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"Improving Voc@t1onal Educgtion Programs in Predom1nately’Black Colleges
_and Universities" was the'title of a national workshop held September 9-)12,
1980. The Nationa], Center for Research in,Vecational Education af The-Ohio
‘State University had'the opportunity to” sponsor this conference in coopera-
‘tion and coordination with the U.S. Department of Educatiofi, Bureau of )
Occupational and Adult Educat1on and selected Black colleges and universi-
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A At thig conference: emphas1s was given to the praorltles of fund1ng, - ,

*grantsmanship, personnel development dissemination of 1nformat10n, recruit—
-ment, retention,. commun1catlon, counsel1ng, and 1nst1tut1onal°role and scépe.
. The workshop was characterized by a series of major presentat1ons from key
leaders in educationr from around the country. Opportunity was prov1ded for
small group d1scuss1ons and ample personal and professional interaction, -as
well as idea exchange among the participants. . Some 1mpo;tant outcomes of
this conference were (1) the formation of an 1nformal alliance between . _.
“Black colleges an universities and the Natlonal Center, (2) a consensus’

- that the National Center would write a proposal on the behalf of the Black
colleges ‘and universities, and (3) an exchange of information on matching
resdurces needeq with resource availability. *

J "Special recognition is due Dr. Ferman Moody for directi;g the conference.

;p An express1on of appreciation 1s ?lso in order for Natldhal Centex, staf f

. members, Dr. Dessie Page Dr. Aubrey Long, for their, adsistance in conduct—
ing*the ‘conference, and to former National Center.staff member, Dr. Marion T.
Johnsun, for her work in plannlng the conference. 'We also express our appre-
ciation to bhe U.S. Department of Education, Office of’ Vocational and Adult

’ %ducation, énd to the maJor presenters for giving of their time and energy -
to- make this conferepgce 'a success. Special degf 3§ grgtityde is due to
Roseann Pavllck and Barbara Cherry for thei¥™ ance with conference reg-
istration arrhngements and- for the typing of these proceedings. Editing of
these conference proteedings was provided by Brenda Sessley of the Nat1onal
Center editorial staff ' '

/ . N LI Pt

This report is be1ng d1ssem1nateﬂ with the expectat1on that the contents
of ‘the maJor presentations will serve as a source Of reference to adminis-
trators who have: a.respon51b1l1ty for 1mprov1ng vocational gducation in Black
‘colleges and un1ver31t es : . -

S ’ P . . !

- ' \ - ,Robert E..Taylor ' .

L o o Executive -DiTector ’ '
’ N The National Genter for Research in
. Vocational Education .

> L . ) . The Qhio State Unfmersity . -~

” ‘ ‘ , ’ . (‘

1




INTRODUCTION

. . . .
] . 4 »

. . . . . /{ '

o .The national werkshop, "Improv1ng Vocational Education in Predominately'
BIack Colleges and Universities," was one, of the major activities resulting
from a project funded' by the U.S. Department of Education, Bureau of cupa-

» ° tional and Adult Education to respond to tie need fgr and commitment toy

strengthening vocatlonal education programs)in traditionally Black two- and

four-year idstitutions throughout the United States. The conference, held -

September 9-12, 1980 at the National Center for Research -in Vocational Educa-.

tion, The Ohid State Un1vers;ty in Columbus Ohio, was designed to share this -~

. 1nformatlon with. )nd1v1duals _Involved in th1s endeavor. . -5 (‘

-, . b . . S

. .
4
’ . . * L

. . . - .

. ‘ Workshop Goal . ' :

- * .

’

The goal of this workshoﬁ was to share information and, observatlons.w1th .
representatlves of . predominately Black colleges and universities for_the,
inprovement of vocational education- delivery systems within those 1nst1tu—
tions. . . .o 7 , . L

I3

Workshop Participants

. £ - The workshop. was designeéd for individyals and groups who are inyolved :

,in the Iﬁprovement ¢f_ vocational education in predominately-Black colléges
and universities. . These individuals and groups included the following:
* . Al

- . .

. ‘Deans/Department ads ; < o : SN

‘<" e Teacher Educators . : T . .
e Vocational Teachers and Admlnlstrators ‘ .- s

. ¢ Federal, StaCe and Locdl Vocational Leaders . .
.

Researchers and Agency Representatives‘ , |
Workshop participants were encouraged to become totally. inyolved in workshop
activities -as a meang of facilitating approprlate feedback,and practlcal

appllqatlons

-

- v Workshop ObJectI%es L ., : ‘A\$i

"The obJectlves of thﬁ workshop were as follows . .
' / ) - .
e To discuss relevant information and téchniques on the
topias of funding, grantsmanship, and research

' b .
"e To share inform#tion on a competenty-based approach to S
- . N -
staff development .
. o
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Aruitoxt provided by Eic:
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“® To suggest roles of predominately Black colleges and univer-

\

e + To identify strategles that predomlnately Black colleges

.

«

and universities- can ‘use Ln securing and dlssemlnatlng
information

°
.

’,

»

3

To improve public images ’in vocational/technical program

delivery systems in Black colleges and universities

To highlight issues and answers ip the recruitment]

’

and retention of staff and students

admissiong;,

sities in the delivery of vocatlonal education programs
and services

+

”

e " To improve working relationships among parficipants and
and institutions .

other rglevant’}ndividuals,

To develop action plans for the continued involvement gf .
,Black colleges and universities with the National Center

agencies,

in program “improvement strategies

-

-
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Kim IMPROVING VOCATIONAL EDUCATION , T ; : "
) ! IN BLACK COLLEGES AND UNIVERSITIES e
1 ) v . . .
oo . N . *
) *KEYNOTE ADDRESS ) 4 I
; . ). . by '
: - . Dr: Dan Taylor . .
- ! “Assistant Secretary
4 Off1ce of Vocaflonal and‘Adult Educat1on
g . ¥
h -
. o 4

-
S

It is a great pleasure to be With you “this evenlng and to participate
with you in the natibdnal workshop to improve vocational- fducation in Black
colleges and'universities: .I know that Robert Taylor; Fermam Moody, your

1 college representatives, Laurabeth Hicks, Bill‘*Young,«and all qf your pre-
senters have worked hard to make this an outstanding workshop in every way.
) This workshop is one example of thg cohtinuing efforts of the Uan$. Bepart-’
ment of Educatidn and the rest of the administration to strengthen histori-
. cally Black colleges and un1versntﬁes The.entire nation owes a debt of
¥ grat1tude to these institutions, s1nce they are the ones that held qpen the

r . gates of, Iearning for countless young people when many -schools were closed
to them. These 3re the colleges Ehat sént thelg graduates ‘into the courtrooms
® and the lunch counters of the nation to demand dqualisy. Thesé are the colleges

and universitigs that, have provided- and continue to provide this cduntry with
the nucleus of its Black leadersh1p and gontinue to foster that most: pretious
- of commod1t1es eq%aZ opportunzty . ¢

A
v

I have not named names, but if one looks at ‘the Black leadersh1p in
America today, in business, government, the professions, and so forfh, one
(‘ w1ll find the graduatés of <these 1nst1tut10ns ) —
President Carter has perflaps stated it best when he said, "The 1mpor—
tance of h1stor1calLy Black colleges and un1vers1t1es, not only to students, o
but also to this nation's social, ecdnomic, and educat1onal life, cannot be

overestimated.'" "’ « - ~A R
I, too, commend yoft for the work you have done and for the®work you
continue to do, Your presence ére at the National Center for this important

workshop says to me that you co tinue to be fully,qommitted to achieving i
‘excellence, access, and equity Im all aspects of educat1on, Including voca-
tionel education for ‘the studerts you serve. As you know, Secretary Hufstedier
shares your commitment to achieving these goals, not only in vocational educa—
“tion, but ‘also,in all of education. I, too, am dedicated to excellence
access,- and equity in education and because of this dedication I come Sefore
you tonight. both concerned and hopeful for the future of Black youth in voca-
tional education. , '

» 3

3

]

X T would Fike t4 take a,  few minutes to sbare with you my concerns agd ’
reasons for hopefulness. [ am primarily concerned about the l1m1ted pa ic1-
pation of Black youth and.adults in vocational educatio g As some,of you

e

‘are aware, \ the U.S. Office of Civil Rights recently tompleted a nationalé
survey of ober 10,000 schools- that offer vocat1onal e ation to secondary,

!

N .
’ - i
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postsetondary, and adult students. Using the preliminary, unedited-data
tables,. one of. my ‘staff membe did an initial aséessment of the participa-
tion of Blacks in vocational edfication--both students apd staff. 1 will not
boré you with a recitation of ‘extensive statistics, but I would like to share
with you some of tﬁése.initialhestimates“ ‘I think they will be of concern
to you; perhaps disturb you, as much as they hgve me. ’ ‘

. . . . , ; . .
First, only about one in ten of all vocational students wat all levels’
‘iS Black. +* ' . i : s
. - . Y . ,
. . . ~ ’
— ——-9Second, less—thamone-im ten of -all full-time vocational education’ staff
at all levels is Black, and less than one in twelve of all supervisory staff.
at all levels is Black. : ) ’

¢

Third, at the junior or community tolleée level, less than one in ten
o{ all students is Black. ' ‘ ’

- N

H

Fourth, also at the junior -.or community colleg# Y%vel, less than one in,
. twenty-five of all full-time staff and less than one in twenty-five of all
supervisory staff is Black. .

These statistics say to me that Blatk .youth® and adults‘have limited .

access to or have limited‘intereét'in vocational education, or that both .

* factors are,at work. Whatever the reason, the fact that these youth are not

participating fully in our programs disturbs me. This is’ not to say that all
Black youth waht to or should participate.in vocational programs, but they

‘clearly must have the optign to-do so. | P -

Part 6f having the option to participate in vocational education is
:knowing that the progrdms exist, knowing what the wide variety of programs
. can mean in terms of participation_in the economy and in terms o?_self—z/
fulfillment, and knowing that vocational education does  not have to lead to
- low paying, substandard jobs. It is time that adults; espécially policy- -
makers, educators, a other professionals, come to recognize the extent to
which our society depends upon workers with the skills we teach in vocational &
education,, .People must learn to recognize and appreciate’ that our buildings,
hospita . Churches, universities, stréets,.and highways, a®l modes of trans-
portatiéi&qfhe clothes we wearf Jand the food 3e eat, exist because of the
"skilled workers we have in this country. - ' -

. »

L] L4 ' “r

These skilleq workers are not second-class citizens, they are first-
class participants in making this country work. Between 1978 and 1990, the
labor market will need, per vear, over 10,000 engineering and science tech-
nicians (not engineers, but technicians), 8,000 dfafters, 7,000 dengal
* assistants, and 60,000 nonprofessionals in other health related fields. vThese
‘are’ jobs representing much needed skill training and ,education, for which
vocational educafion can provide the training. 1If, as many people contend,
the perception of vocational education as leading to less than desirable L -
jobs predomimates in the Black community, we simply must do more to change #
this attitude. If we do not, we will be denying’ our Blatk® youth the options
to Jbecome tomorrow's technicians and skilled workers--and in effect. limiting

" their access to the jobs of the future. The majority of jobs ‘in the next

»

“two decades will not require four-year college degrees. ~ Y
. €. ’ - 3
\‘l‘ ¢ N - ' .
ERIC L 1z, ‘

Aruitoxt provided by Eic: o N
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¢wou1d be responsive to your questlons about it.)

. BN /

\‘ - lhose of you here tonight are leaders not oniy”in educatlon, but also
in vocntlona] education and in the Black vommunity. You must take.the lead
in changing'this perception of vocational education, and in bu}ldlﬁg gupport
for our programs in that community. You must take the lead in helping Blacks ”
youth to recognize that vocational educatlon, and partlcularly the two- and
three- year programs offered at many of the colleges and uniyversities yoqu
represent, should bé viewed as a viable optlon You must. H%lp them see what
othliers, according to Byron Rawls, are beglnnlng to recogulze, that "an edu-
catign w1thbut a four-year degree is preferable to a four-year degree without
an education. But, while J emphasize®this aspect of percepsion and misper-
eeption,.l do not meap to ignore the other factors of acceSS——disqn‘mination

‘and outmoded, obsolete facilities. = .

\ A
' In the begiqniﬁg of thts presentation,, T said T was both concerned and -
hopeful. I am concerned about the low participation mates of Black you?h
in vocational eéducation programs and equally concerned about hjgh rates of
youth unemployment, partrcularly among minority youth. [ am hopeful Recause
we have two new opportunltles to address these concerns. . '

.

- 1. The Youth Act Wf 1980 \ , _ ‘
- ) ‘
Keauthorization'cf the Vocational Education Act of 1976 at which
timé we hope EPe Youth Act will be passed by Congres$ =~ . .

t

‘ .

It\ylll be the most expansive youtlr employment program in our nations's his-
tory, a551st1ng 450,000 young people who are encountering problems entering

.

the job market. We know that 'the Youth Act wil. not solve all of the probléms

¥of all of our young people. Nb leglslathp can do that. But it will be a
mgjer investment in the young men and women who need our ‘*help, and thus a - .,

solid .commitment to the future health and prosperi# of the nation. Many of
you have worked *with young people who need to acquire ‘the basic skills,
emﬁloyablllty skills, and vocational skiils fo participate fully in the labor
market.  "We in the Department of Education and those in the 3,000 or more
school districts to be affected by the.Agt will neéd advice -and counsel as
we begin to implement it. (I will not discuss the legislation in detall but

7

We are seeklng your commendat ipns regarding reauthorization of the

Vocational Education Act. We hope that you will participate not only. in the

open information meetings we will be conducting on September 29, 1980 in ’
oston and Kansas City, on September 30, 1980 in Aflanta, Chicago, and San

Franr:lsco, and on October 2, 1980 in Washington, D.C., but also as we-pro-

¢eed throughout the process. We intend .for our reauthorizatiqn activities

to be open and responsive to the concerns you amd others have for the future

w0f ¥bcational education. T-will not ghaborate'on all the issues in voca-

.

tiodnal cation reauthorization, but I would be happy to respond to any -
questions 'in that gegard. . - - e
In closing, I would like to .commend vou again for being here and for .

seeklng té improve vocational education in your institutions. 1 also “would
like to commend BobB Taylor an the National Center for Research in .

.
- ) —
- .
.
. .
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' Vocational Education for extending the resources of the Center, and to -
) thank Bill Young for assisting you in improving wocational education in his-~.-
. . . . . .. . ¢ v s
> torically Black “collegea and universities. - I sincerely 'hope.all of you wikl
;- be able to cordtinue.this effort in.the years to ‘¢ome, Again, it has been
.* . . A pleasure to be with you this evening. Thank you for inviting me.
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FUNDING ﬁég;URCES AVATLABLE THROUGH THE ' '
OFFICE OF VOCATIONAL AND ADULT EDUCATION, . - ' .
' _+ U.S. DEPARTMENT .OF EQUCATION : ot .
fo- ) ) . ‘. . ./ N . . L4
. o . by .
s . 1 . . Dr. Mary Lovell .
’ Education Program Specialist -
' we United States Department of Education . ’
.o, . y . t . . : '

. The funding resources available through our office are-tools for you .
. and your institutions to use in achievifg goals and pfeting needs. Some'of .
* the programs I will be discussing may- be more applicable than others $or
cooperative consortium efforts. This %S’somethlng you will have, to discuss
among yourselvee I know that when 1 f{nish discussing what is available '

from our bure%u, you are g01ng to think ¥0h, that's not everythlng. You
are right!* These dlffereq; programs will Jnot solve a1l of your problems, )
but I’'hope that some of what I mention will be useful. “” - o

.

. The ‘U.S. Office of Vocatlonal and Adult Educatlon has a variety of
Qrograms that 1t funds under the general heading of "Programs of National
Significance.l Several activities are funded through this category of pro-
grams. An example is the National Center Tor Resea¥cly in Vocétlonal Educa-

)}ion The National Center is responsible ‘for.applied, experimental, “and
developmental projects; curriculum development, fevision,  and dissemination
projects; innovative -and exemplary programs; and vocational education personnel

- development programs. The purpose of such programb of national significance .
is to serve as a catalyst to help improve the qualityv of vogational educa-
tion in the states. These programs are generally carried out on a contract

- basis. . N
0 T‘
, L N
0 A second program that .our offl(e funds is the Leadershlp .Development , .-
¥ Program. Two asgﬁtts of this program are (1) the Graduate Leadership Devel-
opment Program, ich assists vocatloﬁal educators and admlnlstrators in t

- attaining hlgher degrees, and (2) the Fe]loWshlp Certification Progriyﬂfor
Teachers, which assists vocational educators in changing fields, or helps P !
. 7/ industry people who need certificatitn to becomegteachers. ot

.o A third aspect of our program concerns Curriculum Coordlnatlng Centers.
' . There are six of these centers throughout the country. Their major purpose
is to disseminate materials that have been developed in a variety of voca-
tional education areas. Centers are located in Hawaii, Illinois,‘Missis—

sippi, Oklahoma, New Jersey, and, Washington.

S -

. A fourth area of activity is the Projects of NAgBonal Siénificanc&,

These projects develop and disseminate materials in few and emerging occu-

. pations. They also help produce information for decision makers at the .
state and”federal level. These projects arg funded’ on a contract besis.

A fifth activity is the National Qccupational Coordinating Informatiod ’
. Committee. The committee at the f al level helps produce current

ERIC S ' i :
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. of higher education. Individdal states distribute their money in various

ERIC

information. for 'state staff nn‘ofcupationé'in demand. It also producea;
similar infermation for students and counselors. Each state has its own
coordinating commlttee thag deveiops and disdeminates this occupational
lnformatlon

- -
-
-

’ “%
There are two*other programg in @r research.division that I.would like )

.you to know about, even fthough they may not be, dlrectly -appltcable to you X

at this time. One is a cgntract program fozncecbgnlzed Indian tribes and
erganlzgtlons The other pro§§im concerns, bilingual vocatlonal training.
. y, & ) .
The seven programs mentiofed.above have a current funding of $10 million.
We anticipate a carry-over of this amount into fiscal year 1981. 0f this
$10 million, $8 million is committed to ongoing activitids.
( N . . .
Within.the U.S. Officé&hf Vocational ahd Adult Education,'there are two
other offices that have discretionary money. Ome is the Division'of Adult
Education. It has approximately $2.5 million in discretionary money that
goes to staté and ldcal education agencies for adult basig.traini THere
is also "an Tfido- Chlnese program that will be funded at about $2.5 million.’
A third program in the adult educatlon area 'is t%e Cuban-Haitian Immlgrant
Program, which has about $17.6 million. Institutions of higher education
are eligible for thesefunds to®gssist immigrants in learning English as a —
second 1anguage and in learn®eg®céping skills. The-last progr within our
of fice is the Community Educatlon Program, available to institutions of
higher learning to. dewelop\_;ograms to fac111tate community education. This
program has a budget range of $500,000 to $7QO 000. {
. A
Anotﬁer source of fundlng that you may be.familiar w1th concerns state ’
vocational programs. Thé mogey for these programs usually flows through the
Reséarch Coordinating Unit in ydgx state. There are three types of projects
that are usually funded on.a contract basis. These are research and defon-
stration projects, innoyatiyg and exemplary projects, and curriculum projects.

v

There are three other areas in which state vocational programs can qualifyx

for grants. These are .guidance and counsellng, preservice and inservice
training, and activities to overcome sex bias. Information on these -programs
is avallable from the Reseg%ch Coordinating Un1t director of your state.
. " ~ \
. There is a secon&,aspect to state funding, and - that Concernstétate voca-
tional basxc grant money. The Vocational Education Amendménts of 1976 ,
mandate that 14, percent of basic_education money be set 351de for 1nsf1tut10ns

ways. Some states alIOtateqyml] amount s tQ,alk ellglple institutions, while

others “give larger amounts, td a fewer institutiops. The.way ﬁo'receiveo «

iniormation on application procedures for this money is'to ebntact the state

director of wocational education within your state. It shoﬁid‘ﬁ, noted .that

for these set- -aside funés, priority is given to those ipstitdtions that are

applying to develop new, vocational programs, and to those institutions with

a large concentration of dlsadvantaged students. [t should also be neted

that funds from state or lotal money must match these federal monies., Some-

¢imes states ask that the teceiving institutions$ comply with the matchlng

fund policy because the state is unable to do so. '
» < - ) ' .

’ " )j g . \
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1 also want to briefly mention some of the polltlcal processes at the
i state level in which you might want to participate 'to improwe vocational ‘
! education. One is the state -vocatidnal education:council. The state legis-
lature~requ1res that théte.be at least one represgntative from-postsecondary
education on the council. Also, the state.director of vQcational education
holds public meetingsras the state plan for vocatlonal education is developed
and as accountablllty reports are maae.’ . - .

