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- The text for this article is taken from the Guiness Book of Redords.
It 15 said that there was a boy (prdﬁhbiy from Edinburgh) who diﬁnit like
+ ., the bEOk.abqut Austzalia that his mother had brought up for bedtime reading.
. 3 - . .
. . "Murtny”, he complained, "Why did you bring that book
- which I didn't want to be read to out of from about ) J
) Down Under up for?"

This lad was, clearly a reluctant reader. Of course, there are

reluctant readers in Australxa too. The first immigrants to South Australia

‘ arrzved from England in 1836 on board the Buffalo. Two years latgg a \
1st

school oPened on Nerth Terrace, Adelaide. 1In his first report on

e July 1838 the head -teacher, aptly—named Mr. Sheph®rdson, newly recruxted

_—— - = - -

from England, wrote of his 57 charges. . - .

+ A " Ten children spell ahd read words of two letters.
! J > Nine children spell and read words of three letters.
- . . Nine children spell and read words of four letters.
Six children spell and read words of five letters. .
N  Ten children spell and read words of two Syllables.
e Seven children spell and rtad words of three syllables.
' . "Eleven children spell and read almost every word.
d (Quoted in Giles 1975 p. 7) °

L4 -
-

» . . \
- Towards a multiculturgl) socaety >

. ‘ sanf® 336 there have been contxndxng waves of 1mmngratlon and it

) 1s the changed pattern of these in recent years that poses, at least in
Australxa, one of, the most pressxng issues for reading teaching in the

eightaes. A major report to, the Australian Government (Galbally 1978)

: . opens with the statement: . .ot

A We belxeve Australia is at a crxtxcal stage in the k
. ] --.development of a.cohesrve,'united multicultural nation
‘ o . {Galbally 19?8, p. 3) . ., '

Another educatxonal commentgtor notes: - . s

oo The task of making a success of a multicultural society
: ' in ®ustralia is-a cri\:xcal,one, probably the most critical
-, it faces,.and jt will require action on political, economic
) and culﬂural‘fronts, as well as educational. For the ‘'
) * education system it will provide its most challengxng
. A task in the decaﬂe ahead... .
(Bassett 1980, p. 7BL ! ¢ v, .

' A
‘ Thisg article exdm;nes -gsome of the dimensions of the educational

»
~

task and then fogquses on certain implications fox reading teachers, ,

» e LS
especially. as, these relate tB assessing readipg and language competence

»

and determining the reading difficulty of curriculum materials, both

EKC . ’English and non-EngliSh' " 3

ullText Provided by ERIC —_—— . } » - e —
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' So that ﬂxe educat:.onal task to be faced may be géen" as p‘art of a i
+ .
wider context, "let me highlight a few features of Down Under. / .
Some features of. Down Under . Vv J . o

. L]
-a,!l

. For tlose who may know little of Down Under, I could say that Augtralia
1s the smhne“s‘t,“bldest, drrest and flattest of the'world's six continq’nts.
*Although the smallest continent, it is one of the.largest Countries and ’
most of western Europe wou'ld fit comfgrtably thh:in it. Although tﬁe
cldest continent- (Aborig:mal remains date at 30,000- 40 Qoo years B.C.), K
European settlement dateé$ back ‘less than 200 years. "Much of Australia {

is dry and hot: th% discharge of all the nation S rivers into the 3ea, N
’ '/

‘/

for example, is only one- tenth that. of the Amazon; and, the township of

= Marbkle Bar on t.he edge of the Great Sandy Desext (which lies to the north .

-

f’-

~ of the Gibson ‘Desert and the Great Wﬁsen s Just up £ from the . /
K,

Nullabor Plain) holds a world record for 160 consecutive days of above-

*

century temperatures. Yet to the ‘east: of these great deserts Labouﬂ . .

km or so)” are the Australian Alps which, in w1nt;er, Contain snowfie

- v
-

larger than all of Switzerland. Most of the rest oﬁ the country 1s

relatively flat, so much sg ‘that another ‘strange world record is for the

Yorigest section of straight track - almost 500 km across the Nullabor

. -
L) o

(appropriatgly named for there are’ nd tiees): . R

The features I wish to h:ug‘hlight, however, are demographic rather . .

