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: . ' . . | Speech to faculty and sta**
. ’ ' ~ Commynity College of Denver,
o : ’ August 24, 1981
) L4 / ‘ . )
5 ' . SEARCHING FOR QUALITY L.
, /
' ' ' - Arthur M. Cohen

o)
f< - Qua11ty is the theme of your meeting th1s year. And wed] it should be. MWhate
is a college without qua]1ty7 %he search for qua11ty pervades all our act1v1t1es
*0Or. ®roth mentioned gﬁ’t I am the director pf the ERIC C]earwnghouse for Junlor
Co]]egeij We search Sonstant]y for quality.documents fecause we want to enhance
the-Tevel of discourse abgut the comwun1ty col]eges of thissnation. We 1nteract
with *he peonle who send in documents, te111ng them wheh we accept them, telling
e ~dem why we re}ect them,’tg11ing themrhow they might uograde'thg?r Daéer so that C:i

i+ would be acceptable for inclusion in the ERIC system. -
: ), ,

.1 am also the president of thg Center for the Study of Community Colleges, a
. -

. - resea;;h organization. By applying the methodologies best suited to the pattern of
studiBs *hat we conduct, the Cen*ter staff maintains quality in its designs, analyses,
and reports. -Not incidentallywe at the Center are’also acvocates for the libera!

? )

o1‘ege wi*hoh* exempxarg'of these disciplines cannot maintair\\ts‘own qu;ﬂ%ty and

N . .-
is 1nﬂeed doing a d1sserv1ce *0 the people jt is supposed totbe serving. The.1ibena1

—_—

arts are not e11+1st qy1te the contrary, an elite group does a disseryice to the

. ! B 4 - : '
)5 arts, Xhe humanities, sciences, and social sciences. Ve believe that a community

underprivileged 1f 4t.shunts them to an educationa1 track that holds them away from

the 1iberal,arts and the higher learning.

A}
]

Dc the uemmunity Co]1eﬂﬂs maintain qua‘*ty educat: n? 'Natura11y that is a
Yo matter for 1nterpretat1on. There is no absolute standard of qua11ty there are onTy
points on a cont1nuum from the meretr¥cioug to the highest ideals. But we a11 search

for quality in our work. When we stop dofng that we have effective1y dropped our

-~

L

charge as educators. , o ‘




.
/. < ‘ .

r Seme comnentatq.s have wr1tten ‘that the commun1ty co]]egés are less. ¢ oncerned

’ .

witn quality tnan they were 15 or 20 years ago. I mysp]‘ have_ra1sed\tnat charge

as i have watched the Teaders c]amor for growth -as tﬁougn that were tne primary’
criterion on wh1cn their institution should be judged. I have also peen d1smayed
at tne tactics that hdve brotight a flood of people into the institution but wnich

nave a]so appeared to exni®it disregard for tne form, extent, and content of tife
; . , , ,

iearning toward wnich these paop1e were directed. . T vy .
p— . . <«

vot. Yo pelasor tne po1nt bu 1eaders were given to believe tnat greater

: )
nuinbers meant a better institution. when the post-korld War Il crop of babies /

reacned co.lege age in the late 19505, the universiL1es coulc not ac;onlodﬁte ail of

tnefi.  Community colleges were opened at the rate of one é veex to handle Lhe over-

L 3
fiow. And wany of the jeaders were fond of saying, "Look now good we are. LOOk at
\ - ' ' -

tne peopie rusning tolenter." They convenientiy neglectea .the forces of.aemograpny
tnat weré reaily giving rise to the greatiy increased enroliments. .
. . \
Qua11ty issués are even more po1nued nowever wnen we cons1der tne eXpaﬁkion Qf

COumun‘tj coiieges an anoth‘r way Higher education in mner1cd began with coileges

- gesigned for tne sons of wea11hy, profess1onas, or at&]east well- COnnecbed famiiies.

