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CHAPTER I

INTRODUCTION

Background

This study was initiated by the Commission on Education for the

Board of School Trustees of Greater Victoria School District for the

1979 - 80 school year. It was intended to investigate the Kindergarten

and Primary programs with special emphasis on children's orientation

to school and various aspects ,related to their transition from

4 .4

Kindergarten to Grade 1 and the later transition from Grade to

Grade 4.

BEiLinnings and Transitions

And the first step, as you know, is always what matters
most, particularly when we'are dealing with those who are
young and tender. That is the time when they are easily
moulded and when any impression we choose to make leaves
a permanent mark.

Plato, The Republic, 377
Ob.

The ancient Greeks had a proverb that the beginning is everything.

In many cultures and times, the beginning has been considered a most

critical point of an endeavor. For the young child, one of the most

iuportant experiences is the beginning of public school. Kindergarten

is most children's initial exposure to public education and thus plays

a part in the establishment of life-long attitudes towards school and

educations..

Ideally, Kindergarten should'be part of the educational continuum

that spsins primary, intermediate and upper grades. Kindergarten may be

either a beginning or a continuation. For many children, Kindergarten

is the next educational step after nursery school or day care. For other

1G
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children, it is truly a beginning. It is important to discover how

children's initial orientation to public education is facilitated and

how successfully.

For most children, the transition from Kindergarten to Grade 1

involves adjustment:to a louger day and a more formalized curriculum in

a more structured day than children' experienced in Kindergarten. The

question arises ai to whether or not this transition causes difficulties

for some children in this School District. And, if this seems to be a

problem, what are the probable causes and, most importantly, what are

possible soludcons?

The next major transition in the. school life of primary level

children is the transition from Grade 3 at the end of the primary

program into Grade 4 at the'beginning of the intermediate program.

Again, the question has been raised as to whether or not this transition

causes. difficulties for some children in this School District. And, if

this seems to be a problem, what are the probable causes and the possible

solutions?

Many factors could be related to these transitions children make

during the elementary school years. It is beyond the scope of this study

to provide definitive answers to all the possible problems which might

) beset children, teachers, principals, And parents in the early elementary

school. The terms of reference from the Commission on Education outlined

pecific areas of concern which served as guidelines for this study. These

areas of concern are listed in the following section.
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Scope of the Study.

This section outlineS the major areas of concern of this study.

These were as follows:

1. The initial adjustment and orientation of Kindergarten children.

2. The transition of children from Kindergarten to Grade 1.

3. The transition of children from Grade 3 to Grade 4.

4. The goals, objectives, and instructional practices in Kinder-
garten and primary.

5. The Involvement and role of parents in Kindergarten, Grades 1,
3, and 4.

6. The selection, assignment, professional preparation, experience
and development of Kindergarten teachers.

7. The organization and administration of Kindergarten and Primary
Programs (e.g., class size, early admisgion, resource people,
classroom support, physical environment, etc..).

(8 . Needs, concerns, and recommendations expressed by teachers in
Kindergarten, Grades 1, 3 and 4; principals; and parents.

Research Design

This study utilized questionnaire- to teachers, principals and

parents as the primary strategy for obtaining information. Interviews
/-

of School District personnel were used to obtain other specific information.

Subjects

The Kindergarten questionnaire was sent to the entire population of

Kindergarten teachers in School District #61. Similarly all-Grade 1
e

teachers, Grade 3 teachers, Grade 4 teachers, and Principals received

, a questionnaire on Grade 1, Grade 3, and Grade 4 and Elementary Programs

et through Grade 4) respectively. Teachers of split grades (e.g. Grade 1/

Grade 2) were not included unless the only class ac that grade level in a



school was a split grade. The teacher of this class was included as it was

judged important that every school be represented at each of the four grade

levels used in the survey. Schools with special programs (e.g. George

Pearkes and Queen Alexandra Hospital) or special organization (e.g. Sun-
.

_ dance] were not included because of their atypical nature and difficulties

of statistical analyses.

A stratified random sample used for parents of children currently

dnrolled in Kindergarten, Grade 1, and Grade 4. The school district was

,d1vidad into quadrants equalized by elementary school enrolment. Three

schools were randomly selected froin each quadrant. All parents of Kinder-

garten, Grade 1, And Grade 4 children in these schools received question-

naires in January, 1980.

The total number of subjects in each group surveyed and the return

rates for the questionnaires are summarized in the following table.

TABLE l

RATES OF RETURN ON QUESTIONNAIRES

Number of
Group Questionnaires

Sent

Number of

Questionnaires
Returned

Rate of
Return

Kindergarteri Teachers 44 39 89%
Grade 1 Teachers 51 47 92%
Grade 3 Teachers 52 49 94%
Grade 4 Teachers 54 51 94%
Principals 36 36 100%
Parents of Kindergarten
Children 96 53 55%

Parents of Grade 1 Children 96 71 74%

Parents of Grade 4 Children 96 54 56%



Procedure

5

Duffing September - November, 1979, separate questionnaires were

developed for each of the following groups: Kindergarten teachers, Grade 1

teachers, Grade 3 teachers, Grade 4 teachers, Principals, parents of Kinder-

garten children, parents of grade 1 children, parents of Grade 4 children.

' Items for these questionnaires were drawn from a variety of sources includ-

ing a previous Kindergarten questionnaire, recent Gallup polls, Lapguage B.C.,

current curriculum juides, interviews with district personnel, recent -

research and professibnal literature, etc.

During December, 1979, a pilot study-was completed. The pilot study

involved teachers and principals from cther local school districts and

parents not included in the sample for the final survey. The pilot forms

of the questionnaires were also reviewed by university and district

administrative personnel. As a result of the pilot study, the question-

naires were revised and the final forms of the questionnaires (see ,

Appendix A) were mailed in JanUary, 1580. ThLcever letter to the question-

naires (see Appendix B) invited respondents to telephone the contractor if

they had any questions or additional concerns. Several people did so.

Interviews were also done with supervisors and with district personnel

involved in hiring.

The information from the returned questionnaires-was coded, keypunched,

verified, and analyzed. The results of the analyses are presented in'the

following chapters with additional statistical information presented in

Appendix C.

20



Limitations

The limitations of this study are'essentially those weaknesses

associated with the use of questionnaires.: These weaknesses include the

following:

1. Respondent*Tectivation. Completion.and return of question-

naires requires time and'effort on-the pert of the subjects.

One must recognise that/the degretof motivation among

respondents differs and hence affects return rate and

completeness oflresponsesd This was more cf a limitition.

for the parent sample than for the teacher sample. All the

principals returned questionnaires.

2. Interpretation of questions. There exists the possibility

of multiple interpretations of the questions. The use of a

pilot stldy and the provision of a,telephone nt.mber for

questions partially. ameliorates this-weakness.

5

3. Self-reported data. The accuracy of the responses could
N

not be checked. While the.. guarantee of anonymity aids

increased accuracy, of reporting, other factors such as the

person who actually completed the questionnaire and possible

contamination from other subjects or sources could not be

controlled.

4. Format. The length of the questionr.aires, the questions'

0

chosen, the lay-out, instructions, etc. may also have affected

th response of the subjects. The use of a pilot study and

addit anal review of-the questionnaires by a variety of interested

persons.aided the revision and refinement of tha final forms of

the questionnaires in order to reduce possible negative effects

due to format.
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Organization of the Report

This report is organized into the following chapters which correspond

to the sections of the questionnaires:

'Chapter II - Orientation to Kindergarten describes children's initial

adjustment to Kindergarten and the role of the school

as reported by Kindergarten teachers, principals,_ and

parents of KindergArtem children.

t Chapter III - Transition f ;om Kindergarten.to Grade 1 describes

various aspects of children's adjustment to the begin-

ning of the primary grades as reported by teachers of

Kindergarten and Grade 1, principals, and parents of

Grade 1 children.

Chapter IV - Comparison of Kindergarten and Grade 1 Programs examines

similarities and differences of these two programs in

terms of goals and objectives, curriculum, instructional

practices, parent involvement, classroom organization,

and supporeservices as reported by Kindergarten and

Grade 1 teachers, principals, and parents.
4

Chapter V r Current Concerns in Kindergarten Education discusses'

,topics relevant to tt;day's Kindergarten program (e.g.,

early admission, length of school day, timetables,

class size; teacher training, qualifications and hirint

practices). InformatiOn from district administrative

personnel, Kindergarten and Grade 1 teachers, principals,

And parents is presented in light of recent research

findings.

22
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Chapter VI - Transition from Grade 3 to Grade 4 describes various

aspects oftchildren's adjustment to the beginning of

the intermediate level (Grade 4) as reported by teachers

of Grades 3 and 4, principals, and parents of Grade 4

children.

Chapter VII - Comparison of Grade and Grade 4 Programs examines

similarities and differences of the primary andAntermr-

ediate programs in terms of goals and objectives,

curriculum, instructional prlctices, parent involvement,

classroom organization, and support services as reported

by Grade 3 and Grade 4 teachers, principals, and parents

of Grade 4 children.

Chapter VIII - Summary, Implications, and Recommendations.

Summary of Chaptef

This chapter presented (1) an overview of the background and scope
,

of this study, (2) a description of the research design, (3) a discussion

of possible limitations, and (4) an o

\
line of the following chapters.

This study was initiated by the Commission or Education for the Board

of School Trustees of Greater Victoria School District to examine the

Kindergarten aeckPrimary programs with special emphasis on children's
e-

orientation td school and various aspects related to their transition to

Grads 1 and the latertransition from Grade 3 to Grade 4. Some of these

related aspects included goals/objectives, instructional practices, role
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of parents, background and selection of Kindergarten teachers, organi-

zation and administration (e.g. class size, timetables, early admission,

support services, etc.)..

'The primary strategy for gathering information was the use of question-

naires to all teachers in Kindergarten, Grada,11Grade 3, and Grade 4, all

principals, and a stratified random sample of parents whose children are

enrolled in Kindergarten, Grade 1, and Grade 4.

The limitations of this study are essentially those weaknesses

associated with the use of questionnaires (e.g. interpretation of questions,

self-reported data, etc.).
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CHAPTER II,

ORIENTATION TO KINDERGARTEN

Introduction

This chapter examines (1) the significance of children's' initial

adjustnefit to Kindergarten, (2) the degree of difficulty or ease of

ibboys'_and-girls' initial adjustment to Kindergarten, (3) orientation

activities for children and/or parents in preparation for beginning

Kindergarten, and (4) the use of shortened sessions at the beginning of

Kindergarten in September. 'The chapter reports on information provided

by Kindergarten teachers, principals, and parents of Kindergarten child-

ren in response to questions on the above topics.

Significance of Initial Adjustment

Background

Most textbooks on Kindergarten education describe the five-year old°

child's initial adjustment to Kindergarten and give suggestions as to-

how to best facilitate this transition. Thus, the first step in examin-

ing the initial adjustment of children to Kindergarten was to ascertain

the views of Kindergarten teachers, principals, and parents of Kindergarten

children as to the importance of this transition into School.

Kindergarten teachers, principals and parents of Kindergarten children

were asked to respond to the statement The transition into Kindergarten is

very important in setting the tone and determining haw a child will feel

about school.
1

Their responses are summarized in Appendix C, Table 2.

'his statement is adapted from Paula Weinberger, "Early Education Guide:

Evaluating and Planning Ahead," Teacher 93 (May/June 1976), p.74-.

2-77-76
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Results

There was a very high perCentage of agreement as to the importance of

4

chip transition into Kindergarten among all respondents. Among Kinder-

garten teachers, 90% strongly agreed with the statement. There was

general overall agreement-among principals and parents of Kindergarten

children. It sho4ld be noted that no parent disagreed with the statement

while there was slight disagreement by principals (3%) and Kindergarten

teachers (10%).

rs

,INITIAL ADJUSTMENT TO KINDERGARTEN

Background

Given the range of individual differences typically found among

young children, it was hypothesized that some children would adapt more

readily to Kindergarten than other children. Also, the trend for more

children to be enrolled in preschool programs of various sorts (e.g.

nursery school, Montessori, day care, co-operative preschools, etc.)

might have implications on the ease of initial adjustment to KindergalOn...

The first step W411 to assess.whether Kindergarten teachers and

principals thought that some children had difficulty making this initial

adjustment. The next question asked Kindergarten'teachers and principals

to estimate the percentage of girls and boys who have difficult adjusting.

The parents were asked if their child had difficulty and it so, why?

The data from the Kindergarten teachers and principals is reported first,

followed by the data from the parents of Kindergarten children.
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Results

In response to the question Do you think some children have difficulty

a!apting to Kindergarten?, 92% of the Kindergarten teachers (N-38) and 942

of the principals (N -36) marked "Yes" while 8% and 6%, respectively, marked

"No." The next question asked those who had respotd...td affiriatively to ind-

icate the percentage of girls and the percentage of boys who have difficulty

adjusting to Kindergarten. The results are,presented in Appendix C,

rig

Table 31 Both principals and Kindergarten teachers tho ht that a higher per -

centage
--c

of boys had difficulty adapting to Kinderga en than did girls.

Neither thought a majority of girls had difficulty while 17% of the

Kindergarten teachers and 222 of the principals indicated a majority of boys

had difficulty adapting to Kindergarten.

The patents of Kindergart n children asked, Did your child have

difficulty adjusting tit; Kindergarten? Of the 47 parents responding to this

question, 8 (17%) said their child had difficulties. The reasons for this

difficulty as given by 6 of these rarents were: length of the Kindergarten

day, child's short attention span, child's shyness, child's language problem,.

child's learning problems (aLd related negative*attitude of other children),

and child's movii' into new leighbourhood.

Several parents who thought their cLild did not have difficulty adjust-

ing to Kindergarten wrote comments in the margin laicating that this was

due primarily to their child's previous attendance in a preschool program.

As a result :! these comments, a subsequent analysis was done. Of the 47

parents.of Kindergarten children. , 83% (N -39) had enrolled at least one of

their children in a preschool program. This statistic is quite significant

for interpretation. However, the possibility exists that this high per-

centage, might be due in part to a biased return, i.e. parents who have

27
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had children in preschool programs were more likely to complete and

return the questionnaire. relationelip of preschool programs and

the Kindergarten is examined in more detail in ChApter 5.

Orientation Activities

Background

There are a variety of possible activities that can help prepare

children and parents for the beginning of Kindergarten. The importance

of a good beginning is discussed in Resource Book for Kindergartens: "First

impressions are impbrtant and the Kindergarten teacher will be well repaid

for any advance preparations she may make."2

Ttie Resource Book for Kindergartens-gives "some practical suggestions

for the orientation of both children And parents to kindergarten."3 As

this book is the resource material used most frequently by Kindergarten

teachels in British CoIUmbia,4 it may be assumed that went Kindergarten
tr

teachersrare familiar with (or have had opportunities to become familiar

with) these suggestions for orientation activities.- These suggestions

are: (1) meeting-parentsAuring spring registration, .(2) calling informal

group meetings with parentsin the Spring to explain the program and

answer questjons, (3) arranging visits by parentso,and children to Kinder-

garten dlassrdm, (4)'doing home visits and using other methods of becoin-

ing acquainted with family backgrounds, (5) arranging for printed If:n.2:-

ation to be sent to parents, (6) send4.ng welcome letter to each child, and

(7) asking one or two parents.to assist in "the initial rechanics of the

school opening." It should be noted that not all of these suggestions

may be advantageous or even practical for all teachers in all situations.

te
2

Resource Book for Kindergartens. Victoria: Department of Education, 1973,p.78

3
Ibid, p. 78

4
Peter Evanchko et al. Language: Victoria: Department of Education,

1976, vol. 2, p. 33
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tee

Results

Of the 39 Kilidergarten teache.rs who returned the questionnaire, 36

(92%) indicated that they and/or the school did some type of orientation

work with childreb and/or parents in preparation for beginning Kindergarten.

Table 4 in Appendix C presents a summary of this orientation work.

The most frequently reported type of orientation is an invited visit

by children to the Kindergarten wring the Spring prior to their regis-

tration. No data are available as to the percentage of Kindergarten

children who did visit the previous Spring nor the percentage who did

not visit and why not (e.g. moved into District during Summer). The

next most frequently reported type oforientatic.n is interviews/visits

in early September for the purpose of familiarization with the Kinder-

garten program, classroom, and teacher..

The least frequently reported types of orientation were home visits,

distribution of parent handbook, and visits by Kindergarten teacher to

neighbourhood 4ay care centres and return visits by children to Kinder-

garten classroom. Only ^ne teacher reported no contact with parents or

children in preparation for beginning Kindergarten.

One of rh recommendktions resulting from a comprehensive review

of the research related to ehildren's entrance age into first grade by

Hedges
5

is:

Each elementary school in each community could plan

and implement an educational program for parents

who. have young children about to enter kindergarten or

already enrolled in kindergarten. This program should

explain such facts as the tremendous variations in readi-

ness for reading, the uniqUeness of each chil4's

maturation cycle, the importance of kindergarten type

activities in bringing about readiness to react and the

absolute necessity that these first school experiences

be -happy, interesting, and contributory to feelings of adequacy

5 William D. Hedges, At What Age Should Children Enter First Grade:

A Comprehensive Review of the Reserach, Ann Arbor, MI: University

Microfilms International, 1977 p. 151.
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Table 5 in Appendix C summarizes the responses of Kindergarten teachers,

principals, and parents of Kindergarten children to the first sentence

in the above recommendation.

It is interesting. that the overall percentage of agreement/strong

agr -ment among Kindergarten teachers, principals and Kindergarten

parents is almost identical (82 - 847). The pattern of distribution of

Kindergarten teachers' agreement/strong agreement is almost identical

to that of Kindergarten parents indicating a common viewpoint.

4

Pate-its of Kindergarten children were also asked if they thought

the school could have helped them in any way in preparing their child

for school. This question originated from a Gallup Pol16 which found

most parents (53%) with children already in schOol responded negatively

while most parents (53%) whose children were not yet in school responded

ti
affirmatively. In this study, most parents of Kindergarten children

also responded negatively (62%).

A follow-up question asked those (38%) who had responded that the

school could have helped prepare the child to suggest ways this could

have been done. The most frequent suggestions were:

1. Provide more information about the program (N..5)

2. Arrange more time for parents to talk to the teacher (N.B5)

3. Permit child to visit Kindergarten more than once before

September (11214)

4. Arrange for child to visit once (N -3)

5. Arrange for parent to visit (Nms2)

These suggestions are similar to the results of the Gal/Op Poll which

found that parents wanted (1) specific information abou expectations

6
The 11th Annual Gallup Poll of The Public's Attitudes Toward the

Public Schools. Phi Delta Kappan 61 (September 1979) pp 33-45
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of their child in Kindergarten and (2) invitations
for themselves and

their child to visit on atypical day.

Some parents of Kindergarten children wrote comments related to
orientation activities. A summary of their points is contained in
the following comment:

I feel it would be worthwhile to have meetings forparents having a child about to enter Kindergarten
to discussmarious aspects of child development,Learning the Kindergarten program, etc. The purposeof such meetings would-be to prepare the parentsfor such a' vital step in their child's life andto provide a foundatiotfor successful parentinvolvement. (Parent of Kindergarten child)

Shortened Kindergarten_ly During September

Background

In discussing the schedule for beginning Kindergarten, the
Resource Book for Kindergartens suggests that tihortened sessions
initially are

advantageous....canj] that not until sometime during the

,

second week should a full, two and one-half hour session be considered." 7

Kindergarten teachers, principals, and parents of kindergarten

children were asked to respond to the statement: The Kindergarten day
in September should be shortened and then gradually

extended during the
first few weeks. The results are presented in Appendix C, Table 6.
Results

It is significant that the responses of the Kindergarten parents
are almost equally divided between agreement (52%) and dtiagreement (46%)
while both the Kindergarten teechers and principals expretised more
agreement (872 and 73% respectively).

Some possible explanations for

7

Resource Book for Kindergartens, p. 79
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home parents' dislike of shortened days can be seen in additional

comments made by the parents. The following is a'representative

com;ent from a parent of a Kindergarten child:

I found this period of shortened days .a nuisance..,
But mainly, I feel my son was bored by this process
of easing into Kindergarten life. He had had two,previous
years in co-op preschool plus day care centre before
that. At least half the class had had similar pre-
school experiences and were ready to begin a full
morning from the first day. So I feel strongly
that the Kindergarten day begin with a full session
and for those individual pupils not used to it, their
parents can pick them up at some point before the

session is over.

In order to determine to what atent and which patterns of shortened,

sessions are actually being implemented, Kindergarten teachers (1439)

were asked if their Kindergarten sessions in Septedber were shortened.

Fifty-nine percent responded affirmatively. These teachers were then

asked to Describe the length of the sessions and the number of days

the sessions are shoitened. (Tha responses are summarized in

Appendix C Table 7.) A majority (6b%) of Kindergarten teachers using

a scheduled of shortened days do'so fora period of three weeks or more.

Approximately one-fifth (21%) use a shortened day schedule for one to

two weeks.

Summary of Chapter

This chapter examined four,major areas of the orientation to

Kindergarten. A summary of the results in each of these areas follows:

1. Significanqe If Children's Initial Adjustment to ITdergarten.

At least 90% of Kindergarten teachers, principals, and parents of
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KindergArten children agree that the transition into Kindergarten

is very important in setting the tone and determining how a child

will feelabout school. Few Kindergarten teachers (10%) and' princ-

ipsls(3%) disagreed; no parent disagreed.

2. Initial Adjustment to Kindergarten.

A high percentage of Kindergarten teachers (92%) and principals

(94%) thought some Children have difficultyvadjusting to Kinder-

garten. They indicated that such children are most frequently boys;

however, most Kindergarten teachers (62%) and principals (74%)

placed this percentage at 10% or less. Few parents (17%)

indicated that theii child had difficulty adjusting to Kindergarten.

The reasons given for those children who had difficulty included

length of day, child's individual characteristics (shy, inittentive,new

to area) and child's special needs. Several parents volunteered

the information that theit child did not have problems because of

previous enrolment in a preshool program. Subsequent analysis

showed a high rate of preschool attendance.

3. Orientation Activities.

Ninety-two percent of the Kindergarter, teachers do some type of

orientation work-with parents and/or children in preparation for

beginning Kindergarten.. The most frequent type of orientation

is a visit by the children to the Kindergarten during the Spring

prior to their registration. There is strong support among

landergarten teachers (84%), principals (83%) and Tents of

Kindergarten children (82%) for a program for parens which

would explain the Kindergarten program and answer their questions

/ 33



prior to or at the beginning of Kindergarten. The majority.

(62%) of parents of Kindergarten children in Victoria agreed with

respondents in a Gallup Poll that the school could not have-helped

them prepare their child for school, The remaining 38% felt the

school could have helped them prepare their child for school by

providing them with more information about the program, more

opportunities to meet with the teacher and to visit the Kinder-

garten classroom.

Shortened Kindergarten Day during September.

'The Kintwgarten teachers and principals support the concept of

a shortened Kindergarten day during the first few.weeks of school

(87X and 73% respectively). On the other hand, parents of

Kindergarten children are almost equally divided between agreement

(52%) and disagreement (46%). Comments volunteered by parents

indicated that many consider a shortened day unnecessary for

children who
,
have had previous experience in preschool programs.
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CL PTER III

TRANSITION FROM KINDERGARTEN TO GRADE

Introduction .

This chapter examines (1) the degree to which the transition from

Kindergarten to Grade 1 seem, to be a problem for children, (2) possible

reasons for any diificultieschildren have making the K-1transition,

(3) programs/activities for children and/or parents to promote a smoother

K-1 transition, (4) the transition class and the issues of retention and

acceleration. The chapter reports on information provided by Kindergarten

teachers, Grade 1 teachers, principals, parents of Kiddergarten children,

and parents of Grade 1 children.

Is the Transition from Kindergarten to Grade 1 a Problem?

Background

One of the primary tasks of this study was to try,to determine if

the transition from Kindergarten to Grade 1 was difficult for children;

and if so for whom and to what dame? Kindergarten teachers, Grade 1

teachers and principals were asked:

Do you think some children have difficulty making the transition
to Grade 1?

The parents of Grade 1 children were asked:
A

Did your"ahild have difficulty making the transition from Kinder-
garten to Grade 1?

The responses to these two questions are summarized in Appendix C, Table 8.

The Kindergarten teachers, Grade l'teachers, and principals were. then

asked to give the approximate percentage of boys and girls who had difficulty

making the transition from Kindergarten to Grade 1. The responses to this

item are detailed in Appendix C, Table 9.
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Results

A high percentage of the Kindergarten teachers (90%), Grade 1 teachers

(92%), and principals (86%) who responded to this question stated that

they thought some children had difficulty making the transition from

Kindergarian to Grade 1.. --Of the Grade 1 parents who responded, 28% said

their child had difficulty making this transition.

C

In interpreting the data on the percentage of boys and girls who

had difficulty making the transitionifrom Kindergarten to Grade 1, it

is important to realize that there is a very wide range and that the data

reported in Appendix C, Table 9 are grouped data. Some respondents

replied that none or a very low percentage had difficulty while other

respondents indicated the percentage was over 95%. The most frequently

Jgiven percentages for girls having difficulty were in the range of 5-102

for teachers and principals. The same is- true for boys. However, a

very different pattern'emerges when one checks the second most frequent

range of percentages. °For girls, the second most frequently reported

range was under 5%; for boys it was over 50% (no one indicated that more

than 502 of the girls had difficulty). It is worth noting that t)e pattern

of responses among the_Kindergarten teachers,Grade 1 teachers and principals

shows a high degree of agreement.

The above pattern is similar to that found by Conway in a 1968 study

of School Districts 39 (Vancouver) and 61 (Greater Victoria).1 He found

that in the opinion of primary teachers that the "well-adapted pupils"

were usually girls and the "poorly-adapted pupils"-were usually boys.

1
C.B. Conway et al, A Study of Public and Private Kindergarten and

Non-Kindergarten Children in the Primary Grades. Victoria:
Department of Education, 1868, p. 27.
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Reasons _for Children's Difficulty in the

Kindergarten to Grade 1 Transition

Background

Once it has been determined that some children do have difficulty

making-the transition from Kindergarten to Grade 1, it is important to

identify possible reasons for Owlet difficulties. In order to discover

these possible reasons, Kindergarten,teachers, Grade 1 teachers and

principals were asked why they thoUght some children had difficulty making

the transition to Grade 1. The parents of Grade 1 children who stated

that t r child had difficulty were asked what they thought was the reason

for this difficulty. A more detailed statistical description of the

reasons given by teachers and principals appearsiin Appendix C, Table 10

and by parents whose children had difficulty inlAppendix C, Table 11.

Results

Among Kindergarten teachers, Grade 1 teachers, principals, and parents

of Grade 1 children who had difficulty making the K-1 transition, there is

no consensus but rather three distinct "areas" of difficulty. Nearly half

the Grade 1 teachers (48%) and Kindergarten teachers (43%) think the

reason for this difficulty'is "Immaturity" often as a result of late

(October-December) birthdays. The pattern of principals' responses

was an equal split (32%) between Health Reasons and "General Readiness". .

The third area of difficulty was given by 50% of the parents (N.22)

who reported that their child had difficulty making the K-1 transition.

This reason was the increase of expectations for children in Grade 1. The

increased structure of Grade 1 and its curriculum was the reason given

by 27% of the Kindergarten teachers and 17% of the Grade 1 teachers. One
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Grade 1 teacher wrote:

My major concern at this time .i,3 the increased
curriculum load expected of the Grade 1 child.
With every revision, programs are increased and
more is expected from the first grade child -
in all subject areas.

prog,ime/Activitins for Children and/or Parents for the

Kindergarten - Grade 1 Transition

Background

Once possible reasons for children's difficulty in making the trans-

ition from Kindergarten to Grade 1 have been identified, the next step is

to examine possible options to deal with these problems. As described in

the previous section, the respondents identified three broad areas

responsible for children's difficulties in making the transition from

Kindergarten to Grade 1: (1) increased expectations of Grade 1 curriculum,

(2) health/general readiness, and (3) immaturity/late birthdays.

This section will deal with the implications of the first area:

expectations of children in Grade 1. Options for dealing with the second

area of health/general readiness are discussed in Chapter 5. The implications

of the third area,-immaturity/late birthdays, are discussed in the following

section (transition Classes, Retention, and acceleration) and in Chapter 5.

Perhaps one of the mcst important factors in dealing with any diffi-

culties children may have because of the increase in expectations, is the

communication and mderstanding among all groups concerned as to what

are these expectations. It is only as a result of a thorough under-

standing of what is expected of the child that further,discusaion as to

whether such expectations are appropriate and realistic can occur.

This section will examine the communication aspect; a diatussion of the
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goals and objectives of Kindergarten is included in Chapter 4, Section A.

Kindergarten teachers, Grade 1 teachers, and principals were asked

to respond to the statement:

There should be more coordination of Kindergarten and
primary grade programs to promote understanding by

all teachers of the expectations upon them as well
as a more effective transition for children from one

level to another.

Table 12 in Appendix C presents a summary of the responses to this

question.

Results

There was a relat4ively high percentage of agreement between Kinder-

garten teachers (85%) and Grade 1 teachers (78%) on the need for more

coordination. There was a lesser degree of agreement among principals

(66%) as well as the highest percentage of disagreement (23%) as to the

need for more coordination for the purpose of promoting more understand-

ing of the expectations.

A similar, though not as strong, pattern of response can be seen in

the answers to a more general statement that There is a need for increased

communication between Kindergarten and Grade 1 teachers'. (For table

of data see Appendix C, Table 13).

Thus, it seems that there is a perceived need for increased communi-

cation between Kindergarten teachers and Grade 1 teachers in general and

specifically in the area of coordination of Kindergarten and primary

programs for the purposeof promoting understanding by all teachers of
.4"

the expectations upon them as well as a more effective transition for

children from one level to another.

2
This item is based on a'finding from an earlier study of Kindergartens

in B. C. Peter Evenechko et el, pingulge, B.C. Victoria:
Department of Education, 1976. vl, p.

3)
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The group which was most concerned with the difficulties'of children

in the K-.1 transition caused by the increase of expectations was the

parents of Grade 1 children. ialf.of=the parents whose children had

difficulty with the K-1 transition gave this as the reason. Other parents

of Grade 1 children ,(and parents of Kindergarten children) whose children

did not have any difficulty wrote comments that indicated a desire for

information about what was expected of their child and what the child

would be doing during the year. These parents stated that they did not

',feel they knew-enough about the expectations for their individual child-

ren nor how or if they could help their child to be more successful in

meeting these expectationh.

One school has developed a program for parents and children making

the transition from Kindergarten to Grade 1.
3

The principal wrote "Our

K-1 orientation program is unique in thj.s district and is exceptionally

worthwhile because it orients both children and their parents. I believe

every school would benefit from such a program."

An evaluation questionnaire completed by parents who participated

in the program last year showed that 22 out of 23 parents responded "Yes"

to the question, Did the program help you feel more comfortable about

your child's entry into Grade 1? Written comments from these parents

included the following:

a) Definitely a positive step for both parents and child.
This should become a regular for all schools. Keep

the communication lines open.

I'have enjoyed the program. I found it very informative
and gave me a good idea where S is in readiness

for grade one.

3
View Royal Kindergarten - Grade 1 Transition Program is an 80 page detailsd

description of the program and is available upon .request from the
School District and to principals through provincial distribution sources.
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c) Very helpful in answering questions about my child's
abilities anordisabilities and how to help prepare her

for grade on.

d) This program should be set up on a wider basis through-
out the province. I feel it would ease many of the fears
and misconceptions parents feel prior to their child
entering the edudition system.

e) I feel the program was good. More progra4o in our
schools Nfuld make life a little simpler.

The specific goals of this program were to:

1. Create a positive base for home-sc.00l communication early
in school life of child.

2. Provide parents with some information related to Grade 1
readiness skills.

y. ,
Provide an improved transition from Ki.tergarten to Grade 1.

for children and their parents.

4. Provide parents with information concerning District Resources.

5. Provide parents with the opportunity of a parenting course.

6, Provide opportunity fd k. parents to have a positive connection

with school.
-

This p4ogram is based on an orientation program used in Albrta
6

The View Royal adaptation of this program involved three weekly evening

sessions in Spring 1979 and a follow-up meeting in September. Coordina- -

tion, language and perception activities were piepared for childreri to

do at various stations. The parents, whowere provided with observation

sheets, observed their child as she/he participated4in these activities.

Parents were given printed pages of suggestions for activities that

could be done at home "to carry on with these skills." Various school

and District Support People (e.g. the learning assistance teacher,

speech therapist, school counsellor) explained the available services

and answered questions. A detailed L4scription of the entire program

5
Ibid, p. 1 41

6 William A. Borgen, "Orientation Program for Beginners and Parents,"

Canadian Counsprinr 13 (October 1978): M-13

Ibid, p. 63
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is contained in View Royal Kindergarten - Grade 1 Transition Program.

The principal thought the View Royal program is feasible for other

schools wishing to implement such a program and'is not a program unique

to the View Royal situation. Workshops have been given about the program

and the principal is wilting to answer questions about it.

In the description of the program, it is stated that "the most

significant benefit was, in generallimproved interaction"
7 among Kinder-

garten and Grade 1 teachers, Grade 1 and Grade 2 students, teachers and

parents, program team and parents, teachers and resource personnel, and

parents and resource personnel. The teachers expressed an improved working

relationship among themselves, subsequent parent/teacher meetings were

judged to be more comfortable, and referrals to support service personnel

increased.

The Transition Class and the Issues of

Retention and Acceleration

Ba8kground

A Kindergarten - Grade 1 transition class is seen traditionally as

an opportunity-for.those children who have completed Kindergarten and

are not "ready" for Grade 1 to experience a program that is more advanced

than the Kindergarten program but not as advanced as Grade 1. Two such

classesin Greater Victoria School District are located at Vic West and

George Jay Elementary Schools.

Kindergarten teachers, Grade 1 teachers and principals were asked

to state the advantages and the disadvantages of Kindergarten - Grade 1

7 View Royal Kindergarten - Grade 1 Transition Program p. 2.
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transition classes. All three groups reported "giving children more time

to mature" as the most frequent advantage followed by "giving children
more time to master specific skills". The third most frequent advantage

given by principals and Grade 1 teachers was that "a transition class

permits more individualized teaching". The third advantage given by'4

the Kindergarten teacher was "the prevention of the development of a

pattern of failure"
(See Appendix C, Table 14). Voluntary comments

from principals, Kindergarten teachers, Grade 1 teachers, and parents

mentioned the advantages of K-1 transition class. A representative

sample of these comments is:

School should.be more at the level of any one child's
learning ability. For example, if a child is 6^in
November or has just turned 6, he may be immature
in some levels of learning Schools should have
different levels, say half Kindergarten' to half Grade 1...Too many little ones seem discouraged by not being able
to keep up with the rest. (Parent of Grade 1 child)

Let us please look at eSenior Kindergarten or Junior 1
very positively and obje/ctively. Aextra year could'bail out' potential learning disability in that a pre-mature introduction to formalized auditory/visual
patterns (reading) causes the beginners to discourage
and 'drop out.' (Grade 1 teacher)

The most frequent response of all three groups as to the disadvantages,

of a Kindergarten - Grade 1 transition class is that there was none. The

administrative and organizational difficulties of such a possibly, small:

class was the se:ond most frequently given disadvantage. As one principal-

wrote:

I belielletilere is much merit in the Kindergarten - Grade 1
transition elms and have maintained such a class from timeto time. The problem generally is one of numbers. At presentwe have six pupils in the school who would have benefittedfrail' such a class but this of course is too few to make sucha class practical.
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For children who are judged not to be ready for Grade 1, the options

are either placement in a K-1 transition class (if one is av 4-1"1-) or

retenfion. In oraerto determine the degree of use of these options,

Kindergarten teachers (who were teaching Kindergarten in this District

last year)were askd what percentage of children were retained in Kinder-

garten or placed in a K-1 transition class.

Of the eleven Kindergarten teachers who stated-that children were

retained, four retained 1% of.the class, four retained 5%, and three

retained 10%,. Of the five teachers who stated that children were placed

in a 'ransition class, twdteachers reported 10%, three other teachers

reporter 20%, 80% and 100% respectively placed in a transition class.

The fact that only five -eachers placed children in transition classes

is probably mare a reflection of the unavailability of such classes cather

than the lick of need for transition classes. Several teachers wl.lte

in the margin that placement in a transition class was not an available

option at their school.

The other side of the issue of retentiodis the issue of acceleration

and enrichment. This is the idea that there are children who are "bright"

enough and "mature" enough to need more than is provided in the regular

Kindergarten program. If such children are to be challenged up to the

limit of their abilities, special provisions within the classroom or

in a special class need to be made.

Kindergarten teachers, Grade 1 teachers, principals, parents of

Kindergarten and Grade 1 children were asked to respond to the folldw-

ing statement which is based on one of the recommendations in Language B.C.:

There is a need to make provision for "mature" or
"bright" children for whom less than a fiat year
of Kindergarten is sufficient.

8
Language B. C., v. 2, p. 63.
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The results are presented in Appendix C, Table 15.

Just more than half of the Grade 1 teachers (53%) and Kindergarten

teachers (56%) agreed with this statement. The parents of Kindergarten

and Grade 1 children expressed a higher percentage of agreement (70%

and 68% respectively). The highest percentage of agreement (77%) and

lowest percentage of disagreement was expressed by the ,principals. The

additional written comments on this subject included the following:

(The educational program would be improved by] more flexibility
for Kindergarten placement e.g. early admission to Grade 1
for the gifted, transition or junior grade 1 class. (Kinder-
garten teacher).

You imply that the soldtion is acceleration. Surely we have

had enough experience to realize that (a) we still can't
evaluate 5/6 year olds adequately, and (b) acceleration
may be fine for tnis year and next, but how can we tell if
it will be fine for the child 7 to 8 years from now?
(PrinCipal)

The provision of enrichment seemed to be mentioned most frequently

in the written comments of parents of Kindergarten children who had

attended preschool programs, for example:

My second child is frankly bored with Kindergarten after
her preschool experience but our school system is not set
up for her needs. She is ready to start grade 1 now but
can't until September and there is no enrichment program
available. (Parent of Kindergarten:child)

As with the issue of early admission the problem is who determines if

a child should be placed in an enrichment or gifted class, what criteria

are used, etc. (these issues are discussed in Chapter 5).

One optioi is the placement of children who are "too advanced" for

the Kindergartenprogram in a transition class with children who are

not yet "ready" for Grade 1 could possibly provide the opportunity

to meet the needs of all these children if the class size were_kept to
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a number where individualization
was possible and practical. Such a small

class size of a transition class should not mean larger classes for other

teachers due to teacher:student
ratio calculations. A teacher for a.

transition class who had experience in both Kindergarten and Grade 1

(see Teacher Qualifications in Chapter' 5) could plan a program for these

children that would meet their specific needs. Based on individual

progress, these children could then be placed in Grade 1 or 2 when they

were ready.

Summary of Chapter

This chapter examined four areas related to the transition from

Kindergarten to Grade 1. A summary of the results for each area

follows:

1. Is the Transition from Kindergarten to Grade la Problem?

A high percentage of thi Kindergarten teachers (90%),

Grade 1 teachers (92%), and principals (86%) thought some

children had difficulty making this transition. Of the Grade 1

parents who responded, 28% said their child had difficulty

at this time. The percentage of children having difficulty

as reported by Kindergarten
teachers, Grade 1 teachers, and

principals ranged from under 5% to over 95%. The most frequently

reported percentage was 5 - 10%, the second m:*. frequently

reported percentage was under 5% for girls and over 50Z for

boys. The pattern of response among the teachers and principals

shows a high degree of agreement. Thus, the conclusion can

be made that the degree of difficulty varies-greatly although
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girls seem to have less difficulty making the transition from

Kindergarten to Grade 1 than do boys.

2. Reasons for Children's Difficulty in the Kindergarten -Grade 1

Transition.

Although there was no consensus among Kindergarten teachers,

Grade 1 teachers, principals, and parents of Grade 1 children

who had difficulty' making the K-1 transition, there were three

"areas" of difficulty identified: (1) immaturity (reported by

Kindergarten and Grade 1 teachers), (2) health reasons and

"general readiness" (principali), and (3) increase of expect-

ations for children in Grade 1 (parents of children who had

difficulty).

3. Programs/Activities for Children and Parents for the Kindergarten-

Grade 1 Transition.

There was a relatively high percentage of agreement between

Kindergarten, teachers (85%) and Grade 1 teachers (78%) on the

need for more coordination of Kindergarten and primary grade

programs to promote understanding by all teachers of the

expectations upon them as well as to promote a more effective

transition for children from one level to another. The

principals expressed a lesser degree of agreement (66%). A

similar pattern of response was seen to a stat'pent on the need

for more communication between Kindergarten and Grade 1 teachers.

