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.. ‘prodram of depth interviews. The: depth intervieu is an dpplied

;a””research tool that interrelates peop ‘€ and issues, people. and

. sSentiments,. and sentinents and issue It is simultaneously an

effective. school-relations activity. Depth ‘intervieiws differ from

'traditional survey researcﬁ and public\opinion polls in that they are

nsed prinarily to discover people, issues, -ahd sentiments. are

-unstructured- encourage vorki ng‘fron the»respondent's agenda; are
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o . Slnce l973, the Home-School-Communlty Relations. PrOJect at the Wlscon51n

'Eesearch and Development Center for Ind1v1duallzed Schooling has been involved

. . in resegrch related to the establlshment of a supportlve, mean1ngful relat1onsh1

mong the home, school,. and’ communlty. Support -and cooperatlon, which lead to

: ptlmal cklld ‘growth and. development,ycan exist when- two condltlons are met:
. oot Vo .

1. the staff of a school is_aware of and respon51ve to the educa-

;tlonal expectatlons -and- avallable rnsources of the communltyf

%

ST T ana S
EAURY g e - !
=Ry o L
%[ 2. -the community is aware of and responsive to the .instructional
Ef o o expectations.and‘theAprOgram being implemented'at the ;school.
e N .. . ~
o : - -
}nvolved in mlny act1v1t1es d1rected at creat1ng good rela=

schools become
. . 1
y tionships among’the lome,. .school, and community. ~Unfortunately, these activities
> 4 " are .often untelated and unfocuséd. ' By ‘establisking a home=school-community rela-

tions progranm, father‘than*simply~participating”inpa set of,relatively isolatéd:

#

act1v1t1es, a' school :can begin to develop.a mutually supportlve relatlonshlp

Ty among ‘the home, school; :and commun1ﬂ§ ‘ . -

‘Theére: are fbur~stepSHto ‘creating a good home*school*community relaticns \

program Flrst, an analysis of the: present state -of school-communlty relatlons

] i must be conducted " This analy51s 1nvolves determlnlng the 1ssues or problems'
g ____L‘——-
whlch exlst and’ 1dent1fy1ng those groups in: the communlty which are assoclated

A :w1th the 1ssues. Second,. the school staff must plan a p\ogram whlch 1svbased

l‘

-upon the 1ssues and groups that have been 1dent1f1ed. This. step 1ncludes

b

planning a: coordlnated set of activities approprlate to- the school communlty, ) H
i .

- didentifying the personnel who will be respon51ble for carrylng out varlous ) H
aspects of fhese act1v1t1es, and settlng tlmellnes and iprocedures. for ‘the . . .

;mplementatlon of the program The: ‘third step consists -of 1mplement1ng the: ) ) ;

Iswslgl program, and the final step is its evaluatlon. The program is evaluated by :
5 ~ :
f. determlnlng whether the approprlate activities, respons1ble personnel, and B
;7' - correct t1me1§nes.and prccedures were 1dent1f1ed. Thls evaluatlon ogccuars B

N PR

»

‘both durlng and\follow1ng"1m lementatlon of tne plan. . e e
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The mission of the'WisconSin :Research and Development Center ’ B
—— it 1mprove “the, quallty of éducation by addressing the full 4
: range of 1ssues and problems related to individualized schooling. . s 3
Teaching, learnlng, and the problems of 1nd1v1dudllzat10n are VoS ) ¥?
given concurrent'atténtion .irn the Center'’ s effcrts to discover
processes and develop strategles and materlals for use in the oo
schdols: The Center pursues its mission by . :

& . '® conductlng and synthes121nq researgh to clarxfy the “j
processeés of school age/ghdidren learnlng,and ! -

3

o development/ N 8
o,/conductlng‘and synthesizing research to clarify effective )
approaches to téaching students basic skills and concepts . .

. s . R

-

Ty ... develobing and-@emongtrating improved instructional strategies, “ /o
bz . _processes, and materlals for students, teachers, and school )

S administrators ; . -
< « ® ' { .

. ) prov1d1ng assistance to educators which helps transfer the

outcomes of research and development to improved practice :
in local schocls -and teacher education institutions ‘ ' =
f ' The wiscbnsin‘Research and Development Center is supported
L with funds from the National Institute of Education and the
T - 'Unlversgty of Wisconsin. ) L
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"INTRODUCTION . .

.\

J .This handbook is a syétehatic guide for planning and implementing PR _}

a program of depth intérviews either as part of aVéEHbol—community re-

. v s
Iations program or as an effort in policy analysis. It includes all .S
‘ . . ) < ) $ C
necessary information for understanding the advantagestand disadvan-
. i e '
tages of "’ depth 1nterv1ews, planning and‘preparlng to conduct the inter- . L.

3 :

'Views, implementing,the program, agtpally condqcting thz/interviewé;

Y N

and writing a report. The handbook also contains examp es, of materlals - : "f
-4 P3 B
* ¢ ( S
wnhich are useful in developing-a program of depth interviews. ) PR

Ky
[

¥

¥
7 . *
What is a Depth.- Interview? 4 ‘

-

The depth interview is an applied research tool which interrelates
people and issues, people and sentiments, and sentiments and issues. T

It"is simuitaneously a research tool and an effective schooiLcommunity‘
:' gelatiens activity. __T—T—_f"‘““ ' :
) - . {

It differs frem traditional survey research and public opinion
polls in ‘several significant ways. {First,\depth ihterviews are used

primarily to discerr people, issues, and sentimenté rather than to

verify sentiments about specific issues with a random sample of a larger

population. Second, dépth interviews are unstructured--they do not use -
\)"

p%edeterhined,}fgcueed questions but rather empley broad, open-ended




‘the intérviewer's agenda of issues, pfbblems, dr cqﬁbérns.quourth,

-

e

-

Aruitoxt provided by Eic:

. who are knowledgeable, 1nformed opinion leaders or influentials; and

30 well—seleéted intervieas can yield a rather complete study of an

questions. Third, the sense of dlscovory and open-ended fcatures of

depth 1nterV1ews encourage worklng from the respondent s rather than

¥l e

)

depth lnterxlews are based on a purposeful rather than a random sample.

e . -

More spe01f1cally, depth 1nterv1ews are planned to 1dent1fy and inter-

*

& \ t
view a selec ted sample of persons. 1n o£f1c1al positions; 1nd1v1duals

°

e B e s o Eak

\

fd)v1duals referred by those i formal positi
J‘M"

views are normally des1qned to last from,lqtq 2‘hours in an-informal,
S

e

.

ons. . Fifth, depth,inter:f

. -

- 7

unhurrred settlng as oRposed to t‘e typical,'relatively‘brief and ‘formal
RN i '

sett;ng‘for the customary survey resear?h or opinion polls.

T

>

Finaliy;

depth’ interviews are suited to reports.which are qualitative, descrip-

'
1

. - '

.- — i
tive, and pose questiogs and define problems, whereas the usual surgey
1 - 14 R “

research yields reports which are ‘highly quantitative, infused with‘

<

‘ »

inferential statistics, and answer questions which are identified

a priori, '

In short, depth interviews are freqﬁently 2«hour interviews which
; .

utilize general, open-ended questions, and stress working from the
B X‘ - M i AN
respondent's agenda with an aim to discover new people, issues, and

sentiments and their interrelationships. Experience has shown that

clementary school and its attendance area, and 80 to 100 are frequently «
sufficient for a comprehensive study of a school system of about 2,500

students.
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B

{ . ’ 4 i <

¢ - - - . -

Depth 1nterv:.ews have broven to be quite successful as a technlque

for provxd:.ng the 'school w:.th génuine commun:.ty .‘anut and- they are

~useful f}‘or af)alyzmg the social and political cont:ext of ‘a school com= . 1

;

" Lot munlty. They prov:.de an opportunity for school personnel to make posi-

‘tive, J.nJ.t.ra cgnt_:act with- J.ndJ.v:Lduals and groups in the communlty J.n

the absence of crises. on the: other hand depth interviews can be useczb

P

]

- effectlvely as -a vehicle fo_r resolyl_;"g conflictor solv'ing problexps in - T s
times of crisis such as when a local "school board referendum has fa;led X .
Advantages of depth g.nterv:.ews \ar\e that they° . Lo N
‘ : T 1. 1dent1fy heretofore unrecognized peopl,e, groups, and or- . e .
R ganizations in the sshool communlty. - ' .
. ‘ :
NEI '2; Adentify heretoﬁore]urrrecognlzed a.ssues, problems, and * ¢ . \ :
L ‘ " concerns in ‘the- communlty. ~ o \
a0 q/g X N /'t —_— X ' . 4 N
. , 3. relate the issues, prob‘lems “%nd concems with the people, ’ s
.- 4 groups, and Qrganizations, and determJ!.ne the sentiments, ) e v
KRR beliefs, or ’a&ties spécific people may have on spec:.f:.c § 5
A \ ) ‘ , o -issues, /S , . . e :
& a5 . - * ‘. ' . ’ - — e ""4""‘*-" T -. - - ::
: T 4, describ;e/@dynafnics and interrelationshi ips among the, -5
: \ people, J.ssues, “and sent:ments in the school\communlty. ]
f“-:.. . 5. possess the capab:.l*:.ty to answe.. the Jquest.xon Vwhy?" ‘ - /
4 4 - "
. > N . s . -
L ) 6. redefine old problems and oncerns. ; \ - s /
i , \ prd S
N 7. adJust to the J.nfusz.on of new data, unanticipated cir- P
: - cumstanceés, and dlscovered neecCs. ) : . L
H : \ * ,/ *
; 8. deal largely with the. respondent: s rather‘ than the . g t
interviewer's.agenda. . ,
. - / _
. ,9.. gensrate alternatives fo solving problems and resolving : - 7
: . conflicts. f\ . :
10. discovér the critiéal issdes about which a practitioner
may wish to intervene.
i ¢
@ |
s , J //
- Q ;
. . .- T . )
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o o it . N ) Véx*‘ LI 47
. ?::,v; 3 : . S T s
Ny * ’ ' L I ;:“ ‘ - 1 > -r
1 ¥ - - ‘,’ N A : * e . N x
:‘b . § - g s - T R i
. v -y B A el - .
< 1 o -
- — -t f LRI b . ., vy v - -
1. gdmc;.fy the key opmxon leaders and channels of com-
] munication for: subéequent action, ™ = . ,
. ° * = ‘ - L Lo .

Sz,

“'*‘\.

""""F
become a.posxt:.ve, effectnze schooi-&:omtmxty relations

vehlcle .on- ltS own merit. - 7 . . :
. : ’ ‘,, Caoe g T e‘x A ' ';
. "Dléadvam-ages of degth .mterv;ews are that they . ) - gl
-~ . R Y K R .
,\ i / ~ harS R : - Az:- Jp—
-k cannot be generalized to the larger population o\f a . o ,f’ oo
s P samp‘le by uemg sanphnq theory and mferonta.al s'kaglstlcs, . . N »é'
ST 2 deal w:.th percep{nons, not\xeal:.ty. . oL L
. -~ > ~ 4. . a . MRS
v 3., are lmted by ‘the: J.rﬂ:erv:.ewer s skz.ll an;l zblas. - L e P
.‘-/A ) L T - . ¢. « s‘ ] . ~ . . b Ls ) . f ‘\,,»‘4_»
i 4.4 are time~- and resource-consummg. ' R ! o T
\ ' e : L e T TeiN *l
) sreduce fmdmgs which are normally 1imited tB the pa'r\ L
P , S . . .0 RN
1y ylgular case -or problem under ?Quoy. - - - | Co e
- LI R S . i 3
6., may not y;eld data needed or.z fequired by the pract':iti_.oner',";
for.making * decxsxons., ) ’ > \ :
. '7. can only deal w:.t;h a lmlted 'number of ob)ectWes gt a
R tlme‘ .z -
. " 8. ‘produce fmdmgs whgch are more subject to publlc cmtl—
~ e cism' T , .‘4 ‘* E Y - .
9. frequently result in sensxt_We and confldentlal, data,
) ‘and lack respondent anonyxnltylwhlch ieads to ethlcal .
~ problems wheri, report:zng‘\ the flngmgs. . , R - - ;§
. - — ~ . »” hd
, L= - iy A e ) oo L, oo
- X0; are “MOLE, dlff;\.cult for a practltloner t:\o, conduct :u;x his cLt :
T or her own schodl communlky . . , s / . 3
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‘The depth mterv:.ew techmque ¢an be,. emplo;qad elther during "t:mes

’EH:-,,.":i < K’J o T T !
|

PR : S * LN T T BE e o .o
- of cr:xs:.s" or "tmes of peace. . When the tec e i5 used during
: - G B p « . - Lotz A ! " r

.. . N\
times of crisig, the ObjthlY,eS are customarJ.ly to determ{*ng

v Ky -_L/" >

£ . o N . \‘i‘-'l‘:. ;-
T ‘the issués’ pre klpltatmg the GrlS::ls; PN >
oy . x- - . - \ B ’}(z"! .
2. ‘the peop‘le, groups, or orgam.Zat:.ons who have an {nferesis

. in the outcome *oﬁ. uhe crisis; |« , \ EaY

N - - PR 5 . . e : \ >
3. the mi:errelatlonsha.ps between the people, .groups, organi:

zatlorxs, anc’l the: 1ssues, and. . . 8-
. . TN R - T T T m e

4. \_DOSSlb.Le alternat:.ve proposals br mecham.sms for resolvmg
“the com’:‘hct. -t ‘ i o, o ;
i « R &
- o .o" D N T . -“5 . { . - " - ,.§.
T Hence, when depth mterv:.ews are used for cr:.sz.s management, the alti- - , %
’ é:" {-‘\- W . bt “ - ? ” ! ) P :
' rate ob Jectlve is to gam mfbrmatlon whxch wa.ll contrn.bute ‘to resolvmg oAt
"V the part::cular problem. ‘\“or example, if a ocal bond referendum has .
"‘:' c A - - _. ;
{ ¢ - fa:.led,. depth :Lntervxews couJ& r‘*lscover the p\oeple, issues, and sent:,- . o
< .. . . N AT
’{"‘ “ e " » Pt g T : ’ L

P G ments mvolved, and why they fa:.leo. Slmxlarly, depth mterv:.ews woulo ] LT
3, I . - . ! A PR
/ be useful m learnmg the reasons why the mtroductlon of partz.cular in-. . / i
SO stmctlonal programs were met wa.th publ:.c hostll:.ty in local elementary e ;
) * ’ ' ¢ b - - v N
Lot :}é‘m > . ! i, A~ {? ’ o
e '* - X, - ' - - ¢ . . LA
ST Q?f t.he other <’i when the dépth mterv:.ew techn:.que 1s used durmg - . i
. : . " / ‘.' - / \. ‘ i . i N . ;
ot mes of peace, the m@ on x?esolutlon is a minor objec_:tlve. In ,,,;‘*;

A i ) .‘ . - I: . . ‘m'
. S N oo TP R
hesé cases, the objectives are generally those of: s T . BT
. oo i oo T ¢ il - Lo
e, » - - - - : ;T;
o« ;. ry &)
-, ’ - _,5
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N 2 1dent;fy1ng any and ali s1gn1f1cam. people, gronps, or ; .*

W g . organlzdtl ns rather than those assoc1at:ed with spec,lflc - . RS

v/ - Y 4 H - i

. N - past, e\Ent or controver51es- ' . / “ . A R
Lot o7 e 5 Y SRS S

2, J.dentn,fylng a wide range of 1ssues,aproblens, and concerns-- . BT

. *‘both past and present--and not’ focusing on 2 smgle contro- [ ] '5

~ . A\" ° d ' . - i - R ~:

3-53 as)socf’ating the people and ‘their sentiments wj.th the issues. g oL

Jeooo . / i - .- ¢ . .y

& would be adv1sab1e to the unlnltlated to_avoid us:.ng depth inter= ' I

- . Sl -

N s & ) P

vs.ews for tk{e fxrs?: time if. t‘hey are to be employed dur1ng a per.‘J.od of ) ",\‘}:;

R < S T

. cra.sls  When - depth a.nterv:.ews are used in t:knes of relat:.ve peace, not .

: - \“ ~ * : - \ ,7 ': % ﬁc ; - ‘:*:4:

. onl Wlll the 1nterv_tewers beneflt from the practlce, put the whole v - . 2 F.;é

- * . w0 %, . N . .- i :

A / - - e

. school communlty relatlons program w111 prof:.t from the concerted L . e

. / = Y SN s . . = . v

. 'effort at irditial p051t1ve contacts. T . H .t ¥ % e

R - “x < 5 ’ - —m ;‘\T % . 'k
U - ‘I‘her,‘efore, this sxmformatlon ‘will be based on C;epth J.nterVJ.ews ’
e ‘. L r . . A o C
~ ' Q ~ .- \L;
< w ' conducted durlng tJ.mes of ‘peace rather than crisis. ~Let us assume that & L
: - DA % ; . - &
; ) ; : - - X . . «. ¥
T : ene top.1c of these depth 1nterv1ews is_the " school-co'nmunJ.tv re]:atJ.ons * . af Gl |
’:-t - ’ . 'y 1 o 3—; . i Af’ - . '.!
3 .. £ . A g *, b . - 2
) program.” The obJectlves could be as broad as the "school", or as narrow" £
as the "readmg program." “E’if)é_ggnce has demonstrated hownver, that ) ;
P 7 — - V v = z

- Sp— s e » 3 \‘ 5 _
- A "elatl.vely narrow, preclse objectlves prove j:o be less frultful than , §
iy moré broadly def_ned object:.ves. Restmctive top;és 1nev:,tab;y emerge ...
S A : : A En
- as i ssues when the broad range objectlves are explored, and the real 4 .- .
. p:.‘oblem“s orx o_ther ¥ssues ré'main sub_merged. H_ence, a broad‘ topic such * \> < ts
B 2 - > . . : i
. - as the school-communlty rel atlons prograzﬁ \ull usually stu.mulate re~ - it
E,’ . ’.-‘/— - 4 * "'J ’A - ~ ‘ - é
T spanses, assoclated\ with s hool-communlty relatlons as well ‘as speclfa.c . /5
L é/' . x /_(, e L .. P B .~ - ’,/«"’:
_r . L . e d - . . . . L ¢ w, T
S0 / topics such as grading, eadmg, and dJ.sc1p11ne. 4 N ’.,, ¢
£ " 1 . . R
B . e o
The topic of school-co’mmunlty relatlons is also a good one fo'r ¥
- - . ' T SRR
- o the £1rst venture 1n’E3 depth ,tntervaewmg because it usual’igy prov:.des . 3
RN i, ; . o P | ‘ f
- -~ WL . . ﬁ . :i:
\ ' ~ 1'(‘ . v r %
(e S Tk .
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% ¢ - . . ¢ \ :
Loos - . : ‘ o - :
‘easy; jﬁstlfxable access,to people in’ the school communlty It is often ff . ';
v o ¢ oo Y . . » “\ . ¢ T i R E
\easier fof\e pfihcipal to explain gn interest  in géthenihg opinions * . +
\ * Rt e - - N . -
* * T - \ [ R EEE N . . .
r\frqm‘yax‘ig\&‘rs\ki)eople about the question of school-community relations .
. A ‘ N v~ T - < -
~——-than it is about"repdlng oy ‘ . R
* . '::-5, e \ . - * Am
The 1nterv1cws ¢an. be spread out over .a perlod of months or con=
LT

¥

# The ‘atter encourages élose intégration of the data and less chance

‘The former approach allowé for greater

‘tracted into a 3-day perlod

sim ltaneous analysxs of the data, mldcourse adjustments, and findings.
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*  ESTABLISHING THE OBJECTIVES g = ) Tl
. ‘ . . o N . s
_____ o / . . -
. T?e objectives of a depth interview study can be stated in broad . -y

terms. If the ébjective is to discover as much about “the schéel and

e . - L

school—commUnlty as p0551b1e, then the follow1ng open-ended -questions

AN

) e . ’ s

:wiiﬂnsufficei o ,/%— S . ’

7 e T - .
' / yJLet s talk~about ... .. . school., | . ) .
N\ \ : N
o //) What can you teld - me about e school? _
x‘ -/ \ o o B T P /',/ i
‘§“P“ *What are the strethhs (weaknesses) of .. school?

- Pres

&

L , L B N . L
If the objectives -are more specifig, then ‘they can be couched as

. - 1

- Ay
*Teli me abbutSéchoolvcommunity relationé at . ‘3sch061.

e . g . s
- JE—
-

'Identlfy ‘Some Of the effectlve and 1neffect1ve aspects‘bf;the
1’; )yrschool-conmunlty relatlons program ‘at ,v,_—”school A

e T AN
T 'LeL's talk about~ school fac111t1es or school bulldlngs in the
district. Compare the elementary school middle school,, and
hﬂgh school . .

e -7 . N . PSS

“i

.,4 _*Discuss the last referendum Why did. it fail (succ ed) in

e e ‘

v your éstlmatlon? . - . . ) . -

\ . T
Objectlves whlch are any more spec1f1c than these probably should not

st t - LN

N

be used in a: depth 1nterv1ew because many of the advahtapes of this
\ . .
i type oﬁ%interView Wbuid be.lbst. :

N FreQuentlytepecific information is needed ox would be of interest

=

to those aho gibe:depth interviews, but euéh sggcific/questiens begin _
_ N . E . !

t et —\_
: o . . ! - * Ko d
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, 10 ) . ya
- | :

~ to take the form 6f a focused, closed interview format. .They can, how- d f
‘-_. ‘\ 5 ) K i
a ever, be incorporated by putting such questions at the end of the
o SR N 3
N interview schedule under the heading "checklist" or "benchmarks,”" 1In // AN .
! th;é,wayp the virtues and benefits of the depth interfiew approach / .
, 0 o ) ' ‘f \ i . ) d .
2 will not be contaminated: Examples of some relatively focused questions are: - !
;;//’ B <, * ) o B ‘
7 *What are*yopf,SQur%es\ofcinformation?

