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~ Introduction.

Althuugh much has been written explaining the study of urganizati nal comn\.uni!.'r

- N .
~, . . i

-

. . Y . . o
n, few essays descrlbe,organlzaﬁ§g§a1 communication courses, currlculéas,
e " p ’ ‘

“cati

.or programs of study in higher'educatio:?§§&_ucators may be just now incorporating

o @

the nomenclature, concepts, and theories of the a of study into their own ,

T e

S ’ ) - . ‘"V._’ - o
$tudy of the discipline of' speech communication,.bu%%%hey are still faced with
R 3}' . ’ - - > ' N
tﬁe ask of assess1ng the 1mpact of organlzatlonal communlca%;;;‘on the teaching

. £

- !

-

of.séeech communication. Hay, % -

. @
;,‘ . » M ®

\
<
M B

& N . , ) .
Should the teaching in basic, courses be revised? Should a new dh%:;;;be
B ~ . A R,

o ew " , Y . .
added or an dld course be restructured? "Are there special features of thr1s

a,l.‘ - .

area ﬂo be considered? What are the costs of an organizational communication

\
Ae,‘w‘. . . -

program°' While this essay, does’ not pretend to provide the answers to these

. -t s

_guestiéns! this, essay is aimed at providing criteria for answering such questions.

5, ] —_ s . - B )
. L

2 . what.fs It, and Why Teach It~

o ' ‘P., -~ . B
v +
. LA .. - -

. There are, two brodd views ébout what to teach in’ an orgamizational commupi—

hooe ,“’9
V.

)

catlun cIass. One approach teaches students how 'to apply communlcatlon prlnc1ples
: N e ]
and/orvsillfséln an 6rganizationa1‘context.‘ Instead of interpersonal communication,
thelunit is'calléd superior/subo:ginate relationship; rather than present
mate;;alswab;ut*dlscuss10ns,,the teacher explores committees, conferences, and
small: greup dtéls10n maklng~ students do not prepare speeches, they organize
5 o

presentatxon;‘” Students still learn about empathy, aqendas, ev1dence etc..,

=t

. N
r‘ : . PR . . .

z
e
'
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M - ~ - : - ] : -
A second approach 1s more concerned about the tommunication activities of

* M “
L4 A

an entire system { a work groupS-pr department a company, etc.) and less con- X

R ST L L

. P ‘.

%terned.about the communication skills of an individual member of the system.
< . - . 4 .
Do people get the l;formatipn they pesd? What is the commpnicatiar climate?
’ How effective are vertical and horizontal communication‘channels? What is C
‘e .7 ’
tﬁe iafluence of’the grapev1ne’ What is the 1m?act of’ internal and external

. . .

publlc relat10ns-programs° Is the present communication netwoyk'appropriate for

~

the current Brganiz'tiqnal structure? Lessons addressing-such questions are
\ . ‘ b . . -

‘aimed at helping the student manage th
’ ] ”
. These two approaches can compli

‘

) .. ) )
other. Certainly, if all the superiors and subo
8 ,

better with each other, the orﬁanizatfonal cliﬁate would improvet However, . < .

. P i
)

the most skilled group decision makers may dlscover that thelr organlzatlon would
]

not be helped in fact would be harmed, if many commjttees were part of ghelr

'
-
‘. . ’

communi cation activities. o T Ve 5N

. .
.

‘v A recent Newsweek "My Turn” editorial points to the need for both kinds

’ e . LY

. of training. The author complained about the amount of paber wBrk,ﬂthe number of

v
- ~

"useless™ committees, and the proliferation of “liaison" personnel in the Wh1UW

Ny
+ ] -

- House, staff. The President was dnacces51ble, and the turnaround tlme for

-
N 1

s v

upward communication was too long,to facilitate ‘decision nlking anﬁ‘implementa;

v .~ ’

tion. The author suggested cutting the.White House;staff in half.  The-condi- ~ '

. R . oY
. 'Y - \,) s . « L
x%xgrs contributé®to his decision to resign from his_post as an assistant to
. 1. T po T ’
the President for communications! ~ oo . \ ",

- .

