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ABSTRACT . -
2dult learners--the growing clientele of higher

education--require more diverse instructional models than do younger

students. The adult learner may be at different developmental stages
and display different learninyg styles, depending oa the context in
vhich the instructional interaction takes place. and the attitudes,
behaviors, and resources that the learner brings to that specific
situation. Adults do not learn in a rigidly fixed continuum, nor do
their skills develop in a predictable hierarchy. To meet the needs of
these students, thée new role of the college reading teacher should -be

-that of %he "college communications and learaing skills e

professional." By. vorking with faculty across the colliege, the

reading teacher can promote the develorment of programs suited to the

needs of adults and cap inSure a high number of students who graduate
vith a gosi€1ve sense of themselvés and their capabiiities. As the
focus and the role within the institution change, so changes the
reading teacher¥s relationship to students. Today the reading teacher
should act as a- facilitator of students, thus more closely
approximating the tole of the consultant in business than the teacher
in the classroom by providing resources for student self-assessment. -

In this new capacity, the college reading teacher becomes the agent

of empowerment for students and faculty in their own znstatutzons,

for the workplace, and for the community. (HOD) \
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The theme of.this paper is "Full Participatioh". "Full Participation"

1&«@]50 the philosophical base on which the Co]]ege of Public and Community
, 4

Serv1ce, Un1ve?s1ty of Massachusetts at Boston was founded in 197§\~ The

mission-of this co]]ege is to serve undergraduate adult students who work or

.
\E .

. . ; .or . -
~ seek employment in various fje]ds of public ahe gomnunity service, to empower N

them to ﬁanage their lives, to recognize and meet their needs and to develop
and fulfill their potential -as prpductive members of society. In order to
achieve thie mission; the read%né teachers in this college have an important
role as agents of empowerment, guiding the.addlt students both td'acquire
effective cohmunications skills and to develop the behaviors and attitudes
‘hhich will enable them to make use of these skills in their academic, personal,
and professional iives.‘ This makes necessary a new interpretation of the role

A\

of the college read1ng teacher who works toward this goa], nQt on]y w1th the

Etudents, but w1th the wider community - other facu]ty in content and vocat1ona1

areas, co]]egewstaff and.adm1n1strators, and workplace personnel. This paper

will prbvide a descniption of the adult learners to be served, an analysis of

‘the %ead{ng teacher's new roles, and a; overview of'mode]s of pracfice we have

~ developed wh1ch promote full part1c1pat1on for students, facu]ty, and institutions.
Adu1t 1earners are the grow1ng c11ente]e 'of higher educati Demﬁ@raph1cs

'indacate clearly that the future of post-secondary education, a:T;east through

the emdof this century, lies in addhe§§jhg the needs bf this popu]atibn. Census

figufes raveal that the predominant groupt¥n our society is adults over the age

6f‘twenty?>ive, and this group has shown an increasing interest in making use of

.education:to gain its own gnds. Théy come to us as independent consuhers and,

if we do not serve their nekds, they will 1eave’qur ihstitutions for~other agenties

or organ1zat1ons (the grow1ng number of coeporate.tra1n1ng programs or commercial.

educat)ona] enterpr1ses) which will prov1de the effect1ve edlcation which ‘they seék.

2

How does th1s new student popu]at1on d1ffer from trad1t1ona1 college students?

* 4

we have 1dent1f1ed at’ 1east seven maJor groups of adult students: ' :

.
M ) 3
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i« Adults whose .own 1eahn1ng sty]e was at odds with the iny teaching

le ava11ab]e either fa11ed or dropped out of schoo] as teen-agers.

- ‘o

4,

Women, whose culture and 1ife circumstances prec]uded post-secondary

*in the "Great Society" period of the 1960's, require further education.

'be]1eve that educat1on is the key to ach1ev1ng full part1c1pat1on.

language in order to participate in Amer1ca - educat1ona1]y, vocat1ona11y

They are now return1ng, motivated and capab]e of: ga1n1ng an education

" )

which they be11eve w111 improve the coﬁd1t1ons of their lives.

education when they‘were younger ark now entering the paid work force
and are seeking career training™and credentialing. A g ‘ '
Midd]e;aged men and women who are in increasing numbers making,mid-life

career changes requine new Q&i]]s and knowledge: A recent study estimated
L Y ° '

. ' \ Vs
that there are 40 million Americans in a state of transition regarding

their JObS or careers, 60% of whom p]an to seek additional educat1on.

Peop]e are 11v1ng longer and ret1red senior citizens are f]ock1ng to.

post-secondary 1nst1tut1ons in search of the education they missed’

as- when they were young, to start second careers, or to f1nd new

satisfaction and interests in 1earn1ng.' ’ - ‘ .
Individuals who entered the employment harket’because of oppprtunities

created by affirmativésaction 1egis]ation and special programs initiated

They need to acquire the skills they may lack and Ihe acadenﬁt;cre-.
dent1a]s that allow career mobility and job security.* T,

A3

Members of ethnic or racial m1nor1t1es and others whpse econom1c s1tuat1ons

o

prevented them from entering trad:t1ona1 post-secondary educationd] 1nst1-

tutions have determ1ned that they want “a p1ece of the éq§1on They -

a

{ .

Speakers of ]anguages other than Eng]1sh who need to 1earn the dom1nant

and politically. ' S L )
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Let us now look at some views of adult characteristics that can inform

our educational practice. We will examine the work of several researchers

to gain insight into the new student population. Malcolm Knowles (1978) N

.~ who coined the term "Andragog;}, that is, education for adults, in contrast

to "Pedagogy", or education for children, tells us that there are four mabor

differences between adult learnersyand child learners:

Adults have a se]f—concept that is autonomous and seif—directed, Aas

.

opposed to a child's image of dependency.