Tne first group to benef1t from- expansion in access was women. for 150 years 1t
. a © T . '
nas oeen lmmoral to bar women from'going to coilege. when the state wuniversities
opened tne %011d;gn of the poor began 1ncreas1gglj to go to col 1ege aﬁa the nowlon
- [ 4
arose tnat it was 1mmora1 to bar people from furtner ‘schoolNg Just because Tihey were
1]

from famvlies with 11tt]e money. 1he next group to benef{t from reduce¢ barrigrs ’

- -

5

were the ethnic minorities. It not only beeame fmmoral to bar -peopie from qbllege

pecadse of their etnnicity but deliberate steps weve taken to encourage and recruit

L R < ‘ , ’ ’ ’ . K

meipers of tqlf group to-attend., The moSt recent group to entey coilege in fuli
. . > . , *

fﬂ\.orce nas been the ignorgnt. It sounds strange nqw but it has pecome immora: to
- /

{
par a student from postsedondary eddgcation merely because tnat personh1s not wei,
,preparea becausée of pooq prior schood actLthTEET who has a 41335 Trous récora in

' . . ) . . 9 ' .

, priar scriool attendance, or who is just®plain stupid. There was a time wnen tnese . .
Q - , . e ) : e V -
ERIC - v - .
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In the mid-1960s_ a few radical critics of education and a few students who

[N

s
P fancied themselves as avant-garde/thinkers said,‘”You have no authority to tell me'

what to study." ‘Cha11enging the higher educaﬁion estab]ishmeni\they demanded the

right to take courses of’their choice, attend at their own convenience, use the insti-
tutien for the1r own purposes Their pleas. were granted and requirementsfwere —

L3 b - )

reducea. u1ackburn and others in the monograph Changing Practices in Undergraduate

4 -

tducatios detailed the reduct®n in academic requiremenis between 1967 and 1974 and

founa that according to tne statements in co]]eg= catalogs 'the proportion T

.

5 of general education-requirements dropped notab1y. A1tnougn the reduct1on mn two-

yéar coiieges was not &s severe as tnat,fn«f0ur- ear’colleges it still was marked.
b y

L4 ’ * © -
.

- . » . . ,
. ne percentage of public two-year colieges equir1n Engtish composition aropped from.

/

35 to 87;-tne percentage requ.rwng two years of ‘ore1gn ‘anguage ardpped froam 16 to

3; tne percentage reGuiring mathematics dropped from 29 to 18; and the perfentage

requiring pnysical education dropped from 82 to 76~ The perceritage of students com-
P ¥

] : .
pleting assoclate aegrees dropped as wel]l so that by 1980 only around 10 percent of

tre entering students were compieting any program--certificate or degree.
]

Tne coiieges fctua11y encouraged tnis reduction in requirements by advertising
L 2 .

. N -~ . . . *
sorething for everyone, a quick study, a course or two for the casual studgent. And

- ineir srocedured of enrolling peopll with minimal advance notice, ailowing withdrawa

“rofi a course at any time until the last week 'without penalty, and offering courses
off-campus 1n places and at times convenient for the studénts all contributea to - L

tne jack of sequence. Recent studies done at the Center for the Study of Community

. Colleges suggest that only one or two percent of the students follow curricuiumé in

. 4

the sequence recommended in the catalogs.

~
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b —_— .
-

Another phenomenon of. the 1970's is that tks purpose of postsecondary educatwon
!
-y ,
became  inverted . ‘In an gaglier generatfon, the person who wanted to go to work

apprent¢cqq to a tradesman or took 4 entry:1eve1'job in a business. The one who
. - »”

N .

foow . r
- o Yanted to study ‘the-liberal ants went to college. <Jhat pattern Wfs been completely
. ) .

turneé_arOuﬁa'and now those who want to go to work go to sthool and enpeii--oemand--
. . . ’
tnat the.scnool prepare tivrem to earn a'living, teach thém a trade, or gét them a

, 3
joo. And those who yant to study tne liberal arts may likely be tound participating/

v

in courses in university extersion divisions, or frequenting the bookstores,
L3 \ B - . '
recora snops, libraries, ‘concerts, and otner eVvents :available to them in the broader
Ed / M

community. AS a student recent]y(ta1d to-mg, "why would anyone go to collene just

