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During the last several years increasing emphasis hag been placed upon
N developmental programs and activities appropriate to needs of individuals* with

N sevete and_yrofound mental retardation and multiple handicapping conditions.
Physical and motor needs continue to receive a great deal of attention in develop-

» mental programs and activities. Bill Thomas, Corrective Therapigt at Log School
(South Bend, Indiana), n8w a doctoral student in adapted physical education at
Indiana University (Bloomington), has successfully used the trampoline with these \
populations for various developmental, therapeutic, rehabilitation, and recreational
purposes. Bill Thomas shows through this Practical Pointer a proven developmental
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\1\ approach which has been used success{ylly with individuals possessing different
~ multié

e handicapping condltlons. For his willingness to share unselfishly these

materifhls through the Practical Pointer series, special thanks and appreciation are
éxtended- to Bill Thomas and students at Logan School with whom these approaches
\ have been perfected. .
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The trampolinelganbehefii all people. 1Individuals with handicapping conditions
derive similar beneflts in similar ways as individuals without such conditions.
The trampoline is a “versatile piece of equipment for physical educatlon programs.
It can be used im adapted physical education programs to help develop “motor control,
and in therapy activities tg develop and strengthen awareness and control of other’
functional areas with whlch\Cnd1v1duals with handicapping condltlons may have
difficulty. The trampollne an be fun,,enJoyable, motlvatlng, promote learning,
and provide a means of unique skills development. Characteristically, the .
trampoline can corntribute to a sense of relocation~-spatial relations} development
of rhythm, timing and coordination; development of confidence, self-reliance, dnd
muscdlar growth; and motivatioff for intensive participation in a learning activity.

.

" : 7/ N
These goals'are well known to instructors who have used’trampolines in physical
. education classes. But can such goals be successfully attained by individuals with
handicapping conditions? Multiple handicapped means that an individual is affected
by more than one handicapping condition. Usual conditions listed as multiple
handicapping include combinations of mental retardation, cerebral palsy, blindness,
and deafness. However, almost any’two or more disabilities can be paired to produce,
a multiple handicapping condition. This Practical Pointer deals with the more common
mental, physical, and sensory conditions affecting individuals considered to possess
multiple handicapping conditions. The trampoline can be easily and effectively
used with these populations. When a progressive, reasonable program of trampoline
instruction and therapy is utilized within a total adapted physical education
program, resuL{s include strengthening and broadening of total: program offerings.

Movement écimulation is a noticable factor which is missing in development of
many individuals with multiple handicapping conditions. Loss of sensory function
can limit spontaneous, or voluntary incidence of movement exploration in a young
'child. Obviously physical disability lessens possibilities of exploring one's own

- movement potentials. For other reasons individuals with handicapping conditions
may not always receive various forms of movement patterns considered normalizing.
Young children are rocked, swung, gently bounced on a knee, rolled, and held_
in various positions. This is.not often the case with a child possessing a handi-
capping condltlon It has been strongly suggested that earllest forms of movement
% stimulation &re basic to everttual  development of later motor patterns and skills.
Such movément stimulation must be provided in phy51cal education programs involving
chlldren with handlcapplng conditions if a developmental approach is followed. It
must be done in situations where types and amounts of stimulation are controlled.
The trampoline is arf effective modality for presenting movement stimulation. It
is also p0551ble to present this form of stimulation on many levels. For example,
‘bouncing, rocking, rofllng, change of p051t10n, and an experience of movement and
tactile stlmulatlon on all body argas can be prov1ded under controlled circumstances

on the trampoltne. -, ): ) .t

°

-

lBecause of,adversé statements and recommendations made by the American
Academy of Pediatrics about trampoline activities in general, guidelines were
developed and endorsed during the 1978 National Convention of the American
Alliance for Health, Physical Education, Recreation, and Dance by a number of
interested and concgerned organlzatlons. During 1979 additions were recommended
to clarify application of these guidelines to prulations possessing different
handicapping conditionss Both the appreved guidelines and—reeemmended~add&£tens

‘ can be found beginnlng on page lO in this Practical Pointer. " ’
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e 3 Any activity done on the
trampoline must be done with
safety foremost in mind.

most instances precaution
taken will mot necessar

limit possibilities of movemen
stimulation for students.
Safety procedures are
responsibilities &f instructor
working with students. In thi
way instructors control learni
or therapy situations on
trampolines, and must take
precautions to make these
experi€nces enjoyable and safe
for each student. Common
'sense and attention to each
g student are usually all “ghat