* “>

than geograghio. Although one of the world's most sparsedy popula.-ted .

a

countries, Australja is one of the most urb!nised (86 per”cent ‘being "
classified as.urban), two—thirds of the count;'y s population live in ‘the
capital cities; nearly one 1n every two Australians live 1n either Sydney
or Melbourne. Other demographic featyres, that have"a bearing on what .
1s to follow, are that one-fifth of Anstral:.g 5 population was born over-
seas and a further fifth was born to foreign-bom parents. (Australian .

) Students and their Schools 197,9} « In the seventies the pattern of migration

-~ ¥

changed markédly with migran/ts from Europe falling from 70 to 40 per cent -
while at the same time there was an increase in migr[tion from the M:.dd-le .
East, Asia and South America (dalbally 1978) . The !result today is.,that
1{ eighty per cent Of the nation S schools uxere ar/e some ‘children for
whom English is .not the native language; in some s¢hools there are nearer
eighty per cent of children of migrarit background. A further feature !noti s
widely. known is thé.t Melboumne fdow ranks as the third largest Greek city =, ,
in the world (be lnd Athens and New York) and Sydney in the wokld’s .fourth |

largast Greek £ity. . . . : -

- = . R - -
- * -
“ . ‘ . [ ' ¢ .
- . N - » )' .
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The educational challenges/'

»

' *  The educatlonaI challenge arlslng from the .changing demo?raphlc .
pattern begzns to emerge from consideration- of the fipdzngs of some recent

studies on student performance, teachers' background and curriculum

‘\materials.evaluation. ., . .
: L

.
i I3
.

students' lingyistic competence
-

N »

.o ' 1
The Australfan Council for Educational Research published 1ts first

report on literacy and numeracy il Australian schools in 1976 (Kegves .
f and_Bourke 1976). One of the bréakdowns reported-was according, fo fhe .

language spoken in the home. At both the 10 and 14 year-old levels, s

- students comxng from homes where only English was sg?ken or where a .

ﬂorthern European language and English was spoken performed better on the.
reading test items than d1d'students from homes where:other languages

were spoken. There was 3 clear trend for students from homes wgere no .

— L

English at all was spoken to do iess well than students‘from‘homes wheye™
a Southern European language-and English or another language and Ehgl;sh

was spoken. - . . .o . E . .

The' 1tems of lznguzstzc competence found most difficult at the
N . % [l

10 year—old level (w1th percentages respondzng) ?ere- 4 corréct oL
. . . L . ‘No All 10
- ’ . ' . English Year-olds
% "the rich - ’ .
.. In America a rich often buy very large-cars 69 . . 88, - 4
- rich [f
* s - '* ;S / .
*T The news were good today . T 72 92
. : are - Co.
, - ] - \ .
' - ' ’

At the 14 year-old level. }he second item above was ‘still causipg
considerable difficulty for those where no English was spoken in the
“ . 'hoﬁ% (66 per cent correct) compared‘with 98 per cent correct for thé total

cohort. The authors of thé report conclude: .
) This evidence sqggests that the drffzcultles which students
L from forezgn language backgrounds encounter in reading and >
. indeed in all their school learnxng arise in part from ’ N\
» .+ their lower level &f competence in using the English .
* language. Thosé.students from homes where no English is .
.t spoken ‘would appear to ke at & marked disadvantage at tire . -
10 year-old level gbut also clearly handlcapped at the 14 )
year~old lgvel. o
' (Keeves and Bourke 19761 pp. 99~100) . ‘g . -
&+ o« " \ . L) )
- El b * . * - J -
T ’ : - / ° . to- -
- b Y
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That the problem is not cpnﬁ*ned to school age only is confirmed

L )
~
’