< - L T, . '
This ome page editorial was too short'to describe the producers’ of the White
el - ' . . ' A \ ' . ° o
° ‘ » *. .
House-problem. Increasing the informationfprocessing'demands of individuals ih
! . v
a system should be accompanled by skllls tralnlng (the flrSt approach) to, 1ncrease -,

3 ' £ s

‘ the information' proces51ng capaclty ‘of thosé 1nd1v1duals certalnly uc&-training )

.
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~usually offerecd’ to freshman and sophmores; 2) an introdugtion‘to Organizatioﬁah v’

1

RIC

R A FuiText Provided by ERIC
.

‘ : /.. ..
should be available to members as they enter such a system. On the qther hand,

- . . v

' ] . - R x * ¢ S\

.
\ ‘
~ . . g .

the flow of infogmation may gikpoorly bfﬁnned, and managers may need to reconsider

the overal?/design of the system (the second approach). A combination of both
~ .

approaches 'to teaching is probably needed. “r N
)

Educators recognize the probLems of the Pre51dent1al a551stant The

bu51ness‘bf education is information processing. \ Most whité collar business is
)

involved, almost exclusively, with a constant stream of ‘memos, meetings, inter- -

views telephone calls, etc. * Porat .annd Rubin' report that over’ half of the current
¢

Uni ted Statec Gross National 'Product is der#ve? from the productlon, processing

.
.

and distribution of information; "information workers <‘earned 53% of all the .

-

labor income in- 1967.» The United States 1s "on the edge of becoming an informa-
‘— I!2 N
tion economy. b
y s . . J j : .. ' \
Why teach orgaffization communication? We serve students in any major by

+
lod . N ~ L . L2
.

L)
trainihg them in increasingly important skills. We serve our own majors by

- 1

training them for hon-teaching jobs. We serve our departments by providing ¢

14
N

more course hours.. We serve ‘the discipline by expanding the demain. We also .
. . (e .
serve society’ and erganizations in general by providing identifiable 'solutions .

. . {
to identifiable problems. It is little wonder that Downs and Larimer reported

that one of the pripciple reasons for teaching such courses is because they are

in'demand.3

v How.to,Design ‘the' Course S X .

[y s

Most -spcech communication currié&ulums only have room for three organizational
3 -

- ° .

communication courses;: 1) Business and Professional Speech Communication (B&P),
® . 5 .

-

.
o

. 4

A} - <

Commuﬁiciﬁion, presented”to sopH&ores and upper.classmeﬁ;‘qpﬂ 3) a Seminat in
. b7 ‘

3 ’
h’

Organizational Lommunication, for uppérclassmen and graduatt students. Some .




- .

i
. " - . . . - H
programs, of course, offer several seminars (e.qg. Seminar in Organd zational Com- '-
‘ " ~ . * . '
. .

’ ~ .‘ - -" - J -
munication Fesearch Methods, Organizational Communrcatlon Training, etc.), but

- such programs are the exception and usually require the student to have completed

' > > - » L Y
the other courses before attempting thé s€minars. ‘The.-three more common
- .

* J
courses, B&P, Introduction and Seminar, are prototypes which can provide educators "
. 4 p,.‘\

»

with some criteria ‘for deciding-the kind of course best sui ted to their own

. Curriculum. - ‘\5 . ) ) .

» . N . ‘
The first'consideration must be the students. Who will be taking the course?

-3

If you view your sthgents as prospective employees unable to conduct the employment

4
.

interview, ‘perform as member of a ‘decision-making group, present their ideas

-
'

befote a small audience, etc., the B&P course is what you should consider. Such

skills are a heo’essary prerequisite for performing on the job and in the ‘othér

.
!

two types of classes. éSuch courses are the 51ne qua-non of pr?fe551ona1 proirams
) 9’ ~

across the wniversity. If- your department_dggs not offer such a course, it
will be part of another department's curriculum. Rather thana Business School
requiring studénts to take your B&P course, the Bu51ness School (or School of

Public Admlﬁlstratlon, Educatlonal Admlnlstratlon Health Admlnlstration,.etc )

L N\ .
w111 offer thelr own course in "Bu51ness Cbmmunlcathg." - .