4
T *How effective is the€ newsletter?
" ‘ *What problems areithefe with the schoob transporitation?
‘.- 7
On a scale -of - L to 5 how would you rate the effectiveness of

: - . communication at - __school? , . | o
H s . - R
«' / : ) ' : . : :
: ’ Samples of checklists and focused questions can be found in Appendix E.
R Who ‘Should..Do The Intérviewing?
}x\\ Befoie,tpe question of who should interview can be. answered, it :
§ \‘ is*impqrtant"te determZ:e ‘how many interviews will be conducted and ,° i
i‘ RS . i o . ! )
: over what period of time tliey will be completed. It can be roughly cal- ;
f cglated‘thqt each 2-hour iﬁterxiey,willyrequire a total time commitment y
Loy &, e o T o / :
S <Y about 6 hours. The 6 hours can be broken down as, follows: / o
P ¢ 1 ." ’
U 1 hour . . , *Mail contact,or letter: -
4 o, ) o ~Telephone arrangements o .
. ' ' “rTravel to and return from interview S ’
: ) s sl R
e 2 hours . " eInterview time - C . AN
i . - R N
: ‘ .- 1 hour *Mail thank you note N\
i, i - . 'Clarlry notes -and ‘interview records
g 'Telephone follow-up for clarification - :

AW AT AT

- N
® - 2 hours eWritelé/;erbatim interview summary -~

¢

f - - / ¢
& hours. - Total !
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L \\c
'ause circumstances will vary

Th:s is,” of course, only an estxmate ba

the amount of time requlred for plannlng purposes.u For example, prior

- v .

access to Lhe‘reepcndents makee -mail and telephone contacts go qultkly,
andLlf all the 1nterv1ews are tc ﬁé co;ducted in a rather compact geo—
graphlcah,area %gﬁopposed tc‘a,lees dense‘rdral school dJ;strJ.ct,‘_-the<
time commitmentgifcr travel will be lese..“The need for clarlﬁlcaticn
\and follcw—up oé ihterviews will vary'according to their length, depth,

.
-

and complexxty. The tlme devoted torwr;tlng a verbatlm summarxrcan

2

%

-~
N

\ usually be calculated rather accurately dslng the followxng formula-
o . . . ‘

\\\ ‘Each hour -of intérview time normally requlres ‘one ‘hour of writihg time.

ertlng up the 1nterv1ews can be avoxded if three condltlons prevall-
. , -
- s . . . . /
1. Each 1ntervaewer is doxng five interviews or less.
- . i

2. rAll 1nterv1ews in the: study or project will be compl%§ed

: . in lO days or léss.
‘ ).

. 3. Theiintervjewer's notes and’records are comélete and v
- clarified. «" ) v L .
Note that all three‘cohdltionsgmgst be,het. lf hqt,kthe interview
zﬁlfshould be written up~in'a-fashion'sugcested by Appendix‘b. g
F . . - . -
. "Tlhe cq@Tltmeqt has heen dlscussedlin this’sectﬁﬁ:becausé“it is

.A --L' -‘— \'. . s » N -
the critical determinant of personnel requirements. In §hor%, deter-

mine both when the dépth intérview program must be finished and how
; e dépth ii program must be ;

i
many hours of work will be necegsary’to compléte ‘it. Then, the work

- force needs will becomé -apparent. -

-

Ideally, thelcime requirements for a“properly designed and im-
_ plémented program should also alloy for:
: i ) - .
B : o {

7 Hoas \ /‘

s

g s L e e

n

H
H
H
H
.
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2
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oA mgloaus
A i

2

1. a aingle, initial interview followed by a debrleflng of p .
‘ the .experience and crlthﬁe of the‘'quality Qf the inter- ’

Vlve . ) -

2t ‘tlme for analy21ng the first one-third to one-half of the
\gnterv1ews~1n order to make the’ necessary decisions for
lterlng the  interview schedule- and
} t @é“f ly21ng, determlnlng some prel;mlnary findings, .
Iy statlng rop051tlons baséd on about three-fourths of f\

interviews. \“ﬁ\\ . - ’ .
~—

—r

b?ﬁpically, %oWever, most programs‘;;;\Bgfsgtisfactoril?\compleﬁed with-

) . L > -
out -committing afly time to analyses andipreliminary fiﬁdi§g§;\
* . /: M A B . - >
Other important factors to cohisider in determining the
ment are the dhjectiyes of the depth interview program., If the\ objec-

e s e c P . 5o
‘tives are prlﬂarlly concerned with community relations rather than

'be in terms 6f days or weeks. Lo
-

el
P

\
A

needs to” be §ivenvto t;aiping, bias, parents,vs..professionals or
N 4 i

; : N\ :
also dimed at .discovering knowledgeables, influentials, and the social: X'

S { : { N T ‘
policy resga?§% needs; then the time commitment.could be 'spread out
over several weeks or, months. However, if policy research data. is

.
-

~needgd for an iﬁpepdth decision, then the demand for cbmﬁletion may
W
' The objectives éf the program also affect "Who shouih interview?"
. ; : 5
in another fashion. If the program is directed at gathering general

~ - PR
. - N

information about relatively nonsensitive issues, then less attention

~. . y [

insiders vs. outsiders, etc. than jould be the'case if the program is
based on critical or sen51t1ve issués or coggucted during - a time of

crisis.. In addltlon, if the prog\iT alms oniy at 1ssues (see Figure 1)
- ¥
and respondents" sentiments about thogg issues, less attention needs

. . LY L7 L -
to bé given to these factors than would be the case if the program was
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Should insiders or outsiders do the interviewing? What are the \ ' &

1 " .. \ T

) o - P ./ . . ‘ -
advantages or disadvantages of eag¢h? ,An insider is- one who has a . \

i . LR H

social or politital relationship with £he people in 3 -community or
po : p , y

insEiEutiog‘and a possibléigtake in the issues ox outcome of the pro- _ ;. :

graﬁ: AnjoutsiQeflis cne who does‘nét. Therefore, an insider may be
a tehé&er, a principa%,/or a parent in & particular school or’commﬂnity.
Yeg,/%hat same pérsifjcould be ;n outsider in another schéol'community » f
ldé/even another‘htééqgance area in thé'samé school system if different .\é

;elationships anq/stakes prevail in the other system. Consultants are

/
Y typlcally out51dér§, but ‘may not be 1n their own school commurlty.

‘e .

P . T ‘

Insiders generally have the distinct advantages of "knowing the
/

. / h ) \‘
territory" and "knowihg‘the right questions." Outsiders generally must
¥

b b s .

e <

/

spend cqns;i'derable i:ime 1earning the te'fritéry and these gquestions. .

One dlsadvantage that lnalders have, however, is the 90551b111ty of ol

[

conSLderable 1ntgrv1ewer bias. Similarly, know1ng the terraitory and *

. the g?e;tions migpt prevent insiders from disqo&ering new, unantici-
pa;édlpeople, issues, and values. Frequently, too, insiders do not
hé?e access to someé social or political sysﬁgms of the school comm;nity
igécaﬁse of their role in that community. For example, th?'principal - ; ' $?
who interviews parehts.may have trguble developing rapport'when it

3 “ e

Acomes to asklng them abouf programs in which the prlnc1pal has con-

sld\?able stake. Or, the parent who has had a role on dne side of a

volatile issue\ﬁay,ﬁaﬁé diffiéulty interviewing another parent who
~—

has beén active on the othét\s;de of the same issue. Depth interviews

ffgquentlY‘generaté confidehtial info;hatign. This, too, creates some -




a.

. 8

< - i f

ethical problems for insiders who must simultaneously use the informa-
¥ . L

e

tion for the program, yet still live in the school community as the

possessor of information they might not have in their normal social : ¥ :
\ P .

role.
Hence, except for .the, time required to know the territory and the

~ N L‘

r;ﬁht questions, the outsider has considerable advantage over the in- ;
AN ~ - . . ;

-sider'during depth interviews. Howeqsry the -cost and lBgistics of ‘

1
. . N . . i
outsiders méy require that insiders be used. When this is the case, N

Aoty o,

then the abové‘discussion should be of paramount concern.

Can amateurs do depth interviewing as wéll as professionals? If -

A * i

an amateur is defined as omne who:has very little or no experience with /
. . . i
! L.

degph intérviews, and the profes§1onal,asvone who has had considerable;

{ LY
- !

experiqﬁcé Undggﬁeaiying_conditions, then the‘professionalAwill probabiy

a 5
-
N

do u better job. However, given the proper circumstances and training,
the .amateur will have little or no trouble with depth interviewing.

But, don't expect the ama teur to tackle the subtleties of a depth inter- . ',3

. f

|

view with a knowledgeable and influential person without some expefience, ! J

‘ - . | T J -4

in conducting interviews and‘without knowing the pacticular issues in . :
N ] . . ® . J -

- . . v

question. Similarly, the amateur should not attempt to look for the

( / e
social and political structure while interviewing until they are ex- i
yet, amateurs should have little probl: = discovering the' ‘
. . - {
/

; | . cq el /
issues and sentiments. Of course, the ability of.the amateur to become

7

perienced;

) . : . ‘ . /.
an experienced. professional depends on the opportunity to train and

-~ [

conduct depth interviews.

N d . -
. N 2 : .
. . Fl ‘2}
d ' 2
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v ' .This section w111 outline a\sample program for training people .
il ‘\.,-’-—-""f ) \\ ‘ -7 .
3 _ to do depth interviewing. However, this proposed training program must
3\ be adapted to meet the unique needs Yof individual school communities.
N ) ° Orientation to Depth Interviewing

T o Time required: One hour. -
: . tapurposel g To provide the interviewer with,the back-
3 W ~ground and the advantages and dlsadvantages

' ) : s of -depth ‘interviewiny.
) s ! A ‘ SV
i ' Method. Leécture-discussion, question and answer.
i ‘ , i
g . Interview Objectives and Schedule
- . Time required: One and one-half hours. ) |
; N . . d
?’ . Putpose: To translate the program’dbjgctives into
. - -~ e n open-ended questlons and to review the

S / customary parts of the lnterv\aw schedule.i

- v L .
o Methéa} - Discussion, questlon and answe§\\ -
o . Bemonstration or Videotape Interview |
2 Time géqﬂired: Three hours:y / f \
;; : Purpbsé: . , ‘To--demonstrate or shoﬁ a videotape of a
; ' oL, , proper depth 1nterv1ew in the. presence of
: . .Y ‘*  the potential interviewer using thé inter-
H view °chedule estab11§hed in the greVLOus
; v session;. and to critique the demonstration
i - . or v1deotaped]1nterv1 W. -

-

3

¥
.
B
1.
o
s
%
e
:

H

-
i

¢
* ~
e e
i
KRG
i ]
it s -
Q :

'

‘Method:

I

Demonstratlon (actuaﬂ or videotape) and
questlon and answer, .

’

.
e s A4

4 4




e

Time reduired:

Purpose:

Method

i 4/

/
Timé required:
// “;tg_ Y .
Purpdse° o

-

Time required:

‘Purpose:

Method:

_ -3
Time regquiréd:

.
_ Purposé:

»

H

Field Interview

One hour in ¢&lass, three hours in tHe field

(approglmately). ) : ' N

To demonstrate the steps in obtalnlng access

to the respondent and to actually contdét, * .. 5
travel to, interview, follow-up;- and -thank the .0 ‘

*

;respondent for allowing--the: intérview. °, ]

Lecture (one-half hour), performance by student. Lo

~ H
. £
.

Interview Write-ups

.

One-half hour in class, two hours independently. .

- v
hd N

To demqnétfate performance :in recon%trdcting‘
the depth interview as verbatim as possible ‘ . o
and in a form for data analysis. . . 1_ :

,gectufé (one-half hour), performance by student.

oF

£
Interview Critique— ' Tt .

-~ / -

. . t .
One-nialf hour per interviewer.

To criEique the quantity and quality of the -
depth interview performance based. on the
guality of ,the verbatim interview write-up -t
and on jthe @stabllghed criteria‘for, an effec-
tive interview.

Indep ndent review and crrthue of each inter- >

Dat Analy51s andgﬁnndlngs

Two hours. - R ST
- N . -
To démonstrate the metho@g of analysis of r j}
depth 1nterv1ew -data u51ng actual field inter-~ .
views whlch were wrxtten«up. - E

Demonstration and small group work if inter-
viewers number more than eight.

N -
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R )

18
%
Time required:
Purpose:
.o - *
Method:

| ,

L]
™y Tj.n:fe trequired:

" Purpose? ".

. - ’

, + Method:

s -Th° total time

pra—— st

~ ‘Report Writing Y

»

~

be approximatel n
\’;
mterv:.ew;.ng and mdepende'xt work, -plus the \)pour crlthue per mtervz.ew.

i
l

One hour. . d
. - \ H N
To demonstraté how the erview data and . . -
flndlngS'WLll be/;ndG:;orated into a final ' - o
report. -y . . ,\ P

. - L]
-~ Lecture. . . )
. s AN . - .
* . N ! . .
Final Preparatlon for Interv;ews Y ;
. N . f . ’ s
6ne and one-half hours. \\ : o
. L ‘~.:
' » N [ 4
To answer and -prepare for actual interviewing G . -
prior to-going into the fieiq. * . B
e ) *, ep \ - . - = . .?.,
Question and. answer. . Yoo ‘
i oE T %A
‘?“f. o B

. > ~ -

needed.for training new 1nterv1ewers will therefore -

»l

hours of group 1nstructhon,énd ,about 5 hours of fiéh&

i o

‘9 - < et B
- . \ - . N
AsSuming that five 1nterv1ewers requ1re tralnlng, the total tlme commlt- B
;’. ‘ "
L >
ment would be abo}t 16l hours on the ‘part of each ;nterv1ewer trainee. :
l - "
The tJ.me arrahgement or workshop format m:.ght appear as follows. e )
- . ) }
i a A | .
- / Day 1 I e e
; . e
} o~ B * .
i ..-9:00-10700 Orlentatlon to depth interviews "~
10:30-)2:00 Intérview schedules and objeqtlves :
12:00-4:00 " Lunch
i 1:00?3:00 Demonstratlon or v1deotape interviews v
3:30~4:30 Critique of demonstratlon or videotape X T < v
- “i R X ‘ ' - ‘
2’ ’ ’ Dal 2 ‘. N g 5 f
; . b = - ] - i
%;00-10:00 Preparatlon for fleld 1nterv1ew .
10:00- Interview in. field" i : ® ‘
. ,1} . ) ¢
4 ' *
-7 : :
J - L " T -
., )’i{ . - ),4’ -
!j ' ) -7 i - £
N v R ' ! . sS4
¢ ,!3} N ’ 2 = - ' SOl
I’;" ., A - s D . . ¢ .'
3 M - * -
/ o/ ) . T - ; o
. . - . ? . . i ,[ B - ~4;/3
. L. [ - A NPV




~""iJay.B‘

»

'

9:80- 2:30 . @slnterVIew wrlée-ups (1n clhss) R
16:00-12:00 . Intervxeg wr;te-ups (lnalvzdualLy)
12:00-1:00" Lunch. .= .8

1:00-{530 # Cxithye 1ﬁ%erv1ews (1nqividually)

Ll -
3 . ™

% pay 4,

Q’OO—fi :00 .. .Analyae data” anawflndlngs .
‘il 30-12 30 "/ Report wrltlng
712:30-1:30 ' Luhch -

1.39—3:00 . 3 ,,Flnal preparation for 1nterv;ews
N .

oL . . ,." .
- RetlRN ~ 7 ? & - i

of coufsei,this Schedule can bg compresSed 1nto a three—day
. s . A

- 5 § - .

Squ or tra;nlng-sess;on by: .

- "\
a

. >
.

piepa:ing fbr—the inte:view {Day 2, 9:0Q%1G:00) on;bay,l;
¥ »

Tightly schedullng 1nteny1éws on the even;ng of Day l or

thefmornlng of Day 2 . X

. e - .
. : e . X

.

w:igéng,up interviewstiate,onioay 2, -~

.

.

?inisﬁing;the act1v1t1es ofhggv 3 and«Da 4 on Day 3.
t""f *V .

Generally begxnnlng‘earlch aqs :1nlsh1ng laten in‘the
day. ’

N
] j‘
- - = ' r- . N » b3
. -’ - -
-

The factors which'require‘considerable'time aze‘thetactqafghleld

I E ,‘n

L ]

1nterv1ews which should be genulne and not prearranged, and the 1nd;v1dua1

. e

1nte;v1ew critiques whlch,should.nct be short-changed. 1f there are

{ , o a ” '3 sedoT . ‘/'

~A?

* more than eight lnterv1ewers, tne tlme requlred for ana1y21ngudata

. )
o x
< A 2
. 3 . - 2 ) 3’; .

,

and wrltxng reports should be doubled for each elght ;nterv werg%added

,td the training seséiéna of course, thls uould beé 1n addztlon ot

'
\.

he
B

- *

tlme requzred for 1nd1v1dual cr;thues of interviews.

N . . - LT K N i !
Additiona} traiﬁing~t%me would be required if certaln corn
.- - U . 'a

. »
» v

or iﬁterview'dbjectives dere'paramo&nta- For exa

* t ~
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- of paper.

. The interview ~sér3edu1éf can be simply typed on 3" x

v - - -

Flgurp 2) which include chf(fjectlve questions and stlmulus words, or

'it can, ‘he &
R ¥

v _» -

5" cards (see

- -

/

-

more. elabo{'ately on 8;" x 11" ,sﬁeet('s) of paper. in

n. tnese mstances, the z;esponses would be .made on a separate tablet

Y sample mterv:.ew schedule is prov1ded below for the dls-

o s

Purposé.of the Study .

’-Geﬂ%al purpose of the study

A
- T,

-
v 4

- » ~
' : 1 “ -
& . s ‘e .
- - Al
ey v A "

cussion which folltds- - .,,,,j ) ) ’ . MN\ ~
. Name of"Rgsﬁoﬁde;ltés)— S ' SN ‘
7,;\d§te§s e - - ‘ ] - -\‘
“Felephone ’\Iumber . » -
. ‘ Tk ok Tk o+ X ‘ e
vI”.A Irltfoﬁtiction . ' ¢ e
> . WHo. are You {Interviewer)? . .
1/' *Name °* °~ i . : -
*Refer to lea\tte; of . ir:tro;i_uétion and locai Scﬁoo]:s ’
'R'qfe:r to _étuay.“affiiiation *
»Indicite that '];'09-12 oth\érs' 3gre also interviewing .

4

~Dlscuss the posn.tive aspects and }hlgh po:mts of public,
_education in the Green Valley School District

.

5 CETw

% . - L

N w
v o A e A WA




'Spec1f1c purpose of the study

.

P

-Identlgy the effectlve and 1neffect1ve aspects of the
. . school-communlty xelatlons “progranm. - .-

’

'Dlscuss the»klnd of school ﬁac111t1es they have ide-
5101enc1es and streng ths). ] C

'Dlsruss why the referendum deallng wlth the Marshall
I ) School falled : - . e

- ~

25

< - s

P4

hAuthqgigafaon R ’ ) C L,

-Refer to'siudy authtizaﬁicn andilettep of in@:qduEtion again

. *Refer to study afrlllatlon and to whom you ate re590151b¢e
‘for ‘these: 1nterv1ews SIS N ¢

-

Use of the—Infofmation * T g . ’ L

'Report by tbe study group to the Green Valley School Dlstrlct
Board of’ nducatzon and copies to thehreport wlll be available
for publlc inspection at- schools An -the arear\\ . \ 1

. » -
*Use of your naine (s) and/or quotations ' -

- -

*Interview is. part of a larget study 1nvolv1ng a great .
. number of intexviews (in eXcess of 100)

. ~*No one will be identified by name or directly aasoc1ated
7 with qpotatlons .

_x

'Study‘may employ quotations'to illustrate- its observa-
tions, findings,. -ox concluslons but names or direct 1
o association will not be utilized )

Fo on® it

. Whyﬁ%te;We'Intetuiewing You--wa We Got Your Name » ’ : ;LT

« - . PR

L0
e PR Loy

}_, 'Lzst of all public OfflClal’ in the Green Valley Schopl ’ o .
: Dlstrlctuxnpludlng school boards and municipal, county; . -
. and ‘town off1C1ads . -

rl 1 e

*List of'a‘l administrators’ and teachers of elementary and\ ‘C)
secondary ‘schools ‘

Ry

.

-

e ot N .
e o s e vt S

e

. \

o~
I\ st st | e

ennre oy wihorhapad




: TR g VAN ST T T T W e S
It e o I T -
< . b . - -

s IR N

Pui swTmR iR, wap

“Ll £ of persons -wha-are kno&ledgeable and 1nformed about
D p 3lic educatlon -in thé area °
°L1st Of some parencs selected at random from school atten-
dance rosters to aet b;oader reprcsentatlon
o~ d % voos C 3 .
°L1st developed from 1nte&v1ews of persons who have been.
nomlnated as, knowledgeab e and 1nfo*med by .others whom we

have 1nterv1ewed " \ o .
. \:L. "
Ir,h;Biogfapﬁy - W e -
¢ - i B .
4 ;fEdu‘EEiohal’Histbry of Respondent .
‘_:,},‘-"{/I.’ i 3‘ \.~ .f"“ P N

‘Sch’oo]_. hi

» i
St

stofy ofg;esgoﬁdent

DlStrlCt - - :
‘ -
~Differénces noted
iChildren. -

~ * i

: .
'Vames, grades, aaes oﬁ chlldren‘ !

JSchool hlstory of each Chlld

7Spec1f1c hlsﬁoxy of each Chlld 1n the G r /n Valley 3chool
District . . ) \

Lo

* o

‘ ‘ R i; - )
*Differences~-amofig children and places of school attendance

«

., ‘ ]

*Experience of children in th?‘Green'Valley School District
IIT. éentral--Opehﬁﬁnded Questions of Qhe Green Valley Study

What are some of ﬁhé’strenéghs of the public schools in the
Green Valley area? Weaknesses? Points of excellence? Places
for imphpvement? Problems, concerns, issues?.
point of view.) o

(Q\fAllow“respohdent to establish agenda—-nﬂt interviewer
R *Note language of the syséem . . . /

*Have respondent operationalize the responses

- . i

‘Definitions (“What do you mean by...?") -

*Examples ("COuld you give me an example of what you
mean by...?") :

[}

{From respondent's

i
[N

$lap 4emas

e re wratyoals s trave o

¥
7
Bt
3
B
H
<
K}

s

2

R PRI

R
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- °D1fferences ("How does ‘ L dlffer ffom whatryou
‘ experlenced in another school or place’")

°Changes’(spec1f1c dates) (“Is it differeht'before or‘J
‘after a certain: event’") ? ' ,
°is:.:should“%"Now;,What do you think it should be 1like?")

T - \ o

*Quotations. - ' S

) - sl SN ? ..\\'._ ‘ o™ — ol -
. ':L .;?laces - L . ,\ . .
“ \s !
. 'Names ("Who are ‘Some others who would be. knowledgeable
or 1nformed about '.1 ... ?or "What do yourmean by,
> 'they"") (Thls isto infer social and political

structure of the commﬁnlty y

School-communlty relatlons .of the Green Valley schools.
Compare\and strengths and weaknesses of the hlgh school, mlddle
y
£ 'school, and elementary 'school fac111t1es in general.
°Compare the strengths and weakness/of the facilities among
the elementary schools (Greenleaf, Muir Woods, Rose, Marshall,

Dunnell) . . -
3 . - / . ﬁ'

*What : new school construction would you (others) support°
‘Oppose? At ‘the ngh School Mlddle School? Greenleaf?
Muir Woods?" Rose? .Marsha112 Dunnell? '

Discuss the Marshall Referendum Why it falled, why you opposed
or, supported?