There are additlonal reSOurces available outside the vocational educa-
tion community You can take & look at the U.S. Department of Educatlon s
Guide to Funding. Withlnﬁthls guide you will fimd a list of programs, where
27 ° the authorization is coming from, who is eligible to' |pPly, and what specific
office te apply to for the fundinga For grant programs you can look to the
. Federal Register for announcements. For contract programs, the Commerce
v Business Daily has,announcements for requests for proposals (RFPs). As a
final resource, I also recommend that you look 1nto Comprehensive Employment
# Training Act (CETA) funding. - . )

. » .
I briefly want to describe the difference ‘between contracts_ and grants
Contracgts are a government procurement ,for a product or sertlce. Requlre-
ments for the type of work to £® carried out are rather specific.
on the other hapd,
institution. In many‘ways, a grant is more flexible than a contract.
/ ’ 77
"ir" Whether you are applylng for a contract or a grant, there are certain
basic things to address in your proposal. In the introduction, you will i
want to address the qualifications of your institution to carry out the work.
In the body of your proposal, you°will want to tell what you are going to
. do and how you arge going to do it. This is especially important in a con-
,tract. In the-third section of* the proposal, you will want to address
management concerns.. This includes writing an activity section, a staffing
section, a,time chart sectiong and a budget section. These should all €low
together so that in the area of greatest activity, you also have the greatest
amount of staff time and budget. Keep in mind both what is asked for 2nd -
the evaluation criteria used for reQiey of the proposal. The criteria will
be listed in the request for proposal Or program announcement. .
4 TR ° »
I thank youj%en; much for your attention.
. J* . . . .
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B © by ~ . ‘ ? 4
| ~ Dr. Steven Gyuro ST . .

, Associate Director of Programs
T The Ngtional Cénter for Research in Vocational Education
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As we start discusding proposal development, we do not want you to- jump

“to any conclusions that it is éy easy thing to do, or that there is guarap--

teed success“Bvery time you try it. Proposal development is a difficult.
and demanding endeavor.

° Let us‘'bBegin by reviewing some key factors that are important to
understand. When working in vocational education, an understanding of
Public Law 94-482, Sections 130 through 135, is necessary as background
information. 1If you are unfamiliar with this federal legislation, then it
is extremely important for you to review it/and share the information with
your staff. 1In addition, there are documents called Federal Rules and Regu-'
lations announced in the Federal Register that are required reading. The

_rules and regulations in the Federal Reglster dated October 3, 1977, sections

104-702- through 747-93, explain how vocational education programs are to be
implemented. . . +
Next we movéltc state-support. How many of you have read your state -
plan? This is ‘an extremely important document. If you do not have a copy,
Me suggest you ‘obtain one. State plansg include a five-year, long-range plan
that represents the'directi 6 your state department of wocational education

? plan is.,also included. §-Both the long-range plan
and the, annual plan contain a section on comprehensive plans for program .
improvement. This program improvément plan identifies the program priorities
and amounts of resources to be allocated to them, making this a valuable

.resource document. _Another important document for you to read is the annuél

chgyntability repo;t that the states provide to the federal governqant.

Knowledge of your state department\ls important ‘in terms of several
factors. You should kngw the organizatibn of your state department of edu-
cation, as well as meet personally with the directdr and staff; it is impor-
tant that you know them and that they know you. You should also study funding
patterns. Examine ecords from the last three years and look at projects
the state departme funded, who it funded, 'how much money was ,available,
and how it allocated/its resodrces. In every state, there ‘are usually sev-
eral large city school districts that are extremely active in resgarch and
development. Knowlédge of their altivities .and fundljg received would be
valuable. ‘ ' ‘

~

Now let me share a fewaaéts with you. There are $112 million allocated
nationally for program imprQvement and support services. Approximately $20
millipn (17%; percent) of that go, for research, innovative and exemplary pro- -
grams, and curriculum development‘ The remainder (approx1mately $92 million)

-
o~
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. is 'spent on the Research Coordinating Units (RCU) admlnlstration, guidance,,,
and counseling. By law "approximately'20 percent ($23 million) is for v
personnel development (chtlon 135) and sex egulty (Section 136). ,

[hrough “the Clcdriubhouqc data base¢ operation at the National Center,
we have been able to obtain some additional facts on funding patterns of
the federal gove{gpent Approximately 750 projects are funded each year.
The avegrage award is about $25,000, but the range i wide; from $600 to-
$400,000. Another important fact is that approximately 33percent of the
oo prOJects.funded by the states are conducted by four-year c;%leges and uni-- .
versities. . . )
Now let us discuss some proposal development ideas. First of all, it
is Lssedtlal that one perceives a_proposal as a planned course of action.
Secomd, you must .lso understand‘that the major purpose ©of \a proposal is to
sell your ideas. -Third, a proposgl represents a problem-solving approach,
a strategy for a return on investment, and a humanistic enterprise. Also
remember that the expertise your pepple have is your major resource, and
¢ it accounts for 80 percent of the cost of most retearch and development
projetts. So be sure to highlight your staff's qualifications, and to build
adequate funds for staff into the proposal.

' Another'major concept critical ta any proposal endeavor is ghat pro-
posal development should take place in two phases. The first is a project
planning phase and the second Is a proposal preparation phase. In regard .
to these twg phases, proposa? development is both a science, and an art.

The proje¥t planning phase requires precise, scientific strategy. The'pro-
posal pfeparatgon is more an art in that information must be presented in
such a way as tp both address the problem and sell vour apprqach.

Y3 A ]

We age o1ng to focus prlmarlly on the project planning phase because
I think that™is eytramuly important. But before we l’égin, we need to review
-~ . some prerequisites for pr0posnﬁ dcvclopmcnt As 1 montioned, you should
be famildar with legislation and ity asaoc1ated rules and regulatfons. You
must also Know the agency or, nrganlzatlon you are submitting to, the infor-
mation sources Ehat 'arc esscntlal to preparing the proposal, and the envi-
ronment in_which you are:'operating. You 'also need to know your own
organization: its pedple,® capdbilities, resources, and interests,
Lo g
When it cbmes to the Request for Propesals (é??) documént, you must
qtudy lﬁ carcfullyr Be aware of all the specific criteria and requirements
sct forth-in the RFP, and how_your institution will respond. Consider,
- also, the iﬁvestmcnt your organization hag to make in order-to write the
proposa). Your decisions on these jjuestians will determine whether or not
AN your, organxzatlon will write a proppsal. Next, study the RFP as a whole.
This will help you wmbte o more effective proposal 1Q§;w111 increase your ' e
. potential for receiving an award . R . .
l) ; ', Y
N ‘ ., Nqw.'let us.talk for a (;w minutes about what a'project is. First of
al¥§ ﬁproject is finitej«it has a sct beginning and an end, as opposed to
) ;} a program that goes on year after vear. Generally, a project is a set of
Activities that are cofiplox, hut,hnmoycnoou%, and- norma]ly_ponrepetltlye
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Another concept that we £etksls 1mportant is that of TCP--tide, cost, and
performancé& When you arg. developlng a proposal, these factors form the

. basic, ingredients for building the project plan ‘and for providing a frame-
work for decisions. Thesg are the same factors you are concerned with when .
yoPr,proposal is written, when it is accepted, and when it is ready to '

b&g.in- , . ' v . VT « ,

. s “y
SR .

] Think in terms of TCP as it applies to your proposal development The
specificatiens .for yoq; proposa} are in terms of time, cost, and performance
“and their critical ihterrelationshiper Gost {is the easiest facto} to deter-
mine and monitor because it is a very quantifiable entity.’ Time is a more ;
difficult factor with which to work. Schedule has some flexibility. However,
the most, dlfflcult factor is performance, and it is the one factor directly
_related to your ‘objectives and scope of work. These proposal seétlons should
“be planned so that they 411 provide ‘clearly specified, descriptive informa~
tion on performance. 5 4
e - . .

Now let us focus on the project planning process. We have analyzed
the RFP. and have assembled a team of people to write the proposal. Next,
when establishing guidelines for plannlng, there are seven major elements

that must be considered: | 5
: . T . :
1. Statement of Objebtive§ and Needs \ . .
2. Analysis of Activities (Scope of Work) °
3. Procedures to be Utilized .in Carrying Out Those Activities
4. Schedule - . -
5. Flow-of Activities \\ : /,)
' 6. Required Resources ‘ ‘\ ‘ .
7. Budget : -

3 v
* Most state departmeﬁtﬁ operate like the federal® govérnment when review-
ing proposals. They will issue an RFP, ask you to submit a_proposal, con-
vene a panel of reviewers that will review the proposal, give it & score,
and rank it. These reviewers then give recommendations to the state depart-
ment on which projects‘tﬁ fund.

: As you sread propbsal%, one of the things you will find is a problem
with objectives., Many times, an objective will not.really cenvey what the
project intends to do. The important conce}n here is that you identify
and defi¥ne rot only what is to. be accomplLaQed but also why. Sp when you
write your ObJeCt1V£S, they’ should be qtractured in performance terms.

They should lend themselves to analysis and measuremcnt _so that in the end,
evéryone‘wlll know if ybu accomplished your ObJGCthGS The objectives .
themselves must seyve as a basis for evaluation. b~€pend the time to develop
spec1f1c, sound, performance-based objectives: they areé the ;mﬁnddtion of
dny project plan. All subsequent plannlng ‘steps are predicated on the
statement of obJeétlves . . v~

<

i
SN
Let us empha51ze ObJeCtheb a little further because they are so ,
essentigl to everythlng that follows. You have to be suyre the obJectlves

allow you to develop a logical flow of procedures. When Ppeople start to

.
.

12. ¢

-




' ‘
read your proceduresl you want them.to think "Yes, by‘ﬂoingbﬁhis-proceﬁ/
a certain objective will be met." The objectives have to s€rve as the basis
(rationafe) for'the scope of work, as well as for the scﬁedule,~§esources,
and .organ ational'arraqgements The log1c,,cohes1vene§s, and consistency
of the interrelationship of resources tQythe means to tpe tesults in the ,
proposal must be self- -evident. Coe

\ »

° ¢ / . PN
Another component.that is extremely 1mportant is @eLaverable specifi-
cations. The deliverables are' the products you produce as a’'result of your
work and accomplishment of the objectives.' We recommend that, as part of
the planning process, you develop detailed specifieations of each deliver-
able. How much of the specifications you actually put in the proposal will
be up £o you. You will want to leave room for flex1b111ty, but yeu,must
plan for the most detailed specifications posslble'to ensure the adequacy
and, completeness of. the scope of work and resou:ce requirements. This will .
a1d you a great deal in analyzing your scope'of work and other plannlng
eleme&ts . -

L

‘e

g

4 —~ .

* Next, we need to.address analysis techniques After you have developed
objectives and deliverable specifications, the mext step is.to detérmine
what must be done--this is the analysis. It is at this stage that you estab- .
lish parameters and define the scope of work involved in the project. You
can do this ip a deductive or inductive manner. The concept and methods
of developing a work breakdown structure are employed to preparc a scope of
work. A systems analysis technique is used to.analyze and specify” the
o activities and tasks requlred to produce the deliverables and achieve the o0

. obJectxves
- »

The next step is, to determine the procedure you will want to use to
carry out the project. This is the process of determining how to do what
has been defined. You look at the alternatlvesxavallable and consiger the
time, cost, and performance implications and tr%de -offs of each. As you
are doing this, you need to give cons1derat1on to the level, of expertise of
the stgffing required for the project. Once you have detérmined the acti-

* vitied involved and how they will be conducted, you will want to start .
putting together a schedule focusing on when and where these activ1t1es are
to take place iy // y) » .

b

.~

- " Nzgf, we neged to create a flow of activities. So far we have been

tearing apart the project; now we are going to start putting it back ///

together. You might start by label1ngﬁ§he Various activities and creating
d a flowchart. It‘is then necessary to take into gccount the constraints of ;

the systems (e.g., activity two must be started before activity one can gbe

. finished). You need to create a network that shops the interrelationships c o

7 of thé act1v1ties This flowchart should be developed with schedule requlre—
4 megt s so as to prepare a time- phase& network.

! ' ; On our time-phased flowchart is completed,_ our next step is to i;}ntify
. our resources. Consider resources in their very broadest sense to include ~
_ time, people, information, and\thlngs You then consider the resdurces )
needed* to Support the specified scope of- work over the given amount of time.’

~ v
. .

‘ - . .
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g The next\§€/g is budgetlng This is a very simplé'step, it is mgrely’
the conversion of resource requirements into dollar amounts. When prepar-
ing a budge& you need to be gblewto answer two questions. The first is,
Why is a pargicular resource being budgeted? The second is, How did you
. prrive at the level for a given resource.in the budget? You will then pre-
* ' pare,a detailed budget document., Chances are it will be twice the amount
available. You must then go back and modify your objectives, the scope of
M work, the schedule, so that the cost of the project can be brought into’ -
, line with the dollar amount available. But at this p01nt you know what
you are eliminating from your scope.of work, and knowing what you are not
goigg to do is almost as important as knowing whatﬁyou are going to do. -
) \
. The next area we consider extremely impoftant is organizational con-
siderations. The first concern is staffing--it,is your most valuable
. v resource. There are four aspects of staffing to examine: s

1. Area of expertise ,
2. Level of expertise ’ ' -
3. Percentage of time committed to the project

. 4. Duration of time committed to the project ] -

8 v
gurthér, you need to place the project within the organization and-determine
the relatlonshlp of the project to the other organizational units. Most
. RFPs will require some type of personnel mattix, organization chart, and
staff vitae. A vita does not need to contain everything an individual has
done but sﬁbuld contain pertinent information related directly to the prOJect 's
scope of work Another requiremert mo¥t RFPs have is a description of
Organlzatlonal <apacity. You need to sell the organization as well as the
individyals invdlved. Agaid, tailor the organlzatlonal quallglcatlons
descrlptlon to the scope of, work of the proposal.

T
There are a few other considerations”that must be planned for, such as
_the clearance of the Human Subjects Review and instrumentation clearances.
In most cases, this clearance takes 180 days or longer. \ Clearance from T
youf admipistration also needs to be obtained for audiovisual preparation,
and it must be secured before you produce the material, not after. A few
other rules to remember are that (1) you may not pay overtime in a federal
¢ ¢ contract without prior approval, and (2) you may not pay a consultant more
: than $100 a day or hire a consultant for moré than ten days,&n a calgpdaf’/”'
year ‘without prior approwval. It is these contractual terms and conditions °
that you must understand, or you are going to have difficulties with the
project plan and its cxecution if awarded.
\ ‘ .

” ¢

A1

Now we are ready to stargfbriting the proposal. Just remember that , '
-~ ~ when you write a proposal the reader will always get more out of it than

what-you put on paper. Besides being a sales piece, a proposal must also

be responsive to the nged in the RFP. When the federal government puts out
. an RFP,. they want to know how you'will plan Lo fulfill their specific

rcquést for services and products, not how much more you want to do or how -

the request should be changed. If you really want to expand on the RFP,

you can always wr};e an addendum to the proposal. Clarity, credibility,

~ ¢
’ ¥
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soundness, fea51ﬁilLty, and 1og1c are some key
when writing a propgsal, -3
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concepts to keeg fh mind
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Lég us talk dbout how this proposal is going to be rev1ewed Each RFP
will have'its own criteria, but there’ arg some that can be generallzed
First is-significance of the RFP-~ This is especlally important for grants,
because the original request is fairly broad, and your specific proposal
must show a great deal of relationship to the or1g1nal problem area in the’
angouncemen In a contractual situation, the government describes what is
important because thiey are specifying what they are buying. Anothet con— "
sideration is consistency in the probosal. It can be dlfﬁ}cult to malﬁtalq
consistency because time is usqélly limited and different people may be work-
ing on different proposal secfions. We suggest that before you submit the
proposal, one perébﬁ\jeview the whole work to ensure flow, logic, and con-
sistency. The functionality of the operational plan is another major criteria.
That the plan is feasible and the required functigns can be effectlvely and
efficiently performed must be precléely addressed and cleerly presented. r)

w>

U

v

-

»

The'gyallflcatlons of the key personnel and the oréanlzation is another
generalizable criteria that is applied to the evaluation ‘of piiposals.

“*What we have attempted to do during this period is to review and discuss
thé proposal development process and focus on some of the critical-consid-
erations gthat must be addressed when participating in proposal development.

T hope that highlighting some of”the key.elements and copcerns has provided
an overvigy of the pProcess and components inwolved, and will en e you and
your orgdhization’to engage more actively aanEuccessfully in p?Zlbsal
development. Conducting R&D projects can significantly contribute_to pro-
gram improvement and the de11very of, quality wocational education to our

clients.
N
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.per course is an administrative wand plannj

- THE COMPETENCY BASED APPROACH TO PERSONNEL DEVELOPMENT -
\ by ' -
Dr. Robert E, Norton'and Dr. James B. Hamilton
Senior Researchnand Development Specialists
The Nat10nal Center for Research in\zocatlonal Education
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. In education, we have traditionally accepted the option of making
learning the variabIe/and time theé constant. enever we say that a course
ihvolves so many hours of instruction, ,we opegly admit qur acceptance of R
this historical approach to education. Gr ed, a sgt number of hdurs ..
g convenience that is hard to
give up. However, under these circumstarfces, our teaching is ofte geared
to covering as much information as possible in the t1me permitted. We hope
our students will learn enough to be successful.

t , \ ‘ 4"'\ - .

Many people<feel it is time for those of us involved in vocational

and technical education to opt for the implementation of programs in which
learning is the constant and time the variableé. Vocational edugators in
many states, including New York Kentucky, Florida, North Carolina, and
Pennsylvania, are now working hard to make this option a real#dy in-~their
vocational and technical education programs through the 1mp1ementat;§h\of
competency-based educatlon (£BE) . - . «

)

+

——

Before prypceeding, it should be’ noted that terms and acronyms for
these programs abound CBE, PBE, PBTE, CBSD CBAE. What is important is
‘that all such programs, regardless of the specific names attached to theh,

" should p possess the essential and desirable characteristics described in the

following pages in order to be'considered tﬁyly competency- or performance-
based. . \

®

N Essential Elements and Desirable Characteristics
L e

4 : { .
To understand fully the meaning ‘of CBE, one must be aware of the
essential elements and desirable characteristics! of such programs. There
are five essential elements: .

* 1. Competencies to be achieved are carefulllf‘dentifiediverifieddL and
made public in advance. This means that the important entry-
level competencies for any occupational program area must be
identified in some appropriate manner, verified as relevant by
experts who know that field, and then made known to students and
everyone else interested in what the program is designed to teach.

2. Criteria to be used in assessing achievement and the conditions
i under which achieyement will be assessed are explicitly stated and
made public in advance. This means we are going to eliminate
guesging games about what parts of the course are. important. We
will tell students exactly how their performance will be evaluated.
The implementation of this essential element alsc means that we are

< PR .
~—

1. The essential elements and desirable character sticel presented hére

are adapted from Achieving the :Potential of Perf&¥mance-Based Teacher
Education: Recommendations, PBTE Monograph Series: No. 16 (Washingtoa. D.C.:

American Association of Colleges for Teacher Educétion, 1974.)
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evaluatlon tHat foeused on comparlng a stude
that of other studentsi’

) criterion-referenced approach in which each
progress 1is compared with prev1ously establi
made knoyn te allk concerned

.

//T\ : ’
.
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giving.up the tradx&&gnal norm- refeerenced approach to achievement

nt's progrEss. with

In its place, we  are adopting the

individual student's
shed criteria that  are

»

e

The instructional program provides for the individufl development

and evaluation of each of the competenci®s specified.

What we

are' saying here is simply that each student

opportunity to develop each of the competenc
am,

emonstrate attainment of eac

individualize CBE programs to the maximum ex

\\\ihe type of instructional materials needed t

Assessment of conpetency takes the students”

shall be given the
ies important to his/

and that each student will be given the

h competency. This

ent has strong 1mplicat10ns regarding the need to

tent possible and for
o make individualization

€
knowledge: and attitudes

Q
3.
her tralning pro
o opportunlty to
essential ‘el
‘ possible.
4.
. into account,

but reguires actual performance of the competency

as the primary source of evidende.

CBE goes beyond the’traditional

- ' educational expectatién.that stiudents should know the "how'

llwh n
do.x

of things andwplacesa strong emphasis on the
O0f course, in order to perform a task correctly the student

4a .
"at')'rlity'ﬁ o

will need to acquire the necessdry prensgu%eite knowledge and

attitudes. This.acqui
the studqngfs actual abi

tion,

ity to perform important competencies. =~ ' °|
It is with regard to this esskntial elgment of CBE that many

however, dves not of itself ensure

programs.fall short,.relying only upon paper-and-pencil tests of

- | ‘cognitive understanding as proof of competency.

