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I. Overview

The sources dlscuszfd in this literature review are included as a
\

result of two types of searches, an ERIC run and a hand review of abstracts.

The ERIC and for the most part the hand search were limited to publications

no older than two yed>s. However, a few entries with older pgblication

©
dates are included 1in the reference section. Appendix A shows the descriptors

.

used to identify entries pertaining to the focus of the ERIC search. Four

dafferent programs [locate and print) were formulated and entered into the

%

computer. The hand search, besides reviewing the Jjournal abstracts, included -

-

examination of the dissertation abstracts. what resulted from these efforts
7 * .

was the identification of about thirty-five (35) sources and upon review of
T, e . .
each entry, twenty-three (23) were found to be appropriate for inclusion.
, .
The primary focus., of the search was to identify writings which directly °
addressed competencies for principals administering bilingual programs or
serving in schools with a majority of bilingual students. A preliminary

search revealed a paucity of listings directly targeted to the above_focus.

Therefore, the parameter of the focus was expanded to include relevant wrig?

v

1ngs which had implications to the primary focus. The expanded focus

1
1 4

included such topics as the preparation of urban administrators, principals

‘

in metropolitan schools, minority administrators and their perceptions

about successful practice, etcetera. Because gf the numerous writings in
AN . .
these related areas, ‘the bibliographer had to make\A<§ecision aéout inclusion

©

or exclysion based on the title and/or the abstract when available., However,

it is believed that fewwritings relevant to the focus escaped detection.

\8 R

. II. General Statements About The Findings

The writings found in the journals or papers in the ERICsbank are not

- - -




“~ v

i A . . . ¢ .
based ol field research. Rather they are prescriptive in nature based on

e

-

practitioner experience or conceptualizition by graauate students or profes-
» . J

El e e

a

sors. The solg exéeption is’ the study ronducted and;Written by Colunbus Salley.
\ v .

. . N ~' . . .

Both practitioner and scholar are in agreeéent about what administrators
/ < N * -
must perform or skills they must possess if bilingual education programs are -

<

© o

to ke successful. Consistently Fhe fellowing elements are found in-the
. U REINER TN \ ' <l .
writings: Y{l) Chicano administrators are confronted with conflict. (2)

Al ) -
-Chicano administrators must be change agents. (3) Mexican American adminis-
N — A ° 9 ¢

, 3 -
trators must incorporate\;pe-community into the school program. (4) Urban

* administrators must have skill in human relations. (5) Principals in schools

- @
) . - e —

who serve communities having a culture different than wbiie middle class

° \
.

must know and respect other culturés. (6) Principals must be supportive of
[ .

‘Bilidgual programs. (7) Principals must\emplo§ capable and sympathetic
- ' . IS . .
staff_members. All the writings addressing the principal agree that the -
P ..s‘ i . X .' ’
principal is +the m@st "influential in making or destroying an instructional .
3 ., : o A N

program. One finding, identified by only oné of the articles included here-°
» ' - .

[
.

in, appears’to be significant gpd worth highlighting. The study conducted P
) . ‘ ’ N . .
. by* Salley and others sfates that the school structure must change if the

y p}incipalyis to bé a éhangg agent. If such a conclusion is valid, it has
S 3 R R .
s méjér implications for this study, i.e., to identify competencies for
? ¢ i 9

¢ principals of bilingﬁal vommundty schools. OCne competeﬁcy area for develop-

L3

. .
- on .

ment may well have to include skill in altering school structure or organi-

-
¥ . - . ~
’

gation. . - ,

ERIC . - o :

r - . .
T providos b ERC . . . . , a,
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AE
Generally, the articles, while they identify competency areas, lack
. x
specificitys The only exception are the, writings by Valverde. However, his’

«

competepcies have not been validated by field testing, although they are

supﬁorted by .other authors.

As to the disskrtation,studies, for the most part they support the

vrescriptive writlnés found in the journals and ERIC. The doctoral disser-

!

tation research, most’ of the designs include the survey methodology, have

comeg to <.::lentify competency areas that principals of bilingual programs must
acquire ::Qllar to those found in the journals. Collectively the disserta-
tion studies reveal that principals or instructional administrators must

' ) Ve -
have facaility in conflict resolution, human relations, compyehensive planning,
staff selection, community cooperation, Also, most 'practitioners perceive '

— ¢
the acquisition of these skills as best acquired from on-the-job expeerQE§
) » R

) f '

or in-service type programs.

Therefore, the literature search indicates that categories for compe- i

: ~
tencies useful to principals responsible for.leading a bilingual instruction-
al program be generated in “the following areas:

(1) Chapge .
(2).Conflict Resolution
(3{ Human Relations . N
(4)'Compahgty Involvement i u.

(5) Instdgctional Staff_Selection and Development

Y

(6) Comprehensive 'Planning " \

(7) "Cultural Acglisition ' ‘
Each of these Seven categories require further thought, definition and

discussion. Additional attention will be given to these, se.en competegc9

» ) ’ N ) ‘ .
categories when the sufvey/quéstiapnaire.development phase is undertaken. °

. - N

5
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N Procedural Note

.

The reader should note that a few of the entries found in the reference

section are not foupd in the annotated section. The. papers edited by Mend

- N
were found to be of interest but not directly informative to the.focus. The

. - . (\
dissertation by Thompson may be useful at a later time,-therefore-it was

listed but not written up. The dissertations by.Ramos, Samora and Wood were

.~ not located in the abstracts. : ‘
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Aguilar, J. V. The Building Principal's Role In A Bilingual Education .
Program. Journal of Teacher-Education, Vol. XXX, No. 3, (May-June 1979) ° §
‘ - pp. 26-28. N . ) f
] ThlS art cle argues -that the principal, plays as important_a role as a v ‘ ‘E
teacher i1n a bilingual program. The author 1dent1f1es tasks and activities . R

that the principal should perform if children of limited English-speaking
ability are to learn, grow, and develop into productive and well informed
adult-citizens. Aguilar States_that prancipals need to know the minority )
community: Its Ehnguage, culture, value system, and the people's educational
desires fo{ their children. tHe impligs these learnings can be gainéd\from
university or college courses. He, further, listed the following:

\

l./ The elementary school prlnc1pa; must support the educatlonal

program desired by the community. ..

: 2. The principal shouig/ﬁélp the community to see existing needs which
e .

the current program does not meet. ,
i . .. r E
B} % . . Lo
3. The praincipal's major respons1b111t1es\have to do with the instruc-
tional portion of the program. \ . cot
. N . ¥
- ' v

4. The principal must select staff members who possess a positive and
. constructive attitude toward‘blllngual education*dnd the development of
skills necessary to relate to students, parents, and community members of
different ‘cultural and' ethnic backgrounds. , . )

. L 5. .The principal must justify budget request for staff activ1t}es and
material purchase which will enhance’ the bilingual program\ :
. “

6. Establishment of a parent-advisory group is a major responsibility.
With. 1mput from a vafiety of sources, the makeup of the adv1sory group must
be representative of the communlty . : y
h 7. The principal must support staff efforts and speak to a vartety
of compunity groups, explaining the problems and benefits of the school's
bilingual program. '
. hd \‘ - .
. 8." The principal must consider the bilingual program as an 1ntegral .
‘part of the curriculum. -
9. The pr1nc1pal must provide the relnforcement and the atmosphére

that allows the teacher to be creative, which allow$ the pupll to be productive.
4

—

~

Bolman, Lee (ed.} Innovative Training For Educational Administrators,

. : - .

