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Introduction : ) - .

-

In ¢he past fifteen»years)\? major shift in educational circles has

Ay
+

occurred, due in part to the efforts of those who have struggled to provide
bilingual education; a shift fro& being concerned solely w;th«cognitive
outcoingas of the educa% process to the inclusion and importance today
of non-cognitive, affective outcomes (See e.g. Purkey, 1970 Yamamoto, 1972;
and Zirzel, 1971). While tf;nitive educational goals are §t111 important -

»

to parents and educators, the feél;ngs students have about themself, their

family, their”school and their community have become equally as important.

The National Symposium for Professors of Educational Research (1976) suggests

non-cognitive goals be considered a critical componént in disﬁyssions of
' ~ - ’ .

: equal Qducatibnaf opportunity and educa:ioﬁal adéquacy. The 1m§ortan§e'of
\

nffective_outcongs.téday i3 reflected in educational literature and Congres-

- b)
sioﬂql legislatjon’concerning the disadvantaged and members of racial/ethnic
i . e ( -

minorities (Fantini and Weinstein, 1968; Marston; 1968; Zirkel, 19]1).

- Affecfive outcoinl°have beer. ?prescfibed and described for virtually all -

progra‘sdfor the disadvantaged” (Shavelson, '1976). With respect to bilingual

-

programs for Spanish speakers, Seelye writes that affective outcomes are

' especially important (1978:213). -He stiggests the ubility of bflingﬁal,

Al

Bicultural persons -to functlon effectively in a bicultural manner is enggnced
to the dcgr;c tha; non-cogﬁitive outcomes of the ednéationaf process are
given cqu@i‘cbusideraéion to cégnihive ones. . ;

. Hany.o&"tbone who have been associated in varioqs ways with bilingual,

bicultural Spanilh.progrtNI, have reported such efforts have produced

.significant results in the ways in which students feel about themselves,

v their family, and their cultural hetitage (Ramierez, 1974a; Felice, 1977;

e N

H
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Carter, 1579). The inclusion of Mexican and Mexican American heritage . -
’ . -
and Spanish language in bilingual, bicultural eduéaE;on, "emphasizes ‘the

. basic right of the child to devélgp and maintain an identity based on the
socialization experienées of his childhood, . . . (while) ... } introducing.

the child to values and liféstyleg with which he is initially pnfamiliaé"

Dt

(Ramirez, 1974a). Acdordipg to Ramirez (1974a), the goal of such an

"education is to allow the individual to function in either.culiu;alhand

2 . Y oae
sacial setting. jOther researchgrs,hav; not been able to validate these ¢ :

findinés; Rese@rch into -the effects of bflingdhl«education for non-cognitive _ -
_outcomes. has produced -results which are mixed and confusing (Ligon, 1977).,

\ . .
ObVi&ualy, we-are not close to maximizing affective growth outcomes for

. public school students. The state of_the art,‘if‘iod will, is chaotic.
. - o~ ) M - 4. , . \ M
Much is believed, little has‘beenxdemonsprated, but br;éht glimmers agre now

on the horizon.. fi this ‘paper, four areas are congsidered to develup Ehé. Ty

topic, "Bilingual Educacion and Affective Outcomes": " 1) theory--why afféctive((

* -

measures are important; 2) research--what ;esearch findings support; : _' »
3) proglens-—qhy w@ appear to know so little; 4) séluiiqﬁs;—glimmeﬂf of o
light offering potential sclutions: Y' - CTL.

-

Theory . . " N : *\ih; .
" A large nuaber of affective outcomes that might be of ere4< to

educators, include feelihgs‘ emotions, attitu&bn;imotivat;on, values,

o -

-

personality, self-esteem and self-concept. Self-esteem and self-coniept are
lnﬁng the fc; outcomes consi@cred‘mosf‘ofteg iu’;esga}ch.‘ The reason for

this is proSably due to_the long_eltabiisﬁ;d'posiéion of self-concept which :' S
: : ovav»the‘yearl ha: s:cone & part of ps;choloéical, socio%ogical ggd educat;onal

~

. -theory. Whether one follows the "analyses of Cooley, Mead or Freud, there is

s

» -




‘considération as an affective measure for two reasons: 1) it is important

important in its effects. - / .