Parents commented that they would like more information on

what was expected of their child during the year and what the

child would be doing. One school has developed an orientation

trr- program for children and their' parents during the Spring of
16-
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Kindergarten with a follow-up in September. The program

was evaluated positively by parents, teachers, and District
0

support personnel. A detailed description of the program is

available.for possible replication..

4. The Transition Classand the Issues of Retention and Acceleration.

Kindergarten teachers, Grade 1 teachers, and principals most

frequently listed "giving the child more time to mature" as

the advantage of a K-1 transition class followed by "permitting

the child more time to master specific skills." All three of

these groups most frequently indicated that there were "no

disadvantages." The second most frequently given disadvantage

was the problems of organization and administration

involved in classes of very small enrolments per school.

Eleven Kindergarten teachers reported retaining between 1 and

10% of the children. Five teachers reported 10% - 100% of

their Kindergarten class was placed in a transition class.

Many teachers do not seem to have the option of transition classes

and must retain children or send them to Grade 1. Slightly

more than half of the Grade 1 teachers (53%). and Kindergarten

teachers (56%) agreed with the principals (77%) and parents

of Kindergarten children (70%) and Grade 1 children (68%) that

provision should be made for those children .for whom less than

a full year of Kindergarten is s "fficient. Although there may be

problems to be resolved, a transition class might provide for

the needs of both the child who is not ready for Grade 1 at

the end of Kindergarten and the child who needs enrichment beyond

the average Kindergarten program.
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CHAPTER IV

COMPARISON OF KINDERGARTEN

AND GRADE ONE PROGRAMS

Introduction

'This chapter examines the overall Kindergarten program in the

context of a comparison with the Grade 1 program (whenever applicable)

in the following areas: (1) goals and objectives, (2) curriculum,

(3) instructional practices, (4) parent involvement, (5) classroom

materials, a-,1 (6) support ser,ices.

As stated in the previous chapter, it is important to be knowledge-

able about the similarities and differences of various aspects of the

Kindergarten andpprade 1 programs in order to better examine possible

reasons fog some children having difficulty making the transition from

Kindergarten to Grade 1. Also reported in the previous chapter was the

agreement by Kindergarten and Grade 1 teachers as to the need for more

coordination of 4ndergarten and primary programs. Therefore, it is

important to identify areas of "match".and'areas of "mismatch" between

Kindergarten and Grade 1 as a possible starting point for such an endeavor.

Goals and Objectives of Kindergarten

Background

The philosophy of Kindeigarten teachers was not examined in this

study because a recent study of Kindergartens in School District #61

stated that
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The emphasis of the program is on meeting the individual
differences of ver7 young children... This includes a
concern for the development of the whole child which
encompasses personal and social growth, the development
of language skills, auditory discrimination, visual
perception, psycho -motor skills ...and intellectual
development. This philosophy is support by the Kinder-
garten teachers in School District #61 and incorporated
into the Kindergarten curriculum as evidenced by the
statements of philosophy made by Victoria's Kindergarten
teachers .1

In order to assess the degree of consensus on goals for Kindergarten

among Kindergarten teachers, Grade 1 teachers, principals, and parents of

Kindergarten children, these groups were asked to rate their agreement/

dimareanent on the general reasons for including Kindergarten in the

school system. These general reasons were assessed by 664 B.C. Kinder-

garten teachers in the Language B.C. survey.
2

In that study, the three

reasons with the highes mean values were:

1) To develop a positive self-concept to increase the
probability of reading success.

2) To make the transition from home to school less
traumatic.

3) To provide for an early observation period to
diagnose and correct learning problems.

On the other hand, it was reported that "comments revealed that the

respondents deplored the pressures to provide advanced instruction through

the transfer of children to Grade 1 situations." 3

1
Jan Sarkissian, A Review of School District #61's Kindergarten Curriculum.

October 1979, p.l.

2
Peter Evanechko et al, Language B.C. Victoria Department of Education,

1976. v.1, pp.18-19.

3
Ibid. p.18:
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The response of Kindergarten teachers, Grade 1 teachers, principals,

and parents of Kindergarten children to nine general reasons for including

Kindergarten in the School System are summarized in Appendix C, Tables

16 - 20.

Results

The three reasons with the highes mean values for Kindergarten teachers
1-

were the same ones as for the Kindergarten teachers in Language B.C. The

one with the highest mean value.for Grade 1 teacheri and parents of Kin-

dergarten children was: to provide for an early observation period to

diagnose and correct learning problems. This reason placed second in the

principals' listing.

Another reason in the Kindergarten results to provide a foundation

for skills and knowledge was rated second by Grade 1 teachers and third

by parents of Kindergarten children.

The second reason of Kindergarten teachers to make the transition

from home to school Zees traumatic was also second for parents of Kinder-

garten children ana th_rd for both Grade 1 teachers and principals.

Thus, it can be seen that there was considerable over-all agreement

among Grade 1 teachers, principals, and parents of Kindergarten children

in that all three groups included the same reasons in the top four positions

(although in different order). Kindergarten teachers included three of

the four reasons; however, development of a positive self-concept was given

instead of improving chances of success in primary grades.

1

The reason selected as least important by Kindergarten and Grade 1

teachers and principals was to lessen the learning burden in Grade Z by

presenting some of the activitiv. usually assigned to that grade. Parents
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of Kindergarten children selected to compensate for a deprived environment

as their least favoured reason.

Therefore, it can be seen that there is definite agreement among

Kindergarten and Grade 1 teachers, and principals that Kindergarten's

purpose is not to simply ease the learning burden in Grade There is a

pattern of agreement as to the reasons for including Kindergarten in the

school system among Grade 1 teachers, principals, and parents of Kindergarten

children. With the addition of developing a positive self-concept, a similar

pattern is also found among Kindergarten teachers. Although there seems to

be general agreement as to the reasons for including Kindergarten in

the school system, the order of mean values for these reasons is

not the same.

When asked to indicate agreement/disagreement with the statement

There is a clear understanding of the goals "of
Kindergarten among the administration, teachers,
and parents in the School District.4

Kinaergarten teachers and principals differed in their responses.

Of the Kindergarten teachers, 71% disagree and 18% agree (see Appendix C,

Table 21). The principals are more divided, as to agreement (31%) and

disagreement (46%).

One possible reason for this feeling that a clear statement of goals

of Kindergarten is lacking may be due to the nature of the Kindergarten

program. Therefore, kindergarten teachers and principals were asked

to respond to the statement:

111.11.41.11,,

4 This is based in part on a recommendation in Language B.C., v.1, p.30.'
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Because the Kindergarten is Zess praised, it

seems to be the least defined of the grades.5

A majority of Kindergarten teachers (69%1 and principali (55%)

agreed with this statement (see Appendix C, Table 22).

In response tothe statement There is a need for a more specific__

statement of goals and objectives for Kindergarten, 46%'of the Kinder-s

garten teachers agreed; 412 disagreed. Of the Grade 1 teachers, 53%

agreed and only 19% disagreed (see Appendix C, Table 23). Thus, it

seems that there is, slightly stronger feeling among the Grade 1 teachers

for the formulation of.a more specific statement of goals and objectives'

for Kindergarten than there is among the Kindergarten teachers. One

Kindergarten teacher commented

I think the Kindergarten programme could be improved

by a clearer statement of goals and objectives of

the programme.

The next area of interest is the objectives of the Kindergarten

program as perceived by Kindergarten teachers and Grade 1 teachers. A

list of 43 specific objectives for the Kindergarten curriculum was

compiled by Kindergarten teachers in A Review of School District #61's

Kindergarten Curriculum.
6 T his list was used for the questionnaire in

ordec to determine agreement/disagreement of Kindergarten and Grade 1

teachers on the value of each of these objectives for Kindergarten

childsen. Table 24 (see Appendix C) gives.the means and standard de-

viations foi the 43 objectives.

5
Paula Weinberger,"Early Education Guide. "' Evaluating and Planning

Ahead," 'Teacher 93 (May/June 1976), p.73.

6 Jan Sarkissian, A Review of School District #61's Kindergarten

Curriculum, 1979, pp.2-4.
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There is a very high level of agreement between Kindergarten

teachers and Grade 1 teachers as to the value of these objectives for

Kindergarten children. Of the 43 objectives, there is a statistically

significant difference of the mean values at the .01 level for only

three. (The compl,ete list of objectives is given in Table 24 and only

the three objectives that showed a statistically *significant difference

are discussed below.)

These three objectives were:

1) Develop an awareness of self and others (life
interaction skills).

2) Learn comprehension skills.

3) Develop an awareness of nutrition through cooking.

This difference in statistical significance was due to the dis-

tribution of the responses ror #1 and #2 above and reflects adegree

of ,agreetent only (e.g. for #1 above, 95% of the Kindergarten teachers

indicated it was essential and 5% as important, while 62% of the Grade 1

teachers indicated it was essential andt38% as important. No Kindergarten

or Grade 1 teacher rated the item as less than "Important.")

This high degree of agreement by Kindergarten teachers and Grade 1

teacherson the value of these objectives for the Kinderten child may

be explained in part by the fact that the majority of Kindergarten

teachers (57%) and Grade 1 teachers (60%) disagree with the statement

that The objectives of Kindergarten and primary education are different.

(See Appendix!', Table 25). This statement was given by Bettye Caldwell

as an example of a common misconception that makes "coordination between

.early childhood and primary educ,tion...difficult to obtain.

7
Bettye M. Caldwell, "Bridging the Chasm Between Kindergarten and

Primary," Instructor 83 (December 1973)
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Another concept that.can affect the goals aid objectives al. the

level was suggested by Caldwell:8 Children learn differently in Kin-

dergarten than in primary grades. Disagreement was expressed by the

majority of Kindergarten
teachers (57%), Grade 1 teachers (57%), and

principals (69%) and mixed agreement/disagreement by parents of Kin-

dergarten children (4%/38%) and parents of Grade 1 children (59%/32%).

$ee Appendix C, Table 26).

Another factor related to the topic of goals and objectives is

teachers' and principals'
perceptions of the importance of self-concept.

There is a high level of agreement to the statement 77,, self-

concept is the most important factor in his/her development b Kilider-

garten teachers (93%), Grade 1 teachers (88V, an principals (88%).

Curriculum

A

Background

This section examines the responses of Kindergatten teachers,

Grade 1 teachers, principal and parents of Kindergarten and Grade 1

children to general statements about the Kindergarten curriculum and

specific statements about the K-1 curriculum in regard to the issue

of .reading, The source for most of the general statements about the

Kindergarten curriculum are from the provincial guide co Kindergarten. 9

=.10..
8

Ibid

9
Resource Book for Kindergartens. "1.ctoriaLDepartment of Education, 1973.
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For example, the following statement provided the basis for two separate
questions about the Kindergarten program:

To demonstrate that the Kindergarten programme mustbe viewed as a co- ordin'.te whole with an integratedcurriculum...the kindergarten teacher needs toorganize much of her programme around activity centres.

Results

The response of Kindergarten teachers, Grade 1 teachers, and
principals to the statement The most effective type of curriculum for
Kindergartv. is an integrated curriculum was definite agreement (70% -
90%). No Kindergarten teacher or principal

disagreed with the statement
al -hough 15% of Grade 1 teachers disagreed. (See Appendix C. Table 28).

A similar significant level of agreement between Kindergarten

teachers'(90%) and principals (38%) was their response to Much of the
Kindergarten program should be organized around activity centres. 11 Mere
was little disagreement

expressed by Kindergarten teachers (5%) or

iril-ipals (3%) (See Appendix C, Table 29).

These results seem to indicate
recognition that the organization

of the Kindergarten program isdifferent than the primary pre-gram. Only
43% of the principals and 34% of the Grade 1 teachers agreed that the
Grade 1 program should be organized around activity centres (See Appendix
C, Table 30). The implication of these findings

for'children making
the transition from Kindergarten to Grade 1 is that they will probably

' need to adjust to another type of program organization..
10

ibid, p.29.

11
A list of typical

:ndergarten activity centres is given in A Reviewof School Distric;!61's Kindergarten Curriculum, pp.7-8.
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The Resource Book for Kindergartens also suggests that the children

should help plan the activities for the free activity time.
12

Of the

39 responding Kindergarten teachers, 95% agreed with this suggestion,

211% were neutral/didn't know, and VI% disagreed.

Whenasked,if this current Kindergarten guide, Resource Book for

Kindergartens was adequate for their needs, 59% of the Kindergarten

'teachers (N=37) replied affirmatively, while 41% did-not 'think it

was adequate. In their written comments, several teachers commented

on the Resource Book or indicated their fears that a revised Kindergarten

curriculum would become too prescriptive. (The Resource Book fir Kin-

dergartens is not highly prescriptive, as to the content of the Kindetiarten

curriculum.) Some representative comments written by two Kindergarten

teachers are:
A

I believe that regimentation is wrong. I believe that...
we do abetter job of it if we are allowed to do things
'our' way... if one is told.Oat 'on September 15th we will
all discuss cows, or run along a balance beam' well, I
think we lose a greal deal more than we stand to gain:by
choosing competent, caring teachers and trusting them

to reach common ends by individual routes.

We need an outline as to how teachers can best impart oral
language, literature, creative dramatics and games, art
science, and all aspects of reading readiness...not a

more detailed one than issued by the Ministry of Education.

One concern on Kindetgarten curriculum expressed in Language B.C.

was "an increasing tendency for Kindergarten programmes to be a watered-

down versi,a of a formal Grade 1 programne. "13 The majority of Kinder-

garten teachers (57%), Grade 1 teachers (68%), and principals (79%)

disagreed with the above statement. Of the Kindergarten parents who

responded, 48% indicated they didn't know and 46% disagreed with the

------

12 Resource Book for Kindergarten, p.33.

13 Language B.C., v.1, p.28.

"
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statement. (See Appendix C, Table 31).

One of the greatest areas of controversy in the Kindergarten

curriculum is reading/reading readiness. The de4ate is traditionally

clouded by a confusion as to exactly what is meant by reading. If by

. #

teading,one refers to formalized 'reading/reading readiness programs,

then the majority of Kindergarten teachers (83%) and Grade 1 teachers

(64.5%) stated they disagreed with more formalized reading/reading

readiness programs An Kindergarten. Principals were almost equally

divided (47% for) and (50% against) more formalized reading while the

'parents of Kindergarten children were more in favour (53%) of such programs

than against (30%) (See Appendix C, Iable 32). This view held by many.
ler

parents, is also illustrated in that,of the 5 Kindergarten teachers (15%)

who felt pressure to run a formalized reading/reading readiness program,

ninety pereent stated that the source, of pressure was parents. Of the 8

principals (21%) who reported such pressure, 37.5% felt the source was

' the school adTinistration (often themselves) and 25% felt the source was

the parents. (See Appendix C, Table 33)

The issue of reading becomes even more clouded in responses to the

statement that Kindergarten children who dre ready should be taught to

read.
l4

The majority of parents of Kindergarten children (77%) and

principals (53%) agree. The Kindergarten teachers are equally divided

(47%/47%) on this issue while a majority of Grade 1 teachers (58%) disagree

with the statement. (See Appendix C, Table 34). Comments written by

14
Christine La Conte, "Reading in the Kindergarten: Fact or Fantasy,"

Elementary English 47(May 1970) pp 382-87. lesults of her
questionnaire showed agreement on this question by Kindergarten
teachers and proponents of Kindergarten reading.;
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respondents from these. groups help to illustrate the different viewpoints:

The Kindergarten programme and the amount of readiness
activities given seem to be dictated by the Kindergarten
teacher herself and not by a well defined curriculum as
other primary teachers must follow (Grade 1 teacher)
...a formal reading program in Kindergarten is not
the answer. To me, it is much more important to expose
them to de elopmental,experiences which will help them to
(1) enders and and use language, (2) to regard school
as an exci ing place where they can-learn to do all
kinds of i ortant things, (3) to think well of them-
selves... (4) to acquire the ability to follow
direction ... (Kindergarten teacher)..

I thought that in Kindergarten that the children
would be taught a little bit of reading and writing...
I find that some of the things that the children do in
Kindergarten are similar to things done in nursery school.
(Kindergarten parent)

I do not feel a formal reading program is appropriate at
this level. If a child is ready then this can be....used
in an informal manner...(Kindergarten parent)

I feel that the childIan who have had preschool
experience are ready for more exposure to reading and
mathematical skills (Grade 1 parent)

I feel strongly that many children are ready to learn to read
in Kindergarten. My own child learned to read at home
during this time. Provisions should be made to reach
reading to those who are interested and ready. (Grade 1
parent)

One Kindergarten parent's comment on this topic raises yet another area

of controversy:

I would like to see more reading or reading preparation
done in the Kindergarten...Perhaps there is too much
time spent on free play...

The area if play is often debated. 'Teachers and principals were asked to

respond to the statement Play is the most important Zearning method of

Kindergarten children.
15

Kindergarten teachers (95%) Grade 1

15
This is based on a statement in the Resource Book for Kindergartens,

p. 33.

=1.01
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teachers (68%) agreed with the statement. It is significant that not

one Kindergarten teacher disagreed while 40% of the principals disagreed

(41.5% agreed). (See Appendix C, Table 3.5)

These responses to the role of play and place of reading in the

Kindergarten support the view (reported earlier) of,the majority of

Kindergarten and Grade 1 teachers that there is a need for a more specific

statement Of goals and objectives for Kindergarten. The written comments

of Kindergarten and Grade 1 parents indicate a need for a clearer explan-

ation o' the role of play and reading in the Kindergarten. Better com-

munication about the Kindergarten curriculum may be needed.,

Overall, the majority of Kindergarten teachers (86%), Grade 1

teachers (89%); principals (83%), ileiet.garten parents (74%), and Grade 1

parents (82%) agree that the current Kindergarten program is effective

as preparation for Grade 1. (See Appendix C, Table 36).

Instructional Practices

Background

In trying to assess if there are differences between Kindergarten

and Grade 1 that might contribute to any difficulty some children have

making the transition, it was judged to be important to examine various

instructional practices. This section examines the topics of instructional

materials/activities,grouping, evaluation and reporting.

Instructional Materials/Activities

In order to assess the frequency of use of 'instructional materials/

activities, a list of typical materials was provided anti the teacher was
A

asked to indicate whether these were used daily, weekly, monthly,

occasionally, or never. The data ariumnerized in Appendix C, Table 37.

6t,
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ti

Kindergarten teachers reported using the following most frequently:

free play, and reading aloud to the class (both these activities were

. k

done daily by aliAindergarten teachers. These findings., are the same

as in Language B. C.
16

These were also the most frequently used

Attivities in Grade 1 although not used as frequently as in Kindergarten.

The following were used least frequently by Kindergarten teachers

in this study: workbooks with whdle class, small group, or individuals.

(Readidg workbo6ks also were used least frequently by Kindergarten

teachers in the Language B. C.
17

study.) The least used materials/,

activities by Grade 1 teachers were commercial worksheets with individuals

and the whole class followed by workbooks with individuals.

The most frequencly used activities/materials are the same for

Kindergarten and Grade 1 so there would be little change for the children

in this respect. The mean values for the frequency of use of instructional

materials/activities indicates an increased frequency of use in workbooks

and that this use continues to increase into Grade 4. The infrequent

use of these materials by Kindergarten teachers may reflect their disagree-

ment with the use of more formalized reading/readiness programs in the

Kindergarten.

Grouping for ;Instruction

All of the Grade 1 teachers (N=45) report grouping fir instruction

(.82 of the Kindergarten teachers use grouping. (See Appendix C,

Table 38). Of the Kindergarten teachers who report using grouping, 352

use "interest" as the criterion, 212 use "randoe.selection, and 542

report,using a "combination of cri;eriam (e.g. ability .nd social,-.0D
16

Language 16S-, p. 52
17

Ibid, p. 52
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interest and ,ability). In contrast, 33% of the Grade 1 teachers use a

"combination of criteria" for grouping and 66Z use "ability." The

areas most frequently used for grouping in both Grade 1 and Kindergarten

Are mathematicsi and reading instruction. (See Appendix C, Table'39)

Thus, most Kindergarten children going into Grade 1 will have some

experience with grouping for instruction although the basis for grouping

may be somewhat different.

Evaluation and Reporting

The traditional evaluation technique for use with young children

is observation. However, the use of observation without recording is

limiting as a person cannot accurately remember details over time.

When asked to respond to the statement Observation is the most suitable

evaluation technique for Kindergarten, 777. of the Kindergarten teachers

ana 70% of the principals agreed with the statement: (See Appendix C,

Table 40) Seventy percent of the Grade 1 teachers agreed it was the most

suitable evaluation technique for primary (See Appendix C, Table 41)

The teachers were given a list. of evaluation techniques and asked
a

to indicate whether they used these techniques daily, weekly, monthly,

occasionally, or never. The most frequently u9ed evaluation techniques

by Kindergarten were observation without recording, observation with

recording, then anecdotal notes. Grade 1 teachers reported observation

without recording, observation with recording, then file of work. (See

Appendix C, Table 42)

For most teachers part of the transition between Kindergarten

and Grade 1 is sharing information about the children gling into Grade 1.

When asked 4f the Kindergarten teacher shared informatiOn about these

1.4.# children 96% of the Grade 1 teachers (N "46) responded affirmatively.
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The most frequently shared information is anecdotal information, inform-

ation on special learning problems, and test results. .When Grade 1

teachers were asked What additional information would you like from :ate

Kindergarten teacher, 70% (N=27) wrote that there was nothing else.

Thus, it seems as though there is sufficient communication between

Kindergditen and Grade 1 teachers about the children who are making the

transition from Kindergarten to Grade 1.

Reporting to parents is described in the next section.

Parent Involvement

Background

Tha Resource Book for Kindergartens states that education should

be a "continuing pz'ant-teacher partnership" ...[and that) getting

parents involved in the school and its activities can be richly rewarding

for everyone concerned."18 In order to assess this partnership,

teachers, principals, and parents were asked their opinions on the

practice of parent involvement (especially as it relates to the

Kindergarten program), actual and preferred types of contact with parents,

actual and preferred types of parent assistance in the classroom,

parent interest in participation and possible obstacles to parent

involvepent, parent education, and what parents like and dislike about

their child's school.

Parent Involvement and the Kindergarten

The Resource Book for Kindergartens states that "The Kindergarten

18
Resource Book for Kindergartens, p. 92.
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teacher is in a unique position to set the,stage for early and contin-

uing parent-teacher rel:ationship. "19
A very. high percentage of Kinder-

garten teachers (97%), principals (97%) and parents of Kindergarten

children (91Z) agree. It is significant that no Kinderglirten teacher

disagreed with this statement and that disagreement by the other groups

was minimal (2-3%). (See Appendix C, Table 43).

In'order to assess the relative degree of parent involvement, the

same groups were asked to respond to the statement There should be more

parent involvement in Kindergarten programs. There was majority agree-

ment by Kindergarten teachers (58%) and Kindergarten parents (63%) while

46% of the principals agreed and 34% disagreed. (See Appendix C,

Table 44).

In response to that same question but for primary grades, 53% of

the'principals agreed, 77% of the Grade 1 parents agreed and Grade 1

teachers were equally divided between agreement (43.5%) and disagreement

(43.5 %). (See Appendix C, Table 44).

A majority of Kindergarten teachers (83%), Grade 1 teacher5 (58%),

principals (69%), and parents of Grade 1 children (51%) agreed with

the statement Parent involvement and contact are greater in Kindergarten

than in the primary grades. (See Appendix Ci Table 45).

Actual and Preferred Types of Contacts.

Kindergarten and Grade 1 teachers and parents of Kindergarten and

Grade 1 children were asked to report the frequency (daily, weekly,

monthly, occasionally, or never) of 9 types of contact with parents:

telephone cans, informal notes, newsletters, informal conferences,

scheduled conferences, group parent meetings, report cards, home visits,

and_Earental visits to classroom for observation. In addition, parents
19

Ibid, p. 92
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of Kindergarten and Grade 1 children were asked to indicate their pref-

erred frequency for each type of parent contact. The responses to these

items are presented in Appendix C, Tables 46 - 51.

The "typical" Kindergarten teacher's contacts with parents consist

of a monthly newsletter, an occasional telephone call, informal note,

informal conference, scheduled conference, group parent meeting, report

card, and parental visit for observation. She/he does home visits either

occasionally or never. (See Appendix C, Table 46).

In comparison, the "typical" Grade 1 teacher's contacts with parents

consists of a weekly or occasional telephone call and informal note,

a monthly newsletter, an occasional informal conference, scheduled

conference, group parent meeting, report card, and parental visits to

classroom for observation, She/he never does home visits. (See Appendix C,

Table 47).

The "typical" parent of a Kindergarten child reports that she/he

receives a monthly newsletter, a' occasional informal note, informal

conference, scheduled conference, and report card. She/he never

receives telephone calls, home visits, or attends group parent meetings.

(See Appendix"C, Table 48). This parent agrees with the above frequency

except she/he would prefer an pceasional telephone call and group parent

meeting, finally, she/he would prefer an informal conference occasionally

or-never. (See Appendix C, Table 49).

The "typical" Grade 1 parent reports receiving a monthly newsletter,

an occasional informal conference, scheduled conferencl, and report Lard,

and never receives a telephone call, an informal note,ia home visit, or

attends a group parent meeting. (See Appendix C, Table 50). She/he

agrees with this frequency except she/he would prefer an occasional-
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telephone call, informal note, and group parent meeting (See Appendix C,

Table 52).

In summary, it seems that over-all the most Ireq ent type of reporting.

P
to parenti by Kindergarten and Grade 1 teachers is a onthly newsletter

and the least frequent is the home -isit. This conforms with the

preferences of parents. The Kindergarten and Grade 1 parents who

responded to this questionnaire indicated :hat they would like an

occasional telephone call and group parent meeting. While Kindergarten

and Grade 1 teachers both report making occasional telephone calls,

a majority of Kindergarten and Grade 1 parents who responded to this

questionnaire never receive telephone calls. It may be that teachers

make occasional telephone calls to a relatively few number of parents.

In studying the implications of the above profiles, it is important

to remember that certain types of contacts are more practical and

appropriate in one situation than another. -1The concept of individual

differences should be extended to parents and teachers so that they may

determine each other's preferences and decide upon the most suitable

types of contact. For example, the written comments of some parents

expressed the problem of the aingle, working parent who wants contact

with the school but due to time constraints finds it difficult to

.....tend meetings or scheduled conferences. Two representative comments

by parents were:
1

..'..being a full time working parent severely limits
my involvement with the school. For this reason it is
doubly important to receive regular informational news-
letters, etc. (Kindergarten parent)

I personally feel little informal notes should be
given out for more about the child's successes or
behaviour that could be improved. .Also parents should

6C
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write little notes too, to the teachers if they
feel happy about something their child has done.
(Grade 1 parent)

Another factor to consider is the parents' expectations of Kindergarten

and Grade 1 teachers may be influenced by the frequency and type of

contact typical in preschool programs. With 83% of the Kindergarten IMP

ents reporting,that at least one child has attended a preschool/day care

program, these parents may he accustomed, to more frequent contacts with

their child's teachers.

Actual and Preferred Types of Assistance

The basis for this item was a list of types of assistance by parents

in Kindergarten programs in Victoria. 20
Kindergarten and Gradebl teachers

and parents of Kindergarten and Grade 11 children were asked tb report

the frequency (daily, weekly, monthly, occasionally, or never) thof 9 types

of parent assistance: assisting on field trips, working with groups of

children, helping in one-to-one ,situations, acting as resource people,

assisting in centres, reading to children, listening to children's

stories/oral reading, helping to prepare materials for class activities,

and doing clerical work. The responses to the above items are

presented in Appendix C, Tables 52 - 55.

The "typical" Kindergarten teacher reported the following types and

frequencies of parent assistance:
occasionally assisting with field

trips and acting as resource people; occasionally or daily working with

groUps of childre4; occasionally of never helping in one-to-one situations,

assisting in centres, reading to children, helping to prepare materials

for class activities; and never doing clerical work or listening to child-

ren's stories/oral reading.' (See Appendix C, Table 52)

20
-Jan Sarkissian, A Review of School` District #61's Kindergarten

Curriculum, 1979. VA 11.
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The "typical" Grade 1 teacher reported parents occasionally assisting

on field trips and actin!, as resource people; occasionally or never work-

ing with groups of children and helping in one-to-one situations, and

never assisting in centres, reading to children, listening to children's

reading, helping to prepare materialb, or doing clerical work (See

Appendix C, Table 53). These results support the finding reported

earlier that Kindergarten teachers, Grade 1 teachers, principals and

parents of Grade 1 children agree that parent involvement and contact

are greater in Kindergarten than in the primary grades.

A comparison of the mean values of frequency of iparent assistance

as reported by Kindergarten and Grade 1 teachers shows that although

both report using the same types of parent assistance, Kindergarten

teachers use the 9 types of parent assistance in the classroom more

frequently (with the exception of "doing clerical work."). (See Appendix C,

Tables 52-53). When asked to Describe the parent invoZvement in your

program during the past 5 days, the involvement most frequently described

by Kindergarten teachers (N=39) was preparing materials (N=12) and

working with a group (N=11). Grade 1 teachers'(N=47) most frequent

response was there had been no parent involvement (N=16) in the past

five days. (See Appendix C, Table 56).

Of the parents wko responded to the question asking for the frequency

of their assistance in the classroom, the majority of Kindergarten

parents (53Z-94%) and Grade 1 parents (75%-947.) reported that they had

never assisted in the classroom for any of 'the 9 difference types of

parent assistance listed. (See Appendix C, Tables 54 - 55). It seems

possible that relatively few parents are assisting in classrooms with

some assisting more frequently than others.
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In response to the statement Most parents are not interested in

being actively involved in the Kindergarten program, the majority of

Kindergarten teachers (70%) disagreed arei a majority of principals agreed

(51%). Parents of Kindergarten children expressed mixed agreement

(34%) and disagreement (34%): (See 1ppendix C, Table 57). When asked

-the same question about the Grade 2 2rogram, Grade 1 teachers, principals

and parents of Grade 1 children gave the same pattern of response as

described above. (See Appendix C, Table 58).

Therefore, in summary, it appears that there is-more parent involve-

ment in Kindergarten than in the primary grades. The majority of Kinder-

garten teachers and parents think there should be even more. Kindergarten

teachers indicated that most parents were interested in parent involve-
\

ment while Kindergarten parents were of mixed opinion, and principals

disagreed. In contrast, the principals and Grade 1 parents felt there

should be more parent involvement in the primary pro,;,'1-am while Grade 1

teachers yere'of divided opinion. Grade 1 teachers d to think that

parents are interested in being ir--olved in the p, in while principals

do not think so and parents of Grade 1 children h -.mixed opinions.

Obstacles to Parent Involvement1.--
Kindergarten and Grade 1 teachers, principals, and parents of

children in Kindergarten and Grade 1 were asked to respond to the

q4estion ly you think t;zere are obstacles to increased parent

involvement, what are the major ones? (See Appendix C, Tables 59-60).

Principals, kindergarten and Grade 1 parents stated the major obsta,cle

. was working parents. Kindergarten teachers stated the major obstacles

were teacher attitude followed by working parents. Grade 1 teachers

stated the maj \R r obstacles were (1) that parents were a disruptive force

a..d tended to talk about the children and (2) working parents. Some
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I

representative com t>'.0 the topic of parent involvement included:

rleel chat the geoeral'set-up at school does not take
into consideration the single, working parent. We would
like to be much more involved, but find it ,nearly
impossible. When we do attend meetings, quite often
we are made to feel guilty about our lack of involvement.
(Grade 1 parent)

''arent involvement is an area that I think needs more
4.1dprovement but the socio- economic area of the school
is such that parents have good inrentions to help but
have neither the time or energy for daily or week15,
commitment to help. (Grade 1 teacher).

Having myself been a teacher in the past I do not feel
that I would have wanted parents involved in the
classroom. Neither do I feel as a parent that I want
my child's teacher involved in his home life. (Grade 1
parent)

A parent volunteer program is good. I feel a school
should use the parents' help as much as possible.
(Grade 1 parent)

find that parent participation in the class is good
for both child and parent. (Kindergarten parent)

Children should be primed for Grade 1 with not too much
parent involvement. The teacher needs 'private time'
to attract complete attention span. (Kindergarten parent)

I would very much like to be more involved in my child's
school if it were not frowned on. (Grade 1 parent).

, With both parents working, which is a .corrmion place thing,
it is very difficult to attend most parent participation
events. (Grade 1 parent) -

in summary, the obstacles to pakiit involvemen ;e em to reflect

recent trends in the increase of single parents who must work as well

as the increase oc. both parents in two parent fami.lies working. For

those parents who wish to become involved in the school, a variety of

options may be necessary.

Parenting/Parent Education

The last ten years have seen an increase in the number and type of

O
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programs available to help parents. One explanation often given for this

increase is the increasing numbers of'single parentfamilies and the

breakdown of the extended family with the support system it provided.

In order, to assess if there was.a perceived need for such a program,

teachers, principals, and,parents were asked to respond to the statement:

Courses on parenting/parent education should
be made available to parents in this District.

There was ahigh level of agreement among Kindergarten.teachers (87%),

Grade 1 teachers (87%), principals (84%), parents of Kindergarten (79%)

and Grade 1 (79%) children. (See Appendix C, Table 61). One Kindergarten'

teacher wrote:

For our type of parents, an education program needs to
be.. developed and made so appealing that they attend
and learn how to parent before a crisis develops.
Simple things like reading 4o their children are often
neglected until a teacher tells them when their child.
enters school.

When parents were asked to respond yes/no/don't know to the

question Do you think courses on parenting/parent education...should be

made available to parents in this District? 89% of Kindergarten k.urents,
1

87% of Grade 1 parents, and 82% of Grade 4 parents answered affirmatively.

whowho responded "yes" were asked Would you attend if the classes

were held in a nearby location at a convenient time?' A highfpercentage

of Kindergarten parents (82%), Grade 1 parents (90%), and Grade 4 parents

(81%) responded affirmatively. (See Appendix C, Table 62)

No questions were asked to determine who the respondents thought

could best provide such a program (e.g. School District, Ministry of

Human Resources, private group, etc.) The school itself might be a

40".- good location for such:a program as 91% of Kindergarten parents, 97%

Grade 1 Parents, and 90% of Grade 4 parents indicated that they had
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attended a meeting, lecture, or social occasions in a local school-

building during the last year. (See Appendix C, Table 63).

What Parents Like Best/Least about Kindergarten and G de 1

A Gallup Poll asked parents with children enrolled in public and

independent schools what they liked best about the child's school and

what they liked least. The most liked aspects wire (1) good teachers,

(2).high standards and (3) special programs. The least liked aspects

were (1) lack of discipline, (2) low standards, and (3) teachers.
21

These

two questions were replicated on the parents' questionnaires.' (See

Appendix C, Tables 64 - 65)

Both Kindergarten and Grade 1 parents responded that what they

liked best was (1) teachers, and (2) special programs/activities for the

children. Their written comments also, indicate their liking of the teacher:

I am pleased with both Kindergarten and Grade 1
.

teachers and 'that my girls are learning. (Grade 1 parent)

The teachers are very concerned about their students'
well ',eing. I'm really pleasedIviith their program.
(Grade 1 parent)

Very pleased with the school, particularly the
professional attitude of the teacher. (Grade 1 parent)

Mrs. is a terrific teacher. (Grade 1 parent)

The aspect least liked by Kindergarten parents was the lack of

specific programs/activities. The second most frequent response was

class size (discussed in Chapter 5) or "nothing else." Grade 1 parents

least liked (1) class sizes (see Chapter 5) and (2) the pressure/pace

of Grade 1 or (3) could think of "nothing else."

21
The 11th Annual'Gallup\Poll of the Public's Attitudes Toward the

Public Schools. Phi Delta Kappan 61(September 1979) p. 43

7
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Classroom Materials

Background

This section is concerned with the'physical space and equipment

in Kindergarten and Grade 1 classrooms. One of the recommendations

for Kindergarten in Language B.C. was that "every effort should be made

to provide adequate space, equipment,-and materials.
20

Therefore, teachers were asked to respond to two statements:

1) There is adecuate physical space in my classroom.

2) There is an adequate amount of equipment amd materials

in my classroom.

The teachers were later asked

If you could add equipment or materials or improve

the physical space in your classroom, what would
be the top priority item?

The data for these items are presented in Appendix C, Tables 66-68.

Results

A slight majority of Kindergarten teachers (54%) and Grade 1 teachers

.(58%) agreed there was adequate physical space in their classroom.

Forty -six percent of the Kindergarten teachers and 40% of the Grade 1

teachers disagreed. (See Apendix C, Table 66).

A larger majority of Kindergarten teachers (56%) and Grade 1 teachers

(76%) agreed they had an adequate amount of equipment and materials.

Forty-four percent of the Kindergarten teachers and 24% of-the Grade 1

teachers disagreed. (See Appendix C, Table 61).

The priorities by Kindergarten teachers for additional equipment,

materials or space are (1) shelves /storage, (2) sink/hot water, .%

(3) more physical space. Grade 1 teachers want (l) more tables or

dividers or carpet, (2) more physical space, (3) more large type11M
20

1.14MTLELILS P. 63

73
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equipment/toys. (See Appendix C, Table 68)

Support Services

Background

This section examines the support services available to teachers

and dieirkfrequency of using these services. First teachers were asked

if they agreed/disagreed that they were getting adequate sun-sort and if

the children and their amines were. Then Kindergarten and Grade 1(

teachers. re asked to indicate how frequently (very frequently, often,

sometimes, seldoil, never) they used the following professional/para-

professional #ssistance: school nurse, speer4 erapist, audiologist,

learning assistance class teacher, teacher aides, psychologist/counsellor,

community resource persons, other teachers, subject-matter specialists,

parents, and older pupils in the school.

Results

The majority of Kindergarten teachers (69%) and principals (59%)

agree that Kindergarten teachers have adequate support from district

staff (e.g. supervisors, resource centre ,staff, etc). A larger majority

of Grade 1 teachers (83%) and principals- (86.5%) agree that primary

teachers also have adequate support. (See Appendix C, Table 69).

A majority of Grade 1 teachers (52%) and principals (64%) agree that

there are sufficient support services for children and their families

in-the District; Kindergarten teachers are divided as to agreement (26%)

and disagreement (46%). (See Appendix C, Table 70)

Based on the mean values for frequency of use of professional and/or

para-professional assistance, Kindergarten teachers most frequently use
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(1) school nurse, (2) older pupils in the school, and (3) parents
(either occasionally or regularly.) Grade 1 teachers

most frequently use
(1) learning

assistance class teacher, (2) teacher aide, and (3) school
nurse. (See Appendix C, Table 71). In comparing these two lists* the
only common

professional is the school nurse. Kindergarten teachers use
parent help more frequently than Grade 1. This finding provides
additional support for-the earlier reported finding that parent involve-
pent is greater in Kindergarten than in the privary grades.

The most frequent assistance used by Grade 1 teachersis the learning
assistance teacher who ranks in the bottom

one-third of the Kindergarten
teachers' list." When asked Do you receive sufficient help from learning
assistance people, 62% of the Kindergarten teachers and 81% of Grade 1
*eachers responded

affirmatively. Of the Kindergarten teachers who
.responded negatively, 70% said the situation could be improved by provid-
ing more time for the Kindergarten. (See Appendix C, Table 72).

As it is agreed
that Kindergarten teachers should do more screening

of children (see Chapter 2), it may be that teachers willyeed, more
help, possibly from learning

assistance people. However,
4
at this time,

the majority.of
Kindergarten teachers indicate that they receive suf-

ficient help from learning assistance.

Summary df Chapter

This chapter examined six areas related to the Kindergarten and
Grade 1 programs. a summary of the results for each of these six areas
follows:

1. Goals and Objectives of Kindergarten.

Kindergarten teachers in this study agreed with Kindergarten
teachers in Language B.C. in that the three reasons for including
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Kindergarten in the school system with the highest mean value were

(1) To develop a positive self-concept, (2) To make the transition

from home to school less traumatic, ald (3) To provide an early

observation period to diagnose and correct learning problem. There

was considerable over-all agreement among Grade 1 teachers, principals.

and Kindergarten parents in their selection of the same four reasons

(different order). In relation to the Kindergarten teachers' list,

these groups substituted improving chances of success in primary

grades for the development of a positive self-concept.

The Kindergarten teachers did not think there is a clear

understanding of the goals of Kindergarten among administration,

teachers, and parents. Principals' opinions were mixed. Both

principals and Kindergarten teachers agreed that because the

Kindergarten is less formalized, it seems to be the least

defined of the grades. Grade 1 teachers would like a more specific

statement of Kindergarten goals and objectives while Kindergarten

teachers have mixed opinions.