. . , is required of an instructom

A trampoline with a large-bed is recommended to- _Serious injuries related to

accommodate students of all ages as well as adult trampoline use by individuals
supeﬁvisors; Stairs, step, orx ladder make getting with multiple handicapping
up and down easier. " ~ conditions are rare occurances

¥

if existant at all. Possibili
of injury are not high when simple rules are followed in use of the trampoline for
movement stimulation and basic skill development 3

¢ "
INSTRUCTIONAL GUIDELINES

- - I -
’ ~

An instructor should maintain physical contact and/or constant visual attention
on the student. This means that instructor and student are at all times awarg of
what each other is doing on the trampoline. In some cases the student may bef jumping
or bouncing near the instructor. It is important that physical distance between

_ student and instructor be nd more than three or four feet. Pﬁysicél proximity is
necessary for the instructor to be able to deal quickly with any situation where a
student may be in danger. On the bed of the trampoline the ipstructér can hold the
student's hands or use a spotting belt. When spotting on the trampoline bed it is
important to consider your effect on the bounce. With the studeht on the trampoline
bed you can accentuate or deaden the bounce, or control $even or . uncontrolled
bouncing. In this position, on the trampoline bed. with the student, an instructor
can either jump with the student or stop his/her bounce by bending at the knees .
allowing the student to bounce essentially on his/her own. Important factors to
consider for an instructor who works with a student on the trampoline are related
to size, g;éﬁﬁth physical ability, and coordination. The, instructor is, idealy,
physically larger than the student, even though a smaller pérson can with trainfng
adequately control any student. The instructor’ sophysicél ab}lity along with

i trust and confidence Fhat can be given a student are: also important

Only one student at a time should work with an instructor on the trampoline.
In a situation where students possess severe physical handicapping conditions, two
»  or three students may be on the trampoline with one instructor. When used for

___l____stimulation,_fourwor_more<studentsAshould_be onlthe_Lrampolihe-withetwo or-more .

instructors, up to the capacity of thertrampoline. A good limit here is eight
- N . ) { N y N i
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people on the trampoline at one time. Bounc1ng of studentg and instructors should
be low, and not more Fhan thtee to six inches off the Brampollne bed. Mounting the
trampoline must be done in a.safe manner. A step or stairs to the .bed of the
trampoline is a good idea, Climbing up and down is a good suggestlon for all who
use trampolines. Going on\to or down from the trampoline is a good time to be
espec1a{}y watchful of the'student. It is again important to maintain close

contact/ylth the student at these times.
~

RESPONSIBILITIES OF PROGRAM INSTRUCTORS

»

The person in charge or administering a trampollne program within adapted
phys™al education is responsible for its use. Instructors in this program must
be trained and under the supervision of an adapted physical education instructor.
This instructor of students should be concerned w1th three factors, each related:
to safe and effective use-of the trampollne.

' .+ Student and instructor positions and activities each is to do. Therapy

and teachlng techniques are dependent upon relative positions of student

and instructor. On the trampoline there must be a close proximity.

When the student is seated or lying, the instructor may be standing near

the student or seated and supporting the student as needéd. The

\ instructor is directly concerned with the student's activity as well

. " as his/her own activity. Be aware that the student's activity in bouncing
is not only affected by the instructor's but can have an effect on how the
instructor controls his/her own bounce. Support and assistance given i's
also important. b :

.. The instructor is responsible for controlling the bounce of the’ trampoléne
The student's control is directly dependent upon control the 1nstructor
has over him/herself when jumping or bouncing. The instructor's base of
support is important when standing or sitting. Feet are spread shoulder
width, take-off and landing is with toes, and landing is on both feet
simutaneously. Each instructor should take che opportunity to gainTcontrol
without the student before jumping with a studsnt. For benefit of every-
one,, the instructor should not attempt to work with a student or students
who may be physically or behaviorly too much for hiw/her. It helps to

. watch 2 student's hips and trunk. Instability is first reliably evidenced
in these parts of the body when jumping or being.bounced. The instructor
must always be prepared to respond qulckly to a student S needs as related

to balance and loss of control. .

)

©
)

The stiident exhibits control in all positions when the instructor has
control of the situdtion. Each student requires varying levels of support.
Initially total support in sitting or, standing may be necessary, a co-active
N " movement presentation may work best. At_tlmes the instrdctor mayi need to
support the student from behind and oth times from the front. The°®
student's hands may be held, or the instructor may hold the student at the
wrists or elbows. The student-with increasing control requirés less®
support; provide only what is required, and have the student control hls/her
own movements rand support as much as possible. Do not be too qulck to
release support, creating a dangerous situation for studeht and instructor.

