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' The training materials and methods described in this réport were &eve]oped

by the Worden School of Social Service, Our Lady of the Lake University of Sarn |
Antonio, supported by Child Welfare Training Grant Number 90-CW-1967 (SSA Sec 426). ;

The project was funded for 1979-1980 by the Children's Bureau, Department of .
+  Health and Human Services, as having national significance for improving services '
tovthe Hispanic community. . ) +

: .- . .. . LN
the project employs an innovative training technique, the Culture Simulator,

developed for business people employed by multi-national corporations and educators
preparing té teach abroad. As adapted for this project, it involves a self-
instructional module consisting of 40 critical casework incidents depicting
misunderstanding between client and worker due to differences in their sociocultural
backgrounds. in this case, Mexican American clients and Anglo American child welfare .
workers. The incidents were developed by the project staff and experienced ¢hild 5
welfare personnel from 30 group interviews with 180 residents of low income Mexican i

American communities in San Antonio, Texas in 1980,

~J . .
This technical report provides a detailed description of the instructional
, and %1e1d testing methods employed, the major limitations of the technique, and
the statistical evaluation of the instrument. the Mexican American Culture Simulator
for Child Welfare.~ The results indicate that sianificant cumulative learning takes
place; that it is equally effective with experienced and inexperienced workers and
for those with extensive exposure to the Mexican Américan community, and that the
best results are obtained when the self-instruction module is followed by discussions

desigfied to integrate the, knowiedge gained.

i i
_ The purpose of culture simulator trainihg is to improve empathic understqnding
of minority children and families in a manner that encourages and supports their
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N ethnic identity, integrity and community life.
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. Instructional Method .
& . .

v A CuTture Similator is. composed of a number of elements. a critical casework
incident of about 150 words that ‘depicts a cross-cultural, problematic transaction
. _ created by the differences in values, beliefs, or 1i1festyles between an Hispamic
¢ client and non-Hispanic child we]fare worker. The incident is written in the form
;. of.a vignette or short scene. This is followed by a question that focused on the |
p client-worker interaction and four multiple choice answers which provide attermative
explanations for the client's or the worker's behavior. The alternatives syggest
the probable eauses.of,the actor's dilemma. Few are totally incorrect. ’
[ I . . ’
The trainee is then instructed to choose the best answer and read the
corregpond1ng rationale, whigh explains why the answer that was selected is or
is not the best one available. He or she continues.seTecting alternative answers
.and reading rationales unt1l the best one. 15 selected and confirmed by its
corresponding rationale. It may require as few as one selection or as many as
four before the reader continues to the next vignette. {
Rationales for the 1ess than-best alternatives provide opportgn1t1es for
correcting wisconceptions, stereotypes, or less appropriate interventions,
rationales for the best answer explain the nature of the trad1t1ona1 value in
guestion and suggest more effective and culturally responsive casework approaches
to the situation. The rationales are the /5efore the key elements 1n.the vignette}
and the primary teaching devices used in"Constructing the module.

. The Culture Simulator hai the following unique features:

1. It is directly practice-oviented and job-related. -
2. It enableb the trainee to learn at h1s own pace, in pr1vate, and 1n a location
convenient to him.
3. It involves the trainee in an active problem;solving experience
" 4. It exposes trainee to standardized mater1a1, which enables him to assess .
his progress. ' :
5. It assures that all tra1nees will be exposed to the same material, which
controls for variation in the trainer's expertise. Lo
6 It reduces the risk of overgeneralizing and developing "new’ stereotypes
It ehables trainers with varying backgrounds to utilize the material.
Sr \Xt provides for the efficient distribution and uttlization of tra1n1ng
- - " ‘materials.
9. It facilitates the testing, evaluation, ‘and 1mprovement of teach1ng mater1a]s
10. It can be used for various educational and research purposes s

" The self-instructional module was very well received as a teaching method |
by workers participating in the project, who saw the technique as a motivative,
_enJoyab]e, and informative approach to understand1ng the Mexican American culture

The 11terature in cross- cu]tura} psych@logy refers to this 1nstructiona]
method as the "culture assimilator” 1) Assimilation, however, implies the replace-
ment 6f ona set of values for another, which is not the intent of training. The
authors prefer the term. “cultural simulator” to refer to the simation of cross- .
cultural 1nteraction% that réveal inappropriate responses by persons unacculturated (
' to the community resident's culture. These responses are considered appropriate

)
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to the trainee's own values or are in keeping with sound professional practice .
within his or her culture. The differences result in conflict, misunderstanding

or confusion of either or both the participants in the interactions. As such, .
the sityatigns are considered to be tritical incidents for teaching and learning
4 purposes. . ]

g
[}

The culture assimilator techniaue has_been most widely developed by the '
Department of Psychology at the University of I1linois by Dr. Harry C. Triandis.
Since 1966, eight instruments dealing with Arabi¢, Iranian, Greek, Thai, Hondurian“
and black American culturés have been devéloped. tThe Mexican American Culture
Simulator for Child.Welfare is the first that was developed for the helping
professions, focused on\family values and prescribed corrective 1nterventions.