-

. o )
to iearn?"
- ' . -

Ny

Tne colleges have made other qojustments 1o the studeqts, prospective étudents,
" and what one'com@}ntato} has called recentiy, “attendees.” Beginning 1n tne (id-1960s
instructors began faging tHe first generation of students reared from infancy on -~
. ¢ B .
televis1oﬁ. That 15, here were students from nhomes in which there was littie or no

orint, frorm. nomes in which the televisionvset was their constant companion. Many
\ .

stuo.as nave been done, none conc1usive7y, on the effect that this constant viaeo

massa;e nak nad on people's proc11v1b1es for read1ng Butyany instructor wno nas
A J

been in the business longer than 15 years can tell the difference. Furthermore,-the
4

educators attempted to capitalize on that mode of informatton reception and created

.4 . . N .
sizaple numbers of televised courses, portions of courses presented gn

. R , . R " ’
TV, experiments witn television, and open- anG closed-circuit broadcasts ot aliM

[4

types. The_guch heralded cost saJ?ng that would be realized by replacing live In-

Sy L ¢ .
structors wwtn*kelev1§1on broagcadlgs never came about. The rationale heard row 1s

’
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'y1e1ded ten percent A's, 20 percent B's, 43 percent C's, 20 0's, and 10 percent AR

..
L : e
. -
, ,
,

more to the effect that sthdents are used to television, therefore they $hould get

N
mor'eo'fit- . 0 g !
f
One of the more notab]e effects on this generat1on of college students is that

~

the curr1cu1um in the secondary 'schools has deteriorated. Ernest Boyer of the Car-

negie Foundation has documented this trend (we in educationa] research have a history

3 .
* of proving what school practitioners already know). In general, the four years of

]

Eng|1sh required for high school graduation‘becane three; the years of science became

h1story becage two; two years of mathemat1cs became one two years of science became

one; two years of fore1gn 1angua§é became none. Y0u.cannot take that much out of a

curriculum without 1ts having a effect on'what people learn. If_you have any‘faiththat

1f people study something they are more 1ike1y to learn it than 1f they don't study

1t, you cannot drop 20 to 25 percent out of the secondary' schoel currifulum and '

expect people to»cOme tp the community co1?ege as well prepare&mas though who came

througn 1n an earlier time. : .
R .

L was pieased to see Dr. McLemore present the ‘grade distribution reportj‘

It must nave brought home to you &0mething that has become quite appakeni to any

stugent of the community college. The grade‘discributlcn pattern has taken on a %

compietely d1fferent shape in the past 15 years. In‘tne mid-1960s the 1deal towarq

wnicn most colleges were striving was a distribution of grades 1n'all courses tnat

5 Al

Now yQur grade distribution here approximates 35 percent A's, 25 percent B's, 10
zpeﬁcent C's, pract1ca11y no D's, and ail the rest no cren1t w1thdrawn, or ne report.
From an jnverted U-shape tne pattern nas taken on the form of a reverse J. Huch™of
tne weil publicized issue of grade inflation 1s\apparent: By dropp1ng tne 0's and .-
F S, and raising tne percentage of A's and B.é you have tota11y changed thL grdde
‘distribution pattern. Not ;gc1denta11y, th<§ is very s1m11qr to what has naﬁpened

in most community co11eges. . ) . W

V- t




.

The ara¥e distribution curve is important because *t is one of the variables

that is within our control ®) effect. You cannot ch7h§é studefits' pattern of televisicn
P . * ’ x . '
watcning.  You cannot change the reasons why they think they want to come to sghoo].

However you can effect changes in the courses they take, the sequences in which they

take ghem, the requirements within the Courses, and the grades that you distribute.

