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. o INTRODUCTION . . . .

'
~

. The general format for the 19&1‘Spr1ng Meeting oE the;Nebra'ska
Library Assoeciation, College and’ Unlverslty Section, reflects the
influence of the_ First ACRL Conference, held in Bosten in 1978.

The mix of contributed papers and informal workshops(not covered in
‘the Proceedings) wds intended to offer variety and a maxij of

preserved in this collect1on. . ,

choices'. The manuscrlpts from the Contr1buted Paper Sessions are \k\

’ Y .

o The College and University ®ection's Executive Board wanted tQ

stimudatesprofess1onal growth and acc1vity within the staté and the

regioﬂ and to take advantage of M1dwestern expert1se. The quality

of response from poth presenters and parthlpants showed that such
f§1;y exists.

. . .

Many ‘thanks are’”due the contr1butors for the1r willing assistance ,

in supplying their papers, and it is hoped.that any suggestions and/or
corrections will be forwarded to the Editor.
. * - T 3

. ~

. Karen Kozak, Secretary *
Nebraska Library Association,.
College.ahd University Section

. ' May 28, 1981
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¥ ' : "
. EMSURE THE" SUCCESS OF A TEETING ‘
’ ‘ by ' _
Karen L. Sampson
RS ) . ¥ [y .
AESTRWT AND INTRODUCTION )
No matter -haw large gr, small the group, and no maﬁtef'whé'is assigned -
specific roles, all partigipants in & meeting share the responsibility for '
the meeting's succes;ﬁ’/W%i1e a meeting leader and recorder_have special Te
responsibilitieg, each member shares the fundamental responsibility for mak- ~ »

ing a group work effectively. _Upon realizing this, group members can be-

come more interested in meetings and feel more encouragement to participate

and contributé. A meeting is’'called after someone determines that a meeting ’ /
is necessary to get a result which cannot be achieved in any other way. The
effective meetfhg often has as much time invested in the planning, informing, , .
and preparation stages as in the meeting itself. These stages include de- .
cisions such as what, who, when, where, and how. Additional principles-of
effective meetings are' applicable to the beginning, middle, and end stages of '

a meeting. Activities after a meeting gan further ensure its success. ' By
becoming familiar with ‘thepringiples of -effective meetings and the responsi-
bilities of all participants for a meetings's success, an individual and a

group can work more comfortably.towards the goal of more effective meetings.

-~

,BEFORE THE MEETING . - .

Determine the need. A meeting is necessary to get a result which. cannot be

achieved in any other way. It must be greater than the sum of its parts. Identi-
fication of the need for a meeting can come from anyone. Usually the meetsing

leader takg$ the ball from this point, through the determination of basic ob- .
jectives in outline form, to at-least the planning stage of the meeting.’

YOU DON'T NEED A MEETING IF..:. 3

a phone call, conference call, or memo will do ) h .
one or more key persons are not available '

there is inadequate data or insufficient preparation | . -
outside factors make it .a waste'of time .

the cost is tap high given thezpurpose end'desired outcomes )

a decision has already been made or tould.be made without the need
} for group action S . \ “ " N By
agenda items can be conso]ida;ed wiph those of another*meeting ’
confidential 4nfor§ation cannot be shared with.§ome.group members’

@ there is too much group hositility for people to work co]Lgbdrative]y
- . N ' N -

~
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A meeting mag e ¥or one.of the fo]]oWing purposes, or it may have a
combination of- two or more purppses.

-

. *_PURPOSES OF MEETINGS

@ TASK-ORIENTED

[ 4

8 PROBLEM-ORIENTED

. DECISION-MAKING
0 PLAUNING -

8 OPERATIONAL

@ REACTION/EVALUATION
@ . REPORTING

¢ TRAINING

¢ MOTIVAFION

2

rd

(The above are listed in order
> 2 E

v

.

(to work on a specific item from beginning to

end; to create something with a oroup mind)

»

(to discover, define, ana]yze a Situation to be

* changed and to create alternatives and develop

criteria for evaluation and deci%ionfmaking)

(to gather information and opinioﬁs td reach a
decision by consensys, vote, or td provide in-
formation for mamager's decision) ,

. “ :

(to generate and sort out_actions for future, or
problem-solve for future; to determine how to

implement a decision)

(to provide instructions, direction, coordination)

- ¢

(to provide feedback in any direction) = °

(to provide necessary informatiom in any direction)

1 d

(to increase knowledge and skills)

(to smprove morale or sell ideas)

-

/
of their potentia1 for high praductivity)

f f s

N .
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. Plan. Careful planning is vital to a successful meeting. More often than nat,
“ a successful meeting has as much time spent-in its planning, 1nforming, and
‘preparation stages as in the{meeting itself. The meeting leader determines the
WHAT, HOW, and WHO based on the HHYng the meeting. The WHEN and WHERE are then

determined. After idgntifying the rpose(s) of a meeting, the meeting leader
considers this information in the pTanning stage to determine the meeting's_for--
mat, process, participants' roles, and how these should change with different
purposes. - . . .

Content:of the meeting is determined in relation to the meeting's purpose.
Content includes the agenda topics, the purpose of each, and the desired out-
‘comes. Objectives are clear so that participants come to the meeting with the
same expectations. The content and purposes then combine to determine the *pro-
cess or processes to be used in the group” to-achieve the objectives. Roles.
of participdnts are clarified at this point to varying degrees, erendghg on
the, size of the group, the maturity of the group in working together, and the
process required to reach each objective. ' : -,

5 . TO HELP DETERMINE PROCESS, ASK...

® ‘'Wdhat kind of and how much 'involvement and participation. are desired?
8 Uiho has the power or authority to make each different decision?
8 How will assignment of respansibility for tasks and deadlines and 1

evaluation of the success of implementation activities be determined? :

0 What methods and technigues will be used for-discussion? pianning?
problem-solving? decision-making?

® What kind of record-is to be kept, if ahy,vand who will be responsible
for 1t2 : .
The planning stage identifies all participants and clearly defines their
roled. The meeting leader can be the manag;r (person in authority), the
facilitator, or a combination of the two. Your oWn organizational structure °
may dictate who runs.the meeting and in what style. .In ®either case, it is
usually the manager who determines a meeting's. content, process, and participants
in this stdge of planning. Patticipants are identified for the roles of facil-
itator or leader, recorder, and contributors. ‘ :

Only those whose contribdtions are vital to the meeting objectives should
be invited, thus ensuring the meeting's success and others' acceptance of the.
meeting's outcomes. Keep in mind that time spent in a meeting is time par-
Yicipants do -not $pend-doing something else, so be sure they are needed in the.
meeting. For example, involve all necessary to contrjbute to any decision
process and who w111 be responsible for implementation of a decision. (This
avoids having to sell the decision to them later.) Or if a participant is
needed for only part of a meeting, attendance should be limited to the time
needéd for the contributions. And some people need only rely on well-written
minutes. of a meeting and do not.need to attend or participate, in the meeting.

4

\
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ROLE§ AND RESPONSIBILITIES

\ALL GROUP PARTICIPANTS

o

As a group participant, you may use meetings as opportunities to sharpen skills,
“ learn frem others, and show' dthers what you can do. Whenever necessary and pos-
: sible, you may assume functions of leader or facilitator, resource person, pre-’
senter, problem-solver, or recorder. Develop .an awareness of good planning,
the value of a complete agenda, and-process skills and techniques. You may
then successfully make suggestions on progcess.as well as conaent of "meetings.

Other responsibilities include:

*® study content, purposes, process;‘and objectives of meeting to be
prepared ) ) v . o

® come prepared with presentdtion or resourcé material and information
if you'have an dssignment :

0 make presentations simple and to the point, using visual,aids when -
ever appropriate . : .

s N v . .
0 take work with you to a meeting to avoip wasting time when you do
not have control over the me€ting starting on time or not

Pl
g ¢ devote energies to content when confident that facilitator or Teader
" ) and récorder are haridling procedures, and make quality contributions
® speak up on.topics.you ki ut and don't bluff when you lack in-
formatign ' ’

avoidiunrélated i'ssues ‘

.don't spring surp?isés on the group

avoid nonproductive quarreling or expression of animositieé~
work with others as a team to achieve objectives

he confident: you were invited because you have soﬂething to oﬁfer'
speak ¢learly aﬁd precisely in the language of.the group B |
be enthusiastic ' ,

-

keep an open mind .’ - . -

respect for others' opinions

be receptive to constructive criticism '

be polite £

)
()
)
)
)
)
0
® listen to others
)
)
)
)
)
)
[

don't ridicule others -

.don't try to be funny when you're not -

evaluate your contributions and role(s) in meetings

P

-

I3

-



- L ROLES AND RESPONSIBILITIES | { - .
. : : : MEETING LEADER !
Ve ; > . - . ;; .
i .

. The meeting leader can be the manager (person in authori‘w ) the facilitator,
or @ combination of the two. The facilitator's role separates’the process
functions and responsﬂ:t!tles from those of power .ar decision-making.-

-

s, h

Managers Role:

set agenda and realistic time limitg

keep group ‘focused on agenda and objectives -
1 -

]
]
¢ set constraints L
]

urge participants to accept tasks and deadllnes

]

push for accountability through clearly stated action_items and accurate rt
cording of these . .

R -«

) ® be open and straightforward on own views:

listen to others.and encourage participation’

Ny

¢ after ‘the meeting, ;Bke group's decisions official, act on them, and monitor
,progress on tasks . ‘

R . @

%3

Facilitator's Role:

® assists the process rather than leads the group ’ N
e s neutral; doesn't evaanteior contribute ideas )
i o ensutes that participants' roles and‘responsibilities are clear throughout
~ ® coordinates individual contributions and pulls them'together
® relaxes tensions which arise when indiciduals' needs contlict with objective
[ maintain an open and balanced conversational flow t
9 protects tndividuals and their ideas from attack
0 encourages contributions and participation; spreads résponsublllty for. meet-
ing's success to ali and minimizes dominance of a few
® suggests a]ternatlve methods, procedures, techniques when necessary
0 responsible for pre-meeting and post’meetlng logistics i
N | focuses energy of group on <ommon task; sees that group works .together .~
. "
5 . . . » .
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Y ‘ ‘ * " ROLES AND RESPONSIBILITIES )
v ‘ RECORDER - i '

The recorder is responsible for provdding an accurate reflection of dis-
cussion and a record of all decisions, including names of personE responsible,
¢ for actions and their deadlines. ] | - .
> . ¢ commnumicate process, content, final\resu1ts < i {/

L . \ ‘

" record only information and decisions of group (no surprises)

" be neutral: interpretation is for the group
keep meeting leader posted on time and
if no facilitator for group +

¢ distribute minutes 24-48 hours after meetipg : . /4b\

, . N |
., . 4

: \ Selection of.the time for the meeting is dependen _updn when all par-
ticipants are available. The location is accessible té all, the space is
adequate and comfortable given the-nurber of participants, and any required

- equipment and materials are-available ip the lgcation. |

.
.
0 organize notes by topic - .
) progress_on the agenda,

- Inform., Caréful agenda preparation is another activity\vita1 to a sdccessfu%
meeting. The meeting leader creates a format which clearly addresses the con-
_tent, purposes, process, and -objectives ¢f the meeting iﬁd of each agenda item
“so that all partdcipants come to the meeting/with the same expectations. It ’
may be helpful to provide an expository paragraph for eagch agenda item which

. deseribes the existing situation and the desired outcome! of the group's efforts,

_ such as a decision or set of recommendations on the si uation described.

. L)
v
*?
r
{

CTHE AGENDA . -, < ®

® note the time and place of "the meetinp >

allow time for any necessary socializing activities prior to address-
ing the agenda items - ’

.0 arrangekthe most important, but not necessarity most urgenl, items
for fullest discussion ' - (

® use logicql connections between items t0 he]pAarraqge order, such as
by how items ark to.be handled or by related or dependent topics

¢ eliminate information and issues which can, be handled outside of the. -
meeting, such as appoinhting a sub-group td address ame issue of Timited

interest , . ..
8 determine if fnformation.items'and announcepents ‘are to be announced
s ' to the group verbally, to be in writing to he group prior to the
' meeting for discussion or questions in-the meeting, or to be in writ-
‘ P ing in some other way and not,inc1UQfd\on,the agenda
Q . - ° s ) . o .- Vo
ERIC o o
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~ . , .
[ \ ‘ ) * *
.. 0 1nc1ude any approprlate action 1tems‘from previo $ meetings -~ .
TS .8 gontact others for. poss1b1e add1t1ons to the agenda ‘
E . L ass1gn a t)me limit to -the meet1ng should not be much more than two

‘hours, and 3, ‘break should be scheduled if more than an hour-'

- §\assign appropr}ate t1mdb11M1ts ‘to each agenda item, proportional to
) he relative importance of each topic’ amd how is to be- handled
et for the desired outcome(s) .o . , ARt E

-

SN 'c1paﬁts are provided w1th an agenda to Anform’ them %nd for th%m .
) " tbluse to follow~the meeting!s progress. Special attentibn is.given tb 1nform-‘
.=~ - 1Wng a partsicipant expected to ‘make a® formal presentation in the meeting.
_Necessary. resource material is-provided with #he adenda prior ‘ta the meeting,
- such as a report to Ye read as backgrouhg for discussion. The agenda helps
partfcipants prepare for the meeting by 1nform1ng ‘them in advance of" when and
where, what will be d1scussed why, and ¥hat 1s hoped to be ach1eved '

e Prepare OCcaSIOnaily, after carefu] p]ann1ng, the need for a‘heeting
4 no . ionger exists. For é&amgig, resources are not available, ‘key g:rticipants
_are not prepared, or the agerida is no: 1onger re]evant cause ‘of recent~.- .
[ -~ events. he*ﬁeet1ng should be canceled, if theneed no 1onger exists. »
When the neéd for t méet1ng sth 1 exists, add1t1ona] preparat1ons are .
made imnediately before fhe meeting. Arrangements are made for the required °
materials, supplies, and equipment, such as printed material, visual aid
™~ _ equipment, flip.charts, chalikboard, ahd, refreshments for any secializing
A activity oribreak period. The -room is set up early with the materials and ,
quipment, and seats and tables are g!ranged for the type of meeting and
- -group protess to be established. Controls are set "to eliminate possible meat-
ing interruptions. . s _ ] . *
. v C e e Coe

. . \\lt .
The meeting leadér begins the meeting on time and introduces pa
The tone ‘of yhe meeting”is se

sure that a]] understand -

N 0 why a meeting e T . <
P obJectvves and expected outcomes v
. + 8 %Yoles dand responsibilities of .at} part1c1pants, including the 1eader
- . or facilitator, recaorder, and any presenters °
. ihe process by which each itent w111 be .handled"

.- The'
’Wéi andﬂ

Dur1ng’
-~ responsib

- Y e N
group reviews the agenda. for any revisions such as additions, reorder-

elimifation or postponerient of Ttems better handled elsewhere or later.

The meet]ng leader or fac111tator, recorder, and ALL part1c1pants are
]e for adhering to gque11nes for the meetings prpcess. -

-
e .
j 1 ) .. =

. A . . .
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A ’ .

"
‘ L W) :’ ﬁ) ' P "
) 0 Maintain commitment to accomplish purposé(s). ,
" . Avoid going &ff on tangents,
o "® "Focus bn same topic, %in samé-way, at same time. .
: ’ L4

C]arjf} process when necessary. If a%opic-falls flat, rephrase
it to be sure it's.understood or move on.

r

C # Encourage helpful, constractive contributions, and see that all who
< ’ want time have it. . g
. -~ @ Discouragk unhelpful, nonconstructive behavior, such as withdrawal,"
irrelevency, or quarreling. > .
"0 Maintain“full control of discussjons. = : ’

Keep, the three discussion stages separate and don't allow some-
.one to jump ahead or faJt back: 1) present information; 2) in-,
terpret information; and 3) determine action. -

0 Stick to agenda and time 1imits as much as possible. N

“Continually. sort thr0ugh.topic§,-5uggestions, etc. for those
which ¢an be dealt with in another way. v £

Senif when the group is ready to go and in whiph direction.

-{f it is determined that more time is needed for a complex
- issue or because suggestions and ideas are flowing, revise
the agenda by postponing this item or another item tg the
. . next agenda, or appoint a sub-group to make recofmendations
‘ ] on'the item at a later date. .

. .4 . . .
Summarize each .item's discussion, action, deadlines, responsi-
bilities, ‘and mogg on*to the next item. (Discussion CAN close

) '1F’£' eaglyukhen_a“g ready, instead of unnecessarily filling
‘ _ the allotted & r ‘
- . Observe Iime,liﬁftsignd push to closure
v+ . 9 Toh't work with assumptions:  Either involve the appropriate people
or regource jnformation at the time ‘or check it out later.
Cos ® Provige positive feedback on group's progress, éccomp]isﬁmgnts,
.cdburtesy, and commitment. . N é‘ : - \

- . , 7
End. The meeting leader is normally resporisible for the meeting summary. The
roups perceptions and processes are reviewed. Conclusibps and-action items
?who; what, and when) are restated to insure agreement and to provide .rein- -
forcement. The date, place, and preliminary agenda of another meeting=are,
established if there is a need for another meeting.- N

B . Some groups include evaluatton of the meeting at its end. Evaluation

may be verbal, written, or both, and may include the following questions:
B .

« v
7 . .

L d . [
\)‘ . * N lft * 2 . /
ERIC .~ | R o Lt
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/ ,
Minutes. Expeditious preparation and distribution of minutes 24-48 hours after
e - . -

2 meeting serve as a reminder and follow-up tool. Minutes are a concise and
ageurate .record of the meeting's content, process, dnd results. They also in-
c]ude\ifsk assignments, deadlines, and who is re;ponsib]e for each action item.

