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A threefyear study funded by y

the Office of Education and Employment ‘ .
[ 4 .
of the U.S. Department of Education - . A ‘
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The purpose of this study was

»

Zto develop and field test a proceggito'

life experiencd learning, and

o demonstrate the relevance of this learning

’

¢

further the recognition of adult women's

-

-

to paid employment and to vocational.education.
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any program-or activity receiving ‘Federal financial assistance, or be so

trea;ed on the basis of sex under most education program§ or activities
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Foreword

«Today more women than ever before are enrolled-in postsecondary education,
"

kS . . ‘ ,
ol

Maty of these are adult women who seek vocational training in order to

prepare themselves to enter the job .market or to advance jin their work

. -
: x :
- » ' ® 5 ’
. - .

) -l
Adult women often have special problems in{obtaining appropriate voca-

- £

tionéé education. A study of access to occupational,education for women

in junior and community colleges (Eliason, 1977) found that:
. i

e Women are tracked into program§ leading to "dull, dead- &
- \
end, and poorly pdying" jebs . . *
. N

. Vocational educators‘need help in attracting and keeping

N ’
women in/nontraditional octupational curricula '
. ./ : .
e Vocational education programs rarely lrov‘ide credit for ) .

—  1life experience learning. - ' "
) I\ v v , \f

v

The purpose of thislguide is to help vocational educators learn moxe about

»

adult women's life experiences and about, the skills,, knowledge, and abili-

ties that &omen.develop through these experiences. Tﬁie guide will also

-/
show how vocational educators ¢an assess women's life experience learning

\ )

" to provide better, career co nseling for these women, and to give academic

EN °

credit or improved cou;pe plaCements. This guide will alsc show how
information about the "missing 1inks"\\§tween adult women3s experiential :

learniné'and job or program requirements can be used to restructure courses
or curricula tonattract more adult wémen. . oo
. \ : )

~
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- - . Chapten I ////,
Overview ..

P . ]
1 ) -
4
- N a ‘
The pu{pose of thig.guide is to help vocatiomal educators learn mére '

.

-3

about adult women's 1ifé experiences and about tihe skills; kmowiedge, and————

‘.
- . f

abilities that women learn through these experiences. This guide will also
show how vocational gducators'can use information about women's life experi-

ence leaﬁ?&ng to iggrove career coynseling and t6 make more appropriate »

2

couse or program placements. .

< )
’

What id.Experiential Learning? .
. R

- . R
There are two Kinds of experiential learning: .
f -

v

e Sponsored experiential learning, such as field work and intern-

ships, which take place away from the classroom but 5re.planned
Voo ‘ .

and/or supervised by a faculty mémber, and °
. ‘ s

o Prior or life experience learning, which occurs outside of

*o

schools and without faculty supervisioh.
Most ﬂ%éational educatots recognize the importance of sponsored experiential
. . P R

learning. They know that placing a student in a job teaches new skills and”’
o . b4

N .
adds meaning to what has been taught in the classroom.

- +
Most vgcational educators are,also aware that students who come to them’

. - ) .
with some work experience have already learned some (but by no means all) of

L4

the skills which are taught in the classroom. Many vocat?pnal educati®n 2
' - 2

k'3 -

1 .

programs. make qpurs’ alljustménts for students who have werk experience,

“* L} . .
often allowing the student to skip or "test-out" of an introductory coursg.

: ' - . ' (

. g :

—sess®,
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”

!

{ - ' . .
This kind of adjustment*is one way of providing cred{it for life experience

-
N
i L]

learning.,

o . s

What is Different Aboup'Women's Life Experience Learning? -«

Many women spend a éeriod of time in 'unpaid work, as homemakers and as

. .

leaders of community groups or volunteer organizations. Although mich of '

this unpaid work is very. similar to what is dphé in paid jobs, it is often

-

overlooked by vocational educators and counselors.

What Are the Obstacles to the Recognition of Womeh's Unpaid Work Experience?

L d

» There are six barriers to the acceptance “of women's life experience

(S .

learning: )

‘ o . ~ L4
o Identification--the woman herself, or the vocational educator, may not

fecognize that an activity has been a learning experience in which ﬁqw

skills and—knowledge—were acquired.

P

e Articulation-—-women and vocational educators may not be able to see the
§ . ; h .
relationship between skills acquired shrough éxperiential learning am

. . . N

those taught in a vocational education program.

’ , * ’

e Assessment-—even when vocational educators agree that women's life eri-
g exp

H - -

~

ence learning has resulted in relevant skills, formal recognition of /;%¢7

eps”

these skills may not occur because of "problems in assessiné and cred

. i)

~ tialing life experience learning.. I~

) Khowledge Gaps—-—because prior.experience learning is nqg\gyste

<@ R <
organized, the knowledge acquired may not cover all of ¢t
. s

“ taught in a vocational education program.

e TFinancial--some vocational education institutions do not giwg credit for

.

life experience learning because.they are concerned about thé loss of

)




. .
. \
. - « s
. . -
. , .
N L]

tuition income orjbecause_state financial reimburse%éht policies do not

1]

. provide for ‘Such payme“nts .
)

. . -

' Beliefs--some vocational educators worry that if they acéept life experi-

ense learning, it will result in lower standards or the admission of

2
’

——____n_a_“‘__-<—indiniduals_unahleato_perfrumLagell_iarthe-progranh__Jﬂunadhag_aIEo think

— . -

that adult women will not perform well in vocational education programs.

v
- A

This‘gu%dq provides infor@ation‘and~haterials.that can help you overcome

these barriers. - . ~ \’ ‘

.
) N

What Are the Advantageg?

v e

3

By credentia;;ng 1ife experience learning, vocational educators will be

able to attract more adult women students to,their programs. This is espec-

v

o ially true for programs that prepare students for jobs in areas where few -

4

-

women are now employed. Many employers are eager to hire women for such non-

traditional johs; M

- Eecond, the process gutlined‘in this guide-matching skills to program

. . . Y . .
L_ requirements——can help improve student selection and ¢ounseling. Women can
be guided into programs which will make the best use of “the skills and knowl-

-

edge they have acquireg. . N ro

¢ ¢

Finally, credentialing life ex?erience learning is time and cost effec-

tive. This is particularly important for vocationzl education programs that

' have affi abundance of applicants. By pro&dding credit for prior learning,

. .

more studentsﬁcan be handled with no reduction in program quality and

standards. Students do not spend their own and an instructor's time being

¢ . -

‘taught skills they already have. Students and the institution (or the tax-

-

payer) do not spend money for courses to teach the individual thihgs s/he
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alre.ady' knows and.can do. However, because most institutions charge students .
14 d N . . "

- Jfor assessment of prior éxperi@ﬁée ;ea}ning, any loss of tiition income is
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usually compensated for by these fees. ’
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R - : /Chapter II

Reviewing Women's Life Experience Legrning

- v CE.

-
3

.

A . .

N

The purpose of thig cﬁapter is to help vocational educatdrs understand

7
-

more about the life experience of adult women. It will point out some of

the common experiences thaty are_important for vocational education programs.

N

The major emphasis will be on unpaid work:~sueﬂ as homemaking, volunteer

work, and community service. However, hobbies and recreation, credit and

N ]
noncredit courses, and previous paid work experience is also described.

Homeﬁakin& ' )
< . ’

A study of homemaking tasks was done by Abt and Lewis (1978) to help

’ vocational educators in consumer and homemaklng programs make the content of

‘
’ >

their programs more relevant to the tasks actually performed in the home. .

This analysis listskthe following homemaking tasks: '

»

e Managing money . @ Providing and caring for clothing
and textile products S

f ° Caring for and improving self -

-

e Cleaning and maintaining the home
° Caring for famiiy members '

.

. " @ .Providing tramsportation = .
‘// e Meeting nutritional needs - .
- * o Planning for social events and
e Providing for family ,health entertaining °
v and safety . \ .
e Providing and maintaining’ yard
e Providing for housing and garden »
N e Managing time e Caring for pets

\

~§Most duties contain a variety of tasks and different homemakers do different

\-
[ kinds of tasks.” The Abt and Lewis analysis shows how the job of homemaker

, >




L3

Y

varies for maryied homemakers, csingle parents, homemakers without children,
l

low income hqnemalfrs, rural homemakers, and minority homemakers.

, Were most like homenraking Using profiles of dver l,OOOhochpAtions, the «

.

. . . e L~ ‘ . .
. ‘foilo_wing 20 jobs had the most ‘similar scores (Iisted from greatest to least

/

-

. PR 3 -

similarity): patrolman, home economist, airport, maintenance chi.ef kitchen

helper, fire fightet, troubleshOoter, instr\xment-maker helper elect\rician
s v g v . .
. foremah, gas plant maintenance foreman hydroelectric machinery mec?hanic

~

-

transmission mechanic, repair lineman*lectric meter repairman,. vocational

: ) ¢ .
atraining Xstr,uctor, life gua'rd,,;Eix.‘e captain, switch«gear repairman, and
“\\:;EZEEEz ‘

-

»

- . -
¥ service home economist. . -

—— et v .

Volunte_eg Work - ! . . -
© g, ' ’ CN

A study of vglunteer work (Action, 1974) found that 26% of all women
- . - .

surveyed (and 207 of all men) do some volunteer work. The most frequent d
: . . J - AR

types of volunteer work in this survey were: religious work (usher, ‘choir
. . ' c - .

member, etc.2 » 35%; giving direct service, 34%; group leader, L7%; otganizer

/

-

P

or plannetr, 13%Z; fund raiser, 8%; and elerical, 6%. The awverage weekly time

‘

: - w5 : &
en to volunteer work by the women- im this survey wag eight hours.

. ] ' s
An unpublished survey Q(Ekstrqm & Tockheed, 1575) of .adult women's

.
2

volunteer work found the most frequent activities were: holding an offige
1 , g

ca 1 - v .
in an organization; teaching or tutorin;}‘political actlvities; clerical \

-work; fund faising; writi%)for publication;'public speakingf and leading
. ! o

{
. a cultural, recreational, or youth group. /‘\D

Project ACCESS Surveys .

In this project, we collected hformation from 155 adult women in

+
’

] N -
b L 4

I ¢

Another study“(Arvey & Begalla, 1973) trie§ to determine which pa1d jobs-




pre-employment counseling programs in‘wChicaggn IL; Dallas, TX; Hackensack

Ao

A .

NI and Oakland, CA., Ninety percent of these women were .age 35 or older*

. ., \ . (2

\

half were dver 45, Se#enty-seven percent were White, 14/ were Black and

- the remainder represented other minorities. All held\a high school diploma

or’GED. All had been primarily homemakers (not tegularly employed for pay:§§V;>

outside the home) for at least five years;, sixty percent had been home-, R
o A. N .. M
~. makers for 20 years or longer.
L I A \ -\ .
Their most frequent,honemaking'experiences‘included: cooking, 9473

. Se e

shopping, 94%; c¢leaning, 937%; parenting; 887%; money management, 85%; home

ﬁaintenance, 83%; home nursing, 79%; horticulture, 79%; and appliance repair, t
37%. ' - A i

Eighty-two percent had volunteer~work and community serv1ce experieﬂce.

)

These experiences were in the areas of: education, 267%; civic action 147;

. - >

religion, 147%; health 137 citizenship, 10%; politics, 3%; social welﬁare,

2%; and recreation, 1%. .Twenty-one percent had received formal traindng from

(their community ér~volunteer organization. oY

‘Most (93%) of these women had previous paid work enperience. ?he.most. v

. .
-

frequent area of experience was business detail~ which involved 47% of the

group. Twelve percent had education or library work "experience; 11% had

« gselling experience; 10% had social service work experience; 8% had personal

¢

. service work experienée; 4% .had done mechanical work; and 3%.had done

a . . :
v - N 3

artistic work. Twenty-one percent of these women had received forthal ogrthe—

job training.’ ' ' ~
* Thirty-six percent of thﬁse.lSS women had received vocationail or;techni-

cal training. Of these, 53% took business or offiice programs, 12% personal
N — ‘v R
) .

bemd
A

.
x

-




services, 11% health, 9% fine arts and humanities, and-5% home economics.

Thirty percent of these lS?’womeh had a college'gegree. The most frequently

-~ e

mentionéd college programs were: humanities, 17%; eddcation, 16%} business,”

*13%; and psychology, 12%. . .
. . .
In this project we also conducted a survey of 131 adult women (average
o '
age, 40) who were ?Eéurﬂing to paid employment., Eighty-three percent of

these women ‘were White and 17% weri minority. Most were residents of cities

»

\

(40%) or suburban areas (42%).° Almost all (96%) had a high school diploma

or GED,:but ogly 36% helﬁ a col%ege degregy’ Eighty-nine percent had not been~

"regulérl& employed for pay outside the home" for “five years or more; over

—— ‘
.

6bz}héd not been employed for pay for more than ten years. . -
We,aske§°these women about frequent specific eéﬁerienceé in “homemaking .
and gfgentiqé, Qq}uﬁeéer work and community service; credit and noncredit
. 7/ . *
courses, ,and hobbies’ as we%i as any paid work eLp;rience§' As can be seen

below, thése women had prior ldgrning experiences related to many occupational
. - ,

groups. -

Experiences related to Agriculture€ and Agribusiness occupations: - -
Gréowing flowering plants : 71%
Floral design \ . 59%
Pet care, grooming, or training. N 53%
Landscape design T 47%
Lawn maintenance . . 477
“Vegetable or fruit growing 43%
Paid work' in agriculture . - ‘ - 6%

Expefiences related to Busingss and Office occupations:

Managing household money o ) 82%
Maintaining home financial records . . +76%
Selecting living quarters // ! 697
Paid work as a secretary 65%
Elective office in a volunteer organization’ . 447

-

LY

-




! . -9- y
s R . . A ' ‘ -/\ .
’ Typing, filing, or office work for a volunteer organization . 427
Responsibility for.the day-to-day administration of
a volunteer organizatjon . - , 33%
Supervision of other volunteers ’ ; 32% . )
N Paid work as a bookkeeper . 3 . 287
Keeping accounts for a volunteer organization ! : 247 .
Being responsible for the financial management of a. R . B
. volunteer organization . - ‘ 22z - . .
Experiences related to Communications and Mediayoccupations: - N ' " 3
Speaking before large groups : & : 33%
Obtaining and scheduling speakers, performers, or films, . T 327 ’
Photography . . 29%
Writing ot editing a newsletter 29%
Writing press releases s . ’ ‘ 25%
, ~ Performing in shows or concerts . . 20% -
Experiences related to Construction occupations: ., . ' ¢ ﬁ. .
( N , ‘ \ ! * .
Interior design . T 60% .
Yo Furniture building 7 ' - . 38% .
e Painting, wallpapering, or setting tile ¢ 227 -
T Carpentry or censtruction’ < v 1072 .
Paid work in building or construction T . 37
~Makipg electrical repairs , i . 27 .:f-
Making plumbisg repairs ' ) ‘ ) ) 2%
Expepag?ces related to Fine Arts and Humanitin occupations: .
Providing relifgious instruction ) ) L ‘ 74% o
Fine arts hobbies (painting, music, étc.) . ' 54%
. " Reading in the humanities 32% P
. Designing clothing . o 29%
Creative writing - ' ;o . 24%
Learning or maintaining a foreign language 22%
Credit qr noncredit courses in.the humanities . 21%
Designing posters . . 21% )
Paid work in the creative or performing arts 17% y
- Translating material into English . 6%
Ttranslating material into another language - Lol . 5%
~Experiences related to Health occupatioms: ' ) )
[ - . . ’
Providing home health care * 88% .
- Caring for an infant ., - ' . 84% t .
N Giving .first aid for injuries - ' 667% .
* - Diagnosing childhood diseases . . 512 ‘.
. Reading in the biological sciences ) ] ) ', ’172 L.
- "" r
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Caring for an elderly or handicapped family member .
Credit or noncrgdit courses in the biological sciences
Pald work as a nurse ‘

[y

.
1

Experiences relatéd to ManufacﬁtﬁrihgJ Repair, and Technical occupations:

Maﬁgging time and scheduling activities y/
» Setting priorities N .
Crafts (ceramics, stained glass, etc.) ' ;-
Making clothing for children or adults . .
Assembling children's toys and play equipment
Training others to work in a volunteer organization
Repairing furniture
Credit or noncrgdit courses.in crafts
Supervising the work of other volunteers
Paid work in manufacturing . : oo/
Reading in the physical sciences s .
Credit or noncredit courses in the physical sciences
» Furniture finishing/refinishing _ )
"Paild work in science or technology
J Paid mechanical or repair work ‘
Making small appliasdce %ppairs )

Egggriences relatéd to Marketing and Distribution occupations:
M - [

Evaluating ana)purchasing food o

Evaluating and putchasing textile items ' - ;

\ . Ev28iuating .and purchasing furniture and appliances

\ . Paid work in retail sales : ‘

i -Supervising the distribution of printed materials
Selecting, pgicing, and selling items for a volunteer

organization ~ : : . -
Organizing a sale
Creating édveit&g}yg for an‘organizatiog? e

. W

~
3
.