" measures can appropriately be

While such
used to assess prerequisite knowledge,

. they must be supplemented by performance-oriented, proceés—and—

product checklists or other measurement devites that permit
assessment of the student' s actual ability to perform the

expected competencies.

o~

5. Students progress through the

instructional‘program at their own,

rate bz»demonstratingﬁthe;rdattainment of specified competencies.

Stated in another way, we wigt to make time “the variable and

learning the constant. Againﬁ

of instruction is necessary.

it is clear that some 1ndiv1dualization

.While student progress is dependent,

upon the demonstration of competencies, this element does not mean
that reasonable time limits cannot be imposed upon the students.

Some persons may want -to interpret this elemqg’
: the student,is accountable for his/her progress:
A CBE program places accountability for learning upon the shoulders
of both the learner and the instructor. .

-

o B
e g
2

~

to mean that only
This is not true.

,
~ -

: ' r

The additional desirable characferistics of CBE programs are as follows:

a

*
1. “Instead of being group-paced,
maximQP extent possible.

.

. . . s e e -
instruction is individualized to the 4

o

. & “l}arning experiences are guided by frequeét'feedback.

. (~
- : .18
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4\5 Instruction is individually pac.ed‘rathé'r than.time based. ( P
5. Instruction is,‘to&a cons{derablé extent, field-centered,
it is based on redlistig¢ work problems and situations.

om . .

. . o Vv - . > -

6. InstBuction is offz%/modg;ariged and uses materials with bo
required and optional learning activities to help achieve f
and provide ‘for different learning styles. -

' .
7. The program as a whole is carefully planned and systematic (e.g.,
" sconcerned staff are involved in planning, and evaluation ks used
for program improvement). % : .

—y
Hex 2
o
e
-
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One of the big areas of corfusion in CBE is regarding terminology.
The five essential elements. listed earlier and the several ddsirable -
characteristics presented‘may be apglied so any CBE program. Dedpite this,
we always have -two basic differences: (IY the clientele and (2) the
competencies in quéstion. CBE can be used.with any group of people

learning technical skilis; e.g., machinists or nurses. The same concepts

follow~wheg we talk about teachers. When we talkufbout PBTE, obviously ghe' N

T is for teacher. We use P because we want to stress the performance
aspect. Our target groups here are preservice and inservice teachers or
instructors. The skills important here are the teaching sjgills (professional

skills) required of peféons who have already acquired the technical skills.
E

The PBTE Program and Materials
- ~ ) -

»

The PBTE modules are a sustaired result of R & D-efforp started many
years ago. The research Tgsufted in the identification of 384 vocational
teacher competencies. *The§ were referred to as common competencies, or
competencies needed in two or more vocational service areas. The research
gigiab@‘nam? competencies for the supervision of the occupational experiénce

rams,, such as those unique to agricultural education.-

What we have tried to do is develop a comprehensivd array of flexible
materials that allow you to design a program tailored to your students' .
needs. Perhaps there is no teagher that needs all 100 of these competencies.
Certainly, a begtnning teachf;/&?uld need no mofe than thirty to be
successful. - ) . R . 0 -

, L4 -

. . : .
We did have the opportunity to test these matérials at. a number of

"sites. Eighteen universitiesﬁ colleges, and other postsecondary institutions

LI L]

in*the Unfted State& and Canigg were involved.

s ¢ ,
1

A year "ago an impact study was ipdgiated here at the National Center to™ -

examine the use of ‘the PBTE carriculu and related materials. We knew

o’

Vg

people were buying the materials, but we were not sure howsy they were—being
used. The summary of -fhis study showed that 1,350 difference agencies,
250 individuals, 990 educational agencies, and 140 international agencies
in twenty-six Yoreign countrfes,have purchased the modules., Still, almost
sixty percent of their use is in universities and colleges. -For teacher

-
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training at the university level, the term "peTrformance-based" rahter than
"competency-based" is ﬁ?eferred However, when used as an inservice staff
development tool, the term competency -baséd'" seems to be preferred. We .
uge the-terms interchangeably. They are the same materials and concegts, r.
bg; different audiencés and needs. \ ’
\ " - The effec;} of the teacher ‘education programs sh five maj
. results: f(1)- ¥ncreased student access te, vocational ¢t her certification °
. by providing self-contained instruction. This is espec1ally useful in
srural and isolated areas; (2) increased flexibility in getting help to new
, teachers immediately; (3) increased productivity of teacher education" .
programs (at some 1nst1tutions) by shortening the time required for
certification; (&).lowered personnéﬁ.development costs (at some 1n$tx¢utions),
and (5) reduced variability and increased atcountability through
. standardizing skills teachers are required to master.

Effects of the program on teaclrers showed one ‘main result. That was an
. improvement in the caliber of vocational education tachers. The subsequent
effect on classroom$ and students was an increased use of competency- -
.based technjques with students because teachers tend to teach using methods
- théy~were taught.

Here are gome conilusions_about the National Center's PBTE materials:

1. They are the most widely distributed products ever developed by
the Center. .

-

27" They have been widely adopted by‘educationak institutions. -
@ * 3 . . . (. ! &
% . Many materials have been sold to business and industry, even
though they were rot targeted toward these areas.
. . . .
4., A certain number of instructor competencies tend to be generic.

5. Most users expres% a strong feeling of ownership for their programs.

b. PBTE has changed many aspects in the dﬁ&ivery of vocational teacher

, education .
q - e R .
- 7.4 PBTE appears to_pe more effective and efficient than traditional
. " approaches to teacher education.

8. The material is considered a high quality product by users.

. //: 9." PBTE provides impetus to the movement towards competengy-based
IS instruction. L

!

Comgetency—based Materials for Vocational Administrators

- We now turn to a discussion of a competency-based education (CBE)

program for administrators. Lt is thery important and. related effort.

Again, the same characteristics and concepts are involved, but we have a ' -

different audience and competencies. We thnk it offers a solid and research-*
- ) 20 . kY
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based approach to preparing local administrators of vocational education.

{
;7’We were fortunate to have a United States Office of Educatlon— (USOE) -
furlded project that ran from 1975 to 2977. -There were two obJectlves of this
study. Oné was to"identify and nationally verify the-competencies .t

important to locdl administrators. - We looked at outstanding administrators
at both the secondary and postsecondary levels. We also had fun ngo.
start the development of \materials that would delivery  these essential
cémpetencies. The detailed research report on how these competencies were

‘ cofpiied is .available fyom the Natdonal Center (RD 141).. v

s

Consortium Organized

v

A task 1nVEntory questionnaire was developed and sent to 130 expert
administrators In ten states. A 92 percent response rate was obtained. .
_When were finighed, a total of 166 competencies were verified as important
to the succes administration of vocational educationé;t the secondary
and postsecon ary level. . ‘

-

The next step was to develop materials that would allow those who work
with administrators to deliver those competencies. We came up with a format
very, similar to the PBTE modules. The previously identified 166 competencies
were clustered into 30 module groupings. The USOE project supported the .
deveiopment of six of these modules, which were field-tested &t four different
institutions. Based on that data, we revised the modules and prepared .
them for pub11catlon The very positive responses by the initial participants
gave us the encouraglment to go ahead a®d publish these modules. .

.«

*

We were unable to obtain further federalyfunding for the develop
of the remaining modules. As a result, ae\hTilstate consortium was or§§nized
to obtain the funds needed for further development and field testing of

the modules, .

. L4

After much recruitment work, the National Genter for Research in
Vocational Educatdon and seven interested states organized a Consortium-for r
the -Development of Professional Materials for Voca al Education.

Beginning on September 1, 1978, the Consortium mew&r combined their
efforts to support the cooperative development, field testing, and implemen-
tation of competency-based materials for vpcational adminiStrators.

° /’

Initial efforts of the Consortium during 1978-79 wete focused upon the
development of additional competency-based administrator modules, using the
166 competencies identified and nationally verified as important to local
adminigtrator% in the previous USOE-supported National Center research as
a research base. To deliver all the important competencies verified, it
was estimated that a total of twenty-five to- thirty-modules was needed. As
six 'modules had already been developed and field-tested as part of the
original USOE project, the Consortium undertook the development of the
additional modules needed at the rate of one module per member state per

»

year. : ; ;




Development Procedures . . ‘

. s

The procedure used in developing and field-testing the adminisfgrator
modules can best be described as a cooperative development process. In
one of the first stfeps, the member states vote Lo establish the priority
competencies for module development. Once the development piNgrities are
established, the state representatives are asked to nominate qdalified
persons who can assist Nat1o~rl Center staff as either consultafit module
writers or module reviewers. These nominees, along with selected others
known to the National Center and Consortium staff, are contacted and -asked -
to apply for the job.of consultant wiiter or reviewer of one or more of the
modules to be developed Fromgﬁgese applications, Consortium staff select
the most qualified persons available,

. - T {

At this point, a four-stage development process is begun to prepare
tte modules. The four-stage sequence of development includes (1) preparation,
of 'a module prospectus, (2) preparation of a field-réview version, (3)
preparatlon of a,field-test version, and (4) preparation of the published
edition. A brief degcription of the, procedures used at\each stage of
development followgﬁ T
Preparagion of tne_module‘prospectus. The module ectus. 1s -usually

a four to eight- Kage outline of the proposed module. It contains statements
of the terminal and ehabling obJectives an outline of the topics to be
wcovered in the informatien sheets, the proposed learning activities and--
feedback, a tentative list of the performance assessment criteria, and a
list of the specific competency statements to be addressed by the module.
The prospectus is generally drafted by the Consortium staff member assigned
to the mpdule aftér.that individual has analyzed “the competencies to be
convered and reviewed the available 1literature. The prospectus is further
developed and, refined at a_ one-day conceptualization meeting involving

the consultant writgrs and Consortium staff. Three copies of the refined
prospectus ‘are submitted to each state Consortium representative for review
and critique by, the_persons they designate. A twénty-day turnaround time
is requested so that the module writers can benefit from the critiques
received as they prepare the field-review version.

Preparation of theyfield—review vergion. After the conceptualization
meeting, the two consultant writers selected are asked to begin the
preparation of infofmation sheets, case studies, model answers, and other
materials, based ¢n their actual knowledge, experience, and expertise™in
the particular aréa. At the same time, the National Center staff writer
continues the searcﬁ for relevanp literature and sample materials. The
staff writer maintains contact with the consultant writérs to answer
questions, check on progress, and yelay information recgeived from the
' prospectus critiques. Once materials are received from the two consultants,
the staff writer prepares the field-review version by mérging,L rewriting,
.editing, and formatting the material into a full-blown draft of the
module. It is then reviewed internally by another fonsortium staff member
before duplication of the field-review copies. . Six copies of the field-
review version of 'the module are sent either to tfe state representative
or directly to tne ersons previoysly designated for voluntary reviews in
each state. A modu%% reviewer's ecklist and directions for completing

i

i
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the reviews accompany each module. At the same time, three paid consultant

) reviewers are also asked to providé a detailed review and written critique 3

< of the module. Again, a twenty-day review period is required so that the

' reviewer's comments can be obtained as quickly as possible and used in
preparing .the field-test uetsion. . ¢

Preparation of the field-test version. All the field-review mqdule checklists
and the written suggestions recei¥fed are summarized and analyzed as the

- . major input into development of the field-test- version of the module.
Normally, two or three Consortium staff members review the comdents and
suggestions for improvement and decide on the changes to be made by the
staff writer. When necessary, another consultant may be ‘employed or
further work may be requested of one or both of the initial consultants
to supply needed material. Once the field-test version has been prepared,
it is again reviewed 1nternally by another Consortium staff member before .
duplication for field test purposes. Each member gtate and/or cooperative
institution of higher education receives thirty copies of each module for~g
field testlng In addition to the modules, field-test guidelines and - 7
/instruments are provided for use by both the resource persons and admin-
istrator trainees.' In most states, an orientation and training session
is also conducted %o prepare resource persons for their role in field
testing.

N : ' T
+Preparation of .the published &dition. Although Tthis stage of development
has not yet been reached, plans call for the summarization and analysis of
field-test data from.all states as a basis for preparation of theé published

« version of each module by the Comsortium staff. - It is anticipated that
data will be collected frqm at least {ive different states and a minimum .
of fifty administrator trainees ‘before revision is begun. Once published, .
thirty copies of the'moddle will be supplied to each member stafte, and
additional copies will be available through regular National Center
publications channels.

. ) )

Nature of Modules

Each-medule covers a single broad competency or skill area (usually
encompassing two or more related subtasks) needed by local administrators ‘
to carry out their responsibilities effectively. Through a variety of :
learning activities, learners obtain background information concerning the
skill covered, apply that 1nformation in practice or simulated situations,
and eventually demonstrate the competency in an actual administrative
situation. * During the 'final learning experience, the administrator's ‘
performance is assessed by a resource pefsqn using a checklist of specific
perforﬁance criteria. .

' The moéules can be used in prgservice or inservice workshops, gralluate
courses at universitjes, internship or externship leadership development
programs, and other‘programs. While the modules are designed for individual
use, permit self-pacing, and require few outside resources, they are not
self-instructional. Preferably, they should be used under the guidance

of a qualified resource person who can advise learners and evaluate their
progrdss. This might be a un;vefsity professor, a state department of

A
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N education supervisor, or an admihlstrator at the state, regional, or localv
level. ’ , . -

] . -
Althg%%h/the funds from an individwal state support the development
and field testing of one module, participationtin the Consortium giyes \
each member state immediate and equal accéss to ali the modules being
developed During the first year the followihg seven modules were
developed: . . ~

I

- ! . \ : ’%‘-.?; ) .
, . *?  Direct Curriculum Development ﬁf '
Guide the Development and Improbement of Instruction ~
. . | S
. " Providé a Staff Development Program ° .
’ ? N 4
ram Evaluation - e l
N s & . : ,
Pfomote the Vocational Education Program “& ' -
“ Mamage Student Recruitment apd Admissions
5\ Involve the Community in Vocational Education «
. Co.
R | ' > e ’ o ¢
:? ’ Durifig 1979-8%, six states supported the development of the following
+ six modules: | . . © / :
<4 . - , )
Evaluate S&;ff Performance
Select 'School Personnel S C
" Prepare Vocational Education Budgets . ,
.. - .
Manage the Purchase of Equipment, Supplies, ?99 Insurance
- . . N ¢« -
Identify Financia&“ﬁ:sources for Vocational Education
L -4
Manage Physical Faci ities . ? \L
L ) ? .
. E
Summary -and Conclusions : L,
1] . . )

J ’ The_eiabilily of the copperative.deVelo ment approach as a cost-
effective procedure ‘for, Qeveloping and fieldftesting high quality
professional materials that meet the identified réeds of several states
has been ‘'successfylly demonstrated through the Consortium's first two
years of operatlon Perhaps the best measure of the Consortium's success

"} is’indicated by ‘the fact that-.all but one of the member states are ‘

3 continuing "their financial suppprt and' partic1pat10n in the Consortium for
third year. , . ’ . .
N .- Vo !

The fdrmation and operation of the multistate Consortium has led to
the fbllowing recpgnized advantages over indi¥idual state efforts:
- i .

A '




1. Member states can effectively, pool limited financial resources, for
$urriculum development purposes. The cooperative approach permits
major savings as compared to ‘the cost of individual state efforts,
if such efforts are Eosfible at all. ; Y

2. Member states can effectively pool the professional expertise
needed to develop, critique, revise, field-test, and‘publish high
quality materials addressing’ many/different competencies

3. Thgpugh cooperative development, member states cgp avoid the' o
unnecessary duplication of effort and enhance the quality of
materials developed.

4. Through regular meetings, Consortium representatives are helping
to refine and clarify the meaning of \many terms that relate to
different facets of competency-based 'education.

.

¢ .
New. PBTE Efforts {

More pressure 1is.constantly being appl§ed to teachers of vocational
education to accept the special needs learner < their programs. These ,
learners include handicapped, economically diézavantaged mentally retarded, .
gifted and talented, limited English proficiency, ethnic and radial
migorities, students enrolled in programs nontraditipnal for their sex,
azz\adults returning for vocational education retraining. Many of the
regular vocational education teachers have not been prepared to cope with
the unique 'needs of ‘such learners. . .

For the past year and a half, we have been working to identify
competenciessand develop modules for regular teachers to be successfal in
meeting the heed f special students. We have, identified 380 teacher
_competencies tha?agend to be rather common regardless of the special need
category. These 380 competencies have been clustered into 16 modules. -
Field testing of these materialé will begin shortly. They are projegted
- to be available from our publisher, the'American Association for Vocgfional
Instructional Materials (AAVIM), in early 1982.
: We'hopthwe have given you some ideas about what you and your colléagues
can do in the way of personnel development in vocational education. I? this
hour and a half we could not begin to cover all we would like to share'with

v

" “you. We encourage:you to participate in workshops throﬁgh the National

Aoademy for Vocational Education, the American Vogational ‘Association, and

other professional meetings and activ1t1es You cquld also continue your
1earning‘in other ways. For example, you couquparticlpate in field testing .

of the administrator modules if your institution is in a state that is a
Consortium member. There is a lot of gbod material already aVailable to

you on competency-based education, and moye is being developed. You need

onky to be selggtive in your reading'anda;ork hardﬂto7¥eep,apgigsj;gﬁLJi__.ﬁ_-—ﬁ7—
rapidly. changing aspect of education that' holds great promise for improving

the teaching and learning process. . .

~
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L *  DISSEMINATION OF INFORMATION c
’ .- . o . by ‘ ‘ R ..
Dr. Joel Magisos ” C .

Associate Director, Information Systems -
The National Center for Research in Vocational Education

-y

. I would like to share with you the best of what we know about diss§mina—
tion of information. I also want to talk to you about some of the available
resources that you may or may not have used yet. Then I would like to offer
some suggestions to you on how you can work together with, the Nationa} Center
to aid i the dissemination of informatien.

One of the things that we havd learned about information dissemination
in the last three or four years COmFs'from a government panel: the DisSemi-
nation Analysis Group. The{j worksfocused on a definition of dissemination,
which relates well to my presentation. What aspects of dissemination are
you interested in discussing? Are you interested in spreading information
around, about exchanging ideas among yourselves, inp choosing the best. infor-
mafion to get a job done, or in getting information you can implement in a
program? The Dissemination AMalysis Group definition listed four aspects
for dissemination: (1) to spread information, (2) to exchange information,
(3) to make choices of best information, and (4) to put that information to
work. ‘ " .
We have found that people are all different when 4t comes to adopting
change. First, there are people like yourselves who come to the National

Center looking for assistance in the change process. These people-are adven-

turesome, innovative, and anxious to be thg first to start something new.
Then there is usually a grqup.that, having seen some initial results, become
early adopters. Then comes”the majority of people--those who make deliberate
and careful choicetfonly after a process has been proven effective. Next -
are those who are fiirly skeptical and will wait until almost everyom€ else
has adopted the change before following suit. Last of all are the laggards--
those peoﬁie who simply will not change until pressure is sv intense they
cannot survive without it.

If you keep in mind that there arc four phases of dissemination and
that you are working with at le#bt five types, of people,.you will not expect
the same results everytime. You mdy want to think of your program in terms
of the type of people with whom you are currently working and tht stage of
innovation adoption in which you find them. )

\

Let me tell you about some diffeﬁggf systems qp-hgve at the National

Center that you can use in your dissemfhation programs. I would fitst

Education. This is one of sixteen clearfnghouses, each with a different

. like to mention to you theERIC Clearinghouse on Adult, Career, and Vocational -

subject focus. Basically, what our clearinghouse does is try to get togethem’ ™

all of the documents and articles in our field-that ate worth sharing across
the nation. We put them in the.data base, and over time ERIC has ‘acquired
about 175,000 documents in this well-organized system.

27.”_,‘.’ . /:
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The ERIG system, in addition to receiving information, has a couple of
ways to retrieve information. You can call:an ERIC Clearinghouse and some-

one on that staff|is prepared to help you with your question. They will ask

4 .' about your probledf so they can determlne if a computer search is needed.

: . v Ls .

Some of you may feel that your institution should have its own ERIC
collection, but the price tag may not allow,this very soon. There are a
number of agencies that can conduct searches for you. These are listed in

» a directory that includes the agency, phone number, and service(s) are_ avajil-
able. Theke is also a separate directory for microfiche collections.

b

. If you can state’your problem, there are skilled people at every ERIC
. Clearinghouse who can help you find the information you want. Now I would
like to tell you about the National Center Clearimghouse.

