14

NOTE Please indicate any ctivity occumng after school hours by c'-hng time
. i . .

i



; . Appendix H R -

. lsmdpm’.s’Name *

. Subject Area .

’ . ’ - Behavior Rating Form
s }
1 Does the'child adapt easily to new sguations, fee! comfortable in new settings, enter easily into new ac-
tivities? . , . ) - ‘
. always usually * sofetimes ___ seldom ____ never ) -

,
2 ‘ *
. s
.

2 Does this child hesitat®%o express opinions, as evidenced by extreme caution, failure to contribute o a sub-
dued manner in speaking situations?

____always ~usually . _sometimes __.._ seldom never k '

. 3 Does this child become upset by failure or other strong stresses as evidenced by such behaviors as pouting, ‘

-, whining or withdrawing? ) . |
b always usually sometimes seldom never %

.4 How often 1s this child chosen for activities by classmates? Is companionship sought for and valued?

»

always usually

sometimes ___seldj)m — __never

"5 Does this child become alarmed or frighterfed‘easily" Does he or she become very restless or fittery whien
procedures are changed, exams are schdduled or strange individuals are 1n the room? o

always ! usually sometimes ____ seldom« neverxv
. .

6 Does this child seek much support and reassurance from peers or the teacher, as

idenced by seeking
therr nearness or frequent inquimes as o whether he or she 1s doing well? .

3
always sometimes ___ seldom '___* never -

usually

.
- s

. w .
7 When this child 1s scolded or cnticized. does he or she become either very aggressive or very sullen and

withdrawn? i . .
d always usually sometimes _____ seldom never s
8 “Does this child deprecate school work, grades$. activities and work products? Does he or she indicate he or - i
she 1s not doing as well as expected? .
- ‘ . *
always usually _______sometimes seldom never
. 9 Does this child show confidence and assurance in his or her actions toward teachers? ¢ o
.. . 'Y
. .
always ___ _ usually sometimes seldom never
w a ." ¢
10 Does this child show confidence and assurance in his or her actjons toward classmates?
' : <
- always usually .__,_‘sometimes' seldom ___ . never
-
I3 ‘. > . L
[ * ) b
AN - > od
. Iy - ot
\ o D) in . p
’ ' L ’ ! ' 7 * ‘ ‘

L Y V.4

ERIC:. ™ . o
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11

. 12
13
il
14
" 15
’ : 16
. [ 2

‘. . ) ‘

.

To what extent does this child show a sense of self-esteem, self-respect and appreciation of his or her own
worthines$?

>
always _usually ___ sometimes ______ seldom néber@
f 3
Is this child cooperative with teachets? . ;
& .
always usually sometimes seldom never
. . a
\s\thj child cooperative wiwtes? ), , .
always usually ___ sometimes seldom _.____ never )
. !
. . ¢ , L ]
Does this child publicly brag or boast about &xploits®*
'_always usually _._q_sometimes‘ — seldom never B
Does this child attempt to dominate or bully other children?
) v .
glways __usually ____ sometimes ____seldom never .
Does this child continually seek attention, as evidenced by such behaviors as speaking out of turn and mak-
INg unnecessary noises? . ‘
. - always _._usually‘ : metimes _____ seldom never’

4

, . ;Mamstreammg the LD Adolescent Soufh Carolina Region V Educational Services Center, 1977
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Appendix I
. Obocwnﬂon Resources

Two examples of observahon checklists which may be used are listed below. These are not the only checklists
which may be used to help the evaluation team member in conductmg the observaﬁon —

“Indwidual Leamlng Disabilities Screening lnstrument”
Learning Pathways, Inc
P O. Box 1407 ~
Evergreen, Colo 80439 ,

“Pupil Rating Scale”
(Myklebust)
Grune and Stratton, Inc
111 Fifth Ave. .
New York, N.Y 10003
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N | Appendix B L
Pprent Quesﬂonn’lre '

1 How satished were you with your ¢hild’s progress-in his or her school work?
very satisfied ~ °
satished
.. neither satisfied or dissatisfied
very dissatisfied . . .
2 Did your child’s.behayior improve in school this year?
—_yery muc ’ )
It T\proved the same o “
stayed the same . v
It was a little worse .
” It was much worse
3 Mow many times did you see your child’s fesouzce room teacher this year?
once
twice
three times . g
other (please specify)
4 How many times did you see your child’s guidance counselor this year? ',
once
twice
three times _ . -
other (please specify)
5 Do you better understand why Your child has problems leaming some school matenals?
“Yes. | understand much better . . ’
_Yes. I understand better ,
“I understand things the sa
No. thmgs are harder to understand
| don’t’ understand, at all T s
6 Does your child seem to be happier in $cheol this year? ' ’
Yes. much happier
__-_A httle happier ‘
_»He or she is about as happy as last year. .
—_He or she i1s not as happy this year ' B
My child 1s very unhappy fps vear

-

f

4 . +

Mainstreaming the LD Adolescept South Carolina Région V Educational Services Center, 1977
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Student’s Initials
[

Student's. Grade

& doen, et ae 7/('(!‘?!4[.\' TR b &
// 1 ) |
, /
. /
N Pm/-ént Questionnaire
/ .
//
//
/.
i . - * Date
! -
/

I feel that my son/daughter has difficulty with reading . -

I feel that myls/on/.daughter has no difficulty with reading.
/

[ feel that my son/daughter has difficulty with math.

| feel that my son/daughter has no difficulty with math.

I feel that my son/daughter is doing well in other school subjects

. 1

| feel that my son/daughter is doing poorly4n other school subjects

. ? 4

I feel that my son/daughter shows behavior p;ﬂir‘rpet H;)me, '

v

| feel that.my son/daughter shows no beh#vior problgrﬁs at home

| feel tiuat my son/daughter has behavior problems in school

rd
»

I feel that my son7daughter has no behavior problems in school

-

5

[ feel that my son/daughter has. in general. poar attifude about scha@l.

| feel fhaf'"my.son/cfaughter has,.in genenél, a good attitude aboyt schook

’

70

»




y " Appendix K-
. C “\ Student Questionnaire .