Experiences related to Personal Service occupations:
Cleaning and daring for clothing
Housecleaning and home maintenance supervision
Providing personal grooming or beauty care.
Paid work if household service
Paid work in cosmetology

Experiences related to Public Service occupations:

Lisceniﬁg‘go and advising children in the family -
.Evaluating and gelecting educational institutions
Evaluating and selecting child care arrangements -
Referring others to sources of information and assistance

-

f A
-

is% .
*13% ¢
12%

96%
- 88%

56% 1
51% .

48% »

47% * s * ‘
38% |
35% v ‘
322 r
237 F
14%

12%.

122 - .
12% :
5%
2%*

100%
88% |
65% 1
40% ‘

32%

-28%
27%
. 21%

97% '
.93%
17%
20%
6%

92%
747
72%
58%
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Responding to telephone inquiries for information
Counseling individual children or adults .

" Counseling groups of children or adults

Fund raising .

» Reading in the social sciences

Conducting a telephone or questionnaire survey
Individual tutoring of children or ad

Working with the elderly

Paid work as .a teacher

Credit or noncredit courses in the social sciences
Working with the emotionally disturbed

Paid work in social work

Paid work in a library '>

Family cooking and baking .

Participating in individual sports . .
- Organizing family social events and enﬂertainment
Doing gourmet cooking ) .

/Planning family vacations, travel, okﬁ;ecreation
Doing quantity cdoking or .baking for organization
Entertaining groups of children . .
amping hobby

Paid work- as a waitress ‘

Backpacking or hiking hobby

Coaching a sport .
Organizing a volunteer group' s dinner or dance

Paid work as a cook

Arranging organizational or group trips. .

*Participating in team sports’ ,
Paid work as a travel agent -

. -
' -

e

Experiences related to Transportation occupatiops:

9
Providing family transportation

Driving a truck, van, or bus for a volunteer organization ’

Supervising automobile maintenance
Boating or sailing hobby. »
Making automobile repairs

‘

’

]
. N

i

- 52%

407%
34%°
327
327

_30% * .

29% -
29%
28%
25%
247
227
16%

) Experiences related to Food Service, Hospitality, and Recreation occupations:

98%
77% .
617 .
55%
527%
50%
47%
417

32% *a

247
247
247
23%
227 -

227
47 //i

72%
29% .
29%
20%
47,

Vocgtional educators and counselors canlidentify the vocationally-relevant

. s

experiences of adult women using the Experience Description Snéeary developed

’

in this project. A copy of the ﬁxperience Description Summary can be found

¢ , -

a

in Appendix A, e
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& , .« -, ., Chapter III
e / éLcrediting Life Experience Learning

-

’

The purpose of this chapter ﬂ% to describe the metheds and ﬁaterials

that are used to pgovide‘credit for life experience learniéé. This chapter .
will emphasize thé work that.has been done to accredit women's unpaid work =«
experience. i . o .

It is importaﬂt to -point out:;hgt the crucial part of experiential

[

learning/ is learning. Two individuals may spend the same amount of time
o B b \
in an experience, whether in the classroom or outside, but they may leave

thaE experiénce vith different amounts of learning. This is the reason ,'

\b

that schools°record both grades and credit hours. Most experienfial learn-
ing programs do not equate the amount of time spent in an experience with

- T N N i
what has been learan fro& that experience. Instead, these programs f&se an

*
]

assessment grocedure to identify the breadth and depth of anwleEge whiéﬂ

“

~

the individual -has acquired.
) [ 2 ) . : -

Credit for Prior Learning . . »

- , : .
There are three major ways in which prior experience learning has been
by L]

. \ i '8 - .
evaluated for college .credit. These are: (1) credit recommendations for
4 PR o

courses offered by business, industry, and volunteer organizations; (22.
standardizpd tests, sé;h as the College Level Examination Program (CLEP),

most freduently used to assess independent study; an (5) individualized

-

assessments,.using demonstrations, interviews, or portfolios, to show what .

an individual ha% learned and is able to d6. Any ome of these can’be used -

L

7,
1Y
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\
to assess adult women s life experience learning for credit or course exemp-

'tion in a vocational education program. Each has its advantages and~$£s N

*

Aisadvantages. i . - : e
Credit recommendations, such as those published by the American Council

on Education in their National Guide to Credit Recommendations for Non- }

.

, 3 .
Collegiate Courses, are developed by having a team of educatd\g knowledge-

able about the subject area, ,visit the coursé to examine. the content of what

is taught and the standards required.

/
They then determine if ‘the course is

s

.

equivalent to what is taught in colleges and, if so, recommend the number of

credits to be awarded. The advantage ég this technique is :hat a quick : @ﬁ
course look-up and attendance vénification are all that are required. A
similar publication, Guide to iducational Programs in Noncollegiate Organiza-_
tions, is published by the‘State Universitylof New Ycrk.
. . ! 1
One serious problem with this metnod is that the course is evaluated, ‘
. . ¢

\ ~ .
rather thég the individuals taking it. It is impossible to differentiate

between individuals whose learning has been outstanding and those who just

"squeeked,through." Also, there are many, many more courses offered by

by

hd o

- businesses and volungeer organizations than it hhs been possible to evaluate.

[N
K

Vocatiofal eLucators may, wish to contact local businesses and ‘volunteer

otganizations to find outlwhat kinds of courges and training are being offered.

v

If some appear to be relevant to the vocational education programs evaluative .

visits might be arranged. f adults know .that a vocational education institu—

tion will give them credit for a course they “have already completed in their)

workplace or volunteer organization, they are much’more likely to enroll inv

that institution for further education, Examples of courses taught by

B
’ ‘ . i




community groupd, hospitals, and volunteer organizations which have“been re- -

* -~ “ .

viewed for college credit are:

)
-

City of Albany (NY)
_ Department of .Human Resources

Contact-Syracuse, Inc.

.

Family Day Care Center,’
" Red Hook, NY

v

Juvenile Ju§tice Center 'of PA -

Lenox Hill Hospital (NY)

-Literacy Volunteers of CT

.

Electronic Servicing
Life Management Skills

Listening Skills for Telephone Counsel~ ' -

N\

ing and Crisis Interventiap

Children's Literature . .

\ -

Math and Concept Development
Science for Children in Family Day Care

“"‘ ~o
Youth Advocacy Training ’
Motivational Dynamics
Teaching Training ' ‘\\

Teaching English to Speakers of Other
Languages )

Teaching Reading amd Writing to

a,
National Affiliation for
“. Literacy Advancement
N o
. -~
‘New York Botanical Gardens
=

. s Young Woman's. Christian
AsSJtiation -

) .

-

e

noncredit courses which offer Cdntinuing Education Units (CEU's).
. _ .

«

L 4

{
Older
Non—Readers .

Botany

Genetics -~ -

Home Landscaping o ’ .
Plant\Morphology. ) .

Finance ° .

Management J .
Program Development
' Role of Voluntary Leaders

e\ N e

Vocational educad’rs should be aware that many adults also enroll in

These .

units are based on the length of time~involved in instruction; no analysis

of content or standards has beern required

" While many of these may ‘offer

-

AN

A

S instruction that is equivalent to what is taught in vocational education

) J
) programs, there is no quality assurance,

.

LY

’
-, Standardized e#aminations,

Y&»

-

suth as the CLEP achievement. tests, have -
<

3

: ) . -
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several advéntages. "First, ‘the'individual is e!aiuated né%her than the . -
course. Second, ‘the learning can haig/been acquired in :ny oné of a variety

of ways--noncredit courses, independent study, paid yorhq or oghen life ; o .
expetiedces. Third, there is a common content and standerd that.is defined

. by the test outline and scoring procedures. 'Since this standardvis accepted \\

by many postsecondary inst{/utions, it is not likely to Be challenged if -the

. K

student transgers credits from one school to another. The testing process

v f ¢ ‘ : -
is relatively quick and inexpensive, especially when compargz to individual-
'ized assegsment. ‘However, for adnlt women whose learningohas been from’doing -
rather than from reading, the content-of these tests,p;esEnte somé problems:

~~

The emphasis tends toward the theoretical and academic areas of bostsecondary
. —~ h PR 3
k education. Also, many kinds of life experience~leayning are not currently

« v - .
. .

cqvered by standardized tests. : . S
. ° .o 5
. " Individualized assessment has the advantage of maximum Tlexibility, %oth
A

for the person seeking credit and for the educational institutiog_ A coun-

sefbr.meets with the individual, revijis‘what s/he has done,, and identiﬁies -

v

| kd .
those experiences which appear to be relevant to the person's educgtional
© —— T e
. ‘ P ConL -

goals., The process (written test, demonstration, interview, or pogtfolio)
X ( 2.6

- Vi \ R .
and the content of assessment,are then determined. An assessment agreement
’ '

. . N 4%
is drawn up, and the individuzl does whatever is necessary to ‘satisfy this .

A L4

. U -
agreement. ¥Faculty members conduct, the assessment using the same standards

-

that are required of other students. °“If they decfide that the individnal has

- , learned and can do' the things taught in a'regula course, the indivﬁdual is

H » e

given credit for this course and/or is allowed to .begin study.gt'an advanced

' , a - -

level.

-
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The main disadvantage of ;ndividuélized assessment is that it is time~

consum}ng, baoth for the ipdividual and theé educational insfitutien. Many

~ 5
b

schools offer a~eoﬁrqe to help people prepare for the assessment of experi-
¢ r

v

ential learning; sut¢h courses can offset the costs of counselgr time. Most

Lo ) °
also charge a fee to offset the costs of time for the faculty who do the
. . ) / R

- ) X
assessment. BecauSe the content and standards of individualized assessment

+ vary from school to school, there may be’dif§iculties in tfansferfing such

credite Transfer is usually easier if the ‘experiential le;rning.is shown on
'\ .

a transcript as equivalent to one or more specific.courses.

. Ty o .
Studies Relating Women’s Experience to Educational Programs .
g = . p p N

There is relatively ;itfle information about the educational relevance

¢

of women's life experience leafnigg. \{[ ' © .-
A

An unpublished survey (Ekstrom & Lockheed, 1975) asked adult women %%g_,
- . .\ . - ~
’ id%ntiff the'homeiéjfng and .volunteer work experiences froaawh{?h tﬁé& had

learned the most. Chzld care and family fiﬁancial‘manage%gnt were the home-

4

making exp 'iencgs where the wémen learned the .mast. Volunﬁébr work involving

‘holding office in an.organization ot teaching and'tutoring were also valuablew

» °

learning experi.gricés. Eig‘hl:y-oné percent of the women in this survey felt
their volunteer work and homehaking experiences. were deserving of college

. i ( A
credit.. Almost all'(9;#3%) felt that & program which geve women acadenic
credit for bqlunteer work and homemaking @xperienceAyould encourage more aduls

women to -enrodl in‘Bystsecqndary education. . .

Another survey which focused on homemakidg skills Wwas, conducted by Nickse

(1973). Twenty-four academic institutions were asked to indicate the extent
K " - " v =
\ .

to which- ten competency areas were related to their curriculum. Thexresults

.o
! L] . <
Y

'

¢

£




are.shown below. AS can be seen, all of thle competency areas except Goods

—
v
»

and services were judged to be equivalent to college level courses, seven

. - of the ten competency areas were considered equivalent to course offerings
™ ‘ . 'Y - . d
' at the upper division level. ' ' .

.
-
. * . .

Mean Weighted Seores of Homemakiné Competencies for Academic Credit

. iy ' S S ’
=\ T Coﬁpetenéé“ ~ . ' Credit Level# v
’l) .Community resources . 1.69 T i
% 2) Decision making | : 1.66
3) Goal setting‘ d . 1.63 ) ) j
. 4) ‘Interfpersonal relations . P 1.62 4 '
5) Physical environmments c 1.62 ‘ - N
6) .Human development ) o X ’ 1.53- .
7) Understanding self - - 1.50 . , {
8)—Business and family finance L. ) . 1.21 N . !
9 Home health .. ‘ " .09
71 10) Gooés and -services - .94/ : “
i . . i .
v, ) *Credit {\Yel* Secondary = 0; Posteecondary Years 1&2-= ) )
. : \P‘Ef‘econdary Yedrs 3 & 4 . ’
® . . . o

', , K
.

”

———

To aid in the identificatien and ESSessment of women's prior experience

-~

leatning for college.dredit, Edi¥ational Testing Service and the Council of

a= 7 National Organizations for Adult Education developed the "I CAN" competency

lists. These lists are included in the publication, How to Get dollege Credit

for What You Have Leatned as a Homemaker and Volunteer (Ekstrom, Harris, & -

1

. . :
Lockheed, 1977).. This pub%isetion outlines a twelve-step process which can . .

» be ﬁsed to éé;rd credit for women's life expegience learping; this outline is




} ‘ ]
.
-

v .reproduced as Appendix B. This process was also\described in more detail in

Alternative Higher Education (Ekstrom, 1980). ' .

3 Project ACCESS Survey ) : .

As part of the work of Project ACCESS 22 adult women entrolled in voca-

’

tional education programs ta processing, electronics technology, apd .