[N

Tne secondary schools made some notable changes in recent years when they

3

snrank the academic reguirements_gnd increased the options for students to take-
ceramics or photography workshops, shop classes, and work experience

insteaa of school during their twelfth year. We in the community col-

ieges nave aise cnéngéd and-we can change again. Standards, demands, expectations,

&

¢ reGuirements, grades--all are within our control. We-can create the kind of scnool |

we want. e do not flave to continue allowing students to drop n and‘out of the

>

institution napnazardly unless we want to. We do not have to continue awarding
grades 1n a fashion that 60 percent of the students get A's and B's and none ci them

faxl. These are decisions that can be made consciously. Better we wouid at ikast

be aware of what we are doing. A RN

. Tne poorly-prepared students nave themseives had an effect on the curriculum.

gecause tne commun1ty co11eges receive a high proportion of tne less academic, two

o

out of five En911sh c1asses that are taught are at the level of remed1a1 reading and1
remedial compdsition, sometimes called basic~§k111s. Furthermore, one out of three

. mathematics classes is taught at a level less tnan aigebra; Every third student

»

studying matnemét1cs in the community co11eges of this country 1s studying aritnmetic.

=N -

~nese figures are drawn from natigpal studies of curriculum and instruction tnat

have been conducted by the Center for tne Study of Community Colleges wh recent

years.. :
Less well documented 1s the déterjoration within courses that are ostensibly

y - !
college .transfer. 1 had occasion to go back through some of the early literature

\
. -about community college this past year énd I reréad a 1924 book called The Junmior

. ¥ , .
College which”includes much data about the institutions of that era. Leonard Koos,

! . . , .
-
. 6q ' R
' L \ - ' N g d




N —~ e

author of the book,, recounted patterns of,curficulum and 1nstruct1on and one set

»

'of data that he reported caught my-eye. He listed the number of pages that students
were requdired to read 1n the literature classes taught in the secondary schoo]s\in
19@2: “His figure was 1750 pages per seméster. Our own studies had shown that .
students in.tne literature classes in community &olleges in 1977 were requtred to
read 5%5 pages. One-third as much reading expectpd in the community co]]ege classes
of 1977 as in the secendary school c]asses‘55 years earlier. There may be all

gbod reason for reducing the reading requirements but you should at least be aware

. '
of wnat y0u have done. "t o SN

T

i am not_an advocate for some elusive ideal ca11ed co]]ege level., But [ do

$

" try to understand the expectat1ons we have for our students, the demands we place
on them.. The term ¢Ollege level is Var1ant; 1t fluctdated but 3t can be assessed.

One of tne ways of assessing it 1s simply to ask the 1?structors about their course

L)

reguirements, grading standards, the texts that they- usel, the number of pages that

stud;nts are requ1red to rgad, the number and Tength of the papers they are ex-
pected to write. The term college level tnen wo}1d apply to the mean of all of these

recuirements across all courses of that type taudht in ali colleges. The term

. > .
co]leqe level relates to content as that content leads students to increase
Txteracy, to rea?ﬁ;at1on of past and present time, to Guestiong of moraiity, €INICS,

\ q . N f
reflection, to the higher 7earn1ng. This 26 not to Say that courses in the
career programs are 1ess“c011ege/1eme1”than courses in the liberal arts. A cgurse in

nursing may be every bit/és demanding as a course in nistory. Merely looxking at

s

tne course title and catalog de:;r1pt1on telis you Tittle of wnat the instructor

" expect®. The. theme of your meefing is quality. If you want guality, demand more. (f
. .

we recently did a study in the Los Angeles Community College District asking

students and faculty about course requirements and expectations.. We asked the stu-
\. ' d . .
dents how important if.was that they be able to do certain tasks in the class in | T

¢




N * .
'

which they were enrol]éd: understand the tekt, read new material, write papers,
f 3 , , [
study for certain nunbers of hours per week. ;Ne asked them a]sp how confident they

were in their ability to do those tasks. And then we asked if they hadéﬁver used any
. ] . ~ ’ . > . . g
a0f the college!s support services, the tutorials, counseling services, reading g
. v ‘ - ‘
laboratory, mathematics laboratory, instructional service center. Of those students

4
.

wino had said they were not confident in their ability to do what was important for

LY .
them to do in their class, less than one in four had been to the math lab, the learn-
\ . . - .
1ng resource center, the tutorial center. Why? They didn't have time. They heard
4 . 3y "

1t wasn't any good. No one asked tnem to go. They didn't even kndow there was such
a service availaple. Do you want quality? Demand that your students use the services

