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: ' FOREWORD
\a/ . *

.

The Elementary Social Studies Program Guide is designed to provide
direction for teachers and administrators in the development of
school-level social Studies programs and in the effective implementation
" of these programs. It presents a framework ‘within which schools can
recognize their primary contribution to the total education of the
student. Appropriate objectives can Eﬁen be developed for school
social studies programs and instructi,na1 activities. " Curriculum
guidelines are presented‘which can be useful in the selection of g

instructional/resource materials ‘and learning experiences/acgjvities
for a range of students./ °

4
Social studies is a dynamic enterprise that involves people and society.
;. Tt examines ‘past and Present human conditions and interactions, and
" reflects upon the ‘future of society through a number of “thought- .
. provoking” experiences.. It should result in students who ane continually
developing as responsible citizens, and who can also contribute toward

‘\ a:more just society. '

Jt is the intent of this publication to provide the guide]inés for =~

developing and implementing school level social studies programs 'to
meet this challenge. -
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/, [. OVERVIEW OF THE éOCLAL STUDIES PROGRAM

The Foundation Program Objectives established by the Hawaii- State
Department of Education provide the basis for curriculum planning and’
deveTopment throughout the state. A student who achieves these eight
Foundation Program Objectives by high school graduation is considered

capable of successfully coping w1th adult life. These\giject1ves
are:

¥
€,

1. Devefdb basic skills for learning and efféct1ve
commupication ¥1th others
2. Develop positive self-concept.

« 3. Develop decisionlmaking and prob]em;solviﬁg skills
confistent with the student's proficiency level. :

4. Dev;}§p indepéndence in 1earnin§l - ; 5

5. .. Develop physical and emotiona] health.

6. Recognize and pursue career development as an
1ﬁ%egra1 part of personal growth and development.

7.7 Develop a continually grow1nd philqsophy that
reflects responsibility to self as well as to others.

. N ) »
8, Develop creative potential and aesgﬂs?ic sensitivity.

-

Social Studies and the Foundation Program Objectives
\

Each insthuctional area has major réspons1b111ty for student achieve-.
ment of the one or more Foundation_Program Qbjectives.for which it

makes a unique contribution. No instructional area Jas major respons1- ,

bility for student ach1evement in all eight Foundat16n Program
ObJect1ves

v hd ‘

The majar contr1but1on criterion is whether curr1cu1um in a given -
instructiondl area directly contributes to attainment of a g1ven
Foundation Program Objective and provides for instruction for" “achieve-
ment of that objesctive. The respons1b1]1t1es for Social Stud1es have
been desiqnated-as follows:

--Foundation @rogram Objective 2: Develops p851tive self-concept.

) - N
N --Founda{ion Program Objective 3: .Develops decision-making and |
‘ . probiem-solving skills consistent

.

with the student S prof1C1ency leyel.

-~Foundation Program Objective 7: Deve]ops a cont1nua]1y grow1ng

K
4

philosophy that reflects responsi-

1

. .
».
* ~

\

s
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bility to self as well as to others.
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The relationship betweenhe Foundation Program Objectives and an
1nstructiong area is a matter of gmphasis, rather than exclusive
‘. respopsjbility. Most subject areas- contribute in some way to the
achievement of all Foundation Program Objectives. However, to assure
accountability, PerformanceBExpectations have been identified for

y ~Sogia1 Studjgs where the subject area is viewed as making a major and
' © unique contribution toward attainment of a given Foundation Program
Objective.. § . 4 N &
o ' - .2
© S -, Social Studies Performance Expectations

L} . N . B .t
Performance Expectations are statements of the important competencies
expected of a range of students at certain grade ‘levels. They are
"currently written for grades 3, 6, 8, 10, and 12 Each Performance
Expectation specifies a demonstrable behavior which requires the
application of knowledge, skilks, or attitudes.
i s -

Pérformance Expectations aye developed to ‘quide classroom instruction
‘and improve ¢instructional programs. They provide the framework for
curricuTum development at the school, district and state ‘levels.
% T Social Studié? Perfonqgnce;Expéctations CS% best be thought of as very:
’ important but broadsstatements of desired student behavioral outcomes.
Atthough useful in guiding the development of instructional objectives,
these statements do not fully circumscribe an instructional program,
and therefore, should not be regarded as a substitute for well written
instructional objectives at the school level.
M . ¢
The Performance Expectations currently identified for Social Studies
do not cover all.of the competencies expected of students in the: .
, course of their 3chooling. Rather, they. répresent critical student
behaviors whichyare considered essential for student achievemert in
relation to the respective Foundation Program Objective.

.. Not all’ students’ are expected to_achieve every_ Performance Expectation. .. .
s “curxently identified for the subject area. " This is because Performance }
Expectations are written in varying degrees of difficulty for each of

the Foundation Program Objectives to allow'for individual differences )
among students_and to help students develop their fullest potential. ‘

r . The Soctal Studiés Performance Expecfations'currently identified for \
Foundation Program Objectives 2, 3, and 7 are preseated in Section IV

* of this guide, which delineates the curriculum guidelines.

' - “In summary, teachers are jven the responsibi]iiy for providing instruc-
"tion relevant to Performanée Expectations, which are d selected sampling
of the more detailed Social ‘Stydies Program' goals and objectives.

These goals-and objectives are)delineated in this Elementary~Social -
. Studies Program Guide. This ghide will also provide content,-And
"o instructional guide]ine% to Assist in instructional planning.
o2 [ - . -
‘. '\' _2_ »
® 8 ., ' ™
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Social Studies and Essential Competencies -
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Graduatian requirements for 'secondary school students in Hawaii include
demongtration of mastery of fiftéemEssential Competgncies. Each
compg%ency spec1f1es a demonstrable behavior, like performance expecta-
tions, which requires the application.of know]edge, skills, or attitudes
Essential Competencies. should  be focused upon in the development of
instructional objectives® for social studies, especially with regard to

those particular competencies that concern c1t1zensh1p behav1ors
These. are:

1. Demonstrate knowledge of the basic structure and functions
of .national, state and local governments.

2. Demonstrate kn w]edge of the citizen's opportunities to
'part1c1pate in"political processes. These inc1fide voting,
running for offﬁce, contacting elected representatives,
and partac1pat1ng in election campaigns.

Demon§trate know]edge of 1mportant citizen rights and
responsibilities. These 1nc1ud§ the rights guaranteed by-
the Constitution and know]edge f traffic laws and major -
criminal offenses.

As with performance expectations, teachers are given the responsibility
for providing instruction relevant to Essential Competencies.._ This °
guide provides the content and instructional guidelines to aésist in
instructional p]ann1ng that includes the Essential Competenc1es !

RELATIONSHIP AMONG FOUNDATION PROGRAM OBJECTIVES
) INSTRUCTIONAL AREA OBJECTIVES PERFORMANCE
" 4. -——EXPECTATIONS, ESSENTIAL COMPETEN IES, - —- -
CLASSROOM INSTRUCTION - -

)

FOUNDATION PROGRAM OBJECTIVES | -

S——
PERFORMANCE EXPECTATIONS SOCIAL STUDIES
) 'ESSENTIAL COMPETENCIES PROGRAM OBJECTIVES
INSTRUCTIONAL OBJECTIVES . /

] ‘ . N *

- CLASSROOM INSTRUCTION

N
~ (.3_

» J .
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o A. A RATIONALE FOR SOCIAL STUDIES EDUCATION

Al s

Social studies education has a two-fold purpose: enhahcement of human
dignity through learning and commitment to rational processes as sprin-
cipal means of attaining that-end. Although this dual purpose ‘is shared
with other curricular.argas, it clearly directs the particular purposes
and guidelines for social studies education. ) i

Human dignity means equal acces$s to the rights and responsibilities
associated with membership in a culture. It has long included ideas such
as due process of law,.social and economic.justice, democratic decision- -

. making, free speech and religious freedom.- Today that meaning has been

extended beyond its political and economic connotations, and now ‘includes
self-respect and group identity. The idea of human dignity is clearly
dynamic and complex, and its definition is likely to vary according to time
and place. However, the essential meaning remains unchangbd: each person
should'have the oppoftunjty to know, to choose and %o act.

"Rational proqeéses refer to any systematic intellectual effort to © N

generate, validate, or apply knowledge. The essence of rational
processes resides in each person's opportunity to decide in accord

with the evidence ‘available, the values held, and the rules of logic.
Therein lies the Tink between human -dignity and the rational processes.

But without actﬁon,“neither knowledge nor rational processes are of
much censequence. Students should apply their knowledge, abilities’, ’
and commitment toward the improvement of the humaQ\Egiijqun. .

A ~

As knowledge without action is useless, so actions withouq*knpwiedgeaare -
Those who seek to resolve social issues without ‘understanding

unjustifiable. . ]
tend not only to behave irresponsibly, but in ways that damage their own

.. future and the human condition. "Therefore, knowledge, reason, commitmefit to
human dignity, and action are to be regarded’as complementary and inseparable.

b e oA e
.
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B. THE SOCIAL STUDIES CURRICULUM

\ "

4

The Social -Studies Curriculum is comprised of four components :
knowledge,” skills and processes, valuing, @nd social participation.*

) Each must.bée viewed as equally important. The relationship among these . . N
®  four compoments is dynamic. /ach interacts with the others. Each- — -— -
i nourishes the othq{sx . '
7z 3 - ’ - . ) ..
. * Knowledge . o .
T ! -
Know]edge about the reat world is a basic objective of social.studies °
" instruction. A major task of social studies education is to demon- * ° s

strate the-power of rationally-based knowledge to facilitate human
_survival and progress, while at the same time demonstrating that the
means of persuasion to.this point of view are as important as the
ehds. ?
The.traditional 'sources of knowledge for the social studies are history
and the social science disciplines. They are and should remain important
sources. However, the reasons for deriving social studies knowledge
from history and the social sciences are not self-evident. Careful
thought justifies such knowledge on needs of individual students and of
society for powerful ideas, dependable information, and reliable methods
of inquiry. ‘ : - '

Broadly based social jssues do not respect the boundaries of the

academic disciplines. Jdhe efforts of social scientists to develop an

understanding of human behavior through research are not pecessarily ©
- . ‘related fo society's persistent problems a d are seldom intended to arrive

at the resolution of value  conflicts or the formulation of public policy.

Thus, while there tould be no social studies without history and ‘the social N

' sciences, sQoial studies is something more than the sum of these disciplines. '

. » - N '

R The knowledge.component of the curriculum also ‘serves more particular
functions. First, .it provides historical perspective. A sense of the
. past serves as a buffer against detachment and présentism --"Tiving
Just for today -- and thereby enables an individual, to establish a
‘ cultural identity. Second, knowledge helps a person.perceive patterns -
s and ‘systems in one's environment. It is this -ordering function which
makes the social universe, even with its increasing complexity, more
nearly manageable. Third is the function of knowledge as the foundation
for social participation. Without valid knowledge, participation in
. the affairs of society will be ineffectual and irresponsible.
“ In a composite way, the broad function of knowledge, whatever its -
source,-is“to provide the reservoir of data, ideas, concepts, general-
. izations, and theories which, together with thinking, valuing, and
. socfal participation, can be used by the student to function rationally
and humanely. ) <. ;
*Adapted from a positioM statement by ‘the National Council for the
Soatal Studies, "NCSS Social Studies Curriculum Guidelines," 1u79.

i . "
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. .~ Skills and Processes . .

~
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Skills and processes provide the means of- ach1ev1ng objectives. .Focus is on
1nte11ectuab data processing, and human relations competencies.
« L ] . .

=

Intellectual Competencies f -

Intellectual skills, usually ca]]ed th1nk1ng skills, include lower -
level intellectual operations, such as memory, as well as more complex .
‘cognitive-processes such as ana]yz1ng, synthes1z1ng, and evaluating.
Inquiry-oriented approaches, which give attention to the more comnlex
cognitive processes, have received considerable attention in educational
literature, but extensive practice and support are not yet evident.

L3

Thinking competencies serve several fupctions. They provide the primary
means to knowledge. They also enable an 1nd1v1dua1 to ask significant
questions; they permit analysis of conf11cts, they enable problem-solving .
in both convergent and divergent ways; they enhance decision-making power;
4and they support efforts to forﬁ?ﬁnd clarify vatues. Such intellectual

skills arg”“of paramount importanfe in reso1v1ng\soq1a1 issues. o

Although thinking entails a great variety of intellectual operations,
divergent thinking and valuing require special attention because they are not
only central to social studies education, but are among the more puzz]1ng
terms which are used 1Q¥§ducat1on . .

' Divergent thinking (defined in terms of f1ex1b111ty, spontaneity and .
or1g1na11ty) seeks uncommon apswers to difficult questions. Ind?vidua]s make
the most of their potent1a1 powers not by staying with What.is ‘common, cre

\\\£§3f1ar or already known, but by encountering the cha]]enge of the open-

. What is needed is a climate which epcgurages fresh insights.

-

ed and. unsolved and by attempting to cope with perplexing situations.

1

.

- . .

. Valuing must be considered, in part, as an intellectual operation.
Social studies confronts cemplex questions rooted in conflicting attitudes
and values. Therefore it is neither desirable nor possible for social
studies teachers to attempt to establish a "value-free" situation in the .
classroom; student behavior, teacher behavior, subject matter, and
instructional materials all are the products of value- lTaden Judgments
' Students must become experiencéd in discerning fact from op1n1on, )
objectivity from bias. Students need to learn to identify. their own value
assumptions a]ong with those of others, to prOJect and evaluate consequences
of one value stdnce or another. When valuing is thought of as a rational

~process, students can be helped to c]aﬁjfy,reaff1vm or Wpter the1r own
’ comm1tments .

[




Data Processing Competencies ‘ ‘

. Data processing skill§ are given considerable attention especially at
. ' the elementary school Tevel. These skills include competence to locate and
" compile information, to pfresent and interpret data, and to oPganize and
' assess source material. [Social.studies teachers at atl levels, however,
s should continue to develpp and reinforce proficiency in these skills. They
- should also assume special responsibility for_instrucffon in reading materials
I ~—~directly related to the jsocial studies and in the use of the tools or the
. methodologies of the higtorian and othe¥ social scientists. Higher levels
of proficiency in data procgssing skills -- for exam§1e,“identifying : . )
T hypotheses, making warranted inferences, and reading critically -- must also
*- . . berincorporated into the curriculum'of all grades,-K-12.

!

Y
.

>

! »
- . . 2 LI . { " .
= * Human Relations Competencies s Ny ¥ 4
, Human relations gompetencfes are associated with social behavior.- Effective
N St interpersonal ‘relations seem to depend on a sensitivity-to the needs and

interests of others, adéquate]y‘nge]oped communicalion skills; and the
ability to cope with conflict and authority. In tHe classroom and in the ‘
school at large, students should Have abundant gppertunities. to work. out _{///
social rélationships at.thé .face-to-face level- Students.should also have
experignce il dealvng with highly charged\emdtidﬁgT\tonf1icts in the social
- @rend with rational inquiry. They should undergo the.demands placed on them
“Both as leaders and followers and should léarn to makd. contributioys-in . .
g s+ both roTes. When students hold minority views, they can learn’to function I o
) as thoughtful critics, seekipg to‘ﬁring about needed reforg -through legitimate,,
. . . 'processes. . N Lo S .

. . . C o . X " ;
Student T€arning is developed and proficiencies are acquired only
. through rea] opporfunities for constant practice. and ase, systematically *

3

. . planned for in the curriciilum.and implemented by teachers. * Equally - "
' - important is the recognition of#skills as the critica]’bondjbe'tween< "
knowleédge; valuing,, and social pafticipation. : -
. . ‘. ” N
-
- + ‘i ”» "
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Social studies education neither can nor should evade questions of value.
Although valuing is an intellectual process,, value orientations of social
institutions and value positions of individuals ahd groups have consequences
for action. Moreover, society cannot contend with problems such as war,
racism, environmental pollution, poverty, deteriorating cities and an un-
fulfilled quality in living, without a searching consideration of values.

The role of the school as an agent for incu]cating wicely. held societal
norms, standards of behavior, and idealogical prefeFences is cloudeda by
conflicting attitudes held by various groups. It is.well to remember that
the schoo] is only one force 1nf]uenc1ng the values of the young.

However, the school can help young peop]e recogn1ze that among people, there
are many sets of values rooted in experience and in terms of culture. Such
a realization is a force against ethnocentricism. The schooT can prov1de
opportunities for examination of the. value dilemmas underlying social issues
and prob]emat1c sjtuations in the everyday lives of stud8hts. Studénts need
help in examining differences among other persons and groups and in \
clarifying the value conflicts within themselves. Students must come

to understand that for all the importance of evidence, facts alone do not
determine decisions, that there are times to suspend judgment, and that

many problematic situations have no set answers. The expectation that’

. problematic situations are open to inquiry contribute to the student's

fee11ng of competence and sense of identity.

Moreover the schoo] can make clear its own valuing of human dignity by
practicing it in the school as a whole and in social studies classrooms. .
The school itself is a social institution, and the values embedded in its

* daily operation can exert a powerful 1nf1uence Fair play and justice,

free speech, opportunity for decision- -making, support for self-respect,
choice, acceptance of the lifestyles of the community, group identity, and
the right to privacy can be expected for all students;and teachers in

every classroom. The recognition that the-school and® its social studies

* _program cénnot be value-fgee may foster the serious consideration of what’

the school’s role ought t

‘4




* Social Participation

Social participation calls for individual behavior guided by the values

of human dignity and rationality and directed toward the resoJution of
problems, confronting the wqrld society. It should mean the application of
knowledge, thinking, and commitment in the social arena. An awareness

that one can make a contribution to society is an essential ingredient for a
- positive self-concept. Programs ought to develop young adults who will say:
"I know-what's going on, I'm part/of it, and I'm doing something about it."

b}
’

Extensive involvement by students of all ages.in the activities of the commu-
nity locally,. nationally and internationally, is essential. Many of

these activities may be in problem areas considered controversial, but*

many others: will not be. The-involvehent may take the form of political
campaigning, community, service or improvement, or even responsible
~demonstrations. The school should-not only provide channels for such
activities, -but build them into the design of its social studies curriculum.

Education in a democratic framework clearly requires- that such participation
be consistent with human dignity ‘and with the rational processes. Such
participation ‘must be voluntarily chosen. - It should be undertaken with
systematic,-thoughtful deliberation. Educational institutions can make a
sidnificant contribution to society by providing students with the knowledge
and experjencebnecessary to be effective, singly or as part of organized
groups, tn dealing with social situations.
. '\ ] . 13 ~
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Social Studies and Citizenship Education N

There is a diversity of views on what citizenship education or civic
education medns. It is both a general idea and a specific reality. If
citizenship education can megn so many thirgs to so many people, is
there a common framework of ideals and principles within which to design
a program that is equally acceptable and product1ve of good resu]ts in
all pants of the nation? .

As a citizen, each individual is a participant in a cause larger than
him/hersé1f, yet the kinds and quality of each one's participation is * 2
unique. What must be sought in the attempt to define citiZenship- :
education is that body of knowledge and experiences.that constitutes

the common denominator of conscious participation..

Viewed in this framework, an effective citizenship education program in
the schools_should embrace the whole educational system, and not only-
, the social studies program. It should include the way the schools are
organized,.administered, and governed; their ‘activities and cultural
climate; and thedir relationships with the communi y and .other agencies
"concerned with citizenship®ducation. The school as a whole institu-
tion should deliberately adhere to and exemplify democratic political
values as well as impart valid and realistic_knowledge, and teach

the skills of participation requiredffor® makgng deliberate choices
among real alternatives. Indeed, social studies. education has-a
significant role in citizenship education, but an effect1ve progrmn
must involve every, course taught in the school. . .

N,

’Q

What are the parameters of citizenship education? Many 1ndjvidua1§.'
groups and organizations have long been at work to'improve the educatiana
content and pedagogy of instructton in citizenship. It is difficult to

exclude any one of them, although each may work from a different perspective.

Similarlyfit is not expected that any new definition of citizenship

education Will include every person's 1dea of what thexgerm does or shou]d

mean. \ N

In deve10p1ng the guidelines for new 1n1t1at1ves in c1t1zensh1p education,

it is important to understand that the apparent vacuum in the current.
social studies programs is linked t® the educational dilemma we are now
facing with respect to Jower performance in the basic skills of reading, -
writing, and mathematics. There is no question that theére has been an
overall decline ih performance among all students, nationwide, in those
areas that traditionally have been considered basic goals of education.

New initiatives must include a new focus on these basic skills, for without

them, additional components of an expanded concept of c1t1zensh1p cannot

be made workable. This lack of basic skills affects the ability to absorb

infarmation in any field of study. Thus amy renewed efforts in social

studies education are inextricably tied to improvement of the basic Tearning
skills which are currently rece1v1ng renewed emphasis in the schoo]1ng of

all students. '

-
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Thus, the Social Studies program is one among several widely offered subject
areas tflat can contribute toward-improvement of citizenship education for
all students. But it is more thah upgrading the knowledge component of
social -studiess. Howard Mehlinger, director of the Social Studies Develop-
ment Center at Indiana University has ‘suggested that there are some
factors that may be more potent influences on citizenship education than
lack of knowledge, which social studies programs have been criticized for

not achiéving in the recent'past. He-identifies these factors as the
need to Tink in-school with out-of-school learning, the need to balance

local and cosmopolitan values and perspectives, and the need to.cope with

the effects of media (i.e. television) on citizen behavior. Clearly.
then, any social studies improvemeént effort .should consider these factors.

" In_conclusion, it is noted that the process of citizenship educatfon is

%

-

occurring now and does not have to be newly established. The challenge
is .to' recommit.ourdelves to the goals and responsibilities of citizenship
as perceived appropriate for our nation and it$ relationship to the rest
of the world, and to define the specific activities and experiences: the
social studies program can contribute in the total school experience for .
a1l students. . R

2N

An annual Fundamentals of Citizenship Institute during the sufmer,

and follow-through workshops and visitations by consultants will

be offered to all social studies teachers, K-12, on an on-going

basis. These activities will asSist teachers in infusing or

1ﬁtegratingIpitizensh%ﬁ”éﬂhtati?n in the social studies curriculum.
. < g
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‘ : Global Perspectives in Education L v

Citizenship education cannot be confined to learning about and partici-

- pating in our own national.institutions. There is agreement, as eVidenced
by many goal statements, that there is a need to(increase the awareness
of young people of their role in global affairs and to help them behave’
in ways that will be conducive to the welfare, not only of their own .
country, but of their common species. ’ )

Global education begins with the assumption.that present and future
conditions in the world and the need to prepare young peopje to live .in and
care for spaceship earth necessitate educating for a global perspective

to a degree far surpassing anything attempted thus far in traditional fom
schooling. In recent years, thematic areas such a$ environmental educa- )
tion, energy education, and futures edﬁcationgbaVe been included in the,

\ : g P —_ .t
curriculum of many schoon and seem to embrac® global perspectives. ’

It will not be easy to turn fram the past and present inward orientation
to the outward awareness and involvement that global education necessitates.
But, ironically, the traits we see as now part of our national heritage
may serve as well in developing global perspectives. There is no
evidence to suggest that one loses pride in one's country in acquiring
= , @ richer appreciation of the whole of humankind. Indeed, global perspectives
can be-conscjously.developed and integrated por added to enhance, not
eplace, traditional lgarning. e ’ )

.
- Al
‘ ‘ N
.

N

ot

Ifl this thesis has validity, then the sense of national security and
7 identity may be precisely what is required for national transcendence.
* There are signs of such efforts beginning. Citizens in many walks of
}ife are vealizing that we are far from self-sufficient. The gasoline
' grisi§ of & few years ago and the current energy crisis are good examples
) { global interdependence™@s a necessary condition for survival. Families
and communities are realizing that hardly a segment of our daily lives
proceeds without use of some element from abroad. Exchange programs of
many kinds have helped to develop this realization. Global awareness has
penetrated many govemnmental agencies. _There are now dozens of national
and ‘international organizations that actively promote goals and activities
. designed to rafse our consciousness. of the world we live in. Likewise,,
many national educational organizations, including the National Council
‘for the Social Studies, have explicitly-committed themselves to furthering -
.- the aims of global education. =~ - - . '

4 -3

Yet g]obi;iEducation is still not a reaf?%y. It is hardly the dopain of

S
Ao

G

only socigl studies teachers, but we are one of the significant professional
groups that have a responsibility to undérstand and develop this framework

for'young-peogleg; The concern is sharply focused upon by the comments of
Edwin Reéischauer who said: L T P

-~

& ; ) .
- "We.need:a profouniﬁpﬁfﬁaping of ‘education if mankind is to Burvive
. in .the sort of wo: d that is fast evolving.- Before long humanity

/
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" will face grave difficulties that can only be solved on a glabal
scale. Education is not moving rapidly enough to provide the

knowledge that may be essential for hyman survival within a
.’ generation or two."

What ﬁind\&f educational responses do these world trends and global problems

require? How can education help people perceive what is happening?

. , ' \ < - .
Currently there are no reaﬁi]y available, comprehensive definitions,
descriptions and analyses of what global education is and how it clearly
differ's from traditional studies of other countries. Yet there is a body
of literature describing what various’ individuals and groups believe are
important things that need to be done. From the perspective of social
studies teachers, .there are some key questions that can providde a needed
focus in social studies curriculum activitiesiand teaching. Among these
are the.following suggested by James Becker: ’

1. What kinds of experiences are 1ikely to hefb\y0uth develop the
, competencies and insights needed to gain some“querstanding of
' and control over the global events and processes‘ip which they
/ are involved? . \
/ ’ - AN
2. What resources, talents, and instructional materials arq‘availab1e
and appropriate for such efforts? . N
3. What school programs and projectgsoffer promising programs in
the area of world studies? R
4. How can schools and communities designgﬁgmp1ement of manage
programs which are tikely to help youth develop the skills and

identities needeg for responsible participation in an inter-
dependent world? !

AN
. / . . SN
Global perspectives in education, like citizenship edudation, require a
commitment to goals and responsibilities that enhance awareness of our
role in global affairs and foster behavior that will be conducive to the
welfare of al]l humanity. +
. o | \
. . ""' * ,a}
Note: Workshops will be wffered for all social studies teachers, K-12,
to assist in infusing.or incorporating global perspectives in
N - teaching/learning activities.

- N -

-—

]EdwinfReischauer; Toward the 21st Century: Education for a Changing World,
Kpopf, New York, 1973, p. 4. ’

James M. Beckér, "The*World and the School: A-Case for World-Centered |
Education," Schooling for a Global Age, McGraw-Hill Book Company, 1979,
p. 36. ’ T

¢
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. ", Program Guidelings
“ 0 T  « INTRODUCTION
, - Loa ‘
Education helps learners. grow and change. Goals are a means of communi-
cating about learning.. They identify what changes are possible and
Teachers; -students, parents, €he school board and the

community have major-roles in inflyencing growth and change.

Thus all.

of these groups.should be ‘involved in form

ulating the goals of a program.

In Hawaii, the Foundation Program Objectives and their concomitant

. Perf@rmancg Expectations reflect, the goals of education for all .

students.

Goals differ from grade level objectives in the'level of generality with

which they describe learning outcomes. Program goals describe the
broader outcomes, while grade ‘level objectives describe the more specific

outcomes related to the goals.

They also difffer in the type of planning,

for which they are *suited.

Program goals serve as guides to planning

and organizing programs at state and district levels, while grade level
objectives usually serve as guides to planning activities in s¢hools
and lessons in classrooms. ¢

4

The level of goals and ebjectives are as follows:

1.

System Goals:

The Board of éducapidn's $t§§‘aénts

oo,

<

~

2. Program Goals:

3. - Grade Level Objectifes:,

f

Instructional
Objectives:

—

of purpose which enunciate the school
system!s philosophy of education
(Master Plan for Public Education

In Hawaii and Foundation Program --
Student Performance Expectations of
the Foundation Program).

The Elémentary Social Studies Program
goals which describe tHe general
outcomes, collectively ireflecting ‘
all the courses offered| in the.-program
(Elementary Social Studiés Program
Guide). . '

The objectives identified for éach
grade level in the Elementary | '~
Social Studies Program which-describe
the spegﬁ?ig\outcomes expected fro
learning. f

e

5

The objectives identified by the teacher
for the learning activities or experiences
in social studies which specify the -
method of measurement as well as the
desired behavior.

v
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This program guide presents goals and objectives at the levels.designed
for instructional planning and not the instructional, behavioral or .

( proficiency objectives that include measuremﬁht indicators or prereq-
uisites and proficiency_ levels. To the degrée that is possible,

teachers are being provided with explicit statements of possible L
- learnings: for which they can accept responsibility in ways.most suit-
able to their instructional circumstances. Teachers are free to select
. those methods of achieving selected outcomes which seem most promising
within the cohstrajrits of their resources and capabilities.. . =~
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society. Understanding of pastand present "human’ conditions ‘and inter-

actions, and reflection of the future of soc1ety througn a series of

thought-provoking exper1ences should result in the following: - O

1. " The student knows h1stor;ca1 documented facts about
people, places, events, inve ns, institutions, etc.” s
of. traditional or pract1ca1 significance to; commun1t1es
of which he or she is a member

e

2. The student knows sc1ent1f1ca11y va11dated facts about
' the social, political, and economiy behavior of: humans
e and human organ1zat1ons 1n a variety of times and o
C environments:. _ . g oy .

3. The student understands substantive concepts, pr1nc1p1es,
‘ and theories that provide a variety of contexts for *

.. interpreting informatibn about human Tife and affairs.

.
-

The student understands principles and knows prdtedures . .
involved in the discovery and validation of «fact and B .
o theory in h1story and the’ soc1a1,sc1ences ' )
5. The student is ab]e to select and use appropr1ate -
™ . criteria, procedures, and information sources to .
. dssess the validity or significance of fingfngs . ~- .. g
about past present, or future human life/or affa1rs VR
6: The student is able to 1nterpret énd accurate]y use. -’ ’Fﬁ '

/7 7 symbols, figures, and models by which sc1eﬁt1f1ca1}y

. gathered information is related and d1sp1axe {e. g., ’ A
. - maps,-tables, graphs, charts)™ . ~.
I ‘\ 3
7. The student is able: to identify and analyze prob]ems
and issues by which he or she is affected as a member
*of a chang1ng multicultural society. o g
8. The-student is able to c]ar1fy va]ue conf11cts or
commun1cat10n problems which affect cho1ces,
dec1s1ons, or re]at1onsh1ps.