_medical record technology were asked to complete a questionnaire about the

- 4
. skills they had learned through their life experiences. The results, showm
below, indicateée tHat the women had .many prior experiences and skills related
to their vocational\educafion programs ' : - .
. , o . .
R . Job-Specific kills Self-Ratings for T - §
"*- 'Nine.Adult Women ‘Enrolled in Data Processing
(Scale: 3 = do well; 2 = do moderately well; .
) 1 = cannot do easily; O = cannot do) ‘ ¢ ¢
. * Ability to: - T . ' " . .. Mean
Use step-by-step logical reasoning : 2,7
‘Carry out oral 'and written directions of some complexity ’ 2,17
Learn and apply rules . ) . ' 2.8
Use problem~solving and decision-making skills : _ 7 2.6
Analyze and summarize data ' ' . - 2.4
" Make inferences from data . P a ! 2.;“‘
Develop and use charts to describe a program s or project's work flow 2.2
Perform arithmetic operations with signed numbers(f‘ . ’ 2.8
Do simple algebra - - - 2.3
Use 4 poclet calculator _  ° | . ‘ 2.9
Use a typewriter/computer terminal ! ) . A
¢ Think logically 2 . LT 2.4
Do mechanical¥or home repairs . 4 : - ' 1.2
.Organize a project into its component parts and determine'fhé‘order
. in which these must be performed 2.6

LY

)
|
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Ability to: |

Job-Specific’ Skills Self-Ratings for

-

.

o

=20-,

“
wd

Nine zAdult Women Emrolled in Electronics Technofbgy
3= do well; 2 =

(Qcale:

\
\

3

do moderately well;
l= cannot “do easily; 0 = cannot do)

_ Make electrical wiring and small appliance _repairs

Identify an electri@al circuit and its compoments

Make “mechanical fepairs on household items

Care for the equipment used in a home

’

Use common, hand tools correctly and. safely
Nt
Use cofmon’measuring instruments

)
Use safety precautions when working with togls an

Care for ,and make minor repairs on an automgbile
; 4

. Identify common mechanical drawing instruménts

Make pictotial drawings

Convert a pictorial drawing to a“schematic drawing

Prepare scale drawings

Identify commonly used house wiring symbols “,

-~ Detect potential safety hazards in items

Identify and correctfsafety problems, such as worn wiring |

v Carry out oral and written directions of some complexity

Léarn and apply Tules

Organize a project into its component parts and determine the order
in which these must be performed .

Develop’ and use flow charts
_Establish and maimtain prgiedures to monitor work quality and quantity

Analyze a problem .

%olve a problem

Do precise and accurate getailed work .

Do a repetitive task fnllowing a sef

Do arithmetic computations

O

“
’

&

[

<

cedure

I

I

!

Do stained glaes, jewelry, or other crafts that involve eoldering .

Do arts and ctafts that involve etching

~

.26

Build a radioc, hi-fi, or other’electronic items from a kit

. Mean ° -

2.7
0.8
2.1
2.6
2.2
1.3
1.6
1.4

1.1

1.2

1.4
1.8
Z.6

2.2
2.0
1.7
2.7
2.6
2.3
2.2
2.7,
0.9

?

b}

0.9

2y



Job—Specific Skills Self-Ratings for
Four)dult Women Enrolled in Medical Record Technology

. (Scale: 3 = do wells -2 = do moderately well;
. ‘% - 1 = cannpt do easily; 0 = cantrot do) ¢
Ability to:- - \ ' Mean ~ *
Abstract information with accuracy . 2S
Code and catalogue or index information 2.0
, o ‘s Recognize and summarize pabient informatiqn 2.5
Demonstrate familiarity with medical terminology i ;#, 1.5°
Demonstrate a basic knowled‘g'é“‘of human anatomy terms - ! 1.8
Spell correct.ly . ' ; , :. : - 2.8
i
Use correct medical terminology for common diseases and inju¥ies 1.8
Define common medical terms T "1.8 ,
Use medical dictionaries and other medical terminolozy references s 1.5
'Il?eat medical information as confidential . 2.2
Do alphabeticéal and numerical filing accurately . y 2:8
Do- precise and “accurate detailed 'w'ork . 2.5
N Carry ou;‘: oral and written.directions of some complexit}; ) 2.5
- Learn and a ply rules . -~ ’ 2.8 ‘
y ‘ Respect and observe precautioms ecncerning confidentiality of information 3.0 ‘
Read, understand, and explain medical consent forms ' 2.2 N
Ude a medical library ' » \ . 2.5
~_Work in a hospital, ’n,u.ming home, or other'medical setting 2.2
Keep accurate records of health care - 1.5 "
4 " . Gather information by locating backgr‘oudd data ’ 2.2
, Assist with the maintenance of medical records ' - ) 1.5
Use a typekvriter : . f 2.2 s 2
£ Develop and maintain current files 7 , ' . \ 2?,2 ' '
\ Keep records and prepare reports from them . P 2,0
. Obtain and verify routine information ’ ‘ 2.0
) ) Pq:epare reports contalning‘factual data : 2.0
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Chapter IV ° ‘ s
[} P . ‘

‘A Process to Identify and Cgédential Life Experiente Learning

-

The purpose of.this chapter is to outline an eight-step process which
has been dev;loped,?) help vocational educators identify and’provi;e cr’edit
for women's life experiencé leanning.‘~This ch§ptgr is an ovetviey of éhe
process. ?he‘details of the_prpcess, including worksheets and exémples,

will be provided in later chapters.

Steps in Identifying "and Credentialing Life Experience Learning

L]
The eight steps of this process are:
- 1. Identify the skills, knowledge, and abilities which are taught, or

assumed to-be known, in each course in the selected vocational educa-

ca

tion program. , ’ o

The purpose of this step is to determine what is taught

in the prQﬁram. This information is often élready avail-
~able in course or program guides and outlines.

2. Rank the skills, knowledge, and abilities identified in Step 1. This .
ranking should be- done by, the faculty pembers whe teach in the program.

The purpose of this step is to have the faculty decide
T - the relative importance of the skills, knowledge, and’
abilities taught in the program. .Many skills will be
"minimal competencies," .necessary for all students;
others nfay be less important.

3. Detefmine which skillsy knowledge, and abilities will be considered as

sufficient evidé;ce that the student has mastered the content of each
l‘ I3
- course. P .
. . P '
The purpose of this step-is to have faculty determine .
the content and standards for the ass%ssment process. ;

g . -23- .
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[ J

Select the assessment procedure(s) for each course and the members of the

assessment team. Assessmegﬁ of life experience\learning can involve stand-

<

ardized tests, teacher-made tests, demonstrations, simulations, interviews,

portfolios, or other techniques.

The purpose of this step is to allow fgculty to determine
the process of assessment and to select the individuals
best qualified to mgke the judgments required.

Recruit adult women who are interested in obtaining vocational education.
The purpoge of this step is to develop and implement an :

outreach plan to attract adult women who, through their

life eXperience-learning, may have acquired the skills,

knowledge,. and abilities necessaty for successful com=-

pletion of. the selected vocational education program.

-

Screen the women, using the Experience Degcription Summary. Information

from the screening can be used in two ways: (1) to counsel women about
W

vocational education programs they might enter, and (2) to identify women

who appear to have sufficient life experience learning to obtain advanced

placement in the pfbgram or credit for certain couzses. 7

s
* -

The purpose of this step is to‘provide a quick and low
cost preliminary estimate of how women's skills and
experiences are related to the vocational educatiog

programo 1 *
’ ’ v

Asgess the women and place thém in the vocational education program. The
type of program placement will be determined by the area of experiential
learning. The level of the placement will.be determined from the skills
and ‘knowledge identified dn" the assessment process. .
The purpose of this step is téiprovide, after assessment,
appropriate cvourse exemption or advanced placement for

those women who have the necessary skills, knowfedge, and
abilities. . . SN

.,

Monitor the performance of the women. Obtain information about théir

°
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continuance in and succ§§sful compietion of the selected vocational edu- '

cation program. This information can be used'to improve the' screening

process. It may also suggest ways to restructure courses or programs to
. ;

-

- make them better meet the needs of adult women students.
i
The purpose of-"this step is to collect evidence that will
show how well adult women do in'the selected vocational
education programs.* This evidence can imptove the recruit-

' . ment and selection process. It can alsc be used to demon-
strate program success to administrators. . .
> " This p&ocess is flexible endugh that it can he adapted to the 'standards
and special requirements of any vocational.education program.
. ¢ 7
i ¢
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Chapter V

Analyzing Vocational Education Programs

As indicated in the precedin' chapter,'the firstlthree steps of this
process involve an analysis of e vocational education program and its
cour8es. It may‘bé'possible skip these steps if detailed, competency-
based cours? and program descriptions are already available. Very brief,
global descriptions of a course or program are of little help, especially
if these descriptions‘lack behavioral objectives., - ’

_ Conducting an analysis of a vocational education program'is a good

>

opbortunity for faculty to review the goals of the program and the role .

each required course plays in contributing to these goals. This is also .
. o .

~a good time to determine how well the program prepares people to me7t the

current needs of local employers.

Identifying Skills

'

The process described here to identify and rate the skills, knowledge
and abilities required in a vocational _education program is adapted from

the job-element technique (Primoff l975) This technique emphasizes what

'

a person must know and be able to do to perform a job satisfactorily. \lt

v

is similar to what is done by*vocational educators when they develop a

e

compe tency-based curriculum. Ty, S ‘.

~

In Apoendix‘C, you will find a script preparedvbyfthe Project ACCESS

staff for skill idenﬁificationpsessions with vocational educators: As the

- N >4\ . .
script shows, the course skills were listed on a-chart as tne program,

27~ .




faculty syggested them. If the program already has course outlihes with "
Sehaviﬁfgl objectives ‘or competencies, Step 1 can be omitted. Use'the

objectives or competencies as the‘skill list for Step 2.

In Appendix D are some skill description materiéls‘frqp other voca-

tional educgéion programs. They include: (1) mate;ials frﬁﬁﬁtge competency-
based gook/chef curriculum at Waukesha County Techﬁical I;stitutgfeincluding:
the overview of the pfogram and two <xamples ofidetailed units showing the

behavioral objecﬁives, learning experience/resources; and evaluation for each

competency; (2) topics and objectives for a skills and modalities course in

an occupational therapy curriculum; (3) an introduction, skill, attributes,
. . ;

e

and evaluation statement for the Northern Virginia Communit§ College medical
record practicum in discharge analysis; (4) a course outline from Milwgukee
Area Technical College, with instructional units and objectives, for Cold

Jype Paste ﬁaﬁeup; (5) one page-from a Competency Record form in Automechanics
. / . . 3 M
used by the Schoolcraft Community College District. Although the purpose of

3

this record is to impro&e articulation between.secondary and postsecondary

vocationél education institutions, it could also be used as a set of
»

compét%ncies in an experientigl learniné program; and (6) part.of a checklist

of the competencies taught .in tﬁe mechanical design program at Waukesha

N .

County Technical Institute. The purpose of this checklist was to determine

-how program competencies related to the skill expectations of area émponers.
' - /

It could, however, be adapted for use in an experiential learning program.

-

Rating the Skills p ' .

b4 * .
-After the skills_(oq competencies or behaviora%iﬁﬁectives) for each

required course in the vocatiqﬁal education program are ideqtifie&, a second

©

/
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program faculty meeting is needed. At this meeting,’ typed copies of the

skill list fxom the first sesSion and skill rating sheets are distributed.

The script p;eparéd by the Project ACCESS Btaff for rating sessions, and

é sampl? raLing sheet, dlso:éppear,in Appendix C.

The rateré are asked to judge thé importance of each skill }n deter- R
mining if an individual should receive crédit for,-ofise.exempted from, -
this course. The following scale is ﬁs;h: | — .

3 = Necessary for every student; a minimal competéncy
.2 = Desirable; most students should be able to do this

1 = Limited relevance; may -be useful if student goes

§§§=¥§§§§\\\\ on to take more advanced courses or works in

certain specialties

’ 0 = Not relevant for this program. ‘

2

After the ratings are made,'the average score for each skill can be

e - ;
‘computed.

Deciding on Crdﬁit—for—Egpgrience Requirements . \

-~

-

After ﬁzp average score for each skill in a course has' been computed,

the minimﬁi/ equirements for awarding credit can be determined. The decision-

» .
0making process can be simplified by pointing out that any skill.with'a rating

1 of 2.5 or higher was considered Necessary and a minimal competency by the

majority of ratérs.‘ Similarly, a skill with a rating of 3.0 was considered

.

Necessary or Desirable by the majority of. raters.

.

On the next page you will find a summary of the skill riting’fogm for

| &« -
respiratory therapy workers. Note that this summar®’ is based on ratings
. . " T . T
.which were obtained from nine vocational educators as part of Project“ACCESS.

These ratings are examples and should not be used as normative standards

‘
.

because of the small nutber of" individuals involved. * .

iy

.
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Respiratory Therapy Wor&er Skills.

Itemsg with Highest Ratings for Advanced Placement/Course Exemption

(Ratings of 2 5 or higher)

. /
. -\
ABILITY TO:
. S
1. “Carry out oral and written directions
of some complexity *
2., Perform basif life support functions ’,
3.7 Transldte information and facts to a level
‘appropriate for an individual s background
. and experience
4, Show compassion for those with problems :
5. Deal with people '
6. Communicate effectively with patients
7. Folldw orders and accept supervision
8. [Establish rapport with individuals of .
diverse backgrounds ,
9, Use common pulmonary terms and symbols
10, Describe the anatomy and physioclogy of i '
the cardiovascular -system . . .
11. Describe the anatomy and pbysiology of
-the respiratory system
12, TUse aerosol therapy
13, Use simple oxygen’dqiivery systems
14, Determine the urgency of a problem and 3
s handle it appropriately o
15. Recognize and deal with medical emergencies
16. Think and behave rationally when dealing
with an emergency . .
17. Care for and maintain the materials ande
equipment ugsed in regpiratory therapy
18. Observe safety precautions in usging
equipment and medicine _
—
i
' h »

B}

Average'rating'

3.00,
“3,00"

"2.67
- 2,67
2.67
2.67

. 22,67

- 2,67
<2.67

2.67¢

2.67

2,67°

2.67

2.67

2.67

2.67

2,67 _

L)
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° g Planning the AssBssment . *

» -

. J L. . o »

In this ¢hapter, we will discuss selectiné thé best assessment method
to determine if adult women have 1eardeci, through their life expertences’, .,

skills taught in a vocational edncatLon program. This activity :is Step 4 n'

- .
©

in the process outlined in Chapter 1V., . ’ -

o

Appropriate assessment of experiential Jearning ‘is especiaLly impoz;t:’ant

for women and minorities. In the past, inappropriate requirements and/or
@

L b
tests, sometimes limited access to vocationaJ, education for these groups.

. .

Fogusing assessment on the skills and competencies actually taught in the -

I . . : 0

. ® .

course helps to inchease sex equity. 2

° - -

<

Selezcting an Assessment Method < ¢ - . %

14 - -

Th.ere\ are many* different ways to deci&e if a person already knows the -
» ° {5 Te°
things taught in a given vocaffon 1 T catton, pro“gram. According to Dgvis —— — -

] & -

and KnaPP (1978), the assessment methods most commonly used in experient}/p . ’
"?5

learning programs in public two-year coileges and the, percentage of °these - -

0

colleges using each method¢fare: 'performance tests, 96%; product assessment, T
84%; objective tests, 847.“ intez:views, 807%; portfol:Los‘, 6&%; essay examina- C .

L ©

° tioms,. 687%; and simulations-, 56,4 . e . »

]

¢ - o 0o

o B
° - s

e \Tm percentages shown total more than 1007 because most colleges usge

a
w
L4 ’ . . - .

several different methods for assessing prior experiknce learning. The

b 9
¢ ® - o . ’ o

exact met.hod, or set of methods, to be used for a particular course depends .
on the kinds of skills and competencies that were identified in St¢.=.ps'l-3.~
' Y 03

-31- : “ ' >
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X , Other types of assessment fof experiential

*

can be found in Knapp and Shdron (1973).