‘ Your audlence ahalysls’may lead you to’ be11eve prospectlveqstudents w111

.hanagers or supervxzors. Are the studeqts almlnq at p051t10ns which would

e

allow/requ;re them to make dec1Slons whoSe primary cons;deratlon is the communi- .

o [

TS

cation of the wnit they manhge? .If the answer to this question is no, design .

. .
< LY . N

the B&P course. More ofteu, the answer is yes.p §cu'need the Introductory course.
The Introauctory'co rse is.the most difficult to desigh since the design is con-

¢ \ “
»

tlﬁgent on the availébll;ty of the BEP Qx other skills courses and the prospects for

. o -— » -~

..a subsequent Sémlnar course. o . -

_ \ . " —F——

. .. -~ . ~ PN
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' A Seminar coyrse is for your own majors and minors and for students interested

. . ; .
» in positions whose major responsibility is the management of communication. Such

. s - . o ¢ . . )
" students are interested in”public relations,:personnel, txaining, marketing,

counseling, consulting', research and development and even computer science!

Althox\gh this type of course will StlJ.l teach skills, the traz.m.ng will be in

» -
. ! -
.

research and dec151on—tnak1ng skilis.,” ¢+

»

The, most difficult ‘course to, design is the Introductory courlse. . _ The B&P

\]

& course and the Senmar course are: polaLopp051tes. The B&P course will feature [- %

\5 one part theory tor every three pa\rts .of perform?nce gskills, but the Seminar' will]
most. likeiy ‘contain”‘th’ree Aparts theory to one part skili~ Even under ideal .

circumstances, the Inttroductory course will demand the greatest planning, to

’

choose just the right mix of theory and skill. . : .
4

. . .
— .

— = 'I'he Business, and Professional course is’training in de\fens%ve skilfs. The
i. ; . . &
. .students should be able to get into the organlfzatlon and be ahle to protect

themselves from the communication of the organization. 'me oontent in these

L]

Courses is usually about very &pecific conte.xts* (e.g. emgioyment intervieWws, memos,

) quarterly repor.ts etc ) in which me'mstrudortchrescrwe the approprlate l p

L J . .
behav:.ors. Speech commmication is an observable’ phenomenon, and the students

~ . ar

:should be able to read.xly grasp the pragmatlc ?mplxcatlons of what 1s taught.
(N A
Like the bas:Lc oourse, the B&P coursé is usually: taught\ from a deduqtlve
y A
. pﬁspectlve. Pnncz.ples are explained, but these prescnptlons cannot be ap-

L4 LI - .
¢ e

. pﬁaciated vutmt practice and the opportunlty to d:l.scover appl:.cations. S:Lmu—

A -t

latlons and experiential activities are helpful 1f there 1s some external control,
. ~ .

That is, -the more the ‘students can be restricted by the instruéti'on or the '

directions to the agk¥vity, thé more likely they are to de‘éuoe the appmpriete
«* . -~ . . .

N . 4 : S . . . . - .
-behavior. -~ . - . ... CL . ) : .
M ‘ . . .- a .

. 1 : N
The Seminar courge is a sharp cdontrast to thé B&P course. Sihce students
are, mode knowledgable, discussions, ‘Simulations and experiences may have less
. 4 . . .

B . . R . .
. ’ * . " -
- . . ~ ~ - , - . .
N B . , |
. - . . .
. - - ' .

*y
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external control. Students know enough to induce. The instructor can learn as

much as the student. i

. . s ¢

~

’

N,

Seminar content is more general and abstract than the other two’courses. »
- ‘ . .

v <, . . ' C e
The focus is more macroscopic, taking in the organization as a communlcaglor.

Analysis, syntheéis and creativity are the objectives. Remember, studénts in this

‘o

course will be expected to take the offensive in planning an organization's
communication; they must be given ‘the opportunity to play quarterback.