. Rather than being a large system full of articles and documents, our
clearinghouse specializes in. 1nformatlon about funded projects. If you are
serious about getting into funded research,.one of the things_you need to
know is what types of projects are currently being fumded. By thé summer
of 1981, we will have a system that allows anyone/to go to the computer
terminal (the same one you might run an ERIC search on) and tap into this
file of funded projects to find out who is” carrying out what types of efforts

- A This can be exceedingly helpful to you in preparlng proposals.

¢ 4.

Now 1et me tell you a little about what we know of projects funded in
1978 and 1979. You will find that 1,560 projects were .funded in the two-

. yvear period for a total of $39 million. For example, Illlnols funded 184
projects for about $4 million, New Hampshire funded 2 proJects for $20,000,
and Texas funded 95 projects for a little more than $4 million. As you can

" see, there is quite a differepice in the amount-& federal money available

to the states. ABout one-third of the projects weéwe ‘for research, another
one-third were for innovative and exemplary demonst?ation programs; and about
one-~third were curriculum development projects. The~average Award was

=~ $25,000. Approximately one-third of the funding went té ¥our-year colleges
and universities. You also may be interested to know hat problem afeas were
funded: curriculum development, special nepds populatlons, plannlng, guidance,
equity, and rural youth development. You need to examine all available
sources to learn about the -projects already funded and to see where you
stand. With this in mind, you should be able to write better grant ‘and con-
tract proposals. . -~

3
~

- The National Center Clearinghouse has also been working With the U.S.
Department of Defense in identifying m111tary curricula that might be used
in vdcational programs. This infogmatlon is put on microfiche and is sent
out to instructional materials laboratories in forty different locations
throughout the United States. ‘ :

»~

“One other system that may be useful to you is the Resource and K/}grral
Service. Bas1cally, this service has built up a large file of information
on 1,000 organizations that could help you with educational problems, from a

!
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research perspective.
-Laboratories to seek help first.

1

We recommend that you go to the Regional Educational

If they cannot help you, then they will

contact us and we will try to supplement their 1nformat10n by 1dent1fy1ng

organizations and people that*ca

you in your state.

.

1

assist.

Y

P 1 24

By way of summary, I encourage you to find out what is available to

o;her.

Check the various directories of available services.
Congider getting a computer terminal at your own imstitution.
fiqﬁ help nearby, call us.

,

o

~1

-

If you .cannot

My last suggestion is to get involvgd with each
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ISSUES AND STRATECIES OF RECRULTMENT
FOR BLACK COLLECES AND UNIVERSITIES
g; o N
Dr. Bonald H. Smith .
) Professor of Education
. 5 Bernard M. Baruch College
ity Colleges of New York
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What I want to do this morning is give yqu a brief historical overview
of Black education, to discuss the social matrix from 1968 to the present,
to give you some idea of the things that have been happening to Black people
in education, and finally to talk with you about Black higher education,
recruitpent, and retention. : ’

H

The history of Black education in America is the story of a struggle--
not only to gain oppof?unity with white Americans, put also to restore the
ancient tradition of scholarship and intellectual achievement that is an
important .part of our African heritage. The research of Nancy Arnaz tells
us that from as far back as prehistory in Thebes, there has been wide-spread
temple -building. Many of these temples were what we call "colleges" today.

+ It was to African Thebes that scholars:from foreign lands came to study., It

was from African Thebes that religious ideas and architectural design spread

abroad. . The ancient religion of Thebes gave birth to science, art, engineer-

ing, archétecture, economics, and bolitics.' It also gave birth to history,

s writing, music, medicine, dance, philosophy, and astrology.” °
’/féarning flourished among C;e Blacks of-West African. One of the princi-’

pal centers of learning was Timbuktu,, the center of intellectual life.
Students from all West Africa and scholars from Asia and Eurgpean countries
traveled to the university at Timbuktu. There can be no doubt that Black
people in America have a tradition of scholarship and a love of learning;

\ but just as the Europeans and Asians subjugated the nations of Rfrica for
many centuries with swords and trickery) so too did European Americans rob
Black Americans of "language, cultural traditions, and scholarship. Forged

. to think in a language whose concepts of Black people and their African
heritage were all negative, Black Americans not only were separated from
their legacy of educational and cultural sttivings, but also came to inter-
nalize the oppressor's carefully engdneered images of unworthiness.

\

L

» * A
‘;us, the history of educatioh of Black Americans has been a tri-apartheid
struggle: (1) to achieve educational gparity with ‘whites, (2) to rediscover
and restore the once glorious tradipéon of African scholarship in learning,
and (3) to correct the distorted image f self and other Black sglves. It ‘
is in the context of this three-prong stru .
analysis df Black education in the last fifge years. The period of dis-
T " “cussion is about 1967-68 to the present. . ; v -

e
Let us look briefly at the social matrix against which Black education
must be viewéd. Nineteen sixty-eight was a pivotal yecar in the history of
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all Americans. It wag the zenith of civil rights act1v1t1es<—v{;e Birming-
ham movement and she great Washington march of,1963,. the Civil Rights Acts

of 1964 and 1965, the elementary and secondary education legislation aimed

at the disadvantaged,, the war on povert&——all had a tremendous impact. Black 3
people were in revolt all over the country as cities burned and angry voices
spoke’, At the same time, we weré involved. ﬂ\ an unpopular war in Viet Nam
whose cost seriously’ ined the economic resources which might hav¢ made a
difference in the domefilc war on poverty. Early in 1968, this warQB@used
President Lyndon Johnson to declare that he would not run agajn. Richard
Nixon_agd Boby Kennedy eme;ged'as the candidates most likely to succeed him.

P L4

Concurrent with the shocking news that Johnson was stepplng down, another
event was unfoldlng Jhlch would influence Black welfare throughout the decade
of the sevénties and the years beyond. Dr. Martin Luther King,”Jr., the
Nobel,peace prize winner, a man who had spoken out vigously against the war
and in turn had been-denounced by other Black civil rights leaders, was now
taking the step that would lead to his assa551nat10nk¢ He organized a poor’
people's march on Washington, D.C., a movement jhat brought Mexican~Americans,
Puerto Ricans, Native Amerlcans, and poor wh1t¢é together with Black' people.

As these groups assembXed before the Lincoln emorial, Dr. King was detoured
to Memphis to assist Black sanitation workers‘?%ktheir struggle. He would
never arrive in Washington. The real threat that an organized army of poor
people would present to corporate America was cl%?rly perceived,, and the
threat was removed by a single bullet.

.

.

As Dr. Bob CGreene of Michig‘dn State University and I sat );lking in.
“Dr. King’s house the night before the funeral, we wondered about the extent of
the brutal assassinations which had already claimed President Kepnedy, *
Wegaf Evars, and Malcolm X. Little did we knew that Bobby Kennedy, who sat
directly across the room from us, would be the next victim in a chaif™of
cruel events that would slowly begin to erode the hard-fought gains of the
Civil Rights Movement. t

Hubert Humphrey won the Democratic nominatjon and narrowly lost the ¢
election to Richard Nixon. In late November 1968, I sat beside Mr. Humprhey
on a flight from Minneapolis to Washington. He sadly confided to me his
belief that he had one more week in his campaig turn the tide against
Nixon. Perhaps if he had disassociated himself from Mr. Johnson's decision
and had come out against the war earller he would not have needed another
week of campaigning. 1I'did not tell him so, I just listened.

Ead Mr., Humphrly-won the presidency, or had Bobby' Kennedy §ived to
become president,, tl ‘last decade might have been One of continuous progress
for Black people. This progress might have been made not only in education,
but also in emp loyment, hou51ng, health, politics, and social areas.

.The law and order government of P&eqldent Nixon succeeded in destroyigg
what was left of the war on poverty and the Civil nghtq Movement. The
U.S. Office of Economic Oppor%unlty was digmantled, and white students who
continued to° protcsf~aga;nst¢909{nl injustice were put to route and soon
found ecology a"safer cause to champion. Now Dr. Moynihan advised an
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°‘a11—too~willing president to eggage in denying neglect of Black people. _
William ShocKley, Arthur Jensen, and others supportgd, by government research
'fun reYived.thé pernicio® assertion of* Black genetic inferiorit@s Little
Wy ttle, the afro hair styles began to disappear, and the Black consciousy
ness which formerly issded forth in-a loud roar from the ice of Black
politiciafis, educators, and other leaders was now barely’a whisper.

. In 1976, Dr. Charles C. Hamilton, Histipguished’professor_of govérnment
atColumbid University, authored.a papcr for the Democratic party's use in
the 1976 presidential campaign. ‘Profussor Hamilton, who coauthored Black -
Power with Stokely Carmichael in 1967, now advised the Democrats to adopt a
_pOoIY of deracialization as a political strategy. Writing in First World,
Hamiltbn.advised that defacialization;as a compromise would result in future

political gains by Blacks.. Subsequeﬁtly, a Black clectorate who never heard

. candidate Jimmy@Parter utteér a single phrase about Black needs, who in fact
" never heard him use the word "Black", gave him 94 percent. of their vote; *
N . " enough to turnthe tide of the election in the So&th.and the industria

Northeastern states. NOt long aftef his elegtion,- President Garter hel ‘his
first town meeting in the all-white city of Clinton, Massachusetts.»'It was
‘clear that what Eamiﬁton believed to be wise political strategy was bejng
.adopted as social policy. It was not until the Urban League Convention of
1977 that a sipgle Black leader spoke againdt deracialization. Vernon
. Jordan, Executive Dj 1c§§r of the National Urban League, publicly chastiseci,:§
President Carter éﬁiithe neglect of Blagk needs, andlonly‘then did Mr. Carte
8 begin to express some awareness of how he became president. '
:\ x ’ *In 1978, Professor William Wilson's book, The Declining Significance of
A Race: Blacks-and Changing American Institutigns, contributed to the growing
o, mythology that Blacks no longer suffer becpuse they are Black, but.because \ ,
.8 . they beleng tg an unskilled, under-cducated social class.  One is reminded
~ of Richard Nixon's solution to ldwering the crime rate. He sjimply declared
. that- the crjme‘réte had gone down. Well., maybe if enbﬂgh people p¥retend -
o that race is né lpnger an important fattor in American life and that racism
- is on ‘the decline, all the pz:fijz;/will disappear. r.
- n the serious side; it is my belief that there are systematic efforts
T ., on th t usiness, government, and the mass media to'de—emphasize not
just rad¥Y but | lackness. | Throughout the seventies, thére have been subtle
"as well as t efforts to force Black' people to stop emphasizing their
* blackness.” Those who do not give evidence'that‘they understand the new rules |
- do, not get hired, do not get promoted, and do not stay on the job. In a
L period of sef@ous economi¢ recession such, as we have been-experiencing in .
the last»seven yecars, the. pressur¢ to exhibit appropridte conformist Behavior
’ is }@fy great. The Black middle class has bowed down to the pressure. They

’
O

speigk to no issues, assert no pressure, and displayf?ﬁ;tle or no Black
. ' consciou¥ness. In many ways, they -lavé readopted the'qhite-cultural mode 1l
as their own. The poorer Black people, howaver, who-have little," and there-
- 7 fore have little to lose, are still very angry. They want no part of white
social interactioff, . ‘They areé the peoﬁle whose teenagers are 50 percent
unemployéd ard whose hatred smolders. They are the people who-burst forth
. in Miami and wait. to bursL,[orth.in‘many other places. With the all too
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brief view of some of the key forces affecting Black life in the last’ decade,
let ps look specifically at .Black ezzchtion during that period.
‘ /
Data from the U.S. Bureau of the ansus provides comparisons between-
Black educational status in 1967 and 1977 and also compares Black advancement
‘with that of whites during- the same perlod. In spite of dccreases in dropouts
.and increases in college enrollment, drophuts continue to exceed college’
ﬁl _ enrollment in 1977, as well as in 1967. lack confinement in prisons is
soil} greater than Black:'enrollment in colleges.

-

¢

.

In 1967, 35 percent of all Blacks ages eighteen to twenty-four were
high school dropouts, compared to 18 percent of the white populasion. By
1977, the Black dropout pércentage had decreased.to 24 percent and whites
to 15 percent. During the period of 1960 to 1976, Blacks increased, their
high school completion rate significantly: from 41.5 pércent to 74 percent. .
At the same time, whites improved their completion rate from 69.5 percent
to 85 -percent. In 1967 among Blacks eighteen to twenty-four, 13 percent .
were enrolled in college. By 1977 this figure had increased to 21 percent. (*
White college enrollment remained at 27 percent. . Black enrollment in under-
graauate schools is now about 10 percent, conresponding closely to the pro-
‘portion of Blacks in the general population. For graduate and professional .
. students, however, Blacks are now highly undertepresented at only 5 percent
of the total enrpllment. .
d Among Black persons tWenty-five to twenty-nine years of age in 1960,
the college completion rate was 5 percent, By 1976, that’ rate had improved °
to 11 percent. For whites the c¢ompletion rate increased from 14. percent to
28 percent. In 1976,.46 percent of all Black college student ene enrolled
in two-year community colleges. Less than a third of whites were\}o enrolled.
fho—xear colleges are frequently terminal points with no_guaran:;id articu-

lation with bachelor degree granting institutions. More encouraging, however,
is the fact that almost 60 percent of the Black population between the ages
o% three and thirty-four is enrolled full time or part time in school,
exclusive of special schools “such as trade or business schools. This is the
high®t percentage for any race. Fdrthef, as Robert Hill's research veri-
fies, the overwhelming majority of Black youths # the labor force are not
school dropouts, buf are high school or college graduates. That percentage
is 70-percent of Blacks in the labor force. The analysis of key statisgics
during the last fifteen years, and in some instances as far back as 1960,
indicates that Black people are making significant movement f:pm the edhca-
tional depths in which we were formerlx trapped.

- * e A
At the same time, it is also clear that a large gap reflains between the
. educational attainment of Blacks and whites. In this regard, I wluld 1:i.: "
*  to look at two other areas of great disparity: occupational overqualiZication *
N " and earnings for educational leyels. Occupational overqualification refers
to the practice of" requiring minority males and females to demonstrate
greater "skills fgr educational requirements when competing with majority
maig; and femalés for promotion or employment. The findings of the U.S.
LN

Bu u of Labor Statistics indicate that overqualificatlion exists for all

-
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groups; however, in 1976, high sclicol educated Black males were 50 percent
more likely to be overqualified for their jops than high school, educated
white males. For Black males with college degrees, 25 percent were more
likely to be overqualified tbd% white male college graduates.

There are also large earnings differences at the varyiﬁg educational
levels. As you very well know, the white high school graduate earns more
in a lifetime than the Black college graduate: So do not let anyone tell
you that education is the factor which will lead to equalﬁésf that simply,is
not true. It is an important factor, it is a §rucial factdr, but it is ndt
the factor. In a comparison of 1959 and 1976 statistics, both collegge edu-
cated Blacks -and whites have improved their earnings. Average yearly earnings
for Black males increased from $4,004 to $12,003. Salaries for Black female
college graduates are still'under those of Black male college graduates with
an increase from $2,007 to $9,008. But white male college graduates
salarles increased from $6,008 in 1959 to- $15,001 in 1976.

-’

Clearly a comparison of salary levels for Black males and females with
white’males reveals a great disparity. For noncollege graduates, the gap
is even wider. When all education levels are compared, the median white
family income increased from $5,008 in 1960 to $15,005 in 1976. Among -
B¥ickd and other nonwhites, the median income increased from $3,002 to )
$9,008. Blacks and other nonwhites received incomes of less than two-thirds
that of whites. By 1977, earnings for white households had dropped to
$14,002, but Black fGusehold earnlngs had dropped to little more than half
this amount:  $8,004.

What is apparent from all social indicators is that Black educational
attainment in the last fifteen years has improved, and this improvement has
generally resulted in greater income. Yet it is equally clear that there
are still major inequalities in educational attainment and salary improvg:
ment between the races. ) -

Now let us focus specifically om higher education., American higher
education has entered a period where, except* for a handful of elite private
i*stltutlons, almost all colleges and universities are struggllng with a_
combination of factors. These factors include declinlng enrollment, dimin-
ishing resourceés, and higher costs The competition fon.students is so .:’
.intense that many universities have already lowered or are considering
lowerlng their admission standards. Higher education is clearly becoming
a student's and not a university's market. According to a recent report by
the College Entrance ECxamination Board and the American Association of Col-
legiate Reglstrars and Admissions Office, #our out of fiverapplicants- to
public and privage institutions are gaining admission. Por the two-year
instltutions, 90 percent are accepting every applicant. Accordingly, students
are now so confident of their acceptance that among current college freshmen,
38.5 percent applied %o only one college, and 16.5 percent applied to only
two colleges. Thus, 55 percent of the class of 1984 felt reasonably certain
) of getting into the college of their choice. -

~,

How to increase or even mgintain student enrollment at a time 'when all

colleges and universities are ‘vying for students is a crucial issue for.
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Blacks colleges.and universitles. There is no. question in my mind ,that
Black colleges and universities should survive. .Indeed, they must surv1ve‘7
not ogly because of their distingui%hed history of educating large numbers
of Black-men And women, but also because of the clear and present need for
" their fueure efforts
N ‘e ?
Before' I talk further about the Black sotteges,,let me sEeak briefly
on the white university environment. Under the auspices of the National . . :
- Advisory Committee or” Bdack Higher Education in Black Colleges’ gnd Unlver— )
sities, I visited the campuses of seven predominatelv white universities.
These campuses included three publit and four private institutions in four
" geographicalv regions. 1In assessing the admissions and attrition problems of
Black students at Harvard, Rutgers, Duke, Stanford, and the Universities of
" Californig, Los Angeles, {University of Chicago, and University of Michigan,
I became even more convinced of the need for Black colleges and universities.

At evegy one of these predominateiy white universities, I found Black
students with a high dggree of alienation and loneliness, and varying
degrees of cultural/racial cénfusion. In all but one of the universities,

* Af‘p~ Duke, Black students wére being humi ted by campus police and by openly
hostile students and faculty who cha nged the Black students' rights to

be at- the university. ‘Black students complained of curriculum and instruction
that ignored their hlé\biu and culture. At the same time, the Black students
were made to feel both d1fferent and unworthy because they are Black. . They
receive messages that’ théy are no different fr ther student, that they
ought to deracialize- theéselves and forget abA§$ the Blackness. They

should be just like every {y eisc. That*is the source of the great culturai/
racial conggalon thaf“Bla stuHe& “are experliencing on these white campuses!
Yet, at eyery. camﬁuy that I v1sit§d ale "Black.Table" was very much in

ewidence 1d9d1n1ng\fac111 as was the ,event of Blacks rooming with other
.Blacks. Whether 1n§pr1 % Black or in 1ntegrated dormitories, Black
students chgse to UE with qh%%ther! Accordlhg\to student testimony, the
clannishness of many Bla tudents on white campuses was a 'matter of mutjal

protection® from a h vﬁ{le white environment, rather than a grouping based
on positive feellngs sowa;d other Black people.

3
; In-essencc, Blacktstgdeﬁts are victims of a "Catch 22." They are discri-
o minated. against and-gdémcaned because they are Black, yet at the same time,

they arg¢ told it is iy théir best interest to stop thxnklng\of themselves
as Black. Unfortunatély, on all of these campuses there are few ‘culturak
models and even fewey ¢ultural advocates who can relate to and help the ~
Black students caugl in a whirlwind of racial and identigy conflict. Trained
Black counselors “are almost nonexistent on the southern - ‘campuses . Only a '
handful of Black professors and administrators could be identified, and
according to the stuaent% interviewed, only a few of these Black faculty
members nde{itand thamm/support them, and take stands on their behalf. I

. wa t surprised to discover that Black faculty do understand the'issues
and problems which Black students face far bettergthan white faculty and
administrators. But Black faculty'and administrato}s are so few in number

« that they fepresent no critical mass, and they, tood are victimized by the -
‘racism which- in turn injures .the students. . ) N

e . - -
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It is no wonder that the Unlver51ty of Mlchlgan and the University of
Chicdgo have acknowledged dropout rates of approx1mately 43 percent for
Black students. UCLA- and ‘Rutgers provided incomplete data, but from the p
data they did provide, one can.infer high attrition. Stanford claimed that ’
no data was availdble ‘on this- subject, while Duke's dropout rate was 20
percent. Only Harvard, the most selective of the universities, claimed ‘low

N

attrition for Black students. . ‘ . -
® Without question, the Black colleges and universities are desperately
needed by Black people. They are needed not only because they Know how to
provide higher education for Black youth, but also because they are committed
to this effort. They are also needed because they offer the emotional and
social environment where Blacks' self-esteem is nurtured toward healthy
maturity. Education and personal groWth can take place at Black colleges

in an atmosphere relatively free of the hostility and pressures of a white

.environment. In this environment of acceptance, the attrition rates are

about 26 percent, as compared to the attrition rates of 37 percent for Black
students in white universities, Astin states, "Phe higher attrition rate
appears to be attributable in part to th&€ effect of attending the white col-
lege, rather than the differences in the initial dropout proneness between
Blacks in white colleges and Blacks in Black colleges.'

