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'Resource Manuals for Program for' Exceptional Children

The Georgia Department of Education. Division of Specia rograms. published Resource Manuals to assist
local education agehcies in the provision of quality program' s f4exceptional children The Resource kanua/s,m-
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Foreword ./
. Georgia is con44tteil to the belief that every exceptional child has a right to receive an education based on his or
,--kif individual riegds

,

The(neeir d.for developing standards and guidelines for-comprehensive programs ror exceptional children in our
rschools has emerged from state and federal legislation :The threemajor laws affecting the education of excep-.
tiOnal children in Georgia follow. ...

lb.
APEG (Adequate Progrpm fbr Education in Georgia Act)
Sectthir32-605a, Special Education

"All children an youth who are eligible for the general education program,preschool erducation,or who *e ,.

special educatien needs and three and four year old ildren who are either physically, mentally or emOnOrrifflyct
handicapped or perceptually or linguistically, deficie t 'shall also be eligible for special education services.
Children. ages D-5 years. se handicap is so severe as to necessitate early 'educationTntervention may be

. eligible for special education entices

Effective date 'July 1: 19,71

P. L. 94-142, Education, for All Handicapped Children Act of 1975

The full services goal in Georgia,for implementation of P. L. 94-142 states:
, .. 116

"All handicapped children ages 5:18 will have available to thyrr on or before September 1, 1978 a free ap-
proptiate education Ages 3-4 and 19-21 will be provided services by September 1, 1980 an_ d 0.2 by September.
1. 1982 if funds are 'available .

=
Effective date

/September
1. 1978

-.

" . . .
Section

s
504 of1'P.L. 93-112, The.Vocatist Rehabilitation Act of 1973. . .. 7 ,./ .

"No otherwisequalified handicapped individual shall solely by the reason °this/ her handicap be cluded from '

the participation in. be denied the benefits _of.. or be subject to discrimination under any progra or actively.
receiving Federal ()financial assistanse 't /
Effective date June 1. 1977
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Introduction

1

.

The purpose of the resource manuals is to help local education agencies in implementing these laws aria in pro-
viding quality programs for exceptional children

el
1

Vdlume ft 1, Specific Learning Disabilities is designed to help-the local education agencies plan, expand and
maintain programs in the area of specific learning disabilities. No resour;ceimanuakan 4F all inclusive in any area
of exceptionality This is e4Pecially true in the area of specific learning disabilities. This manual noes contain
guidelines and suggestions'to help provide teachers with a foundyn for helping learning disabled children and
youth .to advance toward their maximum potential .

.
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The definition of Specific Learning Disabilities used Georgia istaken directly from the "Federal Register:',
December 29, 1977, section 121 a.5 It is iacluded in the Program for Exceptional Children Regulations and
Procedures, October, 1978 (Pp 27-29) .

"Specifi,c Learning Disability" means a disorder in one,or more of the basic psychological processes involved in
understanding or jn using language, spoken or written, which may manifest itself in an imperfect ability to listen,
think,. speak, read, .write, spell or to do mathematical calculations The. term includes such conditions as percep-
tual handicaps, beam iryurp, minimal brain dysfunction,dyslexia and developmental aphasia. The term does not ,
include children who have learning, problems which are primarily t result of visual, hawing or motor han,
dicaps. of mental retardation, of emotional disturbance or of environmental, cultural or economic disadvantage

I
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Cippter II
Eligibility Criteria
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Tht definition of learning disabilities has been and will likely continue.to.be the subject of Much debate among
professionals in the field, therefore, guidelines are essential for determining eliNbility'and placement in alearnin,g
Arsabikes program Fora child to be labeled 'as learning disabled, the primary diagnosis must be learning
disabilities A student, who\is achieving at or near his or her expectancy levels has no severe discrepancieste-
tweenhis or her potenual and achieveme'nt levels. A student whose problems are primarily due to environmen-
tal, cultural or eeoriomic disadvantage is not appropriate for a learning disabilities program. It is recommended
that the primary consideration in determining these effects be given to whether the studeFit has had the oppor:.
tunityito learn the prescribed curriculum of the school Chronic absences, frequent transfers, primary larigu'age
other than that taught in the school, etc should be considered in making this decision A distinctibn must be
made between a student who has needs which can be met through regular education or remedial programs acid
a student who has needs which can only be met in a program -for the learning -disabled

**
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The Staiellegulatiops for Specific Learning Disabilities, October 1978 address the criteria for eligibility on
pages 28 anc12,9, part C 2 --.. ' .. . .

1 When provided with learning experiences appropriate for the student'sage and ability', it is de nstrated that
.1

'
A , he or she is Piot achieving commensurate' withhts'or het...age and ability levels in one or mor lthe areas in

A Item. 2 of this section
. . . i

.,
01

2 Based on the results of assessments required in Section B. Evaluation Components, cogevere discrepctricy is
demonstrated between' ability and achievement in one or more bf the following areas. " 1"
a) Ordexpression - e) Reading comprehension .- ,

A
_

Ib) Listening comprehension -i P>f) Mathematics
1

calculation
/ c) Written expression g) Mathematics reasoning 0

..
P.

i
) basic reading skill . . - .., ,

3 In determining expectancy, the following formula should be utilized 2CA + MA
.r ! . 5 2. = Expectancy

3
The team should consider expectancy on an indivklual basis for each 'child, in light of the information from
the 'psychological evaluation on cognitive functioning, age orthe child Aid significant school experiences.

4, Iri determining severe discrepancy betWeen ability and achievement, the following is to be utilized.
a) 1st grade - by performance on appropriate evaliiative measures and adaptive behavior in the classroom

. b) 2nd grdde - 1 year or more below expectancy , -, ,
.

c) 3rd and 4th grade 110 years or more below expectancy
d) 5th and 6th grade 2 years or more below expectancy` .

e) 7th and 8th grade - 3 years or more below expectancy t
1) 9th grade and beyond - 4 years or more below expectan4

5 It is deterroined that the severe discrepancy between cibiliry find achievement Is not primarily the result of
c1)-- a visual. ffegring or cmotor handicap;
b) mental ietardation,
c) emotional disturbance ,

°

d) environmental, cultural or economic disedt7antage4)
%

The originatcommitte.e. which developed the State Regulations for Specific Learnites Disabilities and profes-
.."-I

sionals throughout Georgia felt that kirther clarification of state regulations was needed. Sixteen workshops
were conducted to assist local systems in implimenting the regulations k. 0

f-1,

There are somekmitationtn the use Of the expectancy formula The following notations. need to be rnade
4,- The historical develo$ment of the formula was based on children' with IQs of 85 and above who were be-

. w.
.

teen the ages of 6 and 12 Current experi'endes suggest that the expectancy formula is generally satisfac-
tory within these IQ atidage ranges r .. , ..
The formula is proving less. satisfactory for some students A IQs below 85 acrdss all age ranges. It is
recommended that for students rvith IQs below 85 and for students 13 years of age and above, the follow-

1 ' ing grade exptancy formula be used.
..

MA 4,5 2 = grade expectancy .

I

V .43
The appropriate discrepancy should then be subtracted based on the studenf s' grade placement

" Special attentipn should be given to.the statement following the grade expectancy formula
The team should consider expectancy on,an individual basis for each child, in light of the information from
the psychological evaluation on cognitive functioning. age of the child and 'significant school experiences
Regulations and Procedures, page 28)

This statement was included to imply the need for clinic'al Judgement in diagnosing a studentjs learning dis-
abled The Grade Expectancy Formula is inducted in the regulations as a method of establishing a baseline for
determining a level of severe discrepancy in the seven areas of achievement listed in item 2 tinder Eligibility
Criteria, page 27 The evaluate n team must consider all available data in determining eligibility if the student
doep not meet the severe disci ancy as designated in the regulations, he or she may still be eligible for learning
disabilities classes provided tne evaluation team is able to fully Justify eligibility based on other eligibility corn-. ponents The student who falls wit in the severe discrePancy according to the regulations is not automatically
eligible for a learning disabilitiespr ram. no is the student who has a discrepancy which is less than that listed in
the regulations automatically excluded from eligibility for.a learning disabilities pro'gram '

IN
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of a severe ditIcrepancx may be affected by retention Thereff*the Achieve nt expectancy of students who
have been/retained should be considered with regard to both chronological 'age nd current grade placement

The evaluation tears my§t consider each student on an individual basis to determine eligibikty The` written
report must ddcument that the formula was calculated The.written report must address each of the components
as listed in EligibilitY andiPlacemeni-, page 29.

4111 4
in computation of the expectancy formula it is necessary to follow a ieeiftequence The following are includ-
ed as' examples of computation of grade expectancy and seygre discrepancy

, .
)Conversion of months to hundredths of a year' 1 month =' 08

)

If days equal 16 or more, add one month Yo 444 age score

Steps to follow in computation of grade expectancy and'severe discrepancy

4 ,2 months = 16
3 months = 25

gla

4 months = 33
5 months = . 42
6 months = 50
7 months =. 58 .

ob.
. 8 montM = 66
9 months = .75 -

10 Months = , 83
11,rnonths = 91

A

11"

fib

.

0

),

13

6

p
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1. Grade Level Expectancy'%, 2CA + MA
3 .

CA Ar.ChronOlogical )ge
1 y MA' = Mental Age

5.2 = corrector factor used to change aft age score to ,a grade level score

2' Chronological Age = Date achievement measure was obtained minus birthdate/'

Year Month Dayr,
Achievement Test Date 1978

' Btrthdate . - 1969
'9
10

10

20
30
20CA ....---.\ 8

3 Mental Age- (MA) = Chronological Age (CA) on date of achievement testing times (X)1the,Intelligent Quo-
tient (IQ) achieved on an appropriate individual test of intelligence divided by 100 (or from conversion tables).

. CA x IQ
. 100

CA 8.9-1 X IQ 93. '.
8.29

Y 100 '

4. Grade Level must be computed to the date the achievement level was obtained
ith .

'5 Example for computing Grasie Level E;(pectancy.
Subject. John Smith
tirthdate: October 30,-1969
Recent IQ Scpre. 93 (Full Scale WISC-R)
Achievement Test Wte: September 20, 1978.
Grad lacement: , 4th grade

CA on Achievem nt Test Date = Subtract Ikracciate kom Achievement Test Date
CA is to be com uted using the date the achievement test was given.

Year Month Day 4"

Achievement Test -Date 1978 9 20
Birthdate 1969 10 30

8 10 20
CA 8 years 11 months

CA (months converted to hundredths) = 8,91 years

CA x IQ 8,91, x 93
8.29

100 100

MA =28 29

Grade Level Expectancy =
2CA + MA 5 2 =

3

Grade Level Expectancy = 2(8.91) + 8 29
3

!Grade Level Expectancy (GLE) 3 50

7

-14

.116

"'



I J

4

-.-".

° . e . , '

..^

4

I h

-1--

1 $6 Determine Severe Discrepancy Level

'to

1

Since John is in the 4th grade, we.will subtract 11/2 from the 'Grade Level Expectancy:
Seve7 Disr.repanCy Level = Grade Level Expectancy Discrepancy of grade placement

1SEIL = 3 50 1.5 = 2.01
."-.

The discrepancy value to subtract is based On the student's grade placement and is found in the state
regulations (4 page 28) John must be performing at or below 2.0 grade level in one of the seven areas in
order to qualify for placement in a learning disabilities program. (If not at or below this level and the team
still feels he should qualify; written justification for inclusion must be given. If below this level and the
team, feels John does not qualifydavritten justification for exclusion must be given.)

----,
7 For students beloW 85 IQ and students 13 years of age a modification,in determining Grade Level Expect-

.-
ancy is recommended.

Instead of using 2CA--i- MA

3 ..
use MA - 5.2,
Example. (Below 85 IQ)

,

Subject. - Jim Jpnes t
Birthdate' July 12, 1968
Achievement jest Date: October 15, 1978,.)./ A , Recent IQ Score: 81 (WISC-R Full Scale)
Grade Placement: 5th grade

CAJ;in Achievement Test Date
Year Month

Achievement Test Date 1978 10
..., Birthdate -1968 7

CA - 10 years 3 month's
10

a

CA (months converted to hundredths) - 10 25

°
.

. CA x IQ 10 25 x 81MA ,. 30

100 100

MA - 8 30
0

Grade Level Expectancy = MA 5.2
Grade Level-Expectaricy = 8.30 - 5 2 ... 3.1

1GLE ,- 3 11
i

it

J

Day
15
12

3

I

,
Severe Discrepancy Level (SDL)
Since Jim is in the 5th grade, subtract 2 0 from the'Grade'Level Expectancy
Severe Discrepancy Level ... 3.1 - 2 0 ,.. 1.1

SDL = 1.1

. ........../

a,

Jim must be ,performing-at or!! w 1 1 golacleIevelon one of the seven areas in order to qualify for ,- ,

placement in a learning disabilitie ogram (If not at or below this level and the team still feels he should
qualify, written justific4tion for i lusion must be given If below this level and the team feels Jim does not
qualify, written jultification for xclusion must be given.)

158
v
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arnle: (Above 13
Subject:
Birthdate:
Achieveinent Test

,Refcent IQ Scoi42;.*::?

PPacemenr
`CA, on Achievethent

14.

Act}ie

Birthd

otaget;''
,,;,,to Mike Joy

August 1,6, 1965 '1
ember 20, 1978 ,

90 (W1SC-R Full Scale)
8th grade

Date

t.Test Date

, CA = 13 years 1 month*
1. y

I CA.(months-converred to hunciredtlis) = 13 08]

CA x IQ 13 08 x 90MA = 11.77 ,
100

4.

Year
1978

1965

(rade Level Expectancy1GLE) = MA 5.2
_GLE 11 77 6 2 = 6.57

GLE =

.vere Discrepancy Level (SDL)
Since Mike is in the 8th grade, subtract 3.0 from the Grade Level Expectancy

/ Severe Discrepancy Level 6.57 3.0 = 3.57

IISDL = 3.57

Month
9
i8

a

Day
20

dts

ke must be, performing at or below 3 57 gr4de level on otle of the seven areas in order to qualify for
cement in a learning disabilities program. (If not at or below this level and the team still feels he should

ify, written justification for inclusion must be given If below this level\and the team feels Mikedoes
not ualify, written justification for exclusion must be given).

8 Simils P obl&ns
9" Subject

Birthdde
Achivement Test Date.

74 Recent IQ Score.
Grade Placement:.

Mary Toocea
April 3, 1971
November 5, 1978
95 (WISOR Full Scale)
2nd grade

Determine Severe Discrepant Level
(Answer 1 25 grade leVel)

.

Subject Jack Toolow
Bn jdate. December 9,1967
Ach vement test Date
Rec t IQ Score
Gra PlaCement

September 8, 1978
75 (WISC-R Full Scale)
4th grade

Det rmine Severe Discrepancy Level
(Answei 1 36 grade level)

9
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P .L 94-142 has provided a stru uje in-which the rights made available undei the acf are protected through
mcedural due.irocess The chit e parents and ihetChools are involved in the speCifics of.the'due proc* ess

The following is a chart of due process procedures,

4

Screening

Referral

I.

I
Permission for Evaluation .

1 ,

Referral lb other Comprehensive EvaltLition

if te.

, agencies services
needed

IEP and Placement
Committee Meeting

.... IEP Developed

Need additional ********* Placement Recommendation

information to
plan student's
clogratn iss;on fo Plat errcerit

s

OIL

Plat ment in
Progr m (or Local mediation

Excepho I Children

s

4

Parents refuse

I
Local mediation

Due process hearing

Placement in program
for eitcephonalchildren
not recommended

Parents disagiee
I0

I
Due process heanrig

Annual Review of
\

IEP Placement 7,..

t

Remain in
regular
prograrn

Three-Year Reevaluation

.1g
a

12
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Screning .

Some school systems in the state have established in-school screening committees to help teachers who requesttv
assistance in dealing with specific students Other school systems have different typ f in-school screening'
committees such as grade level Meetings at which chilen are discussed at the end of rep card periods `The
use of school screening committees has been very effective The number of inappropriate rgferras to special
education is greatly reduced It is recommended that school systems investigate the,establishment of in-school
committees The committee maybe composed of an administrator, a regular class teacher for each level (e g
primary, intermediate) within the building, a special education teacher and the teacher referring a student and
the student's parents The parents are informed of the committee and its functions, and permission for ass(ss-

1 ment is obtained As members of the committee, parents have the opportunity to%help plaii the assessment bat-.
tery There may be additional committee inembers such as counselors, supervisors, psychologists, etc This
committee meets on a regular basis to discuss the problems and review the records of 'referred students Recom-,

IL ..mendations are made' for the teacher to try in the classroom After a specified period oftime, the teacher reports
on the progress or lack of progrgss resulting from the modification recommended by the committee If the prob- }lem has pot improved, pther suggestions art Made, or the student is referred to special education or other ap- ..
propnate agencies ... .I
The committee focuses first on helping studats within the regular classroom setting In this waysiAlaels are not,' applied nor even considered until some attempts at sol4ving the problems have n made Teachers begin to
view the committee as a group who will support them ant offer additional wayS'of ealing with problems in their
classrooms Teachars also become-more confident in their own expertise and their abilities to help other profes-
sionals Fqir further inforMation on one type of in-school screening committee, contact Metro West GLRS
Center, 2268 Adams Drive, NW, Atlanta, Georgia 30318, About Project TIME

. . .
Referral ,

,Refenal is the process whereby parents or guardians, the pupils themselves, school personnel, appropriate
public agencies or other professionals may request assessment of a student's abilities

Comprehensive Evaluation

Initial Evaluation
All children who are considered for special education services should be screened for possible hearing and vi-
sion difficulties before educational or psychological evaluations take plIce Children who have frequent pro-
blems with their Bars, eyes, nose or throat play need to be checked on more 'than one occasion to insure ac-
curate results If a problem is discovered, the psychologist is to be made are of it The psycholOgist deter:-
mineS.i.if the child should be tested using alternative evaluation instruments or if the psychological testing
should be delayed until further testing or corrections have been made

Before any action is taken with respect to the initial placement of a handicapped child in a special education
program, a full and individual evaluation must be conducted in accordance.with thefollowmg The local
education agency (LEA) must use appropriate evaluation procedures. including trained evaluation personnel.
multidisciplinary tea s, validated and nondiscriminatory assessment, the language or' other mode of cbm-.
munication commonry used or understood by the child and more than one procedure or instrument

The StateRegulations (pp 27-28)` stipulate the members of the learning disabilities evalUation team and the
'components of the evaluation as follows

A Evaluation Team
As a minimum. the following shcill constitute the Learning Disabilities Avaluation team
1 A teacher certified in Specific Learning Disabilities if one is not availlible within the siotem, another

person qualified to conduct diagnostic evaluations relevant to Learning Disabilities should be
,desigi)ated

2 A qualified psychological examiner
3 The child's regular teacher If the child does flat have a regular teacher or is less than school age, a per-

son 'qualified by the state to teach a child of equivalent age shosuld be designated

13

13
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B Ellaru'eOn Components' i t
',The io Mewing shall be included as a minimum in each initial evaluation of a child identified as having a.
Speclil Le_grning Disability, .- .
1 An audiometric and visual screening preceding the assessments to determine adequacy of sensory acui-

ty for subsequent testing with appropriate accommodations or follow-up if heating and/or vision ate..---., 'found inadequate -
1. - =2 An- individual evaluation conducted by ,alified psychological examiner.

.,,1§

To
substantiate the identification of the deficit area(s) in Section C, Number 2 below, lnimum of two.. °' evaluation instruments must be administered individually by trained Learning thsabilit s personnel or a

spewed member of the evaluation ,team Both formal -and 'informal assessment measures should be. ,

f
11P

utilized
f-or4 An assessment of lAuage'sktIls administered by an appropriate specifittitil Memberrof the evaluation

team
5 Written samples of the studen t's relevant classroom work and a statement of the student's academic and

sal performance by the regular teacher(s)
6 A written observation report °like student's relevant performance in the regular classroom setting IN an

evaluation team member other than the regular c(assroom teacher
C Eligibility Criteha

1 When provided with learning 74feriences appropriate for the student's, -Age and ability, it Is-' demonstrated that he or she is not athieving coriimensurdte with his or her,age and ability levels in One
or more of the areas in Item 2 of this section

(
2 Based on the .results of assessments required in S&tion Evaluation Components: a severe

discrepancy is demonstrated between ability and achievement in one or more of the following areas
(a,1 Oral expression (e) Reading comprehension
(b) Listening. comprehension (f) Mathemdtics calculation
(c) Written expression (g) athematics reasoning
(d) Basic reading skill

3 In lete;mining expectancy, the following formula shou Lre

c

MA
5 2 = Expectancy-3

The team should consider expectlIncy on an individual basis for each child, in light of the InforTation 1
from the psychological evaluation on cognitive, functioning, age of the child and significant schopl ex-

eperiences . . .

f. ,
4 in determining severe discrepancy between ability and achieve/pent. the-foil is to_ be utilized

III( 1stgrade by performance on appropridte evaluative measiilts and adaptive behavior in the class
room

(b) end grade 1 year or more below expectancy
1

(c)3rd and 4th grade 71/2 years or more below_ expectancy
(d) 5th and 6th grade - 2 years or more below expectancy
(et 7th and 8th grade - 3.years or more below expectancy
(f) 9th grade and beyond - 4 years or more below dxpectan

5 It is determined that the 4evere'discitpancy between ability an achievement is not primarily the result
of
(a) a visual. heanng or mittor handicap._-----.....

""N.,,:..
I.,.