There was a very high level of agreement between Kindergarten

teachers and Grade 1 teachers on the value of forty-three

objectives for the Kindergarten child. The majority of Kindergarten

and Grade 1 teachers disagreed with the statement that The objectives

of Kindergarten and primary education are different.

2. Curriculum.

Kindergarten teachers, Grade 1 teachers and principals agree that

the most effective type of Kindergarten curriculum was an integrated

curriculum. Kindergarten teachers (90%) and Principals (88%) agreed

that. Much of the Kindergarten program should be organized around
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activity centres. This result seems to indicate recognition of

the different organization of the Kindergarten program in that

only 43% of the principals and 34% of the Grade 1 teachers felt

Grade 1 should be organized around activity centres. This implies

that children making the transition from Kindergarten to Grade 1

will probably need to adjust to another type of organization.

A majority of the Kindergarten teachers (59%) agreed that the

presentcurriculUmguide, Resource Book for Kindergartens, was

adequate for their needs. Many teachers wrote they did not want

the cw:riculum to be highly rrescriptive. The majority of Kinder-

garten teachers (57%), Grade 1 teachers (68%), and principals (79%)
mt_

did not think the Kindergarten program was becoming a watered-

down version of Grade 1.

The majority of Kindergarten teacIers (83%) and Grade 1

teachers (64.5%) disagreed with use of more formalized reading/reading

readiness programs in Kindergarten. Principals had mixed opinions

and Kindergarten parents favoured such programs. Kindergarten

parents (77%) and principals (53%) agree that Kindergarten

children who are ready should be taught to read. Kindergarten

teachers are equally divided (477) on this issue while Grade 1

teachers disagree. Although there seems to be general agreement

on goals and objectives for Kindergarten, there is not agreement

on the role of reading in the Kindergarten. Written comments of

Kindergarten parents indicate diverse-viewpoints in the role of

play and reading in the Kindergarten.

Thus, there seems to.be a need for a more specific statement

of goals and objectives for Kindergarten which includes the role

7"
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of play and reading. Also, such a statement needs to be shared

with parents and opportunities provided for their questions to be

answered.

3. Instructional Practices.

The activities/materials used most frequently in Kindergarten ares

free play and reading aloud to children (done daily). The same is

true for Grade 1 although not done as frequently. The least used

material in Kindergarten is the workbook. It is used with greater

frequency in Grade 1 and this use continues to increase into

Grade 4. The inft\equent use of workbooks by Kindergarten teachers

may reflect,their disagreement with the use of more formalized

reading/readiness programs in Kindergarten.

All of the Grade 1 teachervreport grouping for instruction 410

usually by ability. Of the Kindergarten teachers who use grouping

(68%), a majority (54%) use a combination of criteria (e.g. ability,

social, interest, etc-.) Both Kindergarten and Grade 1 teachers

use grouping most frequently for reading and mathematics instruction.

(This may be in contradiction to their disagreement with the use

of more formalized reading/reading readiness programs in the

Kindergarten.)

Most Kindergarten children will have had some experience with

grouping for instruction before beginning Grade 1 although the basis

for grouping may be somewh':', different.

The most frequent forms of evaluation for both Kindergarten

and Grade 1 teachers are (1) observation without recording and (2)

observation with recording. A high percentage (96%) of Grade 1 teach-

ers reported,that the Kindergarten teacher shared information

10
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(most frequently anecdotal information, information on special
learning problems, and test scores) on the children about to begin
Grade 1. There seems to be sufficient

communication about the
children between

KindergartenJand Grade 1 teachers.
4. Parent Involvement.

Nearly all Kindergarten teachers (97%),principals (97%), and
-indergarten parents agree that the Kindergarten teacher is in a
unique position to set the stage for continuing

parent-teacher
relationNhips. The majority of Kindergarten

teachers (58%) and
Kindergarten parents (63%) agree that there should be more parent
involvement in the Kindergarten. Princiral opinion is divided

(

(46%/34%). A majority of Kindergarten teachers (83%), Grade 1
teachers (58%), principals (69%), and parents of Grade 1 children
(51%) agreed that there is greater parent involvement and contact
inKindergarten than Grade 1.

The most frequent type of reporting
to parents'by

Kindergarten
ao,and Gradbil teachers is a monthly newsletter and the least frequent

is the home visit. This conforms with the preferences of parents
of Kindergarten-and Grade 1 children. Not all types of contact
are appropriate or practical for all situations. The type of
contact should be adapted to the needs of the pa is (e.g. working
mothers) and the teachers.

Kindergarten and Grade 1 teachers
report having the assistance

of parents in the classroom
occasionally. Although both use the

same types of assistance, the Kindergarten teachers use it more
frequently. The majority,of

Kindergarten and Grade' 1 parents
reported they have never assisted in the classroom. Therefore, it

7j
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seems possiblethat relatively few.parents are assisting in the

classrooms, some more frequently than others.

Kindergarten teachers indicated that most parents were
interested in parent involvement; Kindergarten parents had mixed

opinions; principals disagreed.

The major obstacles to increased parent involvement are working

parents. (reported by principals, Kindergarten and Grade 1 parents);

teacher attitude
(Kindergarten teachers), and parents as a disruptive

force (Grade 1 teachers). Written comments by parents indicated
they would like to be more involved but were working or felt un-
welcome. A variety of options may be necessary for those parents
who wish to be involved but are working.

The majority of Kindergarten teachers (87%), Grade 1 teachers

(87%),,principals (84%), and parents (79%) agree that parenting/parent

education courses should be made 'available to parents in this

District. Of those parents who indicated such a program should be

available, 82% of Kindergarten parents, 90% of Grade 1 parents, and
81% of Grade 4 parents said they would attend if the classes were
held in A nearby location at a convenient time. As 9C 97% of

these parents have attended a meeting, social occasion, etc. at

local school in the past year, this might be a suitable location.
No data were gathered as to what organization(i) should be

responsible for such a course.

What Kindergarten and Grade,1 parents like best about their

child's school are the teacher and then iktle special programs/

activities. What they liked least are lack of specific programs/

activities and class size. Parents were very supportive of the

60
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schools and the sedond or third most frequent response to what they

liked least was thit they could think of nothing else to mention.

5. Classroom Materials

A majority of Kindergarten and Grade 1 teachers agree that they

have adequate physical space and an adequate amount of equipment

and materials in their classrooms. If they could add something,

Kindergarten teachers-would like ifelving/storage and Grade 1

teachers would like more tables /divider /carpet.

6. Support Services

A majority of Kindergarten and Grade 1 teachers, and principals

agree that there is adequate support,from District staff (e.g.

supervisors, resource centre staff, etc). A majority of Grade 1

teachers (52%) and principals (64%) agree that there are sufficient

support se-vices for children anetheir families; the Kindergarten

teachers are divided (26% agree,' 46% disagree).

The professional /para- professional used most frequently by

Kindergarten teachers is the school nurse, by Grade 1 teachers it

is the learning assistance class teacher. Use, of the learning

assistance teacher by Kindergarten teachers is less although 62%

agree that they receive sufficient help from learning assistance

people. Kindergarten teachers use parent help more frequently than

Grade 1 teachers.
_

fit



e

CHAPTER V

CURRENT CONCERNS IN KINDERGARTEN EDUCATIO$

. Introduction

This chapter examines the following current concerns in Kinder-

garten education: (1) the:practice of early admission, (2) the length

!of the Kindergarten day, (3) the timetables used by Kindergarten

teachers, (4) class size, (5) the training and qualifications of

Kindergarten teachers, (6) the hiring and assignment of Kindergarten

teachers, and (7) the relationship of the preschool and the Kindergarteq.

The chapter presents a brief review of relevant research and

literature as well as information provided by Nindergarten teachers

principals, and parents in response to questions on the above topic

The Practice of Early Admission to-Kindergarten

Background

Early admission is the practice of permitting children who meet an

established criteria to begin school before the age required by the

usual enrolment policy. Such a practice is a subject of considerable

debate.

In general, it has been found that parents are more supportive of

such a policy thal of a specific age of entrance policy.
1

This seems

to be particularly the case of parents whose child "misses" the cut-off

date by a few days or weeks.

On-the other hand, an early admission plan "is generally not well

liked by teachers."
2

In a review of research:-nvestigating teacher

1
Annie L. Butler, Early Childhood Education: Planning_and Administering

Programs. New York: D. Van Nostrand Company, 1974, p. 116.

2
Ibid, p. 116

8')



attitude toward early admission, Braga concluded that teachers'

"responses were generally negative and at odds with the information

reported in the literature (that supports early admission for 'mentally

advanced children')."3 Braga found that teachers who favor early

admissiorigave many reasons for their opinions such as (1) children

who are ready will benefit from early admission, (2) children should

not be held back arbitrarily
because of age, (3) "early admission to

kindergarten is preferable to early admission to Grade 1 because

kindergarten is more flexible and generally less demanding.,"4 Teachers

who dii not favor early
ae.Aissior. stated that (1) children admitted

early needed, more supervision and were less likely to cope with working

independently and classroom routine, (2) there would be social adjust-

ment problems now and in later grade. and (3) "children need more,

not less, time at home, and children should not be forced to grow up

so quickly. u3

The responses to questions on opinion towards early admission and

reasons for c- against this practice
are summarized below and in

Lables in Appendix C.

Results

In responding to the question

"Current policy is to admit children to kindergarten
in September if they will be five years old before
December 31. Are yet satisfied with this policy?"

3
Joseph L. Braga, "Early Admisrion: Opinion versus Evidence."

Elementary School Journal 72 (October 1971): 35 -;46.
4

Ibid, p. 43.

Ibid, p. 44.
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the majarity of Kindergarten 'teachers (69%), Grade 1 teachers (57 %),

principals (69%), and parents of,tclndergarten children (68%) stated

that they were satisfied With thi'l poloy. Of those who were not

satisfied with this policy, all but Kindergarten tecchers preferred

screening to determine readiness (40%, 36 %,36% respectively). Kinder-

garten teachers preferred option was an August 31st cut-off date (36%).

(Adr'itional data are presented in Appendix C, Tables 73 - 74.),

Kindergarten teachers, Grade l'teachers, principals, and parents

of Kindergarten children were then asked:

DC joz favor earl, adrr:soion (admitting children
who pirthdas are of .7lecember 3Zst)if the
ch-,-,:dren seem »e_^(2e for k'',ndergarten?

The response to this question was the same pattern as Butler found

(ref. p: 67 ); the teachers (and principals) did not favor early

admission to Kindergarten While parents tended to do so. The

majority of Kindergarten teachers (64%), Grade 1 teachers (52%), and'

principals (54%) responded that they did not favor early admissions.

Forty-nine percent of the parents of Kindergarten children favored

early admission, 38% did not, and 113% marked "Don't Know."
ry

The reasons given for their responses were varied (these are

-summarized in Appendix C, Taira :6). The most frequent response of )

Kindergarten teachers (36%) and principals (32 %) was that they did

not favor early admission b-cause of the prdblem of how readiness

for Kindergarten would be assessed and who wculd make thedecision.

The importance of screening was emphasized. The most frequent

response of Graae ]) teachers (25%) was that they did not favor early

admission because host children younger than the currert admittance

S
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age were not developmentally ready for Kindergarten. In support of

early admission, parents of Kindergarten children stated that children

should be admitted whenever they were ready (28%) and that children

who begin whenever ready'learn best (11%). One parent of a Kinder-

garten child wrote: "Children should always be jud6ed when ready for

Kindergarten. Age 5 does not necessarily mean prepared for school."

Eleven percent of the parents recognized that assessment of readiness

for Kindergarth is a problem. This concern of the respondents about

the assessment of children is a very legitimate concern and One that

4 is central to a policy of early admission.

The need for a screening program was mentioned in the voluntary

comments of Kindergarten and Grade 1 teachers:,

[Kindergarten program could be improved by] greater
access to early identification of potentiallearning
disabilities as well as potentially able learners .,.
(Kindergarten teacher)
... quickly, earnestly and consistently

spci.. the
children suffering from Perceptual, Conceptual and
Language Acquisition lags andlremediate.
(Grade1 teacher)
I fgel that we should be more prepared and less
afraid to a) screen children for Kindergarten and,
b) retain children in Kindergarten instead of

. saying 'Well, 'te's very immature but so bright,
I'm sure he'll do well in Grade 1.'" He won't.
(Grade 1 teacher)

One advantage of a screening program for all children is the

early diagnosis and subsequent remediation of problems likely to inter-
.

fare with learning (e.g. hearing or vision problems). Another advantage

is,tae early identification of the more dcvelopmentalli advanced

children. Howel,er, it is of the utmost i:Aportance that such screening

be. done 6 persons who are trained in screening procedures (including

observation skills) anh highly knowledgeable about child developMent.
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fot

Kindergarten teachers, Grade 1 teachers, and principals were

asked to agree/disagree with the following statement on Kindergarten

screening:

Classroom teachers should do rrore screening of
Kindergarten children for learning disabilities.

All three groups agreed with this statement: Kindergarten teach rs -
e

59%, Grade 1 teachers - 68%, and principals-63%. (Additional data

are shown in Appendix C, Table 77).

In order to achieve optimal effectiveness, any assessment program

for young children should be a continuous, on-going process. Much can

be learned by observing and recording the behaviours of the young

child in a variety of situations.

The selection of instruc onal'strategies and materials for use

with the child must be pred ated on a.thorough knowledge of the

child's strengths and weaknesses. These strengths and weaknesses need

reassessment throughout the year if continuous progress is to become

a reality.

The Primary Development Project,_funded by the `Ministry of Eduia-

tion and several Schoal Districts, ovincial-wide 'project on the

assessment of childrenin Kindergarten and the development of resources,

C

mate:ials ant suggestions to provide for effective, continuous, progress

by all children throughout thgii primary years. Ct;rrently, ;016

Kindergartens in Victoria 4e part of this project. Next year it'isn

scheduled to be extended to Grade 1.
N
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6

Length of the Kindergarten Day

Background

The length of the Kindergarten day in Canada varies from, hig day

programs. (usually 2 21/2 hours 1 cg) to full day programs (5 - 6 hours).,

The literature on this topic is varied and the results of research

studies do not produce conclusive evidence of the advantages of full

-day or half day programs. Some research supports full day programs

6
(e.g. Groton and Robinson ) while other research supports half day

7
(e.g. Johnson.). Research (Grand Rapids, Minnesota Department of

Education, Cleminshaw
8
) comparing full day, half-day, and alternate-

,

day schedules also' has not produ-°d conclusive results in terms of

student achievement. Parents in these studies favored an alternate

full-day schedule while teachers had mixed reactions.

Results

Kindergarten teachers and principals were asked to complete the

following:

The maximum daily length of the Kindergarten
session should be hours.

Two and one-half hours was the response of 842 of the Kindergarten

teachers and 71% of the principals. Only 3% of the principals and 10%

of the Kindergarten teachers preferred a daily session of more than.3

hours (Appendix C, Table 78).' This agrees with a finding report ri by

6
Harry B. Gorton and Richard L. Robinson, "For Better Results - a

>Full-Day Kindergarten." Education 83 (February 1969): 217 - 21.
7

Cited in "A Study of the Relationship of andergarten Class Size,
Length, and Scheduling of the Kindergarten Day and Teacher -%
Self-Concept to School Success." Tamyra L. Beckner et'al'1978,
ED 165 - 891. 17p.

8
Ibid.

S



4

- 73-

the Canadian Education Association that found "a half-day (21/2 hours)

class is the noim in Canadian kindergartens.

Timetable for Kinderi ..ten

Background

The Resource Book for Kinder artens 10
gives the following

Kindergarten timetable:

8:50 - 9:05 Arrival 10 - 15 minutes12:45 - 12:55 Free Choice (for early arrivals)

9:05 - 10:00 Group Opening 50 - 55 miautes12:55 - 1:45 Work Period

10:00 - 10:20 Music .20 minutes
1:45 - 2:05

10:20 - ' Snack, Rest, Toileting 25 minutes
2:05 - 2:30

e 10:45 - 11:05 Moqement Education
. 20 minutes

2:30 - 2:50

11:05 - 11:25. Language Arts _20 minutes
2:50 - -110

11:25 - 11:30 'Preparation for Dismissal 5 minutes
. 3:10 3:15

-The Resource Book for Kindergartens cautions that "any timetable must be

flexible...Canct7 the order of activities may vary to meet different

needs and circumstances. 01

The following discussion is based on a comparison of District

Kindergarten timetables with the timetable from the Resource Book for

Kindergartens given above. Thirty-six timetables ware available for

9 Canadian Ed#ation Association, Kindergartens in 4anada. Toronto:CEA, 1972. p. 18.

l0 'Resource'Resource Book for Kindergartens. Victoria: Department of Education,1973. p. 8*.

11 /bid.
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analysis, one was eliminated from the analysis because it was the only

full-day timetable. The summary table (see Appendix C, Table 79) is

based on 35 Kindergarten timetables (all half-day programs).

Results

Taken as a whole, the mean number of minutes for each of the areas

listed on the Kindergarten timetable in the Resource Book for Kinder-

gartens is very close to the mean number of minutes Aported'on the

timetable of Kindergarten teachers. The maximum difference between

mean number of minutes on the District Kindergarten timetables and

number given on the suggested timetable is 5 minutes (Preparation for

Dismissal).

Class Size

Background

Class size is a perennial issue in educational circles. It is a

high priority concern of classroom teachers, administrators, school

trustees, and parents,. Major reviews of the literature on cla%s size

`have reported conflicting results in which some research supported

smaller classes and others did not.
12

One recent review concluded that "On the average, student achieve-
.

ment increases as class size is reduced, an'4 the advantage rises

sharply for a class of 15 and below.. Reductions in size of from, say,

28 to 25, are projected to make only a small difference in average

achievement."
13

12
Leonard S. Cahen and Nikola N. Filby, "The Class Size/Achievement

Issue: New Riddance and a Research Plan,' Phi Delta Kappan 60
(March 1979), 492 - 95, 538.

13
Ibid. p. 492

8;) <



Another review concluded that "Studies have shown that teachers of

small classes tend to invent and adopt new practices, tend to give

more individual attention and to show greater understanding of indivi-

duals, and tend to use a greater variety of teaching methods than do

teachers of large classes
.,,14

The results of a study which gathered data from 20,000 elementary

and secondary, public school claszrooms s.owed that "any way one tries

to slice it, smaller classes-produced significantly higher scores (on

the criteria of individialization, interpersonal regard, group activity

and creativity] than large ones."
15

On rhe other hand, studies have found that not all teachers will

change teaching methods acid use more :adividualized instruction if

given smaller classes.16 Otto studied large and small elementary

classes and concluded that "the findliis o not reveal small classes

as possessing the expected distinctive adv,ntages uv,:r large classes.'

One study Which spedifically investigated Kindergarten class size

,17

found that in the larger class there was more aggressive behaviour,

less individual attention, and less opportunity to work on problems.
18

In the small Kindergarten class there were more teacher-child contacts.

14
John E. Reisert, Class Size," The Encyclopedia of Education. New

York: Macmillan and Free Press, 1971. p. 159.

15
Martin N. Olson, "Ways to Achieve Quality in School Classrooms: Some

Definitive Answers," Phi Delta Kappan (September 1971), 63*-65.

16
William S. Vincent, "Class Size," Encyclopedia of Educational

Research. New York: The Macmillan Compeny, 1'969, 141 - 46.

17
Ibid,,p.-143

18 Gwendolyn McConkie Cannon, "Kinderiarten Class Size - A Study,"
Childhood Education 43 (Segember 1966), 9 - 13.

Ou
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Teacher satisfaction and sense of achievement was greater with the

smaller class.

In an assessment of the 'research on class size, one must also

consider the interactive effects. As many researchers nave pointed

out, there are many factors that influence the effect orclass size.

For example, the class size effect is influenced by the quality of

instruction. Poor teaching will not be effective even though thu

class is small. A weakness of the research on class size has been the

faiure to control for these variables; therefore "inconsistent results

have been obtained between studies and it is difficult to get to the

heart of the effects of class size itself." 19

Class size is also a concern of teachers and parents. A poll by

the National Educational Association of classroom teachers on class

size showed that 79.7% "believed small classes were extremely important

in improving the academic achievement of pupils ... [and] 64.5% con-

sidered small classes extremely important for the social and personal
"0

development of pupils."- In a recent Gallup Poll when asked what

they liked least about theiL child's school, parents ranked over-

crowding (too many s,cudeuts in a class) as fifth mist frequent

response.
21

For purposes of comparison with data from this study, it is

useful to report the conclusion of the report on Kindergartens by the

19
Stanley M. Shapson, Optimum Class Size?: A,Review of the Literature.

Toronto, The Board of Education, 1972.

20
Cited in Today's Education 64 (February 1975) p. 109.

21
The 11th Annual rallup Poll of The Public's Attitudes Toward the

Public Schools, Phi Delta Kaypan 61 (September 1979) pp. 33 - 45.

91
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Canadian Education Association which found that:

The average kindergarten class tends to be only
slightly smaller (by just four pupils) than a
grade 1 class, using the figures from seven
provinces, we find that there are 23 children
in the average Canadian kindergarten. class.
But since the same teacher often takes both
morning and afternoon classes she is, on the
average, responsible for 38.3 children all
told (eleven more than the average grade 1
teacher). 22

When discussing class size in Kindergarten, it is theVfore

important to keep in mind that most Kindergarten teachers in Victoria

have two classes per day. Thus,-a Kindergarten teacher interacts with

twice as many children (and parents) per day as does a primary teacher.

Results

Kindergarten teachers, principals and parents of Kindergarten

children were asked to indicate their agreement/disagreement with the

following statement:

The Kindergarten program t.141d be improved if
the class size were reducel.

The percentage of agreement with thisstatemen't was much.higfier for

Kindergarten teachers (92%) than it was for principals (53%) or parents

of Kindergarten children (52%). !t seems that' although a majority of

teachers, principals, and parents agree that the Kindergarten program

would improve if the class size were reduced, the Kindergarten teachers

feel the most strongly ab t it. They also expressed less disagreement

(3%) with the statement than yid principals (17%) or parents (17%).

(For a complete description of this data see Appendix C, Table 816:)

22
Kindergartens in Canada, p. 15

t
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If it is generally believed that the program would be improved,
if the class size were reduced, the next concern is what is an optimum
class size for a Kindergarten session. Kindergarten teac,.ars and
principals were asked to give what they thought was the ideal (although
realistic) number of children per Kindergarten session. The most fre-
quent response (44%) of Kindergarten teachers was 17 - 18 children)
followed by 23% for 15 - 16 children.

Principals most frequent res-
ponse (64%) was 19 - 20

children, then 17 - 18 children (13%). (See
Appendix C, Table p1.)

It is worth noting that not one
Kindergarten teacher considered

a class size of over 20 children as an ideal (although
realistic)

number. This was also meptioned in the volunteered comments of several
teachers and principals; for example:

Class size (shcIld be] no larger than 20.Kindergarten is a Crucial year and often setsthe child's attitude for the rest of his/herschool life.
Therefore, the Board can make apositive investment of providing smaller classsizes. The child will receive some individualattention.

(Kindergarten teacher)
One related issue is the system for

assigning children to Kinder-
garten classes and the differences in class sizes among the Kinder-
gartens. One Kindergarten teacher commented:

" I also feel that the class size discrepanciesare a disgrace!
One teacher teaches 27 childrenin one class,

another has 14 on one and 13 inanother. I realize there must be a 'cut-off'
'point but there

should also be a morellexible/system for compensating. An aide pup into aclass of 27 may help but in no way ensures thequality education that two small classes wouldreceive.

.4.
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A second related issue that was not dealt with in the question-

naire but was raised by several Kindergarten teachers in their written

comments or in telephohe calls is the effect of mainstreaming children

with special needs into the classroom without subsequent adjustment

of the class size. The most frequent examp given by these teachers

is the extra teacher-time required by children for whom English is a

second language. More than one Kindergarten teacher suggested that

such children be considered as equivalent to two or three children in

the calculation of class size. Thus, a class of fifteen Kindergarten

children that included three children who could not speak English would

be considered equivalent .-to a Kindergarten class of eighteen with no

special needs children.

Training and Qualifications of Kindergarten Teachers

Background

After a review of pre-primary public education in western Canada,

Flemming and Kratzmann concluded that "Today there exists a continued

and expanded understanding on the part of professional educators,

politicians, and laymen of the cruciality in exposing pre-primary

children to planned, formal educational environments. Concurrent with

this is an increasing awareness of the significance in entrusting

young children totfilihly-qualified Instructional personnel."23

While it is easy to agree with the above statement, the critial

question is to what degree this criteria of "highly qualified instruc-

i

23
Thomas Flemming and Arthur Kratzmann, "Pre-Primary Public Education

in Western Canada - Perspectives and Pradtices," Early Childhood
Education 9 (Winter 1975-76), p.

4

24.

9
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tional personnel" is being met in the Kindergartens of this District.

It was decided to assess the background and training considered

desirable for Kindergarten teachers and compare that to the background

and training of Kindergarten teachers in this School District.

The bases for the questionnaire items used to assess the opinions

of Kindergarten teachers, Grade 1 teachers, principals, and parents of

Kindergarten children were two of the conclusions and recommendations

of Language, B.C.:24

1. Since the Kindergarten year is viewed as being very
important and specialized with the teacher being
tesponsible for the development of the Kinder-
garten curriculum, it is strongly suggested that
teachers with appropriate training and suitable
experience should be secured for Kindergarten
classes.

2. Since the pre-service preparation of the Kinder-
garten teacher may be incomplete and teachers in
the field have. expressed a need for further
practical assistance, and sinct voluntary partici-
pation in workshops and non-credit courses is
not high, it is suggested that School Boards and
Districts should provide and schedule in-service
opportunities as a required part of the pro-
fessional development of Kindergarten teachers
in their Districts.

Results

Table 82 (Appendix C) summarizes the responses of Kindergarten

teachers, Grade 1 teachers, principals, and parents OT Kindergarten

children to the statement:

Only teachers with appropriate early childhood
education training should be assigned to Kinder-
garten classes.

24
Language, B.C., 1976, y2, p. 63.
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AP There is a high degree of agreement among Kindergarten teachers-173%),

Grade 1 teachers (88%), principals (78%) and parents of Kindergarten

children (85%) that Kindergarten teachers should have appropriate

training. The pattern of disagreement is interesting in that only 4%

of Grade 1 teachers and parents disagree. One explanation for this

could be that some teachers completed their training before Kinder-

7'garten was part of the school system and are teaching Kindergarten wit1

no formal training in early childhood education.

The number of courses dealing specifically with Kindergarten

completed by Kindergarten teachers, Grade 1 teachers, and principals,

is summarized in Appendix C, Table 83 Few Kindergarten teachers (4%)

have no appropriate training in Kindergarten. It is interesting that

87% of Grade 1 teachers report having completed one or more courses in

Kindergarten. In interpreting the data it should be kept in mind that

the number responding to the question is not the maximum number of res-

pondents in the survey. Of the non-respondents on this item, a few

chose not to answer while most wrote that they were unable to answer

as they had done their training elsewhere (e.g. England) and were not

able to convert this into a number of courses.
4

In addition to the Kindergarten courses, 97% of the responding

Kindergarten teachers reported that they had completed at least one

course in reading/children's literature (See Appendix C, Table 84).

Thus, it appears that most Kindergarten and Grade l'teachers have some

academic background in both Kindergarten and Grade 1.

A summa-.7 of the educational background, institution of training,

and certificate level of Kindergarten teachers appears in Appendix C,

9 t;
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Tables 85 - 87. Half of the Kindergarten teachers reported that they

had completed a B.A./B.S./B.Ed. degree compared with the other teachers

.(Graees 1, 3, 4) and the principals, the percentage of Kindergarten

teachers reporting completed degrees is the smallest.

Most teachers (Kinderlarten, Grades 1, 3, 4) completed at least

part of their teacher training at one of the three universities in

B.C. (See Appendix C,T'Sble 86.) Seventy-four percent of the Kinder-

garten teachers reported doing some work at the University of Victcria,

26% at the Uniyersity of British Columbia, and 23% had some training

at a teacher training institution in Great Britain.

A summary of the highest certificate category for teacher, and

principals appears in Appendix C, Table 87. Fifty-five percent of the

Kindergarten teachers report having a Professional certificate.

Language, B.C.
25 reported 45% of the Kindergarten teachers in B.C. had

Professional certificates and 43' had Standard cer.tificates. Thirty-

seven percent of the Victoria Kindergarten teachers report having a

Standard certificate. When compared to other teachers (Grades 1,3,4)

in this District, Kindergarten teachers have the lowest percentage of

Professional certificates and the highest percentage of Standard

certificates.

Another question for Kindergarten teachers, Grade 1 teachers, and

principals that was based on the recommendations in Language B.C.26 was:

Only teachers with appronriate experience with

young children should be assigned to Kinde1'-

garten classes.

25
Ibid. v. 2, p. 32

26
Ibid, v. 2, p. 63
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As in the earlier question On appropriate training, the majority

of Kindergarten teachers (85%), Grade 1 teachers (87%), principals (75%)

and parents of Kindergarten children (84%) agree on the qualification

of appropriate experience (See Appendix C, Table 88). In interpreting

this dd'ta, consideration must be given to the fact that."appropriate.

experience" was not defined and thus was open to the possibly differing

interpretations of the respondents. Also, a very real problem in

using "appropriate 'xperience" as a requirement is the dilelma of

newly trained teachers to get appropriate experience in Kindeigarten

if no one will hire them because they have no experience.

A summary of the number of years of experience in pre-Kindergarten

programs, Kindergarten, and Grade 1 of Kindergarten teachers, Grade 1

teachers, and principals is given in Appendix C, Tabli,89. Nearly

half (46%) of the Kindergarten teachers have between six to ten years

experience in Kindergarten. Of the teachers currently teaching Kinder-

garten, 28% report experience at the pre-Kindergarten level and 62%

at Grade 1.

It is significant that only one principal reported having teaching

experience in Kindergarten This combined with the fact that 74% of

the principals have had no formal course work in the Kindergarten area

supports a statement by Flemming and Kratzmann as a result of their

review of pre-prima v education programs in Canada. They concluded

that "many individuals in, educational administrative rotes have not

yet been granted the opportunity or the time to study or/at least

familiarize themselves with current Kindergarten praoti)es "
27

27
Thomas Flcmming and Arthur Kratzmann, "Pre-Primary Public Education

in Western Canada - Perspectives and Practices," Early Childhood
Education 9 (Winter 1975-76), p. 12.

93



- 84 -

If such a familiarity- with
Kindergarten is undeveloped in adminis-tratile personnel, it could have
significant implications. One Such

implication is indicated in the comment of a Grade
1 teachev that

"Principals,should be taught about
Kindergartens. Man}, have the

attitude that it is
babysitting. Others are afraid to enter'or find .out wha t. is

happening in their own
Kindergarten."

One commonly
accepted method to help uplrade and help teachersstay updated is attendance at workshops

planned to meet their needs.Kindergarten teachers and principals were asked
to.respond to thetatement:

These should be tore in-ser;-ice and
professionaldcvelopment activities

designsd'specifically .forKindergarten teachers..

A majority of Kindergarten teachers (69%) and principals (60%) ". 'N-agreed with this statement. It seems that Kindergarten teachers feil.more need for workshops
designeeepecifically for the

particular grade,level that they are teaching than do Grade 1 teachers
(65%), Grade 3teachers (39%), or Grade 4.

teachers (50%). (For summary of data seeAppendix C, Table 90.) This response by
Kindergarten teachers mayreflect the

relatively few workshops
plan7Oespecifically for Kinder-7garten teachers-at

most professional days and
conferences. Moreactivities and presentations are usually planned for primary and

intermediate because of the greater number of these teachers in aDistrict. The high level of agreement by Grade 1 teachers (65%) mayreflect a concern that many primary workshops are aimed atIlaore
advanced primary level

children than Grade 1 children
(especiallythose just beginning Grade 1).

9')
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The attendance of Kindergarten_ teachers at workshops dealing

specifically with Kindergarten since September 1978 is summarized in

Appendix C, Table91. The majority of Kindergarten teachers who

responded to this item on the questionnaire attended 4 or more work-

shops dealing specifically with Kindergarten during the period.September

1978 - January 1980.

Another commonly accepted method to help upgrade and help teachers

stay update 4s membership ih professional organizations and attendance

at profeisional conferences. Membership in, professional organizations

and attendance of professional conferences since September 1978 are

summarized in Appendix C, Tables 92 - 93.

As expected, a large percentage of teachers (Kitidergartcn, Grades

1, 3, 4) and principals belong to the B.C.T.F. and the G.V.T.A: At

least half ofhe Kindergarten, Grade 1, and Grade 3 teachers belong.

the B.C. Primary Teachers' Association. In addition, the Kinder-

garten teachers belong to the local Kindergarten Teachers' Association.

It may be significant that all of the organizations listed on Table 92

are local or piovincial organizations. There appears to belittle

interest in membersh4 in national (e.g. Canadian Asn. for Young Children) or

international organizations (e.g. Asn. for Childhood Educ. International).

Of the Kindergarten teachers who indicated the number of professional

conferences attended since September 1978, 64% attended one or two

while 27% attended between three and six conferences. A comparison

of attendance at professional conferences among teacheri (Kindergarten,

Grades 1, 3, 4) and principals is presented in Appendix C, Table 93.

Yet another commonly accepted method cf staying current in the

I 0 u
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developments in one's area is the reading of professional journals. A

summary of the journals read regularly by teachers and principals is

presented in Appendix C, Table'94.

The journal read most frequently by Kindergarten teachers (36%)
sif

and Glade 1 teachers (51%) is Prithe Areas published'by the B.C. Primary

Teachers' Association. No principal listed this journal as one read

regularly. Other journals read by more than 25% of the Kinder tten

teachers are B.C. Teacher (31%) and Instructor (31%). The sam

journals read by more ,than 25% of the Grade 1 teachers are B.C. Teache

(43%) and Instructor (28%). The only journal read by more than 25% of

the principals is B.C. Teacher (31%).

In ordet to assess the opinions of Kindergarten teachers, Grade 1

teachers, and principals as to the overall quality of the Kindergarten

teachers' preparation and background, these groups were asked to

respond to the statement:

Moat Kindergarten tea0ers in this District
have a good preparation/background for teaching
Kindergarten.

The results are summarized in Appendix C, Table 95. Overall, most

Kindergarten teachers, Grade 1 teachers, *and principals agree with

the statement. There is an unusually high percentage of Neutral/

Don't Know responses. This may refleCt some respondents' feelingthat

they do not have sufficient information about "cost Kindergarten.

teachers" to respond to the statement.

101
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,Selection and Assignment of Kindergarten Teachers

The usual District procedures for the selection and hiring of

teachers are followed for Kindergarten teaches. In addition to

information provided by the candidate on the application form and in

the interview, principals and the primary supervisor may contribute

any additional information that might be useful for the selection

process. The District personnel. involved in the selection process

have experience at the Kindergarten level and report frequent contac.

with Kindergarten teachers and their classes.

The qualities aeen as important in Kindergarten teachers by

District personnel concerned with selection-of Kindergarten teachers

includtd:

I) Kindergarten/Early Childhood Education training.

2) Experience at this level (if possible). It was repeated

that now no'oneis hired without training in Kindergarten/

Early Childhood Education or appropriate background of.

experience.

3) Other qualities such as warmth, strong feelingfor children

interpersonal relationship skills, originality, flexi-

bility, high energy level, and special skills (e.g. music,

puppetry)-..

When asked if there was any difficulty staffing Kindergarten-

'Grade 1 transition classes, the reply was that this,was "no great

problem." It is recognized that such a position requires a specie),

person with both Kindergarten and Grade 1 experience.. A recent

advertisement for a K-1 teacher resulted in 50 applications be:.ng

received of which 40 were not suitable. Table 89.in Appendix C shovl
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37 Kindergarten and Grade 1 teachers with experience at both grade

levels.

The structure of the current Kindergarten' program in ,this School

District makes half-time Kindergarten assignments gosaiblt. A half-

time position is attractive-to many teachers for various reasons

including "more m-ture primary teachers who want to taper off."

There are relatively fewreduced-time,options for teachers in the

existing system. It was emphasized that such half time appointments

must meet the criteria for Kindergarten and that "Kindergarten is

''not a Junior 1."

A summary of the qualifications of the Kindergarten teachers

hired in the last three years is presented in Appendix C, Table 96.

Allbut one of the Kindergarten teachers hired in the past three

years had some course work or experience in Kindergarten.

The assignment pr ',cedure for Kindergarten teachers is the usual

District procedure of accommodating transfers within the District

first, followed by the hiring and placement of teachers new to the

District.

The Relationship of the Preschool and the Kindergarten

ILIAILEER1

One of the most significant educational trends of the 1970's was

tb,' increase in children enrolled in pre-Kindergartkl programs (e.g.

nursery school, play group, day care,. etc.). There is "overwhelming

evidence ... that mothers enter the work force either as the sole.

Provider for their families or because they found one salary'

10,3
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S.

insufficient to meet the rising ccst of living.
H28

Preschool, and

especially day care, is no longer just a luxury of the upper middle

class to provide extra socialization experiences for their children

but a necessary reality of life for thousands of parents and children.

Statistically, "as of March 1978, there were an estimated 486,000

children [in Canada] aged 2 to 6 of working mothers. The data indi-

cates that 41,495 or 12.65% of children aged 2 to 6 of working mothers

are enrolled in day care services. "29 These statistics do not iaclude

attendance in half-day programs (e.g. nursery Schools).

This trend toward increased preschool enrolment can be seen in

this study in that 83% of the parents of Kindergarten children who

responded to the questionnaire. have had one or more children enrolled

in some tyre of preschool program. As of March 1980, there are 86

licensed centres (group day care, family day care, nursery schools,

out of school programs, special needs programs, and child minding)

serving the needs of 2309 young children in the Greater vtetapfa area.
30

Therefore, given'the local indications of increasing preschool enrolment

(nationally, a 40.28% increase from 1977 to 197831), it was judged to

be important

on preschool

to ascertain the views of teachers, principals, and parents

education and its relationship po the public school system.

28
National Day Care Information Centre. Status of Day Care in Canada.

Ottawa: Department of National Health and Welfare, 1978, p. -1

29
Ibid, p. 6 .

30
Thanks to Jean Faith, Preschool Consultant, Ministry of Human

Resources for pfoviding these current statistics.

Status of Day Carein Canada, 1978, p. 8
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Data op (1) the effects of preschool attendance, (2) public funded

pre-Kindergartens, and (3) Kindergarten teachers' contacts with pre-

school programs are presented in Appendix C,. Tables 97 - 100.

Results

Table 97 presents a summary of the responses of Kindergarten-

teachers, Grade 1 teachers, principals, and parents of children in

Kindergarten and Grade 1 to the statement:

Children who have attended preschool and/or day
care are generally, more ready for Kindergarten
than children who have not had these experiences.

A pattern of agreement is found among Kindergarten teachers (54%),

parents of Kindergarten children (80%), and parents of Grade 1

children (65%). Grade 1 teachers (56%) disagree. Principals' res-

ponses are almost equally divided between. agreement and disagreement.

One possible explanation for the response by Grade 1 teachers is that

any "extra" readiness which might be due to preschool attendance is

no longer evident by the time the child reaches Grade 1.

A Gallup Poll found that nearly half of the adults surveyed

favored including child-care centres for preschool children as a part

of the public school system.
32

A subsequent study of principals'

views on preschool education showed that principals supported pre-

kindergarten education but not as part of the public school system.
33

Kindergarten teachers, Grade 1 teachers, principals, and parents

of lirtdergarten and Grade 1 children were asked to respond to the

32
Eighth Annual Gallup Polk of the Public's Attitudes Toward the

Public Schools, Phi Delta Kappan (October 1976), p. 198.

33
Sandra Anselmo, "Principals' Views of Group Pre-Kindergarten

Education," Phi Delta Kappan 60 (May 1979), p. 682.
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Public funded prekindergarten classes should be
available for those who want their children toattend.

A summary of the data is presented in Appendix C, Table 98.

O

A majority of principals (64%) do not favor publicly funded pre-

kindergarten classes. On the other hand, a majority of parents of ,

Kindergarten children (62%) and Grade 1 children (52%) favor including

prekindergarten classes in the public school system. There is an
almost equal division between agreement and disagreement among Kinder-

garten teachers (41% v. 40%) and Grade 1 teachers (40% v. 427). Thus,
--.on this issue of

including prekindergarten classes in the public

school there is a wide ranging
.
opinion - from significant disagreement

by the principals through equally divided opinion by Kindergirten and
Grade 1 teachers to significant agreement by the parents of Kinder-

garten and Grade 1 children.