I have been on many Black campuses; at Whiley, where my father was
dean of music;, at Texas College, where I matriculated my freshman year; at
Jackson State, Hampton Institute, Florida A & M, Texas Southern, North -
.Carolina A & T, ,Southern University, Morgan State, and Central State, where
I lectured; at Merris, Brown and Bethune-Cookman, where I served as an
advisor from the Rodﬂefeller Foundation to their presidents; and at Atlanta
University, where I have been a visiting professor and chairman of .the
Advisory Committee of the DBoctoral Program in Educational Administration.
Black colleges are emotional havens for our people. A first-time visitor
is able to feel the love, the concern, the sense of community, of belonging
that is shared by the college famlly.

Yet, in spite of the sense of comfort that Black students feel on Black
campuses, in spit€ of the track record of the historically Black colleges,
the majority of Black college students are turning away' from their heritage
to seek higher education in white institutions. There are probably many
reasons for Black students preferring white schools, among them are superior * -
facilities (including research resburces), (2) a belief that the education in
white institutions is superior to the education available in Black institu-
tions, (3) similar parental beliefs which influence student choice, and
(4) in many instances, greater financial; assistance.

, ]

In 1964, 51 percent of the Black college students were in predominantly
Black colleges. Two years later, this percentage had declined to 48 per-
cent. By 1976, only 18 percent of Black college students were enrolled in \
HBCs (historically black colleges), with another 12 percent in newer, pre-
domlnatly Black colleges. The other 70 percent were in attendance at
predominately white colleges. Of 'this 70 ‘percent, almost half, (46 percent)
were enrolled in two-year community colleges. .

3
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During ‘the period 1966 to 1976, Black college enrollment increased
277 percent as compared to the whitd cnrollment increase of 51 percent. This
tremendous growth in“Black enrollmert took place primarily in white institu-
tions that are largely undistinguished, and almost hakf of which offer only (//\\\<
two-year terminal degrees. At the same time, the HBCs were experiencing
steady but lower growth rates. The pendulum has taken a slight turn baek
toward the Black cé?Ttges, with private HBCs experiencing a recent 12. 4
percent increase in freshman enrolYment. * / .

\\' The United Negrp. College Fund attributes this upswing ‘to the follawing:
\

O
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Aruitoxt provided by Eic:

1. The lower cost at HBCs,. (an average of 20 percent less than public
or private white.collegés).

ro

The HBCs.are viewed as success groups bv poor students.
. /

-

3« The return of the concept of attending a Black school: a reaction
to the feelings of isolation experlenced by Blacks on white campuses
_ir* the '60s.

i~

Second generation college students are asserting tﬁkwfiiily‘tradi_
tion in returning to Black colleges. ‘

Thus you have two facets to the situation: a great percentage of Black
students are turning away from the 'the HBCs, yet there is still a steady
increase in the HBC enrollment.
How, then, can the HBCs capitalize on these modern trends? 'How can
HBCs attraiﬁ_studcnts who migiit otherwise go to white colleges, institutions
that have e powerful porsuasive tools of more monev, court-ordered deseg-
regation mandates, superior resources, and an image of providing "a better
education" for Blacks as well as other students? How can HBCs maintain a
state of steady increase? I hope I have, some strategies to present that
can accomplish these goals.” I have grouped the strategies in two categories:
internal strategies and external strategies. : . ’
We deal first with the internal strategies. A major aspect in the
preparatidn for recruitment of Mhcreasingly largeg, numbers of Black students’
is the creation and marketing of an vducational commodity that is both
attractive and saleable. Such a product requires a thoughtful analysis of
the following items: oo

1. Who are the Black colleges—-that is, what is thclr identity in ‘j:ﬁ\\\‘&
the 1980s? ' \

2. What is the-}Lilosophical mission of the Black colleges in the
19805 ?‘ ’ f [

A
3. Whom shall‘the-Black' colleges educate in the 1980s?
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4. How shall curriculum and instruction be adjusted to serve the 1dent1ty,
mission, and stué@nt population? o .
€

First, let me- address identity. The'question of who the Black colleges
and universities are and what is thclr identity would have resulted in a far
less complex answer before the 1ntegratlon movement and court-ordered deseg-
régation of th;\last two decafles.

Though 102 historically 9ﬁack colleges could not and cannot be vieWwed
as a momolith, there was a general, common agrcement that Black colleges,
as Benjamin E. Mayes de’scribed them, were colleges "born to serve Negroes,
just as white colleges are designed primarily to meet the needs of white
America." .

Elias Black, Linda Lambert, and Joseph Martin, defined historically
Black colleges as "institutions that were founded primarily for black Amerf-
cans, although their charters were, in most instances, not exclusionary.

' -
Throughout our history, Black colleges have been institutions where
Black $outh could receive an education that wou3§ strengthen their self-
esteem, ppomote cultural pride, prepare for a cdreer or vocation, develop
standards of moraligy, and inctease powers of thought. These are some of
the important elements that have made Black colleges an emotionally comfort-
able and academically rewarding place to learn.

. Some recent developments have led to an emerging Black college identity
which leaves me fearful. 1 fear that the winds of change may blow the Black
colleges in an unfortunate, unseemly direction. I fear that the unwarranted
pressure from the government and the courts to integrate Black colleges
which were not segregated, the "neéd té recruit 'students (some of whom may be
white), and the general nEflonal pretense of deracialization may cause the
Black colleges to change their time-honored images of themselves. Recently
1 ' read an article entitled "Enrollment of White Students in Historically
Black Colleges.'" 1t was coauthored by admissions and registratfon officers

’

.These are institutions serving or identified with service to black Americans.

of five HBCs: . Kentucky State, Jackson State, Tennessee State, Universities ’

of ‘Arkansas at Pine Bluff, and LeMoyne-Owen College. The article deals

with techniques used by those institutions and others to recruit white
students. The techniques appear useful in recruiting either Black or white
students., But what is alarming about the article is its assertion that,
"the recruitment of white students requires that the white community no
longer view these institutions as Black." The implication is very clear.

If Black institutions are not to be viewed as Black by the white community,
then they feel they have to change®their images so that they are no'longer
Black. I think that is deadly. With the exception of three institu ions
that have changed their_identity, the Black colleges have historically been
Black, are Black, and ;;§?>xemain Black. Black is not simply the color of
the student body; it is possible for white students to attend Bladfy colleges
as long as they (aqg everybody else) know the identity of the colleges. But

first, the colleges themstlves must express and clarify who they are. There

is now a great staté of philosophical flux as Black colleges try to make

2
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this dcetermination. No matter what ti circumstances, HBCs must not allow
. themselves to be,coerced into a neuter, or:worse, a white identity. Just

as a poéitivg Black identity is essential to the good:mental health of Black
people, positive Black identity is essential for the good mental health of
our colleges and universities. Haryard would not give up.ifs identity to
attract a few Black students. Nor should Kentucky State give up its identity
to attract a'few white students. Clearly, this first internal strategy of
self-clarification is essential. 1If a Black college begins to project an
image of itself that is something other than Black, what would be the induce-

& ment for Black students to attend that college unless they, too, wanted to
think of themselves as something other than Black? -

—

Now let us ae the second internal strategy: the.mission. The
mission of the Black‘efllege should be based upon the aforementioned knowl-
, edge of its\éelﬁ—defi ed identity, and upon the special needs of the popula-
tion it intends to serve. , h
\ . . 3
Samuel DuBois Cook provides us\yith an excellent statement of the dual
mission of the Black college: . \\

. s The Black college has the same genecral mission as a white ‘

K college, but additionally, the Black college has a special
and unique purpose. The Black college, thus has a*dual

{//’ mission. It is about human excellence, the superior edu-
cation and training of tender minds, nourishment of the

" creative imagination, and reverence for, learning; it is

also about the development of moral aharacter.and the .

. ’ production of better men and women f a aﬁre humane, decent,

and open world. i
/

- Academic excellence and ghe development of mor8l men and women to better
the world are the corner stones of a Black college education. In his sgate-
ment, President Cook makes clear his belief that the emphasis on moral
development is the "special, unique" purpose of Black colleges; a purpose
mot generally assdciated with white colleges.

<.

I believe that both, academic excellence and morality peed farf more
debate, discussion, 4nd elucidation than my talk will permit. Perhaps they
could be the themes of a fugur& national confereﬁ{e: a National Association
for Equal Opportunity- in higher education (NAFEOQ) conference, or an American
Black College’ Conference (ABC). But I would like' to say briefly that I
believe we have reached® point of maturity as a people where we can deal

~ seriously with rigorous academic demands. It is true that a grc'at many of
our youngsters come from educatioenal environments that havesrnot prepared
them for college level work. We must taKe them as they come to us, teaching
them skills and attitudes, doing the remediation, and providiﬁg the informa-
tion with which they can navigate choppy dcademic waters. But an individualized,»
slowly paced start%—does not imply the need to move slowly all the way to the
finish line. Upgrading the course requirements and expectations for our
students is an obligation. We must also increase our expectations for faculty
g performance in the classroom, in researchyﬁand in scholarship. We must

- )
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reinforce those studcntﬁ and faculty whé Jre already achieving at high
levels, inspire others té grow and reach ,their full potential, and commend
those who have done their best--whether thei¥ best is exemplary or not.

. . 4

' .

Academic excellence is not a lofty ideal, it is a negessity. It can
be achieved. The adjflstment for some of .our faculty and students will be
difficult at first. But I have no doubt that the long-term gains of creat-
ing and propagating collegiate environments of academic excellence will
attract far more students and faculty than it wild lose. :

. - \ N

The matter of morality also requireﬁéégélmost thoughtful deliberation. .

J Ag President Mays has pointed out, "Whige eges serve white interests," ™
and as Prestdent Cook has observed, the difference between the mission of
the Black college and that of the white college is-the attention that Black .
colleges do give and must giwe to moral character dev'ropmé?p. * _,/

I believe that'a curriculum of moral development on a Black campus

ought to include:a complex of in-class and out-of-class cxperiences which .
help our students to acquire not gnly qualities that will make them more
decent, humane citizens of the Un?ted States, bu% also qualities of an,
international Black consciousness. -

v . Great Black leaders such as Marcus Garvey, Paul Robeson, Martin Luther
. " King, Malcolm X, and Andrew Young have helped us to understand the inter-
.relationship betwee: the welfare of the labgrer in Chicago and the diamond
mines worker in South Africa; between the importance of the vote in Birming- /’
ham, Alabama, and in Zimbabwe, Rhodesia. The struggle of Black people in ,
America is a link in the struggle of ~African people the world over. The ¢
deve lopment of mordl character at Spelm3n College, Houston-Tillotson College,
or any Black college must include the d velopment of an international Black
conciousness which wo§ld_help our stud nts, in the words of Paul Freire, \
"to learn to perceive social, political, and economic contradictions and to
take action against thc oppressive elements of reality." To advocate inter- ]
national Black consciousness’'is not to ignore the fact that most of the civil
rights leaders of the sixties movement came from the Blac colleges.. It is
not to ignore the fact that African or Afro-American stud?es are being of fered
on most campuses, or that Black colleges have a history of educating African
studentsw It is simply to state that in a period of conservatism such as
we are now experiencing in America, where ﬁlack concerCs and Black welfan@
are once again being ignored, we cannot afford to let burselves and our stu-
dents lose the congciousness that Dr. King, Malcolm X, and others Helped us
achieve. I do not believe that it is our job as educators to incite or:to
chart courses of resistance for our students; but I do submit that it is our
responsibility, to provide them with thos criteria for their own motal behavior
and to help them see the inconsistencies in interndtional morality. What
- course they decide to follow is & persona% decision.

-~

When the word gocs forth that Black colleges are seri sly pursuing
academic excellence and are, giving the kind of moral education that helps "
\ ‘young Black men and women gain not only their personal emanicipation, but
also strengthens their links with the welfare of their African ancestors,
a clear choice will b¢ evident. No white college could present such a
program.

A0 41

Q . . .

ERIC  + ‘ -

s . N




} ) 4
Now we turn to the question of whom shall the Black colleges educate
in the eighties? The answer to that question follows fpom the resolution
« - of the identity issue and mission statement.,K _ ° 4
Black colleges should continue their historical mission of educating
vBlack people. The concept of international Black consciousness, however,
'Suggests thrat in addition to this primary responsibility to Black Americans,

/"HBCs should seek out increasing numbers of African and other third world

-

students. White students from America and_abroad should be welcomed and P
recruited; but not at the sacrifice of reduced services to Black students,
. ) and not at the sacrifice of changing the institution's cultural identity

and curriculum.

It is apparent that many of the HBCs have made and are making curricu-
lar changes that are in tune with the careér and vocational demands of the
eighties; that is, changes in terms of where the jobs are and where they will
be. Surely, as money and staff sources permit, these revisions will continue.
What I want to suggest, in addition, is that a curriculum ought to reflect
expanded concepts of the college's moral mission in the eighties. Curriculum
and instruction must not only prepare Black students for the real economic
market, but also stimulate them to think critically about their political ’
and cultural existence in a society whid¢h will grant equality only to those
groups who demonstrate strong cultural, political, and economic solidarity.

» That is an_obligation of the HBCs.

N ,

/ Once the hard philosophical introspedlioé has taken place, then the:
external,strhtegies can be considered. I will offer. four such strategies:
(1) promoting the new image, (2) working to revise or amend sEE?E\gr federal
policies that inhibitf improvement, (3) developing recruitment consortia, and

(4) new markets of recruitment. ‘ p

-

First, in terms of promoting the image, I suggest that the HBC conduct .

an advertising cdampaign under the auspiced of the National Alliance of Black

. School Educators (NAFEO), or as a joint effort with the United Negro College
Fund. This should be & massive advertising campaign, in which a Black M
advertising firm is engaged to promulgate a new image of the HBCs. Radio,
television, newspapers, periodiecals, and brochures would proclaim the attrac-
tiveness apd availability of a first-rate education, which emphasizes academic
excellencgy morality, and social consciousness; all in an atmosphere of
concern and acceptance. The media blitz should be directed at Black high
schools and guidance GounSclors through churches, discos, pool halls, and
other social scenes. '
» On the topic of amendipg state and federal policies, there are a number
of state and federal policies that do not fully address the special problems
of the ﬁi&ck colleges. They are too many policies to talk about here, but &
they are outlined in tyo exceilent documents that I will note. The National
Advisory Committev on Black Higher Education in Black Universities has pub-
lislivd Access of Black Americans to Higher Education: How Open Is the Door/,
Another publicdtion by theecommittee is called Black Colleges and Universi
ties: An Essential Component of a Diverse System of Higher Education. 7
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éufflce it to say here that state regulations, which limit out-of-state
and out-of-country enrollments, severely inhibit recruitment by public HBCs.
Matching funds requirements, which force HBCs to use precious operating-
capital, seriously restrict services that can be provided. This problem
also affects faculty ;alaries. Title III grants, orfginaliy earmarked to
help HBCs, are nowbeing designated for the development of white institutions
as well, thereby depriving HBCs of badly needed financial assistance.

These are issues that the National Alliance of Black School Educators
and other Black interest groups are aware of and are attempting to address.
Many of you are also aware that during this past ‘summer , Pre51dent Carter
signed an executive order that directed every branch of the federal government
to increase the benefits of those various branches to Black colleges. He
also instructed the various branches to look at.their regulations that pro-
hibit and preclude full part1c1pat10n of Black colleges. We must-wait to
see what happens An executive order has been signed, but orders in previous
generations have not necessarily been fully implemented. I cite Brown vs.
the Board of Education; not an executive order, but a Supreme Court dec1s1on,
as an example of a gourt decision that did not have an impact on actual
practice. So the mere signing of an executive order does not imply that .
there will be smooth sailing for the HBCs. “Therefore, I suggest that _pres-
sure be applied bv the Black colleges to be sure that this executive order
1s fully enforced. This pressure could come in any number of ways. The
most important way is to prepare position papers for the Black legislators
in Congress who can support the Black colléges. But before they can give
such suypport, - they need clear data. They must know the positions of the
Black colleges. That is the first step. " Amother is to get your alumni
association members to communicate with their leg1slators——Black white,
Hispanic, or whoever they may be. Get-your alumni’ associations to put
pressure on the legislators now.

:
.

Let me move along to recruitment. In this areca, HBCs' are ehcouraged
to pool their resources and develop recruitment consortia. Such an arrange-
ment might include the grouping of five to ten college recruitment staffs
that could cover a territory much broader than anyﬁnd1v1dual effort.
After learning about the colleges in the consortium as a whole, students
- . . —_—
would then be .allowed to make personal choices.

-

Consortidm arrangements are not new to Black cqlleges; some have . ‘\

engaged in this activity for many years. What I am suggesting is that a
stronger, more systematic consortia effort today will offer groups of
colleges the potential for broad and cfFicient recruitment. A variation on
recruitment staffs' pools would also allow the various consortia to ®mploy
the assistance of Black educational firms in recruiting efforts. 47/

Now let me talk about new markets. In addition to influencing, Black
Amcrican students .to come to Black colleges, the HBCs should look to new
international markets of Black and.other third world students.« For example,
Nigeria cannot possibly accommodate the higher education needs of its
100 million people, even with its seven new universities.




. . ¢ -
/

» . ‘ \ .
' In the academic year of 1979, there - were 264,000 foreign students in
, American colleges and universities. Eighty-nine thousand of them came from
i the Organization of Petroleum Exportingfggwﬁtries (OPEC). Saudia Arabia,
for example, has decided that it is betfer to spend $25,000 a year_per stu-
dent to send them to America than to develop their owh specialized facilities.
Hoqg,Koﬂé has 100,000 high school graduates per year eligible for college,
but has only 25,000 university openings. Puerto Rico, the Domimican Republic,
Haiti, the Virgin Islands, and the other Caribbean nations all have large
Black populations that would find a relevant Black education appealing.
This is also true of the 50 million Black.people in Brazil.

The utilizhtion of educational consortia or firms to recruit students
; 1s only one method of tapping this enormous third world sSource. Another
approach is to enter into direct contracts with third world governments . _‘_..._
to educate large numbers of students. Such contracts might provide hand-
some income, and thus increase the HBCs capability to offer high-level,
specialized programs. ’ '
B - ' Vd

In summary, in thc eighties we must look to Africa’ to Latin America,
to the Middle East, and even to the Far East for new populations whe we can
educate and with whom we can develop healthy economic and political alli-
ances to make the world better for all peppfe.

1
. - it
The historically Black colleges have been important instruments in the
unfinished job of Black American cultural and educational emanicipation.
By reaching out and linking themselves to people of all colors all over
the world, the Black .colleges will help to accelerate liberation of Black
people, our international brothers and sisters, white Americans, and the
. international white community. Once we free ourselves, we also free those
o who oppress us.

N
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_and what ad'antages we expect to givd our clients. There are, of course,

RECRUTTMENT AND RETENTION OF STUDENTS -
< [N PREDOMINANTLY BLACK COLLEGES AND UNIVERSITIES ¢ . - —
+ by‘
Dr, William Moore, Jr.
Professor \¥
Department of Educational Administration
Ohio® State University

* R o
. -
-
At various times throughout history, up to 90 percent of the students
egrolled in traditionally Black colleges were not considered "college
material" by other institutions. To their great credit, these Black (/—\\

o} 11 Blacks who hold baccalaureate degrees abtained them from tradition-
ally Black cplleges. This is also true for 80 percent of Blacks who hold
doctorate degrees. My own background is a case in point.

.

dgié%ges have proved the predictors to be wrong. Eighty-seven.percent

) Tt was suggested that Iu.fiot even attempt high school. I will b
honest; it took me five years and two summers to get my diploma. Similarly,
it took four and a half years for me to earn a baccalaureate degree. Whén .
I am being facetious, I often say.that I graduated from undergraduate school
with distinction. I was Fhird in my class--from the bottom.
~ \

The college counselor also advised me that a master's degree was out
of the question. But while I ranked near the bottom of my undergraduate
class of twenty-five, was in the top ten out of 2,200 when I received
my master's degree. Perliaps there is a lesson here for the predictors.