. ‘e Performagece® Tests—-A erformance tgét is ome that."evaluates a

I 0

X person's ability to carry out

(Fletcher & Clark, 1977).

are typing tests in secretarl'ial s/o’{ence, simulated clinical situations in(}
. " / - . e .

all;ed health, or assemblix\fg an\engine in automobile repair. It is important
that a performance test be complx‘hlehensive (include all «aspec‘ts of the real-

life situation) and that it\be a$ “much like the real-life situation as ) .

t
possible, Systematic procedure N such as ratings, are used to observe and
. \ 3 A

® e record behavior during Zt:j/perfo ance.\\‘ . ) , .
~ Several eXamples o performan\ce as%éssment ‘are given by Fletcher and A~
8 . -
Clarkn They include: W - - . . _
IR \ 1) Classroom .Performance_of_childcwre_lr;aineesl‘?_._:_.. _
- Observations of teaching, by two asseseors, using a .
°, - checklist to identify competencies. . o s
1 T , ' ‘ ’ ) T e
2) Alcoholism Counseling s .- . / .
: ‘e Observations by use of a one-way mirror or videotape ¢ _ ,\
v N of actual counseling. > . - s
. . -
I ) Medical Laboratory Technology : ’ S SR
. » fo ¥ o l . . B 3
. . Observation of performance,of a set of laboratory <.
. tegts on preparedssamples in areas of hematology, -
urinalysis, serology, coagulation, etc. . .
" o ) ) o, A R
4) Food Preparation 3 : RN N ,
- * - - "~ e

A specific situation is given, the student is asked ,
L ' to prepare a shopping list, purchase the items needed, .
' and then )preparek the actual meal. Ewaluation is made “»»
. . , / 4 ¢

© .
- . .

- . . . B
i . . . 3 .
-\ . .
- . A o . ‘. L. .
. . .
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of the items purchasgll, food preparation techniques
~ used, and the final product. o

5) Foreign Languagé‘sﬁeaking
. . !/

9

Face-to-face conversation with one or two raters for
.20 to 25 minut An 1l-point scale is used to rate

S

“y
-~ .
4

- Sharon (1977) gives a detailed exampgle 6f™a"performapce test in data . /
processing which requires the individual to use a sorter to make a numerical

sort. The individual is observed as having dope, or not done, thirteen key’

e . -

steps correctly. In another example, Sharon describes a performance test

AN for a secretarjal science program which requires the preparation of a letter

of adjustment for an incorrect order. our major criteria for evaluatin
. - ° . g
} 3

. such a letter are givén; as well as a sample acceptable response. ~
N ; 3

The chief adGantage of a performance tesé is its clear ?nd direct rela-

‘\ :
tionship to the objectives of a vocational education program.{” A major problem

—_— \

is deciding on the criteria by which the performance will be evaluatedgg'

‘Contact_#he Clearinghouse for Applied Per formance Testing-(710‘S.W.-Second

S
0 N

Avenue, Portland, OR 97204) for a list of available performance tegts.
. . ® Product asséssment--This is clésély related to performance testing.
The difference is that, instead of observing and rating the entire perfor-

mance or demonstration, only the final résult or end product is assessed., A

M - -

'In the example above about food preparation, product assessment would involve

'

rating only the quality of the products purchased and the quality of th? meal
produced. .Product assessment is often the best choite when the skill stagg: .

. LN
ment deals with the ability to create, design, or make an item.

© Moy L

- Churchill (1977) has described a model for product assessment in the ’/\\ .
‘ ’ ’ v T '
- 3 * . .
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visual d4rts. The gtudent is asked to present work to be eva;pated; The
materi;ls are evaluated on three criterggz\ (1) over-all quality of work;
)) (2) depth of work--using related material producéd over a period of time to .
"show the student's wayvof thinking, working, and producing; and (3) breadth
- of work--showing tié range of problems, i%eas, and media undertaken. |

Using product -assessment instead of performance assessment is appro-
rd

-—

priate and can save faculty time if only the end result of the performance
A

is important. As with ﬁerformance tests, good evaluation criteria are

importaﬂgl// o

e Objectiwve Testi--These are the familiar multiple-choice examindtions.
They may be standardized, developed and based on a naticnal sample, such as

the College Level Examination Program (CLEP) tests, or locally-made, such ad

I3

* the end of the -course exam. .

The standardized objective test has the\advantage qf showing that the

.

individual mot.only meets thg standards of a given vocational education

—— e —— e — e ——— —— e ——— e e

«

program, but also meets external standards that are accepted by other col-
leges. The disadvantage is that the content of the standardized objective :
test may embh;;ize different things than does ghe local course. N~

A locally-made objective t;st can be used as a "challenge‘exam.; Any-
one who thinks s/he already knows what is taugﬁf‘in the course asks to take
the test. This "challenge exam'" 1s graded by the regular course instructor

using the same standards required of students taking this as an "end of .

7

course" test.

8 - .

.

The problem with either‘ﬁzfi/of objective test is that many kinds of

. vocational education competencies are best demonstrated by performance. In

-

' Q 38




4 : y of the interview is its flexibility., It allows interviewers to obtain

4 e

P~

~ =35- %

‘a recent discussion of competency testing in the NCME'SNMeasureﬁent in Edu=~

»

& .
cation (Ebel agg Livingston, 1981), Samuel Livingston pointed out that most

teaching for health professionals is "hands on.'" He argues that it is more

o

appropriate to ask an X-ray technologist to position a patient correctly apd

Jthen observe the performance than it is to ask the“technologist to recognize

l/
7 . .-
~

a verbal description of the correct poéition.

° Intervieé&-—As Pendergrass, Stutz, and Reilly (1977) observed,‘
interviews serve different functions at différent céileges. Some interviews
verify egperiences or diaénose problgps; these are related to assessment but.

are not actuallf part of it.

In an assessment integview, gs\in other forms of asses;ment, it is
important to establish criteria and standards. It is also néceséary to
AAetermine the consggt of the'interview and to develop f;ting scales or other

recording prfocedures. T&e form of the interviéw ma& be that of an oral

examination,-a-one-to-one "interview, a panel interview,. or a iéadg;;gggmgroup

' -

discussion. * ’
The interview is especially useful in measuring knowledge of leadership

techniques, according to Pendergrass, Stutz, and Reilly. Anothar advantage
K . —

»

inform¥fion about competencies that may not have been-anticipated bg}bre

the intervd'mu The interview is also useful in evaluating attgtudés and

values.

hY

A protot&pg interview for assessing competence in ‘the leadershib of a

> . +

.

volunteer organizaéion is given in Pendergrass, S}utz; and‘Reiify;' Thes;

authors alsofgupply a .copy of th; rating scale that is used by Metfopolitan

~ - - -

‘
* -
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State Universit& with this interview. Sharon (l97f) prévides samplé inter-

* views in data prééessing and in criminal and constitutional law. .

-

* 7 e Portfolios--A porﬁfolio is a folder of information about a student's
past éxperiences and accomplishments. The development of a portfolio for
the assessment of prior Iearhing is g process which can help the student

become much more aware of the educational relevance of these experiences.

.

Af excellent resource, describing the portfolio process in detail, is

.

Knapb'é.Agsessing,Prior Learniné - A CAEL Handbook (CAEL, 1977). We will® -

not attemptlt9 duplicate the information from éhat publibat;on here. The

/ 7
HggQEook and other related material may bg obtained by contacting the Council

' for the Advancement of Experiential Learning (Lakefront North, Suite 300,

»

Columbia, MD 21044). 4

- o~

. , i i
Because the development of a portfoliv is a new kind of assessment

Al

L
experience for most students, many colleges offer a special course to help

~
_ students.construct their portfolio and prepare for its assessment.- According
Rbley alhdndd , puiagl . - . -

to David and Knapp (1978), 447% of public two-year colleges giv§;=r;5edit ’

course that includes portfolio preparation for experiential learning assess-

LI

ment, and 32% provide a noncredit course, workshop, or seminatr to assist

- N .

students in preparing portfiplios for evaluation. ,

o Essay Examinations--These are another familiar form of assessment.,
¢ . < - ° °

Many vocational educators use essay examinations as an end-of-course test.
These examinations, using the same standards, can become challenge exams

for credentialing prior experience 1earniﬁg. The® use of-challenge exams

: b

was.discussed in the earlier section on objective tests.

.

. Essay examinations, like objective tests, have the limitation qf being




a
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ver%a} rather than performance'and product oriented., They measure writing
ability as welllés the skill.and knowledge being assessed. Despite this

problem, many colleges continue to use essay tests to assess experiential
learnings probably because they are so familiar to both studehts and faculty.

* o«

The essay test is, of course, especially appropriate for measuring
. . )
written communication skills.

e Simulations or Situational Teéts--Thgse are really a special form
of performance test. They are used when it is impossible' to have the
\

performance done in a "real~gor1d" situation. For example, in assegsi%é a .

.-

: A
student's counseling skills, it is important to see how s/he deals with
several specific types of problems. Observing for many, many hours might
be neggssaryibefore all the kinds of problems would arise. It is easier

to have a faculty member act the part of someone seeking counseling and
- . . - \ .. +
create, or simulate, the kinds of problems to be obseryed. Similarly,~‘

Q
.

obsefving a student making automobile repairs or working in a hospital
—
laboratory may not be sufficient to defermine if they can~c3pe with certain

unusual problemb. Creating simulated problems to be solved provides a

"better way of ensuring that the assessment covers all the important skills.

.

Good Practice : : e

-. - The principles of good practice in‘assessiné experiential learning have |

” :been described by Willingham (1977). As he points out, assessment should
., . K]

employ methods that fit the character of the learming. He provides detailed ‘
’ » LT T . .

#hformation about methods to ensure that expérieptial learning assessqéﬁts

are valid and reliable, and that the learning acce tea/E;;:;/thé standards )
o S -

-~ -

of_qﬁé college., .

L3

'
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-

Recruiting the Women

4
- .

a . £
In recent years, adult women have become a large proportion of the post=-

_secon&ary education populgtion. For this reason, many colleges and vocational

-

instituti;ns have‘begun speciél~gfforts t6 reach these potential students;
pPrograms to recruit adult students.require ﬁifferént kinds of outreach than
éhose used to recruit students from secondary schools. Radio, TV, and news- ,,f’
) . . .
paper égnouncements are often effective in interesting adults in vocational
educatioﬁ programs. ) , & ‘ ,.
One good way to reach adqult students is through educational and career
information services for adults,-sometimes called educational brokering

programs. These serviceé'ﬁperate in independent community agencies, such as

‘ counseling services and libraries, as well as through posgsecondary institu-

-« tions. A directory, Educational and Caiger Information Services for Adults, ’

.

. is available from the National Center for Educétional Brokering (i211

.

Connecticut Avenye, NW, Washington, DC 20036)..

”

Mény adults enroll in postsecondary educatiéﬁ~to get a new job or to‘

. ¢

advance in a current job. As shown beléw (Boaz, 1980), these reasons differ

°

by race and %y seXx. . ,

- " White Black .
. Male - Female Male Female
", : ~ (n=7,499) (n=8,240) (n=404)" (n=627)
Get a new job 10.1% - 11.6%. 2172 21.2%
Advance %n-a current job o 53.4% 31.2% 45.27 41.8%
y €
. ~39- ' [ 4
P 1 .
. « ’
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Adults fail to participate in learning activities, according to Charmer

(1980), because of three factors:

e Situational factors, such as: Costs ,

v M . o

Home responsibilities
Job responsibilities
Lack of time

e SocialsPsychological factors, such as: Family or friends disapprove
Lack of confidence in ability
Vd
Lack of interest ~

Low self-comcept

e Institutional: factors, such as: Course scheduling

\

. ) . Financial support restrictioms

3

Full-time ,attendance requirement
Inadequate counseling
Lack of information on eourses

Lack of inférmation on financial
assistance 5

.

. Too‘much red tape N . .

While vocational educators can do little about the situational and social- -

psychological factors, they can take steps to remove any institutional factor

that limits the attendance of adult students.

»
5

Displaced Homemakers

L] N . »
k]

Displaced homemakers comprise one of the largest groups of wemen prepar-

’

ing for a return %o paid work. These are women who have daxgted themselves

to their families, and have not been regularly eﬁploye& out'side of the home, .

for a number of years. Suddenly, however, because 6f\the death of thefr

~
v

spouse, divorce, or other changes, they must take on the fidancial ‘responsi-

bilitf for themselves and, often, for their children. Many wish to obtain

[
v -
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vocational education or job retraining before they begin to look for paid

A

3 -

employment,

-

»

Displaced ho ker ‘centers provide counéeling and other programs to
help. these women. Many ceniers are interested in developing specifjic skill

tra%iégg programs in cooperation with locéleocational education institutionms,

4

To learn the names and addresses of displacéd‘hgmemqker centers in your area,’

» . -

write to the Displaced Homemaker Network (755 Eighth Street, NW, Washington,

*
DC  20001). . ) : ' \

- Two publications that can help vocational educators learn more about

®

dispiaced honemakers and how to work more effectively with them have been

" ‘developed Sy Project Second iook. These publications a;e available from ‘the

4
1

U.S. Government Printing Office. They are: -
N o

e Resource Guide for Vocational Educators and Plannérs
- -

GPO {065-000-00010-5"

‘ $2.25

e Vocational Counséling for Displaced Homemakers, *A Manual.

°

GPO #065-000-00020-2 - - 82,25

Codnseling Programs for Re-Entry Women T \

There ,are two organizations that have been especially active in develop-

ing counseling programs and materials for adult women. .bne group, Catalyst,
has a Natlonal NetworKlof Local Resource Cente€rs, These centers provide .
X @

Y

‘cdareer counseling, educational coﬁhseling, eﬁployment services,‘énd/or similar

[y

pnogréms or services for women. A list of the Catalyst Network Centers may

be obtained without 'charge from Catalyst (14 East 60th Street, New York, MY

10022) .. : ' : ' -

The second group, Wider Opportunities‘for_Women, has qulished a

- "D )
« .
» .
N .

L ]
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5

¥ ) ® .

may attract many new students.

'National Directory of Women's Employment Programs. -Tﬁis directory, which

*

givés detailed information about 140 pngrams, is available for $7.50 from
S
NW, Suite 345, Washington, DC

20005). ; . - to .

Ads and other materials about your program placed in.centers like these

: "

Women's Centers in Colleges and Vocational Education Institutions

Wider Opportunities for Women (4511 K Street,
» . .

. -
»

. (- .
Because of the recent increasg in the number of women in postsecondary
education, many collegés and techhical schools have established women's
centers. Programs and services offered by such centers include, according ,

to a survey of women's access to occupational education (Eliason, 1977):
e ‘Placement Programs for
. ) - . Cooperative Work-Study
.0 Learning Skills . A ' e
e Special Programs for Women

) Counseling and Testing

Tutorial assistance .

. ) . .
Catch-up programs . N Women's studies ) .

+ Re-entry programs
.o Alternative Study and Credit .
for Life Experignce; e Student and Community Service
0~ s ° o .,
- @ Nontraditional Program’ Community outreach .

Training Noncredit courses °

. @ Short Term‘Skillé Training Child care services .

@

5 ’
p¥:

K + T LN

. If your institutioq does not have a Eenp&r of this ¢ s oranizing
: v -~ ‘

one may help to attract more adult‘'women students. :jj

3

o




Chapter VI]@'.

Screening and Assessing..

o« !
v » .