- -
-

Source of Materialg - *a\
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Critical Incidents were gathened by the project staff and twenty one experienced
chi1ld welfare superyisors, trainers and workers from the Texas Department of Human
Resources who comprised the research group in the projett. The three-person teams
conducted thirty group interviews in English and Spamsh throughout San Antonio in
1980. The interviews were arranged with the help of seven community outreach service
centers. A total of 180 barrio residents, young and '0ld, male and female, were
asked to discuss satuations where they felt that a difference in family values,
customs or beliefs caused a misunderstanding between themselves and others. The
interyiews were minumally structured and the participants were allowed to discuss
ahy subject pertaining to their lifestyle that they wished. Only 2 few residents
participated 1n more than one sessfon. Each sessjon lasted approximately three
hours. ' -

[N

By the fifteenth group interview the value thémes discussed began to become h\

repetitive and familiar to the project staff, at least one of whpom was a of
} each nterviewjng team. “This observation enabled the staff to examine th Tue

in question in more defail with the participants and ask about conditions when or

- . situations where it would not apply. The "exhaustion" of value themes during the

|

|

|
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course of the interviews is-an important point. First, it indicated that the

basic array of core values was being tapped by the interviewers. Second, bt ¢
enablad the staff toc explore the core values in more detail without risk of over-
looking others. Third, it partially met a major criticism of the culture simulator
teghnique: that because 6f its format it fails to expose the reader to all the
major values in the culture. The praject.s f%cus on family rather-than personal
values probably enabled the staff to construct an instrument that included most of
the major values. ., - '

. . . -
» ¥ . ' e g
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The Research Group

The-selection of experienced child welfare personnel as mémbers of the
research group was intentional.” It was important that the simulator thoroughly
reflect problems and issues that were relevant not only to practice but addressed
agency policies and procedures. It was also critical that the workers depicted in
the vignettes realistically représented.those without mastgrs degree level training
intehded recipients of

and with less than three years Of experience, that is, th
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culture simulator training. Only a group composed of experienced supervisors,
trainers and Yorkers provided the*desired agency and worker perspectives. ‘
Since ¢he training recipients were to be primarily non-Hispanic workers,
the Yesearch group was made up of mostly Anglo Americans (17 of 21}. In addition
to_ the two Hispanic staff members, the four Mexican Ameridan workers conductéd
the Spanish language interviews as well as others.. This ethnxc mix in the project
allowed for a comparison of data and for a dual perspect1ve in constructing the
training materials. .In this manner, the sensitivity of both ethnic groups was
dealt with. The results were synergistic -- values and opinions were closely
examined and separated from myths and stereotypes and the resulting vignettes
and rationales were carefu]iy documented and explained. . -

The research group was divided into two reseArch subgaroups of approximately
equal numbers who were subdivided into research teams. The teams met during
separate training, field and work sessions for a total of ten days each over &
.three month period. Each team was g1ven an orientation to Mexican American and
Anglo American values based on a review of over 300 literature items, and were
trained to conduct fieldsinterviews. They were tauaht to identify and select .
values themes and develop and construct Tultural vigneties prior to conduct1ng
the interviews. The total ¢roup produted 50,y ignettes,\40 of which were selected
for training and testing.

“

Testing Materidls and Methods \ Re

The 40 vignettes were divided into four volumes 1n ¢order to provide a con-
venient method of testing the'traimee's learning. When more than one vignette
addressed a certain value they tﬁey were distributed among the volumes. The
relative difficulty to solve a given vignette was not considered $ince this infor-
mation was not available at the time. Multiple choice test forms for each volume
were made up of the critical incidents, questions, and alternative answers without
the accompanying rationales. The pre-post evaluation was composed of the test forms
for volume 1 and 4, respectively.

3 N

Answer sheets were constructed'?or each test form. The trainees were igstructed
to select the four alternatives in each v1gnette in accordance with the-best-to-
the least preferred answer. .

The trainees were then giyven the teaching volumes (with rutfona%es) in sequence
as they completed each of the four test.forms and turned in one of their two copies
of the answer sheet. HMWith the remaining copy of the answer sheet,‘he trainees read
the rationales in order of their answer selection and scored their own tests. This
procedure enabled one to examine individual and group learning curves for trainees
across the (ohr volumes and to identify the easy and more difficult vignettes.