IV. Checklist--Focused Question
- +Séurces of information

*Reliability of -informdtion
N /

i *School contacts / X ~ =
3 'Reporting;syStem g )
y (Reporeing systen e
‘Newsletter = . o : - g )
' ‘Fatilities

// 'Transportation .
14 A

/f *Growth ) C ) ’ o




ity 1 a4
"

Y

Ve ey g g P

I'd

‘°Nelgﬂborhooa schools

’ - ’

' _ *Attendance ‘boundaries

- N -

.o sCurriculum Y

. *Use of ‘tax-dollars
//' L) *
/ DlSClpllne

v, /heferralg K

-~ - ‘
X
Y .

o be w1111ng ito a551st ln thrs,stugy and perhaps 1nterv1QWed°~
. s ) ° // . -
Would you be w;lllng to-serve as a reference for me\to that person
-by either wrltlng, calllng, or allowxng me‘to use youl name én
» lntroductlon° ijote-other names used in the body of thé~inter-
v1ew) \ ’

-~ ~

\

VI, Come—back or teiephone contact for addltlonal data needs or for

lnformatlon‘and clar1f1catlon

ST % N

-~ YII.. Follow-up 1ettérxofvthanks ' -

"~
L Y

-~ . - . -

-

- P —— [ v - - 0 v > = = ~ [ . -
. . . N N . H
. P .

’
5 P

N , . - e . . N . N

The reason for having the:respondent £ill in his or her correct
. * v L 3 .

name, $pelling; address; and' telephcne number is obvious. Tpis in-

N n

formation is necessary for sending..a letter of thanks and for obtain-

X
»

. ing any follow-up data or verification.
I3 . ) - .

Part I, the Introduction Soction, is perhaps least important in

B

> §

terms of the inter&i§Wer'o substantive objectives, but it is perhaps

- - -~ -

+
the most important in teérms of the respondent.. _This part of the

i i ) .

schedule is crltlcal for bulldlng rapport and confldence, putting the .

* »

réspohden; at ease, and anticipating probléms or questions prior to

. . -~ ' -

asking the substantive, objecrive questions. Charlesrﬁackstrom and

g v - \
Gerald Hursch, in a book entitled Survey Researcl, give Scme helpful

z > v i

.
R S

“




- . - i "
L //’ S N ¢ B}
) ‘ N 2. >
| / Card. 1 i Card 2. Card 3
: i ] . \ \ -
| N
SRR A BEFORE—'AFTER DIFFERENCES ‘BEFORE-AFTER ~ 'DIFFERENCES : BEFORE-AFTER ~ DIEFERENCES: -|'
FEVARRE] - S o “‘(ﬁ ‘ - . g
i % Name . L g . "@TTIV. Checklist - . 8 V. Referral ‘
? - = = 1 ' ' o,
™ . - I - Instruction '(Sp. Tchr.) o - Who are- other knowl-
Pl . Address . X
. Y - ~ Supervision ‘& Curric. edgeable and in- ~
Y o™ - Dévelopment £formed persOns? )
- “ = - -Pupil Personnel - Reference -
3 Tel - S/C Rélations . “(l) Call . B O
: R = - Staff Personnel _ ) (2) Write IR NN
S I : at - Organization & al : (3) ‘Use’ Name- '
\. .1 I. “Introduction = Management = 2| )
e - Who? ar - Finance & Business Qt VI. Come Back. for x}:‘uture
N I - Purpose" NORE 1u Mahagemerit ! [ E Informatlon
o <78 ¢ 7 - Authorization? 18 - Facility and Manage- ' # - ‘
3 . 5 - Us of Inf'ormat:.on E ment ’ —S =
( % R - .Copy ‘Of Results * - School Lunch ' - )
; ’ - How We Got Name? - Crisis Management, (Thank-you'Letter)'
: o f - Discipline
. 4II. ”Blogr.:ap.hmarl il - Prof. Obligation”’ ¢
: = Children. - i e :
¢ - Tehure in Comm. = Rel. W/CO : 1.
: i N A H = Rel. W/AO =3 H
- Education History w . t ot S
o> R : S & R -~ Other - t ot i ab,
.| III. Open Ended K =1l ‘ Z- s 3 FR
’ {o Dual Prmc:.palshlp g e =l 0 . =y
. * ’ U s T R U, 3 U ‘ :
7 A . What would an. ideal 1 g" > N g 1§ ;
A k= principal be doing 1% ) 1= - . R i’.(;
. compared to what he =
TL does do? . || r T . 1.7 :
e C Ay = : . ) " .o
©+ il -ouoTES EXAMPLES QUOTES EXAMPLES ~ v | ouores 3 cf{,i
F o) o : . X - - - :
L, J J -Figure 2. Vest pocket version (3" x 5" cards) of 'interviéw schedule. . i
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3 e

- : gggg$tién§¥qbeat~es;gblishiﬁgnandmaintainiﬁﬁ'fiéyé relations (Appen-

1

Qix A)Y. They elaborate on the "how to" of interv

e

‘i i

and stock &nswerstﬁd-;gspéhdentém . ’

s
W

. -

- i \ : '
probably 'phoned or wrote letters of introduction,

. i \ .
While respohdents

Y
3 ° -

do not assume that they Know who you are-aév ‘-by'name, Consequently,

ExY 4 ~ N -

tell them, and even spell your name if necegsary. Refer ?o’ény lecters

, . ~ : . . }
Appendix B for a sample lettef .of introdugtion.) Also indicate what

- f
.

. ybur’nélatiQQShip is;to oﬁhers'(if any): anvolved in similér;intérviewing

v and fhe géneral énd;é§égifig pufpééééi.f;ﬁhe $tudy
‘ .

An absolutely critical paét of t?iszsection is ;taiing ?Ow(;7§—~\

Lihfofﬁafiqn(w1i; be used and éiéiain%%é the respondent's access tg any

publighedﬁrepoﬁt. Péople are not {;kely to give 2 ﬁéhrs of their time

- .
x - P P . .

b

if either nothing will come of the interview or the respondent may not

-obtain a copy of the results. An understanding of the format and

.

distribution of any report should be agreed upon in advance.w;th*the .
. - N

N

A}

£

4

N L . . T N
authorizing person or board. ,More specifically, responaen;s will be

S ’ v/ . . P . L
concerned about ‘how "my nane, will be used".@r how "I might be identi-

% *

fied" either by name, indirect reference, or quotation. These ques-

N N ,

tions must be answered s isfactorily or the necessary confidence and.
. Ay ‘.

rapport will be lacking/from the beginning.

mportarice i$ the question:

.
.

_Of alnost equal

"How did we get

.. i
one on use of informa-

assured, if it goes

. |-

-

",

R 7 IR,
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tinasked or unanswered, it w111 affect the qua QYAQ, the later inter-

, i !

f

b K teme FeAoo e g

~
~

—4M}ew¢data; Thiquuestion, like therther in Part I, neEHs\go be
"\"‘““ . / RN . . ;[/ ) ~\~ N
. P I
-answered hoﬁe tly, but ‘not " so elaborately that

et .~

t jthe answers raise addi-_
A// , ,“‘ “,.r'

A

>
~

i N

+

tional a¥eas of -condérn fo

;theurespondent. )
i . ) f N

-

L e e o ot i

s - s Y : L e . N
xthe depth interv1eW'sch ule“for“four reasons. Tirst, it provides.an

/

.

easy opoortunlty to bu1 d rapport w;th the/respondents by asklng ques-

i
5 eXperienceuwith school.

- Y \ "(‘%’ | ‘,KA R \ . / F s
: SEcond, the blographl al 1nfo§matlon estahllshes a.tlme and: place
3 Lo ; Co ""7" P :

frame of reference for both the 1nterv1ewer and respondents by pro-

Wb R e

i

can be salvagtd,la er on by asklnq the respondean to reply in terms

, . ) . ' T )_\\\\

{ .
»of theirvpersona;c r their childre?'s experieﬁce, Fohrth, the time

-

- ’ . . -

IR

and‘place referEn s can ass1st the interpretation of the data by,

o . ) *vv»l,
A~£ . /\ ! .\_

proV1d1ng ev1denc that e1ther the respondents.acutally experlenced ]
N . . i S ‘QP ‘ g

the events reportéd or that the,respondent is reportlng a, communlcated
oy . '. /. e ,,a * A,

sentlment or norm of an event whlch&the respondent did nof experronce

o . 1 ‘s ’ . o~
. , . R - LI ‘

butswhxch is shared by thelr referenbe group... - ' Lo
\'(, / ~ ) . ) _‘v\ (" 5“/’-" : “ '
hic ch’ onst1tute he objectives of the depth inter-

T et et

|
JUSTT

AN

T
"~
.
i

f
\

&

,The‘questiors

I

G MY Tagn

o

«

v
« ' i

\ 4
' v;ew éffort are founJ in Part 111, Ce tral Objectives. These que

AN E T 2 e
-

< Su ~
. S e L e - ot
L tlonv,normally p”oceed from the broade t and most general in scope to
/e , ! . .
those whlch are more spec1f1c. Since mgst depth interviews are
R
. . SN

- \ ' . e
< \ N ~




- } - g - - . €

be as opén- ended -as posszble ‘while Stlll nﬁt encouraglng the xesEondent -y ;
s ] 1 B 5

to miss the ob1ect1ves entire;x. Usually the questions,are phrased in i'
. ‘7»-\ .. » N N

- " ‘/' {

*
such a manner that the interviewer provides multlple stlmull for a
. s N o / * - > S
« _ . N v ’[ N £ . N *.\

response. For example, rathér than just yaying, ﬁWhat'are_the strengths t

3 . ! * " / L. 5 i L -
of the school?", the Anterviewer -might also- add such synonymous Stimuli . . :
h \ » - >

.-as "What are the points of excellence?"«'“what,is done well?ﬂ, or

j) ; . ‘ > | )

1 ! Cd R -

_"What aregthe_high;points £ However, the interviewer must neither .

Ty L4 I - . _ FREE "r
0

focus‘the questlon ‘nor suggest,the rlght or preferred response. if

-

that happens, the prlncipal value of degth 1nterv1ew1ng is lost . - -3
.. )) 1’ . -

The 1nterv;ew‘schedu;e_§hown abovells,an excellent egample; The- -

. - o ? » ;- .

. _ ' i ‘ B ; .
interviewer's questions move from the rmore general to the more specific
i . - . -

~r

s : s : A g
and they provide mu;tiplg stimuli for response.. This interview schedule .
. L ’ ! K . ' .. L - - 5:

P d s . A : -
cldses with a rather specific question, "Discuss t?e Marshall referendum?ﬁ,

f
1
L . Tt ! !) . .

- . A=
_about a critical incident. This helps make a trans1tlon from the broad,

E s -

open-ended questlons asked in Part III to the more SPElelC, focused ques- .

L * e
-

s
#
3
N

. -

tions' in, Part IV. . _ l w o
T Cl — ’ ' .

. o *
Part IV, the Checg;ist’or Benchﬁa&ks section of the interview ,
f - ty

schedule, provad/s a sudden and marked contrast to the open~ended ques-
,tlons whlch preceded. Thlsnsectlon,also compromises many of the

- N 4 N [y
.principles which govern the degth intexview to this point, At this ~

- i
A

901nt rg the 1nterv1ew, the 1nterv1ewer switches from the respondent'

* * i
i i

agenda to hlS or hér own, from open-énded questlons to much mote

- f, 3 - L) ‘.

" focused questlons, from multlple stryull to SpElelC stlmull, and from

strict discovery based qn ‘the respondent's replies to quasi-verification
: .~based on- the interviéwer's a priori ideas., . :

e Sl g g
v

b 4

1
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Part vV, the Referrals section, is a critical aspect of the depth

¥ . Vaw o% i -
" interview. Many of ‘the respondents have been selected@ from purposeful -

reputation for ‘being knowlédgeaﬁle and Engormed. Obgginigg additignal

. N .
-

nanmes of other, potential requpdencs,by‘géfeféhce broadens and gx-
' e Lo
_pPands:the potential pool for interviews. Moreover, these refeyred

- [ e
N P

i . e i a e . .
respondents are’typigg;;y informed about the issues and--evenfs ex-

. ~ 2 ’

jp;ored*in the,égén-ehded-pbrtion of the depth interview;sc edule
‘//Beférrals also can assist in obtalnlng access to potentifl ‘respondents

who otherw1se mlght be dlfflcult to contact or might nvt agree to an

;

| <74 .
. . ‘. * - s, {

interview. Indeed, even those interviews which'were easy to obtgiq
- M - . [ B

often run more smoothly and productively if the intferviewer comes to

N

- . - ™ - . i [ - .
‘the session referencéd by a previous repsondent who is a friend.

A

- -
s -

Reférfa; links also pxbjide~some added evjdence/ of the/social and .
political connections bet&eén‘peopie and groups in the school community. -

} , g
' Theimpcrtance of both Parts VI and Vif is; self-evident. The
- -~ .

¥

-

) S . Sl L . .
need to “"cover" oneself in case additiona)l cdata is required dr in order

to clarify infdrmatioé.quained during the interview is obvioqs.’!Aﬂdi
of coufse, anyone -who ;raaté the intey iewér 2 hours of*thé;r time -
. - . .
des¢;§é§ a short letter of thanks (sfe Appendig;@yq
. There is no hard and fixed ruye about the timé.;o be: allotted,
¢ . . B -

» e - ., . ]
for each of the, above sections, owever, the following guidelines are

- e
- -

. < suggested for a 2 hour jn;grﬁié s - s .

o - - -~ - *® -

v u

P V.

e e b . . s
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Part ’ Minifum ~  Maximum Suggested -

o ‘ , (minutes) . (mihut-;es) _ (miri,u’tegi";' -
S Introduction 5 20 S 10 . .
2 Biography. & . 10 , 30 % V¥F720 e o
. ; . Central Objectives 30 50 ... 80, . It :
. . Checklist ‘ 10 307 20" _ .
, v Referrals ‘ - ,30 ] 10 ‘ . s
oL . Total : " 66 2000 . 120 - ) ’
- .. : - 7 - ' Y
! The effectJ.ve mterv:.ewer w1ll f;,nd that the time devoted to each .
-~ «"2 l - B
Tt Section will vary from interview to interview (see Appendix D) . For
; . example, with good /siocea/'ss and prior references',i.a respondent may not .
T N - R . LS
oL - . r + .

. L~ _xequire all of the background of the sthdy, i.e., its’purposes, haw - , L

- . . . - .

- g

-

. 77" their namé/"was obtained, enci how the deta will be used. They xg:.ll be - |
. . s - ... ;

able to proceed to the central objectz.ves sectJ.on of the schedu\le with
. -7 rietle & rdelay. Simi‘larlYi once the biography section. has been covered,
o ' v . ) oy * d b

- the interv:.ewer mvght not have’ to ask another d,lrect quest:.on uneil ) . -

%
Ky Y - -~ ¢

5 . © they get to the checkl:.st sectJ.on. In these instance_s all the answers . 2
;\\ N ¥, . -

. *
* . -

oI e
v N

and information bearing on the objectives flow directly from the

. oA <
- - . * » . .
. respondents' personal’ lives Aar.d experiénces and those ‘of then: chiidren. »

- » N S

o v

. Indeed, many of the best interviews and cex:tamly ‘those wh:.ch ax:e mo$t ) . 3
. "‘ ‘ \ e . ;
productive frequently flow »from the biographical'section. SometJ.me° t.he, :
T ‘ ot e

checklist section can be obv:.ated lf the respondent covers all of the

issues in the central objectives section’, while other, less verbally

= ) pr'ofusq: respondents will require this crutch to generate a productive ' .
< - . s . . ' . - -~ . >

R . . P
intervievﬁ The former is typically the case with knowledgeable. and

- ’
)

. ~ o - - .
informed respondents; the latter with those randomly lected. s

in suméry, Apnendix E provides an overview of "Thg Art of Inter- . e

a_ v:.ewmg," which was taken from a d:.scuss:.on by Paul Sheatsley (1951) Y. -1

i . L4
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It is’ 1mportant to obtaln a good cross—secexon of the camnunxty

<

i .

1 when a\lectzng resPondents so that a valxﬁ sample ‘of communlty opxnlon

PR ,-“

can be obtalned wxﬁh,aemxnlmum number of 1ntezvxews. Table 1 provxdes

. \'1 *

. some general g%?dellngs on who qed how many to Zntevuiew The tab‘e

~

B

o Qs 6rganxzed by the Bpproximaﬁe _size of the area to be studled and by
i, ~ - -t
he category of respondents. ime matrlxes shown in Appendlx F are

L -

heipful 1n ldentxfylng wﬁo the.communxty ;nfluentlals are.

e
. b4
. .

Officials™ -

. o
.4

. ¥ ’ ¥
. The flrst gzoup from which respondents are obtained is communlty
PN -~ W
A
offlc;als and others 1n formal positions. Officials include the mayor,
presmdent of the Chamber of Commerce, members of the city counc1l,

l‘

school board members, offlqers of formal organlzatlons, and union

e

flv / -
\“ffififiil”’hgkﬁamég'can be obtained from lists of current and past

& N
rbsters dnd lists of membership. These bpeople should be chosen simply

R A

5

oAdas

~

Py

becav:se they arg offloxals and not for other reasons such as whether
L] ' -

. they are reputed to be knowledgeable ‘and informed

Knowledgeable and Informed

' Phis group grows from hominatjons by officials and other people

s n S

ir the commuiiity. These nominations are obtainéd by simply asking

v

N

N .
BN R PSRy

I S T A




S,
R
YT

oeopl‘e ouest.lor\s such as: "Who do you bel:. ‘e 5," }.nowledgeable ox m‘- . ) ‘ ,

M\ etz

formed ab&ut communzty (school) affaxrs* WOuld you give, me the names )
N N i . . . ‘kn(‘rv>v

o (andxaddressesraﬁd telephone numbers) of 10 such persons?"’ Other’ .
oo - [ - e . - ’ ‘ . .

\

stiﬁﬁli could be added such aeiéinferntial," "powerful," or “"opinion ] ’»_\ .

-

L0
5 AN Bt e

. ]
- N ~ ——n

. leader"; hcwever, thepe terms can Qrovoke concern becau e they mxght o ,Li

’
R

conjure up "golitical' and "controversialﬂ images when e,interviewer
A , D £ . ;-
is trying to build rapport. = - ‘ ’ ’ : - §

"Names can also be obtainedffrom local news accounts of~peéple who _

b R i N - . - . -7
R S 3 . . . M B ’ . - .

‘have been active in public affairs or from the social pages which cite : S

people who are prominent in the‘commpnity.‘ Similarly, service*clubs,

..--—a

. - - . ..

social groups, and organlgatlons whlch have the greatest impact, on

» e

community (schgol) affairs could help identify knowledgeable and in-

formed officials to interview. None of these sources is\foolproof,- ’ Lo

but they constitute a beginning,poinc‘hhen other sources might not be

available.
\

Since names and rosters-of officials are readily available, it

-

LT - is normally the practicé:to ask 10 to 20 officials to néminate 10 s {

e N : 2
Y . b8 > B

persons and 5'groups whom they think are knowledgeable and informed

* about school issues. These nominations are then tabulated. Usually A 'f

" about 100 people will be identified; some will be nominated several

AS

)
times, others onlz once,

The researcher can stop here if he or she believes that a good

cross-section has been obtained. If not, a brief letter can be "sent

-

to the 50 to 100 most frequently nominated people, asking them to

nominate 5 to 10 people they think are knowledgeable and informed.

-
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Table I

3

Who aﬁé How Many to .Intexview?

-

R

K ‘ thegory .
.- =7 (size of area)

>

~ Officials.

- ! Knowledgeable
and

* Random

. Informed* 3

Referrals

Total ‘
Interviews

S, T L ‘ T ) .
i -Classréé@. . T
: © i - (30 students) ° -3 > 10 ,
- . X \ N {-'{ - \ . .

> ~ - Unit . i ) N
SN (120 students) 0 7 - 8 7 20 :
. . N ; . fg o . ‘
oL Atténdance area )
e gsqb students) 4 . 9 8 9 30 -
:‘ L ‘ r .
> T - /i Attendarice area ,
L. or digtrict -6 12 10 =12 40 "
- (1,000 students)" ,
: " Attendance area i ,
S ) Lo or district 8 25 22 25 80 -
2P (2,500 students) .
‘District - . ‘ o
:- (5,000 students) 12 w8 38 120
;f . - ol hd “g
! - 8 - -

[N

PN

e

P Py

N
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4

4
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o e e %
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e

v

4
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are either cross-checked or cumulated with the j

- N .

én;mégulisted7gost frequently should be consi
5, ) :
howevé

¥, care should be!taken ©
. \ . ‘.
_é@nd those -nominated repeatedly o

N o 4 .

(ole)

n the s

list. Of course, the’process of obtafning additional nominat

'thoserntihe,seco

e ¥ . »

that the ix{itia/y

a;ENEEe fr quégsies
itial effort.. Those

éred férrthe respondénts, ..
Te) avoi§ éer-ons on\thé o?fiéial' list o

nd list, but not on 'the first

. Aot o e e -
list can go-onxad infinitum, Experj.ence

nomination and, one follow-up are sufficient ;in most

——

ions from.

L
|

as shown

: . . school commun%tigs. However, the lérge;, less lionlogeneous, and gréater
1~: \ - , - M ; ) ] . T . ) .
p ‘ political complexity the gtmmunity has, the greater the effort will be ;
: - N ‘ . <
: required in obtaining af appropriate list of the knowledgealy g'apq in- 3
‘; . o e . . x
Y formed to assure a pfoper cross-section of tﬂé community. '3
- Ay o~ & - <
g g N\ - // 3
5 = s ‘ Random 3
A 1 P - i
P £ . . S 4
1t ¥ T ke ) M : -
: Random interviews are generally less productive .and less pérsonally . 3
P Y A . i [
. . s ~ ’ 14 3
: rewarding to the interviewer than interviews with officials, knowiedge- .
; . . . . - - L
. - - . ¢ ‘ - . R
N able and informed people, and referrals simply because. they, are "random" 4
N -« , - . -3
; and not necédssarily informed. However, it is necessary to include & 8
. fandom names for two reasons. First, it provides anotker check on =
e e : L7
: . avoiding getting "caught" in a single social or politica ciique. This P E
s . - . - i
, , is possihjle if the community is split and one obtains all the knowledge;wiﬁw_ g
* 7 e . . s s . s s ol N\"“‘"\‘i
3 , abie and informed respondents from a single, initial nomination process. =
P . : - ' ’ Lk
N // . « N . . -. . 3 ’::
- Second, it provides the interviewer with some sense of the breadth of :
‘ ) ' . ]
- public opinion about certain issues and some idea of the depth of knowledge i
T.
H fo- . . . ’ { . 'ri
. about those same issues. For example, the issues surrounding\a sghooi B
: . ' .
- B 4 y e,
. . \ - ‘; N
. . ¢ A M
i - LN *;
:' \f\‘ - \ /:7:
:'\"L" Q T ’ R 4 L-z' | B *:;
L [ERJ!:" . 7 ‘ S S gé
- e . - . . \ ) o e 5
Wm i "Poppe @b Ik o . ch Dl a o . . .-.: P e e e e et v e - — ,,}A e g
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A

’ . cO'nmum.ty have a different sort of comblex:.ty if they.are .only dlscussed
e U @
- and resolved by a relatlvely small group of OfflClalS and knowledqeables

‘i( » . « p ) .
; ‘than if the §§mé opinions,'intensity of feeling, depth of knowledge, and ;

'

involvement are found in randoinly chosen -pedple.

t

S n,
B

2

. - ~
in*choosingrrandom‘names, strict adherence to the rules which /
, - e, S ! : .
govern sampling theory are not ne;;;;;r§“because one is not concerned
! T‘“‘\~~
w1th eltber the composition of the general populatlon or wlth general—

et VA
-

per

ey

RIRYESD

. e

izing to it. Randomness is required only because of the'necessity to . L
5 - . :

. ““ge; out" of any sdcial or political bfaps which may result from the 4 ' -~
. T - . ) ¥

e
R TR 30 X

!
wefn

selection of thq officials prlhhowledgeables. Hence, random Hames can /.
i ’ . . - ‘ . . A / N . ' , //v

< be takén from schoolgattéhdahce file§/if~pafEEE names are desired, or,. ‘Q ’ §

N ST o | )

i gromglocal phonejbooksj"ﬁoter registration lists, community directories,, - . g d

e 3 - . - | ) “~ . R - g E

P x_,' or”other souroes if a broader ' group is needed. For example, one might :

e ‘ yd e

L i""‘-‘ draw the name. of a parent(s) from each grade level- .and three or four , §

. e / * ) .