— ~that are available to them. Left to their own volition the students tend not to take

.

advantage of the elaborate mechanisms that you have devised to assist tnem. As

facuity meuiDers you snouid foect'1iaison with e _support staff, tne counsclors,

»

. learning laooratory directors, and«;o on, and work out arraTgements witn tnem. Tell
.tneim of trne students you are sending to them and ask for reports back as to when
1

tney were tnere and what they did. Tell tnem‘what ybu want your students té study

/

. and ask tnem for help in finding materials. That type of interéc;ion is rare but it
% ! £ .
can be very effective. ' :
: b ]

‘ 1
~ i “ - + . . -
yQuality relates also to the form of the entire curriculm.' The career programs

. - * \ . . '
whicn dominate at CCD are among the most successful curriculums here. They are tne
¢ ;

most successful currigculums across the nation. " They enrdll about 40 percent of the , _
» * Y

students pbut they account for 55 peri;nt of the graduates. And since 1975 more
'

students nave transferred to senior institutions fkom_the career programs than from

tre so-called transfer program. Many reasons may be given to account for this

prienomeneén but to me the main reason 15 that the career programsare operated like

4

‘ v
curriculums, They have selective<®ntry, maggated course requirements, a fixed

-

sequence in wnich students must take courses, students whd\know that they are enrolled
N -

in a_éareer program and Fa;u]ty who know that they are. teaching in one. The programs

\ 8 . i




have people who direct them, a head of nurs1ng a headaof dental” hygiene. And tﬁé

L
faculty in those programs know where their students go whEn they. graduate Any \

L3

nursing. program head in any commun1ty co11ege can te]T how many-of her students
graduate, how much money they are earning, how many ake working in.the profession.
Tne facuity do their own follow-ug studiesu

¥ Y,
3 . . - Pt

Contrast that with the liberal arts or tgansfer pregrams. The students take
disparate courses. Few of them are enrolled in a program. The faculty Work as

N -

individuals. There are more often departmentcheads than program heads. Where do

your students go when they leave your transfer courses? Few liberal arts instructors
. I~

'

could answer. My point is tnat,the career programs are the/more successful because
tney, operate 11near curriculums, curr1cu1ums with fixed beg1nn1ng and end1ng po1nts.
And tne program operators know where their students are com1ng from, what,they ore’
‘.!etttnp while they are in the prograns, and wnere they’are going when they 1eaveh
. : ' ;

The staff members in a few community colleges have taken steps to impose that

form‘of linearity on the trans?er curricu1ums. Yesterday's Rocky Mdunta1n Mews had =

an article anout W1am1-0‘de Community Co11ege ang Passaic Community follege. -Both
‘nave tried to rebuild the curriculum within their liberal arts, general educa}ion
o . a

aregs.  Tney have sets of interdisciplinary general education courses that-ali ¢
students, must takea .one each in science, social sciente, hunanities, and
communications: They do-p1aCenent'test1ng at entryg and steer students togtweir
compensatory general education counses: They restrict admission to their spec1;11zed
courses until after the students:have participated in the tnterdiscip11nary Courses -
that are prereduisite to those specia]ized courseé. They impose standards of .

) academic progress which state that those students not making Satistactory progress

. toward a degree or certificate will be put on probation and eventu§11y suspendsd.

They have integrated the support seruices with the curriculum. . .,




T . . ' Y
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~ You can make decisions to effect the kind of institution you want. There are
30,000 people attending the Community Co]]egs\ff:ffjjff. ‘As I heard this morn%ng

legs than 1500 graduate . m1ght 1nfér from: that that more . sgudents here take on]y—
- ‘ 4
one course per term than any other number. sMat ra1ses an interesting quest1on

anich institution serves its district best? One with 30,000 students each takeng -
- . ! . - s .

one colirse; one-with 15,000 students each ta?}ng,two courses; or one with 7500 stu-
€ N M ?. . .
. dents reach taking four courses. Tne costs are approximately the same because thé

T

4 .