One parent of a Kindergarten child wrote:

I feel that a public preschool
system should be

made available for children of pre-kindergartenage to help them learn to adjust to the necessary ,regimentation of school and also to train themin the art of learning how to learn.
.

Given the'growing numbers of:childreq who are enrolled in some
type of prekindergarten,

whether it be half-day nursery school or4
#.

ten hour day care; itwIN judged important to ask Kindergarten teachers
1.

and principals to respond to the statement:

Kindergarten teachers should try to establishregular contacts with the preschools and day
owe :entree near the school.

The resul.ts are presented in Appendix C, Table 99. There is more

1 U
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agreement, although not strong agreement, about this statement by

Kindergarten teachers and principals than disagreement. Nearly a

'third of the Kindergarten teachers and a fifth of the principals don't

know or have no opinion. It would be of interest to obtiin the

opinions of preschool teachers and day care.supervisors on this issue.

As a follow-up VY the preceding question, Kindergarten teachers

were asked to describe ably contacts they have with preschools and/or

day care centres. Of the 32 Kindergarten teachers who responded, 44%

stated they haa personal contact". The next most frequent response

(252) was "no contact". 16% of the Kindergarten teachers invited
. ,

.pretAhool/day care classes to visit the Kindergarten. The remainder

of the responses were single responses (e.g. Kindergarten teacher

visits after school day care program, day care teacher visits Kinder-
/

,garten). (See Appendix C, 100.)
)

. Summary of Chapter

a

This chapter examined seven current concerns in Kindergarten

education: (') the practice of early admission to Kindergarten, (2)

the length of,xneKindergarten day, (3) the timetables used by Kinder-

garten teacheri, (4) class size, (5) the training and qualifications

of Kindergarten teacher" (6) the selection and assignment of Kinder-

garten teachers and (7) the relationship of the preschool and the

Kindergarten. A review of the literature and research was provided

at the beginning of each of the above seven sections. NA. summary of.

the findings for each of these topics follows:

U
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1. The Practice of Early Admission to Kindergarten.

The majority of Kindergarten teachers, principals and parents

of Kindergarten children are satisfied with the eutient

policy of admission to Kindergarten in September if the child

will be five years old before December'31. A policy of early

admission was more favored by parents than by teachers and

principals. Other research has produced similar findings.

The most frequent reason given by teachers and principals

for not favoring early admission isthe problems associated

with determining readiness for school. Teachers mentioned

the need for a screening program for children -,nterAg

Kindergarten. There-was unanimous agreement among Kinder-

garten teachers, Grade 1 teachers, and principals that.

classroom teachers should do more screening of Kindergarten

children for identification of learning disabilities.

2. Length-nfi the Kindergarten Day.

A high percentage of Kindergarten teachers (84%) and princi-

pals (71%) responded that 21/4 hours should be the Maximum

daily length of the Kindergarten session. Two and one -Half

hours is the norm for Kindergarten sessions across Canada.

3. The Timetable for Kindergarten.-

A comparison of 35 Kindergarten timetables to the timetable

P

suggested in the Resource Book for Kinder artens showed little

difference. There is great similarity among Kindergarten
I

timetables in the District.
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4. Class Size.

0

A review of the research show.d mixed results as to the effect

of reducing cles size. Due to the interactive effeCt of

multiple variables,itAs difficult to accurately assess the

class size effect. In this study, a majority of Kindergarten

teachers (92%), principals' (53%) and parents of Kindergarten

-children (52%) agreed that the Kindergarten program:would'be

improved if class size were reduced. Kindergarten teachers

most frequently (44%) indicated 17 - 18 children as an

"ideal (although realistic) number" per Kindergarten session;

principtls (64%) indicated 19 - 20 children. Kindergartlem

teachers wrote comments that class size should take into

account special problems and be adjusted accordingly (e.g.

a Kindergarten class of 15 children that included three

children who could not speak" English might be considered

equivalent to a class of 18 children with no special needs).

5. Training and Qualifications of Kindergarten Teachers.

Based on recommerdations from Langu-ge B.C. on Kindergarten

teacher qualifications, teachers, principals, and parents

were asked abou. requiring teachers assigned to Kindergarten

classes to have (1) appropriate Early Childhood Education

training and (2) appropriate experience with Young children.

There is a high degree of aereement among Kindergarten

teachers (73%), Grade 1 teachers (88%), principals (78%),

and parents of Kindergarten children (85%) that Kindergarten

teachers should have appropriate training. Only 4% of the

1UU
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Kindergarten teachers who responded had no training in

_Kindergarten. In addition, 97% of the responding Kinder-

garten teachers reported completion of at'least one course

in reading/children's literature. Eighty-seven 'percent of

Grade 1 teachers reported completion of at least one course

on Kindergarten. Half of the Kinddrgarten teachers have

completed a B.A./B.S./B.Ed. degree; this is the smallest

percentage among teachers (K, 1, 3, 4) and principals. A

majority (55%) of Kindergarten teachers have a Professional

certificate. Kindergarten teachers have the lowest per-

centage of Professional certificates and the highest per-

centage of Standard certificates among teachers (K,-1, 3, 4)

in the District. A majority of Kindergarten teachers (85%),

Grade 1 teachers (87%) and principals (75%) and parents of

Kindergarten children (84%) agree that teachers assigned to

Kindergarten should have appropriate experience. Nearly

half (46%) of the Kindergarten teachers have between six to

ten years experience in Kindergarten. Of the teachers

currently teaching Kindergarten, 28% report experience at the

pm-Kindergarten level and 62% at Grade 1. Only I principal

reported teaching experience in Kindergarten and 74% of the

principals reported no formal course work in the Kindergart^^

area. Reviews in the literature and comments from teachers

suggest that administrators be given the opportunity and

time to familiarize themselves with the current Kindergarten

practices.

1iV
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Kindergarten teachers (69%) and principals (60%) agreed that

there shOuld be more in-service and professional development

activities designed specifically for Kindergarten teachers.

The majority of Kindergarten teachers who responded reported

attendance at four or more workshops dealing specifically

with ifidergarten during the period September 1978 - January

1980. Membership in professional organizations by teachers

(K, 1, 3, 4) and principals is almost exclusivetyin local

and provincial organizatioSs. Nearly all Kindergarten

teachers (91%) have attended at least one professional con-

ference since September 1978, 77% attended 3 - 6. 'Journal's

read bymore than 25% of the Kindergarten teachers are:

Prime Areas (36%), B.C. Teacher (31%), and Instructor (31%).

Overall, most Kindergarten teachers, Grade 1 teachers, and

principals agree that most Kindergarten teachers in this

District have a good preparation/background for teaching!

Kindergarten.

6 Selection and Assignment of Kindergarten Teachers.

The usual District procedures for the selection and hiring

of teachers are Eollowed for Kindergarten teachers. Qualities

judged to be important by District personnel involved in

hiring are training in Kindergarten/Early Childhood Education

and experience at this level (if possible). Staffing Kinder-

garten-Grade 1 transition clasees,was not seen as a problem

because Of the availability of teachers with experience in

both Kindergarten and Grade 1. The structure of Kindergarten
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permits half-time
assignments which are, otherwise, relatively'few.

Teachers assigned to these
positions must meet the same

criteria required of full-time
Kindergarten teachers. All

but one Kindergarten teacher hired in the past three years
had some course work or experience

in Kindergarten. The
.assignment procedure for

Kindergarten teachers is the usual
District procedure.

7. The, Relationship of the PresthoolLnd the
Kindergarten.

Greater Victoria reflects the national trend of increasing
enrolments in preschool programs. Of the parents of Kinder-
iarten children who responded to this

questionnaire, 83%
have had one or more

children enrolled in some type, of pre-
schOol program. The growth of preschool

education has
implication for Kindergarten and the public school system.
Kindergarten teachers (54%), parents of Kindergarten children
(80%) and Grade 1 children (65%) agreed that children who
have attended

preschool and/or day care programs are generally
more ready for

Kindergarten than children who have not had
theie experienc ;. Grade 1 teachers (56%) disagree and
principals are almost

equally divided between agreement and
disagreement.

V -

As predictri by a review of the research,'a majority of-
principals (64%) do not favor

publicly funded
pre-Kindergarten

,..lasses while
a majority of parents of

Kindergarten (622)
and Grade 1 children (52%) do.

Kindergarten teachers and
Grade 1 teachers are nearly equally divided between agreement



- 98 -

and disagreement on this issue. There is some agreement

among Kindergarten teachers and principals on the desirability

of Kindergarten teachers trying to establish regular contact

with preschools and day care centres near the school. Of

the Kindergarten teachers who reported contacts with pre-

school and/or day care centres, 44% described these as

"personal contacts". One-fourth of the Kindergarten teachers

reported "no contact".

11
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CHAPTER VI

TRANSITION. FROM GRADE 3 TO GRADE 4

Introduction

This chapter examines (1) the degree to which the traasition from

Gra4 3 at the end of primairy to Grade 4 at the beginning of'intermediate

seem*. to be a problem far children (2) possible reasons for any dif-

ficulties children have making the Grade 3 - 4 transition, and (3) the

posiible use of programs/activities to promote a smoother '3 -4 transition.

The chapter reports on information provided by Grade 3 teachers, Grade 4

teachers, principals, and parents of Grade 4 children.

,Is the Transition from Grade 3 to Grade 4 a Problem?

Background

One of the primary tasks of this bcudy was to try to determine if the%

transition from Grade 3 to Grade 4 was difficult for children; and if so,

for whom, and to what degree. In order to assess this, the parents of

Grade 4 children were asked Did your child have difficulty mr..king the

transition from Grads 3 to Grmdi 4? Grade 3 teachers, Grade 4 teachers

and principals were asked If you think some children have difficulty ad-

justing to Grade 4:approximatArly what percentage are: Girls? Boys?

The response to these questions are detailed in Appendix C, Tables 101-102.

4
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Results

Of the parents of Grade 4 children who responded to this question,

22: reported that their child had difficulty making the transition to

Grade 4; 78% reported their child did not have difficulty. These per-

centages are very similar to those of Grade,1 parents (28% v. 72%) on

their child having difficulty making the transition from Kindergarten to

Grade 1.

Approximately one-third of'Grade 3 (33%) and,Grade 4 teachers (31%)

and 78% of the principals indicated that, they thought some children had

difficulty adjusting to Grade 4 and indicated percentages of boys and

girls. In interpreting the data on the percentage of boys and girls,

it is important to realize that there is a very wide range and that the

data reported on Table 102 are grouped data. Some respondents indicated

none or a very low, percentage had difficulty while other respondents

indicated the percentage was over 50%. The most frequently given per-

centages,for girls having difficulty, were in the range 5 - fO% for

teachers, while principals indicated under 5%. Teachers and principalg

most frequently indicated the 5 - 1C% range for boys. However, a more

varied pattern emerges when one checks the second most frequent range of

percentages. For girls, the second most frequently reported ranges was

under 5%; for boys it was over 51% for Grade 3 teachers, 41 -.502 for

Grade 4 teachers, and under 5% for principals.

In summary, most Grade 3 and 4 teachers and principal's think

. relatively few children have difficulty making the transition between

Grade 3 and Grade 4. Most parents (78%) reported, that their child did

not have difficulty making this transition.
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Reasons for Children's Difficulty in the Grade 3 - 4 Transition

Background

Once it has been, determined that some children (although not many) .

do have difficulty making the transition from Grade 3 to Grade 4, it is

important to identify possible reasons for these difficulties, In order
to discover these possible reasons, the parents of ^Grade 4 children who

stated that their child had difficulty were asked what they thought was

the reason for this difficulty and if the school could have helped.

Grade i3 and 4 teachers were asked to rate, their agreement/disagreement

with each of the following three statements:

1) If the child has difficulty making the transition
from Grade 3 to Grade .4, this z8 due primarily to
the difference in the curriculum and instructional
materials.

2) if a child has difficulty making the transition from
Grade 3 to Grade 4, this is due primarily to the
difference in teacher styles/attitudes.

3) If a child has difficulty making 7.. transition from
Grade 3 to Grade 4, this is due prsaarily to the
social adjustment.

The data from the above items are presented in Appendix C. Tables

103 - 105.

Results

Of the parents whose children had difficulty making the transition,

from Grade 3 to Grade 4, half (50%) said this was because their child

was poorly prepared_academically.
The second most frequent response

(172) was the child's non-Canadian background. As to whit the school

could have done to, help, 46% stated that the school had helped/was

helping. Twenty-seven percent indicated that the school could have
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provided extra help for their child earlier (See Appendix C, Table 101).

Some parents commented on why their child did or did not have

problems:.

I personally found no problem with my son going from
grade three to grade four;, he enjoys school at this
time and there wasn't a great thange-involfed coming
from grade three.

.

These questions (on transition difficulties] depend on
the teachers the child has had up to grade four. My.
oldest son was ready to quit school in grade three and.if he did not haw. a decent. teacher in grade four I
would have problems.

In response to the tnree questions on chil'dren's difficulty in

making the Grade 3- Grade 4 transition being due to 1) curriculum/

instructional materials, 2) teachers styles/attitudes or 3) social

adjustment, the pattern o: response by Grade 3 and Grade 4 teachers

and,principals is one of general disagreement
to.either teacher style/

attitude or the difference oC curriculm and instructional materials as

a primary cause of difficulty.
Seventy percent of the Grade 3 teachers

and 51% of the principals disagreed with social adjustment as the primary

cause. Half of the Grade 4 teachers (50%) agreed. . Thus, there seems

to be no strong consensus as to a primary cause for children's difficulty

making the trade 3 -Grade 4 transition. One Grade 3 teacher commented:

I disagreed withall of these (reasons] because I
feel that children may have difficulty adjusting to
an intermediate classroom for a variety of reasons,
and that it is almost impossible to pinpoint one
factor...

And two Grade 4 teachers wrote:

9 I do not see the transition from 3 to 4 as a problem.
The teachers at both leliels are aware of the aims and
methods used, by each other and work to make the transi-
tion as smooth as possible. (Grade 4 teacher).
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Basically, I feel there is not much of a problem in
my school for children making the transition from
primary to intermediate. I do feel, however, that
it is important for the school administrators to
bring the Grade 3 and 4 teachers together in both
June and September to discuss the differences be-
tween primary and intermediate programs to facilitate
teacher awareness of this. (Grade 4 teacher)

Programs /Activities for Childrenfdt tRe Grade 3 - 4 Transit

Background

One possible approach to the Grade 3 - 4 transition period is one

of a variety of activites/programs to familiarize children withGrade

4 teachers, curriculum, materials, expectations, etc. Grade 3 teachers,

Grade 4 teachers, and principals were asked to Describe any orientation

,work carried out by you and/or the school with children in preparation

'for beginning Grada'4. The data arelsummarizeein Appendix C, Table 106.

Grade 3 and 4 teachers, principals, and parents of Grade 4 children

were asked Do you favour a specific orientation program sip Grade 3

'children make the transition to the intermediate grade? Why or why

not? (See Appendix C, Tables 1C7 - 1081

Results

"No orientation work" was the response of 36% of Grads 3 teachers,

85% of Grade 4 teachers and 32% of principals when asked to describe what

preparation was done for'Grade 4. Of those who indicated that some work

is done; 33Z of Grade 3 teachers said they began "more Grade 4 type

work" (e.g. more independent activities, research projects, written

assignmentia. Orientation work by Grade 4 teachers who responded to

the question was neligible.
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In regards to a specific orientation program, a majority of Grade 3

teachers (65%), Grade 4 teacher (32.5%), Principals,(80%), and parents

of Grade 4 students (70%) did not favour such a program. The most

frequently (42% - 53%) given reason %y k11 groups was that it was un-

necessary.

Several Grade 3 and Grade 4 teachers wrote ,comments which express a

range of viewpoints oa this topic. Some representative comments are:

It would be very useful to get together with Grade 4

teachers to work out ways in which we might introduce
Grade 3's to the intermediate program. (Grade 3 teacher)

I would like to see the end of primary children being

'babied.' I think that given the opportunity to be
responsible, rrimary children will be responsible.

(Grade 3 teacher)

There is also a need for greater awareness by Grade 3

teacht,..s of the content of the Grade 4 curricula and

vice versa. Administrators should be careful to

discuss transition problems for students with teachers

who are teaching Grade 4 for the first time, especially

male teachers who are often unaware of the classroom

atmosphere that primary children are used to (Grade 4

teacher)

I would like to suggest an organizing of a 'bridge'

between the 3rd and 4th years for those who are so-

cially and physically mature but lack academic
skills, particularly in language arts. This should

be small in number and correspond to a Junior I

which bridges Grade 1 and Kindergarten. (Grade 4

teacher)

Summary of Chapter

Thic chapter examined three areas related to the transition from

Grade 3 (primary) to Grade 4 (intermediate). A summary of the results

for each area follows:
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1. Is the transition from Grade 3 to Grade 4 a Problem?

A majority of parents of Grade 4 children (78%) reported that

their child did not have, any difficblty making the transition

to Giade 4; 22% responded that their child had difficulty.

The percentage of boys and girls having difficulty as re-

ported by Grade 3 -and Grade 4 teachers and principals ranged

from under 5% to over 50%. The most frequently reported range

was 5 to 10%. More boys than girls seem to havedifftdulty

making the transition from primary to intermediate.

2. *Reasons for Children's Difficulty in the Grade 3 - 4 Transition

Half of the parents of Grade 4 children who had difficulty with

the,drade 3 - 4 transition stated that this was due to the

child's poor, academic preparation. Forty-six percent reported

that the school had helped or was helping; 27% indicated that

the school, could have provided help earlier.

Aere was general agreement among Grade 3 and 4 teachers and

principals that the primary reason for any difficulty was not

curriculum/instructional materials or teacher style/attitude or

social adjustment. Several teachers wrote comments indicating

a combination of a wide variety of factors was the reason for

any difficulty.

3. Programs/Activities for Children and/or Parents for, the Grade 3 -'4

transition

A majority of Grade 4 teachers (85%) and approximately one-third

of Grade 3 teachers (36%) and principals reported doing no orientation
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k

work. Of tbdee. who reported such work,:the most frequent
1

response was that they began "more Grade 4 type work."

The majority of Grade 3 teachers (65%), Grade 4 teachers

(82.5%), principals (80%) and parents of Grade 4 children

(70%) did not favour a specific orientation program to help

children make the Grade'3 -'4 transition because they felt it

was unnecessary. It was indicated that individual teachers

shbuld and could deal with any difficulties of individual

children.
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CHAPTEK VII

COMPARISON OF THE GRADE 3 & 4PRO8RAMS

Introduction

This chapter examines the following areas o he Grade 3 and

Grade 4 programs: (1) goals and objectives, (2) curriclum, (3)

instructional practices, (4) teacher background, experience, and

development, (5) parent involvement, (6) class size and organization,

and (7) support services.

It is important that Grade 3 and Grade 4 teachers be knowledgeable

about the similarities and differences of the various aspects of

both programs. Grade 3 teachers need to be aware of what the

children will be experiencing in Grade 4 and Grade 4 teachers need to

be aware of what the children have experienced in Grade 3 in order to

build on these experienced. Ideally, there should be communication

between these two levels in order to promote the best possible educa-

tional experiences for children in Grades 3 and 4.

Goals and Objectives

Background

In order to assess the degree of commonality of philosophy of

education betueen Grade 3 and Grade 4 teachers, these teachers, the
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principals and parents of Grade 4 children were to respond

to the statement:

Most primary and intermediate teachers in
this District have .similar philosophies of
education.

The data are presented in Appendix C, Table 109 and the results are

summarized below.

These groups were also askee. to respond to the following three

c.Latements:

1) Children learn differently in primary than in
interr:qdiate.

2) A child's self- concept is the most important
factor in his/her development.

3) The objectiv s of primary education are different.

The data from these items are reported in Appendix C, Tables 110-111 and

27.

Results

. A majority of Grade 4 teachers (52%) and principals (52%) agree

that most primary and intermediate teachers in this District have

aimilar philosophies of education. Grade.3 teachers are less sure

of tuts: 33% agree (no one strongly agrees), 36% don't know or

are neutral, and 31% disagree. As might be expected, a considerable

percentage (45%) of Grade 4 parents responded Don't know/Neutral.

Thirty-five p,L%cent of the parents felt the teachers aid not have

similar philosophies.

aqe Grade 3 teacher commented that it was necessary io "ensure

that teachers...within each school are working with similir philosophies

1.

9.
I.,1
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and goals."

One factor relevant to the philsophies and goals of teachers

is their opinion on whether or not children .*.n primary learn

differently than in.intermediate. Again, Grade 4 teachers and

principals had a similar response: 60% of the Grade 4 teachers

and 61% of the principals did not agree 0..at children learn

differently at these levels. The Grade 3 teachers were divided:

45% agreeing, 41.5% not agreeing. The response pattern to Grade

4 parents.was similar to that of the Grade 4 teachers (58% agreed,

'22% disagreed). Thus, there seems to be a_difference of opinion

among Grade 3 and 4 teachers, princiOals and Grade 4 parents as to

whether children learn differently in primary than in intermediate

gradel*.

Another factor related to the topic of philoqophies and goals

is the teachers' perceptions of the role of self-concept 4n the child's

development. There is majority agreement among Grade 3 teacherq (82%),
P

Grade 4 teachers (74%), principals (88%) that a Child's self-concept

is the most important factor in his/her development. In'summary,

elementary school teachers (K, 1, 3, 4) and principals share a common

viewpoint =led* importance of the child's self - concept although the

percentage of agreement is highest among Kindergarten teachers (93%)

and lowest among Grade 4 teachers (74%). (See Appendix C, Table Z7)

When soked to respond to the .statemet The objectives of primary

and intermediate education are different the majority of trade 3 teachers
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(53%), Grade 4 teachers (69%), and principals (79.5%) did not agree'

that these oblectives.were different. A majority of Grade 4 parents

(61%) thought these objectives were different. (See Appendix C, Tile

Curriculum

Background

Thlizi section examines the responses of Grade 3 teachers, Grade 4

teachers, principals and parents of Grade 4 children to statements on

the general effectiveness of the primary program, the.effectiveness

as related to basic skills, thp effect of`Grade 4 curriculum on

Grade 3, and the suitability of an integrated curriculum.

Results

The response to the statement:

The currenv primary program is effective as
a preparation for Grade 4.

was majority agreement Srade 3 teachers (89%), Grade 4 teachers

(83%), principals (95%) and Grade 4 parents (69%)'. It is interesting

that no pridc_pcd disagreed with this statemet. (See Appendix C,

Table 112.)

There was'even sronger agreement to the statement:

In general, the primary program, does a good
job of teaching most children the basic skills.

Ninety-eight percent of the Grade 3 teachers, 88% of the Grade 4

teachers, and 97% of the principals agreed with this statlemEnt. Not
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one principal or Grade 3 teacher disagreed with the statement.

(See Appendix C, Table 113.)

The basic skills are areas of concern for parents of Grade 4

chi:'-en. The range bf viewpoints is reflected in the following

comments by two Grade 4 parents:

4

In language arts, expressing your feelings is
important of course. My daughter writes very
intriguing stories, but honestly, the grammar
spelling, and punctuation would make your hail
stand on end.

I believe there should be a more holistic approach
to education. The three R's become less important
if the child has not learned to live with himself
and with, others.

A majority of Grade 3 teachers (72%), Grade 4 teachers (63%), and

principals (74%) disagreed with the statement that the Grade 3

program is becoming a watered -down version of Grade 4. (See Appendix C,

Table 114) This patEerh of response was similar tothat on the issue

of Kindergarten being a watered-down version of Grade 1.

There is a division of opinion among Grade 3 and 4 teachers and

principals about the statement

The most effective type of curriculum for the
intermediate grades is an integrated curriculum.

A majority of Grade 4 teachers (59%) and a near-majority (46%) of Grade 3

teachers agree. Thirty-seven percent of the principals' disagree.

(See Appendix C, Table 115). There was a higher percentage of agreement

about an integrated curriculum being the most effective curriculum for

primary: 54% of the principals agreed, 74% of the Grade p teachersland

48% of the Grade 4 teachers. (See Appendix C, Table 28)1.

12G
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Instructional Practices

Background

This section examines the topics of instructional materials/

activities, evaluation techniques, and grouping. In order to assess

the frequency of use of instructional
materials/activities, a list of

typical mateirals was provided and the teacher was asked to indicate

whether these were used daily, weekly,
monthly, occasionally or never.

The same procedure was used to assess the frequency of use of various

techniques of evaluation. Grade 3 and 4 teachers were also asked about

sharing information with one another and their use of grouping for

instruction.

Results

Grade 3 and 4 teachers reported using the following instructional

materials /activities most frequently: reading aloud to the class and

then teacher-made worksheets with the whole class. (See Appendix C,

Table 37). Grade 3 teachers used workbooks with individurtls and the

whole class least frequently; among Grade 4 teachers experience charts
and commercial worksheets with individuals'were used least frequently.

As the most frequently
used activities/materials are the same for

Grade 3 and Grade 4 there would be little change for the children
is this respect in moving from Grade 3 to Grade 4.

The traditional evaluation technqie used with young children is

observation. This was the most frequently used technique by Kindergarten
and Grade 1 teachers. When Grade 3 and Grade 4 teachers were asked to
respond to the

statement Observation is the most suitab4 evaulation

techr:que, 83% of the Grade 4 teachers disagreed while Grade3 teachers
were split (41% agree/48Z disagree). (See Appendix C, Table 116).

The teachers were given a list of
evaluation techniques'anasked

12"
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to indicate whether they used t 'hese techniques daily, weekly, monthly,

occasionally, or never. The most frequently used evaluation techniques

in both Grade 3 and Grade 4 were observation
withbut recording then

observation with recording (this was also the same order for Kindergarten

and Grade 1 teachers). The least frequently used techniques were case

studies and standardized tests. (See Appendix C, Table 42).

It is interesting that observation is the moat frequently used

evaluation technique by Grade 3 and Grade 4 teachers of whom 48% and

83% respectively do not consider it to be the most suitable evaluation

technique for intermediate grades.

For most teachers in Grades 3 and 4, part of the transition between

primary and intermediate is sharing information about the children going

into Grade 4. When asked if the Grade 3 teacher shared information about

these children, 100% of the G.rade 4 teachers responded affirmatively.

The most frequently shared information is anecdotal information and

test results: Thus, it seems that there is good communication between'

Grade 3 and Grade 4 teachers about the children who are making the

transition from Cr.ade 3 to Grade 4.

Reporting to patents is described later in this chapter.

In response to the question Do you group for instruction?, 96% of

the Grade 3 teachers and 91% of the Grade 4 teachers responded affirmatively.

(See Appendix C, Table 38). Of the Grade 3 and 4 teachers who report

using grouping,74% and 11% respectively use "ability" as the basis.

The areas most frequently toted for grouping in both Grate 3 and'Grade 4

/are reading and mathematics. (See Appendix C, Table 39 .
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Teacher Background, Experience and Development

Background .

The first part of this section examines teacher, principal, and

parent-percepilona of teacher role and teaching style. The next part

examines the educational bazkground and experience of teachers. . The

last examines teachers' attendance at workshops and conferences,

membership in professional organizations and journals read.

Results

The response to the statement

The role of the teacher is different in primary
than in intermediate

was majority agreement by Grade 3 teachers (56%) and Grade 4 parents

(75%) and disagreement by Grade 4 teachers (52%) and principals (69%).

This responie pattern is the same as that of teachers, principals

and parents to the different roles of Kindergarten and primary teachers:

parents and Kindergarten teachers seeing the roles as different and

principals and Grade 1 teachers seeing them-as the same (Appendix C,

Table 117).

A majority of Grade 3 teachers (86%), Grade 4 teachers (96%),

principals (85%), and Grade 4 parents (78%) agreed that The teaching

styles of primary teachers are different from those of intermediate

teachers. (See Appendix C, Table 118). As reported in Chapter VI,

neither teachers, principali nor parents'saw this as's primary cause

of difficulty for children making the Grade 3 - 4 tranTition.

-SOme comments on teaching styles included:

Intermediate teachers would do well to 'employ
some nrimary methods, but the curriculum load
is too heavy. (Grade 4 teacher)

I believe it is important that teachers of

1



intermediate grades be trained at that level
The teaching methods are not the,sai. for
'primary, intermediate, and high school. (Parentof Grade 4 child)

An examination of the training of Grade 4 teachers show that 75%

have & bachelor's degree and 7% have a taster's degree. (See Appendix C,

Table 85). Grade 3 teachers and principals have a higher percentage of

master's degives.

When asked to give the number of courses in primary and-intermediate

reading/children's literature, 16% of Grade 3 teachers and 61% of the

Grade 4 teachers responded. that they had no primary'level'reading

courses; 36% of the primary teachers and 8% of the intermediate teachers
had no intermediate level reading courses. Thus, it seems, that, based

on reported coursework, Grade 3 teachers are more familiar with intermediate

reading instruction than Grade 4 teachers are with primary reading

instruction. (See Appendix C, Table 84).

Most teachers (ig 1, 3, 4)'have completed at least part of their

teacher training at one of the three universities in B.C. (Appendix C,

Table 86). Seventy percent of Grade 3 and 85% of Grade 4 teachers

Mold Professional certificates with Grade 4 teachers having the highest

percentage of Professional certificates among Kindergarten,. ,Grades 1,

3 and 4 teachers.

A summary of the number of years of experience of Grade 3 and Grade 4

teacher's is given in Appendix C, Table 119. In the context of the-

transition from Grade 3 to Grade 4, it is worth noting Tat 62% of

the Grade 3 teachers report some teaching experience at /the inter-

mediate level while 43% of the Grade 4 teachers have might Grades 2

or 3. This "overlapping" experience should help the Grade 3 and 4 teachers

be more knowledgeable as to the content, methods, and materials common
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to the other grade.

One commonly accepted method to help upgrade and help teachers

stay updated is attendance of workshops planned to meet their needs.

Forty-six percent of Grade 3 teachers agreed and 33% disagreed that

There should be more in-service and professionaldevelopment activities designed specifically forGrade 3 teachers.

Half of the Grade 4 teachers agreed that There should be more in-service
and professional

development activities designed specifically for Grade 4
teachers; 37% disagreed. (See Appendix C, Table 90). This pattern is
similar to that of Kindergarten and Grade 1 teachers and leads to the
conclusion that most teachers, at all levels, do not feel the current
in-service and professional development activities are sufficient to
meet their specific

grade-level needs: One Grade 3 teacher commented:

Primary teachers are dedicated, and competent.They do not need more in-service:they need to'beprovided with time to prepare and utilize ideasand materials.

Approximately ten percent of the written
comments of Grade 3 and 4 teachers

(especially Grade 4) stated_the need for preparation
time, more release

time, etc. It seems a significant number of teachers feel frustrated
because of the lack of time to accomplish everything they feel should
be done.

Another commonly accepted method to help upgrade and help teachers
stay updated it membership in professional organizations and attendance
at professional conferences. Membership in

professionaliorganizations
and attendance of professional conferences since September 1978 are
summarized in Appendix C, Tables 92 - 93.

As expected, a large percentage of Grade 3 and Grade 4 teachers
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and principals belong to the B.C.T.F. and /or the G.V.T.A. It may be
significant that all the-organizations listed on Table 92 are local
or provincial

organizations. There appears to be little interest in
national or international organizations.

Of the Grade 3 and 4 teachers who indicated the number of conferences
attended since September 1978, 41% of the Grade 3 teachers and 482 of theGrade 4 teachers

reported attending one or two ccnferenceS
while 48%

of the Grade 3 and 43% of the Grade 4 teachers
attended between 3 and 6.

(See Appendix C, Table 93).

Yet another commonly accepted method of staying current in the
4

developments in one's area is the reading
of professional journals. The

journals read most frequently by Grade 3 and Grade 4 teachers are
B. C. Teacher a"d Instructor. (See Appendix C, Table 94).

Parent Involvement

Background

As stated in Chapter IV, there was a very high
petcentage of

agreement among
teachers, principals, and parents that the Kindergarten

teacher is in a unique position
to begin a continuing parent-teacher

relationship. This section examines this
relationship at rte Grade 3 - 4

level.

In order to assess this partnership, teachers, principals, and
parents were asked their opinions on the practice of parent involvement,
actual and preferred types of contact with parents, actull an4 preferred
types of parent

assistance in the classroom\ parent interest in parti-
cipation and possible obstacles to parent

involvement, pirent education,
and what parents like and dislike about their child's school.
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results

In order to assess the relative degree of parent involvement,

teachers, principals, and parents were asked to respond to the

statement There should be more parent involvement in the Grade 4

Program

Mere was majority agreement by principals (65%) and Grade 4

parents (60%) while Grade 4 teachers were divided (44% for, 45% against).

Some representative comments which reflected a range of viewpoints were:

I am more interested in enhanced involvement
of parents...(Grade 4 parent)

There should be less parent involvement in the
classroom, they are not professionals and
could pass on bad reading habits to the children
(Grade 4 parent).

In response to'the statement Most parents are not interested in

being actively involved in'the Grade 4 programithe majority of

principals (51%) agreed while Grade 4 teachers and parents were

divided 43%/35% and 442/22% respectively. (See Appendix C, Table 121).

The same pattern of response was seen in regards to the Kindergarten

and primary programs with the exception that most Kindergarten and Grade

1 teachers thought parents were interested.

Grade 3 and 4 teachers and Grade 4 parents were asked to report

the frequency (daily, weekly, monthly, occasionally, or never) of

types of contact with parents: telephone calls, informal

lettere, informal conferences, scheduled confe

meetings, report cards, home visits

room for observation. In

their preferred f

to thes

nine

notes, news-

rences, group parent

, and parental visits to the class-

dition, the parents were ai3ked to indicate

equenc" for each type of parent contact. The responses

items are presented in Appendix C, Tibles 122-125.
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The pattern of contact with parents by Grade 3 and 4 teachers is

the same. The "typical" teacher's contacts with parents consist of monthly

newsletter and an occasional telephone call, informal note, informal or

scheduled conference, group parent meeting, and report card.' She/he

never does home visits (See Appendix C, Tables 122-123).

The "typical" grade 4 parent reported she/he receives a monthly

newsletter, an occasional informal or scheduled conference, and report

card. She/he never receives a telephone call, informal note, home

visit or attends a group parent meeting. (See Appendix C, Table 124).

The "typical" parent, reported preferring a monthly newsletter, an

occasional telephone call, informal note, informal or formal conference,

group parent meeting, report card and never receiving a home visit.

(See Appendix C, Table 125).

In summary, it appears that in general the most frequent type of

reporting to parents by Grade 3 and 4 teachers is a montly newsletter

and the least frequent is the home visit. This conforms to the prefer-

ence of Grade 4 parents: This is the same pattern of contact reported

and preferred by Kindergarten and Grade 1 teachers and parents.

A comparison of the mean values of frequency of parent assistance

as reported by Grade 3 and Grade 4 teachers shows a very similar

pattern of use of parent assistance (See Appendix C, Tables 126-127).

Of the Grade 4 parents who responded to the question asking for the

frequency of their assistance in the classroom, a very high percentage

reported that theylnever waste! in the classroom for an6, of thc nine

types of parent assistance listed (See Appendix C, Table 128).

)

When asked to Desoribe,the parent involvement in your program

during the past 5 days, most Grade 3 and Grade 4 teachersAsponded
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that there was one. (See Appendix C, Table 56). In summary, there
appears to be less

parent involvemenvin Grades 3 and 4 than in, Kinder-
garten and Grade 1.

Grade 3 and 4 teachers and Grade 4 parents
were asked to respond

to the question If you think there are obstacles to increased parent
involvment, what are the major ones? Grade 3 and 4 teachers and Grade 4
parents identified the major obstacle as working

parents. (See Appendix.C,
Tables 59 - 60). This finding was supported by the written coents
of Grade 4 parents indicating that many were working and/or single
parents.

As mentioned in Chapter !V, there-has been an increase in the
number and type of parent

education/parenting courses in the past
ten years. In order to assess if there was a perceived need for
such a program, Grade 4 parents were asked Do you think courses on
parenting/parent education should be nude available

to parents in
this District? Eighty -two percent of the Grade 4 parents responded

,affirmatively and, of this group, eighty-one percent said they would
attend if the classes were held in a nearby location at a convenient
time. (See Appendix C, Table 62). In contrast to the majority

response,
one Grade 4'perent wrote 'I did attend a set of classes on this a few

1 years ag-...I was not impressed and did not learn anything."
Grade 4 parents were asked what they liked best about their child's

Grade 4 and what they liked least (replication of the Gallup Poll
items discussed in Chapter IV). Grade 4 parents respond4d that what they
liked best were (1)'the teacher, and (2) special

programs/activities
for the children

(See Appendix C, Table 129). This was the same
response as Kindergarten

and Grade 1 parents.
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This same pattern of response was seen in the least liked aspects:

class size and-then "nothing else" or the lack of a specific activity

(e.g. Trench).

Several Grade 4 parents wrote comments abOut their child's

_teacher, these included:

As a former teacher with 15 years of experience
mostly at the Grade 4 level, in several countries
including...Canada, I would like to say that I

. think the teachers here do a fantastic job in
every way.

. Class Size and_ Organization

Background

A rekriew of the research on class size was presented in Chapter V.

In addition to class size, this section examines the adequacy of physical

space and equipment/materials.

As uas reported in the previous section, Grade 4 parents least liked

the clads size of their child's Grade 4. This finding was supported

in the response of parents, teachers, and principals to the statement

that The intermediate program would be improved if class size were

reduced. Seventy -nine. percent of the Grade 4 teachers, 83% of the

principals and 62% of the Grade 4 parents agreed with this statement

(See Appendix C, Table 80). The topic of class size was freqeuntly

commented on by teachers and parents

t think classed are too big! Not enough
individual attention! (Gradd 4 parent)

I want to emphasize that the pupil/teach r
ratio is too high and teachers need morel
help. (Grade 4 parent)
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Schools with special needs should be given
extra staff--the pcint system ignores the
clientele. (Grade 3 Teacher)

When asked, to suggest an ideal (although
realistic) n,mber of children

per intermediate class, '83% of the principals and 36% of the Grade 4

:teachers wrote 25 - 26 children, The second wst frequent response by

both groups was 19 - 20 children. (See Appendik C, Table 81).

In order to assess adequacy of space and equipment, Grade '3 an? 4

teachers were asked to respond to two statements:

1) there is adequate physical space in my classroom.

2) There is an adequate amount of equipment and materialsin my classroom.

The teachers were later asked

If you could add equipment or materials or improve
the physical space in your aass,room, what would
be the top priority item?

The data foi these items pre presented in Appendix C, Tables 66-68.

A majority of Giade 3 and Grade 4 teachers agreed there is adequate

space; equipment and materials in their classrooms. The priority item

to improve their classroom
was shelves/storage'for Grade 3 teachera and

A-V/electrical equipment (especially mini-cmputers) for Grade 4 teachers.

Support Services

Background

This section examines the support services availab.e to teachers

and their frequency of using these svices. First, techers were

asked to agree/disagree with the statement that they were receiving

adequate support and if the children and their families were. Then



- 123

they were asked to indicate how frequently (very frequently, often,

sometimes, seldom, -never) they used the following professional/para-

professional assistance: school nurse, speech therapist, audiologist,

learning assistance class teacher, teacher aide, psychologist/counsellor,

commwity resource person, other teachers, subject matter specialists,

parents, and older pupils in that school.-

Results

A majority of Grade 3 teachers (75%) and Grade 4 teachers (762)

agreed that they received adequate support frvm District staff (e.g.

supervisors, resource centre staff, etc). (See Appendix C, Tablr 69)

Forty-four percent of the Grade 3 teachers and 414 of the Grade

4 teachers agreed that there were sufficient support services for

children and families in this District; 43% of the Grade 3 and 44% of

the Grade 4 teachers disagreed. (See Appendix C, Table 70).

Based on the mean values for frequency of use of professional and/or

para-professional assistance, Grade 3 and Grade 4 teachers most frequently

use (1) learning assistance class teacher, (2) teacher aide, and (3)

school nurse. This is the same listing given by Grade 1 teachers.

(See Appendix C, Table 71).

When asked Do you receive sufficient help from learning assistance

people? 85% of the Grade 3 teachers and.83% of the Grade 4 teachers

responded affirmatively (as did Kindergarten and Grade 1 teachers).