: - names of pa{ents with children in special education (if.thgp is impor- ’ - .§

f . . tant in the interviews). Similarly, one-half could be/dréﬁn randomly h@
- L B : . i

a , i _ — . - - . . t

e *from schoéol agﬁehdance files and one-half from ancther, general»source._ . ‘ :

; - After the random ames dre selected, care sh uld be taken to cross- R

: ] ) check them with the officials list and the knowledgeable and lnformed %

; - list, Those who are on those lists should be dlscarded*and other :

: o . random names should be used. inStead. : . o 5

; LT ° Frequently, it is more difficult to obtain interviews from randomly'

- j“*ww%m~ chosen people’than it is from the others. 'These interviews are normally

. . . “‘v..,“. . . . 1 ’ > )

2 less”éraauetlge, the data sometimes deviates from the central tendency
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A of -the other interviews, and the responses tend to be more strained and
| i Ve ’ : . . : - '

]
-

; o »baeii)mére on heaysay than on experienee. Still, the random interview

i9 the context of the overall purposeful sample selected prOVldES a
i L . F

f} // ////valuable and uﬁeful check on the validity and reliability of the data

) / /5‘_‘ E i
: and should not be eliminatéd. In short, the same reasahs which make

PP ae—— s A S o

D
S u e

f} . - oz .
1 interviewers freedom and flexibility in meeting the'objeCtives of the

interviews. .

< ’ " »
0 iy .

Number. of Interviews

K3 -

The number of interviews needed vary and only general guidelines

’
-
LN 4

are given here. Thé social, political, and éovernmeptal complexity

!

of a community will increase the requirements. Communities which

LECT YRR

.
IS

are socially eﬁg\pgl;tically homogeheous and in one, governmental

. ",
¢ .,
.y -

% - -

2

‘\F)f = | o C . ‘46} ,
ERIC ° B N | ..

;‘//// N randon interviews less useful are those which make them indispensable.
’: N 5 A Y . t . ' ’
i . ' : ' - " - Referrals '
%~\\\\ The fourth groﬁp of'resandents ié obtained by referral from re-
; . \\\ N . ‘ . ‘ 1
1- spondents. in other .interviews. : Part VI, the Referrals section, includes
A . ‘ - - -
N - this question, bﬁt‘the\gareful interviewer notes persons who are
‘. ) i T~
e . potential referrals during the course of the entire interview and
! ’ ¢ T~ ~..
- ) might suggest someone for referral whom the respondent\has not thought
: ‘ v . . . T
- of when asked the question directly.. When asked to gpminate pezeons who
Loy . . } ”
are knpwledgeable and informed, and who they think would be worthwhile
é  to intervvew, care should be taken to "fit" the potential referral
oy into the interview plan and to fulfill needsﬂgg;_infcrmation_ox_aceess"
X ST ’____M
%————“‘" - A i i t .
S ‘tb cerE‘in groups or organizations. In short, the/referrals give the

~

<

v .
S5 H g ity e e
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I _jurisdiétion, or whose issues are resolved in only one jurisdiction, lmay <
R © s . . ’ ’ ’ g » : PR
: . /. require less interviéw%. For example, a high school attendance area ﬂ{
- ‘ . S C e T a. - 5
3, serving about 2,500 pupils which is relatively homogeneous. socially . . , ¢
4 h N . e ,. L ' . «_ﬁ . o . o o . v . -’ A .:(}
DI and politically, and the anticipated issues are resolved administra- L .G
g : ; gipated. : : R
. > ‘.’ ll R , » . - ;7’4 /"ié
tively or by the school board, may require 50 to 60 interviews. How= :
e - ; ] / o ]
ever, a community with 2,500 pupils which is socially complex (includes * &
o - . : R a , : & - [ - 5
: various income levels, social status, old-timers and newcomers, and ’
Lo \ : : . . . :

rural and urban members) and covers several governmental jurisdictions

AN
L. . v 4 L - i.‘ L . " - o /j .
L (town boards, cities, counties, and school boaxds), may,iggulre 110 to :
t‘ ‘; ~ . . x . i 1 4 - ’ b “r . - A“\ 2
- 130 interviews to achieve the same reliability and validity.. N ¥ :
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WRITING A REPORT

4 .~
. . [
i - 4 L SN
“? - * N

In ofde;»to\get an indicétion\of how well the objectives of the
-dépth interview program Qere,met, it is dgcessary to write a feport.
. ‘ B - /_ . - . /
. . a N
The report yghould include a brief statement of the principal questions
+ : ‘ - ‘ .

asked during the depth interviéws, how and. where respondents were

" selected )\ an ¢ the findings were. The findings .can be organized

roughly into\sections which gbrfgquhd to‘tﬁe objecéivgs of the study.

N .
v .

N »

N

»
s

represent opinions and
| i N g

- * N

ercepthgs of the respondents. i; is.unnecessary .

2

\
. -

’

. . o \ ) .
to count the frequency of ‘responses. Rather, an attempt should be made
s . .

N .

to state'theydominawt and p;:§q;ling opinions, the degree of consenhsus
oo . . | { ~ - . . N

. . AN . . . .
about particular issues, whether substantial differences exist in the

comﬁdhity, and why those differences seem to occur. A samglg,repdffz/
/ L

v /(u R S . / . .
. is inciqded in Appendix G. . }
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APPENDIX A

1
! oA T
ESTA?LISHINé AND MAINTAINING FIELD RELATIONS

'SURVEY Reseq;gh,/by CharIes H. Ba kstro and
Gerald D//Hursch.,«1Evanston, Ill 4 Nort estern
Unlve551ty gress, 1963), Chapter S.
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B. Dean Bowleq
Professqr of Educational Admln
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) - \x\ "INTERVIEWER'S CODE o o R
- ) / o \ o . ) o ;
. You Must'gé; X e )
S . PR lf/ Bonest in youy work: .- i T
2. Rellable andfébnsc1ent1ous, , \
. , 3. Objectlve in y&%r manner or asking questlons. '
’///,/f’ 4. Falthful and ‘neutral in recordinY answers. A ‘
- P . i . . ' \ .
RO 5. .Will‘ingi ‘to write 7?nswers fully andy legibly. .
. 6. Interested in people; upderstanding ' o
7.i Able ‘to inspire pegfle s corfidenrce and put them at ease.
N &
e 3./ Inconspicubusly, but neatiy dressed. “ . .
. . 'I " 1 y T ‘\- ) . - ‘
. 'Be 3ure To: ) \’ T /o » o
' : / C -
i \ ! //
1.  Study all questions uhtil you know what they mean and are familiar
enough with them so yqu can really ask the questlons 1n§tead ;
¢f jugt reading them. /. . \ . 7
, 3 : [~ >
2. Inteyvidw yourself by answesing each questwon thoughtfully. ¢
3. Plap to 1nterv1ew at various times gf day between 9 a.m. and E
9 pim., since different kinds of people are home at different G
. ho rs. . . 5
! ’ - : X . i
: 4. R -rtad your instructions between intexrviews--you may pick up i
? p01n 3 you missed ﬁeforr or correct errors 'you have begun to ’ .§
- . make. H //’/‘ L , o ;
\ . . / /// . i
:, T Your A'titude Shquld Be: ’ - K
1. NEUTRAL - . ) :
1 . ‘. . . | ,
Your Job is to record 1rformatlon, regardless of whether you ~§
think it good bdd, 1ndrfferentq boring, or excztrng . ‘ Soe
Do not-—by word, act;pn, or gestura—-lnd;cate surprlse, pleasure, i ;
, or dlsapp“ovalvat any answer. NN . v
. 'Do_not attempt to.influence fegponses in any way. The truth is ' i
° all that,counts——what a petson reallx thlnks or feels about the L
, \ subject. Thus: . . . DA
, > J E ‘%
. . ( a. Never suggest an ansWer, and dc not gLVe your own o
; opinions on a question. ; , g ;
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Ask the questlons exactly as they a;e»worded and in
the same order every time, so that the resporse will
uno‘ be. lnfluenced by you in any way
e ‘i ~y

If the respondent does not understand a question,
xepeat it exactly -as' written rather than'explain it.
Occa51onallyr 5 neutral explanation may be employéd
to help the resnondent understand the intent of the
question. , ,. - , . ) -

R

LN

'ImgARQ;AL _ ‘

A, . _42 -'.;" -
Whatever you mayNLhrnk of ,an individual or hls or her oplnlons,
keep lt to} yourself. Each 1nterv1ew you are asked to get, and
each‘peISb you §Séak'to is equally 1mportant. . e

You should be . adaptable to. anycne and grac1ous to everyone.
The important thlng 1s to 1nsp1re the confidence of every
espondent regardless of age, sex, race, etc.

. CASUAL

You are not a spy., If you become too griﬁ in the pursuit of
your assignment, the’respondent may become defensive.

. / ~
. Don't-make this a matfer of life and. death. Takg it -easy.
Approach. the interv1ew pleasurably and let the respondent enjoy
it, too. . . / .

Assume that they want to express their oPin;Sns and want to be
interviewed. You are merely giving them the chance to express
themsélvds .on matters that may be important to them. -

.

CONVERSATIONAL
Use an informal manner of speakxng, natural to you, and almed
at putting the 1ndlvxdual at eage. !

\ H \ e
Although\x_u are conversatiohal, never lose control of theﬁ
interview.iaFrom the moment the correct respondent appears at
the door, talk him or her through_the introduction and right
into the body of the questionnairé before he or ‘she reacts
,hegatively. . .

-

P

" Be ready with‘stock answers to handle interruptions or objections.
Give these ansWef’”ln an -offhand tone of voice as though. you've
heard the objeétlon a hundred tlmes, and proceed with the &uestions.

{
i

l
t

FRIENDLY . '
If the respondent is not relaxed, you cannot make him or her
talk. _The. respondent must not be made to feel aéhamed of his
or her lack of 1nformat10n or-participatlon. Your, attitude

1
3
I
¥




Some Technicalities of Interviewing Include: .

1.

2.

it .

» .

! PeadrS
must bhe sympathetic and understandgng’ Emphasxze that there
are no correct answers. The respondent mus € be maad de Lo realize
that what he or shé thinks roally ie whal countas. . !
If-the‘individuaI‘remains confused by a question, even after
repetition and perhaps spme neutral explanation of :ntent,

-

record an *undecided” or "don't know" response. . -

If an individual feels that he or she does not know enough about
a matter to make a decision, record an "undecided" or "don t
know" resnonse. -

Or if the respondent obJects to a‘questlon, say, "I don t know _
why, but that* s, the way my, offlce ‘has the cuestlon-worded "
Remember. The object is 'to secure the honeét, unlnfluenced
cplnlon of each individual 1nterv1ewed. .

P

Ask for the designated 4ndividual. ’

.If the respondent is not at home, maké/an appoihtment to Inkerview
him or her or Aarrange to contact the 1nd1vxdua1 to make ‘an
appoxntment. Always keep this app01ntment yourself. If no one .
is home, you must make every reasonable attempt to call back.

as many as three or Eour times to try.to colplete the interview.

.
.

Be sure that you, flll in the 1n£ormatlon requzred of the inter-
viéwer at the top og page 1. Fill in your NAME, the SAMPLE
NUMBER of the respondent, the DATE, and the TIME STARTED. When
you have completed the 1nterv1ew, place in TIME COMPLETED.

PO NOT PLACE ANY Nummas‘«oa ANSWERS IN 'ms BOXES. You must circle

the number of the apprqprlate response when such choices are ‘
provided. Several of the "Background Data” quest;ons'gie 4
"open-ended;" this means that you should simply write the respon-
dent’s words in the space(s) provided. If remarks are lengthy, =
don't hesitate to use the back of the page, if necessdpy. ! ' /)»ii
For open—ended questxoqs such as Bll, 16, a9d 17, you may wish to
_probe for further 1nformatlon--espec1ally if the response has been
vag&e‘ot'brlef. You might ask, "Is there anythlng else?" Aré

there any other (groups, quéstions, ways Edr provxdlng informatlon)
which you can thlnk of?

a

— <4

—-—

‘valldxty of the\qgsftionnaxre.

nny time a reapondent seems to have difficulty understanding
a -question, please circle the number of that question. This
will help us later when we try to assess the rellabillty and
1 ! ¢

\‘\ ‘ S .
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Note.
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n

Never feel embarrassea about asking any of the questions: Such
questions are being asked of thousands of pecple every year. For
_some of the respondent's. time, you are tradlng them a -chance to
be more influential in public affairs. gnst have a business-like
attitude that shows. ybu arT there to complete thé 1ntexv1aw.
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.1"

or true one.

INTERVIEWING TACTICS

Don't xeeo:d any changes in an ansyer, to a past question ) ,

-

if yob have already gone ofi t6 other items.
* respondent ina:.cates he or‘'she would say s "onet:hing‘ else.

-

- %

-y
-

-

Sté at the

t

Do .ot .record a"'don’t smow respon.,e too qmckl;..
is.-often used to stall for tme while the zespcnéenx: arr.

- ‘thoughts.

If gou get a "Yeg, but...”
even-if saaée has not been provided.
ts@gort,ant facts about: the questxon which ‘were not anmcmace&-

-

z

or & "No, but..."

try to

f\'

d

Usually the first meanmgfu}. :ceacuon to a guescicn is the Inportant

nomt the

-

-

reogénse
anges his

-

Thase cormgnts Tay 'eveal ‘

Try to record cozments or rema;&s as they are given

-Tzy to get specific
. O - L

6." Xeep talking as you
the response to the

8.

9.

question.

coﬁagnté “

write.
£irse.

distracted, bored, resentful.

Foeus

=

be done geu».ly. some

£

4

4

LY

Ask the second question as you recobd
v 2 = . b

Start the respondent thinkin

If you 1lét a silence grow, he or ghe has time. ;.Q become

Xeep eye contac* wz:n the Yessondent. ™

about a

tha respondent’ 5 attention on the gquest
s the “price™ exacted for a rescondent's

rions. Buz

H
3
L
-
p

nust

efforts is "that the interviewer oust listen to the *esgonz.en**'-'
: feelings.on some unrelated matvers.
the resnonden; bac:c to the sx.b;ac" at -kana.

g.ecard all the answers ym{rse}.;.

SO.

-

Get ‘311 the information you are asked to gﬂt.

iy

-

7

Be patient, but txy !

ever all w the res"en\.eat

®

cause the guestionnaire to be d.se:aréed.

gquestionnaire at the
Sccondent's presSance.

M /

" Say, "Now, let's see

over each mquestion.

“Iif we ‘need any ft;‘f:!xe*‘

contact you again?

13

it
. If

-

-

¥ead
L
§

:O

-

*

-

Sericus c*&ss.’.on.s z=ay

end e.. each interview before you lsave th

You ‘can't supoly answers after you 153.?&

Therefore, ;:::ec.( ﬁv& the
. re-
o th .cps

we've got everything,” to alliow ¥
time is running short, you Zay arzszz tscsay,
clarif 1canca of Yyour responses, Ay we

-

.

12. - 2efore you leave, re..aeu.bev' to say "’Iham{ ycn very ouchk for your

.

H

f L

time and efforts

enjoyed talking with youif, and the iafoz::aﬁmn
which you provided 'qfill be most :elgfu.. « Thanks again. Good kye.™

.

-

-

»

co'a ﬂxe cc::;ent, s

b2 YR
L]




SIS

* INTERVIEWING CAUTIONS ' ‘

N

}
i
|

@
1. Never intérview by telephone. . It ‘is 1mposs1ble to convey the ° .
subtleties of questions .intended for a personal xntervxew. Too,

! v1ewer at the door.

“\ 4 , . .
. - -

. . 2. HNever take é friend or an?one else albng’wﬁen you do interviewing.
.Go alone. Respondents will De “inhibited Ln the presence o§ "extra"

Tt ) xntervxew»rs. . . : .

.
.-

3. - Never allow anyone other than the designated respondent to answer
your questxons.: Seek privacy. If otbers must be present and they .
start talking, or 1f the respondent’ asks for their opinions, -tell - .

! the res pondent only his or her cplnlons are important. Gently but .

firmly instruct family members mnot to lnterrupt. . ) .

B 4 . . .
4. .Hever let someone’ else do the work foxy you. Substitutes ace worth-
- less, since you are,the trained interviewer. If£ you cannot complete
. the work yourself, notxfy the research dlrector at once.-

.

5. .NHever reveal .the aeta;ls of your ]cb or of specxflc 1nterv1ews to
others. The information you cbtain is confidential and you must
respect this. .. . ) ~

* 3

research direétor about your difficulties.

« 7. Never falsify interviews. All work is carefully eiamined and methods
of detecting false ;nforma*xon have been de»*&ed It isn't worth
the trouble gb do the_job poorly or wrong. -

1]
T

= ERIC

\,,
===

e respondents f£ind it easxer to hang up than to téfuse the inter- . Y,

s

6. MNever correct #£rrors on someone else's advice. Instead, tell the - . )

8.. Always follow ins ctions carefully. . . i S . ?

. _ Q, Alway;\etudy the que§tionnaire_gntil you aEg:gley meiliar with it. E

14, Always‘ﬁé\completely neutra}. informal, and conseientipus. i

o "gl. Always reaéxquestipns just as ;hey_a}e written. ' é

12. Always ask al\yof the questions. . ‘ g

’ 13. Always ask que;\@Qﬁs in the, orxder they appear. T ’ é

. 14. Alw;ys :écord eo ... é

.'M- 15. Alwayé check qﬁest;o naire to b; ;dre all..items are completed. ) . a ’1
16. 4Generally, try to antekview people you'den't know, and 1ntdrv1uw ‘ ‘;

) them aione Co Y . , .
w m—— “ 17, Always inéqtview oaly the Yesignated ‘individual. ' ." E
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what You Should Say... & i

1.

Coe Lo 3 D

-
Mo
1
%

~ . N .

STOCK ANSWERS TO RESPONDENTS ‘ B

s

1f the respondent asks! "Who is doing ,this survey?" ‘
"This survey is being conducted by the University of Wisconsin' s
Research and Development Cénter in cooperation with the school °
system of Jefferson County. We are trying to get some idea about
hr.# people may have an influence uporn, what the school system does, ’ ) s
and about how this activity may relate tq people's feelings on
various matters." ‘

1

-

If the respondent presses for a better answer on auspices: "Well...
I have been employed to secure some of the interviews. The
people in charge_ of this survey are at the Unldevs1ty of Wisconsin's
R&D Center; however, their representative is here at Shepherc -
College. Would vou like their phone number, so that you could

call them?" (If "Yes," give‘Lhem trouble numbers.)

If the respondent wonders why he or she is being interviewed, or

suggests interviewing someone else: ’ )

"You were selected completely by chance from the Shepherdstown .

District voter registration lists. So your opinions are impor-

tant and interviewing,someone ‘eYse wotldn't be as good."

e .

If the res aent says he or she doesn't have tlme to be inter-

v1ewedr "The questions won't take too long. You can go r1gﬁt
/pn with your work and 1'1l just run through these items."”

If the respondent insists he or she is too busy:

"What would be a better time soon for me to come back? I'll note .
. down an appointment that would be more convenient for you." .

If the respondent says he or she doesn't know enough to give good
answers: "In this survey, it is not what you know that counts.
Rather it 1s what you happen to think about various topics or
what kind of contact you have had with schools that is important.™

If the respondent is afraid to answer some questions or asks:

"what are you going to do with these answers?" or "Why do you

want to know that?"

"Well...many people are being asked these samé questions, of course,
and what you say is confidential: We are interested in these
questions only to see what a lot of people in Shepherdstown
generally are doing or are thinking about." ) -

If the respondent is annoyed and just pl3¥in refuses to answer

a question: "Of course, you don't have’ to answer any question
you'd prefer not to. I'm only trying to get your opinion because
our study is more accurate that way." Then, if the respondent
still refuses, don't comment, just go on quickly to the next
question. Mark the item "Refused.”

56 oy
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Remm\ber, don t 1gnore questlons, but parry them with prov:.ded answers ' ‘
Be brtef,in your answets. Doﬁ t pause too long, waiting for the respon- ‘ b
dent's next reaction. Rather, go QQ‘Wlth the questlons as soon as.
possible-<in a conversational way. . .

'INITIALACONTACTING

: . \

"Hello, my name is May I talk with . ?"/, j
» . . | é

{Respondent present) - . / it
?Helfa, ny name is ) ’ . I am representing the University ..

of Wisconsin's Research and Development Center. In cooperation with the :
Jefferson County School System, we are conducting a survey in Shepherdstown
District. , T believe that you have already received a letter from us 3

regarding this research project.” (Respondent should affirm this. If ?
you receive a negative answer, report this to us; then read purpose . ;
_statement from introductory letter. 9 o o
‘ r x T

"Well, what I would like to do is to set‘up some time when, at” your

convenience, we might complete the interview. The interview should take

less than 45 minutes. We can meet in your home, at your work, or some

place in town (like the student center)--or wherever you'd like. If you'd

rrefer we can meet some evening or over the weekend." (Continue to make .

apofopriate arrangements. Refer to "Stock Answers"” if necessary.)

3

- (If appointment is set up): - g

"Thank you very much. I am looking forward to our meeting at...
(Review time, date, site information). Good bye."
‘\\ £

(If interview is completely refused):
\ .

"Well, thank you anyway. Good\pye."
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bunnell’

AL

kY

‘néen leaf

marshall

MNuir Woods

k:

Itose

b 5ia s et i et <o e, re

e e . ma m
— -

GREEN VALLEY AREA SCHOOLS.

Dear o . .

The Green Valley Board of Education is conducting an’interview
program to learn of your opinions about our schools, facilities,
school-community relations, the school program and its operation,
and generally, anything else you would like to discuss.