. aolf—deprecation (See the treatment of this topic by Carter, 1979: 105-119).

[}

. . ’ ‘ < -~
primary agreement that self-concept is a social product, that it is learned <

_or .acquired throngh group particioation and social interaction (Koller and

- . .

., Ritchie, 1978:185). The relationship between self-concept and social

motivation has been explored in depth (Yamamoto,'1972). Depending on one's,

self-concept, there is either willingness or reluctance to.exert‘effgrt to

2

reach socially apéroved goais (Koller and Ritchie, 1978). Self-concept . ¢

(including self—esteem and self—perception) has received the greatest

in and, of itself, feelings are an important oytcome of the education process;

. ' . . ; {
and 2) it is held to be an energizingcgrideBilitating motivational factor,

. / =

»
‘As proposed by Cooley and Mead, eelf-concept is developed during the
‘ T
stage of primary sociaiization in which the child internalizes the world '

of family members as his world. Yamamoto (1972:13)8) has called attention

to the "bruised self" -in which psychic wounds occur due to negative treat-

t .

ment by significant. othera. Social scientists have used the notion of self- .

¢ [

concept \hanaen and Maynard 1973) to suggest unequal societal treatment of

LY

racial{ethnic and religious minorities results in damage to the persqnalities

. ‘ * - ¢ ' F ’
of minority group children. When a minorigy child 4s subjected’to rejection,“
{solation and diaappro§a1 based on minority grcup position by members of the '

lajority grqpp, the result is described as ‘self-hatred, aélf-dcrogation and

?or this reason, interest in affective outcomes, eapecially'self-conqept,,has

occupied a najor part of & variety of co-pensatoty educational programs for ~\\'

ot

the disadvantaged. . o . ] ' .
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/ The role of sel‘-concept is viewed as of critica% importance for the '
" of the selféconcept.will occur. When the bilingual child reaches school, a

;
|
' teachers in bilingutl settings, although they differ in the degree to uhich }
1
'they hold cultural pluralism as a viable option for the billnguar, bicultural ‘5

“'individual. Regardless, the iﬁportance of self-concept 1s underscored.

-petformatce and subsequent occusational‘sqccess is well established in the 4 j

.

bilingual child. Christian (1976) suggests that when a written language

v
(especially that used in the schoélfuis not associated with a, child's home

language, 4 greater than normal differential between the fdnctions of the -

-
R T T

signifi¢ant other and the generalized other in the development and formation

basic process of at: ack desgroyal aud reconstruction of the self begins, ~\\\
L J

with collective in-groyp negations applied. to the child because of his out- N

group uembership (Christian, 1976) The effects of such experievces for the’ A \\\~

Maynard, 1973: Koller and Ritchie, 1978). The difficulties involved ia
integrating socialization attempts from two cultures and the importance ' .o

:

self-concept are described by, several researchers (Carter, 1968; Hansen and ' \%
|
therefore, of special attention to affective outcomes such as self-concept j
i ]

;

!

development has been identified and described by Ramirez kl975b) and Seelye '

(1978). Both authors have developed‘training and sensitizing ﬁaterials’for ff

§ .

- .
Understandably, the Bilingpal Education Act (Title’VII, ESEA) was written <

with one of its main objectives as the deréloplent of positive self-concepts

in studcats as well as pride in the dual linguistic and cultural heritages.’ 5.1

7

The importance of ;elf-concept &s a determinant of'achievement, school .,\

. Y .
Iitergéurc. The contemporary practice of viewing lelf-concept as a moderating

variables for cognitive outcomes was popularizcd by the Equality of Educa-~
2

344
tional Opportunity Survey (1966) Coleman utilized self-cohcept as the
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Liakag€'to explain theoeffects ef‘.umily background on'student achievement
performance: The EEOS " :319) reports self-concept and sense of - \\
contr?i of environment exert atrong effect on achievement performance. -

L Katz (1968 57- 58) in a review of literature on the effects of school
1ntegration on academic performance and Pettigrew (1971) in a study of
r:cial equality and school desegregation, separateiy conclude minority : 5 - ']
student achievement will increase with ,8chool integration Jecause integrated