'I'd like to know if things are different for you at school this year | will read you a statement. Think about the
i . sentence ag thén check one of the blanks on your paper (Much more, more, the same, less or much less)
1 | get along better with the other students. ’ : :
2 Other children in the class teasq me about my school work AN
3 My teachers are more patient with- ‘me when | have problems with my work
4 1like school more this year. ’ "t i .
5 My school work seems easier '
6 My pnncipal knows me better this year ‘ ]
7 Other people understand my learning problems in school : .
8 My guidance counselor has hélped me finderstand my learning problems
9 I have really improved my schoo! work in the resource room
10 My mother helps me more with my homework.
11 Myrfather helps me more with my homework :
12 My parents are more patient with me with my school work
13 My parents yell at me when.‘get poor grades.
14 My parents see my teacher more this year
15 My parents are pleased with my homewbrk
16 The resource rgom has helped me do my school werk better in all my classes .
17 | feel better about myself ="
18 Learning 1s more fun.
19 I know that I'll continue tq improve my school work even though some subjects will be slow:
20 | have talked with my principal more this year ) -
‘ . "21 Many of my classsroom assignments are too. hard for me to do
22 | have problems learning things that otherklds learn very easily
- . 23 If otper children tease me about school, | can confrol myself because | understand myself better.
24 |%now why it's important to do well in school
25 | don't think I'm stupid -
26 | take pride in rTy accomplishments

b

IMI\ v ~

. 27 1learn more in the resource room than in my other classes
28 | feel that I'll be suecessful some day .
29 When | do poorly in school, it depresse$ me .o . ) ’
30 | think my teachers understand me better, - ) °
-

) Mainstreaming the LD Adolescent South Carolina Region V  Educational Services Center, 1977
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* 7. . , Appendix L .
Id . . ’ )
N 3 Weekly Assignment Sheets . ~
The regular class assignment sheet shoutd be distributed by the learning disabilities teacher to all regular class ~ ~
teachers who have students enrolled in a learning disabilities program This sheet should be distributed on i
Wednesday The tegular class teacher should, try to have the sheet completed by Friday. keeping in mind that |
the learning disabilities teacher must use this information 1n his or her plannjng. \ ‘ . 1‘
" - N 1
' * ' - . ‘
" The learning disabilities assignment sheet should be used by the learning disabilities teacher in the learning
disabilities classroom He or sh&should complete this sheet in advance of the student’s coming to class so that
. -when the student amves he or she can go directlgtymis folder and begin what is assigned This form can be used
] as an evaluation form and record of the student’s weekly work as well as an a}endance check : . {
. : v )
. ‘ Regular Class . 1
- Weekly Assignment Sheet ' v
- .. - . * - 1
.o ) (Please return to Learning Disabilities Teacher ) “ . . !
o . ¢ 1 . ’ 4 1‘
. | : .
~ . v . A |
Teacher Subject
- . = .
Student * Week of
3 . : . ‘ . . . .
;‘f-r ‘ 5 * ‘ : ‘ . hd
- - ]
Monday . .
N Tuesday > 7 - ' '
’ ) ’ S . %
\Wednesday - , " . ’
) ‘ . b '
Thursday o ‘
i .. . ’ . )
T /
Friday . * , .
: . : ‘
, s ¥ - i .
’ Are you having-any problem wiﬂis student’s instruction or behawvior that you would like to see me about?
Yes No . . . . ’ N
- . - »
R r’ ’ : ) P
Thank you so thuch for yourcooperation ) . ] '
[ ‘ .

ERIC ’
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A ) Learning Disabilities . . «
’ . Weekly Assignment Sheet .
P M -‘\‘ \ i
Student Week of '
A . . )
. Period(s) S¢heduled o
: \\ -
Monday Tuesday -Wednesday - Thursday, Friday
- v £ .
Mon. . ’
~ ’ +
. - ¢ .
Ties )
r
, P 4 M .
: 7
Wed A
. . a
N < ¥
Thurs. .
Fri ¢ s T
) . ' 79 :
= . 89 \ '
<



L4 g R
gy rvo problem .
— needs improvement
4

MR . _Qn time

r . ‘Beginswork
N . Completes work
I
L S _ Follows directions
Tries to doclass -
. work on own
a S
P Izpngs rleedeq books \
.o~ « Bnings pen/pencil *

. .Appendix M .
Learning Disabilities Class E\‘a’luation ' ~
Name . ’

- Y B

» 1 £

. - N ,
. . )
- RV Pl i
~ N v
‘ @ -_ - -, ‘;
-
O . L} - - .
. ‘ Pl
! \L i
- ¢ - -
«. . B P4 i .
. -
-\
- .
¢ T
. b -
.
. . N . )
. -
3 ' s e :
n & 1.
N l’ a . . *
. h
. < .
‘ B ¥ P« .

N N ’ ~ . »
L e L , |
', 2 - . . -
Q{". ' ; ot g - . : ; '
. ‘Asks questioffs~ - | ¥ .l -
e TR {0 . -
. P . 4 . N -l 1" . . o
. lsalert .4 - ‘ . . s e . 4
- <y . B - . o
o ' [y [ . ) ‘ N . R 1Y .. ’ F .
) " . . . . - . '
.= YWgrkisreasonablyfean *’ . > e - ¥ '
R I ) ’ . T - ° L ¢ 2t T

e Is polite PR

‘e

AN "ﬁkesfreehmgonly‘\ .

| v ﬁvhen’earned s
. .‘ "l
LR 1
cnends'voluignly ‘
. ‘,. As miakmg progfess‘in
.‘,g '_ ‘2 ‘. C.asswork . S - )
.a " ; \avior ' )
. %
' . Rititude LI
comMeNTs .
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< Comracting for Gl’aJés@ ) Lo .

. .