9. The.student is ab]e to construct, eva]ﬁateﬁ\and revise ~ L
alternatives for personal goals; plané, or problem
solutions, considering costs and benefits to self
and to others affected by his or her decisions. A “

10. The student is able.to participate actively and res- . -,
pons1bly in cof1eu£ﬂve decisions affecting the social,
economic¢, political, or physical envdronment in which , )

s .he or-she lives. v (G e o *

3 .
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S « SOCIAL STUDIES PROGRAM GOALS* , S
. The centra] purpose of the soc1a1 stud1es program is t"‘ﬁeﬁ’ﬁop Lo
. responsible citizens who will continue to work- toward a more Just o!
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- 11. The student vaTues the creat1v1ty and d1vers1ty of
. human arts and ideas. .
- ]
12., The student valies know]edge and skills enabling ‘ .
‘ individuals, groups, and societies to cepe . :
. effectively with ‘the complexity of human L, -
circumstances. R
- - . ¢ .
13. The student values contr1but1ons of h1sfbry and the
. social sciences to his or, her growingiphilosophy . ®
, . ., with regard to self, others, and the environment. . T
' 4 . ! .
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*Adapted from Tyi-County Goal DeveZopment Project, Multnomah County.
Intermediate Education District, "Program Goals and Subject Matter
, Taxonomies for Course Goals, k-12", 1973, page 93. Printed with
" pemnisgion. Material may not be r’eproduced without permiggion
from the Tri-County Goal Devo Zopmpm" Project Coofdinator. *
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T .. Curriculum Guidelines .
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- The fo]]owing*pages’wiﬁ] present three of the eigﬁt Foundation

""" Program Objectives (I¥, III, and VII) for which Soc#al Studies S

-instruction. claims major responsibility. For each descriptive-
statement ofan objective, subobjectives are listed. Where
applicable, the Essential Competencies for graduation from
“high school dre identified in parentheses: :
These ‘pages. are followed by student performance expectations.
for social studies in grades 3 and 6; Performance Expectations
for grades 8, 10, and 12 are in Appendix I. These statements
reflect-the important objectives for student accomplishments '
.in sdcial Studies education. (Excerpted frof Student Performance

Expectations of the Foundation Program.)
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. /: . Understanding and Accepting Self
™ :i~ -Ident1f1es and analyzes the character1st1cs of self that one
T ‘fee]s pos1t1ve about and others Tike. i
’ . 0 Descr1bes seL# in terms of one's ipterests, va]ues, att1tudes,
" and.attributes- that make one s1m13ar to. dnd different from
i others., ‘- - .
. . Idapt1f1es persona] behav1ors ﬁh}ch can be improved and = '®
* deve1ops a]ternat1ve ways'to improve “them: . .
s . ’ ‘
e Explains how the fam11y, peers?and other social groups )
- contribute to one's personal 3eve1opment
,' ' P Understand1ng and, Relating Effect1ve]x/w1th Others
- A
¢ Describes some of the ways in which per]e are alike and
d}fferent . hY
. \
o . Explains how one's self-concept and soc1ak effectiveness are
1nf]uenced by and, in turnf affdct otherS\
\ o .0 Demoﬁ%trates behaviors that 111ustrate respect for others,
such as Tistening to theiv points of view. :
I i
Relates personal traits and bghav1ors to one'’ 1nteract1on
_ with many peop]e in a yariety of situations.

» A. FOUNDATION PROGRAM OBJECTIVES

13

FOUNDATION ‘PROGRAM OBJECTIVE II:

. DEVELOP POSITIVE' SELF-CONCEPT s’ )

\ ' o N

‘e
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“*”“\f\XFOUNbATFON PROGRAM OBJECTIVE III:

DEVELOP DEC\$ION MAZING AND PROBLEM-SOLVING SKILLS/
AT'THE STUDENT'S PROFICIENCY LEVEL

v, . .

Learn1ng and App]y1ng Dec151on -Making and Problem- So]v1ng Skills
d ’ Ident]fies’ d c]ar1f1e$ the prablem or 51tuat1on requ1ring
. a decision. ~ -

Determ]nes and gathers ?hfhrmat1on needed.. -, .+ .

Ana]yzes 1nfonnat1on and factors 1nf1uenc1ng the situation.
: -
(D1st1ngu1shes fact from op1n1on in TV and radio news broadcasts,
advertising, newspaper and‘maga21ne articles-and public
speeches.) -* , ) .

Identi;}es and, evaluates. alternatives and thasir consequencesia\\d 4**\\\ .

i . M ’
Valida es.conclusions and modifﬁes them as app}opriatef’ /
Applies the knowledge gained to situations encountered requiring
decisions or solutions. . .

A .

(Reaches reasoned solutions to common]y encountered pr b]ems
Reasoned solutions are those’ that incorporate the fag¢ts at -
hand, the constraints.en the séfutions, the feasibilfity -of .
carrying out the solution and the values of'those affected
by the solution. ngmom]y encountered problems in
“decisions about fam1]y finance,. career plans, phys cal
heatth,and commun1ty issues.) .
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“ FOUNDATION PROGRAM OBJECTIVE VII:

@

e

DEVELOP A CONTINUALLY GROWING PHILOSOPHY SUCH THAT ‘

THE STUDENT IS.RESPONSIBLE TO SELF AS WELL AS TO OTHERS °

hel * . P . : \
Acquiring Beliefs and Values Consistent With a Democratic Sohiety

o Bistinguishes between acceptable and unacceptable behavior %.g-.
in one's community. , - :

.
T o

8 Demonstrates compassion for others and helps them as needed. 7

@ Acknowledges the worth of the individual and the need for ”
continual growth. - ‘ . ‘

® Describes social groupings, including the family; the basic .
needs they meet; and the values they represent. Tl - 1

e Describes responsibilities and -basic legal rights as they

apply to oneself and others. - ]

(Demonstrates knowledge of the basic structures and functions
of national, state, and local governments. )

(Demonstrates knowledge of the citizen's opportunities to
participate ig political processes. These include voting,
running for office, contacting elected representatives,
and participating in election campaigns.)

" (Demonstrates knowledge ‘of important citizen rights and
responsibilities. This includes the rights guaranteed

" by the Constitution and knowledge of traffic laws and
. major criminal offenses. ) '

o Considers group needs and the role of the individual in the
group to attain common objectives.

Clarifying and Affirming Beliefs and Values

o Compares and contrasts own behavior ‘with that of others.

o Identifies alternatives to clarify-beliefs and values and
selects alternatives based on reason.

® Analyzes differing and changing social poinfg of view and
their ‘effect on personal beliefs and values.

-«

°

o Identifies and pursues plan of action based on clarified
Jpergonal or social beliefs. and values.

Vd .
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Performance, Expectations for Lower Elementarys evel (Grade 3)

3
0

‘Performance expectations are important competencies expected of a range of students.
The following list'represents those identified for Grade 3 (see Student Performance
Expectatians of the Foundation Prégram, pp. 50-51, 100-101). " The appropriate

grade level social studies curriculum where each performance expectation can be
addressed is indicated.in the column on the left. .

K-3 o Identifies and describes the major roles and funct¥ons for each member ¥
of a’family group. :

<« N

K-3 @ Describes the role of the family and'explains its relationship to the
larger community. : :

‘K-3 @ Explains the relationship between individual rights and responsibilities
’ in a group situation. ’

2-3 o Identifies historical figures and tells why they are important.

~

-

2-3 e Identifies historical figures and describes the events they influenced.

3-3 e iIdentifies the historical figures most admired and describes the major
motivation qﬂj;h guided each into action. :

"K-3 e Identifies a problem facing the class or school.
K-3 @ Lists the steps for resolving a problem in the class or school.

K-3 e Identifies exdhp]es‘of problems people have in getting along with each
.other. .

f
- o

K-3 o Obtqiﬁs information related to a social problem from parents or relatives.
23 o Gathers social studies informa}ion from as many sources as possible.

3-3 ‘e Gathers data-freg various sources and organizes.the data related to a
social problem. ! -

K-3 o Describes what makes one feel good about self.

.K-3 ® Gives examples of behavior that illustrate respect for self and others.
K-3 e Describes fersonal characteristics that others feel good about;

K-3 ‘@ Demonstrates social behaviors which encourage acceptance by others. .
K-3 @ Describes reasons why pég§6na1 behavjors are acceptable or.not,acceptable.
K-3 @ Describes personal behavior which should be changed or improved upon and
- develops possible ways to change them. . | , )

S . .o
.AK;3 e Listens and partiéipatés in social stud;;; group activity.

5-3ﬁ’i\ Listens’aﬁh accepts dbinions.of others in social studies group discussions.

K-3 .0

Describes and accepts ways in whi¢h people are alike and different.

-
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T Performance Expectations for Upper Elementary Level (Grade 6)

Performance expectations are 1mportant -competencies expected of a range of students.
The following list represents those identified for Grade 6 (see Student, Performance
Expectations of the Foundation Program, pp. 52-53, 100-101). The appropriate
-grade kevel social studies curriculum where each performance expectation can be .
addressed is indicated in the column on the Teft.

K-6 o Describes.the organization and structure of the schoo]

4-6 » Describes the basic organizational structure of 1oca1, state and federal
levels of government. p

4-6 e Explains the major functions and respons1b111t1es of local, state, and
federal levels of government.

K-6 o Contributes an opinion or viewpoint in a social studies discussion.

K-6 o Exp1a1ns the relationship between rules of conduct and one's responsibility
to self and others.

“1-6 o Articulates and exp1a1ns a v1ewpo1nt other than one's own .in a group
d1scuss1on

o A
«

2-6 o Identifies and uses data gathered from many sources in seeking possible
solutions to a §8c1a1 problem.

3-6 ® Raises quest1ons related to a socjal problem based on data gathered from
~ ‘ various sources.

4-6 o Distinguishes statements of fact from opinion when<veviewing information
x for solving a social problem.

3-6 o Gathers information from various sources and organ1zes the data re]ated to
a social problem.

3-6 o Distinguishes between relevant and irrele§ant data when reviewing informa-
tion for solving a social problem. ¢

5-6 o Identifies the key quest1ons that need to be answered in resolving a
o social problem. . .

NI ~ /
Y
K-6 o DeScribes the behavioral characteristics that one believes wou1d
contribufe most towards a pos1tmge feeling of self. . .

2-6 o Explains how fr1ends can influence one s behav1or and how that.affects
feelings about self.

4-6 o Describes the cultural practices wh1ch one's family values and how they
affect feelings about self. -

1-6 o Explains how the var10us members of the family 1nf1uence how one feels
about self. )

4-6 o Descr1bes cu1tura1 practices from an ethnic group other than one's own,
and.. exp1a1ns one's acceptance or non-acceptance ‘of them.

4-6 o Ana]yzés the reasoris for difficulties in acceptance of cultural pract1ces
N that d1ffer from one S own.
. . . ¢

1-6 o Descrﬂfeswne's'behavior tqwards others-that enhances positive re1ationsh1‘ps.' ‘
4-6 o Predicts the probable reactions to inconsistent behaviors toward others.

K-6 o Listens-and accepts opinions . of others and engages constructively in
' social studies discussions. .

o .. - ‘23"’ 29




SOCIAL STUDIES K-6

MAJOR CONCEPTS AND GENERALIZATIONS

W

It.is important to note that éoncepts are developed slowly over
a period of .time. They are presented here as abstract statements that

are understandable-in the language of the teacher. They must be devel-

oped through many activities and experiences, over time, and will be
continually refined as the learners grow physically, mentally, and
emotionally. . . s ) : .

el
.
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CHANGE (AT human beings and institutions are subject to change over a period of time.) '%i
1. A1l human beings change physically and mentally throughout their ]i?etime.‘ K1l ?
2. Individuals and groups can bring about or impede change by the choices they make. K
3. People need to learn to adapt to change because change is continuous and universal. 112 415
4. Changes within a culture may be brought about through contact w1th other cultures 11234 6
and societies.
‘ 3 ! § - - ) ‘
5. Not'all change is progress; change may or may not be.benef1c1a1. . } i 21314]516
6. The physical and social environment influences peop]e s ways of living; people 213(415}6
in turn, influence the env1ronment _ . '
.7. All cultures or commun1t1es exper1ence change 1n some form although their response 314>
and. adaptation to change varies. .
ég 8. :The historical past influences the present; the development of social, political, 41516
! and economic institutions has been influenced by what has gone on before.
9L Economic and social change can be brought about by new deve]opments in science l . 516
and technology.
- i *
10. Humanity's exploration of space is changing the geographic concept of the world . 6
and-its future. _ . n
- HUMAN EXPERIENCE (Human experience is continuous and interrelated and comes out of N
. the past and continues into the future. Although people are dependent on the
past, they can free themselves from it. )
1. People within a community share common traditions, experiences and prdb]ens. 4 1213 6
2. Customs, holidays, and ways of thinking are the result of past history. K{T1213 415 puUt 3.
\ -
CAUSE AND EFFECT
<
3_L 1. Events rarely,have a single cause but resu]t from a number of causes impinging 516
on one another.
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Cause and Effect (Cont.)

2. " Actions, jdeas and decisions have cohi9quences.

SPACE AND TIME )

-

1.. All events can be placed within a framework of space and time.

2. The universality and diversity of humankind can be viewed in the frameWork_of
space and time.

SPATIAL DISTRIBUTION (Location)

1. Knowledge of location can heip i nderstanding the natural and physical
environment people live in.

2. Every object.has a geographic location.

3. -Maps are tools for identifying geographic-patterns.
. H

4. People's lives are influenced by their physical location on the earth and the
availability of natural resources. :

5. Earth is a planet in space made up'of land, water, and atmosphere.

CLIMATE AND WEATHER ' g o,

T. Climate and weather changes affect the kinds of_acfivities people ehgagé in.

PEOPLE-LAND FNTERACTION , ) - |

1. Climate, landforms, people and other 1%ving things interact to form environment'.

2. Pedp]e can adapt to many different environments and conditions. \

3.  Geographic factors influence where and how people Tive and what they do; people
adapt, shape, utilize, and exploit the earth to meet their needs. -

o ~ . »
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INTERDEPE NCE . a 4 S '

%

1.

- . [ .

Each individudl” and the family are important anderespons1b1e unnts of the

larger cbmmun1ty, the nation and the WT;Td ~ : ;

As members of a fam1]y, a commun1ty, a jpation and the wor]d peop]e are
1nterdependent for the sat1sfact1on of needs. ) e

A Q
Reg1ons in the U.S. are mutually 1nterdependent because economic and human
resources are not equa]]y d1v1ded throughoutathe natson.

As the world's popu]at1on grows and resources dwindle, the nations of the

.

world become—imcreasingly interdependent. -

SCARCITY, NEEDS, WANTS

N

¢

&

| B

‘ .
.

, - ‘ R ‘ .o f oo
1. A1l people have basic needs that may be met in different ways. . !

- - ¢ 2y H
2. - Resources are scarce and choices must be made. ;
3. " A1 economic systems ﬁace the brob]eh of scarcity. ;
4. People trade with each other to haVe more of what they need and want. -
UTILIZATION OF RESOURCES . ’ ° o

"e \ L
1. People's-utilization of natural resourc® s related to tfieir wants and the ..
’ society's level of technology. . ) A L -
N B ? '.'1
-2. The culture of a community determines how resdurces will be a]]ocatedrand'used.
.~ 0
3. Advancements in-research and tethiiolegy have revolutionized the ava1]ab1]1ty
T and uses of iresources. ‘ . . y .
4. Decisions made on how résources will be ut111z€3 a{fect econom1c organ1zat1on
(d1v151on of labor, spec1a11zat1dh etc.). :
5. _The wise use of ‘economic reSOurces is, essential for the growth of our state;
this involves understanding of relate co%eepts such as’ scarcity, 1ntendependence,
specialization’, market economy and pub11c po]1cy .f”, T, i -
ES . |l ) - J ~ ‘ \
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SOCIAL ORGANIZATION

T . . <
_ Utilization of Resources (Cont.) {l -
<
Thef ‘satisfaction of people”s needs depends on proper planning and the conserva-
tion of both natural and human resources. : o .

-

. ~ ' .
7. Natural resources and. transportation were essential to tHe development of
¥

MARKET £CONOMY . -

America's modern industrijal society.

. L

2.

:People\make a living in différent ways.

Fedbra1,4§tate and local go ernments regulate a wid& range of economic activity,
which in some ways 1imit tfle freedom of action of individuals and businesses.

3. In a basically free enterprise'economy, govérnment plays a significant role in
setting priofities and using resources. - ' y
i
" 4.  The system of free enterprise has been a characteristic of the American economy
from its earliest beginnings. .
ECONOMIC STABILITY, GROWTH AND CHANGE ¥ [ - ,
1. Economic security depends upon the maintenance of an income, both individual and
business, which results in a circular flow of income among the public, business,
AN and government. ' I .
2., The process of production and the development and utilizatiqn of a labor force
are primary factors in the economic growth of America.
3. The _economy of ‘the nation is dependent upon the wise use of capital to

support continued growth and an increasing standard of living,

AR

o

2.

4

, .
Peopte are influenced by ané—hu§t adjust to the social institutions created by
their séciety; failure to adjust can lead to adverse - cersequerices.

Individuals, families, and groups are organized in avsociety by social_
“classés (wealth, education, occupation, and other sta'tus factors).

\
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Social Organization (Cont.) ‘ B '

3}f‘ In the history of humanity, firbanization”is the latest and most complex form
! of human adaptation: -

¢ . 7 v .
Although all cities are siffilar in their needs and activities, most are |
specialized and depend on“one or a few principal kindk-of activigies.

4

. [N o ~
5. The development of new inventions and technology over ‘the last hundred- years . -
has revalutionized the way in. which people Vive.

1
4

v

6. People from many-different social, economic, ethnic, agk national groups. have -

settled in the United States. ‘ <
7. As the American nation has grown, social institutions have become more complex
and numerous to meet the needs of a technologicat society.

1

evident due to social mobility.
\ -

I %
. . ¥ S
9.  No society is completely harmonious; some form of social disorganization s

« present:in«all societies. \ g

- -~ ¢ . 4 & P
10. Overpopulation occurs when more people live in an area than can be support7é/
adequately by its resources. ’

* i

*¥. Societies develop specific institutions (family, education, religion, go¥érnment,

economic institutions) to carry out the basic functions or meet the need$of a
society. »

.

SOCIAL CHANGE

i

AR

\

of society change at different rates. . .

1. Socia‘\changes often bring about some problems in society when differ%;t aspects °

/

£
« %
. %‘._‘

- £l

SOCIAL CONTRQP’

. . 13
1. Al groups, communities, and sociéties establish customs, rules, and laésithrough

social control.

3 Y
5 % ~
D
: . . N
2. Social control involves making laws, changing laws, interpreting laws, and %
. , , . 3 3
enforcing laws. ) Y
% !
3
4

«
-

| (J‘, ‘, ’ L.
o ¥ e

3
3

. » . '
. 8. Social stratification exists in American society; however, it is not cemspicuously.

s
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Social Control (Cont.) »

Conflicts inevitably arise in group organizations; all conflicts do not
necéssarily result in violence.

A1l social. groups and societies requ1re a system of behavior for human1ty to
survive. . '

a o

SOCIAL INTERACTION. ‘

1.

®

“All'peopie interact with the physical and social environment around them.

Cooperation occurs when two or more persons work together to ach1eve a common
goa] . .

Social behav1ors, attitudes, and values are developed and internalized through
communication and interaction. N

The 1nterac$1on of many different ethnic groups has resulted in the ereation of
a»cu]tura11y p]ura]1st1c American society.

M1grat10n and 1mm1grat1on have been consp1cuous forms of interaction among
Americans, particularly minority groups. -

LS

CULTURE -« ° - . . .

Every sbciety has developed ité own beliefs, ideas, skills, and technology
which can be called its culture. 3 B

" P
People are distinguished from other animals by their -continuous history, their
ability to communicate on a highly soph1st1cated Tevel through space and t1me,
and .;the development of culture.

Although there are severa] c]ass1f1cat1ons of race, most Ruman (cultura1) traits -

are shared. among all peop]e s ~ j [

Much of the cu]ture of any society is influenced by its geograoh1ca1 location,’
and abundance and availability of natural resources. ;o

Every society has its aesthetic act1v1t1es, all humans %ire capable of creat1ng
and part1c1pat1ng in culture.

.




Culture (Cont.)

o 6. An individual's cultural sﬂrroundihg exerts a. powerful”influence throughout

te life. People think, feel, and-act according to the dictates of their culture
in order to be an acceptable part of it.

.,d4. Governing bodies are structured according to the purposes of the group, community
"~ or nation; and may change as values arnd interests of the group change.

':. “ LY

i Q o . . ’ .
ERIC " | . - L .

A & The,deve]opﬁent of neﬁ‘techno1ogy and inventions over the last hundred years
‘ , has :?vo1utionized the way in which people live. '
N
n LA .
8. Cultures and civilizatipns of the past have contributed to societies of the present.
~ 9. The varied backgrounds/ of many individuals and groups that come to the United
) States have blended tp form a national culture with local and regional
differences.
10. People change their culture to cope with néw problems. They have survived in
‘ hosgiie environments where less adaptable creaturés have been forced into
extinetion. - .
& 11. *Humanity must cooperate and learn respect for .one another's culture; what is
T considered acceptable behavior in one culture may be considered detrimental -
e~ behgvior in another. . ) .
CULTURAL DIVERSITY
1. Cultural differences among groups stem from their different.backgrounds,
experiences, and environments and may represent different stages of development.
. 2. Different societies have different attitudes and values which cause people's
’ living thits to differ.
. / ) : -
FAMILY
1. The family is a primary force in thetFansmission of culture. :
. - 2. Patterns of fémi]y 1ife differ among various cu]tufal groups, but the basic
. functions are the same. .. 3 o
POLITICAL SYSTEM . —
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Political System (Cont.) T

° o o ~
r P\O B .

. ¢ . : &

.2

2..

Political organizhtion (government) resolves conf]1cts and makes interaction
easier among people within their environment.

The Const1tut1on of the Un1ted States provides Mr the basic tenets of

democratic government (i.e., the functions and services and limits of gover ent).

POLITICAL CULTURE/CITIZENSHIP .

1.
2.

3.

A democratic society is dependent upon‘citizens who exercise civic responsibility.

w

The bas1c tenets of democratic government should be understood by all American
citizens, which include the functions and services of the government and an
understanding of the Constitution. d

4
[
The understanding of the working of local, state, and federal ngeanents\is a
civic responsibility of a]l Americans ‘

Members of society, through part1c1pat1on,tmod1fy the funct1ons of government
to meéet their changing needs and values. . .

v -

SELF-IDENTITY

1.

0 W

6.

Each human being is different physically, nfentally -and emotionally from others, -
and yet is 1ike others in needs, feelings:

A11 human beings learn thfough their senses: by observing, listening, smelling,
tasting, feeling, and practicing movemerits. -

Individuals are influenced by environments of home, school, and community.

VN . -, *

A1l human beings have basic physical and emotioﬁa] needs.

Individuals have the ability to”do and be many things, but each individual_is
unfque with his/hen own specia] set of abilities.

~

The social self is the picture people have of themse]ves as ref]ected from the

various groups to whicgh. they -belong. . -

)
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‘.‘V‘
1. Records, printed documents and artﬁ?acts provide information on civilization's
accomplishments. o
2.
or points of view.

GLOBAL PERSPECTIVE

Ol
-
N
*
].

Facts are subject to varying 1nterpretat1ons, influenced by beliefs, va]ues,

$
)
g
&

People have vast re30urces at their command which can be used either for the
good of humanity or its destruct1on

l‘l‘

In the contempora }y world, events have a significance which reachas far beyond
the limits of a ‘nation or place of origin; in such circumstances, the world-wide
relationship af events must be understood.

~ *

People are |

reflect thi

rt of a world commun1ty, thus the1r attitudes and values should
v orientation.
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The iindergarten chi]d‘s world and the cognitive deve]opméntaT level of the
child at this age'require’ that most 1earn1ngzexper1ences be concrete and

_related to the 1mmed1ate env1ronmeﬁt Iheschﬁld is tonéerned with “the self

¥
and needs. to understand that while %11 human be1ngs are un1que Jin some ways,

all peop]e have-the same bas1c needs. . The thiTd needs to 1earn to get a]ong

w1th others, to share mater1als and to. c00perate to accomp]ish tasks. There

~ Avﬂ

shou1d+be exper1ences that a]ﬁow for m0vgment and- exp]orat1on of the schoo]

o
s .

environment. There shou]d be experTences where the ch11d cangﬁearn to

express and extend 1deas and fee11ngs. The exper1ences shou]d sat1sfy %F

“ 0y ¢ <

‘well 3s arouse cur1os1bx,about the wor]d around the child. .
[ : H ” z ~ .
xﬂ,‘*@ . . w a&g‘ % ’:’ = E ) N N , '
The- Content°°%é~ > ce T m : o ' €.

L—

o ' .
>
EY N ~
< -

e |
/ < ¥, 1:- {}/' ) ‘_/ N @
THe content in k1nd§$garten gﬁheralky focuses*on-the child‘s-egocentr?e 4

’l‘t‘x,

concerns and is re]ated tostheg§e1f andgthe”1mm%d1ate environment The

¢

ifmediaté env1ronment may extend beyond chﬁne1gthrh6dd due tp té]ev151pn

344;

ES

*and other communication media. : . 0T, ,€9§? e N .
- v . . 5 © v ’: s - . ) . W
. . “ 4 S-‘ ¥ "% . ' ' v
§ome Questions and Issuesh . AR PN
- . ’ p :, < Z/’ - ° -~
R .
e  Should we.all be good in everyth1ng? o '_;?§9;e.‘ - - .
o Should we let ofhers know how we feel? - o ew;y. v </,r~'";‘f*\~‘«
}‘ - ' €. ’/ »
-8 Should we dislike someone who cannot or does not want fo be our fr1end” .
. . P e S
° What is the best way- to treat a fr1end? - & . )
o Nhy is it important that we he responsible7 & ’
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" HUMAN EXPERIENCE

N KINDERGARTEN  &—

. Concepts and Generalizations

CHANGE (A1l human beings and institutions are subject to change over a
period of time.) ) . - -

. A11 human beings change physically and-mentally throughout their 1ifetime.

. Individuals 0r<€£9”Ps can EYing about .or impede change.

%N

. Customs holidays and ways of thinking are- the result of past history.

V4

CAUSE AND EFFECT

o . _Actions, ideas, amhdecisions have consequences.

SPATIAL DISTRIBUTION (Locatioﬁ)’

. Know]edge of location can help in understand1ng the natural and physical
environment we live 1#& A g

. Every object has ‘a geographic ‘location.

CLIMATE AND" WEATHER

]
] Climate and weather’ changes affect the kinds of activities people engage
in. ‘ o 1
4

~INTERDEPEND€NCE (People are-interdependent)

L] Each 1nd1v1dua1 and the family are important and responsible units of
the larger commun1ty, the nat1on and the world.

¢ - ‘

) As members of a fami]y, a community, a nation and the world, people

i
-

are interdependent for satisfaction of needs( N ¢, .
SCARCITY, NEEDS AND WARTS ' , o~ ‘ - .
] é;;ources are scarce and choices must be made. . ‘
SOCIAL CONTROL - Y o -
] A1l socjal groupshénd soc{eties Fequire é system of behavior for hJﬁanity
to. survive. s . . 5
SOCIAL INTERAGTION. . ) \ »

.0 A11 people interact wigh the.;;>sipal and social environmght around them.

. Cooperation occurs when two or more persons work together to achieve

a goal which will be shared in common.
- > ‘
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FAMILY ' : >

.
<9
- . 7\

§ . ,
®  The family is the- primary force in the transmission of culture.

POLITICAL CULfURE/CITIZENSHIP

® A democratic society is dependent upon citizens who exercise civic
responsibility.

<
~

SELF-IDENTITY

+

! A ¥ Ov ’ 3 -o -
° Individuals have the abi]iti to do and be many things, but each indivi-
dual és unique’with his/her owyn special set of abi]i&jes.' .

° Each human being is different physically, mentally, emotionally, and
socially, and yet is like others in needs and feelings.
X AN

-

® A1l human beings have basic physical and émotional needs.

° A11 human beings learn through their senses: by observihg, listening,
smelling, tasting, feeling, and practicing movements. :

GLOBAL PERSPECTIVE

R P : o
° People are part of a world community; thus their attitudes and valyes
* should reflect this orientation. \

o2
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AREAS OF STUDY (Topics)

*

Me ... Who Am I?

Like, unlike others
Feelings; Behavior

Physical /and Emotional, Needs

- Change {(physical, mentat)

Making choices

Learning

Classroom, playground
Family _

School

Consequences of violations

! TP ’
;Roles, Responsibilities

3

Student
Teacher "
School staff
Family members
j Friends '

;

Fapily

Interdepende;ce
Cooperation

‘Roles .
Rules ‘
Customs

¢
School Environment

« Location
Natural
Hugan made

Time
—e

Hour .
Day (days of the week)

Wedther

Climate
Temperature

»5

wld




¥
© Me ... Who AmT?
\ . Like, unlike others .
2 Fee11ngs Behavior
‘ ™ -Physical and Emotional Needs
, Change (physical, mental)
Cal ) Making chotces
T Learning
\Qi“ \ .
\/
Wéather ¢

, 4

Rules -

Classroom, plg;;}ound
Family

" School
.Consequences of violatio
-
)
: | :
ME
- — \ t )
. Roles and Respahsibilities
—T]me_' \ Sturde o\v -~ N

Hour ) Teacher |

Day (days- of* the week) . School staff .

: . Family members
. Friends
i . - N = ‘ ;
Ay S |
School, Environmént Family . .
Natural ad 5 Interdependence
Human made « » Cooperation .
: Roles T
Rules
: " N Customs .
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ySocial Studies learning should result in having students demonstrate the iol]ow1ng
1n depth and scope appropriate to their level of development:

) Deve]op an understanding and apprec1a¢1on of people and env1ronments
in their own and other cyltures.

(2 Develop and use inquiry p ocesses at their present level’and as a
basis for future learning \{n prob]em solving and decision making
situations beyond school experiences.

(] Develop sf’dy skills needed| for active and independent 1earning‘

) Develop values and attitudes that reinforce a positive, rea11/}n
self concept.