€
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These three factors must be explained, demonstrated, and experienced by all
who work with students on trampolimes. -Instructors, aides, volunteers, and other
staff should be made aware of these factors by the adapted physical education
instructor.” It should be recognized that _hot every staff member involved with'the
student can or should work-with the studenﬁ’;n‘the trampoline. This is a choice
which each staff membér must have.  All individuals who participate must be made
aware of potential risks and how to control dangeftous situations on,the trampoline.

c .
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' DEVELOPME&E%L TRAMPQLINE SKILLS

\
These activities are suggested for use with individuals possessing multiple -

handicapping-conditions. These activities are intended
students can experience benefical movement st1mulat10n.
i¢ used to accommodate need to progress from.one point

gein§ increasing control of physical-motor movements.

to provide situations where

A developmental approach
to the nekt as the student
The ultimate goal is for the

student to stand and bounce with a stated level of independence.

Each student

. needs stated ski]l levels that ares within his/her- individual skill level.

. it is possible to’develop additional skill levels, this.may not be possib
b all members of populations possessing multiple handicapping conditions.

opportunities exist to go beyond these suggested skill levels,

of sftudents when additional contributions can be gained from the activity.

Although
le for ’
If

do sq for benefits

It is

not the intent to limit a student's potential to perform skills on a‘level equal\
to hls/he¥ ab111ty, or to experience movement and movement control which is not
within the level of ability from which benef1ts may be obtained.
' - [ .
® R . : -
Bouncing for Stimulatibn // ‘

ar

Bouncing for stimulation may be done with more than one student at a time when

students are either seated or lying.

Two or more spotters off the trampoline are

suggested. . . .
Lying--the student lies on the back or stomach. R
. s 5 f
. - Seated--the student sits with or without support. s

»

-

- Standlng--the student stands with total or limited sup ort depend1

§upport student as needed
E l(ﬁuring jumping activities.

Aruiext providea by enc |m-‘ Aruiext providea by enc

A

ng
upon physical needs of the stud . Total S:Egé;t '
may be given from'the back. More 1ndependgn upport
is givgn from the front by holding the hands or arms
while facing the student.

In the above positions, excépt standing, there
can be more thafi one student and ifistructor om the
trampoline bed at the same time. For safety consid-
erations it ig best to have at least one instructor
for each student, a lower ratio may be possible for
more mobile students and a _higher ratio for less
mobile students. .

Bouncing for stimulation is done purely for
stimulation *The student isprovided a form of
movement stimulation which can affect all bodyaareas.




. - -

When bounced, the student must make simple body adjustmentﬁ}in response to motion

of the trampoline bed. When a student is developing supported positions, head, -
) truck, or standing in conjuhction with a developmental progression, there are
stresses to supportive muscles and equilibrium sense caused by the bouncing. This
stress.serves to help the student use and strengthen supportive musculature as .
N well as develop successful perceptions of balance control in each position.

v

.

. &
Trampoline activities can be beneficial to a student's development of muscular
strength, control’of balance, and security associated wigh'm tor skills and
developmental pogsitioning. Sitting and creeping.positigzi~a e shown. *

- ? / \ . °

- Progression to Limiled Independence * l '
— ~

.

- . »
. Stay in the middle. This is an important pattern of -behavidr to stdrt as ?

early as possible. *Perhaps the most important fact a/Gtudent can learn is to

bounce or jump in the middle of the trampolime bed. The best bounce can be obtained

at this point, as well as maximun allowanee fot safety in performing all activities

on the trampoline.. Bounce with the student on or near the middle of the trampoline Y
bed at all times. . ’

. . v

N B

o o,

Stop Bounce. When the student is physitally and/or mentally incapable of .
performing this skill, it is important fqr .fhe instructor tp see that all individuals }
}/ workiﬂ% with such students can stop the bouhce of ,the trampoline at any time. This

“is a neQrsSary partsof controlling student—inst;hctor activity.

¢ ' - .
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OMand off the trampoline.
Stairs, ladder, or steps are
good additions to the tram-
poline, With or without
climbing aids the student and
instructor climb-on and off.
the trampoline. For students
incapable of climbing, thé
instructor may lift the
student to the trampoline.

It is recommended that the
instructor lift the student

on to the trampoline with

help if_ needed, then climb

up. When on the trampoline,
move to the middle of the .
bed before standing or jumping.

—

Supervise the student 4t all time® on the trampoline,
using simplest and most secure feans of ascendlng
and descending.