Follow-up. Theé meeting leader may be assisted by participants in the activities
of-ensuring that decisidns are executed or implemented and of asking for pro-

gress reports on action:sitems. o

P .
(3 . N )
. 0 . P
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" MEETING EVALUATION .- .
§ was-it necessary? Y ' .
= 0 was it we]l-p]anned? . )
0 were partictpants informed and prepared with an advance agenda?
. I .
»* & were the time.and place appropriate? were necessary resource 7
©  materials and.equipment available? .
« .. 8 did 1t start on time? if not,’why not? .’ "
were only and all the necessary people in attendange? ) -
were the content, process, purposes, objectives, {and roles clear
throughout? ’ ) .
e — | ¢ > 7
0 -were fhe objectives accomplished? .
'8 was leadership provided as needed (regardless of "roles"?)
0 were participants encouraged and allowed to contribute freely,
" clearly, and constructively? - . ‘ ,
* t - <2 . * . ‘- \/
-0 were participants wprking together? ’ .
” were participants stimulated or chdllenged?
were tasks, deadlines, and résponsibilities clearly established
0 where apprapriate? i . )
did the agenda flow adequately and without unnecessary detours?
¢ ,wasfany percent of the meeting time pot effectively utilized?
i&;@ why? . .
" 0 did it'end on time? . . ’
0 .were responsibilities for follow-up activities assigned? g
L] ’ » B "‘ ' .
- The meeting is then closed crisply, positively, and on time. The room
is cleaned up and rearrangeg. i \\ .
AFTER THE MEETING ] T !
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Planning. If another meeting is pecessary, planning begins at this point to

include a report on actions*tqken, d progress report on action items, and a
_repyrt on dction items not@ﬁp’reted. ’ : .

concrusyerl: Ghoup experiences digectly affect how 4ndividuals feel about
their g ow committed tHey éfg to decisions, and how well they work
both as m and individually. Assugcessful meeting not ofily has its own
merits,

“productivity, commitment, effigiency, and morale. Anﬁunsucgessful meeting
sends frustrated, angry, dridined participants back to their jobs with bad
feelings which affect not only their own work, but also that of others around

them,

™

. Synergy is the phenomenon of the whole working together’to become greatgr'
than the sum of its parts. -Successful gneetings are those conducive to creative

synergy. If-ypu. recognize probkems with dany meetings and the benefits of
. chahge, you.#4n begin by -improving your skills as a group participant. De-

velop techniques as a facilitator. Implement changes to help others recognize

the problems,and the-benefits of changing them. Ask your group to analyze
a.meeting disaster. Make suggestior® to group members, the manager, the
facilitator, and the recorder. -You share the responsibility with others for

__tne success of a meeting. Begin with small successes, one step at a time,

. and'may you have many synxgetic"meetings! -

r
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it also improves teamwork, participation,\creatiﬁity, communication,
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Staff develepment programs: A practical . e
Approach cto implemontation in your library. -~ L.

’

By L ’

o ¢ .
o

- Brian Striman . J‘

'

ARAN

-

-

» ! .

-Good morning! I.'hope you .all had a good Easter. Of course, no one here broke

their®marvelous diet and gorged themselves on candy ahd the family Eastet

dinner feast, or the_ passover feast. - # ’ .

¢ A ) / ‘

I'll be discussing staff development programs for your library in this

session. I gean for YOUR library. It is my hope that in this limited time

we have, along with my handouts and notes and any discussidn we’ have, that

the possibility of 'implementing-and maintaining a staff development program

for your library will becdme a reality. A reality with a minimum of work and-

time on your part. , ) : )

- 1

-

- There are some limitations of this presentation that should be addressed;
first,.I have drawn almost all of my material from the experience of the
three Creighton”University Libraries (Law, Health Sciences-and Alumni
Mefioxial) staff development :programs. Second, I am'not an expert and I openly
admit my unfamiliarity with the literature on this topic. Finally, that
there probably exists gertain situations at some libraries where staff
development programs will'never'ge; off the grsound, for'one reason or another:
no mon:irmnP ddministrative support, no staff interest and so on. )

3

A definition is in order, so that we all know what we are working with. Some
of you may have heard.,the words 'employee training', 'staff training', 'staff
training and development'. I don't 'hdve any quotes for ‘you, so I've made up
my own definitidn for our.purposes. Staff development programs could be
thought of as any on-going planned activity in which library st&ff and
administrators meet together to share a commgn experience, selected té
promote personal and professional growth and mental and physical imprdvement.
Not to be confused with coptinuing education, or: employee training, staff
development encompasses much mare than strictly job related, in-service

type continuing educatidn. You'll see more of what I mean as we go along.

If you get nothihg more from this se€ssion than the awareness of staff
development programs in 'libgaries and that positive things can emerge from
them, then I fee]l that I've at least planted & potentially valuable seed.

Some of the .positive benefits of an active staff development program are:

1) Boosts morale, 2) Increases communication between participating departments
and staff members, })'Eaucates staff, and 4) Indicates staff needs, interests -
and concerns. It can act as a staff 'barometer' for administrators, especially
during brainstorming sessions, follow-up evaluation surveys and questionnaires

. In 1978 the Directors of each of the three Creighton University libraries were
at their regular.meeting and discussed what.could be done about methods to °
"broaden"“the librhry.staffs' horizons. Marcge ,Wannarka mentioned staff
development ‘prugrams, along with more informal in-service inter-departmental
workshops. Since ‘then the three C.U:Qbibraries staff have participated in
development programs on assertiveness training, dtress management and.creative
thinking. ' )

. * - e
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Stg‘[f m;v«:-lm,umum projrams.. ... (cont'd. )‘
- . ] ) ) . - > _— . .
: : : . v ’
<Your approach to establishing a librai-, statff develop&ent program can ke
via administrafion to staff;-adminis*.-atidh to adninhastration, staff €6 - .
staff, or other combinations. In the case ef Creighton. the apprcach shiftedA(
. "from adminstration to staff, for".the first two develophment programs, to - .
- . staff to staff for fhe-remaining programs.-This frees administration from
. planning, and implementing programs, and permits responsibility of staff to-
produce their own development programs. So far at Creighton the staff enjoyec -
the :experience and the responsSibility of producing théir own programs. They
alsq\enjoy full cooperation and support from administratjon. »
Having decided your agproach and given the green light from administration,
‘the next step 1s to determine to what degree the staff is interested about:
tHe'1dea-of a staff development program. Many staff members may not knew_ what,
a staff development program is. ..and are not about to get involved in any nev':
. program. If they are gade aware of what all 1s :involved and the positive
aspects that can ke d€rived from an active develoopment program...their
lnterest may be sparked enough tHat you may not need to ask for volunteers.
T6 determine the degree of interest, a survey 1s needed. Not another survey!
I agree with you, but this survey doesn‘'t have to be a check the box, mark
- "a" or "b" type. A quick and dirty survey can be used to sample staff attituc
Marbe call a special meeting, or-bring up the' possibility of implementing a
staff developrent program during a regular meeting...to get an idea of, the id
depending on tne‘situation you'may want to casually discuss the idea with
a few or all of the staff indididually to get their responses. No need for an
éxact count...unless administration wants specific data.®If that's the case
then a simpke one question duestionnaire should suffice. Don't forget to
explain what a staff development program is, what kinds of programs "are
possible, or the types of progrims you env1§$on and what may be expected of
employees 1f they want future, programs. TheyA%ant programs---provided they
(.aren’t. the one's responsible “for organizing them. B that-is the case, and
you've envisioned programs THEY Would plan, then your survey has told you
something. Changes 1n strategy, timing or more P.R. (public relations) will b
rfeeded -if ,the proyrams are to get off the -ground. You may be 1in a position
vhere you will "volunteer" a few special staff members to be responsible for
organizing the first feW% pragrams, but you should be willing to work closely
with them to support and quTS\}Fhem,pdtil they're-confident enough to carry
out the planning and productior® of future programs on their- own.

 As with ‘any new 1dea and getting .the idea implementedy, tiring is critical. Bn
active part of the year is probably not the best tim€ to try "something new".
Kndw your 'staff and the work “loads they all have first. You wi}l probably get
different responses.to your quick-and dirty survey if it is given in the summ
compared with the same survey given in the middle of the University's semeste

* Some of the best ideas fall victim to bad timing. .

? -

t

. . . . 40
| GETTING STARTED - ‘ &/
/f’"-‘Stép'l - Allew 2%.hours for the first "Creative thinking" 8eminar. We at C.U.
- genetmlly hawe a morning session and one in the afternoon. Fridays
S and Mondays are not preferred days for a seminar. This first progr.
) 18 where you will collect ddeas for future programs. You'll want tc-
sét a aQod example, so take your time and do it right. There's no
great rush 'tq qﬁf it goinyg, buq don't let 1t stagnate ejther.

Step'Z'- Get help. You'll nEed”to\brder the Nightingale materials. You'll-"
need: the filg, or the record (the record 1s pretty much the audio
of the film, bu? the Tilﬁ,is preferred; and you'll neeg the .

o Provided by “w . . {
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Cotald devclopment programs o (eont'd)
t .

. Cassettes (cven though you'll only need message 3,9 and 11), and
you'll need th® managemert quide also. Many of these 1tems are
available through interliirary loan (you may want to try the
Webrasxa Library Commission). . .
Film = ﬁitl : The Strangest Secret. .

' Color. 15°'min. / QCLC # 5967562 Houston Community College

Cassettes - 4 cassettes each message approx. 5-7 minutes. Title:

Creative Thinking:.,how to win with ideas/OCLC#3718245»

Record — 1 disc.(small).,Title: The Strangest .Secret / OCLC

46836332 LaTourneau College,TX. #7086714 Heidelberg Col.,

Managerent guide - Complete title as: Creative thinking, manageme

guide / by Earl Nightingale. 1973. (Couldn't

. . find 1t on OCLC data base).

TO ORDER: for completelist of Earl Vlghtlngale recorjlngs and. fil
: " write to: .
Nightingale-Conant Corp.
6677 lio., Lincoln Ave. -
Chie®go, IllanlS 60645
& €. :
Due to ZQF'rlgnt res*rlctwogs, I am unable to copy any of the
matpnzﬁls de have Used for our presentatron. And the materials
we used -don't trul/'belong to us (at Creighton). sl

»

Reserve a nice quiet rcom if posslble, p eferably with blackboards.

“(You'll £3nd 1t, easigr td have more than one blacxpoard when the
ur,lnstorﬂlng 1deas fill up the only one. Don't erase a ideas
when you're bralnstormlng for lack of room. Some random?j -

. seemingly 1nsignificant idea may spark a better one, or may be’
valuable in donblnatlon W1th other 1ideas.) . "

° . -
L}

. . , .
Havd someone te responsible for refreshmento Coffee,, tea, water, don
and cockies are good pos31b11t1es,_;t yousdon't know what to hav

*
-

Film orOJéﬂtor, spare bulb, record player, cassette player,
paper & pencils, c
articles on creative thinking you have found to supplemeft the

///“1gnt1nqale materials. The Creative thinking, management guide
(loose-leaf) is valuable because it contains exact written text
‘of the messages in the casgettes. You may £ind 1t valuable to

. have the written text with 'the cassettes (we did). Thete 1s

valuable article written on creative thinking "Creat1v1t,. Pearl

" Materials vou'!dl need fEr your £irst staff development program:

T of Great Price"/ b/ Ray*A. Killian. I don' tApke source tnrough,

“51'11 have €o chéck Readers Guide to Periodical Literature
Letween 1960-1960.. It would make an excellént suppiement to the
semlnar. . 2 T -
i - -y
Vake up the announL-}onts of the program. Scc“hy‘ldea for an

afinbuncement 1n the handodts, page (t. Feél free to cut and paste
and use whatever of 1t you can. GCive staf plent/ of time to,
191 up. Distribute annouhcements not less than 3 weeks -priyor to
the ﬂa*c of the seminar. Alsq, don't ma}fn up announcements until
yOu arn p051t1ve‘g9u have #%he film, cassettes, room regerved, et
Nothing 1s more ‘annoying to everybody wnen;dates have to be
changed because of poor planning. K s

* IS",»
o 7

alk, extension cord(s), any handouts qr other’

1

X




Staft dévelepment programs.. .. (cont'd)
| ) . ;
CaaSLEtQS {even tlouqn vou'll.only need message 3,9 and 11), and
you'll need the managemer‘ guide. also.'Many of these 1tems are
avallable througﬁ lnterllx*ary loan (you may want to try the
"Nebra'ska Library Commission). . N
Fllw - Title: -The Strangest Secret. . (
e xColg 15 min. / OCLC # 5967562 Houston Community College
Cassetges 4 cassettes each message approx. 5-7 minutes. Title:
. reative Thimking: how to win with ideas/OCLC#3718245
Regord « 1 disc.(small). Title: The 3Strangest Secret / OCLC
46836332 LaTourneau College,TX. #7086714 Heid ;ﬁperg(:&g
Management guide - Complete title as: Creative’ thinkjfig, manageme
R v ‘ guide / by Earl Nightingale: 1973. (Couldn't
o find it on OCLC data base).

LQ-ORDLR for completellst of Earl nghtlngélé‘recordlngs and fil
) write to: .
Nightingale-Conant Corp
6677 No. Lincoln Ave.
. Chicago, Illino}s 60645
Jue 0 copyright restrictions, I am unable to copy a}/ of the
materials we have used for our presentation. And the materlals

we used don't truly belong to us (at Creightpn).

]

Step 3 - Reserve a nice quiet rooh if possible, orereraoly with blatxnoards
(zou I1 find 1t easier to have,more than one ’blackboard when the
* alnsrormlng 1deas fill up the only one. Don!t erase any ideas
when you're brarnstormlng for lack of room. Some random,
seemingly insignificant idea.may spark a better one, or cmay be”
valuable 1n c¢ombination Nluh other ideas.) ‘ . oo

scmeone be respensible for refregshments. “Coffee, tea, water, don
nd cookies are good p0551bl1t1es, if you don't know what to hav

- Mater als vou ll need fér yoar first sra‘f devefbpment program:

. Fllw‘prOJector, spare bulk, record player, cassette player,
paper & pencils., chalk, exten51on cord(s), any handouts or other
articles on creative .thinking¥?you hdve found to supplemeng the-

"Nightingale materidls. The Creative thanking, management guide

" (loose-leaf) is valuable becapyse it,coértains exact, written text
of the messages. in the-cassettes. You may. find it valuable to
have the writter text with the cassettes (we did). There is a
valuable artlclg Mrlttpn on creative thinking "Creat1v1ty Pearl
of Great Price"/ by ®ay A. Killian. I don'tathe source though,
You'll have to .check Readers Guide to Perlodlcal Literature
betweén 1960- 1980 It would make an éxcellent gupplement to the
seminar. . .

LN

Step 6 - Maxe up the announcemenrs of the program See ?y/féea fo; an
announcement in the handouts, pagelt. Feel free to cut and paste
. and use .whatever of it you ‘can. lee staff plenty of time to
- s1gn up. DLstrlbute announcements not less than 3 weexs prior to
the date of' the seminar._ Also, don't make up announcements urtil
you, are® positive you have the fi1lm, cassettes, room reserved, et
Nothing is more annoying to everybody whéh\iates have to be

¥

-

changed because of poor glanning.
. ol




\

II.

III

Iv.

V.

V.

Dont forget: Shietionary
. -Killian article
OUTLINT L MymL. guide
‘ . Cassettes
CREATIVE THINKING SEMI'AR—< "KEEP THE *Paper, pencils

IDEAS FLOWING" : IR ‘v .Film/record
Extension cord

: ' : "~ ,Spare bulb
9:00 am, ' '

Greeting . N -
1. Misc. comment. :
2. We are gathered here toda}---the result of someone s idea....

expougd. . ¥ ‘
3. This is'Jthe first of what is hoped to be many. other staff development
progra (SDP) ... expound.

‘,

-
-
r
.

Thanks to directors.
1. Value of active sDpP
a. Good source of 1nteractlon of staff and flow of i1deas, concerns,.
. and interests. . : .
b. Good to get away from'routine work ‘once in a while.

c.” Anything else you think of. L~

.- What the seminar's about. - . .

1. Creative thinking. : : 4
» a. Definition of the word idea (use dictionary).
* b. My definition: For “this situation - An idea 1s a thought which i:
+ usually new or different. Something’ no one has thought of. Or
The resudt of thlnklng about sométhing that could change thinc
(for the better, we hope).
c. Active ideas and passive .ideas. Praé¢tical ideas and’ 1mpract1cal

ldeas. Active ideas are acted upon. Passive are "shelved" for

,One reason or another. -

2. Prologue to seeing the film. '
* a. Represents a trend in the 60's and earsly 70's in the corporate
world to "broaden" the employee's mind. ‘
# 7 b. Ypur notion"of success may not be the same as Nightingales.
c. Be sure to take notes during the film. Record any thoughts, emot:
feelings or arguements about anything said in the €ilm.-
After the film we 11 dlscuss hand out ‘paper ﬁ pencils.

~ show the filfhi =-==c----o-_ ————

9:35 am, o o '

Informal discussion. Perhaps have a more formal one after the break.
1. Ask wﬁpt staff have writften on thelr note pads: feelings, etc.
2. Talk about.

-

9:45 am /
Hear cassette tapes in this order: . |
‘1. ¥ew Ways to think -- message .

2. Tést Yyour "C.Q." -- message 3
3. The brainstorm -- message 11.

<
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- CREATIVE THINKING SEMINAR ) ,
10:15 am. ] ‘ .

VI. Formal ‘discussion (use only if 1;%ormal discussion is dead or, aylng)
l. Questions ? - N
a. Wwhen do you find your creative thlnkln? 1s best? “orplng. '
Evening? At home? wWork? Alone? With others? When it is «
best sthat's when to work atrit.
b. Do you'allow yourself "think tdime" during the week or day°
I don't mean in front of a TV, or reading a book, but gquiet

o time: think time.
, E., What are your feelings about nght;ngale s comments regarding
e o < " goal setting for yourself? Goals for work career? Social
- . life goals? Spiritual goals? ‘Happiness goals?

d. He mentioned attitude, (probably the most difficult area to
. - speak. about), if you are the only person in an area with a

R different attitude than the rest of your workers, How can
. adjust, or how do they adjust? Talk about attitudes in the
: working- gnvironment. Discuss peer presgure” ‘not to do a really’

//,” good job because you'll make the others }ook bad, and vice '

. . versa.
“e. What are’ your feeliﬁés regarding Nightingale's discussiom about
. 953% of the people using 5% of thelr mind. He doesn t give
e . much credit to the 95%, .

’, f. Imagination. Ever imagine? This is the startlng,p01nt for many
L - ‘neaw ideas. What if, sort of thing. We tend to lose Qur. .}
imagination with age, don't -we? Why? ',

.