You are one of the people who has been selected to be interviewed.
Weburge your cooperationjand hope you will be able to' take the
time to talk to one of the interviewers.

will be contacting you soon by telephone to make an appointment.

~

The Board will make a report of the interview study which will
be available to you and other community members.

The Board of Education, in general, plans to usé the findings .
of the interview program to improve the school system, and more
specifically, to improve school-community relations and revise
its school building program priorities.

Thank you for your anticipated cooperation.

Sincerely,

[//Z’szo(, WML

Warren E. Pfister{
District Administrator

o
/ (ecA 1,
B. Nichols, President
oard of Education

)

N\
)
B. Dean Bowles

Profesgsor of Educational Administration
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UNIVERSITY OF WISCONSiN-MADISON ¢
DEPART)AENT OF EDUCATIONAL. ADMINISTRATION
¢ . Educational Sciences Bullding
N - ’ 1025 West. Johnson Street”
7 Madison, Wi 53706
* Telephone (608)
. | |
. ° )
f ’
] ) i
. ,/' : -
< f ~
5 » -
. [ //’ S ) ~
Dear Mrs. S#ith' _ //': "
i . I wang to thank you ;gn taking the time ‘to chat with me
’ Wec}nesday /evening about ﬁz’a’s’hingtbn School. The informatic;r/\
éivé were very helpful. When the péport
I//)

and opix} ons that you
is avei@J.able, you w‘i}.l be notified.

F4

1

' Cordially,

,i . - .
’ . John Hi,ll
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30-acre estate. The home.sitq atop

The Carsons liwve on a secluded
. . N N

Y
vy

,.
.

"
o

a high hill and is'ar¢h3tecturally cénstruc;ed so that you c?n look out
. l i . . .

« e

v < -

on the Village of élqomingbﬂifis. M£;\C§rson gave the most égccinct

aescription of his héme when he sgid,l“Tﬁis is my Taj Mahal."&xThe home
i¢ a massive three-story structure mea%uging approximately lzo‘feet by ;
40 feet with three,hgge ﬁasonr; firepléges, cathedral éeilings,isunken.

living room, game room, and a well-stocked wine cellar. !

- i B

v

Mr. Carson admitted me to his home and stated that he was willing

.~

. (’ | - ; . .
to take all the time necessary to answer my questions. The ensuing in-
\ 5
terview began a&‘4:00 p.m. dnd conclLded at 9:00 p.m. Wg sat down in
H * . 7 >
the two Lazy Boy recliners overlooking the deer shelter and began, the

interview while watching two does and 'a 12-point buck eat the corn that
. ) . i
\ . :

Rob and Ginny had just set out for theﬁ. Mr. Carson began by asking me

Fhe first question, "Tell me, when you iouk around tﬁis place, does }t
look to you as though I need anything or that I have to have the jdb as
Town Chairman to survive?" My reply was, "No, not unless you are liviny
beyond your means and. need the monéy from the Chairman's position‘to pay
for deer food." Carson continued, "Just so we know where we stand, let
me tell you that every cent I get in éalary from the town goes to the
churches in the area. My only interest is to preéeng this community so

that itag}ows in a respectable, not hodge-podge way." Mr. Carson speci-

fically asked whether or not I had any personal interest in the Green

Note: Anonymity required that names'and places be changed when necessary.
IAY

63

roy e b




L

x
P’
04

v
L
3
i
b
3
i

Aruitoxt provided by Eic:

RIC,

- ‘ N N ,

. A

as_arr educator, I qurattemptingvtg push the pro-

~

VaLlef schools or if,
‘fessional educator's viewpoint off on the community. I told him

-~ : ,.-“‘3\ N N ) S 7 \
my only interest was that of a ‘graduate student earning one credit of

N > ~ M [NEANAY

v ’

that

po- R -, o . v’ - ~ .. .
field work in survey techriques. To this Mr. Carson replied, "Good.
It's "tare ‘the School Board got disinterested people in to make recommen-

dations. I only hope they use what you give them; but, I doubt they will.":-

.
- IS "
’

Introduction and Biography

/

- Mr. and ﬁ}s. (sarah) Carson have four childrén,lgﬁiy one of whom

attends school within the district. - Roger Carson>/ég, is an Assistant
3 \. ] s -3 /
District Attorney; Pat, 21, married, is a housewife who lives 100 miles

s

s
away; Ginny, 19, is a sophomore at Northwestérn University; and Rob, 13,
- \ . - - h

attends the Green ValleQ’Middlé‘Schooi. .The Carsons moved ‘rom

Wauwatosa, Wisconsin to Blooming Hills 12 years ago. Gihny attended

school in Wauwatosa, but when the family moved to Blooming Hills, Mr.
Carson enrolled her in Lakeland Preparatory School. "At the time there

was no Green Valley K-12 school district and the educational'kpportunity

that did exist was not, we felt, adequate. Lakeland Prep, at that time,

was highly rated," stated Mr. Carson. Rob may go to the high schrol here,

but we aren't sure yet. The Iowa Achievement Tests showed Green Valley

was a disqgrace, and I can't see paying for an education that produces
5 .
losers," he said. At this point Mr. Carson digressed, comparing his

business operations with how he believed schools ought to be run. "I

~wn six businesses," he said, "and I roward those who work and fire those

who don't produce. If the schools are to succeed they will have to
reinstitute the merit system in order to get my support. I run a commercial
rontracting outfit (Carson Contracting, Inc.}, a realty firm, an automobile

rental company, and a panel fabrication company. I've seen what happens

6
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Achievement exam). You don't run a business that way ang you don't run

a school that way. We pay $6.00 more per thousand ip/taxes than people

in . for our schools, and the Iowa ALests show we are way

-

down in comparison to student§. I am a Ioner on’the

=
.

Town Board. I support no group and am part of o group; I am an indivi-

dual. 1 oppose any new school construction until I sec some performance

o

resulcs,yand I don't care'what §}oups or people‘think or say. I've heard

-
-

) //. - .
- lots of arguments for thig program and that building but none of the
,/,»" . , N
school administration seem to be concerned about the taxpayer and what

- ¥ Ty

he's éétting for his money." . .

In regard to the elementary schools, Mr. Carsen stated, "There's

“

nothing wrong with the little schools. They (the administration) should
never have closed them in the first place. They sold the Boone :School
building for $6,00C and it was a sound buildang." At this point Mrs.

carson interjected, "I don't even know what any of the schools besides

Rose and Marshall look like." In terms of any ldditional facilities,
H4r. Carson grouped the middle school 1n with what he cdnsidered the i

elementary ghg stated, "Probabgy the ~:ddle school would need an addition.™

N

He noted that, *The middle school was built on a swamp-~a typical admin-

the schoot that
!

the dastrict is renting, is another strictly pelitical move by tLe

istrative decision and a typical blunder. Pine Tree,

administration. Decisions of this nature illustrate the stupidity of
the administration’s actions as well as their contempt for the people
in the District. Pfister (Superintendent)-must think those of us who

l1ive here are buffoons if he can't see that we really know what's going on."

4@t v 1 v
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the people were flabbergasted by the extent of the architect's report

Miarshall Referendum

When gquestioned about the Marshall Referendum, Mr. Carson stated H
point-blank, "I'm proud to say that I was responsible for,its’death and

I'11 tell you why. First of all, the whole program was touted to be a -

~
w N

small classroom complex but it wasn't. Whén the Ammual Meeting was héid,

.
.

which showed 27 rooms, of which one-third were to be used for administrative:
- . ] -~ .

offices and special education administrative personhel. Théy weren't

building classrooms; they wdre building offices: and they hadn't teld tpe
neopie-that.ﬁefore‘the annual meetfﬁgl Seécondly, the way they f;he

Administration) selected the ar%hxtect was not (proper. The ?dhinistration
didn’t oyéngnﬁt out bads .for offers. St. Vincent's, the Catholié eiemen;

tary schooll, built_an addition which meets all state.standards, and it '

didn't have terrazzo‘fmors and carpebs; Jjudt a good solid school. Our ’

IS . .

architect won't design a building like that; oh, no. We'll have all the

™~ Y 3 -
fancy stuff. What I'M saying is that the adminastration has no ?espec:
. ~ ’ . £
for the taxpayer in the distrizt, I could personally pay the taxjs on |
N .

any oneof these schools, but what about the 1ittle guy, the old {.ople

N

wh% five here on fixed ;nccmes?" ) .~
!
In wn effory to probe deepexr into the Marshall cnnstrucg;éi questxon' ..
aqd ipecifically to salrcrt an attitude response toward the adminxseyation,
1 asked Mr. Carson why he believed the‘administratxon would deliberately
Wi auch~cA€tiés an the people. 'Mr: Ca:gon's response‘was, "Ar. Péxs;er
1y huxldan up his briefcase éo move on, and he Cares little about this
district. ?flster gets $35,000 a yvear and 15 gzossly overpaid. He 14, .

partictlarly interested in getting as many additions and programs insti- -

tited as he ¢as without regard to the taxpayer. As to qualifications of o




-

teachers, Pfister couldn't garé less. There are some teachers who are’
super and. sometthat are absolutely worthless. Half belong in the oro-
fession; the others should be thrown out. (Mr. Carson would not indicate

names, stating, "The ‘teachers I know that could give you inside informa- ‘

tion would be afraid to talk tc vou because they would be afraid the

administration would force them out. The morale of the teachers is

2 A3

T ’ extiemely low. Pfister can't get the support of his own teachers because

‘:’:’ 3 i . . ~

: a majority af them don't like him. The morale problem is directly o
H .

¥¢ -
3 associated with the administration and Mr. Pfister:") .7

: ¢
When querxyed about' the campaign tc defeat the Marshall referendun,

. . 4r. Carson vented the following remarks: "What happened at the Annual

- Mpoting was typlcal of ali the school board meetings. Pfister always
- . has a small grcoup of teachers at each bcard meeting that present proposals

For new prodrams tnat aren't needed. In addition, Pfister has administra-
P R

- -

. tors or other so-called experts up front threatening the people by séyan

that state or federal aid will be lost 1f you don't do this or that.

Qne nthf.'ifxster had two principals and Fhiliv Chesterton (Director

- d of Stadent Sexvices) uap front telling us that we had to. institute a new
spocial education program and how we could ggr the program with state
a1d maney ‘and that 1t wouldn't cost us an&thznq. How stupid’ do they think
we ar=? Where doos the state get the money or the federal government

» {or that matter? From us! This 318 just a nmethed Pfister 1s using to
buiid his dynasty and add papers to his portfolic. My argument 1s Sififay
tnts: If we have to burld, let's walt until the people get hera first

<o they can share the cost. Why build now and let those who come 1n get

the whipped cream? The administration has been telling us all along about

-

~ ~
.
N .

PAFulToxt Provided by ERIC
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the tremendous growth we are going to have. The Ragienal Plannang ' .
. Commissicn Says that 50% of the Town of Bloomuang Hills 1s unbuildable ’
s . A -
. for homes. We have had it with that growth line. It's a phony.”™ In

direct respense ©o the Annual S:ﬁa@l Beoard Mesting, Mr. Carson stated
-

that, "The administ.ation had thke whole naght'’s activatiss rigged. TFirse,

N

ey heold thelr usual secret board meeting prior o the public meeting.
)

L}

second, <hey hit us wrth this plan for 27 zucposed classzooms and then

aintod oS to vote on 1t that maght. Half the pecple at the meeting got =

- ur and wilksd out which left the School 8card with a legal problem a3

whether or pat a vote could be taken that would be upheld 1 oourt. -

11
5

£

"

.
n addition, the Hoard raised the guestion of salary increases after half

tae tespie had left. Thne teacners' 3roup was well represented and organizad

'y
[
"
I3
o

se annual meeting, but 1t dxdn't work out the way they nad o ested.

Aitrouan they 313 3et their raise, taey 1ost the confidence of the {

N~

Az i resalt of the walk-cut it tne Annusl Meeing, the administra-

snowik fhrred to 30 the route of 3 referendum. Mr. Jarson then organ- .
* b *

ized 3 Town ¥Meooting for the express purposs of Jdiscussing the Marshall

.

. Feferendar. Zarson had dastributed litetature prior to the Deeting to

s- i oap o-position. At the Town Meseting Prfister ana Carson locked horns

.

DWAT G YQU

15s5ues surroundiny the administiratior’s tactics and waste-

h

£ srending as it related to Marshall. Jarson arqued that the adsinas—

Pl -

rration nad net t2ald the truth abou the size or the complex. the use y

L> whlIn rooms were to be put, the manner 1. which the architect was

selecesd, the cost of the facility, and, the location. According to
’ ¥

¥r. Jarsan, "Pfister 15 a very talented man and, &dan be. very persuasive;

syt that nigtht his arguments just didn't wash with the people. They had

. Q 613* f:?
ERIC \ . | "
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T ro tha diszxxc: oy d%layanq construction:.

_caxn if thexr kidﬁ get home at four or 51% 0

//‘ -7 . .
had enough offbeing railroaded.”

. -

'aarshali addit;cn down. We dgféa «d, the thxng nd pzoved to the admin;s-

)

~Pacility Construction Attitude
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hare xn ufﬁ@ﬂ Valley to Juatlﬁy and\supﬁprt 4 new const:uctxon

N .
A B Baes

The agly immediate kind of cons&ructxon Mr, Carsoé'would suppoxrt 1§ &

.

~ v
T, iy g ron ™,

rensdeling to eliminate the open cancept(é; the middie school.

Lo

-
S, T e
u«“)f A0 gy o8

Wnen asked to indicate wﬁat he might support, assuming the ac;ugl_

’

e

Carson remarked that he liked the idea

- 7 , -

of the ne;ghb@rﬁqad schools but thought Qne.lazget elementiry complex,

-

-

i

> :
A s Mo SN

<.

capable of maxntaining'i,ﬁoc students, would be a more efficient use of

e

v

He believed it should be located between Gréen%eaf ang

S

T o <%

LAY MO0y .

Meic voods, ) . ’ ) o . o

in vegard to th& hxgh schaol, #r., Cataon eﬁbhasé;ed his opposition ‘
e , - } Q.
by stating, "I would: suoport ne buxldan ‘program, perxod I encourage ’

-

-
T
e,

ane y&e Qf thﬂ splxt shift program.

T 1t has wbrked well elsewherc and ; o

xzs meriﬁ dependé serictly on whether or got én‘admxnxstgator or taxpa&er -
T suqéﬁatzng ébe‘ylab. -The,aplit shift obviously offers tax advantageé
| 1 don't sece why we cau}dn't

avaq/have srhoel in the summar 1f thaa becomes necessacy. Lt's a waste

nf £a tlities aot to usﬁ thﬂm for 3 months out of tha y?ar. Parents don’

.

'olack. and the kids shouldn't

. .
/ o




TN S % ARt 1

SapReeeoy,
hs -

PR

-

g
H

even be asked.about what they want. Pfister gets the kKids to come home
13 - * .
with his plans as threa.cs and uses them against their parents for his

own benefit."” . : \
. X when askea specifically about certain, type§ of space utilization,
p . .
. Mr, imrson stated that he could, if need was proven, support additional
‘ - \

classfpoms at .he ligh school. He said, however, that they should be

designed to hold about 30 students each with a maximum capacity of 50.
Hr. Carson would not support the expansion ofgthe gymnasium for any
. ) . { ' N

reason, stating, "You don't Yive a new gym to a gq& who .perpetualliy
\ {

'develops losing teams.” When asked if he.thoughg'better facilities might

-

. “ /
" lead to imgrovement in athletics, Mr. Carson reg}ied, "That's ridicylous.
. F ; .
b4 . " t r 7
“It's not the place that makes a difference; it'5s the person.” In regard
’ . [ /_ I'

[ - .

t6 a pool, Mr. Carson indicated, "That's a luxbry;-the people can't .
- /
afford it. Besides, we live in a community géat has eight “lakes; it
would be a foo%ish waste. of tax dollars." yé conclusion, Mr. Carson
- ) . .

;-
stated, "Until the district introduces_thg’merit system, I really don't

~ »

faal prone toward any construction. You/must provide performance before

you get buildings; the proof is’in the gudding." .

4 [

Communications
13

. s
| IR

" When asked about school-community relations, Mr. Carson.replied,

"They are zero."” The Carsons do receive the school newsletter, but Mr.

’-

N ’
I3

Carson believes that "It is cram, jam full of stuff that only supports

the administration's viewpoint" whixth he considers half truth, half fact.

“ -
.

He also triticized, the small print. 1in concluding his remarks, Mr. Carson

simply stated that "There 1s no trust bﬁtween the taxpaying constituents

“ -

and. the administration, so what information they suppiy us with is

G n o sert a5 A A tys

L P
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| ‘ suspect from the start. We're going tO be paying for Pfister's trip to
E R .
some convention. Ye won't come back with a damn thing®“for the taxpayer.
’ There will be no reward for the community, but he'll make it sound like .

a big thing in the newsletter."

When probed, in an effort to determine what should be done to improve

Fl

: community-school relations, Mr. Carson itemized the folloWirﬁgz‘ 4
' 1.' "Don't hold secret S¢hool Board meetings'before F:onducting
public meetings. ) ’ ;"
% * : i .
- . 2. Don't put people wa’.};h questions on the’ last place ;,'on the agenda
S r at School Board meetings. ‘ s )
! 3. Don't hold School Board meetings on the same nighﬁ: as the
; - N v L ’ ) . .
' ) ‘Town of Blooming Hills meetings. \‘\
. 4. Put a transcript of the entire School Board proceedihgs in the A
: - Greenleaf Regis:ter which is the only méjor d;§trict-wide newspaper.
- ) - 5. Holg, local area peoﬁple-administration meeti.ngs to let people
know what is being proposed and allow them tov help in makingﬁ .
~ - : . decisions.
T 6. Don't let the.administration hide tax-spent dollars by putting
) ‘items in miscellaneous budget categories. Itemize every expense,
everyr position, so the peop}e can see where the money gues. ,
7. Have the adminisi:ration e.xplain' why thé'/ré, is such a 'large l
surplus of money each year." )
. Mr. Carson stated that the major need is to "Re-establish .faith
) between the people and the school administration and School Board."
‘Personally, as_far as Mr. Carson is concerned, this goal can only be
e . achieved throﬁgh a change of administ;ration. Asked point-blank if he

“ A
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felt Mr. Pfister should be replaced, Mr. Carson stated, "There won'“t be ‘ ‘

any changes until that man is out. There is no way he can regain the T

. confidence of the people. He's got to go." Mr. Carson-then noted that

L]

ot

the kind of man he would like to see as superintendent was one like

’ Mr. Schumachér, a formgr .school sygtem principaf. Mr. Schumachey, ;
according to Mr. Carsn.)n, had good rappor£ wi_th the people, held public o@
meei:ings, gzit the word out and the facts str'aight. He said, "I can tell _‘ -?
you personally that when decidim; on teachers for employment, our super- C -

~ * N - % »

intendent has not recommended those most quali‘ﬁ:ed\. This is a known fact
_.-—)-—-—‘\ Py

’ - - .\ -
from another administrator within the Green Valley School District. This

4

1s the kind of thing a man like Schumacher would not do and the Xind of A
) -
//

man we need." (Mr. Carson absolutely refused to name personalities.y' N
’ . . ) /"' : " —_ :

! / % . .

A Y . . T .
Curriculum . o . ' »
I . _— LR . . .

Mr. Carson believes equalyemphasis should be placed on vocational .. —!
géd college preparatory codrsework. "I\’\m for split shifts and thinK it - J

” - .

;Ivéuld work out great for the kids because they could get skil;ed,training

v

& . .
in school and taen, go out and get: jobs for that portion of the day they .3

aren't in wscho_ol. In the past", the high school kids have just had too
. 2, -

‘much tifie on their ‘hands anyway," stated Mr. Cargon. T ‘{3
S & » v . L"

Discipline : = : &
Mr. Carson believed that because of his privileged position in regard :

. ’ : - ' . ) N
to access to certain police information, she wéuld prefer not to commert

e g

on diéciplinary problems at the schools. MHe did state that there was .
. . . »"
an obvious and commonly known drug and alcohcl abuse problem at both the v
pigh school and middle school locations. - ‘
. . 7/} . ! %
N + - b

- - :
- W




Other Issues: 0ld Blooming Hills City Hall

N
‘ Whether or not the fo}lowiné iﬁformation is directly related to
Mr. Carson's attitude t;@ards the school district will have to be weighed
and evaluated by the reader. .Obvious overtones of contempt were noted
when Mr. Carson spoke abouéithe Alternative High School located in
Bloomiqg Hills and this writer's opinion, while based totally on conjectpre,

is that the inability of ﬁr. Carson to secure the old city hall property

. . ‘ as .
located in the town has been like an acidic sore on his plans for the

* /
¢

.. community. Mr. Carson begaﬂ%renovating the Town of Blooming Hills

~

. approximately 5 years ago. First, he purchased the Traveler's Inn and

later, acquired the 0l1d Country Store. Last September Mr. Carson purchased

the grocery sto?e ahdAthe old‘railroad depot. The reason for the
renovation of the tOWn‘is, accéording to MHr. Carson, twofold: (1) to
impro;e thé commuﬁity, and (2) to” make a "shitload of money" when he sells
it. (I dié not ask ﬁor an operational éefinition of how much money yas
involved, assqming only tha£ it meant a good profit.) Eventually, Carson

believes it will be a2 bustling little community.

—
~

" The significance to the school 5istricf of the Blooming Hills
renovation stems from the fact that while Mr. Carson owns most of the
businesses and a total of 10 acres in and a?ound the little community,
he does not own the old city hall building which is located adjacent to

.

the Traveler's Inn. When Ray Cosgrove offered to sell the old city hall,

_Mr. Carson submitted an dff}t of $40,000. Because of a personal}ty con-

flict between Carson and Cosgrdvé, Cosgrove refused Carson's offer and
sold the old city hall to Mr. Jeff Smart for $25,000. (All dollar facts

are those supplied by Mr. Carson.) Mr. Smart then rented the old city

73
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. \' o - e -
- hall to the Schpol;‘District for use as the Alternative High School.' . ’
. { .. '

Mr. Carson then pﬁrchased the lot at the rear of the old city hall for

$3,000 from Mrs. Grace Hopkins,‘P;esident of the local bank. Thus, the -
situation amounts- to the fo%&owing: Mr. Carson owns all the land on
: three sides of the old cit§ hall. Those who work at the Alternative

.High School can either bark on the street or behind the building. The
-~ - - .

- -

only problem is that to get to the parking spaces in back of the building,

the school people must usé the drive which belongs to the Traveler's Inn
r .