Education and Urban Society, 1976, 9, 1, pp. 1-123. - :

The entire-issue is devoted to training administrators. , Three of the
articles address how preparation programs were redesigned, i.e., Stanford, - .
SUNY¢at Buffalo and New York University. This Special issue .nay be of .
use latér in considering thg organization of the bilingual administrator

preparation program at Texas Women's University. y .
. 0 ‘ J ’

.
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" ) Contreras, A. Reynaldo Spanish-Surnamed Educational Administrator. - :
Emergent Leadership, UCEA Journal, Vol.'III, No. 2, 1979, pp. 33-47. .

" This article is an abbreviated report of the author's unpubllshed

dlssqrtatlon and is focused to discussing the question, "How' are these insti- '

. Lutlonallzed Hlspanlc profe551onals,.eSyec1ally educational administrators, '
relatlng to ”lqpanrc community groups and to institutions they wotk for’"
Before answering the question,. the author suggests that Spanish-surnamed
administrators are expected to be role models, - experts, linkages, and.
addvocates for Hispanic community groups In answering the question;” the
author identified that these two sociocultural systems (Hlspanlc commupity
and'LnstLtutloPs) create a marglnal situation=--an gnv1ronment characterized
by‘ inconsistencies in values, norms wattitudes, expectatlons, behaviors,.
languages--and a marginal-self administrator. Moteover, Spanish=- eﬁrnamed
administrators experience role conflict as a normal work experience without
serious signs of distre also, Spanish- surnamed administratofs use a

s variety of aim1nistrat1§e'bebav1ors for dealing with situations of*potential . . -
conflict, witl advocacy behavior more freouently used.than others. fTastly,

. the organizational conditions that ethnlc minority administrators have ’
encountered have demanded their constant attention to the 6rganization. °.
TH1s has limited their contact with-the heterogeneous ethnlc community, thus.
suggesting limited awaréness of commuqtty expectations. The coping behavior
has been oriented toward the organizatlon as a ¢onsequence of the conditions
encountere.l for entrance, partrszﬁatlon and promotron within the organization. .
. - joe .o
Gue, Leslie R. Preparation of Educational Administrdtors In A Multicultural
Natlon-—Dolltlcal Social, And Historical Perspectives, 1979, ED 170-907,
33p. Paper presented at AERA, §an Francisco, California.
. { "
A multicultural tra1n1ng program should coritain,a theory component
D . concerning such concepts as culture, ethnocentrlsm stereotyping and ar
. experiential component including such act1v1t1es a'ss intercultural communica-
» tion workshops, 1mternships in culturally based ethnic organizations and

» f

simulation games (BaFa’bafa). . )

s

Furthermore, the author recommends-.that in the theory component the
following elements be included for discussion: , o e

\

" Prejudice and discrimination N
Cultural .change, drift and diffusion -
. Decision models in differing cultures ."\.
. Use of 1nformal organizations 1in dlfferlng cultures
Influence as a force on admlnlstrators in differing cultures
Ratlonale for administrative structures in other gultures
InterculturalgcommuniCEtion:_ verbal and non-verbal ' "

Status hierarchies in communicatidn of ,other cultures -

N ’ \’ L ) , ~ e ) -

Merino, Alfred. A Program Report: Training Minority And Women School
Administrators. Emergent Leadefship: UCEA Journal, Vvol. III, No. 2,

-~ 1978, pp. '37-46. . . . . ‘

t .

. ¢

FRIC - ¢ . = - | Lr - |
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The_article lists six competency areas that minority admlnistratqrs
should have training in. Théy are:

- . — . [ - = - - —

l. Improvement of educational programs -- comprehgnsion of movements ‘ .

and trends 1in curriculum and understanding organizational patterns in the ’ .

L)
school. ¢
4
? ) '
2.. Personnel Management -- selection, supervi51on‘and\gvalhation of !
personnel .. : . A S :

£ -

3. -Admlnistrative*Lea&ership -+ understanding human motivation, group ¢
dynamics, commun?cation, conflicy resolution and th%/handling Sf controver-
sial issues. i

4. School-Community Relations -- interéctiqn of organized groups, the
utilization of contributions from various sectors, and- the mainte e of :
effective relatrons with diverse ethnic groups, the press and political
agencieg. -

\
5. aw - .
6. School Management -- planning, implementation, research and develop- Y

-~ . . -

ment, and program budgeting. . "

Nieto, Consuelo and valverde, Leonard A. A Momentous. Leap: From Survival
To Leadership. Consortium Currents, Vdl. 3, No. 1, 1976, pp. 2-1Q.

- .The purpose of this articlé is three-fold: (1) to define the type of
leadership that needs to be practiced by Chicano educatoxs who want to act .
to improve the educatfional enviroriment, organizational struecture, ‘and insti-
tutional operation for Chicano students; (2) to preéeht the educational
missdions that need to be undertaken; and (3) to 1deptify the eadership
means that may be most appropriate to accomplish these ‘tasks succe§§fully. -

. The authors describe two types of leadership styles presently in effect.
Type I leader is referred to as administrator. Type I is representative
of Lipham's definition: "An-individual who utilizes existing structure -and
procedure to’achieve an organizational goal or objecﬁive". Type II leader
is referred to as Ghicano advocate, anfi is representative of Hemphill's
definition: - "/One who/ initiates a new structure or procedure for accom-

plishing a group's goal or objective". . . .

It is posited that the Chicano leader's instriuctional role goes beyond . -
designing and developing institutional alternatives, but working toward the
correction of injustice in school systems. The instructional role may be
accomplished by identifying instructional needs and translating them into L.
measurable ggals and objectives, and drafting step by ste€p strategies, ‘.

- . .
Einally; the authors hypothééiﬁe that Type I and' IT will not suffice
for the.future;_rather a new type will be needed, Pro-active Negotiator or
Type III. It is anticipated that €hicano leaders.will Be placed in middle-
men positions having to facilitate a balance between organization and
community desires. Thgs calbgtfpr the Type III Chicano leader to have skill

4. . s

-
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"at defining a balance betwcen opposing issues, Fetween long and shor' ranye

objectives and between in-siders and out-siaers. Success at reaching
,atlsfa tory arrangements will depend upon Leing responsive, and 1nitiatory
at times and 1n appropriate degrees, 1in short, a compromiser. Moreover,
Tyve III leader will have to forge linkages with different organized groups
in order to collectively work toward change. Chicano edugational leaders
will have to concern themselves with in}ra and lnter-communlcntion.

- N .

salley, Columbuc -« % rherso*, Bruce and EBaeh:, Melany. What Principals Do:
A rrelaminary Al ql/sl%, ‘he Principal in Metropolitan Schools, Erickson
and Reller (eds.). McCutchan Bress, 1979, pp. 22-39. .

£
. The authors discuss the background of” the study 1ncluding instrument

Jonstruction, Jata collection, factor analysis, and multivariate analysis

of variance Lefore stating their --ndlngs The three major findings of the

study were: ‘

(1" T ie and Lize of orhool account greatest for hows principals describe.
t ear 0., although socloeconomic :tatus and ethnic CompOSQtJOn of
otudents and teachers are 1nf1uen*1al

4 ~
() rersonal Wharacterlstlcs of the principal are not significant.

. ' . ) .
(3) Age and years in present position yield no difference.

N

2f greater importance are the' mmplication tRe authors posit. Principal¥ |
are captives of their enviromnment. Unless some environmental characteristics,’

rarticularly the organlzation of the bchool_and 1ts system, are changed, the
principal rarely will be a change agent. The organizational €onstraints on
the princival must be changed before the general .role of ‘the principal can
change. However, there is hope. The. adthors égree with"Sarason's view that
for the principal, "The ultimate fate of ideas and leues depends on the
DrlnCLpal s conception of himself in relation to the system Bll;ngual
scliools should be designated alternative schools since such schobls have
developed different structures of procedures". -

Personality 1s indeéd important in how a principal defines his relation-

shipmwith a school. The success of a principal;in developing ideas for the

school and maintaining values as an educator, is closely related to how the
individual human being organizes his inérdinate}y demanding job.
Valverde, Leonard A. Instructional Leadershlp For Blcultural Programs.