Adults have-r expanding reservoirs.of experiences.that Provide a rich ’

resource for learning and a hroad base'to which to r%%ate new ledrning.
Psycholinguist Frank Smith (1971) supports knowles in the value of this
expanded éxperience When he says that. comprehension is the "result of

a decis1on-making process that reflects past experience- and future ex-

" pectations as we]] as the information being received at the moment"

Knowles' third category concerns readiness to learn. As an 1ndiv1dua1

* )

matures, his readiness'to 1earn is Tncreas1ng]y the product of the
tasks required for the performance of his social ro]es and decreas1ng]y
a resu]t‘of his biological deve]opment,and academic pressure. For ex-
ample, Knowles says that,professional education is tota]]y'out of phase“

L4

with the students' readiness to‘]earn and he has °designed new medical

schoo] curricuia which prov1de direct experience with hospitals, patients

and practicing doctors before students are ready to 1earn facts about bio-

chemistry and pathology. (CAEL Conference, Boston, Ma.« 1980)

Know1es further posits that adults enter_edpcation with a problem solving

orientation to learning, While the child's time perspective toward

learning is one of postponed appiication, the adult wants to apply to-:

morrow what he 1earns today, and to 1earn today what he.can app]y to—

"morrow: Thus the adu]t time perspective is one of immediacy of use.

H e-_
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. We would add a f1fth major difference betweenmadu1I_andﬂcblld"learnérs————-—w—v—\

Groups of adults are far more, varied -than groups of ch11dren in terms of* cog-
nitive and soc1a1 development. An expﬁos1on of research by psychologists study-"
ing adult deve]opment has resu]ted 1n a number of’ attempts to chart the orderly

and sequential changes in character1st1cs and att1tudes,over time. .One eminent

———" "~ American psycho]og1st in this field is Jane Loevinger (1976) who has created &

»~mode} of ego deve]opment_ﬁ1th\s1x major stages, each representing a point in time

at.which an thdividual has stopped in his‘developmental procéss. These stages

»

represent the nays in°which a person at each level looks at z)d copes with the
world. - They correlate with what adult learning thebrists have labeled as;interi

persona] and cognitive stages and what researchers in adult train{ng have de-

“

term1ned to be professional stages

1. Loev1nger states tHat the most pr1m1t1ve level s the 1mpu1s1ve
Pers0ns at this stage on]y see act1ons as bag if théy are.punished.

M \

They tend to be dependent and exploitive, treating others oh]y as
sources of supply: They are egocentric and cognitiVe]y.they think'
in‘concretg terms. “Wnother adult researcher, Gould (3978), reports
that young adults have fee11ngs of dependence and anxiety that resu]t
from preparing to leave the sanctuary of the family. Lev1nson, (1978)
another researcher who studied a ‘group of yoyng men 1ong1tud1na11y, |
wr?tes that young men need about fifteen years - from age 17 to 33 -

°to f1nd»the1r p]ace 1n adu]t society and 'to commit themselves to a more
‘'stable l1fe They must 1earn to relate to author1t1es and to gain
gréater author1ty themse]ves He says that the most impgrtant develop-

-

'"‘menta1 task of this pér1od 1s«form1ng a “Dream" of the kind of 11fe ~

T

they want_tq ]ead as adults. Some few of our students in post-secondary

education may be at this—stage,in‘huch of their.dealing nith-us. We
’ 3 . . ) RO

,
L. . . -
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» believe, however, that anxiety about learning can drive someone who,.
2

L3

se]f assurance to move ahead

LS

in other aspects hag deve]oped beyond th1s stage, back to th1s de-

. pendent and author1ty -referenced po1nt _ )
’ 3 ) g * 1 ]
2. Loevinger's next stage, the self-protective, is a somewhat moxe mature

one in which the individual recognizes ru]es, but obeys them only for
his own advantage.: People at this stage are manipu?ative and are pre-
occupied with'questions of control and advantage. .Life is seen in
competitive terms, and there is no capacity tor coopenation. At work or
at school, people at thgs stage will do only as much as they are told
to do and wj]]f%ttempt to- "get away" with whatever théy can.‘ Such
people need continlous supervision. ‘ )

Jn adult 1earn1ng programs wé don't see many peop]e at these first two

¢ .
stages - or we don' t see- them for veny long. However we do_ be11eve with psycho-

‘1ogists'Koh]berg and Mayer .(1978) that the aim of educat1on "shou]d Qe the

\
st1mu1at1on of humar deve]opment", and that this is "“a sc1ent1f1ca11y, ethically,

and practically viable conception which provides the framework for a riew kind of

educationa1 psycho]ogy“ We must, therefore, encourage growth from these first

-Teve]s to more mature stages, This may necessitate one-to-one teaching and

4

counse111ng for people in this growth process, for the more the 1nd1v1dua1 fee]s
that he can satisfy h1s/6ersona1 needs, bhe more growth energy that person is. 'going

\ -
to have to move to a higher set of needs and more comp]ex sk1lls Only if the

1nd1v1doa1 senses - h1s own power to grow can he work through his present stage to

a higher one. Th1s, in turn, provides mot1vat1on for forther learning- and the

3. Loev1nger postulates a third’ Teve] the conform1st, where rules are; for
.the first time, somewhat interna]ized. Conform1sts are deeply concerned R
w1th what other peop]e th1nk of them. The1r trust is extended ‘only to
the1r 1n-group and conform1sts may th1nk 1n stereatyp1ca1 terms and feel

, (\W

-~

*
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much preJud1ce toward those outSJde the1r _group.
an author1ty figure for evaluation of their work

parable to the apprenticéship stage in the workp

¢

most concerned with imagé. L®inson characterizei/these people as being

in tge-"novice phase" wheré the critical tasks a

- N
< [ )

place in their life structure, forming mentor

deve]op1ng an occupation.

They are dependantégn
This stage is com-
1ace, where people are
’,j‘.
re giving the Dream a

love relationships and

Howevér, despite their ,black-and-white polarized

view of the world, the1r lack of tolerance fot. amb1gu1ty, their fear of

r1sk the1r desire for fast c]osure, peop]e at this level have the possdé-

b}11ty of s1gn1f1cant change. It may be most effective for poeple at '
. . \

this level to learn in small classes with a . teacher who takes a major:

‘role in the organization of the instructional process, yet who creates

’

oeportynities for more flexible, self-motivdted, and'inqividualized learn-

ing experiences. r .