Ko

One of theg things that Black institutions had in their favor before
Brown vs. Topgka (1954) is that they had a captive clientele. The over-
whelming number of Blacks who attended college were forced into Black .
institutions either cause their economic situation or achievement level
precluded them from many white inst&;ut;ons, or because they lived in an
area of the country where segregation laws were in forfe,. The Black

institutioniigz;éentele, therefore, was readf&& identifiable. That

condition no lopRer prevails. Black institutions must compete for students
in the same w as other collgges.

The theme of this conference, articulation, recruitment and retention,
reflects today's concern for the pool of available students. I translate

-

‘;hose dimensions to mean (1) communication, (2) attracting students to .
, the }nstitution, and (3) holding them once théy—have been recruited.
1 - ) M
Communication suggests that wes”as indtitutioM¥, will provide information {
to and seek input from the group wg want erve. It also means 1ndic§ting
who we are, vwhat we do, how we expéct to what outcames we anticipate,

elaborate models for the development of a workable system’ for this S
articulation or communicationg They all require a systematic process of
action and interaction between the institution, the public, and the-specific

source(s) that the: institution wants to‘keep informed. I~ .
LT ’ . 46
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n . With rggard to renruﬁtment 1 am convingced thatYthere are more_ than
. .f‘ﬁiﬁ" enough students Loopuquhte our ifstigutions. This particular area of §
o -~ soncern w111 be explored in more detail later. Getting studentisinto ¢
' + colleges is not nearly as difficult as keeping them there until they. &2
X graduate. Reteqtlon 1s a-more dechuL~\éask because it not only depends .
: on the efforts of. ‘a2 muth larger group of people, but also deails'with a .
' Mg ch gceater variety of philosophies, attitudes, and commitments. This

paftitularly true’ when many etudents academic performance is less than
what ghe faculty expects. ~ ) ’
. ) " s g ~
Black 1hst1tut10nb, like many other institltjons, are confronted with-
several problems One is the need for an adequate data bank. It ts
*imﬂortﬁne to generate factu.l data and then to systematically develop and
présent that 1nforma€lon imw such a way that it 1s{bseful to those we are \
o* trying to inflluence as well as those we are tnylng tor serves 5

sk > -~

® - s
T A ‘'second problem ;hat confronts Hiack colleges is the need fO;(?;;%i .
A - resgedrch related “to agticulation, recruitment, and retention, ~ Moyre an ‘
- Wagstaff tl974) fopnd that of 3,228 Black educators sampled, only’ 5 perceht
: ...were invclved in‘research. Q§Of thlS 5 percent, many were working in \'
c N\

- oq;nantly white reseat institutions. Clearly, thase wha were
. ducting research were not dd&ng so in the areas of our concern.

e Ay
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Although we,cannot explore all af odr problems relating to the theme

b Sof thiis conference, perhaps we can look more clearly -at one of them: .
. recruitment. It can be argued that ‘our present recrulfment methods are R ~
very imaginative., We never seém to seek students with the persistence’ N
R of an athlegtic coach; )Coache§ identify and pursue potential athletes who e

live in places so yemote th4t telephones, toilets, apd even roads are .
unuvailable. But if thé student.has the requisite skill that e coach i
seeking, the student is reached, It c¥n alsp be argued that we Jre h'\\'
’ parochial in.dyr recruitment effortg. ,Most of us utilize well- known, .
- pr0tedures)and techniques, such as contacting high schoels and distributing
“literature. Rarely do we go where-manv of our potential Llients are or <
- : ﬁ}ace our literature in those areas. - ‘ s

.

LN

5 : - . . . .
s Potential students. spend much of their gfime in pizzgrias and fast
h fpod establishments; motorcycle’ shops, record Stores, beauty salons, .
' * < ‘and other such places. 'Ne~gkver find college brochyres in these places, o
. yet at thﬁhe locatiqgg‘ thev #ould reach _many pote&%fé&QStudents -
. ‘ é
. - A few years ago, one college recruited 800 high school graduates in &
four weeks: At the same time, many traditionalists in the admissions
oMfice wer€ 'saying that it could not.be done. Likewise, when one local
school shperlntendent told our institution that he would not release names
of the graduating seniors, aur admissions peoplepsaid, "We told yqu so. "
But wh11e the- superldQEndent s,refusal was inconvenient, it did not make
us’ immoblle He simply Iocated commencement programs for all of the high

ﬂg_. P schools in _d’?a . Then, with the help of work=study students and the
,tekephone book? we located most of the graduates. . In cases where this’ ’ .
methed did not wofk we wepnf to the restaurapts,_reibrd stores, and so
forthy™ Tn thevend over 80 perQEnt of the*ﬂnwentq'were located. T .4
* . Y ) '
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In other areas, we used different tactics to make sure the puyblic -
knew what we hadyto offer. We set'up offices in the high schools. Where
did we get the money for this? We had no special funds. Each week, we

. asked our counselors to spend a half-day in a spécific hdigh school. The
only thing we requedted from that school was that they give us a desk, a
chair amd a'$pace. The school people cooperateig the students came--
not many at first, *but the number continued to crease.

We also went to (e local professignal basketball organization and
asked, "Will you help usf Will you put this message in your program for us?"’
We went to the local newspaper and said, "1In the Sunday supplemedt we would
like you to include our ad as a community service. " We went to a logal
motel and .asked if we could:displdy our pamphlets there. It might seem
like a strange place, but we were aware of our community.

There are many other imaginative ways to recruit students. At one
_school Ve used slide presentations. We also placed’the presentations in
banks, gchurches, bars, and in pool halls. We used posters with tear-off
cards that a potential students to write down their name, address, dnd

. phoné number if ¢t were interested in any of the programs presented on
the poster On the® cards, -we offered to talk to them by phone, in person,
or by letter. And, believe it or not; the greatest response came from
bars! Peopl% sitting in ghese places are interested in getting ahead,
yet they do not "know what the local college has to offer.

»

-

- v’

Mobile couns€ling units can also ba used in recruiting efforts. : We
bought a vggAand added a, couch, a desk, and brochures. We moved that van
through\thanétmmunity to areas where something was happening and people
were gathering. We went to the fattory workerf£ and got those people
interested. Atone location we pulled up next to a caterigg company truck and
started giving away our own coffee. Since tlie catering people did not
like this, we made a de¢al with thei. gWe agreed not to give away free
coffee if ghey would put our brochwres ip their sandwich bags. .

As you'can see, rectuitment is not a hard task if ybu.learn to use
syour imagination. Retention, however, is a different story. Retention
is difficult for many reasons. For one thing, students may have prgblems
unrelated to school that distract them from their school work. But you
must not allow yourself to become dysfunctional from listening to their
t#les of woe. oRside pressures are_something you can understand, but
there is not much you can do about them./ You can dp something about their
education. While students will take everything that is given, the %
institution .and the teacher must insist on something in return. Students
stay in school when we make demands on them to get an education. Respon-
sibility is the one thing you ought to demand from four students. At the
same tMie, you not only have to deal with students, but also care about
them; how thev speak and how they dress.

Recéitly, a®lady got up ‘at a talk [ was ‘giving in Pjiladelphia and
said to me, "You're saying that we should make sure these students can
read and write English. Who am I to be telling students their Black
language is wrong?" And I answered her, "I hope you are the teacher. You’
are supposed ‘to be able to help students improve their standard English.
The day they include the 'so called” "Black laﬁiﬂage" on the GRE and other

[‘8 ' ) s
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such tests is the’day when it will be all right to use it. What-I am .
saying, then, is that one emphasis to. make in the business of retention
is to ensure that our téachers are doing their jobs. -
Like faculties in any institution, faculties in the Black’ colleges
are interested in politics, power, policies, and rewards. Their' commitment
to the educative process is not always as strong as it was in the past.
Once faculty members had to go out and hustle students in order to. keep
their jobs. Thdt is n¢” lordger true, If our students are going to be
retained, our educatignal delivery system will have to change. Thus,
- we have the need for fhculty developnrent .
One reason that faculty development is necessary is to reach a full
< 50 percent of the students who come to college and cannot read at the
eighth-grade lewel. Of that 50 pergent, neﬁtly 80 percent read at the
fifth-grade level. Another reason is that in‘Hﬂrlem only three students in
. every 100 gradu from high school. In bther cities, 90 percent of all
. black high scho%%iéjaduates are girls. Faculty development is a mu1t1—
dimensional process’involving both skill devgdopment and attitude
adjustment. The job is difficult, but the qeed is .there.
v, As you can see, this process o0f retention requires instruction,
involvement, and commitment. In this train of thought, I offer the comment .
. . that it takes work to make.all aspects of ‘education better. It may help
~ "> you to know that at Stanford, Ohio State, Berkeley, and at many other
schools, there,are all kinds of remedial courses fox educators. Therey
should be no stigma involved in taking these courses, I suggest that you .
have every right to ask for the trdining vou need to do vour job, and .
istrators have the right to involve the faculty at these institutions
e effort to retain students. They know about current research and

v

have.most of the requisite skills to help you. Make use of them, a
In summary, Zgu,masz;gg;>forgettthat the areas of récruitment and
. retention aretﬁhterfe]at Students who benefit from good instruction

will go out and recruit more students for you than anyone élse. When
‘we-care about what .qur “students learn and what they do, we do not ‘'let
them develop habits that will lessen their chances to succeed after school.
Retention depends a great deal on the instructional staff and the support
that you give to that staff. Keep in mind the demands that you should
make on them. These are the KMnds of thinEs that will help us retain .
students. :

3

Also, remember ‘that all institutions, particularly those working with
academically deficient students, need structure. Structure your
institution so that it provides a good education. In sist on quality frem
, the .faculty members and from the students. Do not allow anyone.to lower
your standards. IQ short, changes cun be made in every aspect of modern
education; especially if you remember that cooperation is preferable, '
pressure. We should do what we must do. The alternative is unthinkab

.
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COUNSELING: A CAREER/VOCATIONAL DEVELOPMENT SERVICE

. L. vby
Dr. Laurabeth H. Hicks . .
Director, Division of Occupational Planning
Office of Vocational and Adult Education
United States Department of Education ~

\
-

Within the overall theme of this conference--"Improving Vocational Educa-
tion Programs in Hisforically and Predominately Black Colleges and
Universities'--I have been requested to discuss the topic, "Increasing the
Capabilities of Vocational Educators to Provide Vocational Counseling to
Minority Students." 1 was further asked to define strategies for counseling
miporifz students in wvocational education, to define the means for ensuring
that minority students are "counseled" into occupations that provide some
economic henefit. ) . .

4

I alsp want to spend time discussing the need for providing and person-

alizing career and occupational information. This includes sharpening the
_student's awareness of potential economic benefitsg derived from a career in
any given area. I further wish to discuss the pr%%ision of vocational c0un-'r
seling within the coptext of career planning services, since many related -

services (1nclud1ng counsellng)ﬂgre grouped under this rubi
-4

«

We often encounter difficulty with the term "counseling" because the
term has been around for a lohg time. Everyone seems to understand it,
but each individual gives a very different interpretation to .its meaning.
To avoid this dilemma, I often use the term "helping'" in place of counseling,
advising, consulting, and so on, and will probably do that as I continue
this discussion. '

Actually, the term "counseling" grew out of the vocatlonal guldance move-
ment during the Parsonian period. At that time, it was synonymous with
gathering data on dindividuals and occupations and correlating the two. -

Counseling, as we know it today, is conggrned with helping individuals
learn new ways of dealing with and adapting to life situations. It is a
process through which people are helped to develop sound decision-making
processes in an individual or group setting. Leona Tyler defines the purpose
of counsellng as being able to facilitate wise choices of the sort on whlch
tie person 's later development depends o

Frequently, I will use career and vocation as almost 1nterchangeable
. " termg, Career is defined as "a ‘work or vocational experience that an indi-

) vidual selects to pursué through life. The "work' implies a long=tetm
commitment to.a certain profession or occupation. It also indicates advance~
ment and achlevemcnt in a field that requires signifi t training, frefuently

+ awollege degree,’ before it is entered (C. Randall Powell and Donald K. Kirts

re 1980). ,
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Career planning of some dimension takes place throughout the life of
n individual. Carder’ planning scrvices often represent an expansion qf
the jother services provided on a campus,.such as placement, admissions,
lnférmatlon, library services, and testing. In some 1nstances, all these
areas (except for perhaps library serv1ces) comprise the counsellng services
provided on college campuses

The career planning process lnvolves three maJor activities: self-
assessment, career explotation and placement . These activities are most
successful when they are part of an integrated system of career planning
services and are ihtegral to all of thé other educational experiences, pro-
vided“at the institution. The idéa of career planning is also enhanced whken
it is viewed a9 a set of comprehensive, developmental services coordinated
under the leadership and supervisiom of career/vocatlonal counselors, gui-
dance and human resource specialists, &achers, or other resource personnel
who assist individuals in educational, career/vocational, personal, and
social development. '

Our overall goal in educatfon idlto provide educational experiences
that help learners acquire liying, l‘(ning or workcing skills for living
productive and personally satisfying lives. Through these skilis, we
facilitate the cogtinuation of ipdividuals} gareer development--a pajor part
of total human development. Being emploved or placed after college prepara-
tion in a carver or occupation that provides satisfactory economic benefits
is desired by most individuals in our society. Assisting our students in
placement gs part of the career planning process.
) ®

' As vocational educators, you want to contribute in meaningful ways to
maximizing the educational experiences of students in vocational programs. ‘
You want this experience to result in the student being gainfully placed in
a position thati uilds on the learnings acqu1red at your institution. You’
would be equally satisfied, ¥ am sure, if the student makes satisfactory
entry into his or her next stage of educational dcvelopment Ah example
of this might be entrance into graduatecschool. In order to have this kind
of impact, we need to have some understanding of the characterlstlcs ‘of those
students who matriculate in vocational- education in your "institution--even
those in your particular curricula offerings. .

g

Most of you here who represent historically Black colleges,ﬁ?na.a good
information base from which to try to understand the minority college stu- -
dents who matriculate at institutions such as yours.- In many. instances, our
environmental experiences have becn quite similar to those of the minority
college student. We are of the same basic ethnic origin, we probably R
completed at’ least our updergraduate work at a historically Black land-grant
college, .and we might have settled on our career in vocational education as
a tesult of our experiences at this coIlege.\\\‘//;_

»

-

The help or "counseling" that we received was probably done on an
informal basis. Some of it was very satisfactory some.of it was not. There
was no formalized service available to us. Alth8ugh some of us completed
our vocational c¢ducation prcparétion in vocationa%iiducation programs, many
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of us might have brought into these programs (and, in some instances, ,carried *
out) some negative, distorted v1ews about opportunities in vocational™educa-
tion {n our'area of preparation and employment. These same views are very
much embedded in the gttltudlnal structure of many minorities (particuiarly
Black youth) we now teach. We, therefote, mustganticipate such attitudes
in our students and design programs and experiences to offset this problem
wheneyer we can. . &
These young peopll are. 1nfluenced, as were some of us, by their parents
and key individuals who often placed vocational education at a low priority ¢
of occupational status. They also have the example of models they see
around them in gainful employment ‘in vocatiorl education. Thus the voca-
tional perceptions held by many of the Black youth we teach are often very

narrow. Frequently, they link employment in vocations with "dirty" and

menial work that contains little psychological satisfaction. In addition,

sume professionals in vocational education (not to mention those in other
field.), still unconsciously play down the attributes of vocational educa-
tion. Such attitudes can discourage our students' pursuit of new and emerg-
ing careers that have a high relationship to our vocational education programs.

-Qur behavior wlll reflect much about our enthusiasm regarding our field of

endeavor. . .

- It is up-tagais, then, to dispel. some of these m;sconceptlpns But
first ye must dispel these myths we hold ourselves, and begin to behave as
if the profession that we have entered is as important®as any other. We
must foster the idea that vocational education is integral and critical to
all other education.

To me, the ve}y fact that we are in vocational education professions
means that we have found something meaningful in terms of our life's work,
desplte the lack of planned counscling efforts. We found our niche and made
our decisions with next toyno assistance. Some of us learned about the
opportunities (or the lack of them) in our area aftef we entered and tried
to progress into the world of work.

Judging from the rate of change that occurs in social institutions, my
guess is that career planning and counseling services have not changed suffi-
ciently to meet the needs of minority students in our Black colleges. These
services must change so that students can explore and make decisions about
their vocational pursuits with appropriate information and counseling.

Many of our young people see very little if any relationship™between
their college expericnce in vosational education and their role in the world
of worg. Many of us, in fact, went into some phase of education because we
admired model or key individudls in our lives who were seemingly successful
(success equated with income) and satisfied as teachers. t this time, -
teaching was one of the few professional areas where minorities (mainly Blacks)
could look forward to a p051t10n after completing their first or even second
Or third degrees.

-

After years of taking mustic and thinking that I would pursue something
in that area, my mother encouraged me to enter thg vocatiogal educatron field.
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In this field, she advised, I could be assured of gainful employment as a
teacher. She herself was very proud to be a teacher with a broad liberal
. arts Qackground. Furthermore, her position as a teacher, (even with its
meager pay), tided our fam}ly through the depressioh years.
As you can see, one of the reasons that a college education was very
important to her was because it provided the avenué to gainful employment
on completing the first degree. To her, an education made the difference
in whether you cquld be financially independent. Although T must admit that
I internalized many of her values, I still fentered college largely "on faith."

LN

Today, teaching jobs for Black Americans and many other minorities are
becoming more scarce bv the minute. This scarcity hds been brought about
by a decline in school enrollment at all levels, school integration, keener
competition for all teaching positions, and the increasing emphasis placed
on the student's performance on the "National Teachers Examinatidn as a -
prerequisite for certification. Because of these factors, we have an obli-
gation to help Black students,and other minorities learn about diffgrent
options and the relationship of such options to vocational education and

) career plans.,

. .
. You owe 1t to vourselves and to those you serve to have a clear ptzthre
- of -today's students' characteristics. How do students who attend the uni-
versity view the college experience? How do they relate this experience to
their career and life plans? What are their expectations from college life?
what are their aspirations? What do they know about the educational path
that they plan to follow? Are the students who enter vocational education
programs and in other related fields different from the general university
populatinn’  What experiences do they bring to the college? What influenced
tneir pur<ult of a career in vocational education? The questions are endless. r’
' ~ - ) \\
Some of this information'ii~collected prior to the student's entrance
into school.  fhe process is continued for some students on an ongoing
basis while they are in %ttendance at -the university. In many universities,
you are now blessed with computer systems that can store much of the 4nfor-
4 mation vou need about students in vocational education and within certain
vocational education programs. But it is not enough to have.appropriate infor-
matidn stored. It needs to be organized and reported so that you, students,
and others who need the informacion c¢an understand it and use it. It is hoped
that vou will have an opportunity to sfore the kind of information wnich
will lend a general knowledge about the students who enter, complete, or
lgé%w voeur programs, and the institutions where they go after thev leave.

The mission and’goals of the university must be clearly ‘understood in
terms of the impact “® contribution that the educational experience will
make on studentls who matriculate at the college. Examine this educational
cxperience in light of both general ¢ducation, and specific vocational edu-
cation training. Each of you is a key persop in shaping the career devel-
opment accomp lishments of students wha attend your institutions., As the -
administrator, professor, or advisor of' these programs,, you become dir ly
involved in ¢nhancing or impeding al-tudent's career vocational development .

' ¥ .
P . .
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Educators must convey to their students their own personal hopes, desires,
and expectations for the vocational education expex%ince, or fog serviees
provided by the university. Educators alseé need to know the relationship

of these experiences or services to the student's next steps at the univer-
sity, to the world of work, and to ‘the world of living. But the transfer
benefits that students will derive from the course or program experience must
first be clear in the.mind of the educator. Procedures must be devised to
convey this information in a meaningful fashlon to students, colleagues, /j
and others. Only through such efforts will students understand (and it is
the «educator's responsibility to help the student,in this understanding) the.
relationship of vocational education to tnclr‘iotal education endeavor.

The educator also nceds to be aware of career, vocatioﬁal, and job :

) opportunities for students who bursue the various vocational education pro-
grams. You should know, for example, that according to the U.S. Bureau of

— Labor Statistics, service and.white collar jobs will be the area for increas-
ing employment between now and the nineties. In addition, you nced to have
information on the number of persons presently employved in occupations related
to various vocational education programs, along with the future job demand
for individuals in such areas. .