In this chapter, we will eprain'how vocational educators can screen

women who apply for experiential learning credif/> We also'ﬁ}plain who can ~ .

#
do .tHeactual assessment, the materials available to help in the assessment

Y
.

and how to handle assessment costs. These activities are Steps 6 and 7.
)

Screening Applicants for Experiential Learning Credit

One major concern in developing and conducting the tryout of 5roJect

ACCESS was to provide vocational educators_ h a quick and low~-cost way of

.screeniftg individuals- who seek credit for their prior experience learning.

To do this, we developed an Experience Description Summary. The purpose of

this instrument is to reduce the amount of_counselor’and faculty time (and

.

assgciated cogts) required to review the exﬁerience\ofepeople who are not
.ot o4 ,,

. . . =
likely to meet institutional standards for this type of credit., We sugBest

A

°
t

its use as Step 6 of the process.
The Experience Description Summary has tWo partg: (1) a section in
R

which women show the kinds of life experiences they have had. This section

L) o

is self-scoring and allows the women to relate their experiences to twelve

0ccupational Cluséers; and {2) a section where the wqmen rate their experi-
N 5 .

. . . . N : -
ence and skills fof'specific voeational’education areas, The list of skilIs

developed in-Steps lrﬁ,ahould be inserted inlthe Experience Description

I .

. Summary as the Part 2 rating list. Additional prototype materials for. this

-

second section have been prepared from tﬁg\?roject ACCESS research; however,

‘-43:- . . 7’}'
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these skill lists may not be, appropriate for a given vocational education
]

prégram.>

4 X ' .
_IQ~addition to usihg it as a screening instrument, the Experience

Y -
Description Summary can be used by a career counselor to provide occupa-

tional and educational guidance to re-entry women. For example,qa Qoman

" whose e#perience is mo;e extensive in a program area other than the one
for which the screening iglbeing done may be counseled to explore programs
iq her area of greatest experience.

If a frequent pattern of %nowledge gaps occurs among adult women who
are interested in a given program area, the vocational education institution
may wanF to develop » special program to meet this need. - )

Vocational .education institutions may also wish to contact busifiesses

and industries in their area about developing experientially-based employ-

ment programs. (See the compaﬁlon volume, Making Experience Count in Sex

Equity Programs, for more information about this.) The skill lists from job

t

applic;ntg can be used to identify knowledge gaps that can be met by the

vocational educat®on program. Two programs of this type for manangent

"
training have been operated at Goucher College and Northeastern University.

In these pr?grams, the women identify their experience and' skills and the .
employer identifies the skills required in the fob. Special courses are

then &esigned to help the women obtain thg additiomal skills ta enter these

-
-« -

management jobs. . ’ ’ .

»~ Other types of programs help women use their experiential learning, both
7 . k&

on and off'the job, as part of a degree program. One such program for women

in banking gives credit for experiential learning and for courses in the




.
.
°
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workplace; the colle%es then provide additional evening courses, as needed;

to help the women meet the degree requirements.

Who Does the Assessing?

native Studies-at North Shqre‘Comgunity Collegg‘(querly, MA), operates

"ence learning.

According, to Davis and Knapp (1978), 72% of public two-year colleges

assiga.pne faculty member with expertise in the learning area to be respon—

sible for experiential learning assessment; 44% use outside experts, such ag

“skilled workers in the learning area; 36% use two or more‘faculty members’

with expertise in the learning: area; and gQZ'use a faculty committee from'

the department or program most closély related to the student's éxperience.

r

13

Prigaring¥Assessor Evaluation Aids

.

Assessoré are usually given some materials to guide them in their

>

decision-making. In public two-year colleges, Davis and Knapp found that

s . - [
80% supplied a statement of institutional policies and practices regarding

experiential learning; 60% provided geheral guidelines for assessment and
evaluation; 44% held professional developméﬁm workshops in assessment} 36%

had criterion-referenced standards in some areas;‘snd 28% had a detailed

1] .

assessment handbook. °

’ ¢

The key here is "don't reinvent the wheel." We suggest that.you con-

-—

N . ’ <
tact the Council for the Advancement of Experiential Learning (Lakeffont

3

North, Suite 300, Columbia, MD 21044) to find oyt which of their member

institutions already has expéfiential learning ‘assessment programs in‘your

L]

aréa(sy of interest. According to Eliason (1977), the Cenqﬁr for Alter- -

+

an exemplary program thdt provides women with credit for their life-experi-

-
A
&~
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* The chart below. _shows some of the materials that you can get through the.

ERIC system to help you evaluate experiential

? v

a

© Representative Experiential Assessment

'

Subject/Program Area

Accounting .
¢
f1

Adminiserative Secretary Coastline

Agribusiness

Business Management
& Marketing -

Data Processing .

’559 Care

Dental Auxiliaries

Ele ctroni‘cs Tef:hnology
General Office Practice
Health Administration
Human Sexvice Worker
Law Enfdtcement
Management \ T
Personnel Associate,

* Police Science :
Retgil Managemghit

Sales & Marketing ]
Management R 4

Secretarial Sciance

Travel~Agency
Operation

Women's Studigs

3

i

Available Through ERIC *

~

Source L

et al. (1973)
Coastline Community College

Berquist,

Comnfunity College
Berquist, et al.. (1974) -
Coastline Community College
Berquist, et al. (1974)
Sharon (1977) .
Berqu;sf, et al. (1974)
Knapp (1977)

ﬁérqﬁiét: et al. (1974)
Coastline Community College

_Kleppick (1979)

_ Duncan (1978)

Sharon (1977)
Ber&uist, et al. (1974)

. Coastline Community College

‘Berquist, et al. (1974)

Knappii}977)

Coastline Community College
Berquist, et al, (1974). *
Sharen (1977)

Coastline Community College
Sackmary & Hedrick (1977)

C 49

iearning.

Materials

(1979)
(1979)

(1979)

(1979)

(1979)

(19%9)

4

(1979)

A

ED

ED
ED

,
’

i

< &

E#
093 966
176 836
176 837
093 966

176 834

) 093 966

148 843
093 966

g 845

093 966
176‘835
176 626
169 972
148 843
093 966
176 838
093 966

148 845

‘176 839

093 966

ED 148 843 -

176 840
155 208
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‘The College Level Examination Program. (CLEP) in¢ludes Subject matter
. o P B . R -
tests in: ) -
¢« . - ‘ e C ) .
Accounting : Education f Madical Technology
Bus-:gness'Management - English Literature Money and Bapking )
Data Processing and Composition - ' Nursing -
Dental Auxiliary 'Foreign Languages Sciences s
Educatiof” ‘( History . _ 7 Social “Sciefices .
Economics \)\ Mathematics . ‘-

-

mendations for Noncollegiate Courses aescribes courses offered by over 80 -

¥

businesses, industries and volunteer Qrgaéizations, and gives credit recommen-
¢

= s

dations for each course. A similar book, the Guide to Educational Prjrams in
Cae C i T

Noncollegiate Or@zations, is pulﬁished by the Sta;“\University of New York's

~ <

Program on iNoncoﬁlegiat;e Spqn*sgred gnstruction. - / ' .
. € &Jﬂe‘ - o VA
+ Albert Chalupsky of the Qmegican Inst:itutes for Research (P.0. Box 1113,
Aﬁ; (f‘»

Palo Alto, cA 94302) is* currently preparing, ﬁﬁ.der contract: with the U.S.
P

Department of Education, tebt packages :Lg 14° aré&ds “of vocational education. . .

a
< - )

Q 7 r, 3 s

- - o AN &
These are: ) . REER - -
@ . . < oW R -,
. D . = " ;f,_- ' , i
Agriculture ' Distributive Education *" ‘ ,gegnica , :
; Agricultural Chemicals Food Marketing and ' _° Elegtroni,cs Technician
- *
Applicator/Technician “ Distrib'ut;on - . Wacer/Wastewater
FamaEézxipment Mechanic Hotel/Motel Front Officefj . Tegchnician «
c . o
Business and Office *  Health . 'Z‘T‘}:ade and Indus j
Computer Operator Dental Assistant ’ C’arpent:er
Word Processing . Physical Therapy R Deisel Mech%nic
. ?p‘eci‘alist . 7 Assistant’ ,
Home Economfcs o ;
‘ ¥ Fashion/Fabrit «Sales T - .
/ ’ and Sewing ’
.. ®
‘ Food Services ¢ . “
¢
- [

The Ame;:ican Council on Education's (1979) National Guide to'Cred{t Recom-

v
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. - .

According to Chalupsky and Appleby (1981), the test packages inclide "not

-

only paper and pencil ;nformatiqp tests and performance measires but also
a set of measuﬁes'reflecting work habits and‘job-relexpnt skills.”" We

anticipate that these test packages will be most helpful in assessing prior

-~
-

» 4
experience learning in thhse areas of vocational education.

_.Cost of Assessing Expefiential Leafﬁing, v

Most colleges charge a fee to students to offset the cost of faculti’U

time and loss of tuition income. Ag;ording to Davis and Knapp (1978), about
) toe . o
24% of public twohyear colleges charge a fee based on the number of credits

requested by the student, and another 24% charge a fee based on the number

*

of credits awarded to the student. The avérage fee based on requests was

#®
3

$11.78 per credit; the average fee based on awards was $78.76 per credit.

4, N . .
Approximately 10% of public two-year colleges charge a flat fee (average:
$120.87) for ,assessment. Another 10% charge a fee based on the amount of

‘time spent by the assessor Qaveraée:' $15.50 per hour). Only 5% of public

[

°

f\i two-year colleges did not charge an assessment. fee.

Some colleges pay facﬁlty asgessors bn an ovgfioad basis, typically $20

L 4

to $30, according to’'Stanley (}980). Others consider assessing to be part

of the normal work load. N
/

An Exémple of a Prototype Experiential Learning Assessmeit
s ‘ L 4

In Project ACCESS, we asked vocational.educators to identify the skills

s .
and ‘abilities needed in several programs and to rate the importance of these
: 4'065’3

»
v

(This iS simifar fo Steps 1-3.) The highest rated experience indicators for

possible advanced placement in a éook/chgf ﬁrogram were:

€

in selecting people who might receive advenced placement or coursé exemption. .
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A
- I

¢ Experience in .quantity food preparation .
. Experience in catering for small parties b AN
Paid work as a cook ) ‘

Experience in gourmet/international cooking e

- “\ N

+The following skills and abillities were rated as Necessary for advanced place

/
Ability to: . ,

_ment in a cook/chef program: . .

Produce a quality food product . ’ A
Prepare appetizers, canapes, and hors d'oeuvres ’ ' ‘7

Prepare egg and breakfast dishes .
Prepare fruit products’ /
frepare salads agd salad dressings

Prepare sauces and gravies ’ ] _
Prepare potatoes, rice, and pasta
Preéare vegetables ' - ¥

-
-

Prepare seafood products
- " Prepare sandwiches N .
~ Prepare garnishes for food
york with left-over foods

Use the basic tools of bulk food prepgration . .

Use weights and measiires accurat .
'Apply safety rules in Ehe gée f kitchen equipment )
Meet sanitation and safety requirements :
* Recognize menu terminology and use it correctly
'Sq; priorities i

\

Work under pressure _ - .

The individual ng/ﬁgs experienée in one or more of the four areas identifiedﬁ,ﬁ‘ .
) w0ulzfg§ given.the opportunity to demonstfﬁte the 19 specific skills,, These

_skills suggest a performancé test type of asgessment with a product test

V4

- .component,
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The assessment.might involve asking the individual to develop.a menu

] ot ~ s

and prepare a meal includ'ing all or most of the items (appetizers,'egg

disﬁeg, salad, potatoes, seafood, sandwiches, and garnigxohes) from ingredi=-

L] -

ents’ suSplied, including leftovers.” The assessors would rate, the perfor- '

-
-

mance on the level of quaiity shown in using tools, using weights- and
n}eQSures accuratély ’* applying saf \y'rulés, bmeeting s;anifation requirements,
and~working under ‘pressure. Até end of meal prepa.ration,n the qu‘élity of
the food products woulfl also be r.::u;e'd. .A written test migi\t be uged, in

addition, to d\gtemine if the individual chuld-recognize menu terminology.

A separate performance test involving weighing and Qxeasuri‘ng specified "

%

amounts of various food pr&duc;s could also be developed. . .

L4

Two examples o‘f' the types of rating scales that could bi used in this

Y

prototype assessment are included in Appendix E.

- ®

o




Chapter IX .
! . T

Monitoring and Evalpating -

I‘ o v “\ “—7'
The ‘results of the assessment (Step 7) will identify those women wha-
%

have the experience and skills necessary for advanced placement in the

-

o program or for course exemption. As these women continue in the vocational

education program, we encourage counselors d fgculty to monitor and review

N
»

théir perfdrmance. There are two reasons fgr doing this: (1) to identify
and correct any problems in the proéess credentialing prior experience

learning, and (2) fo determine if individuals who receive credit for experi-

-

¢

ential learning perform as well in their other courses as do traditional
i

~

. students.

L d

~

~

5&“/

-
Review and Revision of the:Program

@ //-‘

At the end of each term, the individual responsible for the prior

-\' . [ ! ~
experience learning program’ should collect three types of information:
<Y

1.

>

Did the students who obtained experiential learning credit cohplete
the course/program or drop out? If these students did not complete
the course/program, was their course performance satisfactory ot

unsgtisfactory when they -dropped out? ) -

2‘

What is tﬁevinstfhctor's over-all rating of the course/program per-

*formance of each experiential learning student? (This can be the

course grade or a satisfactory/unsatisfactory rating.) If possible,
* this information shduld be obtained for all students in the course/

program, tQ_zllow comparisons. t -

~

For the experiential learning students, instructors“8hould also be
asked to provide ratings on the specific skills identified in
Steps 1-3 on which the assessment was based. This rating should be
satisfactory/unsatisfactory/no ‘chance to observe.

* -

.. High attrition rates for students who entered the prqogram with

- .

L4

|
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-

[

experienfial,;earning credit suggests a problem. If course performance’ was

. . °

unsatigfactory at the time of drop-out, the assessment may be inappropriate,

‘pllowing students to enter the program who do not have all of the necessary

- - . ~
skills for the more advanced Lcourses,
-~ * a

3 ° s

are performing well in their courses suggests that they are able to enter

High drop-out rates for students-who

the job market without completing “the- degree or program. It may be that a .

N
special 'short-cut™ program aimed at job market entry can be designed for

»

students like these.

€

Comparison of the over-all performance of students with experiential

@

learning credit, by themselves or with other studedts in the course or pro-,

gram, will show if the experiential learning group is providing above average,

-

= average, Or unsatisfactory students.

v
- . -

1fthe experiential learning program is not producing students who are’
at least average in gheir course/program performance, the specific skill

ratings should be reviewed. This will identify the particular skills that

r

are problem areas.

Interviews with faculty can help to determine the way

If the skill is being uséd in

’in which the student's skills are inadequate.

s

the advanced course in a way very different from what is involved in the

- -4
assessment, the assessment task may need to be ‘reviged. - o
. Ipterviews with instructors of unsatisfactory students may result in

the suggestion of additional skill requirements. If this occurs, it is

impoptant to determine if the skill is appropriate for the program or if

the faculty member holds uhreasonable expectations.

)
.

A pattern showing~specific skill problems, whether among students
~ N o . A N 5 -

selected. on the basisfof experiential learning or those selected by
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e
“
.
v . ° M .
, . .
. N .