(b) mental retardation,
(c) emotional disturbance.
(d) environmental. cultural or economic disadvantage

Multidisciplinary Team-
There aie two concepts of great importance in determining if a referred student meets, elig ility re-
quirements for a specific learning disabilities program First of all, the decision is ma e by a
multidisciplinary team composed of the student's regular classroom teacher(s), the certifie learning
disabilities teaeher. the qualified psychological examiner and additional members as necessitat

14
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dividuar cases Persons who might also be team membeg are thv speech and language pathologist, school
nurse, social worker and counselor. The second concept, i3 th.at the team is to consider all available data in
making the decision regarding a student. -° ;
The minimum team members are specified in the stale, regulations The roles of each person should be
specified in each school system. It is recornmend,ed4hatthe fully certified learning disabilities tea/her do
the individual assessment of the seven academic.irtas and the classroom observation In some cases it
may be necessary for_others on the evaluation.,tyam to complete this phase of the assessment The
psychologist IS' to conduct the individual psyichological evaluation using the assessment tech.niques and in-
struments that he or she deeths appropriate fOrthe indituplual referral The classroom teacher is to submit a
statement regarding the academic and social performs e- of the referred student. The classroom teacher
is also to collect written samples of the stude;t's''relevant classroom work It is recommended that at least
one week's work be collected If the stud'erk the middle. Junior or senior high schools, this information
should be collected from more than oni-teacher.

e,

To meet the eligibility criteria two tests must be administered to substantiate the deficit area ). It is recom-
mended that esch of the seven academiC areas be screened and any pea which is found iscrepant should
be tested using a second instrument Formal aneinformal tests, either norm-referenced or criterion-
referenced, may be giuen. At least one test in a deficit area must be norm-referenced and formal In ng
standardized tests it is important to bear in mind that.there are no ideal tests Some-consideration nee s to

- . be given to the appropriateness of the use Of certain idstruments in the assessment of the different a as.

Language skills must be assesse,d and addressed in the written report The assessment can be informal
and/or formal The professional with competency in lahguage assessment is the ideal. team member to
evaluate language skills. This person may be the learning disabilities teacher or the speech and language
pathologist in the system 77re° information rfiay also be obtained from portions of the psychological bat-
tery Each person on the team mas,also contribute to the language assessment from his/her portion of the/
evaluation A referred student who is found to have a language problern'ishould be referred to p speech
and language pathologist for a comprehensive evaluation of language abilities Resource Manual Volume
VII: Speech and LanguagtImpaired provides suggestions for comprehensive langSage evaluations.

The observation of a suspected learning disabled student is to be performed in a regular classroom setting.
It is:suggested that the faculty receive some,in-service training to explain the importance of the observa-
tion. It should be stressed that the classioom teacher is not being evaluated. The otervation period should
be a minimum of 30 minutes. In some cases it may be necessary to observe the student more than one
time and in more than. one academic setting This is especially important in the middle, Junior and senior

hool programs The observer should meet with the regular classroom teacher individually to explain
poise of the observation, set the date and time and discuss the behaviors the teacher would par-

tittilady7ike to have observed.. After observation rapport has been established in a particular teacher's
classroom, it may be possible to ?flake more flexible arrangementfwith that teadier to-observe other 're-
ferred students

(

Observation is a very important component of the evaluation process It can validate test scores and
deficits as they occur in an academic situation The observer should try to be as inconspicuous as possible
in the classroom The way the observer resirds the act,ions may differ There are a limited number of
published checklists available, and many school systems have chosen to develop their own (In Appendix I
are simple checklists-and names of publishers I Relevant performance mast be addressed in narrative in
the learriing disabilities team report. The report should include only actiotAs observed and not tudomen
about the student's feelings.or reasons for: the behaviors It should also include the date, time, activities
observed and theMtionship of the relevant behavior of the student, and his/her educational functioning
AnY checklists or other methods of obtaining the behavior must be attached to the reportftwo4ligoilos

The evaluation, team members must sign that they agree Or disagree with the learnigg disabilities team
report If anyonerdissents, se /she must sign that he/she does not agree and'attach a written narrative
report giving the reasons for digreement

Sample report forms are included in Appendix B School systems may use these formsodify and im-
prove them for local use The written team evaluation for learning disabilities placement isto Se written by

.

)
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the evaluation team members themselves The only persons who sign in agreement ot- disagreenilltat with
the report are the evaluation team members. The team evaluation report becomes part of the data dis-
cusstd and considered by the placement team In order for the team evaluation report to be available for
the placement cc-nmittee meeting, it is tibcessary for the evaluation teatn to wet prior to the actual place-
.rnept twr, n meeting In Are cases this may occur,severaldays prior to the placement meeting and in other,

."1. cases itsNiay occur immediately preceding the placement meeting The exact procedures a school system{
uses Will need to be determined by each individual system to meet they constraints of its particulat situation

The State Regulations (p 29) state the basic points to be addressed in the learning disabilities team report
as follows IP

Written Report
TAe evaluation tam shall prepare a written report of the evaluation to include at a minimum
1 any severe discrepancy between ability and 'achieve inent that is not correctable without special

education and related services,
2, the documentation that the child has or does not have a specific learning disability grid the relevance

of each Section B evaluation ponent irf making the determination,
3 educationally relevant medical dings if any,
4 the effects of environmental, cultural or ecoridrruc disadvantage if relevant

Each team member shall (a) certify in writing that the report reflects his or her conclusion or (b) provide
a dissenting statement and reason(s)

In determining whether a child meets the learning disabilities cnteria, all available data must be con-
sidered It ins of utmost important that no single cntena be the sole basis for eligibility Each student is to
be considered on an individual basisaThe expectancy formula assures that expectancy is addressed. In
every case written justification must reflect the decision of the evaluationl team based on all accumulated
data ,. a

All students who ar4 in learning disabilities programs must have been placed according to the latest
federal regulations (Federal Register, December 29, 1977) Students who have not been.placed under
these federal regulations must be reevaluated in accordance with the new regulations When' schOol
systems are monitored by;tate staff and during the next federal review scheduled in 1981, this issue will
be reviewed very carffully Students placed after November 1, 1978 must meet both the federal and
state regulations for learning disabilities Students who are reevaluated on the three-year cycle must
meet both federal and state regulations for continued placement

2 Signed Parental Consent\
The local school system m,t.At have a signed parental consent form on file before any child is singled out
for any evaluation other than routine operations happening to all children at some point in their school
year (e g mass visain, dental, hearing and speech screening unless parent has previously filed a form
of protest )

3 Reevaluation
All children enrolled in special education programs will be comprehensively reevaluated ducationally
or psychologically no later than three years after the last previous evaluation The ree aluation may
take place wifhin the three years upon the request of any person having the original authority to make
an,initial referral: with the approval of the placement committee

Individual Tducation Program (IEP) .
An 1EP is developed for each handicapped child who is receiving or will receive special education This require-
ment applies to all public agencies The total IEP, incLucjing long and short-term objectives, is developed prior to
placement in a special education program

The IEP shall be developed iron individualized planning conference initiated and conducted by the responsible
agency

A student should have one IC.P, even if enrolled in two or more special education programs

The IEP is an educational and related services plan and not a binding contract for which the agency is responsi-
ble if the child does not achiew the growth projected in the goals and objectives However, the, local edhication
agency shall provide those services that are listed in a child's IEP
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Participants in Individualized Planning Conferences , ...,

'`); representative of the agency, other than the child's teacher, who is qualified to provide or sups the provi-
sion of special education should participate TThs does not exclude other qualified special educadbn instructors, S

The child's teacher or teachers, special or regular or both, who-have a direct responSibility fcir'implwenting the ..
lEP should also

it
be involved

L 9

The responsible agency shall make every effort to ensure that each individualized'planiii?ig conference includes
one or both of the parents, the, child, when appropriate; other individuals at the discretion of the parent of agen-

cy

. Pot a handicapped child who has'been evaluated for the first time, the responsible agency will ensure that a
member*of the evaluation team or someone who is knowledgeable about the evaluatoin procedure used and

. #familiar with the evaluation results, participate in the meeting.

Parent Participation
Each responsible agency shall make every effort to insure that the parents of the 1-indicapped child are present
at the individualized planning conference mire afforded the opportunity to participate, including scheduling the
meeting at a mutually agreed upon time and place and notifying the parents of the meeting early enough to en-
sure that they will have an opportunity to attend Notification to parents must indicate the purpose, time and
location of the meeting and who will be in attendance. All communications to parents shall be in both English
and the primary language of the home, if such primary language is other than English.

A meeting may be conducted jithout a parent in attendance if the responsible agency is unable to convince the
parents that they should attend In this case, the responsible agency shall record' its attempts lb involve the
parent(s) The attempts may include a written waiver of the patents' rights to participate, in accqrdance with due
process procedures, telephone calls, correspondence and home visits.

Upon request, parents sh'all,be given 'a copy of the IEP

Upon the request of the parents, a formal dueoprocess heating shall occur in conformance with procedures
outlined in Georgia's al Program Plan

Content of IEP.
The !EP should include statement of the child's present levels of educational performance, statement of annual
goals including short-term instructional objectives, statement of the specific education and related services-to be
provided to the child and the extent to which th; child will be able to participate in regular educational programs,

Er., the projected dates for initiation of services and the anticipated, duration of the services, appropriate objective
criteria, evaluation procedures and schedules for determining on at least an annual basis, wilether.thePshort-term
instructional objectives are being achievedm

Effacement

Initial Placement
No student shall be placed in a special education program until that student is the subject of a meeting of the
Special Education Placement Committee which shall review all pertinent information 'and determine the ap-
propriate program for that child. The determination to plaCe any child into a special education program shallnot
be made exclusively or principally upon results of tests administered durinb evaluition All 'pertinent data on
each child should bereinewed by the entire committee. Placement committee meeting mrnutes must be kept

4

. . 9S ned Parental Consent r
Al children who are evalujd for possible special education services shalJ'be subject to review by the placement
committee All children kho are recommended by the placement committee to be placed in `a special education
program shall have sign'ta parental consent forms On file within.the school system before placement can occur

Special Education Placement Committee - Reevaluation .. -
4Jpon the request of any person having the original authority to inake initial referral, but no later than three years
after the last placement deciiion, all children whoare enrolled in special education programs shall be the subject
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of a meeting of the Special Education Placement Committee which will review all pertinent information and
determine the appropriate program for such children based upon teh new information

Any time a change in educational placement is contemplated, the pertinent information must be reviewed and
'change apprdved by the-placement committee and the child's parents

Confidentiality
Local Education Agencies (LEA's) maintain records and reports on handicapped children These records and
reports s,ontain confidential data. Each LEA must provide alistruction to persons collecting pr using personally
,idebtifitrble data This instruction intiaw LEA personnel of policies and procedures for the use of confidential
data

Exit Criteiia
°

A student may be considered for dismissal from the learning disabilities program when the' parent(s) request(s)
dismissal, the regular class teacher(s) request(s) dismissal, the learning disabilities teacher requests dismissal, the
student is reevaluated educationally or psychologically It is recommended that exit criteria be used in determin-
ing if a student is eligible for dismissal from a learning disabilities program The most important requisite for
dismissal is that the student must be able to succeed in a regular program without Support from the learning
disabilities teacher A matth between the regular school program and the learning disabilities program is critical
That is, the regular education personnel and learning disabilities personnel must work together to create an at-
mosphere within the regular class in which the student can funelion. Some ideas for gaining the support of
regular teachers can be found in part IV , C Personnel and part IV , D. In-service and in the Appendices of this
rpanual

Some learning disabled students are able to perform adequately in a regular classroom if minor adjustments are
made by the regular class teacher It is t e obligation of the learning disabilities teacher to work/with regular
teachers to help them meet the needs of learning disabled students In this way more students will be able to
receive a greater portion of tfleir'education within the regular classroom setting, which is the ultimate goal .of

programslearning disabilities progras The IEP becomes a guideline for determining continuation or dismissal
from the learning disabilities program It is not possible to establish specific figures to serve as exit criteria. It can-

': not Ke emphasized enough that each studens an individual and both placement 'and dismissal must be based
on all the available data concerning a particular' student.

Students wh,o are being considefed for dismissal from a program should t3'ethoroughly evaluated Test scores
alone cannot be the deciding factor The learning disabilities teacher should'observe the student in the student's
regular classes to see how he/she is actually performing The student should be observed more than once in
each academic area on which placerneriLwas based It is strongly recommended that the student who is being
considered for dismiss4-from the learning disabilities program be gradually placed in the regular classroom for
longer periods of time The learning disabilities teacher should supervise the student very carefully as the time in
the learning disabilities class is reduced It is also important that caution be exercised to ass= the greatest
amount of success for the student Such success will present new and different ways ot improving the imago of
the learning disabilities professionals within the school Public 'relations can greatly improve when teachers are
able to observe successful instances of mainstreaming and/or instances of students who have been dismissed
and are performing appropriately in regular classes Students who are dismissed by the special eclucatiOn place-
ment committee may continue to be eligible for other special education and related services such as programs for
students with behavior disorders and Title I programs When considering the dismissal of a students from a pro-
gram. the speiial education placement committee must decide what services the student should continue to
receive All programs are available to students if eligibility criteria are met. In meetings of the special education.
placement comrittee minutes which accurately reflect the issues and alternatives discussed are to be kept The
manner in which the committee reaches the decision to dismiss a student from the learning disabilities program,
must be documented,

Recommended exit criteria
An eleMentary school student may be dismissed from the program when

the student transfers or withdraws from the public school setting.
' the student is able to function in the regular education program without support from thelRarning disabili-
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ties teacher (Any modifications required are provided within th regular class setting by regular class
' leachers )

S ince elemeptary schools.group students for many subjects. students may be placed in groups in which they-Can
more easily 'function It is possible foi scheduling to be very flexible at this .level t`

A middle school or junior high school student may be dismissed from a program when
the student transfers or withdraws frqm the public school setting.
the student is able to function in the regular education program withoullikupport from the learning disabili-
ties teacher Any modifications required are provide41 within the regular class setting by'regular class teach-
ers

-

At the middle school or junior high level scheduling becomes.more complex The special education placement
committee should'include a counselor or person who handles scheduling' Thus. the' committeewill be aware of
the types of scheduling which may be possiblcior.the student being considered for dismissal. The counselor
should be able to suggest the teachers who could be best in handling particular students and make the necessary
achustments for the students

A secondary school student may be clismissec.Nrom a program when .
the student es,feeds school age transfers or withdraws from school
the student completes secondary learning disabilities program as reflected in his her IEP It is rectimmend-
ed that special education students upon completion of a planwd secondary special education program. be
a%k arded a diploma in the regular commencement exercises These students should be considered a part of
the graduating-class and notlistmcnon §hoUld be made in the ceremonies (Regulations and Procedures,
page 181 . -

the student is able'to functiort, in the regular education program without support from the learning disabili-
tiesteacier

fr

At the seconclary let el it is often very diffacult to schedule students Into the best matcliklvith regard to teacher and-
-uhiect area Once again it is very important that the counselor or the person who handles scheduling serve on
the special education placement committee in order to assure`the best for the student It would be wise to make
the schedule changes at the end of a quarter if at all possible

For further information on due proctor other procedural safeguards in effect in Georgia. refer to Program for
Exceptional Children Regulations and Procedures p 142 Copffes of this document are available in the office
of tour local school superintendent. director of special education or your local Georgia Learnipg Resources
St. stem 1

Add,tonal 'nformation on local system procedures is contained in the local system s Special Education Com-
b prehens e Plan which .5 also available from your local school superintendent or special education director

4

9
fr.

19

I



s-
p

I-

Chapter IV
Program Organization

I

2
21

C



Goals and Objectives

`t.

Theie are no ipical learning disabled students Each student is different from every other student; however,
there are som general needs which are exhibited by large nurftbers of learning dis&bled students Academic
achievement, socialization, organizational, coping and self-concept problems are very common.

The goal of a learning disabilitfies program'is to start where the child isond proceedby developing and improving
skills required for specific tasks to enable the student to function success the regular classrogn without the
support of the learning disabilities teacher. Although this is the ultimat t may not be possible for each stu-
dent to 4clityve it tuflents may achieve independence in some acade areas and require support in others,
depending upon the flexibility and skillsof the regular class teachers, the materials and equipment availlble and
other additionaker,vices offered in the school. Other students may require the support of the learning disabilities
pipfessionaiiihroughout thelt school experiences Objectives for programs for the learning disabled student differ
according to the age of the,students.-At the elementary level the stress is on academic skill development The
rriiddle, junior and senior high school programs are concerned with basic survival skills, special skills, coping
skills and prevocational and -vocational skills, as" well as academic achievement

'It is fruitless to drill in academic areas 'at any level if the students are having severe problems understanding
themselves Until the students see that they 0 able to succeed and some confidence is developed, little if any
growth will be seen in subject areas AcadernVinstruction should begin only after students.have begun to view
themselves more positively

With learning disabled students teaching based on traditional philosophies associated with elementary school
progrio,does not transfer to secondary, school programs For example, attempted remediation of bAic reading
skill's isaunrealistic and inappropriate for ,the student whose learning disSbility has precluded his/her learning to
read even with repeated instr ti ononIn order to provide the best program for a student, the multidisciplinary
team should include a.1Iditiona embers such as counselors and vocational education teachers if appropriate.
Related Vocational Instruction (RVI) is an excellent example of team effort at the secondar level Other support
services may also be necessary for adolescents Emotional problems become more cone on at this level and

, .
may require counseimg dn d other techniqls

- ,f
Since' students with specific learning disabilities exhibit a wide variety of needs, no specific program plan can be
developedwhich will serve all of tastudents. Both the program content and the techniques to try to achieve the
individual objectives on,the IEPs may be different for every student on a learning disabilities teacher's caseload
There may be instances when small groups ciptudenliwith similar needs may be grouped for instruction and/or
guidance Prograrriming becomes part of the challenge of teaching learning 'disabled students.

Deitaky Model. . .

. Interest in serving disabled students in Georgia has been strong'for the.past decade or so. Tie emphasis in pro-.
gram development, however, has been almost exclusively at the elementary level. Prevention and early iden-
tification Kaye received top priority. In the past few years researchers and educators have begun to focus on the
older student whose needs are ecidally critical and often mote enigmatic. Programs are rapidly emerging which
are ,designed toserve this population Although some instructicinal materials, ,e.ualuation instruments and
guidelines awe now available for learning disabled youth. this is an area which nEeds much expansion

A continuum of delivery systems must be made avaikle tb children-identified as learning disabled whether
elementary or secondary These must include rlsource, modified self-contained and self-contained programs
Program for Exceptional Children Regulations and Procedures (Pp. 19121) lists the following delivery ,.
models J.

Cate al Resource Program
.. ------.1..".

. - .

Children With mild handicaps or disabilities or those' who are gifted may be enrolled in a regular
classroom in a designated school bvt also receive special instruction in a resource program.
A resource program is one in which.the children are enrolled in th#egular progrartl while receiving

,,

s special educatton
a
services for less than one half of the school day '

The Itpes of r source prograrrts'inclilde the following
source r
.designate ssraom to winch the children come for instruction The resoilrce ropm model

assumes that the res'o'urce teacher and ti regular education teacher cooperate in planning the.. w . student's total inslructiOnal program. to
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Resource Teacher
The resource teacher works with the identifi ed children or regular teacher within the actual regular
classrooin setting
Itinerant Program ...... .. . ......... . .....
An itinerant special education pr am provides instructional prograihsiothrldren.in.mpre than one

.school The itinerant progra ssists exceptional children and their regular teachers on a ibtatlirg
schedt

Intenelated esource Program
1The term interrelated refers o a combination program in which a teacher works with children who are

mildly specifically learning disabled, behaviorally disordered or educably mentally retarded. The child
should rneet-the eligibility. ,criteria as o d in the progra,m areas.
The recommended enrollment should exceed 24. Due process guidelines, including individual
assessment, should be followed
The decision to place any child in a special educ on prograrrLmust not be made exclusively or prin-
cipally upo results of tests administered during evaluation. Alf pertinent data on each child should. be

'reviewed by the entire committee. Cognitive and adaptive behavior criteria considered.
Self-cOntained Pooram

Children-who require a more structur ed program over a longer period of time may be ermined in a &Self-
contained program designed specifically for thalexceptionality.
A self-contained Program for the moderately or severely handicapped is defined as one in which the
children spend 'one half or more than one half of the inttructiotal day within the program
The chronological age range of these children shall not exceed three years.

diaModified Self-contained Program
A modified self -core fined program for the mildly handicapped is defined as one in which the special
education teacher integrates the students into parts of the regular class curriculum
The integration should be based on a reasonable expectation that the student will benefit academically,
socially, emotionally of vocationally by_ such regular class participation.
The special education teacher acts as a liaison to help the handicapped stude nt function comfortably
within the regular classroom setting

Related Vocational Instruction (RVI) Program
An RVI program provides support services to handicapped secontiary students enrolled iri reimbursable
vocational education programs.
The recommended case load is limited to 22 students.
The RVI teacher acts as a liaison to help the handicapped student function within the regular vocational
education program.

Enrollment
The State Regulations (page 29, number 3) list the recommended enrollment for specific learning disabilities as
follows

Type Recommended Maximum Case Load
Self-contained 10
Resource 24
Itinerant 20

Guidelines for Enrollment
In some situations a school system may fe el that the recommended caseload is too high The local s chool system
has the option of allowing lower caseloads, however, the 22.1 ratio of students to teacher Must be maintained
when all special education. students and special education teachers in a local school system are counted for frat-
ing purposes Only students who are receiving -direct services from a teacher of learning disabilities'fnay be
counted +If the learning disabilities teacher is cDnsulting with a regular classroom teacher and not workuldirect-
ly with a particular student, thalktudent cannot be counted on the learning disabilities teacher's roll

If a child is bejng served in a learning disabilities progom for one half day or more, that student is to be counted
as self-contained If a child is served for less than one half day, the student is to be counted as resource The time
spent ir.ra learning disabilities program will vary according to the individual needs of the student The flirie on a
weekly_basis will vary from two hours to self-contained placement
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Ideally, use delivery models is based on school characteristics,cii tics, teacher Skills and student needs Specificjfac-
tors influence t decision are available space, transportation constraints. funding limitations, student popula-
tion needs, am unt and type of support /ancillary services, community interests, physical plant status and school

.
organizational pattern ' .( .

Transition between special class and regular education, elementary, junior and high school delivery syistems,or
one system to another needs to be carefully planned to preserve continuityi Potential difficulties can be
alleviated to a great degree by having regular conferences or IEP meetings with specaial'and. regular education
staff of both sending ants1 receiving schools, parents and students As an example, when students are able to
meet the new teachers and are aware that these teachers have information about the way the student has
worked and what he has done, these students are better able to face the change of placement

Mild and moderate learning 'disabled students are best seed in resource sertIi. The regulat classes that
students atIcrid should be carefully selected according to the individUal student needs, the appropnateness of
content and the skills of the teachers Many program alternatives are operable within this resource framework
There are also sevefely learning disabled students who may need a full` -day program Since appropriate services
are mandated, the program should be flexible to serve both types of student needs and may be called a modified
resource model or a modified self-contained models , ,

The resource'program permits the student to receive special educapon services and remain integrated*ith his
peers in regular classes for-a major po. rtion of the school day as designated appropriate ,by his IEP.