: by a 11teracy survey conducted in Sydney-(Goyen 1976). The maJorlty of
. functlonal illiterates was fFound to be among the older age groups and
; i among , those born in non—Englxsh speaking countr;es. Of non~Bxitish
- _ngrants, for example, 43 3 per cent we/; classlfxed as functzonally
. illiterate compared with 3 7 per cent "of English, speaklng adults and
the former percentage does not 1nclude~those declining to take the test

because of 1nadequate Engllsh R — . —

’ x
. ATt -

’ Ethnic composxtlon pf’teachlng force * . : . ,////

L]
In a national survey'cof teachers 1n Australian schools contlucted by /

. the Ahstralian Cecllege of Education: (Bassett 1984y, 1t ;as reported that
© 89 per cent of Australlan teachers were from homes whére the native
language of both parents was English; only 8 per cent were from‘homes .
where thg native languages of neither parent was Englaish. Most Australlan
teachers (85 per cent) were born in Australla dnd 1 per cent were born

- - " 'y

' in .England. Bassett +{1980) comments :

. ' ' Cons1der1ng the increased cosmopolitan character of
Australian society, and the present gréater stress on the,

* learning of foreign lagguages, the homogeneous langyage ° .
. o background of Australian teachers Suggested by these figures. -
is a(matter -of some significance. \
: {Bassett 1980, p. 8

passett condludes: . - . . :

BRI In gshort, it could be said that there is llttle reflectlon

. among (teachers] of the cultural diversity vhzch new .
* . exists in the general’ population.,
. . , {Bassett 1980, p. 78) ( a
ot In another surhey of user opinion of curriculum materials for teaching
) Engllsh as a second language jESL), conducted acrosg four Australlan States .
" (anderson 1981) teachets wer§ asked whetther they spoke any languages .
other than Engllsh. Among primary ESL teachers, two-thxrds responded in
' A the negat1veh at the secondary. level, the proportion claxmlng to speak '
, another language was predictably higher (60 per cent). ESL teachefs.
however, mlght be expected pe'a selected Broup as far as knowledge of ,
- lapguages is concerned. qld seem reascnable to su;mlse that ambng
J Austra ian £eachers at large’ the great majority,wohld be monollngual. Lo

' Such a conclusion is.dn Izne thh the dath on plage of b1rth reported by

Bassbtt (1980) and. the gegerallyupecllning level of foreign language
- - "

learn1n9 in Australian sthogls (despxte the current greater,stress) . .

Thxs mismatch between the 1anguage (and other) backgrouﬂd of téachers

and that of many students in schools is a matter of concern«

1 . ) « o #z! .
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*The subculture of many Students . Lo

.~ The ethnic composition,in many of the nation's schools haj‘been,

alluded to above., Wilson (1980), in descrlblng what motlvated her, to

i wrxte a series of bilingual readers, says of the large{rnner suburban

e I e - - —— P

. scﬁool in Melbourne where she was che-Prlnclpal

LY

; + Over 70% of the pupils-were of migrant origin and each. -
year over half of the begrnner intake spoke no Bnglrsh .
y . at all. The shall percentage of Australian pupils was .
from the low 'socio-economic section of the community. : v
: The largest single ethnic group,was Greek (40%) with
Italian gnd Jugoslav children .making up she next two
. largest groups... These children, Austgalran and migrant
\\ together, shared a subculture. This was the 2ulture A
of an inner city area with ncoise, traffic, small homes,
L - busy narrow streets, people of many nationalities, shops °
with a great diversity of food,-a wide range of music, ,
literature #nd so on.. What a richness of experience
* these children shared! Yet on school entry the richness
N of this subgulture was not’agtknowledged. ' - :

‘ (wilson 1980, p. 9) °° —_——
. ' o

The picuture Wilson (1980) describes 1s fairly typlcal'oﬁ'all Australian

.cities. In ‘Adelaide, for example, if one were to draw a llne through the .
’chty centre thereby dividing the city into north and south, one would flnd .
that thE?mggEEEz\of students sharing the subculture depicted by erson .-

live on the northern side; most of, their teachers live in the southern .

+

*suburbs, conmutlng{to school daily. Not only is ghere a giant chasm . ‘
. between the languag backgrounds'between a-majorlty of teachers and a )
. large proportion of their students, the daily Iiving experignces of the .
. - two groups differ vastly - and this I see as one of the major issues

facing education, and especially reagxng egucation, in the decadd ahead.

. . . . . P
~ .