AV A} - .

A . ° X \

< .

v traditional techniques, suggests the need Nor improved course or program

2 .
o “ P°

’ [y . 3 . \
. PN If the experiential learning students are above average in their course

' -

work, thevvt%ational education institutign'will,probably wish to expand the .

use of this technique to‘additional program areas.

If yonr vocational education p::i;;T-is_using the Experience Description -
) .

B t o -
+ Summary tolscreen students seeking iential learning credit, it is impor=-
=

tant to keep records on this, as well. There ehoqld be a positive relation-’

ship between the students' experience and self-ratings and obtaininé credit

’

for life experience learniné. That is, students who rate EhemselveS'hignlz__<“
(mostly 3's) on the scale for a vocational education program should receive

more credits (or be more likely to receive credit) than students who hdve
¥4

\

lover self-patings. Tt is important, too, that~Experience Description Summary o

. scores do not "screen out" anyone who®feels s/he has sufficient experience to
- & :

obtain credit or advanced placement. ‘If several individuals with low scores

7.

T}

. are successful in o taining cﬁtdit for their experiential learning, it would o
. be wise to determine wHat addﬁ ionaifskills need to be aédded to the screénihg |

s¢ale to improve it. -y 5

Dissemination and Sharing . ..

-~ ° -

v

Vocational education programs that ﬁave been successful in developing ‘\ ‘ Q\\

.

and implementing programs to credential women's life experience learning

- -

" should letigtherslknow about’what they have done. This can be done informally,
in talking with friends and colleague§~at'other institugions. Formal dissemi- =~ -
. % .
nation, through presentations at meetings of groups such as the American

Vocational Association or the National Vocationachuidance Association, or

. Ve

* -




”®
e

¢ ’ . ‘ .

through publication in professional journals, is impoxtant in reaching larger

audiences. Sharing information about programs that work will ’help to increase .

. S ,
awareness and .acceptance of women's life experienge learning.
/ -

*
“
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° A
Project ACCESS . v
EXPERIENCE DESCRIPTION SUMMARY

Vocational Educagion

* o
Al

oy,
- .

' This summary willihelp you describe the things‘'you
have done. Thase include homemaking, pafenting, volunteer

community service, credit and noncredit courses,

d recreation, travelf‘;;d paid emplo&ment. -1t
can héiﬁ §ou choose an occupational area. 1t can alég
‘helb you determine 'whether you have‘the ski%ls required
to obtain credit in a vocationai education brogram.

The summary has two parts. In the first part; ycxi~
will describe your éxperiences. In tbe second part, you

will show the skills and abillties you learned froﬁ these

experiences.

L4
X
Name:, C \
Address:
»
Phone: g . Date: L.

|




Part 1

Reviewing Your Experience

QU

.

o -
. Y

Before you begin the check lists in this section,

A >

sbend a few minutes thinkiné back ever-all the Ehings

-~

you have done. Use the space on the next page to make

notes about the things you ﬁave done. Be sure to list .

the thi;éq\?ou especially liked doing and feel ybu did

'wello .

.
-

'S - '
When you have noted all of the things you have

done, turn to the check lists. These are things that
other women have done. Put a check mari (v/) beside

* ea¢h thing that you have done‘
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-NOTES ON THINGS I HAVE DONE —
r R . M
. Homemaking, Parenting % Volunteer Work, Community Service
/
{
LY
, 3 ¢
. - \ - \
- . b
. ¢
Paid Work . School, Nqncre&it Courses, Tra,ini;lg
' \ , <
v ! ~
n -
' o z -
r A
. ) « o . 1
. ) 7 .
Travel . Hobbies, Recreation
. . 7
k] e _
/ A} ) ‘ r
v L
<+ .
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Grow flowering plants, trees, or shrubs

Floral design; flower arranging

Pet grooming and/or training

Landscape design _ )

Lawn maintenance

Vegetaoie or fruit growing _ TN

Breed and raise pets or farm animals for sale .

Care for an ill'pet or farm a{imal l -

Sell plantsgzr‘plant products (fruit, vdgegables) '%\ v

Select plants, treées, or flowers for a given purpose

Manage household budget and financial records y >
Hold elective office in an’organization
Do typing, filing, or office work for an organization

Take responsibility for the day-to-day administration of an organization
or group

¢ 4

Supervise others . ' . . '
Take responsipiliti for the financial ménagenent of an organization
Use a home computer or data processing equipment ’
Maintain financial or sales recorﬁs for an organization . >
Handle credit and/or loan applications for family or orgenization

Establish procedures to’ monitor income and expenditures -0

-

Speak before lerge'groups
Obtain and schedule speakers, performérs, and/or films

Develop audio-visual materials (films, tapes, etc.) for an organization

or group '
Write or edit a newsletter -

Take photographs for an organization

Write press releases ‘ . :
Act in or anmounce for a play, radio, or TV program

Repair a radio or TV

Handle. sound effects, lighting, etc., for a play, radio, or TV program
Operate and maintain audio-visual eéuipment for an' organization

: ///T.




IV. __, Do interior decorating

_ . Build furnitu;:e v ;
Do painting, wallpapering, or paneling Q
Do home‘oarpentry and/or. construction l 'L i)
nake electrical repairs in the home .
4 ‘' Make plumbing-repairs in the home -\

\ ' ____,.Install/insulation or other energy-savers

Install or replace ﬁlooring, carpets, or tiles i .
Do tile setting or uasonry work in the home
Draw blueprints or floor plans

»

V. Desigﬂ‘posters or other graphics for‘an organization or group

c Design?br lay out a newspaper or brochure
Operate printing equipment ] Lt
Design clothing, jewelry, or craft items - -

" Perform in public as a musician, actress, or dancer
Serve-as a guide in an &rt or historical museum
Develop displays fér a library or .museum

@

o Write short stories or plays * .
3

Use aesthetic guidelines to plan or evaluate a design or artistic product

Evaluate a work of art, a piece of music, or a piece of literature using
—daccepted criteria and standards .
-

e

\' -
- VI Provide home health care
* ) Give first aid for¢minor injuries
’ Diagnose and deal with childhood diseases
y . Care for a handicapped or elderly family member
- I Assist 'in caring for the ill or handicapped in a hospital ot nursing home

* Help provide emeréency medical assistance in a hospital or as a member of
a rescue squad .

Help provide occupational or recreational therapy for patients in a
hospital or nursing home

Assist in‘a hospital laboratory or pharmacy
Perform basic life—support first.aid functions

Help maintain medilcal records in a hospital or nursing home- . -
| ° . , .

| v
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IX.

— X -68- —_
) ~
Do family cooking and’beking
Do quantity fopd”preparation for an organization or group
Organize family recreation, social events, and entertainment
Plan and arrange family vacitions‘and'travel te -
Arrangelgroup trips £ot an organization . o
Entertain or organize recreation for groups of children ox adults BN

v

Teach or coach a sport -

-

.brgauize a dinner or dance for an orgauization

Do gourmet cooking . ) ) .

2

Organize and supervise food service for a large party

-

Manage time, schedule activites, and supervise others
Set priorities 3 ' S

‘Do craft projects, such as ceramics, jewelry making, stained glass, etc.

»

Train others.to work in an organization
Repair restore, or refinish furniture

Organize and carry ‘out:-the restoration or rehabilitation of a home,
neighborhood, or_building L . . .

Make mechanical repairs on home appliances and/or equipment. N
Build a radio, stereo set) TV, or other electrical device from a kit
Build a terrace, deck, fence, or other outdoor feature -

- . . ;
Reputty windows and/or replace broken panes of glass

PN M .4 &

>

Evaluate and purchase food, appliances, furnishinés, etc., for home use'
Select and price items to be sold by an organization or group
Organize a sale

Create advertising or promotional material for a sale or organization

Sell a product or service for 'an organization | ’

Da fund raising for an organization or group

Survey and choose among suppliers of products or services for an
organiZation or group

Maintain sales fecords for an organization's store or sale

Organize or take part in a food cooperative

°

Evaluate potential markets for products or services

~

¢
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Clean and care for family clothing
Do housecieaning and supervise home mainfenance
Agsist familf members with personal grooming or general beauty care
Give hair cuts .to family members ’ ‘ '
Help faﬁily members witlf hair coloring, permanents, etc.
Repair and/or restore textile items
Create, alter, or remodel clothing for children or adults
€are for an infant,K ——

Select coordinated clothing T °

i, @

~}Explain the properties of various types of fibers and.textiles

v

Refér others’ to sources of information or assistance
ﬁelp others ebﬁain their rights (civil, legal, as consumers, ete.)
Serve as a member of a volunneer,f{;e\or ﬁolice.group
Counsel children‘eﬁd/or adults, individually or in groups
Conduct a survey by t:iephone or mail questionnaire

Serve as a ‘volu teer\in a 'social service, rehabilitation, or probation
' organization '

Work with the emotionally disturbed or mentally retarded

“

Teach groups of children and/or adults
Tutor individual children\or adults

Serve as a volunteer in a 5chool or community library

-

-

Provide family transportation - ’ e —

.

Drive a truck, van, or bus for an organization or group

Supervise automobile ma%ptenance

°

Make routine automobile repairs (oil change, coolant change, etc.)

Plan, schedule, and monitor pick-ups and dé\}veries of peopile Of/f’
material for an organization or group

Operate a mdtor¥boat or airplane

Help dispatch ambulances or other emergency vehicles . T2

Plan or select a transportation route or system that will be most time—
. and cost-effective o

Read maps to plan transportation routes 3 '

’Select vehicles to be used ﬂycan organization s P

~

\

-e
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Self-Scorer

< . -
> L

I - ' N a . . o

Now go back and count the number of checks you§have in each group. Write

the numberé in the spaces below: - . Te .
I: . VII: . i i
% II: VI;I: . ' ’

TII: IX: )
v: X:

. ‘ V: XI: ] .

. VI, XII: .
. . N »

.
-

These groups correspond to Océupationél Clusters., If you have a lot of

experience in one of these occupatiohai’clusterg, you may want to think

av

about jobs in, this kind of work, . Your experience may also help you get
college credit for some of the things. you have done, Talk to a counselor
it a dollege or vocational traiping institute to get more information

about. occupations related to your experience and gﬁout credit for what

a2

you have done. §

The Occupational Clusters are:

-

I. Agriculture & Agribusiness’ VII. Food Service, Hospitality,®
o T L & Recreation
II. Business, Data Processing, ' . U
& Office ) . - VIII. ‘Manufacturing, Repair, &\
' 7 ‘ Technical .

+

III..°Communications'& Media . y-
B * © IX. Marketing & Distributfion

IV. Construction & Building , R L e
. ) : . X. Personal Services

¥. .Applied, Graphic, & Fine _ .
A Arts .& Humafitieg . XI. Public Service =«
. VI. Health . ) ) XII.' -Transportation )

* ° N , ) -
. ¢ 'Q‘ "
o " .

P . ..
s, * 6 ° ° k4
v
l O - .
¢
. -
.

- ‘ @
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Part II
Identifying Your Skills

<

o
df' o
In this section you will be asked about experiences
that are.relevanﬁ to certain vocational education programs.
If you have had these experiences, you will be asked to rate
yourself on the skills required of students in theseoprograms.
4
The purpose of this section is»to help determine if you might
be able to receive credit for your life experiemce learning.

In the.experfence section_(Section A), check~Yes if you

have done the things listed.

_IR;;he\iEills section (Section B), rate yourself using

&
L 4
.

the follewing scale:

3 = I can do this well; others have praised

, me for this or I have received an award
for doing this

2 = I can do-'this moderately well; I enjoy
doing'this and rarely have problems
with it —

1 = I capnot do this easily or I do not

enjoy doing it ) .

'
'

0 = I cannot do or have never done this,

RY




Protot&pe Scale: Cook/Chef

-

A. Experience
Have you ever done:

. Quantity food preparation? - Yes No -

Catering for small parties? . . ] Yes No

Patd work as a cook? ) Yes - No

Gourmet or international éooking? ' Yes No-

If yoo checked Yes for two or more of these, rate yoor skills and aBility as
a cook/chef on the list below. . . S
B. -Skill Rating (My ability to:)

Produce a quality food product

Prepare appetizers, candpes, or hors d'oeuvres
f -

Prepare sandwiFhes f

Prepare egg and breakfast dishes

——
Y

Prepare fruit products

—
Seme

Prepare salads and salad dressings

Prepare sauces and gravies

e
’

Prepare potatoes, rice, and pasta
Prepare seafood ’
Prepare vegetables
EPrepére meat and pou}try }
Prepare.desserts *\*///$,
Prepare garnishes for food.
Work with “left-over food ' .

Use- the basic tools of bulk food preparation
. Use weights and measures accurately ‘
Apply safety rules in the use of kitchen equipment:
Use menu terminology correctly : : '

Set priorities

Work under pressure
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l’*rotet-ype Scale: Drafting K

A, E:-cperienc,e T , “

Have you ever: Co T . '

’ N 2
Drawn or sketched floor glans for a house or
apartment? : > < ' Yes No

Made working drawings to build furniture, = - S s
. °  toys, etc. ? . e Yes

Built or assembled furniture, foys, etc., ) ©
from a working drawing? . - Yes No

If you checked Yes for one or more of these, rate your skills and ability in'.

s -
' * .

drafting on the list below. , . . S
'B. Skill Rating (My gbility to:) . -

___,: Make a detailed working dra,wi—ng -0
Make an assembly working drawing O '
ldent:ify the typical work flow and methods in machine shops °
\ Sketch object{ using orthbgréphic projection SRR
o " ___ Show dimensions on a wdrk.ing draw\ing .
‘ Drav a pie chart ‘from data o™ . L
Do standard~ block lettering _
Do technical lettering ) ’ \
’ . Read a blueprint ~ _
- Read mechamical drawings N ’ -, e
" Analy’ie'a problem ~ _ ; *
Visualize what is to be drawn .

Express ideas ‘by drawing

. . Follow orders and accept supervision ‘ )
, - _ Do precise and accurate detailed work
N . o ) ‘ T
- N :
. ,
. ‘ »
: ¥ o ) L . '
"y N . ' . o
: 72 .
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Prototype Scale: Library Technology
1§ -
A, Experience - )
. A X
‘Have you ever done:

Paid work in a 1ibrary? . - - Yes . No \

% N ’
Volunteer wor¥ im™a public or school’ library? , - Yes No

. .

If you checked Yes for either or both of these, raEe‘ybun skills and ability
for library technology on the list below.
B. Skill Rating (My ability to:) T .

Handle circulation procedures o

Assist with circulation of materials

Prepare materia;s for circulation . ' ‘
’Prepare reports on daily circulation ‘
Assist with library user services

Use basic librar& tools., such as the card catalogue

File catalogue cards correctly N .

Use reference resources A ] ' R

Use the Reader's Guide to Periodical Literature

Prepare a bibl%ography on a topic )

Assist in the development of a biﬁliograpﬁy

Verify ‘order fgr bpok;,,périodicals, and nonfpring mater@als
‘ Us ape recorders, projectors, and other audio-viggal material
Use mounting and laminating equipment ‘
Obtain and berify fachal ipfogmation - ’

Obtain informationiby éoniirming"facts and locating'backgrounq data
Do aécurate detailed work

* €arry out oral and written instructions . \\\

.
a

'
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' Prototype Scale: Medical Record Technology /

A. Experience
Have you evef?

Assisted with medical records in a hospital -
or nursing home? Yes No

Done paid or volunteer work in a ‘hospital or
& nursing home? : Yes , No

Kept detailed records of health care for
yourself, your family, or others? , Yes No .