~
) These portlons of the progression are not presented
Uin a developmental sequence, However, they are
g1ven as a first prlorlty in the progression of
trampollne skills. A°suggested sequence of skill
' de lopment to attain limited independence follows
in the next section. Limited independence is a
: goal through which students can bounce without
- support on théir own, but with amn jinstructor
Ve nearby for.guidance. This is the highest goal
in this suggested sequence. , ;
. . . 8
° j
! A}
.' . »
Suggested limits of skill ; \ ‘
development will be super- ° ' .
vised, unsupported jumping . .
or bouncing--always maintain '
suggested distance between ) ’
student and instructor. . /
- v ’ 7 A .
— L L ’
’ v
- ’ ,t v ‘\
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Progression to Indgpendent Jumping ,

1

Progressing to independent jumping is essentially advancing step-by-step from
more support to lessening outside support. Move students through each step at
thefr own paces. Although some students may seem to be able to proceed at faster
rates, be sure. each’ step is completed and the student is absolutel§ capable of
proceeding. To probe possibilities of movihg up, work with the stlWdent for .short
periods on the next step, gradually.inereasing time until the stud nt has gained
some skill on this level. ‘Always be aware of the student's feelings and performances
‘during activity on the trampoline. , N Lo o

Jumping proceeds ﬁzgm’total suppont to limited indépendence as follows:

Support around the trunk. Hold -the student fromépeﬁind.‘ The student's arms
can be allowed to bé& free, or can be held across the €tudent's chest by the instructor.
Jump with the student; allow him/her to feel action of the bounce; take some of
his/her weight on each landing. This sensation of‘weight -bearing increases to the
point ﬁhere the student is phys1cally and structurally capable of self weight-bearing,

Hold upper arms _hile/fa01ng7the student. This isdthe beginning of gradual
release of support. ‘Encourage shoulder motion up and down as you bounce with the
student. . . . .

— S
- L]

Hold at elbows. The instructon holds the student—S»elbows. From this pomt'l
it is possible to introduce limited arm motion when Jumpingn Move the arms up ‘and -
out when going up,,and down to the sides when coming down. . Keep this action rhythmical,
even though it may not be done each time the student and #mstructor bounce up and -down.

. . v N

'Hold at wrists. ‘Some students may require a mid—point in moving from elbow to
wrist support by holding the 'student at the forearms.: When the student has gained
some confidence at this point, introduce the concept of.Jumping. Try to get the
student to push down with his/her feet. Some students may begin by bending at the
hips as they push with the legs and the feet. With some ingenuity it is possible
to shape this into modified jumping. When holding the student at the wrists,
experiment with arm motion as’ you bounce. Keep arm motion rhythmical and try to
move the arms up and‘down each time you jump up and down. Realize the feeling that
the arm motion is giving the student as his/her center of gravity is raised and . ,
lowered with drm motion. *Also experiment with moving arms to the side,* forward,
and back. )

» ¢

independence.

Hold "hands hands. 'CoTtinue to deveiop the student s confidence and feeling of

Hold one hanpd. t is at this poinnghere the student is doing much of the work
on his/her own. It 'is not necessary, en at this point, for the student to do the
‘bouncing, although this should always be encouraged. Jumping jtself will be

considered a separate skill for various reasons; but it is a skill which can be i
initiatéd on the trampoline. It is a skill wHich is often times specific to the = —~-www.

trampoline and di fiéult to trapsfer to another, more restrictive,: surface.

Bl -

Student hands free; instructor one step away. Tﬁ% student and instructor
remain in the center|of the trampoline bed bouncing, as the'student is totally-
supporting him/herself. The instructor may start at a half-step rfther than a full-
step from the student. . Again the student does mot need-to be doing the jumping at

this stage. 6 . . £
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- Gradually move away from the'student up to about three or four feet. A
spotting belt may—be used to’ %351st this release of support. If the spottinfg belt
is used it must'be introduced af an earlier point so the student becomes accustomed
to this. form of support. When the student is confident and able to hounce with
the, 1nstructor three or four féet away, the instructor may stand on the frame pad,
allow1ng the student to jump. on the trampoline bed alone. At this point it w111 be
..necessary to have at least one spotter on the opp051te side of the trampollne from p
the instructor. . . ) e

.
’