R . < . .
The difficulty in designing an Introductory course is reflected in the

textbooks avallable for such a course. ' Textbooks are most often the codlflcatlon

of material and techxuqueé that authors hava found useful when teac.hlng thelr

own courses, This insight into the writing of textbooks enables an e'ducator
/9 - -
. . ~N B
to review not only a text but a method of teaching; the educator's task is to

match content and method to audie:oe. 'Ihe choos:.ng of the text is a microscopic .

e '
view at the des:.gn of the course, and the following cursory Yeview is intended to

- reflect the most common decision points in both sélecting the text and designing

-
A S

the course. ! . .
. . .

Organizational Communication: Beh/avi‘bral Perspectives by Koehler, Anatol

&
naie L
and Applebaum has much to recommend it It covers essentlal ntent and provides.

) the prospective manager with several ways° of evaluating organizatiaonal beliavior.
v . . / i )
* There are eight chapters before tl_le authors focns op commi’qétion ,behaviors,

chapters nine and ten could be found in a good Bus:mess and Profess:Lonal text,

L)

chapter eleveL is an excellent presentation of decision making styles and the .
* Y .
last chapter, twelve, is about the spc:Lal psychology of confllct. The t’axt As

o

similar to texts on organizatlonal behav:.pr used in swne profess:Lonal schools.

if stxﬁents were well st:hooled in the study éf ,oonmm:’gcation and if there were

" ample time for loosely structured discussion, this text presents thé kKind of material . '

2
4 . - 3 a

. that sfudents could use to-find 'the organizational applications to the ~daterial’
e ™

L

Y have alz'eady learned. Students_ will lehrn more about theoriés of management/

' . ! 4 . . .
N ‘o
. .. . s, 4 " -
. . N . . ¢
- f ' . ———-
)
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organization and less about theories of communication from this text.
¢ 7. I did not adopt this text for use in my Introductory course at my university.

My stadents stilT need an apprecidtion for the uniqueness of speech communi-

cation, and this étxt would muddy the waters. Fellow faculty (members of the

- - < - N

Curriculum Committee) and administrators would see a duplication of effort

Y -

between my Iptroductory course and courses in brganizational Psychology, Organi-

v ~

zational Sociology, or Qrganizational behavior if I employ this text. My
course and my department ié/still faced with an identity problem across my

wiversity. I reiected the text EgFause it would nét assist in creating the

. . . *

impression than I am teachfhg something different that what is taught elsewhere.—. .

You may not have this problem.

v

Identifying the content as commimication, is not the p;:cjbiem in Communicatiof :

-~ 2’

. .6 )
the Process of Organizing by Bonnie McDaniel Johnson. The fifrst unit is a

' profound and sophisticated explanation of a well developéd model’of organizational

communication; the book ,is' admirable in th;xt the model becomes the design Jfor
- the boock. The two remaining wnits elaborate the model and explain fairly

& .

"precise applications. For students who are well schooled in theory or for students

- 3 . . D

who ,have only been e'xposeq to theories of communication, a course using this text
. ) . ' ]

—

is the opporttﬁuity to apply what has been learned. . -

/ ¥ did not adopt this text éit;her. The principle consideration was the

v » .
.

nature of our undérg';aduate program. A student enrolling in the Introductory
. ’ 7/ . . N
. . N
course in my department will probably have completéd our Business and Professional
. . . \ R - .

I N

(BaP) course, the 'introduction to i;r'aterpersonal fommunication and the small

. group discussion course; these aresall courses with a heavy skills efphasis.

\ . ’, ‘

‘ Although studenmts have been exposed to theories,

w . .
ey are not sophisticated

-
.

-enough to digest the first unit of Johnson's text without_considerable extra
; ‘

effort on.my part. What is mo'm(, major portions of the last two wmits would '
A *

"be-very redundant. The nature of my department's curriculum prohibits adoption?
f . y '

, f\ - ~
R . . . I3 .
! .
.
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. 'Y R ‘
' 'theory to ski;le and skills to \theory are more compatible with my curriculum, and

" communication. The flexibility is welcome.