D ¥ s

v settings provide new cogparison levels and interaction levels for minority .
. . D . d .

q° * studerit self-concept deyelopment. The theoretical pérspective of these
ia_ studies, a perspective reflected in most compeneatory progr;:gf“tn\igfgy)
| . - ‘ S
N N the first step'in cognitive function improvement is to .enhance or improve

?>» theustud:nt'e self-contept. If the child 1is provided a pleabent, condneive '

Z ‘learnin; environment dnd feels good about himazelf, then- the aeeire end ebility i
f togiearn are enhanced. +For Mexican American students Ramirez succinctly‘
?\&u: - states,"” improved academic achie;ement in Mexie%n American children has been

Y

: ’ shown to result from e ncing self-esteem through inclusion of Hispanic .
- ‘o, ) A o . - . ™\ -
culture and Spanish in the curriculum (1974b'103) Just as. with other racial/

.
i ‘. - Y9

iﬂi~ ethnic minoritieo, lelfaconcept enhancement of Hexican American students should

-y .
lead to ipproved achievement performance and biIingual, bicultural educational vt

programs are seen as the means ko enhance self-concépt, - ” )

« oo
Research

PO Findingi from a variety otoreléerch@studies are prese!ted in this part i

t  conles. Resoaréh findings are preoented in two areas* fivst, to answer the

“ © .

. . of the paper ko indicate the state of the art with respect to affective out- 1
?

5 c éueation of whother self-concept improvements lead to improved achievement;

. . "
Iy : - Ay - e, a
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' second, to answer the question of whether bilingual programs enhance the

. 4+ - self-concepts of Mexican Anericansx T ‘V
~.

i ’

. . Positive research findings for the relationship between self-concept

S change and achievc-ent change have been reported by several researchers
13 AN

(Aspy and Buhler, 1975; Campbell, 1967; Caplin,.1969 Evarls and Anderson, o
. 1971, Felice, 1973 1974; Lewis anqudank 1975; Ozehosky and Clark, 1970; )
\\ . Prihavere, Simon*and rrdlnvera, 1974 Ramirez, Herold and Cox, 1972; _( . g
. . Hattenberg and Wattenberg, 1964) Evidence from early studies provided.a
' ,rationale for the massive tederal intervention progrann of the 1960's in
- < Wa:.on Poverty progranms, such as Head Start, Follow Through and Upward Bound -
| . The strength of the relationship between self-concept change and achie;ement
= inprovement varies in these studies which show positive effects. Milisrd
i’é; - (1978) finds tte relationship between'scholastic success ‘and self-image .

to be strong. For Hexican,Anericen students the results are more mixed.

o

Moderate positive findings are reﬁorted by Felice (1973), Ramirez (1972)
and Rivera (1973). ﬁeek or non-existant relationships are reported by , " / nj
; Allen (1972) and Evans and Anderson (1973). Blattstein (1978) suggests
‘ the reason for such variation in findings is that self-concept only 1nd1rect1y
?° " exerts an effect on achievenent, with its direct effect on coping skills.
Ot;gr explenations 1nc1ude that by Calsyn (1974) who, in a cross-lagged panel .
reenalysis of Brookovers' (1964) dete, evelusted the causal relationship
b between self—eeteen“an? school echievement, and concluded that instead of ,. / f
; ¢ gelf-concept eppeering to have csused echievenent, achievement change an;:fid |

- . to decernine self-concept chenge. Calsyn suggested that if the purpese of an

: educgtional program is to increagse achievement performance, direct teaching for

> . ~

. achjevement 1is more effective than the attempt to enhance self-concept.
.o . ©
< , ' - k4 |
“ \ 8. !
w { ;
=
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b
L Because of such mixed research findings and’ related methodologlcal

" problems, Scheirer gnd Ktaut (19799 critically reviewed over 26 studies

[ 4

wvhich met their rigorous inclusion criteria of-having both pre-test ahd

post-test achievement and self-concept deasures, having a control group;
~ ‘x N ‘ * _- - * .
and having an,interyqation program designed to increase ecadqgic achieve-

- o . - o ..
concept or achievement (1979:139). Interestingly, howéver, no intervention

‘nroquced changes in_ selfrconcept and achievement. ,Thns, there were no cases

.+in which changes in achievement were unambiguously associated with changes
1 K #

.in self-concept. Int‘rpreting'these‘results, Scheirér and Kraut rejected

?