\ h

N P
. The number and per cent of correct responses for individuals and groups were
analyzed as well as the response pattern formed by the groups' choice of first,
second, third, and fourth answers for each vignette. Also, an improvement vatg was
tabulated for each group, which was computed by dividing the.difference between the
pre and post test scores by the difference between the pretest score and the maximum
possible score attainable.

.
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A total of 73 subjects‘were involved inthe testing .phase. 27 TOHR personnel
participated in testing ee different training methods (Training Groups C, 0,
and E); ,46 participated 9n testing individual volumes (Test Groups F, G, and H)
Yolumes’ two, three, anrd fbur were tested separately and 1nd1v1dua]1y w1th differ-
ent subsamp]es in order to determ1ne whether the training groups' mproved scores
were due to chance or cuuu]atlve learning. The subsample scores were un1form1v
lower than the training groups' sceres indicafting that gumulative learning took
place for the Tatter. - . . . .

j rl .’ » *

Major Limitdtions of Instructional and Testing Methods ' )

LY
1. The project was subject to the realities and 11m1tat jons of conducting field
research and trainfng in a large scale service organization. In spite of excellent
administrative cooperation from many regional off1ces, last minute unavailability
of.subjects, unclear directions from, the project's office, 'and the loss of sub-
jects because of caseload emergencies underscortd the real difference between "pure”,
1dboratory test1ng and relevant field research. As developmental research, the
staff 1n1t1ated new inquiry based on theé emerging data, developed new work1ng hy-
and sought samples to test them in order to strengthen the training de-
goals of the project.

) .o ~
[

In spyte of the small size and mixed characteristics of the subsamples the
module tested rather vigorously in view of its early stage of development.
The X2 contingency test was used for samples with léss than 12 subjects ard the
t test way used to compare the means of samples with™12 or more subjects. Theqé
results are présented in Table 1, Child Welfare.Project Results.:

"

2. Another technical limitation concerns theé traditiondl 1nstructional format that
was utilized in.this project for providIng feedback. The branching format.allows
for self-paced learning, but does not fully exploit the potentiai for learning thats
can take place by the trainee's reading all the 160 rationales in the module.
Trainees and supervisors often report thaf, a less-than- best answer may have been
rejected because of guess1ng or for an inappropriate, unclear, or wrong reason.
The branching format fails to correct and clarify why the rejected answer was a poor
explanation and fa1ls to deepen and relnforce the trainee's understanding. e

An instruction procedure that takes somewhat longer to Self-administer, but
requlres the trainee to read all the rationales, is known a the' "linear” format.
{2). The procedure requires the development of a standgrd1zed scale against which
the trainees compare fhe degree of confidence they have in their answer choices.
Recent experiments reported inthe literature on- this new method indicate that the
linear format is superior in improving their ability to solve more difficult vi-
.gnettes. The feasibility of ysing the linear format in this project will be ex-
amined during on- goingarefinements of the instrument. Neither format, however,
addresses the following technical limitation, which also fails to ;apita]1;e on a]1

" the material contained 1n the module.

3. It should be'noted that .the test form of volume four onTy asj!es the’ learning .
that is gained from among thes120 rationales in the previous three teaghing volumes.
.Rationales from volume four are reviewed by the trainees only after they have scored

and submitted their ans®er fo the test form of that volume. Consequently, only the
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mmpact of 75% of the module (three of the four volumes) has been measurgd thus far.
Several alternmative pre-post tests, that dp not require the developmgnt of ad-
ditional vignettes, are-being examined to test the full teaching potentfal of the
moduie. . ) .

Solutions to these technical limitations are expected to greatly improve the
efffectivenes.s of the simulator without diminishing its efficiency. Y
4. The present form.of the module has not been tested and validated with known
groups of experts frfm the Mexican American commumity. Partial content validity is
offered since’the critical incidents and rationales were developed. from interview
_with members of the Mexican American barrio communities in San Antonio. e

5. .The module does not purport to teach the trainee about the total distribution

of values and beliefs that exist in the community, nor about the extent and depth

to which they are held. Rather, it attempts tp teach non-Hispanic workers about

: the more traditional or core values that are related to the family and are held by .
. many Mexicah Americans. This approach was based on its relevancy for practice with
urban and rural poor and migratory workers who tend to adhere to traditienal values -
and on 1ts potential application, to.Mexican &mericans and Hispanics 1n other parts
of the United States. )