This co t form can bé used Intact or redesxgned to-list the exact requirements for attamment of a specified

"~ grade for mg of stady This contract can be used withan L.D studentin a regular class so that he or she will

. T § better understand the expectations 'of the'teacher and the work and other speﬁﬁcs required in order to’pass the

course This signed contract would then gu:de the learmng disabilities teicher wher providing direction amd

* assistance to the student in that particular course. The learning disabilities teacher might also choose to use this

w contract with students who are recelving course gradves from her or him, or when setting g an individualized

study program for a sttudent The contract. beco vital form of ’concrete communicatjof! between teacher
-and student. r re- & . s

[ ’ ‘
ontract is an objective statement of consequence for the student,When it is signed,
esponsibility for the end result 4 whether positive or negative The contract is a
ent-teacher cooperation, ob]eCflVlty and respeghsibility

¥ . Stated another way, t
the student agrees to acce
- "~ viable means of promoting st
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T A < : .' , DATE !
. ‘ L L t ' . ; . .
. 7 . M -«
" .. . N . N
+ ' R ! -~ 4 .. . ' ! ’
X . - . . - 3 ‘ . 1
Dear > . M . - o N - . *
L ) ' .
The final grades for this reporting period are based on a contract that : : and -
. " bl N
i v, , » * » ’. - 1}
? *have worktd out together In this contract we agreed on the tasks he or she would do if the following areag
s " . . . )
¢ ‘ 3 T : . N —J__ﬁ 2 ) Ay ‘ Y
) - —— ' .. M < - -
Based on the assignments completed satlsfactonly a grade was agreed upon yuhxch reﬂects both accomphshment ° .
P and effort Thls will be the method used to determine your child's grades #6r the remamder of theterm. lf you.
\ [
. have aniy quest:ons please call me at .
T e S = T e T e e e s s
[ 20N ” ' ’
’ : . .
: Sincerely ’ ,
> . - ‘ ) : * g . -
- N N .. r . e
N s A L - . c '[‘eacher . e
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Ve ' : Contract for Grade

Na mé of Course

. . —
Requirements for this course “

1, Reading in text (List réquired chaptézs)' ; . ‘ ‘ '

2 Outside readings (List) . *
3 Homework assignments (How éften] <o T
4 Term paper(s) (How many?) (Due?) (On what topics?) o ‘
5 Project(sh (Defirte) . ,
6 Tests e . b
Dalf o
Weekly - L )
End of chapter - ‘ o
* Midterm . A )

[y

. Final - ' -« b

4 R Ly .

* Other .
7 - Attitude/behavior in class (Expected) (Not telerated) .
48 plaSS pamclpatxon’— Specify. . . R 3
9. Other

I3

T

- ' [l
g

e

o ' ke A - LN .
Grade of A = ’ ST ( R
B Y . » *
S R R
Grade bf B » BRI :
- , . gl' \ i -
- = ‘ . : R i "-’ Al ’ ‘
Grade of C}- v S o
.o . - ) .
. - . 1.
Grade of D = E i
e . i -
. » ¢ “ 4 - (Student).
L i (
Date % . __\"J igned (Teacher) _
. - » " - . .
' / Signed (Witness) °

. . . ) 83




L) 'y ~
o . . s
. . . : Contract for Grade o
Name of course . Student____-
- . [ .
¢ | agree to complete the following assignments ) .-+ DueDate
- - Il -
1 Text * : :
. v o . o N . - ;
’ v s ‘ . L ] -\‘ PN . R .
. . s . ’
2 Outside readings, S -
L 3. Homework assignments : oS
N ¢ -
: 57 —
4 Speciakreports . ‘ .
. . )
. . 5 Projectl(s) (Defing)
' . .. T
A
- 6 Tests — Daily
. . »
. Weekly L ’ *
. ;I\ : ¢ . .
a Chapter ) : '
v . ¢
: - Midterm ] )
Final »
/ ] - L
h - Other
[ 4
(]
. , - \
7 Aftendance . . ’ . :
1 . . /"—\ M T
: : /. .
8 Class participation . k T ‘ ; \
)
. v )
v ~ >
9 Other . ,
L} L4
. —~—
¢ . s ) . . y : -
My grade upon the satisfactory completion of the above will be i P *
- ‘ . .
\ . . Signed (Student)
! . Signed (Teacher)
. Date __ ' Signed (Witpess) —
o * . N - ( A .
. Vs ., . \ . . ! -
b.'
87 . .
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C Apbendii‘o S :

. .
e Materials-Equipment Rating Shéet . )
- ® Please ltemlze all 1nstrucnonal matenials and equiproent which you use in your classroom Try to keep this sheet updated 3
. o, o . . L A;i,._- e B . |
v \ , ’ . .
. R (\ . Q A . : . ' Ratmg — (Use all numbers which apply. relevant. brief comments ap-
, . . . )
. ' ' o, ’ preciated) . <
. ~ ) ¢ . te . (1) Not useful or ipprqpnate . {6) Can be used independently
. L. . el e ! ., by students .-
' . . L e e ,(2) Has hmlted use {7) Indispensable, used daily
' L4 . .- .. N » ! - v
‘ - # . Publsheror *-® L . Ehas
Name of Item P M;: g;ure‘r . F 2 Rrimary Use t3) Too comphcﬁd or tlme consum- {8} Skill oriented
- - 7/
» ’ e e ) . i* g to prepare of u < - 4
P . \ A - f 4) Versatﬂe.__can be u evelop .(9) Cntenon reference
; ! ~' . o L ‘ more than one skill ar . .
. » . R . el . , . _ (5) A good teacher resource of {10) A complete kit'or program. _ ,
l . g - Tt “l8  referénce . has everything necessary for
, . ! ’ o I v 2. ‘o instructional use
' . . 1 - ¢ W .
g "’? 7 I 11* " / R . .
-, } L] e ‘} N // e . . . ﬁ*
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e Appendix P- -
‘ AR Addresses of Publishers
Academic Therapy Publications, 1539 Eourtb St, San Rafael, Calif 949071
AerolEducational Products, P O 1, St Charles, lil 60174
" Adapt Press. Inc . 808 West Ave mms SD 57104 .
Addison:Wesley Publishing Co ' 2725 Sand Hill Rd., Menlo Parkggahf 94025
Allied Education Council, P O Box 78, Gahen, Mich. 49113
‘Allyn & Bacon. 470 Atlantic Ave . Boston, Mass 02210
Amenican Book Co . 450 W 33 St, New York, N.Y 10001 '
Amengan Educahbﬂ Publications, 24;5 Long Hill Rd , Middletown, Conn '064'57
Amencan Guidance Associates. 1526 Gilpin Ave ., thmlngtdq Del ™
Amencan Guidance Service, Inc (AGS), Mublisher’s Bulldmg Circle Pmes Minn 55014 '
Anferican Speech and Hearing Association, 9030 Old/_,eorgetown RcL Washmgton D. C 20014 -
Ann Arbor Publishers. P O. Box 338, Worthlngton 0] R

L4

4

Appleton- Century Crofts, 440 Park Ave South New Yo WIG .