) Develop understanding of historical and social science concepts and
generalizations that are usefu] in learning about present life as well
as more complex concepts that will be encountered n later school
experiences. ‘

+~ In addition, by the end of the kindergarten year, students shou]d demonstrate
comgegene+e§’related to the curriculum as follows:

) Describe how human beings c¢hange (self). .

. ) Explain the importang of' the~family in a person's Tife.
Identify and describe the major roles and functions_for membeﬁEﬁof the

family.
0 Explain wa the individual and the fam1[y are dependent. on others for satis-
s faction of needs. ) . L, T .
3 o o <. ,
) Describe the organization and structure of the school. : ?
) Identify and describe the major personnel in the school. - . .

o Explain the rglationship between rules of conduct and their respons1b111ty
'\c_\,y~ to.self and others. - [

) Accept the consequences of violating rules. : .
. Communicate feelings and ideas. ‘ )
] Describe what makes them feel good about themselves. - BN
. Give examp]es of behavior that iflustrate respect for themselves and others.
) ‘ Descr1be their own personal characteristics that others feel good about
. Exp1a1n why their personal behaviors are acceptable’ or not acceptable. .
° Demonstrate social behaviors which encourage acceptance by others.
‘ o Describe their personal behaviors which shou]d be changed or 1mproved upon
and demonstrate cﬁﬂﬁge or 1mprovement ; .
SO ‘ ' -40- 5 -
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. | ‘
Cooperate with one or more persons Yo achieve a common goal. e

Describe ways of solving ¢r preventing .conflict. -

~

Ident1fy examples of problems peop]e have in gett1ng a]ong with each other

~

Obta“ns information related to a soc1a] problem from parents or re]at1ves\

Describe and accept ways in which people are alike and.different.
Describe basic needs of all human beings.
Describe ways_%hrough which all human beings learn.

- Listen and pirticipate in social studies group activities or discussions.

Listen and accept opipions of others in social studies group discussions.

Explain why choices mu§E~ES\EE?e.

Describe activities in relation to time, climate, weather. -

-

Interpret pictures.

Explain the relationship between pictorial symbols on a map and real things
on earth, .

Describe physical features of the environment. .

~ Use directional terms with understanding. :

Describe objects in relationship to one another.
Orient .themselves to location in relation to things in the environment.

n
-p
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! X | * FIRST GRADE

. _ .
! . . ~c_, > b o

The tirst grade ARild is inqu?sitfve and has a great desire to 1earn&' While

.the ch11d st111 is concerned with the self 1nterest in others isﬁeﬂident

Act1v1t1es need to- be var1ed .as ‘attention span is still somewhat 11m1ted but

- L e 2, -

the ohi]d can be motlvated'to learn 1n a wide range of academlc and creative

subjects -The f1rst grade ch11d ‘€an cooperate with others fo comp]ete a task.

é —
s
The Content ;
—_— s
5

The content focuses on the/;jz]d and how one relates to the Family and to

other groups or peop]e;an tie world. It beg1ns w1fh an exam1nat1on of the
. ch11d s own famm]y and scﬁoo] ands;ont1nues Jnto the community and family
‘ ,groups of\,other cultures’ J'he first grade chﬂd should be encouraged to ’

g
. accept the dwfferences as well as the simiTarities among peop]e .

.- %
PR > “,0‘5_

+

v
-

¥ - .’P -
égSome{Quest1ons -

, At . 4 -t ¥

e . &

. @ How do i'behave:in“groups? - family, school, church, other.
° What are my responsioilities? 3
o  Why are groups formed?

“e  How are peob]e a]ike? _Different?

* What'do 1 learp from my fannty?'

Some Issues - e . .

.
9

° Which form of family is better, the nuclear (father, mother,'children) or

the extended (including relatives) family? ‘ . C
) . .- What:is the bes.t way to take care of our elderly? » \
. hho should make the family rules? i —, | » i
o (] Shou1d.ehildren receive paygtor doing’chpres around the house?

. 4 57

-~




k ‘ . FIRSTGRADE

o ’ Concepts and Genera¥§zations
B w -

CHANGE (A1 human beings and institut{oné re subject to change oveh~a
- period of time.) :

P
e ° All human be1ngs change phys1ca]1y and menta]]y throughout their 11fet1me ®

® _People need to learn to adapt to change because change-is cont1nuous and
universal.

[ Change w1th1n a cu]ture may be brought about through contact with ‘other
cultures and soc1ety

HUMAN EXPERIENCE . ’ . ,

° Customs, holidays dnd ways of thinking are the result of past history.

CAUSE AND EFFECT

.

() Act1ons, ideas,- and dec1s1ons have consequences.

SPACE AND TIME

4 - .
) A1l events can be placed within a framework_gi space and time.

SPATIAL DISTRIBUTION (Location) .

+

4 Every object hay’a geographic 1ocat1on '

] Maps are tOQ;&df%; 1dent1fy1ng geograp ic patterns.
INTERDEPENDENCE (People are 1nterdependent.) , '
. @  Each individual and the family are importart aﬁdk}espons1b1e units of
—_— the larger community, the nation, and the world. .

®.  As members of a family. a commun1ty, a nation and the world, people are
' interdependent for the satisfaction of needs. . -

2 ’

SCARCITY,. NEEDS, WANTS

[} A11 people have basic needs that may be met in different ways.
- A Co . .

-

®  Resources are scarce and.choices must be made.
v J :

LY

SOCIAL ORGANIZAFION , o '\

o People are influenced by and must adjust to, the social institutions
created by society; failure to adjust can lead to adverse consequences.

° Societies deve1op specific institutions (family, educatlon, religion, P
government, economic institutioris) to carry out the basic functions ‘
or Teet the fundamental needs of a society.

o <43, 908
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e A democratic-soCiety is dependent upon c1t1zens who exercise civic

Y

SOCIAL CONTROL

»

o Social gontrol involves making laws, chang1ng laws, interpreting
laws and enforcing laws.

) A1l social groups and societies require a system of behavior for
humanity to survive. ’

SOCIAL INTERACTION

s

o A1l people interact with the physical and social environment around
them.

H

e ° Social behaviors, attitudes, and va]ues are deve]oped and internalized
through commun1cat1on and interaction. )
" .
FAMILY .
B A' >
() The family is the primary fOrce in the transm1ss1on of ctlture.

POLITICAL CULTURE/CITIZENSHIP

-

respons#bility. . ot
& ¢

SELF-IDENTITY . /

‘ ’ L 9
o Individuals have the ability to do and be many thing%, but each individual
is unique with his/her own set of special abilities.

° Each human being is differ%nt_physica]]y, mentally, emotionally, and
socially, and yet like others in needs, feelings.

° A11*human beings have basic physical and emotional needs
[ 2 Ind1v1dua]s are 1nf1uenced by environments of home, school, and’community.

GLOBAL PERSPECTIVE . . -

o N -

] People are part of a world commun1ty, thus their att1tudes and values

should reflect this orientation. .

)




- AREAS OF STUDY (Topics)

-

Self (Reinforcemen‘P extension of kindergarten) \"”'{/

+ People are alike, yet un1que N
Physical, psychological needs
- Attitudes, values o~ :
. Special ab1]1t1es, 1nterests :
Responsibilities . .
Changes ) ) \

Fami]x (Reinfortement; efteﬁsiod of kindergarten) -

Interdependence o
Cooperation
Customs
Ro]es * uk
Making choices 1
Families in Other Cultures
Badic needs ‘ 4
Roles, work . . %
Customs : : ¢ " . ) t .
Leisure -~ . ‘ s
Families in Other Types of Communities s
\ (Rura]-urb&n-pioneer days-ancient Hawaii)
Groups ' e .
Rules " r
& Interdependence - -
%o L. Leader . $ )
Members' responsibitities/cooperation . . , '
Rules/Roles (Reinforcement of kindergerten)
Students, teachers, other staff
Consequences for violations N
Reasons for rules
. \
Map Skills .
Location of school and classroom ?
Location of home.and neighborhood
i Holidays, Special Events 60 A
)
haa ™

Celebrations
~ Ethnic customs

-45- .
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i .

e Self -~ . . ‘ - _ ¥
: — People are alike, yet unique :
- R S0 Physical, psychological needs
. - M Attitudes, values
“ : Special abilities, interests &
‘ Responsibilities »
S Changes '
! . ¢ . .
N o > B Interdependence
‘Holidaysy Special Events , B Cooperation”

. Celebrétions ¥ Customs -

, g , Roles .
 Ethnic Customs., Making choices
(.' o =t 4 .-
e“!‘ * . - .
L] A ? N ‘ -: . ‘
, ; ﬁ g " . Families in Other Cultures
o L e FAMILIES/GROUPS - — ‘¢ nee

' 11 " | . - ' Basic needs
-2 Map Sk111§ - ; __—_“______T— - Roles, work

' Location of ‘school . ) Customs .

, t

Locatipn of classroom

oy N

1 N - . Leisure [ »

. 3 [ ot N , -
4 ‘Families in.Other Types of Communities
v (Rural-urban-pioneer days-ancient
Hawaii]
‘Rules/Roles - ' Groups "~ g,
’ Students, teachers, other staff . ' Rules X -
' Consequences for violations ‘ . Interdependence

Réasons for rules . Leader _ '
T Members' responsibilities/cooperation

"

N
., o
61 ' ' \
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.~ OBJECTIVES

Social Studies learning éﬁbuld result in hax%ng students demonstrate the following i o
in depth and scope appropriate to their Tlevel of dévelopment: o .

* Ugvelop an understanding and appreciation of people and environments
in their own and other cultures.’ ‘

® . Develop anduse inquiry processes at Lheir present level and as a o
basis for future learning in problem-solving and decision making
situations beyond school experiences. ’

. Develop study skills needed for'active‘énd.in@epeﬁdent 1eaFﬁinéﬂ

0 Develop values and attitudes that reinforce a positive, realistic :
self concept. ’ - ‘

_,,j - 0 Develop understanding of historical and social science concepts and
generalizations that are useful in learning about present life as well

. . as more complex concepts. that wj]] be enhcountered in later school
experiences. .

~

In addition, by the end of the first grade, students should demanstrate competencies
related to the curriculum as follows: to )

., o Describe changes in' the self and family. ‘ ' ‘
° Identify and describe the major roles and functions for members of the
- family. ' g - 0o
) o’ Descrjpe the ‘role of thé family and explain its relationship to the larger &
' community. _ . \ ) ‘
0 Explain how the family group teaches the social behavior of a culture.
0 Describe basic needs of the family and how these are met. .
’ °* . éxp]ain why choices must be made. :L ,
) Exp]a?ﬁyﬁ various members of the family influence how they feel abddt
themselveS. : ) .
e ~ Describe the org#fiization and structure 6f the school. oo
e Identify and describe the major roles and functions for personnel in Ehea\\
school. .
. Explain the relationship between individual right; and responsibilities-in-a |
group situation: - . . - . o .
. . Explain the neceséity for rules and'recognize when they shbu]d be changed.
e  Accept the,conseqhences of vio]atinj/:glgg. _ : e .o
’ o - Identify a brob]em'facing a student, the class, or school. v L
. . R " List the steps for resblvingfé problem in the‘q1§ss or school. ‘ ~
. . Idenfﬁfy examples of problems people have in getting along with each other.
o ) Obtain information related to a social prob‘].e‘m from parents qr other-adults. .
v ’ . NS . )

J
’ 1
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Explain the importance of interaction with others.

4 f
Bescribe how experiences and contributions of others inf]uence their

society. ] ‘

Identity historiCa] figures. (e.d. Washington, Lincoln, KamehamehaT‘Co]umbus)

.Describe what makes them feel good abbut themselves.

Give examples of behavior that illustrate respect for _themselves and others.

" Describe their personal characteristics that others feel 900d about, A -

Describe reasons why their personal behaviors are acceptable or not acceptable.
Demonstrate 6b1a1 behaviors which encourage acceptance by others. :}
p2n

Descrite fheir personal behaviors which should be changed or 1mproved u
and demonstrate change or improvement.

Describe and accept ways‘in hich people are alike and different.
Demonstrate by behavior toward others, that all people, no matter how

different they appear outwardly, are worthy of respect. ; L
Accept others as individuals. <. :
Cooperate with others toward achievement of a common goal. o~ to T

Describe their behavior towards others that enhances positive relationships.

. . - R
Listen and participate in social studies group activities or discussions.

Listen and accept opinions of others in social stud1es d1scuss1ons
Articulate and explain a v1ewpo1nt other than one's “own.

B}

Identffy and explain traffic rules and road signs. Cy

s

Exp1a1n the re]at10nsh1p between the globe and the earth

Exp]a1n the re]at1onsh1p between symbo]s on a map and the real th1ngs on earth.
Explain the purposes of maps . -

Describe physical features of the environment.- -
Use directionai terms with un erstandfng.

Use maps'to determine directio and distanCe
Recognize natural or constructéd landmarks 1n the commun1ty o >

Assoc¢iate correct pictorial-symbols with p1ctures of various natural
features . . D

’

’
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The Content y v

© >
.
. /
©
.
]
]

U * SECOND GRADE'

The Child

The second grade child is interested in new and diffe}ent experiences. ;;]evi-
sion and other, commun1cat1ons media have 1ntroduced the ch11d to peoples and
cuf%ures beyond the local commun1ty Consequently, there is.a need to deve]op
an-understanding of Ehe vast apounts af informatian one receives and the cﬁ?]d
wil]lnéed help in o}ganizing this "knowledge. " 11‘- .

N - -

- . - \ v
The secaEBJgrade child can begin to search for information independently and

to develop prob]em-so{Ving\ski]]sf

I

" The content focuses on an in-depth study of the characteristics of a communi ty
PR y' N

- and the interdependence within the community as well as with other communities.

It Beginsxwith exb]oring the child's own community, examining the immediate

Y e .
environment, and branches out to other communities and environments.

Some Questions . . : -
4 .

)
¢

(] Who are some pf the people in my community .we depend uponf i
(] How are ‘we dependent. upon other communities?

) . What k1nds of ru]es does my comnun1ty have Why are rules necessary?
(] What’ fac111t1es and services do we have in our community? Should we have |,
”others7

4

o ¥
. LI
W
- -

Some Issues

(] Shou]d the charm of old landmarks such as a h1stor1c bu1ld1ng be sacr1f1ced in
the name tof progress? )

0. Nas community l1fe in the 'good old days" better than it is in today;s '
communities? -

- 85
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‘ Some Issues'(Cont.)

0 Should people live in the community in whicﬁ they were born or shouTd they
move out and live in“any community they want?

° Which style of community life is better? - , ' .

0 Is life in our community overdependent on resources from other communities?

<

Is

-




SECOND GRADE

Concepts and Generalizations— ' ‘
CHANGE (A11 human beings and institutions are subject to change over a * J

< .

period of time.)

) People need to learn to adapt to change because change is continuous
and universal. Future communities may be different.

° Changes within a cu]{%E; may be brought about through contact with -
.other cultures and sodieties. .

e Not all change is progress; change may or may not be beneficial.

° The physical and social environment infllences people's ways of living;
people in turn, influence the environment.

HUMAN EXPERIENCE (Human experience is continuous and interrelated and comes
’ out of the past and continues into the future. Although
people are dependent on the past, they can free themselves
" from it.) ‘ ’

£

-

° PeopTe within a community share common traditjors, experierces, and
problems. . ‘ . . .

%

() Customs; holidays, and ways of thinking are the result of past history. ‘
. ¥

CAUSE AND EFFECT

° Actions, ideas aﬁH;f%cisioné have consequences.

~SPATIAL DISTRIBUTION (Location) . L.

> b

’ ] Every object ha's a gebgnaph}c 1oca£ionf'

Id
4

° Mapﬁ’g;e tools for 1identifying geographic patterns. : 2

° People'salives are influenced by their physical location on the earth
and the_avai]abi]ity of natural resources.

" Y
PEOPLE~I:AND - INTERACTION . A
o Climate, landforms, people and other 1iving things interact to form
e . environment.
’ < e - . - . .
INTERDEPENDENCE (People are interdependent.) - . ’ .

° A$ members of a family, a community, a nation and the world, people
are interdependent for the satisfaction of n z

‘ " UTILIZATION OF RESOURCES B

‘ - . . \ R
. People's utilization of natural resources is related to_their wants and
the community's.level of technology.

“ 6.7
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MARKET ECONOMY

W ) People make # Tiving in different ways.

SOCIAL ORGANIZATION

-

0 People are influenced by and must, adjust to the social institutions
created -by their society; failure to adjust can lead tg adverse
consequences. " . .

Individuals, families, and groups are'organized in a society by social
. classes (wealth, education, occupation, and other status factors)..

Societies develop specific institutions (family, education, religion,
government, ecdnomic institutigns) to carry out the basic functions or N
meet the needs of society.

SOCIAL CONTROL

-

o . Communities organize customs, rules and laws through social control.

e~ Social control involves making laws, changing laws, interpreting laws, °

"~ and enforcing laws.
-, 1

SOCIAL INTERACTION-

. .
-
» 4

(] Cooperation occurs when two or more persons work together to achieve
.~ a goal which will be shared in common. R .

’ y ’4 : . .
Secial behaviors; attitudes, and values are developed and internalized
‘through communicagion and interaction. : .

CULTURE - . T .

0 Much of fhe°cuLture of any society is influenced by geographical location,
s and abundance and availability of natural resources. : -

®  Anindividual's cultural surrounding exerts a powerful influence Eprough-'ﬂ
out Tife. Thé person thinks, feels, and acts according to the. dictates
, of the culture in order tg be an acceptable part of it,. - - ‘
- w R

) People.change their culture to cope with new prQQ}émg.
‘ N ‘ ':',,,;2' r
1-’.‘,»*{9“'
FAMILY “y?f ﬂf? !
. The family is the primary force in the tnansmf%sioh‘d? culture. -
! F> 100 .

> 2
&
>
4
*

P

(’ .

POLITICAL CULTURE/CITIZENSHIP

¢ 2 P
. . . s, et « . ! . S
] A .democratic society is dependent upon citizens who exercise civic
responsibdlity . o y - g e b :
3

SELF-IDENTITY' : ‘ .o ,

o

) Individuals are influenced by environments of hdme, school and “community.

. i e .
g i N s
3 S .

¥

‘52'° -~ :
v g9

7
7
1
:

N




¥
. /' . ’
Self-Identity (Cont.) _
: ‘ £ N « * ’. ’ o« . «
. ] Individuals have the ability to do and *be many things, but each individual
« 15 unique with h1s/her own specql\set of abilities. N ‘
GLOBAL PERSPECTIVE , ’ .
®
] People are part of a world community; thus the1r att1tudes and va‘iues .
-« should reflect this orientation. . . . - ”,
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AREAS OF STUDY (Topics)

Home Communi ty -

.People in the community o .
‘How people in the community make a ]1v1ng
Occupations . 1
Businesses ' 1
Industries ' L ot
Role of families in the community a
Consumers
Producers
Making choices
- Social institutions in the-community
Recreation «— - ‘ :
Education ) ¢
ReTigion
Customs, special events = . : "
Citizenship ' ;
-~ Rules, laws (classroom, school, community)
“Attitudes, values
o Prob]emsz changes, the future i;

Map SKills .

‘ Q """ Location of cdmunity on island, state, nation, world
. Phys1ca] environment . ) S

[
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. SECOND GRADE
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¥ . . .
. " . - - Map Skills )
K . ‘ - e . Location of community on-island, state, nation, wdérld
) o e 1 o : P Physical enyironment’ 4
- . . The Future? . < - . -
~‘£4 - - * -
- x *» Changes ' ) “
. R © *Z, Problems : g . T,
RN - . , '
B . A [
2 N ) s s »
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1 Recreat1on ___________,_—-c-——" a2 MY ,C\OMMUNITY . \C'I tizenship
. N . \‘. \ z N e * -«
Egtﬁa::;gn L0 ‘ ; o .= Rules, laws - ,
_ Relig ' - ' - : * Attitudes, values
z - . .
- N H o g . .
. - . n " h ‘ “Q
Earning a Living ' )
Businesses/Industries . : . ,
CL . . % - 'vPeep]e in_the Community = e
. e o
. . - 3z Fam1he‘s in_the COmmumt?
1 g -
~ 71 o Customs S;:‘Jec1a1 Events . .
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‘ | OBJECTIVES : ' - ]

Social Studies learning should result in hav1ng students demonstrate the following
in depth and scope appropriate to their level of development:

] Develop an understanding and appreciation of:people and env1ronments
in their own and other cultures.

] Develop and use inquiry processes at their present level and as a ‘
basis for future learning in prob]em solving and decision mak1ng )
\ _ situations beyond school experiences.

] Develgp.study skills needed for active and independent 1earn1ng

o Develop values afattitudes that reinforce a positive, realistic ‘ E
self concept. 3 : . !

¢

° Develop understanding of historical and social science concepts and
“generalizations that are useful in learning about present life as well ;
as,more complex concepts that will be encountered in later school _

* exper1ences ‘ |

-

In addition, by the end of thc second. grade, students should demonstrate competencies
related to the curriculym as follows: .* ‘ g
. Describe -changes in.the. self, family, and communitx. ’ o : §
] Explain reasons ‘for changes. . ’

. . Explain how nature and people change or influence th'e 'envi;ronment.
] Explain how-the environment influences human ]ife.

e i L aga g

] Ident1fy and descrlbe the major ro]es and, funct1ons for each member of a
family group. -

e ] Describe the role of the family and explaﬁn’jts re]at1onsh1p to the 1argeg
. community.

o e Describe the choices that families make and explain why. choices must be made."

] Identify and descr1be commun1ty workers and 1nst1tut1ons the fam1]y depends
upon. . o

o ‘describe the organizatjon agd Sunction of the schoo] ‘ ’ , . :
* L -
] Identi®y and explain community customs and traditions as a result of past
h1story ~——

1

Describe the major characteristics. of a Qommun1ty

Describe how people ih the community make a living.

-

]
¥ ) Explain how the community's basic needs are met.
Y
]

.Deséribe how government regu]ates individual and bus1ness activities.
" (safety, health) :

. ] [dentify prob]ems in the class, %chool or comrnunit)k. o

. K ° '
s . % R 5._- . \
- - .
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List the steps for resolving a problem in the class, school or community.
Identify examples of problems people have in getting along with each other.

Describe different forms of wealth in families and communities.

Explain the relationship between individual rights and responsibilities in
a group situation. -

Explain the necessity and purpose of laws and rules in the school and the
community. . o

¥
Describe the characterﬁst?ts'of good laws and rules.
Explain how laws influence their behavior.

'Accept the consequences of violating rules. -

Exptain how an individual's culture 1nf1ue&ce§ how one feels, thinks, and acts.

Describe and accept differences in others.

Cooperate with other% to achieve a common goal. - .
Identﬂfy examples of problems people have in getting a)Jong with each other.
Descrtibe ways of resolving the prob]ens‘§

Identify historical figures and te]H why they are important.
Identify historical fiQures Bt G describe the events they inflgenced. .

Describe how their lives are influenced by the environment-clfpate, weather
physical location, natural resources, people, other living thijgs.

.

Describe the globe.as amodel of the earth, _
Explain the relationship between symbols on a map and the real things on earth.
Explain and use map legends to interpret a map. '
Make simple maps of the school or community. i i’
Read simple maps with’understaﬁding.

Use cardinal directions.

“locate places on a map. ’ C ,
Recognize landmarks in the community.
Describe the location of things in re]ation’to, or direction from, another thing.

State the name of their community or city, the state, and the nation, and
locate all of these on a map or globe.

-
N t
L

a

I

Liste dnd participate in gropp. actiwities or discussions.
Listen and aecept op1n1ons of others in a discussion. )
Artlculate and exp1a1n a viewpoint other than their own in i group discussion.

.

2N

* S
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. : \ ‘ :
° Obtain information ke]ated to a social problem from parents or relatives.
‘ Gather information from as many different sources as possible. ’

5 :‘ L ‘
Describe what makes jthem feel good about themselves.

Give examples of beHavior that illustrate respect for themselves and others.
Describe their persﬁna] characteristics that others feel good about.

’ ! ! N\ .
Describe reasons why their personal behaviors are affeptab]e or not

%

—

acceptable.

-

Demonstrate social behaviors which encourage acceptance by others. -

Describe their personal behaviors which should be changed or improved
upon and develop ways to change them.

) Deécribe and accept ways in which people are alike and different.

I3

o

-




. THIRD GRADE

The Child Lo . .

*

The third grade child experiences many changes, physically, mentally, ehd .

.

emotionally. The changes in small muscle development result in improved eye

+ and hand coordination. As the child's reading ab%]ity improves, comprehension *

\and learning increases. Generatly, the child ‘has & longer attention span and is’

b]f»to discuss many more aspects of a topic.
\ :

o

The Content N ' ' °

The content focuses on various\tybes of communities around the world. This
“exploration OI d1verse communities may lead to viewing and accept1ng commona]1-

ties and d1ff rences. Distinct types of communities such as a city, a rural

b}

* .
community, a farm community, an early settlement, or a geographic area or regionf

~

may be the focus of study in any unit, ~\

Some QueStions%Qf ‘ ) ' ‘ .
. & '\“ ) N 3 < ‘:Q . ;
. ¢ Where do peop]e 1ive in the wor1d? - " : ‘
) ‘/thw are they s1m1]ar or d1fferent from my commun1ty7 ‘ .
. * How do peoplg adapt to their environments? )
- & L )
' Sqome Issues . ‘, ) . .
i ) , ‘ P

¢ . .
e~ Should people working 1'n the city be expected to live gn thei&y?

-
~ \

‘0 Should peop]e who work- 1n the city but 11ve 1n the suburbs. ﬁ*?lsity taxes?

o  Should cities be allowed to grow 1ndef1n1te1y7 ’ ‘ p : .
Gi What kind of commun1ty is preferable for'me (my future)? ' \\
% S - '

’ ‘o




THIRD GRADE

- *

" ~ - - \ * Al
‘ Concepts and Generalizations . A ,
& )

CHANGE * (AT1 human beings and institutions are subject to change over a period
' 'Of time:)

° Changes within a culture may be brought about-through contact with ofhe}
cultures and societies. . .

o Not all change is progress;-change may or may not be beneficial.

® . The physical and social environment influences peop]é's ways of living;

. people, in turn, inf]yence the environment:

‘e A11 cultures or communities experience change in.some form_although their

) response and adaptation to change varies. .

r HUMAN EXPERIENCE (Human experi nce is continuous and interrelated and comes out
of the past ahdeqntinues into the future. Although people

are dependent on. the past, they can free themselves from it.)

® - People within a community share common traditions, experiences, and problems.
.0 . . 9

° Customs, holidays and ways of thinking are the result of past}histofy.

CAUSE AND EFFECT

° Actions, ideas and decisions have consequences.

SPACE AND TIME - L . * -

° The universality and diversity of humankind can be viewed in the framework
of space and time. % )
|

SPATIAL DISTRIBUTION (Location)

0 Maps are toots for identifying.geographica},patterns.
‘e People's lives are influenced by their physical location on the earth and

- the availability of natura1,resources. :
‘e Earth is a planet in space made up of land, water, and atmosphere.

Pl

PEOPLE-LAND INTERACFION - - C : -

£

e  C(limate, landforms, people‘and other living things interact to form environment.
0 People can adapt to many different environménts and conditions:,

®  Geographic factors inf]qé?ce where and how people live and‘what they do;
people adapt, shape,{uti{ ze, and exploit the earth to meet their needs.
|
Lo

\
N\
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o
- SOCIAL CONTROL ' »

- INTERDEPENDENCE

. As members of a family, a,community, a nat1on and the world, peop]e are

. 1nterdependent for the satisfaction of needs. O

&
SCARCITY, NEEDS,'WANTS

o 'People trade with others to satisfy their needs and wants.

» Yege

UTILIZATION OF RESOURCES

.

] The culture of a community determines how resources w111 be a]]ocated and
used. .
L 4
SOCIAL ORGANIZATION s
] In the history of humanity, urbanization is the latest and most complex

form of human adaptat1on

¥

* A]thOugh,all cities are similar in their needs and activities, most are
specialized and depend on one or a few pr1nc1pa] kinds®of activities.

] The development of new inventions and techno]ogy over the last hundred
years has revolutionized the way in which people live.

A7

. Communities organize customs, ru]es, and laws through social control.

Y ) Soc1a1 control involves mak1ng laws, <changing laws, interpreting laws,

easier among people w1th1n their environment. -
e 2
L S
Lo . -61- . .

and enforcing laws.
A
;g? . Conflicts inevitably ar1se ip group Organizations; all conf11cts do not
) necessarily result in violence.
CULTURE . : ’

o  Much of the cu]ture of é‘; society is 1nf1uenced by its geograph1ca1
location, abundance and the availability of natural resources.

‘e . The development of new technology and inventions over the last hundred

years has revolutionized the way in which people live. ] "

FAMILY

. Patterns of fam11y life differ among various Cu]tural groups, but the

basic functions are the same. N

POLITICAL SYSTEM _ . '

. Governing’ bodies are structured according to the purposes of the group,

community, nation, or larger’ group, and may change as values and interests
change . <

0 Political organization (government) resolves conflicts and makes interaction .

g
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SELF_IDENTITY

o

GLOBAL PERSPECTIVE. )
B - “

People are part of a world community; thus their attitudes and values

.
should reflect thy;.origntation.

.
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various groups t% which they belong.
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The social self, is the picture people have of themselves as reflected from
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AREAS OF STUDY (Topics)

9]

Communities in Other Parts of the World (desert, arctic, primitive)

..  t ~
Location ) o

Environment- .
Utilization of Resources . e
Needs . - :

" ‘Wants, S ‘ -
Culture. - '
Customs, traditions [
. Food ¢ ..
*  Religion '
Family Life oL
.Education ) . -
Laws T , .
Leisure . - ‘
Preblems, changes ) -
. # Interdepéndénce with other Communities
N Different types of communities (cities, agricultural communes).
or communities of the past ) ’

s s !
¢« Communities in the Future

+ Map Skills ‘ -
Direction
Landforms
Waterforms .
Seasons b © ' : -
Climate .

latitude (Equator) . . :
f Longitude (Prime Meridian) : o -




THIRD GRADE ’

Utilization of Resourceg Map Skills

Needs( ‘ Directions
Wants . ' . Landforms
Waterfcrms
+Seasons
ate,
. . Latitdde (Equator)
' Longitude (Prime Meridian)

The Future of Communities

Problems
Changes

Environment

. ' Adaptation
) . Conservation .