¢ W .
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Ind1v1duals of any age and at any disability level can receive great beneflts
Ufrom the trampoline. The presentation of this form of stimulation, challenge, and
epjoyment should“be deyelopmental. Always be concerned with safety for students .
and instructors on the trampoline. Even though the above suggestions do not include
drops-~seat, back, knee, or front-r~it should not be taken,that these are not expected
of dndividuals with multiple handicapping conditions. It. is hlghly recommended o :
that all individudls who are capable proceed as far as they are able into this
area %f motor performance and any other areas preferred. In recreation programs .
‘the,vital factpfs of enjoyment and positive stimulation which the trampoline offers
should not be forgotten, and should be used to its full potential in programing
for all people. 1In all cases use of applicable safetyguldelinesshould be a must

» for the success.of the total program.
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AAI—iPER POSITION. STATEMENTS ON TRAMPOLI‘NES

»

. "The Use of Trampa|

-Minitramps in Physical Education

Over the years, trampoline accidents have
resulted 1n a significant number of cases of
quadnplegta. The annual. frequency appears
to be, low yet persistent. Late in 1977, the

. Amencan Academy of Pediatncs took a pub-

tic position that the trampoline was posing an
.undue nisk of senous injury and therefore
wamed that 1t should not be utihzed as a
competitive sport nor as an activity “within
physical education,

Subsequently, further examinatiorr of in-
Jury pattems and the benefits justifying selec-
tive inclusion of the trampoltne within a phys-
ical education program, whether in educa-
tional nstitutions or recreational sgiingshas
pemnutted the Amencan Alliance for Health,

Physical Education and Recreation to formu-

late the following statement

Risk of mmjury, including senous injury,
accompames many physical activities en-
Joyed by young persons, even under the best
of conditions. The vast majonty of known
cases of quadnplegia resulting from tram-
poline acctdents have stemmed from im-
proper execution of a somersault. While there
15 Intle encouragement for trampolinyng as an
interscholastic or intercollegiate event, the
use of the trampoline 1n Bh»ysmal education
classes does not apparently constitute an un-
reasonable nsk of senous injury providing
that the following controls are ensured.

1. That the program is offered as an elec-
tive. No student should be required/fo engage
in trampohmng. It foilows that all new partic-
ipants should be helped to appreciate the ngks
of this activity and the measures betng taken
to control those nsks. ’

2. That the program s supervised by an
nstructor with professional preparafion n,
teaching trampoliming. This implies that the ~
selection of skills being taught are commen-
surate with the readiness of the studentn a
proper progressive manner, and that remin-
ders of injury control measures are incorpo-
rated 1n the teaching process. By supervision
1s meant direct observation of the activity plus

;ntervention capablhtlcs when warranted.
’ ;3 That spottcrs be in position whenever -

trampoline 15 bemg used and that all stu-,
dents (and teaching aides, if used) be trained
by the instructor n the pnnciplés an(ftech-
niques of spotting.
4. That the somersault not be permmcd to
be attempted in regular classes. If special op-

pénumtlcs exist in the physical education °

pfogram for advanced studenfs with demon-
strated proficiency, the foot-to-foot som-
efsault raay be taught if the  safety harness 1s
used and if the objective clearly is not to wean -
thd%student away from the harness to execlite

" skills involving the somersault The safety -

hamess must be controlléd by persons trained
by the instructor and capable for this task.

o

RIC :

Aruitoxt provided by Eic:

. gymnastic appa

5. Thatthe apparatusbelocﬂed and other-

~ wise secured as best the facilities provide, to’

prevent unauthonzed and unsupervised use

6. That the apparatus be : erected, inspected,
and maintained 1n accordance wyth the man-
ufacturer's recommendations.

7. That policies for emergency care be
preplanned and actively understood by all af-
fected personnel This includes first ad com-
petence at hand, class supervision dunng the
iyl management of the injured student,
communicative accessibility to appropnate
amedical assistance when needed, and trans-
portatiop capability to appropnate medical
facihity when needed.

8. That participation and acuident records
be maintained for the trampoline and other
rduses and penodically be
analyzed.

The mimtramp, while different 1n nature
and purpose from the trampoline, shares 1ts
assoctation with nisk of ‘spinal cord inury
from poorly executed somersaults. The best
of mats do not provide substantial protection
from the mumtramp accident that leads to
quadniplegia. As recommended for tram-
poline safety, the minitramp should constitute
.an elective activity ,requinng competent 1n-
struction and supervision, spotters trained for
that function, emphasis on the dangcr of
somersaults and dive-rolls, secunty against
unsupervised use, proper erection.and
maintenance of the apparatus, a plan for
emergency care should an accident occur, and
documentation of participation and of any ac-
cidents which occur. ¢

In addition to that stipulated in the preted-
ing pdragraph, the following constitute the
controlled conditions to be ensured.