6. The risk of stereotyping or ovengene;slizing materials presented in cultural
awareness traiming is common. This training module{is also not immune to this
danger, ‘althéugh steps were taken to minimize the risk. Most of the focal and
operative values dipicted in the ingidents appear as secondary values in other vi-
. gnettes. Gonseauéntly, a value or belief that best explains why a misunderstanding
took place in one incident is a possible but not the best explamaticn in another.
This was done 1n order to emphasize the point that circumstances and relationships
often influence the specific value that 1s acted upon from a cluster of cultural
alternatives. -

7. Finally, culture is not taught simply. The module only claims to provide an
introduction to the Mexican American culture Qnd does not pretend to offer an in- *
depth understanding of the people's lifestyle, The purpose is to facilitate the
development of an alternative perspective of practice and to encourage self-motivated
study and additional training for non-Hispanics who have primary responsibility for

serving the Mekican American community. - .
The biggest risk and 1imitation in using this training approach is that it N
would be viewed as $ufficient for effective practice. Hence, our .recommendation is
that 1t be used as an educational tool by trainers and supported by more specific
training and testing. The field supervisor's assessment of the worker's perfor-
mance will constitute the ultimate test of the module's effectiveness. Such be-
havioral measures are rare in the state-of-the-art of cultural awareness trafning.
Consideration is being given, however, to developing performance criteria during
the continuation and refinement of cultufp simuTators. - . -

-
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Preliminary Statistical Analysis
\ . ) L] (] ’ .
All training and test group results must be viewed as Tentative in view of
the small samples involved and the weak control of independent variables resulting
in the lack of matched groups. This underscores the difficulty of conductina re-
-search under field conditions. The statistics discussed below are presented in
table form &t the end of this report.

Training Group Characteristics

. Group C

Composition: 7 non-Hispanic child welfaré workers with from 2 to 7 years
tenure and an average of almost 6 years in TOHR, None had post-graduate degrees
and they represented different sections of Central and South Texas.

Training: 4.5 days of cultural awareness training which included basic\ .
concepts in minority intergroup relations; clarification of cultural values,
vignette analysis and construction, community field interyjews,.and experience.
in preparing and writing cultural vignettes.

Test: Pre-post forms composed of 20 casework vignettes evenly divided intd
two volumes (1 and 4).

Groyp D g

. |
Comgosition: 8 non-Hispanic child welfare workers with from 3 to 9 years |
tenure #ith an everage of 7 years in TDHR,” None had post-graduate degrees and |
they represented different sections of Central and South Texas. -

Jraining: Two days of cultural awareness training using the four volume
module witg 40 casework vignettes, and 120 teaching rationales. Approximatel
two hours Qf discussion following the administration of each volume. 3

Tests: Pre-post test forms composed of 20 casework vignettes evenly divided
into two volumes (1 and 4). Test forms for volumes 2 and 3 were used to measure
the learning process between the pre-post tests.
LY
'

-

Group E

Composition: 12 non-Hispanic child welfare workers with from 1 month to 3
years tenure and an average of less than 1.5 years with TOHR. None had post-grad-
vate degrees and they wqrked in a smaller than average West Texas community with
a relatively large Mexican-American population.

' \
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Training: Two hours of training using the four volume module with 40 case-
work vignettes and 120 rationales used for self-instruction. -

Tests: Pre-post test forms composed of 20 casework vignettes evenly divided
into two volumes (1 and 4). Test forms for volumes 2 and 3 were Used to mea}ure
.the learning process between the pre-post tests.

Evaluation Results N

The Training Groups:- 4.5 days, 2 days and Simulator Training only

Over Four Days Training vs. Two Days Training

Group C increased its selection of correct answers by 21% from 43% in volume
1 to 64% in volume 4; Group D increased by 16% from 55% to 71%. In terms of the
relative potential for improvement for each group, bot® groups improved at a simi-
lar rate, 38% and 36%, respectively. Group C's improvement was significant at
the .02‘1eve1, Group D's at .05.

The impression gained form this initial, small sample testing was that two .
days of training using the teaching module with discdssipn, clarification, and
elaboration of values appeared to be as effective in identifying the correct an-
swers as the more extensive training conducted by the staff. il

As an important cautionary note, however, it was also observed that those
with a more extensive training made fewer poor choices on 20 pre-post test items
as defined by selecting the correct answer on the fourth and last try, than those
undergoing two days of training. Five percent (7/140) of Group C's choicesewere

” poor, while 13% (21/160) of Group D's correct choices were made on the fourth
try. Therefore, longer periods of training may serve to decrease mistakes rather
than increase correct responses. The between group difference was statistically —— —
significant at the .02 level. ' -

This difference may reflect a limited ability of the test instrument to tap,
except indirectly, the greater pool of knowledge possessed by some sybjects, since
no array of test items.can address all the value themes in a given culture.