. 2. Let the discugsion roam around, but centained. As it.dies, see n%xt.'.
10:40 am . - T ' .
VII+ Brainstorming session. (Break up into groups. of 6-8 if needed)* Write on

. blackboard the problem: To create ideas for future staff development,

programs. )

. 1. .There 2 types@of brainstorming; -alone,  or with a group. In one
L~ mgmt. course-i had 'the professor gave an example of brainstorming
) during WWII. Nazis “re transmitting battle information in -secret
., o code and so many Allied geniuses were brought Qogether to create
. a 'de-coding' machine. They did it and worked for awhlleh until
the Nazis fjgured out they were being de-coded and so it see-saweg
' bpackR and forth, new codes, new de-cd6d®Bs...still gges on todey be-

- “tween countries. Y T :

2. We are after quantity of ideas. Not quality. Sky is the limit. Don't
. ' ]udge any ldea...just write it down on the blackboard.
a. Associate"ideas with one another, combine ideas.
b. Apply techniques heard in the bralnstormlng tape angd wé&tten in:
o . the management guide for message #11. ,

. c. Have soméone write down on paper-all the idegs. Ones that are

. not feasable, or just plain wagky, don't include on the paper

. list. Tell staff what is gofng ,to be the end result of the1r

brainstorming’ list of 1deasr;;Aat list will be used! .
11:15 am . , R
VIII. Closing. ’ . ‘

1. Remind staff of quhtlnqale s record "and tapes that are available,
as well as any other materials you have’ collect for them to
examine on their own. '

N

- -
* () ~ : -

(s
2. wWnile passing out evaluation forms, mentlon that if anyone is 1nter-~
ested in partic
P ipating in future programs,

/

to see the1r~d1rectors.
t

B -
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Office Memorandum +  CREIGHTON UNIVERSITY

{ Lo e
TO Y pibraru dir r:t')r?/vn(l StafF . DATE: jan.28,° 1981

T FROM Brign Striman,.Law Libraru  /
' SUBJECT: o - * -
liere 1s the list of 1deas thought up during .$ur brainstorming sessions a few
-~ weeks azo a* the staff development program entitled "Feep the ideas flowing”. After examinin
+ the u.st, I have roughly gatagorized each 1dea. THIS IS STILL .A WORKING LIST. The l.n2s an
spaces tnrow'hout the lists.are for gaur creative input. Feel ftec to switch catagorles, 1de
add new categories, draw arrows, etc. U51ng numbers, 1 (one) as' highest priority, please ran
‘those 1deas most preferred on the lines. when the lists returm to me, I'll tabulate your

priorities and add any newideas and type up a "final" listing to, be sent to.directoks and
-

[

stafr.
T ....lme last note: You can't Um;cune HOW MAv people have conta@ted me about their intérest
_the Stiff newslettef. As s~lf-arrointed editor-in- cheirf, I bgseech someone in Alumn:i and in
Heaith Sci2nces to be contributing «ditor and administrative)consultant (tigles like that ou

¢

tD B ArK SOme intgrest). Lall me for job description. Brian Striman 449-2875. S
t
Staff deuvelopmentq.progmms - Staff -development programs cont d
— Yore meetinis of tne 3 llbrarles. " | m—e2rticipation 1n Omaha‘Civic groups.
— Mare devl]. pro' rams. .career development & counsellng. .
~’Mo:e often. __!_iobrarg devel. courses on campus.
- Staff "retreat”, Dept. budgeting & all unive‘x;mtgfbudgeting.
— St~ IoAes, oattring together. —. Business and writing skiils..
— Jifl.ar .2TES. exchinge. ° Reading &nd listening skills..
- Tours of the 1l:brarjes for staff, old & new. _Library service gquality, measirement of.
) Body lamguage. / — Yethods *Bf promoting C.U. ] ’
Sunervaisory triining. _ " " " " l:braries.
Tartic:bitory mimt., ¥imc. by cpjectives.| — " " " “ . librarigns' 1mage.
— COormunication skilds. . —~- Staff incentives. ., . : .
Futire fiims. — Leisure time actlv,zt,{es. ,
— Llbrary or!ent.ed. — - llne search ng ©f.data bases.
—_"ther . e —_ DI‘“S"’"V&CI»OH of library mdtarla s. .
d2astia. . ' . — A=V, --mictoforms. " ‘
Sl . v - . '
D*eflrzg . ) Pare books. .
vutrition. . . \e—=Binding.’ ' . o,
T ~*‘ﬂ-‘* r:e. ’ —v Time mana'gement.‘ .
' ) 23 f - FUCTa —- Intepactjive cabie TV.
_— Getting-more from uour health dollar. —_ Compiterdized circulation § reserve systems.
- - .
ise'o_f A-V and educatioral equipment. —_— Yaus upgrading, "professionalism".
—— Splritual qrowth — St 1ient career counselilng. X
—_— Motiviti e e tafE mePale, _— ol switching, :
Um—temifmck .. a . —~_Viden newsletter,
- * ! * » L
l Problnm '-mnnq. R , ther: - - ( .
Prlorrtg <;e. Ling/rals & b w'c,f‘l . 9 ‘ o > -
——— ﬂ . « Y
Other, l'ibrhgv :"e:l;cted S )y [ " Qtther, not library.related :
- Libriru mwﬂmth'r tall 3 likrariec)., ____,,,,f;mru. —— M2adina c:ircle. " Geneolod"’
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Office ‘Memormzdum' .
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Library Directors and staff.
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FROM Brian Striman (Law Library)

SUBJECT: » 'Final" list of ideas resulcing £
are counted! The 1deas tabulatéﬁ'

--- whew =--_
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P

* CREIGHTON UNIVERSITY

»
Iy

DATE. 2/27/81

w - r

rom creatlve thinking séminar.
The 1deas list that®was created by~

the C.U. 1Fbra*; staff durlng our bralnstormlng sessiong nearly 2 months ago, has been trans-

form)d

The :4eas belowpare -now llsted accordlng

€o:the numerical ranking assigned to each idt

by persons who returned thefr llst ‘to mew Of * the 36 staff members who attended the seminar,
23 resppnses werea ret4rnpd, out’ of which 17 responses were used.* I have -included at the bottor
of the list several comments (1re.quotes) ‘and ideas expressed from the survey and from: the eva.

1n the survey interpretation, 1s .welcome to
.. APRIL FOQL'S day!)

uations of the sem;inar. aettg, Gerry and I presented. Anyone ﬂnterested in seeing the responses
and tfie evaluations;, or interested in methodology
call or vis:t me. (The staff newsletter s due for lst publication on

STAFF BEVELOPMENT PROGRAMS
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STAFF‘DEVéLOPMENT PRORAMS cont'd
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Readjing and listening skills. ]
Methods of promoting C.U. libraries. °
Presegvation @f lihrary materials.
Bio-feedback.

Future films.
22a_L1brarg orlented 3 .
32b-Other Foreign fllm)&iBSSJGS (éﬁlg~respo
Dept., budgetlng & al) unzver51€y budgetlng
Ways of upgrading "professiénalism”.
On-line Searching of data®bases.
Particjipatory management.

Leisure time activities.

Spiritual growtd..
Role switching.
Methods of promoting C.U. Librarian's image
Methods of promoting C.y. * ° .
Participat:ion in Omaha civig groups.
Interactive cable TV.
Student career counsgling.

Video ansletter
_és__

; D
e ; . -
o gt

4\

by
Vs . . A
P

~

s

- Tours of the l:brari for new/old staffllg -
- Library Hevelopment‘?écounsel1ng. 19 -
- Mote meet.ngs of the 3 librariles; 20 -
. Ja -Slmiiar depts. getting tcgether. 21 -
3b -5imiiar depts. exchange.s 22 -
lc -itore develdpment programs. ,
3d -Mpre often.
jio =Staff "retreat” ., 23 -
- Body language. ’ - 4 -
- friority setting g/Goals & objectives. 25 -
- Career dpfelopment & counsellng. 26 -
- Supervisory .raln;nc < 27 -
+ Use of A-v nﬂalpmnnt/educaxlonﬁl 28 -
- Tire management N 29 -
~ Motivation & staff morale. 30 -
- Business & writing sxills. 31 -
- Staff incentives. . 32 -
- Computer:ized ¢itc. § reserve systéems. 33~
- Library service -quality; Measurement of. [34 -
- Communication ;&@lAs ~ ., s h 35 -
~ H2alth. St S * .
léa-Exercise. i ot
léb-Keeping f1t. . I, -
l6c=812ting, ' * 2 -
.Asd-sutrityon., Lt 3 -
" lhc-fnst mn{e from gour‘healqh dollar ’
- ‘Problem” Sh’vzﬂg -

“OTHER, LIBRARY RELATED -

urbrarg newslétter For all 3 C.U. libraries
,Guest speake*s :
Staff asSociation. 7

-
.. -

San

3

? OTHER, NOT 1 LIBRARY RELATED
- Re;&gnq u“-le ) 4 ~#History.
- Auto maintenanec, 5 = Travel.
- Hobbies. N\ 6 - Famous peaple.

~

L]

1 - Use of A-V equipment.’

STAFF MEETINGS FOR INDIVIDUAL LIBRARIES

2 4 staff 1ncent1ves/motavatlon/morale
3 -.Dpept. Buﬁgﬁtlng & all Cc.u, budgeclng.

/

g

~:Genenlogy,
e

COMMENTS & IDEAS

wemen's Heq}th Co=op Study Conmirtge
vioesn't stop w:ith this” flrdlng fund

i to outside programs so necessary to their work.” /

/
»
-

"Computer, programmznj” - ”nope the proqram‘

§ available in iibrary b

-

qg%;if to sgnd~staff

* Thé‘OChgp/ﬁ responses used onl y numbers "1,2,3"

Sorry. Alsg, 4 falltd to ask fo
ERIC #
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to prdfperly corrrlate with. the rest of the re
@anes I got
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oniy £5r all categotze&, 'making it 1mgossible.
spenses. My vague 1nstractiqn$ were the cause.
the special talents category. ut no names.
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'O SHAATIVE THINKING

Staff Develoj~ent Frogram

. A . f
L Evaluation g .
L . . Lo
- . ' ce . ' Circle (5 is excellent) ~ ~
1). #as this seminar helpful? ’ ' : ‘ 1 2 3 4 5§
. . \ : \
A} N o@ . - f
2). Cverall the semiiar was.... : ) ’ 12 3745
r—"‘ . . » .
. 3). ¥as raterial presented clearly’ C o - 2 3 4 5
' . . i - o L ’
4)., #hat subjects would you te FOST interested -
in haV¢nr in futu"e cevelopment programs?—~ . ' ,
d . s . \
. » " e ‘
A i o ' *
> ‘-: N E) ’ @ A‘
© . 5). Comments: ‘ ~.n .
] \ ¢ .
v N i )
T "Selecteo" Blbllography ' S
0 3 . - -
l— *(::\ - ) - ? s (e A ! !
. B A e M
s, S wo 10 Schiffesy Judith Anie. * ’ v . - ,
P & 2451 & nodel for de513n1n3 1n-service staff develogment prograns / c
e Iy o Judith Anne Schiffer, - : .
M .?~'60 9 [Mew Yorvl & v Teathers Colleqe. ¢ 19?7. ’ ¢ ’
. » 330w e, 292 lewves Tt b ULl (¢ 29 cm, B -4 -
.9 502 keport *(£i. 1 J--Teacters Colleqe, ot t
10 500 l=s;§; also on microfiinm, 7 . . .
I S04 IncHides %%&lxoanauhy. .. ‘ Te v
5 110 ”9 Bs55 ocxattan of Research Libraries. b foxce of Univeérsity lergfy.
Huuazeﬂint Studies, PN ’ » . N
. 7 245 17 Csuaff tra. [sica] § developmént. U ‘ : ’
. ' \B 260 0 Wazhinatea., Bo (%t b The assogiation, ¢ 1773, AN S
. _ % 3oy ca. 250 leaves. ; c 29 cn, . . . o
10 490 0 Spec witw;. [no. !fl_, . - )
. v 4 : . - o '
. 4100 10 Had Ly 8, Glemn Brian, 3 1954~ < . vt
) 2 24% 12 A déselopment prwlran for suppostave staff 1 b needs and . - i
! potential / c”ty Clenn Martin, . L T L \
4 269 {Austin?) ¢ b #artia, c r978, - ) : .
LA ‘gop. oo 28 em. CoL ¥ .
. 1§ Suu Typescript tphotocopy ). . .
. 11 500 [hcludes bablioaraphy. ' J . '
. 6 245 0 Qfaf? tratniag and deveﬂopneni M the Al lxbna»xbs / c'Sygteng ,X
and Procedures Exchanfe Center, )
. 7200 Washidaton, . C. : b Systeas and Procedures £ chan:e Center, '
"Assetiation of Reseurch anrauxes. 0ffice of Unxversxtv Library Managenent
kj“ Stidfes, ¢ 1974, o -
ERIC 8'30 th? leaves : ko 1ll, ; ¢ 29 cn. - : .
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A SEMINAR ON CRE
. - Ly

A3

FILM AND CASSETTES

Discussion
BREAK-(REEhESHMENTS SERVED)

"BRAINSTORMING” SESSION
. e s . ‘
Creatively developing ideas for fUture staff
' programs.

- like-to haﬁé in the years ahead? Bring t
. .o *' 4 )

’ »

« TN :
- WHERE? Avumni LiBrary, UNIon PACIFIC ROOM
_ WHEN?  JanuarY” 8,71930 2 SESSIONS WILL BE HELD:
s . 4 T . . .
E P WP 4 CHoOSE oNE - 9400 am - 11:00 am
’t~‘ ("' ” - - 7:'
R 2:00°pM - 4:00 pm
? S e '
- --- Please circle the time you pref
Betty, Gerry or
L} ¢
o = ’ '
’ +
‘. ) -
) ‘<4 A Creighton niversity staff ,
- development program presented " )
‘ by Brian Striman, Gerry Dell . >
.- -“and Betty Childs. , o
. ” ’ ,/’ . R . 2 m
O ‘ . . ' . N . L &
ERIC , .

-~ rd

LONING.+, " -
ATIVE THINKING

I
*

development

What staff development programs would you

hem along!!

-
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~

er and return: to

Brian as soon as possible.
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Tt has reen eitrenelr nelrlil to re®lect 1~on theé ~réces~. rereyy
Jeane Ccllere Litrars bag settleu urcn 2 course=-inverratédy, conretencr-
rased, rulti-iecia method off teachin® library s?ills."Thg end ~roduct
0" those :rears is tris stack of student-ruideu exercisgs whith are verr
closelr tied %o course worx. ' ' ‘ .
. . . . . " ,

Mg a result of a‘lQTO curricilun reviev of our D‘mnt of ,ﬂucnt:’or
faculty ard their &%udents, which led to creation ¢ twentv-three conreten=
c-hased "rackets" (or studént muided exercises), the Librarv tecane involved
in the rreraration of 2 suide-to-the-literature ofethe field o” education
in the same format. We have encourared the techninue to be srread around -
tc other discf%iines and it has vrovided a useful tool hv which a snall
library staff ﬁnx\}nﬁroduce a lot W students tc a search technioue ard
to the tools of their discirlines with ennhasis uron wavs ther nar utilize
th® rrocess.to keer ur with those discinlines after praduation. ~ Courled
with rrinted moint-of-access muides, audio-visual teachins nodules, lectures,
and rre-testins of Freshmen, the nethod helws to nake uv ‘or the inatilite
to seek out and meet each and everv student on a oné-to-one basis.

-

* intend to zet into definitions &f many pf these terms as I ~o alenr

mut if I've lost vou at scne noint nlease fee]l “ree to ask a auestion.
» - : > '

This is(g transmarency-of ‘an evaludition chart which I rot throush LNFY,
Arrendix I. It sreaks of.the aavantagps and disadvantazes>of the nanv
different methods we traditionallv use to teach in libraries. It notes
clearlr the ines®iciency of muided tours for. examnle. Naturfgllv ve liked
tre advantazes of then g&&! (Those we dO USB...eeeesssses.we use in the
syorort of the individuallstuaent rmuided vacket.) .

To begin with, if there are vrodlehs, and difficulties with the wav
librarv skills are taights, it is not surwrisinz. Our discinline teachinz-
“acults collearues will agree that we nust be well nirh onto certifiatle

) “?or takinz on a teachinz Job which is (1) Toderately canplex; (2) the
subject matter of which is totally foreisn and varuely susreet from the
berinning; (3) the utilitr of which is not irmediately visible; (4) wrich

. alreadv has a bad revutation; and (§) for which no acadenic credit’'is =iven!!

.

" make the-zuided tour visit to the card catalog for instance: "Hev,

1u§s, let's go over heréd and look at the card catalog!"

. & You know reaction from vour own exrerience. ‘For the most rart a thin
glaze irmediately coats the eves and vou've lost them! "“h»??77?% Reallv whv?

% Tor 5or 6.of them this is the “14th or 15th time thev have rore to look
‘at a card catalor. On the other hand there are kids in the rrouv wro have
never looked at a card cataloz and need to desvaratelv, The kids with

. basic skills still need to develon findinz aid technioues, a search stratear
i you will, which extends beypqd a cursorv .taking down of the first two
lines of an LC call nunber.

¢
-

It I should introduce a method for followine subject headinrs, usinr
alternative call numbers for brow8nz, trackinz back to the biblionrarhies

- L]




or the cargserto a mixed-level groun I would thorouzhlvy overwheln the kid
“who still doeésn't know it is the HCL35 of the 309r., that he uses to cind the
thine on the shelf! Disrarity of "where ‘thev'tre at" is our first rroblea.

Fur(her, and not surorisinglv, vecple really do learn in totally different
wavs., Ildon't read for meaning very well standing up; .the Dean doesn't reuemter
what rou say to him verbally - put it in writinz; Johnny doesn't read well
anyway and has an oral memorv; Suzi needs outlined, diapranmatic non-verhral
instruction._ ’ - y

‘

. And last, if*not least, vou copme with the nroblen of rertinence, There ~
alwars has been, I ruess, a nice underqtandinz on the nart of most of our
students that learning to use thHe librarv is a Good Thing, but so many times
no earthly arrlication of the skills seens remotelv irminent and thev. have
rnore rressing thinges to do riﬂht now, I'm sure I'm not tellinm vou anvthine
new!

So, TRefore we even beran, we knew ve were lookins for.a rnulti-media
arrroach, which would teach the use of the library'at a tine when it would
’unﬁagsh-as a tool, not as an irritant; which could be tapght in such a wav
tha udentsivith rood skills could urgrade their talents for a srecific
discirline and skio the things theyv had already nastered; but which weuld alsq
allow a self-raced nresentation of the verv hasics for the kid who needed %o
start from souare one, 7

. L 4 .

The first thine ve did was ston wastins. time doine tours, And T, rrorahly
an a ver—r bad verson, but we storred it anvway! And in so doinz we also storned
teachine the lihrarv as an irritant. We rut emnhasis unon our helief in the -
pne-to-pne exrerience, dealinz with each student as he or she arrived in the
librarv, Then we sot a student intern to do an exhaustive literatyre cearch,
collect samrle naterials and evalmate what we were already doins,

L4

’ To beein, we read the seminal Knann nroject at Wayne“Stat versiter,
'onteith Colleze, This is No. 8 and 9 on wour bibliosrarhrv, on the hita
liogravh: (No.l) one of the most innortant state-of-the-art ﬁeﬁorts is in
‘the forn of the nroceedings of the Arrual Conference on Librnﬁ¥~ entation
“or Acadenic Librarjes held at Fastarn Michiean University. Henne ore Rader

wvas, and Carolr Kirkendal is, editor; Pierian, the rublisher.