Of the Grade 3 and 4 teachers who responded negatively, the most frequ-

ently given suggestiOn to improve this situation was to/provide more

time for their specific grade level. (See Appendix C, Table 72)
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Summary of Chapter

This chapter examined seven areas related to the Grade 3 and Grade 4
programs. A summary of the results of each of these areas follows:
1. Goals and Objectives

A slight majority of Grade 4 teachers and principals think that

most primary and intermediate teachers in the District have similar

,philosophies of education. Grade 3 teachere are divided. The

same pattern of response was seen about primary and intermediate
children learning_ similarly. A majority of Grade 3 and 4

teachers and principals agreed that a child's self-concept is the

most important factor in his/her development. These groups agree

that the objectives of primary and intermadiate education are the
same while parents disagree.

2. Curriculum

A majority of Grade 3 and 4 teachers, principals and Grade 4

parents agree that the current primary program is effective as a

preparation for Grade 4 and is doing a good job of teaching most

children the basic skills. A majority of Grade 3 and 4-teachers

and principals did not agree that the Grade 3 program is becoming

a watered-down version of Grade 4. Teachers tended to favour an

integrated curriculum in the intermediate
grades; principals did

not.

3. Instructional Practices

The most frequentlgiused
instructional activites/makerials by

Grade 3 and 4 teachers are reading aloud to childrein and teacher-

made worksheets with the whole class. Th5,most frequently used
evaluation technique at both levels is observation without and
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with recording although Grade 4 teachers disagree with and Grade'3

teachers are divided on the statement that Observation is the most

suitable evaluation technique. All Grade 4 teachers reported that

the Grade 3 teacher shares information about children coming into

the intermediate level; most frequently shared information is

anecdotal information and test results. Ninety-six percent of

Grade 3 teachers and 91 2 of Grade 4 teachers report grouping for

instruction usually on the basis of ability and in the areas of

ma .Imatics and reading.

4. Teacher' Background, Experience and Development

A majority of Grade 3 teachers and Grade 4 parents agree that the

role oc te..cher is different in primary than in interned-ate;

Jrade 4 teac,hers and principals disagreed. All four groups Agreed

that the teaching styles of primary and intermediate teachers are

different. Seventy-five percent of Grade 4 teachers have a B.A./B.S./

B. Ed. and 7% have a M.A./M.S./M.Ed. Seventy percent of Grade 3

and 85% of Grade 4 teachers hold a Professional certificate.

Sixty-two percent of the grade 3 teachers report some teaching

experience at the intermediate level while 43% of the Grade 4

teachers have taught Grades 2 or 3.

Based on reported coursework, Grade 3 teacher.; are more familiar

with intermediate reading instruction than Grade 4 teachers are

with primary reading instruction. Half of the Grade 4 teachers

felt there should be more in-service designed specifically for

Grade 4 teachers. This is similar to the responselof teachers at

. ocher grades which may mean that most teachers do not feel that the

current in-service and professional development activities are
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sufficient to meet their specific needs. Many teachers wrote

comments on the need for preparation time. The same pattern of

in
membershipiprofessional'organizations is true for Grade 3 and 4

teachers as for Kinderearten. Grade 1, and principals: all local

or provincial organizations and no national or international ones.

The nost frequently read professional journals are B. C. Teacher

and Instructor.

5. Parent Involvement

The majority of principals and Grade 4 parents agree that there

should be more parent involvement in the Grade 4 program; Grade 4

teachers are divided (44% v, 45%). Principals did not think

most parents were interested in being actively involved in the

Grade 4 program; opinion of Grade 4 teachers and parents was divided.

The most frequent type of reporting to parents is a monthly tiewi-

letter and the least frequent issa home visit; this conforms to

Grade 4 parents preferences. A high percentage of parents reported

never assisting in the classroom and most Grade 3 and 4 teachers

reported no parent involvement in their classroom in the past fiVe

aays. There appears to be less parent involvement in Grade 3 and 4

than in Kindergarten and Grade. 1. The major obstacle to increased

parent involvement is seen as working patents by Grade 3 and 4

teachers and Grade 4 parents. Eighty-two percent of the Grade 4

parents thought courses on parenting/parent education should be

made available in this District and eighty-one perlent of these

parents said they would attend if the classes wereiheld in a near-

by location at a convenient time. What Grade 4 paentslike best

about their child's school are (1) teachers and (2) special programs/

activities; they least like the, class size.
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6. Class Size and Organization

A majority of Grade 4 teachers, parents and principals think the
intermediate program would be improved if class size were reduced
(25 - 26 is seen as a realistic

number of children per class).
A majority of, Grade 3 and 4 teachers

think they have adequate
space, equipment, and materials. If they could. add anything, Grade 3
teachers would add shelves and storage; Grade 4 'teachers

V./elect-rical equipment (especially mini-comouters).
7. Support Services

The majority of Grade 3 and.4 teachers agree that they have adequate
support from District staff and learning

assistance peop:e.' Grade
3 and 4 teachers are both divided on the existence

of sufficient
support services for children and families in this District. The

professional/para-professional assistance used most frequently by
Grade 3 and 4 teachers are (1) ,learning

assistance class teacher,
(2) teacher aide, and (3). school nurse.
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CHAPTER VIII

SUMMARY, IMPLICATIONS AND RECOMMENDATIONS

This study was initiated by the Commission on Education for the

Board'of School Trustees of Greater Victoria School District to examine

the Kindergarten and Primary programs with special emphasis on children's

orientation to school and various aspects related to their transition

to Grade 1 and the later transition from Grade 3 to Grade 4. Some of

these related aspects included coals /objectives, instructional practices,

role of parents, background and selection of Kindergarten teachers,

organization and-administration (e.g. class size, timetables, early

admission, support services, etc.).

The primary strategy for gathering information was the use of

questionnaires to all teachers in Kindergarten, Grade 1, Grade 3, and

Grade 4, all principals, and a stratified random sample of parents whose

children are enrolled in Kindergarten,Grade 1, and Grade 4.

The following summary of 'the results is organized into seven

sections which' correspond to the major areas of investigation in this

study as described in Chapter I. 'A chapter reference,follawing each

finding, directs the reader to a- specific chapter for, more detailed

information. Recommendations follow the summary of findings.

I. The Initial Adjustment and Orientation of Kindergarten Children.

A. Nearly all Kindergarten teachers, principals, 4.141 parents
of Kindergarten childrer agree that the transitlion into
Kindergarten is very important in setting the done and determ-
ining how a-child will feelabout school. ( Chaper II)
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B. A high percentage of Kindergarten teachers and principals
think some children have difficulty adjusting to Kinder-
garten. These children are most frequently boys. Few
parents indicated that their child had difficulty adjusting
to Kindergarten. (Chapter II)

C. Some parents volunteered the information that their child
did not have problems bedause of previous enrolment in a
preichool program. (Chapter II)

D. Nearly all Kindergarten teachers do some type of orientation
work with parents and/or children in preparation for-beginning
Kindergarten. The most frequent type of orientation is a
visit by the children to the Kindergarten ddring the Spring
prior to their registration. (Chapter II)

Z. There is strong support among Kindergarten teachers, principals
and parents of Kindergarten children for program for parents

which would explain the Kindergarten program and answer their
questions prior to or at the beginning of Kindergarten.
(Chapter II) Parents at all levels commented that they would
like more information on what was expected of their child
during the ytir and what the child would be doing. (Chapters II,
III, IV, and VII)

F. The majority of Kindergarten teachers, principals and parents
of Kindergarten children is satisfied with the current policy
of admission to Kindergarten in September if the child will
be five years old before December 31. A policy,of early
admission is more favoured by parents than by teachers and
principals. The ,most frequent reason given by teachers and
principals for not favouring early admission is the problems
associated with determining readiness for school. (Chapter V)

G. The Kindergarten teachers and principals support the concept
of a shortened Kindergarten day during the first few weeks of

school. On the other hand, parents of Kindergarten children
are almost equally divided between agreement and disagree-

ment. Some parents think that a shortened day was unnecessary
for children who have had previous experience in preschool
programs (e.g. day care). (Chapter II)

H. Greater Victoria refledts the national trend of increasing
enrolments in preschool programs. Of the parents of Kindergarten

children who responded to this questionnaire,'83% have had one
or more children enrolled in some type of preschool program.

(Chapter V)

ti
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I.
Kindergarten teachers and principals agree on the

desirability
of Kindergarten

teachers trying to establish regular contact
with preschools and day care centres near the school.

Of the
Kindergarten teachers who report contacts

with preschooland/or day care centres, the most frequent is "personalcontacts."
One-fourth of the Kindergarteu teachers report

"no contact.`_' (Chapter V)

J. Mgt Kindergarten teachers, parents of
Kindergarten and Grade ,1

children agree that children who have attended preschool
and/or day care programs are generally

more ready for Kinder-
garten than

children who have not had, these
experiences. Amajority,of Grade 1 teachers disagree and principals are

almost equally divided between agreement and
disagreement.

(Chapter V)

K. A majority of principals do not favour publicly funded pre -
T4ndergarten classes while a majority of parents of Kinder-garten (62%) anC Grade 1 children (52%) do.

Kindergarten
teachers and Grade 1 teachers are nearly

equally dividedbetween agreement and
disagreement on this issue. (Chapter V)

II. The Transition of Children from Kindergarten to_grgde 1,

.A. ft high
percentage of the Kindergarten teachers, Grade].teachers,, and principals think some children

have difficultymaking this
transition. Of the Grade 1 parents who responded,

one-quarter think their child had difficulty at this time.
(Chapter III)

B. The
reported-percentage of children having difficulty varies

greatly although fewer girls seem to have
difficulty masking

the transition prom Kindergarten to Grade 1 than do boys.
(Chapter III)

C.
Eleven Kindergarten

teachers reported retaining between 1%
and 10% of tLe children.

Five teachers
reported 10% - 100%

of their
Kindergarten class was placed in a transition

class..
Many teachers do not seem to have the option of transitionclasses and must retain children or send them

to Grade 1.(Chapter III)

D.
Kindergarten teachers, Grade 1 teachers,

principals, and parents
of Grade 1 children who had difficulty making the K-1 transi-tion, identify three "areas" of possible difficulty (1) immat-
urity (reported

by Kindergarten and Grade 1 teachers), (2) health
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reasons and "general
-...adiness" (principals), and (3) increaseof expectations for children in Grade 1 (parents of childrenwho had difficulty). (Chapter III)

E. Kindergarten teachers, Grade 1 teachers,
and principals-mastfrequently lint "giving the child more time to mature", asthe advantage of a K-1

transition class followed by "per-mitting the child more time to master specific skills." Allthree of these groups most frequently and
specifically in-dicate that there are "no disadvantages"
to transition classes

when asked to list the
disadvantages of transition classes.(Chapter III)

F. There was a relatively high percentage of agreement betweenprincipals, Kindergarten and Grade 1 teachers on the need formore coordination
of Kindergarten

and,primary grade programsand more
communication between Kindergarten and Grade 1teachers. Thii would

promote understanding by all teachersof the expectations upon them, as well as to promote a moreeffective transition for children from one level to another.(Chapter III)

G. View Royal has developed an orientation program for childrenand their parents during the Spring of Kindergarten with afollow-up in September. The program has been evaluatedpositively by parents, teachers, and District supportpersonnel. (Chapter III) .

H. A majority of the Grade 1 teachers and Kindergarten teachersagree with the principals and parents of
Kindergarten childrenand Grade 1 children that provision should be made for thosechildren for whom less than a full year of Kindergarten issufficient. (Chapter III)

I. Nearly all Grade 1 teachers
reported that the Kindergartenteacher shared

information (most 'requently anecdotal information,information on special
learning problems, and test scores) onthe children about to begin Grade 1. (Chapter IV)

III The Transition of Children from Grade 3 to Grade 4.

A. A majority of parents of Grade 4 children report that their child
did not nave any difficulty ma!ing the transition to Grade 4;22% report that their child had diificulty. (Chapter VI)

14
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B. The percentage of boys and girls having difficulty as re-
ported by Grade 3 and Grade 4 teachers and principals ranged
from 5% to over 50%. The most frequently reported rangewas 5 to 10%. More boys than girls seem to have difficulty
making the transition from primary to intermediate. (Chapter VI)

C. Half of the parents of Grade 4 children who had difficulty
with the Grade 3 - 4 transition stated that this was due to the
child's poor academic prepartion. Forty-six percent report thatthe school had helped or was helping; 27% indicated that they
thought the school could have provided help earlier. (Chapter VI)

D. A majority of Grade 4 teachers and approximately one-thid ofGrade 3-teachers and principals report doing no orientation
work. (Chapter VI)

E. The majority of.Grade 3 teachers, Grade 4 teachers, principals
and parents of Grade 4 childrendo not favour a specific
orientation program to help children make the Grade 3 - 4
transition because they feel it is unnecessary. It was
indicated that individual teachers should and could deal with
any difficulties of individual children. (Chapter VI)

F. All Grade 4 teachers report that the Grade 3 teacher shares
information about the children making the transition to the
intermediate level; most frequently shared information is
anecdotal information and test results. (Chapter VII)

G. A majority of Grade 3 teachers- report some teaching
experience at the intermediate level and almost half of the
Grade 4 teachers have taught Grades 2 or 3. (Chapter VII)

I. Based on reported course 'Iork, Grade 3 teachers are more
familiar with intermediate reading instruction than Grade 4
teachers are with primary reading instruction. (Chapter VII)

IV. The Goals, Objectives, and Instructional Practices in Kindergarten

and Primary.

A. There is over-all agreement among Kindergarten( and Grade 1
teachers, principals, and Kindergarten parental in their
selection of reasons for including Kindergarten in the
school system. (Chapter IV)
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B. The Kindergarten teachers do not think there is a clear
understanding of the goals of Kindergarten among administration,
teachers, and parents. Principals' opinions are mixed.

(Chapter IV)

C. Principals and Kindergarten teachers agree that because the
Kindergarten is less formalized, it seems to be the least

defined of the grades. (Chapter IV)

D. There is a very high level of agreement between Kindergarten
teachers and Grade 1 teachers on the value of forty-three
objectives for the Kindergarten child. The majority of
Kindergarten and Grade 1 teachers disagreed with the statement
that the objectives of Kindergarten and primary education are
different. (Chapter IV)

E. Grade 1 teachers would like a more specific statement of
Kindergarten goals and objectives while Kindergarten teachers

have mixed opinions. (Chapter IV)

F. Although there seems to be gederal agreement on goals and

objectives for Kindergarten there is not agreement among
Teachers, principals and parents as to the role of reading

in the Kindergarten. Written comments of Kindergarten parents
indicate diverse viewpoints on the roles of play and reading

in the Kindergarten. (Chapter IV)

G. A majority of Kindergarten parents and principals agree that

Kindergarten children who are ready should be taught to read.
Kindergarten teachers are equally- divided on this issue while

Grade 1 teachers disagree. (Chapter IV)

H. The majority of Kindergarten teacaers and Grade 1 teachers

disagree with use of more formalized reading/reading
readiness programs in Kindergarten. Principals have mixed

opinions and Kindergarten parents favoured such programs.

(Chapter IV)

I. The majority of Kindergarten teachers, Grade 1 teachets,and

principals do not think the Kindergarten progiam is becoming a

watered-down version of Grade 1. The same is true for the

Grade 3 prcaragbecoming a watered-down version of Grade 4.

( Chapter IV)
I .
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J. A majority ofKindergarten teachers, Grade 1 teachers and
principals agree that the most effective type of Kindergarten
curriculum is an integrated c-,..:.rriculm and that much of the
Kindergarten program should be organized around activity
centres. (Chapter IV)

K. There is unanimous agreement among Kindergarten teachers,
Grade 1 teachers, and principals that classroom teachers
should do more screening of Kindergarten children for identi-
fication of learning disabilities. (Chapter V)

L. The most frequently used evaluation techniques by Kindergarten,
Grade 1, Grade 3, #2-..td Grade 4 teachers are (1) observation
without recording and (2) observation with recording.
(Chapter IV and VII)

M. Teachers of Grades 1, 3, and 4 report grouping for instruction
usually on the basis of ability. Most Kindergarten teachers
use grouping based on a combination of criteria (e.g. ability,
social, interest, etc.) Kindergarten, Grade 1, 3, and 4
teachers use grouping most frequently for reading and mathematics
instruction. (This seems to be a contradiction to their dis-
agreement with the use of more formalized reading/reading
readiness programs in the Kindergarten.) (Chapter IV and VII)

N. The activities/materials used most frequently in Kindergarten
and Grade 1 are free play and reading aloud to children. The
least used material in Kindergarten is the workbook. It is -A

used with greater frequency in Grade 1 and this use continues
to increase into Grade 4. The infrequent use of workbooks by
Kindergarten teachers may reflect their disagreement with the
use of more formalized reading/readiness programs in Kindergarten.
(Chapter IV and VII)

0. A majority of the Kindergarten teachers agree that the present
curriculum guide, Resource Book for Kindergartens, is
adequate for their needs. Many teachers wrote they did not
want the Kindergarten curriculum to be highly prescriptive.
(Chapter IV)

P. A majority of Grade 3 and 4 teachers, principals and Grade 4
parents agree that the current primary prograal is effective
as a preparation foi Grade 4 and is doing a good job of
teaching most children the basic skills. (Chapter VII)
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Q. Grade 3 and 4 teachers and principals agree that the objectivesof primary and
intermediate education are the same whileparents disagree. (Chapter VII)

V The Involvement and Role of Parents in Kindergarten, Grades 1,

3.AM 4,

A. Negrly all Kindergarten teachers, principals, and Kindergartenparents agree that the Kindergarten teacher is in a uniqueposition to set the stage for continuing parentteacherrelationships. (Chpater IV)

B. The majority of Kindergarten teachers and Kindergarten parentsagree that there should be more parent involvement in theKindergartens Principal opinion is divided. (Chapter IV)

C. The majority of principals and Grade 4 parents agree that tfiereshould be more parent involvement
in the Grade 4 program; Grade 4teachers are divided. (Chapter VII)

D. A majority of Kindergarten teachers, Grade-1 teachers, principalsand parents of Grade 1 children
agree that there is greaterparent involvement and contact in Kindergarten than Grade 1.There appears to be a greater parent involvement in primary thanin intermediate grades. (Chapter IV and VII)

E. Kindergarten teachers indidate that most parents are interestedin parent
involvement; Kindergarten

parents have mixed opinion's;principals disagree. 'Principals-do not think most parents areinterested in being actively involved in the intermediateprogram; Grade 4 teachers and parents are of divided opinion.(Chapter IV and VII)

F. Most Kindergarten and Grade 1 teachers report having theassistance of parents in the classroom
occasionally. Althoughboth use a variety of types of assistance, the Kindergartenteech rs use it more frequently.

Most Grade 3 and 4 teachersreport no parent involvement in their classrooms exceptfor occasionally assisting on a field trip or acting as aresource person. (Chapters IV and VII)

OG. The majority of Kindergarten, Grade 1 and Grade 4 parents reportthey have never assisted in the classroom. (Chapter IV and VII)
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H. The major
obstacle to increased pa ent

involvement is
working

parents (reported by
principals;

Kindergarten, Grade
1 and 4

parents; Grade 3 and 4
teachers), teacher attitude

(Kindergarten teachers), and parents as a disruptive force
(Grade 1

teache'rs). Written nice ante by
parents indicated

they would like to be more
involved but are workIng or feel

unwelcome.
(Chapter IV and VII)

I. The most frequent
,type of reporting to parents by

Kindergarten,

.Grade 1, Grade 3, and Grade 4 teachers is a monthly newsletter

and the least frequent is the home visit.
This conforms with

the
preferences of parents of

Kindergarten,'Grade 1, and Grade 4
children. (Chapter IV and VII)

J. What
Kiqdergarten Grade 1 and Grade 4 pared like best about

their
child's'school are the

teacher.and
the specialprograms/activities. What they

liked least ate class size and
lack of specific

programs/activities (e.g. French). Parents.

r are
very supportive of the schools an the second or third most

frequent response to what they liked 3= st is that
they could

think of
nothing else to mention. (C1 ;ter IV and VII)

K. The majority of
Kindergarten, Grade 1, and 4 teachers,

principals, and
Kindergirten, Grade 1 an '4 parents agree that

parenting/parent education courses should be made
available to

parents in thii
District. Of those

parents who
indicated such

a program
should be

available, 83% of
Kindergarten parents, 90% of

Grade 1 parents and 81% of Grade 4 parents said they would
attend if the classes ware held ia a nearby

location at a
convenient time. As 90 - 97% of these

parents have attended
a meeting,

social occasion, etc. at aocal school in the past
year, this might ue 1 suitable

location. No data were
gathered as to what

:A.ganizati,on(s) should be
llsponsible

for such a course.
(Chapter IV and VII)

VI The Selection,
Assignment,

Professional
Preparation,

Experience.- and
De*elopment of

Kindergarten Teachers..;

A. The usual
District procedures for the

selection and hiring of.
teachers are followed for

Kindergarten Leachers. (Chapter V)
B.

Qualities judged to be
impo7:ant by ,District personnel involved

in hiring
are training in

Kindergarten/Early Childhood
Educatio,, 2 .d experience

at this level (if possible).
-(Chapter
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C. There is a high degree of
agreement among Kindergartenteachers Grade 1 teachers,
principals, ana parents ofKindergarten children that Kindergarten teachers shouldhave appropriate Early Childhood

Education/Kindergartentraining and apprwriate experience. (Chapter V)

'D. Half of the Kindergarten teachers have completed a B.A./B.S,/B.Eddegree; this is the smallest
percentage among teachers (K, 1, 3, 4)and principals.

Kindergarten teachers have the highest per-centage Of Standard
certificates among teachers (I 3, 4).Nearly all teachers .( K, 1, 3, 4) have

attended workshopsand/or conferences in the past two years (Chapter V and VII)

E. J11 but one Kindergarten teacher hired in the past three yearshad some course work or experience in
Kindergarten (Chapter V)

F. Only 4% of the Kindergarten teachers io responded have notraining in Kindergarten. Only 1 prin allreported teachingexperience in Kindergarten and 74% of the principals reportedno formal course work in
the.Kindergarten area. (Chapter V)

G. Nearly half (46%) of the
Kindergarten teachers have betweensix and ten years experience

tn.Kindergarten. (Chapter. V)

H. Most Kindergarten
teache;s, Grade 1 teachers, and principalsagree that most Kindergarten teachers in this District have agood preparation/background for teaching Kindergarten.(Chapter V)

1. The assignment procedure for Kindergarten teachers is theusual District procedure. (Chapter V)

J. The structure oi Kindergarten permits half-time( assignmentswhich are,othetwise,
relatively few. It is resported thatteachers assigned to these positions

meet the same criteria re-quired of full-time Kindergarten teachers. (Chapter V)

K. A majority of'teachers (K, 1, 3, 4) agree that there shouldbe more in-service and
professional-developmeht activitiesdesigned specifically for their own grade level. (Chapter Vand VII)

L. Membership in professional organizations by teachers(K, 1,3 , 4) and principals is
almost exclusively in local. and provincial

organizations. (Chapter V and VII)
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M. The professional journal read most frequently by Kindergarten,
Grades 1, 3, and 4 teachers and principals is B. C. Teacher.
Other journals read most frequently by teachers are Prime Areas,
and Instructor. (Chapter V and VII)

4

VII The Organization and Administration of Kindergarten, and Primary

PrOgrams. °

A. The majority'of teachers (K, 1, 3, 4), principals and parents
of Kindergarten,Grade 1 and Grade 4 children agree that the
Kindergarten/Primary/Intermediate program would be improved if
class size were reduced. Kindergarten teachers most frequently
indicate 17 - 18 children as an "ideal (although realistic)
number" per Kindergarten session; Grade 1.and 3 teachers
indicate 19 - 20 for Grade 1 and Grade 3 respectively;
Grade 4 teachers indicate' 25 - 26 children.(Chapter V and VII)

B. Many teachers wrote comments that class size should take into
account special problem and be adjusted accordingly (e.g. a
Kindergarten class of 15 children that included three children
who could not speak English might be considered equivalent
to a class of 18 children with no special needs). (Chapter V
and VII)

C. A majority of, teachers and principals agree that there is
adequate support from District staff (e.g. supervisors,
resource centre staff, etc) and learning assistance people.
A majority of Grade 1 teachers and princioals'agree that there
are sufficient support services for children and their families
Kindergarten, Grade 3, and Grade 4 teachers are divided.
(Chapter IV and VII)

D. The professional/pa*Trofessional used most frequently by
Kindergarten teachers is the school nurse, by Grade 1, 3 and
'% teachers the learning assistance class teacher. (Chapter IV
aad VII)

E. A majority of teachers (K, 1, 3, 4) agree that they have adequate
physical space and an adequate amount of equipment and materials
in their classrooms. If they could add something, Kindergarten
and Grade 3 teachers would like steely ing /storage and Grade 1
teachers more tables'iivider/carpet, and Grade 4 teachers
A-V/electrical equipwielt (especially mini-computers).
(chapter IV and VII)
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F. There is great similarity among Kindergarten timetables in theDistrict and a high 44.egree of agree ent with the timetablesuggested in the B. C. Resource Bo k for Kindergartens.(Chapter V)

G. A high percentage of Kindergarten teachers and principals
indicated that 21/2 hours should be the maxiium daily lengthof the Kindergarten session. (Chapter V)

Based on the above finding and the addit:onal information reported
in Chapters II - VII, the-following

recommendations are given.

1. It is recommended that the Kindergarten
teachers, Grade 1 teachersand principals at each school assess the needs of its children andparents and determinf if an orientation program to Kindergarten andGrade 1 or Grade 1 would be appropriate and advantageous. Aprogram, such as the one developed at View Royal, could meet theexpressed need of parents, teachers, and parents for an opportunityto explain the Kindergarten and/or Grade 1 program and answerparents' questions as well as provide an opportunity for childrento experience school activites and meet the teachers. It isrecommended that the School Board support any school that wishes toimplement such a program by providing

release time and such fundingas may be needed.

2. It is recommended that more Kindergarten-Grade 1 transition classesbe established to meet the needs of both the,child who- is notready .for Grade 1 at the end of KindWairten
and the -"mature" or"Lright" child who needs to progress to a higher level than can beeasily provided within the current Kindergarten program. In orderto best meet these

individual differences, it is imperative thatKindergarten teacherh be well-versed in the various assessment
techniques (especially recorded observation) that help idehtifythese needs and that these technqies be used throughout the schoolyear. It is further recommended that such

transition-classes betaught by teachers with training-and experience at both-the
Kindergarten and Grade 1 level (staffing is not seeds a problembecause of the availability of such teachers) and that the classsize be kept small in order to facilitate

individualization. Thereduced -class size of the transition class should not mearClatgerclasses for the other teachers.

3. It is recommended that the policy of shortened 4indergarten daysat the beginning of September for the purpose of easidg the initialadjustment to school be re-evaluated in terms orthe needs of theindividual children. An increasing number of children are beingenrolled in preschool
programs and the child who has-been in daycare for three years is less likely to need shortened days than
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the child with no
preschool

experience.
Provision should be made

to meet the needs of each of these
children in their

beginning of

Kindergarten.

4. It is
recommended that

Kindergarten
teachers be given release time

to'visit
preschool and day care programs near

their'schools for the

purposes of
establishing more regular

contact with
preschool

teachers,

to become
more familiar

with their
specific programs, to meet some

of the
children who may be

attending their
Kindergarten next year

and to
participate in

reciprocal
activities by both

groups of

teachers and
children.

5. It is
recommended that a more

specific
statement of the goals and

objectives of
Kindergarten be

formulated by
Kindergarten teachers

with input from Grade 1
teachers,

supervisors, and others concerned

with
the.program. This

statement of goals and
objectives should

also address the role of play. and the
status of

reading in the

Kindergarten
program and

shouldbe shared among
teachers,

administa-

tors and
parents for the

purposes of
discussion and

clarification.

It is also
recommended that

principals be given the time and

opportunity to become
more familiar with current

Kindergarten

programs.

6. It is
recommended that the

current policy on class size be re-

examined as a
response to the nearly

universal
agreement among

parents:
principals and teachers that

reduction of class
size would

improve the
programs. The most

frequently
suggested ranges were

17 - 18 for
Kindergarten, 19 - 20 for

Grade 1 and Grade 3, 25

for Grade 4. It is also
recommended that a system Tor the calcula-

elonof class size-be devised that takes into account a
variety of

special
circumstances (e.g., special needs children in the class,

low SES
area, etc.) and

adjusts the class sizes
accordingly.7. It is

recommended that a
variety of

options be
provided for

increased parent
involtement and contact. Parents

report wanting

to have more
contact with

their child''s
school but many of the

traditional
practices (e.g. scheduled

conferences during the day,

helping in the
classroom, etc.) are not

possible for all
parents

(e.g.
single,working parents). Other options (e.g. regular

newsletters-,

informel
notes, etc.) may be

more effective.
Not all types of

contact are
appropriate or practical

for all
parents or all schools

but it is
recommended that eac.1 school

and each
teach.- explore

the variety of
possible ways to

increase parent contact and
involvement.
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8. It is recommended that parenting/parent education courses be
provided for the parents of this District as a response to the very
high level. of support for And interest in `such a program among

parents, teachers, and principals. It is suggested that the
School District investigate possible avenues of implementation
such as a joint project between the District and an outside.
agency (e.g. Integrated Services, YM/WCA, etc.)

9. It is recommended that the present policy of assigning teachers
to Kindergarten only if they have appropriate Early Childhood/
Kindergarten training and/or experience be continued. Primary or

intermediate teachers should not be assigned to Kindergarten
(part-time or full-time) positions unless their Kindergarten/Early
Childhood training and experience is recent.,

10. It is recommended that teachers at each grade level be asked to
identify and define their own grade-specific needs as a response
to their expressed desire for more in-service and professional
development activities -at their own grade level. After these needs
have been identified, District staff can plan appropriate in-
service and professional development activities to meet these
specific needs.

Pages 144 through 243 of this document are not available for reproduction
due to small print size and poor print quality. They- are not included_in the

pagination:

4
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GREATER VICTORIA SCHOOL DISTRICT January 15th, 1980.

COMMISSION ON EDUCATION

Dear

As a Kindergarten teacher, the Commission on Education is interested in

your perceptions of Kindergarten education in this School District, The

Commission is interested in many aspects of the Kindergarten program.

The only wey to gather the necessary information is to ask you. Thus, in

order to do a comprehensive survey, it was necessary to prepare a rather lengthy

questionnaire. This questionnaire has expanded on some of the information given

to last September's Kindergarten survey. For example, you are asked to rate the

importance of the objectives for Kindergarten given in that previous survey. Any

/ repetition of previous items is necessary for a valid comparison with the same

Sire item an other questiminaires (e.g. parents or principals). All the items on the

questionnaire relate to the Terms of Reference from the Commission indicating

areas they would like more information about in order to improve education in

this District.

Son may be assured of complete confidentiality. The questionnaire has an

identification number for mailing purposes only. This is so your name may be

dhelami-off the-mailing list-when-your questionnaire is returned. Tour name

will never be placed on the questionnaire.

I hope that you can find the time to answer this questionnaire. In order

that the results truly represent the thinking and concerns of the Kindergarten

teachers in this District, it is important that each questionnaire be completed

and returned.

The results of this survey will be presented to the School Board by the

CoMmissian on Education in late Spring. The information you provide will be

used to help the School District be better informed about the needs of Kinder.

garten children, teachers, and parents.

I would be glad to answer any questions you might have. Please telephone me

at 477-6911, Local 6167.

Thank you for your assistance.

Sincerely,

j

Margit I. Mayfield, Ph.D.
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GREATER VICTORIA SCHOOL DISTRICT
COMMISSiON ON EDUCATION
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January 15th, 1980

Dear.

As a Grade One teacher; the Commission on Education-is interested in your

perceptions of the Kindergarten and Grade One programs in this School District.

The Commission is interested in. many aspects of these programs including childrens

transition from Linderguten to Grade One. The only way to gather the necessary

information is,to ask you. rams, it was necessary to prepare a rather lengthy

questionnai.re enclosed with this letter. All_the items on the questionnaire relate

to the Terms of Referents from the Commission indicating areas.t4erwould like more

Linformaticn about in order to improve education in this District.

Sou may be assured of complete confidentiality. The questionnaire has an iden-

tification number for" mailing purposes only. This is so your name may be checked

off the mailing list your questionnaire is _returned. Tour name will never be

plated on the gust

I hope that you'can find the time to answer this questionnaire. In order that

the results truly represent the thinking and concerns of the Grade One teachers in

-thisHDLetadit_isUmrtant that each questionnaire be completed and returned.

The results of this survey willlie-ple-.34mtad-to-the-Sehool-Boarlito_the_Coacission

on Education in late Spring. The information you provide will be used to help the

School District be better informed as to the needs of Grade One children, teachers,

and parents.

I would be glad to answer any questions you might have. Please telephone me

at 477-6911, Local 6167.

Sincerely,

e-

-

Margie I. Mayfield, Ph.D.
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GREATER VICTORIA SCHOOL DISTRICT
COMMISSION ON EDUCATION

Dear
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January 15th, 1980.

As a Grade Three teacher, the Commission on Education is interested in your

perceptions of the primary pvagron in this School District The Commission is

interested in several aspecua of this program including children's transition

from primary to intermediate. The only way to gather the necessary information

is to ask you. Thus, it was necessary to prepare the enclosed questionnaire.

44me All"the items on the questionnaire relate to the Terms of Reference from the

Commission indicating areas they would like mere information about in` order to

improve education in this District.

Ton may be assured of complete confidentiality. The questionnaire has an

identification number for mailing purposes only. This is so your name may be

checked off the mailing 11ai, when your questionnaire is returned. Your name will

never be placed on the questionnaire.

.11

-I hope that you can find the time to answer this questionnaire. In order that

tberresults_truly_represent the thinking and concerns of the Grade Three teachers

in this District, it is impmrtaret-thit each-questionnaire-bccompleted and returned.

The results of this survey will be presented to the School Board by the Clitiimiltoon ---

on Education in late Spring. The information you provide will be used to help the

School Board be better informed as to.the needs of Grade Three children, teachers,

and parents.

I would be glad to answer any questions you might have. Please telephone me

at 477-6911, Local 6167.

Thank you for your assistance.
Sincerely,
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GREATER VICTORIA SCHOOL DISTRICT
COMMISSION ON EDUCATION

Dear
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January 15th, 1986.

As a Grade Four teacher, the Commission on Education is interested in your

perceptions of the primary and intermediate programs in this School District.

The Commission is interested in several aspects of these programs including

children's transition from primary to intermediate.

The only way to gather the necessary information is to ask you. Thus, it

was necessary to prepare the enclosed questionnaire. All the items on the

questionnaire relate to the Terms of Reference from the Commission indicating

L
areas they would like more information about in order to improve education in

this District.

You may be assured of complete confidentiality. The questionnaire has an

identification number for mailing purposes only. This is so your name may be

checked off the wiling list when your questionnaire is returned. Your name will

never be placed on the questionnaire.

I hope that you can find the time to answer this questionnaire. In order that

the results truly represent the thinking and concerns of the Grade Four teachers in

this District, it is important that each questionnaire be completed and returned.

The results of this surnrywill'be presented to the School Board by the Commission

on--Education in late Spring. The informat:on you provide will be used to help the

School Board be better informed- as to the needs of Grade Four children, teachers,

and permits.

I would be glad to answer any questions you might have. Please telephone me

at 477-6911, Local 6167.

Thank you for your assistance.

Sincerely,

Margie I. Mayfield, Ph.D.
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GREATER VICTORIA SCHOOL DISTRICT
COMMISSION ON EDUCATION

Dear
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January 15th, 1980

As an elementary school principal, the Commission on Education is interested

in your perceptions of the Kindergarten, Grades One, Three and FOur programs in

this School District. The Commission is interested in several aspects of these

programs inolnA41311 children's orientation to Kindergarten, the transition between

Kindergarten and One and Grades Three and Four, parent involvuent, etc.

The only way to gather the necessary information is to ask you. Thus, in

order to do a comprehensive survey, it was necessary to prepare a rather lengthy

questionnaire to cover the four grade levels. All the items on the questionnaire

relate to the Terms of Reference from the Commission indicating areas they would

Llike more information about in order to improve education in this District.

You ma, be assured of complete confidentiality. The questionnaire has an

identification number for mailing purposes only. This is's) your name may be

checked off the mailing list when your questionnaire is returned. Your name will

never be placed on the questiocniire.

I hope that you can find the time to answer this questionnaire. In order that

the results truly represent the thinking and concerns of the elementary school

principals in this District, it is important that each questionnaire be completed

aLl returned.

The results of this survey will be presented to the School Board by the

Coamission on Education in late Spriiig. The information you provide will be used

to help the School District be better informed about the needs of the children,

parents,- principals* and teachers.

I would be glad to answer any questions you might have. Please teliphohe me

at 477.6911, Local 6167.

Thank you for your assistance.

Sincerely,

Margie I. Mayfield, Ph.D.
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GREATER VICTORIA SCHOOL DISTRICT
COMMISSION ON EDUCATION
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January 15th, 1980.

Dear Parent,

School District #61 has established a Commission on Education. As a parent of

a Kindergarten child, the Commission an Education is interested in your perceptions

Of Kindergarten education in this school district. The Commission is'interested in

many aspects of the Kindergarten program including your child's experiences beginning

school and your wishes for involvement in your child's education.

The only way to gather the necessary information is to ask you. DIMS, it was

necessary to prepare the enclosed questionnaire. All the items on this questionnaire

relate to the Terms of Reference from the Commission indicating areas they would like

more information about in order to improve education in this District.

/du are one of a small number of Kindergarten parents being asked to give their

opinion on these matters. Year name was drawn in a-random sample of Kindergarten

parents in this District. In order that the results will truly represent the think..

ing of Kindergarten parents it is importint that each questionnaire be completed

and returned. One or both Parents may answer the questions; however, there must

be only one response for each question.

You may be assured of complete confidentiality. The questionnaire has an idea.

itication number for mailing purposes only. This is so your name may be checked off

the mailing list when your questionnaire is returned. Tour name will new: be placed

an the questionnaire.

The results of this survey will be presented to the School Board by the Commission.

on Education is late Spring. The information you provide will be used to help the

District be better informed as to the needs of Kindergarten children and their parents.

I would be glad-to answer any-questions you might have. _Please telephone me at

477-6911, Local 6167.

Thank you for year assistance.
Sincerely,

Margie I. Mayfield, Ph.D.
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GREATER VICTORIA SCHOOL DISTRICT
COMMISSION ON EDUCATION January 15th, 1980.

Dear Parent,

School District #61 has established a Commission on Education. As a parent

of a child in Grade One the Commission on Education is interested in your perceptions

of Kindergarten and Grade One education in this School District. The Commission is

interested in several aspects of these programs including your child's experiences

moving from Kindergarten to Grade One and your wishes for involvement in your child's

education. The only way to gather the necessary information is to ask you. Thus,

it was necessary to prepare the enclosed questionnaire. All the items OD this

questionnaire relate to the Terms of Reference from the Commission indicating areas

they would like more information about in order to improve education in this

District.

Yon are one of a small number of Grade One parents being asked to give their

opinions on these matters. Tour name was drawn in a random sample of Grade One

parents in this District. In order that the results will truly represent the

thinking of Grade One parents, it is important that each questionnaire be completed

and returned. One or both parents may answer the questions; however, there must

be only one response forierch qUestion.

Ion may be assured of complete confidentiality. The questionnaire has an

identificatian number for mailing purposes only. This is so your name may be checked

off the mailing list AIM your questionnaire is returned. Your name will never be

placed on the qnestionnaire.

The results of this survey will be presented to the Schaal Board by the Commission

on Education in late Spring. The information you provide will be used to help the

District be better informed as to the needs of Grade One children and their parents.

I laud be glad-to-answer any qmestions you might have. Please telephone me at

477-6911, Local 6167,

Thank you for your assistance.

Sincerely,
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GREATER VICTORIA SCHOOL DISTRICT
COMMISSION ON ED'JCATION

Dear Parent,

- 251 -

January 15th, 1950.

School District #61 has established a Commissian on Education. As a parent of

a Child in Grade Four, the Commission on Education is interested in your perceptions

of the Grads Four program in this School District. The Commission is interested in

several aspects of this program including your child's experiences moving from the

primary to intermediate grades and year wishes for involvement in your child's

education. The only way to gather the necessary information is to ask you. Thus

it was necessary to prepare the enclosed questionnaire. All the items on this

questionnaire ratite to the Terms of Reference from the Commission indicating areas

they would like more information about in order to improve education in this District.

44kf
You are one of a small number of Grade Four parents being asked to give their

opinions on these matters. Tour name was drawn in a random sample of Grade Four

parents in tnis District. In order that the results will truly represent the

thinking of Grade Four parents, it is important that each questionnaire be completed

and returned. One or both parents may answer the questions; however, there must

be only one response for each question.