Self-Instructional Module Training vs. konger Training

8ased on the module's encouraging positive results, an attempt was made to
test the power of the instrument more fully. The module was'aiministered to a
group of less experienced child welfare workers (Group E) after 60% of the vignettes
had been revised and made more difficult to solve. The group underwent the modular
training without the benefit of the discussion periods given to Group D. As such,
the content, procedure, and subject characteristics presented a more severe test of
. the instrument to teach cultyral awareness to non-Hispanic workers. R
The results were that Group E 1ncreased/1ts pre-post test scores by 25% (from
42% correct to 67% correct) and improved at a rate of 42% between scores. The
improvement was significant at the .01 level. This was a larger increase and a
greater improvement rate than either Group C or D.

»
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Group E's pgor choice total, however, approximated Group D's 13% in that 129
(28/240) of that group's pre-post test answers were chosen on the last try. The
difference between Group E and Group C was statistically significant at the .05
level. - ’

The conclusion was drawn that utilizing the module without providing addi-
tional information appeared to be at least as effective in choosing correct
answers as the other training methods and was superior in cost-effectiveness,
approximately 90% more than Group C and 75% more than Group D.

1t can be demonstrated through an alternate analysis that all groups im-
proved by their selecting progressively fewer alternatives before arriving at
the correct answer during the course of training. When the distribution of
attempts was sutmarized according to the first-to-fourth placement of the correct
answer in each vignette, consistent, but somewhat different learning patterns
emerged for each group. Group C selected the cCrrect answer only 3 times as
its first choice in Volume 1, but 9 times out of a possible 10 in Volume 4; Group
D's first place selection increased from 6 to 9; and Group E's selection increased
from 5 to 7. Group D's remaining preference, however, was placed second, while
Group C's was placed a poor fourth, thus indicating that Group D reached a near
perfect score by Volume 4. By this analysis, Group D's exposure to the module
plus discussion was the most effective training method employed.

Y

An explanation of this method of analysis and a full display of the.group's

learning patterns are provided at the end of this report. (See Table 2).

Testing for Cumylative Learning. The Test Groups - v

Volumes 2, 3, and 4 were admlnas%ered separately to three TDHR groups that
became available to testing during the course of the project. The purpose of this
procedure kas to compare to the extent possible, the cumtlative learning that took
place from one volume to the next by traiming groups against the scores obtained by
participants who were not exposed to other volumes. The test groups were expected
to score lower on a given volume than the comparable training groups.

P

. ﬁ"
These tests also helped to identify the relative difficulty of individual

vignettes without their contamination by the subjects' previous learning. ,Volume l's
use as a pre-test for the training groups served this same purpose. &

Test Groups F, G, and H, differed in certain characteristics from the Giroups
C, D, and E, and from each other, which were partially reflected in the results.

-~
Group F (n=17) was composed of family service workers with an average tenure '
of four years which ranged from 1.5 to 12 years with TOHR. They worked in rela- ~
tively smaller communities which contained few Mexican Americans. This group tested
volyme 2 and chose 24% correct answers. This was close to half the scores (22% and
28%) obtained for that volume by Group D, 46%, and Group E, 52%. The Group F and
E difference was significant at the .01 lewkl.

-~
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Group G (n=13) was composed of child welfare workers with an average of five
years experience, ranging from one to 11 years. They practiced in small to mod-
erate size communities with a proportionately significant Mexican American pop-
ulation. THis group tested volume 3 and obtained a score of 39% correct. This
was aj least 10% less (10% and 11%) than Group D, 49%, and Group E, 50%. The
differience between groups G and E was statistically significant at .02 level.

Group H (n=16) was composed of family service workers.with over seven years
experience and ranged from two to 14.5 years on.the job., They worked in a large
metropolitan community with a significant Mexican American_pepllation. This
group tested volume 4 and scored. a high 47% correct. However, this was 17% lower
than Group C, 64%, 24% lower than Growp D, 71%, and 20% lower than Group E, 67%.
The difference was significant at the .05 level between Groups H and E. .

In all situations, the test groups' scores were from 10% to.28% lower than
those obtained by trairing groups. Even the high score,of 47% obtained by Group
H on volume 4 was 17% less than the lowest score obtaiﬁ%d by a trainming group,
Group C (64%). .

These preliminary finding strengthen the proposxiion that the higher scores
oktained by training groups are due to the cumulative learning that resulited from
exposure to the teaching module: .