The number of students present in a resource loom during any one period ma vary according to the individual
needs Sotne students may require intensive individual instruction, while otheNwith similar, programming needs
may benefit from small group instruction At.the same time there may be a student who has had an individual
work session with the resourceleacher and is now assigned independent work to rernfOrce skills. Normally there
should not be mare than four to five 'students preset in a resource room al ne time ,

Personnel .

Certification

Teacher Certification inikorgia outlines the requirements to be met by VerSons who desire to enter school
service An entry-level teaching certificate in specific learning disabilities is issued at the T-5 level or higher levels.
At the T-4 level, specific learning disabilities can only be added to T:4 teaching certificate issued in another
teaching field

. Learning Disabilities-(K-12)

Teaching Field
Thirty- quarter hours distributed as follows

1
1 Introduction to exceptional childreri.or psychology of the exceptional child
2 Nature or characteristics of childreti4,vfth learning disabilities
3 The teaching of reading
4 Specialized study selected from the following with a maximum

of five quarter hours in any one area ti ,
Language development Tgst and measurements
Reading difficulties . ',Remedial reading ----
Behavior modification /or management of exceptional children

A(Teacher Certification in,( orgia, page 22)

Special EdutatIon Fields (K-12)
. -

1 Eligibility for the 1-4 certificate in the same field.
2 Twenty-five.quarter hours in subject matter or' &intent courses applicable to the following area

Courses dealing with the specific field in .which the certificate is to be issued
(44If the applicant is el le for the T44 certificate in another field, the T-5 certificate for ore of these special educa-

tion fields may be issued upon completion of the requireinents outlined above provided the applicant has the
combined undergraduate courses which meet the "Teaching Field" requirements specified for the T-4 certificate
in the special education field plus five quarter hours in methods and materials for teaching in the specific field
and five quarter hours_in a supervised practicum or internship in the specific field
(Teacher Certification in Georgia, pages 29-30)

5 q darter hours
5 quarter Kours
5 quarter hours

15 quarter Flours

2/\)
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. Competencies
TheDivision for Children with Learning Disabilities of the Council for Exceptional Children developed a "Code
of Ethics -and Competencies for of Learning Disabled Children and Youth" which was published in
1978. The competencieststed are ideal standards The intended yse .6f these comncies is to develop train-,
Ing programs and establish criteria to monitor professional practices They are not intended as operational

behavioral statements Their development to that degree of practical usefulness requires a clear delineation of
the abilities and a determination of the level of pftifitiency in each competency area which is necessary for un-

'successful perforMance in specific positions

aria Language, ;

I. General Information
The teacher

let

A understands,association learning linguistically oriented, and cognitive theCiries of language
2 understands the physical, social and psychological correlates-of oral language .

3 understands the normal sequence for language development, e,g , Pre-linguistic stage,-single word
mistage /

s familiar with theones which involve the relationship beeen theelanguage and thought
5 understands,the components of language structure: i e , phonoloy, semantics, morillhology, and

'syntax, as well as the interrelationships among them __
..... 6 understands the processes involved ,in the devetopent of the s nd system (phonology)

7 is familiar with the patterns of phonological errors in 'Child uction

8 is familiar with theories of semantic development .

9 understands the .normal sequence of vocabulary development '

10 understands types of semantic deficiency which limit communication

V "

vir

r .

11 Is familiar with theories bf syntactic development
12 understands the sequence of normal syntactic development
13 understands phrase structure grammar and transformational gfammar
14. understands problems rela d to syntactic deficits
15 understands the clinical syn mks associated with speech and language pathology, e g , aphasia,

apraxia
16 is familiar with general appro4che; to the remediation or correction of speech and language prob-

lems
17 understands the sociocultural influence on speech and language problems
18 is (familiar with research sources pertaining to oral languNe development and problems

II Assessment
1 can administer and interpret standardized language tests in the areas of phonology, semantics, mor-

phology, and syntax
2 can develop. use, and interpret informal assessment instrule in the areas of phonology, seman-

tics morphology, and syntax
3 can-analyze a spontaneous speech sample for phonological, syntactic and semantic components
4 can diagnose the language impairment associated with the conditions of aphasiz, hearing impair-

ment, mental' retardation, severe emotional disturbance, cerebral palsy, and brain injury

5 can assess levels of ideation and use ot.context words, function words, linguistic forms, melody pat-

terns, and articulation in total productioh
6 car? differentiate between speakers of non-standard English dialects and language disordered

childre-n

III Instruction
1 can select appropriate commercially available developmental materials and programs
2 can plan and implement a remedial language program which is specifically designed for individualiz-

e4use and which interrelates all areas of language comprehension and production
2 scan use knowledge of language development to plan a remedial program
2 2 can sequence programs in step-wise fashion from easy to difficult
2 3 can use comprehended forms as a base for eliciting production
2,4 can use linguistic forms in varied context

1
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2.5 can incorporate high interest and environmentally relevant material'
2.6 can set realistic goals

;,2.7 scan record progress systematically
3 can modify commerciala-naterials and programs for use with mildly handicapped children
4 can use informal language stimulation techniques - .. , ,

5 can implement English as a second language program for bilingual or dialect speaking children
6 can plan an ) implement developmental instructional programs for language delayed children

Reading /
I. General Knowledge

A. Developmental Reading
The teacher
1. understands basic theories related to the field of reading .

2. understands how these th eories influence the teaching strategies and the materials used in read-.ing instruction
3 understands the physical, psychological, and environmental correlates of reading
4. understands the skills related to reading readiness )de

5 understands the sequence of skills leading' to the development of the mature reader
6 understands the components, focus, and approaches associated with developmental reading

,
pro-

grams

7 understands the relationship of developmental reading instruction to corrective and remedial
reading instruction

B Specialized Reading Instruction .
1 Corrective Reading

1 understands that corrective reading instruction,.is as a system for planning and delivering
. classroom instruction to students who experience minor deficiencies in the elements of

developmental reading
.1,. -

2 understands'the type offiudent who will benefit/from such i,strucflon ,

3. .understands systems that may be used to implement such instruction in the regular claisroom,
on an itinerant basis, or in a self-contained classroom

2 Remedial Reading .

N. 1. Understands, that- remedial reading instruction is -as a sy's'em for delivering intensive in-
dividualized instruction to students who have major reading problems in word recognition, ..r * comprehension, and fluency

.
.2 understands word recognition skills, including

2 1 context analysis 1

2 2 sight words
2 3 phonic analysis
2 4 structural analysis
2.5 dictionary analysis
2 6 specialized vocabulary to

3. understands various approaches to reacing comprehension. these include
3 1 skills (locating main idea, inference, etc,)
3 2 taxonomy of skills .
3 3 imagery
3 4 models
3 5 tfirrelatKinal

-3 6 factor analytic
3 7 readability

\i 4 understands tomprehension skills, including.
....4 1 vocabulary . .

4 2 semantics
. .4 3 syntax

4 4 imagery
-..)-,

4 5 specific comprehension skills (locating the main idea, following a sequence, inference,

t 2fa



noting detail, etc.) .
i

7. '.-
'4)1/4

4.6 critical reading skills ',

"4 7 meaning in phrases, thought unit?, sentences, paragraphs-, and discourse
5 understands the skills in reading fluency and reading rate involving both oral and silent reading

' 6 uhderstands the interrelationghip of reading skills development to other 'content areas, e g., writ-
ten and orallanguage, spelling, listening .

-"\-,
7. underitAds the skills associated with problems in structure and syntax
8 dersianCls the skills associated with problems in technical or content specific information''''..,,,

un wit ems n r
.... 1 W

II. Assessment
, .

A Screening - , ., ,

1 has knowledge of appropriate instruments and t ,chniques fOr general screening for reading
",'%2 can administer and interpret such instruments and techniques *

a can identify those students for whom additional assessment and diagnostic evaluations are need-

ti

ed.
8: Evaluation

1 has knowledge of the appropriateness instruments and techniques for specific assessmenbf the
student's level of reading' achievement and the areas that warrant specific attention

2 can administer; and interpret such instruments and techniques
C Diagnosis -

1 can select and' administer formal and informal diagnostic instruments for those specific skills
related to reading

2 can interpret diagnostic data to specify problems in reading
3 can use the formal and informal data to plan for appropriate reading instruction and intervention

10 programs
D Formative/Summative

1 can develop and use tests to monitor students' ongoing and final level of mastery
.111 Instruction

A Corrective Reading ,

1- fran plan and implement, instruction for minor problems asso ciated with gaps or deficiencies in the
developmental leading process

2 can use Materials to teach the developmental and corrective reading process, e g , basal reading
programs, sight word and phrase cards, specific skill development materials

B Remedial Reading
1 'can plan, and implement, intensive individualized reading instruction in the skill areas associated

with remedial reading
2 can use special approaches related to intensive reading instruction
3 can use materials, approaches, and techniques that have application to specific types of reading

problems
4 can plan and deliver instruction that will accommodate the development of reading skills in the

content areas
5 can deliver instruction in the developmentof reading skills associated with problems in technical

or content/specific areas
6 can identify and secure the services of additional appropriate professional resources to meet

speltl4fic000tts
7 can "design antldeliver an individualized reading program to the student which assures ap-

propriate progress, alterations, goal achievement, etc.

)

8 can work with ot rs involved in the student's educational program to assure that instruction in
reading is Integra d into the whole curriculum and that appropriate progress is assured 't

Written Expression

I General Knowledge
The leacher
1 recognizes written expression as a method of conveying idearor meanings
2 understnds the comnp6nents of writing readiness, e g., eye-hand coordination, left to right pro-

27
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gression, adequate oral and reading vocabulary skill, knowledge of syntax
3 understands the interrelation of creative writing skills with reading, spelling, and oral language
4 differentiates between penmanship and creative writing
5 understands the mechanical aspects of written expression, e.g., Punctuation, capitalization, spelling
6 understands the importance bf sentence and paragraph writing
7 understands the chronology and sequence of development for written expression skills from 1st

grade through 12th grade
8 understands the physical, social, and psychological correlates of written expression

II Assessment
1 can administer and interpret standardized achievement tests of written expression
2, can administer and analyze diagnostic tests if creative writing
3 can use standardized measures of handwriting skill a
4 can develop and use informal measures of student's written expression ability

4 1 secure written sample
4 2 error analysis-mdchanics
4 3 analysis of sentence antOparapraph organizatibri
4 4 analysis of quality of contente g , ideastonveyed, conclusions drawn, appropriate use of

words
4 5 analysis of grammar, i e , verb usage, prono.uns, modifiers, etc'
4 6 analysis of possible causes of errors, e g , carelessness haste, lacciof knowledge

III Instruction
1 can plan and implement an instructional program 'incorporating the basic components for writing

1 1 purpose of composition
12 arrangement of ideas
1 3 compare and contrast skills
1 4 organization of ideas
1 5 types of prose, e g , narrative, descriptive, expose ory, argumentation. as well as poetry

2 can plan and implement a program which teaches han writing both manuscript and cursive
3 can plan and implement a program which teaches the mechanical skills required io written expres-

sion,-e g capitalization, punctuation, spelling, penmanship
4 can plan and implement writing.tasks utilizing varied formats, e.g., letter, note, report
5 can teach p\'oofreading and evaluation skills including: narrowing content, ordering ideas, focusing

to convey important information, personalize n through appropriate novel vocabulary and thinking
respocisibility cotptent accuracy

6 can coordinate wntlen expression instruction with other content areas, e g , reading, spelling
7 can plan and irtiplement remedial programs in general language skills such as vocabulary develop-

ment, reading Comprehension, rriorpolcigital usage

Spelling

I General Knowledge
The teacher .

1 understands the nature andrules of English orthography
2 understands different theories of teaching spelling

,3 understands research related to the different spelling theories .
4 understands various models of spelling behavior
5 is familiar with at least one scope and sequence of spelling skills
6 understands the impoitance of teaching spelling as part of a total language arts cum um
7 has 'knowledge of the basic core of shelling words in children's and adult's writing

II Assessment
1 can administei and inlerpref the spelling sections of standardized achievement tests
2 can administer and interpret standardized diagnostic spelling tests
3 can admirilster and filterpret informal and/or criterion referenced spelling assessment instruments
4- can construct and administer an informal Spelling Inventory (ISO

3;
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5 can conduct an error analysis frotn a written sample of a student's work or from the results of a
student's performance on a standardized achiviement or spelling tests

4. can determine which factors are affecting spelling performance, e g., motivation, sensory deficit,I Ilanguage deficit, etc.
7. can determine which type of spelling tec 'hniques can be trsect most economically with the student

a
III Instruction

1 can teach spelling skills using a planned sequence of activities
2. understands various approaches to teaching spelling
3 can utilize and when necessary, modify various commercial basal and remedial spelling programs
4 can use different procedures to monitor progress in the acquisition of spelling skill, e g., charting,

precision teachin4, etc.
4"5 can apply inferences and generalization from research to teaching spelling

6 can integrate spelling as a naturalistic part of the total language arts program

Mathematici

I General Knowledge
A. Number Theory

The teacher:
1 understands all the concepts involved, in numerafion and counting
2 understands the concept of place value
3 understands the concepts and operations involved in converting froPh one base to'another *

4 understands both the Arabic and Roman numeral systems
5 understands the associative, commutative, and distributive properties of whole numbers
6 Understands the concept of prime and composite.number s
7., can identify and explain common symbols used in mathematics 4Ib
8.\'understands set theory

B. Addition and Subtraction ,
1- understands the computational process ini/Olved in adding and subtracting whole numbers
2 understands the concept of regrouping as it relates to addition and subtraction
3 knowythe terms related to the operations involved in an addition and subtraction problem,

addeds, minuend, etc
C MOttiplication and Division

1 understands the computational process involved in solving multiplication and division problems
2 knows the terms related to the operations of multiplication and division problems, e.g., quotient,

divisor
D Fractions, Decimals, and Percentage

1 understands all the operations involved in adding, subtracting, multiplying, and dividing fractions;
decimal numbers, and numbers expressed,as percen(ages

, 2 understands all the processes involved in converting a number from one form to-another - e.g., e,
fraction to a decimal, a decimal to a percent, etc.

E. Geometry
1 understands simple common plane geometric figures, e.,' square, cir4, triangle, and

understands/t perimeterhe processes used in determining pemeter and area of these figures
2 understands common solid geom'etric figures, e g., cube, sphere, and understands the process

. used in determining the area and volume of each
F Measurement

1 understands all the concepts involved In measurenient of time, linear planes, weight, liquid, and
temperature

2 understands the
I

metric system
3 understands the concepts and processes involved In constructing simple charts and graphs

G Money
1 understand's the U S monetary system

H Verbal PrOblem Solving ,

4.
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1 undesivids the variables that contribute to difficulty in verbal problem sng g reading
level, level of syntactic complexity, distracters, etc.

11, Assessment
1 can administer and interpret the mathematical portion of standardized group achievement tests
2. can administer and interpret the mathematical portion of individual stanftargized achievement tests
3 canolminister and interpret standarcrized diagnostic testi

14-- can take a scope and sequence in each mathematical are and develop and administer an *valuation
instrumerit that is based upon it

5 is familiar with several procedures which can be, used to assess a student's attitude .towatd
mathematics

. 36. is familiar with methods for conducting error analysis
7 is familiar with procedures used for determining a student's verbal problem solving ability

Instruction
The teacher.
1 can teach a specific mathematical skill by developing and following a planned sequence of activities
2. can evaluate, utilize, and/or adapt commercial mathematical programs and materials
3 can use appropriately and effectively a variety of manipulative mathematical materials, e.g., number

line, counting blocks' uisenare rods, to teach a specific skill
4 is familiar with different conceptual and theoretical approaches to mathematics instrddion
5 is familiar with non-traditional ways of teaching algorithms, e.g , "tractenberg" methods of addition,

"equal addition method" for subtracting
6. can teach radical applicati7n of math concepts, e g , liquid measurement as it relates to cooking,

linear- measurement as tt relates to carpentry, time as it relates to the student's daily schedule

Cognition 3

+General Knowledge
A Nature of Thoug t

The teacher.
1 understands furious theories regatding thought and process of thinking
2 can compare arious theories with respect to explanation of obseriied behavior ,

B Piagetian Theories 3

1 understands the implicatidtr of a stage theory such as Piaget:s and can compare it with age
theoriP4

2 understands the mechanisms for acquinng knowledge at each stage, je g , sensorimotor,
preoperational, concrete operations, formal operations

3 .can predict differences in behavior using Piaget stages for exceptiona9eamers
4 can compate Piagetian and psychometric approaches to intelligence

C Association Theory
1 understands the implications of associatiorileory and can analyze learning situations into

stimulus and response components
a can distinguish the roles of contigutty" mediation, and reinforcement in association learning
3 can apply association theory to concept formation tasks considering the variables making up con-

cepts
3 1 attributes and salience of attributes
3 2 complexity in number of dimensiotis
3 3 class concepts
3 4 preferred dimensions
3 5 abstractness

4 can analyze learning tasks 91 various types in terms of association theory
5 can explain and predict differences in learners as a function of

5 1 general ability or intelligence differences
5 2 age differences
5.3 motivational differences

110
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(5
4 cognitive style differences

5 5 sensory capacities I
D Information Orpcessing Theories

1 understands the implications of informatio9,Kocessing theory,as a model of human intelligence
2 can describe methods of solving problerns, such as means-ends analyses, and algorithms or

heuristics
3. can ably thabove techniques to children's learning problems

E Gestalt Theori4
1 understands theories which view learning wholistically and can analyze'

1 1 discovelt learning
1 2, percepthal arousal
.1 3 creative or original responses

2 can descnbe several methOds or types of learning
2.1 insight problems
2 2 search problems
2 3 function'al fixedness

F Theories of Intelligence.
1 understand$,Q-factor,theory intelligence. "g" and special abilities
2 understands the Guilford factor-analytic models of intelligence
3 can explairrdifferences in behavior of learners using these two theories

II Afiessment
A Formal

1 can administer and interpret standardized tests of intelligence
2 can interpret results of intelligence tests administered by other personnel

B' Informal
1 can devise tak s which reveal children's slulls'at problem solving, inferential thinking, and concept

development,
Instruction
A General

1 can incorporate information regarding cognitive development into general instructional program-.
ming

2 can teach 63tigptual skills such as deductive and inductive reasoning, problem solving skills, in-
ferential reasoning, logkal thought, categorization and classification skills

Behavioral Management ,

I General Knowledge
-The teacher q

1 understands gereral theoretical positions related to
1 1' theories of Yearning
1 2 theories of personality and psy chopathology .,-
1 3 child develcipment (normal and atypical) *

2 understands the relationship between academic and sociagemotional expectations and classroom.behavior problems f

/

3 understands varied approaches to altering Behavior
7

II Assessment
v

1 can define target behaviors
2 can apply knowjedge of ncral and atypical development to behavioral as ent
3 can obtain general and specific information by interpreting students' pownan records
4 can obtain general and specific tfiformation, through observation
5 can use observational techniques such as

5 eautomatic recording '
5 2 analysis of permanent products
5 3 observational recording, e g anecdotal recording, event recording, time safripling

j
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6 can obtain information through interviewing techniques .-
7 can obtain general and "specific information through the use of behavioral checklists and inventories
8 can devise and use a teacher made behavioral checklist .

9 can obtain general and specific informahpn through interactional analysis,
10 can.use and interpreeinteractional techniques such as sociometrks, Dyadic Inieraction Analysis, and

ecological assessment
11 can obtain general and specific information by analyzing the physical environment
12 can obtain general information through the use of standardized tests
13 can obtain general information from reports of testing and observations, written by ancillarrprofes;

sional personnel
14 can utilize assessment information obtained from 13- ersonalitymeasures
15 can record behavioral information in an accurate, systematic manner
16 can identify patterni in the environment by noting specific behaviors, "antecedent events and conse-

quences ' I."
17. can'vganize bel4vioral 'information into testable hypotheses
18 can accurately report behavioral information in a written report
19 can identify those bthavioral problems which can be managed within the classroom and those that

should be referred to ancillary professionals

Ill Intervenfion Strategies
1 can use remedial instruction procedures to modify behavior

.2 can apply behavior modification programs appropriately
3 cap counsel children with emotional problems
4 can apply melieu therapy techniques in immediate classroom situations and over extended period of

time
5 . ply rational/cognitive therapeutic strategies .

"46 tands and can apply projective and media oriented therapies such as art, musics and play
Thlries, puppetry, and role playing

7 can plan cooperatively with professionals trained in implementing Carious therapies
8 can use effective curricular materials

Counseling and Consulting

I Consulting with Teachers and Administrators
The teacher

1 must have knowledge about working with exceptional children in school settings involving handi-
capped and non-handicapped students ,

2 is able to establish fines of communication with regular educators and school administrators
3 is able to establish and maintain rapport with teachers and principals in order that s/he can exert in-

fluence and consequently function as a change agent on behalf of handicapped students
4 is able to determine the philosophy of a school relative to management, administrative policies and

operational procedures, and be capable of maintaining behavior which is consistent with such
policies and procedures

5 is able to effectively utilize resources and consulting skills to complete consultation tasks with teachers
and/or principals

6 can employ effective interviewing skills
7 can determine needed and available hynan and non-human resources at the building and district

level applicable to staff development activities
8 can provide interpretation for teachers pertaining to research evaluative° reports and ongoing pro-

grams of learning disabled students , ,

9 can detect instructional,problems beintencountered by teachers and students
10 can employ varied staff development techniques, e g , schedule individual conferences,

demonstrate tekhirig skills, arrange for teachers to visit ot r classrooms, disseminate informationIN
11 can 'interpret expressed and observed staff needs to appropr ate administrators
12 Can provide regular educators with useful information about mainstreamed learning disabled children
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13 can provide regular educators "th usable and realistic teaching suggestions for mainstreamed learn-
.

ing disabled children
14 can use tact and courtesy in reorganizing and overcoming regular educator's resistances to program-

ming for exceptional children

II Consulting and Counseling with Parents
The teacher

1. can 'establish and maintain rapport with parents
2 can develop and maintain channels of communication with parents with reg d to their child's social,

physical and academic progress
3 can effectively conduct parent conferences

4- can develop. grid supervise instructional and/or management programs using parents as intervention
agents

6 . can plan and conduct effective and efficient parent meetings
6 can understand and follow proper due process proceedings with regard to assessment, placement

and programming for a student .