“urelvy the nost vwractical aid we discovered is n nuar;erIV—;~“sletter ‘ron
the Xational Clearinshouse for Acadenic Librarv Use Instruction, the LOEX
(librarv Orientation-Instruction Exchanze) News, "It hichlights what others
aré doinr and nrovides an exchanre of maferials (sanrles mav be bor rowed,
conied, and_ returned); notices of orranization meetinzs are carried; and thev
ask rou for-ard rrint vour ouestions concerning bibliorranrhic instructinn.
Zasics (Nos.3 and 4) which have anneared since.we rot started which would have
reet avfullr hel6TUy are the 3ibliomravhic Instruction PandbooP and" the "Tuide~
lines for: Bibliogranhic Instructien in Acadenic Libraries’ issued forth fraon
ACRL op Jamuarv 31, 1977, (If we'd had these we nisht have rrocepded dif“erentlv,
I don't xnow. Zssentially we annrot-ﬂated their recamended stens in our own
faulterins wav,)
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Aruitoxt provided by Eic:

-

v

The rest cf thé ftems on the bib., (which is available fcr vou to take
And which ras“Rrotect’ LOEX sureestions for settinz un a rrocran on the ver=o)

) are those naterials which have teen Helv‘ul to us and which b no meang are

o

interced tc te exhaustive, (I# -rou want "exhaustive" watch “or the kird o -
state-of-the-art things that Hannelore Rader does called "Librar+ "rientation
ard Tnstruction, WinetCeenr Hund*ed samethinr-or-other” located “bv roinr tn
Lirrary Titerature unde* "Instructlrn in Librarw Use™ nlazn, or dhsn-"Crlle~e
“And University | Ttudents” .

;

”**ouvh our inte*n S e”orts ve loaked at® ran” sari~le mcoterinls arc trie.
te aetertiire i we were. fairs am cf t+bse tkirrs ip better wavg, Tcr irctarce,
we linterec to -ever or eirht cridijaticn tares. (1 have scme here i7 weca'd
live tn rorrcow and return them to me - or listen to then todav.} ‘ie made a

_1:ist 0 thcsé itens usuallv covered on these instructional tours or lectures

and “cund trat ve did most 3¢ them in what =eemed to us to te a better format,

U 1~até:3\VQ care down to the very Tew which we “elt needed attertion ard we

asked.the "NALT Comittee and their Peer Advisors to cazunicate onlw thre

fnllowire for us:

[}

1., That the le*ar" is a’ helr‘ul relaxed nlace to zo;

2. 'here the Libtrar— is; - -

3, 'That ‘and where Lthe Reserves ccllections aré, and .

L, Jh\? the 1 ibrar" hours are., -
. - \

The rest we nttennted to 1ncoroorate into a variety of nedia with intended

‘re~etftinn miilt in phroushout the student's yrears at Doane,

-

L3

,

“everal events vé(e occurinr on canrus at this tine v“ich beca~e encranus-—
1v helrful: in additien to the refinenent o5 tke Educaticn Derartnent's Com-

.metercv~rased models, there were being develored a "ritine Checklist ard Coare

vas undertakinz the horrendous process of tctal curriculum revision.

The Checklist: underroins develomment and final revisicn was a nethod

h which underclassren were rated b all their nrofessors on their canretencv
~vith carurications” skills.” The "Doégz—bollene Checklist of Carunicaticns

~xills" evaluates what writinc and-sneakins nrotlens are arisinm earl— or, .
pren, Lor exannle, ‘on a chefistry lab renort, Those Treshmen and Gerhoreres
whe needed heln innediatelv were referred to the Teaching-Learnin~ Center. Thus
the scere was set,!pr requirenent of.ninimun cavatilities and earlv resediaticn
nf am- rroblens. Wtilizing the testing period durinz Freshnan Orientat‘cn «weel ,
Je then devised and administered the followint test. Aonendix II. This Tre- -
test of. Litrarv skills wns written with tvo different exambleq (Avverpdix TII) //
and distrituted alternately across thetxows to the Fresimen., Ue have Tound
durinrs this first yvear of. testing (which is all we've donel that adout one
fqurth (58 out ‘of (201) of all enterigg Freshmen cannot read an entr— from
Reader's Guide and arnly itsvneaninz, and cannot decipher the i nfornaticn rivern
on a catalog ;ard' : R .

Zach of the tgsts iq evaluated and returned nuickly., A nersonal rcte
is written t¢ each student on the returnea test ard the followint list is
attachea. Annendix IV, The note can be congratulatory ahd the cne or two
rroblens miven 4 correct answer; or sone of the aonronriaté exercis can te
assirned and the .student asked to complete the omkosite tesy exonrl and talk
with a librarianbtn get the business corrected, Thev nav be\asked to listen

-
/
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to t*g\g-v aodule on the use of “the catalog or to read the rrinted teachinz
nedule on the use of abstracts and indexes. I think initially "that ve have
heightened awareness of our emvhasis uron the basic>skills at Doane (&nd in
3 cases we.were able to respond with a covy ®¢ the Coller@ s nolicv on acadenic
honestv ) - . .

0 ke '

?
The.Doane Plan anerr.d through the other nrocess on canrus,, the curriculun

review. As vou saw' at the top of the Freshnan Pre-test, we got in our concerns
about thé need to graduate students with iibrarv nrof*ciencies, varticularlv

.those which would enable them to "keep up" after graduation. We have.chosen to

emnhags{ze the elarming statistic of the rroliferaticn of knowledsze (doublins
every 6 to 7 veara’) as a battle cry to motivate because its nracticalitv match-
es th Other Doane enrhases on cutside internshirs, connetencv-basax;teacher
education, ete., A _student can understand the implications for his own substant-
ive knowledre when rou reflect for him uron the detdrioration o what he has
learred at Doane € or 7 years into the future. Alsoc, of course, in the Doane
Plan we had » set of objectives o7 the Collere and ﬁhe Library vhich we helned
to write and from which we derived a lot of hoq‘ve function and we've stated’
same in rreraring the Librarv's Policv Statement, :
L -~ N/ s N

To the rackets., I have said that the Fducation Devartment alreadv had
in “l‘e its connetencv-tased method .of teachinm which included the notorious
Packet 19, 5So we had a tested nrototvne fran which to work, a muide-to=-the-
literature of the ”ield of education. A guide-to-thg-literature is a tertiar-

.ferm of literature which nahes, lists, annotates or teaches the use 0of the

rrincirle reference rnaterials ir ans discinline which has a todv of literature
sources, Included naturallv are those .tools which ailow for deekines currerc—-
of information and un=datineg o? skills, l.e., those &necial indexes and abstracts
which oive access to the journal literature and, in the case 0f the.field »f
ouaqation, FRIC: the resgearch renort literature and the Clearirghouse lNewslettere,
. Ye xnew tv that tine frog our reading that ve vénted a totally curriculurg-
interrated teachins of these sk 1ls, rossibly like that nioneered at Tarlhan
Collepe bv Jerrw Woolrv and Tam Kirk, in order to et notivations and that we
viqbeu to trv-to extend the connetencvy-based method to the other discirline°
tér its rracti calitv and varsatilitv.» " 5
TIn recent vears-.camnetencv-hased education- has Heen used at secondar:r
and acadenic levels as a form of education that derives a curriculum “rem An
analvsis of the rractical skills needed at the exit level, that is, needed to
ver.or4 vell {n the'real world,” It tends to eliminate convetition tetween .
individuals trecause generallv it allows for self-raced rroeress, and it.en-
courates coorerative effort, It does not néBalize a student “or (as our %ead
e® tre Fducation Derartnent savs) "for not reachins Bbs Anzeles, es~eciall- if
ke hag reached mucsov.f {e cav tr arain to reach ucs Anreles and he rets credit
for cettins ag Tar as he hae. r . ,
3 N .
, “ince comretencr-based education is rcal - or ocutcone-oriented, aswessmert
rrocedures are needed which allow for the denonstration of knowvledre. _In Zact,”’

a comretency-haged vromram has at least “cur najor connonents: ccrretence
idertiZicatior, statenent of criteria level, instruction and assessnent and all
0f the rackets are set uv to reéflect this. -~ . ° -
Vo >
* o
rd . .




. “nce a zet of canretency stiteﬂents‘is arreed uron, sutconretenc-

. staterents are fcymulated.’ Next ccries the develoment of ner®crmance ob-
lectives, statements which indicate what a student rust be atle to do in
order to denonstrate %ie atilities called for irn the ccnneténcv statenénts,

, m*e assesgrent rrocedures rust allow for the demonstratior of ¥nowledre,
skills, ard the annlication cf these comironents. In connetency-based ~rozreans,
instructfon is usallv offered in a vu.ietv of wvars, Rerardless of the Iormat,
ﬂ?c exrhasis is'on desimmims learning exwerienced that will lead studerts to.
s&e acrievenent of conretencies. No credit is riven “or exnosure to the learn-

ex*eriengf itsel®; only achieve:ent cr ﬂeffcr:anci i3 ~iver creiit,

-

rir~ -acret “c.l" for tre Tdicaticn Yemartiert

e rlannin~ rrocess frai the initlial stares.

s i¥ thre n,hroken down irto behavioral btiectives % F

_.orﬁ,i.e basis “6r assessment, Several student learnins exwerierc

< (more acce*ta*le an abbreviaticn) are smecified for each 3.0,

- e auote further from Ooare s Vdﬁcational Procran Teacher 'umarization

“ar e:~lanatinn of the DTPTH nrackets ic their stuugnvs,. .

#11 of the Tackets are designed in the sane vaviﬁ}th\:ie:r Yendinrs in tre

. foll ovinz caterories: Otatenent of Purnose; rreassesiment; Anrroxinate Time

\2{~ui*ed Vehuv*oapl Objectives; Neneral Instructions; Learning Zxreriences,
o“icienc ASJessnent. The followinr is a brie’ exrlaratlior of each of these
cat&rories., T e :

¢

‘“tatement c? Purroge: The exnlanatioq’aad/or"ue*i ication Tor each
Accrre*e e A5 one of the essehtial skills necei.ary for -rour quccnscfu‘ rerfor - .ﬂi&.
ameasgjmuhu. . e o & N -
. . R %
Preassessnent: Fach of the Padkets cortains under this headinz the wav
a stident can arrange to.check-out 03 Packet if he/sﬂ% hag rricr xnowled-re
n° the sutlect. Deternination of -rior knowledze can best be achieved'br read-

ing the behgyioral objectives, K - ,

. -

»
-~ .

Arrroxinate Tine Véﬂuired. This i3 ar educated cuess br the author o the
n

Ducket as to the averaze-tinme {t will take to develor the ccaretencies withi
tbe Packet if t“e_student has little or no nrior knovledﬂe in the area,
i’

|
l

- Pehavioral Nblectives: The 3,0*s are stateverts describing what ou must
ibe able to do after caanleting the Padket. Thev are desizned rringril- to com-
muricate to vou the roals o® the Packet.” The nrpficiency assessnént is ‘asea
4ron the beravioral ob1ectives and nat th learmins exnerience. %

. .

Gen Yns'tructions: Wany of the Packets contain exneriences which recu‘re
snecial arrangeénents or 1aterials. Any details rerardint this are contained undgr
this section. ,
Lo - T ; - . Ty *x
Learning Exveriences: These are suqrested neans by which vou as a orosmect-
ive geacher nirht gain the knowledse and skills called for'in the behavioral
oblectives, Ther are coded yith the behavioral objectives and rou will ©ind
several leafniny exveriences-for each bfhnvioral objective.

Aruitoxt provided by Eic:
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Proficiency Assessment: This is %n eXolanatzon as to the wav vou ro .
atout checking out of a Packet: —_ <
- : . ]
There are a few useful consig%;ﬁtions'for the writing of -these rerforn-
ance objectives and Mager (Preparint Instructional Objectives) is the use-..
ful handboock to consult if vou have not worked with the basics of writing ~
instructional objectives in education before, The following, is an excellernt

exanvle of course-integrated instructional objectives ‘(Avvendix V) taken fgcm” -

the University of Visconsin-Parkside Library's 176 Annual Rervort. It reflects 3
guite closely what we are just now.attemnting at Doane.’//>,; . : Sk
Let"s take a good look at one of the ets. Several are here now. Tor

vou to, see: English (The Short $yor and rent Fiction) in which students
consult Critiques of Short Fiction and Abstracts of Engzlish Studies, ML# 2ib-
liosrarhy;"and one for-Economics where they bekin their search at the McGragv-
Hill Dictionarr of Econanics and then#o to 3usiness Periodicals- Index, and
Journal of Ecodonics Literature (an index). ‘' And here is “acket 19, "4 Cuide °
to the Literature of the Pield of Zducatton™. It is oniv one o 23 wackets
which» rust be ccvered in the teacher ,education nrozran at Doane durine the ~

*irst two vears.of a student's work. ///,—’/’”
’ . - N

e benin v*th a backrrourd exnlanation of what will be learﬁed stated
as aoals. The student then is allowed the irmediate Oﬂt;on‘o checkine out
without walking through the rest if she thinks she alreadv knows the material.
T believe I hawe never had anvone so sufficiently rremared that she was able
to walk ne throush a search nrocedure at Perkins lerarv The student nmar
.rave a handle on the subject matter but still needs to know the ;ocatlon at
Qoare and the local orocedures in our librarv
¢ Tre use of the nacket for the student is as follows. The student de-
ternines to do nacket 19 next. She alreadv knows via "Denth Data", a hrief
in-house news sheet for the vpacket students, that it is handv to have done
racket 19 before %o.6 which requires a haver to be written. The literature
searchins is done in nacket 19 on the tonic of the tern maper to be grrevared

v for six. The student nicks uv A nacket in the Education Dewartnent or the
Library. Rone tinme earlv in the _germester a %ne- to two=hour seminar over
racket 19 has been held in the l’%rarv (also announced in "Denth Deta”),
It is helnful if students have read over riost of the nacket ahead of this
semirar in order to be able to ask anr obvious nuestions,

The objpdt of the senjinar is to interact with a hunan'beinz in the
librarv. ”he substance' of the meeting is to touch upon a.counle of the K

qt*ahper tools to be tausht br the nacket, at leaet the EPIC inaexeq and
tre Tederal Docurtent findinz aids.

“ith relation to Federal Docunents, I. use a modav v's Fducation article
which emnhasizes the usefulness to the teacher of tﬁe Federal freebies i"
the classroom and T let then see a lot of those docunents. Motivatiom, .
what's the nacket moing to do for then, the current awareness advanteses nf
sane of the tools- Fducation Index for examvle and the TRIC Clearninrrouse
.newsletters - are touched uvon. '/e discuss what .to exmect when thev hrerin
to do the racket and.enphasize’thdt thev rmar oroceed usins an ecducation temiz

0
zn

3
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’ tc %e ccnrleted in ‘macket fv Thev are told how to nake the arrointnent to

. check out, Then they may bezin walking throush it, . .

The .student is on her own.' She actually cguld have done the job with- "
out attendine the seminar because the information is miven in the nacket
itsel®, *ut the seninar arnears to lend 2 ‘head start to those who do attend.
In doinz the work, theestudent nav at anv-time ask at the’ circulation desk

“2or naterials sﬂe eannot find.or about instructions which don't seen tc nake
muach sense; she nar work torether with others; but she nust\ris‘t the various
sections of the lidbraryv and nanivulate the references o be atle to conrlete
t® nacket and ro._on to the check-out vrocedure,

/ . «
i ( .
¢

Vdme’of the great drawbacks of the tacket svsten is that editlor undates
sa 7 farged rave nunbers, sections, etc. 'Ye attenmt to handle that kind of
chan~e by inserts in the vacket itself or b nastinz the correcticn to the
cover of the new editicn. of the Thesnurus of IC Descrinters cr the Libtrarc
¢® “oneress Tublect Headincs Catalof (our '3is Ped !}, One other rreat drav- "
s racx ci the srrstem arises now: the assessrent rart. Tt is verw tine-consgm:

ir~. On-the other hand, we are there to serve and teach students, -and those
~apctions taze tine, Tkis reallvy Is vrecisely vhah we do want to have rarren:
a student discusses a search strateﬁv and a set ‘o7 tools s~eci®ic to her dis-
cirline-cn a one-to-cnsibasis with a livrarian who nakes certain some uncerstand-
int has taken rlace. I do find though, that 1 cannot handle mam’ nore than two
or three cbecx-outs ner lay apd be renllv certain of what the student has dore
®and ,can arnl :

o _ . :

In the interview I want toc qgke cerua‘n that sone connectiohs have beer
made. T renerally rrcceed b trying to ‘ret to know the student la little
tetter; nan rossible najor, hoe town, rear at Doane. Then I Yheck to. see
it tre blank have been.filled in (really to svot Anr obvious tr tle) ard
ask if the racket has siven her anv trouble; does she have anr ou¢stions lel}
atout the assigment; does she have anv caments about the vpackep/ which nizht
nake it cleareror nmore helpful. So manyr times I =et, "ot T gure wish I'd
done this earlier!" As I ask the regt of the auestions the student is allowved

to lcok in the nacket if it helrs to refresh her nenory.

. - . L “
~ Ve zo fzom the sneci.*c, discussing -the literature of her discivline;
to thre zen 1: Fow can vop use the search nrocedure to do a gaver in -
biolor+? ‘Where did the vagket surcest that vou begin? ‘Thv? iThat is it
rood for? Yow does that assist vou in anassinz a bodsr of references on sour
toric? - '

1
« -

T+ it ig like mulline teeth to zet an answer frcm the student, I ro over
the thinzs I sense are still a nvsterv, indicating what I'm coinz to want to
know, and send her back to, do it atain. Generally I am kinder than that, and
&ive nints such as, "I rou understand the cortest of the Thesaurus cf ZPIC

~ Descrirtors and what it is used %or, what, then is the 'The Thesaurus' for the
. . +card cagalog" She then nakes another nnnointnent to check out.

There is no venalty for not Tinishing but sooner or later the skills nust
be nastered before her card ig aigned, I also have the ontion for the less

verballr oriented of ?oinz out to the Relerence area and 'a"inz "show me"!

‘ ‘q' - Kl " : ’ ‘ -
MC . e . ' ;: - N : “ ' . 3&‘. . z
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* For everx discirlinpe wnere it 1s rossitle we teach a fearch stratecy.
#Rich uses the select1or of & subject, enc"cloneu1a from & point-of-access
sutlect grranred rrinted digﬂlav listins our discirlines and.the reference

.,ools for' each. The, encvclouedia article.rives backzround and scne estina< »

ticn of hov,larze the tovic 15n The bsbiioqraphv is to be followed to th -

~.card- catalog., .

/

‘ —_ /
A catalbk card is a Yead to at least four nossible vlaces to look for <
" nore books on the safie tovic (through the two tall mumbers? through the bib-
ﬁioﬁravh1es, vie the subject headinms). We ‘talk constaqEZ:-about "bib and .
“'owce Also thg proceds of teachips the svecific literature tools, leads
. to use of the cafdncataloq and the search techniocue; ir investiratinez the
,ools the vrocess- enerzes. ’ - .