4. Loevinger posits that the next level is the cd!!}ientioqibstage at which

-

" .a -new pattern of phinking begins to emergel >%his can be a conflicteqd

time as-individual values begin to be articulated and may not conform

to those of the group or the authority figure. Individua]s at-this stage

e

have 1ncreasedkse1f awareness and can see a variety of points og view in

determ1n1ng the1r own value system. There 1s a conscious preoccupation

w1th the quality ‘of their, work, based on the1r own standards. Such workers

or students can assume great amounts q& responsibility over long periods.
of time. "Profess1oﬁ\14y th1s 1s the spec1allst stage where people con-

" centrate ?n master1ng an area of expertise. Cognitively, because they are. .

>

_able to conceptualize in comp]ex ways, are aware of contingencies and

perceive a]ternatiVes, these adyits. can achiéve their own long-rdnge goals.
By the end of this stage, individuals can gain greater academic and vo-

cational success if they hdve opportunities that permit such achievement,

)
8

o« ° ) .

'
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" Individual Yearning contratts can be most effective with adult students

at this \stage since they have tbe motivation and sense of responsibility-

andhobligation to carry out 16ng—t€rm commitmeﬁts. $ §

-

. At Lbev1nger s fifth stage, psycho]og1ca] prob]ems can'arise as an

A ]

individual enters the -antonomous level. All q?hn1ngs are questqoned’and\
there seem to Qé no right or best answers. ({How frustrating for people *

at this 1eve1 to .work ‘with programmed instruction or to take multiple

choice testel) .Aeglts at this Fé;el recognize the need:to'learn from ,
their mistakes and to gEqw This period often coincides witH a midlife \
crisis when interpersonal re]at1ons are marked by a’high degree of ;ware-

- v

ness of, the1F own and bthers feelings and emot1ons There is-a heightened

s

recogn1t1on at this time of 1nterdependence between individuals. Pro-

\ fessiona]]y, at th1s stqge, peop]e become mentors, he1p1ng others, while

respecting their autonomy. In educational situations, cooperative group
/ 7

work, which enables people to share their fee]ing§ and need for affiliation

can be an effective way to support posftive attitudes and behaviors for
productive 1€arning. Learning gnd working networks taﬁ be eatisfying
both cognitively and affectively.

At the highest level of Loevinger's ego dgvelopmental stages is the inte-

~ grated level. This occurs when the adult can reconcile the cﬁbf]icting

demands of life, renounce the unagfiﬂna51e and appreciate d?ffereppes in

.others. There is a greater capacity to be problem - rather than power-centered

.

and to give to.others without fee]ing‘impoverished:_ This is the pro-

" fessional leadership stage when people can be mosf cieative. This.gtage is

paral]e]ed by Erikson’s 11950) concept, of "generativity", Carl Rogers'

*(1961) "congruence", and Masiqw's (1970) "self-actualization™.- Chickering

n®ive development as going ‘through a sequence "from 4

e . - o —
, through recognition of relationships among events, =

- ‘ - - \/

s

(1976) desctibes ¢o
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instances, and classes, to cbgn1t1ve processes that construct combina-

’ P e R

, tions or groupings and culminate at this stage in the ab111txi;o apply

- ' . { v
principlesfor concepts to new situations and evaluate the results.”

L] -

At the same time, and we see this in.some of our senior citizen students,

there is a desire for rdetachment, privacy, and autopomy. Individual

work on joint projects can be a satisfying way of learning at this stage.

The work of these psychologists offers important insjghts into understanqing

»

the adu]t student popu]at1on.

Another way of 1dent1fy1ng the disparity of adult ‘learners.is by recogn1z1ng
P4

individual learning styles. While other ways of group1n§‘“éoe1e for efféctive //

interVention, i.e. intelligence, end deve]opmenté], cognitive, interpersonal, moral,

-

tharacter, and professional stages, are 1eve11ed th1s set of descr1ptors is 'not

’ h1erarch1ca] There are no better or worse modes to deal with tasK\, simply

differentrways. Therefore, "tracking" adults.as s]ow’or:above everége'or under-

prepared is unproductive. , The focus for learning must offer individual assessment 0

and responsibi]fty. David Ko]h (1976) assists us by identifying four major, . .
. . :
approaches to learning. While each person's learning style is a combination of

these four basic modes, a person may rely heavi]y on one particular style.
1

1. The ¢ onverger whose gre;test strength lies in the pract1ca1 application
of 1deas, focuses on specific problems in a relatively unemotional way
and prefers to deal with things rather than people., .
2. 'The 1verger, whose greatest strength lies 1n jmaginative ability, v1ews
! concrete situations fromlngpy perspect1ves and performs w111 in s1tuat1ons
that call for generation of 1deas. . ‘
é. The,essimi1;tor, whose‘greatest strength 1ies in creating theoretical & -

. models, excells in assimilating disparate observations into an integrated
explanation. This learner is less interested in people and practice]

uses and is more concerned with abstract concepts.

>

. Y.n ) 10 * /‘A /
L » '

~
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.4. The accomodator, whose greatest stength 1ies$ in doing things and

adapting to- 1mned1ate c1rcumstances, solves- prob]ems 1ntu1t1ve1y

and is a'high risk-taker.™ o o o h

s H

- K. Patricia Crossys the eminent Harvard educator, (1971) has developed a

" \~ Qifferent model, yiéwing 1ea?ning‘sty1e fron two major perspactfves, field-
. dependence and field-independence. Fie]d-dependenf persons approach situat}gns\
-~ in global rather than in ‘analytic ways, are dtherrdinecfed rather than inner-
df?éctedayand are particularly sensitive to their social environment. On %he
other hand, field-independent 1earnbr§ work well alone and are little affected
"by peers or authority figures. -They-think abs}ract]y and analytically. Cross
._a}gues (1979) that "once 1eanning is percaived as ‘a charapferistic of the learner,

"rather than an offspring of the prdvideé; attention is then shifted from teaching

.

to 1earn1ng ‘ -

’ » 1

J There are a host of other d1mens1ons in 1dent1fy1ng cognitive sty]e * Knox

- (1978) describes'a variety of continual ranging from "reflectiveness versus im- °
. -~ -
o pu]s1veness" to "to]erance versus: intolerance for incongruity." <