Tenure, Community Size and Ethnic 6ensity as Variables

The 23% difference between Group F and Group H test results is striking and
signmificant at the .01 level. It is not completely accounted for by the possible
d1fferences 1n the difficulty of the volumés administered for testing, .they both
varied to a somewhat similar extent from the same training gorups (Group F, 22-
28% less, and Group H, 20-24% less). Some of the differences between Group F's
and H's scores Egy be attibuted to the marked differences im their average tenure,
4 years and 7 y grs, respectively, to the difference in their practice experi
and the greater proportion of Mexican Américans in Group H's commumity than 1ﬁ?6e
Group F's.

. |

Community Si1ze was not believed to be a critical factor since other subjects
who practiced in smaller communities {for example, in Groups D-and E) did not
score lower than Group although the groups are not strictly comparable.

- L

Tenure in TDHR, or years of practicey turned out to be a weak variable upon closer
examination. This was initially suggested by Group E's good performance, since
this gorup averaged only 1.5 years of practice. When tenure was controlled for
both Group F and H, itrwas discovered that whatever difference existed it was in
favor of.less tenured workers. For example, those with less than tht” average
tenure in Group F, which was 4.6 years, selected 26% correct answers while those
above the mean selected 20%. %Xpr Group H, those below the mean of 7.4 years
selected 58% correct answers while those above selected only 33%, the remarkable
25% difference was significant at the .01 level. HWhen Test Group G results were
also analyzed there was no real difference between the shorter and longer tenured
workers, 40% vs. 39% respectively. The mean years in practice for this last group
was also only 3.9.




In fact, when extreme tenure cut off points wege selected for all test
groups, three or less years for shorter term and six or more years for longer
term, a similar pattern emerged. The mean years for,shorter term workers .was 3
1.7 yearS (n=10) and their correct score was 35%; the mean years for lonqer
term workers was 8.9 years (n=19) and their tota1 ‘correct score was 33%. .

The only factor reported that could account for the difference betwe
Group F and Group H scores, is the difference in the proportionately greater
number of Mexican Americans in the latter's, community. Unfortunately, there
wasn't another sub-sample available with a s1m11ar1y scarce Hispanic populaticn
that would a}low .for.verification of this proposition. Tra1n1ng Group E has
demonstrated that extensive learning can take place wHen there is extensive
exposure, and Training Group D suggests that relatively high initial scores
do not preclude extensive improvement.

One last point 1s emphasized by the comparative test group results. It
was proposed earlier. in this report thet extensive tra1n1ng appears to minimize
the extent to which one makes poor choices more than it improves one's compar-,
ative ability to select correct answers.on a test instrument. This point is
reinforced by the test groups pércent of poor, Tast choices, which averaged 12%, .
and was similar to Group D's two-day training (13%) and Group E's modular training
(12%).. The reader should also remember that the results fo the analysis of
answer preferences (Tab]e 2) indicated that Group D's modular-plus- -discussion
training seemed superior to Group, E's training with the module only. Nevertheless,
Group C which underwent 4.5 days of field tra1n1ng, fajled the least fn choos Thg
- the correct answer by ghe fourth try-5%. . .

If this finding 15 borne out by further research, it is of more than technical
interest. It supports the contention that practitioners should be judged as much,
1f not more, by the mistakes they'do not make than by the correct actions they
do take. )

Nevertheless, the test group data have generated more information than expected
and answered more questions than were asked at the start of the project.

.
y .,
-

)

{ Conclusions

A1l training groups showed significant increase in their know]edoe of the
Mexican American culture and in cumulative learning even when only 75% of the
teaching potential of the instrument was tested. Culture Simylator training
proved to be cost effective when iompared to other training approaches.

The training was equally effective with experienced and inexperienced case-
workers, indicating that the vignettes primarily tested and taught knowledge
about the culture rather than about casework. .

Improvement occured even among workers with extensive exposure to the
Mexican American community. .

The results argue for supplementing modular training with extensive discus-,
sion and supervised experience as an optimum approdch to 1mprov1ng the module's
effectiveness.

o




" Teaching Module and Trainer's Manual

4 - .
_ The relative difficulty of individual vignettes was compared and examined
according to the percent obtaining correct aff for each on pre-tests (Volume 1
by Training Groups C, D, apd E; and VoTume. 2y Test Group F; Volume 3 by Test ,
Group G} and Yolume 4 by Test Group'H)}. 'See Table 3 for-results. ;oo

o, (52%5\\\\%2is procedure provided the initial basis to construét 2 ney module composed
- of two~volumes with 20 items each’'and containing a similar range of less-to-more
‘ difficult vignettes and matched, as much as possible, according to value themes.