.Rele Reséonsxbllltles and Relationships, Education and Urban Society,

Vol, X, No. 3, 1978, pp. 337-346. -

s

This article 1identifies the major respons1b111t1es and relationships
of two positions, the diregidr of bilipgual education and the principal of a «°
school with a bilingual program. The author points out that leadership in
emerging programs such as bilingual educatlon must be dynamic (change
oriented) rather than tractive (maintenance). Also, the leadership of

_bilingual programs must be, knowledgeable of philosophy and :heory of bilin-

gual . programs, well trained a$ an administrator, and genuinely sensitive
of the culture. Moreover, bilingual programs should be organized on the

" . g
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D Partiapate in the »uc:}nng 4 1d seleaiion ofahstructional ptatt - - .

for school program ) ' : . ,
ot ¥rganize and parucipaic 1 Jalsroom obeengtions . !
! PooTake partan ey alusting instractiona! matenial deretoped for the T

& .

buulturalfrogean at the schoo
-~ ' A )
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- <
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upgrade skilly or ehiminate detv wnGies in the area of admmister ‘
ing bicultural education programs o ganing new hnowledge 8t .
Y 7 bicutturahism . . -
3
, -
S P 4 i
, 3 . '
valverde, Leonard A. lLeadership Compatible with Multicultural “ommunity
. . . . - -4 N
Schools. Educational Leadership, Vol. 33, No. 5, (Fen. 1974) pp. 144 3«5. .
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« The 1ithor posits an nssumptlon ard a bro*oqltlon before sStating a
certain leacership style that may be suitable for Chicano community schools.
First, i1t 1s assumed that admlnlstraéive‘and supervisory personnel need
fundamental -~kills for operating any educational organization. The proposi-
tion 1 hat i1ndividuals in multicultural community schools must not only
be s¥1llel 11 instruction, but they must also perform in ways‘that are

. cofipatible wi*h attitudes of the various ethnic groups.

t

: . . ¢
» Tresleadership style that 1s offered 1. one of inclusion and sharing,
that .s, rr lA-lpdl° and others must include the community members who wish ¢
to participdte 1n the school activities by means of providina information
and other trairning that may be reguired.
A b
e, Teondrd A. :UDeerSlon Cf Instruction In Bilingual Pregrams.
21lingual Educat: on for Latinos. Washington, D.C.: ASCDh, 1979, pp. 65-80C.
iy :

Ir o .1s article the author submits that i1nstructional leaders must

n,1 . Ll mial iprograms, s0 as to accorplish two goals: (1) make educa-
“1onaly 1t ot uhicne sensitive to’the cultural Jifferences among students,
and (2) as.re that educational institutions promote cultural diversity by
develoyin~ rrograms trat implement a new ecducational philosophy, cultural
Jdemocrac:. Instructional leaders uare definecd as: persons particularly

b ] “ . . .
respor.siifle for instructional improvement, for example, assistant superin-
ter.dent for :instruction, director of curriculum, school principals and

! mstruczticral coordinators. ‘ ' ) °

ithor then presents an array of supervisory tasks and behaviers
r.al leaders need to address if bilingual .programs are to be

.

The tasks are listed w1thoqt discussion. .

Tomart. A, Turraculup Improvement

A-1. Setting Instructional Goals'
4 A-2 Utilizing Spbciallzed Personnel . .
A=3  Guiding Educational Plans of Teachers

M=

-

Domair B. Developing Learning Resources . - .

g '
. - Producing Learnlag Waterlals . i - .

-~

“B-T
B-2 Evaluating the Utilization of. Learning Resources .
B-3 Evaluap%ng_ahd Selecting Le€arning Materials

.
< .-

nomain C. Staffing for Instruction S

o ’ »
, c-1 A551st1ng 1n the Selection of Instructlonal'Personnel
) “ C-2 Assisting in the Placement @f Instructional Personnel
'); - - ‘ -
Comain L. Organizing for Instruction .
= 3 -

P-1 Monitoring New Arrangements
. D-2 Revising ExiSting Structures

Domain E. Utilizing Support Services

.E-1 EvaMiating thé\ptllizagion of Services
e

» -
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Domain ¥, Providing Staff Development .
. \ F-1 Planning for Professional Growth
- F-2 Conducting In-Service Sessions
F-3 Supervising with the Clinical Model
Domain G. Cémmunlty Participation
G-1 Interacting with the Public
G-2 Instructing the Community-
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Agullkr, Robert. A Comparative Study On The Nature Of. Job Satlshactlon
Betyeen Mexican American And Non-MexX¥can American Public School Admldls—
tratQrs In California. Unpublished Dissertation, 1979, Unlver51ty of the
Pacific, 136p. DAI- 1161A, (Order # 7919890), .

4 . , - ® 7
. This study tested the null hypothesis that no significant relationship
existed between Mexican American and other public school administrators in
relationship to overall job satisfaction, satisfaction of wprk tasks" and

-

situations and careers. d , P

The California Public School Administrator Opinionnaire was used and
120 Mexican American responded v, 123 public school admlnlstrators respond-
ing. . ‘

‘
.

Findingsg No difference on overdll job satisfaction between Mex1can (--
American and others. However, non-Mexican Americans felt more satisfied’
with work situation while Mexic&n Amef$cans felt more satisfied with career
opportunities. Also, the findings revealed no difference regarding work
tasks performed. )
-

Asbury, Williaw C. Perceived Preparation For Competencies Considergd—"

Important To Urban Education Administrators. Unpublished Dissertation

1978, University of vVirginia, 363p. DAI—‘558A,(Order # 7916262).

<

The purposes of this study were to determine the competency areas in
£d.A. pelieved to Le important to urban education administratogs, the
csercenved mastery vl those competency areas by urban administrators and thc
preparation rroygyrams which they believed were most helpful to them in
preparing for each competency area.

Sample: 40 elementary *principals; 19 secondary principals,
8 superintendents in cgmmonwealth of virginia:

Major findings were-administrators béiieyed the competency areas of Human .
Relations, Analysis of Time and Conflicte Resolution to be the most impor-

tant of 19 competency arecas, and that mastery was on-the-job experience
and in-service programs. -

Lopez, Alberta F. Role Conflict Speéific To Chicano Administrators In
Community Colleges Of The Southwgst. Unpublished Dissertation, 1978,
University of ZArizona, 139pp. )

Ttiis descriptive survey found the following:

&
1. 95.4% believed that the mdministrator is primerily a publac
cservant who works for the needs and interest of the community served.

2. 92.6% beliecved that the admimistrator is primarily a “sgudent
advocate.

3. 60% expcrlcnccd personal conflict because thedy belleved their
institution is not doing enough for Chicanoc students.

N 4. 76% felt that they were more change orlenLed than their superiors
dould like them to be. -

4

\
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5. 80% experienced dual allealq&fe to their institution and to the '
Chicano community.

6. 96% felt that conflict was a necessary and progressive condition
for institutional change.

7. 73% agreea that they are expected by everyone including themselves
to perform at a hlgﬂer level of competence than their anglo counterparts.