. .
- There is no f1rnremp1r1ca] data concern1ng the 1mnutab1]1ty of developmental

P stages,,e1ther w1th1n or across cu]tures, nor of the. va11d1ty and reliability of °

differentiated Tea$ning thlgs. These approaches to adult learning are reflections

of work in ngi and emérgﬁng fields of psychology. It‘isoimpqrtant to note that a

sing]e‘individua1°maylbe at.differant d?ye]opmental stages and dfspfay different
’1earn1ng st&]es depend1ng on the context 1n which the 1nstruct1ona1 1ﬁteract10n

fakes place and the att1tudes, behav1o:;, and resources which ‘the learner b:1ngs :

to that specific situation. We have found that, adu]ts do rot learn <in a rigidly ,

fixed continuum, nok do theirZSKidls develop ?h a predictable hierarchy. We ob- ' .
" serve that'our adu]t‘stndents may come to us wi£n hignly sophisticated skills ﬁn"

some areas and are 1ndependent and 1ntegrated learners in those fields, but “they

may havé gaps at very s1mp1e 1evels and behave in dependent/and se]f-protect1ve

g

'l‘ .11 ) ‘ -(
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or conforming ways in address1ng those needs. : \\m” 2

9 ‘The po1nt of exam1n1ng and 1den_)fy1ng developmenta] stages and 1earn1ng \\

sty]es is not to freeze individuals w1th1n one mode, but to prov1de learning

-

env1ronments that are, on the one hand congen1a] to them in spec1f1c:s1tuat1ons,'

o~

and, on the*other hand, that permit them.to "flex" - to exper1ment with other .
) } behaviors -.and to grow jn yersati]ity in approachind 1earnihg tasks. Thus, we
. can see-that.eaéh'group of adutt students may contain individuals with wﬁdely
varying.styTES and needs -La far‘nore diverse population than any‘we have dea]t‘ .

. , _ / .
_with at other academic levels where students.are genera11y grouped.by age and

&

developmental stage. )
. [ ' ® ~

Therefore, adult learners require more diverse instructional models than do
X - X ,

younger &tudents. In providing these models, 'both.individual adult students and
their instructors eaq progress to more complex'and productiye behaviors. These -

= behaviors may be the meand for empowering both the adult learners and their teachers. /
t ) B P e , , o ‘
Reading teachers are the progess experts of higher edycation. Parker and
e . i i
Rubin (1966) posit "that process - the cluster of diverse procedures which surround .

the acquisition and utilization. of knowledge - 1s, in fact, the h1ghest form of © o~

content and the most appropr1ate base for’ curr1cu1um change. - It is 1n the teach1ng .
¢

of process that we can best portray 1earn1ng as a perpetual endeavor, and not some-

th1ng which terminates with the end of schoo] Through process we can employ know-

< -

ledge, not merely as a cmnpos1teibf 1nformat1on, but as a system for tearning." If
P we jo#h our understanding of process with know]edge -of adult learning and 1earners,

we can become the cata]ysts for making our 1nst1tut1ons serve thf needs of a new

student population. We ask then, what 1s "the rolée of the reading teacher in em-

*
4l

powering adult students7 Th1s mass1on mandates a s1gn1f1pant change in the roles . °

aof the cp]]ege read1ng teacher Figure 1 compares the traditignal role wvth She

~

.- «mewrole. If we can 1nterna]1ze these sh1fts, we can become %ffect1ve in br1ng1ng

adults ‘into fq]] part1C1pat1on in post-secondary education. In so doing, we become

T
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— THE COLLEGE READING TEACHER'S ( Figuwe 1 ’
‘ S | ~ CHANGING ROLES ! :
. ) : f \ .
Traditional . New - \
Fbcué . Focus
3 ‘ T
Skills centered Learner needs centered
only reading skills - . all communication and learning skills.
. (phonics, syllablcation, . » .,

"

Controller of students - . .

a) authority/teacher ’ - s i
b) diagnostician oftstudents' needs -~ : -
¢) provider of materials -~ .
d) designator of method of 1hs§'mc"cion « .

PO, . -

= -

! o, 3

rate, etc.

Role Within Institution ‘

—_—

a) Isolated .

1. support service for "deficient” students o -

\ . ‘

’ ) -
‘Agent for stratification of students and” -~

b)
. maintenance of status.quo in terms of expectations
of traditional academia. .

/ . 23 R -

Role With Students

TS
e}. -sole evaluator : LT

~

f) punisher/rewarder '

- _ processes.

s’cuéents,facul’cy,wérkplace personnel to evaluate
teathn{;/] earning processes for improvement.

-

Role Within Institution

a) Integral to institution *
1. adult learning speclalist

Y 2. comunications skills specialist
. 1n new settings, dealing with
diverse levels of language needs
3. faculty development agent
4. recruiter of stydents

.b) Agent of change in empowering adults
through facilitating thelr own owner-
ship and control of own learning

Role With Students . :

Facilitaty of students

a) consultant/peer .

b) resource in helping students assess
own needs -

¢) resource in helping students identify

- - own learning style '

d) * designer and implementer of variled
instructional models in terms of time,
place, and methods to fit students
different needs and styles

e) developer of ways to utilize materlals,
students need or want to read/write/
spéak .

£) joint evaluator with students,' faculty3~

© ~ workplace personnel -

colleague — if joint evaluation shows

g)
Jack of desired progress, work with =

14
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the agents of empowerment for students apd faculty in our institutions, .
3 s /

for the workp]ace: and for.the community.

FoCUs L

[}

The focus, the 'way in wh1ch we see our mission, must change In the
past, college readlng teachers staffed reading or 1earn1ng centers. or taught

non-credit\ski]]s courses ~ which did not directly relate to the real 11fe -~

S
A

needs of thé students. For many years, our profession described its offerings .