FTE is tne same. wWhich serves the district best?
“ne cap make a case for any one of tnose institutional patterns. Th&®point

- \ ) . . . 1 t
1S tnat ?ou snould cnoose, and not let your institution drift haphazardly to take
R VIR T L3 o
ore or anotner form. You can effect the model tnat youwgnt. [f you want 30,000

Stuuents eacn taking one class, offer more courses.off-campus, more options, more

variety. Aliow students to witndraw without penalty. Oon't worry about probation.

Iy -

upn't enforce course prerequisites. By so doing you can convert ‘your curricuium

-

from iinear to lateral form. You can offer a set of unconneated Tourses with.stu- °
) .
. dents attending one, dropping put, and attending others that meet théar fancy.

*.

« 2 If you want to effect a more linear form, a more structured pattern of ‘curri-

culum with students going through and conpleting degrees or certificates, you can
. J \ .

. douthiat-too. Reverse your priorities. Cffer fewer courses off-campus: Vake more
- N
courses required. Jo not allow studgnts to witndraw without penalty at any tine.
. \

Enforce preé@qu1sites and probatiﬂn‘standardst Wggt's that you‘say? f% you did

that you'd ]ose many of your stuaents? ‘Perhaps so but thosé who remained wou]dltake
more cours€s and woujd be more Tikely to Somp($te their program [t isa matter of i
Znoice. Wno thougnt 15 ;ears ago whenitre co%ﬁgh1ty colleges. went off—éampus 15-
forcé when thgg began allpwing withdrawal without penalty, when"they stopped en-
forcing prerequisites and .probation standards--who felt then that the result would

rd

'Ibe 30,000 students each tak1ng one cTass7
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—
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- If you choose to maintain your Current pattern of service you“should gather some

‘ addﬁtionaf 1nfdrmation.‘ You neéd to know about the 95 percent of {he stu-

-, A .- * ]

L

. [ 4 ’
dents . f}wno ddﬁapt graduate " The data that Dr. M%Lemore recounted werfe drawn~from

Ce saﬁp1es of studefts who Yraduiiza and/or t#ﬁ*@fer ' Whatvabout the part of the- -
bt N k« + -
.. o icels 03t W5 uicler't - sater’ Ycou m1ght we11 try fo f1nd out. A group of research

, éooroinaturs n 14 £an ifornia commun1ty co11eges did JUSt that They pof1ed a two —

.
-~

percent sample of the students who had reg1stered/and, using student’ ass1stants, per-
-fqrmed telepnene 1nterv{ews Evenyone who reg1stered was ca]1ed-per1gd1ca11y and

- ~' ' asked, ”th djd you‘register and not enro]]?_”why did you enrol]l and ndot show up for
'c1asses5 why did yqu appeat for class and dnop out‘after the.second ﬁr third week? -

- Why did-joy stay through the fourth week and then drop out‘prcr to the end of tne

—_—

term’” Tnese‘types of questions asked at 1nterVa1s of a11 peop]e who have registered

y1eﬂded much 1nformat1oniabout why people atténd, why théy drOp out, what‘they 1oped

-

,to obta1n from the 1nst1tut1on what they actually received. After ana1yz1ng their

“data the researchers found that students fall “into manyﬂgroups* one of which tney

beiled~the "job, connectors,” those who attekd the 1nstitution only long enough to

- e . . i N .
« fand out wnere the jobs are..nThese are peop1e Who may be more or less sx1lae6=1n a .

trade andigpo ig~not have the connectlons that enable them to get emp1oyme t. By (

>

r and

O

enro:J1ng n a-career program they are put in assoc1at18n w1th an Instruct

nuUMerous fe11ow students many of-whom’ may be already working. Qhou‘ld such people

.d1scover where Jobs are they may well drop out within % few weeks and obta1n emp10y—

s the community tollege failed them? O;g%as it prov1ded them with' exact1y

what tney needed?

v

.~ If your intention is to maintain the flat curricular profile snd a graduatidn
o “ * -
rate q‘ around five percent [ urde you to conduct continuing.studies of the typeuB

tnat .the California research directors did. You know enough about what'has happened

- »