- .- . . ' . : . - LN
. :

-

"If our lower level courses .had a heaQy theory emphasis or if we considered an .

upper level altermative to our B&Pfservice course, the %ext'might bé& readily

Edopted. ) . o - T, R T
., . Cy " o

Since I do want to spend an equal portion of tine to theory and skills, I ol

. ) . .
a\SO rejected Qrganiz'ations: Mn. Information Systems Perspective by Knight aid

. = * ; - Co~ 7 ’
M¢Danial and Communicating and Organizing by Farace, Monge and Russell. Nar- ° J

rowing the content of either book té'particule; skills would be a’disservice to

the content in beth text§. The time and effort,i could spend in.&esigning ex-

perieﬂtial activities wo .be a céet compounded by the loss of material in
¢ .

both texts. These.texts wafrant open 'and inventive discussion. "I use them in .
: \

unication centered, because the transitions from
1) T

My Seminar.

Because the content is c

because a fair presentation of the material can be accomplished with a moderate

’

armount of effort, the text I chose was Goldhaber's O:Qanizatiohal Communication.

The second edition of the text iq ludes more materials relevant to my undergraduate
atdience. The.text contains a good deal of research material also. This means .

that it can be used, for practioners or for analysts and researchers of organizational

EX - .

This textbook review 1s certalnly not ccmprehensive aﬁd was presented only - -

to aemonstrate what one must cons1der when de31gn1ng an Introductory course.
(3 L4

JMy ‘own observations were about the suitablllty of these texts and the types ~©

of courses they lmply for my unlversity, a large state instltutlon with dxver— .o

-

sifled undergraduate\offerings. All of the Jexts reviewed are.good.texts, -

>

but they must be carefully matche tb‘the educational environment. - . )

" One last consideration is important. Altifough most could teach a B&P

course without an extensive ed cational backgfound, 'everyone cannot teach the

. - ' . ' 3
- R . < . \

o L o ' T,
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Introductory c‘ourse or the Semindr course. Some of the texts I have just rxentloned

A ’

- 14 * é
may be too sophist:.cated for the teacher Who will teach the 'course If the .

~ -

IS

\eacher would be_ confused by the material, the students will be more confused.

-

« Before deciding on a part1cular design for the Introductory course, there-

ﬁore, ask yourself the fo]:low.mg questxons, l) to what extent should the course be

centered around speech éonummi(:ation; 2) how will this course fit into the

¥

departmental and um.vers:Lty curr:.culum' 3) how much effort will it take to

teach the materlal faJ.rly, and 4) how qualifled are faculty “The answers to .

. these questlonsmre wide ranging. 'One educator I khow is using what™T regard

~ AY

as an Introductory text in a B&P coursé, and yet another is des1gn1ng a graduate

Semlnar around a text we )ust reviewed for our B&P course! Your answ‘ers to the

questionsg in this paragra&h‘ will structure what can appear to be a confusing .

Y

* situation. / SR PR : ' *

Special Features and Special Problems of Pro@m
z )

-~ N « . . -

-—
’

L

\
The Business and Professional course could be added to most curriculmns
[ $ <

hd *
‘

o -,

‘without major risk. Taking the, step torx add on ‘an Introductory course, however,

)

lepds to the emergenoe “of several factors -wh:.ch can be opportunlties or problems.
Four of these double edged swords will be éxplained.’ —_— . .

The teadrfﬂg‘;gf(‘an Introductory course will affect the remainder of the

speech conuntm”ica'tion curriculum, - Introductory courses will have "a large dose

of content from a behavioral science perspective. Students .will ask for more of

this <content., If the curriculmn already contains such cou,rs;s(Interpersonal

an Small Group Commum.cation, Persuasion, Comm,mbcation 'Iheory, etc.), the

affect of the new coursg will be nominal mentioning ‘the organizational context -
\
is genérally part of these couraes anyway. If the curnculmn is steeped in a -

5
traditional rhetox:ic and public address content, some oompromise betweep of-

s ] v

N .