\- . ———
Curriculum materials mismatch .. : o . .
. . L . w
Many of the actrvrtres of scthls pgrpetuate these drfferences v L.
. between teachers and students. Nowhere doés this apply more than té ’ .
S reading currxculum materials whef!\often readrng books feature tldy, ) . P

well-mannered mldale-class chxldren from middle- class homes. This mlsmatch

. beautxfully illustrated in the following extract‘from the Tipes-Bducational ' .

: 'éuEElement, suggests that the problem does‘not appl§ to Augtralia alone.

- Y

[y




%% R My name is Wayne. . .
LY My name is Sania. . ‘
\ ~ My mother is.a cleamer in a posh house. ° v .
1 Two kids live thére. . .
3 . They are called Janet and John. )
. They are a right;pair of drips. |, ' .
"..* ' They are always/looking lp at aeroplanes, shouting
A_,,,_.: N "LOOk, munmyu N . ) - \
e . We think they are rdund the twist. . :
: , ;. 'They.have a dog called Scot.
Lo We have a dog called Tiger. g / o .
-~ Tiger ate Scot. ﬂwr”’/ * . /
John said, "Naught -doggy™. © - -. ‘o ’ .
I thumped John. ' . ¢ *

*  Sonia, slugged Janet. . . .
‘e . Their mother did hef nut. ' . ’ ’
My mother fetched her.a right swipe. ] )
Janet said, "Look John, Mummy is in the tree.,

» Look Jo ) *
- ~_- ' Mother 'got the boot. : /
Mother now works 'in the boozer. - . .
She brings f;;e samples from. work. ) .<
. . = ’ . .
Emerging developments . . L ’

ae , -
To return tg the-text for this article, I would Iike to draw from
several works "out of from Down Under" and try to present a flavour of
" some of the directions. readxng research is taklng Following the frame-
o work above, discussed below are certaln developments in the assessment
_of reading comprehension and lxnguxstic competence of ESL angd migrant .
students, curriculum development in the field of4SL, and explorations
* in languages other than English to dssess begtual difficulty, T .
[ . .

New tests for ESL and migrant students— - .

»
»

There has'been considerable research activity in Australia into xhet/
ust of cloze procedure in the ESL context. I thinﬁ it is true to say
that McLeod (cited in Gilliland 1972) first broqght cloze progedure to
the qttentxon of the British research community in an article in the -

British Journal of Psychology in 1962. The Gapadoi tebt (MtLecd and ;

Anderson 1972) was the first standardized test of reading comprehensxon

.
Ld

utillzing ¢cloze preocedure. . .

LY \ x
Another reading comprehension test, developed for second language

4

learners in the Pacifxc region, is the Cloze Reading Comprehensxon Test

¢ (Anderson 1976). This test makes use of a modified foxmy of cloze procedure.
_“That ig, in the test's construction all words in "the test passages were

systematlcally deleted by—ca structing dlfferent versions of the test )

using a fixed deletion system (5,10,15..;6,11,1@,.etc.) and administering

L] Ed »
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these' to random groups  of. highly competent ESL rgaders. From item analysis fm‘\‘

those ditems which were virtually redundant, to thim grOup qf readers' were
identified and these constftuted thé final test items. The basis for the
test then is not that primary 2ge ESL students are compared with a .

-

standardized group of their age peers (as in tradxtzonal test theory) but

l’

rather they are compared agaxnst a hxgh level of reading competence. Thus |,

E 3
the test measures 1n effect how far along the road to readingmcompetencwuﬁwew——mm-——

»

readers have yet to travdl, . ¢

The Cloze Reading Comprehension test is a global méasure of reading
comprehension. Another instrument developed in Australia that purports
to measure the component skills of Englxsh language 1s TEMS, Tests of .
Engllsh for Migrant Students (ACER 1977) TEMS comprxses 84 criterion-
referenced‘sub-tests of lxstenung. speaking, reading and writxng; each
test deslgned to pigpoint just where non-native speakers are at. Kemp R '

(1980), in a detaxled review of the TEMS program, writes:

"

"In the ‘TEMS progypam, the statiistical infoxmation is simple.
. We can judge expected differences in the performances

of children yho have-been exposed to English for relatively

“ short or long terms. We can . judge whether items are

easy or d1ff1cult for native speakers as well as the non-

native. We can look EE.prec:L—se diagnostic 1nformatzor1 .

alongszde a general achievement levél., We can fxnd,out .

from very.specific information phether our suspicions

about ESL children's confusiond in pronouns or preposztlonsfr

active or passive ydice, tenses and so on, are Well-founded

or not. . * »
\, _ (Kemp .1980, pp. 44-45) ; .
ESL curriculum materTals product ion ' } '

- - b
. , . . . .