Anoﬁok Club (Scholastic Book Services), 50 , West 44 St "York. NY 10036

Assoctation for Childhood lhxemattonal 3615 Wisconsin Ave , N W, Washington, D C 20036

Baker & Tayfor Cémpariy, <11 Dunwoody Park. Sutte 128, Atlanta, Ga (3034 F

Baldrige Readlngdnstructnonal Materials. 14 Onag St Greenwzch Conn b6830
_ Bantam Books. Inc | 666 Fifth Ave., New York, N. % 10019°

“Barnell-Loft. 958 Church St , Baldwin, N Y’ 115107

Basic Books. Inc'. 10 E 53 St . New York, N'Y 10022 +: .

Bgosch}(Lomb Obtical Co ; Rochester, N Y _14602

Beckley:Cardy, 1900 N Narragansett. Chicagdo. lil 60639 P

Behavioral Research Labora}ones P O. Box 577. Palo Alto. Calif 94302

Bell and Howell. 7100 McCormrck RE. Chicago, Il 60645

Benefic Press. 10300 W Roosevelt Rd . \‘ksat:hester I 60153

}he Bobbs-Merrill Co . 4300W 62 St . Indidwapqlis lnd 46206

Book Lab, Inc 1449 37 St Brooklyn. N Y, 11218 2 ,

Borg Warner Eduljnonal Systems, 7450 N’ Natchez Ave . Niles. Hl €0648

Bowmar. Box 3623. Glendale, Cahi.\91201 . -

Willam C Brown+Co ."2460 Kerper Blvd . Dubuque. low4 ‘52001‘ . . .

Burgess Publtshtng 7108 Olms Lane. Mtnneapohs Minn 55435 ' ® .
Calif¥fhia Test Bureau. A Division of McGraw-Hill, Del Monte Research Park Monterey Calif. 93940
Career Ads. Inc . 5024 Lankersﬂnm Blvd Dept 83, North"Hollywood Calif* 91601 -

Caréer Aids. Inc . 8950 Lurline Ave Dept S2, Chatswogth, Cahf 91311 ) -
Centet for Applied Lihguistics. 17 assachusetts Ave NW |, Washlngton D C. 20036
Ghanging Times Education Service. 1729 H Street. N, W . Washxngton D C 20006

Children’s Press. 1224 West Van Buren St . Chicago. HI 60607 »

Communication Re!garch Associates. P O Box 110012 Salt Lake City. Utah

Consulting Psychologtsts Press, 57’7. Co]lgg-e Ave , Palo Alto, Calf 94306 -

- ~ o




Contmental Press, Inc . Elizabethtown, Pa 17022

Coronet lnstructxonal Media, 65 Eas.t\' $outh Water St Chncago m 60601
Counctl for Exceptional Chlldren 1920 Assocmtlon Dr . Reston Va. 22091
Craig (‘prp 921 W Artesia Blvd Compton, Cahf

Creayve Educatlon 1235S Broad St , Mankatq/ M_lnn 560_01

Creat;ve Playthmgs Inc . Edinburg Rd , Cranbury. N J 08540

Creative Pubhcatlons’ P.O Box 10328, Palo Alto, Calif. 94303 ‘-

‘ Crippled Chrldren and Adults of Rhode lsland The Meeting Street School 33 Grotto Ave., Prowdence R I
Cuisenaire Company of Amenca, Inc., }2 Church $t., New Rochelle, N.Y. 10085 A
Cumculum Associates, 6 Henshaw St., pr\{m, Mass 01801 - »

xtenals. 7440 N Natchez Ave , Nile.s. Il 60648

Devefopmental Learning
b

g

Devereau Foundation. Devon, Pa .

Dexter & Westbrook, Ltd . 958 Chursh St . Rockwillg Centre, N Y 11510+

DIAL. Inc . BoX911, nghland Park, Il 60035 :

Doubleday & Co . Gatden City, N Y 11530

The Economy Comparfy 1901 N Walnut Ave . Oldahoma City, Okta 74103

* Edmark Associat®s. §55% Orcas St . Seattle. Wash 98108 ‘
Educational X::thtles. Inc. PO Box 392, Freeport. N Y 11520° -

Educational Actiities. Inc , 1937 Grand Ave . Baldwin. N.Y 11520

Eduéational Deslgn. Inc . 47 West 13 St , New York. N Y 10011 . .

Educational Developmept Labomatories. A Division of McGraw-Hill, 1121 Avenue of t the Amencas New York,
NY 10020 | . [ -

Educational Insxghts 20435 S Tillman Ave Dgpt 23, Carson, Calif. 90746
Educat:onaf Performance Assocnates 563 Westview Avé , Reidgefield, N J 07657
Educatlonal Progress. ¥ Q Box 45663 Tulsa, Okla. 74145
Educational Servnce Inc , Q Box 219. Stevensville, Mich 49127
Educational Teaching Auds Drusion. X Dargger &-Co . 159 W Kinzie St . Chicago, I ‘60610
] Educatxonal Testing Service, Pnnceton, N J 08540 - -
Educator's Pubhshllng Servide. 75 Moulton’ St . Cambndge Mass 02138
Edukaid of Ridgewood, 1250 E. Ridgewood Ave , Ridgewood, N J. 07450
Electromc I-:uture lnc 57 Dodge Ave . North.Haven, ~Conn 06473
Encydopaed:a Bntanmca Educational Corp 425 N Michigan Ave . Chicago, Il 60610
Essay Press. Box 5. Planetanum Station, New York. NY 10024 )
Eye Gate House. 146-01 Archer’“Avenue))fmalca sNew York 114335
Fearon Publishers. 6 Davis Dr , Belmom Calf. 94002-
Field Educa‘honal Publxcatnons lnc; 2400 Hanover St , Palo Alto Calif 94002
Follett Educatlonal Corp . 1010 W Washlngton Bivd Chicago, lll 60607
Alvyn M Freed. 391 Munroe St , Sacramento Calif 95825 .
- Gamard Publnshxqg Co. 1607 N Market 5t., Champalgn. lll. 61820
General Leatning Corp , 250 James St Momstown: NJ 07960
Gisn & Co 191-Spning St . Lexingtor!. Mass 92173