—




»> . o~ .
. "

b . - ..
A4
. .

fering new coursés or including behavioral. science units seems warranted. A
: AP 4 - "» . e N - ‘ - -~
curriculum which appears polarized serves no one. - . PN '
. 5 2 t - N % .
- . ? -
Integrating new material throughout a curriculum is not a new problem. In -
l ~ t

most' cases when a department advertises for.a teacher of organizatidnal commum/

.~

.cation, the faculty has oons1dered the affect such courses would have on existing

3

\ %
courses of study. If some self assessment does not preceed the decision to develop

an organizational communication program, the gains in ‘students will more than be —
offgset by faculty splits and student cliques. The dd®®ion to develop:a program

must invo]\ve the faculty because of the effect such a program could have op the

rest of the curriculum. ’ .

A common activity in an Introductory or Seminar course is student field

+
-

research. Students, mdiVidually or in "groups, may choose or ure required to

.
- o v ~ *

gather data about the commmication behavior, of an organization. Assuming that

.

the projects are directed by a qualified ins‘troctor', the activity provides studentss

° .
4 . . . . .

with a unique integratjon:of theory, résearch and practice. From the project

datalabout their own communication.activities, client organizations can mave

to improve their commmication (nearly 508 of the -studies conducted as part.

~ A}

of my own gra\duate Seininar has produced such changes) " Such projects oftén

lead to greater visibility for the department on the campus. .The publio re-

-

-

latiOns benefits are enormous. * .’ . -

-

These are several problems associated with administering such projects. .

The teacher of a course which includes such a project must)be an eaqaéri:enoed ’ ‘

v . -

s . .
research and familiar with a variety of research‘teehnique,s. Although the

.’

Introductory course is not a research methods course, the .ins'ti‘uct_or must be

prepared to teach enough methods to explain to the students the procedures they S

will use.. If thé projects are assigned to. individuals and not groups, several L
., £ ~ : s “

interviews between §tuderits and teachers are often.necessary.  If you do,not, have

> . ‘o % ] . .
the time, energ‘y‘ or knowledge to prepare these extra lessons, you should not

" . , . -




require such an assignmént. A poorly done project is worse than no project at
N . b ' .
S ’

alM.
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if you are seriously oon51der1ng development of an entire course of study,

you will’ mevitably consider intern..prograns Inbernships are to preprofessi'onal
programs what student teaching is “to! education programs. 'I‘hey are an opportunity

A .

~,
for the student of speech ootumumcation to prau;tioeA in- the "real world", what
has been‘,learned.- Again, the _educationel and public relations benefits are

. - *
.

great, and again, ‘the problems'are time and energy L ‘

»

Konsky prov:Ldes an exoellent introduction to internships in the ACA Bulletin,

, -

and it is not. my purpose to re—explain that work One should be ;orwarned

of the hidden‘ costs of such a progeam, and I can provide some first’hand know- .

\own two year old program. ~

, ledge‘of them from our
The benefits to an 1ntern program will only emerge if guality students are
\

the Qnes being p,lacei}enin organizations for assigninents. equlvalent to theq to

»“ ¢

>

six hours of. academc workr Some quality students may be rejected for assignment.
e .

because they do not possess the particular skills needed for the jéb which are

aVa.ilable. This means that ‘not everyohe who applies for' interhship should__be or

. - [
. 0'

Mill be approved or placed. Whatever screening prooess. a department adopts must
Q . .

_be specific eRough to prevent the -impression of,a clique of most-favored students.
. £
* Specifying the procedures insures faimess in application, approval and placement.
4 . < o e R
- As Konsky points out, each student need$ a faculty supervisor who will

. meet with the student -many times, often weekly,'througout_ the sen;ester. Students

‘\'need these meetings to clarify misynderstandifigs, to reinforce the appropriate’

aspects of speech commication oontent,,to Obtaln advicé on oompleting the /

]

projedt and wrinng a final report, to vent frustrations, and to “insulate them- .

Jselves from any negative aspects of the climate existing in the client organiza-
I .
tion. The tacnlty«supemsor needs these meetings to insure quality performanoe. '

,Por the faculty pnmber, the energy is. similar to amount' used direcgg.ng a 3

. »

rigorous indepehdent study project.

| [c
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o Someone must codrdinate the program. .Thig~involves contacting prospective v
: . ‘ NS N ’ - - PR -
client organizations, assitjni’ng students to faculty supervisors, preparing and
1 - . v -~ &
storing the paperwork necessary to insure:standards, conducting workshops,

T Y .

acting as the arbiter in difficult situations, and evalt_zating the efforts of .