The highest ranked source of Chicano administrator role conflict was
the belief that tokenism toward Chicano concerns was practiced in their /
institutions. Ethnic composition of the institution is a significant role
conflict variable, Respondents from institutions with less than 20% Chicano
staff experienced more role conflict than those from institutions with 20%
or more Chicano staff. Mexican American respondents perceived less role
conflict thar did the Chicano respondent. Chicano administrators place more
emphasis on personal and human aspects of the administration than the tgph—
nical managerial aspects.
Scruggs, James A. A Study Of The Perceptions Of Minority Administrators )
Concerning Their Leadership Status Using The National Urban Fellows As A
Sample Population. Unpublished Dissertation, 1979, University of
Massachusetts, 98p. DAI- 1198A,(Order # 7920895) .,

This study was made to determine the percelved status of minority
administrators, using the National Yrban Fellows as a sample population,
The sample population consisted of Black, Spanish surnamed, Natlve American,
Hawaiiran, and white; 81% “were male,” 19% were females - -

®

The minoritx administrators: e

(1) perceivedlthe existence of a minority quota system in hiring

(2) are employed-in-organizations serving high percentages of minoraities
(3) are sponsored by whites in getting a job

(49 report to a high percent off white superV1éors

(

(

5) perceive less respect from peers and other employees than whites - -
©) perceive less participation®n_decision- -making than whites
{7) perceive less power and authority in the develaopment and implemen-
. _tation of policy than whites °
(8) perceive less influénte in staff hiring and termlnathp of'staff -
than whites - )
(9) perceive less %hfluence in budget making than whites .
(10) perceive less influence in prergring job descriptions than whites -

2

Stevenson, John R. The Contribution Of Selected Administrative Factors To

The Success Of The Innovative Educatioq Programs In Bilingual Navajo

Indian School. Northern Arizona Unlver51ty, l97ﬁ/ lgggp. DAI- 1201a

(Order # 7919013).

Twenty admlnlstratlve factors were selected as being mosgrlmportant by

cansensgs with practicing Bureau of Indian Affairs administrators. Data
were gathered by direct interview using a questionnaire as an interview
gquide. Twelve BIA schools were used and data were gathered in 81 innovative -

project?. ) . . : '

-~ Y

“
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] ’ .

19 (




Findings:

The literature review identified three factors: (1) comprehensive
planning, (2) administrative support, and (3) parenta¥-community imput.

>

The analysis confirmed that comprehensive need assessment rated .highest
in correlation with success. Thisgwas closely followed by principal.and
staff imput during planning. Determining expected academic goals for uhlld'
ren was fourd to bc very important. Also, necessary to carefully describe
the needed. ' qualifications for participating staff.

.
.

Managerial fuactions-proper space <facilities and pre/post testing
correlated strongly with success. (Also quality of staff). The net result
of Che investigatian confirms that the school principal was important as a

hange agent, an education l@ader and a day-to-day admlnlstrator in the
success of 1 1nnovative educational programs.
%
Tom, Paymond The kffectiveness Of Principals As 1t Ts Related To Inter-
personal behavior And Bilingual/Crosscultural Iducation. ThHe University
of the Pacific, 1979. 162pp. BAI- 1203a (Crder # 7919896) .

‘The purpose of this study was to examine the following questiens: Are)
the rataings of nrinciral effectiveness related to (1) the interpersonal
behavior orientations of principals, (2) principalship experience and (3)
the principals reactions to bilingual/crosscultural (B/CC) educaticn? Are
the reactions of the pllncipals to 3/C€ education related to (1) interper-
soral behavdor orientation of principals, (2) years experienced? v

Instrument$ used were: . .

- '

Fundamental I[nterpcrsonal Relations Orientation-Behavior (FIRO-B) and

Brlingual/Crosscultural-Principal Questionnaire. Sample was 30 elementary
principals in one unified—district. -

Results: !

<

80: of the.principals readted positaively to°B/CC education. There were
no significant differences or relationships among the variables: rated
effectiveness of principals, reaction to B/CC, principalship experience,
FIRO-B¢scores, and years of B/CC experience.

———— . ~ - =
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- Traditionally researchers have viewed the mass media as
. .

one-way channels. In particular, studies of various media

' have "tended to focus on resulting behavioral or cognitive

responses following exposure to certain types 'of \content--

educational, persuasive, prosocial, aggressive, political,

or entertaining. - Some researchers have attempted to

" incorporate ﬁotential meaiating factors into-their work,

including, for example, presence of co-viewer interaction or

. . , ¢
characterizations of the surrounding environment, thus

.

- attempting, to estimate a mdre complex and differentiated

model of the flow of mass mediated.information. :
'\;ndividuals live in complex - environmental cong%xts;

they \are constantly exposed‘to information from a variety of

sources--family, peers,  schools, churches, political

interest groups, media, and so on. All of these €actors, to

' varying deérees: contribute to individuals'.undgrstanding»of

the world around . them. As Comstock, Chaffee, Katzman,
McCombs, and Roberts (1978) suggest ' "All social 1nfluence
whether emanatlng from a television program, a parental
proscription, or a teacher's lesson, is mediated by
cohditions"end'contingencies that derive from other sources
of influehce. Although it makes research dlfflcult «this is
the way the world op%aNtes" (Comstock et al.,l978 p. 286).

The . pupbose of this paper is to examine the role of

~

various infQrmation systems and aspects of the communication

environment in the diffusion of innovation' within an

AN

organizational context, In particular) the study compares




o~

L

<

- : A
different sources of information in conjunction wi}h
tofPa

environmental Eactors and’ assesses their ~ability )

communicate the innovation, and h)( provide the individual .
with .enough inférmation ’“and stimh;ation eo that s/he can
actually implement’ it. . . h ' .

' Varlous stud1es have con51etently reported that vlewlng'
television w1th1n an educational context\ will result in
‘;posiﬁive and significant .differeqces in eomparison with

othe¢r media in learning and perhaps even behavioral effeats%"

‘However, these results.have not been repllcated in a .field
»l

study, . and 'furthermo§e< no other estimates of social

~

oF

Structure or context have been examined in conjunction with

+ learning effects in tgese experiments. This study provides

r
data on 1) the role of varlous information systems in terms,

of. the degree to whlch ttachers turn to.them for new 1deas

" within organlzatlonalxsettlngs having unique commun1cat1on

“

characteristics; ) the effects of new techn0109Y. that is,

the introduction G? in- serv1ce on cable in the experlmental

groups, comparegh.to tradltlonal 1nstruct10naI media in_the
y oo | Lo . : ~
control schools;’and 3) the .efficacy of these dlffiient

1

information systems, 1nclud1ng cable telev1${/34 as well as

tradltlonal sources in predzctlng actual 1nnpvat1ve behavror

.

’{?;plementlng the ideas). e . v .

[y

Television gg Instructor <« . - s \

.
@ . "

-~ . P
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There is a long tradition  of - investigation intg- the

general issue o£ adult learning from various instructional
t - st

) . “ % - . » ” )

media. In part1cular, studies ' have compared. the

. . . . 7’ / ’ -

—
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effectivehess of television with other instructional nedia

- , ) - AN .
'since = the ﬁearly 1950's. . One class1c investigation
. v
N (Tannenbaum 1956) tested adult learning in €our different
N .
/ conditions which presented.educational content using a film

strip, a manual, three television lectures viewed over a

period of three weeks, and three television lectures viewed

- His results ‘demonstrated the

"learning effects for the three telégvised lectures viewed

all in one sitting. gregtest

. together, then for the three lectures viewed over a

three-~

week period, followed by the manual, wlth the film strip

Other studies in this

belng the least effective. “tradition

k4

. have yielded similar results test1fy1ng to the A}latlve

e“ectlveness of

television in comparfson with other’

media
r

' as an educator for adults learning 1in a school context

(cf.

Bryan, 1961; Corle, l967 McIntyre 1966, Rock

Duvan,
f—~s

‘and Murray, l9$3- and Williams, Paul, and Og11v1e, 1957)

He seem to know a fair amount/ therefore, about adult

[y

o - [N

N learning from television, compared to other sourcesL'of
{ .

1nfogmat19n, But these rnslghts stem from research conducted

.in a relat1vely llmrted context° that is, in _cases where an

\

already motlva%ed Subject views overtly educat1onal content

in 1solatlon and within a learning context.