P

in tenns of machines, boxes, kits, and programned texts. MWe concentrated on
standard1zed tests for. def1n1ng the sk111s we thought our students needed.
Then we dri]]ed phonics, sy]]abication, eye movements, and Greek and Latin
roots. Cast in this role, we had//;tt]e status in our institutions, and were
perceived as ‘remediators assigned to student support services rather than<

' 4

academic departments In institutions with a preponderance of “non-trad1t1ona1'

14

students" (e1ther those who had not succeeded academ1ca11y in high school or

) those who were cons1dered older than usua] co]]ege age) the high drop-out rate

was testimony to_the 1ack~of success of these programs. As we 1ncreas1n91y
‘became technieians and clerks; these students left our institutions unable to™
read and write well enough to cope with academic demands, lacking the skil1g
required for cafeer'advancement and often convinced of their OwWn lack of ’

educabi 1ity. Nei ther the learners nor the co]]ege reading teachers participated

. .
" fully in their institutions. Both practitioner and consumer/client were viewed

as second-class citizens. .
The new focus for the co]lege reader teacher starts with her as the "college
e o -

conmun1cat1ons and learning sk11]s profess1ona1 " ‘Reading, writing, speaking

and ]1sten1ng are v1ewed as 1ntegrated language approaches to -dealing with data,

the approach defined by the purpose and aud1ence for which the data ‘is be1ng .

a’
manipulated. At the College of Public and Community Serv1ce, the trad1t1ona1

"English Department” has become the “"Center for App]ied Language and Mathematics"

s
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since we app]y quantitative skills necessary for manipulating data as we]] as
language skills to the content students aré{?earning The College curriculum

begins with what the 6utcome of the learning process should be, based on an

-~

analysis of the tasks the student needs to do and the skills required to ac-

AJ

complish them. These skills-and tasks are demonstrated by students in the

rd

form of "competencies," clearly stated outcomes with explicit standaras'of/‘

-

performance. Successful demonstration results in academic credits, Students

may bring proof of_ this demonstration from their work p]aces, may submit de-

™

monstrafions based on learning they have achieved before coming to College, or

v

they may study in a ;o]]ege course, with a tutor, with a faculty member's erection,

' or in a self-help group with other dtudents The Coliege does th mandate HOW

the learning takes place; it promiaes'a variety of models of_instruqtion and en-
courages the use of off-campus ]earning resources.
One’example of this focus on students is the "Editing Information Competency. "

(Figure 2) This competency grew out of the Language. Profess;ona]'s awareness that

4

-~

ﬁggod writing reQuires effective reading. The task of writing is complex in part )
because the writer must go back and forth between the roles of communicator and :
naive reader. We also found that many of our students, who work in public serVice
agen;:es\;Zre responSib]e for editing, and reViSing other people's writing to pro-
duce—-a- finished draft. Nith the help of other faculty . and students, the Language
Protessionals created an editing diagnostic test which ref]ects the major issues '
“in both reading and writing information. Students are'given pieces of writing
which relate to their jobs and are}asked to identify opinions which are stated as
facts, the mai"iqea of tha/ﬁikce of writing, all statements which are irrelevant
‘to that main idea, and any errors of usage. They are then asked to re-write one
edited passage, rearranging sentences and paragraphs so that they follow one

another in logical order and so that the information is relevant to the point being

made in each paragraph, Students co-evaluate their tests with a Language Professional

a1
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Competency: EDITING -INFORMATION ' Figure 2

. RATIONALE: Ed1t1ng 1nformat1on, in this competency, means that you are able to

present facts ‘about a “subject in a well organ1zed piece of writing that conforms
to Standard English and keeps to the writer's original mean1ng. You have to be
able to read effectivély in order to understand the writer's original meaning.
Demonstrating - th1s competencywmeans ‘that you can read well enough to edit.

Peop]e often must ed1t other people's wr1t1ng. You may have re-
sponsibility for editing ard revising someone else's work to produce a finished
draft even when you do not initiate or originate the work. There are times in
public and community service when editing information is an.important competence.

Prepar on for the.demonstration of this competency is offered as an
integrel part..of phe. Assessment program. The skills required of a competent editor
. of information are basic to much of the reading, critical thinking, writing and
revising work required by the CPCS curriculum as a whole. ’

COMPETENCY « The student can ed1t 1. another writer's presentation of facts 2. 5o
that is conforms to Standard Eng]1sh, 3. and can rearrange that presentation so
that its meaning is clear. ¢ - . .

CRITERIA: 1. The student must state the main point of the original piece of
N writing and, in editing, must keep to the writer's original
' meaning.
2. ~The student must make the piece of writing correct in its spelling,
punctuat1on, senténce completeness and subject-verb agreement, and
consistent in its use of verb tenses.

3. The student must de]ete all facts not re]ated to the ma1n subject.
RV The student must report facts as facts 'op1n1ons as opinions.

5. The student must rearrange, as needed, 1nformat1on in paragraphs
with one main point for each paragraph, supported or illustrated
by tie relevang facts.. o :

. 6. The student must.rearrange the paragraphs so that they fo]]ow one
another in a.legical order. IS
STANDARDS: 1. The wr1tten statement of the main point must be accurate.
‘ 2. At 1east 750 words of edited writing must be submitted. Ordinarily
ALM or the Assessment instructor will supply you with a text to be
edited. If you supply your OWE text, that text must be approved by.

an ALM or Assessmeﬂ;hfaculty member.
+.3. Ne more than six errg¥s Jisted in criterion #2 above will be allowed
AR " in the 750 word submigsion. ..

17
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EDITING ‘INFORMATION (Cont'd.) . @ , .. Figure'2 (Cont'd.)

.DEFINITIONS OF TERMS USED IN THE COMPETENCY STATEMENT:

. - . * . ¥
1. The term "edit" here means to correct incorrect punctuation .and
spelling, deleting and/or adding words, and/or correcting incorrect
. _sentence structure and grammar: s o4

__a/ . , . R . e A%
. » The segrm "rearrange" refers here to making changes that Will result .
. in a clearer presentation, as measured by all the criteria abeve -
) changes Tike re-ordering the paragraphs, stating facts in another

way, qnd/or changing the order of the facts.