Globe Book Co . 175 Fifth Ave . New York. ‘N'Y 10010
.‘ .
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Grolier Education Company. 845 Third Ave . New York. N.Y 10022
Grune & Stratton. 111 Fifth Ave . New York. N'Y 10003
Gryphon Press. 220 Montgomery St . Highland Park. N J. 08904
Guidance Associates, 1526 Gilpin Ave . Wihlnton Del 19800 - S \
E M Hale & Co . 1201 S Hastings Way. Eau Claire. Wisc 54701 '
€ S Hammond & Co , 515 Valley St.. Maplewood. NJ 07040 i - . |
'Harcourt Brace Jovanovich, Inc.. 757 Third Ave . New York. N Y 10017 ° ! ’ ) ‘
Harper & Row Publishers, Inc . 0 East 53 St.. New York. N Y. 10022 3
D C Heath & Co . 125 Spring St.. Lexington, Mass 02173* ' ) .
" Marshall S Hiskey. 5640 Baldwin. Lincolh. Neb 68507 .

Hoffman Information Systems. Inc . 5632 Peck Rd . Arcadia. Calif 91006, *

Holt. Rinehart-and Winston. Inc . 383 Madison Ave , New York. N.Y 10017

Houghton Miffin Co ..One Beacon St . Boston. Mass, 02107 - *

Houston Press. Unwersity of Houston, Houston, Tex 77000 ‘, ’ |
Ideal School Supply Co . 11000 South Lavergne. Oak Lawn, lil 60453 . ’ ) j

. Intial Teaching Alphabet Publications. Inc 6 E 43 St . New York, NY 10017 : . ;
Thstructipnal Industries. Inc Executive Park, BallstorrLake, N Y. 12019, - - ) |
Instructo Corp . 200 Cedar,Hollow Rd . Paoli. Pa 19301 ' . - \"

i Instructol/McGraw-Hill. Paoh. Pa 19301 LT

The Insgructor Curnculum Matenals. Instructor Park. Dansville, N.Y 14437 ‘
International Reading Assocnation.-SOO Barksdale Rd , Newark, Del. 19711 S \ Ce

International Teaching Tapes, Inc . Educational Developméﬂt Corp Buxldmg Post Office. Drawer #865.
Lakeland, Flonda 33803 .

Jones-Kenilworth Co . 8301 Ambassadot Ro& Dallas Tex 75247 ~ o=
Journal of Learning Disabilities. 101 East Ontario St . Chlcago. Il 60611
Journal of Special Education: 433'S Gulph Rd.. King of Prussia. Pa 19406
The Judy Co . 310N Second‘St Minneapolis, Minn 55401 - \
*Kenworthy' Educational s;mce PO Box 3031, 138 Allen St . Buffalo. N Y 14201 »
Keystone View Co . 2212 E 125t " Davenport. lowa 5280 n -
Laidlaw Bros . Thatcher & Madison”Sts . Rwer Forest. Il 60309 -
Language Research Associates. Box 95. 950 E 59 St . Chicago. Il 60637
Learning Concepts,,ZSOl N Lamar Austm Tex 78705
Learning Corporauon of Amenca. 1350 Avenue of the Americas, New York tY 18019
. Leammg Research Associates, 1501 Broadway. New York. NY 10036
" Learmng Reseurce Division; EDL® 202 Minam Dr . Lakeland. Fla* 33803
. Learning Tree Fllmstnps 934 Pearl St , Box 1590. Dept 375. Boulder. Colo 80306 ‘
‘ JP Llppmcon Co E Washington Square Philadelphia, Pa 19105
Love- Pubhshlng Co .6635E Vlllanqva Pl Denver. Colb. 80222
Lyons and Cdrnahan Educatlonal Publishers. 407 E 25 St...Chicago. Il 60616

L

The Macmillan Co . 866 Third Ave . New York, N'Y 10022 , ¢ -
Mafex Associates, Inc 111 Barron Ave . Johnstown Pa 16906 0 Tt e \
* McCormick- Mathers Publishing Co 450 W 33rd St . New York. N Y 10001 .
: Q . o ¢ -, i we ° A g [
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McGraw Hill Book Co , 1221 Avenue of the Amencas, New York, N Y. 1004)\\
‘ McGraw-Hill/Early Leammg Paoli, Pa 19301 . s "
Dawvid McKay Co , 750 Third Ave | "New York, NY 10017 . .
Media Matenals Inc . Dept E, 2936 Remmgton Ave gBaltimore, Maryland 21211
Charles £ Mermll, 1300 Alum Creek Dr , Columbus, Ohio 43216
Milton Bradley Co . 74 Park St., Springfield, Mass 01101 ,
Modem Curriculum Press, 13909 Prospect Rd , Cleveland, Ohio 44136
thham C Morrow 105 Madison Ave . New York, N.Y 10016
The C V Mosby Co , 11830 Westline Industrial Dr . St Lous, Mo, 63141
Motuational Research Inc . P O Box 140, McLean, Va 22101 T
National Council of Teachers of English, 1111 Kenyon Rd , Urbana, IlI. 61801
. National Education Association Publications, 1201 16 St..-N W, Washington, D o 2&.73-6
National Readmg Conference, Inc , Reading Center, Marquette University, Mnlwaukee Wisc. 53233
New Readers Press, Box 131, Syracuse, N Y 13210 .
“"*New York Association fo; Brain Injured Children, 305 Broadway New York, N Y. 10007
Nobié & Noble. Publishers, 1 Dag Hammarskyold Plaza, New York N'Y. 10017
Northwestem. Umversxty Press, 1735 Benson Ave , Evanston 1. 60201
Open Court Pubhshmg Co , Box 599. 1039 Eighth St , LaSalle, I..61301 .
Opportunmes for Learning, 8950 Lurlirie Ave - Dept* J88, Ehatsworth, Caljf. 91{311
Orton Society, 8415 Bellona Lane. Towson, Md 21204 L
. "', F A Ouwen Publishing Co § Batk St . DansvillagN.Y. 14437
Peek Publications. P O Box 11065. Palo Alto, Calif 94303
Perceptual Devélopmental Laboratories, 6767 Southwest Ave , St Louis, Mo 63143
- Perma-Bound, Hertzberg-New Method, Inc , Vandalia Road. Jacksonville, Ill. 62650
‘.- " Phonovisual i’roducts. 12216 Pérklaw_n Dr , Rockville, Md 20852 é c
Prentice-Hall, Inc Englewood Cliffs. N J 07632 : $
J A Preston Corp . 71 Fifth Ave . New York, N.Y 10003 - S
Prionty lnnovatlo'ns, P O Box 792, Skokie. ll 60076 ‘
The Psychological Corp . 304'E 45 St . New Yoik, N Y 10017
Psychologist Test Specialists, Box 1441, Missoula. Mont. 59801
Psychotechnics. 1900 Pickwich Aye . Glenview. I 60025 “ ‘
2; P Putnam Sons, 200 Magison Ave . New York, N.Y 10016 . )
Rand McNally & Co . P O Box 7600, Chicago, Iil ) ) '
. Random House 201 E 50,8t . New York, N'Y 10