MY COMP/"UNITY hd : Utilization of Resources

. ~© - OTHER- COMMUNITIES

Current Happenings

Special Events and
. . Culture (Ways of Living)
w Holidays (on-going ; —_— o
- . be i . . Customsw traditijons
topics Eo e integrated ' . Family 1ife -
in other units) - Food ’
: Retigign, values
Tools, work

Types of Communities "Education
Leisure

Cities '

Rural Communities
Suburban Communities
Settlements
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OBJECTIVES, o T a

Social Studies learning should resu1t in hav1ng students demonstrate the fo]loWTng\:b
in depth and scope appropriate to the1r level of deve]opment

\"
o. Develop an understand1ng and apprec1at1on of people and env1ronments
in their own and other cultures. . R .

° Develop and use 1nqu1ry processes at their present level and as a
. basis for future Jearning in problem- so]v1ng and dec1s]on mak1ng
AN s1tuat1ons beyond school experiences.

u/

o DeVe]qp study skillg needed for act1ve and 1ndependent learning.

* Develop va]ues_and att1tudes ‘that re1nforge a pos1t1ve, rea11st§c@
self concept. o .

‘.,

'genera11zat1ons that-are useful- in léarning about present 1ife as well
as, more complex concepts that will be encounteredagn 1ater school ~ -
experiences D.e . : Lo B

- o aw
. » < e t

In add1t1on, by the'end of ;he th1rd grade Students should demonstrate competenc1es
related to the curr1cu1um as fo]]ows <o .

Ld
o

o
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o
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-

¥ Explain how the physical and soc1a] env1ronments£1nf1uence where and, how
_people live and what they do and how. humans, in turn, influence and change

< the environment. - . ‘e L ey
Desorlbe how commun1t1es have adapted“to d1fferent environments.
Descr1be the schooy 1n04erms of a commun1ty ' Lo 'J\
Exp1a1n whylcommunwtles\are interdependent. ~ t e i

Explain the re]at?onsh1p between people's techno]ogy, cu]tura] background
and ‘thé use_of natural r sodrces . - -

s 0y,

‘ Exp]a1n why cho1ces regarding the use. of natural resources must be made ..

Explaip the relationship between the environment and the materials "
used for tools, - cloth1ng, shelter, and the mode of transportat1on “ \

. . .
R 4 . - r / . .
. el B . . -

' - )
Ldent1fy and de§cr1be the major ro]es and funct for each\member’of.the: °
family group,. @ . p . /,Dé [ g “

Describe the ro]e of the fam11y‘and exp]ain 7ts.re1ationship to'the 1arger
commuh1ty e .

4

. Ident1fy .the bas1c funct1ons af the fam1]y wh1ch ,are the same in all cu1tura]
groups.

Descrxbe'the needs of the‘fam1]y and commun1ty,and exp]a1n how they are met

Identify and accept dlfferences 1n culturat gatterns R _gé-
‘ Ident1fy commona]1t1es among all peop]es and commun1t1es:. 2 ' e
Ident1fy commun1ty problems. . ] Lo - o ‘S o i
Ident1fy d1fferent forms of wea]th o L ‘ Ty e S L ‘
ExpTazn how Gu1ture influencew the1r behav!or. q S i,\ o
. . . . oo I ) .
T e D eese L 8L T L

. * M

) Develop understanding of h1stor1ca] and- social sc1enoe concepts and 'F\:;\\

<

N
~

;3
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- f
Exptain the need for a government or governing body among groups of people.
Explain the re]ationship between individual rights and responsibilities in
a group situation. -

.

Identify a problem facino the class, school, or larger community.
List the steps. for resolving g prob]em

fIdentify examp]es of problems peop]e have in getting a]ong with each Jther

v

Describe scenarios oﬁ future communities.

Use globes and maps to develop COncepts of'.shape, area, distance, and
locatich’ < . .
Identify the earth as a sphé/e and locate: the hemiSpheres i'
Locate the equator . . e

) ‘/ .

Locate places .as situated north or south of the equator

Yse card]nal directions. - ’ .

Recognize landforms and waterform$ by their shapes and sizes. ) g
Use globes and mags to locate places or areas in the news. L0
[denti fy continents and .oceans. ) :

v

Locate their own community or island in relation‘to other communities and CoE

istands. . . . P
Use relief maps to»deécribe areas. . "'
Identify historical figures and te]] why they are important o AP
Identify historical figures and describe the events they inf]uenced
"(Washington, Lincoln, Columbus, . Kamehameha) \ o
. Identify the h15t0r1ca] figures most admired and describe the major motiva-
e _tion which gu1ded each into action, . v - "

¢ i 4 -
’

_Obtain 1nformation re]ated to afSOC1;ﬁ prob]em from parents, relatives, and

other sourtes. . g QN \ -
Gather data -from various sources and organize the data re]ated to a soc1a]
pmbkm . - ‘ B v
Distinguﬁsh between rekevant and irreievant data. when reviewing information
for so]v1ng a social prob]em' N - R
‘ ) “ - -/ . . . ; . .
Listen and participat% in a group activit . o

_Listen and accept opanions of others in, group diSCUSSTonF : L

Contribute an opinion or Viewpoint in a discussion., = '’

Articulate and explain a viewpoint other than‘their.own in a group discussion.‘

.
v . L o g L . . .
. . . . -

- . \ . b —66- g . \ : v
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: 7Y
Descr1be what makes them feel good ab0ut themse]ves.

Give examples of behavior that illustrate respect for themselves and others
Describe their personal characteristics that others feel good about. -

"Describe reasons why. their personaltbehaviors are acceptable,or.not acceptable.

Demonstrate social behaviors which encourage acceptance by others.

v Describe their personal behaviors which should be changed or improved and
develop possible ways to change them.

D§§cr1be and accept ways isin which people are alike and different.

. . )

1

AruiToxt provided by ERIC

> >
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® ‘ FOURTH GRADE

The Child o C o . : .
- Yy -

The fourth grade child is oftén self consc1ous and -prefers work1ng 1n groups

rather than working alone. - The child may prefer worR1ng with members of his/her own

sex. Therefore, the teacher will need to.provide exper?ences where ‘children of :
~ l -
both sexes can work together.

4

L . . . ¢

. ] o t. .
~ The child is better able to understand abstract concepts and the "why" of normal
' . ’ . \ ‘ .

decisions. He/she is interested in other cultures and countries of the world.

o o -
The Content - o \ ’ o

#

The content focuses on Hawaii, past and pr sent: The'study of-Hawaiian culture
.and. other cu]tures'of Hawaii provide the ackground for uhderstanding that there
are many cﬂ'tura1jsolut1ons to the prob]ems of 11v1ng Extend1ng the use of .

) .

research skills is important, as—well™as developing cr1t1ca1 th1nkqng, and

problep-solving skills. Va1u1ng act1vrt1es should be provided.

. e
. - ~ . —_—

- . - ° v . »

N -8 L 3 o
Some Questions '~ " \ .
o ’ \ -
¢  How did the early Hawa11ans solve the problems of 11v1ng7 )
g - - \ [ ‘ °
| ) Who did what7 In what relationship to othgrs7 - . -
| . ) How d1d pe321e learn what was proper in this culture? . . P
f . What is the relationship between the cu1tura] system and the environment?
| AN . - 4
<\ B P » \_/ ' A
Some Issues : L e

| ‘e, Shou]d the western people have éﬁipted the_Hawa11an ph11osephy toward
EE nature? . L Lo

(P 4
‘ ¢ How can we conserve the earth's resources?’ , o\
. é . .

e What 1aws'heant to protect the environment are‘or‘¥ou1d~be justified?
; L L eE— N
ERIC . - o . 86 ]

N




" B - FOURTH .GRADE ‘ ‘ )

: =, - . - , e ,
* \Concepts and Generalizations ‘ .
Y . d \ ' . ' . N
" CHANGE (A11 human beings and institutions are subJect to change over a period
of time.) ) e, .
X . (S ;
: @
o  People need to learn to adaptéto change, ‘because change is continuous ,
- o . and universal, * .
/‘ A
\ ¢ - Changes within a' ctture may. be brought about through contact with other
- cultures and soc1et1es, 1nvent1ons, etc- 7
° . . 67 *
) Not a]] change 1§ﬁprogress, change may or may not be benef1c1a] NS
. i
. . The phys1ca1 and social environment 1n$diuenc$ people's ways of Tiving; _
-people, in turn, influence' the env1ronment a e .

) A1l cul tures or commun1t1es exper1ence change in.some form a]though the
response and adaptation to.change varies.

. , \

.!O

qo The h1stor1qa1 past 1nf1u nces the present; the deve]opment of gocial, . I‘°
, political, and ‘fUnom1c institutions have been 1nf]uenced by whit has gone - &
Qn before. ‘ \
HUMAN EXPERIENCE ~ * ~*'0 = 7 — —— . , ’
. Customs, holidays, and ways of thinking are the result of pas‘t history. ‘
7 CAUSE AND_EFFECT o - ' o . T
| K }\ N Yo ) - 051 . V/
| . Actions, ideas and decisions have consequences. ,i °
: N S . K *
SPATIAL DISTRIBUTIO‘N (Location) - v -

) Know]edge of JQcatfpn can help in understand1ng the naturaf and phys1ca1 ’
env1ronments we, 11ve in., -, . - .

v
’ - h

. e 'Maps ar'e too]s for 1dent1fy1ng geograph1c patterns
¢ - People’ §/11ves -are 1nf1uenced by the1r phys1ca] Tocation op the earth ' ‘

. ©and the ava1dab111ty of matural resources. . N L
7

) Earth is a .planet in ‘spate made up of 1and water and atmosphere (d1reet1on‘
grid, longitude, rotation, and revolution of the p]anet are geographic
character1st1¢s of the earth) . .7

“r o

PEOPLE LAND INTERACTIONS T U

, 1] X ‘
’ Geographic factors influence where«and how people live and what they do;s.
people adapt shape, utilize, and exploit the earth to @ﬁet their needs
‘ -. :‘ ¢ . R _‘,-1‘ [} -
INTF.KDEPENDENCE ' L Ty o Co S C B
§ ., 0 As membérs of a'fam11y, a comnun1ty, a nation and the world, peop]e are ..
interdependent for sat1sfact10n of needs M; ‘ » . .

’87 . e .

. \ L
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UTILIZATTON OF RESOURCES - . ) . . L f

o The cu1ture of a community determines how. resources yi]] be allocated '

. and used.

0 The wise use of kconomic resources is essential tor the growth of our =

’ state; ,this involves understanding of related concepts such as scarcity,,

interdépendence market economy. -~
) The satisfaction of people's needs depends on proper planning¥and the

tonservation of both natural and human resources.
fa

SOCIAL ORGANIZATION

o -

\;eopie are influenced by and must adjust to the social institutions created

)
by. their society; failure to adﬁust can*]ead to adverse consequences

) Individuals, families, and groups are organized in'a society by 6d¢ial -
classes using criteria such as wealth, education, occupationX othe s 1

e . Pegple from many different social, economic, ethnic, and nationaiﬂ!roups '
_have settled in Hawaii and contributed to society. :

) 'SOC1etTes deve]op speCific institutions (family, education, religion, %
government, ‘economic institutions) to carry out the basic functions of
a. society. . ,

3
- - . . Pl
~SOCIAL CONTROL- . ’ . !
-0 Communities and societies organize customs, rules, and laws through soc1a1
contro] .

) gSociai contro1 invoives making Taus, changing laws, interpreting laws,
and enforcing 1awsp, . 4

) A]] SOCial groups require a system of behaVior for humanity to survive.

CULTURE : C . »

) 'Every society has developed its own beliefs, ideas, skills and techno]ogy
which can be ca]]ed its culture. ,

° Much of the culture of any society i's dependent upon‘its geographic 1ocation,
and the abundance and availability of natura] resaurces. :

) An individual's cO]tdtaT surrounding exerts a powerfu] in¥fluence .throughout
life. The person thinks, feels, and acts acdording to the dictates-of the
cu]ture in order-to’ be an acceptab]e part of it., '

ST, X i “‘ K

FAMILY N . : c . .

o !

Patterns of family’ 1ifeadiffer amqng cuitura] groups, but the functions
remain the” same. }TQ; = . .

a o . <o
’ N . .
e . e . . 3
1 . - . .
N L - ' v . v
: A [0 P :
- : - 88-
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. POLITICAL SYSTEM - ’ l T . ‘
* e, CGoverning bodies are stryctured according to the purposes of the group, . Cile
community, nation, or larger group and may change as values and 1nterests

change'

° POldtical orgig1zat1on (government) resolves conflicts and makes 1hter ction
easier among p ople within their environment. }

S . J
- " The understanding of the work1ngs of local and stat®e governments is a'civic
. responsibility of all Americans. : y
POLITICAL CULTURE/CITIZENSHIP ‘ R \

. sy et s e . f
e A democrat1c soc1ety is dependent upon citizens who exercise civic reépons1-
' 3

- bility. )

+ e . The basic tenets of democratic government shou]d be understodd by all
citizens, yhich include the functions and services of the government and

an understand1ng of the Constitution of the state and nat1on ‘ ~

4 -

HISTORICAL' INTERPRETATION . - SR

t .

.

) Records, pr1nted documents, and artifacts prov1de 1nformat1on on c1v111za-
tion's accomplishmerts. - .. L .
6¥BAL PERSPECTIVE ) .

>

° In the contemporary world, evehts have a s1gn1f1cance which reaches far
beyond the 1imits of a nation or place of 6%igin; in such circumstdnces,
’ the worldwide re]at1onsh1p of events must be u?derstood ’

““”‘*‘*i‘ - People are part of a world community; thus the1r att1tudes and va]ues
shou]d reflect this or1enta§1on \\\\' .

ERY
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. AREAS OF STUDY (Topics)

4

Polynesian’ Migration
Migration theories
‘Moikeha legends

Geography of Hawaii ° . \
History of student's own area -.ahupua®a
_- Geology
-Climate ¢
Population today .
Map skills
Anéient,ﬂawaiian Culture \

-

»

Roles within the ahupua'a
Food - agriculture, fishing
Cooking methods B
Basic food plants !
Houses and home furnishings ,
.. Clothing
apa making

Government, Past & Present '
Py v

Symbols of royalty

Featherwork

Class system

Kamehameha ‘and Monarchy T
Govermment today (for comparative study) /[




FOBRTH GRADE

Geography of Hawaii ’

v
. Polynesian Migrationi , — %??;g%g- prime meridian
migration theories + Map skills o ,/////ﬁquqtor
moikeha legends History of student's ]gﬁ1$¥3§e .
. own area - ahupua'a ‘1ocgtion
a 4 . Population today direct . .
- : * distanc
! landforms ;
B wa terforms .
Ancient Hawaiian Culture <:/
RoTes within the family, ahupua'a, ; ‘
reTat1onsh1p to others
‘ Food - ' - ) LT Government, Past & Present
B ﬁgg;qﬁlture ’ e e . Symbols of royalty
' 15h1ng ARHAT featherwork
~ Basic Food plants . ) —_ - Cl ¢
P **Cooking methods ass system B
H s and home furnishinas Kamehameha and Monarchy
C?g§ﬁ1ng € rarnishing Government today (for comparatijve
- kapa making . study)
Religion, beliefs, values b ,
' Changes . S ‘ ;
Similarities anddifferences with : -thnic Groups
- students' culture ;o e - Contributions to Hawaiian

Comparisons w1th‘tﬁﬁay q

economy (agr1cu1ture, tour1sm, industry)

famjly roles

values . ° :
g Hawaii's Future

-

Y

{idet

society and culture = ¢

[ ! ]
Current Happenings

¥

(on -going topics to be 1ntegrated ‘
in other un1ts) .

-l




‘ OBJECTIVES

Social Studies learning should result in naving students demonstrate the following
in depth and scope anpropriate to their level of development:

° Deve]op an understanding and appret1at1on of 'people and environments
in their own and other CUltures

° Develop and use inquiry processes at their present level and as a
. basis for future learning in problem-solving and decision making
situations beyond school exper1ences

9

o\_ Develop study skills needed for active and independent. 1earning.

(] Develop values and attitudes that reinforce a positive, realistic
self concept.

° Develop understanding of historical and social science concepts and
genera]qzat1ons that are useful in 1earn1ng about present life as well
as more complex cencepts that wiTl be encountered in .later school

. experiences. X . -

.

In addition, .by the end of the fourth grade, students should demonstrate competencies
related to the curriculum as follows:

+

- R - m———  — - - e o —

° Explain PoTynesian migration theories. £
° Explain how culture determines a person's behavior, values, and world views.

Describe the re1at1onsh1p between the early Hawaiian cultural system and the

P environment. /‘ '
Explain early Hawaiian views on conserving the environment.

°
; Exp1a1n the necessity for wise use of the natural resources. ’
° Exp1a1n how people w1th1n a cu]ture learn the ways ¢hat are cons1dered p')
° Ident1fy the qualities of the ear1y Hawaiian cu]ture which endure today.
° Identify and describe the roles oT//ne.members of the Hawaiian Fam11y
) Identify and*descr1be the ro]es of the members w1ﬁth the ahupua'a.
, .tt Ident1fy and explain the fUnct1ons of the kahuna‘in ear]y Hawaiian culture.
- e Compareanclcontrast early Hawaiian, culture and th/(y owh, cujturél pract1ces
£ :‘jo~; Describe how the Hawaiians met their basic needs in terms of obtaining and °
‘ . cook1ng their fdod, providing for c1oth1ng and she]terﬁ
L _ , \
‘, o} Describe the 1mportance of rellg1on in Hawaiian cu]ture o -
» J Descr1be the Kapu system as»?e]ated to social control _and organ1zat1on’
* ° Describe tbe c]ass system as related to'social organ1iat1on : ’
° Explain the ;o]es of the alili, maka ainana, kahuna, kauwa and their re]at1on-

‘ ] ship to each other . - , ’ e

E) L N . 4290 . .

s}
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N

Explain the importance of Kamehameha to Hawaii.f
Identify the political leaders of their city or county and the state

Descr1be thé basic organ1zat1ona1 structure. and functions of c1ty or county,
and state governments X . e

°

Explain the necess1tysfor ru]es and laws. e L

Exp1a1n the re]at1onsh1p between rules of conduct and the1r responsibility
to, themse]ves arid gthers. : 7 .

Identjify the different groups that have sett]ed in Hawai'i. ) _ '

Identify the contributions of d1fferent¢gthn1c groups to contemporary
Hawaiian soc1ety . . e ‘ . -

-t
o, ' S
- - e < E) ~—

Explain how Hawaii is dependent on other states and nat1ons for satisfaction
of needs. . . .

Describe cultural practices from ethnic groups other than their own, and’
exp1a1n the1r acceptance or non- acceptahce of them.

Analyze the reasons for difficulties, 1n acceptance-ofcultuyral practwces —

that differ from their own. s

N % )
Use Tongitude and latitude lines ofr globes and maps in Jocating places. .
Exp1a1n the purposes of the equator, Pr1meiWer1d1an and the 180th meridian.

-

Locate maJor oceans .and continents. - s
Locate the" major islands of Hawaii.
Pistinguish the islands by their size, shape, ard position.

Explain how the islands were formed. © s

» Loeate Hawa11 in re] tion to the continental Un1ted States and the rest of
the world. a\ <

Distinguish land and water forms by their sizes and shapes.

M °

P -] e -

4,
Read maps to seek information regarding location, directidn, and distapce,

Reldte, current happenings, to areas on the maps and globes. ’

Contribute an opinion or viewpoint in a discussﬁon

Explain the °re1at1onsh1p between rules of conduct and one's responsibility
to selfl and others. . s

'.qArt1cu1ate and explain a viewpoint Other than‘their own in a group discussion.

Identify and use data gathered from Jmany sources inm seeking possible so]ut1ons

tp a sociadl problem. .o, ) . ,
Raise questions related.to a sdcial prob]em based on data gathered from many .
sources. . 5 .
. ) . 9:.:3 ” g “ * K * ’a
.. § . £ R _'75_ L cL e q‘ -
) ) Lo ' W,
o v P - - ’
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‘ ° Distinguish statements of fact from opinion when reviewing informatien for
solving a social problem. ¢ N

~ u

o Gather information from various sources and ,organize the data related to a
» = social problem. .

(] Distinguish between relevant and irrelevant data.wﬁen reviewing 1nformat1qn
© for so]v1ng a socialyproblem. . ..

<

e _ Describe the behav1ora1 character1st1cs which they be11eve would contribute
’ most toward ‘a positive feeling of" themselves. .

.

e Explain how friends can influence their behavior and hOW‘that'affects ©
. feelings about themselves.

o . Describe the cultural practices wh1ch the1r own families value and how the'se
. affect fee11ngs about themselves.

»

' 3 Exp1a1n how the various members of the family 1nf1uence how they feel about
s themselves. ’ ‘

@ <
- Ky
N T EY

< * -

° Describe the1r behavior towards others that enhances pos1t1ve relat1onsh1ps
"‘ ° Predict the probab]e reactions to inconsistent behaviors toward others

T e Listen and accept opinions of others and engage constructively in social .
-studies discussions. : . , ‘
. v, - ) ' ; ‘)' ) . .
i N - s . A A h - . ' .
. & 4 ] ‘. . « . . ’
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) ~—_ : - ~ FIFTH GRADE .. . : ‘
- v Q . a N i
- . u' . . *
~ . : A . . .
The Child : o e . T
. * ~_ s ot ' . °
3 ' N )

The f1fth grade ch11d experlences phySical changes and rap1d growth spurts

.

These changes may cause perlods of frustrat1on and anger. Genera]]y, the ghl]d gé“ '

v is enthu51a5t1c an‘d interested in*p]ac:es and’prob]ems in the‘ news., Most * ~ -

¢ v

persohal and soc1eta] problems are w1th1n the ch‘l]d S 1eve1 of understand'mg and : . .

teachers can he]p students understand the caUSes and effects of probﬂems . “T» . s ";
N - » . e ° 2. “
¢ ' ‘.7 v k4 ‘ > . ¥ v * MRS » 7 4 . ));"1
The Content ot S e A S
’“"—_a ' ' M N b -
. . , . o
S . ‘ ~ 'y ' Z:.V .. . ;
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Some Issues

-

Were the settlers justified in displacing the Indians?

Is revolution justified for peoplé who feel oppressed?'
Shou]d the United States continue an open policy of 1mm1grat1on?
".What can be done to insure equal rights for a1]7:

How can racial discrimination be reduced in U.S. communities?

Are the values iMplied in the Dec]arat1on of Independence, «the Constitution
and the Bill of Rights still valid? . g




FIFTH GRADE

Concepts and Generalizations

14

CHANGE (A1l human be

P}

ings and institutions are subject to change over a period

of time.) .
. , o ' ¢ i
(] People need to learn to adapt tochange because change is continuous and

universal. { . ' .

L]

o  Not A1 change is progress; change-may or may not be beneficiai.,

) The physical and social environment influences people's wayé of living;
©  people,.in turn, influence the environment. S

\ .

(] The historical past influences the present; the development of American
social, political, and economic institutions has been, influenced by what

has gone on’before. - ‘ '

. Economic and social change can be brought about by new developments in
-science and technology. -~ '
HUMAN EXPERIENCE (Human experience is continuous and interrelated and comes
out of the past and into the future. Although people are
dependent on the past, they can free themselves from, it.)

) Customs, holidays, and ways of thinking are the result of past history.

CAUSE AND EFFECT .

»>

) Events rarely have a single cause, but result from a number of .causes
impinging on one another. : i

) Actions, ideas and decisions have consequences. .

SPATIAL DISTRIBUTION (Location) ‘ ‘

* Maps are tools for identifying geographic patterns.

. People's lives are influenced by th&ir physical location on the earth and
the availability of natural.resources. o

»

. PEOPLE-LAND INTERACTION - . g ’

o Geographic factors influence where and fow people-live and what they do;
people adapt, shape, utilize, and exploit the earth to meét theirhngeds. )

J RN
I

INTERDEPENDENCE .o : E T

® . As members of a .family, a community, a nation and the world, people are
ﬁnter?qundgnt for the satisfaction of needs.

(4
N
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Interdependence -(Cont.)

° Regions in the U.S. are mutua]lx interdependent because economic and human
resources are not equally divided throughout the nation.

SCARCITY, NEEDS, WANTS

° Resources are scarce and choice$s must be made.

° A1l economic systéms face the problem of scarcity. Q\_,,

13

UTILIZATION OF RESOURCES -

The satisfaction of people's neeﬂs'depen&? on proper b]anning and
conservation of both natural and human resources.

Natural resoygz;;: transportation, communication and technology were
essential to the development of America's modern industrial society.

MARKET ECONOMY

.Federal, state and local goyernments regulate a wide range of economic
- activity, ‘which in some ways 1imit the freedom of action of individuals
.and businesses- ) ' -
In a basically free enterprise economy, government plays a significant
role in setting priorities and using resources.
Al o

The system«f free énterprise has been a characteristic of the American
economy from.its earliest beginnings. -

e 4
ECONOMIC, STABILITY, GROWTH, AND CHANGE

Economic security depends upon the maintenancé of income, *both individual -
and busingss, which results in a circular flow of income ame@d the public, .
business and government. ' ’ , .

4

~ The process of production and thes development and utilization of a labor -

- force are primary factors -in. thé- economic growth of America.

.0 The economy of the nation.is dependent upon thé wise .use of capital to
support continued growth and an in¢reasing standard of living.

S

SOCIAL ORGANIZATION . | . » w

3

The development of new inventions and techno]ogj over the last hundred
years ﬁas fevo]utiohiged the-way in which people live. - .

People froh’many different social, ecapomic, ethnic, and national groups
have settled in the United $tates.

. As the American nation has gfown, social ipstitutions have becoie more .
- - gomplex and rumerous to meet the needs *of a technological society.

B

[
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Social Organization (Cont.)
: ~

0 Social stratification exists in American soEiety;enowever, it is not *
conspicuously evident due to social mobility. - - '

(] No society is completely ‘harmonious; some form of social disorganization
is present in all societies. ¢

Y

SOCIAL CHANGE ' g o

(] Sotial changes often bring about some prob]eQaain sociaty when different
aspects of-society change at different rates. =

’
P

'SOCIAL CONTROL . ‘ . o ST

] Social control involves making lawéu'changing laws, interpreting laws,
and enforcing Taws. .

A * . . {

SOCTAL INTERACTION /

!

o The interaction of many different ethnic groups has tresulted in the
creation of a culturally pluralistic American society.
b . 2 .
. Migration and immigration have been conspicuous forms of interaction

. among Americans, particularly minority groups.

14

CULTURE T L :
(] Every society has its aesthetic activities; all humans are capable of
creating and participating in culture. —_ -

] The varied backgrounds of the many individuals and groups that came to
the United States have blended to form a national culture with local
and regional differences. ] - e

-

FAMILY SN o . -
] Patterns of family life differ among various cultural groups, but the '
basic functions are the same. .

”~

PY . .t “ T T
- POLITICAL SYSTEM o : ‘ C .

-8 Governing bodies are structured according to the*purpoées:ofothe group, -
community, nation, or larger group, and may change as ‘values and interests.

change. . < .
(] Political organization (government) resolves conflicts and makes inter- -
action easier among people withinﬁtheir environment, L
¢  The Constitution of the United States profides for the basic.tenets of-
democratic government (i.c., the functions arid services, and limits of ) :

’

governmént). . . .
e oy ) . -y . , ' e'
‘ ~ ’ ~Kf ’

. ,:. '
N . . ) . p
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POLITICAL CULTURE/CITIZENSHIP

) F

HISTORICAL INTERPRETATION

A democratic society is dependent upon itizens who exercise civic
responsibility. : G7 '

X N .
The basic tenets of democratic government should be understood by all
citizens, which include the functions and services of the government and
an understanding of the Constitution. ‘

The understanding of the workings of local, state, apd féderal govefnments
is a civic responsiRility of all Americans.
Members of society, through participation, modify the funcfions,of
government to meet their changing needs,and values. . -

' o

[

Records, printed documents, and artifacts provide information on civiliza-
tion's accomplishments.

Facts‘??e subject to varying interpretations, influenced by beliefs,
values, or points of view. ? ) |

GLOBAL PERSPECTIVE

- -
:

In the contemporary world, events'have a significance which reaches for
beyond the limits of a nation or place or origin; in such circumstances,
the world-wide relationship of events must be understood.

v

People are part of a world comunity; thus their attitudes and values
should reflect this orientation.
LR

* 3
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AREAS OF STUDY (Topics)
P ’ -
Early America . .
-- - Indians .

- Explorers : .

Colonists . ., J
Reasons for migrating to America ! i

Way of Life ]
[N < "

-
'
4

Founding 6f a Nation

Congtitution.- Bill of Rights . T
Democratdic Ideals . T
/
Growth, \Ghange in America — ’ ,

American Revolution

7

Current Evengs

Westward Movement
, Settlers and settlement

Industria1ization/Urbanization

Inventions .
Economic growth - free enterprise ™ | o

Rise -of cities .
Civil War oot ) )

<

Events leading to war {

<

Slavery -»----Black History . .

Post-war. changes )

Imm1grat1on L

Reasons for migrating to America
Rise'of pluralistic, multicultural soc1ety

-

N

0n-go1ng, to be 1ntegrated in all topics"

PR

Geograph_y, Map Skﬂ]s Ty ‘
On-go1ng, to ber {ﬁfégriifd in a]] top1cs .

Yy .

K

New modes of transpo;tat1on . '

o~
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Early Ame/fCa -~
7
Indians

Explorers 4
Colonists

Geograph1ca] Reg10ns

Landforms, 1ands&ape tLe
-Vegetation
Water sources

FIFTH GRADE

Founding of a Nation 7 ) L

-

American Revolutian | .
Constitution -aBill of* Rights
Democratic Ideals - -

f

Growth, Change in-America

Rise of cities y

Climate - Westward Movement
- - Settlens and settlement
¢ ) . Industrialization/Urbanization
\\> UNITED ' New modes .of transportat1on
' ‘ ‘ . Inventiops
STATES Economic lgrowth - free,enteggrise‘

. Map Skills _
‘Map projections | )
- Directions

Current: Events

Civil War
Immigration
Minority Groups .
Ethnic Groups

. P *a

Latitude _
Longitude - ) On
Time Zones ’
Distance i
Location ) ©

Tgoing




0BJECTIVES " O .