" many compensatory programs; a mode} whic&tfocuses on enhancing a child's

image of his group 1n-Anerican societydgfzgeir conclusion is that self-concept -

! change is likely to be an outcome of, irjcreased school achievement with social

lpprovel, rather than ae\tinterven;ng variabld neceéssary for achievenent
SR
inproveuent to occur. SEEBappraisal of the literature is that self-concept

chenge does not appear to be necessary for achievement change. It-may be a

oufficient condition to produce achievenent change, but does not appear to be
¥
8 necessery condition. The relaticnship between self-concept and achiévement
~ . N ' ' ’ ’
may be coextensive and/or interdepéndent to such ah éxtent, that it is dif-

ficult to tease oSt the irecice relationship. More will be sﬂ?d about this

fmd
later. ) T, ' P\

‘ We turn to consider redearch reporting'on the degree to which“bilingual i

ﬁrogrens enhsnce delf«concegt. Even if self-concept is not a necessary
LY -/‘ .

‘several theoretical models, including the reference ’rohp model: used in- . o

]
:
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. state-funded bil:lnsual educational programs in: Colorado report positive .

LN

sites for classroom observations. Data indicated the reasons for no changes .
. . ’ *

- 8 "
~ T ) 1
condition for positive achievément change, it is important in and of

itself. A child's feelings about himself, his family and his cultural

heritage are an \mportnnt outcome for evaluators of the educational system. -

A number of studies have‘reported finding self-—ce}cept improvement among g .

»

participants in f:ilingual bicultural programs. Levy (1978) finds the

acquisition of positive self-coricept related to bilingual e“du_cation in a

A ?

multicultural pre-school setting. Tgacher's attitudes and behavior appear
to be an important part of the process of self-concept. enhancement. Other
positive results are, r:‘eported by Harrison in San Antonio (1576) and in

. - 5
Sdan Marcos (1979) %tanafield and Hansen (1979) in an evaluation of 28 3

—

"

self-conceptﬂ gaihand positive attitude\s toward sch901 gains_among Mexican
American children. Data also indicate that extensive parental involvement
may be related to self-concept gains.C ' : -

Otner studies may be ci’ted~, however, which “repoz:t bilingual‘ programs
de‘npt necessarily enhance ‘ﬁelf-concept.' Ortiz (1979) attempted to identify .
the degree to which infer;or self-concept .contributed to inadequate school
performance of Mexican Americans. Collecting survey data from over 300

bilingual programs, Ortiz selected the most representative of Title VII

in aelficopcept were due to teacher's practices. In 197‘2”, the Edgewood v
School Distfic& in San Antonio initiated its "compatible education program"
in which it attempted to eliminate incompatibilities between "Mexican American

E J
affective ,pharacteriatica" and' the school instructional ptograms. After &

years of tpe experiment, Cervantes and Bernal (1976) concluded that not only

was there n& eorralation between affective and cognitive measures,‘but overall

a
.

10 :
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there was no improvement in the life chances Sf Mexican American ‘students
through any increase in either affective or eognitive domains. Students

who.did not participate in the experimental program But went to similar
v
schools were not significantly different. Lee (1974;1975) evaluating

a 2-year ESEA pilot project remﬁrted the curious finding that students in
. - the bilingual project 4dctually declined in self—coﬁcept, while their

‘ .
attitudes toward school became more positive: Students in the contrel

¢ ' s

group showed opposite trends--self-concept and achievement improxe@ehtf-_

- q - ° ’
although their attitude toward school became more negative. In 1947, the
A,

Americen Institute for Research reported its effort for the federal govern-
1 nent to study the effectiveness of federally funded bilingual educational
programs. Projects selected for evaluation were Title VIl Spanish/English :

®  bilingual projects in either the 4th or 5th yéar of funding in 1975. Con-
M .

[

clusions from .the review were generally negative, with participation in
& M part >

bilingual progre-s showing no results 'on affective or attitudinal outcomes
. l y . [} .