Ion may be assured of complete confidentiality. The questionnaire has an ident-

ification number for mailing purposes only. This is so your name may be checked off

the mailing list when your questionnaire is returned. Tour name will never be placed

on the questionnaire.

The results of this survey will be presented'to the School Board, by the Spring.

The information you provide will be used to help the District be better informed as

to the needs of Grade Four children and their parents.

I would be glad to answer any questions you might have. Please telephone me

at 477.6911, Local 6167.

Thank you for your assistance.

Sincerely,

(i (

1

Margie I. Mayfield, Ph.D.



GREATER VICTORIA SCHOGL DISTRICT
COMMISSION ON'EDUCAT1ON

Dear

-252 -

January 29, 1980.

Two weeks ago a questionnaire asking your opinion about the Kindergarten

Primary program in School District #61 was mailea to you.

According to our records, you'have not returned the questionnxire. Please

do so as soon as possible. It is extremely important that vour opinions be

kitimpincluded in the study if the result' are to accurately represent the opinions

of Victoria teachers.

If by .same chance you did not receive the questionnaire it has been

r.,isplaced, please call Judy Meloche today at the Commission education .(592-1211,

Local 228) and one will be sett to you immed_ately.

,Thank, you for your cooperation.

Sincerely,

Margie I. Mayfield, Ph.D.

6:-.7)
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GREATER VICTORIA SCHOOL DISTRICT
COMMISSION ON EDUCATION

. March 1980

TO:

.Thank you for the time and effort you gave responding to the recent
questionnaires on the Kindergarten/Primary programs and children's transitions.
through the primary grades. The rate of return for the different group-Sranged
from 89% to 100 ('a return rate above 70% is considerad to be very goody. A

'special thank you to those of you who wrotte comments on the questionnaire. I

have read all the queitionnaires and shall include a summary of your comments
band concerns in the report that will be submitted to the Commission on Education

the end of March.

To answer one question, the numbers on the questionnaires were for mailing
purposes (a reminder letter and thank you). anonymity was guaranteed and has

been maintained. As the surveys were received, the bluecover sheets with the
numbers were removed ancl separated from the questionnaires. Coding numbers

indicating gale level onl were written on the questionnaires before keypunching.
This was the first number that appeared on the blue cover shee*,; no other numbers

were retained. Thw, there is no way to identify individual rest-ndents.

To answer a second question, this report will be submit''d to Mr. Bernard
Gillie, Chairman, Commission on Education on yr before March 3Ist. He will include

this report in his, final report to the SchOol Board in late September. A copy of

this final report will be available to all the schools. At that time, if you, have

any questions or would like to discuss the results presented in my section of the

report, please telephone me (477-6911, pqa1.6167).

Thank you again for taking the-tiMe to ,share your views and opinions about
the education of young children in this Slhooi District.

Sincerely,

Margie I. Mayfield, Ph.D.

16
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TABLE 2

PERCENTAGE - TEACHER, PRINCIPAL, AND PARENT RESPONSE TO THE IMPORTANCE OF

THE TRANSITION INTO KINDERGARTEN IN SETTING TONE AND DETERMINING CHILD'S

ATTITUDE TOWARD SCHOOL

Group

1 '2 3 4 5

Strongly Agree Neutral Disagree Strongly

Agree don't Know Disagreb

Kindergarten 90% 10%

'teacherl
(N=39)

R
Principals2 53% 4A% '39%

(N=36)

Kindergarten
Parens3

64%

(N=47)

1Mean = 1.10, Sd = .31
2Mean = 1.53, Sd = .65

3Mean = 1.38. 9d = .53

34% 2%
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TABLE 3

PERCENTAGE - GIRLS AND BOYS HAVING DIFFICULTY ADAPTING TO KINDERGARTEN
,AS REPORTED BY TEACHERS AND PRINCIPALS

Kindergarten Teachers
(N 28)

Principals
(N =

Girls under 5%\ 29% j
36%

5 - 7% 21% 36%

8 - 10% 21% 8%

11 - 15% 4%

16 - 20% 7% 8%

21 - 30% 11% 4%

31 - 40% , 7% 4%

41 - 50% 4*

51% + 4*

(N = 29) (N = 27)

Boys under 5% 14% 181

5 - 7% 21% 26%

8 - 10% *27% 30%

11- 15% 7%

16 - 20% 7%

21 - 30% 7%

31 - 40%
41 = 50% 4%

51% + 17% 22$

16
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TABLE 4

PERCENTAGE - TYPES OF KINDERGARTEN ORIENTATION ACTIVITIES REPORTED BY
KINDERGARTEN TEACHERS AND PRINCIPALS

Type, Number of Kindergarten
Teachersl

Number of
Principals2

Children invited
to attend for visit
in spring

35 19

September familiarization
and interviews of parents
and children

9

Testing by L.A. or nurse 7 3

Open house fok parents 6 6

Letters sent to children 5 0

Parents invited to observe
class .

2 4

Handout for parents des-
cribing teacher expecta-

,

tions

1 11 ,

Visits by teacher to day
cared by' day care to
class

1 4

Home visits by'teacher 1 2

Staggered entrance -time to

allow for visits

0 2

Parent-teacher meeting in 0 1

June

1Maximum number of kindergarten teachers = 39. Multiple responses were

possible.
2 Maximum number of principals =.36. Multiple responses were possible.
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TABLE 5

PERCENTAGE - TEACHER, PRINCIPAL, AND PARENT RESPONSE TO SCHOOL'S PLAN-

NING EDUCATIONAL PROGRAMS FOR CHILDREN AND PARENTS BEGINNING KINDERGAR-

TEN

Group

1

Strongly
Agree

2

Agree

3

Neutral
Don't Know

4

Disagree

5

Strongly
Disagree

Kindergarten
teachers 1

39% 45% 5% 11% mem.

(N = 38)

Principals2 ' 23% 60% 6% 11%

(N m 35)

Kindergarten
parents 3

37% 45% 9% 9% - _ _

(N = 46)

iMean = 1.87, Sd = .93
2Mean = 2.06, Sd = .87

3Mean = 1.89, Sd = .90



TABLE 6

PERCENTAGE - TEACHER, PRINCIPAL AND PARENT RESPONSE TO THE SHORTENED

KINDERGARTEN DAY IN SEPTEMBER

Group

1 2 3 4 5

Strongly Agree Neutral Disagree Strongly

Agree Don') Know Disagree

Kindergarten 61% 26% 5% 8%

teachers1

(N = 39)

Principals
2 29% 44% 6% 21%

(N = 34)

Kindergarten 19% 33% 2% 39% 7%

parents
(N = 46)

1Mean = 1.59, Sd = .91
2Mean = 2.18, Sd = 1.09
3Mean = 2.80, Sd = 1.33

171
i
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TABLE 7

PERCENTAGE - KINDERGARTEN TEACHERS USE VARIOUS SCHEDULES FOR SHOPTENED
DAYS IN SEPTEMBER

Schedules of length
of session and number
of days shortened

% of Kindergarten
teachers using each schedule (N = 24)

1. week 1 = 112 hrs/day
week 2 = 2 hrs/day
week 3 = 211 hrs/day

2. Shortened day for
more than 3 weeks
(e.g. 1 hr.9 112 hrs.
4 2 4 212 hrs.)

3. Snortened day for
1 - 2 weeks

4. 12 hour increase
each week (it of

weeks not stated)

5. Only first day
shortened

38%

25%

21%

8%

4%

6. Not specified 4%



TABLE 8

PERCENTAGE - TEACHER, PRINCIPAL AND PARENT RESPONSE TO CHILDREN HAVING

DIFFICULTY MAKING TRANSITION TO GRADE 1

DO YOU THINK SOME CHILDREN HAVE DIFFICULTY
MAKING THE TRANSITION TO GRADE 1?

Group Yes No Don't Know

Kindergarten
teachers (N =

Grade 1
teachers (N =

Principals

38)

47)

90%

92%

86%

5%

4%

14%

5%

4%

(N = 36)

DID YOUR CHILD HAVE DIFFICULTY MAKING THE TRANSITION FROM

KINDERrARTEN TO GRADE 1?

Group Yes No Don't Know

Grade 1 28% 72%

parents (N = 67)

1 7.;
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TABLE 9

PERCENTAGE - CHILDREN HAVING DIFFICULTY MAKING THE TRANSITION TO GRADE 1
AS REPORTED BY KINDERGARTEN AND GRADE 1 TEACHERS AND PRINCIPALS

Sex and Pottantage
Ranges

Kindergarten Grade 1
LeaciwrS---- feathers

Principals

Girls (N = 22) (N = 33) (N = 22)

32%

41%

9%

9%

4.5%
4.5%

under 5% 32% 21%

5% .... 10% 32% 46%

11 %' - 20% 13% 15%

21% - 30% 14% 3%

31% - 40% 9% 9%

41% - 50.- - -- 6%

51% + -A--
1

Boys (N = 23) (N - 36) (N = 22)

under 5% 13% 8% 23%

5% - 10% 35% 36% 36%

11% - 20% 13% 19% 14%

21% - 30% 9% 3%

31% - 40% 4%

41% - 50% --- 6% 4%

51% + 26% 28% 23%

4i.
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TABLE 10

PERCENTAGE - REASONS FOR DIFFICULTY IN MAKING TRANSITION TO GRADE 1:
TEACHERS AND PRINCIPALS

Reason for
Difficulty'

Kindergarten
Teachers (N = 37)

(;race 1

Teachers (N = 42)

Principals
(N = 22)

Immaturity/late
birthday 43% 48% 4.5%

The more struc-
tured Gr. 1 and
its curriculum .

27% 17% 9%

"General readiness" 1 8% 19% 32%

Length of day . 5 %,, ' 5% 4F'

Hearth reasons
, ... .

'

3% . 2% 32%

Parents/home'life 3% # 9%

Other or uncodable
responses 11%

-

9% 4.5%

1Only reasons given by 10% of the-total respondents are listed on this

table. The other reason% have been combined in "Other."

1 75

0



TABLE 11

PERCENTAGE - REASONS FOR DIFFICULTY MAKING TRANSITION TO GRADE 1:

PARENTS OF GRADE 1 CHILDREN WHO HAD DIFFICULTY MAKING TRANSITION

Reasons Grade 1 Parents (N = 22)

Increase in expectations. 50%

Not knowing other children 23%

Other 23%

Length of day 4%.

176

AC
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TABLE 12

PERCENTAGE - TEACHER AND PRINCIPAL RESPONSE TO MORE COORDINATION OF
KINDERGARTEN AND PRIMARY GRADE PROGRAMS FOR UNDERSTANDING AND MORE

EFFECTIVE TRANSITIONS

1 2 3 4 5

Group

L.

Strongly
Agree

Agree Neutral
Don't Know

Disagree Strongly
Disagree

Kindergarten
teachersl (N = 39) 49% 36% 7.5% 7.5% _-_

,

.

Grade 1
teachers2 (N = 47i 40% 38% 11% 7% 4%

Principals 3

(N = 36) 22% 44% 11% 20% 3%

1Mean = 1.74, Sd = .91
2Mean = 1.08, Sd = 1.08
3Mean = 2,36, Sd = 1.12 .

17",

I
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PERCENTAGE - KINDERGARTEN TEACHER, GRADE 1 TACHER, AND PRINCIPAL

RESPONSE TO NEED FOR INCREASED COMMUNICATION BETWEEN KINDERGARTEN

AND GRADE 1 TEACHERS

1 2 3 5

Stronglyal, Agree Neutral Disagree Strongly

Agree Don't Know Disagree

Kindergarten
teachersl
(N = 39)

Grade 1
2

teachers
(N=46)

Principals
(N = 36;

38.5%

32.5%

11%

38.5%

32.5%

45%

5%

11%

8%

18%

20%

33% .

4%

3%

1Mean =
2Mean =
3Mean =

2.03,

2.30,

2.72,

Sd =
Sd =
Sd =

1.09
1.24

1.14

1-

1 70
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TABLE 14

RESPONSES OF TEACHERS AND PRINCIPALS TO ADVANTAGES AND DISADVANTAGES
OF KINDERGARTEN - GRADE 1 TRANSITION CLASS

ADVANTAGES
1

Number of Responses to Reasons by

Kindergarten Grade 1 Principals
teachers teachers

(N = 39) (N =;6)(N = 36)

More time to develop/
mature 20

More time to master
mills

pattern of fallure
a,oided

14

9

More time for kinder--
garten program 6

Smoother tzamsition to
G. 1/less pressure 5

More individualization 4

None

)ther or uncodable 6

DISADVANTAGES
1

None 8

Small number of pupils 6

Cooluination of Kgn- Gr. 1

objectives 5

Parents dislike/pressure 5

Pattern of retention/
labelling 4

Need, to individualize 4

Staffing difficulties 2

Pressure on teacher/
workload 1

Pupil perception of class 1

21 9

10 8

4 6

1 7

4 8

9 8

1

2 4

7 9

6 5

5

1 4

3 3

4

4 5

3

17;)
4
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TABLE 15

a

I
PERCENTAGES -a TEACHER, PRINCIPAL AND PARENT RESPONSE TO TO MAKE

PROVISION FOR "MATURE" OR "BRIGHT" CHILDREN FOR WHOM LESS' HAN A FULL

YEAR OF KINDERGARTEN IS SUFFIC NT

Group

2 3 4'

Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

Kindergaften
teachers
(N = 39) 23% 33% 13% 28% 3%

Grade 1
teachers
(N = 44) 23% 30% 20% 23% 4%

Principals3.
(N - 35) 4)96 57% 11% 92 32

Kindergarten
Parents
(a - 47) . 28% 15% 21% 4%

C,rade 1 Parents5

(N - 38; 28% 40% 10% 16% 6%

I.

1Meat = 2.54, Sd - 1.21
2Mean - 2.57, Sd - 1.21
3Mean - 2.17, Sd - .95
4Mean - 2.42, Sd - 1.23

= 2.32, Sd - 1.21,5Mean
A



TABLE 16

,'MEAN VALUES
1 - GENERAL RFASONS FOR INCLUDING KINDERGARTEN IN THE SCHOOL

SYSTEM; TEACHERS AND PRINCIPALS AND -.NGUAGE B.C.

Reason Kindergarten, Grade 1 Principals

teachers teachers (N = 36)

(N = 47)

To make the transition
from home to school less.

e,-aumatic'\

To compensate for a de-
prived environment

(N ='38)

= 1.42

sd = .76

x = 2.11

sd = 1.07. *

x = 1.60 x = 1.75

sd = .50 sd = .77

x = 1..89 x = 2.69

sd = .73 sd = 1.24

To provIde educational R = 2.0 ii = 2.19 ii =

opport,nities for chil- sd = .90 sd = 1.01 sd = 1.08

dren who mature early

To develop a positive x = 1.36 x - 1.63 x = 1.86

self-contept to increase sd = -74 sd = .85 sd = .84

the probability of read-
, ing success

To improve the chances 'ic = 1.67 ii = 1.60 x = 1.69

of success in the-pri- sd = .87 sd = .74 sd = .86

mary grades

Kindergarten
'parents
(N = 47)

Language B.C.
2

(N =-664)

x = 1.60 1.5

sd = .80

= 3.32 2.0

sd = 1.22

= 2.37 2.5

sd = 1.14

x = 1.91 1.3 ,

sd = .89

it = 1.67 2.1

sd = .67

1 1 = Strongly Agree -2 = Agree 3 = Neutral/Don't Know 4 = Disagree 5 = ftrongly Disagree

2 The means from Language B.C. are included for information. A(five point rating scale was used; how-

ever, the response categories were.different (i.e., Essential, Important., Moderate Importance, Little

Importance, No Importance) No sd scores were given.

t
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TABLE 16 (cont'd)

Reason. Kiridergarten Grade 1 Principals Kindergarten Language B.C.

teachers teachers (N = 36) parents (N = 664)

(N =

To provide a foundation . x =

.for skills & knowledge sd =

To lessen the learning
burden in Grade 1 by
piesenting some of the
activities usually as-
E-igned to that grade

x =

sd =

To provide for an early x

observation period to sd =

,.diagnose and correct

learning problems

To make an early effort I x =

to involve parents in 'rsd =

the educational system

1

38) -4N ----. 471 (N 47)

1.56 'ac = 1.55 x = 1.78 x =1.61 1.8

.79 sd' =: .72 sd = .76 sd = .65

3.79 x = 3.28 x = 3.25 x = 2.20 3.7

1.28 sd - 1.41 = 1.13 sd = 1.18
N

x - 1.41 x = 1.71 x = 1.56 1.7

.75 sd = .72 sd = .74 sd = .69.

2.06 x = 2.47 x = x = 2.28 2.6

1\15 sd = 1.21 sd 1.20 sd = .91

IN

t

18-1
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TABLE 17

PERCENTAGES - GENERAL REASONS FOR INCLUDING KINDERGARTEN IN THE SCHOOL

SYSTEM: KINDERGARTEN TEACHERS

1 2 3 4 5

Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

To make the transition from home
to school less traumatic

To compensate for a deprived
environment

To provide eddcational opportuni-
, ties for children who mature early

10 develop a positive self-concept
to increase the probability of
reading success

To improve the chances of success
in the primary grades

provide a foundation for skills

and knowledge

To lessen the learning burden in
Grade 1 by presenting some, of the
activities usually assigned to

that grade

66% 31% 3%

30% 49% 5% 13% 3%

24% 66% 8% 2%

72% 26% 2%

49% 43% 3.3% 3.3% 3.3%

54% 41% 2.5% 2.5%

8% 13% 5% 40% 34%

s
1.S



TABLE 17 (cont'd)

1 2 3 4 5

Strongly Agree neutral Disagree Strongly

Agree Don't Know Disagree

To provide for an early observa-
tion period to diagnose and cor-

rect learning problems 51% 46% 3%

To make an early effort to invclve

parents in the educitional system 39% 32% 13% I3k 31

1 S



TABLE 18

PERCENTAGES - GENERAL REASONS FOR INCLUDING KINDERGARTEN IN THE SCHOOL

SYSTEM: GRADE 1 TEACHERS

1 2 3 4 5

Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

To twice the transition from home
to school less traumatic 40% 6C%

10 compensate for a deprived

environment 26% 66% 2% 6%

To provide educational opportuni-
ties for children who mature early 21% 55% 11% 9% 4%

To develop a positive self-concept
to increase the probability of
reading success 54% 35% -4% 7%

To improve the chances of success
in the primary grades 51% 43% 2% 4%

To provide a foundation for skills

and knowledge 55% 36% 7% 2%

To lessen the learning burden in

Grade 1 by presenting some of the
activities usually assigned to

15% 22% 2% 41% 20%

that grade
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TABLE 18 (cont'd)

ir
4

1 2 3 4 5
..,

Strongly Agree .Neutal Disagree Strongly

Agree Don't Know Disagree

------

-------

To provide for an early observation

_

period to diagnose and correct

learning problems 68% 28% --- 4%

To make an early effort to involve
parents in the educational system , 25% 30% 23% 15% 6%

1S,)



TABLE 19

PERCENTAGES - GENERAL REASONS FOR INCLUDING KINDERGARTEN IN THE Sr'HOOL

SYSTEM: PRINCIPALS

To make the transition from home
to school less traumatic

To compensate for a deprived
environment

To provide educatiOnal opportuni-
ties for children who mature early

To develop' a positive self-concept
to increase the probability of

reading success

To improve the chances of success
in the primary grades

To provide a foundation for skills

and knowledge

To lessen the learning burden in
Grade 1 by presenting some of the
activities usually assigned to

that grade

1 2 3 4 '5

Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

39% 53% 3% 5%

14% 42% 16.5% 16.5% 11%

8% 64% 3% 19% 6%

34% 54% 3% 9%

47% 45% 8%'

36% 55.5% 3% 5.5%

42% 3% 44% 11%

1J.)
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TABLE 1.9 (cont'd)

1

4 2 3 4 ' 5

Strongly Agree Neutral Disagree' Strongly

Agree Don't Know P Disagree a

To pro/ide for an early observation
period to diagnose and correct
learning problems 39% 55.5% 5.51s -L-

.- .

To make an early effort to involve -;

parents in the educational system 195% 44.5% 8% 22% 6%

)

7,

19i

I'



TABLE 20

PERCENTAGES - GENERAL REASONS FOR INCLUDING KINDERGARTEN IN THE SCHOOL

SYSTEM: KINDERGARTEN PARENTS

1 2 3 4 5

Strongly Agree Neutral Disagree Strongly

Agree .Don't Know Disagree

To make the transition from home
to school less traumatic 53% 41% 6%

To compensate for a deprived

environment 6%- 26% 15% 36% 17%

To prolide educational opportuni-
tis for children" who mature early 24% 41% 11% 22% 2%

To develop a positive self-concept
to increase the probability of
reading success 37% 41% 15% 7%

To improve the chances of success
in the primary grades 41% 52% 5% 2%

To provide a foundation for skills
and knowledge 46% 50% 2% 2%

To lessen the learping burden in
Gra6e 1 by presenting some of the
activities usually assigned to

that grade 35% 35% 9% 19% 2%

lbw
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TABLE 20 (cont'd)

1 2 3

1,

C._

4 5

Strongly t Agree Neutral Disagree Strongly

Agree Don't Know Disagree

To provide for an early observation
period to diagnose and correct
learning problems

To make an early effort to involve
parents in the educationa7 system.

m

52% 41% 5% 2%

17 50% 20% 13%

19 to

1.
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TABLE 21

PERCENTAGES - TEACHAR AND PRINCIPAL RE ONSE TO CLEAR UNDERSTANDING OF

THE GOALS OF KINDERGARTEN AMONG THE ADMINISTRATION, TEACHERS, AND PATENTS

IN THE SCHOOL DISTRICT

1 2 3 4

Strongly Agree Neutral Disagree Strongly

Agree D/K Disagree

Kindergarten"
teachers' 4A. 18% 11% 58% 13%

'(N = 38)

Principals
(N = 35) 28% 23% 40% 6%

1Mean = 3.66, Sd = .94
2Mean = 3.17, Sd = 1.01

1 19.;

A
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TABLE 22

PERCENTAGES - TEACHES AND PRINCIPAL RESPONSE TO KINDERGARTEN SEEMING

TO BE THE LEAST DEFINED AND UNDERSTOOD OF THEGRADES BECAUSE IT IS LESS

FORMALIZED

.3 4 5.

Strongly
Agree

Agree' Neutral
D/K

Disagree Strongly
Disagree

Kindergarten
teachers

1 28% 41% 10% 18% 3%

(N = 39)

Principals
2

(N = 35) 6% 49% 14% 31% -5-

1Mean = 2.26, Sd = 1.14
2Mean = 2.71, Sd =. .99

,.A
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TABLE 23

PERCENTAGES - TEACHER AND 7 2IPAL RESPONSE TO NEED FOR A MORE SPECIFIC
STATEMENT OF GC.A.L.S AND OBJECTIVES FOA KINDERGARTEN

1 2 3 4 5

Strongly Agree .!eutral Disagree Strongly

Agree D/K Disagree

Kindergarten
teachers 2 56% 13% 36% 5%

(N = 39)

Grade 1
teachers

2

(N = 47)

17% 36% '28% 19%
4

'Mean = 2.90, Sd = 1.16
2Mean = 2.49, Sd - 1.00
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TABLE 24

MEAN VALUES - OBJECTIVES FOR KINDERGARTEN CHILD: BY KINDERGARTEN AND
GRADE 1 TEACHERS

Objective Kindergarten Grade 1

teachers teachers
(Maximum N = 39). (Maximum .N = 47)

Physical Development'

Develop manipulative skills
by cutting, colouring, model-
ling, raSting, the use of
puzzles, tying, lacing, and
tracing

Develop gross motor skills
through climbing, skipping,
jumping, balancing, hopping,
running and group games

Develop co-oriination skills
through the Use of art tech-
niques,*Construction toys,
and manipulative games

Develop body awareness
through creative movement
and music

Establish dominant handed-
ness

Emotional/Attitudinal/
Social Development

Develop-an awareness of self
and others. (life interaction
skills)

Learn how to share, co-operate,
and be responsible

Develop social skills through
harmonious play, both inde-
pendent and group

Develop a positive attitude
toward learning

7 = 1.23 1.26

Sd = .43 .44

R= 1.23 1.26

Sd = .43 .49

R = 1.23 1.39

Sd = .43 .53

i = 1.41 1.72

Sd = .50 .62

R = 2.32 2.11

Sd = 1.16 .85

x = -1.05 1.38*

Sd = .22 -.49

R = 1.13 Z.30

Sd = .34 .51

R = 1.13 4 1.34

Sd = .41 .56

x - 1.21 1.21

Sd = .41 .41
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Objective
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TABLE 24 (cont'd)

Develop a self-concept which
involges awareness of .one's

own feelings as well as per-
ception of the feelings of
others

Develop a willingness to parti-
cxpate and adapt to the needs
of others in a flexible manner

..
Learn self-control.

Develop an inquiring mind

Develop appropriate work
habits ,

11.100/
Develop creativity in the
use of materials

Learn to distinguish be-
tween reality and fantasy

Cognitive Development

Learn to attend to what is
being said

-Develop a listening and
speaking vocabulary

Learn to follow oral direc-
tions

Learn to listen to gain
information

Learn to listen courteously

Learn to speak distinctly

Kindergarten
teachers,

(Maximum N = 39)

Grade 1
teachers'

(Maximum N-= 47)

x . 1.23 1.32

Sd = .43 .47

7 = 1.23 1.43

Sd = .43 .54

7 = 1.36 1.36

Sd = .49 .49

7 = ,1.41 1.51

Sd = .50 .51

7 = 1.55 1.65

Sd = .50
.

.53

7 = 1.82 1.94

Sd =, .56 .67
g

7 = 1.9/' 2.04 .

Sd = .62 .69

x = 1.36 1.19

Sd = .46 .40

7 = 1.36 1.32

Sd = t .49 .52

= .38 1.28

S = .49 .45

7 = 1.49 1.47

Sd = %51 .58

; = 1.56 1.43

Sd = - .50 .58

x = 1.59 1.77

Sd = .55 .60



-284-

TABU 24 (cont'd)

Objective

Learn to speak in sentences

Learn to recogniie colours,
shapes, letters, numbers,
child's name, and words
suitable to the child's
skill development

Learn left to right pro-
gression and directionality

Learn to use the five senses

Learn observation and classi-
fication skills

Learn to differentiate be-
tween likenesses and differ-

ences

Develop an understanaing of
numbers

Develop a visual memory

Learn comprehension skills

Develop an audito memory

Learn to perceive relation-
ships

Develop the imagination

Learn to do patterning

Develop habits of correct
usage of language

Kindergarten
teachers

(Maximum N = 39)

Grade 1
teachers

(Maximum N = 47)

R = . 1.62 . 1.74

Sd = .59 .57

R = 1.64 1.70

Sd = .58 .59

x= 1.64' .1.79

Sd = .38 .22

R = 1.64 1.94

Sd = .58 .73

x = 1.67 1.81

Sd = .58 .71

R = 1.69 1.66

Sd = .73 .56

R 1.69 1.94

Sd = .66

R = 1.74 1.70

Sd = .72 .55

= 1.76 2.30*

Sd = .71 .81

= 1.77 1.83

Sd = .54 .70

1.77 2.00

Sd = .67 .73

R = 1.79 2.02

Sd.= .61 .64

X = 1.85 1.89

Sd =

=

.59,

1.87

.67

1.94

Sd = .62 .60

193
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Objective

- 2.85 -

TABLE 24 (coned)

Kindergarten . Grade 1

teachers teachers

(Maximum N = 39) (Maximum V= 47)

Dew** the ability to name, R = 1.90 2.04.

describe, and classify objects Sd = .68 .76

common in the environment

Learn to retell a story in se- X = 1.92 2.26

quence Sd = '.66 2, .67.

,

.Learn to sing and make tonal X = 2.18 2.40

replies Sd = .60 .83

Learn to distinguish between x = 2.26 2.38

rhyming word's Sd = .68 .77

Learn the meaning of opposite x = 2.26 2.45

Sd = .75 .65

Develop an awareness of 7 = 2.28 '2.57

library and its functions .Sd = .72 .71

Learn to distinguish between 7 = 2.29 2.35

initial, and final sounds in Sd = .77 .90

words ,
.

Develop an awareness of nutri- X'= 2.33 2.77*

tion through cooking Sd = .66 .81

* Significant differenCe of means at .01 level
I.
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TABLE 25 I

PERCENTAGES TEACHER AND PRINCIPAL RESPONSE TO OBJECTIVES OF KINDER-
GARTEN AND PRIMARY EDUCATION BEING DIFFERENT

1 2 3 4 5

Strongly Aaree Neutral Disagree Strongly

Agree D/K Disagree

Kindergarten ,

teachers 1

(N = 37)

v
5% 27% 11% 46% il%

Grade 1
teachers

2 8% 19% 13? 45% 15%

(N = 47)

Principals3. 5% 25.5% 3% 55.5% 11%

(N = 36)

1Mean = 3.30, Sd = 1.15

2Mean = 3.38, Sd = 1.21
3Mean = 3.42, Sd - 1.16

201
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TABLE 26

PERCENTAGES - TEACHER, PRINCIPAL AND PARENT RESPONSE TO CHILDREN LEARNING
DIFFERENTLY IN KINDERGARTEN THAN IN PRIMARY

Strongly
Agree

Agree Neutral
D/K

Kindergarten
teb.chers1

(N = 37)

Grade 1
2

teachers
(N = 47)

Principals 3

(N .36)

Kindergarten
parents4

(N = 47)

Grade 1
parents 5

(N = 68)

8%

11%

3%

f t

15%'

21%

27%

- 28%

22%

25%

es%

8%

4%

6%

22%

9%

Aor

1Mean = 3.27,
2Mean = 3.15,
3Meah = 3.53,
4Mean = 2.85,
5Mean = 2.56,

Sd = 1.24
Sd = 1.21
Sd = 1.05
Sd.= 1.14
Sd = 1.20

tir
2u,?,

Disagree Strongly
Disagree

43% 14%

51% 6%

58%"

36% 2%

'29% 3%

11
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TABLE 27

PERCENTAGES - TEACHER AND PRINCIPAL RESPONSE TO CHILD'S SELF-CONCEPT AS

THE MOST IMPORTANT FieTOR IN HIS/HER DEVELOPMENT

Group

1 2 3 4 5

Strongly Agree Neutral Disagree Strongly

Agree D/K Disagree

4101

Kindergarten
teachersl
(N-= .39)

Gfade 1
teachers2

t 62%

43%

31%

45%

-5%

4%

2%

811,

(N - 47)

Principals
3

34% 44% 12%

(N = 35)

Grade 3
teachers/4

40% 42% 8% 10%

(N = 48)

40'

Grade 4
teachers 5

21% '53%'53% 15% 11%

(N = 47)

1Mean = 1.49, Sd = .72
2Mean = 1.79, f- = .88
3Mean = 1.77, Sa = .65
4Mean = 1.90, Sd = .95

5Mean = 2.15, Sd = .88

"%loam-/

2 (J.;
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TABLE 28

PERCENTAGES - TEACHER AND PRINCIPAL RESPONSE TO AN INTEGRATED CURRICULUM
AS MOST EFFECTIVE FOR 'KINDERGARTEN OR PRIMAR,

FOR KINDERGARTEN

Group

1 2 3 4 5

Strongly Agree Nedtral Disagree Strongly

Agree Don't Know Disagree

Kindergarten
teachers1

(N = 38)

Grade 1
teachers

2

(N = 47)

58% 37% 5%

30% 40% 15% 15%

Principals
3

14% r 69% 17%

(N = 35)

FOR PRIMARY GRADES

Grade 3 9; 65% 15% 11%

teachers
4

(N = 46)

Grade 4
teachers
(N = 46)

Principals
6

(N = 35)

13% 35% 43% 9%

6% 48% 23% 23%

1Mean = 1.47, Sd = .60

2Mian = Z.15,
3Mean = 2.03,
4
Mean = 2.28,

Sd =
Sd =
Sd =

2.15

;.78
'44001 5

Mean = 2.48, Sd = .84

lean - 2.63, Sd = .91

_ _ -
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TABLE 29

PERCENTAGES - TEACHER AND PRINCIPAL RESPONSE TO ORGANIZATION OF KINDER-
GARTEN PROGRAM AROUND ACTIVITY CENTRES

.

1 2 3 4

Group ',Strong1y Agree Neutral Dis'agree Strongly

Agree Don't Know Disagree

re

Kindergarten
teachersl

5144 39% 5% 5%

(N =39)

Principals
2

14% 74% 9% 3% - _

(N = 35)

1Mean Sd = .81
2Mean = 2.0, Sd = .59

PERCENTAGES

TABLE 30

- TEACHER AND PRINCIPAL RESPONSE TO ORGANIZATION OF GRADE 1,

PROGRAM AROUND ACTIVITY CENTRES ,

Grade 1
teachers
(.4 = 47)

Principals
2

11%

3%

23%

40%

8.5%
AS

17%

49%

34%*

8.5%

6%

(N = 35)

1Mean = 3.21, Sd = 1.21 .

2Mean = 3.0, Sd = 1.06

2u5



TABLE 31

PERCENTAGES - TEACHER, PRINCIPAL, PARENT RESPONSE TO KINDERGARTEN
PROGRAM BECOMING WATERED-DOWN VERSION OF GRADE 1

Group

1

Strongly
Agree

2

Agree

3

Neutral
Don't Know

4

Disagree

5

Strongly
Disagree

Kindergarten
teachersl

3%. 19% 21% 4 46* 11%

(N = 37)

Grade 1
teachers

2
2% 6% 24% 51% 17%

(N = 47)

Principals 6% 15% 73% 6%

(N = 34)

Kl.ndergarien
parents

2% 4% 48% 39% 7%

tN = 4o)

1Mean = 3.43, Sd = 1.01
2Mean = 3.75, Sd = .90
3Mean =*3.80, Sd = .64
4Mean = 3.43, Sd = .78

**,
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TABLE 32

PERCENTAGES - TEACHER,'PRINCIPAL, PARENT - RESPONSE TO MORE FORMALIZED
READING/READING READINESS PROGRAMS IN KINDERGARTEN

Group

1

Strongly
Agree

2

Agree

3

Neutral

D/K

4

Dissagree

5

Strongly
Disagree

Kindergarten

teachersl

11% 6% 58% 25%

(N = 36)

Grade 1
teachers2
(N = 45) 11% 15.5% 9% 49% 15.5%

Principals3 14% -33% 3% . 44% 6%

(N = 36)

C-

Kindergarrn
parents

21% 32% 17% 30%

(N = 47)

1
Mean = 3.97, Sd = .88

2
Mean = 3.42, Sd = 1.25

3Mean = 2.94, Sd = 1.26
"4Mean = 2.55, Sd = 1.14

2U7
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TABLE 33

PERCENTAGES - TEACHER AND PRINCIPAL RESPONSE TO PRESSURE FOR FORMALIZED
READING/READINESS PROGUMS IN KINDERGARTEN AND SOURCE OF PRESSURE

Do You Feel Pressme ToDo Formalized Reading /Read'in'ess Program?

I. Kindergarten Principals
teacher's (N = 39)_

(N = 34)

Yes

No

15% 21%

85% 79%

'Sources of Pressre

rf Yes, Source of Pressure

Kindergarten Principals
teachers (N = 8)
(N = 10)

Parents' 90% 25%

School Administration 37.5%

Children 25%

Other teachers 12.5%

Combinations of the above 10% MA.

200
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TABLE 34Nr)ERCENTAGE - TEACHER, PRINCIPAL, PARENT RESPONSE TO KINDERGARTEN
CHILDREN WHQ ARE READY TO BE TAUGHT TO READ

1 2. 3 \ 4 5

1
Groups Strongly Agied Neutral Disagree Strongly

Agree Doh't Know Disagree
I

Kindergarten
teachersl

14% 33% 42% 1 5%

(N = 36)

Grade 1
teachers2.

4% 31% 7% 42% 16%

(N= 45)

Principals 3 11% 42% 8% 36% 3%

(N = 36)

Kindergarten
parent ;4

32% 45% 4% 17% 2%

(N= 47)

1
Mean.= 2.92, Sd = 1.25

2
Mean = 3.33, Sd = 1.21

3Mean = 2.78, Sd - 1.15
44e4n = 2.13, Sd - 1.11

2UJ



TABLE 35

PERCENTAGES - TEACHER AND
LE4RNING

PRInIPAL RESPONSE TO PLAY AS MOST
METHOD OF KINDERGARTEN CHILDREN

I°

2 3 4

Agree Neutral Disagree

Don't Know

IMPORTANT

5

Strongly
. Disagree

1

Group Strongly
Agree

Kindergarten 58%

teachers"

37% 5% - - - -

(N = 38) '

Grade 1 '13%

teachers 2

53% 13% 21% MO ONO MO

(N = 47)

Princ:pals
3 19.5% 22% 19.5% 33% 6%

(N = 36)

1Mean = Sd = .60
2Mean = 2.42,_Sd = .97
3Mean =,2.-83: Sd = 1.25
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TABLE 36

PERCENTA ES - TEACHER, PRINCIPAL, AND PARENT RESPONSE TO KINDERGARTEN

C\
PROGRAM AS EFFECTIVE PREPARATION FOR GRADE 1

1 2 3 4 5

,Group Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

Kindergartin
teachers
(N = 35)

Grade 1
teachers

2

23%

15%

63%

74%

11%

11%

3%

wt.

(N = 47)

Principals3 19% 64% 6% 11%

(N = 36)

Kindergarten
parents'

22%" 52% 17% 7%- 2%

(N = 46)

Grade 1
5

parents

29% 53% 6% 9% 3%

(N= 68)

1Mean = 1.94, Sd = .68
2
Mean = 1.96, .c.ki = .51

3Mean = 2.08, Sd = .84
4
Mean = 2.15, Sd = .92
5Mean = 2.03, Sd = .99

211



TABLE 37

V

MEAN VALUES' - FREQUENCY OF USE OF INSTRUCTIONAL MATERIALS /ICTIVITIES BY

TEACHERS (K; 1, 3, 4)

Materials/Activities

Workbook with whole class

Workbook with small group

Woikbook with individuals

Commercial worksheets with
whole class.

Commercial worksheets with

small groups

Commercial worksheets with

individuals

Teacher made worksheets
with whole class

Teacher mAde worksheets
with small-groups

Kindergarten
teachers
(N .0 39)

Grade 1
teachers
(N = 47)

Grade 3
teachers
(N = 48)

Grade 4
teacher
(N = 47

Mean = 4.90 2.55 3.23 . 3.09

Sd' = .50 1.70 1.75 1.76

Mean = 4.82 2.40 2.67 2.46

§d = .69 1.65 1.69 1.40

Mean = 4.69 2.83 3.42 '3.43

Sd = .86 1.70 1.58 1.52

Mean = 4.67 2.89 2.79 2.91 .

Sd = .48 1.40 . 1.32 1.44

Mean = 4.59 2.78 2.64 2.93

Sd .64. 1.31 1.34 1.31.*

Mean = 4.56 3.17 3.17 3.60

Sd = .68 1.27 1.27 1.21

Mean = 4.26 2.32 2.0 2.16

Sd = .71 1.22 , .86 .93

Mean = 4.23 2711 2.12 2.53

Sd = .78 1.11 .91 1.21
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TABLE 37 (cont:dY

Materials/Activities Kindergarten Grade 1 Grade 3 Grade 4

teachers teachers teachers teachers

(N = 39) (N = 47)
1

(N = 48) (N = 47)

'Teacher made worksheets Mean = 4.20 2.53 2.94 3..19

with individuals Sd = .77 , 1.28 1.26 1.23

Free play Mean = 1.0 1.45 2.07 2.72

Sd = O. .80 1.35
.

,

1.44

Experience charts Mean = 2.38 2.23 3.11 3.86

( Sd = 1.07 1.35 1.08 1.14

Read to class Mean = 1.0 1.06 1.32 E40
Sd = O. .44 .69 .75

i

'Daily = 1, Weekly = 2, Monthly = 3, Occasionally = 4, Never = 5
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TABLE 38

PERCENTAGES TEACHERS' RESPONSE TO GROUPING FOR INSTRUCTION AND THE

BASIS FOR GROUPING

Basis

Do You Group for Instruction?

Kindergarten Grade 1 Grade 3 Grade 4

teachers teachers teachers teachers

(N = 28) (N = 46) (N = 46) (N = 44)

Yes 68% 100% 90% 91%

No 32% 4% 9%

Basis

If Yes, What is the Basis for Groupingf

Kindergarten Grade 1 Grade 3 Grade 4

teachers teachers teachers teachers

(N = 28) (N = 46) (N = 46) (N = 44)

Ability

Social

Random

Interest

Combination of the

above

Other

14%

4%

21%

3.5%

54%

3.5%

67%.