PEEAY

and Mr. Carson. Mr. Carson's objection to the Alterhative High School is, ‘%
as he stated, "That those people are not performing a function that is

a credit to the community."” When asked to define what he meant by credit

to the comminity, Mr. Carson said, "Look. The kind of services they
per form could be performed anywhere, preferably in existing schools, or -

iR.a more central location. Those people do ﬁothing for the town and,

in my estimation, they discriminate against other kids because what it's

cost%pg the taxpayers to rent that buildiﬁ§ could be used for other "

-~

a bunch of school p2ychoanalysts. It's not like a community service
provided by a barbdr, doctor, or businessman, and they don't contribute

anything to the .growth of the town or its businesses." Mr. Carson also

1
s H

school costs and helping other kids. No one comes to town looking for ) ]
= . N !
noted that at the time the old city hall was rented out by the school 1

~ , . :
- district the Rivervale schoolhouse was vacant and could have been used

as the Alternative High School. \Tpis was seen by Mr. Carson as contempt

,

-, by the administration towards the té)ng?er and nothing more than a game

* of political arm twisting. Mr. Carson said, "If I wanted to I could be ‘4

"
.

a real bastard about the parking around the Z}Q\.\ace and just chain off the . ) {
| ,

Y
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access to the rear parking lot.

I won't do thaF because those people

would just park on the street and take up space for customers who want

"

to go to the other business places." I did not relate to Mr. Carson that

. H

. |
I had talked to Mr. Chesterton, but the fpllowing piece of information

sheds a different light on Mr. Carson's nbn—bastardly explanatidn for
not chaining off the rear parking lot. %Lcording to Mr. Chesterton,
Mr. Carson has increased the amount of/zent charged to the man who

Mr. Chesterton

~ A
*

- /
operates the Traveler's Inn a total of $40.00 per moﬂih.
/ .

stated, that the operator of the Inn Aad been in and c¢mplained that his

rent was being raised by $40.00 and that Carson had told him he g¢ould

recoup that loss if he would cha:@e the people at the Alternative High
) ;

School $40.00 a month rent for, the use of the access road to the rear

. i
parking lot. Mr. Chesterton stated that the Traveler's Inn drive was

.

a public access and. that no one ¢ould charge for its use. According to

Mr. Carson, the land and drive belong to him and can be roped off. What

will happen at this juncture is not known but the technique used by Mr.
H

Carson to apply pressure on the administration through the Alternative

[

High Scheol is obviously indicative of a strong desire to get the Alter-

:

native High School out of town. Interestingly, Mr. Carson's attempt to

| ]
t

have the operatorgof the Traveler's Inn do his dirty work implies that
he does not want to confront the school system in an open or direct

manner. In effect, he suggested as much when he said, "I won't personally

interfere with anything that has to do with tge Alternative High School,
but I can guarantee you that no one else will park behind that building

vwhen thev are out of it--unless they have a car that's only 1 foot wide."

-

,

[ P
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N Clint ahéiaonnie Adams--Prairie Town: Referral
e

i -~
| -

Biographical Information

) for 12 years.

n
.Clint. They have 10 children, two of whom were born from their marriage,

B?nnée grew up and attended schools in Marquette CountY[-wisconsin.

For the eleﬁentary gradéf she attended a small rural school near Poyneéte.
Then she completed a 2-year tedcher education program at Brown County
Normal School;§ She is a housewifé and has been for many years.

Clint grew up on a"farm and worked with his éafent: on many farms
in southeast Wisconsin. 'He finished his formal education at the eighth

grade level at various schools in Columbia, Dane, and Walworth Counties

Clint works simultaneously as an inde-
AN

with 1 full year at Mt. Horeb.

pendent “ontractor and for.another contractor.
i
Although Clint does not consider himself a farmer,

.

héiowns a 280-
acre farm. They have lived on the éarm and within the schgol district
They have lived in their presegt house on tljeir farm
property for 6 years; Before this period they briefly liv%d on a l0-acre
farm in a rural area near Madison. %

- Their marriage of 16 years is the second one for both iBonnie and

M -

and three of whom presently live at home. Information about their chi%@rgn
living at home follows:

1. Jeff--18 years old. He went through New Holstein public¢ schonl
system but h. «Jid not complete high school.

2. Jovce--15 vears old. She has gone through New Holstein school

Note: aAnonymity required that names and places be changed when necessary.

’ 78 hd
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system and is currently at New Holstein Union High School.
\ -

A\

3. Mary-JlO years old. She is in fifth grade at Frederick Elementary

School. . c

Personal Impressions =5

i
i

Clint and°®Bonnie were very pleasant, friendly, and hospitable
people; I believe that they would "give you the shirts cff their backs."
Several evi@ences of their generosity are apparent. rfor example, after
several minutes of getting acquainted, Bonnie gave ne an impressive little
booklet about an historic landmark in the area. Also, they scem to take

. \ “i
delight in having a set of their parents live with them. A third example

is that when a child marries, the newlyweds are given 2 acres of the farm.

In summary, both of them impress me as being honest, fair, warm, and

Bonnie is of short stature, slightly overweight, and has grey

.
generous people with whom one can talk. , .
hair. Her eyes and smile convey a feeling of warmth. Clint is about

6 feet tall and slightly overweight. He has a rudy complexion with a

twinkle in his eyes. Both of them appear in their mid-50's and were

casually dressed.
] : \ : [1) 1]
Bonni¢ and Clint describe themselves as "average folks." Also,
even though they are included on my referral list, they do not consider )

themselves well versed on educational matters within the community.

Both of them have worked hard for what they have. ‘They live in a \

very nice ranch style house set back from the road among trova. Tha . .

3 2
« F

N by N
interior of their home is tasteful, clean, ahd well maintained. As one

syrmises, they value the work ethic very mich. In addition, Cclidt atrongly

belioves the importance of having things paid for. A standard by which
- ' \

ERIC. -

|
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to measure one's success in life is if he is free frofm debt. ‘When Claint

was discussing two of his sons.;%e emphasized how their houses, cars,
: ' -

3

. and trucks are paid for. )

-

L4

-~

Instructional Programs

s

+

J T ——— e = - e

b
to them. It 1s a "touchy subject™ between

Kindergarten is of concern
them, for they disagree on its nethod of uperation. <lint believes that
Jenerally kindergarten is not applicable to every child; some S-year-old
children ave as developed as first graders and have no need for kinder-

garten. For example, one neighbor child was able to do simple math and
AN

recite the alphabet before kindergarten. Although Clint agrees with his
P . 3 ~

‘wife that the child may féed social devolapment\kn kindergarten, he
N \

\ »

asyerts that his clas ates would not be at his level. Bonnie maintains
A\

thay every ch}ld ngiés kindergarten in order to facilitate social

1

adjudtment. 4,

[}

They sent their daughter Mary to a private Kinderqarten in the

Frodertck area, and both greatly enjoyed this arrangement. cClint thinks
v » L

i

that oheh family should veluntarily pay for 1ts own children to go to
|

Kinderdarten.  He does not want to pay taxes for mandatory entollmoent

1n pro-iichool, eapecially when not overy (hild needs 1t He was willing

.

to oy §293.00 per year to send hig own child: 1t was his dectision alone
to pay For his child. \
\

L
]

Jlint prefers not to have kndervarten this coming fall.  The

program{will cost $11,000 and he does not want to pay any more taxes .

Also, 1 kimderqarten was 0ffereod at Fredeiick Elemontary Scheol, the

+
cne fred rom would be oased, and eventually addttional space would be

A

needosd.

S ¢
[
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Fo o e

P L .

e




2.8 '

x

. Bonnxe and <lint agree that ;ﬁe subjects of reading, writing, and

arithmetic constitute .the core of teaching. Although Bonnie likes the

.

wide selection of mimi-courses whict: are offered at the high school, she -

.

believes that the "basics" need to be more emphasized. Also, re emphasis

13 needed 1n vocational education, though Bonnie thinks that the high

school curriculuf s toaming—Fesitively toward this directien.
? Both of them appear quite conowined about a student's motivation

to learn, This concern seems understandable’” in the light of having | j

several children who have been unintex*est:ed 1n school and not finished
?;;qh schoal. Clint recollected that durim’i his youth the subijects of
r;‘;ston' and geography were very boring; yet now as an adullt he values
these subjects very much. So, on the one hand, he believes that history
and geography are invaluable for studen\t\s. yet on the other hand, Clint

. ‘ Ai1aliker seeing students "turned off.” He 18 aware of this conflict T

but’ he asks, "Why learn what doesn't mean anything?”™ BSonnic believes
i

5
that cours<ed such as hastory and geoqraphy definitely need to be taughe,

[N

tad 1t 18 basically the teacher’s respunsibility to motivate the students. ;‘

» .

Az Bonnie maintains, “A teacher's duty 18 to the children, not her pocket- ;

really metivated to learn rather than because they are "forced” to at¥end:

thy? a33t 1= a challenge for barents as well as teachers, //——

|
|
|
|
]
J
|
|
b »
. r osk." Both of them want to see children attend school because they are 4
!
\
|
1
J

Although Clint values education, he does not consider it a fore-

-

most praority, Formal cducatian rs not the only criterion for a succgss- +
‘ l

fai ant harpy life. For example, one college-educated man lives in the ’ !
¥ J
. \ ' ‘

area and appears to lead = depres.ing exgstence. He has no wife, famaly.

-

. ]
‘ li house, or ambition: he make= a4 {iving as a sharecropper.  Another example
|
1

K .

-
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. to ~how that much formal education is not needed to succeed in life 18 ’ .
- - - ) . :
. 1 nelghdor who has goae thr'r:uqh the fourth grade and who has an excellent
: rerutdtiOnas 3 farmer. In contrast, another ncighbor who graduated
from coellege is a poor farmer, not knowing how to finish cattle properly i ;
- A P . . :
- . far market. olint thinks that his children are just as well prepared, .
;' 4 . . ) .. {
: , 1¢ rnat mare, for life than many others inclnding the valedictorians. f\i
& ) \ - ) / .
‘ L "=
< ‘ -y N
N Masieline :
N . h .
iscipline at the high school 1s of utmost concern to them sipce - T
v tnety daughter Joyce, who i1s a sophomore at New Holstein Union High R
. - ! .
N sohavrl, has had confrontations with school personnel. Rer parcents hs
f. Arazribe hexr as onc wWho llkés excitement; who 18 mischievous; who does . C
;- not ot € quthority figures, such as Or. Richmond: who s “tutned OLF"
= . . : 2 , : . .
o ! Ty sonodl, though hye gradew are better thaw last year. i : ‘ .
: ) ’ ¢ At the high schoal, dizcapline is not g and sometimes unfair.
; . i ', R . .
; “lint protests that with Jayce’s reputation she is declared guiley
o nefore proven innecont.  So sometimes she 1s punished for what she did -
: . - . - R ,-:2‘,} ”
! - not dp oo .1 wore marshly than 1f another person had behaved the same way. 5 .
- For example, Joyce skapped school and was suspended for geveral days. :
: several Jdays after returning to schoal, she sat on a rGQXster'xw the hall N
. ° snd was disciplined.  Joyce and her parents consider the latter reprimand SR
f unfair, for other students sat on the reqister without receiving any . - )
A .
: rerzanands whatssever. Joyse was slso disciplined for protesting. Clint .
-— d ' / N . .
- pelpeves that strast discipitne is good but only when 1t 18 applied to )
: rrmavicr which avokes discipline, 1t ts unfatr to punish an zndivxd@gl * :
. retauae of epe'e past. -t
A
iy e )
HH ) .. - .
H\ERIC >
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nends to Yy encoursged. For examole, s

“ay

~

———— . L

Both ~f them agree that the methods of discipline are 1n@£fe;€1vgr

A discapiine tnvolwes sitting in a classroom for a couple of hours aftas

schoal siith other students; it is 3 "big joke" since everycne talks, is

~
-

rambunctious, and has.fun. When one accumelates 3-5 disciplines, one

.

s suspended for 3 days. Suspension reinforces Joyce's preference
.\. . , -~ -

qer away from school for saveral days: it is no sciution for her.

to

~

fannie reitérated as before that motiyvation to stay in school

/f rraised one “marvelous"
t. . \L

N - e - * . . .
‘gpasher who had helped her son Jeff. fie cares about students, listens

3 ~

xo tsen, and always has ap open-door/policy. They also “praised Mx.

. . % S . . - i .
¥arehouae, a former prigeipal, who for "many, .many years,” tried o /

persuade another som, Dick, to graduate. Both Hr.

. wore 1nvolved in relnforcinq him to remain insschool. One day during

N - .
« .

' an apoointibent w-ata-Clint, Dick, and

~ N A

has Yunch anq leot the phone ring uninterrapted soy

bebavior. They don't have the time

~

they want either because they .34

B

% involvad in their oWn activities or

.Cévolved gtth thgxr 0w%_frignda. Also, they

.

Ciint prefer§ to salve propiems Qi@h others through lxgtenxng:and
d . R 1]
der, hé tninks that a special type of education is nceded
¥ ; . )
t ‘
idrawn from school-for a year and "put on a gtona pile” in ordey

N -

10t them use théir muscles sipce cﬁaé phyaical exercise is what

.

i

yin who vhﬁga?&zs property. For gxample, these stu&ents_mhouiﬁ

and Mrs. Mozehonég// .

~

Mr. #Horshouse, thesfrincipal skypped

Y

~

2N 47 e
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students want anyexy when they vandaliée. Bonnie docs not believa that

.

~"“T*h cemen” should monitog the halls‘ - S e o SR

cz;:lme 15 not msa.dered ] pmblﬁ;a at Fredm‘xck Eléﬁantary ,
) ', - T .
Sch ;1. prinarsly be‘.ause their cnl:y chzlgl at that sch,bol, Ha..y, 1S & B A -
wel:‘l-be.haved. ﬁwd student::_ - ’ . *“' " o i

.- ’ . !
|
i

Schopl Bmldin-;s and Faculty ::eed;;

. i -
. _s__tlint and Bcrmm beliove that the areas of Fredsrick and New WG1ereinf
—— e el N
i K { wt
e had goed s‘chvmm in 3p_xte of? thei: growing sige. They are cor  <ned & « -

13 . '
. . . ’ ., . . . . . " .‘v
about inocceased encollment. For jexample, at Fx§ ick it 'is not good R a

> . f
. P ]

t
S
>

PO T

A .

e

that as many as 30 students ard in some /clasges. R’ci;ﬁax.}.y, Cling woul»i a

Py
» .

prefer to see a return of the ong-rdum schoolhouse. Thl.p su;up would ) -~ )

| ' ~ "
.neourage students to do more fof thamselVek. . For,.egcazggie, t would oL

) .. . k T ; . " C B
teass studepts basics about laving by using an.outside toile} and by

e

drmk‘mg. water from a dipper. Ope cannot leara everything 1{'1 books and
. - ‘\ .
1 4

———

malisuc&i‘y not everyone can qttund collegt.. e

They both que_,non the neec{ for a school psychoiagist. Bonnia has -

respd from ot,hers\ thst 1f cmuqna& problems are dealt with 1p a child's

\ - s o
sar iy ya:;x?s. future potential prioblcms and money can be sgved. She | '
c . ; (5

m:‘;‘?s\: with this ppzmon to & cdrtazﬂ 5x!.ur'c but neads pmaf that momy - g
"ﬁ . i . ’ ‘\: !
cafibe saved Jn the leng run. She further asserts that ‘it is the| % 1 ¢ ;
. - ' gt * * )

tdacher ' raspo’ﬁsibxnty to i1dentify problems and make reﬁerra}.s, thus~ 7 ™ ;

- . .

~
.

;ar-‘:::m-:ii.r= ‘he need for a schogl psycholoaist.

’ ) ‘.l P

. - ) . - R . . A ¥

. ) /.~§‘,

Taxes and Tosts ) ) . ‘»

- -, \' - v . d

. Bogh of them firmly agr»e ::hat: hey pre ently have mo‘re taxes than e e

- ‘Q -~ »f
Thay oan afford. {lint apologizps fo‘ hxs self.simém but a schdol .

puymf}icﬂ;mt cannot bHe af},’orded. in addlcton. sr.at:e policy will;ﬁ‘%{rc
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7w Thie topic promgted ditcugsion about the-paopie whoolive in

ERIC 7.

» - \ no
. ' . ¥
B ~ et by ’
%) . ¢ oy . R
sy S TICIY .:.” { N -.(' ¢ % T ! '
T S O N B LI t i 11 v »

R e .H (R ‘<{ (Th

-
f
«

" Y 3
N v
e

M -
: -

2 RN . N ‘ i,
LT 7 oburse A% o lukary @hich aaant b& afﬁcrdad; ! : - “
P . /- s , o ., \
; ' They quoinﬂn %mmt fl%ﬁal prxqrxtlnﬂ.. ‘o example, a couplé of
" oa £, O s /
¢ -~ RN ' .
: gshtrays ot S100. 00 fwch wore boath for the ?ﬁ&ﬁer% iounge, Small
R - ashtrays for tobles are gmfﬁzvi&a: and consldexablyxﬁess“&aney, . o
oL, \ - 3 . . :z
" Bonnie- aﬂd ”lznn emg&aazzad that thﬂﬂ want cbe best vossibie eauga— , i
. 84
txﬂﬁ.:mr‘zge;: ch;ldrgn."?et they age concerned with, taxés ab much as %
5o - ’ . : ~ T C , ' ‘ %
,jj . . witl pdutation. A Cl137 Jokiagly assexts, "If Y _can®t drink champagne.’” B
FEo, . Ly . ' S T N A :
Je. w, 4 N = . e S
é v ¢ dzisk e, ;.7 - ) . N :
i a ! o : ‘ ,
¥ . . o> ~
).'v; ; g f ~ : 3 - . . }
' Bisa iot Ruorganizstion N o o 2=
‘] - L - N - ) _J . v PPN :
‘iknt~dn§ Bonnie L@ntx@hgd that thay don't have many apiniuns about a
the dasheack fﬂo*qaqﬁxagxrn al groatives.  Clint xs undac&ded ab@ut th& S
, : /3
Yew sistein K=13; he is aimbst cuﬁvxnfed thac it as netesaarv iR mrd@r . ps
%3
N & JJ,
o amuire ytate and federal f:bbncxa; apd. - o B
. - . R “
St h ot ch@w favor a sh ratn Lakéiand axs*:xcc (br«a? the Lakgiand
3 N £
: RN 743
. &z v oEE from Rew "Giaﬁéin) 1f the caxpayers of New Holatein Unxon High X
. e
Yzhool Drgtrist do not have fo pay for it , .- . R
) N ‘ . i
ehuo l-Cammanily Belations : . , ; CE
' . L ' - ¢ .f‘%
7
An &ﬂhte&&& i kng. cmmmuﬁlty population naa advwnrs ly affebted i
: : ‘ -
mnwmlvament 1n @hcoa funatxonq. for examgxs, F%ﬁ meat)nqa ar& not as :
. ‘ @ ’ - ¢ 3
well atvonded as in the paskt.. Scheol events and concern. do, 2oL ‘snom N
‘ i : v )
v be the focal poxnt of ghn cnmmunzt{ as they, once ware. ‘ o
. %

Freder tck Meadows. Clint and Bonnie view these individual$ as a positave
c : . - .

5 <.
aseet . the araa, 1ney S0 Ve as Satalysts in Promoiing necessary RGEVLCRS,
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© .. _+ugh as street ILQhQQar police protection, newspaper dglivery, and .
N . ' ‘s - . ’ N - 3
s.mquarmn. T?wse teople contribute new Ydeas and challenges, both .
. o N . . . ;. N ) AR ’l’ L., N
. N . ° . KN , ' < R}
4 of which are healthy for the area. g .
IS K “ B ) . -
' ' Clint describes these p?gopie a§ peing ditferent in t}mt they are . B
' Ty v * )
not the, 'kmd of- paoole w}‘zo just dmp in teo vxsn: or with whonm to makcz
ANY
> NEA e L4 - .
we cream. ﬁcw::ver, Ctint assocmtc‘s mr}l them through committees and . -
% . g 2 - o
- -emg;ioyments 'and tbmks that they a*e fine people. /\s he convcye.d.
“sealii :;‘imesn':: turn me off generally, it's the person himself." T . R
R oL Y RN . - , . e
A - ! R v . . PR toes
fpfercals . R ’ L . . ‘ . SR
R 0 ' Y ) ' ‘ A Coe
- - . ke and Jean Swith o , » ces g
. 4 D : . N - S ;
) e #dcic&:,ssbr phone could te* found. Hike is Town Tlerk and }’ A
- % v s
s e ° e . », 4
‘. af-c;vé on\‘many com'ntte@s. Jeanr is very knowledgeable on ‘b
& A - ' ’ ’ o %
* . schoul matters, especi,amy Chaprer 89. ¥ ' o
. A N i R R . - . B.ni
i, -4e. add Mre. Dean Bradley . > : ' : -3
. . L * o o - ‘ PR ‘:.
o . Addrezs:  Route 2, MHew fiolitewn . ﬁ_‘;
, L - " ‘ , . 4 - '
) locationt Junction of Highway § and MY . . T
. o ’.'~ AI :s‘ . . v B . ] . ] . l;
. Both are substituts laachgrs. Active in thepcommunity. ’
= : . . ) ' ~ ’
R j. Mr. and Mrs. Flank Schwab | -
, : . . i
v Addresst  Route 2, New Holsteip o
' -~ . . - ,?,f:
. They have children in schonl. "They sre a .different type of s 1%
’ . * N . N ;
people than we are~-well 'off apd well cducsted,” B
> . ‘ -
4. Mr. and Mrs. Del Kalinke P
) Address: REoute 3, New Holstein oot 3
~ Lozation: 'fwo doors north of the Adams ’ bt
Yory opinronated,” . ‘ . i
. I : P
{:"im* and Iﬁtmmie g8 nades may he used 19 contacting these indi viduals. ,_.\ ’:
P & e fan Ko T
. ? p A
» . ! r
. It is fuine to contact Bonnie and Clint :zxgennr if nemessaty ag a follow-up B
,o L : T ' 1
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APPENDIX F
INTERVIEWING INFORMATION
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THE ART OF INTERVIEWINGl . - ’

This section, like the preceding ona, is concerned with standardized’ \
1nterv1ews, containing either ¢loged or open questions, +A few of the L
points apply also to unsiructured and paktially structured interviews, }

but for the most -part such interviews require greater skil{gand 2 quite .

AV L XS s N Ter T a2 abie AT [Tew Xk

e
u

different interviewing procedure (see Chapter 7, pages 263-Q268)

;?'rhe quality of interviéwing depends first upon proper study design.