7 can involve parents in a meaningful way in the development of the student's Individualized Educa-
tion Program

8 can assist parents in deveroping realistic expectations 'for their child and/or adolescent in academic
and occupational areas

9 can direct parents tcrcommunity and governmental agencies, volunteer and non-prOfit groups and
parent organizations which pro '*de supportive services to learning disabled students

III Consulting and Counseling with Children
1. can establish and maintain rapport with children
2 can involve children in educationial decision making
3 can act as child advocate and insure each child's optimal education in a least restrictive environment
4 can use counseling techniques to help children overcome specific problems in the classroom

Career/Vocational Education

I General Knowledge
A Knowledge of Individual' Characteristics

The teacher
1 is aware that each individual has unique patterns of abilities and limitations which affect career/

vocational decisions
2 is aware that each individual has unique attitudes, interests and values which affect career/voca-

tional decisions
B Knowledge of Career and Occupation Opportunities

1 has comprehensive knowledge of a wide variety of occupational families
2 knows the abilities required in specific vocations or, ,occupational families
3 knows the baseline interpersonal and functional skills which are required for vocational success
4 has a reasonable understanding of the technological, economic. and social forces which influence

current and future employment opportunities
5 can relate knowledge of specific vocation requirements to each individual's abilities, interests, and401°

values
6 is familiar with resources which provide current information about career opportunity
7 is familiar with resources which provide students with direct experience in various vocations
8 is familiar with the content covered on the General Education Development Test

II Assessment .

1 can administer and interpret standardized vocational/career interest and aptitude tests
2, can make informal assessments of vocational/career interests through observation and interview

skills

3 can coordinate information obtained through a compreherisive assessment of intellectual, scholastic,
physical and social abilities with interests and attitude surveys to develop realistevecational options
for each child
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III Instruction
1. will provide information pertaining to a variety of career opportunities
2. will provide opportunities for students to make onsite observations of various occupations
3. will relate career/vocational instruction to child's physical, Mental, social and scholastic level of

development
4. will encourage group exploration and discussion of various career/vocational opportunities
. will counsel individuals to help them make realistic vocational decisions based on their abilities and

interests
r ,

6. will help students understand and develop the specific skills necessary for career entry, e.g., typing,
filing . .

71. Wtlittbach practical job securing skills when necessary, e.g., interview behavior, completion of job ap-
plication forms . . ......

8. will teach self-help skills which affect employrnint opportunities, e.g., groOming, appropriate dress,
use of handkerchief instead of sleeve

9 will teach daily living skills which affect career decisions, e g., budgeting of money, best use of time,
importance of rest and nutrition

10. will teach family management skille g., family planning and child rearing, food selecti9fi and
preparation, purchasing decisions

-11. will provide opportunities to practice cooperative interaction with others in simulated or real work
situations

rt
-

/.12. will provide oppounities for the development of effective kodership skills
13 will relate successful employment to acceptance of responsibility for own behavior
14 will relate successful emplOyment to feelings of persodal satisfaction about accomplishments
15 will help students develop the skills needed to pass the General Educational Development Test

Education Operations

I. Assessment '1 j
The teacher

1 is able to establish rapport during assessment
2 has knowledge of normal and atypical developmental patterns and can relate this knowledge to

assessment I

3 can determine the nature of the informa on to be supplied by assessment
4 can assess students' interest areas, motivational levels and responsibilities to particular avenues of in-

.struction
5 understands the concepts of reliability and validity and can identify these items in instruments
6 can select appropriate tests and measures in each instructional area after weighing the purpose of the

assessment, information provided in test manuals, and evaluation and research dafa provided in the
literature , *

7 can devise informal devices when formal instruments are not available or appropriate
8 can develop a scope and sequence of specific academic and/or social skills
9. can task analyze behaviors and skills

10 can logically sequence an assessment battery for maximum effectiveness and efficiency (
11. can modify assessment devices and procedures as necessary
12 can or9anize testable hypotheses from assessment results
13 can present a written report of assessment results -
14 can conduct on-going formative evaluations to effect appropriate changes, goals, and.objectives for

students in teaching methodsand/or in instructional materials

II. Materials,
The teacher

t

I'

,
1 can determine student needs to be met by curricula
2 can use resources such as computer retneval systems to locate and secure commercial programs and

materials
3 can perform sic evaluations of curricular materials \4 can select commercial materials whose objectives match the students' diagnosed needs
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o

t
34 .

1'

N

,

1



5. can select the appropriate content and/or level of material to meet students' diagnosed needs
6, can determine areas of materials and otheresource; which require adaptation and revision
7. can produce own material when necessary
8 can design and/or select devices appropriate for dynamic (or process) evaluation of material effec-

tiveness 4
9. can communicate the results of materials efficacy studies

III. Audio/Visual ),
1. An identify and select A/V media appropriate for stated . instructional objectives
2 can operate various media equipment, e.g , filmstrip projector, dry; mount press

IV. Environment
1. can identify variables which influence learning in the school and classroom environment
2. can arrange the school environment to maximize teaching efforts andenhance leaining, e.g., seating

arrangements, interest centers
3 can select the educational placement Which best Meets each child's specific needs

V. Instruction
1 can plan and implement a sequential remedial program for a student
2 can establish long a d saort term goals in each academic area
3 can write behavioral objectives for each goal
4 can plan and sequence activities which will accomplish each objective
5 can teach skills by following a nned secNence of activities
6. can develop lesson plans usin a bus format .

v.7 can secure Ippropriate instructional materials .fol.the planned activities
8. can develop a scope and.sequence in each academic area i.e., spelling, written expression, etc.
9 can manage each student's individualized education plan to assure appropriate progress, goal

achievement, etc.
10. can plan integrated programs with regular educators for mainstreamed students
11' can incorporate both formative and summative evaluation into the diagnostic teaching process
12 can'incorporate multidisciplinary data into instructional- programming
13. can formulate-recommendations to maximize the student's educationin the regular class setting
14 can deliver an individualized' education program on a-tutorine-to-one basis as well as in a group

setting
15, can make constructive use of teacher aides and volunteer assistants lit planning and impleminting in-

structional programs

--, 'VI Research
1. can critically evaluate research data presented in journals and other-publications
2 can plan and implement 'research projects
3, can report research resits in publications or oral presentations,

Historical - Theoretical PerwecOves

I History of Learning Disabilities.
The teacher.

1 .;
4

.1 can identify early contributors fo the field of Learning Disabilities .e
2 can trace the historical development of the field of Learning Disabilities
3 can explain various philosophical positions that have influenced thinking in: the fief of Learning

Disabilities
s

,
. ,,

4 can;explain the'major court decisions that ,,have impacted the field of Learning Disabilities
5 can explain federal legislation that has had an effect on the field of Learning Disabilities .
6 can explain state legislation pertaining to-Learning Disabil

N. .5

II Progratn Models, ,: .
.

..--..1. can explain pertinent program models employed in delivering services to learning disabled childreri.) 2 \ can explain various roles that ,Learning Disability personnel can have ,r :.
,.,3 'scan explain various instructional arranaements used with Learning Disabled children.-

51
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III Professional Organizations
1 is aware of various professional organizations in Learning Disabilitipt (14
2 belongs to and participates in the structure and organization of professional organizations in Learning

Disabilities r '

4110)
.

Rdle of the Teacher of Specific Learning Disabilities.
The learning diicibilities teacher has several roles. The major role of the learning disabilities teacher is to provide
direct inaction to children identified as having specific learningilisabilities. Othgr roles include implementing

4nd evaluatidg an IEP for each student, communicating with parelFrts, regular teachers, administrators who are
involved with learning diiabled students, assisting counselors in scheduling, assisting regularleachers in modify-
'rig or adapting the course work for learning disabled students, observing, assessing and evaluatingpew referrals
as a member of the learning disabilities evaluation team and serving on the' placement team to develop the IEP
and determine placerfreny Of students. It is important that an individual job description be developed for each
position The learning disabilities teacher must be aware of his or her exact duties and responsibilities The roles
of the principarand special educatiip director in relation to the learning disabilities teacher need to-berexplicit.
Because a learning disabilities teacter must serve in many capacities, he or she must be given enough
time to perform each role adequately. The teach npot instruft yo1ngsters for five ilLdays per week. In.
order to fulfill his or her role as evaluator, observer placement committee member, t learning disabilities
teacher must have some release time from teaching responsibilities. Time for conferring with regular class
teacherswho instruct learning disabled students and time for observing assigned students in their regular class
setting must be allocated There are several ways to provide the time required. The teacher may assigned to
teach four days per week and to use the fifth day for observing,.evalu ng and conferring D to school ac-
tivities experience has shown.tha Tuesday, "Wednesday and Thursdar are better days fo erforming non-
teathing duties Another method f handllng the scheduling is to have a half day per week t aside. In the'case
of itinerant teachers the half day might be alternated beiween the schools. Some systems have tried rotating t
free periods per week at the secondary level. The students can be assigned to the library in thii period which?.
ly occurs ever three weeks There may be other ways to deal with the scheduling; however, it is clear that me
time rust be given to the learning disabilities teacher in order to accomplish the other job responsibilitie If for
any reason the time alloted is not required, the teacher should teach childall dutin% that time pe d. The
special education teacher and the resource room teather in particular may be viewed by some facult members
as having very few'students, duties and responsibilities. The attitude of the administration and fac y will to a
great extent be dependent upon the manner in which publicrelatiOns are handled Learning disaO ities teaoers
should be aware both formal and informal communication can help or hinder the acceptance the progrgm.
While professional competence is very important, the goodwill of the faculty is of equal impo ante. The learn-
ing disabilities teacher should inquire as to who are his or her immediate supervlsors in ord r to follow the ap-
propriate chain of command.

.
Specific functions of the learning disabilities teacher may include.

serving on the scrgerung evaluation and placement committees
sharing responsibility f6r developing the learning disabilities written reirt.
participating as'a member of the team developing the IEP.
performing all school duties (bus duty, lunch duty, etc.) performed other faf'ulty members unless he or she

, is an itinerant teacher
. always remembering that he or she is a member of a team working to aid thg'special student and not.an expert

to take over the childh instruction
, :

acting as a depart tent member with dither special education teachers frt,the same school or district
acting as an advocate for exceptional children within the school.
being responsible for allorngoing assessment Of all learning disabledstuflents in the Program and maintaining
all required record and data forms, including IEP.'s

. planning with counselors and regular teachers for needed,curriculum/scheduling modifications monitor-
ing graduation requireipents for any seni90.enrolled in the program
working with ancilrarand support personnel (vocational education, etc ) to coordinate services

Illisabled students ' e
coordinating instruction in the resource room to complement or supplement regular classrocim instruction, be-

r ,

ruing

cause it should never conflict
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,,,,f,ning or making instructional materials for classroom teachers to use to accornmodate learning disabled
students.

seeing approximately fur to six groups daily jn &resource room, serving some students'in the resource koom,
some in regular-classroom, some in both plices Groups range from one to usually no more than four
conferring and planning regular* with the classroom teacher concerning curriculum, management, schedul-
ing, honlework, grades.
doing demonstration teaching or assisting in the regular classroorh when appropnate.-
conducting in-service for the faculty about learning disabilities and other topics as requested.
having the ability to make appropriate matches between instructional materials and the stated objectives of theIEP of a student.
beinyble to communicate effectively with parents.

One way.to demonstrate the variety of responsibilities that a learning disabilities teacher has is for him or her to
complete a weekly activities log sheet. The sheet can serve as a record fortite teacHtr's own purposes and pro-

/.vide an accountability check for the administrsa,lion. For IN sheet see Appendix G.

Communicating with school personnel
To provide the best possible services to the schoolPland the students, the learning disabilities teacher must be
knowledgeable about the special and regular programs in the budding and system and have a cooperative work-
ing relationship with the staff and administration. Cooperation should be fostered daily in formal and informal

4 settings. The learning disabilities teacher, students and program should not function in isolation. by judicious
selectjon of rmital planning time the leaminAisabilities teacher may be able to build relationships with a variety
of.teachers in the building. With the advent of IEP's joint planning has become more common. The Related
Vbcational instruction (R,VI) Program which has been initiated in Georgia to provide job-entry-el'skills in
broad or specific occupational requires cooperation among -regular, special and vocational educators.
The RVI instructor is to work with vocational educators to identify vocational aspects of a student's IEP. In
schools in Which other special education teachers are located, patticularlyileachers of the educable mentally,
retarded and behavior disordered, it may be more productive to coordinate programs. Team teaching, sharing
materials, joint planning and sharing facilities maybe very beneficial. It Is important that the learning di4ilities
teacher realize that mainstreaming and the resource deliv'ery model have greatly altered the role of regu class
teacher'; The learning disabilities teacher should,work very closely with faculty members In-service should be
conducted to demonstrate and explain materials and techniques of dealing with general problems these students
presght in regular classes. Materials which -are available on the school, dibliid or through materials centers
shoidd be made available to regular educators. The learning disabilities teachermay suggest particular materials
or modifications of materials or curriculum for, specific students.

The following are suggestions for regular teachers which were developed as a part of South Carolina's Child Ser-
vice Demonstration Center funded under Title VI-G from the Bureau of Education for the Handicapped.
1 A djot type, difficulty, amount of sequence of material required for LD students by

a giving them a lesser amount than the rest of the class. le . fewer math prIbblems, fewer pages to read,
etc

b breaking4their as;ignrrl'ents down ioto very short tasks Many of these children do well if they are provided
with short assignments followed by immediate feedback If the LID student concentrates well foi three
minutes, provide him with a sedes of three minute tasks with a break between each If he can do only one
math problem correctly, give him one only, and after he has succeeded at that for several days, mcnese
the number to two and so on If he does only the first one or two, uestions on a page correctly, it may be
that his attention is caught by all the material on the page and he would do 'better with a senes of in-
dividual questions: each on own page A classmate or older student should be able to prepare th& forthe LD third ,

e'S
c giving them only one (or iew) questions at a time during testing,

1 d including in theft. assignments only that material which. is absolutely necessary for them to learn
e checking or underlirling for them textbook passages Which contain the -most important facts using

markers to 'tell them where to start or stop an assignment
41. f giving them specific questions to guide their reading and, if necessary, *lowing them the exact

parzigraphs where information can be found
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g. establishing only a few modest goals for LD students. Develop with them the ways you will attempt to
reach those goals, the things they w* have to do.

h. making certain the student's de* is free from all material except what he is working with.
.-.

i taking up the student's work as soon as it's completed
j keeping the number of practice items-on any skill to a minimum

--
k changing activities before the student's attttion is gone; watching for early signs of attention loss
I giving students al altemativei in both obtaining and reporting information tapes, interviews,

reading, experien making something, etc.
m having frequent, even if short, one-to-one conferhces with students; helping them to restate what they

are responsible for and assessing their progress toward completion of wo
2 Adjust space for the LD child by

a. permitting him to do his work in a quiet uncrowded comer dfi'1ie rpom or even in the hall outside the
room if he chooses to. However, do not isolate him'against his will

b placing him close to the teacher for more immediate help when he needs it.
f

' c placing him next to a student who can help him when needed.
d. separating him from students who are most likely to.distract him. .
e.lettIng him choose the area of the room where he can concentrate best. e

3..Adjust work time for the LD student by ."
a giving hii a longer time than other class members to complete assignments. .

b
.

letting hi, work at reading and writing assignments for short periods of timer perhaps just ten or fifteen,minutes
depending on his ability to concentrate, follow'ed by other types'of activities for short periods of

time '
c setting up a specific schedule for LD students so that they know what to expect, being phsoically close to

them if youhave to change or vary their routine
d keeping work periods short; gradually lengthening them as the student begins to cope.
e alternating quiet and active time; haiing short periods of each, making movement as purposeful as possi-

ble.

4. Adjust grouping for the LD student by
a. matching LD student with a peer helper who can help him by

1 making certain he understands directions of assignments
2 reading important directions and essential material to him.-
3 drilling him orally on what he needs to know, -i e., multiplication tables, state capitals, parts of

speech, etc
4 summarizing orally important textbook passages for him.
5 writing down answers to tests and assignments for him
'6 working with him in a joint assignment
7 eriticizing his work for him, making suggestions for improvement

b formulate a small work group of three or four students. includiurevne LD student Hold all members of
the group'responsible for making cerain that each group member completes assignments successfully

5 Adjust presentatiqn and evaluation modes for students -
Some of us learn better by seeing, some by listening, some by feeling, and some by a- combination of ap-
proaches Some children reinforce their weaker sensbry:channel by utilizing a multisensory approach,
whereas others are overloaded by this system and do better if theylegrn through their most functional sen-
sory system Find out how your LD student leains best,
a If he is primarily an auditory learner, adjust mode of presentation for him by

1 -giving verbal as well as written directions in assignments.
2 taping important reading,material for students to listen to as they read a passage. Tape only essential

information Keep it short! Teacher'Or another student might do the taping
3 putting assignment directions on tape so,that students can'replay thecp when needed
4 giving students oral rather than written tests Teacher or another student can do this L

5 having students drill on essential information using tape recorder, reciting information-into recorder
and playing it back

6 using published audio tapes with students
7 having students drill aloud to themselves or to another student
8 dictating information to a recorderlanother student) or into a tape recorder
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havinifahother s dent read important information to LD students.
10. having students read important information aloud to themselves or to anoth student.
11 having students re-auditorize silently, vocalizing material inside their heads.

. 12 having students repeat words aloud (or silently) while writing them down n paper to keep from
leaving outwords or- phrase4..

a13 having student close his eyes and'try to hear words or information, repeating to hitnself in order to
block out distraction's.

b. If he is prirriarily a visual learner, adjust mode of presentation for him by
1 having-students use flash cards printed in bold, bright colors.
2 having students clo'se their eyes and try to visualize words or information in their heads, see things in

their minds.
3. providing visual clues on chalkboard for alV verbal directions.
4 having students write down notes andmemos to themselves concerning important words, concepts,

ideas

Communicating with parents
'Communicating with parents is vital to the success of leamiri-Oisabilities students. Parent-teacher conf ences
are the most viable method of communicating. A conference should have a positive beginning and ,e g. It is
important to attempt to make the parent(s) comfortable The advent of the IEP has in many cases ought the
concerned people together to work cooperatively to plan how to best serve the child's needs. A better
understanding is possible if the parent has been involved during the entire process AU the information pertaining*
to the child and his cvaltnt functioning is discussed. The learning disabilities program shouldbe fully explained. _

Parental support.and participation greatly affect the success of the program.

If a parent, is urableor unwilling to attend a conference, telephone calls, and notes should be used and
documented It May be that the parent will begip to attend conferences at the school once contact has been
made. -Ancithereuay of *ping a parent is to suggest that he or she contact the state or local chapter of the
Association forThittijap&ith Learning Disabilities for info'rmation about activities. It may be beneficial for future
pkanning to obtain. Settlback from parents. In Appendix J is a sub parent questionnaire which may serve as
an aid tcyletetfriAtile current feeling of parents regarding the p m. In discussing problemythatpfehts of

' learning disablaCi.sgenti4incounter, the following list is suggepte sources.

Becker, decker. Successful Parenthood Chicago:Follett, 1974

Brutten, Milton,,Sylvia 0 Richardson and Charles Mange! Something's Wrong with My Child: A Parents' Book
About Childre,$ with Learhing Disabilities. New York: Harcourt Brace Jovanovich, 1973.

TYAntoni. Alfa C .Minifie, Darrel G. and Minifie.,:.Elsie k A Parent's Guide to Learning Disabilities Atlanta.
he ContinentarPress, Inc , 1978. . /

,4 ittfoksha'nk, Witlilm M The Brain-Inlured Child in Horne, School and Community Syracuse.NY-7:5yracuse
013nittersity Pieess; 1967'4

_ .
1-tart,:. Jane, and Beverly Jones, Where's Hannah? A Handbook for Parents and Teachers' of Learning
'plsor:15? New York Hart, 1968

fkronick, Doreen, ed They Too Can Succeed A Practical Guide for Parents Learning Disabled Children San
Rafael, Calif Academic Therapyublications, 1969

_

Levy, l-1 'old B Square Pegs, Round Holes Boston Little/Brown, 1973.

MillertJulano Helping yaw L D Child at Horne San Rafael, Calif : Academic Therapy Publications, 1973

Siegel, Ernest Helping the Brain Injured child A Handbook for Parents Boston. Little, Brown and Company,
1976

Helen Ginand
1976

411

s and Martin S Wiess. Home is a Learqing Place Boston. Little, liwwn and Company,
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1n-service "
In-service for other faculty and staff, based upon the expressed needs and concerns of potential participants
should be an integral part of the program plan for specific learning disabilities. A tentative ankial schedule
should be planned well in advance In planning the in-service program one should carefully consider the target
audience, the speakers, the location of the sessions, the number.and length of the sessions and the specific
dates Such planning must be predicated on the support of administrative and supervisory personnel When-a
nevepiogram is initiated or When new personnel are involved, general information should be included in the in-
service program Learning disabilities need to be explained and basic related research shared. It is essential that
the philosophy, policies and procedures regulating learning disabilities in the sr. hool system be clarified The

...screening and due process procedures including the evaluation team and written report should be thoroughly
outlined- The roles and responsibilities of all personnel related to the IEP should be delineated.

a
Teachers need to be made aware of the resources available within the school system including matenals and
equipment The learning disabilities teachers who are responsible for are program, particularly new program.
will need continuous support and training throughout the year Some topics relevant, fo their needs which might
be incorporated into a staff development program would, include

assessment techniques
diagnostic tools, measurement devices informal and formal
instructional materials and strattip,ies
classroom organizational system:,
post' high school cervices and prograits
prevocational and vocational training for LD students
behavior management techniques
social ,adjustment - coping skills, basic life skills
study skills e g , term paper. speed reading, library skills
-system procedures for placement, referrals, scheduling, team responsibilities, operations
training and use of paraprofessionals with learning disabiRd students
communication with parents and other teachers
effective public relations internal and external
state and federal guidelines
alternative curricula

coordination with other programs and services (Right to Read, RVI, Vocational Education, GLRS, etc.)
remedial teaching of content matenal
programs available to college-bound LD students
individual learning stations
peer tutoring
prescriptive teaching
developing" appropriate tests for the regular class subject, areas
recruiting and Liking volunteers and aides

Facilities
'The following guidelines for facilities are found in the Regulations and Procedures, pp 21-22

The school system will provide a classroom of suitable size in a 4istractidn-free area, as required by the type of
program or services to be established, with appropriate furniture, materials, supplies and equipment to meet the

needs of-4144, class or individual children to be served o:

For a self-contgined or diagnostic class. the standard size (750 sq ft* is suitable

For a resource program. the room should be at least 350 square feet or larger, depending upon the number of
children being served at any one time, the kind and amount of furniture and equipment required and the
necessity for storage capabilities

For children with special physical needs the classroom should be easily accessible to an outside entrance. the
school cafeteria. library and office and s ould have its en restroom facilities, or they should be provided im-
mediately adjacent to the special classroom Such classes should be in schools which.rneet Standards for Public
Schools of Georgia
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instructional space for exceptional children shall comply with the above State Standards Adequate storage and
shelving should be provided It is strongly recommended tthat mobile or portable classiooms be used only when
regular educatio ses are also housed within such classrooms New construction, renovation and consolida-
tion of facilities s Id be undertaken only with the approval of the School Plant Unit, Georgia Department of
Education

The space assigned to a learning disabilities program should be in a permanent instructional setting. A resource
room should be large enough to allow for one-to-one instruction, small group instruction and individual study
areas Independent study areas should btcseated by using canels and student desks'or partitioned by movable
chalkboards, bookcases and file cabinets Major activity centers with appropriate materials stored nearby may be
'set up for reading. math, independent study skills and media in both resource and self - contained classrooms. An
itinerant teacher may be able to share spaCe with another itinerant teacher. In such cases, it is important that suf-
ficient space be available to leave major materials and equipment set up. If this space is not available, the
schedule should.permit sufficient time for the itinerant teacher to have his or her matenals ready before students
arrive and allow time for the materials to be stored

41
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Direct Service Objectives
The objectives of programs fot the learning disabled are the same as objectives for regular students. Students
receive instruction on their levels to work toward'indeperidence This objective.includes social and academic and
finally economic independence These objectives may be reached with varyingclegrees of competence The
educational environment, methods and materials, may need to be modified to mit success'

The instructional program for a learning disabled student is determined by the co tent of hivr her Individual-
ized Education Program OM Specific long- and short-term goals are deikloped-tomeet the student's particular

ler needs Depending upon the student, related services may be necessary The amount of time a student needs to
receive special services is directly relate1l to his or her current levels of functioning and his or her needs.