‘. to~the'five percent of your students who graduated, You need to know something about
”~ , - . o ' "\‘*
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- . [

\;%e o‘ﬂér 95 pgrcgnt. 2Un%of£uhate1y fegﬁcommunity c;11ege spokespersons have géod

‘ii\da&a on wnich to base assertioné about that’ 95 percent. Most rély imstead on anec-
dotal data, on stor1es abogt th//80 year-old oreat grandmother who dropped out of
‘co11ege 1n 1920 and has come back and f1nlshed an associate degree, stories about

e
tne barefoot 1;11tefate whﬁh.!bk a few ¢lasses # the communily coliege and is now

-
president of one of thé b1ggest corporatmns in Co‘ora'o. Those types of
\ < '
stOrnFs make for 1ntenest1ng read1ng i the Rocky Mountain News but there is always

a cyn1can ;eg.slator or two who is not 1mpressed L A N

cut man does not live by career programs a1one We at the Cénter for the Study

of Lommuq‘;y,u011eges are continuidg our work on the liberal arts. We are réeearoh-
. ) /

ers and advocates and botn our research and our advocacy leads us to believe that the

L4

liberal arts are too important to be identified exciusively wigﬁ tne transfer courses.

For tne ]1bera]'arts to suryive in the comnunity co]1qpes they must be expanded be-

1

/

yond the traditional courses designed orlo1na11y for people who had the —

leisure fo pursug their personal intdrests or who had a commitment to thne scho1ar;y

-
-

i1fe.  Tne liberal arts na#é a place in the career programs and they can tneﬂse1ves

a

[ ¥

serve as tne basis for a caregr option.

%

"?Eo expand-thét lattegd

we all récognize that this is an era in which most
peopue attend co11gge 1h ordér to learn to earn a Tiving. True for all of higher

eﬂh;at1on it ois doubTy so in the commun1ty colleges. The libéral arts advocates can
do mucn betEFr tnan to deplore that tendency. They can justify a care¥u11y designed

r - - hd -
program in the ligeral arts for peopte who want to work in businesses that train

tneir own spécialists or in businesses where little specia]gged trainiﬁg is
'required. I spéak here of the travel agencies, florist shops, sales ﬁffices, depart-
ment ‘stores, and all the state, county, and‘muniéipal gerrnmenté] offices.” Such

emp1oyers would welcome entry- level app11cants who are 11terate, who know how to get

a1ong w1tn,the1r supervisors and fe]]ow employees, who have some perspect1ve on thei

wwwonment, who under'stand their heritage and the world around them, who can apply

. 12
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critical thlnk1ng to 1mmed1ate prob]ems, who can-weigh opt1ons and select alterna-
. p y

t1ves--3ust the outcomes that the devotees of the 11bera1 arts have been claiming.

now might such a liberal arts career major be structured? Just like a career

-program. It should have special admissions, a mandated curticulum sequence, espe-

cially designed support services, special events ?pr the students enrolled. The.
' L4

facuity wouid consult together about the program. There would be a program head.
And tnere would b® a cooperative work exper1ence component for that program with

/
stucents deing a term in the types of offices and agenc1es n wh;;n they 1ntend

WOrKIngG.

Curiously such a program would not be new; wnen the junior, colleges were

. ' ]

org

anized oryginally, tne liberal arts career options programs were called terminal

-

gernerai eaucation. Not tnat such programs now would necessarily be terminal--stu-

dents CoOuxG aiways opt for transfer to a baccalaureate institution at some time.

ne point 15 tnat the liberal arts need an injection of purpose. Tney need tne type

of strengtnening tnat a aistinctive prograin ‘can give them.

1

i

I opened my remarks by recounting some of the phenemeria qf the past 15 years
. ,

tnat nave led tne community colleges to their current status‘ Let me close by point-

1ng to some expectations for the next de\hde or so. - > .