»

If .you checked Yes for'twg or three of these, fate your ikills and abilities

for medical record technology on the list below.

B. Skill Rating (My ability to:)

L)

Recognize deficiencies in medical records
N Carry out‘dischérgé ahalysis of medical records
) Describe the types of coﬁsgnt.involved in medical records

Respect and observe precautions concerning cbnfidentiality of
patient information

2

Use correct medical teyminoclogy for common diseases and injuries
. . L]

Define common-medical terms K -

»

Describe the symptoms of common diseases

Read and interpret medical comsent and>release forms

o . Use a medical library or medical rgference resources

~. Do precise and accurate detailed work

Carry out oral and written instructions
- ,

-~

4
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~ Pratotype Scale: Occupatiodtl Therapy

A.M Experience
+ Have you ever:

Cared for an ill, handicapped, or elderly
family member? ‘ Yes No

Dane volunteer work assisting an
occupational therapist? : Yes No

Taught others to do arts and crafts? Yes No

! Done %;;H or volunteer work in a hospital ‘ N .
or ffursing home? Yes No

’ a
If you checked Yes for two or more of these, rate your skills and abilities
in occupational therapy on the list below. . T
B. Skill Rating (My ability to:)

Teach an activity or skill to an individual
Teach an activity to a group

Write step-b}-step procedures for an activity
Work with the physically ill or handicapped

Work with the emotionally or mentally handicapped
Work with the elderly

£Explatn basic patient care procedures for common diseases
and disabilities © K

Explain the general treatment principles for stroke, cerebral
palsy, emotional and zental dysfunctions ~

Analyze a craft in terms of sensory input, specific motions required,
and therapeutic aspects )

Evaluate a patient's vocational and avocational interests in terms
of specific disabilities 3

Sélect occupational thhrapy activitiee.to restore or develop .
performance skills . '

Use reference materi to learn a new craft or to learn advanced
techniques in a.fapiiliar craft >

Assess patient performance in daily living skills

Position a patient to prevent deformities and improve functioning
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.

Adapt activities to the needs of a patient

,Apply knowledge of anatomy and.ppxsiology when~working with
a patient .

.

Encourage the development of self-sufficienty for a patient
within the limits of an illness or handicap

[}

B

ey

AN

2
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Prototype Scale: Respifatory'Therapy
{

A. Experience

. Bave you ever: ,

Done paid or volunteer work Sith the i1l in ¢
a hospital or nursing home? ’ Yes No

Worked as a member of)a first aid or reécue

squad? Yes No

Provided homé”health‘carevfor a seriously
ill person? Yes No

If you checked Yes for two or three of these, rate your skills and abilities
for respiratory therapy on the list below.
B. Skill Rating (My ability to:) )

Pé&form basic life support functions
Use common pulmonary terms and symbols

Describeﬁfhe anatomy and physiology of the cardiovascular and
respiratory systems -

Recognize and deal with medical emergencies
o Think and behave rationally when dealing with an emergency
Determine the urgency of a_pﬁoblem and handle it appropriaﬁgly .
Care for and maintain the materials used in respiratory therapy
____ Use simple oxygen delivery systems l
__r' Use aerosol therapy //

Show compassion for those with problems

individual's background and experience
‘Communicate effectively with patients 1/
Carry 5&; oral and written directions

Observe safety precautions in handling equipment and medicine

«

Translate information and facts to a level appropriate to an oy

]

_
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A Twelve-Step Process for Awarding Credit

»

for Women's Life Experience Learning

Aruitoxt provided by Eic:
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o
L

e’ . .
Twelve Steps for Awarding Credit Using "I CAN" Lists -

Phase I - Initial Counseling . -« 2
T 7

Step 1l: Identify student goals

- admission as matriculated/non-matriculated student
full-time/part-time
degree program ’
credit for prior learning

»
-

Step 2: Identify related background of student
) - college experience
- non~formal learning experience
- employment ’
; - volunteer
. - home . ¢
™ - travel

Steﬁ 3: Complete application, including transcripts, financial aid,
recommendations ' ’

Phase 11 - Initiate Procedures for Accrediting Prior Learning

Step 4: Identify learning experiences (student and counselor)
» o .0 -
Step 5: Identify skills underlying experiences - use I CAN List
Step 6: Cluster and label related skills - use I CAN List

Step 7: Determine resources available for documentation of experiences

Phase III ~ Assessment for Credits < . &
fo

- Step - 8: Determine relevantQQrea(s),‘coursés, or departments
.. awarding credit

Step 9: Determine metHba/BE\assessment: credit-by-examination,
portfolio, demonstration, etc. .

N

’ SteﬁﬂiOE Form evaluation team . ‘ ‘

- faculty ° ) . R
//7 - counselor ’ . )
: - student "
Step 11: Write assessment agreement

Step 12: Documentat%pn, measurement, and evaluation 2

Phase IV - Getting It on the Transcript S : .

(Award of credit is unique to each school--involves payment for cr‘dits,
selecting relevant course titles, assigning special numbers for "life
experienages,'" etc.) . ° '

N . ~/

°

(:) Educational Testing Service, Princeton, New Jersey, 1978
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Scripté for Meetings to Idéhtify and Rate {

Training Competencies
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I.

1T,

¥ should include both men and women, and should be multi-racial gnd

v o

Script for Meefinéito Identify Training ‘Competencies

a
@ N
° .
e

. X .
Arrange meetings with panels of 9~12 instructors in each of the selected

-vpcational education programs% /Each panel should, if possible, represent

two or more institutione}and inglude botﬁ institutionsyyhiéh do, and do

not, recognize prior experience l&arning.

1. Set dates,'times, and locations for two meetings with each banel. -
These sessions should be roughifly ten days to two weeks apart.

é. Arrange for flip chart, markegs, tepe recorder, and tapes; for the-
rsecond session, Training Competency Forms and pencils will be ;eeded.

3. The panel for each program Shou%d be representative of instructors in

T as,many types and levels of required courses as possible. ?ghels

multi-ethnic, insofar as possible, Instructors should have_taught in
. the program for at least one year, and should participate willingly.
Devefop List of Training Competencies . : °

1. Introduce gelves, panel members, and describe the purpose q£ the

a

study.

".the course."

M™We are trying to develop ways tb helpgcolleges‘and training programs .
identify qu.evaluate people's life expefience learning and the job- /7
relevant knowledge and competencies they already possess. Our purpose
today is é% learn about the courses required in your program, the
knowledge and competencies needed to succeed ifi these courses, and the

kinds of experiences that might lead you to exefmpt a student from taking ’ .

4 : .
s [
v . .

* h
2. Generating the List of Courses
L, O

4
»
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<

\ -

°

., o

“

-

‘v

L

o

‘{ N
Are there any courses that are sometimes required, but not alwdysz/,Qr,
[If so,

these should be Wwritten down. .If any fir%t—year course is prerequisite

any strongly recommended elegtives whicﬁ_ﬁsﬁt students. take?

to another first-year couf;e, this should also be indicated.] °

Copies of representative curr;cula in each occupation will.be
provided to the discussionvleader anﬂjciggbe used to gevelopﬁuvg:—ﬂ’/
probe questions, if needed. - :

3. Deriving:Course Competencies

e

= T

"Now we're going to focus on the knowledge and comp?tenciesseach course
is designed,t teach“)The first course listed is ' . What does a

. . person need to know and/or be able to do in order to succeed in this

course?

ing course title.
are most desirable in students?
ing in poor students?']

"Okay, are there any

listed here’"‘

necessary to accomplish these tasks.

Probe as necessary:

[1f so, these should be written down.

come up with others, proceed to the next course.]

[Focus on the tasks of the course and the skills and/or knowledge

List on flip chart under correspond-

"What knowledge or competencies

What,knowledge'or competencies are lack-

fﬁ:ks we've missed?

students should have developed at the end of

0
°

Any knowledge or competency
t;}s\cqurse which aren't

If panel cannot -

°

H
R Ad

-

o

- °

After this, a break may be taken before going on to the last part_
of the task The listing of tasks for each course, 4dnd the knowl-

edge aﬁd competencies required for them, should be put up where the

L

o

panel members can refer to them.

&4, Listingrélternative Experience o

4
-

"Now, for each course, we'd like to get an idea of the kinds of -experi-

ence that would ‘be required for yow to exempt a person from this course.

That,is,rwh;t kinds of gg%ériences are equivaleﬁt.togtaking the course?"

T ! ‘7\ z vt
Make up a new lis;ing by course titles on the flip chart. Probe as.
necessary.’ . o N AT . o

os 4 - - QA & v . “ -

5 ° ! ! . » “\
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* ) ¢ - Q..s . . "
. LN e R 4 ¢ ¢ e’ e
\ - "Is there any way a person could have ac uired thecknowledge or compe-
* »
. D 4
. . tengies taught in this céurse? Have _you thad any student or group of
b
- ) students® who seemed to be particularly g od at, this task? What .kinds
. of prior experience(s) did they ‘have that t might have helped them in . ’
. this. course?" [If any, . write "tHem downm. ] ' -
N r's -
? A % ’ e ” : . . ‘ .. v
III.. Closing, R, o X ~
.‘ @ . > 4 N . o
1. Thank partici%énats. . Explain the purpose of the second session. .
LIRS - S o .
* . M »
» c .
‘ "On [date] we will be meeting again so that you can rate the relative
J importance bf these knowledges and competencies for success in the
. program. ’ ' . .
' ' "Thank you very much for your he'Ip. «» We look forward to seeingg,you . 5
. . aq, the next meeting. g - ..
[ - hd M
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M : (: s . *  ‘Script for Meeghng to Rate Training Competencies

. > g % . %5

B~ - -

I. Thgse‘meEtings will have been set up &t the saﬁe’time the,meeting to. B
identify the competeﬁties wére ‘sche uled -roughly ten days to two weeks
" after .the first:meeting. If a dif €rent panel is\used, it should be
& . comparable to the first~
.o 1. Arrange for Training Competency Forms and sharpened pencils. Room
, sﬁould be reasonably quiet and large énough for people to.sit one
seat apart eithern at_taBles or in chairs with writing surfaces
attached. Assign a 3-digit identification number to each panel .
\%%%\§§ ’ member. Duplicated lists of the knouledges and competencies for
%\% each course. fgould be distributed; each item should be numbered;:
2, Creet el, ‘pass out materials, and explain procedure., [If a
different panel is wused, the urpose of the -study should be

’/'described and introductions made. ] ’ B '

o A PN
el ‘

,f/’ ﬁToday we will he rating a list of knowledges and competencies that have 4
;//* previously been identified as necessary for performing well in the first
v i year training courses in . lDoes°everyone Q?Ne an identiffcation .

fwmber?" [If not, give them one. ]

2

* A ‘ "Please write this number at the upper left hand corner of your .rating
form, where it .says Rater No. This will keep us frgm mixing up’ differeng
{ - people s ratings. Each time you begin a new sheet, please fill in your

. rater number, the, date, and the page number. You need, only fill in the
o -other information requested on the girgt sheet.

"You can see that the space labeled Job has already been filled in
with the vocational.education program title and a 2-digit number. This
'is a code number that will be used when we key the information into tﬂe_\

+ computer. There are spaces for code numbers after each blank; please do
, ot write id these spaces. ' o < | . '

"In the space labeled Rater Instructiopal Area, please write the name

of the course or courses you teach. For example, you might fill in the

. & - . -

’ ' Bl




vl

space with 'Technicdl Writing' or 'Beginning and Advanced Carpentry and\

’ \

Cabinetmaking'. : Ty
"Nov,ccircle "M or F for Rater Sex. For Institution, write the
* name of the school in which’you teaEHT\since we are using the same
_ procedure in several cities, we are aski ‘you to(r ord your location
in the space labeled gitz. Finally, please 1ndicate‘whether you were
involved in the identification of these competencies by circling the Y

next to the space labeled Previous Particlpation. If this is the firit
time you have met with us, pleasescircle the N . Before we go on, are
there any questions about how to fill in any of the spaces?" [If so,
pause to answer the questionms.] ' ., '
"Please look at.the list of competenciegywe handed out. You will
see that each one is numbered; use this number when rating the compe-

,tency. - It should be written in the column labeled Competendy Item #.

You will racﬁ'each~competency or knowledge twice. ‘ S
* YFirst, consider all entering students. Is this competency something .
found only in students vho perform very'vell in the beginning courses?
" Is it something that every student who perforns at the average level
knows or is able to do? 1Is it a knowledge or competency without which
- the student would fail the beginning courses’ Or is it not relevant to
perfo ce in first-year courses?- ’ e .
"As an example, consider a competency called "The ability to add a
l‘ column of two~digit numbers quickly and accurately, .’ From your knowl-
edge of this training program,,is this sonething only superior students
N can do? If it is, you would give it a ratingyof 3 in the column headed?

Enterin%Students. Is it something that a student must be able to do to

mak@ average grades" If so, you should give it a rating of 2. Is it
something that the student must be able to do in order to just pass the

E course’. In that case, you would rate it 1. If it is not relevant ‘to

the first year cdrriculum, you would assign a rating of 0 in the coltmn
headed Entering Students. .o d

6 "Next, consider students you would exempt from some ‘courses or to

whom you would give advanced placement. ,Would the competedby or
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) . ~ :

knowledge: you are rating Pe very impottant in’identitying that ;tudent?

Valuable in identifying the student who sh uld be exempted? Not useful

in identifying such a student? “r is fhis competency not releyant,to .

/ddentifying students. for advanced platement or course exempﬁicn? . ‘

.,  "Let's go back‘tq the competency called 'The abi;;t& to add a column
' cf two-digit numbers quickly and accurately'. If this is very~important

) .in identifying students who should be exempted from courses or given. SN

AT advanced placement, you would mark a 3 in the column headed Advanced/

- ‘ Course-Exempt Students.

If it is valuable in identifying such students,

you would mark a 2.

you would mark a 1.

If it is not useful in identifying these students,

- If the competency is not relevant in awarding

v - advanced placement or course exemption; you would‘mark‘a zero in the

column headed Advanced/Course—Exemit Students. .

»

"On each line of your'rating form there shodld be a competency . 1
:er, a rating for Entering Students, and a rating~for Advanced/Course-

‘Exempt Students: Are there any dﬁestions? {1f so, answey them:]

1 "We're interested in your individual ratings, so we asklthat you s
* work independentl;, If you have a- questigN)about the meanlng of a

“ ' knowledge or competency, raise your hand and we will attempt to clarify
el '

"We have extra pating forms and pencils here. I yod have a question
about filling out the form, I will be glad to help ij;__E'will announce
[number] of breaks during the rating session. We have approximately .
tlength,of time] to complete the ratings. When you have finished, -

please put your sheets in order and bring\them to me, - b

¢ “ "We d like to thank yol all for agpeeing to participate in the
N project—- r help 'is invaluable to us. - ) ’
"Are there an& quéstions before we begin?" [If so, answer thmmﬁ]

Breéiguof about 10 minutes should be.announced every hour.. Participants
should be warned when they have,30 minuces left to complete the ratings
_: 3. Collect the Rating Sheets’ oo ] )
i As participants bring the rating forms up, check that‘the iﬁformatidE

P

. -~
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X

on the,figst sheet is filled out; that all competencies and knowl-
edges have been rated twice, once in each column; that the rater

has filled in thé Rater No. and-Page number on each sheet'; and ‘
that the sheets are in order. Staple them together and thamk théf'
pargicipaﬁt. Offer to send a copy of the results 4f they will )

leave their name and address.