* Social Studles learning shou]d result in having 3Students demonstrate .the fo]]owmg .
in ?eptn and scope ‘eppropriate to their level of: deve]opment .

° Deve]op an understand1ng and appreciation, of peop]e and environments:-
., in their own and other cu]tures ‘

. ¢
° Develop and use lnqgiry processes at their present level and as a °
"\ --basis for future 1earn1ng‘1norob]em splving and decision mak1ng "
situations beypnd school "experiences. ',' .

) Develop study “skills needed for act1ve and independent learning.

° Develop va]ues and- attitudes that re1nforce a positive, realistic
seif concept. ~

* ~

TN e Develop understanding of historical ahd social science concepts and
generali;%t'ons that are useful in learndng about present life as -
well as mOre complex concepts that w111 be enc0untered in later school

" experiences, )
. In addition, by. the end of the fifth grade, students should demonStrate competenc1es
> related to the curriculum as follows: )
., { .
° Explain how human 1ife is influenced by the environment. (™
) Explain how people-adant, shape, uti]dze, and exploit théfearth to suit their

own needs. ’ . 4 - -

® - Explain thesnecessity and give a1ternat1ves for conservat1nn of natural .
resources - , <

» .
’

. Identify»ways fn which the .Indians met the needs of daily life.

° -'Explain the motivations of those who expTored and)or settled in America.

- 1]

. Ident1fy and exp1a1n the factors 1mportant to the success and -growth of a
N colony or sett]ement in early America. .

® . Describe the struggie and. the way of life of the co10n1sts and sett]ers in
terms of so]v1ng the_problems of 11V1ng

° Explain the 1nterdependence of the American nation with other countries, and
dmong the regions within the nation.

N * ! : . ‘ '

. @ Describe the purpose of government and necessity for Taw. >

o~ Describe the basic organizational structure of the 1oca1) state and federal
levels of goverpment. . . -

] Explain the major functlons and respon51b111t1es of lTocal, state, and federa]
) 1evels of government. .,

-

o  Describe the purpose of the Constitution.

o ~ Identify the democratic ideals upon vhich tHé;Constitution is based. 7

)t
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Exp]aln the sourges of confllct between Ameiica and Britain which Ted to the

]
_ Revolutionary War. -
. Explain the sources of conflict between the North and_South which led to tHe
Civil War., v .- : .
@~ Describe and explain the environmental, economic and social changes brought
. about by the westward movement, and by developments of science and ‘technology.
° Descrlbe changes in Amerlcan Jdife” resu]tlng from 1ndustr1allzat10n and urbanlza-
: tion. - .
Descrlbe changes in American life resulting from a greater sense of Justlce

, .Exp]aln why, 1mm1grants s;/t%ed in America, S
Locate the p]aces from which the various ethnic groups -came, .
Dessribe the contributions of immigrants to Amerlcan culture and society.

JDescribe and,exp]aln how the inteYaction of many dlfferent ethnic groups
has resulted'in an "Amerlcan" culture. , { -

K

Describe the d1ff1cu1t1es faced by minority groups (past and -present) and
the galns won. . ‘

Compare various map projections with globes\ano\?eCognlze the distortions

between land areas on maps compared with land areas on‘globes.

* Uses intermediate directions (NE, NW, SE, SW) accurately in establishing or

describing location.
. . 7
« Locate areas in the news

Locate the chief physical features of ‘the Unlted States-and places of naflonal -

‘historical significance: , K
Trace the routes of exp]orers and sett]ers of America.

Locate natural barriers which influenced exp]oratlon. the movément of people,
« and the formation of settlements.

Read and make inferences frem facts given in maps, graphs, and tableés.
Explain the reason for_the time zones. R

Contribute . an opinion or viewpoint'in social studles d1scuss1ons

® - Explain the relationship between rules of conduct and their respons1b111ty

to themselves and others. -
" Articulate and explain a/yﬁewpoint other than their own in a group discussion.

«
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Ident1fy and use data gathered from many sources in seek1ng possible .
so}yt1ons to a social problem. . 4 ‘.

Raise questions related to a social problem based on data gathered from
various sousces. ¢

Dust1ng0?§Skatatements of fact from op1n1on when reviewing information for

solving cial problem. . .

“Gather 1nforﬁa¢gon from various sources and” organ1ze the -data related to a

social problem. “\x\. ‘ : - .

" Distinguish between relevant and 1rre]evant data when reviewing “information,
for solving a social prob]em _ :

4

Ident1fy the key questions that need to be answered in reso1v1ng a social
prob lem.

Describe the behavioral character1st1cs that they be11eve wou]d contribute
mast toward a positive feeling of themselves.

Explain how friends can 1nf]uence their behavibr andnow that affects feelings.
about themselves. | . .

.

Describe the cultural practices which their fam11y values and how thosée
affect feelings about themselves. . P

Exp]a?h how the various members of\the famly 1nf1uence how they fee] about -
themselves.

Describe cultural practices from ethnic groups other than their own, and
exp]a1n their acceptance or non-acceptance of them.

Analyze the reasons for difficulties in acceptance of cultural pract1ces that
differ from the1r own.

¥ - - ' .
Describe their behavior towards others that enhance positive relationships.

Predict the probable reactions to inconsistent behaviors toward others.
Listen and accept opinions of others and engage construct1ve]y in social

stud1es discussions. . _ .




SIXTH GRADE

The {hild - ' o : o - ,

Pl N

- . ¢ ’ . : .
The sixth grade child acquires more .of the responsibilities of the adult

- -

’

and wantg to be treated as-san adu]t,»but-still enjoys the fun and games of

childhood. More decisions are made independently and the child .may begin to

question parental authority or soéieta]‘ru1es.\ Participating in peer group

activities.is important to the Individual. Many’.opportunities for expression
» '. « .
of feelings and ideas should be provided.

N l', ' - .

The Content . R | i

+ .. B . ) \ , . ; . 5

The content focuses on cu]tures other than the child's own cu]ture This study
sh0u]d extend the ch11d s understand1ng that there are many cultural solutiohs
> to the problems of living. Teachers/;an focus on understandlng that behav1or is

1arge1y an express1on of cuTtura] e§ber1ence and that each cu]ture develops its own

«
o

be11efs 1deas of rea11ty and wﬂ’é of 11v1ng

- 4 . . . -

Some Questions

o  How have people solved the probiems of .1iving?

How can nations promote human rights? . =

-

) How are peop]e/countr1es/reg1ons 1nterdependent of one another? Is_this .

de51rab1e7 ) Y . . AN
i ) : . LANCNE
] What are the causes of conf]1ct around the world? _ e uig,
o . How do I fit into the wor1d? { ’ v ‘
Some Issues ' :

. ]
L ‘s

. How would our-lives be differen
of the ®arly civilizations of

if they were infiluenced by the philosophies

e Far East?

¢  Should the American people co “
ancient Western cultures?

. .
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) Is there a cuTture that is better fhan the others? )

o . What can be done to reduce the causes of conflict around the world?

. }J#ilv can the United Nations Beéaﬁe more.éffectivez‘ . ' §> - <

\ ¢ ' Should we cooperate with nations that disregard, human rights?. .
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SIXTH GRADE

>

‘ . oo Conceptes and Gsneralizations )

N ° .
, CHANGE (A1l human beings and institutions are subject to change over a period
, of time.) ‘ .

o _ (hanges within a culture may-be brought about through contact with other
cultures and societies. :

o  Not all change is progress; change may or‘may not'be beneficial. b

° The physical and social environment influences people's ways of living;
people, in turn, influepce the environment.

o _The historical past influences -the present; the development of social,
political, and economic institutions have beéh influenced by what has gone
on before. .

) 3 *

° Economic and social change can be brought about by individual creativity
and new developments of science and technology#

. Hdmanity's exploration of space is changing the geographic concept of the
¢ world and its future.

HUMAN EXPERIENCE

/ i .
‘ ° People within a community 'share common traditions, experiences and problems.
° Customs, holidays, and ways of Epinking are the result of'past history.

CAUSE AND EFFECT.. NI -

. Events rarely have a single cause but result from a number of causes impinging
3 . on one another. S |

/

" . Actions, ideas and decisions have consequences.
SPACE AND TIME : o
| . A1l events can be placed within a framework of space and time. | \
- e " The universality ‘and diversity of mankipd canabe viewed in the framework

a

of space and time.

SPATIAL DISTRIBUTION® (Location)

.
9

) Maps are tools for identifying geographic patterns. r
. . %
° People's lives are‘influenced by their physical location on the earth and

the availability of natural resources. :
‘ ‘e Earth is a planet in space made up of land, water, and atmosphere. . ,
¢ . b

0. 110
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’ & o
PEQELE-LAND INTERACTION !
) People can adapt to many differén,t e'nvironmgnts and conditions. ) ‘
] Geographié factors influence where and how people live and wﬁat they do;

people adapt, shape, utilize, and exploit the eartqjxo their own needs.
INTERDEPENDENCE -(Peoplesare interdependent. )

0 As members of a family, a community, a nation, and the world, people are
interdependent for the satisfaction of needs.

(] As the world's population grows and resources dwindle. the nations of the
wor1ld become increasingly interdependent.

’

SCARCITY , "NEEDS, WANTS

9 -

~

L A11 economic systems face the prob]gmkgf scarcity.
° People trade with each other .to satisfy-their needs and wants.

SOCTAL ORGANIZATION -

-

® The déVelopment of new irventions and technology over the last hundred
years has revolutionized the way in which people live. .

) No, society is completely harmonious; some form of social disorganization ]
is present’in all societies. ‘ _ )
o R \ ®

.®. Overpopulation occurs when more people live in an area than can be supported .
adequately by its resources. '\ .

) Societi®s develop specific institutions (family, education, religion,
"government, economic institutions) to carry out the basic functions or <
funttamental needs of a society. : ’

- ‘e,

CULTURE

) Every society has developed its own beliefs, ideas, skills, and technology
which can be called its culture. ’

. People are distinguished from other animals by their continuous history,
their ability to communicate on"a highly sophisticated level through space
and time, and the development of culture. ) ' .

®  Although there are several classifications of race, most human (cultural)
traits are shared among ‘all people.

) Much of the culture of any society is influenced by its geographical
“tocation, and the abundance and availability of natural reseurces,.
. . ‘ L.

) Every ssociety has its aesthetic activities and apprecdiation of thgm; these,
"in turn, influence that society. .

) Cultures and civilizations of the ‘past have contributed to societies of ' :
the present. ’ *y, ' S : C

) . -
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Culture (Cont.) , \ . AN

. ) ) Humanity must cooperate and learn respect for another's c\LIItuEe what 1is
considered acceptable behavior in one culture may be considered detr1menfa]
behav1or in another.

.

CULTURAL DIVERSITY , < . 1
|
J

] Cultural differences among groups stem from their different backg}ounds, ’
experiences, and environments and may represent different stages of :
deve lopment. o

] Different societies have different attitudes and values which- cause people's )
Tiving habits to differ. s N -

FAMILY | h ‘ R

N | Patterns of family life differ among various cultural groups, but the
basic functions are the same.

———e

- POLITICAL SYSTEM ’ . N

v

.-

] Governing bodies are structured accord1ng to the purposes of the group.,
commUn1ty, or nation, and may change as values and 1nterests change.

SELF IDENTITY . -

’ . Ind1v1duaIs have the ability to do and be many th]ngs. but each individual is
unique with his/her own special set of abilities.

] The soc1a1 se]f is the pictyre pedple have of themselves as ieﬁTebted from .
the var1ous groups to which they belong.

(2

HISTORITAL INTERPRETATION ’

-

o Rigords, printed documents and artifacts provide information on civilization"s
accompI1shments

e Facts are subject to varying. 1nterpretat10ns, 1anuenced by beliefs, vaIues,
or po1nts of view.

o

GLOBAL PERSPECTIVE ’ : -,

e hd

] People have vast resources at their command which.can be. used either for the
good of humanity or its destruction.

] In the contemporary world, events have a sign1f1cance *which reaches Tar X -
beyond the limits of a nation or place of origin; in such circumstances, the .
world-wide reIat1onsh1p of events must be understood.

] Pegple and nations are part of a world commun1t att1tudes and values should
reflect this orientation. ,

o -
N .
>
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- Institutiqns.

co v
AREAS OF STUDY (Topics) ' -

of a.cu

1tural group or civilization:

Orggg;ging;tobics/coﬁzépts"for study:

Location *
Environment, Natural

-

v

Resources

-

N

’

Famidy . o R

.- Religion " o
- Education

' Government ‘
Economic Organization -’

L T

. Technology . .
Aesthetics . ) A
Interdependence '
Change ‘ ’

A variety of cultiral groups and organizations which are representative of

- past cultures and'ciVilizations; and present world cultures should be
selected for development of the above topics/concepts. At least one culture
or civilization from each of the major world redions shou]d_be included:

* Europe . - - .
Middle East < . .

- Africa ‘ : .
Asia | ' '
Latin and South America
North America
Pacific Islands

-y

‘Map® Skills ‘ . " ‘ .

Location LA
Map projections ’
Diractions
. Climate ‘
s Latitude, longitude e i
Map interpretation ‘ o : -

*-93-
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N A . . Y

¥ Location o ‘
Environment, Natural ‘Resources : .

Change i ’/;nst{tutions

Family -
Religion

Edugation

Government

Economic Organization

~
' Pacific Europe )
. . h
Interdependence North Islands \
——— America _
. ‘. ‘
T ' Middle East "
.’ 1 e )
© . CULTURES ’ Current Events
= Latin . ‘
and CIVILIZATIONS : .0N-going

‘South America

’

Asia _ Africa

. ST P
Map Skills © A

w A ’ . - .
k' e‘ . N .
' <;.‘, ~ . Location

Map projections

- e : P Directions™
- R Climate . . .
' , . Latitude, lohgitude .
. ) ) .- Map interpretation ~ ¢ -
\ o S 115
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" OBJECTIVES = v

, . /
}. Social Studies learning ‘should result in having students demonstrate the following
in depth and scope :ppropriate to their level of development:

° Develoﬁ an understanding and®appreciation of people and environments
in-their own and other cultures. .

Develop and use inquiry processes at their present level and as a
* basis for future learning in problem-solving dnd decision making
situations beyond school experiences. i ’

Develop study skills needed for active and independent learning.

Develop values and attjtudes p#%t reinforce a positi&e, realistic
self concept. ' . ' >

Develop understanding of historical and social science concepts and
generalizations: that are useful in learning about present 1ife as well .
as more complex concepts that will -be encouptered in later school
experigences. : ) .

In addition, by the end of the sixth grade, students should demonstrate competencies
related to the curricutum as follows:
Describe how culture and environment akgéinterreﬂated. !

Describe how people adapt, shape, utiliz
needs. i

Explain the relationship between kndwledge of technology and the ability to
- alter the environment. '

. and exploit the earth to their own

Explain the effects of human activities on the environment. g
Explain how changes within a culture are brought about. \
Describe the effect of technology on people's ways of -1iving and thinking.

Explajin the interdépendence of one community or country with .others.
* Géneralize about the increasing need for international cooperatian.

Describe the'universa]ity and diversity of humankind.
Describe how people in different nations solve the problems of daily livi

Explain how the enyirenment influenced the development of civilizations and
cultures. ' 1 :

.

-~ -

Describe the institutions which meet the needs of the family and sogiety in
various cultures. : . §

Describe the roles of family members in various cultures. -
ultures.e

Explain behaviors in relation to beliefs, attitudes, values in various

a

-

Explain and accept cultural differenceg.

ra
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' Distinguish statements of fact from op1n1on ‘when rev1ew1ng 1nformat1on for

. - f
- ‘

Analyze current happenings in terms of world:wide relationships.

Use 1at1tude and Tong1tude in 1ocat1ng‘p1aces on the map or globe.

Exp1a1n the relationship among the 1at1tudes - low, m1dd1e, high - and the
ways of life of-people.

Locate air and currents and explain their role in the~deve10pment of

countries.

- “a

Use various milpage scales. °° - : .
Use map legen 0 1nterpret the color and symbols used to present var1ous
kinds of infgrmation. Co

Use a va iety of maps and g]obes for different purpeses.

s t

Contribute ions or v1ewpo1nts in social stud1es dlscuss1ons

Explain the re]at1onsh1p between ru]es of conduct and responsibility to
self and others.

Articulate and exp1a1n a v1ewpo1nt other than their own in group discussions.

]
Descr1be various forms of cu]tura1 expressions.

»

~.

Idéntify and use data gathered from many sOurces in seeking possible
solutions to a social problem. - ‘

Raise quest1ons related to-a soc1a1 prob]em based on_data gathered from
various sources. .

"

solving a social probhem - ‘ -~ . -
Gather information from various sources and organ1ze the data n;aated to a’
social prob]em

Distinguish uetween relevant and 1rre1evant data When reviewing 1nfbrmat1on
for solving a" soc1a1 prob]em

Identify the key dest1ons that need to be answered in resolving a social

problem. ! :
] . l.}; @ ‘. \ .- T’ ¥

Describe the beha‘ora't: character1st1cs that they believe wou]ct/contmbute '
most-towards a positive fee11ng of themselves.

¢

»

Explain how friends can 1nf1uence the1r behavior—and how that affects fee]1ngs '

about themselves. 'Y, - .

Describe the CUlturaL pract1ces wh1ch the1r fam1}y va]uﬁ; and how these
affect feelings about"themselves. T - T

t

Explain how the various members of the fami]y 1nf1uence "how they feel about
themse]ves ‘ . ., . S

r
.
. e,

b - a
¢ . ]
.
\t" A . P . vt
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ERIC

QA i 7ext provided by eric: ¢ "

Describe cultural practices from ethnic groups other than the1r own, and
explain their acceptance or non- acqutance of

Analyze the reasons fog,dlff1cu1t1es.1n acceptance of:cultura]°pr§Etices that
differ from their own. )

7’

Describe their behavior towards others that enhances posig?vearelatfonships.
Predict the probable react1ons to 1ncons1stent behaviors toward others. '

Listen and accept op1n1ons of others and engage construct1ve1y in social
Studies discussions. ‘ . .
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Instructiona]'Deve[opment
THE LEARNING ENVIRONMENT

- L

The learning ehv1ronment 1nc1udes the school, the classroom, the
community and*the 1nteract1on of the teacher and student within thesé
contexts at various, times.

N P .
Articulation and Communication
¥ :

An effective K-12 sétial+studies progham necessitates articulation
and communication among schools, especially between and among the
different levels (elementary,-intermediate or h1gh) within an area. In
other words, it is essential that elementary schools articulate with
the intermediate schools, and even the high schools where their students
will be atténding in the future. It is important that e]ementary schools
understand the curricilum for the -intermediate and high schools as they
must provide the foundation upon which further learning must take place.

Implementation 6f an Effective K-12 Social Studies Program

" The following ditions are deemed e;sent1a1 to effect1ve]y
1mp]ement the Socia)l Studies Program:

--'Provision of adequate time for. social studies instruction
in variOuS/@earning environments.
» . e ° ) \
-- Planning systematically to achieve the social studies
program goals through a K-12 sequential development.

-~ Understanding "the broad goals of the social.studies
S program to enable designing various learning
activities and\experiences consonant“with the goals.

-- Awareness of sound principles of learning and applying
these in the design of the overall learning environment,

-- Use of a wid@ varlety'of instructional strategies.. »
techniques and interaction skills to provide for
optimum learning ‘¢onditions ‘to meet theneeds and
interests of all students

_ - Demonstrat1on of attitudes and “values which provide
for a positive learning climate “or all students.
: N
Instructional Practiqes in the Social Studies.

Instruction in social studies involve$ destgning and nmp]ement1ng
'various teaching strategies by teachers to make h1stor1ca1 and social
science knowledge relevant to ‘students’’ lives and Tevels of understand1ng
and perception of the world they live in
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What constitutes teaching strategies? Is there a common set of
teacher behaviors basic to all teaching strategies? An-analysis of
widely used practices by teachers of social studies has yielded some
data-which can be synthesized into some general categorigs of teacher *
behaviors.* The following three categories of teacher behaviors
reflect characteristics common in many teaching strategies which may
be'used to analyze current instructional practices.

~

-1. Enabling_Behaviors

a. Strdcturing Behaviors. Every teacher in every classroom ;
structures that total classrdom for students. He or she does
T this consciously and unconsciously, directly and indirectly. ,
4‘\Even the "non-structured” classroom imposes a structire
to which and within which the students must act and react.

’ b. Focusing a Problem. This/ teacher behavior caﬁ]s atten-
tion to a problem situation to which the student is
invited to respond. It is always conceived with multiple
objectives .in mind. In setting focus on a problem, "the
teacher is aware of the kinds of learnings which are

“expected and presents the verbal stimulus in carefully,
consciously stated ways. The teacher is\gépscious not

only of the content of that which is being\ taught, but .
also of what kind of learning is being souépt. Qver, // //
time, problem focusingcsgjfts tq Become morg and more Yy
a student behavior. . : . ; i

+

C. Accepting. Acceptance is demonstrated in many forms.
Basically, the teacher is nonevaluative and nonjudgmentat.

Thjs behavior serves as a means of strengthening the / /
. internal state withi® learners to develop their own
.motivation and rginigrcement patterns. :

d. "glgrifxgggv—-Ihié behavior is related, to -acceptind/in ‘
that 1t reflecps the teacher's ‘interest in listening //f\
to what the stiident is sayind or trying.to say./It I :
further extends acceptanceby showing the studefit that '
his/her idea ?re worthy of explofation and c sideratiop -

as the teaCherl.is making every effort to understand them.

~

e. Facilitating the Acquisition of Data. The/teacher creates
the envifonment which is responsive-to th€ student's
quest fér®nformation. The teacher may Ke a resource s -
well qé;other primary gnd secondary so ces of information, °

equi egtﬁénd other faw materials.
» ! - »

v . /

r a)

*dapted fromfa paper prepared by Arthur [. sta,. Barbara Hunt, X

Charles Lavgront, Douglas Minis, Norma Rapdglf, and Bob Wgtanabe,

SMOFTS (& $ynthesis of Major Organizers Refurring in Teafﬁirzg ‘ "
Str/thg'fe ), Sacramento Cour ©u "FfieB of fducation.

’
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\ f. Silence. This is a time which allows students to do their
. " own thinking. ..It'helps maintain the-appropriate role
patterns for autonomous learning. When a teacher poses
a problem focus, then remains silent, it helps the student -~
~ further realize that the respons1b113ty for solving the B
, , problem is with oneself, not the teacher. : ‘ ¢ i
’ . we. b . 3 —_ .
g. Modeling. A congruence between teacher behavior and what .

is being taught as desirable behavior w§g1 contribute )
a . ) toward lessening any credibility gap for’students-and ;
Yy . . facilitates 1earn1§g by reduc1ng studen\§ feelings of ‘ ;

. anxiety. ) | o
. 2. Supportive Behaviors . -////{///#,/,,——'~“’””f"”’f o

These behaviors.are intended to raise the student's behav1o>s,
> feelings lth1nk1ng processes or values along a continuum,
- hierarchy'or taxongmy.. They are interventions which are
intended to help udents erfect, refine, or 1ift perfor- t
. mancé to higher levels tha \;hose which enab11ng behav1ors
. allow. e— \

N

p 3. Diagnostic; Behaviors - \\\\\ _ ' T b

3

[

. Bas#c to these teaching strateg1es ;?e\ggacher behaviors L
intended to§e11c1t diagnostic informationwhichkmay indicate S
. grogwth or mgvement towards the achievement of goa]s The . j ‘ .

‘ . " teacher may brobe the student for feelings,, concepts, | '

prbcesses, ok values, to determine if the student js inter-

na11z1ng or ang1ng his/her manner of behavior in re]at1on

to the growthiséquence. The teacher may also simply 11sten,

observe, and mentally record indications of student. behav1pr
s‘i wh1ch indicates such. growth. : , . "

. . ! ./ .

Teaching strateg1es are the key to effective ?hpiementatwon of the "
social studies program. Ideally, they shau]d be designed to suppOrt -
maximum growth—~in acquisition of relevant information, th1nk1ng '
skills, attitydds developmefit’ and valuing.




‘ ..make learning meaningful.and exciting.

e \ J L
r
PLAYNING AND ORGANIZING A SOCIAL STUDIES to

’ N «
4 e - . @ ¢
-

In.pla ning for a socsdial, sthdies unit of study, teachers may
need to/ions1der a variety Of related concepts and act1v1t1es wh1ch
.:students have had in their badﬁground and build upon these Jn order to -
\ . o o : S s
Ultimately, designing aunit of study involves se]ectjng~content, identi-

fying skills, processes, and attitudes which may be most useful ‘and

relevant to the students for whem the unit ofvjtudy is antended.
. - o .
The fo]]ow1ng steps may serve as a gu1de in designing and organ1z1ng a
unit’of study. . v
1. CHOOSE A THEME OR TOPIC FOR STUDY S * .
: The following quest1ons may be he]pful in se]ect1ng a theme or topic:
S | Is it of 1nt€?;st to the students? -
° Will it prOV1qe a framework for deve]op1ng knowledge. sk1lls,
processes, and att1tudes7 N ’
o Willit ]end itself to developing fundamental ideas from ® o o4
s h1story and “the social sciences? N
'p Will it he]p students to understand themselves, others, or the,
world within their experiences? / "
o Does it interest the teacher? | b .
- o L
2. PLAN FOR FURTgER DIRECTION - - N

i
. N
Once a theme or topic has been selected, further plagning ahd “ B
. ’ R . (A
direction may. be established after. assessing the students pres nt
language experience #nd th1nk1ng in re]at1onsh1p to the theme r

content to be Tearnill. , ; . t\ -
N ' ‘ g

122~ . Tt :
a - B W v\
- - - P . - :‘m ‘. N ) "\‘
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& »
The following are examples of strategies that may be used:

e Show a film, a picture, or read a story about the theme or

topiq and stﬁmu]ate a discussion to find out students',iQeas
on the topic.

e Discuss with students what thexkalready know about’the theme
and what they wish to find out. For examp]e:

Record their ideas on a cﬁart. o
 FAMILIES
What We Know About FamiTies What We Want to Find Out
L About Families
1. . )' 1.
2.
3 ~

The chart-will reveal any gaps in knoﬁ]edge and understandings or
m15undef§tandings which the students may have. The teacher can’

then determine which concepts will need to be developed or stressed
in the unit. ' \
IDENTIFY CONCEPTS, GENERALIZATIONS, FACTS. AND OBJECTIVES APPROPRIATE
TO THE LEARNERS . -

Concepts are the basic ideas in the unit of study. )

Generalizations and facts include the basic ;:E;?ﬁfandingsrand
knowledge that each student should learn. -

>

&bjectives m§y\inc1ude attitudes. critical thinking ski]1§. mep skills.
and “eontent knowledge as well as the basic skillg of reading and
writ%ng. Program guides, resoufce guides and basic instructional
materials available for various grade levels should be examined to

v
determine objectives.

1% .
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The objectives cah be charted to assist the teacher in organizing ‘
( the unit. ) ' - o«

)

For example:

Families ~* )

: 1. Family . -

Generalizations: Objectives:
Families differ in size, Name the members of one's
composition, appearance family group at home. \\\

and customs.

2. Funé;ions’

Generalizations: " Objectives:
Families provide love, protec- Name some things that members
tion, support for family members. of your family do for each other.
3. Roles ' . ‘ N
¢ Generalizations: Objectives: .
— “ ate . - 54
Different families may have Describe what the different
varying family members perform members of your family do
the essential-tasks at home. every day. .
- . ' )
4. Rules . .
Generalizations: ‘ Objegtives:
Rules help family members Name some of the rules you
live together. have in your family or home.
(1 Y ° ' _

4.  PREPARE RESOUREES™ FOR. LEARNING _

- It'may be helpful to list or chart the resources available in order to

-~

plan for learning activities. These might include:

P 3 '3

. e textbooks, trade books, magazines ‘e -
- ° films and filmstrips, slides
° pictures ") “ » .
1~‘i oY L -

° . =103-




speakers from community (Don't overlook parents)
places to visit
cultural materials, artifacts

These 'may be charted to-assist the teachers and students.

<

Fami]x /Eunctions Roles

PLAN FOR ACTIVITIES

A var1e£;'of activities utilizing various strategies and approaches
should be 1nc1uded to allow for individual st;;ggf52=4ee¢ﬂ1ng and
varying Tevels of the students® language, experience, and thinking.
These activities should develop student interest and awareness;
develop students' language, experience and thinking; and provide for
the application of ideas~and concepts learned to new or real ]jfe;

o

situations. ,

Planning for activities also #nclude providing for various ways students

can gather and record information, and express theirsideas or feelings

about the topic. . ~ s
These might include:

Gathering Information
Interview

Books

Filmstrips, Films

LY

Tapes

Magazines
ETV Programs
Observation

Other




Recording Information-and Expressing Ideas/Fee]ings

Writing
Drawing
Painting

Dramatizing, Role p]ay1ng

Pantom1m1ng !
 Singing
Dancing

Other

ORGANIZE THE UNIT OF STUDY .

o

-

(

The teacher will need to determine what will be presented to the class

as a whole and what %an be pursyed by students individually or by

‘groups.

®”

A chart integrating the attivities may be useful in.otganizing the

various elements of the unit.

Rules

S
«

Fami]z ﬁo]e

- d1scuss1on on pictures
in text

- dramatization by
dyads By

"Roles ”///////’

Fami]z Tasks

- families in other cu]tures

- pictures, d1scuss1on

- role playing, description
of personal roles

120
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8

My Family

Introduction

- textbook. ETV episode
from A11 About You

Functions

Shelter

- pictures
" - drawing activity
"Food

- f11mstrip, field trip
to market




Students should be invited to suggest additional topics that are of
interest to them. Students should also be encouraged to -ask
questions they would like to have answered. . “

Y

L] . “

ORGANIZE STUDENTS' TASKS i

N —

If students are to choose their own areas of study, ngn a chart may

help the teacher and students to identify student reéponsibilities.

¢

~

* 3

Additional information, such as ways to share the information with others,

may also be included.

-

The ass?gnméﬁt chart should reflect the expected level of the students'
performance. The following chart may be more suitable for some students.

-106-

1 FAMILIES
» - (N
A N
Family :Functions Roles of Ancient Hawaiian
i « Family members
Activities: . Activities: N ,
4 Drawing ™ Filmstrip g‘
- Painting i Pictures #ﬂ?r
Reading . rﬁ’ !(‘
Tony - Miles S
Doris Steve . N &
Kellie Co : Loko S ‘gs,
Roles of Eskimo family members Similarities infﬁamﬁﬁy Life
Activities: ' Activities:f'ap'"r
Film ' Discussjoﬁ(
\ Readiﬁa
Annette Celeste
- Susan PN Jessie 7
Troy David
N .