2,

L]

faculty and_clients to guarantee‘gntinued success. The larger the intern

’

prodgram, the more time needed to accomplish these tasks. - .

.

Unless some release time from other teaching and/or academic responsiBilitjes
. : P . ‘

can ‘be obtained, an intern program iwll collapse\under the weight of its own
14 . ~ -, \

sncoess. When a department considers an internship program is must have some

- o’

idea about how these release hours can be made ava,ilable. Without this plan-
ning, fapulty supervisors and intern coordinators will reduce their -own performance

= L - r'y " /
standards to accommodate an already heavy load. Studentstlgo can shoose intern . '

. - “

.work from either their malor or. minor will not choovse suf:h work from ‘your de-

. . ry —

partment. 'l‘eac_:hers who explain the methods of reducing overlbad, the teacher/s
<« involved in a in'térn” prodgram, ought to plan for a smethod of reducing their own

Ky

load. ‘ ' ' . ‘

.

To be successful ‘any‘academic innovation requires the support of the

. 4 a N .

entire faculty, including those educatérs_ not directly'involvec'l in the planning -
' : B .
or implementation of the inn ion. Such support is not possible if faculty, e
c ‘ . ‘ T ) - s

-~ . ¢
are not- informed. Keeping everyone informed means more than an %assiqrral

memo and often requires a major effort at faculty devel’opment. .

Unless some re]:ease time front other tead}_ng and/or acadenic responsibilities .

* can be obtained, an intern program will collapse under the weight of its own
X . succEss. When a depart{;ent considers an internship program it must have some

g
idea about how these release hours can be made available. ,Without this planning,

ot faculty superv:.eors and intern coordinators will,reduce tbe.i_r own performance

- . ¢ +

standards to acoomodate an already heavy oad. Students who can choose intern
. \es ' \-
- \ / )
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) work f:rom either their major or minor will not choose such work from your

1

- * 4
department.- Teachers who explain the methods of reducing overload, the teachers

¢

invglved, in’a intern program,’ ought to plan for a method of reduding thejr own
axkor “ [ ' O

load. : \

.

-
1

. ( '
To be sucoessful"any academic innovation 'requires the support of the

”

0
enitre faculty, 1nc1uding those educators not diréctly 1nvolved, in the'planning

‘on 1mp1ementation of the innovation. Such support is not possxble if faculty

1 s
NI .

a.re; not informed. KReeping everyone informed means more than an otcassional
°«:' ’. - . l
meo and often requires a major effort at faculty idevelopment. What is prgani--

zqtional commmnication? Why are the speech communication students interested
v ¢

in-any company? "Wpat is a communication :Lntern? How does your new program
{ ’ .

work? Is this a new major? What does ony of this have to do with speech
. . - )
. < 4 . . .
.commmication? JYour department will appear to be fragmented unless all the .

’

> fatulty can answer these q,uestions, and "keeping current" requires both

I
individual and collective effort. . ‘ , .

. .

How does the individual -learn aboutteaching ofganizatipnal communication?

)

.
.

A first step’is, to conduct your own review of fexts about this content., The’

te)&s mentioned in this tsspy are an excellent startmg point.
ari

Our- profession.al associat'éins‘ nor:mally contain interest groups or divisions
which preésent workshops for édﬁca.tors and t'rai'ngr‘s.. Special attention should

be given to the activities of the Appliéd.Coum&ticétion Section ‘of the Speech

.

Communication Association and the Organizational Communication Div181on (Divi-

¢ ¢

sion 1V) of the InternationaLComur(ication Aasociation.' Both groups annually

P

~ .

plan workshops for educat.ors with/diffenng levels of experienee. h K

A
¢

’ Organizational Gonm\mication Abstracts, under the auspioeg.of ICA and the

IS

, 4 R
_ American Business Oomn?mic’ption Asgociation, is a-review of materjals produced

. . — * , - .. : ‘- . )
over the preceqding ‘year. The four completed volumes, available from ICA, L
Lo L v . s oL e

¢

v
v

\
-, - .- . R it 2t . -1
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review materials fr?m 1974 through 1977, Much of the organizational com-
munication literature published before 1974 is reviewed by Carter in cne volume,

>,

but the Pbstra'ctsqr:‘eview only éne year's material per wolume, conduct a more
extensive literature search and review, and organize the material under a useful, *
. N o / . [
. taxonomy. " ) - . !