) v - ) ;

g, (American Institute for Research, 1977).  For those students who did

; - ' ! , . -
" experience positive school attitude changes, teacher characteristics were

£y

. . 3 ¥4 "
unrelated. The most significant variable related to affective changes for! -

bilin;dhl students was the degree to which classroom aides relied on non-

p claalroon use of Spaninh. In grades 2, 4, and 5, aide non-clalsrgqu use of

¢

Spanish appeared to be quite si;nificantly asnocieted withr einn in attitude
= - - 9
! toward school. A,

. .

Summarizing a decade of efforts to improve lhe academic performance of

Mexican Americans, efforts to both compensate/remedy and to substantially
wodify iastitutional proéren-, Carter (1979) writes thatﬂggﬁpennatory and

remadial progrsms have failgf. - He sees no evidence that compensatory or

-~ ) -

11 .




- o ‘ 4E§i
: . 10 .

comprehens{ve treatment programs have improved eithet cognitive or non-

\

. cognitive outtomes for Mexican Americans.

- .

At this point; the question of whether Mexican American students need
i . . « v N A -
to have their self-concepts enhancad should be addressed. Some of the older

w studies indicated such efforts were necessary (lleller, 1966; Kluckhohn and
' Stredbeck, 1961). - More recent inuestiiations have failed to turn up the )
reported pdor self—conceptg of Mexican Americans (Carteﬂ 1979), The ;

Equality of Educational Opportunity Survey (Coleman, 1966) did show Mexican

v

Anerican studenfs to bé slightly more self-deprecating than others, but
beth the Coleman study and later reanalysis by Mayeske (1973) used'culture
specific items to measure self-concept and attitude toward 1ife. According
. to theif neasg:es, students with good,atti{:z:e toward life were those who
.belieyed, among other things, that they would not encodnter miny obstacles
-when tzsy try to get ahead, that with a gpéd education they will not have ,

. eny difficulgy in getting a job, and that people who are able, to* accept

~

- 'q“‘, fepRe

tﬂ:ir situation in life are not necessarily happier. Such items do not

.

. really neasure attitude toward life but degree of assimilation and accultura=-

tion. A student fron a culturé that does not hold ‘such values qould.appear
on this measure to lack ambition, be apathetic and unrtivated. LaBelle

(1969) Teports noZsignificant differences in school attitudes between
' ¥,

Spmuh and: anglo f1fth graders. De Blassie and Healy (1970) find more -

pouitivu uet!—cbncept among Spanish American children than among black or

* auglo children. In their ,evaluation of the Edgewood School Qiatrict Plan, -

/
Cbthntco and Bernal (1976 43) report, that Mexican American students scored

at or above the norn in self-concept. . Albright (1974) also reports 0o

3 +

cignifieant variance in .self-concept scores between Mexican American pupils

- i . ’ . 'X‘ 1’
12




. . .11
in bilingual programs and those in monol irn.gual programs. Carter's conten-
tion is that, "most Chicano children, rather than being harmed by school '
are bored by the school.l Despite the p*ojected image of derogatiog and
fallure, the average Chicane maid:ains a p?sitive self-view . .. reidf?rced
‘by reliance on family, peegy and the immediate cogmuniexf (1979:113). !
Carter and others leave one with the strong impression that the "reported
nez?tlvesieaican Anericaa self-concept”" was actually a ": .ame the victim" /
atteﬁpt an : ~epresented much more of an exeuse for the faild}e of the
educational instiiution than a scientifically demonstrated reality. The

effort in the past to build self-concept improvement into bilingual educa-

tion programs may‘hevevfluahed this out.

B T

L In our review of research studies concerning whether bilingual programs i_ ’

' »

enhance student self-concept, we are unable to draw any firm conclusiohs.

Why do we know &0 little? Why is it that we cannnt find what many feel to .
kTN ’

be :eue from first-iiand experience? What is the problem that we have so i

little enpirical support for the efforts of educators to utilize h?lingual,

! , |
&‘ 'biculcural education to enhance ‘affective ard cognitive outcomes? / 1

}‘ Problems

There appear to be a variety of reesqns-that contemporary scientific

. N
fitearch hes not provided etrong, cOFsietant evidence that bilingual,

. biculturel programs enhance self-concept and prompte academic achievement.
¥ : '
ieveral of these reasons have ﬁ do with conceptual and operational so

4efin!.ione, 1.0., problems of Lalidity and neasurenent. The first reason
o

‘ ~aeaeureh findicgs have provided so little suﬁport for bilingual prograns

v
it

;ﬁ
%eentere on the lack of agreement as to vhat the apprqpriate measures of

student affect are. The National Symposium for Professors of Educational

13 .