1 -

. A two-yolume teaching module is believed to be an optimum diyision since
. - , training groups reported experiencipg significant fatique during the administra-
tion of Volume 4. The divisdon provides for separate administration of 20 vi-
gnettes and 80 ratiohales followed By a discussion session and subsequent eval-
. uation of practice tefore administering the second volume.-§A month's interval .
between volumes {s proposed as an experiment.to all or effective intégration
" and testing 0f kfwledge gained: , o R . .
"/.’ .. - \.\'0’ * .
. A trainer's manual has been developed to accompany the teaching materials.
Its purpose is to assist trainers to conduct discussions that help clgrify, am-

, plify, and integrate the information contained in the vignettes. It includes
postructions for administering the modular training, addiftonal baokground’if-
formatfon in the jform of a 1ist of comparative family values and characteristics,
and a detailed analysis 6f eath vignette contained in the.module. The vignette
analysis incdude discussions of the implications that.each incident has {or child
welfare practice and biblifgraphic citations to which the trafner can refer for
additional information. - g . .

)

. ~ . : . o
_ The three volume set is the first in a series of.cross-cultura] training
materials utilizing the culture simulator technique that are being prepared by
the Worden School of Socjal Service at Our Lady of the Lake University 8f San _
Antonio under the Supervision of the project director. oA |

. : - .
© _ . - R
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TABLE 1

o.“,

CHILG" WELFARE PROJECT *RESULTS g '
o 0
\ CHARACTERISTICS .
' \'Itajning Groups . — . Test Groups
Designation - S T E F - .6G* H
Sample Size e 7 . 8 . 12 17 13 16 .
Average Years Tenure 6 « 7 1.5 4 5 7
Practice Field (a) Child Helfare FS W, F$ '
Mex./Amer Pop. (b), ~ » ‘(Varied) (Varied) Ext Min Mod  wMod .
| eTraining Period . 4.5 Days 2-Days 2 Hrs. Not Applicabley
Maxigum Score (c) 70 80: 120 170 ° 130 160-
. . . NUMBER AND'PER5CENT CORRECT SIGN. LEVEL (t)
volfme )l . . © o aesn sz o
Yolume 2 ‘ N 37(.46 41(.24) Fvs E(.01)
Volume 3 ‘ 39(.49 60 y (- 51(.39) G vs Ei.ozg
Volupe 4 ) 45(.64) 57{.71 80- " 75(.47) H vs E{.05
Difference Vol. 1 15(.21) 13(.16)' v 29(.25) ’ -y Y *
Improvemant, & Rate (d) .38 . .36 42 L~ i
Significance Level X% (t)* |~ .02 .05 (.01) ' ,
C vs D Fourth Choice W02~ . '
~ Cvs E Fourth Choice 05 N :
a. FS_= Family ‘Service¢ CH = Child Welfare - *
b. Hexican American population in community in proportion to non-Hispanics pxt. = Extensive, *
* Minf Minimal, Varied = subjects from different communities, Mod = Moderate.
c. Used as badis foug computing percent. Maximum score attainable is the samp'le size times ‘
ten vignettes h each subject was tested. . o .
d. * Improvement st-test score) - (pre-test score) 4
N T
. o (Maximum store) - (pre-test Score) . *
» XZ test used \:ch less' than_ 12 subjects and tested for number of correct and incorrect items.
< yThe t test used with 12 or more subjects; significance levels are in parenthesis.
. : 15




- " . /
[ " . . . - » f .
: ComeE2z o s .
I . ' PREFEREED ANSWER PATTERNS N
] ' ‘sq ‘ ’ , ‘ .
f _ GROUP C o GROUP D GROUP E
1l 23| afus Paf 23 patus| 1 }2jf3\4|Hs '
o © Volumel '3} | S| 2fjo0o{19| 6f2]2t0pN16] 5] 32017
] . Volwme2 | (Aot Administered) s|a 1 jo]wi7f1]|2f0]r1s5
~ Volume 3 (Not_Adninistered) sl 2o lolw2]sla3]l1]o0]1s .
" Volune 4 o lo]ol 1l oli]oflolul]z]3lo]lo]a , ,
, . v, -
-°» . Difference, ) . ) . .
’; . ) . VG’] . l¥4 6 - 6 r 3 5 2 \ 4
-~ ) Ve 1