——= 2. Facts can be verified by referring to the evidence, and generally ©
te11 "who", "what", "where", “"when", and sometimes "why". An
opinion is not the 'same thing as a verifiable fact, even if a
J majority of people believe the opinion stated. "Fact” can also
have a-meaning understood according to definition within a spe- -
cific field or™iscipline, as in legal "facts", or facts gathered
for the .purpose ®f a case study, etc. . )

P -

3.: The term "Standard English" means in conformance with Standard

. .~ English as described in any college-level handbook English Usage

y (see, for examp]e,;Mgtkins, Dillingham and Martin, The Practical
English Handbook, Houghton Mifflin, Boston.)

EVALUATION: Evaluation in Editing Information will ordinarily take place in each
- Assessment Section in the Tirst seven weeks of Assessment.
- =

A4 .
~ . \ ' . >
You are strongly urged to use this competency_ as' a basis for
diagnosing.yeur level of skijis at editing information. Your
Assessment faculty will provide “assistance.

e A second 7 week course/in writing and editing information will be P
available to @4 students who find they need instruction in these
competencies. , .
Direct Evaluation: * 1. Editing a sample of information writing
supplied by Assessment faculty or by ALM.

T | Indirect Evaluation: 1. Letters from outside evaluators @Eﬁgu,

\ . employers or suﬁervisgrs) evaluating, a;cording to the criteria~ ° .
; and standards for this competéncy, the Student's ability to edi t%
such information ‘writing as newsletters, reports, proposals, '

“~ business letters, etc.

Vi ‘ AND/OR o °
. I e ’ ’
Letters from faculty who taught the

2.
student in a course‘wQ¢¥egthe student edited information writing
according to the cr*%e % for this competency.

" %Ei /
b " -~ i
. /

N o . /
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so that they have a se]f-assessment in terms of these needed skills. Ipstead

e ¢

of taking a test, students who have had exper1ence editing” nEwsletters or other

publications may submit their work with a supporting statement from a supervisor

to demonstrate this competency.

A work-place application of this learner - neer centered, communication
ski]]s focus is in Sherman's work with a maﬁor health insurance company, Blue
Cross/Blue Shield of Massachusetts. -The customer service representatives of/,
this company answer two-mil]ion letters annua]]y. Sherman was asked to improve
the quality of that 1etter writing. After ana]y;ing a random sample of cus-
tomers' letters and representatives' answers, she identified three major proi
" blems. Most important was that a significant number of letters did not respond ’
d1rect1y to the. customer s request or quest1on. The second major area concerned
tone of the responses wh1ch were often written in techn1ca1 insurance Jjargon.

The thTrd area concerned mechanical writing problems. Sherman designed a Rrogram

for the service representatives ofsthis company which focused on identifying the

y

maJor quest1on in-the custom%r s\lette{ a reading issue, and then focused on the
sk1lls involved in writing techn1ca1 communicatjon to a lay audience, making
certa1n that the response answered the originav 1etter. Kh1s course prov1ded K]

\\/work s1te example of. the need fontthe ed1t1ng competency and the 1ntegrat1on of

reading and writing sk11ls.w It 1s an important piece of work for the company
/

in terms of cost effectivehess and public re]at1ons[ It is also important for

the employees; since mastery of these skills is, @ pre-requisite to promotion to
a‘higher position. . The class, held ;i tbe company 's office, begins with the
employees writing the1r own qﬁmpetency statement, with the criteria based on
their own analysis of whgfﬂmakes an effective customer relations letter. Thus
the/]earners have determ1ned the cr1ter1a aga1nst wh1ch they can measure their
own .performance_. Both *oup 1eg:rn1ng and one-to- one teach1ng is provided for the

employees who' use their own work related wr1t1ng_to improve their skills.

[

-

.
. \,
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) &m51oyees‘and-supervisors with high level skills are also urged to joinﬂtﬂe
*group to 1eafnnthe techniqUes which will enab]e them to help their co-workers

with their editing and writing tasks.

- _'

Ro]e within Inst1tut1on

w1th a chanhg in focus, the role within the institution changes for the
college readi'ng teacher, who has evolved into the co]]ege communications and L
learning skills professional.' As we have previously indicated, the traditional
role was one of isolation and low status. In addition, the_college reading )
teacher as the pnime administrator of standa;dized reading tests us&# to "track"
non;traditional students became the agent for the stratificat%on of students and *

iy -

the maintenance of the status quo in terms ofethe expectat1ons of trad1t1ona1
Y ]

academiz, " Radical educaﬂ%rs, Gintis and Bowles (1976) wrote "The educat1ona1

system 1eg1t1mates economic inquality by prov1d1ng . mer1torcrat1c mechanisms

. . , , -
ssigning individuals to unequal positions."” Students were sorted by testing
procedures which separated those in need of language skills from the.content !
& o
they had come to study and for which they requ1red those skllls. .They were " Y

taught that the1r 1ack of success was the resulte of persona] deficit rath;r-fhan

the failure of a system which had permitted them to,remain in schoo] for 13 years
~

. without helping them to acqu1re the bas1c literacy skills required for 1ife in a
S % -

complex soc1ety Gintis and Bow]es wrote that these-students didn't drop out of
~post-secondary education, they were "cooled out" The co]]ege reading teacher -

* unwittingly was made a major agent of that process. . ; )
The new College Communications Lea$<ing Skills Professiona] serves the
oppos1te funct1on. By working w1th faculty across the college, she can pggmote

the development of proyrams suited to the needs of adults and can 1nsure’h1gh 3
'Q;s
retention of students who graduate w1th a positive sense of themse]Vés aggithe1r
» ' .

capabilities.

&
(o)

¢
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COMMUNICATION ' > ) \
. . Figure 3

CLUSTER-COMPETENCY B+ -

READING FOR APPLICATION S

COMPETENCY STATE;IMEN\. T, v
Demonstrating .the five (5) generic capabilities, -employee will
. perform a job task based on information exfracted from written
materials. (1. defining the problem, 2. tollecting the data, 3. organizing -
the data, 4. applying or communicating the data, 5. evaluating the . *
performance) ’ . et

RATIONALE: - e e

-

This is an essential and Eonstant]y‘performed competency which applies.
to all employees whose. job responsibilities demand that they_read, undetstand

and apply written jnformation.
form for reading for application.

Instructions and vegulations provide d common
Sometimes "those instructions and regulations

in more complicated-material

are clear, but in other cases they may be imbeddeg
and you must extract what's needed for your purpo

e. TFhis competency inter-

relates with many other competencies and may be addressed ‘while working on

. other competencies.