The Language Teaching Branch of the Commonpealth Department of
Educatiqn, under the child migramt educatio/n pfogram, has been active 1n the production
of curr%pulum materials for second language learners during‘the past ten -

years. These include Learning English in Australia, a course for .

beg1nners aged 8-12 years. An on-going project, the first 20 units of
the 100~-unit course were dxstr}buted to schools in 1974; units 61-80
are expected to be dlstributed in 1981 A second set of materials

-

produced by the Language Teachlng Branch are the Engllsh Development

Magerxals which are deslgned for second-phase learners aged 10 to 16 years.
These materzals, comprising the Transit series of m’Jazlnes wath accompany- .

ing teacher S notes and students‘ follow-up actxvzties, are developed at

two levels -yTransit Green for upper primary and Transit Red fonPSecondary

students. D4strihution commenced in 1978 and this also is am on-going .
project. _ ' <\




_The most récent materials to be launched by-the'Commonwealth
Deoaxtment of Education is Origins_(Language Teaching Branch 1981), a
language/histary kit'deSLgnéd to aid the language development of students

n-English speaking migrant background éxperiencing dlfficulty with

the reading and wtltlng demands of a subJect like history. The -resource .
kit comprises reading cards (arranged in units : Aborigines, Discovery,
Convicts, Expanslon, Gold, Bushranger and Pioneers), charts, tapes,
student activities angd, teacher's manual. Initial reaction to Origins
from teachers has been highly- favourable tending to Support the expressed

' . hope of the developers that: - ’ 3\“"‘\\\\\_:J

Origins should assist the second-phase learner towards a
greater competence in a wide range of language and

LA litera¢y skills, and the same time give an introduction,.
. - T at least, to some important periods in early Australian
. history. Even more significantly, it should serve to

promote\apllaboration between the ESL teacher and the
history teachew, breaklng down curriculum barriers and
creating a greater awareness both of the needs of the
second-phase learner and of the language élements '
inherent in the discipline of history_}Language Teaching,
Branch 1981, p. 10).

— ' i - & v

- .Bilingual readexs . ' ] S

One set of Australian reading books recently published in Greek,
Ytalian, Turkish and English (hitha;'no-téxt'édition for othertiaﬁghage
gropps) is C;tz Kids (wWwilson 19278, 1§79 1980). Such books are designed

"in paft to help children become literdte in their farst language, thus
facilitating the transfer to llteracy in English. But as well they
" a&low';hlldren from non-English homes to share theii books with their
parents. Reaction to these books by teachers and children has been very
favourable. Munro and Charnock (1979), in their dGSCtlptlon of the ‘
K materlals, include a photograph of a child readxng ope of the books and
. has surprlsed reactgon to find the text was in Greek. Another'photogfaph

. shows Greek, Italian and English editions of City Kids being shared by 4

-~ - ¢hildren at a primary sbhool.
Readability measurement in other languages e
N ¥
. ./
. Klare (19633 in his book on’readaﬂllity measurement commented that

"very laittle readabxllty, research and formula development have taken place

1]
in other countries” (p. 98). " Reference was belnb made to the United States

but the comment-~weuld appear stil] pertinent, today for the UKRA publication

L L - ~
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by Gilliland (1972) and Haxxrison's (1980) recent lpook Readability in the

-t

Classroom, make no reference to readablllty measurement of nonﬂsngllsh Vot

-

v .t'\ -
“materiakss— y——— I . ‘

[
¥

.Possibly the measurement of text difficulty in other languages 1s

o nob~an—issue—inmthenUnited~xingdom.* However, for the kinds of reasons
advanced 1n the first Jpart ‘of this artlcle, the challenge of maklng a

success of ‘a multicultural soclety 1n Australia would demand that %
$

developmental wark be undertaken in this ared. - '

“

~ . .