Evefi the most skilled interviewers will not be able to collect valid
and useful data if the schedule of questxons is inadequats to the sur~ v
vey's objectives or has been put- togethzr clumsily. On the other hand, gk
if they are properly selected and trained, a staff of ordinaty men and 3
women using a wall-deslgned standgzdized questionnaire cag;elicit the -
required information. . - - - :
Within the limits of survey design, however, therc is ample room ‘ . ‘é
for "the art of ihterviewing to come into play. The interviewer’g ’ 4
art consists in creating a situation wherein the respondent's answers A
“will be reliable and valid., . The ideal usvally sought is a permigsive , %j
situation in'which the respondent is encouraged to voice his ,or her .
frank opinions without [fearing that his o¥ her attitudes will be re- o
vealed to others and wlchouf the expression of any suxprise or value -2
judgment by the interviewer. . )
The first reqq}slte for successful anerviewinq/ therefore, is to

LA
Vs e wenn o

.”\i_;

RS

: ,:. Treate a fnendly atmosphere and to put the respond’em: at ease, HWith ' N
: . a pleasant, confident approact and a questionnaxrq that starts off ;
:, ) easily, this is uswally not difficult to achieve.; From then on, the :

Anterviewer's art consists in asking the questionjs properly and intelly~-
gibly, 1n obtaining a valid and meaningful response, anq~xn recording -
the response accurately and completgiy. 3 7

- ~ - H -

. CREATING K FRIENDLY ATHMOSPHERE

The interviewer's introduction should be brief, casual and posi-~
tive,  The study's interest lies in the actual questtonp, and the inter- :
¢ Vviewer shouid get into them as quickly as possible. Lengthy introduc- 4
tions or explanaticns only arouse the respondent’'s curiosity or %
sugpicion. The best approach ig: "Good morning. I'm working on a '“@ﬁ
local public-opinion surveux and would like to gat a few of your idcas. -
For .instance e ."--and read the first question. Prequantly the re- - R
spon&ent will”answer that quastion and go right ahead with the entire - ;
inrerview »ith oniy the most cursory inquiries about the objectives of ‘-
the survey.

s~

[g/ @ 'I'his Appendix is taJrcn, with slight modifications, from a dig- ¢ .
: ‘ cussion by Paul B. Sheatsley which appeared in Volume II of Research - - by

[ Hethods in Social Relations, edited by Marie Jahoda, Morton Deutsch,
{é_ O and Stuart W, Cook (Theé Dryden Press, 1951), peges 463-492, \
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The interviewer's aim should be to interview everyone eligible
for the sample. A small proportion of respondents will be suspicious
or hostlle, and a larger nuftber may require a little encouragement or

-

‘persaasion; but the good interviewer will find that hardly 1 person

1n 20 actually turns him or her down. Many people are flattered to
be singled out for an interview. The interviewer shou” 1 answer any
legitamate guestions the respondent has and should, if n. essary, pro-
3y.e his or her credentials and explain that names are not recorded,

\\Q?ac the interview 1s not a test (there are no "right” or "“wrong"

swers), and that in a democracy it is important to find out what
prjorle think about mportant 158u0%-hand the only.way to find ocut is
£O ask them,

THe interviewer's manner shduld be friendly, courteous, conversa-
tiunal, /and unbiaved. The interviewer should be neither too grim nox
oo effusive; neither too talkative nor too timid. The idea should be
to put the rcspondcn? at case, so that he or she will talk freely and
fully. A brief remark about the weathery the family pets, flowers,

»r children will often serve to break the ice, Above all, an informal,
aonvcrsa;xunal interview is dependent upon a thorough mastexy by tpe
intervieser of the actual quéstions in the schedule. The interviewer
should e famil:ar ercugh with them to ask them conversationally, rather
rhan read them strffly: and he or she should know what questions are
guman nest, 5T thers will Le no awkward pausés s e he or she studies
the questionnairer

The nterviewer's job s fundaMGntally that of a reporter, nct an
ovangelist, a curiosity-seeker, or a debater. He or she should take .
41l opinions 1n stride and never show surprise or disapproval of a
respondent’s answer.. The iaterviewer should assume an interested
manner toward his or her respondent's opinions and never divulge his
or her own., If the interviewer should be agked for his or her views,
he or she should laugh off the request with the remark that his or her
3ub &t the moment 18 to get opinidns, not to have them,

The interviewer miat keep the direction of the interview in his
31 hee wwn hands, discouraging irrelevant conversation and endeavoring
tw zeep the respendent on the pownt. Foctunately, he or she will
usually find that the rambling, talkative respondents are the very ones
who least rosent a firm Lnaiatence on attention to the sctual business
af nLhe antervies,

ASEING THE QUESTIONS

Unless the interview is unstructured or only partially structured,
interviewers must be impressed with the importance of asking each ques-
tion exactiy as it is worded. Each question has been carefully pre-
rested te exgr&as the prucise meaning desired in as simple a manner as
possible.  Interviewers must understand that oven a slight rewording
<f the rguestion can so change thé stimulus as to provoke answers in a

T daifferent frame of reference or bias the response,

L)
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Any impromptu expldnation of questions is similarly taboo. Such
an explanation again may change the frame of reference or bias the
respongse, and it 19 easy to’ gee that if cach interviewer were per-
mitted to vary the questions as seemed best. to him or her, the survey
director would have no agsurance at all that.responses were in com-
parable texms. If any respondent gives evidence of falling to under-
stand a particular question, the interviewer can only repeat it slowly
and with proper emphasdis, offering only such explanation ae may be
gpecifically authorized in his or her instructions and, if understand~
ing 18 stillslacking, note this fact on the schedule.

For similar reasons, the questions must be asked in the same order
15 they appear on the gquestionnaire. Each question gsets up a fr8me of
ruyﬁrchQ for succeeding questions, and it is assumed that cach respon-
dent will be exposed to the same stimulua. Frequently the answer to
a later question will be. influenced by 'facts talled to mind in an
gdarlier one; to ask the later question first, aven though to the
wnterviewer there seems sound reascn for doing so, will destroy the
comparability of the interviews.

The interviewer, finally, most askhk. every question, unless the
directions on the guestionnaire specxfically direct him or her to
skip certain onegs. It may sometimes seem that the respondent has
already, in answering a prior question, given his or her opinion on
A 3ubsequent one, Lut the injerviewer must nevertheless ask the later
question in order to bLe sure, perhaps prefacing his or her inquiry with

zopme such phrase as "Now you may alrecady have touched on this, but . . .*

Similarly, even 1f the questicn seems foolish or inapplicable, the
interviewer must never cmit asking it or take the answer for granted.
Again, he or she may preface the ingquiry with some 3uch remark as,
"Now I have to ask . . "

-—

OBTATHING THE RESPONSE

It might bz thought a simple matter to ask a respondent the re-
‘quired gquestions and to record his or her replies, but interviewers
will soon find that obtaining a gpecific, complete response 1is per-
haps the most difficult part of their job. People often qualify or
hedgs tneir opinions; they answer "Don't know" in order to avoid
thinking about the question; they misinterpret the meaning of the
question; they launch off on an irrelevant discussion; they contra-
dict themselves--and in all these cases, the interviewer usually ha"
to probe.

Alerrness to incomplete or nonspecific answers is perhaps the

cratical test of a4 good irterviewer, and since no one can forasee

a1l the possible replies which may ¢all for probes,” each interviewer
must up lerstand fully the overall objective of each question, the
grecis? thing it 19 trying to measure, Both the written instructions
and the oral trainihg should emphasize the purpose of the question and
should give ex-uw ° s of inadequate replies which were commonly encoun-
tered during the pretest. By the tjme he or she is actually out
wnterviewing, the interviewer should have formed the automatic habit of
asking him or herself, after each reply the respondent give3: “Does
that .completely answer the question I just asked?" s

sy
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When the first repl§ is 1nadequate, a simple repetition of the
question, with proper emphasis, will. usually suffice to get a response
wn satiBfactory terms, This is pa.ticularly effective when the respon-
dent nas scemingly misunderstood the question, or has answered it
irrelevantly, or has responded to only a portion of"it. If the yespon-
dent's answer is vague or too general or incomplete, an efféctive
probe is: “rhat's interesting. Could you explain that a little more?”
fHr “Let's sge, you said. . . . Just how do you mean that?"

Throughout, the interviewer mugt be extremely careful not to
suggest a possible reply. People sometimeg £ind the questions diffi-
cult, and gsometimes they are not deeply interested jin them. In either
cage, they will welcome any least hint from the interviewer which will
¢nable them to give a creditable response. Interviewers must be
thoruughly impressed with the haxm whivk results {rom a "leading probe,"
from any remark which "puts words in their mouth." To be safe, the
interviewer should always content him or herself with mere repetjition
of all or part  f tho actual question, or with such innocuous non-
directive probes as are suggested in the preceding paragraph,

The "Don't know" renly is another problem for the jnterviecwer.

Sometimes that response represents a genuine lack of opinion; but at
other times Lt may hide a host of cther attitudes: fear to speak
one’y mingd, reluctance &o focus on the i1ssue, vague opinions never
¥yt Lxpressed, a stalling ‘or time while thoughts are marshaled, a lack
of comprehension of the question, etc. It is the interviewer's job
tey distinguish among all these types of "Don’t know" responses and,
when appropriate, to repeat the question with suitable assurances.
In one case, for oxample, he might say, "Perhaps I didn't make taat
too clear. Let me read it again”; in another, he or she might say,
"Woll, lots of paople have never thought about that before, but 1°d
like to have your ideas on i, just the way it secems to you." Or,
again, he or she might point out, “Well, 1 just want your own opinion
on 1t. Actually, nobody really knows the answers to many of these
J.ostions "

« . Qualified answers to questions that have baen precoded in terms
of "tos-No," "Appréve-Disapprove” or similar dichotomies are an inter-
viewing problem which is actually in the domain of the study direcgtor.
Az far as possible, the most frequent qualifications of opinion should
bz anticipated tn the actual wording of the question. . If very many
people find 1t impossible to answer because of ungpecif{ied contin-
gencles, the quegtidn is a poor one. Most qualifications can be fore-
sean as a result of 'the pretest, and those that are nét taken care of
Ly rovisions of the wording should be mentioned in the instructions to
interviewars, with d@rectxons on how to handle such answers. In some

cpses, cpecial codes may be provided for the most frequent qualifica-
tiong; irn other cases the interviewer may be {nstructed to record them
4p "Doa't know” or "Undecided." In avoiding mary qualifications in-
herent in the response to almost any opinion question, the interviewer
may find 1t helpful to use phrases such as, "Well, in general, what
would you say?" or "Taking everything into consideration," or "On the
basis of the way things loock to you now."
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REPORTING THE RESPONSE

Thero are two chief means of retording opinions during thc intor-
view, If the question is prcgodcd the interviewer nced only check a
box or circle a code, or otherwise indicate which coda comes closest
| to the respondent's opinian. If the quostion has not been precoded,
the interviewer is expected to record the response verbatim.
On precoded questionnaires, crrors and omissions in recording are
a frequent gsource of interviewértgrror. In the midst of trying to pin
the respondent down to & spocific anawer, keep his ‘or hor attention
fxom flagging, remember which quedtion comes next, and the many other
problemg—rhat engage the intarviewer's attontion in the field, it is
10t surprising that he or she will sometimes neglect to indicate the
respondont's roply to one of the items, ovoerlook some-pirticular
questiion, check the wrong codo on ano*hcr, or ask some athor question
when QL should i skipped,

the better the intorviewes, the fewer the mistakes he or she
will make, .but even the hest interviewers will occas sionally bo quilty.
The unforcivable gin is to turn In the interview as complete when it
containg such errors and omissions, The only certain way for the inter-
Viewir te avoid this is to makel an automati~ habit of inspecting each
interview, immediately after ity completipn, before he or she goes on
to another respondent, to make surc that ‘it has been fi.sled in accurately
and coumplotely. Lf the interviewer is lacking any information, he or
she ¢an go back and ask the respondent for L&y if his or her quostionnuirn
contains any orrors or omissions, he or she gan correct them on thoe ' spot;
1f his or her Handwrxtxng is illegible in places, or if he or she has
recorded verbatim replies only skotchxly, he or she can correet the
woakness 1ight there. If he or she waits until ldater in the day, or
until he or she returns hame at night, he or she will have forgotten
many of the circumstances of the interview, oy porhaps tbe prospect
of editing the whole day's work will scem so forbidding that he or
she will skip the matter complotely.

The importance of clorical errors and omissions can be ﬂmpressnﬂ
upon the interviewer during training by pointing out that the question-
naire 14 designed as an integral whole; and that the omission or in-
aceurate reporting of a single answer can make the entire interviow
worthless. Thus, if for cach question the responses of persons with
different amounts of education are to be shown separately, and the
interviewer neglects to record the amount of schooling the respondent
hag had, that whole interview must be discarded in that part of the
analysis,

In reporting responses Lo froc-answer questions, intervipowers
should be aware of the importance of complete, verbatim reporting.
It will often bo difficult to get down everything the raespondent
s54ys in reply, but asido from obvious irrelevancies and repetitions,
this should be the goal. Interviewers should be given scmr idea of
the coding process, so that they can sce the dangers of summarizing,
abbreviating, or paraphrasing responses. Unless the coder cap view

the whole answer, just as the respondent said it, he or she ig likely
to classify it improperly or lose some important distinctions that
chould he made.

-
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Interviewers shonld be instructed to quote the respondent divectly,

st an 1f thoy were news roporters taking down the statement of an l

important officaal, Paraphrasing the roply, summarizing it in the
. intexviewoer's own worddg, or "polishing up” any slang, cursing, or bad
qrammar not only risks distorting thoe respondent's meaning and emphasin,
but alino loses the color of his or her roply. Frequontly the verbatim
responses of individuals are useful in the final report as illuatra-
tiong of the nuancoes of atsitudas, and theoy should not bo “abbreviated
or diastorted,

Although it 1s frequently difficult to record respongses verbatim
without using shorthand,? a fow simplo techniques can greatly increasc
the anterviewer's spocdoand tho usxtent to which he or she succeeds in
the vorbatim recording of responses. It is perfoctly permissible to
atk the rospondent to wairt until the intepviower gqots down “that last
rhought {that's pretty interesting),” but in order not to nlow up the
wterview, the following devices will be found helpful for speedy re-
cpding,  Pirat, an interviewdr should be prepared to write as soon ow
he ot she has ashed @ questdon and to write while the respondent taiks,
not waltany until the entire response 1o completed.  (Experionced
wterviower s often finash thelr recording of the prior response while
they ask the next gquestion and the respondent {3 considoring his or
fsr, reply.)  Second, the interviewer should use common abbreviationu.
Third, he o1 che should not bother to erase, but should crogs out in-
utead, Fourth, he or ohe may dopart [rom the ideal verbatim recording

o the extent of using a telegraphic style; omissgion of “a," "the,'
and such parenthetical expressions as "well,” “you know," “10q‘g

see, ™ will ordinarily not lead to loss or distoriion of meaning. Bur
the taterviewer should not speed up his or her recording by meyely
yatting down koy words here and there.  The donnecting words ahd
pht s .8 e edsily forgotten, and the recarded answuer, oven (f i
M arns xumcthan to the 1aterviewer, may #wove incomprehensible’ to the
codarn, '

It 1o generally helpful 1f, on ‘he precaded quostions, the inter-
41nhwr'rnpux?‘ verbatim anything the respondont says to oxplaip or
Jauiify his or her coded tesponse; but he or she should not so&icxt‘
s b cumments.,  The volunteered remarks of respondents often hélp thi
ntudy director later in evaluvating the meaning of the rxesults and

wiartn ham or her of any commonly held qualifications or differences
Can oantensity of opinton.

SAMPLANG

.

Sampling 1a an essontial part of the wnterviewer's job, Ro
~ matter, how precise and detasled the original sampling design, tts
éxecution will depend upor the training and compatence of the inter-

v L

‘Shorthand recording, although 1t has the advantage of more
eag1ly achieving a verBatim report, has the disadvantage of requiring
latexr ttanscxxptxon. which may be vory Lima- u“aaum¢ag and thus ex-
pwnaxve.
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Subiect under survey (ots ROt nevessarily mean ;ba{’hxs or har work
will I Biassd, nor does the fast that he or.she has no strong sfand
1 has ot her Own ne cossarily make his or-hor work free frow bias,
Much of what we cali interviewer-Bias can more correctly be de-
orTribesd an lnatery e .oy ﬁxggggggggg whaich are inpherent in the fact that
Laterviowers are human beinas and not machines and that they Jdo net all
work pdentically or }n?ifikbly. The fact that respondents, too, are
fuman b s, wardr daffering perdeptsons, judgments, eod personalities,
~amply compontid- the differences that would occur evén if the inter-
*wlew 1aeRel e egaqed tn evaluating pliysical instead of human materials..
R ot expected, therefore, thah interviewers will unfailingly
LHiv Y aca complete, comparable, and valid reports,  Although a larxge
natber St the pore obviaus types of error afd hias can be overcome by
e erapt tate mothads of interviewer selection and training, acme are
t-and to rematn.  Fortunately, however, it s casier fo¥ the study ’
directdr ta become aware of tho bisses of interviewers, and - thus to
Jiwaognt their effects tn hvs or hey interpretation of the data, than
1t 1 For the clinician, the experymenter, or the participant observer
to detect his or her own blas whenlhe or she collects the data.
Assuming an unbilased sel  tion bf respondents, bias in f e tnter-
view =ituation appears Lo come about through (1) the respond at's por~
¢spr e af the antorviewer, and (2) the interviewer's parception of the
respondenty We use the term perception here in the broad sense, which
¢ mphanizes the manner n wiich the relation between interviewer and
sevpanadent 18 ndluenced and modified by their wishes, oxpectation |
ind, personality stractare, ’
There 18 an adundance of experimental evidence tc prove that
011 mav result, under certain conditiops, regardless aof Anytﬁan the
intervicwer may Jo to eliminate tt,  In one stady, 50% of a sample
1 panedew il respondents told non-dewish interviowers that they
thought Jews had too much winfluence in the business world, whereas
iy 228 of an equivalent sample voiced that opsnton to Jew:sh interr
Lavwers.  Similar experiments have shown thag blacks will {requently
winwer i fferently when interviewed by white people, and that working-
~ s rezpondents are less likely to talk freely to middle-class inte:-
vierers. Such effocts can ocour no matter how conscientipusly the
anterviower attempts te be "unbiased.™
~The magnitude of these effects naturally varien with the.way 1n
witteh the respondent perceives the situation. Thus, 1n one study, 1t
was demonstrated that blacks spoke more frankly with white interviewer:

11t New York than they did in Memphis, Tennessee. The interviewina -
~1tuation was “obyectively” the same in both citdef, DUt rospondonts
jersvived 1t dafferently. By altering the respondont's perception of ///
the ~ituation (for example, by assufing him or her that s or her P
name Wwiirl not be recorded), these biasing efferts can often be re- S
duced, but they can seldom be ~liminated, pd

The study director should keep these matters in mind when he sr
she selects his or her interviewers, and the ataff should be warﬁz;

of the dangers. It is for reasons of this type that interv;eéérs are
usually instructed, for example, to dress anconspicucusly 4o that their
<ivthes and appearance will not influence lower gocroeqraiomic respundents,

o ifterview the raespondent privately so that his or her oplinions will not be

y ('#\
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3ttelted by the presence of sofie thard person; and to adept an 1nfotﬂﬂf¢¢
Suversatienal manner in an effort to achxeve the best possable Tapport.
Nat all interviewer effects opemte thréugh ths’.! respendent's per-
coption of the interviewer, howsver. Indeed, sime respondents appear
t. be totally imrune to even the most £1agra£t bxasmg characteristics
Mily as important.a source of bias are the inter-
viower's perceptions of his or her respendent, o matter how standardiybd
the questionnaire may be and no matter how rigidiy the interviewer may
o oanstruected, he or ghe stx_}l has much oppoartunitly Lo exercise fre
during the actubl interview, and it 1s often hin or har
perception of the respondentathat dctermines the wonnbr in %hich %
of sho aszks the quostion, 21{3 way in which he or she probes, his Ar
aer < lassafication of equivocal respdnses 1o precoded questiona/ an.
ha. or her recording of veorbatim answers,
Interviewers Jo not approach each new :espcnda.nt in an
vare-3, fashion:  Indeed, they often have “strong expectations/and stereo-
Lyees, shich are more and more hkely to come hto play as ‘they corntinue
interviewing. O~ the basis of their past judgments. or of prior answers
received frod other respoidents, thoy may, For example, quxz;.g uneon-
Midusly comg to associate lack of education with ethnic or religious
g»ra;udme; or they may come to,anticipate a large mmber of "No upmton“\!
~spnsts from.the blacks they anterview. Such expectauans will almast i
mwxmhiy affect thorr performance \, .
Thus, given the same "No upuzmn response fx‘cm a wealthy business- Con
man amd frof a black housewifs, they may probe the former's reply, in . 3
the’ beizef that an opfhion must be lurking there somewherid, whereas they
«1{l roatinely accept thd latver's raply without praying and g0 on to
L@ next questicn.  An experimental study has shownthat when the
:usm. sgquivesal angswer rogardind aid to horepe wag émbedded first in an
"melationist® context of previcus responses and. “then in an "inter~ e -
Hat1Analist” context, only 20% of the interviewers,classified i1t in . oo
internaticaalist terms in thet firsg. ccntext, bt 75% of the same inter -
" LOWEY S a}.ascxf-ed it as invernaticnalist in, the second context, Ex-.
Jr EANORLS Onh verbatm recstqu have alm showvn that interviewers tend
& molect from long answers 4hose parts that most nearly confarm to
Lhelr own expectations or opinions and to discard the regg, . -
A final source of bias Arisps from the interviewer's perception of :
If he or she sees the results of the suxvey as 3 (ossible
thrial to My Or her tnterests or beliefs, for oxawple, "he or ghe is C
Likedy to introduse bias. *Or if he or she regards the assigmnent as .
tmpaskinle, he or she is almost bound to intruducd bias. Such diffi- ) A
calting san best be overcome by praopexr motgvation and supervision. )
Since 1nterviewers are human beings, shch biasing factors can L a4
never L€ Qvercome campletely, but rheir effects can be reduced by
wrandardizing the interview, so ‘that the interviewer has. as litele
hw choice as possible, Thus, the use of a dtandard wording in suwey
uestions Aums Lo prevent the bias that would result i1f each interviewer
winrdod thg duestion in his or her own fashion, Similarly, if inter- )
viewers areg given standard instructions .on probing procedure. tn the
c.!.asmﬁica.tmn of doubtful answers, ana sc on, x:}.ext’ bxase«a w11l hav»« }
258 chanck to operate,
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It shonld be noted, however, that as thé interviewer's freeden is
m '.'nrn.ud, the oppoztunities fur a‘chtxve uge aof his or her! insight
3xe uotvospmdmgly rustricted. Conversely, the more reapcns}xbzlx'ies
thi irzerylever, 13 given for probing ahd evaluatmq his or herx respons i
dent's Spibiron,’ the more blas is 1iXely to jusult, A edwmpromisé pust.
© gonorally be sade.  In a study whosd results are to be. aralyzed .
sgatistically and qtmn.,imtwely, and -in which large mumbers of in- .
. vxpu.’leﬁce& or hastily tza.ixxed intervigwgrs are, mlied upon, it is wise
2 to fedute the interviewef's fréedon of choice to a. minimum by standard-
3 R 1Zthy, 8o far asg, possible, overy aspect of the interview situation.' .
: - . Siuce bias, in the sense that different interviewersg will, not al-
u;,’s Lring back the same answers from equivalent respbndents, emx NEVeY
e mumz eummateﬁ, tha. study dixector's main responsszlitie% .
. - are to celect, train, and supervu his or her staff so that any nm:
b etinct of bias #2111 be-at ¥ mihimus,.and te be awarc 2f the posaibil-
. it1in A1 bias as variwous points, so that. he or she can dmcount their
{-f.e*.,z: in fits or her analysis. »
Harw cratacs tend to éxaggecate the sxgniﬁ.uance of “m&:ewmw i .
u"=-averlooking the fact. thar social scientists are unwusa},).y T . ey

bi

Araondent upon data that have. been cotlected: by means of oral or o s
rivten reports, and that these repori.a, no.matter hw’colluct:cd, are . ‘ . :3_
wnivariably subgect to ossimtially the same sources of erxor and bian ) L
An ATH ::hose cpllected by survey intervieners.. The clinician and, . : ‘::1
frm;um(.iy. ‘the experinenter depend upon oral reports of feeladgs, ot !