?

L

.

STANDARDS: - .

(1) -Employee identifies at least,three (3) situations #in which he/she mist
read written matertials to apply needed information for specific,.task. (6.C.1)
p - :

(2) Employee locates sources of information to meet these three (3) situations
and obtains needed written materials. (If necessary maintainipg confident-
jality acgording to agency policy &nd procedures.) (G.C.2) :

(3) Eﬁp]oyee utilizes "surv Yy reading" skills to.determine if a}l needed materials
.« . have been gathered and dre appropriate to the task. ﬁG.C.Z)'

(4) Employee Peads, extracts anélérganizes needed information from written -
materials. (G.C.3) -

) . . \ : .. ‘ e ~
(5) ‘Employee performs job fask appdying extracted irrformation. (G.C.4)

(6) Employee identifies informational content that is important’ for %uture use
.and-maintains it. .(G.C.4)- - .. .

LS

(7> Employee assésses his/her*performance in terms of ihe fo]louﬁhg{ (G.€.5)

-

(1) What information was I looking for? = <y
L (2) What did I need that information. for? . Lo

(3) Was IfabTe‘ﬁo fiﬁd all the information ,that was . !
available -and/or needed? ‘ -

- ~

appropriate to the task?

. . - B . o

(4) Did.I survey read the source(s) to determing if i£ was -

¥ .
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- Standards,(Cont'H;) S o L 2 ’ figure 3 (Cont'd.)

[ 7

ASSESSMENT: , . cee

)

- ()¢ -

Did-1 6?gan1ze the 1nformat1on read and extracted_jn a
Jogical and uséable manner? : v o

T

Was T able to app]y the 1nformat1on to the task7
Did I have to.go to more than one. source to f1nd the
needed inforfation? »

- ,',.

that I read? T & R
9- . oo

@

., .
-

Employee participates 1n self-assessment interviews.in TDP
member bringing answers o quest1ons 11sted in Standard 7.»

Employee presepts to TDP member a portfo]ho pf“comp]eted

. agency work which docupents how above standards were utilized

.\3

and fulfilled. Portfolio myst contain 3.@xamp4es of how
_Reading for Application was utitized on the job and at- Teast
one example of Standard 6. ‘ v ot

- . S
Employee completes a. paper and pencz] test based on Jjob
related readings. w1th 95% accuracy. X
- Employee receives documented pos1t1ve feedbagk’thrqugh
superv1se;/er~observer rat1ng

N / t e

Did “the performance of my fask- ref]eot the 1nfonnat1on T

2]

Lo
[}
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There are a variety of models to i]]ustrate this role. This Spring the
Center for Aopiied Language and Mathematics organized a-"Writing to Learn'l
group to provide a coneulting eervice for faculty in-p]anning'courses’sof
-that,writing assignments could be' structured as.tools for 1earnino content.
. Ihese wr%ting assignments could -be used to d strate,‘not only content
it canger and ‘liberal arts areas, but to demonstiate competence in writing .~ = °
all for coHege eredit. - g '
Buchanan as administrator of the College's Field Education Program,f S

works closely with the Co]]ege annunication; and Learning Skills Professionals.

- t'(hereafter C.CQL.S.P.) This joins‘the\refources of the College and the wark-

place for the benefft~of/both Employees are recruited and enrolled as students
in the Co]]ege, given paid re]eased time to study and compTete competenc1es

Workplacé professionals are recruited as Field Instructors. The CCLQP S serve
/

as teachers, guiding the fie]d instructbrg in providing effective models of com-

L 4

petency-basbd educat1ona1 act1v1t1es Since communiCatioﬁ skills are basic to

both academic and profess1ona1 work the® CCLSPs help the employees/students
‘ "
gain the competence to succeed in both sets of tasks. This connection between

,administration,rfacq}ty and workplace adds’a new dimension to the CCLSP s role,
The CCLSP ga1ni new managerial and professional skills which 1ncrease her dareer
opt1ons w1th1n or outs1de of ethe academy. '

! The program that 111ustrates th1s most graphically is the ‘Training and '

Deve]opment P?SS!SE desvigned and 1mp1emented by Buchanan and Sherman. Buchana

prov1ded the adm1n1strat1ve expert1se, Sherman the 1nstruct1ona1 Together they

proposedlah emp]oyge tra1n1ng program for the Office of Environmental Affa1rs of

the City of Boston, an urban hea]th agency, and sécured- federal funding 1mp1e
P \‘ -

" ment it. Starting with a descr1pt1on of all the’tasks of.the agency, they brough

together a staff wh1ch ana]yzed the tﬁsks in terms offthe communications sE?]]s

7
<

.
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. “ M




g

2

. N
. -16- . e

required. From that ana]ysis; competencies and related instructiona{ modules

. lﬂere_deVel‘ped so’ that the employees gained college cregat while improving"
their, Job performance, the agency serviced the community more effectively, and
the college gained'expertise in work-related curricu1um deve]opment. Sherman
-werked\u1th the staff of the project to J%@e]op the read1ng competenc1es \The 5
four competénc1es show a new v1ew of reading acquired in this process. Start1ng
:w1th the work needs, four types of read1ng were 1dent1f1ed survey. read1ng,
reading for restatement, reading for concepts, and reading for application. _
.Figure~3 i an example of one gf'the four.competéncies in reaginé. This work

" shaped Shernan1s undecstanding of teaching readingrand she was abte to apply .
the model within the college, encouraging content‘facu1ty to examine their
reading7writing assignments to students in terms of task and Skjﬂ1s analysis.
This insight'provided tne focus for the.Faculty Writing to Learn Group; the
faculty analyzed their courses/)n terms of thé‘des1red outcomesw(the tasks) and
jdentified the communication sk111s essent1a1 to compiete them. They then
structured their content 1nstruct1on: with Sherman providing the required con-
munication skit]s instruction at the time the students needed it. For example,
Sherman he1u.Suruey Reading workshops in the library with content classes about
tebembark oﬂ'research prOJects. Students,.using books on the{r research topics,‘
.1earned to quickly extract the author's purpose, intended audlence and bias. This