5 5 . | What Do We Want tb Know About Families? X
7~ - e ot chetesee did tre e .
sé?;_ 1. What kinds of sheltérs did the ancient Hawaiians have?
S Roy ‘
Cindy
A )
. . . ) [y ‘
‘ 2. What job do Eskimo fathers have in the family?
T ] .Monte .
o Hiram
3. What kinds of rules did the ancient _Hawaiian children have
’ to obey?
Carrie
Chad ' X '
x -
. Once an interest area has been identified by students, there is a need
for further teacher-pupi] planning. The following may assist-each
student in organizing his/her work. .
Name i . Topic
/ ' " K -
. What T already know: , )
‘ Y
What I want to find out:
Getting information:
\
— How I will share whﬁt I have learned:
. . =
" N 1 07
o I<d
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DISCUSSION/DISCOURSE*
1

COnducting discussions is a key element in deVe]oping critical thinking.

Discussions of social studies content is essential to:g%veloping active thinking,

assisting students in extending their thinking and assessing their ideas about the |
.-

topic or area of stuay. However, discussions must be well planned; otherwise,

they can lead to mere conversation about something or an exchange of misunder-

standings. e

" The first requirement of a successful discussion is that it have a purpose..

Some of the purposes may be to assist students to:

. B PO

.

Develop their own ideas

Listen to and respond to other people's thinking
. Extend their own ideés
. Brainstorm

. Analyze content

Practical Procedures

)

Some practiqal‘procedures for guiding discussions are:

1. Did I use open-ended comments to initiate a discussion?® For exaﬁp]e:

"There is so much to say about this " (wait for responses) or
"You may see many different things in this - (picture, event, stonx)“\
or

2. Did I ask én open-ended question? For example:

N

"What is happening?" or . . ) Cowe

"How are and feeling?"" or

"What will happen now?" .
\ '

! Remember, an open-ended question permits many answers, not |the one M

pre-determined by you, the teacher. °~

-

*Adapted from Fannie Shaftel, A Checkiist for Guiding Discussion, FebruafiA#]QBO.
~=108- "
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10.

1.

»

-
—

.
A

Did I reflect back to a child to encourage further thinking and comment?

. For example:

-

"What T hear you saying is " ‘\L\
Be sure you don't distort the child's idea ta your interpretation. By . .

reflecting back you help sustain his/her idea and then wait (a form of "

encouragement) for the child to say more.

-

Did I invite other children to respond to his/her idea, and then come
back to him/her? '
Did I explore for cqnseqeenceéﬁ// - . ‘ T

JU"If you do it this way, what do you think will happen?"

Did 1 sometimes respond with my own experiences that" could §upport'an”'
idea expressed by a child? ;o '
L -

Did I test for reality? .
Ay .
"Could this happen (or work out) to someoneﬁyou know?"

Did I help to develop fee11ngs for others (a fohm of conseqﬂénces)

“How will feel if does th1s7“' CC ¢

A * °

.“ﬂmD1d I help raise the level of understand1ng by re- stat1ngspos1t1ons7

Fon examp]e
”You have been saying that Johnny doesn't know what to-.da: Some of

you th1nk he should report the broken window. Some of you think he

’

" should run home. ) >
Did I help explore for complexity?
“Let's see whg,is involved in this M or -

] . | . .
_"How many things do we have to think ‘of before we can decide?"
. . . f

From time, to- time did I summarize in order to help children see the
pattern of theih thinking? ) ‘ -
For example:

"You have been giving is many ways to solve this problem. You

v o

RIS R

Y Y




C - . — - “‘
- . ) ,
¢ . . a
have said “(1) and (2) “and (3) _ M .
. . A . 5
12.. When appropriate, did I invite generalization? - ) :

"Is theré”some big idea that puts together What we have been %axing§"~
.13 ’

Some final: thoughts:

® >
-

- \ *
a. It helps to reflect back what @ child®is saying.

b. Sometimes, one can slightly distort a statement SO as tq’stimufate
the child to say, "that's not what I mean, I mean

= C. Invite a]ternafiVe.thinkipg; then return to the original thinker.

. -
~* d. Always avoid being judgmental or asking leading quéstions if you
want discussion and discourse. '

-
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Instructional/Resource Materials

>

.

N\ . .
The descriptions included.in this section were selected
from the Social Studies Curriculum Materials Data Book,
published by the Social Science Education GConsortium, Inc.,
(SSEC), and are reprinted-“here with permission. SSEC is
organized to assist teachers and: other professional people
in social studies curricalum development and improvement .
efforts. : (

O &

-

The format 'used.in describing the instructiona1A{esource
materials was designed by SSEC and is used in cukriculum X
analysis by various curriculum writers, teachers)-and other
professdegal educators. The intent is to provide\an over-
view of any material with refevant information needed if
one were surveying materials for posgible use in a &ourse.

Cost information should be obtained from t ublish

o .

. : i ‘\
As new project materials or textbooks are reviewed by-SSEQAW{

descriptions will be sent for inclusion in this section.
. I3 b
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. AMEREGAN BOOK SOCIAL STUDIES

. ) < .
T A Editorial Diréctor: . Peg Mitchell
_ Project Editor® ' Marian Tilden-Edwards |- o ,/
Publisher: N American Book Company "

135 WeSt 50th Street
- New York, New York 10020

Publitation Date: / ' 1979 ’

dvailability: ‘ “From publisher
Grade Level: K-6

Subject Area: - Interdjécip]inary Social Studies
! 7

/ , .

I

~r

e t \a‘bud-we/w’ .
American Book Social Jee—1S a hasic, comprehensive elementary .

¢ . social studies program that integrates content from the disciplines N~
(primarily history and geography, but also political science, anthro- \
pology, economics, and sociqlogy) with instruction and practice in social *. —
N - studies gkills and general learning and interpersonal skills. The \\\
‘ materials for all seven levels (K-6) are organized around five "people-
centered" themes: . people and places, people through time, people use . F\\
- resources’, people interact, and people organize themselves. Also woven , Q
into the materials are-concepts and content from future studies, career ° ‘
A studies, ethnic studies, women's studies, enviropmental studiss, and }
|

civic/legal education. ‘Case studies are used géxtensively, and map |

~— skills are emphasized. Both ‘text and visual ‘materials are balanced and |
. unbiased; historical accounts present a variety of points of view. All °

the materials are q;gfuse]y and colorfully illustrated.

a

-~ = -

I
. (Required or Suggested Time . — &
. Materials /for each of the seven grade levels in thé American Book
Social Studieg program are sufficient for a bne-year course. -.A sug- -
gested time A1lotment for each individual lesson is provided in the
.- »——=_ Teacher's Editions’ for Levels C-F (grades 3-6). These times vary
cdnsiderag,y; some lessons reqyire only one period or a half-period;.
others reguire as many as seveép to nine, class periods..vExtension
activitigs are suggested for-some lessons. "

»

Intended User Characteristic ;o ' .
This basic social studfes program was designed to be' used by Vi

typical elementary c}dsses/in grades K-6. An analysis of reading
levels using the Fry readgbility scale revealed that the 'student texts

) for grades 3 and 4 fested out at grade level; grade 5 was borderline . N
. between 5th and 6th-grade reading levels, and thg/gréaga; text yielded &
: ; ,'// 7th-grade reading level/, (Levels K, 1, and 2 were not agalyzed for .
/" readability.) The teathing suggestions fg;/sqﬁg Tessons contain a
" v section headed "Individual Differences." —In the Teacher's Editions foy\ ‘

»the primary texts, this section generally contains suggestions for

v ' aaagting the tesson activities to the special needs of students with
' * w VisUal, hearing, oy motor impairments‘in ﬁgr considering students' *
U ) s i R \J‘ / p -

~ '# ‘ '
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ecopomic or social constraints. When these sections appeag in the:
teacher's notes for the upper-elementary texts, they are more likely t
contain suggestions for alternative teaching strategies or! for rein-
forcing concepts \that students may be having trouble understanding.
Sggc#al teacher tr\ining is not required to use these materia]s.

|
il |

Rétiona]e-and Generaf Objectives

is "to help children gain knowledge and skills necessary:for living/in
today's world and for und aﬁaﬁhg\gpemse]ves and others." The prjogram
isde8igned to involve pdpils directly in the learning process and/to
“heélp them bécome “cr;af?ve‘thinking'decisiOn-making citizens of the
world.”, Three scope‘and-sequence charts stafing specific learnings and

" skills for each grdde level are provided in,the introduction to all the
Teacher's Editiqﬂ%. These focus on concepts and disciplines¢ map and

! globe skills, and socialy studies-skills. ' Specifit objectives are

identified for all units and chapters an7,for most lessons.

/

Content -~
discipline-related themes: people in places (

(sbciology/anthropology), and people organize elve /(politicaﬂ'
sciende). These are Approached via an expanding model/that begins with
self and one's relatjonship with others and culminates, at the 6th-
grade level, with thg study of world history, eography, and cultures
Case studies are used extensively to add”meanitig and interest to Wessén
content. Special "Skill Pages" ‘are interspersgd throughout the student
texts, often in confjunction with related "Do I Yourself" exercises. «
Each ¢hapter in thk student texts ends with a
wmaterfials are pro usely and colorfully illustr
.graphs are strikinpg or ‘unusually appealing. ,hBdth text and yfsua] .
compgnents present baTanced and unbiased treatments of women and of
varipus racial and gthnic groups. Historical accounts reflect a va
of p inti of vigw dnd encourage thinkTﬁ§ and infuiry. tﬁ?ﬁérs and
incgnsistenci¥s/in spelling are noticeable in some of the materi
especially thogé for Level F. The flow progression of content An
"Levgls E and E may be confusing to some users. Indgxes and
" arg'provided fn the student texts for Levels C-F. /Student
-dre optional fomponents of the materials for Levels C-F;

' ablle is a Supplementary Map Ski'lls Program fé;/ﬁeve]s A-

so avail- -
, C-D},and

, kach Jeacher's Edition for Levels AF containg’a-slightl
ersion off the student text along with pfargifal ghnotatiq sz
‘ ign to oyerviews and objectives for_the chapteys and units,
"/pnovide the following information for each lesfon: suggested time
/ allotment, list of new voeabulary words, spegific ]essqg objectives,
' background data, ‘step-by-step tea¢hing suggéstions, anq answers, to the
“Checkup" and chapter review quéstions in/the student text. [ Additional,
suggestfions for,hotivation, dealing with/individual differepces, rela-
ting. tlie lTesson content to cdrrent evepts, bxtensj?fnggxivi ies, and

./ /- teaching specific skills apé provided/for some lessons.

In addi-.
hése notes

The goal of American Book Social Studies, accor'ding to the publfisher.

/ 4
Student materials for all seven leugls are orég;}zed,érdund five ma;ﬁf

eography), people through

7/
£
time (history), people; use resources (economic );\geop]e interact - -‘\\‘{ ’

hem

eview activity., ‘A1l ghe
ted; many of the phot’~////

\‘w ~v
.

/
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N - Evaluative Data . - -
The four.elefnentanfy schoots which provided "learner vergn'fication"
o for the materials gre identified in jthe Teacher's Editipns. iDetailed
, evaluation data are av‘iﬂab]e from the publisher, .
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BOWMAR/NOBLE SOCIAL STUDIES ’ - /
’ . ‘ Publisher: . - ‘ Bomw/Notle I\Dnb"list{éﬁs', Inc.. - @
’ éub]ication'Date: ' 1980 f ) ’
"I Grade Léfel: ' ' 1-6 /:_ -
Subject Area: - ' . Interdiscipbénary social studies
’ Overview ' ' S ;

The Bowmar/Noble Social Studies ser1es ys a program for ‘students in
grades 1-6. The series includes a student tgéxt and teacher' s edition for
each grade level; test materials on duplicatiing masters angwavailable for
grades 2-6.f A revision of <the Noble and-Noblé Man and His World series,
this edition is d1st1ngu1shed by a series title change, new consultants,
new book covers, and mjnimal updating of y15uals and content. Revisions,
are not substant1a1 enough to prohibit using these 1980 texts in class-

i rooms retaining the earlier program.. The content of the serie$ is based on
& the expanding environments approach to¢soc1a1 studies. Teaching
procedures focus primarily on read1ng,frev1ew and discussion, with
attention given to developing thinking, map and glbbe, and reading’
skills. Although the program includes some\1nnovat1ve features such as
mod} fied casg studies, it'is most aﬁpropr1ate for schools desiring to .

y teach e]ementary social studies with a trad1t1ona1 approach and without
- the ‘need for inservice preparat1on’of teachets \
—‘ \ Required or Suggested Time / e
K Fach text in this series intended tb ¥r0v1de one -full year's worK

« The number of units in the texts ranges from dight to ten, with units
‘ . 5ubd1v1ded into lessons. Although the amount df téme necessary to
I v complete lessons is not sp Cified, most: Tessons at lower grade levels
' could probably be comp]et Z in one or two days. At upper grade levels) -
L " lessons generally require two or more days to complete. Introductory
and follow-up material for each unit contains suggest1ons for act1v1t1es
to extend or enrich 1e sons. . \

}

Intended User Characteristics c 3
This series is ﬁes1gned for "typical” elementary students in "typ1ca1"

heterogeneous ¢lasshooms. In their visuals and content,.the texts !

reflect a multi-ethnic socieaty and generally avoid sex stereotyp1ng§&

* Sensitive t¢ the reading problems experienced by many of today
students, the series deve]opers state that they have prepared the books
" "at or below" ﬁfade Tevel in their readability. However, applying the’
Fry readability formula, this analyst found the third and fifth- grade
-« texts-to be mgre than.,a level above their!designated grade level in 4 -
readability. 7Act1v1ties to develop and strengthen reading sk1lls are
included thr?ughout the series. .

%~ The teachers' ed1ﬁ1ons of the series are comp]ete and eas11y under-

%

* stopd. No jinservice tra1n1ng would be required to guarantée their
successful fuse by most teachers.

}i'g » ) - 136 .’y . » Q\ \
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. Rationale and General Objectives . ®
DeVelopers of this tektbook series define as its major objective

“the, practical teaching of basic social studies and reading skills."

Acknowledging the new social.studies movement of the 1960's, the

developers describe their ‘apprBach as one which utilizes thelessons

learned from the "1960's while also addressing more current toncerns of e

the social sciences and reading. Specific Jessons learned from the new

social studies and applied in this series are listed as the presentation o

of factual material through interesting napfative, the judicious

selection of primary source materials whicgférg then edited for compre-

hensible reading, use of good illustrations in concept learning, inclu-

sion of multilevel questioning strategies to help students progress

through various levels'of critical thinking, and development of teacher

materials which guide the teacher without stifling creativity.

~
. Content

The content presented in the Bowmar/Noble séries follows the traditlional
expanding environments. arrangement.

In the grade 1 text, You and Your Family, students are introduced - '
to the concept ‘of family and encouraged to examine their self-perceptions
within the context of their family. Bastc geography skills and historical
perspective are also included. Groups and Communities,- the grade—? text,
expands students' learning to ansexploration of natural resources, tools
and work, and human groups. The concept of."community" is inf;gduced by
lTooking at the historical development of U.S. cities. In the grade 3 text,
Cities and Suburbs, the study of community is continued. At this level
students examine communities around the worldyfocusing on such dimensions
as transportation, government,” and people patterns.

Drawing primarily from geographic concepts, the grade 4 text, People
and the Land, focuses on eight world geographic/cultural areas. The
emphases are on-terrain, products,-people and historical development.of
these areas. Many Americans, One Natiom, the fifth-Qrade text, offers a
traditiondl-survey presentation of U.S. history. ~Grade 6, People and '
Cul ture, ené@ges students in examining seven cultural areas of the world.
For each area, a modified case study of a particular group of people
or of a political-economic concept is included. /

.

Throughout the six levels of" the program;vski11 development is
organized into three categories: social studies skills (e.g., comparing
and contrasting, gemeralizing), map and globe skil]%, and reading skills.

@
a

Teaching Procedures ,

Teaching® suggestions are presefited in oversized teachers' editions
. containing information in margins on appropriate student pages. ngzgach
lesson teachers are presented knowledge® and skill objectives (in grades
1-3 value objectives are also given for some lessons). In a section
labeled "Introduction," a suggestion for introducing the lesson is .
provided; "Lesson Development" describes a procedure for meeting the .
lesson objectives; most lessons conclude with an "Activities" section -in
which additional group and individual agtivities are suggested. Back- .
ground information which teachers may peed is included in the "Lesson
Development" sections. Teaching procedures suggested in the lessons tend
to focus on reading, review, and di?i%igjon-

[

- N
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Units in all the teachers' editions are introduced with special .
teacher information, often focusing on reading skills and enrichment.
The units are concluded with evaluation suggestions.

Eva]uat1ve Comments and Suggestions

" Although' the developers of this series have souJﬁt to b]end traditional
and modern approaches to social studies, the series is more weighted

toward the traditional in both content and teaching procedures. For
teachers wishing to intorduce historical perspectives earlier than is done
in most series, this program will appeal because it includes fairly
substantial historical content in the-pr1mary grades. More attention is
also given to the concept of community in® this series than in others.
Although the texts have g relatively attractive format, their appea] is
-1imited by the 1nc1us1qn of numerous dated photos.

“

~

. . ,
.
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Data Sheet printed in~tte entirety with the permission of Social
Setence E'ducatwn Consortium, Ine., Boulder, CoZorado 80302.
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“information for a full year of social studies ‘instruction. Texts are

. :
EXPLORING OUR WORLD

3
P

Authors: ' Various
Publisher: // Follett Publishing Co.
Publication Date: 1980
Grade Level: ' 1-7
" Subject Area: ' ' Interdisciplinary social studies
Overview
Labeled by its publisher as "thé most widely, used social studies
program for grades 1-7," Follett Publishing Company's Exploring Our ' N
World, copyright 1980, is the latest revision of a well-established
elementary series. Although some facts-have been updated, some skill :

activities added, and some visuals changed, the series is not a major
revision of the 1977 edition. Following the expanding environments

" arrangement of content, the series includes seven student textbooks.

Also included in the program are worksheet or workbook materials for
each grade level and unit tests for grades 3-7.
Required or Suggested Time ) v . .
This series is composed of seven textbooks, each containing sufficient

divided into units of study, which are further divided into lessons. The .
amount of time required for some lessons is suggested by the series -
developers in introductory téacher material; lessons seem to-be planned
to accommodate the typical time periods allotted to social studies at .

ithe different grade levels. Extension activities suggested in the

teachers' editions and workbook activities could lengthen lessons. °
Intended User Characterdistics

The intended audience for this series is ¥tudents in grades 1-7.
The offering of 3lternative texts at the sixth- and seventh-grade levels
is unusual among elementary sefies and seems to have been developed bo
to give sixth-grade teachers a choice of content and to allow the series
to be extended through grade 7. This could be particularly importamt °
to middle schools wishing to offer a continuing social stucies pro§ram
through grade 7.

To accommodate the reading problems. experienced by many students, the
pub]géher states that’ the reading level in each text has been controlled
"at or be%ﬁw grade level" by using the Spache or Dale-Cha}! readability
formulas. 1 This analyst's Fry readability assessment of fhe grade 3 and 5
texts showed them to be about one readability level abgve their designated
grade level. Beginning with grade 3, a "To Help You/Read" section in .
each unitui;;roduction pinpoints reading ski]]s(isyeloped in the unit.

The 't s, particularly a&kthe lower grade' evels, treat ethnic and N
racial minorities in nonstereotypic ways and males and females in non-
sexist ways in both visuals and content. Thefefore the books could be

.
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effectively used in heterogeneous classrooms.

Inservice training is not required.
Rationale and General Objectives i

The developers. of Exploring Our World define the basic purpose of
social studies as, "To help. children understand their physical and human
world so that they may become better citizens." Toward this end the
developers have emphasized six dimensions: an interdisciplinary approach
which combines the  knowledge and methods of social sciences and social
scientists; skill development, particularly reading, thinking, map and
globe, and other social science skills;.a controlled readability Tevel;
a base of 76 concepts drawn from the social sciences; exploration of
values; qnd preparation for the future. . ’ '

Contdht ~ A

Grade 1, People, focuses on helping students understand themselves
¢ ‘ “their place in the world, particularly in their families. Groups,
' /?;%g grade 2 text, expands students' thinking to such groups as workers
"7and social groups. An important emphasis is' on behavior in groups. The
beginnings of historical perspective emerge in this text. Grade 3,
Cormunities, is devoted to the study of cities: how they emerge, change,
and accommodate the needs of their citizenss_ U.S. and foreign cities
are compared and contrasted. ) i

Students using Rregions, the fourth-grade text, engage in a heavily
geographic/economic study of various,world regidmé, such as forest,
desert, ocean, and political regiogéﬂ The grade 5 text, The Americans,
deviates somewhat from the typical ‘chronplogical survey of U.S. history.
The text examines geographic areas of the United States and includes
historical information within tbese regional studies.

The alternative texts offered for grades 6 and 7 differ in both.

their content and skill emphases. The Eastern Hemisphere combinés

regional and chronological. arrangements ¥n examining Europe, Asia, and
_Africa. Skill development .in this_text focuses on reading, research,

and chronology skills. By contrast” tié America and Canada focuses

less on skills and more on social scienceé concepts and social scientists' .
work and methods. The geographical and historical likeénesses and differences
among the regions in the Western Hemisphere are stresEEQt 2

Content in all seven texts is presented mostly through narrative,
although some grades feature stories and a few primary source documents.
Throughout the serjes substantial attention is given to Wap and globe
work. The worksheets for grades 1 and 2'and the workbooks for grades
3-7 focus primarily on review work. The sample tests available for
analysis indicate that the testing progrdm centers on factual recall.

Teaching PRocedures " . /;' . -

The format of the teachers' editions which accompany the g@ploring
Our World texts varies somewhat across grade levels. HoweVer, they
generally provide the following: information: concept, skill and per-
formance objectives; materials to be used; background ightent information;

suggested procedures for conducting the Tessons; and additional activity
siggestions, some keyed for different student ability Mvels.




° N . <
The teacher guidance provided in 'the series is more extensive in
earlier grades than in later ones. - The majority of lesson development
suggestions focg;;on reading review and class discussion. The supple-
mentary activites suggested in the teaching information-are often more
geared to active learning and individual or small group work. Little
. value exploration is found in the day-to-day lessons, but unit "Review
Workshop" sections do include values activities.

Evaluative Comments and ‘Suggestions
Exrloring Jur World offerg its users as much or more information
(number of words) than any other €lementa®y series. For teachers who
use textbooks as references and wish to have comprefiensive coverage, the
series is most appropriate. However, the amount of information in the
- texts, the readability Tevets, and the "heavy" format of the printing
(narrow margins, relatively small print) may discourage reluctant or N

poor readers. . \\/}

e

- t

Al
Data Sheet reprinted in its entircty with the permission of Social -
Setence Education Congortium, Ine., Houlder, Colorado 8030:.
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HOLT,. RINEHART - AND NINSTON, INC., HOLT DATABANK SYSﬁEM {
|

General Editor: William R. Fielder-

i . Publisher:

Fa

Holt, Rinehart ind Winston, Inc.
383 Madison Avehue
New York, New York 10017

Publication Date: 1976 (revisgg edition)

Availability: From pub]isﬁ%r

Grade.Level: K-6 £

Subject Area: K-2: Igterdisciplinary
~ = 3:. Ecaohomics, Geography

. ~ 4: Anthropology, Sociology
5: History, Political Science
6: Anthropology, Economics

o
n
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n
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Overview

The Holt Databank

System is a social studies program for grades

K through 6. The System is composed .of a Teacher's Guide, student text,

and data components for each gradeflevel.

It is designed to provide

each classroom with a wide numbersand variety of teaching/learning
‘ resources. The_ content focus of Slevels K, 1, and 2 is interdisciplinary,

while materialg’ for grades 3 thrgugh 6 concentrate on two social science

. disciplines at each level. Becafise of the many and varied resources
contained in the System, teacher’s. can easily selett learning experiences
for every student, regardless of reading or learning abilities. The

> 1976 revised edition is different from the 1972 edition in the following,

ways: 1) A new plastic storagé unit for the databanks is designed in
modules. Most of the compongnts in the databank are organized by units,

‘rather than by type of comporignt. ‘2) The only dasabank which has been
revised s Grade 2; many actiities and materials were ddded. 3) A 3-
hole punch Teacher's Guide format provides more information *for use of
the materials. Added’to the Guides are day-by-day objectives, -inquiry
and affective goals, -vocabulary guides, enrichment and career activities
and evaluation suggestions. The Gyide also contains a correlation
chart for teachers using thg"1972 éditions. 4).Revisions of the student
texts focus on sexual and racial bafgnce. 5) The datamasters have new.

' pages for some units and activities related to mapping skills have been
ddded. 6) ‘\New features include a sinylation game at grade 4, RaFa RaFa,
and Data Cbéix for grades 2 through 6.% The Data Comix present additional
content information and skill developmertt, exercises.” 7) The kindergarten .

EY

P -+ program has not been changed, . Ly,

Required or Suggested Time* v -
' The program for each Tevel is designed for one“§5h001 year.
Individual units are divided into daily lessons which ean be taught in
‘ 20 to 50 minutes. The number of lessons per unit varies“considerafly,
The time devoted to teaching the K, °1,.and 2 materials can“bge expanded

.,- considerably by using the many suggested alternative activitf’e.s,,.

s
~ e
‘.,
-, .~ . o
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Intended User Characteristics
Students of all ability and reading levels can achieve success in
using these materials. A variety of learning options are suggested’ .

throughout the materials for students who may have reading difficulties.
No special teacher training in social studies content is requiyed: How-
ever, teachers who are accustomed to working with a single teaching
source, such as a textbook, may need to spend advance preparatjon time
to- become acquainted with the use of multiple resources.
Rationale and General Objectives , d ’ )
’ The Holt Databank System is based on the premise that inquiry skilfs
are of more lasting value to the student than a body of memorized facts.
A The authors have designed a system of instruction to develop tnquiry
skills while using sound social science content. The general editor,
William R. Fjelder, notes that the System has three major character-
istics: "1)ispecified performance objectives; that is, behaviorally
formulated, ggads-for the learner which.define inquiry skills and assist
in the foghmmggn and clarification of values; 2) an array of materials
components; that is, a Teacher's Guide, textbooks, and classroom Data-
bank atséachgl've1; and 3) a design for instruction; that is, strategy
for empioying¥the material components to achieve the specified-perfor-
mance & Specific objectives for each unit and each day's lesson
- contained in the Teacher's Guides. ‘

Content X ’ .

/ 55 The authors have identified "four 1nterdisc1§?ﬁnary themes as the

/ Proad organizers for the social studies currict’um." These themes are

' §selfhood, human diversity, conflict' resolution, and urbanization. The

/& themes are present throughout the curriculum, regardless of the disci-

¢ pline being studied. At Levels K, 1, and 2, no.specific social science ¢
discipline i5 featlred. Rather, an interdisciplinary approach is used ° '
to study self,{people, and communities at these levels.” In Levels=3-7

/ through 6, two d¥sciplines are employgd to“study a particular topic. x

For example, at Level 4, the topic of culture.-is studied from the
M points of view of anthropology and economics.

Teaching Procedures ‘ , -
Although learning the process of inguiry is a major objective of the
authors, it is important to note that the materialsdo contain sound
social science content. Thus, students learn the processes used by
.. social scientists through the investigation and study of social science
| data. Each unit is organized with an introductory lessan followed by
a systematic study Of the topic. At Levels K, 1, and 2, main ideas and -
behavioral, skill development, and inquiry process goals are given.
For Levels 3 through 6, teﬁchers are given knowledge, inquiry process,
and affective goals for eash lesson. - The Planning Calendars (K-2) and
~Teacher's Guides (3-6) provide detailed instructions for implementing
every lesson. These instructions suggest alternatives for students with “

, reading problems. ‘ . .

+
.
N .
1
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Evaluative Data . _ : B

The Holt Databank.System'was field tested throughout the develop-
mental phase. Although specific data to support the developers' general-
izations is.not available to the analyst, the develdpers note that field
tests indicated: 1) students were motivated through the use of multi-
media information sources; 2) the variety of information sources allBwed
for individualization of instruction for both slow and rapid learrers;-
and 3) the Datebank System provided teachers with a wider variety of
resources ;than is normally available. <

A » 3
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Data Sheet reprinted in its éntirety with the permission of Soctal
. .Setence Education Consortium, Ine., Boulder, Colorado 80302,
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HOUGHTON MIFFLIN SOCIAL STUDIES \\\é} ' b
General Editor: * . Lee F: Anderson .
Publtsher: ’ , Houghton Mifflin Co.
Publication Date: © 1980 (rev. ed.)

. vy N !
Grade Level: _— k-6 =
Subject Area: ' : :. Interdisciplinary social studies

. X y S -

L . - , =~

Overview

The 1980 edition of Houghton Mifflin Social Studies is a revision of

- Houghton Mifflin's 1976 basal elementary socfal studies series entitled \

Windows on Our World. This edition has far fewer affective objectives
and activities, although affective concerns are addressed. The series
uses the expanding environments approach, with community taught at
grade 2 and culture at grade 3. The broad-based sgries content draws
most heavily from history, \geography (both physical and cultural),
economics, and citizenship education. The program emphasizes map and
globe skills and has a strong reading compqnept. Teachers' editions
provide lesson and unit objectives, as wel]la$ specific strategies for
developing thinking skills and understandingggf content. | ;
* ) . ' J
Require or Suggested Time . N RN
The textbook for each grade level in the series is intended to
provide a full year's work. Each text is divided—into units; each unit
into lessons. Tﬂé number of units and 1essons“varies with grade level.
The teachers' editions give suggestions for the length of each unit, ‘
although they can be tailored for class needs. No suggesttons -for
time are given in individua1 lesson plans. :

Intended User Characteristics 4
The\Houghton Mifflin Social Studies series is intended” for use by
"average" ‘students in grades K-6. The various sapplementary materials
and the numerqus activities suggested in the teachers' editions permit
the program to be tatlored for use with higher- or lower-ability
students. Readab™jty tests commissioned by the publisher show all the
texts to be @t or below grade level (using the Spache formula for grades
1-3 and the Fry and modiFied Dale-Chall formulas for grade§E4-6). This
analyst found the reading\level of the grade 3-6 texts to be generally

level higher than grade\lgxgl (using the ‘Fry graph). Thé series -has

a balanced presentation of_variQus ethnic and raclal groups,. as well as
nd females. Thus, the materials are suitable for any class
compositjon, No special tgacher training is required to implement .the
series. 1§%chers' editions are easy use and contain detailed lesson

plans and fiuch useful background informatjon.- I

Rationale and General Objectives _ .
The 1976 edition of this series had a verysstrong affective approach.
This, edition has far fewer affective objectives and agtivities, although
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\\\what a human being is, what groups are and do, and what earth is.