1. No multiple somersault be attempted

2. No single somersaylt be atempted un-
less:

a. the intended result 15a foot- landmg

b. the student has demonstrated rea-
sonable ability for such on the tram-
poline with a safety harness, off the
diving board of a swimming pool, or
in tumbling.

c. acontpetent spotter(s)1s in position,
knowing the skill which the student

‘15 attempting, and physically capa-

ble of handling an improper execu-

tion. If the safety harness is em-

ployed, the instructor must be satis- -
fied- that it is controlled compe- °

tently.

. d. the mimitramp is reasonably secured
to help prevent shigping at the time
of execution.

e amatshould be utilfzed, sufficiently

wide and 196g to prevent a landing~—

on the mat’s edgd and provide for
proper footing of the spotter(s).

11
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The Use of the -~ .
Trampoline for the
Development of
Competitive Skills
in Sport

The controlled use of the trampoline as a
traintng device for athletes in related sports
(eg diwving, gymnastics, pole vaulting) war
rants clanfication n lieu of the, current con-
cems of appropriate safety considerations
The 1978 Amencan AMiance for Health.
Physical Education and Recreation Statément
on the trampoline in physical education and
recreational programs precludes the use of the’
somersault except for advanced students who
are controlled by a safety harness

However. the practice of utilizing the
trampokhne by varsity athletes for skill devel-
opment has definable peformance standards
which exceed that justified for physical edu
cation and recreational programs Further, the
apparen? Safety record accompanying such
use 1s admirable

Consequently, the Amenican Alhance for
Health. Physical Education and Recreation
extends to the organizations who are respon-

sible for the conduct of sport its support of.the

following guidelines for those coaches who

. choose to utilize the trampoline for these pur-

poses . o
Continuous conscilous attention must be

given to the control of the nsks accepted by
proficient athletes pursuing the benefits of the
trampoline in skill development for related
sports As 15 recommended for its' controlled
use in physical education, the, trampoline
should constitute an 3lect|ve activity by the
athlete requinng competent coaching and
supervision, skilled spotters aware of the

routtne being practiced, competent use of the -

safety harness whilé learning skilis invol¥ing
the somersault, security against unsupervised
use, propey erecting and majntenance of the
apparatus, a plan for emergency care should
an accident occur, and the documentation of
participation and any accidents which occur

It-should be emphasized that without the
safcty harness the best of spottmg cannot
intervene effectively to prevent serious neck
injury and quadriplegia if an athlete lands
incorrectly from a poorly executed skill. Yet,
it is acknowledged that the campetitive ath-
lete at times requires freedom from the safety
harness to refine and ready his/her skills for
competition in another sport.

,’ .
Two statements approved
by the American Alliance *
for Health, Physical .Edu-

liance Assembly, Kansas

. City, Missouri, April 1978)

JOPER—Octobtr 1978
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At some point theragy activities

must include skills taaching; skills
teaching may also be very thera-
peutic for an individual. This
+dual nature of trampoline use
must bé undgrstood. The ultimate
goal of an activity designates it as
a therapeutic or skills teaching
activity. Concern in this article i¢
on therapeutic purposes of
_trampolice activities along with
"limits and safety precautions
which must be instituted within
these acgivities. .

It is not my intent to comment
on the 1978 AAHPER statement
on The Use of Trampolines and
Miritramps 7in Physical
Education as it has been
presented. Its need to be used, or
to_have been devetoped initially

- are not at question. We must
recognize that these are gifidelines
to follow, and there are good
reasons for using effective
guidelines jn physical activities
for safety and protection of all.

Rules in games and sports make ~

play more fun and satisfying for
¢ all participants. In this same way
consistent rules for trampoline
activities can make participation
more enjoyable. But as with
sports games there must be
* the choice of decidingupon neces-
sary ground-rules to fit individual
programs.-It is within tfis context

that additional guidelines must be

developed for trampoline- ac-
tivities involving participants with
handicapping cond_itipns.