A beginning has been made. The use of cloze procedure with English
as a second language has been extensivedy investigated (Anderson 19?691r
Modified foxrms o£ cloze procedure with blanks of the same length as
deleted words were found feasible. ({(Thais has the advantage of allowing
¢ cloze tests to be m&dg g.hotographlcally, thereby incorporating such féctors
as size of 'type, 111ustrations and page layout into ‘the estimate of B

readability). How to interpret ciuze readability scores is alse reported.’

Exploratory/:gperxments in yalay'and Mandarin E%inese have also

been reported by Anderson (1976), The results suggest that cloze procedure

, 15 an objective and reliable tool for ranking passage difficulty and

discriminating between student reading abality inh.these two languages. ~

Pl
.

The use of cloze procedure as an index of the readability of French
as a second language has begn reported in' two detailed and extensive
reports (Kerr 1968, 1974). In thg first of these reports cloze rankings
of French passages were compared with those of experienced teachers.

L4
Kerr concludes:

It appears from the Xxesults that cloze procedure could .
rank French passages in the same order, desplte variations
in deletion frequencies, despite different_deletloﬁ’systems,
despite almost entirely independent sets of words deleted,

- despite different scoring systems and despite different
., presentation orders. .
{Kerr 1968, p. 70) .

- [JThe second report by Kerr {1974) confirmed the.findings ot riier
‘study while exploring the use of numerical taxon in the assessment of
readability. Not only is this the first su:t use numerical taxononmy,

this investigation represents the most inte

.

yive examination yét of cloze
procedure with Frehch. '

‘ —————

. - A

4.




Finally, brief mention gught to Be made of a ;ittle—kﬁowQ.readabllity
formula published in a book with the same title as the UKRA publiéatiqn-’
> - ]
— by-Gilliland (1972). It's title - Liasbarhét < is Swedish for readability.
LJ *_L ]
Because the book is in Swedish may” agcowrit for the fact that Lix (a shortened
form of 1asbarhetsmdex or réadability mdex) ) . is hardj.y._knomwmhe_book. S

by Bjdrnsson (1968) was publlshed 14 years ago. It deserves to be brought

to the attentxon of teachets and researchers in other countries,

- 4 - -
Like 6%ny 'of the English readeﬁility formulae, Lix has two £a¢toré. i
a word and a sentence factor. The sentence factor is measured in the . _

usual ‘way by computing average sentence length’ in words. The word factay, -

~ ] I v 4
1s apaln the famil:iar word length. However, because* Lix measurds word

-

length without recourse towlxnguistlc‘rules of syllabification, it appeared oy
to us at F11nders—Univeféity—tohbeﬁpotentxaiiy"usefuimacrcee'Ianguagee’ .

Indeed, prellminary experiments, reported @lsewhere (Anderson 198l1).,
suggest that Lix may have useful application with French. German,
and gngllsh texts. Word length 1s defined as thg percentage of word

witﬁ_ﬁore thaw, six letters. The L1x formula, very simply, isn .

"Lix = word length + sentence length ,

Thi§ formula may have ready application in the multicultural clasbroom.

Facing the challenges ' i ,

If the task of making a success of a multicultural society depends

in part on the education system, then it is a joint responsibility of "

schadls, .teachers, students, teacher education institutions and professional

-

associations. Of the very many issues involved relating to curriculum,

to teacher eduycation and development, to school and classroom organxsatxon,

"

the place of- 1anguage teachlng and learning 1s central and’the reading or ! .
language teacher occuples a key role., The degree to which teachers are : .

gﬂulpped By their backgzound and training for the likely 1anguage problems
£

the multicultural classroom is seen as, a major question. -

\ d .
.t ..

+ Other important questzons identified are how to diagnose students in
need of Special help, . whether existxhg curritulum materials* are approﬁriatel
for the needs of ,11 1earners, and AOW adequate are current methods for i
assessxng such aspects as the readablllty of reading materlals, especially-
for non-natjve speakers and for languages other than Engllsh. There are, ,

of course, many other issues besides these but these are-the_opes that have _ . __

been addressed principally above. They are Segn to be important, for "
Australian classrooms, It would bo of interest to know if they werk .

important also for clagsrooms in’ this countky.

.
LR . — A - ———
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