Ye do not teach'libra?y skills exclusively‘throuah the vmackets as vou

Vﬁave seefl. ‘e use Yarious riedia and techniques in conjunction with the stuaent._

‘maided exercise. ve do always attenpt to link the teaching with a woroblen to
te so‘ved "soon in the future, hovefully wvithin a week o? the first encounter -
with the tools. "Itis with this roint-of-access nhilosonhv that the niotivaticn
to learn occcurs and we use it even €n the Saturdar rornlng ELP sessions. ‘#r
invitaticn is shoqaahere.) Apvendix VI.
x [ . - L
To tezin aetting nackets vritten in other disc1rlines btesides educaticr, ) .
’anecif;callv wsvc*olqpv and "econanics, Zn7lish, and ar‘) ve inVited*Dr. Jerrv ’
'oolnv “ram Farlham's Biolorv and Psvcholos:s devartnents to sneak at & “inal
facultr meetirs last vear. In the afternecn he addressed the facultv who were ;
i-red uv to nake a little extra cash doinr’'the writing durinr tHat sumaer? /
("l‘ be har~v to discuss Zundine with anvone who wishes to ask about it.)
Ye was charred with drinzing with hin sanrles -of manv kinds of exerciges ard
e did. I *rave sofe of those that are left here. Many of =v “acult> are thinx- . .
in> abtout creéatins exercises and I'11l° rrobzblv never gee 1ost of ZTarlhan's .
exercizés azain! It was he, with the sunrort of his librarian, Tem Xirk, whe N .
decided the intearation of the exercises into course structure could function
very much as #ou have seen it here todar. He also emnhasted verv stron~lve
tre reed to rereat the lprocess at least twice.
' h 4
. N .
The mrccess of constructins the rnackets stimuiates a_verv stron? workinz
reletionsh tween cbe facul*v and the library sta®f®, The teachers arrear
from tine, tine with details of the assiriment thev »ave riven., 'le «iiscuss B
the rroblens with the nacket as assirned.before and firuré out what could te
ione to improve i{t. '‘/e genetallv know vhen the assisment’ is due and gcan fimure
the tineq our traffic will be creates».

‘ren the exercises are constructed bv tre"acultv in the Librar+, (so far,
onlv auring the sunmer) we can work closely with then and have the trerendous -
advantare of undatinz a collection to their smecifications with direct relatior-

shir to tre assiﬁnnents. They state what it is that thev intend to teach ard .
torether we jook at the’ collection, brinr it up to date and saretires add new
‘references dp Ettﬁdruw old. _ v . )
L J

The consultant worked verv well with the facultv. And q}e “act that he is
3 facultv nenber and no?ra Jitrarian was excellent. His nost.rertinent article
s thiz: (rumber 13 on’the bib) and he brousht alonz a set ©f ¥45 own cblettives
whigh. Pave heen heloful.. 4;H cf wrat Earlhan kas contributed is riven in .HlQ
/ﬁfﬁug e "workinr nodels" : . . -

) e P
. % " . . \ /
, « s . -
s - . B -
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Problems with the svsten include the need for scmeone to oversee evennes<s;
te track what anv ore marticular Dofne Student is soing to exrerience as total
" balance curinz the L vears, the need for Urdatinz<and the Assessnernt Ting/ irvclved,

.

alreadv YMientioned, - .

[+]

" TPo sun ur nv feelins about the vrocess, I would like to relate an incident
which care ur the dav Dr, "foolrv was here. A local hirh school litrarian was
carolorizing for-the calibdre of student she felt she was larinz on the nrost- ]
seccrndars institutions thevr attended, and she nlaced rart of the rrctlen on the
.. sréulders of the teachers at the hirh school., "Ther just have ro feel Zfcr the

inrortance of these skills." . ' ) .
. J
. Mo rerlr was that I telieve the 'special enrhasis we've rloced on -acket 10 .
and tre, trorourh rrosran in that area horefully will e circular, It is our was
© gair~ we hore to send her teachers who will recc~nize the rcwer ¢ infor-aticr
enrc techricues in the litrare and the reed Zor:the curriculus imt®wraticn of
b1 ’

i
trese 37ills to access thils information. : ' R

L -
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/}W. X E s thadens st PDUCATION OF 1w Lobeaiy conp 31

LoD . ADVANTACES _ . DISADV i

Introduces the studdd?'to the Least effective = 11ad of Ja -
gencral layout of the library, .. inglrugtion. For variang ¢ - ,
Indirates location and wange . (cvg. size of the tour O —
lihrnry.servicés ﬂVﬁ!%ﬂb]e, tine whien nost Lo BT
o ) given) very dittle of what j.
[safd on the tour fs 10 wnbere

Cotded Tour -

-

S L W
—— -— . .
Live presentation in a"clareroom Stulents confined to a very
'setting In a formgt which jg . pPasgive role, foteractfon
familiar to the students. Allows Lot en inntiuctor and L tuden
you td teach relatively large Is Jimited. Speed of deliver
nuabers of students at the taine _ [Tanpot be controlled Ly the
time. . learner. Sources duktribcd'ult

- - . not geocrally weon or u.ed,
——— T |Dot

Group size is génerally small Invélves an extensive amount
- permitting a good{ﬁgal of “inter- of «taflf preparation time.

- action between instructor and CT :
students, Instruct?ﬁd,is relcvant C ’
and students are motivated to o
learn, Students see actually
use the library mat‘l. )
. b T T —— W e :
Jadivideal I“St?UC‘i°“_ Instructdion {s given at aytime Hanyfsludcnts are reluctant to
wt the Boference Desk © of need when the student is approach the Beference Deck #n

/ motivated to learn. Student is ask for help. here are Sitply
actively involved in the earning | too iuy students and not o,
“process . refercnce librarians fur this
’ approach to work by itsclf.

- ~~.V'~

L]

P SR bl - -
ntouts [ Relatively incxpensive to prcduce | Students are 1e-+g print orfent
and can be made available to than thcy once were. Soneti.es
large numbers of students. Can difficult to Let stoudents Lo«
be developed during slack pericds | print rateriale os uee ful and i
and 13de available for use as rcad them,

and when tequired, i ;

«

.J-:Lry‘;"bzgrrcnts/ . Encourages the student to 1carn s}uﬁvh,;"ojilrljgjt <.c the
tectical Exercises by doing. Provides hands-on - Purpose. of the e/erciqe, Seen
¢ eaperience in working with the | only as ftrelevant Luny work -
actual library materials. | te be finishied as quickly as
) possible’and tlien forpatten.

- — - ————— ] —-—*—.—“”'%—_—4“-—‘““'—*

e RN I —— - JRN

‘/V ftesentation - icets mult{i-media expectations Take consiag?ESiE'Ikme, moncy
, of the students, Useful for *| and expertise to prepare. Roquis
_ orienting large numbers of frequent and cometimes viry
) Sstudents, Adaptable 10 d;/l’vrrnl costly ipdating. )
nettings, :

N

A Y
- '\- MR il P ———— e e e —_— —_—— S . e
«1f-Tnstructional Allows the lcarner fo proceed - - .
. , X Take a long tice to propare
atcrial at his/her own rate. Can be rade R
g ! . 1n1txalﬂy. Lacks the personal
, availhble to any user at the time :
: touch, .
and point of need anytime the
Q ‘ ibrary is open. Reduces staff "y sy
[SRJ!: ti.ne tequired for fnstruction. ‘ J3.~
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- The Dcane Plan indicates: "rhe proliferation of knowledge in today's world
makes the acquisition of self-educating skills a3 {inportant as the teachins oy
existing knovledge.‘E&ch student is therefore exrected tp develon competence in
the use of the lif:ra.ry, g lidberal art that contributes to one's contimuint educa-'
tion throughout life", ) .

«

The Livrary staff is interested in assis:imx‘ those stude.nts who mav reed hein
with library skills. Therefore, your results v:?ll be transnitted to the Library
: .Staff vho then vill be in a better positidn to Help you. .
' . s ra M
ss Dircctions: <Thie is a ) Allen, Dony 1941- /
reproduction of an actual o

The Electric anthology : orobes lInto

P

card from the card catalog. |92
«US mass media £ popular cultiure / e‘ilteq
E4 :

Use this card ,to. ansver th_e by -Don Allen. -=- Davton, "Nhlo ! L

questions below, o Pflaum Pub., (19751,
’ ' 1X1 198 Ps t11. ¢ 23 CM.
. Includes index. :

N {. Mass media--United States-- :

- Addresses, essavs, lactires. 2. Thited

. States--Popular culture--Addrenses, .
’ 7 essaysy ledtures. 1I. Allen, Don,, 1941
ANbCeD 23 JUL RN 2143159  NvEDAde ° T15-35271p7

1. Would this card be filed under "E", "A", ™", cf "7" 9
2. low many pages are in thp‘ book? !
3 Can this same card be found in the catalog urder the following headinrs?

&, The Elgctric anthology. yes no
b. Probes into mass medis & populur culture. yes no
2 3 €. Mass nedia--United States--Addresses, essays, lectures. fes r.o

d. Pflaum Publishers. yes no )
k. In what part of the card catalog will vou find more cards for books or thin

. ’

. tonic?
- . , - R . . L] , '
. wb y o .
] . - .
B, Directions: Use this excerpt from the POWER resources
Readers!'! nuide to ansver the ouestions - Ln\;:x');”crmr optimistic jouk Sci Digest 01 8$
’ - " Lenrnt ) GARFEN tha, hatd W oo

belov. . Nidtaon Seience 10513 FoR Y MY

Un(reezgnx the  _futdro —C_'7 "Hiteh Science
9582 ')(rd 77

S;a a'so
Eleciticity supply -
-

.'_ \ I}

[ ~y e '
5. ‘Mere vcu‘ld',vou loojy\tg find the Tull title of the reriodiznl wric. rae :*‘
,art{cle, "Energy Crisis: Ontimigtic Look"? - .
6. Urut_{s the date of the masnzine?

7. Or what rape {3 the article? - -
8. In what volume is {t? , g ulu“
o 9. dinder what subject heading {n'the leaders' fuide will ~ou f:rd sin:lnr

7
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T, The Doane Plan indicates: "The proliferation of knowledge in toduv's worlu makent

the acqiisiticn of self-educating skIlls as {nportfint as the teaching of cxisting ’
Fnoviedge. . Each studeﬁtﬂis therefore expected to develop Connetence in the use ~°
the librarv, n libcrql art that contributes to one's continuing education thrzurnout

lire".

. \ =
.

‘The l.ibrarv staff is intefested in assiating those students vho mav need heln with
. l{VUrary skills. Therefore, your results vill be transmitted to.the Librarv ~taff vho -
" then viié be in a better nosition to heln vou, = .
v R : AN

. R :
¢ - N

. Direct{ona: This {s a - . How childrdn learn mathematics
rerroduction of an actunl , A

curd fram the card catalog, ‘Copeland, Richard ¥

line this catalog card to How children learn mathematics
" nnswer the nuestions belov,- teaching implications of Plaget's
N research / Richard V. Copeland. -- 3g
: ede ==~ New York : Macmillan, ct979,
Vil| 419 Pe 1110 : 24 Cme
Includasg bibliographical references
and lndex. )

+*

1. Mathematics=-Study® and teachlny

(Elementary) 1. Title ;

-

NbCrD 18 JuL 80 3609238 NBDAdc "T7-2RS21

j

v
. 13 N hg

L Would this card be filed under "", e, Mt or My

i

How many ™MZes are {n the boox? ’
Cun thix sume card be found ip the

catalog under the ro ] n
n. Macmillan, yes no ' ) Hovim et
b. Mathematics-“Study and teaching (Elementary). ves ;o
¢. Teaching {implications of Plaget'y resc&rch. ue; %  no
d. Coneland, tlchard W, ves no ‘ ‘

Tn what nwrt of the +2lo: T
Eopic? card entalog ylll ¥ou find more gards for books op zh}a

o

B

M .

- Directions: yge this excernt from the © gxemcise . .
Neaders! Cudde to Ansver the questions. Au’r:bto dancing. 1l Mademelaells (3"4:23(_‘;:1 K
helow, . A',’f.b’%"‘}ﬁﬂl. T. Kreeltor. 1l 8at Eve Post 250

Au”w‘nmvo oxerclies, ll‘ Hary Daa 111:139 qr
UQ% sgiver cn:clou. i1 Hary Das 111:101 Hr
Way Hendy's Bve ssey faclel Jurehu. rtcerpt
rom h'-lanlnh Your face. W. Dendy. il Loud
®

P 118108 A
MWhat inakes u..i. raa? Gl pers Beventesn 37
NS Ay N N

-

See aizo,
. . eday Lastiiing \ cew
e Furc‘::w equipinent
- P {enith cluys
® - - : onuing
. fuecte strengih
. jorie

-

N o ! Walklng ) ,

5. Under vhat dublect headipg in the Rendors' fiyiye Vi1l vou find similar
. urticles? R »
t,*here would vou look to rind-the full ti{tle of the neriodical which has
. ' the article, "Back-saver exerc{ses"?
l7. Yhat {s tre dpfe of the nagazine?
EI{I(T Oin what rage 1z the article?

. —
In vhntevolume is {t? * . N

IToxt Provided by ERI
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‘Student Name i

The Library Use Pre-test which.you completed during Freshman Orientatiom
:leef indicates that we may be able to help in some ways to make the transition
to college library use essier for you, Please go to the library any day or
‘evening during the first three weeks of Septemfber and complete the f?llowing.

Use the audio-visual-teaching mdule at the card catdlogq,

Read the printed point-of-access teaching module at the ],ow '
Index and Abstracts shelves,

-Pick up a printed "Search Strategy" and map of the Doane Colleg ar
Librmo - “

Correctly complete the section of the pre-test indicated here:
How to read a catalog card .
how to use the Readers Guide to Periodical Literature

" (Check with a 1ibrarian to see if your answers are rightj'

Your professors_at Doane will be requiring use of the Library and this .
extra assistance should be helpful in overcoming your 1nit1a1 unfamiliarity
with the new collections and arrangements. 4

Rememberz The most important thing to learn about the Doane College
* Library is to ASK FCR HELP if you need it!

-

I'd




: v COU_RSE%!NTEGRATED INSTRUCTION OBJECTIVES «-

Audlcnce™Ny Students -In courses%wh.lc,h have a library related assignment.
Lugicace , ! Y g

- . &

Level c ‘ . . o . -

»

Terminal Objectives . . N
. 'S
Sfudent ¥i1l be abla to:.

.« .

a. Use the cn*catalog ?Q,]ocaté specific books by author, title,

A *

-
- *
’ -

and subject. ' !

. .

b. Use the LC subjcct*hcadlng‘s list to locate a1t§rnntlve subject ..

headlngs for specific _toplcs,

c. Llocate a specific bgek on %he shelf,

d. Use the-appropriate perlodlcal Index to locate specific Information

- -

* b
K .

s r . In acrlod!géls .o

¥
.

e, Use thc Scr!als Print-Out to find out whether Parkside owns a .
.8 .. .

h. -'Us«e; cclafltzed dlc{fonary or c‘ncyc\lopcdﬁla to locate background

material on a speciflc toplc.

. . . L
‘. t .. “ . . . -‘
« ' - . y i
' N ’ - .

£

Level 11 i
g P PR
20 Térninal, Objectives . e e C. : '
’ Student will Be'able to: ' ' ] \
- e i . ,
’ " d . '
. - a. Dcvclop a scarch strategy. baScd on Kls Informat!onal needs.

b, ldentlfy and use spcc1allzed refarence tools to find PnTormatron
© .

o T e - d

. ' for his specific nccd ¥ ’
»
. e, \ ‘ . ) . - 4; 7 g ! ' L
) From the Um.versxty of Wisconsin®
Parkside lerary s 1976 .o '

-~

Sreport L . -

o s - parlt!cular pcrlocﬂcal . LR ’ . - o
- AU 30 Locatc‘the perlodicals back flles l‘n the Library. . J

- . ' . \
ce ' g sc :m. lndcx’ to locate specific n'éwspapcr‘aftlcles'. to o,




o

v

i

-

. . N . - L\
—-‘—‘
/4? oy /. )
pﬂeltg&x L . 36 . ' - Y
O:-:Qpane Students - -
FRQM: Peg.Smith, Librarian
VREs Term paper/Research paper HELP )] NS -

.

3
-

Wednesday evening, April 25, from 7 pm to 9 pm, will be two hours in which you may get
extra spéclal help on ground searching for your term papers, or_research papers.

(You may always ask for ™is kind of help at the library. In fact, you should, because
"thag is why we are here.) .

This® speciaI’HELP session will be keyed to your needs for informatlon that will allow
completion of qud)ity research pepers, BUT you must submit your topic at least five
days in advance in order to allow librafy\ftaff to deciue what aids to teach 'in order '
+to solve your particular problem,

Fill out the coupon -below and return to Peg Smith at the library on or before Saturday,
April 21, and then BE CERTAIQ‘TO ATIEND! You will receive an individualized search
strategy for your problem,

e

- e B E e e ® e e S e e e e e o e - W e ® @ ® @ e W W T @ ® ® = W = = -

Doane Class of

DATE'PAPER IS "DUE Your Major(s) .

TOHIC: (explain as fully as possible and include all the specifics required by your L

professor)
. ’ (Return to the Doane College Library by April 21, 1979)
-
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. _PROJECT LOEX , ’ :
- Suggests: ) . v
TO SET UP A PROGRAK... - .
’ 1. Study your gngronmé,nt: / - )
b} b4
a. Study ybur academic environment (courses, requ’irémqgts,‘*pro'"grus)
b. Make.s profile of your students . i P
c. Make an assessment of your lfbrary (mltexﬂ.als persomml) s
d. Disciss tentative ideas with administrators (librn:y and’ others) AT
e. Discuss tentative ideas with faculty ° R, . ;
f. Assess interest of 111 these' g}oups regarding a library instrm:norx
program - L '
g. Decide which type of progm would be ,,mosce practicﬂ and effective
g in your situation’ s
h. Discuss your idess and proposcd: progran with enti“re staff and all’
- ! ’ adq nistrators before finalizing the plans. o,
I11.- Plan the Libnry Instmction Rrogram ) ) l
eoeo 4. \vriie objectives ror ;the pi‘med progrm utilizing fncu.,lty, staff,
: and. adninistratigt nput. ,~'
b.  State you pgrsonnc‘f neex in &pedific terms and provide clear
. . rcspons lities
. i c. Lig possible;@nstrugtionab mterials to be prepared \
d. Compase a tengative budget™ - 5 .
e. Plan for some tm of evedgation of thé program oot N
e s 7T . e
, ‘l\) I\lPLEMENT A PROGRAH o ﬁ'\”": - o
1. Pﬁblicizo the progirm - T ‘ "‘. :
e e .-"' \ - .
T a, the library stazrr - « L
“ ,. -~ N N - -

b. ‘the faculty ° = °
c. the students

R d. all ndministr{pork ) - T

1 o

Prepye instructionaL mterials to support your library instruction

. L)
-~ T ’ a. printed guides orieneltion hnndouts, waﬁtsheets. bibliographies,
T .evaluations S
h .b. Mgdis materials if.needed: ti'ansparencies, posters, slides, tapes,
- {11ms, videbtapes ; .