The trampolineas a therapeutic

modality does not always have to
be challenging to a participant,

although challenge is certainly a .
beneficial factor in therapy. Emo—

tional or sensory stimulati ay
be a direct objective of an indiv-
idual’s icipation in tram-

poline activities. Learning to deal’
adequately and effectively with

sensory stimulation and/or to
moderate or - accept emotional
stimulation can be prime pur-
poses for trampoline use.
Learning ‘to jump within defined
limits required by a ‘trampoline
can. be a challenge, which when

overcome, can be,a strong factor
‘. el

o

. X !

in the development of an in-
dividual with a physical dr mental
condition. Within any teaching
situation' ~there can be other
positive outcomes through
erapeutic uses of trampolines.
Teacher therapists must be>
aware of unique needs of ip-
diyiduals with handicapping
conditions with whom they work.
Teachers must_be knowledgeable

of warious limiting factors of -

specific disabilities and how to
, work best with these for the indiv-
idual’s benefif. Thus knowledge
and upderstanding may in some
situations_dictate ‘specific limita-
tions on pcrformgnee. expecta-
tions, and/or degree of exper-
ience allowed with' trampolines.
The condition of an individual
may” indicate to the* teacher a
definite progression| in certain
skills or activities. | A trained
therapist is able to use the tram-

poline to the maximum benefit -

when he/she knows | both the
trampoline as therapy equipment
and real effects on theiconditioft

* of the individual phrticipant when

<the trampoline is used for thera-
peutic purposes. L
Teacher/therapists have ‘the
choice of using trampolines in
their programs or not using them
for specific reasons; this is one
factor of choice in therapeutic,
programs. Since a teacher manip-
ulates or controls an activity -for
student’s benefit, the . teacher
must_be aware of control tech-
niques and possibilities of injury”
to him/herself and/or the.
student. Tt is for these reasons
that choice must be exercised by a
teacher in using trampolines in
the first place. A teacher not suf-
ficiently prepared to accept

control capabilitics‘ snecessary .

may choose not to use tram-
polines in any therapeutic or
educational setting. .

+ . When trampolines are used,ther-

. apists must be made aware of

possibilities of injury and tech-
nique of control. The program
supervisor must ultimately _be:
responsible for instructing .staff
and volunteers who may work

@ . N
.

)

TeacRer-Therapist Presents Case
gToAllianceGuidelines| - -

. [y
o ( )
with studeats. Again, these indiv-
iduals must have a choice of
working with a student, or not, ont
. ]

*

Jhe trampoline.

+.The second factor of choice
must be used when a student is
not capable of understanding
injury possibilities or control on
“the trampoline. This lack of
understanding may be permanent
or temporary and is usually
related to mental iliness or mental
deficiency. "When a question of

understanding exists, parents or,

guardians must be informed of
trampoline use in physical
education programs. All ob-
jectives for use,”safety precau-
tions, and, limits of use_must be
described for each individual. The
parent or guardian can then make
this choice for the child.

Levels of skills to be used in
therapeutic situations’are limited
to needs of each student. For
some this limit may be dictated by
the severity of the condition. For
others limits on skills may be
dependent upon that individual's
assessed need to perform a levél
of skill. When a student needs to
perform or learn a, specific trath-
poline skill,"it is necessary to do
this within suggested guidelines.
Although it is needless to place
further limits on individuals with
handjcapping conditions, it may
be in their best interests not to
place on them a challenge in skill

development ~which may prove,

useless to gheir overall func-
tioning abillity, simply because a
specific skill may be the next step
in the progression. When 3 move-
ment skill becomes less functional

in a general sense, it also becomes -

Jess effective in a therapeutic
sénse. .

It may benggested that - in-
dividuals with handicapping
condftions may benefit a great
deal from developing jumping
control on the trampoline. But
working with this individual’s
overall ability in areas other than
physical-motor may be more
beneficial than attempting to

12
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broaden a specific skill area,
irrespective of - development of
other life-functioning areas.
,a/ jump well may
walking ability,
strength, balancing

improve
nruscular

abilify, self-concept, and self-’

control. These specific strengths,
when developed to specified
levels, may then .help achieve
advances; simultaneously in other
areas of the individual’s life. In
therapy the trampoline$s simply a
means to an end. We must work
with the total individual, in a
holistic sense, using those activ-

-ities which can meet specific needs

of the individual. Thus specific
limits on performance: levels may
be placed on some categories of
handicapping conditions. Each
student’s present level of function
and potential need-for learning a
skilt ultimately determines limits
placed on performances. All skills
are part of,a sound develop-
mental progression and not
simply picked from a.list of
available trampoline skills.