2

* Relevant Productions, Inc . 319 Gu¥ Blud . PO
Rheem Califdne. 5922 Bancroft St , Los Angeles CaN 90016 :
Scholastic Magazine and Book Services, 904 Ss‘] Ave . Englewood CIfS, N J 07632
‘Science Research Associates, 259 E Erie St . Chicago. Il 60611 °
. Scott, Foresman and Co . 1900 East Lake Ave , Glenvjew, lll, 60025 .
Selective Educational Equipment, Inc . Three Bridge St . Newton, Mass 02195

e . . . 89
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Silver Burdett Co , A Dwision of General Learning Corp , 250 James ‘St . Morristown, N J 07960
The L W Singer Co , A Division of Random House, 201°E 50 St . New York. NY 10022
Slosson Educational Publications, 140 Pine St., East Aurora, N'Y. 14052

T2

) v -
Soclety 'or Vnsual Education, 1356 Diversey Parkway. Ch;cago IN. 60614 N
Special Child Publications, 4635 Union Bay Place N E | Seattle Wash 98105
- Steck-Vaughn Co , Box 2028, Austin, Tex. 78767

" = C H Stocking Co . 424 N Homan Ave,, Chicago I 60610

Teachers College Press, Teachers College, Columbia Umuersnty 1234 Amsterdam Mve., New York NY
10027

Teachers Pubhshmg Corp , 22 W Putnam Ave . Greenwic‘h, Conn 06830
Teaching Aids, 159 W Kinzie St:. Chicago’ lll 60610 '
Teaching Resources Corp , 100 Boylston St , Boston, Mass 02116
" Teaching Technology Corp.. 7471 Greenbush Ave , Springfield, ll. 62717
3 M Visual Products, 3 M Center, St Paul, Minn 55101-
Jweedy Transbarencxes. 207 Hollywood Ave , East Orange, N.J 07018
United States Department of Health, Education and Welfare, Washington, D C
United States Government Printing Office, Supenntendent of Documents; Washington, D C. 20025
Unwversity of Chicago Press. 5801 Elhs Ave Chicago, lll 60637
Unwersity of lllinois Press, Urbana, Ii 61801
George Wahr Publishing Co", 316 StatesSt | Ann Arbor Mich 41808
Webster Dvisiorr, McGraw-Hill, Mahchester Rd . Manchester, Mo 6‘3011 '

K

, - Weekly Readér Paperback Book Club, American Educatlon Publications, A Xerox Company, 55 High St , Mnd ’
dletown, Conn 86457 , '
Wenkart Publishing Co . 4 Shady Hill Square, Cambridge, Mass 02138 ; - -

Western Psychomgical Serwces. 12031 Wilshire Blvd . Los Angeles, Calif 90025
Western Publishing Education Services, 1220 Mound Ave , Racine, Wisc 53404 }
Westinghouse Learning.Corp »P O Box 30, fowa City. lowa 52240 - ~ & -
“Wheeler l;ubhshlng Co.10E 53 St New York. NY 10022

| John Wiley & Sons. 605 Third Ave , New York, N'Y 10016

. Winston Press. Inc . 25 Groveland Terrace, Mnnneapohs Minn 55403
.o W;ger Haven Lions Research Foundation, Box 1112, Winter: Haven. Fla 33880
Xerox Education Publications, Education Center. Columbus; Ohio 43216

, Zaner-Bloser Co . 612 North Park St , Columbus, Ohio 43215
/ a Richard L Zweig Associates. 20800 Beach Blvd , Huntington Beach. Calif 92648 . . )
: o ‘ ' v . 3 ' , o, ) - '
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. Appendix.Q -

\Descriptor Term

GRADUATION REQUIREMENTS

Descniptor Code
s
IHF

Issued Date

June 198Q’

Rescinds

lssuedQ‘
-
Cf IC - . - .

_ e —— .

ERIC

Aruitoxt provided by Eic:

L] . iy

; . .
The Georgia Board of Education recognizes the importance of assuring an adequate-educational opportunity for
each Georgian This goal 1s to be supported by quality secondary school pgograms which promote personal
development, academic growth and career preparation. Such programs are to be based on a broad, flexible cur-
riculum which addresses each student’s needs interests and abnﬁtnes ) .
T // ” \ :
The state board: defines as a major role of secondary schools the responsiblity for providing the youth of Geotgia
with opportunities to acquare and to_apply basic skills necessary for contemporary adult life. Such skills are
defined as those skills which enable one to address eﬂectlvely and efficiently the decisions and opportunmes
presented in a technologlcal urban. free society.