-
~

affective c¢oncerns arézraised frequently in ther student

S
é
i

I

y

E4

texts. The 1980

series is based.on the idea that the texts should "invite students to

expTore the world in which tHey live--

a world of people, places, and

ideas."

The program is desi

gned to help students d

evelop and practice

basic skills,

acquire a knowl

skills, learn abqut their

itage from peoples around the

ge of self, learn to use mapwﬁggaglobe

-

develop a sense

_citizens. !
4

Content . ‘ ' -

\ Houghton Mifflin Sowial Studies i
to various aspecth of the world around
activity sheets for kindeﬁg rteners--a
about themselves$*their families, thei

Each unit in the text opens with a letter to be'sent home describing
class activities, objectives, and home enrichment exercises. '

‘Grade 1, At Homé, At School, continues the awargness of self and *'
Others theme’, with added emphasis on families i 4
25 In Our Comminity, continues the

are introduced at this level. Grade

work on map skills. “Students are also
about people and communities. Grade 3
strongér affective content. It explor

essence, this text introduces the Uni
- graphically. - '

f their country's heritage, and function as capable

a
¢
~ @
LY

s ‘designed to open students' eygs
them. Me--a series of tear-out

Hows, students to begin learning

r’school, and their community.

and schools. Map skills
asked. to ipfer and test ideas
» Ourselves” andyOthers, has a
es the ideas of'personal idenity,
In

ted States, culturally and geo- -

v

T ,‘éggkﬁbme,fﬁhg Eénéh,.the f0ujth-grade text,-cohtinues”the.study of
cult

‘ (

-

m?

’

| to assess student learning are provided

and phy$ical .geography.

, peogié;aﬁe presented ¥ The fifth-level
initialty continhues the géographic loo
includes a_brief-examination of how

k~at_the United States. - It also
g&né;$53ns\4+Ve and (govern themselves.

Brief views of ‘pther countries and

text, dmerica: Past and Present,

~

7

The text*p é§§nroceé 'Wigpxa:generq]ly*Chronologftal examination of 4.S. )
history. °The Sixthegrade texk, Ardund Gur World, -examinds world g graphy,-

simitarities and differ
systems, and belief3:

A special appendix- focusing on fa
the texts for grades 3-6. Edch.text'j
narrative style, with short stories;
regularly interspersed in the’ text.
jl]ustrations are important in concept

.

"Teaching Procedures )
‘Instructional procedures’are outl
each grade level--softbound books with

cq§ej§t§ﬁﬁg§f}pTgys,,‘
We texts'tmany .attractive

nces ambng;pepp1e,ﬂlénguagg.’toq]§, governmental
“approach. is $trongly multiculbiiral.

b ard. gTdbe skilds.in i clyded in

is wridten’ in*an*interesting
nd diary excerpts

development. = £ = .«
¢ Shan T .
ined#in the tpacher's edition for

refuced studént pages bordered by

4%"-wide margins in which- information for ‘the teaﬁﬁéﬁ?'is\printed.

-

Objectives, & Skills outline, and a bibliography are presented for every

unit.
developed, objectives,
Suggestions are then given for opening
the lesson. Teaching strategies tend

The “Tessons within the units begin with'the.mair ideas to be s
matertels required, and § vocabulary _—
exgagdingiaand closing

list.
» developing,

to empl@dsize réading and—discusion.

However, students are also engouraged to practi e/g;gher-leve} cognitive
~ / skills' one frequently- used technique for-doing|s¢ s £d have students

draw inferences frgm photographs.
texts encourage affective development,

a )

\ \.
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Questions in|the sbody\of the )student

Exercises which-teachers can-use
thrpug;Put the texts; geparate

.
<
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-

>

~
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.

performance tests for grades 1-6 are also available. Each teacher's edﬁt1on
also presents a scope and sequence chart for ser1es co? tént, map and g]obe
skills, reading skills, and th1nk{ng skills. . S,

. i . B f
/ . b |
- I3

/

Eva]uat1ve Comments and Suggestions ' ) I
Houghton Mifflin Social Studies 1S & soﬁnd e]emehtary socdal Stud1es

series. . It encourages skill and cognitive deve]opment without sacr1fjc1ng

affective development. Concepts and skills are well sequenced and are

reinforced at subsequent grade levels.. Individual teachers are left

some latituge in._developing lessons, and students are encouraded to both

look atﬁiﬁeg§or1d around them and’ th1nk/creat1ve1y ‘

§
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- __edition simultaneously with the 1975 edition in a classroom would not be
) possible. : T

“ LIVING IN OUR WORLD : | .

“ . ’

Author: ’ Paul F. Brandwein

Publisher: ' Harcourt Brace Jovanovich, Inc. - W
Publication Date: ' 1980 ) ‘ T

Gfade Level: - ° 1-6

’ .
Subject Area: A - Interdisciplinary social studies
- \ , Y '

i

Overview :
Living in Our World is the 1980 revision of Harcourt Brace Jovanovich's
1975 and 1970 The Social Séiences; Concepts and Values program. This
edition is a substantial Pgvision of the earlier programs. Using this ~

Although the titles of the six textbooks reflect an expanding A

environments topic arrangement, subject matter at various grade levells
varies from the content found in#any other elementary programs. Although
there is somewha't less emphasis on inquiry learning in this than in earlier
editions, the program is stijll distinguished by a wide variety of student
activity suggestions in both the $tudent and teacher materials. This
series also gives more attention to the nature of social sciences and|the ™\
methods of social $cientists than other series.
Required or Suggested Time 1 ) ’ -
-The student texts in this series are each designed to provide a full .
year of social studies instruction. Time expectations for completin »
gxmenﬁs.

; e

individual lessons gr units are not indicated, but lessons“seem to b
flexible enough to accommodate typicaliy social studies class time ail
Some of the additional activities suggedted could significantly extend' the
time needed to complete units of stud%. )

Intended User Characteristics /” .

This series was prepared with "typical” elementdry classes in mind a
the Yptended users. For the most. part, the books present a multiethnic,
nonsexist picture of society and could be effectively used-with most clas

compositions. /. .

The publisher reports that all'six texts are at grade level in read-
ability. A Fry check of grades 3 and 5 by this analyst showed each to be
more than one full level above grade in readability. Teachers are-provide
with specific suggestions for imprqiing reading skills in the teacher )

annotations “foupd throughout the se}ies. . C, : .
Although inservice training for teachers preparing to use this series '

wolild not be mandatory, teachers could profit from—am inservice—€éxplanation®
f the meaning and uses of the developer's "knowing in advance" philosophy.

N

/éliggy % ' | -
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Rat1ona]e and Genera]\bbJect1ves b
‘ The overriding goal of the program is "to teach the knoweldge, 55)11 .
and attitudes necessary for effective citizenship in a democratic society ‘
in a complex world." To ach1eve this goal the developers of the series
def1ne/£hYee major objectives: (1) to teach pupils the facts and under-]
standings of history and the social sciences, (2).to teach pupils certa1p
skills of citizenship, including basic reading &nd communicating skills,
social studies skills, and thinking skills, and to teach pupils the
attitudes of responsible citizenship in_a democratic society. A scope and
sequence chart specified these objectives bygrade level. Also important-
*.in the under1y1ng rationale of this series is the.developer's commitment
to helping students$ perfect the “art of investidation."

-

Content

he Subject_matter of the texts in Living in Our World is organ1zed
generally around the expanding environments concepts, starting with
family in grade 1 and ending with the world in grade 6. 1In each level the
major concept is examined from a variety of cultural perspect1ves to
demonstrate human 1ikenesses and differences.

. Grade 1, The Family, introduces students to children who are in families
alike and d1fferent from their own. Rules, basic needs, and homes of
families are among the topits explored. The Neighborhood% the "grade 2 '
text, focuses primarily but not exclusively on neighborhoods, looking
at their rules, jobs, and natural sett%ngs The central characters of the
text are children from six different countries. Expanding geographically,
grade 3, The Community, focuses exclusively dn the concept of community.

Although its title is ﬂhe Earth, the fourth-grade text focuses almost
totally on the: Un1ted States, The first two-thirds of the text examines -
the geographic regions of the\c0untry, the final one-third takes a historic
took at the deve]opment of the country. Also interjected are periodic .
discussions of the work of variQus social scientists. Grade 5, The United
States, 1S pr1mar11y a survey im\U.S. history. The final section of the
text deals with the economic syst m of the United States, with'attention

to topics such as credit buying and use of resources. /
!

Our World engages sixth-graders\in a broad view of their world by /
concentrating on several major world dultures: anc1ent'§reece medieval /‘~

- Europe, Africa, China, J&pan, India, and Russia. I g

One unusual feature of the upper-levwel texts is special sections yhich /

Tdirect students to 1ngu1re about particular questions. Labeled as "A ;

- Investigation," these sections direct stud&nts in activities such as S
experimenting with thermometers or writing the ending_toé a story 1so / :
interspersed throughout the upper-level book$ are ‘sections called "Fbcus /
on the Social Scientist," which introduce students to the work done/by /
individual scientists : , N & /
Teaching Procedures ' x J/

Each student text in Living in Our World is accompa ied hy § softbound °
teacher's edition which contains a set of introd&ctary ‘teacher pages and /
red-print teacher annotations on student pages. !Introductory pdges ‘ .

include a general intnoduction to the series and‘ﬁ scope and, sgquence /
chart of major concepls and skills. This general®¥faterial is fbllowed’ by
teaching information for each unit in the immediate text. Unjt 1nformat40n
includes behavioral objectives, ,an overview of conté%t and thinking-skills,
numerous activities, and a list additional resources. /

” E ;/ S 1Y, :
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) Red-print annotationg“on the student pages provide more-specific,
day-to-day directions to the teacher. . Included are a listing of vocabulary
yords, suggested lesson openérs,” Tesson development procedures, and

~bther activity suggestions. From grade 3 on) sections labeled "Map Skills"
;aﬁd “Graph Skills" are periodicadly found. "

, / Although the program.centers on reading, the activity suggestions

; provided in both the introductory pages and the teachér annotations - -
destribe a wide variety of activities. C g

-

»>

yod

e Comments and Suggestions ' ) fﬁ\\\
The substantial revision made by developers in this 1980. program
indicates their sensitivity to criticisms of their earlier programs.
Z1n particular the ‘more-structured and easier-to-follow teachers'. editions
should attract teachers who had problems using earlier editions. The

heavy attentiqn to history, economiics, and student involvement activities
distinguishes .this program' from others on the market. °

¢ 14

»
°

¥

Data Sheeb-repfinfyg in its entigety with the permission of Secial
Setence Eduction Co sortium, Ine.,;Boulder, Colorado 80302.
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McGRAW-HILL SOCIAL STUDIES .
Senier Authors: Cleo Cherryho]mes and Gary Manson L
" Publisher: . ] McGraw- H111 Book Company
T ‘ ' ' . Webster ‘Division . '
) - . 1221 Avenue of the Americas”’ .
A , New York, New York 10020 | t—
Publication Date: 1979 i
~ Availability:~ ’ e From publisher : B
Grade Level: K-6
Subject Area: Interdisciplinary Social Studies !
» - * L ' !

‘ . 0 ¢

Overview
The McGraw-Hill Social Studies series d4s a textbook- based elementary
curriculum with materials for grades K through 6. FGllowing the expand-
ing environments content approach, the seven grade levels of the program
are developed around three themes--awareness, knowledge, and skills.
clfﬁmong the distinguishing characteristics of the teacher's editions which
- accompany each text are specific suggestions in each lesson for teach-

. ing reading through the lesson, ideas for career -awareness activities,
and suggestions for evaluation techniques other than paper/pencil tests.
s _ —7Actionbooks (warkboa which enrich and extend textbook lessons are
available for%grades 2-6.
M ¢
Required or 'Suggested- Tlme ' ' ) >
. Each _level of the McGraw-HzZZ Soctal Studies program is designed to
. supply one full year of: sacial studies instruction. Textbooks are

divided into units, chapﬁtrs, and lessonss the amounts of time required
to comp]ete lessons are not spec1f1ed a]though most ¢an probably be
completed in one class period’of typical length. Extending actiwities
whith are sometimes suggested would require additional time in or out

of class. . . - el - ‘
. Intended User Characteristics
| The series is intended to be used with typ1ca1 students in grades

K-6. Most teaching strategies are for the entire class; special activi-
ties for low achievers or gifted students are not specified. However,
the program does pay particular attention to reading development, with
each lesson having specific directions for reading skill or comprehension
improvement for both average-reading and poor-reading students. The .
reading. level of the texts, as assessed by the publisher using the
Spache Formula, are at grade levels or §1ightly below. Using the Fry
» formula, this analyst assessed the texts to be slightly above grade level.
- The texts reflect appropriate ethnic and sex representations in narrat1on
as well as graphics. Teachers should be able to use the program with no”
special training other than reading the 1ntroductory material in the
Teacher s Edition. e

'

| —
it
|
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Rationale and General Objectives .

. This program follows the traditional expanding environment approach.
According to the developers, the program focuses on the aspect of soc¢ial
studies that will be most relevant in the 1980s: "helping the individual
"~ to become more effective in coping with an environment that is changing .
at a pace unheard of in earlier generations and that makes greater
demands upon the individual if the individual is to be successful i
life." To promote this effectiveness, the materials center on three i
themes: 1) awareness--of oneself, of societal values, of the world of
work; 2) knowledge--of social science concepts and certain important 0
facts; and 3) skills--in-decision making, values analysis, information
location and utilization, comparing and contrasting, and. map and globe
skills. . .
Content . ! :

Looking at Me helps students understand themselves by examining family
relationships, the world around them, and personal feelings. Expanding )
beyond themselves, 1st grade stullents using Discovering Others are lead -
to an awareness of their relatipnship, to others in their family, neighbor-
"hood, and country. Grade 2, Lfarning About People, engages students in
studying people by helping. th develop "people skills"--observation,
communication, decision maki Exploring Communities, grade 3,- uses

a case study approach and examines four commurri ties--Burlington, North
Carolina; Kansas City; Los Angeles; and Montreal. Varying somewhat from
other elementary social studies programs, the 4th grade text, Studying
Cultures, focuses on cultures rather than geographic areas, although the
cultures studied are geographically diverse. Understanding the United
Statesy grade 5, is a comprehensive examinatien of geographic features,
histordical events, and American people. In another departure fiom other
social studies series, the 6th-grade tevel, Investigating Societies,
focuses on four world areas: South America, Africa, China, and Europe.
Main ideas are introduced through narrativecsections, concluded with

"To Do" and On Your Own" sections. "To Do™ sections consist of review
questions allowing the student to check his.or her progress. "On Qur

Own" contains questions designed to extend students' thinking. Impor-
tant concepts are*marked in the margin-with astericks. The workbooks
contain more extension and reinforcement activities than review.

4

" Teaching Procedulres .

Directions for teaching each lesson are provided in the Teacher's
Editions. Information included for each lekson is as follows: purpose,
| . student’ éxpectations (performance indicatore » -resources (mgterials
needed for the lesson), reading hints, background informattbn, teaching
strategies, evaluation suggestions, and in some cases additional infor-
mation #r activities. Teaching suggestions provide a blueprint for
conducting each lesson. The reading hints_cover mang‘aspects of reading
development such as phonetics, word analysis, vocabulary development,
and comprehension. Evaluation techniques include observations, content.
analysis, or interviews to.gather evaluation data. (The paper/pencil
tests which accompany“the texts are primarily cognitive.) Also included
throughout the series are suggestions for career awareness activities.-
Concluding each Teacher's Editiongjs a packet of reproducible activity
sheets designed to supplement or enrich lessons. :

&
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Evaluative Data .
These materials have been classroom tested. An evaluation report is

, availdble from the publisher.

{
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- Data Sheet reprinted in its entirety with:the permission of Social . ’
) Seience Education Comsortiwm, Inec., Boulder, Colorado 80302..
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" <QUR LAND AND HERITAGE

. 4
. . Series Authors: " Ernest W. Tiegs and Fay Adams

N .
- " * Publisher: ' Ginn and Company \§
- f 191 Spring Street l\ ’
: L Lexington, Massachusetts 02173 =

) Publication Date: © 1979 .

Availability: From publisher

“Grade evel: oo . 1-6 .

Subject Area:- Interdisqj§1inary‘Socia1 Studies

‘Overview

The 1979 edition of Our Land and Heritage is a revised version ‘of

"Ginn and Company's 1966 Tiegs-Adams elementary social studies program.
.Although this 1979 program is based on the same philosophy as the earlier
series, substantial changes have been made. The reading level of the
texts has been lower throughout; new reading materials and new visuals
have -been added to provide a more balanced presentation of ethnic
groups and women. Topic offerings follow the usual expanding envirgn-

‘ : ments pattern except at Ist and 4th grades. The 1st-grade book deals
with "schaol" rather than "family," and the 4th-grade book is a social
history of early America. The thrust of the series is a presentation~of

— traditional social studies content to help students understand their

national heritage and become participating citizens.r '

Required or Suggested Time
Each text in this series is intended to provide a full year of class-
“;\\\\\\\\ work. Texts contain five or ‘seven major units of work, with units divided
. ——into sections or chapters. The Teacher's Editions are arranged by
lessonsy while-estimated time requirements for lessons are not given,
most basic lessons gan probably be completed in one class period. ,
However, the related activities could extend the lessons one or more. //'"
class periods. ’ . Vs

Intended User Characteristics ' o .

. This program is designed to be used in typical elementary class-
rooms. Substantial lowering of reading level has beén done in this
> revision/iizghe series, and our analysis with the Fry readabiTity

formula ndigates that the student texts are at or below grédde level in
reading in every grade but grade 5. -The Sth grade is one level above

grade in-Teadability. The publisher's readabiiity as

B all books are at least one readability level below

i . teaChers will want t6 review the program before b
serie$ requires no special inservice training,”

ade level. ATthough
inning use, the

. | . d54 “
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Rationale and General Objectives . ‘

~  An extensive explanation.of rationale is not provided for Qur Land
and Herltage, but the developers do state three general objectives for
the series:\ (1) "to guide children to better citizenship and to
intelligent and dynamic participation in our world's affairsm(2) to

help children appreciate, understand, and preservesour American heritage;
and (3) to enable children to function effectively as their social and
geographical enyzronments become 1ncreas1ng1y complex and urbanized."

In addition, the overview of each Teacher's Edition includes a genera]
statement of purpose and some specific objectives for the text at the

1part1cu1ar grade level. Grade-by-grade scope and sequence charts

indicate that developers have organized the series around the social
science disciplines and several specific skills: map and globe, locat-
ing information, acquiring information, recording and organizing,

rcommunicating, critical thinking, and appreciation and awareness. Both .

knowledge and skill objectives for each lesson are 1isted in the Teacher's
Editions. Introductory materials stress the series' emphasis on citizen-
sh1p preparation; however, part1c1pat1on objectives are not specified
in individual lessons. ,
Content

Eact of the six textbooks is based on a topic, with toépics
generally following an expanding environments arrangement. The topic of
Grade 1, Mur School, is the immediate school and community envirogment
of the student. A]though there is some attentiqn to family life .in the
book, it,is not as famidy-oriented as most first grade books. Cross-
cultural studies are begun at this grade level with a unit on Nigeria,
and holidays are examined in a separate section. The 2nd grade book,
begins with the local neighborhood but most of the book‘is devotedlto
an examination of human needs for food, clothing, communication, and
transportation. The cultural study is Japan. - Seven comunities are
explored in the 3rd grade text; one community is Mexico City .Each
community is described through the eyes of a family living in the
community. Owr People, the 4th grade text, is a distinct departure from
the usual fourth grade topic of regional geography. In the first half
qf this text the history of early United States is told from the persg
ﬁ;1ve of the people who were involved. It is a social history rather

than an ‘event histoary. The second half of the text examines the develop-
ment of several Uni'ted States cities and several cities ip other tands.
Six biographies of famous U.S. citizens conclude the book. ,The history
of the United States, told in grade 5, Our Country, is a chrono]og1ca1
survey of important political and m111tarx events in our nation's develop-
ment. The book ends with a unit on-Latin America, Central America, and
Canada. In grade six both the Eastern and Western worlds are examined
from ancient to modern times. After the first unit on ancient civili-
zations, eachiunit centers on a major world region and individual
countries within the region are then discussed. A narrative form sup-
ported by visuals is used throughout the texts, with little use of

other original sources-or non-narrative forms. Skill development
activities occur at the ends af units and chapters in the student books
and in lesson directions in the teacher's editions. The workbooks

which accompany grades~3-6 are designed primarily for reinforcement.

.
-




Teaching Procedures '

Procedures for teaching Our. Land and Herjtage are contained in the .
Teacher's Edition which accompanies each 1 text. After 16 pages of
introductory material, each Teacher's edition is composed of a series of
lesson plans, Wresented on pages containing a reduced student page and
teacher notes in wide margins. The teacher's information in each lesson
consists of two parts: a Lesson Overview and a Lesson Plan.. The Lesson
Overview provides- listings of student objectives, vocabulary and concepts,
student attitudes, and considerations in careee, economic, and environ-
ment awareness which are important in the lesson. ‘The Lesson Plan which
follows provides teaching suggestions for creating interest, guiding

reading and learning, providing background (not always included), and
" conducting related activities. Also listed are the social studies
skills developed in the Tesson, new vocabulary words, and sometimes
annotatations to help the teacher point out interesting information in
the text and phonemic respellings of difficult words. Answers to
exercises appear where appropriate. Because the student texts contain
activity suggestions only at the ends of ghapters, the teacher must be
the initiator of participatory activities when using this series. Most
of the instructional suggestion$-in the "Guiding Reading and Learning"
- sections focus on reading and discussing rather than participation
activities. However, the “Related Activities" suggestions contain more
ackivity-oriented suggestions and bring more instructional variety to
the suggested instructignal procedures. . i_

Evaluative Data . - . : - ‘

The Teacher's Editions réport that this revision is based on surveys
of curriculum developers and teachers, analysis and tabulation of topics
from 150 state and city school. course offerings, reviews by a social
sensitivity ‘panel; and recommendations of historians in university
women's studies programs. Feedback from users of the previous edition
was considered. ; '

[

-

* Data Sheet reprinted in its entirety with the permission Of Sééiql,
Seience Education Consortiwn, Inc., Boulder, Colorado 80302. —~




WORLD, RAND McNALLY SOCIAL STUDIES PROGRAM

‘Mercedes B. Bailey, Cecilia Eytalis,
) Peter Ferry, Golie L. Mack,
Cynthia R. Maltbie, Barbara 8. Polston,

and Barbara Radner Reque
Rand McNally & Company
Box 7600 o
Chicago, I1linois 60680

OUR WIDENING

-

Editors: N -

Publisher:

.? . — \
Publication Date: "%
£

© 1980

Ava/ﬂabi]ity: From publisher ‘ .

Ggéde Level: 1-7 . R

Siject Area: Interdisciplinary Social Studies

!
/

, Overview e o
Our Widening World, the first edition of the Rapnd M Nally elementary
social studies program, generally follows an expandifig ervironments
content arrangement, although the concept of commuﬁﬁty is\stuaied at
grade 2--rather than grade 3--while grade 3 f0cuses%on United States

geoyraphy. Also, alternative texts, which may be taught at either thd

6th- br 7th-grade level, are offered. -The strong geographic emphasis D e

of /the, program can be obServed in both the content focus and in the

effective integration of geographic ski

11 devleopment throughout the

lgssons in each text.

Knoweldge and skill objectives are stressed in

& than grade level.

1 .
ﬂequired or Suggested Time
; Each textbook is designed as arone-year course in socia

{Texts are divided into units, chapters, and ‘lessons.

I1
4

tﬁe program, but lessons ‘also lend themselves to affective.dj?e]opment.
I -
- Al

\‘\ o
eéégﬁdies.
Each Je$son pro-

vides work for one to four class periods, with the number of days required
indicated at the beginning of the lesson. The reinforcingfand extending

activities suggested for lessons require additional time.’

L.
™

Intended Users _ i
The textbooks and supplementary materials in this séries are intended

for students in grades 1 through 6 or 7. Two alternative texts, The World--

. Vow and Then and World: Views, have been preparéd so that either can be

used at grade 6 or 7. Both build on the concepts and skills in the 5th-'

grade text.
mind; basic lessons are aimed at "average" students but suggestions for

“building basics" provide remedial work for less achieving students

and "advanced work" suggestions are directed toward gifted students.
The reading level of the 3rd, 4th, 5th, and 6th/7th (Worlid Views) grade
texts as assessed with the Fry readability formula is slightly higher

‘Equietable presentation of ethnis/racia1 groups and

*males and females makes the texts suitable for any Alass composition.
Because the program is relatively simple in its conceptual design and
teaching procedures, special teacher inservice wodld not be mandatory,

81225 .
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A1l texts have been developed with génera} classroom use in a»
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Rationale and General Objectives )

. The philosophy underlying Our Widening World is that "social studies
: focuses on people and the various ways they interact with one another and
with the world around them." The program is thus designed to help
children explore those relationships, and as they do, to "acquire the

knowledge and skills critical to responsible citizenship in a free
society." Developers staté that students are also helped to develop
certain attitudes, particularly respectefor others, appreciation of
others, and pride in country. To explore human ways of life, the pro-
‘gram draws on concepts from geography, history, anthropology, economics,
and political science, although not from psychology or sociology.
According to the Teacher's Edition, "each level of the program builds

© on knowledge and ski¥1s devleoped at earlier leveis. Yet each level is
complete in itself." Scope and sequence charts are presented in the
Teacher's Edition for both’skills and concept development.

.

4

Content 4 o7 . ,
As the program name, Our Widening World, suggests, the content of
_the series generally follows.the traditional expanding environments
approach. You and Me .helps the first grader examine likenesses and
differences among people and ‘introduces him/her to beginning globe and
map concepts. In grade 2 the community is the central sybject, while in
many other series "community" is studies in 3rd grade. Considerable
attention is given to map and globe skill development in 'grade 2. By-
studying Plymouth as a community, students are introduced to _historical
perspective, earlier than in other elementary social”studies programs.
. ) The 3rd-grade text is a geographic introduction to the United States.
Areas diverse in terrain and climate are explored, with much attention
given to environmental concerns. The geographic emphasis is contipued
in grade 4, but the setting is expanded to include the rest of the
world. The focus in this exploration is on geographic areas rather than
national boundaries. The 5th-grade book takes a significant events
approach to examining the history of the United States but continues to
emphasize geography by beginning each unit with an examination of a
. specific geographic area or place. The two alternative texts at grades
6/7 both focus on' the world. The World Then and Now is _organized around
four concepts--food, cities, government, and technology--and examines -
the history of various worTd areas in relation to these concepts. World
Views concentrates on current world geography @nd world cultures, look--
ing insome depth at the continents of Australia, Asia, Europe, Africa,
South, America,. and North America. -In all seven.texts skill development,
q‘f‘ especially geography skills, is integrated into the.narrative text.
Beginping in grade 3 and continuing throughout the rest of the series,
primary source materials and stories are used along with the descriptive
narration. Visuals are attractive and well' used inconcept* development.

Teaching Procedures ) . :
Instructional Pracedures are clearly outlined in the Teacher's
s Editions--spiralbound bobks with reproduced student pages bordered by
» Wide margins. Teaching suggest¥ons. are printed in these margins through-
out the series.<’Each lesson begins with a listing of the behavioral
objectives and kéy vocabulary words. Lesson strategies are presented
. * under the. sub-headings "Opening the Lesson," "Developing the_Lesson,"
~ " and "Reinforcihg the Lesson." In addition, most lessons include
' suggestions' for remedial-work ("Building Basics") and suggestions for

o ’ 31-26 . -
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gifted students ("Advanced Work™). Some lessons include strategies
for evaluating the lesson. When necessary, the teacher's attention is
drawn to materials needed in the next lesson with sections entitled
“Materials for Next Lesson." Although teaching strategies tend to
emphasize read-and-discuss approaches, there are suggestions for other S
kinds of involvement, including small group experiences and inguiry
type activities. The program includes duplicating masters with addi-
tional activities for reinforcement and outline maps as well as chapter
and unit tests: . < '

b
E

: Evaluative Date '
Evaluation of our Widening World was done primarily through teacher j \
review of pre-publication manuscripts. When reviewers questioned the -
effectiveness of certain materials, actual \trial teaching was cenducted.- \
For additional information on the program eyaluatiom, centact Rand
McNally, Social Studies Marketing Department.
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‘Data Sheet reprinted in its entivety with the permission of Scctal
Seienece Education Consortium, Jne., Boulder, r'olorado 8030:.
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PEOPLE IN A WORLP OF CHANGE

L]

-

~ Authors: Robert A. Carter
Edith McCall
Vernon Prinzing

'Publisher: : Benefic Press. ) .
10300 West Roosevelt Rbad
Westchester, 111inoi€ 60153

¢

Publication Date: ~ ‘ 1978 ' s

.

Availability: - % . From publisher

- Grade Level: 1-6 -

s

Subject ‘Area: ) Interdisciplinary Social Studies

~

Overview .

#  People in a World of Change is a traditional social studies, program
wfpor grades 1-6. It is designed to help students develop knowledge of

the social sciences, social studieg skills, and social responsibility.

Expanding environ%ehts provides the framework for the program, while

the content™is interdisciplinary, drawn from the variou social sciences.

One unusual feature of the series is that the chapters are organized:

into "Data Banks," which present the content, and "Investigations,"”

which are activities for developing inquiry skills.” The authors have

particularly emphasized skill development throughout the series. .