In this manner a therapeutic

~program best serves a student in

14

need of therapy. In an adapted

physical educatio_g situgtion -

guidelines dealing with traiping
competencies of teachers may be
the «only guidelines to™\be
followed. But in a strict sense this
may not be necessary when a
trained trampoline teacher is
responsible for the trampoline
progrém, and is working with, or
is him/herself a trained adapted
physical education teacher. In this
case . the .11978 AAHPER
Guidelines may have béen
adequately met. This example
points out that there are situa-
tions -where the 1978 AAHPER
Guldelines may be appropriately
used without consideratrion of

any extensions which may be .

approved in the future: Purpsoe. .

for an extension to' the 1978
AAHPER Guidelines is to make
the given stipulations.suit ynigue
implications presented by indiv-
iduals with handicapping condi:
tions in.use of trampolihesy When
these unique implications are not

( continued bottom, pg. 12 )
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With recent introduction of guidelines t'or use of trampohnes the;e
are stropg indications that many physical eduycstion teachers have
volumanly had to limit severely or eliminate totally use of trampolines
in their physical education.programs. For teachers who used tram--
* polines for benefit and enjoyment of students, and for students who

,  learned and received a great deal of enjoyment pamapanng in
poline actmqa, this is very duhmnemng I believe that safety and

injuty prevention have always ‘been prime factors ip all physical
education programs, apeclally when challenging and exciting acnvmes

<. _ sich as thetrampoline have been part of these programs. We are all,
aware that'the possibility- of injury exists in many life situations o’

which we voluntarily participate.. The challenge of” participation s ™

indeed part of the excitement and stimulation which ‘may,be received
from trampolme activities. Educational implications of trampoline use.

. include muscular development, improvement of balaice, greater body

, awareness, better coordination, and more self-controk.

. Obviously, with participants possessing handicapping condinons.
deal with similar. objectives for trampoline activities as those men-
tioned. anoymcm, stimuhuon, and challense are not lost beause of

o

Clarification Requested
For1978 AAHPER

'I'rampphne Statement

.

°

inental, physical, emouonal or scnsory disabilities. However, when
individuals have handicapping conditions we may be additionally
concerned in adapted physical education, therapeutic recreation, and
physical -or, occupational therapy with therapeutic outcomes from
trampoline activities. In therapy situations, individuals with ‘disabilities
work with therapists to learn to live with or improve functions within
limits of a particular condition. Therapxsts may use therapeutic or
skilled activities within therapy sessions; therapy programs may include_
both therapeutic and slulls learmng activities whxch are defined as
followsL -

1 “—-

tachln; promote progressive development of movement
rtml to related whole performances. Skills teaching activities
y Be used to help students develop lcvcls of motor control with
W] hich they can perfom or pracnee vanous movements or skills
mtha'apanm snmauons Y ¥ N
o -~ . 8 - FRR
OTHmpentlc actlvlty promotes opportanities to 'practxcc or
perform alreedy learned ‘or present level skills, or passive or
active movements to_ create situations where beneficial,
therapetic objegtives can be achieved. These movement ac-
tivities usq present skill levels to .develop situations where a
. disability can.be more easily adjusted to, or someé degree of
adapuon or aweptance to the disability can be gamed from tlgg
activma
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;pl;esent, it wonld not, be, necessary &whcn responslble chonm cannot saine guid”elmeg may be used. , ’ s -
N to use the extension designated  otherwise' be madé, and (3)° Although the prime purpose of
_ for participants< with ham}- specified limits be set on skills recreation may ‘not be learning, , . i e -
.icapping condmons - which .may be" used for spme - use of skills, in‘satisfying activ- N e T
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If a set of“rules fnust be used
for trampolines, s these must in
* some manner, be adapted to fit
" specific needs of individuals with
handicapping conditions who

* may use trampolines. for leaming

or . theérapeutic activjtiés. ' It
£ therefore suggested that (1)
specific. training is needed - for
. teachers, (2) two levels ofichoice
required for instructors and
sttiltcms or parents/guardians.

ot

wll Toxt Provided by ERIC

pulauons, Within this context . ities may irideed be therapeutic,
it is understod that any and.all and the individual may indeed
‘ather yses of” trampolines ° by gam .some learning results: The-
individuals  with handicapping - 4rampohne is a.strong motiva-

conditions will be done within tional factor as a recgeational *

guidelines -affecting - all jpersons, actmty. and can be used. for

able-bodied, as.well as those with inany purposgs with able-bodied -

handieapping condiuons. In‘this . and .disabled, persons. alike. -

way- ‘the ' guidelines ~ extension” Further expansfon of this ex-
affects the ptogram and does-not *
unnecasarily limit~an individual gested guidelines 1;xtcnslon, are
with a handicapping conditions.

pressed idea, as well ds the sug- .

" needed prior-to adoption of satis<

Within mﬂoﬁl scttinss lhe _factory extensions to the 1978 *

e . AAHPER Guidelines, >
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