T

-

Graduatnon requirements from any Georgla high school Whlc}\ recewes public funds shall include attendance/ )

Carnegie units of credit and life role competency cntené 51gmfylng preparanor\ for adult roles of learne' n- v
dwviduals. %zguy, consumers pnd producers. X - '
Secondary school lnstrucnonal delivery and support services shall reflect the competency-based high school
graduation requirements and assist all students todevelop ther unique potential to function in contemporafy

society ; . ' .
NN : : >
. A . 4 . \ \
Graduation Requirements s - : )
. “ =
Attendance : ¢ e T T~ oo

~Attendance requirements of local boards of education shall be tons:stent with S?ate compulsory attendarke .

laws . . . . - o .
L] A} + H

For students beyongm] 6 years of age. local boards may a‘d\opt pdlicies allowing for program_ completyon 1n
more or less than 12 years of schooling Attendance requirements can be waived consndermg the age and
maturity of the student. accessibility of Qlternanve learning programs, student achievement levels. and deci-
sions of parents or guardians Such attendance watvers must be consistefy wnth‘guxdehnes of the state board

&

Carnegie Units

Students who graduaté from any state supported Georga kigh school must earn at least 20 Carnegie units of Lo
credit Ten Carnegie unmits must be earned-through the Geotgia Core Curniculum, with the remaining units  * ~
earned either through local board of education requirements or. elective areas of study
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“*  Areas of Study : . ) ) , - . Carmnegie Units -
Engish Language A ol ) TR ¥ K-
) "o n91 anguage Arts . ST . RN \
*- themattcs ot N e S ¥ :
N Scie ST T P T
- Sc:ence orMathematics . .. . . oo $w : 1 ’ g
. Pérsonal Finapce.. . ... o P S }:‘“
. Health and Safety / . Co \?', e T 3 s
. Physical Education oL . . - 14 .
Came)’PIannlng S ) ' T ¥ ik
Ecpniognics/Business/ Free Enterpnse. . ' R A ¥ ) .
Citizenship . . . L Co b ) . RS U L
Social Studies. .. . . ). , o 1 oo Ny
. US. History/ Government, ) . N 1 . _’mf
. ,‘ Requnred Units — 10 . -+ .. |, %
/ N . Elective Units — 10” i
! Ead ! . e
R Total Units — 20 - -’
. s . . - . .
. . ) i \"\ \ '4
N | , -
. Competency N . - Teoe N
N\ i
: ) . s },‘
Students who graduate from any state supp(grted Georgia high school must demonstrate at least minimal, *
. “mastery of the competency perfo ce standards as prescribed the the Georgia Board of Education Such o
‘ standards are established as instructional guxdes for preparation for adult fe roles. B -
» [} . . .
» 1 Lear_ner L, . . | £ i
. Each graduate should demonstsate competence in the areas of reacfmg. writing, mathematncs speaking
. and listening and problem solvmg Performance will be demoristrated by students using those materials '
“+ which are, used in typical academic, employment and everyday tasks .These may indude newspapers, . :
magazines, personal budgets,-tax and employment forms, textbooks, business and personal letters and
other materials requiring the qpphcatlon of basic learning skills . * A
? P »
' Reading"— A student will demonstrate competence by his or her ability to read, understand, Interpret
’ » and use wntten matenals in the context of academic, problems, everyday tasks and employinent ac-
tivities Indicators of reading competence include such skills as identifying main ideas and details, inter:
# preting literal and f»guratwe language and using reference resou;&s
« :
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written. material in the context of academic problems, everyday tasks and employment attivities. In-

dicators. of writing include sugh skills as composing sentences, organizing information and writing
paragraphs, e . ‘

£

Mathematics — A student-will demonstrate comipetence by his orlher ability to,understand and emplpy
basic mathematical concepts'and operations in the* context,of academic problems,/'everyday tasks and
employment activities. Indicators of skills in mathemétics include translating /\umbers, computing

> . a ‘

percentage$ and applying arithmetic operations. , §.
PO , 1

~ -

N d f, 4 . e ’
+ Speaking and Listening — A studept will' demonstrate competence by His gt her ability to receive and:
transmit oral and~aurf communicafion’in the context of academic ptoblems, everyday tasks and
- employment activities, Indicators of sj’eaking and listening may include/interpreting aural,communica-
fions, compos\mg'gr/él directions and questions and using forma) and Anformal 'speaking styles.
~ / ™) .
. A . . .
Pr solving £ A student will demonstrate corfipetence by his QI/ her ability to evaluate, analyze and
dr cgnclu'sio from situations presented in the context of academic problems, e\}eryday tasks and
v _gmploymer;t agtivities, lllustrative Jindicators of problem solvin 'may include interpreting a variety .of
data, inferring/cause and effect and}applying logical reasoning #o the identifieation ant solution of probs

[ —— - jems——
‘ A

2. Individual*, . | . ; ‘

s L 4 . . . /- ‘. A o
" Each graduate should have the skills anq understandings y{ecessary to improve bmt’physical and mental
» health, to use leisure time in & profitable and fulfilling manher and to establish a personal family role which

1s mutually beneficial to the individual and to members//of the family :

) . ‘ -
. /'} ) . ’ / * : -
Competency Pérformance Standards .

. [ [} . R - . .

. « The student reqognizés and practices sound pers yal health habits ne¢eéssary to maintain physical and

| ment?l hEalth and demonstrates preventive and emergency actions for health and safety.

-
«

3

PR
.’ '

*Following #émﬁmw of the state yalidation prqceﬁb,;’ genéri%:om.petencieé will be identified and existing
competency stategnents will be clarified. . / ’

. i - ° .
Writing — A student will demonstrate competence by his or her ability to select, %nize and coTné)ose \\ -k
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The student recogrtizes the yalue of culfural arts and the humanities and the use of personal leisure ac-
twmes In contributing to his or her physical, mental and emotional well- -being
v L3
The student understagpds the sog\d health care pnnc:ples‘involved in family living, parenting and
.parenthood. . ;

a ’ a

.

Citizen

o~

. »

a

Each graduate should have the skllls and understandlngs needed to function as a responsible member of

v

-

society. using and contributing to society 1n an a propnate manner apnd 1nteractmg with the envnronmen,t
gp P

in a responsible way

LY

Ay
-~

A\
_ The student knows basnc legal nghts and responsibilities of the citizen under the American judicial and

- ﬁ 4 _Consamer

penal systems

The student recognizes relationships between current societal and»qnvxronmental problems and the jn- -

~

v

-

dwidual’s role and responsibilities

N
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‘and to use avallable resources in an éfficient and berteficial manner

'Compétency Performance Standards ’ T,

o
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Competency Performance Standards
The student #illlasstands the b;lcmture and functions of the Amencan system of dovernmentt and .
the American econo’mlc system.