, balww csr, otce; and they, as well as the aophistic“a:eu _ .
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. Be brief ara simple in idr.ntifqu- oncaol‘f and ones pqznoae.
-2.” Be truthful, N _
3., Be witling to. go mto detagi~<if asked. . ’ ¢
4, Be gureful o cover future work needs In the, mte::nw.
5. Be x.oncerned‘m qet:ung people interested sn your project. *
5. Hote e g obaervez:h in the ccrmnunity and cp,anizatian on: assm»
:&ptm in the study. . - ¢
Got fogitions down as soon as possih}.p/ after the interview,
“On-oLE* technique should be used in the ir’cetvxawmg procass.
. Hote oxder of apparently. disconnectcd mfoma:j.mi. . '
l@: Rotes should b a5 full and cooplete as possible at the begiming. .
11, *Revp interpretitions out of aeacrxpt on ‘and’ cbs‘.rvat.ibn. F
32, Miké an anplysis every night.- . L e "
13.T piagram data ima: the fifssd c{sy. ) - T )
?m? obtarn independent, outsigé criticisa. -* S oL
15, Unilize teamn ::c.s...arch whcm.wex ,pcqmble to provide a n,ut:x.ax ,assmt
and to sdunteract bias. )
14, "s.e;te that often.those wfiv appear hostile to the interview’ situa‘ti@h -
"t " are a prime gourze of {nforsatlon which 3 wot otherwisg cvai;able, -7
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“xoop i contacts for /futute referente and bse.,

Hecume anvolved and immersed into. the system winch you ake studying. |
become jdentified wit™ any of wne gzups with whom you are inter-.'¢ -
viewing. ot t C ‘ T
Interrupt action i.w the ‘system.

Pass judgmnt oo mrent.a or pecple in the sys,:em.

Try.to inflaence or intarvsmé in the system,

~
< o« ™
- o, ¥

“ny _ « « ’ ' .
SAMPLE éi{ECﬁ‘ISr‘Z’ TE.%{S F’OF INTERVIEW SCHED{‘LE
~Hoter The checklist items wx.ll ?tave to be chcosen in relaticn ‘to isaues
that are :3tc:ni.nent. An your particuiar situatian but, the “onowing lj.at.
mght he of help for ammulz;&mg idaas:

., !)i:sc:.pixru: .

. 'Basic skills

3. .The roporting systam’ P
Buud.mgs and: factlities” .
i!ma-ﬂuhool*camunmy relatxons Sy
Homework - ;;é, aeT ) - {
IGE. toam, teaching. s?i‘ ANT nos mstmct mnal orqamzamfsnb or
,aaproacm'ss . .
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¥ B 8. Costs and taxes ‘ ' . . . . T

: 9. Bond issues :
i - 10. Lunch program '
L J1. Athletic program .
12. PTA/O - ; E
13. Attendance area boundary line .changes
14. Special Education program . )
15. Summer School program —
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EVALUATION CRITERIA FOR DEPTH' INTERVIEWS

‘Interviewer - Respondent i

~°

Poor : Good Excellent *

1. Conversational, relaxed . “

2. Explained the purpose of
the interview clearly 1 v 2 3 . 4 5

3. Gathered adeqguate .
biographical data 1 2 N 3 4 5

4. Focused ¢n interview o '
objectives 1 2 3 4 5.

5. Obtaiqu referrals

6. Got specifics such as
names, dates, and places . 1 2 3 4 N

, 7. Got operational definitions
and examples to make issues 1 2 3 4 5
¢ more specific -

8. Used comparisons to —
sharpen issues 1 2 3 4 5
9. Overall.dep:h of interview .
h ' 1 2 3 4 5

10. Used probes effectively

COMMENTS :
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o D
et Identification of Qmunity Influentials . N
(Individuals) .
‘ Bases of Influence Means of Identification - - ‘
} Name of ) Issue_ Group
A Individual | Formal-Position Lconomic Social Positional | Reputation | Decision Involvement Affiliations
- (Sample) Teachers x ’ Teacher Teachers Union
———{Smith, H. Councilman ) Union Welfare Dem. Party -
| {Sample) S &L Expertise Sch. ‘Budget | Repub. Party
i~ Jones, A. Chairman | Speaker X N Soc. St. Chamber of Comm.
} \ Curr. _ Recreation Assn.
| _— Bussing School 3Board
\ - T
| :
‘ .
|
\
, N\
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O
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. Identification of éommu’nity Influentials . .
- (Groups) )
. é
R Bases of iInfluence Means of Identification Influential
B Name of — Issue Individuals
Group Formal-Position | Economic | Social | Positional | Reputation | Decision Involvement Affiliated
- (Sample) % , X Budget Jones, A.
) School Bd. $ ‘ Organ. ‘Johnson, etc.
{Sample) ’ Athletic Jones, A.
| Recreation X X Prog., Sch. etc.
. Association Bd. Elections a
- A _ - L4
| R
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ha i Objectives of the Study
- ’ 5“
This report on the Green Valley Public Schools focused on three *
prinicpal questions: (1) reasons for the failure of the. Marshall f

referendum, (2) facility needs including informat%gn on alternatives

and priorities which ‘would be supported or not supborted in a referen-
dum; and (3) school-community- relations. Some interviewing was done

oﬂ the overall strengths and problems of the Green Valley Public Schools
but normally in the context of Ehe pfincipal objectives enumerated
above.$ The Board also asked that several other items be assured - -
exploration in the course of the interviews a§ secondary objectives .
incliding sources of information about the schools, the effectiveness.

of the Newsletter, the conceét of the "heighborhoocd school," and R
transgortation (as a school-community relations broblem), among

others,

Selection of Respondents

{

Respondents were selected from an overall list of over 500 names
. - o
(sometimes as Mr. and Mrs.) available to the research team. The 500

P

names were derived in the following manner: (1) lists of school,

téwn, village, and county officials, (2) persons who were nominated

as knowledgeable and informed of school affairs, and (3) a random
selection of parents of childgen currently enrolled at the publ;c
schools. Approximately 110 naﬁes were selected, and a form letter
(Aﬁpendix A) indicating the general nature of the study and its author-
ization was sent to each potential respondent. .In the course of the
interviews respondents were asked if they would recommend any other
"knoyledgeable or informed" people to whom the interviewer might talk.
Twenty addifiohal respondents were contacted in this manner. A total

of 154 contacts. were made and 132 interviews were‘obtained. The 22

contacts who were not interviewed either (1) indicated that they had

ey

. \

-
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no knowledge of the schools,v (2) did not keep two.or more appointments, . -

or %3) refused to ‘be 1nterv1ewed x
All interviews were obtained at a time and place convenient for

the respondent. The average lenigth of interview was about twe hours.

All interviewers had several days of careful preparation and training. -

Interviewers reported an open, cooperative attitude on the part of the

respondents. Respondents generally viewed the in;erView experience and

goals of the study favorably.

s

L4

Findings

The following findihgs will be organized into three principal sec-

 edes

tions corresponding to the objectives of the study. Because these

findings largely represelt opinion and berception of the respondents,

' they may differ from the| factual circumstances in some instances. No

attempt will be made to.enumerate or count the frequency of‘responses.

Rather, an .att:eml;t will be made to interpret whether or not (1) an .
issue exists, (2) the degree of consensus about a particular issue,

(3) substantial differenceé exist in the community(s), and (4) those

dlfferences occur because of the existence’of soc1al differentiation

or political factlonallsm. . .

The Failure of the Marshall Referendum

3 The failure of the Marshall Referendum ¢an be cxplained in several

wayé?v The primary reason for the failure of the Marshall Referendum
can be attributed to the general feeling among supporters that the
Board failed to integrate the Marshall addition into a.}oné-rahge ‘
plan, explain the implications of the building at Marshall for the
schools at Greenleaf, Muir WOod§, and Dunne}ii and organize effec-
iVely to get the "yes" vote out. Second, tlie long-term residents in
the Muir Woods, Greenleaf, and Marshall areas voted against the referen-
dum for reasons of "costs" and "taxes" in the "middle o};a recession."

|
\
|
\
|
Third, potential supporters of the Referendum in the G;eenleaf area * '
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either voted “no" or stayed at home because the immediate school facil-

1ty needs/at Greenleaf were not being met by the Marshall addition.

—

The dominant and prevailing opinion in the Marshall area was in
opposition to building at Marshall for a number of reasons, First,

the addition to Marshall was inconsistent with the controlled growth

policy of the town board and planning commission. Second, there was

no desire to have children bussed into Marshall when "all the iefgrma-

tioh indicates growth in other areas of the school district," “In

v

short, Marshall was not seen as the center of population growth nor

. did the prevailing oglnlon in the Marshall area want it to be so,

Third, a mistrust of the admlnlstratlon and board of education pre-
dominated in the Mar§hall area, Flnally, a general anti-tax and anti-
expenditure feeling in a _time of recession also contributed\signifi~

cantly to the defeat of the referendum. . 3

Building Program Priorities and Alternatives
. : é
The most important finding is that the community as a whole is -

unlnformeo and unaware of the school facility’ needs cf the Green

Valley Publlc Schools Lnd does not possess a clear understanding of

the alternatives and priorities available. Exceptaons would be those * o *

who actively participated in the Marshall Referendum or the few who -
have been actively and intimately involved in the public schools in

This finding can be generalized to adults who do not

v

\
recent years.
have children in school as weéll as those who do.

Nevertheless, those who have children in elementary school did

|
|
|
|

have some opinion of the ‘circumstances related to "their
school" and some perceptions about the middle school and

Similarly, parents with children in the middle school or

or opinion about needs elsewhere in the DlSLrlCt.
Dunnell Area.
- the growth in the District will be primarily in the Muir

, Greenleaf areas relative to school facility needs.

‘ | |

N

ERI
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elementary
high school.
high school

- had some knowledge and opinion about their needs but littie knowiedge

Respondents in the Dunnell area recognlzed that

Woods and

It is also under-
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stood that bulldlng at Muir Woods and Greéenleaf would alleviate some

oresent and future "over-crowdlng" aE Dinnell. Yet, parents in the
. 6hnnell area want the 5th grade out of the mlddle school and re—located
in their respective "nelghborhood" elementary schopls, Dunne]l parents
would like to see Dunnell expanded only to satlsfy the need fbr speCLal
surpose rooms {e. g. library) and/or generai classroom needs whlgh would
n9t be satisiied by the new fac111t1es at.Mulr Woods and Greenleaf
Dunnell area parents expect that Pxne ?;ee would no longer be rented
~as part of any bullding program, There is cons;derable pride 1n the
‘DLnnell area which translates into sdpport for the nelghborhood ".' . ﬁ}
‘schools On the other hand, there lS conFus10n about the school .

t

,rac*llty neehs of the District and how any alternatlve plan would
affect DunnelL. There appears to be no support'for bulldrng at Ehef
middle school since it is assumed that the 5th and/or 6th grades should
be and would be remoyed ﬁr9m,the midﬁle school. There is some support
for additional general classroom and vocational educational space at
the high.school. The concept of a pool at the high sghool is not

" seriously considered at this time.” There is some opposition to major‘
expansion at the Rose School site due to its "undesirable" location.

~

Greenleaf Area. Parent respondents in the Greenleaf area were

consistent in voicing a need for a new elementary school ort the middle
. school site.' Such a school, it is felt, would meet the current and .
anticipated growth in the Greenleaf area.. Greenleaf parents generally

shared the observation that the 5th grade should be removed from the*

P

middle school. Adults without chiidren in school were generally opposed .
to a su‘stantial building program; yet, there was somé support for the
school at thé’middle school site. The only bulldlng at either the
middle or high sehdol site Wthh had some support in the Gzeenleﬁf ) "
area was the addition of vocational educatlon space at the h;gh school. *

A final observation: the farther away from_the Village of Green}eaiw .
the less understanrding and support for a new elementary’scheei_in

.

Greenleaf, .and indeed, opposition ihcreased.

7
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Rose Aréa. In general there.is spme support for a new élementary
school at or near the yuin Woods high school éite. There i;_qeneral
satisfacticn with the size of the Rose Schéol if some unsééciéied
'umodelan and/or specxalxzed space could be pxovxd;d In short,

kose School area resxdents generally wanted to have the 5th grade

‘ out cf the middle school. The Rose area supported the general clas*—

_reom vocational educational additions propcsed for the high school,

", hgain, a1t must be tre-emphasized that Rose areg respondents had little

ahpreciation*or/knobledge of the impact of building plans for Rose
Schodt and a, new school at Muir WOOdS on the rest df the District.

Like most of the other areas, peoplL in the Rose area reSponded to thelr

- »
2

percey;ans of local needs. . o

Matshall Area The dominant and prevalllng opinion among respon-

dents in rhe-%arshall .area is to add “zero capacity" to thelr school .

ﬁmlle it was not)frequently articulated, it was suggested that ,building

-

ar elementary. school at the Muir Woods high school site would alleviate
all‘phe‘pgthems'in the Marsﬁall area anludiﬁb re-locating the services
and offices housed in the‘;gased bank bu%lding: In‘was not cledr what
the respondents in the Marshéll area would-support at the high school.’
fIpposition was exures sed to bﬁilding at the middle school A smali
amergent group in the Marshall area would be in supooxt of "almost any
reasonable building program,” but certainly thlc 1s not the current,
prevalling sentimennt in the area, ' .
o Mulr Woods. Muir @oods:providéd the clearest; relatively equal
split in sentiment concerning alternative building program plans.
The oider, long-term residents generally responded that "we can make
do sbth what we have." Newer residents, mostly with children in
school,vqee a4 clear need for a new elemcntary school in Muir WOods.
This qroum would generally support any reascnable building program
whxch promlsed rellef of what they vxew as xnadequate current and
future school facxl;pzea, The former qroup generally rests their case
on the quesfmdn of “cost" and "ta&e Jn 'Respondehts in the Muir Woods
ared are pagtlcularly uninformgd of th needs in the Greenleaf area or

e ; :
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v the Dl’ennell area. : The dlvided support in the Muir Woods area could K ‘
- “possibly be changcd AE an 1ntegrated, long-range plan for school con-
_sttuctlon would be developed There appears to be wirtually no support
fot building at the mlddle schoor but some support for vocational educa- N
tion, general classroom,‘and a sw1mm1ng pool. (Those who sipported. the
l?tterirndicated that it would be "nice" but "wouldn't go.") . // )

; Summary. The Most important finding. is that the community as a
. e . o

whoie is not informed of the school facility needs of the Green Vailex

. Public Schoo;s partlcularly as those needs affect areas other than ‘ -

thir local elementar y attendance ‘center, Parents would generally

~

. supi/xt a burldlng program whlch would benefit their "neighborhood
scngol" particularly if it could allev1ate_over-crowd1ng and provide

a better educational proqram. Most parents also supported some building

.at the High Schoot . Adults without children }n school and‘older, long~

term residents were at best supportive of local benefits (except Marshall),

sometimes indiSferent, but mostly opposed to a Building program on the

PR Y
\
3

rouhds of "costs" and "taxes," particularly without the benefit of a
. long-range pian.’ Among those who were informed and who could articulate . :‘
‘ the’elternatives; the following table of support and opposition 1s pro- 1
vided, . ‘ ’ o - ’

1\

~

Additicnal Findings Related to School ?acility-Needs

Another issue related to school facilities is the "open space"

rod of opposition across the Green Valley School District even among .
t’ ,e/who would generally support both a school building program and
other innovative ideas and pfactices. Overall there is opposition to

the concept from the malnst{eam of the commuhity who express educa-

, /

|
\
|
,' concegt’at the midale school. The open space concept is a lightning ) |
|
|
|
|
\
1
\
|
\

gtLonally conservative sent;ments even while frequently advocating 3~"

liberal educatjonal expenditure policies. That is not to say that the - j

middle school open space is ﬁot without support; there is:strong

; -~ enthusiastic support, but that support appears to be rather harrowly
based in the community. Other opponents generally focus attentlon
on the need for more “"structure" and the allegation that S5th and 6th

qr%de children should not be in an open space environment, The Board,

o : 1i0 :
«w . , « | |

e Ny, . "
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and adminiseration of the District should take these sentiments and

values into‘coneideration when entering into a building program in the

future. P ‘ " . .
1
The\"neighbornood school" concept had considierable suppor. through-
out Ege District. This was the case even whert the interviewer wonld

> .

frequently force thé respondent to choose between the efficiency of

Pwo educational centers (w1th hlgh schqols, middle schools, and elemen-
tary schoolsg at the sane 51te) and the less efficient five elementary
site plan (with two common high school and middle school sites). ‘The
_Efiticiém directed toward "too much bdséing and "too many hours on the
bus" also argued for support of the five elementary, nelghborhood school
51te plan, 1Indeed, parents freguently éxpressed the sentlment’that "ye
~ would rather pay for better echools and more education than bus rides."
Size was also a part of the support for small, neighborhood echooIs.
Many criticized the idea that there was real efficiency.and economy
in the increasing size of elementary schools. Then, too, many new
arrivale expressed the sentiment that "We left __~ to get away
from bigness in everything Enclud;ng eEhools. We don't want big )
schools now." Finally, there is clear evidence of sharp distinctions
in community identity among both new and old resiﬁents everywhere -
except in the Rose area, and in the Rose area there is a pride in their
local school which substitutes for a sense of community identity. -
Fortunately, the five elementary school sites under consideration
geographically 1oca£ed in their respective "communities." i
The issue of "over-crowding" in the schools was also explored.
The majority of reSpondents have little first-hand or factual knowledge
or- the "over—crowding“ issue. Those who have are convinced of "over-
crowding"” only in the school where their child attends. There is
little~district-wide perspective of the problem, Many féspondents
were aware but unconvinced of over-crowding ai the high/school due
to the staggered shift and forthcoming,double shift, dthers think that
it is a ruse to panic penple inéo shpport of the referendum or an
efficient use of the school plant./ Finally, the plethora of available

1
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rentel’space and small schoo}houscs has caused some respondents to
question -the need for a building program at all.

In summary, "open space," lengthy transportation routes, and
"neighborhood" schools are critical concepts when associated with the
school building program.

7

Recommended School Facilﬂhx,?lan

LB

‘1

The following recommended school fac111ty plan is based upon the

~

school facility needs and plah set forth in the "Johnston Report" and

the findings of support and opposrtloq among the residents of the Green

Valley School District.

N , 1. Eiementary Schools
1)

. ~-Build new, complete elementary schools at Muir Woods
and Greenleaf.

.

\
" -— . b. Providé for limited additions at Dunnell.
- .
Cc. Maintain -Rose at its present capacity. )
- d. Maintain Marshall at its present capacity. y
e. Remove the 5th grade from the Middle School. | ‘
f. Terminate the lease on Pine Tree School.
2. Middle School: Remove 5th grade from the'Middle School
and maintain at its ‘present capacxty. .
3. High School: Provide for addltlonal capacxty for both
general classrooms and vocational education. 1
4, Other
a. Retain an alternative high school at either the )
Spider Trail or Naubenway site. _ / . [ .
b. Move out of aJl rented space including the special ..
services center at Blooming Hills. i ‘ J
. {
c. Close and sell the Jennings, Eagle Bend, Dundas, )
,Grelton,/;nd Naubenway or Spider Trall proﬁértles. o
d. Utilize‘the ex15t1ng Muir Woods and Greenledf ‘ A
facrlltles for storage and offices. o

| ,/» " :




“

A Table of Support and Opposition

Building Support by Areas of District
Alternatives — ’

and Priorities Dunnell Muir Woods Rose Marshall Greenleaf

v )

Addition to

Marshall Elem. No Yes/No No No No

New School 1 LI Not .an Not an

at Greenleaf Yes Yes/Np - Issue Issue Yes

- ’\ A

Limi'ted Addition Not aii  Not an

to Dunnell Yes Yes/qo Issue Issue No

New School at - 1

Muir Woods Yes Yes/No Yes Yes/No No ~

Remodeling at . Not an Not an

Rose . No Yes/No Yes Issue Issue
' &

High School » ,

Vocational Not an '

Space Yes Yes .. Yes Issue Yes

High School Not an

Classrooms Yes Yes Yes Issue No

High School Not an

Pool No Yes/No Yes/No  Issue No

Middle School . ?

Addition No No No No No

Close : ’ Not an Not an

Pine Tree Yes %es Issue Issue ' Yes

5th Grade Out Not an

of Middle School Yes Yes/No Yes Issue Yes

Retain

Alternative e -

High School - Yes/No Yes/No Yes/No Yes/No Yes/No

lOnly,after needs met at Dunnell School.




-

In considering the activities which will help solve existing problems,

’ it is essential that the school staff consider the following guidelines: -
1. The enti.e school needs to be involved in creating good
", home-school-community relations. Teachers, aides, students, .
and parents, as well as the principal, must be involved in
the home-school-community relations program;
. y
2. The entire community must also be involved in creating good - i
“ home-school-community relations. The school community ’ j
includes more than the éérents of students at the-school. . .
. Senior citizens, business people, “parochial school parents,
\\\ and parents of preschoolers are important members of the
school community; . ‘

3. Good home-school-community relations include mbre than mere .

. communication with the school community. Good two-way com- .
) \ o munication petween the community and the school is essential, .o

but it is not sufficient. The creation of a supportive re-

\\ lationship requires community participation in decision-

making, community involvement of time and resources in the
school program, and resolution of school-community problems ,
which exist. \ .

A series of simformations designed to provide practical, hand%;on materials
to improve home-school~community relations are being developed by the R & D ..

‘ Center's Home-School-Community Relations Project. There are six simforn},ations

in the current series:

e

Simformation 1l: Introducing Parents to the Wisconsin Reading Design :

Simformation 2: .0Organizing Volunteer Programs in IGE Schools

< ‘ —
¢ . ] . '
Simformation 3: Home-School Visits
. Simformation 4: Depth Interview Handbook
K
Simformation 5: Reporting Student Progress .

Simformation 6: Planning, Conducting, and Evaluating Parent-Teacher Conferences

4 .
‘These may be obtained from the CCL Document Service, 1025 W. Johnson Street, oo

Madison, Wisconsin 53706.

B. Dean Bowles

Professor and Faculty Associate
Research & Development Center
Univers;ty of Wisconsin-~Madison
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