Most  studies on\:he educagional use of various media,
and televlsion in particular, have demonstratea’ ,@ decided

‘preference for the control of the laboratory setting,

Recently, houever, several 1nvest1gatqrs haves called . for

- t

greater emphasis on a realistic. or naturallstlc study of the

.
N B




\ ‘ :
television experience and concerted efforts to sort out fts
relationship to other factors- in the \@aturalistic

) environment which define social context (cf. Dorr, 1978;
winiek and Winiek,.i%79).. However, no major study has

i attempted to anglyze 'ithe interpersonal aspects ﬁ?fﬂiiz? .

’ television experience for the agult viewer in either a -

”7naturalistic or eﬁékrimental context., v

~~ ~Dorr's rev1ew of the’ 11terature (1978) summarizes the

current state of the art as follows: "

v - All the studies I have reviewed suggest that 1earn1ng
) from television may be enhanced by attention-directing
and educationally supplementing content. They also

suggest this may be done by a parent, a teacher, ‘or an
unfamiliar adult, Who may or may not be physically
present, with either\ instructiordal or entertainment
- programming. There /is enough work to believe this is
’/S possible with preschgé ers and with elementary school -

—

age children, but . cannot be\so certain about the *

effects with older/v1ewers. ]

- - /// Coe (Dorr, 1978, p. 26)

..

Interaction Effects&
- \
ol In thedr efforts to study the complexities of the real %-\'
' ’world, researchers have found .ghat one'factor! co-viewer

=3
o)

interactign,, has cénsistently predicted.'such dependent'
measdtes as aggressiQe behavier and prosoc4al learning from
. _ " television. Studles on interpersonal factors mediating
v between v1ewers and aggressive television content: _have

- . gadopted a behav1oral crlterlon varlable, and the results‘ in

N thlS rea suggest that bhe presence or absence of a famlllar

L co-v1ewer is a rel;able predictor of subsequent aggres51ve

behav1or (cf Steuer; Applef;eld and Smlth 1971,‘ Thomas,

1972).. Many studles of children have found them to be'iess

M i - P N v
Q * - . . - s . . ‘ \
ERIC. ;& * 4. G-
RIC. ey c e e o i




‘those who

'Singer.and Singér, 1974). A;} of the studies report greater

ggressive when an adult is merely present during viewing.

Some researcher
$

but have required verbal evaluative interaction between the.

have used sifilar experimental designs

adult and the child (cf. Again

Grusec, 1973; Hicks, 1968).
- )

the adult's role proved crucial in_ predicting behavior.
This finéing has maintained reliability with Jcoi{pge
students, when. males exposéd to an .authorifj fiigure's
negétivg evaluative comments 'on aggfessivet content

viewing than

.
-

adult

administered weaker electric ?hocks following
_ - / -

simply viewed the content with no

interactions (Lefcourt et al., '1966).
Other researchers have used- educational programmlng to

exqminé the effects of 1nterpersonal 1nttraction. Rather‘//,"

than a‘%ahav1 ral measurement, have

most of Tthese stud1es

rel1ed oa ampunt of learning as the dependent variable: most .

between/,g

preschool or elementary students as--subjects (Borton,
.«

also interactions

J .
rely ‘on teacher figure and T

*1971;

Corder-Bolz and- O'Bryant, 1978; Friéﬁrich and. Stein, 1975;

[

i R
learning as a result of aduly{ interaction and reinforcement

e

of concepts, actions and themes.
3 bt :

interactions with preschool

Tbg effectsrof mothers'

.similar

childrep.have yiélded'

»

results with educational»programﬁfﬁg'ﬁBéll apd'Bogatz, 1970;

Bertram, Pena, and Hines, l§7lm Salomon \1977)° that is, the’

ehildren learn significantly more if Eﬁélr mothers uatch the

programs with them and 1nteraet w4th .them--in some way'
" relevant to the content. - -
. - ° ' - o«

-2
e
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One of the most recent and elaborate studies dealing
with the effects of adult in;erébtion on learning from .

.television is the Freestyle project (Johﬁston,. in press).
R i .
Dealing with fourth through sixth graders as subjects,

.

Johnston found significant increases in learning as a result

of feagher-stydent- activities-4dis;uséion, role-playing,
) games and other «classroom interaction--based .on progrém\ )
ctontent frém the Freestile seraes. |
The sthdy reported here offers a rather unigue
opﬁortunity to explore_FFhe role of various "media as
in§tructio:;l systems. for the adult, where exposure to
contegt is voluntaryx and gsd&mates of the cohmun;cation
‘context, potentiar'medi?t7y§\05i§;iﬂforcers_of~contentq are
in;luded in the 'an!lféis. Although the data presented in
this paper,lcannot poss;bly resolve the many Gnanswer;d
guestions énd broad iss?es‘rela%ing to égult learning from

) the media in a . social confgxt, this field study is unuéua; o

. [N

L]

in if? focus on-adult behavior within o:éanigations aéﬁ in -
iés e;amination of their use of various mass _media and
/ .

.interpersdnal séﬁrces available to them. 1In his classic
book on the diffusion of’ innoy;tion, Rogers stated; na
\ combination of mass.media aﬁd interpersonal channels is the
mogfhéfquti&e,way of reéchinégpepple with new ideas and
persuading them to uéilizg thé§e inngyations" Kﬁogeés, 1971,

p. 0).’ Data from _th¥ é#udy, combining 'mass media aqd
interperéanal chanriels, yfggd\ further insight -into the

diffusion process in terms of both .learning about and

*» ' B . v




implementing innovations.

Design

-
...In 1974 the National Science Foundation appropriated

‘funding for° a- number of interactiQe cable projects
(Bfownsteiﬁ, 1978) In general findiﬂgs from those studies
which focuse® on learning ‘variables tended to support the’
cost-effectiveness of 1mplement1ng interécfibe cable

programs. Studxes in f1re prevention and teacher training

(Baldwin et a .,/ 1978; Clarke et al., 1978 Lucas,A1978)

resulted in positive learn1ng effééts/;;llqwing exposure -to

N i

interactive programming. ’ Preliminary ﬁﬁﬁdings

/

studies suggested that tra1n1ng via 1nteract1ve cable can‘be

more enjoyable and effect1ve than more. trad;t1onal modes of

N

1nstruct10n. .
The* data examined here prov1de greater 1ns1ght into
both .traditional (one—way) and interactive (two-way) cable

télev151on, as well as alternat1ve-1nformat1on systems, in
their respective roles -as’ éduéqurs withinj unique
orgénizatidnal settings. Respondénts, elementéry school .
teachers and principals in Rockfard, Ill.," discussed their
uses of numerous sources of information, such as print medi;
(books, magazines, newspapers and érofessionaf journals),
f1lms and televisipn, and 1nterpersonal *sources (teachers,
/pr1ﬂc1pals, friends), for leanh1ng about new 1deas.
Teachers at the 4& elementary sghools who part1c1pate&
in the experiment werd| dby1ded into three treatment groups:

those working in 14 schools with interactive cable




K

,faci;ities;.teachers in 12 schools with conventional one-way
cable television;'and these in 15 schoeqls wh@ch. regeived

ngne of the televised in;service brogramming but thc%K

continted traditional in-service training sessions.. Data

were gathered before and after the period of exper1mental

program delivery, which extended a\}oss an entire school

year. Teachers in grades one through six and their

principals were included in the stud&.