Professional Resources

Resource Materials Tor Teachers /
..'Alley. G and Deshler, Q. Teaching the Learning Disabled Adolescent Strategies and Methods' Denver: Love,1979

A Notional Directory of Four Year Colleges, Two Year Colleges and Post High School Training Programs for
Young People with Learning Disabilities Published by Partners in Publishing Company, P 0 Box 50347,,Tulsa. OK 74150 .1.

.

-,

Anderson, Camilla Jan. My Brain-damaged Daughter Portland, Oregon Durham Press, 1963 'Story of
,
a

psychiatrist's daughter, her unusually severe health and learning problems, her problems relating to others,
overreactiOns and frustrations

'Anderson, L E Helping the Adolescent with-a Hidden Handicap San Rafael, CA Academic Therapy Publica-tions, 1970

Banas, Norma and Willis, I H Success Bigins with Understanding San Rafael, CA. Academic Therapy
Publications, 1972 A guide to prescriptive teachitig programs illustrated with the Wechsler Intelligence Scale for
Children and the Detroit Test of Leartling Aptitude
Benton. A L and Pearl. D Dyslexia. An Appromak4 Current Knowledge, New YOrk Oxford University Press,1978

4,

Brutten.Milton. Richardson. Sylvia. and Mange!, Charles Something't Wrong with My Child New York *Har-
court Brace Jovanevich, 1973 For parents, about children with learning disabilities, mentions the social prob-
lems stemming from learning disabilities , --,

Bush, Wilma Jo and Waugh. Kenneth W Diagnosing Learning Disabilities. 2nd ed Columbus, OH Charles E
(Merrill, 1976 Excellent introduction to diagnosis -

i -

Clements. Sam D Some Aspects of the Characteristics. Management and Education of the Child with Learning
Disabilities (Minimal 43rain Dysfunctions). 2nd ed Little Rock. AR Arkans. Association for Children with
Learning Disabilities. 1969

i
Closerook. National Information Center for the Handicapped. Box 1092. Washington. D C 20013
College Beard Admissions Testing Program for Handicapped Stud-infs. ATP for Handicapped Students. Col-
lege Entrance Examination Board. Box 592. Princeton. NJ 08541

The College Guide for Students with Disabilities. Abt Publications. 55 Wheeler Street. Cambridge. MA 02138
College. "Helps" Newsletter. Partners in Flublishing, Box 50347. Tulsa, OK 74150

Coilsolia. Siiter Mary Syllabus and Teachers' Handbook in Language Arts Instruction for the Learning Disabled
Child. La Grange. GA La Grange City School System. 1976

Critchley Macdonald The Dyslexic Child London William Heinemann Medical Books. Ltd , 1969
Crosby R M N The Waysiders New York Delacorte Press. 1968 ,Excellent'for the lay reader, describing
problems of learning disabled children Cfosby is a neurologist and is excellent on diagnosis. not remediation
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Y Cruickshank, Wi Main M A Teaching Method for Brain-injurcd and Hyperactive Children New York: Syracuse
e books.University Press, 1965 Classic text. One of the first, most helpful, descriptive

IIIIEllingson, Careth The Shadow Children Chicago: Professional Press, 1967 A good beginning for lay reader.
.0Describes learning disabled children and reviews their problems'Frierson, E D and Barbe, W.B., eds. Educating Children with Learning Disabilities New York- Appleton-
r Century-Crofts, 1967. Comprehensive textbook inclucting'articles by Clements, Stiauss, Myklebust, Eisenberg

and others
.< _ .

.

Gearheart, William R Learning Disabilities- Educational Strategies, 2nd ed St Louis. C. V Mosby Co., 1977.
Teaching the Learning Disabled. St Louis: C. V. Mosby Co., 1976

Goodman, Libby and Mann, Lester Learning Disabilities in the Secondary SchooP New York: Grune & Strat-
ton, 1976. ._

Gordon, Sol Living Fully A Guide for Young People with a Handicap, Their Parents, Their-Teachers and Pro-

4)

fessionals New York John Day Publishing Co., 1975

Hammitt, Donald and Bartel, Nettie Teaching Childrien with Learning and Behavior Problems, 2nd ed.
Boston Allyn & Bacon, 1978 A good handbook for teachers of leaming*abled children

.Johrgon, Doris and Mykelbust, Helmer Learning Disabilities: Educational Principles and Practices New Vol*.
Grune & Stratton, 1967

Jones, Beverly and Hart, Jane.. Where's Hannah? A Handbook for Parents and Teachers of Children with
Learning Disorders WIew York:'Hart Publishing Co., 1968

Kephart, Newell. The Slow Learner in the Classrooin Columbus, OH Charles E Merrill, 1960. Classic text-book

Kronick, Doreen A Word or Two About Learning Disabilities San Rafael, CA Academic Therapy Publica-
tions, 1973. Social-psychological implicationof learning disabilities for child and family Discusses.the socializa-
tion process, the family in the community and the recreation and camping for learning disabled children.

What About tvre2 The LD Adolescent San Rafael, CA Academic Therapy Publications.

Learning Disa bilities Guide Croft Nei Publications, 24 Rope Ferry Road, Waterford, Conn. 06386.
Ed-Learning Disabilities Its Implication' to A Responsible Society Chicago Developmental Learning Materials,
1969 A fine, broad view of learning disabilities for laymen and professionals with an outstanding chapter by Sol
Gordon on the psychological problems of adolescents and a comprehensive look at learning problems
a_ssated with time-space

Lerner,. Janet W Children with Learning Disabilities Theories, Diagnosis and Teaaing Strategies, 2nd edBoston Houghton Mifflin, 1976 Excellent presentation of theoretical approaches to learning disabilities.
sensory-motor. perceptual-linguistic-cognitive, also stresses role of maturation '.r Lewis. Richard S The Other Child Grows Up New York Times Books. 1977
Lewis. Richard S . Strauss. Alfred A and Lehtinen, Laura E The Other Child The Brain-injurid Child New
York Grune &Stratton, 1969 Outstanding book for laymen details some of the conceptual confusions of
learning disabled .youngsters and describes, fplly their learnihg problems

Mann. Goodman and Weiderholt Teaclk,rg the Learning Disabled Adolescent Boston Houghton Mifflin,1978

Mann, Philip H and Suiter, Patricia Handbook in Diagnostic Teaching Boston Allyn and Bacon, Inc . 1974
Low-enbraun. S and Afflech. J Q Teaching Mildly Handicapped Children in Regular Classes Columbus. OH
Charles E Merrill. 1976 ,

,, .
.

.McCarthy. James and McCarthy Joan Learning Disabilities Boston Allyn & Bacon. 1969 A good guide for
uriderstanding the broader field of learning disabiliti i

=re.
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Money. John The Disabled Reader%Education for the Dyslexic Child Baltimore Johns Hopkins Press, 1966
A comprehensive look at reading disorders: the last section details specific remedial techniques

Moriarty. Alice E and Toussring, Povl W Adolescent. Coping New York. Grune and Stratton, Inc

Myklebust, Helmer R ed Progress in Learning Disabilities 3 vols New York: Grune and Stratton, 1968,
1971 An indepth exploration of learning disabilities, including neurological foundations, diagnostic approaches
<Ind early childhood education.

Orton. Samuel Torrey Reading. Writing and Speech Problems in Children New York W W Norton, 1937
One of the earliest books in the field . Or ,......./....--

-

Salvia. J and Ysseldyke, J E. Assessment Special and Rerlial Education. Boston. Houghton-Mifflin,
1978 This comprehensive analysis of a number of tests culminates in a presentation on how to meaningfully in-
terpret and communicate the results of an assessment Particular emphasis is placed on the determination of
fellable differences and patterns of test results.

Sattler, J Assessment of Children's Intelligence Revised reprint Philadelphia, Pa. W. B. Saunders Co., 1974
This well-known test on intelligence testing includes detailed instructions on compiling and reporting assessment
information r.

Sharp. F A These Kids Don't Count San Rafaer, CA. Academic Therapy Publications, 1971.

Siegel. Ernest The Exceptional Child Grows Up New York: E P Dutton, 1974. Outstanding bbok gives
guidelines for understandihg and helping the brain-injured adolescent and young adult..
Siegel Helping the Braininjured Child New York. Association for Brain Injured Children, 1961 Outstanding
book tube lay reader and the professional giving very concrete aids and practical advice on helping the
children educationally ang behaviorally

Siegel. Rita and Siegel. Paul Help for the Lonely Child New York E P Dutton, 1978.

Simpson. Eileen Reversoj A Personal Account of Victory over Dyslexia -Boston Houghton MifflifCi977.

Smith. Sally L No Easy Answers - The Learning Disabled Child Washington. D C : National Institute for Men-
tal Health. 1978 Introduction to the world of the learning disabled youngsters for a lay audience.;

Stock, Claudette Minimal Brain Dysfunction Child Some Clinical Manifestations. Definitions. Descriptions.
and Remediation Approaches Boulder, Col Pruett Press, 1969. Excellent concrete descriptions of learning
and behavior problems of learning disabled children and remedial procedures 4

.

Turbull. Ann T . Strickland. Bonnie B and Brantley, John C Develobing and Implementing Individualized,.
Education Programs Columbus. OH Charles E Merrill, 1978 .

U S Department of Health. Education and Welfare Learning Disabilities Dui to Minimal Brain Dysfunction
Publication 1646 Washington, D C Government Printing Office, 1977 Pamphlet clearly describes problems
of the learning disabled Available for forty-five cents. from the Superintendent of Dowments at the GPO

Vallett. Robert D Remediation on Learning Disabilities Belmont, CA Fearon Publications. 1967 Looseleaf
notebook of activities for leachers

Wallace, G and Larsen. S C Educational Assessment o7 Learning Problems
Allyn and Bacon. 1978

........ Weiderholt. J L . Harm-TH. D D and Brown .17-IThe Resource Teacher
Boston Allyn and Bacon, 1978

Weiss. Helen and Weiss. Martin Home is a Learning Place A Parent's Guide to Learning Disabilities Boston
Little. Brown. 1976

Testing for Teaching Boston

A Guide to Effective Practices

Weiss. Helen and Weiss. Martin A Survival Manual. Case Studies and Suggestions for the Learning Disabled
Teenagers Great Barrington, Mass Treehouse.Association tWender. Paul H The Hyperactive Child New York Crown blishel. 1973 An excellent introduction for

,..."-parents
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.
Wender Minimal BrothBroih Dysfunction in Children. New York: John Wiley and Sons, 1971. Discussion of causesof minimal brain dysfunction covers.medical'and biochemical aspects, includes a good section on management
and usefulness of medication for certain children.

Wiig, Elizabeth H and Sem' el,Eleanor Messing. Language Disabilities in Children and Adolescents Columbus,OH: Charles E Merrill, 1976.
,

Young, Milton A Teaching Children with Special Needs, A Problem Solving Approach New York: John DayCompany, 1%7 Diag is teaching Tor learning disabled children.

Professional Journals and Periodicals
-... , iAcademic Therapy 1539 Fourth St , San Rafael, CA 94901.

Elementary English Official journal of the Elementary-Section of the Nationel Council of Teachers of English
111 Kenyon Rd., Urbana, Ill 61801.

tifExceptional Children Publication of the Council kg Exceptional Children. 1920 Association Dr., Reston, Ai.'22091 .

The-Exceptional Parent P 0 Box 101, Boston, Mess. 02117.

Focus on Exceptional Children 6635 E Villanova Pl., Denver, Colo. 80222.

Journal of Learning Disabilities. 101 E. Ontario, Chicago, III. 60611......--"..

Journal of Reading Published for secondary teachers by the International Reading Association 800 Barksdale
Rd .44ewark, Del. 19711

TheJournal of Special Education 1115 5th Ave., New York, N.Y. 10003.

Language. Speech and I- tearing Services in the Schools. A-journal of the American Speech and Heanng
Association. 9030 Old Georgetown Rd , Washington, D.C. 20014

1 Learning Disability Qrsearly Publication of the Division for Children with Learning Disabilities. 1920 Associa-
tion Dr , Reston, Va 1 22091

Reading Research Quarterly Publication of the International Reading Association, devoted to complete
research studies 800 IVarksdale Rd., Newark, Del. 19711

The Reading Teacher Publication of the International Reading Association 800 Barksdale Rd., Newark, Del
19711

Teaching Exceptional Children Publication of the Council for Excgptional Children 1920 Association Dr ,Reston, Va 22091

Films and Filmstrips
It is wise for teachers to preview films prior to using them.

Adolescence and Learning Disabilities Describes the tasks of adolescence and relates them to the learning-
disabled adolescent Color/sound, 40 minutes. Lawren Productions, Inc , P.O Box 1542, Burlingame, Calif.
94010

...Bright Boy Bad Scholar Illustrates the diagnosis and treatment of children with learning disc sties.
Sound/black and white, 28 minutes Contemporary films, McGraw-Hill, 330 W. 42nd St , New Yor N.Y
10036 o. .

If A Boy Can't Learn Deals with a seventeen-year-old high- school student with a learning disability
Sound/color. 28 minutes Lawren Productions. Inc , P 0 Box 1542, Burlingame, Calif. 94010
I'm Not Too Famous At It Shows the importance of knowing what children can and cannot do and exhibit the

I many and ;faked behavioral problems associated with learning disabilities Sound/black and white, 28 min es
Contemporary Films. McGraw-Hill, 330 W 42nd St , New YorkaN Y 10036 .
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I'm Really Trying -A segment of the "Marcus Weiby, M.D television show about a learning disabled boy
So614/coloi, 52 minutes, ACLD, 220 Brownsville`Rd , Pittsburgh, Pa" 15210

The Learning Series Four films showing graphic episodes of children attempting to cope with life tasks for which
they are not ready Sound/black and white, 28 minutes Contemporary Films, McGraw-Hill, 330 W. 42nd St ,N

. New York, N Y 10036

People You Would Like to Know Series of films fo early grades to help integrate handicapped children in the
classrooms Suitable for classroom and community se. To preview or purchase Cinte Encyclopedia-Britannica,
Educational Corporation, 425 N Michigan Ave , icago, III

Public School Program for Learning Disabilities. Film of a self-contained classroom of young children with
various neurological learning disorders Sound/color, 11 minutes "Office of Educational Service Region of
Cook County, 33 W Grand Ave , Chicago, Ill , 60610

The School Daze of the Learning Disability Child Explores and explains the basic handicaps 9f the learning
disabled child, how they create interpersonal problems at home and school and what might bedone to over-
come their effects Film sound strip, two part. 45 minutes Alpern Communications, 220 Gulph Hills Rd.:Rad-.
nor. Pa 19087

A Walk in Another Pair of Shoes Narrator Tennessee Ernie Ford explains to children some of the problems en-
countered by learning-disabled.children Sound/color filmstrip, 18/2 nrinati5 CANHC Film Distribution,"P 0
Box 1526, Vista, CA 92083

Why Billy Couldn't Lcarn Demonstrates problems, diagnosis and education of children with neurological han-,
dicaps Sound/color, 40 minutes California Association for Neurolo§ically Handicapped-Children, 6742 Will
Rogers St , Los Angeles. CA 96405

Approved Special Education Programs Currently Offered by Georgia Colleges and Universities
November, 1979 b

ALBANY STATE COLLEGE
Department of Psychology
504 College Dr
Albany. Ga 31705
(9 ) 439-4072

Undergraduate Level (T-4)
Mental Retardation

301K,531d7PIG STATE COLLEGE
Department of Education
11935 Abercorn St
Savannah. Ga
(912) 927-5280

GradUate Level (1%5)
Emotionally Disturbed (Joint program
with Savannah State College)

0

ATLANTA UNIVERSITY
Special Education Department
223 Chestnut St.
Atlanta. Ga 30314
(404) 525-8234

9 4
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Graduate Level.fT-5)
Mental Retardation (Educable)
Mental Retardation (Trainable)
Interrelated
Behavior Disorders
Learning Disabilities

Post Master Level (T-6)
Interrelated
Mental Retardation (Educable)
Learning Disabilities

AUGUSTA COLLEGE
Special Education Department
Augusta, Ga 30904
(404) 828-3601

Under,graduate Level (T-4)
Mental 'Retardation (Educable)
Mental Retardation (Trainable)
(Certification)

Graduate Level (T-5)
Mental Retardation (Educable)
Mental Retardation (Trainable)

BRENAU COLLEGE
Division of Education and Graduate Study
Gainesville, Ga 30501
(404) 532-4341. ext 231 or 42



Undergraduate Level (T-4)
Mental Retardation (Educable)
Mental Retardatign (Trainable)

Courses offered in
Behavior Disorders
-Learning Disabilities
Physically Hi lcapped

Graduate Level (T-5)
Learning Disabilities

COLUMBUS COLLEGE
Special Education Department
Columbus, Ga. 31907
(404) 568-2251

Undergraduate Level (T-4)
Mental Retardation (Educable)
Mental Retardation (Trainable)

Graduate Level (T-5)
Mental Retardation (Educable)
Mental Retardation (Trainable)
Learning-Disabilities
Behavior Disorders
Gifted (certification)
Interrelated
Hospital/Homebound (certification)

411
EMORY UNIVERSITY.
Graduate Program of Communicative Disorders
P.O. Box Drawer WW
Atlanta, Ga 30322
(404) 329-7790

i?jpfuate Level (T-5)
udiology

Speech Impaired
Learning.Disabilities

GEORGIA COLLEGE
School of Education
Milledgeville, Ga 31061
(912) 453-4577

Undergraduat4vel (T-4)
Mental Retardation (Educable)
Mental Retardation (Trainable)

Graduate Level tT -5)
Mental Retardation (Educable)
Mental Retardation (Trainable)
Specific Learning Disabilities
Behavior sorders
Giftia ice ification)

GEORGIA SOUTHERN COLLEGE
Special Education Department
Statesboro, Ga. 30459
(912) 681-5596

453

Undergraduate Level (1-4).
Mental Retardation (Educable)

Graduate Level (T-5)
Mental Retardation (Educable).
Mental Retardation (Trainable)
Learning Disabilities
Behavior Disorders_

GEORGIA SOUTHWESTERN COLLEGE-
Department of Education
mericus, Ga. 31709

1912) 928-1283

GEORGIA STATE UNIVERSITY
Department of Special Education
University Plaza
Atlanta, Ga. 30303
(404) 659-2543

Graduate Level (T-5)
Mildly Handicapped
Prevocational? Career Education
Behavior Disorders (certification)
Interrelated
Learning Disabilitilis' (certification)
Visual Impairment
Deaf Education (Hearing Impaired)

..Early Childhood
Speech Pathology
HwitallHomebound (certification)
GM Education .4111*

Moderately/Severely Handicapped

Post Master Level - Ed.S. (T-6)
Education Specialist in

Special EducationiAdministration
Mental Retardation

'Behavior Disorders
Learning Disabilities
Visually Impaired

lipctoral Level
Interrelated with specialization in

Special Education Administration
Mental Retardation 10

Behavior Disorders
Learning Disabilities
GiftedllEducation -
Early Childhood Special Education

MERCER UNIVERSITY
Special Edutation
Macon, Ga 31207
(9A2) 745-6811, ext. 207

.-d-naergraduate Level (T4)
Mental Retardation

4
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3Graduate Level (T-5)
Interrelated

MORRIS BROWN cCAELEGE 2

Department of ErAicatiort and Psychology
Box 302, 643 Martin Luther King Dr., SW
Atlaenta, Ga. 30314
(404) 525-7831, ext 38

Undergraduate Level (T-4)
Mental. Retardation (Educable)
Mental Retardation (Trainable)

NORTH .GEORGIA COLLEGE
Special Education Department
Dahlonega, Ga. 30533
(404) 864-3391, ext 310 or 311

Undergraduaie Level (T-4)
Mental Retardation (Educable)
Mental Retardation (Trainable)

Graduate Level (T-5)
Mental Retardation

si Learning Disabilities
Behavior Disorders
.Interrelated
Hospital/Homebound (Endorsement)
Gifted Education (Endorsement)

UNIVERSITY OF GEORGIA
Divisionlor Exceptional Children
570 Aderhold Hall
Athens, Ga! 30602
(404) 542-1685

Undergraduate. Level (T-4)
Mental Retardation (Educable)
Mental Retardatilif (Trainable)

Graduate Level (T-5) )

Mental Retardation (Educable)
Mental Retardation (Trainable)
Speech Pathology
Multihandicapped
Behavior Disorders
Learning Disabilities
Audiology
Gifted
Early Childhood (Special Education)
Hospital/Homebound (cer(ification)

Graduate Level (T -6)
Mental Retardation (EMR/TMR)
Behavior DisOrders _

Learning Disabilities II

54

Doctoral Level
'icteptional Childrep

etehavior Disorders-
Speeh Pathology
Mental Retardation
Administration- ,

Early Childhood Education
9 e

VAIDOSTA STATE COLLEGE
Special Education Department
Valdosta, Gar 31601
(912) 247-3270

Undergraduate Level
Mental Retardation (Educable)
Mental, RetardatioriKainable).
Early Childhood Educition
Behavior Disorde,s
Learning Disabilities

Course sequence for certification offered
Hospital/Homebound
Gifted

so

Basic Coursework
Special Education Administration
-Multihandicapped
Deaf EdLcation
Gifted

Post Master Level
EdyCation Specialist iilbSpecial Education (exten-

on of the T-5,in MR, LD, BD, DE, and MH)

WEST GEORGIA COLLEGk7
Department of Education
Carrollton, Ga. 30117
(404) 834-1332

Underagraduate LeVel
Mental Retardation (Educable)
Mental Retardation (Trainable)
EarlbChildhood Education

Graduate Level .