T 111,/ Test yoyr program on a
r ni!icntions

]

-

‘nitcd portiof of your population to make

a. Inyolve a3 many members of yox r stafi’ as possible

8 Keep detailed statistics . ° S Lo .
c. Do some evaluation each year . . .
d,. Write yearly objectives

e. Cq:‘;‘t‘i‘nue to pudblicize thf program

4
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Toa The Reference Denartment of the uNo Library had developed a very

!

: .*—\’ J - .
effecti?e library inatruction progran for the beginning undergraduate.

This program was described in a Pesources in Edncation paper written

by Clark Hallman and entitled "A Library Instruction Rngsram for © oo .
) .
Beginning Undergraduates , ED 188 633, November, 1980. It vas decided

toy her improve thia prograq through ﬁPe use of videotape.

LIS "his Iibrary instruction progrem is used specifically with

~—

A studénts enrolled in the University Division. The University Division,
establiehad in the i962-63 academic year, provides a setting in vhich,
the student who has noL yet zade a derinite choice as to a maJor is
free to take ar exploratory program‘of stuaies. A staff of tullhtime

counselors ia avaalable to asaiet the student in finding suitable .

v

peraonal, educational, ‘and career goals. Establishing good study

v -

habits’and findi a sense of purpose and direction are goals, and if
attained viIl increase the student s.chances of auceees in a college

programi A‘one-credit hour Aoademic Career'Developnent course is

iy

required of ‘all frenhnen i{n the University Diwision. This ‘course stregses

P ‘
study skiila/developnent, career exploration, efficient library usage,

and offers a student wveekly contact and interaction with a University

Division counselor. As part of the efficient'librar& uaaée,‘tﬁo veeks out
A »,
\\ of each aencster have been set aside for lihrary instruction.. In these two

. weeks there are four claaa neetinga in the library. The first sesaion each

.

wveek, 1<ne class is presented library instruction by the Reference Departnent.
»

The second sension of eadh.week is set naide for the students to canplete o
a’vorkbook designed to follow and reinforce the lecture. A copy: of this .

- wbrkbook was included in Mr. Hallman's RIE paner. The two-library

ifistruction classes are to"help the student achieve independence and

.-

celpetence in undetltanding how to use certain 1ibrary resources and to R

1

. .
\/' ”~ . s ) . . o

& - 4 o
" » . . “
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help the studentsddevelop a po?itive”itt&&ude towards the library

. The first of the o, libraﬁy 1nstruction classes deals vith departmentb ) :
_;*g?'}éa - ﬂé%hin the library, policies and. services of the library, use of the

V

,cand ﬁatélég, nibrary of Congress SubJect Headings, indexes, periodicals
) ’ and,hov to locate them in the library. The’second class instructs the
students in the usé of newspaper indexes, abstracting sarvices, the R

Monthly Catalog of U.S. Government Publications, and ‘how to locate

-

ey » '

newspap:IS‘anﬁ documents in the library rr'his second session of Academic

RN ;"Career Development vas chosen to videotape first, since it dealt with more’

specific resources gnd yet was shorter in time length.

The Academic Career Development library‘lectures have been given by
. . S——
profesgional librarians in the Beference Department, and in the last two>’

or three years, help from the non-profesgional Reference Technologists wa.8

“sought. For tke past few years, these lectures had been given'ﬁitb the-use

6f slides to complenent an oral lecture.

- [

This slide/lecture metled—cP

-5

presentation had proved successful, but a more efficient, exact, and less

£

time-consuming method was desirable. As the, University increased its

AT)

enrollment, so did the Academic Career Development classes increase in
_nunper'and sige. In the Spring of 1980 library {instruction was presented

to 10 ACD classes and rea&hed approximately lBl gstudents. 1In the Fall of

1980 there were 16 ACD classes and the'Reference Department instruction !
. y

reached 327 students.

total enrollment of 205 students.

' larger than Spring semester.

and vacancies.

In the Spring of 1981 there vere 11 classes with a

Traditionally; Fall semester classes are

-

Thus it was becoming increa\{ngly important to find & more

efficient vay to provide ligrar? instruction

. .There have been incréasingdﬁmand:\on\the Reference staff to present

.
-

At the same time the ACD classes were increasing,

the Reference Department faculty was decreasing due to to budgetary constraints *
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librery instruction lectures. In l979-86, we gave 210 lectures to

&

approximately 3500’studentsf In the interest of maintaining our personal

13

contact and carefully tailored lecture system, we wanted to find ways

to minimize constant repetition of frequently delivered general lectures.

CGmputerized database searches and faculty status (and expectations)
arrived simultaneously in the surmer of 1979 end’have increasingly

encroached on the time available to Reference staff members. Our Reference

1

Desk is open 77 hours B week, and ;e have at least one professionsl on
: ’ tg ) ;
the desk each of these bours. Ouri staff consists of 6 professionals and

2 paraprofessional FTE.

Qur feeling was that ve could select a fev_frequently repeated

lectures and put them on videotape so that we could free more time to

follov up with the students more effectively. We tried to make a very

-

high quality tape to eliminate the variation among the different “lectures

and among various presentations by the same lecturer.

- * -n ‘( o
We had the advantage of shaving both moral and finanédal‘eupport fram

'

the library agministratian. The| director funded our first tape - when the

bill cape in for $800 heg authorized payment for a tape that was sixteen

’

minutes long. After seeing the results and evaluation of the first tape,

’

the director authorized fundihg for tapinélthe ggéﬁnd lecture as wvell.
Anotber great advantage wna having access to good facilities- and
expertise. Our librery ovne a 6' projection TV as vell as videotape

recorders and monitors. The Unifersity runs a TV station and has

~

excellent staff and equipment.

Once the decisien had been made to prodnce tﬁe.tape there vere
several other decisions to be made. The first of these was vhetqer to
tape on-site in the lib{ery wvith portable equipment or tape the lectnre‘

1 the TV studio, bringing the items to be discussed along with us. '
» - | NS
©4 _

¢

1
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We chose to tép; in the library for sé;erai reaso;s:~}§uﬁllbvs
"f’}‘ Btudents who are typically not familiar ﬁ}th the buildigé to see ~°
\\\ ' the -spatial relationships among the differeht departmenté and resources;
they aée able to see how one moves from the L.C. Subject’Eeadings

volumes to the subject portion of the card catalog, for example. They
-

can’see what each tool looksylike and vhere'it is locate& in the building.l .

A draw-back we saw in chdosing thig course 1is {EEE_;E wound up - +
witg a pfesentatigg that is quite libraéy-specific. That is, since we
A refer to "Igdei Table 5 . . ." or "Abst%act Range E . . ." the tape is
l not readily adaptable to othe;TfIBrariepg In this form our tape is

very appropriate’for use with other introductor&'classes beyond University

Divisien, since the library resdurces ve-introduced are vé}y videly used

r

. in virtually all subject areas of academic study. The tape, at 16

4 ) minutes, is short enough that v:{ii? {ntroduce it, show it? and féllow

1t ﬁfr either with reinforcement the” cogcepts covered or with follov-up ’

\ into more subject-specific tools rellted %o the needs of a particular .

-
-

olasa.'

#

L

We vgfe fortymaateée in having as our departmental coordinator for
the University Divipion program a gtrong, self-disciplined person ;h; 3
_worked hard to br the project to completion. bhat ve QEEP't rehlfzed '
'before vas that she was & "natural talent" d;-screen. &e hgd considered
— using diff?rent lib;a;ians in var;oua segments of the tape, but decided
‘to go with our :treng?h vhern ve discoverbd a star in our midst.
Odf campus television statio&, KYNE, obviocusly played an important
part in our decinioﬁ to make the vide&tape. .They gave us advice at each
stage of production and tarried out all'the_techSical vprk. Once the

decision had been made to shoot the videotape, our first task was to,

prepare a script. We recorded an actual lect&ge on audiocasaette;

4

\)4 . & " . . Y. . .-
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transcridbed it and had this draft typed, then read throu;gb it in front
; of;evera.l refex"ence' de?artment collea.gues.(; Ma..ny small refinements
vere made in this process, so we feel ve‘ strengthened and improved the
lecture wve arrived at by conaensﬁs.
Our next step was to "block out” the lkcture \dthj the EV station
-“M& | producer/director in the library to plan thieestiootin.g. A fev days layer

the producer/director was back with a cameraperson, camera, and recording

> >

equipment, and we spent two and a half hours taping.

-

) The most criticel and most time—consuming portion was the e;liting cew

»

process. The two authors spent 1% hoqra with our director giving her

an even better feel for what we vanted Eo show, then left her to edit

for several more hours. The next day we went back to view the "finished
. / -
product” on 1" tape. At_)thi,s‘ stage we mﬁdg a few very minor suggestions -

vhich were incorporated into this.master tape ‘e.nd the final copy vas
. _” - . .
dubbed onto S/L" videocassettes. We kee°p the originil first copy in

4 <

) our arthives. Ou.r second copy 1s kept in the Reference’Depax:ﬁ&nt and

. is used vhen we give 1ectures. A third copy is kept im tHe-Library Media

~ . .Center and is available for any patfon to view at any time the bui}ding

is open. - y
To evaluate the effectiveneaa of the videot;i)e as caujaered to the

slide/lecture method of presentation, a questiomire vas provid.ed to -
- : ‘
students v‘ieving the videotape. Out of the 11 classes in Spring of 1981 -

# ., that received instructinm, ‘7 of these were shmm the videotepe and’ the ‘
remaibing b4 received the usual elide/lecture presenteticm. Me-bera of

the Reference Depertment responsible for for presenting the lectm;es vere

K ~

unlnindug.y in mpport of the videotape, as vere the ACD professoti.\_,

.~ .

. A1l felt tbnt the videotep.presented the subject utter 1n a logical, 0

easy to understand manner. All felt that it was a vut iﬁproveluent over ) ;

, - i - ...« N

.
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-
the slide/lecture presentation because of " the professional time it

would, save and because of the uniformity and clarity of_pregentation.
. . ~

The workbooks, which vere-completed by.all ACD-Qtudents, those viewing

v

/ the videotape andﬂthose recelving the.slide/lecture, were grnded by
menbers of the Referencde Cepartment. Conparison of grades betﬁ%ené
those viewing, the videotape'snd those receiving the slidefiecture

shoved no apparent differences. So it wouid seem that both methods -

of presentation vete’eouallj effective in teachiné the students how

tc use certain libﬂary resources., o : )
3 -4 "
The questionnaire which was returned by 28 students cohpared the

*

slide/lecture given in the lst library presentation to thg videotspe
viewed in the.2nd session. Through this qggstionnaire the studéhts
could give their opimion on which, type of presentation they preferred, -:G

although_the actual library resourices covered in the two presentations

vere different. Of the 8 questions, the first 5 could be ansvered

el

slide/lecture, videotape, .or no difference. It\zns felt that even if tee

. A ) e".b
the majority of students ruled that there “g no difference in presentations, .

the Reference Depe.rtment would still "win", 'n:et is, the Depd't):ent e

~ G‘

could proyide library instruction with more eape and flexip(i’%y using X o
- . A :

» the videotape. The ques{ions were answvered as foiioﬁs;i
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1. Which preseutation vas Audre_;i.pfp\rmative? T «&—2—, :
. » - ’\-. . i A L -~ . _..' .:,‘ . - -_7

2. b‘hich seemed- to gresent the infomtion more clear ly?

TS . . ,’L .‘f.'.~,’.”o-o= / - “"—w-g ,

-~

m

., N [+ ) t“" .~w.‘.6 “A -‘V" , ’
3 Hhich presentation wa.s uoxke ‘intﬂ'esf,ing to ‘you? 2
- ] &
. . . PR B '35 . ’. " T rerrnm—— .
. . - e . . - .
: - Q
b, Which of tbe present&tiop& vas mere uuml in helpinf )
‘® youw use $lie Iibrary? ' ‘ : )
Lo ; ) .
5. Which heéld ‘you attention better? ]
R . b3 1 % nome) | 4
. e .‘: e .
6. Were there technical problans that diatracted from
the present’tio,n? y : >
.. slidellectu.re S yes - |'g no = | »a
v videotape Yes - | O no - | 28
\ “ - N - S B N i u - £ -_f;,:-u‘ [ PRI :"
m: LT Ay

\.\. Bf\d’}op \md&stan& the subject mﬁt% e . Aj‘»‘r' ’

s jlidt/lntxn-e yes - | a7

- . n ~ -

B e e

A e -
\8 Hwaoum yauiﬁ('efu-. to- ¢btq:£ﬁ» t.his infd}\u’tion about the libru-y?
- (Sumber in order.of prefeferces, vith nwiber 1 being yout first

\c’hoj,c&. m’ber 2 being\x,om' second cboice, etc. )

.o LY N

T \43. slide/leetuxe NP S AT o=l 3
< ﬂ,deotlpe RN . - |17

SR ukin% your teu:ﬁer . N A

N ask your ubru!nn . X ',-

\}qﬁ -‘rud:l.ng ...nbnry instriction ha.ndbook - b2

h—ui_b-‘.m‘.ﬁlg

|'°' o |~ oo

Al
S S URY (2 had no 3rd choice)
" : T : 50 “ (1 bwd:no 2nd choice)
. . . ' P - Yo O . .
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As ybu can tell, our evaluations were largely-subjective and

irpressionistic, but our results were very positive and encoursging.

v t

7o' make our evaluaticn even more difficult, there was a snowstorm '

- L4 -

- on one Qf the class prehkntation days. And although this mad; it

difficult to count just how many students received the slide/lecture
or viewed the videotape, we weré grateful for having the videotape,

Many of éhe stuaents who could not make 16’E6 class re?&?ned to the

. * .
library and individually z}eved the videotape and were then able to

P

~ . .
ccmplete their workbook. We are now in the process of videotaping

the first ACD library rpresentation so that, this Fall the Reference

Depa}thent will be ready to present library instruction to all ACD

classes and know that a1i will ‘be presentations well done and

consistent. &

-
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.COLLECTIVE BARGAINING IN MIDWEST LIBRARIES  BY - 44 ‘
- .\ ?' € iy
.o C, BOB CARMACK AND JOHN SLSGAARD . .

+ N v

Collective-bargaining has drawn the attention of acade@ic Y

’ R s L
;Iibrarians for some time’ now. Many of -the collective bargain}ng
¢

activities occurimg in institutions. of higher education ‘have been

reported in the literature as have articles dealing with the'theo-

.

retical aspects of collective bargaining. = There has been, howevet,

no statistically tﬁable study of collective bargaininag: for?college
“and hniversiti librarians, on an individual basis, on a natlonthe
- scale. ’ ’ : NG
. /During the -months of february an& March, 1981, a stratified
random saaﬁle of personal ‘members of t‘g Assoclatlon of ‘College
- and Research Libraries was conducted. Stratlfled by regions of the
United States, the survey Was mailed to 700 members of the Associa-
tion o‘f\ College and Resea'{cr; Libraries, to which 60#3 responded.
‘+ A model of five regicnsawas established with the composition of
staﬁes within each region being drawn from previous research. In
addition, in March .1981, assurvey of academic librarians in the
istate—supported system of higher education tn South Dakota was

o

conducted, usihg the same survey 1nstrumenta Librarlans under con-

- +

trol of the Regents of ngher Educatlon in South Dakpta are 1ng5uded

’ . in a collectlve bargalnlng agreement now in its second year of . :
. . LN
force between faculty of the system, a unit of the Natlonal Educatfbn .-
/ Ld . *
- . Asspciatlon, and the/Board of Regents. The authors o% this paper ¢
. - ) v

Qanted,to measure ‘their ‘attitude -toward collective bargaining as a
. i

» - . .
result of .this experience. Thirty-six questionnaires:were sent to

v

academic librarians in South .Dakota, of which 23- were returned.

The purpose of this papers then, is to extrapolate data from the

nationwide survey as lt relatés to the Mldwest region, i.e. the states

of Illinois, Indiana, Iowa, Kansas, Michigan, Minnesoeta, Missouri, .

. )
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- aNebraska, North Dmkota, Ohio, South‘D#ota, and Wisconsin, and to -
. 0
R dlscuss and compare that data with that 'of South Dakota. We hoped ooy
* : v te

- to measure the level of cdllective barga Klng act1v1ty occurlng in
. s\ ] :
* . the r%n *the .attltude of ll’brarlans 1nvolved in collectlve bargalnlnq

v - ¢ ! .
toward uruonlsm, and to measure the effetts of cﬂfferent variable N

. ”
c;i—-the respondents,', - Agaln, a comparative approach to the flnd;ngs
] -

of tAe Mth Dakot(a survéy w1’fl'be presented. The sur‘vey instrument . P

v . *

. »ﬂ‘use was one based on the que/tlonnalre developed by - Jegn R. s ’

- ]

o @‘nnell& ih her artidle, “The Current Status. of Academlc Ljrjkian\s’\‘\ Q '

N\
Involyement in Collectlve Bargalnlng- ‘A Survey," which appeared in \

. ' Collecﬂ; Bargalnlng in ngher Educatlon, edited by M:Llllcent Abell ' N

% a*
T .and publlshed by 7the Amerlcan La.brary Associatione 1976. The survey :; &

j ﬁ‘ can be found on pp 89-—90"of that publlcatlon. Permlss:Lon of the - ' “\
.“ ' aué,hor was granted to use 'and modlfy the form for our purpcgs./ ‘ K
In compJ,lIng the Hata we’ asked certain demog.raohlc questions
wh1ch we hoped woufd also shed sore llght on’ the academic ‘llb\réry

- - profession as’ a whole. Some 1nterest1ng. s‘tatlstlcs about mldwest

académic-' lfbrarians emerged..  1In the mldwe.st, 52% of academa.c Y
r\

llbrarlans are ﬁemale and 48% are*male, wh:Lch contrasts with ou

~

-flndlng‘s that &he national make-up of the academic llbrarlans' -world

3

R 66% women and .40% men. Female academic llbrarlan in the midwest A

'

"\ vhave, on the average, been in the profession lﬁ years, have held
L]
2.6 positions,' and have been at their present pos1tlon lO 7 years. )‘ ‘
: ? .
’ Their male c.ou‘nterparts, on the average, have been in the profess1on

.. 14 years, hav’é‘eiﬁ 6 ‘positions, and have been in their present
position lO'years.‘ 83% of mldwest academic ]rlbrarlans ‘have either

- ' - 8 ~, ' Y
° faculty rank or faculty statu§ w1th faculty ’a‘nk béing def1ned as

’. . . - -‘ o . ) . .