-~

Following a full year '0fr program delivery, teachers
were questioned' about such toédcs as their teaching
exper1ence, Job‘ sat1sfact1on level of comm1tment to a
career of teaching,”and new ideas they had encountered about
teaching. In addition, respondents ' discnssedﬂ their
\experience with and evaiuations of the cable programming.
Deta11ed interview records wvere compiled during all waves.of
data collectlon, and- contacts in a random ten per cent of
cases were confirmed 1ndependentty. | :

Programming

Eight shows centered on topics nominated by teachers
S

> . .
were eveﬁtually produced  using local elementary staff

members as on-screen talent. The first  three programs dealt

with teaching metrics; the next, four focused on various

L

aspects of language arts teaching; and the final program

. concentrated on helping students put together sciehce fair

. >

projects for local\and state compet1t10ns.
/// .Interactive segments were edited into ‘the programs

reinforcing certain points and asking opinion and factual

v




[ * 9
. . . ) |
~ . Questions about the content. All viewers in both one-way
R N 4 . .
and interactive schools could hear the interactive segments, ‘)

. .

’ o~ * 3 3 3 .
but only viewers in schools with interactive facilities were

' able to punch in responses on a terminal and receive
a ]

. - feedback "about other teachers' ansuérs, proviaing a broader

perspective on their. own thoughts, -

b

The Variableé !

L

The first independent variable of concern hefe’i§~thg

treatment group to which the individual school~was assigned.
L St . . A
The three groups consisted of control schools, where

traditional in-service training continued wuninterrupted;
. one-way ifperimental schools, which provided in-service

: tra{B}ng progrags for teachers via cable television; and

interactive experimental schools, where teachers could view

the in-service programs, respond to questions edited into

the programs, and receive spontaneous' feedback on -‘their .
v .
) answers., .
" - .
¢ . Because viewing was primarily voluntary (outside of g

few demonstration meetings), a self-report measurement of

- -
. \—

_‘:ﬁggﬁure was also included in the analysis. Teachers in the
two experimental treatments (one-way and interactive cable-
television) were asked: ] ' T

Did you watch énz of the in-service programs on
television? ) .

. Inclusion of these first two independent variables

(treatment ‘and exposure) in the analysis permits - the :
=~ - b o ‘
. estimation of experimental and viewing effects. However, .we

N - hypothesized that certain environme tYl characteristics,

- A

N




. apart from treatment group, would possibly play critical '

. Y 4 . . -

roles in enhancing .or inhibiting the diffusion of'

innovations. " As a. result, we created two additional

»

independent variables and included them in 'this analysis.

\d

'y are based upon social factors that shape responses to
innovative ideas and mediate the effects of in-service

training within_ the indTvidua&sthool

'
.

. Two dimensions of structureq.qfe selected as the focus

s of attentlon here. One is concordance, that lS, the degree .

. 4 to thCh .teachers agree. on the _'definitioo .of  good

- professional performance. - Teaching norms prescribe the
- & -

range of acceptable, rewarded behavlor in the workplace.

-~

“The diffusion of 1nnoxat1on process= shggii\zizrate qu1te

o differently in schools where low levels of agreement, and
. . .

4 thus .diverse opinions; exist, -mas opposed ‘to homogeneous

schools, wherekﬁbst\teafhers share a monollthlc and perhaps

¢losed view of good ‘teaching. The ,second structural
variable is the degree of communication among the staff
_apout work. .Communication, expresses the openness of

r'4

teachers to sharing classroom experiénce. with  others.

[}
-

Again, var1ance in the amount or structure of commun1cat1on

&

that characterizes the organ1zatlon should "~ be related to .

greater or lesser fac111tat1on af innovation within the
\ , . . -

) school.
' * ‘ - ! - a . ’ ’
Our measures of concordance and communication draw upon

»,

an extensive gathering of sociomeétric data within each >

.
. s¢hool. Findings concerning these two independent variables ~

/
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‘are interesting in themselves. Teachers were presented

separaté listg’of staff members who worked in their building

-

‘and were asked for two kinds of responses.

: (Please indicate) people at your school who .have
especially-good 1deas about teachlng,
J «

~

(Please 1nd1cate) persons you discuss teaching ideas
with at least once€ a week.

Agreement about good teaching performance was indexed
in eachkbgilding by calculating the concordance coefficient,

» . . o . \
or average rank correlation, among nominations made by. all

-— —————staff members—interviewed. iF%gure—l\cantadﬂsja—h%stogram of

-

these concordances for the 4l~schools in the experimenfal

design, divided ihto seven categogq;& (with intetval widths

-of approximately .13). Both the magnitude of norm diversity

across bu1ld1ngs and the shape of the dlstrgput1on convey

,

useful 1nformat1on about schools as workplaces.-

Most buildings< (the lower three ¢ categor1es, or 26

-schools) contain staffs 'whose intercorrelation is less than

L]

.35. The level of statistical significance varies for

‘buildings, of course, depeAding upon the number of teachers

interviewed. But this threshold of agreement about’

col;éaiuqs with good’ teaching ideas explains only a small

amount of the variance in these judgments and suggests

~considerable difference of opinion allowing a variety of

v
[}

role models.
’L

-

. C v . ' ;
Communication in the 41 buildings is equally skewed,

-

and in the direction of high values. ' Nomihations of talking

<
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partners for i?scussing new ideas were percentaged over a

+

total number for each building, reflecting the largest
number of mentions possible, gi&en\ faculty size. The
histogram 1in Figure 2~sho;s a third or fewer talking links'
being used in most buildings. -Only hine schools had staffs
whose reports’of’taikiné about work absorbed nearly onetha}f
or more of the interaction dyads pbsSlble. | . oL

A pr1m1t1ve plcture of schools as wotkplaces emerges

from these data. pespite facilities for soc1Lllzlng

)

‘(offices and lounges)’ a lack of hierarchical structure, and

small staffs, teachers drffer w1dely in their deflnltlon of
good performance; and they talk about work selectively with

only a few colleagues. - . R

[y

The independent variable idedtifying the source of the

new idéa mentioned by the subject is.based'on responses to

%

the following: . . ~ :

’

"Where have you read, seen, or heard anything having to
do with (idea)? { F\\.

Subjects” volunteered ~farious sources, including _specific
people, as well as visual and print media. Our interest'in
the source of the idea as g predictor of innovation is based
on the concept of stereotyped 1nformatlon systems; that is,-
one learns ﬁabout abstractionsl such as thoughts?and ideas,
from print media, but visual - media, such as £ilm and a

television, -show one How to do something. Thus, the source

of the idea may possibly explain differences  between

. learning about and implementing -innovation.

. The- final independent variable included in this

- 3

Iy

\
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analysds concerns teachers' sociéi context of v;ewing. Most
viewers in“both experimental treatme%ts_ were expected to
watch alone. After considering the 'characteristics of
"traditional in-service, one benefit of interactiQe delivery
for improving profes;ional work productivity was privacy.
Continuous:program delivery throughout fhe day linked with
an -individualized response device, all available in a
designated room, was intended to d}sarm fears among some
teechers that partiéipating in in-service can _he
'ihreatening. ‘

' Despite the strain of incompatible work schedules, a
surprisingly large number; of viewers in both experimental
treatments reported they usually watched*in-service with at
least one person. Sixty-three per' cent claimed .group
Qieming‘as typical. ' Studies on .children and television
cited earlier propose that co-viewer interaction reinforcing
content may have dramaéic' effects on both. learning and
Behgyior. If this hypotheéis applies to adult co-viewing
behavior, differences hetﬁeen solo.and group vieﬁefs should

emerge,

o~
L]

As in the adult studies of \leafning from educational

kN

~television, we were prlmarlly 1nterested in the’ dependent
-
variable of what teachers galned from this new form of 1n-

/A% -~
Sservice traznlng, ontjway or 1nteract1ve cable teleJ/;zon,

[ ¥

as ;gposed to more tradztlonal and already existing sources

of s}nformatlon.- The measureQEnt used however, permitted

the collection of, richer data than szmple recall of program

-

‘0‘/:




14 ' N

.

content. Teachers were a§ked:
',‘ o Are there any ideas or methods you've seen or heard
2 ‘ about during the past year for different ways
v, elementary teachers do their work?
After providing descriptions of ideas and methods,

teachers were questioned about the content, source, and

- - ‘
- significance of the idea(s{ mentioned. Because we were

learning effiects resulting from- teacher ~idhovations, we
included ' in the interview a question designed to provide

self;reports of innovative behavior:

Have you tried (idea)?