’fsé111 enabled studentsﬁw eva]uate the book!s utility to them in terms of their
own purpose. The content instructor, who part1c1pated in the workshop, learned
how t6@%each this important ggneg;c skill to other students. _

. 4 ‘ 8 s
Role with Students %\ X

é— -

" As the focus and thefro]e w1fﬁ1n the institution change, so changes the N

re
college read1ng teacher s relationship to students. Rather than controlling

]
students, being the sole authority in diagnosing, n \“ﬁtat1ng, and eva]uat1ng

)
H

<
A
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| students’ sk1]15, she assumes ghe ro]e of facilitator of students. This role -
' mere approximates the role of the consu]tant in bus1ne5f than the teacher/
authority in the classroom. The busiqgss défi?es the area o% need for the
consultant, who is paid to addfess that need; the conéu]tant_accomp]i;hes this
in interaction with thelzmployees who can identify specific needs and applica- .
, * tions. *The teacher, on the other hand, traditionally- tells the student what,
they need and preScribes‘the Spplicatioﬁs, materials and methbds,to achieve'
- the outcomes she assigns. | - 3% tooe . R
. When we trans]ate the consu]tant approach to academ1a we beg1n w1th pro-
v1d1ng the .resources for‘ student se]f-assessmenta The College of Pub11c and
Cemmunity Service has bne required course, Se]f—assessment,_requ1r1ng three
"\\\\\\\eompetehcies: "Qho Am I?" "Where Am‘'I Going?", and a stgdent-W?itten iearning
plan for accomplishing the self-determined goals. Language professiona]s,
counsellors, and academic facu]@} work collaboratively with enterigé students
to complete these three competencies. At the same time,Language Professiona]s
hold workshops for students in "Learning How to Learn" to facilitate Ih1s process

ot
In the.new role as fomunication Skil}s and Learning Skills Profess1ana],

&'\\

the college read1ng teacher designs and 1m§]ements 1nstrucf73ﬁ§?5modu1es wh1ch
are varied in time frame, 1ocetige, method and materials. The Center for Applied
Language and Mathematics created "The Language P]ace"’(see‘FigyKE 4) to aecomplish
this purpoee and te make reading, writing and epeakidg skills sdppoit avai]ab]e:

* to students, faculty, administrators and field agency personnel alike. !Thus

skills become “respectable" net hremedia]",A;eH ehe skills facilitators are
centra] to the functionif@ of the institution. in addition tO*dnop-in services
and mini- courses, any member of the Co]]ege community can request consu1t1ng
services from the-lLanguage Place. Faculty members with writing b]ocks get he]p

¥
on doctoral dissertations and”publications; adm1n1strators are g§s1sted in writing

S anfual reports ; -faculty members request workshops to be held in their classes on
Q - -
« 'S . 4 \
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organizing papers, doing research, taking notes or reading the text book;

~

students request short courses which they deSign w1th»a Language Professional

to he]p them address reading and wr:ting competencies at the same time that

they are addreSSing career or liberal arts compétencies; emp]oyees and staff
of agencies associated w1th the College through the Fie]d Education program

request work site instructionaLjactivitieS'to make their work more effective,

<

and to gain theirnacademic créditgthrough competency completion.

The richness of this new role is i]lustratéﬂﬁby the effect of the Training .
- : ’
Deve]opment Program at the Office of EnVironmental Affairs The description

of the 1n1t1at10n of this program has been descriﬂed ear]ier in thfs paper.

When the fgderal funds that originally supported the program were rescinded,

,.,,,

the agency administrator assumed the expense of gontinuang it, announc1ng that

he attributed the higher marale of the workers and - their improved. productivity

to the communications ski]]s training program. Since the agency's task is rodent
contro] and prevention of ]ead paint pOisoning, the emp]oyees were ab]e to exer-

\cise effective conmunications skills in providing educational programs in the
N V™

community, in counse]]ing tenants, dealing with the Boston Housing Court and

in cooperating with medica] personne] at the City Hospita]. ‘The environment *

of the agency became 1ess campetitive, workers were more’ motivated as they saw
that thei;M%nproved communications skills resu]ted in more effective Job per-

¢

~formance and prov1ded the academic credentials which supported career mobility:/
Not simply djd theirﬂski]]s improve, but their behavior and attitudes changed,
'recogni;ing’that;they owned these skills and knowledge and could confidently'
apply them in many areas of their lives. o
At a recent worgshop at this agency, Sherman and the employees determined

that there” were tﬂf’{asks they needed to do: as students they wou]d complete
writing competencies for credit, and as workers eva]uaggaﬁhe training program.
‘Sherman suggested that these tasks be combined into one, an artac]e to be
26 ) -
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written co]]ect1ve]y for publication in a profess1ona] journal. )
"The notion. for this population that the1r ideas were worth pub11sh1ng

gave them a sense of importance they had previously never exper1enced To-

‘E‘

gether, the grdﬁp brainstormed the shape of the article, in the process, 1earn—

ing the techniques of out}1n1ng and organizing material. (Figure 5) Each

~

student/employee chose a section of the outline ‘to work on, requiring reading
> A ~

. : fbr data, note taking, organiziné and writing a first draft. They set up a
* schedule of mee§1ngs determining at which points Sherman's consultation and
editing would be useful to them. One norker, a secretary, stated at the end
of this session, "A lot of people have skills but don't realize that they have
them, and even when they learn them, they don't knpow what to do with them."
Her insight echees A1fred, North Whitehead's definition of education as "the
chuisiﬁion of the art of the utilization of knowledge."

,

We have attempte&;ﬁ5n this paper., to spell ‘out the changes ‘that occur

& .
to be served. These are not merely superf4c1a1 changes, they . are s1gn1f1cant

institutional lTife. (Fu11 part1c1pat1on in society for both learner and teacher

r

is the product of this v1sﬁon.(, ) . “

.o . . .
e ~ . °

. . Barbara M. Buchanan '
-, ' N Debora C. Sherman *

in the role of the college reading teacher because of the new adult population -

LY

changes 1in the very fabric of personal and social deve]opment as well as”

>
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