Mental Retardation (Educable)
Mental Retardation (Trainable)

' Learning Disabilities
behavior Disorders
Interrelated
Gifted ( Endorsement)

A Administration
Early Childhood Education
Deaf Education,(Endorsement)
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Materials . , 4
!'

,Thert are many materials available commercially It is important thatthe learning diskilities teacher cle.cip if
and how to use commercial materials.to teach a student New materials are appearing on the market daily
Before apy materials are ordered, It may be wise to read all the available literature abobt a material and experi-
ment by using the materials lilt is at all possible The Georgi arnVesource CenterGLRS) have informa-

o tio'n and materials to preaew and use See Chapter VII, C or list e are alsd'curriculum-laboratories at the
co1l 5 and uriiversities which camprovide additional opportuifbes fo see the materials firsthand In many case
maerials'are not described accurately and orders are plated for materials which are oveirticed or inappropriate
Although it is impossible tot's.* this pitfall all of the time, careful investigation before Orderinb may lead to bet-..
ter selection of material and fewer shelves filled with unused materials

The following list of points to consider in choosing materials may 6etrsome assistance The Material-Eguipment,
Rating Sheet in Appeildix 0 would be'helpfurn establishing a systemwide index of materials

Consideration in the Selection of InstrUctional Materials
1 Entry Skills

'.Are the entry behaviors demanded by the material easy to ascertain?
Ace the' students capable of making the responses required by the material)

Does the material provide a method to determine initial placement)
Content
Does the..c.ontent reflect general knowledge and testarch in th'e
I4 the material current)
Is the material accurate)
Are the concepts presented clearly)
Does 44 material piles, the major concepts that you...wiSh"to stress)
Is adequate practice of the skill prbvided)

3 Sequence
Is the sequence evident in 'the material)
Does the seqbenceproceedfrom simple to complex)
Doet the,material prroceed in alogical orders'
Are the steps, in the sequence small?

4 pbjectives
e

Rre objeitivesstated fir the mateolfal)
Arc the objectives stated similar to yqur objectives''.

5 Ongoing Assesgment
Does the material suggest assessment methods)
Would the material' adapt to ;pgoing assessment)

1.

6 Feedback - ,

"

7

8

9

Does the material.inClUde provisions for cohection and feedback
Can a feedback procedure be established for the material?
4daptability to. indivklualizatiOn
Does the child make an independent response)
Can the child progress independently?
Can the child be placedlin the mater
Can the child advance to subsequent to
Does the mterial encourage active pupil
Does the material-provide fora student response that can be evaluated?
Physical Character stics
Is the material attractive and of good quality)
Is the type size suitable to the maturity of the pupils)
Do the illustrations enhance the mattrial)
Do pages have more than. student task per page)
Information to Teacher

is essential background information provided) ,

Is the sequence of the material specified)
Are iht instructions to you cleat and complete)

at his or her own level)
sell she has demongtrated proficiency)
a icipation9

to pupils)

J.
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Are y -
., Are there reproductions of the student text in nual?

Can you easily locate practice and re pages?
Do you need any specific knowledge f training? , are,

-Source.

Lowenbraun, Sheila, 'and Affleck, Japes Q., editors, Teaching Mildly Handicapped Children in Regular
'Classes. Columbus, Ohio: Charles E. Merrill, 1976: Pp:, 66-67.

Related Services
Related services are supportive services
education. There 'are many student
disabilities. Related services that ma

speech therapy
trt.sportatiOn
vocational rehabilitation services
physical therapy
ociipational therapy '

audiology
diagnostic or evaluative medical services
school health services
adaptive physical education 411

social work services
Related Vocational Instruction (RVI) .*"

psychological services
counseling
parent counseling or training

Which are required to help a handicapped child to benefit from special
ho require services- in addition to the program for specific learning
listed on a learning disabled student's IEP includel

There may be other supportive services nefiled by a particular student. All the special education and related ser-
vices a student requires to benefit from 'special education must be listed on the student's IEP. It is imperativelhat
one comprehensive IEP be developed. The goals and objectives should-be coordinated toprevent and
permit reinforcement of signs learned.

iF
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Chapter VI
Program Evaluation
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All learning disabilities programs both existing and newly started should he monitored and measured for con
tinuous evaluation and revision Procedures to determine if objective's are being met need to be ur placed The
following are some questions to be addressed when designing ari enialuation component .

Administratiye,pbjectives How will the program he monitored and aluated)What aspects of the program
will he monitdieid and evaluated. when, by whom, and at what inter ) Which administrators will be directly
responsible for the program') What is the organizational structure)

Program objectives tVlial criteria will indicate success of the program') When, by whom and riowwill that
he dec )(le(l) What s uld students be able to do as a result of pa'rtic 'nanny in the program') How shOuld they
he different from whe they entered (1 e . exit criteria)) What is the relationship of this program to others in
spec ial !yid regular eduction') What role will regular education and or other (psychologist. CESA.
etc 1 personnel play ii the evaluation of the program)

leacher obje( tivrs\ Will there be a minimum number of instructional hours) of indirect services) a minimum
asecoad) What require`ments-will there be for supportive services to regular classroom teachers) What forms.

reports diva or other records will teachers have to complete') When and to eaom do they report)
= Student objectives -What is required of students contracts minimum What long range and

short range goals are itemized in the IEP "1

Revision and Update Based upon the data received via the evaluation procedures the learning disabilities
program will probably need periodic updating to improve its effectiveness Other changes such as additions or

-clyog of schools and modification in Central offices procedures affect the operations of the program arad
therefore also need to be-considered

hhe followag checklist may he used to evaluate learning disabilities programs Good prograMs will foster or
strengthen support from the administration and regular faculty Gooctprogranis will ako help the peblic relatirms
between regular class and special class teachers Most importantly good programs will help learning disabled
youngsters succeed iii school

4

Program Evaluation. Checklist

Yes Some No N A'
Refertal Procidures

Uniform proc educe' for referral hale been esildbltshed and
are lihung utilized

I hest;' puivclures are in written form and available to all ap
pr'upriat personnel

I hese pro( eclivs allow for self referral of students where op
propriate

Parents, or legal guardians (A referred pupils are fully in
formed of /he rgerrals and reasons for the referral according
to due process procedures in the Regulations arid Pro .ty
(echoes

Referral, are made after alternative methods hate been
empliieed to ac ,,rnmoclate the% student within the regular
program

Both special,echic atom and non special' educ'-arion petsonn0
are knowledgeable about refertal and placement procedures

Eligibility
the c IvinuGlahcnl has hero made that th student s defli .

OW I'M )1 prundolc the result of sensor, handicap emotional
ilisturhanc e mental retarclotion environmental c ulturil
V( (III( )I} (111(1(

k-r,,t) 6



Evaluations are conducted in accordance with Reg bons.
and Procedures due process: required team evales on, writ-
ten report, etc

Placement
Critediand procedures are in written form and available to
all appropriate personnel

Parents or legal guardians are afforded the opportAlty for a
conference to discuss"evaluation results, IEP and placement
recommendations

If conference is refused, 'appropriate alternatives are em-
ployed to provide information to parents or legal guardians

Each student has an IEP written prior to the time of his entry
into the program in accordance with Regulations and Proce-
dures

Placement committees have been established and are func-
uonirtg t

Placement activities actively involve the regular classroom
teacher, parent or legal guardian, prospective receiving
reacher and principal

Placement decisions follow the Least Restrictive Alternative
guidelines

Student participation in the regular program is designed,to
maximize the likelihood of success in accordance with identi-
fied needs

Procedures concerning reentry and withdrawal are outlined
and available to all appropriate personnel

Reentry and withdrawal procedures are in keeping with
guidelines in Regulations and Procedures regarding dui
process'

Program
Class size is in keeping with recommendations in Flgulations
and Procedures

The instructional program provides each student with aca-
demic. social and occupational skills asVecified in his or her
IEP

There is a systematic procedure to provide ongoing evalua-
tion of students

The evaluation procedure provides for regular classroom
teacher. parent and: where appropriate, student input

The program as a whole is an integral part of the school,
actively involvirtg regular and special school personnel. e g .

vocational education. counseling. etc

Teachers maintain appropriate and regular records of student
progress

'Parents receive periodic reports specific to student's program
and progress

Procedures exist for grading and me eting graduation require-
ments that include input frbm both regular and special
education personnel

1st 55
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Teachers maintain frequent contact with, regular class teach-
ers'. provide assistance to them and pafticipate in in-service to.
fasully.

Teachers of self-cOntained are fully certified in. LD aod re-
source teachers are fully certified in LD or interrelated

In-service for school faculty occurs as needed and is an inte-
gral component of the prOgram plan

In-service is conducted for other system personnel specific to
the levels of the LD programs. as needed.

Facilities .

Instructional spaceis equivalerit to one half a regular class-
.TO0111 or greatsr

Instructional space is sufficient and appropriate' for students
servecrin program

Lighting and ventilation ate sufficient and appropriate

The location of the instructional spaCe in the schoOtis appro-
priate ,

Instructional space is appropriately furnished with sufficient
desks, tables. storage space.

Adeqyate and appropriate equipment is provided either byitthe school or special-edUcation,prograrh
Materials,are quaje and appropnate

Confidential information is kept in a secure place
: .

Evaluation ,
e

.

A procedure exists for
,
ongoing evaluation of program effec-

tiveness

Design and implementation of the evaluation procedure ip-
cludes both regular and special education personnel

Goals and objectives of the program are evaluated at least
annually and revised if necessary f
Evaluation procedures involve regular and special edUcation
staff. teachers and administrators, parents and students.
were appropriate .

'Not Applicable

a

4
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National

Council for Exceptional, hildren
1920 Association Dr
Reston, Va 22091

Division for Children with Learnin sabilities
of the Council for Exceptional hil

1920 Association Dr
Reston. Va 22091

Association for Children with Learning Disabilities
4156 Library Rd
Pittsburgh., Pa 15234

4

State

Georgia Division for Children with Learning Disabilities
of the Council for Eiceptional Children

2779 G Clairmont Rd , N E
Atlanta. Ga

Georgia AssOciation for Children,
with.Learnirig Disabilities, Inc

Box 29492
Atlanta. Ga 30357
(404) 03-1236

Local Chapters Of the Association for
Children with Learning Disabilities

Augusta Council
Ms Carol Wright
3121 Ramsgate Rd
Augusta. Ga 30909
(404) 733-3352'

Chattahoochee Council
Mrs Mary Tinsley
430 Meadow Glen Trail
Roswell. Ga 30075
(404) .993-1944

Chattalrochee Valley Council
Mrs Ann Lutz.
3811 Briley St
Columbus. Ga 31904
(404) 561-9873

De Kalb County Councrl
Clark & Bobby Shafer
5018 Pine Bark Circle
Dunwoody. Ga
1404) 394-2288

Gwtnnett County
Frances Deal
4728 Emily Dr

urn, Ga 3024Z
(4 923-1799

a
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Marietta-Cobb Council
Mrs Ann Larkey
3007 Octavia Circle
Marietta, Ga 30062

Monroe County Council
Mrs Charles E Floyd
P 0 Bog 355
Smarr, 'Ga 31086

Northeast Council
Charlotte Brown
596 Fortson Rd
Athens, Ga 30601
(40 548-2738

Northwest Georgia Council
Mrs. Joy Barry
305 MeadowdaleDr
Dalton, Ga. 30720 .

(404) 259-5196 (11)
(404) 278 -6800 (0)

Southeastern Councii
Mrs. Pam McCaslin
503 East President
Savannah, Ga. 31401

Forsyth County Council
Mrs Jerrie Benner
Route 5 ,

CtImming. Ga 30130

Clayton County Council
Mrs Donna Bannister
7134 Lady Heidi Court
Jonesboro, Ga 30236
(404) 478-1261

Child Advocacy Groups

Georgia Advocacy Office
1447 Peachtree St . N E Suite 811
Atlanta, Ga 303(19

LOOKOUT
980 Walton Wood Circle
Tucker. Ga 30084'
c/o'Ms Beth Mack

Parents Advocating
Vocational Education
2095 Kinridge Court
Marietta. Ga 30060
c/o Ms Pat Smith

..
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Geoigia Learning Resources System

The collection includes diagnostic matenals,,teacher training and professiopal materials and child use instruc-

GLRS. maintains an instructional matenals center where special educators may preview and botrow materials.

tional materials Materials are loaned on a short-term.basis to provide educational intervention for, particular

\ cliildren, to be used by teachers for trail or preview or to help facilitate selection and-purchase decisions
*)

GLRS provides in-service training throtigfrimops and conferences-6n effective use of media and educa-
tional equipment, nei.4.)teaching-fechniques and methods and innovative instructional materials Every effort is

made to provide workshops which directly relale to the identified needs or interests of each school system.

GLRS maintains a video-tape collection of outstanding special education workshops iriklIich have been con-
ducted throughout Georgia In Addition, exemplary special classrooms can be videotaped These tapes may be
borrowed for workshops, in-service meetings or individual previewing

S

GLRS sponsors various special projects to introduce innovative ideas and matenals being used successfully with
exceptional children across the, nation. The Select-Ed Prescnptive Materials Retrieval System, Computer-Based
Resource Units (CBRU), Educational Research Information Center (ERIC), Materials Analysis and Retrieval
System (MARS) and the Master-Teacher Model are some of the educational innovations which GLRS has in-

.troduced to Georgia educators.

GLRS acts as an information interchange network Information is disseminated to special educators about the
various areas of exceptionality, about programs and services offered to exceptional children in Georgia and
about meetings and conferences of interest to special educators

GLRS provides information and referral for diagnostic service§ and educationat planning for tiSt severely handi-
capped child

Centers for Severely Emotionally. Disturbed
(Psychoeclucatio?ial Center Network)

The SED centers are multidistnct programs designed to serve a low incidence population The projected populi-
non for SED is one-half percent ( 005%) of the population ages zero through 16 There are'currently 24
centers, each with satellite servi 'providing ndnresidential, community-based seriiices including diagnostic
educational, psychological and p Mame assessment. remedial services such as special education classes.,in-
dividual group therapy and parenrservices

1

Each center is responsible for serving children, ages '0 thieugh 16, w o are severely emotionally' - disturbed or
behaviorally disordered The major admission requirement will be e presence of an emotional or behavioral
disorder severe enough to require a special child treatmetnirogram or a special education program not
available in the public school or community Children who are mild to moderate behavior problemor discipline
problems are not...eligible These children are characterized by

severe emotional disturbance such as. but not limited tp. childhood schizophrenia. autism, severe emotional
deprivation and adjustment reaitions, . .

severe behaviorardisorders such as. but not limited to. rieurolOgical ip'airment. Guttural deprivation and de-
velopmental.

severe school-relited maladjustment such as. but not limited to, behavior, socialization communication and
academic skills

At all centers referrals will be accepted from. but not limited to, early childhood programs. pnvate day care pro-
grams. community service centers. well baby clinics. kindergartens, public schools, parents and ether child-
serving agencies and physicians

For additional information. contact the State Coordinator. Centers for Severely Emotionally Disturbed, Georgia
Department of Education, Atlanta. Georgia 30334 or call (404) 656 -6317
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Appendix A
Code d Ethics

(fbr the Division for Children with Learning Disabilities, Council for Exceptional Children)

The members of the Division for Children with Learning Disabilities (DCLD) of the Council for Exceptional
Children have-a responsibility to offer services that reflect the highest possible concern for the welfare of the in-
dividlials they serve Those members who are engaged in,teaching, providing clinical services and conducting

--research that is addressed to the educational and social needs of individuals designated as learning disabled
should be committed to the development of the potential of each individual served. To be able to do this,
members of DCLD should seek and obtaigquality training in their respective fields by participating in courses of
study sponsored by institutions of higher learning or by other agencies such as local in-service training programs
They should also strive to enhance communication with other disciplines to assure that each individual served
receives the most appropriate services available The welfare of the individual needing help and the lay and pro-
fessional persons directly involved in providing service should be the primary concerns of the members of
DCLD Ethical standards relating to professional competence, individual welfare, research and publications and
professional relationships are listed below.

1 Professional Competence
Each member of DCLD should be concerned with receiving quality training in skills necessary for serving the
needs of learning, disabled individuals The institutions engaged in training should represent the highest stan-
dards of excellence among those providing such training, as judged by competent professionals in the field .

and aPpropriate accrediting agencies
a. Members of DCLD should possess the propef qualifications necessary for providing the services repre-
_ sented by their respective disciplines They shOuld not attempt to deliver services for which they are not

adequately trained
b Those members engaged in the trainingof each discipline represented in DCLD should strive to assure

that trainees receive the skills considered necessary for effective delivery of services to learning disabled'
individuals

c Members of DCLD.shoul be constantly upgrading their skills in their respective disciplines They should
attempt to remain informed as to the new developments in the broad field of learning disabilitiesas well as
in thew own disciplines

2 Welfare of the individual served
Because the members of DCLD are both-eonsutners and producers of service programs and technology that
may affect an individual's life significantly, members must engage iri a process whereby each individual iden-
tified as possessing learning disabilities is guaranteed that his/her welfare is of primary importance.
a All members engaged in the identification, evaluation, and treatment of individuals designated learning

disabled should adhere to practices that are inikeeping with legal standards Members must guarantee
each individual served his/her constitutional rights. No practice that violates a person's legal fights should
be condpned

b Any discrimination on the basis of race, sex, religion, or national origin in the identification, evaluation,
and treatment of learning disabled individuals should not be condoned by members of DCLD

c Members of DCLD should assume responsibility for their roles as helping members of our society and
should realize the significance the trust given to them because of their position to offer services to those in

,aged The should also present to the public a realistic picture of the limitations of the knowledge base
and should not make the claim that tgey or members of their profession are able to solve all the intricate
problems individuals with learning disabilities may manifeist Furthermore, no attempts should be made to
promote personal gains by capitalizing in any way upon the educational and social needs of those with
learning problems

d In keeping with the legal standards, members of DCLD should safeguard the 'confidentiality of informa-
tion obtained during the process of identifying, evaluating, and/or delivering services to gaitring disabled
individuals The individual or their representatives should be consulted before information is released to
other interested professionals

3 Research and publications

Members of DCLD engagecein research activities should *rive for improvement f services to those in-\
935.
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dividuals designated learning disabled. All research activities should be conducted in the best interests of
those individuals involved.
a. Those memans engaged in research activities sfic>uld inforni the indiViduals involved concerning the

nature of the activities, in all cases except those in which such communication is clearly not feasible. 'Each
participant, with those exceptions, should have the right to decline participation in the research activity.b Ethical treatment of the data should be the concern of those engaged in research activities. It is their duty
to maintain the highest standards of research practices and to report the findings accurately.

c. Members who publish the results of their research should stIve to select and/or develop outlets for
publications which represent quality in style, fairness in selectivity, and competence in research stan-dards.

4 Professional Relationships
,Members of DCLD should strive to enhance the professional relationships with their colleagues in their
respective disciplines and with those colleagues representing other professions. They should strive to work inharmony and to avoid needless controversies that may hinder the +quality of services to learning disabled in-dividuals

a. Members of DCLD should ?ecognize the competencies and expertise of members representing other
disciplines as well as those of members in their own disciplines. They should make full b'se of the technical
assistance, professional, and administrative resources of all disciplines. Channels of communicationshould be open so that .no duplication of services or loss quality of services may occur.

b. Members of DCLD shopld observe the Code of Ethics in all professional endeavors. Jf a member ,observes what s/he considers to be an unethical practice on the part of a colleague, s/he is obligated to
attempt to rectify the fituation. If informal measures fail, s/he should report the praCtfees to the proper
local, state or national committees on ethical practices for DCLD members. Sech committees of DCLD
shall he obligated to investigate the practices reported to them and tq airiptsicerrective-measures whensuch are indicated. .

.

:c No member of DCLD should claim to offer services representing a slats) for which s/he is not properly ,' trained. If s/he feels that it is necessary to offer services in more than one area, s/he is obligated to obtain
the proper training in that area.

d No members of DCLD should advertise or endorse a product in' uch a rrianner as to give .the appearanct
of having the endorsement of DCLD.

4
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Appendix B,
Specific Learning Disabilities

Evaluation Team Report

(

01

1

Student DOB

School Age,

Parent/Guardian

Date of Meeting -
Information considered in making the deterrni ation of the existence of a specific learning disability(ieqiis attach-
ed to this report including observation repo arid/or checklist, reqular'class teacher(s) report, samples of
classArk and test protocols.

I Evaluation team findings

A. Psychological evaluation

B. Educational evaluation
1 Language assessment

2 Two instrumentefor each identified area of severe discrepancy
or

I

, .,

. Area
Evaluation
Instrument

' ..--
.

Results
. .. ,

..

.

110

A

.

...

,

.

.4 .

.

. .

C. Observation (s) 111 Date(s)

Obscrver(s)
. ,

Setting(s)
Asir

1 Relevant behavior

6:47
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2 Relationship to academic functioning

D Relevant effedo of
1. Environmental disadvantage

2 Epnomic disadvantage

3 Cultural disadvantage

E Additional data considered

4.