- -

Thus, we were interested’in the process of learnimg
?

treatment group, exposure . to content, structure  of
- - R .

communication environment, source of idea, and social

context of viewing.

Results

explicate the relationships of the independent variables
(treatment group, exposure, concordance, talking, source of

’ l v s 3 . . 3
- idea, and viewing context) to the criterion ' variables

-

ﬁore of those ideas). * Multiple Classification Analysis

”

(MCA), a technique designed 90 accommodate data unable to

—y

‘

meet the stringent lidear’ assumptions of multiple

0

\regression, was used:for the followiﬁg nalyses. ' -MCA is

N <
]

,unable to observe actual classroom behavior or students' .

about and implementing innovations as a function of"

(number of new iddas Lentioned and implementation of one or.

»

.- » . . s s s
Multivariate analytic techniques must be applied ‘to .

T~ esséntially multiple regression With dummy variables. Tt

e T
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alloys tye. aneL}st tox utilize predictor variabies wiéH .
nominal, ordinai: or interval qeaéhrement by transfo:ming
';\\\\\ each class or cafegory: of eacp predictor into a "dummy
b l ;ariable. MCA enables iﬁe analyst to assess thé bivariate
relatgonshlps between the 1nd1v1dual -independent‘ variables
and the dependent var1e:1e both pJ&or to and followlng the
adjustments 1n this relatlonsth, accounting- for the effects

»

of multiple prediction. oY

13

,:) of the other predictors, as well as the  overall assessment
The first MCA (Table 1) considers the sources of the

ideas mentioned, exposure, to content,: the treatment. group to

which the school belonged, and the - two social structure
variebles, epmmunication and concordance, in explainidg'the

variance in the total’ number of new ideas mentioned by

. ’. . . °
individual geachers. Table. 2 presents the same independent -
. ) . S’
variables but addresses the impleméntatigg}issue, that is,’

their new

did ‘the teachers proceed to try one or mere o
. \

—— e - -

ideas? . : .

' In both analyses it appeafs thaé.agreement about what

 cpnstitutes,.good teaching is pargicularly. imggrfant in

cveating an atﬁpsphére yhefe innovation is' likely to occur;

Al

s -that is, t appears that digir§iti of opinion within the
school enhgnces the likeliﬁooeiﬁg? :innovétion, whereas
homogeneiey inhibfts' it, The §;fi%tiog of the gigup means
in both tables indicates that thef;ﬁzéhet. the lécéi of

’
Y

agreement within tRhe individual .school, the less likely.fhe <

——innovatign. Apparently conflict over what good teaching iji

.f'q ' . * e, . -
. ) e . ' :_; -’(,. ).%

8 —o
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Sﬁb urce-

Unadj.
Means
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Table 1

MCA oerumbet of Ideds withOSource<of Ideas with Source ) qug( Concordance, and TalK{;g

C o ncor d ance

"a, Unadi. Adj.

Talkin g

Unadj Adj.’
,Means Means

Adf.
Means

2

Treatment

-

Means

Unadj. Adj.
Means

-

¢

Exposure

‘ . Unadj. Adj.

Means

Means

TV/Film
Print
Meetings
People

2.14
2,04
1.9
. 1.83

‘Means Means
Low -

2,07 2.17
1.97  Med 2.06 2.08 1.1 "By

1.96 High 1.70 ."1.58 .  High 2.15 2.04
1.88° S C

+2.08 Low 2.03 416

Med

fﬁea mentiongd
1deas-mentioned

2.08 .
2.08

One-wail
Interactive

Control
T

Rank order of betas:

1.88
. 2.09
1.7¥ 1.86

View
Noview

2.15
1.67

Concordance .

L
Exposure -

2.15
1.69

£

[

ideas pentioned Talking

Treatment
Source

2
AR

. Table 2
MCA of Ttying One or More-ideas with Source of Ideas with Source of Idea,

Qpncofdancg, and Talkimg

. _._t . a'

C oncor d an.c ‘e f:, T a 1 kin g
Unadj.. Adj. Unadj. Adj.
Means Means Means' Means

Means Means
1,64 1.66  Low 1.6/ 1.55- . Yow 1763, 1.58  Qne-way .- 1,75 83

vgz;\\\\1.64 1.70
1.72, Med 1.73 1.70° , Med 1.3 1.92 _ - Interactive, 1.54 1.%8 Ndview ‘1,85

'1.76
1.80 . High 1.81 1.95 High 1. 60 1.65 Control . 1.92 1.91,
1,73 . - '~ T . -
PR 4 b

s . N -
! o Ay

.
S o urce
2ource

Unadj. Adj.
Means Means

" EEXposure
Unadj. Adj.

,reatment

Unadj. Adj.
'M#&ans Means

v

TV/Film
Print
Meetings

~/
Treatment
Concordance
Talking
“Exposure
Source .

X =1.73

where 1 = gried 2 ideas
N = 233 ’

2= trizd 1 idea

3 = tried no ideas
o . .

Rank order of betas: .29 .

.25
.23
47

.06
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+all about fosters innovation. - < T . .
It is also interesting. to note tﬁnt e»posure;-niays a

dmore . dominant role :;//{earning about innoJ;tidns than in
implementing them. One’ seems to ;gggg from' viewinb ‘the\

<

content, buti acting on that learnlng by try1ng one or more - ~ -
‘of the ideas is more\closely related to the type of school
in ;hICh one is work1ng-w1nteract1ve, one-way’, or‘control--

. than to exposure. Schools a551gned to the two experimental
tfeatments seem 'to -adopt atmg;pheres mnre conducive to
innovative behavior. The teéhnélggical intervention of L

simply providing in-service on cable in- schools seems

\ .//
have resulted in more innovative behavioriwith.'teachEYS“éniff‘f ]
interactive schools be1ng the most likely to try new ideas \

and those in co%trol schools the least, likely to do -\so V

. - .
« (adj. means=1.48 and 1.91), whether or not subjects actuall
[ ]

viewed the programs.
»

"The 'n:fe " presence of the -novel technology seems to
éﬁfﬂc:\ the eﬂtirg organizational"environment, so that
suddenly innovative ’behavior earns a higher premium,
especially in schools whtre a diversity of opinion about
goo& teathing predominates. ; . .

In addxtlon,' low levels of talking among colleagues

N

W1:§3n the school seem more conducive to learning about and

- impleménting innqpations than moderate ‘and high levels
+ .(adj. means=2.16 on number of ideas and 1,58 for - trying

ideas in low talking .environments). This finding is

somewhat counter-intuitive but perhaps comp ementary to the
- .

-
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results for concordance.‘ One might well expect low levels

of agreement (which enhance innovation) on what constltutes‘
good\teaéhlng to accompany-low levels of talklng {which also
" enhance innovation). Diversity of opinion does not
necessarily .result in .free and open dis®ission, Talking .
about newE}deas may involve taking risks and meeting with .
resistance from one'e cofleagues. Therefore, the Qecision )
to be innovative.ang try new ideas is largely an independent
and individual one. C
., In terms of instrection," the Multiple Classification
Analyeis of the number of ‘new'teachiné'igeas;mentioned,
_‘ep:ésentéﬁpositive—leafn§ngéeﬁéects~resu&tingTAfrom—~exposure—7“" B
(adj. mean=2.15 ideas forlviewers and 1.69 for non-viewers).
There is also evidence in Table 1 of a positive.effect for ,;/’ .