WS = Weighted score is frequency times the choice number (1,2,3,4). Perfect score is 10 for each volefle.
. ~ Group C reduced its score from 19 to 13 (~6) out of a possible -9 (.66); Group~D, -5 out of -6 (.83);
v . Group E, -4 out of -7 (.57]. Development and use of table: Each vignette was analyzed for the group's
> preferred answer pattern by tota)ing the weighted score for each of the four alternative answers. The
answer with the Powest tota} was'given.first place; second lowest, second place, etc. The correct answer ,
) was then identified according to its first to fourth placement for each vignette in the volume of 10
vignettes. The placements were then totaled for each volume. For example, Group C had 3 choices in
» first place, 5 im second place, 2 in third place, and none in fourth place for Volume 1. This procedure ;
. emphasizes the group's placement preferences and ignores the extent to which one answer was selected over
the others, and differs from. the “percent correct" analysis previously cited in this report., For example,
Group E's increase in percent correct was 24 and greater than Group C's 21%; by this analysisfﬁroup E
%mpmveg' less fharlQroup C. Group D demonstrated the greatest improvement with a fiear perfect score on_the
ast Vo lme.. & nd .
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NUMBER OF SUBJECTS AND PER €ENT CHOOSING ANSWERS A, B, C, AND D

TABLE 3

L]

. : " FOR VOLUME 1 {
.
. Vignette | N A 'a’ C D Page -
o . K
1. The0pen Door 27 o7 | oa i os A85), 1 -
*. 2. The Godparents 43 07 |, (81)| 05 o7 6
"3, 'But 1 Told-Her o 37 16 1] o3 l@)-] o
.4, 01d Folks a¢ Home a4 .01 | 05 | 18 |(77) 16
5. New Girl in Town ’ '45 1 o5 | o9 [ 16 [ (70) 21
6 The Bureaucratic ELa‘byrfir}tl\; 3 | 6| 12| 6| o | 2
7. Play Ball 37 03 13 | (57) | :27 31
8. Divorce . 37 01 11 38 (51) 36'
9, Cribs and Sc1ssor£ . 43 (51)| 26 05 19 41
10. Ifterpreter T 37 6 | 51)] 22 | 1 46
11. “Missed Days ) 7 1¥a | u| ]| 2 51
*12. Birth Control ' 37 16 |- 22 1 (49) | 13 56
SRR Foste Care . 37 (40) 1| 4o | o8 61
14. The Wedding a3- | oo ] 3 | 19 66 °
15. Full House ‘ 36 (8)] 05 { 01 | 67 n
16. Kiss the Baby 1o T ae| u) o | | 767
17. We Even Até Frogs a 37 | 03 16 | (16) ] 65 el
18. Adios Senor- Gyant ., 27, 07, 44 | (15) | 33 86
19. Lady in Distress " 27 o) 52 | 26 15 N
20. Football Weekend / - - - - 9

Correct answer in parenthesis,

+ Vignette No, 20 not tested.

15
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F r TABLE 3 (cont.) ]
) " NUMBER OF PARTICIPANTS AND PER CENT CHOOSING ANSWERS | !
. A,8,C, AND D FOR VOLUME II ‘ : c I
Title ‘ N A B € D Page } l
"1." Underfed, Overcrowded T | 1] s loa] e 1
2. La Mollera Caida ° 36 6 1.0 6 |(89) g *
‘3. Jerry : R g o] ol 2 1l ,
) 4. Feeling Blue - 37 |32 |18 | 1 |(58) | 16
5.. Changing §ubjects w7 | s (58 | 3 38 21| i
6. Pots and Pans \ 27 [C22 |15} 7 |(s6) 261" :
7. The Debutante 27 | & [es) |15 | 2 31 5
8. Broken Bones and Bills 26 {23 1 |so)| 27 | 3
9. The Lessen of Two Evils} | a3 | 26 14 |(51){ ¢ 41
"10. Wedding Bells, 26 8 4|38 [(50) | 46
' 11. The Missed .Appointment ‘ 43 (35) 5 | 28 33 51,
° 12. Nursing Home | w | 1] (sy|s | a9 | s6 -
. 13, Three‘Eq‘d'als No Sy 27 f.n (3| s | e 1
* _14. Family Food Stamps * 37 | 32 | (32)|27 | 8 | 66 ‘ |
15, Como ESta? 39 | 13| s 2 6D] N |
- 16. “Montez C 37 |@oy| slar| a1 ] 76
17. Barefoot and Pregnant w7 | 3| 3fe| 0| &
18. Dating Game ' v e | se fao | |iss|
‘. 19, Senorita Espinosa ' 7 tay| sjms | 8| 9
20. The Denfal - . . ol | o,
‘. Correct answar in' parenthesis. ' R ( ?-:'
Vignette No. 20 not tested. .. -
- ~ -
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