.
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- 1 3 . . . ", '- . . r s
, ¢ faculty prLVLleges'WLth?ut tenure, while statug includes

~

&

ey,
A

¢

.eligibility for teﬁuns. 66% hold faculty status, while 17% have
only rank.& 45% hold, at least one degree bej;!d the Masters' in-
Library Science. Of this breakdown, 43% of t%e.women'and 57% of

- . s ) o .
the men hold additional degrees In terms of supervision, men 1n

" the midwest tend to supervise more profe551onal llbrarlans than do

women. 52% of academlc 11brar1ans 1n .the mldwest superv15e other

professio librarians. Of this number, 42% of women academic '

“libraria supervise other professional librarians, while §4% of

.

4 ' . . .
the' mén supervise other professional librarians. On the average,
/
women academic llbrarlans in the midwest supervise 3.1 profe551onals,

whlle-thear male counterparts supervise - % 3 professionals. This
compares to arﬁﬁipnal mean of 4.8 profe551onals supervised by females

, ]
4d4nd 10.1 professionals supervised by males.
. P L€

By contrast,” in South Dakota 39% of academic librarians-in the

~ . ~ A
state-supported sfstem af higher educik}on are womeq, and 61% are
] . » »,

.°men.' Female academic librarians 3n‘§outh Dakota have, on the average,

.

been in the profession 15. 4 yeafs, have held 2.6 positions, and

L 4 :
qi' Been in their present positions 8.7 years. By contrast, male

— . )
acadegic librarians in South Dakqta have, on the average, been in

the profe551on 14 4 years, held 3 6 positions, amd been at thelf
-
present posatlon 8. 4 years. 39% of South Dakota's academic

s ¥ . .
librarian‘have an additional degree beyond the Masters' in Library
” .
Science, and all professional librarians in the state-supported system
T e - T - ‘

of higher education in South Dakota have faculty st#tus. On the -

average, women academic librarians in South Dakota supervise two

-

" professional librarians, while men supery"a' 4.4 érofessional

L4

librarians:
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' So much for dempgraphy—-— How about collective bargaining
The data indicates that -some 22% of all college and univer-

" . sity librarians in the midwest .are involved jn -collective

bargaining gctivities which is elose to the national norm. of )

a‘Post 25% The data-also revealed that, of thpse under. some form*

- .

of: collectlve bargaining 94. 4% were under the same contract as were

other faculty members on their campus. 5.6% wete represented by

P «

' a localiy’&eveloped bargaining unit.
It would be appropriate at th1s point in the paper to share

with you the attitudinal questions whlch %ere ‘posed to part1c1-

b .,

pants in the syrvey (TABLE I). As you w1ll note, these relate very

. ;-
gotions important to librarians in their involvement-

and interactio

" It is an established fact that inaipiduals become members of

with their primary users and administrators.

< collective bargaiﬁing~groups to further personal needs, and data
' - N—

- from our survey tinds to confirm this point. It was not unexpected
. e :
that responses.to questions which scored highest in the category

N, '"chanée for .the 3et‘Er” in the midwest related closely to per%gnal

,
)

gain (TABLE II). These are; in descending order: .

N Q. l6: Salaries
. Q. 21: Due Process
Q. 3: Relationship with faculty
Q. 18: PFringe benefits

- -

Nationally, the same four were highest, but in different order

~

221, .16, 18, 3). 1 should note that 1t is not .the intent of this

Cn paper, nor was it the 1ntent ‘of our survey, to determine causal

’

‘~\\relat10nsh1ps. We'll leave that discussion for elther the coffee

H

- . . -
break or for other researchers.

s
el

Dy
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Soutﬁ Dakota departed fror the mldwest "norm in some

respects.

The three. hlghest responses 1n the cateqory "change for

the better" in South Dakota were, again in descending order:

21: * Due prdcess .

Qd 20 Promotions
As the intere;t in collective bargaining on South Dakota's

campuses has been, and is, much more pronounced on the college level,

-

.we were somewhat interested to see how the responses at the two

—levéls would compar'td’ midwest "norms." At the college level in

South Dakota; the highest perce:}ﬁges for -"change for the better”

occured ih:

#

Q. 22: Work schedules (508)

Tie {?. 21: Due process 2 (50%) ' v
b3

Q. 23: Length of workday (40%)

At the University level in South Dakota, "top responses_for "change

* for the better" were: ' P

. . 20: ‘Promotion {54%) .
A Tie fg. 16: Salaries °~  (31%) )
Q

Q. 21: Due process £62%)

17: “Tenure (31%)

Comparatively, in célleges in the midwest, "change for the better"

>
was, noted in:

Q. 16: Salaries ' (73%)

Q. 3: Relat1onsh1ps wath the faculty (64%) '
rie [Q. 18: Fringe benefits / . (55%)
Q. 21: Due process (55%) -

-

At the Unirersity_level, "change for the better"” was felt td have

occured .primarily in: .

.

Q. 21: Due process . (56%)

- Q. 24: Number of geys in the work vear (50%)

*

-




" Positive change, to a lesser degree, was also noted in:

Q.,13: ‘Participation in policy determlnatlon
Q. 14: Part1c1patlon in decision making in genetal
Q. 16: Salaries ’ .
Q. 19: Leaves and vacations
Q. 20: Promotions
e . .
Conversely, only midwest academic librarians at the university

level identified any signif;cant areas where Eollective,bargaining

. , ‘
had nnegatively impacted relationships. " %0% of university librarians
thought that relationships with library administrators had suffered,

while roughly a third felt that relationships with campus administra-

v

sQrs and the quality ofﬁlibrary services had éeteriorated as a result

of collective bargaining: One could view these‘responses4as.support

for the feeling that many of us have, or have experienced, that col-

lectlve bargaining tends to establish an advesmsarial relat;onshlb
w1th admlnlstrators.

Whet is important to interject apnd emphasize here is that the

i » - »

1 4
responses to both our national survey and the South Dakota survey

in the categories of "change for the better" and "change for the

worse” is that the percentages for either one were not overwhelming.
By and large, the most obvioug generallzation which can be made by

loqklng at the numbers is that most academic llbrarlans feel that

,collectlve bargaining has produced no change. ' As you'll note, .only

‘two questions, (16 and 21), from the midwest responses and one, (21),

+E

from South Dakota’show'peﬁcenteges'oﬁ change aexceeding 50%, Our

! . s - ' ..
results seem to suggest that academic librarians feel .that collective
- ~ . B -

‘bardaining, by and large, has resulted in no change. '

onse to the attitudinal questions{;n the basis of sex '
I snould interject the

- A
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caveat«here that in extrapolaglnc the data for ‘the midwest—and in
maklng inferences from thls 1nformat10 e of the cells contaln

small numbers of responses which could be altered rather sig~

nificantly if the survey were more. brpadly focused.
< * o

As, you'lI Tiotenin the table, women academic librarians in the
midwest’ felt rather strongly that relationships with the faculty

{Q. 3)h»sélaries (Q. 16), and due brocess {Q. 21) had phanged for

*

the better as a result of collective bargainina. South Dakota's
female ,Acadenic librarian, by comparison, felt- that’ due ‘process
(@. 21), promotions (Q. 20), and participation in decision-making

in gené;ai (Q. 14), had produced the most'change for the better.
Male ‘academic librarians ip the midwest felt that change for

Y

-~ -z - e - - . -

the better had occured in salaries (Q 16), personnel allocatlons

- - - - -

(Q. 9)5 due process (Q. 21), and work days (Q. 24), while South
occuredkln due prOCESS (Q. 21), prcmotlonJ(Q 20), and work

4 ) ’

schedufés (Q 22). : ~—

) anversely, female academic liErarians in the midwest felt

'Dakotagnahe academlc llbrarlans féle that change for the better had

*

LR Y

>
-

~3

that chpnge for the worse had not ‘occured significantly in any area,é

whiTe %ply in the area of profe551ona1 auténomy (0. 15) dld South

’bakota&female academic librariahs feel that a change for, the worse

L

had happeﬁed. Male librarians in the midwest felt that change for

the wor

f"'.l . .
administtation (Q. 1), relationships-with campus administrations

had resulted in the areas of relationships with .library

(Q. 2), and in the gquality of library services (Qh 6). Male
¥
academgc llbrarlans in éouth pakota shared the c¢ongern of their

-

midwest coqnterparts that relatlonshlps with campus admlnlstrators

had su%fe:ed as a.result of collective- bargalnlng and also felt
e ¥ "o . . . ' .,
y .

¢ ' N YY) -

B

-



that personnel allocations (dk 9) had been somewhat of a casualty

‘

of the process. Agaln, ‘'on the basis of sex, . the responses either

for change for the better or change for the worse are not great and

< .

only serve to reempha51ze that the, qreatesé percentage of respondents

feel, to date, that there has been no change as a result of col-

lective bargaining. .

. T * ‘
Two other areas of interest that we might discuss for a few
moments are attitudes toward collective bargaining based.on years
of experience, as well as from the viewpoint of supervigors versus

! . \ ' >
non-supervisors. —_ R .

’

Measuring experience was done inatwo samples: those with 0-15
'yeare experience’aﬁﬁ those with m&!enthanlls. In.the expérience
data (Table 1V), both-sampieé felt that chanées for, the better had
occured in relationships with’ the faculty (Q. 3), in salaries (Q. 16),
_~anpd in due progesé (é. 21). Those in the X5 years or less bracket
founf no significant areas where change for the worse had occured,
but heir counterparts with more than l; years experience felt that
neéative results had_happened in relationsh;ps with library adminis-
\M”trafers (Q. 1), -and to a lesser degree, in ;elationships with caﬁgusw~
aéministrators (Q. 2), andf?n the qualft; of 1ibrary services {Q. 6).

* ‘ * _\» .
Their colleagues in South Dakota, in both categories of

/ .
experience, agreed that due process (Q. 21) had become bétter, but

“

, " differed somewhat in identifying other‘areae where change for the
better had occured. Librarians with leas than 15 years of experience
believe that changes in* oromotion (Q. 20) and due erocess (Q "21)
have become better. Their counternarts Wl&b more exnerlence share

the feeling that due process has gotten better, but fe}t that some

[N

¢« .

o . .

“
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)

y . ‘
change gor the better had occured in work schedules (Q. 22), and

Y

to a lesser extent, in reldationship with library administrators (Q. 1),

7 ®

campus administrators (Q: 2), and with faculty (Q. 3), as well as
in the quality of library collections, promotions, length of work-
days, and number‘af workdays.

It is interestinq to note that. those with 15 years or more of
experience felt that changes for the worse had occured in the areas
of personnel allocations, profeséianal autonomy, and promotions.

s
.In the case of supervisors versus non-supervisors {TABLE V),

‘midwest academic librarians who did not supervise found grea%est

change for the better happening in the areas of relationships with

&

‘thé Facylty (J. 3), tenure (QV17), and work 'schedules (0. 22).- To ™"

"a lesser dggrea,‘they also found change for the better in-leaves and.

yacations égi‘l9r anq promotiona (Q. 20), as well as number of work-
days (éx_24): Supervisors, on the other hand, see greatesf change
for the better in tenure (Q. 17), and to a lesser degree, work
schedules (Q. 22). Their South Dakota counterparts saw change for

[
the better bccurlng in the areas of due process (Q 21) for the

n657;uperv1sox, whlle supervisors felt that change in promotlon

Q. Zﬁ) and duel rocesg GQ.f21) were areas of greatest change. N
W~ Ix§ summary, what quantitative conclus:.ons can be drawn from
thls‘ﬂlscu551on as 1t relates to academic librarians and their
attlﬁﬁﬁertoward collective bargaining? Demographlcally, we in E?e

mldwest are not all that far off from the national "norms" in ée}ms

of make up of the profq551on by sex and' in faculty status and rank.

Soma varlatlons are noéed in that female and male acade ’

lglonals than

llbrarlans in the m1d st tend to superV1se fewer profe

the n&tiOnal norm.

Y
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-
Comparatively speaking, South Dakota Libra;é;ns depart from
A

the midwest norm in the breakdown of the profession by sex and

somewhat in’hol&ing additional degrees, but hold fairly steady in
RS ] !

terms of numbers of positions, years in the profession, and length

of stay:at their present location.

n

As it relates specifibally to the impact of collective

-bargaining, midwest academic librarians inv@lved in the process are

’ .

« fairly close to the national norm and feel, as do their counterparts

across the coﬁntry, that collective bargaiming has had little change

-

upon their professional involvements. The study  also indicated that
where change had positively occured, it happened more often in areas
had changed

- T .

"¢ ' "of personmal benefit (e.qg. salariées and due process) and
for the worse in areas of an organizational nature (e.gq. relation}
ships with admigpistrators). Eurther, and lastly, the variables of

sex, experience, and supervisory duties did not make significant

differences in !esponseé.

. Again, let me emphasi::\{gxélosing that causal relationships

. . } . ) '
were not a part of our study. Whether unionization is good, bad,

or indifferent for the profession or its individual members remains

4

.a question for others to study. Ve feel® that this study has been

. \ - ¢
a step along the path to that collective decision, but also recog-
‘nize that the changing dynamics of collective bargaining are such
that our survey should be repeated periodically in order to gauge,

and react ta, changes in attitude toward collective bargaining

among our colleagues across the cogj(ry.

N
I3

~ \ K}
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With regard to the effects of collective bargainihgan the status
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TABLE. I-— - S

ATTITUDES TOWARD COLLECTIVE BARGAINING
®

of academic librarians on.your campus, please mark the
categories with the ‘following nuderals:

W 0~ O ol W N T
. - .

10.
11.
12,
13.
14,
15,

16.

17.
18.
19.
20.
21.
22.
23,
24.

belOW“

Change for the better =1 ,
Change for the worse = 2 L ‘
No change =3 :
Ré)ationship»Vith library administration - : R
Relationship with campus administration ;"'2 \
Relationship with the facmlty .
Relationship with theé students: i
Relationship with the public
Quality of library services -
;Qu§Li§y of ‘library collections "
Budget allocutions;
Personnel allocations ___ ~ | -
Qelection 6f clericals and paraprofes;ionalé o
Selection of librarians . “,
Selection of library administrators EV ,.*Z:Z‘
Partidipation in policy determination - L
Participation in decision making in general -
.Preéessiongl autonomy . S
Salaries ' )
Tenure ,_ © ‘ . ) I )
Fringe benefits S N
Leaves and va ons b .
Promotion T____.‘ L . f~
pue process (right to aoreal al}egfgmunfair oractices)
Work schedules

v

Length of workday
Number of days'int work’ year

. .
5 - . L]
. . ..
a . .
- -
.
.

A

¥
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.. QUESTION'.- ‘. Better '
T .

.- Co. Mid.-g# sSp. .

SN

T 1r .13

1
o 2. .. 2
3.+ 44 13
4, » 11 == D
SR T "ot ‘ —— -
> o o .
v 6. - -1l 09

7. SR §
8. . 06

N * - ‘\
9 227,
0

100 06 .~
06 .
11
" 22
22 ¢
17
56
39
C .33
22:

.>~” 26 o

23, D22 22 ,
24. 533 17
. Lt T
LR ‘ . - s
~ N ‘ Y
™ 0
.
0\ .
bW,
L ] "!' v
4 * . 7 »
\‘\\ ® ~ \'\

_TABLE II .

.

Worse:«. .

3

RESPONSES

22
17

=, N

Mid % S. D&

09 -~

a3,

~a

- 04 .
-
-
- -
.
.
h
.
-~
-

3

No.Change

0_4‘ L ‘:'

Mid s 's. D.

6l

T 6l
50-

78
83
72
78
78
72
89

-

83"

78

6l -

. 61

72
<33
61

61
72
‘44

-1

ry

72

72

781:._ N

65
" g7
91
.87
82
87
82
74 -
,?635
83. .

74 Y

74
.70
70
70 -,
" g3
91 .’
43
39
65
74

N

78
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SR R TABLE III

B ' ATTITUDINAL RESPONSES-BY SEX

. QUESTION = '’ E -, . _MALE o
o e - N/C o - N/C
oo M® S, -M S 'M S M S M - S Mo, 8
» ¢ 1 D 1 D i. D 1 D i D 1 D
. &._ .4 4 - & _ & _ 3 _
1, 10 -- 10 -- _"d0 100 13 21 38 14 _ 38 64
. 2 . 200 -— 10 .--. 70 100 13 36 25 21 - 50 43
' 3.. . 70s == -= == 38 100 "13 21 &= -7 75 79
4. . 10 == ==, --- 90 100 13.°-- 13 14 63 . 86
5. —~%_- 10 11 9 8 -- - 13 14 75 86
o 6. . (\\io- —= == -2 50 100 .13 14 25 14 - 50 72
' 7. % MO -= -= -= 90 100- -13 14 13 07 63 79
8. - -- "=« 300 ‘0 100 13 14 --. 14 75 72
> 10, -- -- 11 %0 8 38 14 - 217 50 64
10. - 4 == == - == 100 - 100 13 -~ -- 07 75 93
1l ‘ ’ 90 89 -- 21 13, 07 75 72
"12. ‘90 100 13 07 . 13 14 . 63 71
13¢ 70 89 25 22 13 14 50 64
14~ 70 78 25 14 13 14 50 72
_ 15. : 8o+ 56 13 -14 13 -- 63 79
Tcaen o) 30 . 89 S50 29 -- 14 38 -57
1Y, 1 +60  78' 13 21 - .07 63 64
. 18. “ 40 100 25 21 == 07 63 71
) 19. 60 8 25 07 -- -- ° 63 -93
20, 70 - 56 .13 500 -- 14 75 36
D 40 ..56 38 71 -- -- 50 29
22. .60 89 13 43 . == 07 75 -50
23. .70 89 13 36 - -- -- 75 64
24. 60 89 38 29- -- -- 50 71
S | ,
s ¢ v
¢ a (
, \ ,
; -
C "\




61
. L , TABLE IV

L4

ATTITUDINAL’JRESPONSE'S BY YEARS OF EXPERIENCE

QUESTION ‘0 - IS o 15 -- ‘
‘ + ——  N/C + — N/C
' M S M S M s M s M s .M s
i D i D i D i D ‘» »p i D\
4 _ 4 _ 4 4 _ 4 _ 4
1. 10 07 1o, 07 80 87 14 25 43 . 13 43 63
2 200 20 10 13 70 67 - 14 .25 29 13 57 63
3. . £ 50 07 ==  -- 50 91 43 25 < --  a- 57 75
4. 0 -+ -- 07 90 93 14 -- 14 13- 72 87
5 --  -= 10 13 ~ 90 87 ~=  -- 14 13 86 87
6 10 07 -~-- 13 ° 90° 80 14 {13 29 -- 57 87
7 20 00 00 00 8 100 -- 25 14 13 86 62
8 10 07 2007 70 8 -- 13 -- 13 100 74
.. 9 20 13 -- W 80 80 29 -- -= 38 " 71 62
\ N

10.. 10 -- == 07 90 93 -- -= == -= 100 100
11. -~ 20 --+ 07 100 73 14 13 14 -~ 72 87
12 10 07 -- 13 90 80 14 '-- ' 14 -- 72 89
13/ 20 20 10 13 70 67 29 13 14 -- 57 87
4 20 20 10 13 70 67 29 13 14 -- 57 87
15. 200 20 -- ' 07 80 73 14 -- 14 25 72 63
16. 70—27 -- 13 30 60 50 ~- -- 13 50 87
17. - 30 20 -- 07 70 67 20 13 -~ 13. 67 74
18. 50 13 -- -- 50 87 33 13 -~ 13 . 67 74
19. 30 -1 -- 07 70 86 43 -~ - -- 57 100
20. 10 53  -- 07 90 40 43 25 . -- 25 57 - 50
21. 40 53 ‘== -- " 6b - 47 71 63 -~ 12 29 25
T 22, 30 20 -- 13 70 67 37 == -- .86 63
23. 30 20 -- 07 70, 73 3 25® - - 86 75
43 25 -- -- 57 75

. 24. 33 13 =-. 07 87. 80
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A COLLECTION ANALYSIS AND DESELECTION PROGRAM AT THE . rb y

" - UNIVERSITY OF NEBRASKA AT OMAHA U(IVERsm LIBRARY ‘ co
@ : .
i ., : Prepared by John Reideach S S >
, o ' - Cha1rperson, Acqujgitions Depf., UNO
- .
” . ‘ { -
%  "Hhat's in a name? That wh1ch we call a o 5 by any other name wou]
s$mell as sweet", Whether one calls .it purging,® weeding,3 discardi
"t 7+ deselection the objective is still -the same - the 1dent1f1tat1on and inhoval
of unnecessary 1tems from the book collection. - ‘ !