-

interactive cable as an instructional system with teachers

a

. in interactive schools mentioning more ideas

,(S&j. mean=2.09) than those in one-way (adj. mean=1.88) or

' -

. teachers*in control schools (adj. mean=1.86). -

. Given the apparent effectiveness of cable television in C g

contributing ‘'to the diffusion and implemehtation of
R )

0

innovation from the 'previous’ analyses, considération of

z

various social éng experimedtel'viewing contexts may provide
greater insight' into how the technology achieves its
positive results. Thus the final enalyses to be. presented
here (Tables 3 and 4) attempt to disentangle the effects of _
exXposure to the- progrqms by aceountlng for dafferences in

the social and experimental context of the fespondent's'
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Table 3

" MCA of Viewers,gumber of Ideas with Source of Idea, Concordance, Talking and Social Context of Viewing

¢

Source “Concordance Talking Social Context of Viewing
. - S .
: d4. Adj. Unadj. Adj. * Unadj. Adj. Unadj. Adj.

Means * Means Means Means Means Means Means Means
° TV/Film 2.2 2.29 Low® 2,46 2.60° Low 2.2 ° 2.46 l-way sgflo  1.94 1.89
. Print 2.30 2.17 . Med 2.39 2.47 Med 2.05 2.01" 1-way group 2,22 1.98
Meetings 2,10 2.11 High 1.86 1.66 High 2.38 2.30 .NZ—ng stlo 2.00 2.34
‘People 2.23 2.31 . 2-way gro 2.43 2.48

i_ = 2,22 where 1 = 1 idea mentioned . _Rank order of betas: Concordance .38

- - N = 107 2 = 2 ideas mentioned _ Context .23

' 3.= 3 or more ideas mentioned Talking .16 -
) ’ Source .07 .
. . ) - ‘ N [
N ‘ ‘ /~_/ Py
, . 1

Table 4 .
. (. ,
MCA of Viewers' Trying One or More Ideas with Source of Idea, Concordance, Talking and Social Context of Viewing

SouTrce

.Talking . Social Context of Vieﬁing

Concordance /{

Unadj. Adj. Unadj. Adj. Unadj. Adj. Unadj. Adj.
. Means Means Means ° Means Means Means Means Means’
V/Pilm  1.67 ©.1.65 Low 1.42 1,28 Low  1.40 1,31 l-vay solo  1.88 1.86
Print , ., 1.49 ,1.56 Med 1.64 1,53 Med 1.77  1.75 l-way group - 1.71 1.85 |
* Meetings _~1.80 1.79 High 1.68 . 1.90 High 1.54 . 1.60 : 2-way solo 1.56 1.39
_People 1.57 1.50 ‘ o 2-way group 1,43 1.40
' "X = 1,60  where 1 = tried 2 ideas \ Rank order of betas: Concordance .37
N = 107 ‘2 = tried 1 idea  ~ s T Context .35
“" T T "3 = triled no ideas Talking . ¥4 ;

Source * .16

- N e
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interactive and solo versus group vié’ing is of interest
heré becaﬁse of the consistent positive effects demonstrated -
in’ ‘both laboratory and field studies with adults co-viewing
w1th ch11dren. The 1nteract1on--1abe11ng, re1nforc1ng, and
N . 1nstruct1ng--that occurs during viewing is a powerful
predictor of children's learning. Does such a pattern hold

true for adults co-viewing with adults?, And if so, is it‘

enhanced by the ability to interact with the medium wh&ch

~ *can provide technological feedback in  addition to
-~ . interoersonal interaction’ No doubt d1scuss1ons aod
1nteract1ons that occurred during in-service viewing took on

a d1fferent tone and purpose than a typical teacher-child

4 interaction pattern. However, the resulg may “be similar~=-
discuecipg and focusing on certain aspects or segments of

o . the content‘élong with at least one colleague and obtainipg

addltlonal___ﬁcedback_"jrom__the--medlum ,1tse1f may yield

profoquly d1fferent results from a solo v1ew1ng context in

b

Y

2 one-way. schoolk
. Again the independeot'variables inbthe following MCA's
. refer to source of idea,.concordance, talking, and final{y
- ‘social context of viewing (solo’one:;ay, grouﬁ one-way, solo
integactive, group interactive) added.* The dependent
variables-remain the same:’ nu?ber of ideas and trying one

or'more of those ideas. . . \

, LT T T Py ~ -

The rank, orders of betas for the two analyses are

't

Q ‘ - R . ] 28 . - ’ . : . ~
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identicai. Concordance, or level of agreement 'about good
teaching,_‘is the most'powerful predictor for both number of
ideas and l{kelihood of implementing them.a. As in the
earlier analyses, the relatlonghlp between concordance and
the dependenqvvatiables is negative in both cases; that is,
the greater ' the level of agreement within a school,.the
fewer the ideas and‘the less'likely the implementation of
one or more of them. TNot. surprisingly, innovative behavior
tends to flourish in an environment of diversity, rwhere
teaching norms are looselyeand 1nd1v1dually defined.”

Context of viewing ranks second to concordance in both
ana%yses.? ;ntetactive group viewinéﬁ éonsistently yields
greater innovation--more ideas and greater l1kel1hood of
implementing more 1deas (adj. mean=2.48 for number of ideas;
1.40 for try1pg:1deas), wherdeas ‘one-way solo viewing is

equally consistent, yielding the least innovative group

4. :
means (adj. mgaqsliQ for number of ideas; 1.9 for trying

ideas). Means mfo; the other two mod;s of viewing, whichl'
offer some interaction, either interpersonal or
technologfhal; . fall  between the extremes of conjoint
.interpefsonal "and technological interactiog in group
intqractiv; Qféwing and no integaction whatsoever in.solo
one-way viewing. It appears that the richer the ' feedback
relat1ng to,;thé coﬁtent the more dramatic the effectswgn
both d1ffus16n and 1mplementat?&t of 1nnovatron.

n all‘o&Jthe analyses the leéast' powerful predicto}

. b
. proved \ to- pe the source of one's ideas. We included this

g E]
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N

variable to explore tﬁe‘ possibility that the gtereotyped
nature of the source could proéuce'differential results~on
learning and implementing innovations. In general, the
differences ' among the group means for various sources are
too small to shed much light,gn this issue.

Implications ’(

T “‘*”“"f“‘Thejfindiﬂgs outlined above 1lend further Support to

. \ .
literature cited earlier calling for close inhspection of the
. R -

role of co-viewing interaction relating to media content in

explaining viewing effects. Few studies have attempteé to
address the issue betause of its complexity. H;wever, the
positive impact on learning about ‘and x:;implementing
innovations, ° resulting from viewing contexts offéring
. interpersonal and technological in;eraction in response to
in-service training program#, is quite consi;tept with

literature on children and co-viewing effects. Intuitively

thinks about and discusses a topic, that is, tﬂe more it is

integratgd into one'f'ﬂcxperiencgs, the fore s/he comes to

e know about it and act acbordinély. So it is with television
content as the above analysés indicate.

Furthermore, most television'stﬁdies fail _to bpnsider

the. structural characteristics '

S of\existing organizations,
‘ such as the family, in conducting ;esearch on media
. consumption. The results for both coﬁcdrdanqe and talking
- " suggest that the importance of such features inherent ‘in the

communication environment should ‘not be overlooked . in

b

R

it makes a .fair amount of sense to argue that the more one - °
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.studying me@ié behavibr.v The results ¢f the present study
testif} to the-.statement by Comstock et al. (1978) cited

earlier, regarding the large gap between oes on in. the

'feaJ world and what research attempts £o investigate: . This

field study of elementary school teachers suggests that

I <
television research has overlooked potentially critical

such as .feedba9kW“and;~interaction7~“as~*weif‘as

structural characteristics of 'the environment, in the gquest

e ———

for direct and predictable effects.
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