.
Then you need to have a feel for the influence that rechnology will
have on the demand for individuals in various vocational education programs,
and hov .the growth rate of such industries and businesses relates to the

preparatlon that students are receiving in your 1n§41tut10n

Educators need to share information on specifi@: ]Ob growth prospects
as they compare with the national growth prospect fbr all occupations. Some
of the fastest growing jobs, for example, are (1) bank clerks, (2)-bank
officers, (3) financial.managers, (4) computer service technicians, (5) health

. services administrators, (6) homemakers and home health aldes, (7) licensed

practical nurses, (8) industrial machinery repair persons, and (9) teacher
aides. Jobs with the most openings include (1) sccretaries and stenographers,
(2) reta}l sale workers,y (3) building custodians, and (4) accountants.

Engineering is also an area where employment 1% expected to grow slightly
faster than average. In the life sc1ences, biochemists will be in great
demand’. Conservation occupations such 4s foresteIS, , range managers, and
soil conservationists, will likewise be a fast growing area. I can.also
add mining engineers, petroleum engineers, life scientists and statisticians,
yd science technicians, therapy and rehabilitation occupations, architects, -
' display workers, floral designérs, and landscapc architects.

In essence 1 ‘am suggeetigg that you, as an educator/counselor, should
provide appropriate career, job; and wmarketplace information as part of your
obligation to the students you serve im your institution.

// The kind of information I just alludedAto is available all around us.
Some of it is published by the U.S. Burcau of\ Labor Statistics in the Occu-
pational Outlook Handbook, and in quarterlies published by both the Bureau
and the U.S. Gowernment Printing Office. The information is also available
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in state career occupational information systems, in many school counselors’
offices, in public libraries, and in carcer centers on cdllege campuses. I
am s@re that many of you are already aware of this information.

When your university hae a.fairly comprehensive career development or
human resource center,.much of the career planning in counseling and place-
ment activitiés can be coordinated through this center. You, then, can
facilitate the necessary linkages to vocational education and other specific
fields of endeavor to benefit those students who are choosing, or might -
choose, to enter vocational education programs.

Now, for another specific suggestion on increasing the Eapability of
vocational educators to provide vocational counseling to minority students:
set up a career planning task force. This group could consist of students
and faculty members, as well as key individuals from the community, business,
and industry. The charge of the task force might be to identify the priori~
ties that should be considered to increase the capabilities of. vocational

. educators to provide counseling for students in vocational education programs.
. Some suggested priorities for consideration of this task force include the
follewing:

-~Clarification of the mis$ion and objectives of vocational education
programs as these relate both to the mission of the university, and

- to the carcer development and placement of students who matriculate
1 within it. ‘ -

--Clarification of the characteristics of students who enroll at the .
univefsity, and who select vocational education programs for majors
or minors. . .

*
» »

--Determination of the studénht services or career resources available
for assisting students, and faculty with career planning. These
would include listing the services or.resources, a description of
each service or resource, and a specific contact person. A directory
- of these,scrvices and resources could be developed for dissemination
among vocational education staff and students.
--Formulation of a staff development inservice activity plan designed
. to assist vocational edpcation staff in (1) improving their helping
skills (counseling, advising, and/or consulting) in assisting students
with'career planning, (2) becoming more aware of the career and
relateqd information available, and (3) personalizing the infdérmation
for working with students, -
. ——Dcvclopment ‘of a plan for storing pertinent 1nformat10n for staff

and studcnts 4f no«place is avallable on campus. .

~“~Preparatiqn of a brochure that will inform staff, students, and the

public about cargeer deveclopment planning-and counseling 1n vocational
education, ., .

Q ) : ' ;’t; 3 ) -
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s-Formulation of a plan for scvlecting and training péef'counselors to
assIst students who pursuc careers in vocational education.
--Conducting a search through ERIC and other information systems to
identify studies, articles, pro;e(ts, and so forth that relate to
task force concerns.
,~-The identtfication of proposed and existing legislation that supports
" the improvement of vocational educators' abilities to counsel minority
&~ students in vi?étional education.

)

~-Participation ip’the National Association for the Advancéﬁemt of
Black Americans in Vocational Education (NAABAVE), an arganization
whose goals "and objectives parallel those of this conferente. \

* --The provision of orientation sessions for all vocational education
students, and those who enter related programs, on career opportunities.
1

- AY

) _~~The Ldeﬁéification of community resources that can assist you in
counseling your students. These should include business, industry,
and other resoggces at federal and regiongi offices, the state depart-
ment, prof8551onal associations, community organlzatioﬁb and so on.

--The identiflcation of computer-based career information and counseling
systems avatlable to you within the university, and in the local
community. , ; ”

.

=-The preparation of appropriate information packages for use by staff
-and students at your university. 1Involve students and other persons
from the campus and community to assemble these packages.

--The preparation of a plan for activities designed to attract women
into nontradit1onal vocational education programs, and to assist
those who h&ye already entered such areas. )

"
’ ~--The inclggion of modules or components that give particular focus to
sex equi%i.issues‘in staff development and inservice activities.
_--The initiation of longitudinal, cross-cultural studie;vthat can shed
light on both the career development process and the development of
career patterns for single and multiethnic groups.

--The formulation and execution of your persondl career development plan
which should include learning more about the career-related possi- |,
bilities in various vocational education areas. You should also
sharpen your interpersonal skills in areas such as (1) listening,
observing,; and understanding those who you counsel or advise, (2) com-

® municating your understanding, and (3) personalizing relevant career

" information for the students you advise. ‘
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--The planning and conducting of small group sessions designed to help
. Your students personalize their vocational education experience .and
acquire pertinent informdtion that they can draw on in making career

. decisions.
in career planning.
and expectations of their educational e

@

4 '

Some of these sessions could focus on skill development
Also, students will be able.to clarify the needs

xperience in such sessions.
»

--The planning and conducting of career planning experiences that, can

be used for college credit. These acti
dent reasons for being at- the universit
(3) decision-making protesses, (4) prep

vities might focus on (1) stu-
y, (2) student expectations,
aring career plans, (5) learn-

ing about careers that are related to various vocational education
programs, ‘and (6) acquiring skill in locating inférmation.

4

.

8

--The development of a plan for improving the articulation of career

planning services from high school and
work world. - .

—-Formulating and conductin% an internshi
dents with the opportunity to have sSome
. work areas relatedgto vocational educat
include both.on and off-campus settings
P '
In conclusion if you are able to implemen
your campuses, you will be serving as the cath
seling capabilities of vocational educators.
in their vocational education experience, The
about their education, and from their enthusia
about vocational programs. You will bevhelpin
in the world of work, and thus they will be be
contribu{i?n ‘to their chosen careers.
1 firmly believe that the career planning
vocational counseling’ and placement services,
education programs for minorities across the n

-\

-

Reference:
A Dynamic College Profession.
Placement Counci}, Inc., 1980.

community to college and the

p program that provides stu-

preservice experience in
ion, ese internships should

t some of these strategies on
lyst for improving the coun-
Students will see more relevance
y will show more.enthusiasm

sm, others will become excited
g students find their niche

tter able to make a meaningful

.
-

concept, incorporated into
can give life to vocational
ation.

P

Powell; Ranhdall C., and Donald K. Kirts. Career Service Today:
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DESIGNING SIRATEGIES TO, I LUDE BLACK INSTITUTIONS
WITHIN THE FRAMEWORK OF EMERGING OCCUPATIONS -~ o
- < by v B
Dr. Grady Tazﬁor s,
Dean, School of ucation > . . o ) N
Tuskegee Institute ' ’
- ) ~ . Lo
’ 'Y ~
Before wé begln, the conference planning committeeé is to be fjmmended
f focusing attertion on the need for predominantly Black institukions

to assess their utilization of resources, and to devise new methods fo
securing additional resources and expertise in the general area of
vocational education. I am deldghted to represent, the predominantly Black
institutions in this regard. ‘ . .

\ I have interpreted my'assignment for today as that of providing
background on trends, issues,. projections, and strategies for predominantly
Black institutions.

The Black institution is still the major sourcea trained Black
professionals at the baccalaureate and master's degree levels. Through
these institutions, we provide assistance and opportunities for students
with varying backgrounds tp pursue competgncies and occupations that
otherwise would be denjed them. With so/ljtfle of our local, state, and .
national resourc eﬂibeir disposal,g ck institutions:have an enviable
record of accom hments. But the allenge ahead of ws 1is expanding
at an alarming rate. . ; ‘ ’

-

*

When asked to make this presentation, I accepted enthusiastically for
several reasons. Paramount -among them was my ‘deep interest in ‘and ‘
\ curiosity abBdut institituions that are providing the leadership and
’/J environment for growth’
- - ' N . "P\ ?
At no time in our history have Black institutions Qﬁ?“ faced with a
greater need for change and adjustment in thelr approach to the emergin
occupational needs of their clientele as in the eighties. During the last
few years, I have become fascinated by the tremendous volume of written
and spoken words concerning the-changing occupations in our society. Here
are titles of a few of the articles appearing in magazines, newspapers, and o
:_gpeeches presented at various eeaf€rences and professional meetings during
this period Vocational Education, A Key to Revitalizing the American
Economy, "Access of Black Education--How Open Is the Door?", "The Role of
Education in Improving the Qualitysof Life in the Community "Vocational
Resources", "Teacher Education: Past, Present, and Future", "The Stating of
Schooling and Teacher Education and Needed Reforms", "Can lack NeighborhOOds
Survive?", and "The University Roles i Inservice Educifi;ﬁ‘?lanning for

Change - R

. .
L Such introspection and questioning has been very healthy. It indicates
that predominantly Black institituions are well»aware of the tremendous
technological-soctological revolution, and see the reed for adjusting to
this unparalleled change. . - )
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Let us look fot a moment at what Hag Hﬁppenea in recent years to .
, bring.qn these perplexing circumstagpfes. We might ask ourselves, the most
#» " *basic gqyestion of all: why are there still over 100 predominanfly
Black Mistitutions today? What motivates thei‘ continued existgnce? ‘
P cause Black colleges work’with the soﬂ§111e "disadvarntaged,"f there are
*unique réles for these institutions. Somehow I believe that thes
.institutiong also face uniqué problems and opportunities. ?;}
YA

- -

, My observations indicate thit you “aM well aware of the trem
teuhnological and sociological changes arodnd us. sret I am pot sure that '
you wre ‘aware of the impact that these changes w1ll have on\ﬁ;éggfi?antly ¢

Black institutions. ' N .
. Q/ s
. ¢ .
An often.misinterpreted fact deals not only with the re y of

education, but also with the. status and quality of vocational education.
A”great number of people, institutions, local; state, and federal adencies
equate diminishing vocational .programs at predomlnantly Black institutions
« with a loéfng cause. I find it necessary, therefore, to make, clear .the
fact that predom%nantly Black institutions still have tremendous potential
for improving the quality,e¥ vocational education
npe concerned educator realizes that during the last twenty-fivesor -
Ezlrty yedh;ghﬁcreaqed emphasis has bBeen placed upont the role of post-
condary education in vpcational education. This realization has led
to the-development and implementations of innovative prbgrams and to :
— increased programming efforts at technical, junior, and community colleges
In addition, there has been.an increased emphasis on the leadership role
N > of some of our major urfiversities. The primary achievement of their
. programs has been the 1ncreased accessibility of postsecondary education
o 'tOrmasses of-people. However, there are still many people who have been

7" left out of the opportunity for technical training gnd leadership p051t10n$‘L’;//)
It is . in this situation that Black institutions can expand their
influence. First, they mhbst accept the concept that.their traditional
funtction of trarping Blacks cannot be better achieved by any othegy group
of institutions? provided the following considerations are applied:
1. JRecognition of the need for vocatlanal educatig; at alj itutions
of higher learnfng. . .
. » 2. Research by Black institutiong,that’ will help them ung and the ’:;:{
. objectives of vocational edudﬂti@n. 1 d suggest const ive ways
. ’ in whiggy €o respond to thes ob}ectives.,~$his -research® should
involvé*the cooperatigh of other’ agencies and institutioﬁg.” -
- ‘
‘ * 3. Realization that a strong institutional commitment is mandatory
. for a vocational program to survive. -
. 4. Awareness that vocatlonal programs should be integrated intc the - ]
- ' qngoing institutional program in ways that enhance both the program
gnd the institution, The three ways in which such,&ntegration is *
. ) -important are -- /
61513




) ZL- a. recognizing the relevance of program objectives to .the
institutions's mission
. . £,
b. balancing integration, and .

i

d @

C. promoting autonomy and administratiﬂb arrangements.
E

5. Creation of a feasible financial structure. )

@ o . s b A\l

- 6. Securing and maintaining an efficient and dedicated staff. .

¢ - .Each institution will have to address these issues in a way consistent
with the history and character of the institution or in the new dimension
it chooses to pursue. 3%’ -‘ .
4 . At the time vocational education was created, we might say th its
Iission was to provide an educational program which contributes both to
the development of our nation's work force and to the solution of some of the
important economic, educational, and social problems confronting our-society.
At this time, of cgu¥se, vocational education was concerned primarily with
. Blacks at the postsecondary level ‘and I believe that educators will agree:
- the original objectives for vocitional education have been fulfilled in - 1
an admirable fashion. Today, however, because of various financial,
political, educational. and commital reasons, the program has declined in
both quality.and quantity at many of our Black institutions.

- Institutions such as ours at Tuskegee that wish to move their
vocational programs toward the fulfillment of occupational needs must do
so in the context of the very reasons that have caused such programs to
decline. Yet*{hey must accomplish this move with the cooperatign, respect
and understanding of other institutions and agencies., Thus, institutions
need to workghltwo dimensions at the same time. On the one hand, they
need to’concentrate on the specigje development of their own institution.
But when-a wholeSome concern forgdne's own institutidn and for other
institutions is ‘aggressively purghed and kept in balance, quality vocational
programs can emerge. THe emergence of such programs is dependent upon
* how an institution manages it% financikl, human, and professional resourceg,
; " and how it structures group relationships and actions.

In paraphrasing a statement by Dr. Md%ller on' quality communities, .
I emphasize to you that quality institutions cannot be built .or developed
by prdxy.. Neither can vocational programs. Both efforts must involve not
only institutional personnel, but also local, state, and fededal citizens !
¥ in their planning and execution. And, as we have the ability |to achieve ®
‘action on-the basis of individual institutions* decisions, we [need to develop
a capacity te achieve action on the basis of collective ¥ecisidns. Quality
vocational programs are nqt .the result of accidents. >They .are déveloped
‘according to plans and definite designx Ther particular design is not o o»
necessarily important What is important is, that ~-- R ’
» 1. there is a design, . . C e
PN L . " [ 4
Y %7 " ' 2. the'design is within the school's missiowapabi'lity, ihcluding
g - " areas such as: personnel facildities, clientele, arnd financial
. " resources, ) !
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3, .the design:is flexible so that it can be adjusted to the present
generation. ' '
The implementation of this prescribed plan requires 3 genuine effort
to positively influence the attitudes of educators at every level. More
importantly, the implementation of this. plan demands our own commitment: -
. a concept that has 'been sadly de-emphasized: X

If we are to face the challenge of our future honestly each of us must
ask what we can do to implement strategies that include Black institutions
within the framework of emerging od¢cupdtions. Before progress is possible,
we must each develop a spirit of change and a dedication torimproving
occupational‘information within the predominantly Black institutions.

This does not imply throwing out the past and changing merely for the

sake of change &t does mean the development of a wﬂlllngnéss to look

at ourselves and at our institutlons We must examine how well they are
meeting the problems of today honestly, and seek solutions fo} those ~,
problems that might prevent a guality vocational program. ‘

Vs

' obviously, modern society is "so complicated and intricate that po oOne

person or organization can deal with all phases of it. ,Almost no problem

in vocational education today is so simple that it concerns only one

institution or organization. In this light, a major way to reinforcé the
relevance of vocational education to the total educational program is to ™
bring together selected individuals su%p as ourselves, whose composite '
"know-how' covers all essential phases of vocational education programs.

Working together, we may find solutions to the problems of vocational

. education so that we can provide ghe opportunities for ent@ring emerging
occupations. . +

o

A S

L)

In view of the many specific concerns for Black institutions, research
conducted by other sources for enhancing programs of vocational education
may often seem obscure. To'a large extent, this obscurity may be a
by-product of the rate of change in o technological society. Under such
conditions, the search for a means of participation has to be a continuing
process. With réspect to basic vecdtional policy, edycation should develop’
true facts and disseminate them--leaving the task of choosing a solution
‘to the institutional leaders, government officials, legislators, and
electorate. Education, then, is mandated to eliminate the obscurities in
vocational education, and to establish its growing relevance to techndlogical
changes. Thu#® educators at every level have a responsibility——a.great
responsibility--not only to séarch for the strategies, but also to disseminate
these when they,are krown. . . - -

L3

’

Céncerning the role of education f%'our changing society, John H. Davis
~ states: "The task confronting education is not just one of trying to meet
% the educational needs which exist today. Rather, it is one of déveloping
an educatipnal program which itself is geared to change——one which will
" * not only dget the, needs of today, but also of tomorrow, hext yeal and ten,
twenty, and eved fifty years from now. -

.

"Education, along ‘with the home, schools, and other' institutions ‘must
assume a heavy responsibility %pth respect to the use to which new
; [l -

.
- v




discoveries and techniques will be put . . ."
™~

"The responsibilities of educational institutions are further increased
by the fact the improvements in the educational System must take place

. "on the march." There is no sucH thing as stopping the motors of society
v N until alterations can be made. hanges must take place while society is
~ in motion. Also, the fact that w€ areszforced to adapt our educational

programs to a future which is different from the last means that we can

never fully rely’upon past experiences as our total guide. We gonstantly
;’ must be projecting our plans to make them fit a future which not only will
"be different, but in many respects will be unpredictable."

While we may under;EEhd such concepts of%change as they relate to
progress, each of ys has some fear of change. Even as we consider the
creation of more viable programs in vocational education, we suspect that
some educators are concerned about what such improved programs will do to
their status, thieir school, their family, their community, and the rest
of their society. “

.Cerﬁginly, we must admit our own weaknesses, our own fear of change,
our own tendency to build an institutional fixity. ' We must reject such
defeatisms as we accept the challenge to design and implement strategies
that will prepare leaders to train young people for the new andg emerging . ‘h

occupations. . L,
Y Q N =
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REACTLONS” AND RECOMMENDATIONS
' b
Participants were asked to provide rccomnendatlons for implementing
the information contained in each presentation at their own institutions.
The foIlow1ng pages are a compilation of these recommendations.

- B

FundingAGrantsmanship/Research
Share information and ideas for roposgl writing with TSU's vocational
council. /? . .

»

Contact at least twa resources listed.

Write at least one proggsal-based-on Gyuro's recommendations. -

Hav® some expert(s) outline the steps for RFP. Maybe a guide can be
developed. . - .

Based upon the presentations, especially dealing with source and categories
of funding, I believd® that ad Black institutions, we should form an alliance
for vocativnal education at Black colleges and un1versit1es We should

then develop a proposal and request. fund1ng through ' Prograns of National
Significance."

The alliance of historical Black calleges and universities should employ
any means available in an’effort to see-to it tHat Black colleges with
vocational teacher trajning programs are receiving a fair share of the
ljlpercent of stike funds for teacher training.

3
The lecture approach to proposal preparation is overplayed. A hands-on,
product approach is more ‘appropriate at this level for this group. At

4

" some point, you should take thé theoretical approach and directly apply

it to an actual or contrived proposal\ the end product should be a Droeosal

.to actually pe submitted, or to serve as a model for participants to ta

back to the1r institutions.
Plan a,workshop lastxng approx1mately three days ‘to which you invite about
twenty individuals from different Black colleges. These individuals should
be selected based upon either (1) an RFP that can actually be submitted
as a consortium, (2) an idea for unsolitited submission, or (3) (least
acceptable) a contrived RFP. Break the group into subgroups of six to
eight persons, each group.working with a different RFP. Over a three-day
peniod the group should work with an experienced proposal writer and
progress step-by-step from the generstion of the idea-to the actual writing
and typing of the proposal for submission. Depending upon the suggestions
of the entire group, it would then be submitted where appropriate. i
- = LY

Apply for a consoruium grant on a multiyear basis--five years is recommended.

Obtain some of the state set- aside money for the state's contribution to
the consortium, . o




- Funding/Grantsmanship/Researﬁh Cont 'd.

« q

"We need to get state support from guidance c0unselor§< state directors of
vocational gducation, research units, and so forth to get local support for
our efforts: ‘

We need to very explicitly defife major goals and objectives for the coﬁj,,
sortiim and set up a timetable fdr action in obtaiping funds.

An immediate need is to obtain some preliminary funding for project planning
and proposal writing. Can we go to NIE for'}his?

More specifically, the guide and accompanying materials included in our

packet of materials will be reviewed with the faculty a uplicated for
their use. Each fgculty member will be required to review the materials,
and, within a designated period of tipe, provide evidence that they have

selected a particular project o develop and have contacted the appropriate
funding source for specific proposal guidelines., 1In addition, tHe -office
of college devélopment will be asked to provide assistance with thé actual
writing ahd submission of required documents to the appropriate agency.