. 12 . 4
Research (1976) concluded there was little agreement on what the affective
> . 6 = —

! domair is, with many educatoré;*ps&chologists and 6therlsocial scientists

-~

"not talking about the same phenomena'". The conference sﬁggested that the

N ' t
many recent .ecasures of different types of affect indicate that social
scie tists are not close to either an agreement on the meaning of the,
concept or on hoy to measure it. Beatty (1976) Buggects that we have only

begun “to utilize possible affective outcomesa in eddcational rese;rEh and st
R N b}

: ' evaluation. In additfon to self-concept, and perhaps in place of it, ‘ |

Beatty suggests we consider the ability to cope, the ability of students *
. t

to expfess therselves, and tae ability to make autonomous choices.’ -

v

~ ¢ . 3

|

|

. The lack o!~agteehept with respect to affective outcomes generally, R ;
applies®to the var;ety_of ~efinitions gnd measures of self-concept" 3

specifically. Definitions of self-contert tend tdrﬁe imprecigse and vary from

: a ¢ -
one study to another, imciuding such vatiations as social self-concept, ;7

~ / =

physical self-concept, emoticnal self-loncept and academic self-concept. /

N +
One cannot specify either the population, of 8elf~concept items from which a

L

© sample of items night be drawn fof‘an instrument or epecify the population of f
subjects for which the measure would be appropriate. Thexe.ie almost no dhea
on the equivnlence of the different published measures of self-concept that

“are used. In shott, the validity - ' various measures and.%sales~has not been

: .established. Shavelson (1976) =n Aprehensive‘review of 5 major self-

concept measures utilized the methédelogy of construct validation to suggest

¥

‘ logical and empirical techniques to examine the validity of the interpretatioﬁs

-

. " of self-concept m.asures. "but this degree of standardization of de}inition,

instrumentation and interpretation has not yet be:n achieved (Shavelsoﬁ,l

-

1976:436-437) . ‘ | | V : .




Another major problem with the research concerns. the definition of . |
what biiingual education %s. what programs should be included as bilingual ;
|

and whether different types of pxoﬁrams shguld be evaluated together.
3

i , v
;?hhman (1978) identifies at least three major bilingudl programs: com-
9 Ml )

bensatory/transitional; language maintenance; snd enrichment bilingual

education. Gonzalez (1978)‘documents the rich variéty of goals associated

with different, and at times even the same bilingual program. Gonzalez B ;
idéntifigs seven strategies utilized in variou; bilingual programs, . ) i
' strategies thag orient actors.fn_di?férent patterns of .interaction, leading

to the e;phasis of different‘godls They 1nc1udn comé;nsatory/remedial

aesthetic enrichment. civil libertarian, pedagogical human devélopment, | :
cultural alsertivenass. cultural pduralism. and pragmatic international,

work relaﬁed/’ As Cardenas, Bernal and Kean (1976) indicate, some schools™ ™ "
QOOnot have a clear strategy Whi? they begin bilingual programs; others |
shift from one golLAto another; still btﬂers have more than one strategy.

Then, of édurge, there are the regional differences in bilinguallstrategy. *
for,cxtnple._thc more political orientation of bilingual ed tion on the .
West Coast (Costley-Oyervides, 1980). The difference in ggézf

7

incompatibility of goals and strateéies of different bilingual programs is'

s.and the ’

underscored by Gaarder (1978) who sees this as a reason why thg evaluation

. of the effactiveness of bilingual education is incoézistent and 13conc1usiye.
Gaarder concludes t;at a collective, national evaluati%ﬁ of the Qariety of
bilingual programs éiy be imposgible. Carter (1379) whiie equally cautious

N .
about :ollective evaluations, suggests that each program be considered and

o

ivaluat,d in terms of its own goals, strategies and context. Carter is
N Il N

optimistic that the results of such evaluations will show improvement in measures
\ " . \

R \ 15 . '
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E of Qchool achievement, in schocl holding power,'in~ethnic relations and in
f ‘cbmmunity participation (Carter, 1979:369). ‘
|
i

Another problem that kas produced such inconclusive findings has to

do with the type of research mos: commonly used to test bypotheses and .