.

Each graduate should have the skills and understandings needed to function as an “informed ¢onsumer

The student knows the principles of sound personal financial planning and management‘

The studenudentlfles the legal nights and responsibilities of the consumer in buying and selling goods y

- and sérwces .

e

N

*Following completion ofthe state validation process, denenc competencies will be idemiﬁed and existing "/

competency statements will be clarified.

$

)

1

-

-~

o

-

-

[y
*

..
< A ]

CL ‘94

ERICY "~ -

Aruitoxt provided by Eic:

v




<g

-
“~

o4

.

7y

s - . [ ' Py Y .
PR . _ e . \ o f .
b} A . .
1 . s - . N . . < A
' Y # IHF (Gontinued)
: [y N \ '~. h / e - w
[ 3
N Q2
'y . ~ 1 .'
. R A
LI . - ; ’ Y
. i - N o
5 Producer : K

- ' r »
Each graduate-should have the skills and knowledge necessary to select and'pursue a career reflecting per-
sonal interests and abilites Each graduate should also. have the skills needed to pursue a new <areer

should !tuatnons arise which dictate career changes . . N ’ L ¥
Competehqy Performance Standards - ’ » . < ’ —_ -

The student analyzes pessonal career oPpor\t't'mftles and choices in career planning and.management ,‘k
[

The student demopstrates the skills hecessary to ebtain employment . L R I
(S . ' .
F 4 L4 ;. ° .
"Procedures for Awarding Carnegie Units of Credit ‘

Three procedures mgy be- used by locat systems for awA\; Camegle units of cedit or increrpents of units of

credit N

e
.

a

-

-

}

C;)urse credit — Carnege units may be awarded for courses of study based on 150 clock hours af Instruc-
tion provided by the school. (Quarter programs offer 50 clock hours of instruction for 1/ Camegle unit

Semester programs offer 75 clock @rwmdﬂ*’—*—; v

Credit in lie
for learning’

\x(emollment — al boars may adopt policies, with state poard approval, to grant credit
ich has occurred’outside the school Local systgms must develop assessgent procedures to
d

award or eiempt credits in lieu of emqllment

» {

L]
.

_ Credit for planned off-campys experiences — Local boards may adopt pohcnes with state board apprgval, ‘
to grantcrednt for planned off- campus expenences if such éxperiences are a part of planned studies pro-

, - -gram / -
o L X . .
Secondary School Credentials : ’ R . ’
..
- The High S¢hool Dlploma shall be the official do¢ument cemfymg\completron of attendance \Dfits of credit and -
* competencies required for*high school graduation Cuy . }
. »

*Following c/on‘lpletwn of the state valjdation pr
competency statements will be clarified)

.
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‘ess, generic competencies will‘bq identified and existing
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The JHigh School Performance Certificate shall be awarded to students who complete sorhe but not all of the
critenia for a diplema and who choose to end the formal sghoollng experience. Such a certificate shall identify
“those competency performance standards whlch tl'le student did demd\onstxate during the secondary, school ex-
penenm . . v 4. -

- A »

]
All students ending their formal s;hoohng experignce shall recenvsa Record of Dempnsfrated Competgney as a
part of, or in addition ta, their School Transcnpt .

.

Local Authorities and Responsibilities Pl ) . . :
Local boards of education have the authority to require atfendance, Carnegle units- and adult life role competen
<y requirements exceedmg the State minimum criteria for graduation Ut
LY - .~
Local boards of education have the responsibility to establish mstructnonal Juppoft services and delivery fervice
to uphold the multiple criteria for"mgh schoo! graduatign. 9 . .
‘o 1 ¢

To prodtde an ongomg gu:dance component beginning*with the ninth grad\f})r famlhanzmg t‘he student
with 'gradution reqzmments and for examining the likely impact. of individual career objectives on the
program of work hefr she plans torfollow; also. to provide annual advisement sesbions to”?eport progress
and offer afte‘natwes in meeting graduatson requirements and career objectives . [ i

d graduation and

To provnde recaord-keeping and reportmg services that document stadent progressto

include information for he school, parents.an'ti students’ P ¢ . : 3
f) .

S, -
ic angd contlnuous evaluatlon serv:ces that measure indwidual student progress_in_
ney ekpectanons*or graduation °

’ * .

To provide mstructnqn’al programs cumcul® and ‘blanned course gutdes and remednal op ortunmes to
gt assnst each stTent n meetlng graduatlon requtrements C Co-
. .
N . AY 4
To provide approprate curnculum and assessment proceduyes for students who have been identified as
having handicaps whtch prevent them’ drom’ meetmg the prescnbed competency berformance re:

v _quréfents e . . _ . , X

[
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Georgia Code 32-408 (1937 1961) 32-609a (1974 1975), 32 614"(1974 1975), 32-653a (1974)
32- 657a (1974) 32.660a (1974). 32-1901 (1971
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Descriptor Term P . - Descriptor Code " {lssued Date
. .
. IHF-Ep June 1980 -
QRADUA'TION REQUIREMENTS " JRescinds ~ l'sAs ued
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The Office of Planning and Development shall maintain an Administrative Manu

B P . .
The following components shall be outhned 1 an Administrative Manual for Georgia High Schools

lmpleménta)tlon schedule for phasing mzmulti.f)le criteria for graduation in 1980. 1981, 1982

’ Competency;erformancg objectives and indicators for adult hfe roles

'y F
Regulatiorls‘goveming credit and attendance options.

Guldelines.for psoviding planned course descriptions. recording and repoging services, student advise-
programs and cdmpetency based pro-

ment services, competency evaiuatien seyvices, basic,skills remedial
gram oppertunities for handicapped pupils

»
.

Sample credentials, diplomas, performance certificates and student records
. i H

The State Supenntendent of schools shall review annually in the application of standards for public schools the
extent to which local systems meet or exceed'the minimum expectations adopted by the state board The state
superintendent shall report annually to the state board the effectiveness of minmum high school graduation re-
Quirements in providing assurance that secondary schools are successfully educating pupils in terms o&hfe role

preparation

‘.

al for Georgia ngh Schools
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