. 1.
We propose that a project be undertaken to provide funds for the following:
. Student ruitment )
. Scholarships in vocational education ‘
. Counselor reorientation r <

. Staff. development . .
. Idproved artiCulatiog\quzgfn four- and two-year institutions,

°

-
PAn T

Work with persons who have high expertise-in proposal writing--many have
written books on the subject: Marvin Labes/Lou Monacell "How t Write
Prize Winning Propnsals.”

Instead of spending hours and hours learning hOw,to,\iéploy edperts.

. v te '
At my institution because of funding restrictions, this information will
enable us to secure external money to improve theyquality of programs in
vocational education, and industrdal arts and technology.

&

-Need a list of federal priorities in higher education.

M ~

. [
The division ‘of vocational education should secure from the U.S. Department
of Education data relative to funding/grantsmanship/research--the criteria
and guidelines. . . R

% Organize and establish work committees for each of the following areas:
funding/granstmanship/research, securing RFPs, and submitting proposals.

. s
\
. -
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Personne M Development A

4
OQur institutions should take advantage of the fine resource materials
available 8¢ the National Center.
I use the PBTE modules developed at the National Centér. In addition, I
) .
use other colpetency-based materials., —

Some need to define and list competencies for teacher educators in voca-
tionadeodules, and so on. Send to teacher education institutions.

Development in such areas such as: updating /professional preparation,
_obraining or securing funds for. study leave~programs, and workshops and
internal programs in order to aid in -faculty development.
-

Too much emphasis on overview. Need to gct'into independent teaching and
development. of skills in use of the material. CBE is suited especially
to this technique. . .

Use of National Center worksﬁbps for teacher inservice.
Development of materials for use with studen¢s and student teacher#.

The consortium could develop materials for common usage at all member insti-
tutions and publish these over time. *

~

. The consortium could designate one of its members to be host in sponsoring
a workshop for counselors, administrators, or state education department
people. .
.. 4 . , )

An 1nst1tut10nald1rcctpryof consortlun members and their faculty could be
published, and cxchange visits could be promoted.
, ’ 1

[ have beern fortunate to have been able to purchase the entire set of .
competency-based Ceacher ed ation modules during the 1979- 80‘academ1c year.
I am using them extensively, have been getting excellent resppnses from
tHe students in terms of their attitude$ toward them, and am looking forward
to utilizing future modules. | :

ot .
I will share this information with the chalrpersons of the business education
and industrial arts departments.
« Since technology change requires that vocational teacheré\stay curredt,
wish to reCOmmend that projects be promoted to provide the followin
(1) stipends for teachers to pursue ‘master's and doctordte d&grees, travel
money for _teachers to attend professlonal meetings and workshops, ahd (3) funds
to conduct inservice workihops and semlnaws.
Establlsh a close relationship with busipgss and industry--t¢ maintain an
ongoing, 1nse;v1ce component as an integral part of the program.

.

Develof incuﬂ!T:ZS that will make the transfer: from induétry to education

8 attractive. ' ©

-

[
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. Personnel Development Cont'd.

: |
Additionfgf presented materials to the ongoing development program.
T ) '
o In prescriice teacheg education programs, upgrade ‘and revise ‘course content
and units of instruction in profesisonal courses, such as methods: philoso-

phical and psychological. P

‘Upgrade the teacher education programs iffi the graduate school. Conduct .,
workshops, conferences, and seminars on vocational education personnel v
deve lopment.

: \ ‘
Secure EPDA grants for vocational education personnel-developmefit. Secure
human and’ materlal resources from local, state, and federal level.

° .

E%hduct youth and professional organizations, leadership conferences annually.

.
-

A

Dissemination of Information

# - - .
Explore the possibility of obtaining a computer terminal’ at our institution.
Utilize the National Center for ‘Researth in Vocatiodal Education for infor-
mation and support services. . . >

5

S ALF < ,?
Share information booklets distributed throughaut the presentatLon with
other members of the faculty. :

™ Use the ERIC services and help students use the service.- "0

) .

Recruitment/Admission/Remediation/Retention te

Recruitment would be the mission (goal) of each department. Therefore, the
¢ available resources will be utilized ta the fullest possible extent. There
could be an alignment of efforts to help eliminate duplication. °* . .

- + ¢

Accept the fact that there is still a Jeed for Black colieges.

[
.

Utilize the background information as resources in dlscus51ng recruitment,

\ﬁ'
. adm1551on, and so on in wprking with coworkers. %
L. ‘h:l’
. . ’ . .
Utilize 1nternal forces in carrying out p:ograms.
Think about the recruitment of students in foreign co ies 'in addition
to the United States. ,
Stress gompetency by hoth students and faculty.
- Plan and implement a recruitment program that will be designed to inform
parents, in particular,.of the college's missjion and admissions policies.
TR
¥
70 Z : '
. ’ '
o
. . ry,
Q ‘"

el , : : .

Aruntoxt provided by Eic: R




O

-

ERIC

[Aruitox: providea by exic |8

The' roles of the Black colleges in regcruitment should become a unified —~—

.

“

Recruitment/AdmissionfRemediation/Retention Cont 'd.

Plan and implement a nontradieignal rgéruitment program by tapping other
comnunitygsourcgs, as mentioned by Dr. Moore during his pMNesentation.

. v ' .
Lxplore the possibility of obtaining the Lces of, a recruitment fi¥m
that would be instrumental in recruitipg more internayional studetfts.

‘ ®
We are developing a new brochure fo unity dissemination stressing
career opportunities. ’ ) \3

We are sponsoring in our department three student meetings per year where
students articulate their concerns concerning our programs.

We have developed a student team to assist in recruitment efforts.
We encourage secondary vocational teachers to invite us into the1r class-
Jooms and to schedule field trips with us.

We have implementud the publication of "a department newsletter. We have

expanded VICA clubs in the Districtrof Columbia school system
M ~

effort. Maybe an approach can be used on a regional basis in a joint
responsibility. ¢

I will share information gained with our faculty.

i -,
[ will attempt to influ¢nce the alumni association to pressure the legis-
lature to change policies that negatively influence the university.

Develop strategies for getting special vocational education funds set aside
for new programs in the departmeit of vocational education at the university.

e .

Implement techniques in recruiting. students, such as organizing recruiting
teams in each school district {parish school system),

Disseminate qccruifin% and admisgion materials to all teams. annually.
Develop strategies for the retention of students by the revisjion of ‘curri-
culum, offer programs ori the basis of needs, and provide information on =
job placement.

“ -

Demand more from.fac§}ty members, administration, and students. Upgrade

requirements for students' admission. - X '

8

Communication and Articulation

’

.

The level at which the 1nstructor meets the students appears to be more of
a viable position than at any other level.

Explore the possibility of setting uptrecruitment centers in several area
schools utilizing cBllege faculty on 4 rotating basis, and making this

activity-a part of that person's teaching lpad. (\\*///\
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Communication and Articulation Cont'd.

We are tryfng to resolve the problem of "open admissions” and quality educa-
tion by providing a "university college" where initial remtdiation’ can be
provided. We provide "brown bag seminars' where students and faculty can
get together., ' ,
Should develop a data bank on the scope and contributiéns of Black colleges'
involvement in educating Black youth: a historical gerspective on the
contributions Black colleges have made and 2Are presen making regé&ding
vocational education programs. 7 .

Conduct a joint conference with labor, 1ndust;y, business, and other agencies
such as state and Jocal governments.

1

” Vocational Counseling

The informal versus formal methods of counseling need not be in conflict

with one another. Here again, each segment of the structure will construct
mini-counseling” components. Become aware of data depicting projected employ-
ment needs and hold group sessions within the commudity.

Develop a plan to implement career education concepts into major coursework.

Provide students with internship experiences prior to and including the

~zvﬁ\zenlor year .
pdate reference materials relating to emerging careers and Job oppertunities*

’

ERIC

for the eighties.
'~” 6
Compile a student characteristic profllﬂ7for personalizing career counsellpg

sessions.
’

» < . ) ) .
Dr. Hick's talk stimulated in me the idea that our institution needs to
better define and articulate our guidance services, which are nlot presently
as adequate as_ they mlght be .

. P .
We need a coqﬁselor edqcation workshop to a;quaint our’ own coungelors with

our programs so they may counsel more effectively regdrding program selection
and career choice.

-

We nced more cffective counseling to increase the number of secondary studentb
entering technical and vocatlonal areas.

o

We .are moving to increase the number of women in our programs~) -

.
i

We plan to utf&lZL student talent in assisting us to develdp and present
group counseling toplcs more than we' have to date.

Set up workshops or lnerV1QL training to help ‘teachers become aware of
student needs. . -

-
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- ‘ Vocational Counseling Cont'd. ~

o
Set up a career planning task group th clarify the mission and objectives
of the vocational cducation program. '
Organize a vocational education task force to make anﬂassessment of the
vécational programs and come up with recommendations for improvements.
¢ * ' .L"/
L \
Institutional Role and Scope

Use guidelines to identify and clarify the institutional role and scope.
The idea for a research center at the Black college is good. '

Would .recommerd that this group continue its effort to e€stablish a research
center or a regource center for fostering the "new" role of the Black
institutions relative to vocational education.

Part of NAABAVE's cfforts in the rescarch area need to deal with/the past
and future contributions of these institutions and thg need for fiscal

support. »

=

The consortium should deal with a histogy of these accomplishments and

publish a comprehensive document rcgardiqg these unique American institutions.

The consortium should develop and implement an international arm to deal
with other countries, particularly third world countries.
’ . - e
Ug%lizq more community resources (human and material).
¢ . .
Become more involved in public relations efforts both on and off campus.

More involvement throughout the eéhcational‘community——continﬁing councils
to evaluate needs which exidt. Also, a component which will work toward
future needs. . !

Conduct joint planning conferences with labor, inJhstry, and the university
for developing vocational programs based on occupational needs.

i 4 . i
. 3 M -
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. WORKSHOP PARTICIPANTS :
Improving Vocational Education.Programs in :
Historically and Predominately Black Colleges and Universities
s ‘ . i . “ (I S
Dr. Alfred L. Céoke ” Dr. Joe King
Consultant ) . Hedd, Inf. Tech. and Managément
Department of Education Jackson State University
1100 17th Street, N.W.: . 1440 J."R. Lynch Street -
Suite 206 . Jackson, MS 39217 *
Washington, DC 20036 -
Dr. A. E. Lockert, Jr.
Dr. Homer Copeland, Jr. “ Dean, School of Ind. Ed. and Engr. Tech.
- Instructor/Dept. Chairperson * . South Carolina State College
‘Wayne County Community Coilege ° 2075 State College
21000 Northline Road Orangeburg, SC 29117 ]
Taylor, MI 48180
Dr. Santo P. Marzullo
Dr. John Davis T Chairperson, Tech. Teacher Training
Southern “Uniyersity University of the District of .
_Shreveport-Bossier City Campus Columbia :
3050 Cooper ‘Road 4200 Connecticut Ave., N.w. )
Shreveport, LA 71107- Washington, DC 20008
: o '
Dr. Ernest L. Fields Dr. Charles W. Pinckney
Research Coordinator i - Director
City of Columbus Community Services ° Division of Ind Ed. & Tech,
" 1359 Sunbury Road North Carolina A & .T State University
., Columbus, OH 43219 Greensboro,*NC 27411 ‘
- ) .
Dr. Rayford L. Harris ) Dr. Lloyd J. Porchia
Associate Professor ] Chairperson, Div. of Tech. Ed,
Virginia Stat; University Mississippi Valley State University '
Box 33 . ‘P.0. Box 930
s Petersburg, VA 23803 . "~ Itta Bena, MS™ 38941
Dr, Edward M. Harrison D€f1ﬂpnaldE§tewart
Head, Ind. Arts/Technqlogy Central State University <,
Grambling State Univegsity Wilberfoyce, OH - 45384
P.0. Box 869 ) . -
Grambling, LA 71246 o Dr. L. D. Virdure
. . , Director - )
Dr.¥Gearldean Johnson Division of Vocational Education -
Chatrperson of the Vocational- Southern University 3
- Counsel . Box 9407
. Tennessee State University Baton Rouge, LA 70813
3500 Centennial Blvd.
Nashville, TN 37203 Dr.. Jean Wilson 4 '
-Chairperson .
’ . Department of Home Economics

Cheyney State College .
- Chéyney, PA 19}&9
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The National Center for Research
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Assoc1a%e Director - ’ Senior Research Specialist T
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s ’ Partici ing Staff.from .
The National Center fnnggﬁxgglgh,ln qulijfgky_j@ucation
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Dr. Dallas Ator ' Dr.* James McIntyre ro )
_ Assoglat.e\DlrectOr. . ' Advanced Study Centqly ¥
Special Projects Divisdon , ", DR
. . o Dr. Ferman Moodf» .
- Ms. §arbara Cherry e . .Associat® Director/ >
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’ Dr. Michael Morris

Ms. Llsa‘Chlt?}l . . N Associate Direﬁtor
grogramhAgeoelete .. Administrative Services
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raduate Assistan The Ohio State University
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N o1 o Dr. Mark Newton :
Dr. Daniel.Dunham . Director, Thé National AcaS:my’ ) .
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The Ohio State University

, THE NATIONAL CENTER ®
» . FORRESEARCH IN YOCATIONAL EDUCATION
‘, s 1960 Kenny Road '
- Columbus, Ohio 43210 ’ @
; " Phone 614-486.3655 " .
! Appendix E " Cable CTVOCEDOSU/Columbus, Ohio

}
A NATIONAL WORKSHOP

- IN, //.
BLACK COLLEGES AND UNIVERSITIES -
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K o SOO —‘7':90“p.m
6:00 -~ 7:00 p.m

. 7:00 - /OO p.m
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Tuesday, September, 9, 1980
o e T

LY

. REGISTRATION/CHECK-IN |
" 77 TStouffer's University Inn

.~

GET ’ACQUAINTED CASH BAR
Fireside Rdom, Stouffer's
. 'OPENING SESSION - i .
’ Buckeye Room, Stouffer's | .

’

- ’ :
Presiding: 7

—-Dr. Ferman Moody, '/‘;Sso_ciate Director
;he National Center -
. AN N * * . Dot
GREETINGS - ¢ v
" --Dr. Chester Hansen, Senior Associate ‘h’\
’ Director, The National Center ,

.

\ INTRODUCTION OF SPEAKER, - o

—-Dr. Milliam Young, Directof i
] * White Hause Initigtive on Black ..
« Colleges and Universities- .
- - b .t Lo e ) ¢
., KEYNOTE ABDRESS * ) .
L . . - - { ’ v card,
. - t » »
~7Dr. Dan Taylor, Assistant Secretgry t)t R
Vocational and Adult Education,®f
‘UYS. Department of Educaf:’fﬁap '
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Wednesday, September 18, 1950 N

8:15 a.m. ) Bus to National Center - Assemhle‘ﬁn
‘ . Stouffer's Lobby

8:30

‘ % 8:45 - 9:30 7{\ SECOND SESSION

.Presiding:

8:45 a.m.- ' Coffee and Doughnuts - National Center

y . --Dr.~William Young, Director
White House Initiative on- Black

' h ., ) Colleges and Universities
4

GREETINGS JSBSERVATIONS

Ad

< . .« =-Dr. Frank Hale, Vice Provost
v - . Mlnorlty Affairs, The Ohio State
. . University

~

: , ‘ ' OVERVIEW ‘OF THE NATIONAL GENTER

- ' --Dr. Chester Hansen, Senior Associate. ’
N . ] - Director , . .
yo ' - .
--Dr. Mark Newton, Director, The National
Mcademy for Vocational Education

s T o f'\ CONFERENGE AGENDA ovmvg

<& )f - --Dr, Ferpan Moody, Assbciate Director
- - N . . \ . ‘
%:30 - 10:15 a.m. FUNDING/GRANTSMANSHIP/RESEARCH
& . ‘
’ ’ --Dr. Mary Lovell, Program Officer
: . ' U.S. Department of Education

V-4
--Dr. Steven‘Gyuro, ASsociate Director ‘\*

: i “ Progcam Management , “The National Center
. .
. Q&/{;.—‘10:30 a.m. Break. ' . ! ’
T 10:30 - 12:00 noon - FUNDING/GRANTSMANSHIP/RESEARCH Cont'd. *
R 12:00 - 1:30 p.m. . 'lLun;h (Catered) - The National Center
“‘ d : ’mmﬁosgzssroﬁ 4 : .
. \ ( i

) - A’Preéiding: ; '

The National Ceénter

\JDQ yo . . —-Dr. Dessie Page)Researéh Specialist . ,
. 7




Wednesday, September 10, 1980 Cont'd:

1:30 - 3:00 p.m.’ .. PERSONNEL DEVELOPMENT
«~-Dr. Robert Nortom, Research Specialist *

The Nationa&‘Center
’ . ‘ 1]

-

’ (f PRE --Dr. James Hamllton, Research §$pecialist,
. 3 K ) The National Center - %
3:00 - 3:15 p.m. . Break : I
A ' ! A\ - -
, 3:15 - 4:30 p.m. DISSEMINATION OF INFORMATION
- N --Dr. Joel Maglsos, Assoclate Director . C7é
. " The National Center
. 4:30 p.m. Bus returns to Stouffer's. * ‘
- Evening . Recreation/Relaxation , N
‘ . \‘ 3 . .
* N N 5
.. . ‘ ’ B :
v Thwrsday,. Septemben 11, 1980 : .
* [ ’ )
8:00 a.m. . . Bus to Natiomal Center - Assemble -in
F o\ ‘ _ ) Stouffer s Lobby '
. P . '
8:15 - 8:30 a.m. ' Coffee and Doughnuts - National Center
- ’ FOURTH SESSION - ‘
Presiéing: ) ’, ’
» ) ' o _==Dr. Aubrey Long, Research Spec1allst
(VG - ~ “* The National Center
. ‘ ’ v
' \
8:30 - 10400 a.m REGRUITME\IT/ADMISSIOV/RBMEDIATIOY\/
N \ S RETENTION .
§\ R . ==Dr.. Donald Smith, Professor of Education
) \ Bernard M. Baruch College s -
. X ,/ 1 ley University of New York )
‘ 10:00 - 10315 a.m. - # Break" VoL . ) ‘
. . . . g “
.10:15 :'11:30 a.m. COMMUNICATION,AND'ARTICULATION * é\

. /% ==Dr. William Moore, Jr. Erofegz;r of X
. o EducMtional Admlnlstratlon, The Ohio ¢
) State University

' r

T 11230 - 12:00 ;gon T INTRODUCTIPN'TO CdNSORTIUM7BUfLDING

-

° * . ‘
¢ ) . . -=Dr. Ferman Moogdy, Associate Director A




Thuna&qg, S%ptembe& 11,

12:00 - I:OO p.m.

-

1:00 .30 p.m.

.

~

v

3:00 - 3:15 p.

3:15 - 4,30 p.m.

4:30 p.m.

Evening

Friday, S@pteméen 12,

195

8:30 a\m.

8:45 - 9:00 a.m,
!

9:15 - 10:15 a.m.

10:15 - 10:30 a.m.

10:30 - 12:00 noon

12:00 p.m.

<

This

Y

-

-

1980 Cont'd.

-
v

Luﬂth (Catered) - The National Center '

INTRODUCTION TO CONSORTIUM BUILDING Cont'd.

--Dr.

Ferman Moody, Associate Direotor

FIFTH SESSION

Presiding:

Dr.

I3

Dessie Page, Research Specialist

VOCATIONAL COUNSELING

-=-Dr.
Bureau of Adult Education
U.S. Office of Educatlon [ 3

Laurabeth Hicks, Pxogram Director

Break

LI

0.9

INSTITUTIONAL ROLE AND SCOPE

,==Dr.

Ed

.
Grady Taylor, Dean, Scho;:\b

ucation, Tuskeegee Institutg\

Bus to Stouffer‘s

Open

Bus to’ Natlonal Center - Assemble in

Stouff

's Lobby
4

Coffee and Doughnuts - National Center

SIXTH SESSION NS

Presiding: | .

--Dr.

, » Y
Ferman Moody, Associate Director .

IMPLICATIONS/APPLICATION

Y
Break
NEXT STEPS-<PLANS FOR THE FUTURE >
Adjourn .

’

Y
‘ v

conference is jointly sponsored by the National Center's project

Improving Vocatiogal Education in Black Colleges and Universities éﬁh\the

National cademy; with support from th& U.S.
Educgtion.| -~ )
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