'evalu_ate programs. Partly because of excesses of poor quality research . 3

i
E "in the, past, partly becabse >f the current popularity of’quantitative
N - » .+ .
% ‘ lcthcéi, pany researchers attempt to prove qualitative affective- change by
|

relying on quantitative 'number-crunching'. There 1is no possible way' that

evaluators can go into a school, spend 60 minutes giving a pencil and paper’

. test (some self-concept inventory) and in that.hour of socially constructed

reality, take those frozen inftime responses and claim they validly represent

.

as rich, dynamicrnnd complex a reality ;k how a person really feeis about
% . himgelf. Even iftsuch a possibility exigsted, the forces that ma ntaip and |,
chnngc solf-perccptions, thnt‘Interactive network of significant others, is

L
L constantly changing, constantly in flux, dynamically creating and recreating

new rel&tionshiys. Even if we could qunntitatively measure self-concept,
it would be qualitativcly different:t:e next day. Our research tools,

v spccificaliy quantitativc methodology ‘and techniques, are only crude devices

E
:
E
:
E
3
|
t
{f
P‘ ‘ to_understand human pehavior. To go aroung our social community and attempt

4
to measure it with straight lines (linear regression) is a first step, but

o

1

i

g ‘lictle in the world occuru in otraight 1incs. According to Einstein, space
E

E ltoolf 18 curved. It is rather presunptious ;lFevaluate the effects of a

’ tbilinguol program, especially its affective outcomes, with atraight 1inea!

.~ and when no results are founo claim the progrsufdoes not work. )

<

.,.!w-‘AFW,-,.W,.\.‘.,,t.,_w—wmw—w, ST T

: ¢
The final problem with the lack of ccaclusive findings from research

cor.cerns the institution in which and'through‘which efforts at bilingual
¢ ‘ : -

B

K
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education hjve been made. Perhaps educators have too readily accepted Horace

Mann's drean of th co;;on'public school, a social invention, as tpe great \

eduelizer of the conditions and inequalities of men. Mann believed :het

. witgid the common public school, children from all religions and social

F£F° classes would share a common: education in which basic social conflicts\would
disappear. While many heve labored faithfully in public educatioqkhoping it

r would be the great institution of liberation, some have overlooked the

potential of this institution for oppression. It is exactly such a charge

that is ?ade by inference by Carter (1979), and more directly by Bowles and

Gintis 21976) The argument put forward by Bowles and Gintis reverses the .

ié 2 idea of the school as an institution of mobility, the great equalizer, to )

v the idee of toe scpool as the means by which family position,beeo!eg duplicated

in society. Aecording to this position, the public school is the institution

tha. zuarantees upper class’children get upper class positions and loyer ° .

i clasr children get lower class jobs, and it is done in such a manner, (1. e.,

' meritonratically) that any blame for lack of mgbility is placed .in the child

(in terms. of his achievement, ability and motivation). The:eehool uses a

£ . - - . -
' meritocratic ideology to validate its maintenance of social inequality.

While most educaters will not pe'tepding,their resignations tecause of

the Bowles and Gintis argument, it is incumbent upon all connected-with the

educational santerprise to be especially conscious of and sensitive to the

liteqt effects of “institutions and organizations,, which while set up to achieve

one purpose may, simultaneously, latently work in eertly the vther direction.

e

Public education will reach its goals only to the extent that all arde °,

%f“ vigtlant to keep it moving in the proper direction.