33%

74%

Aiweew

.001110M

26%

MVP

71%

2%

- - -

25%

2%
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TABLE 39

PERCENTAGES - TEACHERS' RESPONSE TO AREAS OF INSTRUCTION WHERE GROUPING
USED

Subjects Kindergarten
teachers

Grade 1
teachers

Grade 3
teachers

Grade 4
teachers

(N = 28) (N = 46) (N = 46) (N - 46)

Reading/Language 7% 17% 17% 30%

Arts

Math 3% - - -

Math and Reading 29% 66% 61% 42%

3 - 4 subjects 29% 11% 24%

5 or more subjects 11% 2%

Combination 21% 17% - - - ---

Other 11% - --
.

2%
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TABLE 40

PERCENTAGES - TEACHER AND PRINCIPAL RESPONSE TO OBSERVATION AS MOST
SUITABLE EVALUATION TECHNIQUE FOR KINDERGARTEN

Groups

1 2 3 4 5

Strongly Agree. Neutral Disagree Strongly

Agree . , Don't Know Disagree

Kindergarten 28% 49% 8% 15%

teachers 1

(N = 39)

Principals2 6% . 64% 8% 22%

(N = 36)

ea ea

1Mean = 2.10, Sd = .99
2Mean = 2.47, Sd = .91

TABLE 41
4

PERCENTAGES - TEACHER RESPONSE TO OBSERVATION AS MOST SUITABLE EVALUATION
TECHNIQUE FOR PRIMARY

1 2 3 4 5

Groups Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

Grade 1 24% 46% 11% 17% 2%

teachers1
(N = 46)

Grade 3
2

2% 39% 11% 48%

teachers
(N = 46)

1Mean = 2.28, Sd = 1.09
2Mean = 3.04, Sd = .99
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TABLE 42

MEAN VALUES
1

- FREQUENCY OF USE OF TYPES OF EVALUATION

Type of Evaluation Kindergarten Grade 1

teachers teachers
(N = 39) (N = 46)

Grade 3
teachers
(N = 45)

trade 4
teachers
(N = 47)

Observation without record- X = 1.0 1.09 , 1.0 1.23

ing Sd = 0 .46 0 .84

,o

Observation with recording X = 2.63 2.44 2.06 2.19

Sd = 1.02 L03 1.04 ..92

Anecdotal notes R = 2.83 2.85 2.85 3.21

Sd = 1.11 1.23 1.10 1.20

Checklists X = 3.03 2.87 2.23 2.91

Sd = 1.29 1.13 1.32 1.44

File ofwork = 3.08 2.68 2.71 2.85

Sd = .96 1.0 1.13 1.06

Individual testing x = 4.0 3.52 3.62 3.66

Sd = .73 .94 1.00 .98

Case studies x = 4.28 4.23 4.30 4.42

Sd = .61 .86 .46 .59

Standardized tests x = 4.50 3.98 4.0 3.93

Sd = .51 .34 ,21 .25

Group testing x = 4.63 3.46 2.82 2.89

Sd = .54 .75 .21 .89

1 = Daily, 2 = Weekly, 3.= Monthly, 4 = Occasionally, 5 = Never
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TABLE 43

PERCENTAGES - TEACHER, PRINCIPAL AND PARENT RESPONSE TO KINDERGARTEN
TEACHER SETTING STATE FOR PARENT-TEACHER RELATIONSHIP

Group

1

Strongly
Agree

2

Agree

3

Neutral
Don't Know

4

Disagree

5

Strongly.
Disagree

Kindergarten
teachers 1

63% 34% 3% ---

(N = 38)

Grade 1
2

teachers

34% 40% 22% 4%

(N = 47)

Principals3 42% 55% 3%
t

(N = 36)

Kindergarten
parents

36% 55% 7% 2%

(N = 47)

1
Mean = 1.39, Sd = .55

2Mean = 1.96, Sd = .86
3Mean = 1.64, Sd = .64
4Mean = 1.74, Sd = .67
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TABLE 44

PERCENTAGES - TEACHER, PRINCIPAL, AND PARENT RESPONSE TO MORE PARENT
INVOLIn.:MENT IN KINDERGARTEN OR PRIMARY PROGRAM

IN KINDERGARTEN PROGRAM
1

Group

2 3 4 5

Strongly Agree Neutral Disagree Strongly

KnowtlriAgree Do Disagree

Kindergarten 21% 37% 18% 21% 3%

teachergl
(N = 38)

Principals) 6% .40% 20% -34%

(N = 35)

., .

Kindergarten 26% 31% 22% 15%

parents3

_ -

(N = 46)

A

1Mean = 2.47, (7,4 =
2Mean = 2.83, Su =
3Mean = 2.26, Sd =

1.13

.98

1.02 ---

IN PliIMARY PROGnAM a

Grade 1 11% 32.5%. 13% 32.5% 11%

%teachers
4

(N = 46)

Grade 3
5

teachers

6% 32% 13% 43%

(N = 47)

Principals
6

6% 47% 6% 41%

= 14)

Grade 1

parents 7
25% 52% 13% 8% 2%

(N = 67)

4Mean = 3.0, Sd = 1.13
5Mean = 3.10, Sd = 1.13
6Mean = 2.82, Sd = 1.06
?Mean r 2.0-410 Sd = .91
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TABLE 45

PERCENTAGES - TEACHER, PRINCIPAL, ANLYPARENT RESPONSE TO PARENT INVOLVE-
MENT BEING-GREATER IN KINDERGARTEN MAN IN PRIMARY GRADES

Group

Kindergarten
teachers
(N = 37)

Grade 1
teachers 2

(N - 47)

J Principals
3

.

(N'= 36)

Grade 1
4

parents
' (N =.67)

1 2 . 3 4 5

Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

* 43%

9%

14%2

9%

'40%

49%

55%

42%

11%

21%

15%

6%

19%

31%

4' 27%

9%

2%

.10.

7%

111ean = 1.78,

4Mean = 2.57,
3Mean = 2.47,
4Mean =

Sd = ,85

Sd = .97

Sd = 1.06

Sd = 1.15'

4

2Zii
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SABLE 46

PERCENTAGES TYPE OF CONTACT WITH PARENTS: REPORTED BY KINDERGARTEN TEACHERS

Type of rontact

1 2 3 4 5

.

Daily Weekly Monthly Occasionally N,Afer
4

Telephone callsl 11%

(N = 35)

,.

Informal notes
2

12%

23%

23%

9%

12%

57%

53%

(N= 34) 1"4,

Newsletters3 3% '64% 28%
(N = 36)

4 .

Informal conferences4 6% 20% 18% 56%

(N = 34)
ir'

Scheduled conferences? 5% 95%

AN = 38)

Grd(ip parent meetings6 11% 72%

(N = 36)

Report cards
7

(N = 39) 100%

Home visits
8

(N = 38) - - - 50%

Parental visits to cAass- 14%
room for observation'

(N = 36)

6% 8% 72%

1Mean = 3.11,'Sd = 1.13 4Mean = 3.23, Sd = .99
2
Mean = 3.06, Sd = 1.13

5Mean = 3.95, Sd = .23
3Mean = 3.36, Sd = .64

6Mean = 4.06, Sd = .53
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6%

17%

50%

7Mean = 4, Sd = 0
8Mean = 4.5, Sd = .51
9Mean = 3.39, Sd = 1.1



TABLE 47

PERCENTAGES - TYPE OF CONTACT WITH PARENTS: REPORTED BY GRADE I TEACHERS

Type of Contact

1 2 3 4 5

Daily Weekly Monthly Occasionally Never

Telephone Callsl
(N = 47)

Informal notes 2

4% 47%. 15% 34%

(N = 46) 9% 3'2% 9% 45%

Newsletters3
(N = 46) A 2% 2% 61% 24% 11%

Informal conferences
4

(N = 46) 4% 26% 20% 50%

Scheduled conferences5

(N = 46) 13% 87%

C:toup parent meetings
6

(N = 2% 13% 63% 22%

Report cards?
(N = 46) 4% 96%

Home visits
8

(N = 47) 43% 57%

Parental visits to lass-
room for observation

(N = 47) 4% 11% 70% 15%

1
Mean = 2.79, Sd = .98

4
Mean = 3.15, Sd = .96

7
Mean = 3.96, Sd = .21

2Meahr= 2.91, Sd = 1.09
5Mean = 3.87, Sd = .34

8Mean = 4.57, Sd = .50

3Mean = 3.39, Sd = .80
6Mean = 4.04, Sd r. .66

9Mean = 3.91, Sd = .80

22.3



fr."
TABLEk

PERCENTAGES - CONTACT WITH PARENTS; REPORTED BY PARENTS,: KINDERGARTEN

.

Type of Contact

1

Daily

2

Weekly

Telephone calls
1

(N = 42) 9%

Informal notes 01.

(N = 46) 4%

Newsletters
(N = 46) 2% 11%

Informal conferences
(N = 45) 2%

Scheduled conferences
(N = 47) _,---

Group parent meetings
(N = 46)

Report cards
(N = 47)

Home visits
(N = 47)

3 4 5

Monthly Occasionally Never

13%

9%

63%

18%

2%

_--, 5%

2%

_-_

1Mean
2Mean
3
Mean

=

=

=

4.40,

4.20,

3.13,

Sd =
Sd =
Sd =

.71

.78

.75

''Mean =
5Mean =
6
Mean =

l

k

3.96,

4.02,

4.63,

2 01...k.0

34%

50%

20%

53%

37%

4%

62% 18%

94% 4%

28% 67%

92% 6%

--- 100%

Sd =
Sd =
Sd =

.67

.25

.57

7Mean = 4.04,
8Mean = 5 ,

Sd =,

Sd =

.29

0
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TABLE 49

PERCENTAGES - PREFERRED FREQUENCY OF PARENT CONTACT: REPORTED BY

KINDERGARTEN PARENTS

Type of Contact Daily° Weekly Monthly Occasion.=

ally

Never

Telephone calls1.
(N = 46) 22% 13.5% 71% 13.5%

Informal notes2
(N = 46) 13% 33% 52% 2%

Newsletters
3

(N = 46)
.10 /a. 6% 72% 22% ,

Informal conferences
4

(N = 45)
--- 22% 29% 64.5% 64.3%

Scheduled conferences5
(N = 46) - --

,

15% 83% 2%

Group parent meetings
6

(N si 46)
--- 19.5% 61% 19.5%

Report cards
7

(N = 46) 33% 67%

Home visits
8

(N = 46) MEP 741M. 48% 52 %,

1
Mean = 3.96, Sd

5Mean = 3.87, Sd = .40

2Mean = 3.43, Sd = .75 5Mean = 4, Sd = .63

3Mean = 3.15, Sd = .51
7
Mean = 3.67, Sd .47

4Mean me 3.71, Sd =.59
8Mean = 4.52, Sd .50

22
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TABLE 50

PERCENTAGES - CONTACT WITH PARENTS: REPORTED BY GRADE 1 TEACHERS

Type of Contact

1 2 3 4 5

Daily Weekly Monthly' Occasion- Never

ally

Telephone call'
(N = 66)

Informal notes
2

6% 44t 50%

(N = 66) 1% 5% 5% 42% 47%

Newsletters
3

(N = 68) 6% 46% 23% 25%

7-formal conferences4

(N = 67) ---- , 5% 10% 58% 27%

Scheduled conferences
(N = 68) --- 6% 91% 3%

Group parent. meetings6

(N = 68) 2% 10% 41%' 47%

Repdrt cards?
(N = 67) 1.5% 97% 1.5%

Home visits
8

(141 a 68)
- - 1% 99%

'Mean = 4.44, 4d = .61
2Mean = 4.29, Sd = .87
3Mean = 3.68, Sd = .92
4Mean = 4.07, Sd = .74

5Mean = 3.97, Sd =
6Mean = 4.34, Sd = .72
7Mean = 4, Sd = .17.
8Mean = 4.98, Sd = .12'
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TABLE ,51

PERCENTAGES PREFERRED FREQUENCY. OP PARENT CONTACT: REPORTED BY

GRADE I PARENTS

Type of Contact

1

Daily

2

Weekly

3

Monthly

4

Occasion-
ally

5

Never

A

Telephone callsi
(N = E';) 6% 76% 18%

Informal notes
2

(N = 68) 4% 28% 63% 4%

Newsletters
3

(N = 67) 6% 58% 34% 2%

Informal,conferences
4

'(N = 67)

Scheduled conferences5 i

1.5% 21% 76% 1.5%

(N = 67) _-- --- 16% 84% ---

Group parent meetings6
(N = 67) _-- 2%- 19% 67% 12%

Report cards
7

(N = 66) _-- --- 27% 71% 2%

Home visits8

(N = 65) --- _-_ -_- 3P" 62%

1Mean = 4.1, Sd = .48
5Mean = 3.84, Sd = .37

2Mean 3.68, Sd = .63
6Mean.= 3.89, Sd = .61

3Mean = 3.31, Sd = .61
7Mean = 3.74, Sd = .47

4Mean = 3.78, Sd , .49
8Mean = 4.61, Sd = .49
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TABLE 52

PERCENTAGES - TYPE AND FREQUENCY OF PARENT ASSISTANCE IN THE CLASSROOM:
REPORTED BY KINDERGARTEN TEACHERS a

1 2 3 4 5

Type of Assistance Daily Weekly Monthly Occasion- Never
ally

Assistance on field
trips1 (N 36) 5% 17% 75%

Working with groups of
children2 (N = 38) 24%. 21% 5% 29% 21%

Helping in i-to-1
situations3'(N = 38) 24% 18% 3% 24% 31%

Acting as resource
people4 (N = 39) 5% 3% 5% 82% 5%

Assisting in centres5

(N = 39) 21% 13% 3% 28% 36%

Reading to children6

(N 39) 8% 10% 38% 44%

Ll.tcning to children's7
stories or oral reading

(N 39) 10% 5% 36% 49%

Helping to prepare
materials for class
activities8 (N 39)

15% 23% 3% 36% 23%

Doing clerical work9
(N 39) 5% 13% 31$ 51%

1Mean 3.75, Sd = .60
4Menn = 3.79, Sd = .80

7
Mean = 4.08,Sd 1.2

2Mean = 3.03, Sd =2.53 sMean 3.46, Sd 1.59 8Mean 3.28,Sd 1.4

3Mean 3.21, Sd = 1.63 6Mean 4.0, Sd 1.26 9Mean 4.20,Sd 1.2
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TABLE 53

PERCENTAGES- TYPE AND FREQUENCY OF PARENT ASSISTANCE IN THE CLASSROOM:
REPORTED BY GRADE I TEACHERS

1 2 3 4 5

Type of Assistance Daily Weekly Monthly Occasion- Never

ally

Assistance on field
tripsl (N = 45)

Working with grbups
of children 2 (N * 47)

Helping in 1-to-1
relationships3 (N a 47)

Acting as resource
people (N = 47)

Assiiting in centres5

(N - 47)

Reading to children6
(N = 47)

Listening to children's
stories or oral reading?

(N = 47)

Helping to prepare
materials for class
activities8(N = 47)

Doing clerical work9

. (N = 47)

'Mean.= 3.89, Sd = .38

2Mean = 3.91, Sd = 1.32

3Mean = 3.81, Sd = 1.45

13% 85% 2%

8% 13% 36% 43%

15% 8% 34% 43%

2% 4% 62% 32%

6% 30% 64%

2% 25% 73%

9% 6% 36% 49%

2% 7% 36% 55%

- -- 4% 25% 70%

4Mean a 4.17, Sd a .81 7Mean a 4.11, Sd a 1.24
sMean = 4.51, Sd a .80 8Mean a 4.42, Sd = .80

6Mean = 4.68, Sd a .59 8Mean = 4.66, Sd a .56

228
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TABLE 54

PERCENTAGES - FREQUENCY OF PARENT ASSISTANCE IN CLASSROOM: REPORTED

BY KINDERGARTEN PARTTS

Type of Assistance

1

Daily

2

Weekly.

3

Monthly

4 5

Occasion- Never
ally

0 O

Assistance on field
tripsl (N = 47) 4% 32% 64%

Working with groups
of children2 (N = 47) 2% 4% 21% 73%

Helping in 1-to-1
relationships3(N = 47) 2% 2% 4% . 13% '19%

Acting as resource
person4 (N = 47) 2% 2% 19% 77%

Reading to children
5

(N = 47) 2% 4% 94%

Listening to children's
stories/oral reading6

(N = 47) 2% 2% 13% 83%

Assisting in centres 7

(N = 47) 4% 6% 9% 81%

Helping prepare
materials kor-class
acitivites°

(N = 47) 2% 2% 4% 39% 53%

Doing clerical work9
(N = 47) 2% 6% 92%

1Mean = 4.60, Sd = .58 4Mean = 4.68, Sd = .72 7Mean = 4.66, Sd = .79
2Mean = 4.64, Sd = .67 5Mean = 4.89, Sd = .48 8Mean = 4.38, Sd = .85

3Mean = 4.64, Sd = .84 6Mean = 4.76, Sd = .60 9Mean = 4.89,'Sd = .37

2,2D



- 315 -

TABLE 55

PERCENTAGES - FREQUENCY OF .PARENT ASSISTANCE IN CLASSROOM: REPORTED

BY GRADE I PARENTS

1 2 3 4 5

Type of Assistance ^aily Weekly Monthly Occasion- Never

ally
. _

Assisting on field
tripe" (N = 68)

Working with groups

of children
2 (N a 67)

Helping in 1-to-1
relaeionships3(N = 67)

Acting as resource
person4 (N = 67)

Reading to children5
(N= 67)

Listening to children's

stories/oral reading6

(N = 67)

Assisting in centres
7

(N = 67)

Helping prepare
materials for class

activities (N = 67)

Doing clerical work9
= 67)

-

1Mean = 4.73, Sd = .51
2Mean = 4.61, Sd = .80
3Mean = 4.66, Sd = .77

- -

- -

---

3%

3% 3% 6% 7% 81%

3% 21% 76%

3% 10% 9% 78%

3% 9% 7% 81%

5% 3% 13% 79%

- - -

3% 7%

3% 9% 85%

6%

9% 16%

4% 2%

84%

75%

94,

4Mean = 4.67, Sd = .75
7Mean = 4.7u, Sd = .74

sMean = 4.73, Sd = .79 8Mean = 4.67, Sd = .64

8Mean a 4.60, Sd - .95 9Mean = 4.89, Sd = .43

23 0



TABLE 56

NUMBER AND TYPE OF PARENT INVOLVENENT IN PAST FIVE DAYS REPORTED BY TEACHERS (K, 1, 3,

AND PRINCIPALS

Type of Involvement Kindergarten Grade 1 Principal Grade 3 Grade 4

None 4 16 0 23 26

Working with group 11 6 8 6 7

Working one to one 6 6 9 11 3

Reading to or listening

to children 2 6 2 1 0

Resource person 1 3 2 1 1

Clerical - Library 5 2 22 2 2

Preparation of materials 12 3 2 2 5

Field trips 5 4 15 5 6

Other . 9 12 9 3 3
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TABLE 57

PERCENTAGES - TEACHER, PRINCIPAL, PARENT RESPONSE TO PARENTS
NOT BEING INTERESTED IN BEING ACTIVELY INVOLVED IN KINDER,-

GARTEN PROGRAM.

Group

1

Strongly
Agree

2

Agree
3

Neutral
Don'tKnow

4
Disagree

5
Strongly
Disagree

Kingergarte1
teachers
(N = 37) 5% 11% 14% 59% 11%

Principals
2

(N=35) 11% -40% 9% 34% 6%

Kindergarten
parents'
(N = 47) 34% 32% 28% 6%

1Mean = 3.59, Sd = 1.01

Mean = 2.83, Sd = 1.20

3Mean = 3.06, Sd = .94

23,2



ABLE A

PMCENTAGES - TEACHER, PRINCIPAL, PARENT RESPONSE TO PARENTS

N.T BEING INTERESTED IN BEING ACTIVELY INVOLVED IN PRIMARY

PROGRAM.

Group

1

Strongly
".gree

2
Agree

3
Neutral
Don't Know

4
Disagree

5
Strongly
Disagree

Grade 1
(hertlys

Grade 3
Teachers
(N = 26)

Principals3

(N = 35)

Grade 1
4

parents
(N = 67)

2%

11.5%

11%

6%

30%

46%

40%

30%

19%

31%

9%

37%

40%

11. 5%

34%

25%

9%

6%

2%

1Mean = 3.23,

2Mean . 2.83,

3Mean = 2.42,

4
Mean = 2.86,

Sd = 1.05

Sd 1.20

Sd . .86

Sd. .92

tA
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TABLE 59

PERCENTAGES OBSTACLES TO PARENT INVOLVEMENT: REPORTED BY TEACHERS AND PRINCIPALS

Obstacles Kindergarten
teachers
(N = 32)

Grade 1
teachers
(N = 45)

Grade 3
teach*, s

(N = 35)

Grade 4
teachers

.

(N = 30)

Principals
(N = 31)

Teacher attitude 22% 11% 17% 7% 16%

Working parents 19% 24% 37% 43% 29%

Parents as disruptive
force/discretion 19% 38% 14% 10% 23%

Lack of teacher time 16% 16% 20% 13%

Parent lack of interest 12% 4% . 3% 3%

Poor school/home communica-
tion 3% 6%

Combination working parents/ /

teacher attitude 3% 7% 9% 7%. 3%

Qther or uncodable responses 3% 17% 23%

r

234
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TABLE 60

?

PERCENTAGES OBSTACLES TO PARENT INVOLVEMENT: REPORTED BY PARENTS

Obstacle Kindergarten
Parents
(N = 35)

Grade 1
Parents
(N = 46)

Grade 4
'2arents

(N = 37)

Working parents 37% 42% 27%

Parent lack of interest 11% 11% 5%

School attitude/interest 11% 25% 14%

Poor school/home communica-
tion .

9% 2% 3%

Teacher/parent lack of time 6% 4% 5%

Combination parent working
and lack of interest 3% 4% 16%

Parent as disruptive force/
discretion 3% 4% 14%

Other or none 20% 7% 16%
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TABLE 61

. PERCENTAGES TEACHER, PRINCIPAL AND PARENT RESPONSE TO COURSES ON

PARENTING/PARENT EDUCATION BEING MADE AVAILABLE TO PARENTS IN

THIS DISTRICT

Group

1

Strongly
Agree

2

Agree

3

Neutral
Don't Know

4

Disagree

5

Strongly
Disagree

Kindergarten)
teachers
(N = 38)

Grade 1
!:aachers

2

(N a 45)

Rtncipa.) s3
(N a 36)

Kindergarten4
parents r

(N a 47)

Grade 1

parents
5

(Nar 67)

42%

29%

. i ,
4ca/0

34%

. 27%

45%

38%

70%

45%

52%

13%

7%

8%

17%

13%

t, 4%

8%

4%

5%

2%

.

3%

1lean a 1.71, Sd = .69

lean = 1.93, Sd = .86
3Mean a 2.11, Sd .75

`Mean 1.91, Sd a .83
5Mean 2.04, Sd = .93

23C
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..._ TOLE 62

PERCENTAGES - PARENT RESPONSE TO DESIRED AVAILABILITY & ATTENDANCE AT

PARENT EDUCATION COURSE

Do You Think Courses on Parenting/Parent Education Should Be Made Avail-

able to Parents in This District?

.Group Yes No Don't Know

Kindergarten
parents
(N = 47) -89% 2% 9%

Grade 1
parents
(N = 68) 87% 6% 7%

Grade 4
parents
(N = 49) 82% 14% 4%

If Yea, Would You Attend If the Classes Were Held in a Nearby Location

at a Convenient Time?

Group Yes No Don't Know

Kindergarten
parents
(N= 45) 82% 5% 13%

Grade 1
parents
(N = 61) 90% 7% 3%

Grade 4
parents
(N = 42) 81% 7% 12%
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r TABLE 63

1

,

I

PERCENTAGES - PARENTS ATTENDED ANY MEETING, LECTURE
OR SOCIAL OCCASIONS IN ANY LOCAL SCHOOL BUILDING DUR-

ING THE LAST YEAR

Group Yes No

Kindergarten
parents
(N 47) 91% 9%

Grade 1
parents
(N vs 68) 97% 3%

Grade 4
parents
(N = 50) 90% 10%

.
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TABLE 64

PERCENTAGES - WHAT KINDERGARTEN PARENTS LIKE BEST AND LEAST ABOUT

THEIR CHILD'S KINDERGARTEN

LIKE BEST (N = 45)

Teacher 36%

Extra opportunities for child 16i

Atmosphere 13%

Facilities/class size 11%

Children are happy 7%

Parent involvement 4%

Other (single responses) 13%

LIKE LEAST (N = 39)

Lack of specific activities 26%

Nothing not liked 18%

Class size 18%

Lack of parental involvement 13%

Hours 8%

Other (single responses) 17%

G.
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TABLE 65

PERCENTAGES - WHAT GRAPE I PARENTS LIKE BEST AND LEAST ABOUT THEIR

CHILD'S GRADE I

LIKE BEST (N = 62)

Teacher 47%

Opportunities for child 21%

:3giacilities/small class 8%

Child likes it 6%

Ex-curricular activities 5%

Parent involvement 3%

Nothing 2%

Other (single responses) 5%

LIKE LEAST (N = 56)

Class siza 18%

Nothing 16%

Pressure /pace of Grade I 16%

Lack of parent involvIment 9%

Teacher 2%

Atmosphere 2%

Hours 2%

Other (single responses) 25%

.10



TABLE 66

PERCENTAGES TEACHER RESPCNSE V.: THERE BEING ADEQUATE PHYSICAL

SPACE IN THEIR CLASSROOM

Group

1

Strongly
Agree

2

Agree

3

Neutral
Don't Know

4

Disagree

5

Strongly
Disagree

Kindergartin
teachers
(N = 39).

Grade 1.2

teachers
(N 45)

Grade 3
teachers3
(N a 47)

Grade ',

teachers
4

(N 47)

10%

5%

6%

6%

44%

53%

47%

53%

2%

2%

33%

33%

30%

26%

13%

7%

17%

13%

1Mean a 2.95, Sd = 1.31

2lean a 2.84, Sd a 145-
3Mean = 3.04, Sd = 1.32

*Mean = 2.85, Sd = 1.25

3
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TABLE 67

PERCENTAGES TEACHER RESPONSE TO THERE BEING AN ADEQUATE AMOUNT OF

EQUIPMENT AND MATERIALS IN THEIR CLASSROOM

1 2 3 4 5

Group Strongly Agree Neutral - Disagree Strongly

Agree Don't Know Disagree

Kindergaqen-
teachers

(N

Grade 1
2

teachers
(N= 46)

Grade 3
teachers

. 48) 8% 69% 21% 2%

Zro 55% 4% 32% 2%

51% ORO 36%

9% 67% 24%

_Grade 4
teachers
(N = 47)

'Mean = 2.90, Sd = 1.19

2Mean = 2.39, sa = .95

3Mean = 2.40, Sd = .98

4Mean = 2.68, Sd = 1.06'
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TABLE 68

PERCENTAGES - TEACHER RESPONSE TO ADDITIONAL EQUIPMENT/MATERIAL OR
IMPROVEMENT TO PHYSICAL SPACE: TOP PRIORITY ITEM

Item Kindergarten
teachers
(N = 37)

Grade 1
teachers

(N = 43)

Grade 3
teachers
(N = 45)

Grade 4
teachers
(N = 42)

Shelves/storage 19% 9% 27% 10%

Sink/hot water 16% 7% 11% 14%

More physical space 14% 19% 16% 10%

More large equipment/
toys 11% 12% 2% 2%

A-V/electrical equipment 8% 7% 9% 24%

Cooking facilities 8% --- - --

Physical space and

storage 5% 2% 4% 2%

Tables/dividers/
carpet - -- 33% 13% 10%

Other misc. items 19% 11% 18% 28%

24 '3
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TABLE 69,

PERCENTAGES - TEACHER AND PRINCIPAL RESPONSE TO KINDERGARTEN/PRIMARY/

INTERMEDIATE TEACHERS HAVING ADEQUATE SUPPORT FROM DISTRICT STAFF (e.g.

SUPERVISOR, RESOURCE CENTRE STAFF, etc.)

KINDERGARTEN TEACHERS HAVE ADEQUATE SUPPORT

Group

1 2 3 4 5

Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

Kindergarten
teachers 1

(N = 39) 13% 56% 8% 23%

Principals
2

(N = 36) 6% 53% 19% 19% 3%

PRIMARY TEACHERS HAVE ADEQUATE SUPPORT

r e 1
teachers
(N = 46) 13% 70% 2% 15%

Grade 3
teachers4
(N = 47) 11% 641 6% 19%

Principals5
(N = 36) 5.5% 81% 5.5% 5.5% 2.5%

INTERMEDIATE TEACHERS HAVE ADEQUATE SUPPORT

Grade 4
teachers
(N = 47)

Principals?
(N = 36)

I

8% 68% 11% 13%

5% 64% 3% 25% 3%

1Mean = 2.41, Sd = .99 ,

3Mean = 2.19, Sd = .86
5Mean = 2.56, Sd = 1.03

?Mean = 2.61, Sd = .96 4Mean = 2.34, Sd = .91 6Mean = 2.28, Sd = .80
7Mean = 2.56, Sd = 1.03
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TABLE 70

PERCENTAGES TEACHER AND PRINCIPAL RESPONSE TO THERE BEING

SUFFICIENT SUPPORT SERVICES FOR CHILDREN & THEIR FAMILIES

IN THIS DISTRICT

Group

1

Strongly
Agree

2

Agree

3

Neutral9
Don't Know

4

Disagree

,5

Strongly
Disagree

Kindergarten
teachers
(N = 39)

Grade 1
2

teachers
(N = 46)

Grade 3' 1
teachers'
(N = 47)

Grade 4
teachers
(N = 48)

Principals
5

(N . 36)

3%

2%

2%

4%

-

23%

50%

42%

37%

64%

28%

13%

13%

15%

6%

36%

24%

32%

25%

19%

10%

11%

11%

19%

11%

1 .

Mean = 3.28, Sd = 1.02

2Mean = 2.91, Sd = 1.13

3Mean = 3.06, Sd = 1.13

ItMean,= 3.17, Sd = 1.24

5Mean = 2.78, Sd = 1.12
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TABLE 71

MEAN VALUES' - FREQUENCY OF USE OF PROFESSIONAL AND/OR PARAPROFESSIONAL

ASSISTANCE: REPORTED BY TEACHERS

Type

School nurse

Older pupil

R =

Sd =

R =
Sd =

Parent (occasion- A =

ally) Sd =

Parent (regular1) x =

Sd =

Teacher aide 2 =
Sd =

Speech thera- 51 =

alis/
piat Sd =

Community rg ource R =

person Sd =

Other teachers i =
Sd =

Learning assistance R =

class teacher Sd =

.Audiologist 2 =
Sd =

Psychologist/ 1 =

counsellor Sd =

Subject-matter I =

specialist Sd =

Kindergarten
teachers

Grade 1
teachers

Grade 3
teachers

Grade 4

teachers

2.41 2.51 2.83 2.91

.64 .69 .69 .71

2.59 2.79 3.45 3.61

1..s5 1.27 1.06 1.04

2.73 3.57 3.54 3.70

1.04 .91 1.00 1.01

2.82 3.72 3.79 4.13

1.72 1.47 1:53 1.18"

2.39 2.34 2.48 2.76

1.35 1.43 1.24 1.33

2.90 2.98 3.45 3.44

.94 .77 .85 .66

3 3.37 3.66 3.51

.66 .85 .81 .69

3.21 2.76 3.28 2.98

1.23 1.16 1.08 1.25

3.33 1.30 1.40 1.45

1.34 .55 .68 .65

3.39 3.55 3.85 3.82

.80 .76 .88 .75

3.44 2.98 3.00. 3.25

.75 .77 .86 .85

3.68 3:22 3.37 2.93

1.34 '1.23 1.33 1.29

1 a = Daily 2 = Weekly 3 = Monthly 4 = Occasionally 5 = Never
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TABLE 72

PERCENTAGES - TEACHER RESPONSE TO RECEIVING SUFFICIENT HELP FROM LEARN-
ING ASSISTANCE PEOPLE AND POSSIBLE IMPROVEMENTS

DO YOU RECEIVE SUFFICIENT HELPFROM LEARN*GASSISTANCE PEOPLE?

Kindergarten Grade ] 'Grade 1 Grade 4

teachers teachers" 'teachers teachers.

(N = 37),_ (N = 47) = 45), (N = 47)

Yes 62% 81% 85% 83%

No 30% 19% 13% 17%

Don't Know 8% 2%

IF NO,WHAT COULD BE DONE TO IMPROVE THIS SITUATION2-

Suggestions for Kindergarten
improvement ,teachers

(N = 10)

Grade 1
teachers
(N z 9)

Grade- 3

tea:hers
(N = 13)

, Grade 4
teachers
(N = '12)

More time for that
grade level 70% 44% 54% 44%

More L.A.'people 10% 44% 31% 40%

More co-irdination

between groups 10% 11% 15%

More people and time
for that grade

o
level 10% r-- 16%-

2 4 7
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TABLE 73

PEkCENTAU7S - TEACHER, PRINCIPAL, PARENT RESPONSE OF SATISFACTION WITH
'CURRENT POLICY OF ADMITTING CHILDREN TO KINDERGARTEN IF FIVE BEFORE

DECEMBER 31

ARE YOU SATISFIED WITH THE CURRENT POL3114/

Yes No ' Don't Know

Kindergarten
teachers
(N = 38) 69% 26% 5%

Grade 1
teachers
(N = 46) 57% 37% 6%

Principas
(N = 36) 69% 31%

Kindergarten
parents
(N = 47) 68% 23% 9%

24t



- 334 -

TABLE 74

PERCENTAGES - TEACHER, PRINCIPAL, AND PARENT PREFERENCES FOR ALTERNATE
POLICY ON ADMISSION TO KINDERGARTEN

IF NO (to previous question, summarized Table 73) WHAT WOULD YOU PREFER?

Preference Kindergarten Grade 1 Principals Kindergarten

teachers teachers (N = 11) parents

(N = 14) (N = 20) (N = 11)

More than one entry
per year 29% 30% 27% 18%

Aug. ..cut-off date 36% 15% 9%

Screening to deter-
mine readiness 29% 40% 36% 36%

Addition of nursery
school class-to pub-
lic school 15% 9%

Other 6% 15% 22% 28%

24 0
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TABLE 75

PERCENTAGES - TEACHER, PRINCIPAL, AND PARENT RESPONSE ON FAVOURING EARLY

ADMISSION TO KINDERGARTEN

Yes No Don't Know

Kindergarten
teachers
(N = 39) 28% 64% 8%

Grade 1
teachers
(N= 44) 32% 52% 16%

Principals
(N = 35) 40% 54% 6%

Kindergarten
parents
(N 47) 49% 38%* 13%
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TABLE 76

PERCENTAGES - TEACHER, PRINCIPAL, PARENT REASON FOR AND AGAINST EARLY ADMISSION TO KINDERGARTEN

Reasons Kindergarten Gracie 1 Principals Kindergarten

teachers teachers (N = 28) Farents

(N = 35) (N = 36) (N = Jb)

Problem of assessing

readiness

Admittance whenever ready

Under S's should be at
home with patents

Social problems

Children not developmentally
readly until 5

Other facilities are available
for under 5's

A ready child learns best

Administrative and teaching

problems

36%

20%

17%

6%

14% 32%

11% 22%

7%

19% 4%

11%

28%

3%

9%

6% 25% 11%

3%
9%

3% 17% 14% 11%

- - -

Other and uncodable responses 9% 14%

14%

7% 18%,

251
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TABLE 77

PERCENTAGES TEACHER AND PRINCIPAL RESPONSE TO CLASSROOM, TEACHERS

SHOULD BE DOING MORE SCREENING OF KINDERGARTEN CHILDREN FOR
LEARNING DISABILITIES

1 2 3 4 5

Group Strongly Agree Neutral Disagree Strongly

Agree Don't Know bisagree

Kindergarten
teacners

(N = 39) 0
Grade 1
teachers
(N = 46) 20%

Principals
3

(r . 35) 29%

1Mean . 2.46, Sd = .82

2Meae . 2.32, Sd

3Mean = 2.37, Sd = 1.19

51%. 28% 13% IMMO

48% 15% 15% 2%

34% 0 29% WO
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TABLE 78

PERCENTAGES - TEACHER AND PRINCIPAL RESPONSE OF WHAT SHOULD BE THE MAXI-
MUM DAILY LENGTH OF THE KINDERGARTEN SESSION

Maximum Kindergarten Principals

teac"..-Iers (N = 35)

(N = 38)

less than

11/2 hours

11/2 hours

1 3/4 hours

2 hours 3% 9%

21r hours

21/2 hours 84% 71%

2 3/4 hours

3 hours 3% 17%

more than 3 hours 10% 3%
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TABLE 79

SUMMARY OF KINDERGARTEN TIMETABLES

Activity'

1

Number Range2 Mean Mode Recommended
Time

Arrival, opening and
work period 35 25-90 59 a 60 6(..-75

Music 253 10-30 1; 15 20

Snack, rest, toileting 34 10-40 21 20 25

Movement Education
3

25 10-30 21 20 20

Language Arts 33334 10-50 23 20 20,

Dismissal 30 5-15 10 10 5

1As suggested in timetable on p. 84 of Resource Book for Kindergartens.

2Range, Mean, Mode, and Recommended Time in minutes.

3Those timetables which included this area in an Integrated Period with
P.E., storvtime, music, etc. were not included in the tabulations.

4Those timetables which included Language Arta in an Integrated Period
(e.g. with Math, Science, etc.) were not included in the tabulations.
French lessons were not included in these tabulations.

2

-(



TABLE 80

ERCENTAGES - TEACHER, PRINCIPAL AND PARENT RESPONSE TO KINDERGARTEN/PRIMARY/INTERMEDIATE
PROGRAM BEING IMPROVED IF CLASS SIZE WERE REDUCED

1 2 3 4

Strongly
Agree

Agree Neutral
Don't Know

Disagree Strongly
Disagree

KINDERGARTEN PROGRAM

Kindergarten
teachers
(N = 39)

1 36% 56% 5% 3%

Principals
2

(N = 36) 6% 47% 30% 14% 3%

Kindergarten
parents
(N = 46) 13% 39% 31% 15% 2%

PRIMARY PROGRAM
4

Gra& 1
teachers4

(N = 46) 68% 24% 4% 4%

Grade 3
teachers

5

(N = 47) 47% 43% 6% 4%.

Principals
6

(N = 35) 26% 63% 5% 3% 3%

Grade 1
parents
(N = 68) 44%d 36% 10% 10%
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TABLE 80 (cont'd)

1 2 3 4 5

Strongly
Agree

Agree Neutral
Don't Know

Disagree Strongly
Disagrft

INTERMEDIATE PROGRAM

Grade 4
teachers
(N = 47)

Principals
9

(N = 35)

Grade 4
parents
(N = 50)

47%

26%

38%

32%

57%

24%

15%

11%

22%

6%

3%

14%

OD

3%

2%

'Mean =

dean =
3
Mean =

4
5Mean =

6
Mean =
Mean =

7
Mean =
9Mean =
9
Mean =

10
Mean =

1.74, Sd = .68
2.61, Sd = .96
2.54, Sd = .98
1.46, Sd = .78
1.68, Sd = .78
1.94, Sd = .84
1.86, Sd = .97
1.81, Sd = .92
2.0, Sd = .87
2.18, Sd =1.16
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PERCENTAGES - TEACHER

TABLE 81

AND PRINCIPAL RESPONSE TO IDEAL CLASS SIZE

Range of
Class Size

Kindergarten
teachers

(N = 39)

Grade 1
teachers

(N = 47)

Grade 3
teachers

(N = 48)

Grade 4
teachers

(N = 47)

Principals
on Kinder-
garteh
(N = 35)

Principals
on Primary

(N = 35)

Principal!)

on Inter-
mediate
(N = 35)

Under 15 5% 12%

15 - 16 23% 5% 4% 37% 6%

_17 - 18 44% 13% 10% 2% 20% 6%

19 - 20 15% 64% 27% 28% 14% 49% 8%

21 - 22 2% 17% 7% 3% 17%

23 - 24 6% 13% 21% 6% 3%

25 - 26 6% 21% 36% 8% 83%

26+ 4%

Combination
of above
categories 13% 4% 8% 2% 14% 8% 6%



TABLE 82

PEPUNTAGES TEACHER, PRINCIPAL, AND PARENT RESPONSE TO ONLY' TEACHERS

WITH APPROPRIATE EARLY CHILDHOOD EDUCATION TRAINING BEING ASSIGNED TO

KINDERGARTEN

2 3 4 5

Group Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

Kindergalen
teachers
(N = 38)

Grade 1
2

teachers
(N = 47)

Principals
3
4,

(N . 36)

34%

30%

25%

39%

53%

53%

11%

irro

3%

13%

16%

3%

3%

Kindergarten
parents"
(N = 46) 57% 28% 11% 4% 1

4.0

1
Mean 2.11, Sd a 1.11

2Mean = 1.89, Sd = .75

3Mean 2.19, Sd = 1.09

`Mean . 1.63, Sd . .85

25.3
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TABLE 83

PERCENTAGE - TEACHERS' AND PRINCIPALS' REPORT OF NUMBER OF COURSES IN
KINDERGARTEN CURRICULUM/METHODS/EDUCATION AND IN
DEVELOPMENT OF KINDERGARTEN AGE CHILD

Number of
Courses

Kindergarten
teachers
(N = 29)

Grade 1
teachers
(N = 39)

Principals

(N = 30)

None 4% 13% 74%

1 17% 33% 13%

2 31% 21% 10%

3 7% 13%

4 17% 8% 3%

5 q.0% 2% _ -

6 4% 5%

7 7%

8 or more 3% 5% _ - _



TABLE 84

PERCENTAGE - TEACHERS' AND PRINCIPALS' REPORT OF NUMBERS OF COURSES 1N READING/

CH1 MEN'S LITERATURE (PRIMARY AND INTERMEDIATE)

Number of
Courses

Kindergarten
teachers
(N = 31)

Grade 1
teachers
(N 3 41)

Grade 3
teachers

(N = 38) (N = 36) .