II. Conclusions

4

A The student does not achieve commensurate with his/her age.and ability when provided with appropriate learning' ex-
periences

B There is a severe discrepancy between achievement amiability
which is not correctable without special education and related
s*vices

111

Thestudent is found to have a4pecific learning disability

D The severe discrepancy is in the following area(s)

C

';

Yes No

orkrelipression basic reading skill'
written expression math calculation '
listening ccffnprehension math reasoning
reading comprehension

E basis for making the eligibility determination

III Signatureof concurring team members Position

1

2

.3
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O

. Signaturet-of dissenting team meniber(s) aria rogigs
. .....

.... iis.
. ..-

, .

I
4.

F

Position

al *4 4t4

at,
4.

A

Alt

la

0

s

a

1

t--

V

1.

.01

V

it)

4

A

. \-,:' .
... 66
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Appendix C
Cheaislist of Requirements for a Suspected Specific Learning Disabilities Referral

I Evaluation team

Teacher certified in SLID'

Psychological Examiner

r.
Regular teacher

II Evaluation components
1 Vision Within .Normal Lim (WNL)

Hearing WNL

2 Psychologic' -Caluation

3 Deficit area/s

4 Language assessment

YES -NO

5 Written samples of classwork VIP

6. Written observation report

111 Eligibility,critena

1 Compute expectancy level
'Compute severe distrepancy level
Compare with actual achievement

2 Possible excltisions

'Vision hearing, motor handicap
Mentalletardation
Emotional disturbance
EnvYronmental. cultural or economic disadvantage

IV Written report

1 Severe discrepancy
2 Documentation of SLD relevance each section
3 Edcationally relevant medical fipdings
4 Efficts of enkifonmental, cultural or economic disadvantage

1:

'te

I.
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Appendix D
Aeteiption YeS.__No,Background Information: Cumulative Record

Grades and Attendince

Year Grade/Days Read Math ' Writ.
Present

1

,

Lang. Spell Sci. Soc.St

... 2
3

/

__/__
4_
5

7 /_
8

4

___10

11

4

I

Notes in File

Source Date
lk

Transfers YfS_L--140

0

Special Help (Past__

Present____J

Health Record

Vision

Regarding Hearing
.11

4

L..
Other

4
Test Kesults,(Individual Group

t

68

41,

Family Information

Father

Mother

Siblints

4



Appendix E .

Computation for LD Formula

CA:
r

. Conversion of Months to Hundredths dra Year
Achievement Test Date 1 month - 08 . 5 months = 42 9 months = 75
Birthdate 2 months= 16 46 months= 50 10 months= 83
Chronological Age 3 months= ,25 7 months - 58 11 Months.. 91

4 months= 33 8 months= .66
CA

MA: CA x IQ li=
100

Grade Level Expectancy

IQ 85 or Above
and

12 years or 'younger
(2 CA = MA) 52-

3

Below 85 IQ
or

13 years or older
MA 5 2 =

tf.

e.0

b

Severe Discrepancy Level

a) 1st grade by perforinance on propriate evaluative measures and adaptive behavior in the classroom
b) 2nd grade 1 year or more ow expectancy. ,

c) 3rd and 4th grade 11/2 years or more below expectancy .
d) 5th an

cil

grade 2 pars ore below expectancy
e) 7th anclthi grade 3' years q ore below expectancy
f) 9th gra& and beyond 4 years or more below expectancy

Grade 1.evel Expectancy Discrepancy (gratle placement)

=
4

. Grade Level Expectancy Discrepancy. (age)
f.. .

I

Cqmparison Achievement and Discrepancy Level

. *41-

p
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Appendix F
Learning. Disabilibm Teacher

Record of Parental-Involvement

."Sch$4.7.

Grade

, t

C

Date

Check On&

Fikental Reaction/Comments
.

. .. ---

* 4

.

NHM
O
T
E

P

O
N'
E'L

A
I

V
I

S

I

T

' . ,
.

, e
.

,

.../
..

. .

,

.

-
.

.
.

'
.1' .

...... .
. ..

.
.

r

, . ,
.

o

r

. 1 .

. .
,

. ,
, .

r
.

4
- i .

.
.

.
,

IF . i .

+
.

r
,

.

.

.
.

.
.

, .

,

.
,

i .

, 0
.

.

,
.

.

.
, .

al.-

i .

.

a

V. , a
.

.

i
, .. r

.

,
. 0.4
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Appendix G
Resource Teacher Activities Log

Aisessment
, New referrals . ti

OngoPng evaluations .
End of year

Preparation
Planning
Paper work .

.

Develop/obtain materials for students
Develop/obtain materials for teacher.

Instruction
Individual
Group
Classroom

4 Counseling

Consulting with teachers
Instruction
Behavior
Materials,
Styclent Coordination /follow -up

-

Consulting with counselors t
individual prOgrarn changes . .

Individual recommendation/f2pow-up
Other Y.

Conferences >

Parent
School psychologist
Director of special education
Principal
Staffings
Other

Parerlt group meetings
1n-service meeting
Professional meeting

0

From to

Approximate minutes per Sttivity
Mon Tues. Wed Thur. Fri. Total

11

4
NOTE Please indicate occumng after school hours by cling time

.
Now

a



Appendix H
Sttzt4ent:s4Na me

Subject Area

Behavior Rating Rolm

1 Does the'child adapt easily to new situations, feel comfortable in new settings; enter easily into new ac-
tivities? ..

always usually sir mes _seldom never
,

2 Does this child hesitate% express opinions, as evidenced by extreme caution, failure to contribute or a sub-
dued manner in speaking situations?

always usually sometimes seldom never

3 Does this child become upset by failure or other strong stresses as evidenced by such behaviors as pouting,
whining or withdrawing?

. .

always usually sometimes seldom never get

4 How often is this child, chosen for activities by classmates? Is Companionship sought for and valued?

always usually someti es seldfrn never

5 Does this child become alarmed or frighterted easily? Does he or she become very restless or jittery when
procedures are changed, exams are schduled or strange individuals are in the room?

always sometimesusually seldom never

6 Does this child seek much support and reassurance from peers or the teacher,' as by seeking
their nearness or frequent irguines as to whether he or she is doing well? ,

always usually sometimes seldom never

'447 When this child is scolded or cntictzed, does he or she become either very aggressive or very sullen and
withdrawn?

always usually sometimes __seldom never

8 Does this child deprecate school work, grade?:, activities and 'wort products? Does he or she indicate he or
she is not doing as well as expected?

always usually _sometimes seldom never

9 Does this child show confidence and assurance in his or her actions toward taachers7

always usually sometimes seldom never

10 Does this child show 'confidence and assurance in his or her actions -toward classmates?

always usually sometimes/ seldom ,never
11,

75,
, 72

3
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11 To what extent does this child show a sense of self-esteem. self-respect pnd appreciation of his or her own
worthiness?

always .usually sometimes seldom nAreralr

12 Is this child cooperative with teachers?.

always usually sometimes seldom never

13 s this child cooperative wi1f classmates?

always usually _sometimes seldom _never
yi14 Does this child publicly brag or boast about gploits?'

' always usually _Lill/sometimes _seldom never

15 Does this child attempt to dominate or bully other children?

jiways usually sometimes _seldom never

16 Does this child continually seek attention, as evidenced by such behaviors as speaking out of turn and mak-
ing unnecessary noises?

always metimes _seldom never)

Marnstreamtng the LD Adolescent South Carolina Region V Educational Services Center, 1977

11

I

S.

4
.76
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Appendix I
Obsersaiion Resources

Two examples of obserisation checklists which may be used are listed below. These are not the only checklists
which may be used to help the evaluation team member in-conducting the observation

"Individual Learning Disabilities Screening instrument"
Learning Pathways, Inc
P O. Box 1407
Evergreen, Colo 80439

"Pupil Rating Scale"
(Myklebust)

Grune and Stratton, Inc
111 Fifth Ave.
New York, N.Y 10003

I

t

its

a
74 4
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.Appendix J
Pprent Questiontre

1 How satisfied were you with your child's progress-in his or her school work?
very satisfied
satisfied
neither satisfied or dissa'tisfied
very dissatisfied

2 Did your child's.behiWor improve in school this year?
eery muc
It improved the same
stayed le same
It was a little worse
It was much worse

li

3 ow many times did you see your child's resource room teacher this year?
orke

. twice
three times
other (please specify)

4 How many times did you see your child's guidance counselor this year?
once
twice
three times.
other (please specify)

5 Do you better understand why Our child has problems learning some school materials?
'Yes. I understand much better
yes. I understand better

kl understand things the sa
No, things are harder to understand
I don't.understancl0 all

6 Does your child seem to be happier in School this year?
Yes, much happier

little happier
p He or she is about as happy as last year.

He or she is not as happy this year
My child is very unhappy Os year

Mcnnstreamtng the LD Adolescept South Carolina Region V Educational Services Center, 1977

r
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Student's Initials

Student's. Grade

4
1

Parent Questionnaire

1 I feel that my son/daughter has difficulty with reading

I feel that my son/daughter has no difficulty with reading.ti,
I feel that my son/daughter has difficulty with math.

I feel that my son/daughter has no difficulty with math.

.7.16N2,

Date

3 I feel that my son/daughter is doing well in other school subjects

I feel that my son/daughter is doing poorly in other school subjects

I
4 I feel that my son/daughter shows behavior problem t home,

I feel that.my son/daughter shows no behavior problerris at home

5. I feel that my son /daughter has behavior problems in school

I feel that my son7daughter has no behavior problems in school

6 I feel that my son/daughter has, in general. poor attitude about schc<-

I feel thaf my ,son/taughter has,.in general, a good attitude about school.

79

76



Appendix K
Student Questionnaire

'I'd like to know if things are different for you at school this year I will read you a statement. Think about the
sentence aig. then check one of the blanks on your paper (Much more, more, the same, less or much less")

1 I get along better with the other students.
2 Other children in the class tease me about my school work
3 My teachers are more patient with -me when I have problems with my work
4 I like school more this year.
5 My school work seems easier
6 My principal knows me better this year
7 Other people understand my learning problems in school
8 My guidance counselor has helped mefinderstand my learning problems
9 I have really improved my school work in the resource room

10 My mother helps me more with my homework.
11 Myfather helps me more with my homework
12 My parents are more patient with me with my school work
13 My parents yell at me when, get poor grades.
14 My parents see my teacher more this year
15 My parents are pleased with my homewhrk
16 The resource Nom has helped me do my school work better in all my classes
17 I feel better about myself
18 Learning is more fun.
19 I know that I'll continue to, improve my school work even though some subjects will be slow:
20 I have talked with my principal more this year
21 Many of my classroom assignments are too. hard for me to do

22 I have problems learning things that othetkids learn very easily
23 If otter children tease me about school, I can control myself because I understand myself better.
24 1;know why it's impOrtant to do well in school
25 I don't think I'm stupid
26 I take pride in Ivy accomplishments
27 I learn wire in the resource room than in my other classes
28 I feel that I'll be successful some day
29 When I do Poorly in school, it depressetme
30 I think my teachers understand me better,

Matnstreamtng the LD Adolescent South Carolina Region V Educational Seivices Center, 1977

,
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Appendix L .

Weekly Assignment 'Sheets

p

.a

The regular class pssign ment sheet should be .distributed by the learning disabilities teacher to all regular class
teachers who have, students enrolled in a learning disabilities program This sheet should be distributed on
Wednesday The regular class teacher should, try to have the sheet completed by Friday, keeping in mind that
the learning disabilities teacher must use this information in his or her plannjng.

The learning disabilities assignment sheet should be used by the learning disabilities teacher in the learning
disabilities classroom He or shhourd complete this sheet in advance of the student's coming to class so that
when the student amves he or sh can go directItto jiis folder and begin what is,assigrled This form can be used
as an evaluation form and record of the student s weekly work as well as an aftendasice check

Regular Class
Weekly Assignment Sheet

(Please return to Learning Disabilities Teacher )

. 0
Teacher Subject_

Student ' Week of

I

Monday ,
s

Tuesday
-

4,

\Wednesday

-

.

.

;it

.

ThursdayThursdaY _

Friday
It

. #

1 .

,
.

a

Are you having any problem willikkis student's instruction or behaviorthat you would like to see me about?
Yes NQ

o
Thnk you so ituch for yourfooperation

81

1 78



Learning Disabilities ,

WeekIV Assignment Sheet

Student Week of

Period(s) Scheduled

a

Monday Tues\day -.Wedne:sday Thursday, Friday

,
.

.
.

V

Non,
a

.

.

.

.

....

.

i
. .

.

.

.

. .

raes

. .
. f

.

.

.

. a

.

.

.

.

Ned

_ .
4

. .

,

.

,.. .

i f ir

.c..

"burs.

.

.

.

.. ,

.

.
.

.

. .

p..
rl

.

.

.

.
.

.

.

.

.

.
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.
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5. Figtotapei .,...

dP
do - .

'Asks questiogi -
..-

J

S

ino problem
needs improvement.

.9n time

Begins work

Completes work

Follows directions

Tries to do Class

work on own
S

ltings needed books

. Bnngs pen/pencil

lsalert .1

Wcirk is reasonabisAea*
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Appendix M .

Learning Disabilities Class Evaluation

Name
a.

A

,
t Is polite

5
.

N. f '"Akes free timg only
tvhen tarried °,01
,Lntends-vplutyrily,

4,4

,is making progtessin
dasswork

- 4 avior '

7t rtitude

CQ/AMOTS

3

I

.1

slate

.

.

_

. a

. .

I
.. .

, .

11111E1 .-
.

. II NI . .

IP; . ._

.

.,..

..._.

1'1
. ..-

4rs

II.

.
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Appendix N
. . Ctintractindfor Giac6s40, .

. .
This co t form can be used intact or redesigned toligt the exact requirements for attainment of a specified

grade for a cou of study This contract can be used with an L.D student in a regular class so that he or she will
inner understand the expectations 'of theiteaCher and the work and other sOilifics required in circler to'pass the
course This signed contract would then guide the learning disabilitie4 teffier when providing direction wild
assistance to the student inthgt particular course, The learning disabilities teacher might also choose to use this
contract with students who are receiving course grades from her or him, or when settingAan individualized
study program for a student The contract, beco vital form of 'conciete communicatLoPbetween teacher
and student. I

g

3 Stated another way, t ontract is an objective statement of consequence for the student.When it is signed,
the student agrees io acce esponsibility for the end result lc whether positive pr negative The contract is a
viable means of promoting st rent- teacher cooperation, objectivity and respapibility

I
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ti
6

Dear

DATF

The final gradet for this reporting period are based on a contract that and

have workiir out together In this contract we agreed on the tasks he or she would do in the following area.%

Basid on the assignments completed satisfactorily a grade was agreed upon 'which reflects both accomplishment

,;-anCI effort' This will be the method used to determine your child's grades for the remainder Of theterm. If yott.

have any questiOns, please call me at

,

rb
4

p

_

,r

4

1'

1

Sincerely,

k

l'aacher

-

ar-ey1

4

0

Ar

eirf

twi

1
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Contract for Grade

Name of Course

Requirements for thys course

1, Reading in text (List rdquirgd chapters)^
2 ,Outside readingi (Lisi)
3 Homework assignments (How often)
4 Term paper(s) (How many?) (Due?) (On what topics ?)
S Project(s); (Defirte)
6 Tests

Dailf
Weekly
End of chapter

f
AMidterm

. Final 411011.

Other
7.,Prititude/behavior,; class (Expected), (Not tolerated)

-18 Class participation Specify.
..9. Other

vs

t

(Dependent upon satisfactory completion of wfiicl of the above requirements ?)

Date

Grade of A =

Grade 'of B 7 ,

Grade of Cylli

Grade of EY=

.

Sign' (Student).

4

I-

a

. /tit

83

igned (Teacher)

Signed (Witness)

$
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C.ontract for' Grade

Name of course Student

I agree to complete the following assignments

1 Teict

2 Outside readings.

3. Homework assignments

4 Special.rerk)rts

5 Proiect(s) (Define)

6 Tests Daily

Weekly

Chapter

Midterm

Final

Other

A

a

7 Attendance .

8 Class participation

9 Other

L

Due Date

v

My grade upon the satisfactory completion of the above will bet'
Signed (Student)
Signed (Teacher)

Date Signed (Witpess)

0
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.Materials-Equipment Rating Sheet .,,
N .

Please itemize all instructional materials and equipment which you use in your classroom Try to keep this sheet updated
..' . -

4

.

l

.

.

.
r

.

-.a., -
.

Of\ ,. A 4 Rating --. (Use all ;lumbers which apply. relevant, bnef comments ap-
preciatec) .I'iW - U) Not useful or appropnate (6) Can be used Independently

. . by students
' . '...
. . .(2) Has limited use (71 Indispensable, used daily. - ; 0 .,. --I: Publisher or ' .0.

Primary Use
, 0) Too coriiplic/td or time consum- (8) Skill orientedliiNnutocturer IF. , . /

,
. f- . , ing to prepare of a --

(4) Versatile scan be u evelop (9) Criterion reference, ...
1 more than one skill ar.- I° ti i . I (5) A good teacher resource of (10) A complete kit'or program,:'-` . ... .

* ... :.
reference . has everything necessary for.' ,,-
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Appendix,-
Addiesses of Publishers

Academic Therapy Publications, 1539 Eourtb St , San 13,9fael, Calif 94901

Aero,(Educational Products, P 0 1, St Charles. Ill 60174
Adapt Press, Inc , 808 West 'Ave N , Siou , S D 57104

Addison;Wesley Publishing Co ; 2725 Sand Hill Rd., Menlo Parkgralif 94625

Allied Education Council, P 0 Bnx 78. Gallen, Mich'. 49113

Allyn & Bacon, 470 Atlantic Ave , Boston, Mass 02210

Amencan Book Co 450 W 33 St , New York, N.Y 10001

"'American Education Publications, 245 Long Hill Rd , Middletown, Conn "06457
r

American Guidance Associates, 1526 Gilpin Ave , WilmingtN, Del "
American Guidance Service, Inc. (AGS),illublisher's Buil:in-Ira, Circle Pines, Minn 55014

.

American Speech and Hearing Association, 9030 Old9ocirgetown Rd. Washington, D.0 20014
Ann Arbor Pablishirs; P 0. Box 338, Worthington, 0

Appleton-Century-Crofts, 440 Park Ave South, New Yo . 16

Arroureltok Club (Scholastic Book Services), 50,Wst 44 St. 'Vork, N Y 10036
AssocSno?, .for Childhood Illten'iational,`361t Wisconsin Ave N W Washington, D c 20036
Baker'& Tay(or COmpariy, 11 Dunwoody Park, Suite 128, Atlanta, Ga r303411

Baldrierge ReadingInstructional Materials, 14 ngg St:Greenwich, atm b6830
Bantam Books. Inic , 666 Fifth Ave., New YOrk, N.Y 10019' r

''Barnell-Loft. 958 Church St , Baldwin, N Y 11510

Basic Books. Inc , 10 E 53 St . New York. N Y 10022 =

BauschyLomb OJtical Co Rochester, N Y )4602

Beckleyl,Cardy, 1900 N Narragansett, Chicago, III 60639 e
Behavioral Research Labora,tones P 0. 13ox 577, Pala Alto. Calif 94302

Sell and Howell, 7100 Mcdirmrck R. Chicago, III 60645

Benefic Press, 10300 W 'RooseiveltRd iAkstchester, Ilf 60153

Bobbs-Merrill Co 4300 W 62 St , InAnapglis. Ind, 46206
Book Lab, Inc 1 9 37 St Brooklyn, 14 Y, 11218 (.
Borg-Warner Edu signal Systems. 7450 1:si Natchez Ave . Niles. 40648
134;wmarBox 3643. ,Glendale, C61401201

William C BrownCo ,2469 Kerper Blvd , DtIbuqUe. lows 52001

Burgess Publiihirig. 7108 Olms Lane, Minneapolig, Minn 55435

Calif?frnia Test Bureau. A Division of McGraw-Hill. Del Monte Research Park, Monteiey, Calif. 93940
Career Aids,, Inc . 5024 Lankersliim Blvd . Dept 83-, Northtiollywood, Calif' 91601
Career Aids. Inc . 8.950 Lurline Ave. De pt

I

S2, Chatswooh, Calif 91311 -7*
Center for Applied Lihguistics: 171Massachusetts Ave N W , Washington, D Cs 20036

Changing Times Education Service, 1729 H Street. klW . Washington, D C 20006
ChildrenA Press. 1224 West Van Buren St Chicago. 111 60607

.

Comminication Re;farch Associates. P 0 Box 110012, Salt Lake,City, Utah: .

Cppsulling Psychologists Press, 517 Cake Ave , Palo Alto, Calif 94306 -
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Continental Press, Inc , Eltzabethtown, Pa 17022

Coronet Instructural Media, 65 East South Water St :Chicago, Ill 60601

Council for Exceptional Children, 192Q Association Dr , Reston, Va. 22091

Craig corp , 92.1 W Artesia Blvd , Compton, Calif *220
Creative Education. 1235 S Broad St , Mankato', Minn 56001

Creative Playthings, Inc , Edinburg Rd , Cranbury. N J 08540

Creative Publications, P.0 Box' 10328, Palo Alto, Calif. 943031,- a
Crippled Children and Adults of Rhode Island, TheNeetng Street School, 33 Grotto Ave., Providence, R I

01.
Cuisenaire,Company of Amenca, Inc., 1-2 Church 5t., New Rochelle, N.Y. 10085

COmculum Associates. 6 nshaw St., 01801

Deiieibpmental Learning tenals, 7440 N Natc ez Ave , Niles, III 60648
,

Devereau Foundation. Devon, Pa

Dexter & Westbrook, Ltd , 958 Chuich St , RockvillCentre, N Y 11510"
DIAL. Inc . Boti11. Highland Park, III 60035

Doubleday & Co , Garden CitO, N.Y 11530

The Economy Compar-iy, 4901 N Walnut Ave , Oklahoma City. Okra 74103

Edmark Associatts, Orcas St . Seattle. Walsh 98108

gducational Activities. Inc . P 0 Box 392, Freeport, N Y 11520

Educational Activities. Inc , 1937 Grand Ave , Baldwin, N.Y 11520

Ethit'attonal Design, Inc . 47 West 13 St . New York, N Y 10011

Educational Development Labovatones, A Division of McGraw-Hill, 1121 Avenue'of the Americas, New York,
N Y 10020 0

Educational Insights. 20435 S Tillman Ave , Ogpt 23. Carson, Calif. 90746
t-Educational PerfOrmance Associates, 563 Westview Ave , Reidgefield, N.J 07657

Educational Progress. P 0 Box 45663. Tulsa, Okla. 74145

Educational Service, Inc Q. Box 219. Stevensville, Mich 49127

Educational Teaching Aids Division, Daigger StCo , 159 W Kinzie St Chicago, ill '60610

Educational Testing Service. Princeton, N J 08540

Educator's Publishing §ennte, 75 Moulton' St , cartibridge, Mass 02138

Edukaid of.Ridgewood. 1250 E. Ridgewood Ave , Ridgewood. N J. 07450

ElectTcSnic Future. Inc , 57 Dodge Ave North.Haven,:Conn 06473

Encyclopaedia Bntannica Educational Corp , 425 N Michigan Ave .. Chicago, III 60610

Eye Gate House. 146-01 Archer-AvenueymaicaAew York 114335

Fearon Publishers. 6 Davis Dr ,.13eIrtotit, Calif, 94002

Field'Educatiorial Publications, Inc, 2400 Hanover St , Palo Alto, Calif 94002

Follett EduCational Corp , 1010 W Washington Blvd , Chicaga, III 60607

Alvyn M Freed. 391 Munroe St , Sac;r amento, Calif 95825

Oarrard Publishing Co . 1607 N Market St., Champaign, III, 6182Q

General Learning Corp , 250 James St , Morristown. N J 07960

Gan & Co 191-Siring St . Leiingtorf, Mass 92173

Globe Book Co . 175 Fifth Ave. Nei) York. Y 10010
.1'

Essay Press. Box 5. Planetarium Station, New York, N Y 10024

4)4
87 -

91 a.