. ~
% Librariank are®ften hesitant to reevaluate and weed their book collections’
' for three primgry reasons as quwerated by Stah]ey S]ote :5 ] . .
1. Emphasis on numbers- - the" classic stance "that more has get. to. be

"better ghan Tess with complete disregard for the timeliness or
- quality of'the information retained.. . ) ‘
\ L. :
2. Professlonn] work pressure{ weeding of the co]]e%;1on ﬂo matter
how_wqrthwhile the idta, can a]ways be relegated to-4he bottom of the

a]wqys burgeoning’ prlor1ty heap for cons1deratfon another time.

3. LJS&CFEdneSS of 'the collection .- no matter what one m ay wish to
. . discard from the coTTéction for whatever admirable reaSon(s) as Evan
— . states it, “at:least one person in the world wiFl find it valuable", P
. Certainly-Librarian John Neufeld would seem to fit this category.
{ Neufeld seems to feel’ that theré fs no such thing gs an obsolete book.
F, . To Heufeld "weeders" might best be termed S-0-B's.

’ P Needmg also- seems, to- have its own Murphy's law attributable %o Evans, :", ’
- "no mattes how long a’library keeps these strange items, ten minutes after one
has begn discarded «;be .one possnb]e user in the world will wa]k in and ask for
them". . < ) .= .t ' .
/ v ’ ) -
. Regardless of the“roadblocks ‘mehtioned by Slote, sdﬁner or Jater every
, .. library is faced with the task ‘of discdrding menographic materials, at least
o " to some extent, because qf physical space restr1ct1ons and limited storage
R fa;111t1es he University of Nebraska at Omaha is no exception. Shelf space
islnow at a premium in CZE%a;n subject ‘areas and the library's two remote

ﬁ~\~\ s §torhge areds are rapld]y filling. uE . . “\ “. ;

. Rather 5 an wait for circumstances to dictate a Basty weeding\process at
UNO a‘deseleCtion proposal was presented to the L ibrarw Cabinet (an advisory
body to the Director comprising the four Chairs of Aéquisitions, Cataloging,
C1fE’%at1gn and Reference, and the Assistant to the Birector) in December 1980.
. By deselection I niean the process of identifying current]y held monographic ’
materials for poteot1a1 removal from-the collection primarily for dlsposal, and
..secondarily for storage, consideratioms via a set of apprgved criteria. - Final-
dtspos1t1oh of the materials is baled upon consultat1on w1fh 11brary subject
speciatists and the facuIty
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In the proposal to thé Cabinet, four primary goals of the deselection
~ project were described: ' i

1. Improvement in knowledge of the co]]ectjou strengths and weaknesses o "i
for selection and resource sharing:considerations and decisions. . .

%

2.7 Updating of the“collectioﬁ.%j identifying and ordering new editions

X . ¢ .. - of monographs whenevetr appropriate in keeping with the current .
‘ , - Collection development policy. . -~ B
N El v -y . e ‘ !
. . % . . ~ _‘4 : . *
e 3. Reductjon in the number of multiple copies. . 5o
" 4. ;dentification and removal of out dGZd mqhographs. . ) .

~ To accomplish these goals a combined hands on analysis of the collgction .
" and a limited-deselection project was suggested. Dgring the project, approxi- . -
: mately-three hours per week would be spent by the Acquisitions Chairpefson_ = :
visually evaluating and updating @11 monographic materiats for)thejr'reteniﬁon

°" or deselection-according to the criterid specified below: N
¢ - +, ) % - i . '
' - 1.. Textbooks . - - e 1,

)
" n

A1l textbooks with a copyright-date of 1959 or sarlier-aré candidates
for deselection. Textbooks are defined 3s those titles identified.as

suCh‘by remarks® in the prefacé, titles published 3y~textb§ok publishers,
and thoge-titles €learly published for student and.classroom usage.

o

n
b - o2
.
v

~
01d £ditions ' E : " ..
Co " "w A1l but the most current edition of a title may be removed. If a

. newer edftion.suppiements rather than supersedes 'the. older edition,

both -editionsiremain in the collection.

>

3. Hu]tipié tépies. S N

Mormally only a-maximum of three cdpies of a title are kept. Two
-t ‘ T . additiongl copies may be kept when the circulation of the title has
been-five times or more per volume within the last teh years'(1971-1981). «

-

N gtsolete Books f' s " p ’ : N
. * ' Other books not fitting }gtb criteria 1-3 identified as.most likely

being.0utapf-date. -
g ’ Based* on the preceding deselection criteria, estimates were projected as to

their effect on broad subject areds. Impact estimates range from 5% or less for .
%e arts., 5-10% on social sciences, }angyages and» literature, 10-15% on science & *
aMd technology, and 15-20% on general businé¥s, - Overall, it is es imafed that
‘approxfmate1y 8% of the collection will be identified for potentiat- q]ectiod. .

AN

e




i,

- " , ) A §
1. Pripr to revigwing Sny Bodk on the shel¥;,a clerical staff member

6. If the book iSThot checfgd‘o¢{ a search slip js prepared to institute

N 14
- .
. « 5

The deselection prbject was approved in Janhary 1981 for lmp}e&entatﬁogwf’

Procedfral steps were developed for implementation as friefly related below. "

- 5

works with the shelf 1ist for .the. area ynder evaluation-and checks

titles having a copyright date between 1970 and 1978 in Books in Print
for possible updates. If an update is available, the staff member
completes™a 1ibrary order form and attaches it via a paper clip to. .
the back of the appropriate shelf list card. . )

2. To achieve,improved knowledge of ‘the collection, all..books in ‘the
stacks are briefly individually examined. Visual impressions are
made of thet book's contents. If patterns emerge within a subject .area,
notes are recorded as to the demard or lack of same for later approval
plan profile adjustment considerations.

3. If the book under revidw i® 1960 to date, ro action is taken unless
an update of the book s foynd and is not in the collection. In most
cases when an update is ordared, a deselection slip (I1lustration A)
is prepared and.attached to the order. This deselection slip is
p]q@ed in an 'on order' file stapled to the pink copy of a multiple
part order form. When tie updated edition is cata]ogeﬁ, the deselection
slip is returned to the Acquisitions Chairperson. When the new editien
is cataloged, both the old and new editions are compared to see

_ whether it may be appropriate -to consider the old edition for deselec¢tion.

If the former edition is a candidate ®r deselection, an information/
decision s1ip (Illustration B) is completed and placeqd in the book
pocket. .

4. Should a book under review have a copyright date of 1959 or earlier
and havge an update available, the process for ordering the update 1s
repeated as above. If no new edition is available, the following ~
factors are pondered prior to reaching a preliminary deselectien
decision: content, author, other holdings in the collection, and
possible htstorical significance.

5. In instances when a dgcision iswmade to keep only the most current
edition and- one or more copies of the previous edition'is not on the ®
shelf, a*hold card is filled out at the circulation desk. An information/
decision slip is also-completed dnd is filed by main entry in a card file.

When the book is returned to the Acguisitions Department, the information/
decision $14 is retrieved and it is"placed in the book pocket for . .
Processing of the  book as follows. . :

- -

‘an eight week sedrch processt‘ If the beok if found it is matched with
. the appropriate information/ ecision slip™and processed as follows.

7. If the book is not found the| information/decisfon slip is rec]gimed' -
*rom the card file, thrown apay, and the book s noted a% pissing on —
the shelf 1ist. ! .

R .-
.

1

e \ N . Y .
£ . -t v . L4

= .
’ ey .
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10.

11.

12.
13.

14.

8. All books considered for deselection are counted and recorded on a
statistical summary sheet by their LC class such as HA, ML, etc.

After the Books have'been counted, they are placed in shelf last

order on shelves in the acquisjtions area labeled deselection .
candidates. ﬁ;///

+-9. " Soon .afterwards the Cataloging Department begins removal of pertinent
catalog cards from the public catalog and from the shelf-1ist placing
the appropriafe cards in the respective book pockets. Since all books
in the deselection area are arranged in shelf 1ist sequence, should any
book arrive from.a hold or search process after the cataloging depart- -
ment has gpmp]eted processing the books in that LC class; the late
arrival is flagged with a yellow slip to indicate that it needs to be
processed. o - .

" to reflect the number of copies retained.as™% ‘result of the initi

In the case of multiple copies, entries are adjusted in the sheiiz*ist
deselection decisidn. w ) ' NS

-

When the deselection area becomes full and all books have been processed,
notification is sent to all Departmental Faculty Library Liaisons
informing thém that any interested faculty have sixty days in which to
view and comment oh books designated for possible deselection.

Space on the Sack of the information/deselection slip has been provided .
for the‘faculty member'to indicate his/her opinion that a book should,
be returned to the.gollection. :

A11 books earmarked for return to the collection by the faculty are.
placed in shelf list order In a separately designated area marked
‘return candidates. o

All titles placed in the return candidate area are reviewed every
Friday-morning. ® Calls are made to appropriate faculty members if
questions ‘arise as to te rationale forereguesting the return a
book to the collection.

removed from the public catalqg, and from the shelf 1 arf returned
to cataloging and the book 1; returned to circulatipn for reshelving.

15. At the completion of the above cycle, fhe final steps are takee:

a.

O

-Books approved For return to the collection are-tabulated and

AN books‘approved for disposal are stamped discard. *

-

\

» .

no questions arise, the cards ppéviously
g -

Books approved for withdrawal are tabulated amd recorded.

recorded. . *

Al1 ‘discarded tooks are placed on a book sale table in front
of the Circulation desk. '

. LN e ~
0.'.
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'EXAMPLE # 1: .
- v
A, Copies of this tjtf% have, been retained in
the collection .
B, B /A
The above editionfs) of this title has/hpve been
retained in the collection . o
C. Other )
D. If you feel this book should’not be deselected,
please explain why oOn the back of this slip and
leave it in the book pocket .
Name ' Dept. ) ~
L _ p ;
b} DESELECTION SLIP
Please withdraw Y edition 7
1 call no. . . -
: ————— z
when_ ° editio@,(h) T 'is
. cataloged. RETURN THIS SLIP TO JOHN REIDELBACH
. ~ T' ‘ -
. AiE" .
) » THANK YOU'
s 4 T
¢ ~
EXAMPLE a‘r 2:
¢ - r
N 4 .
. s
’ 7 . :
Y -7 ~ .
s
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. . APPLICATIONS OF MICRO-COMPUTERS

1n ACADEMIC LIBRARIES AND MEDIA CENTERS

A Workshop Presented By

i -

-~ —%
Ronald D. Johnson and DeForest ﬁesmithg

) [Only Abstract Available] ‘ .

¥ .

These talks will present two uses of microcomputers in the library/media

environment. One presentation will center™n the use of a'micro-computer in

Acquistions “nd Serials Control. The other, talk will center on the use of the

micro-computer in scheduling and controlling the use of media equipment and
programs. Each talk will present some background on the project, the
pos1t1ve and negative features of the use on computers, and plans for the
future. " Both systems use Apple compugers, but the experlences can be appl1ev
to any micro=computers. v

~n ' .

-
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* ‘ DETERMINING PREFERENCLS FORvLIBRARY SERVICES
k )
‘ \\ 1 . Dr. Jack L. Middendorf
Director, Information Services ) .
. . Wayne State College - - .
Wayne, Nebraska Tt

Does a:college faculty agtee with their college librarians on which library

. servic8@s are most important? In settirg goals for the 1980-81 academic Year the
Information Services—faculty of Wayne State College decided to find out which
services the faculty considers most impgktant. Adapting James W. Liesener's form
for determining preferences for school ibrary/media center services found
‘in his book’ A Svstematic Process for Planning Media Programs, ALA, 1975
to one which would be appropriate for our college library administration, we

. survezed each faculty division 1n small gwaup sessions during the I Semester
1980-81 academic vear. . - !

Each faculty member allocated 1,000 points_ among the five broad categories

of libraxy serwice in such a way as to reflect their opinion om the relative
pC*Ean;e or value of these service categories. See ''Deterning Preferenczes

or Librar: Services' attached. Points allocated to the five categories were
yosted on a summary board and discussed until consensus was reached by the
group. The scores shown in the accompanying facultvy summary represent consensus
allocat:ions-for the participating faculty divisions.

n, ;.

. ' nO faculty division allocated less points to Category I ~ Access than-did :;;
' Wayne State Collége Information Services faculty. However, 85% allocated
‘o more:points than the IS faculgy did. - .
- - ~
~7 o the faculty allocated less points to Categorv II ~ Reference than the IS
faculty did. .
- . - . o ) p‘
. 557 alloca;ec/less points to Category III =- P*oductlon than the IS faculty
diag. i L

vy : ° . .

7

All facuity members allocated less p01nts to Categorv IV - Instruction than
the IS aculty did.

. 4
¢

.

[y
.

. 43% allocated more points while 42% alleocated the sate number of points to
. Category V ~ Cohsultation than the IS faculty did.

Cre rady conclude that the faculty believes access to materiaf’ equipment,
and space, and condultating services more important to their work than doesa
‘ the IS faculty. And that they consider reference, production, and instruc-~
-.tion less important than the IS faculty does.

e L {

ERIC
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'Full Text by | v -
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o - < DETLRMINING PRULLRINCLS ﬁi( LIBRALY LLRVICIS, . -t A ¢
-~ = ‘\ - . ! i ~
. ". " % - .
1. "Access to Miterials, Equipment "and Space
’ . -
. A, Provide books, orrrodical onew o, pampatote . oebio and video
recordin,g., ang projocted medan ; . . )
. ® - . . 4
’ . ‘ - )
. B. Provide cguipment for audio, vissal, and tclevision modia and
<. b .
* - nceded accessories . } <
. . /
< C. Provide space for individual and group use and for s,/w.cml coilertlons
. B 9 m— :
. - . - N . i
. Usc library (mater.als, equipment, nd space) xmr'n,;!u,ll: ~¢ hour
. . week nights,; weckends und vications. Circul :te matgrials and cquin-
. . . !
. ment on and off cawpus. ;
-~ ) - . I
_E. Borrow or rent matcrials and eguiprent not {7 librdry. Purchanc
-materialy for spccialized nceds. CE } “ 4
< 3
F. Provide materials on special subjcris. .
. ,_(’A/.//
. © -
. G. Provide copying and duplicatinrs sarvices for print, agdiotarc-,
- . videotapes, and slides.
i .
?
M 11. Reference (Information) Scrvices N . .
. ) . (
» A. Provide collestica of reference mater:als for sclf-help
L] L - h
. . B. Assist in fdencifving and locating ~ateridis (infor*ats ) . "unro
. €. Assist in identify:ng and lecating information not 1n the Library
" : L.
¢ “D. Notify users of at: ~—iterinls, crutsmend atd ervicent oo re ut
basis and provigse progrsTs and tres.ecttl.ons i1Ch ,fut PSSO P
- . . events, SALOrials, 5uIviCCE, 1. .
' i
: .. t L, 1 . - i
. ! B. Assi.t in cdrmil..” hibTro vt oCon, 1l oiS SEoreford s 0o a
¢ B . subject, cvalust. /. .l S aL.on, a1 Ges s Lo oandj Lolarcc e
’ ¢ using €CmmatIr S LA SCTV. .. 3 . .
i ‘ B
r Prov.. wooo vealy ool ool sL. S } T
—_— [ .
and ti7 2CP3umi. s TRluusEtl ' - .
1 " - N - H 4
X { :
111. Product:on Scrvices . i
\ .
- s oo
V. « A. Provide =tnoriols, cnquip-emt, vt Tocilitons g0 oroew Taneli Lo ” )
materials (incluwaine <gaphascs and photo.zinv iy, )
. - : B
- . 1 o .
, B. Provide te:hiicai asbistance 3 oroducing ard/or-ullopringTin crier onad
materials | .
- . ¢ . )
€. Produce materisls . -
. . 3 H
‘ Iv. struction -
. —
b - L . . B -
A. Dircctional and Orientation Services .
, B. Provide In-Servi.c lraining Prosrams
o . . 4
0 __C. Provide lustructionil Pregr oo~ {or Ltudents ¢
v’
' V. Cou-~ulting Scrvice= ,
A. Provide consultation to faculty monbers reparding cefectiny md use
) of inseruction ! wd professional =atorals and cquinrent s the
' dealgn of insizssddenat steate-iies nd conteat .
. R. Provide consaltition to Instructionil teams and dive sional pronps
—_ . B . ,
! . Contr fbhute ove rafl corrfcalma plamnn dn the collog thiow h
. participation on curriculum plaaniay commitlees )
* a
\ P, Library s tvew 1A ctearinphdune for fastructfoni! modiba
. » . . Ky 3
. ] - . "
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