Required or Suggested Time . ’ o ®

These materials are designed for a one-year social studies program .
at each level, 1-6. The Yessons in the Teacher's Editions are broken
down into manageable sections which could be completed in a single class
session. The chapter andeunit enrichment activities, as well as the,
dupticating masters skills activities, can be used to supplement the
daily 1essons.' - >

t

o . ) . ¢
Intended User Characteristics ’ ,
_ People in a World of ChangL is designed for use with the typical
range of, students in 1st through 6th grades. For students who may have
reading problems, the.teacher's edition specifies réading skill develop-
ment activities for most lessons. Furthermore, the authors emphasize
that -"Sentence and paragraph length as well as vocabulary are on grade
level.in the primary books and about ene grade below the level of the
students using the materials in the intermediate books." New-words
are listed at the beginning of each chapter and are explained in
“context. A Fry readability analysis was conducted on thé 3rd and 5th
grade texts. Acgording to this, the average reading Tevel is slightly
higher than grade level. Chapter and unit enrichment activities, as
well as some of the daily lesson plans, are geared to students achieving
at three different levels: .advanced, average and basic. Although no
special teacher training is necessary, the separate Teacher's Guide in
the back of each Teacher's Edition requires advance preparation and
considergb]e organizafiion on the part of teachers. ’

. *
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Rationale and General Objectives : ,
* . " Responsible citizenship is the goal of the Benefic program. In
the Teacher's Edition, the” authors discuss a three-level curriculum, .
consisting of "knowledge" (drawing upon the, social sciences), processes )
/ (focusing on critical thinking skills), and social responsibility

- (investigating current civic and social ‘problems and clarify™g values)."
At the most basic level-are facts, the content or subject matter of
the course. At the second level, students practice using generali-
zations, concepts, theories, and skills to bring organization and
meaning to the facts. The third and most abstract stage involves
“attitudes, morals, and feelings towards others." It should be
- pointed out, so as not to be misleading, that, although for each unit
: there is one va]uéﬁg activity, these are usually not values clarifica- \\\
. - 'tion exercises. tach activity is designed to build a certain social
: or personal value, such as’good citizenship and understanding of
cultural differences, but the xhoices students are left with often
+ include only one viablé alterkative; occasionally there are more.
Nevertheless, thesé activities are based on the content of the unit
and are written in such a way that students can relate to them.

GContent . \5\

" The content in each book is drawn “from the various social science
disciplines, with an emphasis on geography, particularly at the upper - .
.. elementary grades. The Ist-grade book focuses on self, the family,
) work at home, the importance of rules in a family, people's needs,
. school, places, and the United States. You--People and Places develops
© concepts associated with neighborhoods, focusing on people in neighbor- .
. hoods, meeting needs, weather and climate, work, rules, changes, and . .
neighborhoods in other areas of the world. You--Communities and Change ..
helps students understand the concept of community and examines the
~ historical development of communities. Students also learn about the
needs of people in communities, laws and taxes, how communities change,
and communtties of the world. The 4th-grade book focuses “on geography
+ ‘and how humans”are influenced by their environments and vice versa.
- It covers plains, mountains, wet and dry lands, and eoastal regions and”™ = . .
7 ., conclutles with a chapter on change. You--United Stated'and Americas-_ "
“ .. consists of a history of the United States, beginning with a study.of
~ Indian cultures. Geographical studies of Canada, Mexico and Central
America, and South America are also included. The 6th-Tevel book
) . explores the history and geography of Europe, Africa and the Middle
. tast, Asia, and Oceania and the Pacific world. Each book includes |
. full-page biographies of historical and present-day persons at appro-
priate times. ' :

. Teaching Procedures ¢ l . .
- The major teaching strategy involves the use of "Data Banks" and™~ . J
“Investigations.” The Data Banks require students“to read and study © ’
S pictures in grder to understand the basic facts, while the Investiga-

tions provide opportunities for extending the basic facts through l

. activities such as discussion, compare-dnd:contrast exercises, art work,

and’ independent library work. Many of these also give students

practice /An map and globe skills, chart and graph skills, time sﬁ\]]s;

- \and diagram skills. End-of-chapter activities include a group activity
and a generalizing section. The latter uslvuaﬂy includes several "how," '
"why," and "what do’' you think" questions for discussion. The Teacher/s
. /

- -~
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Guide provides additional teaching suggestions. Each unit includes a
statement of unit theme, intrghuc;ory activities, unit objectives, a
chart outlining unit content in relation to various socialsscience
disciplines, and a bibliography of related films, filmstrips, and bodks
for students. Suggestions for teachin%/the Data Banks usually include
stragegies for developing reading skilds, content, and inquiry-skills.
Teachers may choose whether to emphasize one or all of these areas for 7
* each lesson, depending on student needs. Most of the reading skills \
activity suggestians deal with building vocabulary skills. Suggestions \
~for teaching the investigations include strategies for developing L
inquiry skills. ‘Children interpret, investigate, compare, contrast, {_,

observe, identify, infer, hypothesize, generalize, and discuss. -
Enrichment activities are quite varied allowing for individualization.
Some of these provide opportunities for using compunity resources.
. . L4 'f -
\ . r *
.. . Etvaluative Datai . .
‘ The materials have not been formally field tested.
\ |
) ;
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" Data Sheet reprinted in its entirety with the permi;Lion of Soeial

Seience Education Consortium, Ine., Boulder, Colorado 80302“L
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_SCOTT, FORESMAN SOCIAL STUDIES

Directors: Joan Schrejber
2 , : William Stepien -
Geneva G
. . Alan J. Hoffman _
~ . l//H N i )
Pubtlisher: Scott,/Foresman and Comapny ’ ;
, 1900 East Lake Avenue -
G];;yiew, I1linois 60025 ‘ < -~
* . i
“ Publication Date: 1979 ! ' _é\
) Availability: 1?rom publisher f ' T g.
“Grade Level: ! K-7 _ §
. ' {
Subject Area: . Interdisciplinary Social Studies ;
- > -, 1 . - 5
¢
* . - - s .,),.
~Overview i .. , . o
A newly’developed elementary program,\the Scott, Foresman Social ; ¢ °
“Studies series offers matgrial for grades K through 7. Although-indivi-.

dual texts are untitled, the materials follbw the expanding .environment )
content approach with K-3 focusing on family, neighborhood, and cosmunity, -
grade 4 on world, regions, grade 5 on U.S. history, and grade 6 on world ?
cultures. The grade 7 offering is unusual.with its focus on the role of .

the adolescent in today's world. The materials are distinguished by high- -
" interest leve®, content and the inclus

ion of many activity suggestions s
, Within the students' texts. ' ] . . SN
’ Tt T .-, * N . : . 3 i
) . - - ": / §V ' ' ‘; N .;
Required or Suggested Time : ) 5
Materials at each grade level are designed to provide a full year's 3
school work.

Each text is organized into lessons (gradés 1-3) or

" chapters (grades 4-7) which aim tQ develop one main idea during one week
of Social studies classes: The time required to complete each lesson
is stated in the Teacher's Edition; most are of one-day's duration,

Extending activities require either out-of-class or additional in-class
time. ° L - '

¢ ¢

Inteﬁded User“Characteristics

The Scott, Fobesman Soctal Studies series provides materials for the
typical rafige of students in grades K through 7. Although aimed at
“averdge" students, the program attempts to accommodate. individual

. differences by providing activity suggestions in, the Teacher's Editions
* to extend or reinforce Tearning for both adydnced and slow-learning
students. Scott’Foresman states that t€XTs are written at grade-level - .
reading as measured by Spache and Dale-Chall formulas. An analysisbased
on the Fry graph <dndicates slightly higher reading levels. The.graphics S
" and content treat both sexes and a variety of racial and ethnig groups K]
- fairly. Teachers can use the series without inservice f?ainiqg. 2 -

’

»
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< Teaching Procedures , ~

- F

..The, seven concepts are self-identity, sodjalizatSon, interdependence,

«
< -
aaaa
<
< -

,7but such’affect objectives are not specified in the legsons. However, - )

.
A .
. ~ ¢ ’
. . . .

Ratienale and General Objectives

. Although the developers of Scott; Foresman Social Studies do not
state an explicit rationale or philosophy.the program seems ta be based
on a coqyﬁtment‘to offer students an inte?discip]inary social studies T
experience based on seven concepts "representing universal human concerns."

diversity, choftes, power, and ‘change. ?the three majar teaching objectives

of "the program are: to teach children about the quTaéand its people v
by: equipping them to use facts and ideas%Zrawn from thé social sciences; :
tg help children learn, practice, and aphly a ydriety of skills appro:

priate to social studies; and to preparé chitdren to bé active and

effective citizens. Specific knowledge' and skill objeétives are listed.

The introductory material states that="socfal skills" 4re also deveYoped

much of the texts' content is affect oriented and leadg itself to
affective ‘teaching; : ) .

<
’

6 bl e

e : .
The ejight grade 1evels.(K-7) of the program fof1o@'the expanding
senvironments approach to content as follows: grades Ki3--family, home,
ischool, community; g de-gi-wor1d regions; grade 5--U.$ history; grade 6--
orld coltures; grade)|7-the world and an adolescent'siplace-in it.
ithin each text, con ent is organized around seveh copcepts stated in -
the above section. However, different content is used: to develop, the
chcepts at each gradg evel. For example, the‘conceptgof change is -
explored in grade 1 in terms of a child's family moving to a new' home, '
in grade 5 by explaring the changes American society underwent during
the’ Tate 1940s an¢'1950s, and in grade 7. by examining fiow one change leads
to another in the growth of a city. In-addition to the development of
the Seven concepts, four other content areas are givenf attehtion 1in
‘pages’with spetial borders; these are environments, cakeers, cénsumer
concerns, and law. Three skill groups are emphasizedf reading/study

Contenf

‘skills§;map‘and globe skills, and reading/thinking ski}ll »7 Skills are
devéloped. in special pages labeled "When You Read" or ¥4 erf You Read-
Social Studies," in a’special section at the conclusion of feach text, and
in actiVities in the Teacher's Editions. Both knowledge ahd skill
objectives are taught through a variety of content forms fnc1uding : -
graphicé, stories, cartoons, original document reproductjons, plays, and

pogtry as well as narrative. The workbooks contain knoyﬁedge and. skill S
agtivities to reinforce the text lessons.. Testbooks fqr grades 3-7

were not available for this analysis’ A T _ .
J ; . ‘&xfjff¢u«g i )

Iy A

. C AR T
~ /The instructional materials consist of auTeaphgrj§?Editton at each
grade level. The format is a reduced student text page™with tegcher
infgrmation in right- and left-hand margins. .Each lesson contaiins the y el
following information: teaching time, knowledge ‘and skill objectives
fop the Tessons vogabulary wordss. préliminary activity suggestions,
strategies for developing the Jesson; answers to review questiens, and
additional activities; however, the emphasis (especially at upper grade
Jevels) is on discussion’strategies. A substantial number of activity
Suggestions, such as making a tambourine or preparing a ‘time capsule, S
‘which would typicq}1y be inc]uded‘iv the. teacher's guige are included in" , « -

/ 3

-~ , .
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81-32 ’ .




Aruitoxt provided by Eic:
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the student material in the series. The "additional activities" sections
are directed toward interbsted. students. the wholé class, or small groups
and labeled as easy. whole class (assumedly for "average" students), and
‘challenging. A quick review of the guides indicates there may be.more .
suggestions in the challenging/interested students categories than in the
“easy" category. : .

@

Evaluation .

Prepublication field testing was done with more than 2.0

00 "students
invaricus Tocations. For information on results on thé. field tests, .
contact the. publisher. | : - -
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" the drogram. There is an absence of sexual and racial stereotyping,
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SILVER BURDETT SOCIAL STUDIES

Authors Edna A. Anderson, Norma Jean Anderson,
. V. Phillips Weaver, Walter N. Gantt,
Robert A. Harper, Vincent R. Rogers,
Herbert J. Bass, Kenneth S. Cooper,
George H. T. Kimble, Richard C. Brown,
. Wilhelmena S. Robinson, and
: John T. Cunningham
Publisher: LT Silver Burdett Company
250 James Street -, . g
Morristown, New Jersey 07960

-

Publication Date: 1979 S
Availability: . From publisher \\\\ i
Grade Level: ) K-6 " { i
SubjectlArea: , Interdisciplinary Social Studies ’

- Overview .. ‘ °

The “5ilver- Burdett Social St&ﬁ%es (SBSS) series is a Ebmprehensive
K-6 social studies program based on the earlier 1976 edition. The new
1979 $BSS series contains an increased emphasis on the learning of
topically related factual knowledge and map skills. The program is \
©/

intended, for’ "average" students, but special provisions have been made
for slow Tearners with specific alternative activities suggested for
each anit.’\, :

o 1

Required or. Suggested Time Lo
The SBSS series is intended to provide a full year of social studies »~

instruction for each of the sSeven elementary grades, K-6. Teachers

aré advised that activities may be selected to fit the needs and

interests of their students:and are given the approximate number of

days to be devoted to each lesson. ‘

Intended Usgr"Characger{stics : .
. Whilp these materials are intended for ‘average ability students, o

special ‘provisions are made for slower learners. Silver Burdett has

assessed the reading level of each textbooK on a chapter-by-chapter

‘basis using either the Spache or Dale-Chall formulas. These assess-

ments show each book to be one to two grade levels below their place-
ment. A {Fry reading assessment conducted\by this analyst showed the
3rd—gradé\zgok, People and Resources, to be on grade level; and the
Sth-grade Book; People in the Americas, to be on the 6th-grade level.
No special administrative support or teacher training is needed for

and the materials-should be suitable for use’in a variety of settings.
S SN
l :
|
l
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Ratie;a]e‘and General Objectives
«The SBSS series seeks to foster an awareness among its users of
the need for people to live in harmony with one another and nature.
In order to accomplish this goal, the SBSS curriculim uses "..thought-
fully cohstructed materials to: (a) instill a lasting interest in
our huiman society; (b) foster the growth of consistent, reasoned
values that develop a respect for the d{gnity and worth of all people;
(c) encourage attitudes that will lead to effective and responsible -
citizenship; and (d) to introduce fundamental ideas from the various -
, disciplines of the social studies.™ Introductory material in the
Teacher's Editions 1ists, in addition, ten general guidelines which
have been built into the program. Among these are: "facts are of
crucial importance";' "the curriculum should inclule a total and system-
atic skills program"; "case studies are an important means of presenting
content"; and "allowances shGuld be made for a variety of teaching ".
techniques.” 5
Content . . . .
The SBSS series is based on an interdisciplinary social science
approach. The texts consider selected topics arranged according to the
traditional expanding environments approach. Grade 1 focuses on the
family, the functions it services, and the roles of different family
amembers. Grade 2 considers the community, how it meetsthe needs of its
members, and how its structure and function  have yaried over time afd
place. At grade 3, students begin the study of'%%e relationship between ~

people and natural resources, how resources are used and replenished,
and some of the problefis associated with natural resource depletion and
pollution. An alternate book, available for grades 3-4, addresses the .

study of geographic concepts--such as climate, Tongitude, and-latitude--
and regions--such as rain forests, deserts, and mountains. Grade 4 -
focuses on the relationship between the place where people. 1ive and . their
life style. American history is the focus of level 5. Using a topical
approach, this text examines land and people, the growth of democracy,
industrialization, and urbanization. The history and people of the
eastern hemisphere is the topic-of level 6. The units focus on tgols

of the socidl studies and the concepts of time and place, technology,
political power, contacts and conflicts, and; 1iving and learning.

Teaching Procedures . .
The SBSS series uses a variety of motivational and instructional

- activities to*accomplish specific learning goals. Textbook reading,
discussions, map work, individual and small group research projects,
chalkboard ‘work, art activities, skill book and spirit master activity
sheets, as well as performance tests for grades.3-6 are all incorporated
into the lesson E]ans. Each Teacher's Edition features a comprehensive
introduction, charts on -the basic idea and unifying theme For each umit, o
case studies used, and map skills developed. Books for teachers and
students and other supplementary media are identified as.well. Thfsfﬁs
followed by full-size student,pages with lesson plans and notes in the
margins. Legsson plans-inclule the following: suggested time for
completion; performance™objectives; understandings--ifibortant related pe
facts; word bank--a 1ist of new vocabulary‘words; map skills developed;
motivational techniques;.developmental activities focusing on one of ‘

~the following skills--reading for information, map skills, observation,

’ §
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recall, classification, analysis, hypothesis, synthesis, applicatio
and evaluation; extension/enrichment suggestions; check-up questions
for a quick’oral or written review; background information, and slow-
learner techniques beginning at the 3rd-grade level.

Eva]uapive’ﬁata :

Silver Burdett field tested ‘the 1976 version of SBSS in 22 class-
rooms located in nine randomly selected states. Data was collected
from both students and teachers. Thé results of this field test,
sunmarized in thé Field Trial Report (Nov., 1977), were used to make
the revisions for the 1979 version of SBSS. The report may be obtained
from the coordinator of Field Trial Activities at Silver Burdett:

-

-

A T

Data Sheet reprinted in its emtirety with the permission of Social
Science Education Consortium, Ine., Boulder, Colorado 80302.
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UNDERSTANDING THE SOCIAL SCIENCES ~ - . .

Senior Authors: i Frederick M. King
Herbert C. Rudman .
LoDoris R. Leavell

Rublisher: Laidlaw Brothers
" Thatcher and Madison
River Forest, I]]1no1s 60305

Publication Date: 1977-79
Aygllabjlity: e From publisher
Grade Level: 1-6

& .
Subject Area: ~ Interdisciplinary Social Studies
Overview ’

Understanding the Soctal Seiences is Laidlaw Brothers' newest
elementary social studies program. ‘Although the major author, Fred-
erick King, was also the-major author on Laid]aw's earlier Concepts "in
Social Science series,«this program is considered a new series, not a -
revision. The major topics in most grade levels are the same as inh the
earlier Concepts program, but the text and graphics are all new. The
Understanding program is distinguished-by ifs focus on providing students
a "wealth of significant and relevant facts to analyze, interpret, and
apply," by its particular attention to the development of patriotic
understand1ng, and by its global emphasis at all grade levels. ° .

Required or Sugge§ted Time i

The textbook for each grade’Tégél in this series is intendedgto
provide a full year's work. "Each text is divided into units and the
units into lessons, with the number of unitsand?essons varying from
grade to grade. At each grade level, a basic Jesson seems to be

intended for one glass period of work. The extension and re1nforcement
activities suggested at the back of the Teachemr's Editions can expand

1essons one or mored class periods. .
1 ( . . . ¢
“ Intended User Characteristics ‘ -«

The intended users .of the Understanding series are typ1ca1 elementary
students in grades 1-6. In both text and Visuals, the series fairly
represents ethnic populations and equitably portrays men and women, -
making. the series appropriate A% any class compositjon. The reading
Tevel of the texts has been assessed by the publisher to be at or below’
grade \gvel for each grade, using the Spache and the Dale-Chall reading
formula
texts for grades 3, 5, and 6.to be above grade level in readability and
the other texts tobeat.or below grade level. New wordss however, are
usually jin bold print and are.definéd incontext. Phonetic respe111ngs

, are provided in some cases, as well. Teachers of 3rd, 5th and 6th

v . i ’ 1 1 .
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. such as poetry or stories, the narrative is well supported wit

_-/An bound-in sections at

14
~
:

grade students reading at or below grade Tevel should be prepared to
include additional vocabulary and reading work with students if neces-
sary when using this series. No special teacher inservice should be
necessary. .
Rationale and General Objectives

In the introduction to Understanding the Social Seiences the developers
state that their program is a personal appyoach to social studies
learning--one which starts with the pupils themselves and expands their
knowledge horizons to the entire world. The five general objectives
specified are to: (1) prepate students for continual change and challenge,
(2) develop an appreciation of diverse culture, (3) achieve understanding
of interdependence, (4) appreciate ghe natural environment, and (5) help
students develop positive self-conc pts and attitudes toward others.
These purposes are accomplished through lessons which include experi-
ences in knowledge/learning and skills development. Skills as defined
by the developers are map, globe, chart, and graph skills plus four
social studies skills--locating, organizing, analyzing, and decision
making. Knowledge and skill objectives for each lesson are stated in
the Teacher's Editions. Valuing is also given attention in some lessons
through special optional activities listed in the Teacher's Editions.

Content b _
The content in the Understanding series follows a modified expanding

horizons arrangement. In the gradge 1 text, Understanding People, the focus

subject is "people" and students first consider themselves and the people
most immediate to them. By the end of the book they are examining people
in other countries and cultures. This same approach is used in the

grade 2 text, Understang Families, which focuses on different kinds of
families and grade 3, Understanding Communities, ‘which deals with ‘various

‘kinds of communities. After a full unit of map and globe work, grade 4,

Understanding Regions of the Earth,‘examines regions of the earth,
comparing geographic, climatic, and cultural characteristics. Grade 5,
Utderstanding Our Country, is a chronflogical survey of .United States
history, and Grade 6, Understanding the World is a chronological
regional survey of world history highlights. Content throughout the
series is presented mostly in narrative text interspersed with questions. -
Although Tittle uyse is made of original sources or nonnacrativg forms
photo-
graphs and other graphics. Students are encouraged toward more indepen-
dent, active learning through special sections %n the Student- texts )
entitled "Having Fun" and "Having Fun Together" which provide suggestions
for individual and group activities,, The series’ patriotism objectives
are achieved through special units at grade levels-1-4 and through a
series of biographical sketches of important citizens in grades 4-6.

Teaching Procedures . ‘ :
Instructional procedures for the series are contained in the
Teacher's Editionsiag the pupil texts at each grade level. The format
of .the spiralbound®eacher's Editions is a Student page bordered with
wide-margin inserts containing instructional suggestions. In addition,
each manual contains addgtional,infbrmationz and teaching suggestions

he back. The format of the teacher's directions

~Vvaries somewhat at different grade levels, but generally a teacher-is. . -.

Ly

provided with a statement indicating-the knowledge and iki]] objectives *

\
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in the lesson, background information when needed, suggestions for
preparing the pupi]s for the lesson, suggested questioning or teaching
strategies, lesson "wrap-up" suggestions, and "looking ahead" informa- . ‘
tion for advance preparation of® upcom1ng Tessons. [Ih some lessons,
strategies for involving students in'valuing activities are 5uggested
Extension and enrichment activities for the lesson are contained in

the bound-in materials at the back of the teacher's manual and are
referenced in the lesson directions.’ Unit materials include addi- -

tional 5uggestions for beginning and concluding major units of work.

The majority of teaching strategies in the 1egson guides involve students
in_reading and discussing. Activity learning”occurs periodically in the
"Having Fun" sections of the student texts and in the "Extension and
Enrichment" activities at the back of the Teacher's Editions. Although
these strategies do not address specialized needs of individual students,
theyfaad considerably to instructional variety suggested in the series.

E?a]uat1ve Data ‘
The texts were pilot tested in the classrooms of consu]tant reviéwers
11sted in the front of each book.

.

. {
/
i
- N
. » '
W \// .
- ) X
v |
) ' ;\ ' N . -
) S ‘
\] .
- Data Sheet reprinted in its entirety with the permission of Soecial
Setence Education Consortium, Ine., Boulder, Colorado 80302. ¢ .
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Appendix 1

<. 3 . . . ~
® Identifies and describes personal social Wlues -that are

7 b 8-: Mo, pih N
r;”h : derived outside of family }ife and peers. - . .
7, 8 *..® Identifies the major forces in the communijy which influence
;o the development of one's personal socia1;va}<§s. . \
7,8 - e Describes cu?%ura] practices of an ethnic group other than!
one's own, and explains one's acceptance or non-ac eptance

.. of them.

—— l .
Performance Expectations for Intermediate Level:(Grade 8)
Performance expectations:are important competencies expected of a range
of students. The following 1list of Performance Expectations représents
those identified for Grade 8 (see Student Performance Expectations of the
Foundation Program, pp. 54-55, 100-101). However, both grades 7 and 8
provide the instructional context for development of these competencies.
The appropridte grade level social studies curriculum where each perfor-
mance expectation can be addressed is jndjcated in the column on the left. _
¥
Grade . ' . I"‘\. ) i
. /
7, 8 ® Describes the basic governmental structures and responsi- "~/
’ bilities at the local, state, and federal levels. . / ,
7, 8 ® Describes' the lawmaking processes at the local, state, and - /
fedefal levels. ' oS
7, 8 e Compares and contrasts the major responsibilities among the
local, state, and federal levels of government.
-7, § Yo Identifies*and defines the major ways iﬁ'which people
“ organize themselves in American saciety today. . :
1,8 " o Describes how and why people organize to satisfy basic
social needs. - - \
7, 8 » Compares and contrasts the major ways in which people \
’ organize and analyze the effectiveness of their efforts. \
7, 8. ® Distinguishes statements of fact from opinion'when review-. _ \’
3‘? ing data related-to a social problem. ‘ :
7,8 "~ o Gathers data from various sewrces and oranizes the data Y
related to a social problem.’ ’ .
8, o Distinguishes between relevapt and irrelevant data when
gathering information for sojving a social problem.
8 ¢ e Identifies th% key”questions that need to be answered in
resolving a -social problem. X .
8 o, Organizes, analyzes and interprets social science jnforma-
© e ¢ tion from many sources in solwing a social problem. <
8- e States a'hypothesis about the jcause of a )cial problem.
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o Analyzes 3 e reasons for difficulties in acceptance of:
cultural practices that differ from one's own. .

Eva]ﬁat ow persona] Social values affect development
of one's¥personality. - . .

Accepts d1ffefeﬁies in culturd] practlces wh1ch may conflict
with that of one's fam1]y or peers. .

5
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. Performance'Expectations for High:School Level (Gradé,l@)
. ' /

Pérformance-expectations are important competencies expected of a range
of -students. The following list pf Performance Expectations represents
those identified for Grade 10 (see Student Performance Expectations of
the Foundation Program, pp. 54-55, 100-101)._ However, both grades 9 and
10, as well as the intermediate grades, provide the instructional context e
|

for development of these competencies. The appropriate grade level T
social studies cuwriculum where each performance expectation can be 7

addressed is indigated in the column on the left. .
Grade ) : ’
7, 8, 10 ® Describes the lawmaking processes at the local, state, and
federal levels. o
'8, 10 e Identifies the basic rights and responsibilities expressed
in the U.S. Constitution.
8, 10 o Explains basic rights and responsibilities in American
o society in terms ‘of due process of law. .
. A
7, 8, 9,_10‘ o Identifies basic human social needs and how various societies
‘ + provide for satisfying such needs.
7, 8, 9; 10 o Identifies several outstanding historical personalities who
. were successful in achieving their goals that contributed to
the betterment 0# society. . . .
8, 10 ® Analyzes thé characteristics "of several historical figures .
« in American history who were successful,»in bringing about ty
. chgnges in the economic and political policies and
’ ctices of the nation. oo .
8, 10 , o Identifies and evaluates the personal social values held bx . ’
prominent leaders who brought about economic and.political ",
changes in American history. ” .
7, 8, 9, 100 o Identifies a social issue or problém and describes the o
, steps required in solving the issue or problem.
7, 8, 9, 10 e States a hypothesis about a social problem. . - -
7, 8,9, 10 o Analyzes data and dévelops alternative solutions to a social
) problem. < i -
©7,8,9, 10 e Designs a research project to test a hypothesis about a ﬁ‘ :
/ social.problem. : /
7, 8, 9, 10-. e Reviews the processes involved in §olving a social problem / /”x
- " and evaluates the effectiveness of/ the outcomes. i
8, 9, 10 o}Designs.anﬁ implements a research project to test{a hypo es;§/'
/ w

about a social problem. ’ R

-




S Appendix I

'\ r "}\
Grade
7, 8, 10 e Identifies the cultural pract1ces wh1ch one's _community
) ‘ . values. -
10 . 3 Demonstrates persona] behavior- that recognizes "human .
¢ .worth and dignity" in re]at1ng to others. .
7, 8, }d ~+. o Describes the mu1t1cu1tura1 her1tage of the American
/y * nation.
'8, 10 \ @ Describes how’ soc1a1 change affects deVe]opment of persona]
L values.
8, 10 ° i@ Identifies the major social values in American society today,
) - and explains how these influence persona] values.
7, 8, 9, 10 e Analyzes and evaluates different ¢iltures that have
contributed to the development of American society.
f
w
& 3 '
3
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Performance Expectations for High School Level (Grade 12)

Performance expectations are important competencies expected of a range
of students. The following 1ist of Performance Expectations represents
those identified for Grade 12 (see’Student Performance Expectations of

- the Foundation Program, pp. 54-55, 100-101). The performance expecta-

tions for Grade 12 represent the cumulative efforts of grades 7-12. The
appropriate grade level social studies curriculum where each performance

-expectation can be addressed is indicated in the column on the left.

Grade

8, 10-12 o Describe; one's-role‘in the American election process. -
8, 10~12 e Explains the role and fuhction of political parties in the

, ’

Amerigan election process.

8, 10-12 e Predicts probable legislation on major issyes based on the
, outcomes of an election. .

)
8, 10-12 e Explains basic rights and responsibilities in American
society in terms of due process of jaw. '

8, -10-12 e Analyzes a problem of violation of human rights guaranteed
* by the U.S. Bill of Rights or denial of due process of Jaw.

9, 10-12 - o Anaﬁyzes the coﬁcept of human rights (Universal Declaration of
) Human Rights) and describes its status in the world today.

»

7-12 e Analy es;data and develops alternative solutions to a social
. . problem. ‘
7-12 : e States a h¥pothesis about a social problem.

10-12'_// ® Reviews the processes involved in solving a social problem
. and evaluates the effectiveness of the outcomes.

1n-12° o;ﬂgsigns-hhd implements a research project to test a hypothesis

about™a 'social problem.

11-12 o Develops a plag for implementing a recommended alternative
derived from research on a secial problem. -
11-12 ¢ Predicts pr bable consequences of a decision or .course of
’ action on agiocial issue involving personal participation.

o Identifies the major factors wﬁich influence the development of
{ one's personality (e.g., culture, family and early experience).
[ 4

1-12 ¢ Identifies a personal social value and explains how it influences
one's relationship with others.

8-12 - o Identifies and explains howf;g;ia1'va1ues held by peers were
. developed and accepted.

11-12 6 Explains the social, financial and occupational differences of
. “being malé and female in American sagiety.
11-12 e Identifies and analyzes those factors (é\g., age, sex,

expectations of self, peers, school, famjly, citizens of a
state and nation} which may influence pefsonal roles 'in
. the) future. ' .o

10:12 ¥ o Analyzes a changing American social value and describes the
. consequences as ‘they affect one's role in society.
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