’ Trere will be 1ess money available for students, less incentive for

stugents to attend school for tne financial aids. The National Direct

P

Student Loans and the CETA programs have been attacked by the current admin-

stration. for the immediate future the funds will be less freely available

. to students. . , ',/
' +

>

' There will be more competition from the un}yérsities for your certifi-

e /

cate programs. Many of the high-level technologies now taught 1n the

community colleges--the associate degree nursing, dental hygiene, and others

- i

'n the allied health fields especially~-will he co-opted by the baccalaureate-
degree-granting institutions. These will be replacedsby license practical

in nurfing, dental assisting, and other types of support areas. The history
. - " :
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aggfiztﬂvﬂ” . .

.

of 'higher education shows thaé@;his‘fs the way programs have evolved as the

’

occupatiaonal g%5hps for-which they prepare people drive for the higher pro- .

-

fessional status that depends in some measure on a longer degree of trainﬁng

k]

_ ‘ . .
for tneir practitionel:é‘ S

4

eft the schools witnout peing

inere will be a grédter,demand for 1iterac§ on the part of empioyers.

They wili refdse to consader people who have
- 1

I3 >

abje to read, write, or cTompute, The nign school dipioma has alreaay lost

all its credibility in*Aderica. If the community colleges do not strengthen

" ~ ~
tneir demands for literacy_on™the part of their graduates, tne associate
\ - S

P 4 . » . .
degree will suffer commensurately. i r
Tnere will be more coftract programs with industry, programs. in which .

» \ . .
the .comnuniity colleges contract to train employees witn the-businesses

’ A

>

snaring the costs. ®
’ \ - L :
The community cﬁ]ﬁeges will engage 1n more sophisticated marketing.

t

Tnis,will pe marketing 1n£%he pest sénse of the term, not mere institutiona)

-
‘Mg type of

proniotion, mdrxet1n§ will depend in large measure on infor-

wn &

mation about - what happens, to people at the colleges, what demands are made

" of tnem, what they get in return.

There will be more screening of students 1nto the transfer courses, The

Y

drop-in and drop-out ga'ftern has aboug reac‘ned‘he limit of its possibiii-

~ <

ties lest tne community colleges take a form like the university 2xtension

d1visions which offer no degrees. The Miami-Dade experience may be a mode]

for_the 1980s. o )

inere wii] beié higR%r ratio of fulj-time instructors), an eventuality ~
prought about by iﬁg\iironger faca1ty associations and nefotiated contracts.

You will have a higher percent;of studgnts taking two or more courses,
more shaping of the curricg]um in the direction of 1ead1dg students tb

L

certificates and degrees. This will ‘rest on fewer chriqxlar options,

AU o 14
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.. more structured programs. o .

. You may see fewer students. The women, aged,‘and ethnic minorities have

3

a]ready been tapped o .‘. _ ; " ‘
_The greatest source of SQ- ca]1ed new students for community co11eges in ) ///'
the 19805 will be the h1dh $chool seniors. The more enlightened commun1ty 'g) N
- college leaders now are reach1ng into the secondary schools and picking up y '

-

the 12th graders that the ngh)schOOTS have effectua11y abandoned. 1f ¥ne

I3

-

secondary schools cannot revitalize their académic programs, Ehﬁ better

students will seek advanced placement at the commun1ﬂ& colieges.
Tne trend toward larger units will.continue with multi-campus co11eges

oecom1ng more widespread. Statewide systems inciuding universities ano

N

connwn1ty colleges wall also beconie more prominent, all justified on the

v . . .
grounds of efficiency and avoidance of program dupiication. A
. 2 ™

' [ ‘ /
ne percentage of men faculty memoers will rise as fewer secondary.’

4

’ n - . .
SCNO0T 1nstructors make tne move to community coilege teaching ana as fewer

[}

womer come 1nt0 teaching. Because ©of tne greater opportunities far \woinen

10 tre broader work world, it will be difficult to attract the brigntest of

trern to teacning careers. .
b - \ ] A

Last, the community-colieges will pe more 1ike schools than like social

welfare agencies and recreation ceﬁﬁers. The people in them will reajize that
they are schoo] people. They will be judged for doing thiﬁgs that schools do
pest. And if you're going t¢ be-judged as a schoo] you might as well act like

one. Thank you very much. /J

2 . .
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