17




Solutions
ra ’ - !
Thooretically, affective outcomes are important both in and of them- -

j
|
|
|

ulvoo and for theit potential contribution to other outcomes. "Due to a
nulbet of nethodological problems, ren arch findings about affective out~
comes 1is inconcluoivo. Prnctitionero believe bilingual education to be

bonoficm fro- personal exporienee but such beliefs have not been validated

e T

. by oocial ocionco research. A : v S _
" One potential for, futﬁro development is the rediscovery of the validity '
{ ‘ and importance of, qulitativo Lraeauarch. In graduote schools today thete is
? . §renund mhuio on holiotie, ‘qualitative, field research methodology. ' X o
| ‘rhil type of ruurch noconitatu the ‘Tesearcher live with and participete
vith the oubjocto of the otudy as ho/oho oburvos and evaluates their social - oy

ﬁ* ’ - intouction. !thnographic studies ouch u the one reported by Meadowcroft - (

3 and -Foley (1978) are lll eppro:iutian of\ this type of. ruurch. Meadowcroft - . ,%

and !oley ltudied s snall conunity of 5000 for 'y poriod of 15 months. As

’

E - I.o!hnd (1971) ouu“to, it io only i tho fiold, imuhod in L{ interactive.
: notvotk of one' s mbjocto, thet ona "taku tho role of tho othet and ettupto

v to holioticelly uuu\tho life oituetion of the other as the othor conqoivu '.f

-

. Dou;ln (1976:6) ‘writes: . , .

o e
-~ - €

3
1c". Co-enting on the ronowod {intérest in qualitetivo field researck, ; 3
%
|

u? worldly truth rut. ultimately on direct individual, experience. v
-Thers is oo ascape from this iron-clad fact of the human condition, . ]
end it {s o truth:which kust be kept ¢onstantly in mind and must . - ¢ :
©  form the basis of all social mureh,, as well as of 411 worldly, - o
’ practical humen sndeavor. does not mean our direct human . - o
. experience is never yrong; dougiun that when 1t is wrong we i R
.have dicided 50 on the basfs of further or sdditional direct o :
experients, vhich may inilude the independent evidence given by .
other, iddividuals on the basis of their direct expsrience. . R
+ « « Objectivity, or the independently retested atid shared forms - :
of truth, .fl noeuurily based on individual uubjectivity. 7

. N l ) [ s‘ , - . '

”. k2
LY * °
! .
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, ) . . ’
. The potential for this type of ‘direct experience, field intensive, .quallta-

) . * )

- tive research to evaluate the effects of social aqaangemenss in the_ com-

f munity holds’ great promise for those.concerned with the outcomes of
A N -

L3

bilingual, bicultural education. 1In this tibe of research we mzre not

2

only to connunity involvenent in the educational process;, but tol cémmunity
baeed reeeerch evaluation. This is a much more demogratic approach than
. . ¥

3

o .

;-: the more eiitist, quantitatively oriented, evaluation specialist brpught

in to ueeure progrn effectivenees.

“« y

The other 3li-er on_the horizon is the redirection of interest‘and
- concern brought about through the work of Ramirez and Castaneda (1974a; L)
- . _ 41976b).p Beginning n\Ih the idea that cultural groups develop different
; ‘ cosnitive etylee, differeg vAyS Of perceiving, organizing, acting and
reectinc to' reility, they juve developed a theory of aocialization whicb >

deteile weye in which culturally effective ‘material becomes translated into - .

L3

v co?}tive e!yle end behevior. If what they argue is true, much time® has

R L i ]
(R
-

. besn last in the peet Qteupt to educﬁlte for achievenent and self-concept
growth with techniquee and ine;ruaente that were insensitive .to the . “

% bico;nitgve pereon. leceuee reeeercl\ere vere not awate of the field

I

. depddent and tield independent cogniti\re etyleeJefforte to measur. and ,

-

. eveiu e progrifus weye fut'ile. Hith thgrich suggestive directione for work

o

., eumted by I}irea end Cuteneda and the nev direction for Tesearch being '

P
generlted in qtﬁlitetive nthoda, the 1ong mited poesibility for evalu- '

3 ltiu the’ effhctl of bilidsuel educetionel programs on affective outconee~

ll7 be near. ’i'he introduction of culturelly denocretic environ-ente 4in the

‘ uhooie uight be the .beginﬂipg of .a nev movement in education which is suc--
eeee!ui/in hriuing dbout equelity ot edupe.ional and sorial opportunity throx‘“
the Mop&nt md eupport.o! eultureL plureliu. ) ‘ -

\

: _ . L
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