.

*skill Improvement and Training in Organizational Communication," is a

“

plassification, employed in the Abstracts, which should 1nterest educators.
\ -
Books, dissertations, articles, papers, and reports are reviewed; topics
_/‘-‘—\

-~ j—

»

include training evaluation, methods, media, needs, and resouroes. <A searc.h\
:

th/rough thése Abstracts and consequent retrieval of some prima.ry sou:;ces is a,
. . s L3
convenient way of not only learning about organizational communication, but |

a¥so learning about "the latest developments in education. ' %
r o
Departmental efforts at faculty developmenjt should include several initial .
B . - ’ - o
workshops to help faculty orient to th/é new content. These initial meetingisi ’_ v
should include a detailed(description of any special ,program‘features (e/g.~ :
internsl\ps procedures) After the mitial effort there is still a need toal

update, and this need can usual-ly be satisfiedthrough a)nnual workshops similar

-’
1]
[]

to those oonducted for updating developments in a basit coufse.
8

\ To what extent can you or do-you want to »alter the non—organizational . 'w.,
ooumunication curriculum? Do you have faculty qualified or prcpared to supervise
-student’ 'fi/eld research projects? How can you obtain the release»time needed
to enoourage an inte'rn'prpgram?‘ How can the department assist in faculty develop—
ment? i‘hes‘e‘que‘stionsb rieed answers"‘before you de‘cide'tb develop a full ’progra.m.""

. < '
S A Final‘Note
o "- . W T . .

: Any inndvation in a discipline creates a good deal of anxiety -as educators *

" sand scholars,strugglo ‘to adapt to change. Adaptati,on require\s a reassessment of




. .

identity of /the discipline. ’I’he Anxiety e&gendered from such conflict shoul'a"'
l' - " A \

a surprise and as 'a discipline enters periods of rev:.talization, the

’-'J

v ~ \ *
ducing this -an*xiety is a simple taskvand may be accompli'shed in several -

ways. .

. -

Select any management text which deals with organizational behavior.
)
In most cases any chapters dealing with communication will be very familiar.
f
Topics will include the 1E;e of language (levels of abstraction) , the Johari

window, and speech preparation. Most units on dec1$1on making will probably ' e

’hegin with the effective thinking process. Qxances are cood for finding

a full chapter devoted to listening. Schools of management are now discovering

eithe.r contents or methods which have been part af our discipline for osome‘time.

‘Y« A different revelation is proveded when organizational behayior texts in’
N~ - .
other 80(%111 sciences (péychology, s0ciology, etc ) are explained When any

portions of these books approaches the pragmatic aspects of what is, offer*ed

about commication, either units sim.Llar -to the management texts ‘will be pre-

‘ é
sented or euphemism such as "behavior . and "interaction will be "used’ to: mean
2
spcech, Although these texts may present very sophisticated explanat"fons of

several éspects o£ himan behav:.or, the explanations of speech communication will

seem simple . often trite, to an educator of Speech communication. . . L

.

Although other disciplines may contain "schools of thought" perspectives,
, ’ t. .

"that employ some admirable and for reading theories or methods of analyzin’g' -

. 4

communication and although there are communication scholars in other disciplines,

. “

- . L)
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' those who know the most abouj speech cdﬁménication are in speech comhunication/

»
. M

LI

' Dlscoverles of {}s sort occur during ‘the flgst teaching experiences.

?

Yound teache;s are amazed that they know as much as they know; the challenge of
teaching the material was the catalystnior ;hé revelation. A similar discovery

+

@

~

awaits the educator who is contemplating the tegching of ‘organizational communi-
- -

cation. . ' . ,
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what is more, those who know the most about tea ing it are also in thls disc1pllne.'
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