Prim. Int.

Grade 4
teachers

(N =34) (N = 37)
Prim. Int.

Principals

(N = 27)

None 3 r 16% 36% 61% 8% 37%

1 20% 15% 13% 11% 9% 19% 26%.

2 29% 22% 13% 22% 12% 27% 15%

3 39% 12% 13% 6% 12% 16% 11%

4 3% 10% 8% 6% 3% 8% 11%

- - - 20% u% 8% 3% 3%

3% 17% 13% 5.5%

2% 5.5%

9 or more 3% 2% 16% 11% 8%



TABLE 85 ,

PERCENTAGE - HIGHEST EDUCATIONAL DEGREE
. ,.

Degree

Kindergarten Grade 1 Grade 3 Grade 4

teachers teachers teachers teachers

(N = 36) (N = 39) iN = 39) (N = 44)

Principals

(N = 34)

Diploma

B.:../E.S./B.Ed

M.A./M.S./M.Ed

Other

/s)

44%

.0"."0%

6%

21%

69%

5%

5%

15%

67'i.

10%

8%

9%

75%

7%

9%

..... Om .....

44%

. 1

56%----'d

266



TABLE 86

pUMBER1 - TEACHERS' AND PRINCIPALS' ATTENDANyE AT ACHEW TRAINING INSTITUTIONS

Institution
Kindergarten

teachers

(N F.39)

Grade 1
teachers
(N = 47)

Grade'l
teachers
(N = 46)

, .Grade 4

teachers
(N = 47)

Principals
.

' (N = 34)

University of
Victoria 29 39 38 39 28.

University of
British Columbia 10 2 4 8 16

Simon Fraser
University

Alberta/
Saskatchewan 4 4 3 7 1

Other Canadian 6 18 11 8 1

Great Britain 9 2 3 3 4

U:S.A. 1 ___ 2 2 4 3

othei. 2 2

1More than 1 response was possible by each person

26'
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TABLE 87

PERCENTAGE - HIGHEST CERTIFICATE HELD BY TEACHERS

Certif,icate

Kindergarten Grade 1 Grade 3 Grade 4

teachers teachers teachers teachers

(N = 38) (N = 47) (N =47) (N = 46)

Professional 55% 70% 70%

Standard 37% 20% 30%

85%

15%

Other 8% 4

2 Jo
u

I-
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TABLE 88

PERCENTAGES TEACHER, PRINL,IPAL AND PARENT RESPONSE TO ONLY TEACHERS

WITH APPROPRIATE EXPERIENCE BEING ASSIGNED TO KINDERGARTEN

Group

1

Strongly
Agree

2

Agree

3

Neutral
Don't Know

4

Disagree

Kindergarten
teachers
(N = 39) 28% 57% 10% 5%

Grade 1
teachers`
(N . 46)

''`

30% 575, 9% 4%

Principals3
(N = 36) 25% 50% 6% 15%

Kindergarten
parents

(N . 46) 43%1 41% 7% 7%

5

Strongly
Disagree

ARO

MED

ONO

1- Sd = .77

214ean = 1.87, Scr= .75

3MeAn . 2.19, Sd = 1.04

4Mean = 1.83, Sd = .97

24



TABLE 89

NUMBER OF YEARS EXPERIENCE IN PRE-KINDERGARTEN, KINDERGARTEN AND GRADE! BY TEACHERS
AND PRINCIPALS

Numt-i of years Number of Number of Number of Number of Number of
at following kindergarten Grade 1 Grade 3 Grade 4 Principals

levels, teachers
(N = 39)

teachers
(N = 47)

'teachers

(N = 49)

teachers
(N = 49) (N = 36)

PRE-Kr4DERGARTEN

_1

2 - 5

6 - 10

11 - 15

15+

3

4

3

1

2

1

KINDERGARTEN

1 4 9 4 1

2 - 10 4 1

6 - 10 18 1

11 - 15 5

5+ 2

GRADE 1

1 4 3 4

2 5 12 17 7 4

6 10 7 12

11 - 15 1 10 1

15+ 5 --

26

1

4
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TABLE 90

PERCENTAGES - NEED FOR IN-SERVICE AND PROFESSIONAL DEVELOPMENT ACTIVITIES

DESIGNED FOR SPECIFIC GRADES

Group

1 :).
3 4 5

Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

FOR KINDERGARTEN TEACHERS

Kindergarten
teachers
(N = 39) 18%

Principals
2

(N = 35) 6%

FOR GRADE 1 TEACHERS

Grade 1
3

teachers
(N = 45)

FOR GRADE 3 TEACHERS

18%

Grade 3
4

teachers
(N = 48) 6% s

FOR GRADE 4 TEACHERS

Grade 4
5

teachers
(N = 48) 6%

51% 8% 23%

54% 31% 9%

47% 13% 18% 4%

40% 21% 31% 2%

T

44% 13% 29% 8%

1Mean = 2.36, Sd = 1.04
Mean = 2.42, Sd = .74

4Mean = 2.44, Sd = 1.12

5
Mean = 2.83, Sd -...- 1.02

Mean = 2.89, Sd = 1.15
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TABLE 91

NiJMBER AND PERCENTAGE - KINDERGARTEN WORKSHOP ATTENDED
BY KINDERGAPTEN TEACHERS SINCE SEPTEMBER 1978

Number of Number of Percent_of

Workshops Kihdergarten Kindergarten
Teachers Teachers
(N = 33)

None 1 3%

1.

1 3 9%

2 8 25%

3 4 12%

4 6 18%

5 4 12%

6 3 9%

9 or more 4 12%

Mean = 4.79

Sd == 2.22

Ne
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TABLE 92

NUMBER' - PROFESSIONAL ORGANIZATIONS OF TEACHERS AND PRINCIPALS

.
Kindergarten

Organization teacher
(N = 36)

Grade 1
teacher

(N = 44)

Grade 3

teacher

(N = 27)

Grade 4

teacher
(N = 33)

Princi-
pal

(N = 32)

B.C.T.F. 21 14 21 20 12

G.V.T.A. 16 14 17 20 12

Kindergarten
Teachers' Assn. 36 3 --

B.C. Primary
Teachers Assn. 26 35 17 10

B.C. Principals/
Vice Principals
Assn. 1 29

1
Organizations listed by fewer than 5 people are not included
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TABLE 93

NUMBER AND PERCENTAGES OF PROFESSIONAL CONFERENCES ATTENDED BY

TEACHERS AND PRINCIPALS SINCE SEPTEMBER 1978

Number of
Conferences

Kindergarten
teachers
(N = 33)

Grade 1
teachers
(N = 47)

Grade 3
teachers
(N = 47)

Grade 4
teachers
(N = 45)

Princi-
pals
(N = 34)

# % # % # % # % # %

None 3 9 2 4 3 6 4 9 2 6

1 6 18 8 17 6 13 11 24 1 9

2 15 46 20 43 13 28 11 24 11 32

3 3 9 10 21 12 25 7 16 4 12.

4 4 12 1 2 5 11 5 11 6 17.5.

5 1 3 2 4 4 8 6 11 6 17.5

6 1 3 3 7 2 4 2 5 1 3

7
-- --

8 or more 2 4 -- 1 3

\ 26;)



TABLE 94

NUMBER JOURNALS LISTED AS BEING READ REGUL. IlLY BY TEACHERS (K-4) AND PRINCIPALS

Journa/
1

Kindergarten
teachers
(N = 39)

,

Grade 1
teachers
(N = 47)

Principals

(N = 36)

Grade 3
teachers
(N = 50)

Grade 4
teachers

(N = 48)

B.C. Teacher 12 20 11 14 17

Prime Areas 14 24 0 14 2

Instructor 12 13 3 15 10

Teacher 4 7 3 6 4

Readii Teacher* 5 5 3 5 3

Learn 1 3 3 4 4

Canadian
Educator 0 1 4 rj 0

Early Years 3 1 0 0 0

Psycgology
Today 0 1 0 1 1

Teacher 1 2 0 0 0

B.C. Music Ed.
Assn. Journal 1 0 0 0 2

Art Activities 0 0 1 1

B.C. Prin. & Vice
Prin. Assn. 0 0 5 0 0

Kappan 0 0 5 0 0

Arithmetic Teacher 0 0 0 3 0

Child Education 2 0 1

1Only journals listed by more than 2 persons are includo4 in this table

27o
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TABLE 95

PERCENTAGES TEACHER, PRINC'PAL AND PARENT RESPONSE TO MOST

KINDERGARTEN TEACHERS IN DISTRICT HAVING GOOD PREPARATION/

BACKGROUND IN KINDERGARTEN

1 2 3 4. 5

Group Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

Kindergarten
teachers
(N = 38) sa% 34%

Grade 1 2
teachers
(N = 47) 13% 42.9% 42.5%

Principals3 17% 61% 19%

(N= 36)

1Mean . 2.26, Sd = .60

2Mean = 2.34, Sd = .73

3Mean = 2.08v Sd = .69

2 7i

2%

3%

IWO



TABLE 96

SUMMARY OF PROFESSIONAL QUALIFICATIONS AND EXPERIENCE

OF KINDERGARTEN TEACHERS HIRED IN LAST THREE (3) YEARS

Teacher A Pre-School Supervisor's Certificate 4th year

of Bachelor of Education completed (Early Childhood/Remedial)

Experience 7 years (U.K., Africa)

Teacher B Primary Teacher in B.C. 8.5 years

.
Elementary Advanced Certificate
Substituted, experience in Kindergarten and Grade 1

Teacher C Bachelor of Education (Early Childhood) and additional

studies in Special Education and Early Childhood.

3 years Kindergarten experience

Teacher D 3 years UVIC (primary)
Team-teaching, Kindel garten 1 year

3 years substituting, experience Primary and Kindergarten

Teacher E Trained in U.K.
4 years Kindergarten, experience U.K. and B.C.

11/2 years experience in primary and Special Education

2 years Daycare Centre

Teacher F

Teacher G

Bachelor of Arts (Psychology/Sociology) Teacher Training

Elementary
1 year private school (Primary)
11/2 years B.C. (Primary)

2 years Ontario (Primary)
Substituted 1 year Kindergarten and Grade 1

Bachelor of Education (U.B.C.) (Primary)
4 years Primary experience
3.5 years Kindergarten experience

Teacher H Bachelor of Education (Early Childhood/Special Education)

4 years Kindergarten experience

Teacher I

Teacher J

3 years UVIC (Early Childhood)
Experience in Montessori Kindergarten (Paris)
Substituting and Teacher Trainihg in Victoria

Native French

University of Laval and UVIC - French/Art
2 years Elementary experience - French/Art

Native French

272



TABLE 97

PERCENTAGES TEACHER, PRINCIPAL, PARENT RESPONSE TO CHILDREN WHO

ATTENDED PRESCHOOL AND/OR DAY CARE BEING GENERALLY MORE READY FOR

KINDERGARTEN THAN CHILDREN WITHOUT THOSE EXPERIENCES

Group

1

Strongly
Agree

2

Agree

3

Neutral
Don't Know

4

Disagree

5

Strongly
Disagree

Kindergarten
teachers

(N = ?")

Grade 1
2

teachers
(N = 47)

Principals
3

(N = 35)

Kinderga4ten
parents
(N . 46)

Grade 1
5

parents
(N = 67)

8%

.8%

50%

37%

43%

21%

34%

30%

28%

11%

15%

26%

11%

11%

32%

49%

29%

7%

21%

39%

7%

3%

2%

3%

'Mean . 2.73, Sd . 1.12

2
Mean = 3.23, Sd = 1.13

3Mean . 2.83, Sd = 1.04

4Mean = 1.80, Sd = 1.02,

5Mean = 2.24, Sd = 1.24

27C
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TABLE 98

PERCENTAGES TEACHER, PRINCIPAL AND PARBNT RESPONSE TO PUBLICFUNDED
MEKINDERGARTEN BEING AVAILABLE FOR ALL WHO WANT THEIR CHILDREN

TO ATTEND

Group

1

Strongly
Agree

2

Agree

3

Neutral
Don't Know

4

Disagree

5

Strongly
Disagree

Kindergarten
teachers
(N . 37) 14% 27% 19% 32% 8%

Grade I 9
teachers-
(N = 45) 9% 31% 1:10 29% 13%

Princioalj3
(N = 36) , e% 17% 11% 47% 17%

Kindergarten
parents
(N = 47) 30% 32% 13% 21% 4%

Grade 1
parents

5

(N = 68) 27% 25% 10% 25% 13%

1Mean = 2.94, Sd . 1.22

`Mean 3.07, Sd = 1.23

3Mean = 3.47, Sd = 1,21.

4
Mean 2.38, Sd = 1.24

5Mean = 2.73, Sd = 1.43

2 7



TABLE 99

PERCEN1AGS - TEACHER AND PRINCIPAL RESPONSE TO KINDERGARTEN TEACHERS

TRYING TO ESTABLISH REGULAR CONTACTS WITH PRESCHOOL AND DAY CARE

CENTRES

Group

1

Strongly

Agree

2

Agree

3

Neutral
Don't Know

4

Disagree

5

Strongly
Disagree

Kinde,'allen
- teachers

(N = 39) . 18% 31% 33% 15% 3%

loi-In cipals 2

(N = 35) 6% 4.5 a 20% 23% 6%

-Mean 2.54, = 1.05

11..

-Mean = 2.77, Sd = ",06
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TABLE 100,

NUMBER AND PERCENTAGE - KINDERGARTEN TEACHER CONTACT WITH PRESCHOOLS

:AND/OR DAY CARE CENTRES
,

Type of contact N= 32

No contact 25

Invite preschool/
day care to school 16 5

Kindergarten visits
preschool/day care 3 1

Personal teacher contacts 44 14

Latch key for kindergarten'

children 3 1

Day care teacher visits 3 1

Other or uncodable 6 2

27C
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#, TATALF 101

. PERCENTAGE - GRADE 4 RESPONSE TO IF CHILD HAD DIFFICULTY MAKING THE

VkANSITION FROM GRADE 3 TO GRADE 4 ,tND REASONS AND

HOW SCHOOL COULD HAVE -HELPED

Yes No

.Grade 4 parents 22% 78%

(N = 51)

Reason for
difficulty

IF YES', WHY?

9 of Grade 4 parents (N = 12)
who gave each reason

1, Child poorly prepared 50%

2. Non-Canadian background 17%

3. Increase in expectations 8%

4. Not knowing other children 8%

5. Other 17%

IF YES, HOW COULD THE SCHOOL HAVE HELPED YOUR CHILD?

How school
could have
helped

of Grade 4 parents (N = 11)

School did help-'

More elp for ohila earlier

Paren eacher confer.mce

Not giving homework

2

46%

27k

18%

9%

t



TABLE tO2

PERCNTAGE -= CHILDREN HAVING DI7FICULTY ADJUSTING TO GRADE 4 AS

REPORTED BY TEACHERS AND PRINCIPALS

./e

Percentage
having
difficulty

Grade 3

teachers
(N = 16)

Grade 4
teachers
(N = 28)

Principals

(N = 16)

IN ...II

Girls under 5%
5 - 10%

11 20%

21 30%
31 40%
41 50%
57 +

31%

3Fi%

12%

19

(N = 16)

4

18%

46%
11%

7%
4%
14%

(N = 30)'

44%
31%
6%

-

13%

(N = 16)

Boys under 5% 19% , 7% 25%

, 5 7. 10% 32% 37% 31%

11 20%_ 16% 13% 13c:!.

21 30% 6% 3% .

31 40% *... 10% 6%

41 50% 12% 17% 6%

5,./ + 25C:0 13%. 191%

2 "'p



4
- 364

TABLE 103

PERCENTAGES RESPONSE OF TEACHERS AND PRINCIFAIS TO DIFFERENCE OF

CURRICULUM AND INSTRUCTIONAL MATERIALS AS PRIMARY CAUSE OF TRANS

ITIONAL DIFFICULTIES

Group

1

Strongly
Agree

2

Agree

3

Neutral
Don't Know

4

Disagree

5

Strongly,
Disagree

Principals
1

(N .. 35)

Grade 3
teachers

(N = 47)

Grade 4
teachers

3

(N = 45)

."

470

22%

r 15%

22°.

11%

12f

19/0

114

6774

531.

63%

2%

11%

`Mean = 3.b5, Sd = ,81

2,
:4ean = 3.28, 5d = .97

3 4
Mean 3.Q9, Sd = .90

27L1
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TABLE 104

PERCINTAGES - RESPONSE OF TEACHERS AND PRINCIPALS TO DIFFERENCE OF

TEACHER STYLES AS PRIMARY CAUSE OF TRANSITIONAL DIFFICULTIES

Group

1

Strongly.

Agree j

2

Agree

3

reutral
Don't Know

4

Disagree

5

Strongly
Disagree

Principals1
(N = 34)

Grade 3-
teachers
(N = 47)

Grade 4
teachers

3

(N = 46)

11%

5%

32%

25%

20%

21%

13%

15%

,/

51%

41%

-

-

11%

1Mean = 3.15, Sd = .87

2Mean . 3.04, Sd 1.10

3Mean = 3.26,. Sd . 1.12

ti
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TABLE 105

PERC31TAGES RESPONSE OF TEACHERS AND PRINCIPALS TO SOCIAL ADJUSTMENT_

AS PRIMARY CAUSE OF TRANSITIONAL DIFFICULTIES

1 2 3, 4

Group Strongly Agree Neutral Disagree, Strongly

Agree Don't Know Disagree

.

Principals
1

(-N 35) MEW 29% 20%

Grade 3
teachers
(N = 47) 13%

Grade 4
teachers3
(N = 44) 5% 45% 14%

51%

66% 4%

34%

1Mean = 3.23, Sd . .88

4ean = 3.62, Zd__. .77 _

3Mean = 2.84, Sd = 1.03
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TABLE 106

PERCENTAGE TEACHER & PRiCIPALS DESCRIPTIONS OF ORIENTATION WORK

WITH CHILDREN IN PREPARATION FOR BEGINNING GRADE 4

Principals
(N = 10)

Grade 3
(N = 33)

Grade 4
(N = 30)

No work 32% 36% 85%

Eegin more Grade
4 work (e.g. research) 7% 33%

Joint 3/4 projeci.s,
split grades etc. 20% 6%

Cooperation
between staff 10% 12%

Learning assist
ance help 7% 3% 3%

Meet teachers in
extracurricular
acitivities 3% font

Intermediate
teacher visits 3%

Child visits, next

grade 3% 6% 3%

Grouping 3%
OS. 3%

Other or lincodable
responses 10% 3%
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TABLE '107 & 103

t-UtCENTAGES TEACHER, PRINCIPAL, & PARENT ON FAVORING 4 SPECIFIC

ORIENTATION PROGRAM FOR GRADE 3 L. TRANSITION &

REASONS WHY/WHY NOT

DO YOU FAVOUR A SPECIFIC ORIENTATION hiOGRAM?

Grade 3 Grade 4 Principals Grade 4

teachers teachers (N = 30) p,. ants

(N = 43) .(N . 40) (N = 46)

Yes

No

35% 17.5% 20% 30%

65% 82.5% 00 70%

WHY OR WHY NOT?

Reason Grade 3 PrincipalsGrade 4 Grade 4

teachers teachers (N = 32) parents

= 41) (N . 38) (N = 44)

. ,

Progqii, not needed 0 53% 53% 50%

Only for those who
reed it 10% 14% 3% 16%

-461:11d help dhildren--- 170 3% 11

Rot mastered Grade 3
oxills

qd.r..nce
1.

.

5%

fl

2%

1;-p cetue,:n >

Classroom teacner can/
sil6uld do it 10;:; . 6%** 4.5,;

Curriculum is different 27 0 3% 4.5%

Difference of teacher
styles `':) 2%

Other Or uncodable
response 3% 3C7

ey-/



TABLE 109

PERCENTAGES TEACHER, PRINCIPAL PARENT RESPONSE TO MOST PRIMARY AND

INTERMEDIAlE TEACHERS IN THIS DISTRICT HAVING 'SIMILAR PHILOSGPHIES

OF EDUCATION

1 2 3 4 15

Group Strongly Agree Neutral Disagree Strongly

Agree Don't Knowk Disagree

Grade 3
teachers
(N = 48)

Grade 4
2

teachers
(N . 48)

Principals3

(N = 35)

Grade 4
4

parents
. 51)

6%

3%

33%

46%

49%

20%

36%

25%

29%

45;0

29%

19%

11%

31%

4%

8%

4%

1
Mean = 3.0, Sd = .85

2Mean a 2.69, Sd . .99

3Mean = Sd = 1.01

4Mean = 3.20, Sd .80

26%;
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110TOE.

PMENTAGES TEACHER, PRINCIPAL, PARENT RESPONSE TO IF CHILDREN LEAEA

DIFFERENTLY IN PRIMARY THAN /IN INTERMEDIATEJ
Gt'oup

1

Strongly
Agree

2

Agree

3

Neutral
Don't Know

4

Disagree

5

Strongly
Disagree

Principalsi
(N 35)

Grade 3
2

teacher:,

(N = 48)

Grade 4
teachers
(N = 48)

Grade 4
parents

4

(N . 50)

10%

2%

6%

26%

35%

31%

52%

3%

12.5%

7%

20%

66%

37.5%

56%

20%

5%

4%

4%

2%

1Mean . 3.51, Si = .95

2Mean = 2.90, Si = 1.15

3Mean . 3.29, Sd = 1.03

4Mean = 2.60, Sd .95
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TABLE 111

PErtGaITAGES TEACHER, PRINCIPAL AND PARENT RESPONSE 70 THE L JECTIVES

OF PRIMARY AND INTERMEDIATE BEING DIFFERENT

Group 1

Strongly
Agree

2

Agree

3

Neutral
Don't Know

4

Disagree

5

Strongly
Disagree

Principals)
(N = 34) 23.5% 70.5% 9%

Grade 3
teachers
(N = 47) 4% 390 4% 49% 4%

Grade 4
teachers
(N = 48) 2% 27% 2% 50 10%

Grade 44

(N = 51) 4% 57% 21% 18%

1Mean = 3.68, Sd .91

2
Mean = 3.11, Sd = 1.11

3mean = 3.48, Sd = 1.07

4mean = 2.53, Sd = .83

28f;
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TABLE 112

PERCENTAGES TEACHER, PRINCIPAL AND PAR NT RESPONSE TO THE CURRENT

PRIMARY PROGRAM'S EFFECTIVENESS AS A PREPARATION FOR GRADE 4

Group

1

Strongly

Agree -

2

Agree

3

Neutral

Don't Know

4

Disagree

5

Strongly

Disagree

Grade 3
teachers
(N = 47)

Grade 4
2

teachers
(N = 47)

Principals3
(N = 36)

Grade 4
4

parents
(N = 49)

13%

17%

6%

89%

70%

78%

63%

7%

4%

5%

10%

4%

13%

19% 2%

1Mean = 2.15, Sd = .47

2Mean = 2.17, Sd = .82

3Mean . 1.89, Sd = .46

4,Aean = 2.47, = .94

287



TABLE 113

PERCENTAGES TEACHER AND PRINCIPAL RESPONSE TO THE PRIMARY PROGRAM

DOING A GOOD JOB OF TEACHING MOST CHILDREN THE BASIC SKILLS

)
1 2 3 4 5

,,./.

Group Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

Grade 3
1

teachers
(N = 48)

Grade 4 2

teachers

(N = 47)

Principalk
(N = 35)

27%

26%

2(

71%

66/0

77%

2%

oci,0

3%

6%

/Mean = 1.75,

2Mean = 1.89, Sd = .73

3Mean = 1.83, Sd = .45
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'TABLE 114

PERCENTAGES - TEACHER AND PRINCIPAL RESPONSE TO THE GRADE 3 PROGRAM

BECOMING A WATEREt -DON VERSION OF GRADE 4

1

1 2 3 4 5

Group Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

Imo/

Grade 3
teachers
(N = 47)

Grade 4 2
teachers
(N = 48)

Principals
3

(N = 35)

2%

3%

9%

8%

6%

17%

29%

17%

68%

59%'

68%

4%

4%

1Mean . 3.64, Sd = .79

"Mean = 3.58, Sd = .71

3Mean = 3.69, Sd = .80
of
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TABLE 115

PERCalTAGES TEACHER AND PRINCIPAL RESPONSE TO THE MOST EFFECTIVE TYPE

OF CURRICULUM FOR THE INTERMEDIATE GRADES BEING AN INTEGRATED

CURRICULUM

1 2' 3 4 5

Group Strongly
Agree

Agree Neutral
Don't Know

Disagree Strongly
Disagree

Grade 3
teachers
(N = 46) 11% 35% 33% 22%

Grade 4
2

teachers
(N = 46) 45% 44% 26% . 15% .111

Principals
3

(N = 35) 3% 34% 26% 37%

'Means 2.65, Sd = .95

2Mean = 2.41, Sd = .93

3Mean = 2.97, Sd = .92
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TABLE 116

PERCENTAGES - TEACHER RESPONSE TO OBSERVATION AS THE MOST'SUITABLE

EVALUATION TECHNIQUE FOR INTERMEDIATE GRADES

1 2 3 4 5

Groups Strongly Agree Neutral Disagree' Strongly

Agree Don't Know Disagree

Grade 3
teachers
(N = 46) 2% 39'10 -11% 48% -

Grade '4

teachers
(N = 46) 2% 13% 2% 76% 7%:

'Mean = 3.04, Sd ..99

2
Mean = 3.72, Sd = .86

291
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TABLE 117 .

PERCENTAGE . TEACHER, PRINCIPAL, PARENT RESPONSE TO ROLE OF TEACHER IN

KINDERGARTEN, PRIMARY, AND INTERMEDIATE.

THE ROLE OF THE TEACHER IS DIFFERENT IN KINDERGARTEN

THAN IN PRIMARY

...01Inwern.

Group
1

Strongly
Agree

2

Agree
3

Neutral
Don't Know

4
Disagree

5 .

Strongly
Disagree

Kindezgaft

teachers
(N = 38) 13% 37% 5% 29% 16%.

Grade 1
2

teachers
(N = 47) 9% 38% 6% 32% 15%

Principals3
(N = 36) 8% 22% 6% 56% a%

Kindergvten
parents
(N =.0) 17% . 491, 6% 28%

Grade 1c
pal.entsd

(N = 68) 18% 49% ;!.0% 19%

rinr, ROLE OF THE TEACHER IS DIFFERENT IN PRIMARY

THAN IN INTERMEDIATE

Grade 3.6
teachers
(N . 48 50% 4% 38% 2%

Gr
teacher:1

(N . 48) 4% 38% 6!. 40 4%
.

.

Principals
(N . 36) 3% 25% .." 610 al

Grade 49

(N 51)

1Mean1 . 2.97, 3d 1.36

pifean 3.06, Sd 1.29

12%, 63%

X292
15% 10%

2.45, Sd 1.08

sn 2.44, Sd 1.12

7Mean'. 3.10,Sd 1.10
8
dlean 3.47,Sd 1.05

_ rtn
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TABLE 118

ti

PERCENTAGES TEACHER, PRINCIPAL AND PARENT RESPONSE TO TEACHING STYLES

OF PRIMARY TEACHERS AS DIFFERENT FROM THOSE OF INTERMEDIATE TEACHERS

1 2 3 4 5

Group Strongly Agree Neutral Disagree Strongly.

Agree Don't Know Disagree

Grade 3
teachers
(N (N = ao

Grade 4
2

teachers
(N = 48),

Principals3
(N = 34)

Grade 4
parent s

4

(N = 50)

23%

21%

6%

6%

63%

75%

79%

72%

6%

1610

8%

4%

15%

6%

P11111111I

N

1Mean = 2.0, Sd = .80

2Mean = 1.88,

3Mean = 2.24,

4Mean = 2.22,

Sd .61

Sd 22 .78

Sd = .65

29J
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TABLE 119

PERCENTAGE AND NUMBER OF YEARS OF EXPERIENCE OF GRADE 3 AND

4 TEACHERS
/

Level # & % of Grade 3 teachers # & % of Grade L teachers
(N = 49)'(N = 49)

Pre Kinder
garten 1 2% -- -.

Kindergarten 6 12% 1 2%

Grade 1

Grades 2 & 3

12

49

24%

100%

4

21 43%

Grades 4 7 31 (2% 49
'

100%

Grades 8 12

rice Principals

4. 8%
,

12

2

: 24%

40

Principals MED =10 2 4%

Other 12 24% 16%

294
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TABLE 12G

PMCalTAGES - TEACHER, PRINCIPAL, PARENT RESPONSE TO MORE PARENT

INVOLVEMENT IN THE INTERMEDIATE PROGRAM

1 2 3 4, f

Group Strongly Agree Neutral Disagree Strongly

Agree Don't Know Disagree

Grade 4
teachers

1
......--

(N ,,..- 45)' 11% 33% 11% 38% 7%

Principals
2

(N = 34) 9% 56% 3% 32% -

Grade 4
parents

3

(N . 50) . 14% 46% 16% 24% -

1Mean = 2.96, Sd = 1.21

2Mean Sd = 1.05

3Mean . 2.5; Sd . 1.02

TABLE 121

PERCENTAGES - TEACHER, PRINCIPAL, PARENT RESPONSE TO MOST PARENTS NOT

INTERESTED IN BEING,ACTIVELrINVOLVED IN GRADE 4 PROGRAM

1 2 3 4 4 5

Group Strongly Agree Neutral Disagree Stiongly'

Agree Don't Know Disagree

\N.

Grade 4
1

teachers
(N = 46) 2% 41% 22% 31% 4%

v

Principals2

.
(N = 35) 11% 40% , 9% 34% 6%

Grade 4
parents3
(N 50) 12% 32% 34% 2c% . 2%

Mean . 2.92. S? 1.00
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TABLE 122

PERCENTAGES TYPE OF CONTACT WITh PARENTS: REPORTED BY GRADE 3 TEACHERS

ANIIIM-1110111

1 2 3 4 5

Type of Contact Daily Weekly Monthly Occasionally Never

Telephone oal4
(is = 48) 10% 33% .

15% 42%

Informal notes
2

(N = 48) 29% 17% 39% ti.;)

Newoletters
3

= 48)

Informal
conferences'

(11 = 47)

Scheduled
conferences

5

(11 = 46)

Group pagerts
meetings

(N = 47)

Report cards
7

(n = 47)

Ow/

.1E11

204

.11

15%

2%

56%

23%

7%

4%

2%

27%

60%

8' ;

53%

98`%

../

15/0

en.

43 /0

11=1,

Home visits
(N = 48)

Parental visits
to elassroOR for
observation

= 48)

- - 19% 81%

. 4% 5 38%

1
7

Mean 2.87,Sd 1.08 5 can 0 3040,Sa 0 .82 Mean = 3.98,Sd = .15

,Mean 2.94,Sd m 1.92 6Mean Mean = 4.81,Sd = .39

?Mean AI 3.54,Sd is .77 Mean 4.38,Sd .57 296 Mann 4.2915'd . .68
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TABLE 123

FERCITTAGES - TYPE OF CONTACT WITH PARENTS: REPORTED BY

GRADE 4 TEACHERS

1 2 3 4 5

Type of Contact Daily Weekly Monthly Occasion- Never

ally

Telephone callsi

(N = 47) - 32% 23%

Informal notes
2

(N = 47)
"4/ 32% 4%

Newsletters
3

(N = 47) - 2r0 55%

Informal conferences
4

(N = 47) - 2% 34%

Scheduled conferences
5

(N . 47) - - 9%

Group parent meetings6

(N . 46) - - 4%

Report cards
7

(N . 47) - - - 4"

Home visits
8

(N =.47) - -

45% -

510 4%

23% 19%

62% 2%

91%

61% 35%

loa,4

23% 77%

Parental visits to

classroom fox;lobservation9

(N # 47) 4% 47% 47%

-Mean
'Mean - 3

' '

8'
an

Mean.= 3.13, Sd = .87 Mean . 3.64, Sd = .57
7Mean . 4 , Sd = 0

'Mean = 3.11, td = 1.16 'M 3.91, Sd = .28 Me . 4.77, Sd = .43

3Mean = 3.60, Sd = .82 .0.. Mean . 4.30, Sd = .55
9Mean . 4.36, Sd = .76
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TABLE 124
P

PERCENTAGES TYPES OF CONTACT WITH PARENTS: REPORTED BY PARENTS

1 2 3 4 5

Type of Contact T6lly Weekly Monthly 06casion Never
-ally

'

..1101,

Telephone calls
1

(N = 48)

Informal notes
tN = 48)

-Newslettef-s
3

(N = 49)

Informal conferences
4

(N = 46)

Scheduled conferences
5

(N 50)

Group ,p4rent meetings
6

(N= 19)

Report cards
7

(N = 48)

MED

=MD

=MD

2%

4A

2%

411111

2%

4%

4%

47%

7%

4%

8%

42%

38%

27%

52/0

78%

33%

96%

54%

58%

24%

39%

12%

59%

2%

'Home s
8

=MD 2;!., 98%

1Mean . 4.50, Sd = .58

iMean 4.54, Sd =

'Mean . 3.73, Sd .86

4
%lean =.4.26;

e.g,Mean

mei4ean = 4.51,

=
Sd .78

Sd . .65

?Mean = 3.98, Sd .
8
Mean = 4.98, Sd =

.33

.14

296

1
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TABLE 125

PERCAITAGES PREFERRED FREQUENCY OF PARENT CONTACT: REPORTED

BY GRADE 4 PARENTS

Type of contact

1-

Daily

2

Weekly
3

Monthly
4 5

Occasion-- .Never
ally

Telephone callsi

(N = 50) 2% 10% 60% 28%

Informal notes
2

(N = 50) 2% 32% 54% 10%

Newsletter
(N = 50) 2% 2% 62% 30% 4%

Informal conferences
4

(N= 48) 2% " 17% 75% 60%

Scheduled conferences
5

(N = 51) 2% 12% 80%. 6%

Group parent meetings
(N .= 48) re; 54% 27%

Reportscards?
(N = 51) 2% 27% 67% 4%

Home visits8
(11 = 48) 2% 2% 29% 67%

1Mean = 4.62, Sd = .75 Mean = 3.83, Sd = .63 ?Mean = 3.70, Sd = .64

2Mean m 3.68, Sd = .77, 6Mean = 3.88, Sd = .59
8
Mean = 4.58, Sd = .74

3Mean = 3.32, Sd = .68. Mean = 4.04, Sd = .80

29D
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TABLE 126

PERCENTAGES TYPE & FREQUENCY OF PARENT ASSISTANCE IN THE

CLASSROOM: REPORTED BY GRADE 3 PARENTS

1

Type of assistance Daily

2

Weekly
3

Monthly_

Assistance on field

trips (N = 48)

Working with groups of

children` (N . 48)

Helping in 1-4o-1

relationships (N . 48)

Acting as resource

person'''. (N = 48)

Assisting in centres

(N = 48)

Reading to children
(N = 48) .

Listening to childrenis7.
stories or oral reading

(N = 48)

Helping to prepare
materials for class

(N = 47)

Doing clerical work
9

(N = 48)

8%

15%

2%

2%

,

4%

15%

lo%

2%

4%

6%

10.5%

4%

.

150

4%

2%

6%

2%

4%

2%

4 4, 5

Occasion Never

all

-,

79% 2%

S

27% 46%

21% 8 52%

63% 29%

21%

r79%

10.5% 73%

28% 68%

13% .85%

4,1Mean = 3.79, Sd = .54 Mean 4.19, Sd
2 5Mean 4.58, Sd =

'Mean

= 3.87, Sd = 1.36

'Mean = 3.85, Sd = 1.52
6
Mean = 4.65, Sd =

.64

.87

.81

7
Mean = 4.42, Sd i..11

9
elean = 4.609.Sd = .71

Mean = 4.83, Sd a .43
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TABLE '27

PERCENTAGES TYPE & FREQUENCY OF PARLNT ASSISTANCE IN CLASSROOM:

REPORTLi BY GRADE 4 TEACHERS

2 3 4

Type of assistance Daily Weekly Monthly Occasion
ally1,

Assistance on field-

trips (N = 46) '

Working wit groups

of children (N = 47)

Helpfng in.11.to.-1

relationship' (W. 47)

Acting4as-resource
person (N = 47)

Ass,ting in centres5

(N . 47)

Reading ti children
6

0 = 47)

Listening to chilOren's,,,

sto4es'or'oral reading'
(Nt. 47)

Helping to prepare 8
materials for class

(i . 47)

o
Doing clerical work'

(N . 46)

5

Never

24% 67% 9%

4% 34% 55%'

2%
x!
.,0 2% 45% 9%

6 6P/: 64% 24%

2
A

4% 28% 66%

.

2% 26% 72%

2% 2% 30% 66%

6% 4% 28% 6e.,

2% 2% 18% 78%

Mean a 3.859 Sd

2Mean 4.301 Sd .
3Mean 4.369 Sd .

It

.56

1.06

.82

4
Mean 4.04, Sd =

5Mean = 4.55, Sd
6
Mean . 4.68, Sd =

.75

.77

.59

7
Mean = 4.601,Sd .
8ean . 4.45, Sd "
9Mean = 4.67.2 Sd =

.65

w85"
479

301
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TABLE 128

PERCalTAGES TYPE & FREQUENCY OF PARENT ASSISTANCE IN THE

CLASSROOM: REPORTED BY PARENTS

( 1 2 3 4 5

Type of assistance Daily Weekly Monthly Occasion Never
ally

Assistance on field
trips (N = 49) ,

Working wit gr,ups

of children (N = 49)

Helping in 1-0-1
relationships (N = 48)

ActingLas resource
person' (N . 49)

Reading to children
5

(N .. 47)

Listening to children's
stories & oral reading

(N'. 46)

assisting in centres
7

48)

Helping to prepare
materials gor class

activities

Doing clerical work
9

4./
-,,,/

o

2%

leaf

AMEN

MEP

4%

4%

_,0,,,,,,

24,

2%

2%

0.0

33%

2%

.
8%

10%

4%

5'1)

6%

5%

4%

65%

94%

86%

88%

94%

91%

94%

83%

94%

1Mean = 4.63, Sd .53 MeanMn . 4.86, Sd . .41
r nr SdcrludAl = 4.94, w1/44 = .24

,Aean 4.86, Sd .61
5Mean = 4.89, Sd .48 - uMean . 4.79, Sd = .54

3ean = 4.71, Sd = .85
6 ean = 4.80, Sd = .75

9Mean = 4.90, Sd = .47

302
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4 TABLE 129

0

PERCENTAGES PARENT RESPONSE ON WHAT TREY LIKE MOST & LEAST

ABOUT THEIR CHILD'S GRADE 4

LIKE BEST % OF GRADE 4 PARMTS
(N m 40)

Tcacher

......

435/0

Special programs/activities
''or child

./

Atmosphere

Child is happy

Extra activities

2CF;10

12%

Nothing 5%

Parent involvement
-101-,0

Other

f

LIKE LEAST (N = 34)

Class size 26%

Lack of specific activity
(e.g. French) 21%

Nothing 21%

Pressure/pace 9%

Lack of parent involvement

Atmospnere 3%

Teacher 3%

Other 14%

30.?