.t



Grolier Education Company, 845 Third Ave , New York. N-.:Y 10022

Grune & Stratton, 111 Fifth Ave . New York. N Y 10003

Gryphon Press. 220 Montgomery St , Highland Park. N J. 08944

Guidance Associates. 1526 Gilpin Ave Del 19800
E M Hale & Co , 1201 S Hastings Way. Eau Claire. Wisc 54701

S Hammond & Co . 515 Valley St.. Maplewood. N J 07040

Harcourt Brace Jovanovich, Inc-. 757 Third Ave , New York. N Y 10017

Harper & Row Publishers. Inc .1010 East 53 St.. New York. N Y. 10022

D C Heath & Co . 125 Spring St.. Lexington. Masi 02173*

Marshall S Hiskey. 5640 Baldwin. Lincoln. Neb 68507

Hoffman Information Systems. Inc . 5632 Peck Rd . Arcadia. Calif 91006,

Holt. Rinehart and Winston. Inc . 383 MadisOP Ave , New York. N.Y 10017

Hougtrton Mifflin Co One Beacon St , Boston. Mass. 02107

Houston Press. University of Houston, Houston, Tex 77000

Ideal School Supply Co , 11000 South Lavergne. Oak Lawn, Ill 60453

Initial teaching Alphabet Publications. Inc 6 E 43 St . New York, N Y 10017

tristructional Industries. Inc Executive Park, Ballston-Lake, N Y. 12019, -

Instructo Corp . 200 Cedarollow Rd Paoli. Pa 19301

Instructol/McGraw-Hill,, Pabli. Pa 19301

The Instructor Cumculum Materials, Instructor Park, Dapsville, N.Y 14437

International Reading Association. 800 Barksdale Rd Newark. Del. 19711

International Teaching Tapes, Inc , Educational DevelopmNt Corp Building, Post Office. Drawer 0865,
Lakeland, Flonda 33803

Jones-Kenilworth Co . 8301 Ambassador Rot. Dalla;'.Tex. 75247 '
Journal4Learning Disabilities. 101 East Ontano St , Chicago, III 60611 -
Journal of Special Education; 433 5 Gutph Rd.. King of Prussia. Pa 19406

The Judy Co , ail) N Second'St , Minneapolis, Minn 55401

kenworthy' Educational Sotvic'e, P 0 Box 3031, 138 Allen Buffalo, N Y 14201

Keystone View Co 2212 E 1 St :Davenport. Iowa 5280

Laidlaw Bros . Thatcher & Madison*Sts , River Forest. III 60

Language Research Associates. Box 95, 950 E 59 St . ChicagO, III 60637

Learning Concepts; 2501 N Lamar. Austin. Tex 78705

Learning Corporation of America. 1350 Avenue of the Amencas, New York. Y 10019
Learning Research Associates, 1501 Broadway. New York. N Y 10036

Learh.ing Resource Division: EU' 202 Minam Dr . Lakeland. Fla' 33803

Learning Tree Filmstrips. 934 Pearl St Box 1590. Dept 375. Boulder. Colo 80306 .-
.

P Lippincott Co E Washington Square, Philadelphia, Pa 19105

LovePublishing Co . 6635 E Villangva Denver. Colo..80222

Lyons and Cdrnahan Educational Publishers. 407 E 25 St,Chicago. Ill 60616

The Macmillan Co , 866 Third Ave . New 'York, NY 10022.

Mafex,Associates, Inc . 1'11 Barron Ave . Johnstown. Pa , 16906

McCormick-Mathers Publishing Co 450 W 33rd St . New York. N Y .10001
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McGraw-Hill Book Co , 1221 Avenue of the Americas, New York, N Y. 1(2V l0 (

McGraw-Hill/Early Learning, Paoli, Pa 19301

David McKay Co , 750 Third Ave , New York, N Y 10017
Media Materials, Inci , Dept E, 4936 Remington Ave *Baltimore, Maryland 21211

Charles E Merrill, 1300 Alum Creek Dr , Columbus, Ohio 43246

Milton Bradley Co , 74 Pzitk St., Springfield, Mass 01101

Modern Curriculum Press, 13900 Prospect Rd , Cleveland, Ohio 44136
William C Morrow, 105 Madison Ave , New York, N.Y 10016
The ,C V MoSby Co , 11830 Westline Industrial Dr , St Louis, Mo. 63141
Motivational Research Inc , P 0 Box 140, McLean, Va .22101

National. Council of Teachers of English, 1111 Kenyon ltd , Urbana, III. 61801

National Education Association Publi'cations, 1201 16 St..-N W., Washington, D
National Reading Conference, Inc , Reading Center, Marquette UniversNp, Milw'aukee, Wisc. 53233
New Readers Press, Box 131, Syracuse, N Y 13210

New York Association for Brain Injured Children, 305 Broadway, New York, N Y. 10007
Noble & Noble. Publishers, 1 Dag Hammarskjold Plaza, New York, N'Y, 10017

Northwestern. University Press, 1735 Benson Ave , Evanston, Ill. 60201
Open Court Publishing Co , l oz 599. 1039 Eighth St , LaSalle, III.61301

Opportunities for 'Learning, 8950 Lurlirie Ave ; Dept' J88.,Shatsworth, Calif. 91(311

Orton SCiciety, 8415.Bellona Lane, Towson', Md '21204

F A Owen Publishing Co ,4)3atik St , Dansvilku.N.Y. 14437

Peek Publications. P 0 Box 11065, Palo Alto, Calif 94303

Perceptual Developmental Laboratories,6767 Southwest Ave , St Louis, Mo 63143
Perma-Bound, Hertzberg-New Method. Inc , Vandalia Road, Jacksonville, 62650
Phonovitual Products, 12216 Pgrklawn Dr , Rockville, Md 20852

Prentice-Hall, Inc Englewood Cliffs, N J 07632

J A Preston Corp . 71 Fifth Ave , Ne'w York, N.Y 10003

Priority Innovations, P 0 -Box 792, Skokie, III 60076

The Psychological Corp 304`E 45 St , New Yoik, N Y 10017
Psychologist Test Specialists, Box 1441, Missoula. nt. 59801

Psychotechnics. 1900 Pickwich Abe Olenview, I 60025

P Putnam Sons, 200 MailiSon Ave , New Yor , N.Y 10016
Rand McNally & .Co P 0 Box 7600, Chicago, Ill

Random House:201 E 501St , New York, N Y 1 2

Readers Digest Services. Educational Division. Plea ntville, N Y 10570
Relevant Productions. Inc 319 Gulf Blvd , P 0 x 68, Indian Rocks each, Fla 33535
Rheem Califane, 5922 Bancroft St , Los Angeles, Ca 90016

SZholastic-*Magazine a,nd Book Services, 904 Sifit Ave Englewood Cliffs N J 07632
Science Research Assocfates, 259 E Erie St Chicago. III 60611

Scott. Foresman and Co 1900 East Lake Ave , Glenview, III, 60025

Selective Educational Equipment, Inc . Three Bridge St Newton, Mass 02195
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Silver Burdett Co , A Division of General Learning Corp , 250 James St , Morristown, N J 07960
The L W Singer Co , A Division of Random House, 201'E 50 St , New York, N Y 10022
Slosson Educational Publications, 14.0 Pine St., East Aurora, N Y. 14052
Society for Visual Education, 1356 Diversey Parkway, Chicago, Ill. 60614

Special Child Publications, 4635 Union Bay Place N E , Seattle, Wash 98105
Stgck-Vaughn Co , Box 2028, Austin, Tex. 78767

C H Stoelting Co , 424 N Homan Ave, Chicago, Ill 60610

Teachers College Press, Teachers College, Columbia University, 1234 Amsterdam /Ike_ New York, N.Y
10027

Teachers Publishing Corp , 22 W Putnam Ave , Greenwich, Conn 06830
Teaching Aids, 159 W Kinzie St , Chicago: III 60610

Teaching Resources Corp , 100 Boylston St Boston, Mass 021.16

Teaching Technology Corp., 7471,Greenbush Ave , Springfield, III. 62717
3 M Visual Products, 3 M Center, St Paul, Minn 55101.

,..Tweedy Transparencies, -207 Hollywood Ave , East Oiange, N.J 07018
United States Department of Health, Education and Welfare, Washington,. D C 25
United StatesGovernment Printing Office, Supenntendent of Documents,' WaShington, D C. 20025
University of Chicago Press. 5801 Ellis Ave , Chicago, III 60637

University of Illinois Press, Urbana, Iii 61801

George Wahr Publishing Co', 316 Statekt , Ann Arbor, Mich ,41808,

Webster Division, McGraw-Hill, Manchester Rd , Manchester, Mo 0011
Weekly Reader Paperback Book Club, American Education Publications, A Xerox Company, 55 High St , Mid-
dletown. Conn p457

Wenkart Publishing Co , 4 Shady Hill Square, Cambridge, Mass 02138

Western Psychological Services. 12031 Wilshire Bli/c1 Los Angeles, Calif 90025

Western Publishing Education Services, 1220 Mound Ave , Racine, Wisc 53404

Westinghouse Learning.Corp .P 0 Box 30, Iowa City, Iowa 52240
Wheeler Publishing Co , 10 E 53 St New York, N Y 10022
John Wiley & Sons. 605 Third Ave , New Yo;k, N Y 10016
Winston Press. Inc . 25 Groveland Terrace, Minneapolis, Minn 55403
Wilter Haven Lions Research Foundation, Box 1112, WinterHaven, Fla 33880
Xerox Education Publications, Education Center, Columbus; Ohio 43216
Zaner-Bloser Co . 612 North Park St , Columbus, Ohio 43215

Richard L Zweig Associates. 20800 Beach Blvd , Huntington Beach. Calif 92648
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Appendix XI
,Descriptor Term

GRADUATION REQUIREMENTS

0 vs
Cf IC

Descriptor Code

LHF

Rescinds

OF
411

The Georgia Board of Education recognizes the importance of assuring an adequate-educational opportunity for
each Georgian This goal is to be supported by quality secondary school Kograms which promote personal
development, academic growth and career preparation. Such programs are to be based on a broad, flexible cur-
riculum which addresses each student's needs, interests and abilities.

The state board defines as a major role of secondary schools the responsiblity for providin the youth of Geotgia
with opportunities to acquare and to apply basic skills necessary for contemporary adult life, Such skills are
defined as thoe skills which enable one to address effectively and efficiently the decisions and opportunities
presented in a technological, urban, free society.

Gr43duation requirements from any Georgia high school whiA receives public funds Shall include attendance/.
Carnegie units of credit and li role competency criteni signifying preparation for adult roles of learne4 in-
dividuals. citizens; consumers nd producers,

Secondary school instructional delivery and support services shall reflect the competency-based high school
graduation requirements and assist all students todevelop their unique potential to function in contemporary
society

Graduation Requirements A,

Attendance

Attendance requirements of local boards of -education shall be tonsistent with state compulsory attendarte
laws

For students beyon 6 years of age. local boards may adopt policies allowing for program completion in
more or less than 12' years of schooling Attendance reqUirements can be waived considerirfg the age and
maturity of the student, accessibility of alternative learning programs, student achievement levels. and deci-
sions of parents or guardians Such attendance waivers must be consisteiV with guidelines of the state board

Carnegie Units

Students who graduate from any state Supported Georgia h school must earn at least 20 Carnegie units of
credit Ten Carnegie units must be earned through the Geo a Core Curriculum. with the remaining units
earned either through local board of education requirements or. elective areas of study

95
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406

.411 Areas of Study

English Langtkage Arts
Meematics .

Sciaice . .

Science or Mathematics,
Nrson-al FinaQce. .

Health and Safety
Physical Education . .

Career Planning . .. .

EsbnonicsBusiness/Free Enterprise..
Citizenship .

Social Studies. .
:4

U S History/Government,

;--/
0'4

. ;.?

IHF. (Continued)

Carnegie Units

-

1/3

/3
. 16,

. 1

. . 1

1

RequiredUnits 10
Electivetits
Total Units 20

-*

f

04'; e,

Competency -
)

Students who Traduatf from an state supp&ted GeOrgia high school must demonstrate at least minimal ,

°mastery of the competency perfo ce standards as prescribed the the Georgia Board Of Education Such
standards are established as instructional guides for preparation for adult life roles. 7 4

1 Learner

Each graduate should demonstrate competence in the areas of :reading, writing, mathematics. speaking
and listening and problem solving Performance will be demonstrated by students using those materials
which are, used in typical acade'rnic, employment and everyday tasks ,These may include newspapers,
magazir4s, personal budgets,-tax and employment forms, textbooks, business and pers'onal letters and
other materials requiring theIpplication of basic learning skills ;

* it

\k'd
*,

Rea ing' A student will demonstrate competence t4 his or her ability to read, understand, interpret
, and use written matenals in the context of academic, problems, everyday tasks and emplavtnent ac-

tivities Indicators of reading competence include such skills as ide tifying main ideas and details, inter;
preting literal and figurative language and using reference reso

9-G
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iHr (Continued)

f

Writing A student will demonstrate competence by his or her ability to select, or' nize and colpose
written. material in the context Of academic problems, everyday tasks and employment activities. In-
dicators of writing include such skills as composing sentences, organizing information and writing
paragraphs.

.
. . . 4 . .

Mathematics A studentwill demonstrate cortipetence by his oilier ability.totunderstand and employ
basic mathematical concepts and operations in the'cont4i,of academic problems,"everyday tasks and

e_employment activities. Indicators of skills in mathematics include translating /J umbers, computing ..
percentage's and applying arithmetic operations-,. ty ,

. .. , ,i . /
, Speaking and Listening A stullep. t will'clemonsfrate competence by Its or her ability to receive and

transmit oral and aural communicaton in the context of academic ptoblems, everyday task; and
employment activities: Indicators of leaking and listening may include interpreting auralcommunica-
lions, compoiing oritil directions and questions and using formai and nfom'ial 'speaking styles.../ 2,

Pr solving A student will demonstrate competence by his other ability to evaluate, analyze and
drib:ecno:nclusio from situations presented in the kontext of acatemic problems, everyday tasks and

...employment a ivities. Illustrative/indicators of problem solvin mayinclude interpreting a variety .of
' data, inferrin cause and effect and applying logical reasoning the identification anti solution of prob-...;, MS .

2: Individual '.
, /

4, 4 /
aa ..

.
Each graduate should have the skills and understandings necessary to improve bo4Wphysical and mental
health, to use leisure time in i profitable and fulfilling marker and to est blish a personal family role which
is mutually beneficial to the individual and to members/of the family

/'E
Co4etency Performance Standards

/ - II, ' ,-

The student reognizes and practiceS sound pers al health habits netessary to maintain physical and

. .
mentil hkalth and demonstrates preventive and 'emergency actions for health and safety.

I
,

Following Comp of the sfate validation prgcetsi, generivompetencies will be identified and existing
competency itatecients will be clarified.

,

i

_.

h
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IHF (Continued)

The student recogrzes the value of cultural arts and the humanities and the use of personal leisure ac-
tivities In contributing to his or her physical, mental and emotional wellbeing

The student understands the sound health care principlesinvolved in family living, parenting and
,parenthood.

3 Citizen

Each graduate should have the skills and understandings needed to function as a responsible member of
society, usingprid contnbuting to society in an apptopnate manner arid interacting with the environment
in a responsible way

n Competency Performance St ndards

The student stands the basic stt ture and functions of the American system of do vern me rtt and
the American econdmic system. ,

The student knows basic legal.nghts and responsibilities of the citizen under the American-1Judicial and
penal systems

The student recognizes relationships between current societal anchspvironmental problems and the
dividual's role and responsibilities

.Constimir
9

..- Each grachiate should have the skills and understandings needed to function as an informed Consumer
and to use available resources in an efficient and berteficial manner. ,

...-, /
-- $ 'Competency Performance Standards.

The student knows the principles of sound personal financial planning and management

The student4dentifies the legal rights and responsibilities of the consumer in buying and selling goods
and services

% ,
'Following completion of,the state validation process, generic competencies will be identified and existing
competency statements will be clarified.

9s
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5 Producer.
.

.(

IHF (Continued)

,

Each graduate-should have the skills and knowledge necessary to select and`pursuea career reflecting per-
sonal interests and abilities Each graduate should also have the skills needed to pursue

,
a new<areer

..

should Ituations arise which dictate career chanf ges .., r. .

Cocripetehdy Performance Standards
.

The student analyzes pessonal career opporti nfties and choices in career planning 'and.management \

The student demonstrates the skills teces,sary ,to obtain employment
i _ .*

Procedwes for Awarding Carnegie Units of Credit i
...

Three procedures mpy bt.used by locat systems for aw,rc(ing Carnegie units of cedit or increrrents of units of
credit ,, i

Course credit Came%ie units may be awarded for courses of 4tuctu based on 1E10 cloc° k hours,of instruc-
tion provided by the sc(iool. (Quarter programs offer 50 clock hoUrs of instruction for I/3 Carnegie unit
Semester programs offer 75 clock Iftsiirs of instruction for 1/2 unit *r_redle)--------
Credit in lieu enroll lent al boars may adopt policies, with state yoard approval, to gr'ant credit
for learning' ich has o urre outside the school Local system( s must develop procedures to
award or eiempt credits in lieu of enrollment.

400

Credit for planned off-campus experiences Local boards may adopt pojicies. with state board appripal,
to grarit credit for planned off-campus experiences if such experiences are a part of planned studies. pro-

/. gram

Secondary School Ciedentials

The High School Diploma shall be the official dodument certifying,dompletIon of attendhce, 'its of credit and
competencies required for'high school graduation

Following completion of the state v
competency statements will be -clarifi

dation pr s ess, genekc competencies wain identifiedand existing

S.
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-1Fir (Continued)

.

40,

The )-figh School Performance Certificate shall be awarded to students who complete some but not all of the
criteria for a diplemand who choose to end the formal sro,hooling experience "Such a certificate shall identify

-those competency performance standards which tfie student did demonstrate during the secondarychool ex-.
perience

All students ending their formal schooling experience shall receivia Record of Dempnsfrated Compete] cy as a
part of, or in addition to, their School Transcript.

Local Authotities and Responsibilities

Local boards of education have the authority to require atstridance, Carnegie units-and adult life role competen-
cy requirements exceeding the state minimum criteria for graduation

Local boards Of education have the responsibility to establish instructional siuptiott services and delivery,Servite
to,uphold the multiple criteria for "high school graduation. , 47

t

To protAde an ongoing guidance component beginninrsith the ninth grad'r fdmiliarizing the student
with 'graduation reqt.Oriments and for examining the likely impact. of individual career objectives on the
program of work hebr she plans tofollow; also, to provide annual advisement seiions to'report progress
and offer aftoinafives in meeting graduation requirements and career objectives

To pro vide record-keeping and reporting services that document student progress4o and gr'aduaffon end
eclude -information for heschool, parents.ant students °

st;

To provide drag is and continuous evaluation services that measure individual student progress.in,
meetin ncy.expectkitionstor graduation , .

,. To piOvide instruction-al progfams, cumcultgin and planned course guides, and remedial bly ortunittes to

4,
I . assist each st ent in meeting graduation requirements. .... . .. ,

. ,

To provide appropriate cumculurn and Assessment procedures for students who 'have been identified as
ha"ving handicaps which prevent ihem.kom- meeting ,the prescribed competency berfOrmance re:

k.- .quir4fnents . . ,
. . , .

.

,

Geoigia Code 32.408 (1937, 1961) , 32-609a (1974, 1975), 32 -61 (1974, 1975), 32:653a (1974) ,

32657a (1974), 32.660a (1974), 32-1901 (1971..)

ge
-t
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Descriptor Term

GRADUATION REQUIREMENTS

Descriptor Code

. IHF -Ep

Issued Date

June 1980
.

Rescinds
if Issued

The Office of Planning and Development shall maintain an Administrative Manual for Georgia High Schbols

The following components shall be outlined in an Administrative Manual for Georgia High Schbols

Implementation schedule for phasing in- multiple criteria for graduation in 1980. 1981, 1982

Competencyrrformance objectives and indicators for adult life roles
e

Regulations governing credit and attendance options,lb.

Guidelines for providing planned course descriptions. recording and reporting services, student' advise-
ment services, competency evaluation services, basic.skills femedial programs and competency based pro-
gram opportunities for handicapped pupils

1`,

Sample credentials, diplomas, performance certificates and student records

j

The State Supenntendent of schools shall review annually in the application of standards for public schools theextent to which local systems meet or exceedthe minimum expectations adopted by the state board The state
supenntendent shall report annually to the state board the effectiveness of minimum high school graduation re-
quirements in providing assurance that secondary schools are successfully educating pupils in terms ire rolepreparation

t
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