X . ~
.

Iy
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',  Rater No. C. /} Date . . Page of . -
. 5 3 -
. TRAINING COMPETENCY FORM . ) '
. » . -~ . ’ - g\ N
Job _ "Rater Instructional Area ’ .
- -
7 .
Rater Sex M - Institution P . °
- ;z, ! " ) . ‘I
City’ - *"Previous Participation . Y N . . _
Competency Item # Entering Students Advanced/Course~Exempt*Students
Check that the 3 = Found only in superior 3= ;Very ‘impoftant in i:Hentify-—
‘number you fill students ing these students .
in corresponds to 2 = Necessary fobaverage & = Valuable in identifying
the competency performance in courses r " these students 1
you are rating 1 = Minimum competency needed 1 = Not useful in identifying
' -to pasg course . these students \
0 = Not relevant oo 0 = Not relevant
. : — -
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_ PHASE |

~

- 3
Waukesha County Technical Institute _g7.

A. Introductlon to Food Service vt

Date Out

Completed

Unit 01 _Introduction T
Unit 03 Terminology -

Unit 04 Firat Aid/Sanitatian

Unit 05 Operation ot Equipment/Safety

8. introduction to Work
Unit 02 Job Opportunities

S

nit 08 Job Applications/Interviewing

Onit 07 Interpersonal Relationshipg

Unit 11 __Emplgyee Scheduling

Unit 12 Work-Simplification

Unit 44 Digh Roorn and Wara Weshing .

. C. Basio Foodg
Unit 08 Qeclpes -

Unit 09 Nutrition - 2

Unit 10 Menu Planning N

A. ‘Short Order Cooking/Servicg . .~ °
Unit 39 Sandwich Preparation’

! Unit 41 _Eqg and Breakfast Dishes

«UJnit 43 Snack Bar Operations .

/

Unlt 18 _Cafeteria Servlce/Garnia_hIng/Merchandlsinq [

B. Principles of Garde Manger
Unit 37 _Salad Preparation * .-

Unit 38 Salad Dresaings g0 -

© Unit 40 Appetizers, Canapea & Hora ¥’ Oguvras

_Unit 42 Fruits

C. Réstaurant Service
Unlt 15 Seteyn and Service

*1

Unit 22 Meat Preparation < Broiling and Short Order
D. Butiet Service . . ~ .
t Unit 17_Cold Butfet

— Dnit 18:_Hot Buffet -

PHASE Ill A. Production| *
Unit 19 Soups and Stocks

<oy Unit 24 _Sauces and Gravies

B. Productlonlll
Unit 23 Vegetables, Potatoes, Sfarches

. C. Production Il
t Unit 22 Meat Preparation

Unit 28 Poultry Pr%akanon

Unit 26 Seafcod Prg_@&tg\l ‘

Unit 27. Convenlence Fod

" D, Meat Analysls ;
Unit 20 Meat Cutting and Cutlery

Unit 21  Maat Salection

. E. Recsiving and Storage T .
it 13 rchasing, Recelving & Control

<3

o _Unit 14 Tostand Portion Control I

A .

musuvn Baking ’

. \ Uit 28 « Yeast Breads/Pizza Douqh
: ‘ Unit B Yeast Rolls

,_Unit30_lQuick Braads A ’

Baking 1l * .

. \Inlt 31 Butter Cakés/Icings " » e
‘___Unit 32 Pies; Crusts, Fillingst Garnishes ) i

~ . " 2

B Unit 34 Foam Cakes »

C. Bakingill. - N .
Unit 33 Cookies - '

-~

Unlt 35 Varlety Deséerts - Scratch Products ~

Ynit 38 Variety Desserts - Convenience Products

»
[ - . r
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- standard product criteria
?

Title Sar_xdwiches

] S
. Code 039

»

COMPETE“CY Prépares and evaluates sandwiches. v

[

¥ r

‘Waukesh County Technical Institute  Pagelo

e - —

o —

] L.

Eva*uation

P ]

Given 5 sandwich recipes,
one of each type, the
student prepares and
assembles each and eva-
luates according to

Student will develop
dexterity of movement in
preparing sandwiches and
will maintain quality
standards.

Learning Experiences/Resources

1. Attend lecture/demonstratior! on: "Sandwich Preparation and Work
Simplification (set-up)".

Observe instructor's demonstration of sandwich preparation, to
include: ' '

, a. set-up

c. assembly
b. use of slicer

e. garnishing
d, cutting

f. presentation

&
2. For further understanding view:

FS039 WSandwich Preparation and Presentation

FS108 'Fast Sandwich Making" N

FS27-3-104 "The Hamburger Sandwich" s
Video tape: "Sandwich Preparation” -

3. Prepare\t\he following sandwiches for use in the cafeteria:

a. Ham Salad o 10 or more

b. Chicken Salad " 10 or more

c. Tuna Salad . 10 or more ‘o
d..egg Salad 10 or more )
NOIE:

. 1. A sandwich bar is be set in dining room as one Iearning

activity. Two students may work as a team. Review Food Prepara-
\mn for the Professional, Mizer & Porter, Pgs. 338=347

2. A broiler station is also required for steak sandwiches.

3. A fry 'station is required for monte cristo's. :

4. A toasting station 1s required for Club\Sahdwiches.

5. A grill station is required for grilled cheeses, Ruebens,
o "

¢

at

|In a conierence with
student; identify from
jobservations:
) .
1. dexterity of move-
ment .

2, appreciation of
quality standards
* and discuss positive
and negative aspects.

-

92
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. S ‘ Page 2 of 2
Waukesha County Technical Institute
Tttle Sandwiches— CO&PETENCY Prepares and evaluates sandviches. _
‘ ~
- | : L
Code 039 . . |
- . et 1 . ’ . = " o ; . '//'
! dehavioral Objective Learning Experiences/Resources N | Eva'dgation
" 4. Set'sandwich stations per instruttor's instructions for assemblin'g ) /
the following: (all sandwi(fhes are to order)
Diningroom — Sandwich Bar’ . T ‘ /
. Ham, cheese, turkey, salami with mayonnaise, butter, lettuce,
. . ..tanat:oes onions arid ganushes <~ -
‘ ) Broiler -
o ao Flm‘k Steal( . ‘ , L
. b. Broiled Str1p Steak with sauces and' garmishes ,
i o Fry Station - - ; 7 1
: : a. Monte Cristo .
f TOASTER | K o ‘
§ . ¢ _ | a. Bacon, Lettuce, Tcr..ato and gammish . ®
: b. Junior Club (2 decker) . ]
] '.
: GRHaL : ¢ <
. ) , )
; : a. Grilled Cheese
Lo b. Rueberis RN ’ .
7 , 5. Complete Quiz 039-1 to 80% accruacy . R PR K
) QPTIONAL: ' - )
READ: "Modern Sandwich thods'!
, Food Preparation” fér Hotels, Restaurants and Cafeteérias’ Pgs. 889
Rev/78 - _ Quantity Food Production, Pgs. I10-127 . e ,
. % /s
: . 94
< .93 _ -
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CWill make.eye-appealing

. o - . .) -Pagelof2
Waukesha County. Technical Institute s T i
Title Appet1zers, COMPETENCY The student will prepare appetizers, canape’\s and hors d’ oeuvres. coL
Canapes and ) .
Hors d'oeuvres : . ' I -
Code O040/A / - _ o
— l N . . . R : X . -\ »
3ehavioral Objective | Learning Experien{es/Resources , } EvaluatTon .
ornaly ‘ - , - ) )

Will prepare correct bases
for use with canapes.

-

Will use correct combina-
tions for appetitie appeal
and taste.

Will .use gamishes
correctly.

presentations.

1. Attend lecture/dermstratlm on: Appet1zers Canapes®, and Hors d'*

oeuvres'. . evaI ted on success .

“ ' pfhprepar ing four hot-

l’Ihe tudent will be .

a. types c. hot . ey set-up station ge presentatmn four cold appetizers.
b. bases d. cold f. garnishes h. holdmg E:structor will use J
." Ichecklist. .
2. Fgr further understandmg read the followmg B o "y F 3w
Book of Buffets, Pgs. 1743 ’ I C o
Food Preparation for Hotels, Restairants & Caf@i terlas, Pgs 84-1
Baffet Catering, Pgs. D&, 6>-/3, 48 55,.49 ’ .
Professional Céef Pg, 15 . , ‘
Food Preparation for the Profess1ona1 Mlzer & Porter, Pgs. 289—295 : LI
3. Rev1ew by viewing v1de} tape Olvoypetlzers e C ; f
% . - A o K
4. Select and prepare eight hors d' oeuvres for a spec1a1 occasion . 3
or event - select from the following types-' Lt n S '
a. (3 cold hors '‘d oeuvres - ~  Calamani , e : ¢ 4 v
-stuffed celery- antipasto tray . oo »
~-salami horns . antipasto'relish - oL & ]
-mushroams ala Greque ‘Guacomale Salad R e . ,
° . N ! . 4 ° . 'ﬁ - . ﬂ\
. bu (D) Canape Spreads B ’ . e R
eddar Cheese ’ . V¥ s coel i
Vlled Ham P : :, . ot 96 . 5
Shrlmp ' s el ¢ : . . C . ~JU 4
) _ . B [N . - N , : . 3 »:
c. (1) D1ps '~ Tl - ) e T T -~
- , —-Rouquefort Cheese pip- . . - &e\t[sour with raw vegtfables . = - SR
i . =Avecado D].p “ SN Sour Crean Garlic with s vegetables © ™ 73
H :' N :‘q‘].an lp & ) N \, ¢ oo ) ’ 4 /‘.' * o ; -'\~ v !n ‘- * "3
. ISk , * O . - L) . i . , . ) ﬂ.? 3 h:.‘ '(__,". ’; s"
Mot PR f . ,(Over) . ’,; . ¢ o . ,,"" .'( ‘ﬁ @‘tl, .
‘ .“" ? ‘ ! v 4‘ : - ' ’ ..' " ap'"" ‘n!‘ ",\. ,I
PP N R T ,'

. ) .t .
‘ A " '
., ® . -~ . . » -
. 3 Ad “ ] N > . b ] LN
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. %, Waukesha County Technical Institute Page-2 0:‘ 2
T‘ t)e Appetlzers COMPETENCY The student will prepare appétizers, canapes and hors d'oceuvres.
Canapes, and ) ; ’ ¥ o, T
-, Hors d'oeuvres v ‘ o ] ’
Code 040/A . ) , - .. .
N o - — e
' . I \ . et
Benavioral Objective | Learning Experiences/Resources } Eva, Jatian‘ L
Lnavy ' ’ — —
d. Eges . : Yo .
. . , .+ ~-Deviled Eggs . . :
e. (3) Hot Appetizers . ’ Ao ,
o ) -Meat Balls in sauce —Oysters Rockerfeller
—Chicken Livers in Bacon (in season) A
o ____ =Materchestnuts in Bacon =Clams Casino . 7o
-Wrap Cocktail Franks (1n season
. -Barbeque Weiner T1db1ts ~Chicken Terriyaki
-~ : —~Cheese Puffs . ~Egg Rolls-sauces
. : =Puff Shells .
f (1) Cheeseplatter
' 5. ‘Camplete .Quiz 040/A-1" to 80% accuracy. ¢
% - ’ . 1
Y AN N "5
. ‘. - ~
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- .




_a. Knitting

~103-
¢ . !

TOPIC .
Ceramicsn .
a. glay modeling
b. S1lip casting ’
c. Glazing andlunderglazing
d. Staining.
.e, Kiln‘
\ i

Leather N
a. &ypes of leather

e .
b. Leather stitches
<. Leathé} carving
d. Leather stamping
e. Link belts
f. Fasteners 4k.
g. ?inishes
h. .Leather Eb%%é

o |
Needlework - v,

& I3

Occupationél Thérgpz

. OBJECTIVES

~

" Upon completion of the course the student
will be able to:

1. TForm projects from clay using the slab,
. pinch and coil methods. )
2, Form a project‘by slip casting. '
3. Load and fire the kiln using cones as
temperature ‘measures. ]
4. Properly apply glaze, underglaze, or V

bisque stain to a ceramic piece.

' -
o

Upon completion of the c;urse the student
will be able to:

1. Make a 2" sample each of the whip stitch
and double buttonhole stitch.
“ . 2. _Make a gamplé'of leather stamping and
fifiish with dye.
33 Make a sample of leather carving and
ot finish with a natural finish.
4, Construct a link belt. °.
5. Construct ‘a simple leather project from
scrap leather. ’
' 6. Set a rivet, eyelet, snap, and grommet.
V4 -
7. Ildentify ‘the basic types of. Ieather
. used in the clinic. g
8. Identify basic leather tovols.
) Upon completion of the course the student
will be able to:
\- . '
"1. Knit a sample involving:the stockinette,
garter and rib stitch and the process of
' increasing and decreasing. , -

99




\ 4
. N ) N , ,
b. Crocheting v 2, Crochet a sample involving the single and
) double crochet, and the process of
c. Embroidery . increasing and decreasing
d. Latcpet hook v 3. Make a sample of‘needlepoint involviné Lo
N ’ : continental, cross and bargello stitches.
e. ' Needlepoint < ’ ) .
) ‘ , 4, Make an embroidery sample involving
f. Colonial mat ; \ cross, outline, lazy daisy, and satin
) ) ' ' stitches.
g. Rake knitting / W

‘5. Do a‘project in rake Enittiﬁg. ' >

RN :
6. Make a square colonial gat project.
> . R “ \

v Upon completion of the course the student

will be able to: )
. .
plock printing . ) ' “1. Carve a design on a linoleum block.
.- B -2. Print the block on paper using water-

" : . > based paints. \

B . N v

.. Upon completion of the course the student
will be able to: .

Stencilling : 1.. Cut a three-part stencil.

v

2, Stencil a design on paper using water-

based paints. , . v
N ‘ Upon completfon of the course,the student
' will be able to: <
-, (
Mosaics \ 1. Make a ceramic tile trivet. .ol

M ’ 4 5

*Upon completion of the course the 'student
will be able to: - -

N
¢

Games . J/\, ;o 1.2 To .teach five éach of card games, board |

> . ~ ‘games, pencil and paper games takiig into
a. #Card games , consideration age and disability ‘adapta-

: ad tions. - - . -
b. Board games . ' , ‘ . R
’ ’ 2. To teach five each of gros¥ motor activi- .

c. Pencil and paper games ties, ball and beanbag games_ taking jinto- -
) ‘ ' y consideration age and disability addpta~
d. Gross motor activities ., fiomd. o -

f
[ “» L

e.. Ball and beanbag games ) . } .,

. ) ; 5 ‘1()6

R ..
‘ .
k . N ' o . s .
, . 3 . ‘
¢ -
o > ’ » v ” Q?”;.«




»

Upon completion of the course the student
will be able tos’ :

1. Teach a group of people a minor craft
activity, writing up the procedure and °
preparing the” necessary suppliesﬁ?&

2. Demonstrate a variety of minor sﬁllls

- which are' learned in the various teaching
sessions.

-

Upon completion of the course the student ‘
will be able to:

1. To analyze activities so that they may
be appropriately used as therapeutic,
tools. ’

" Upon completion of the course the student
will be able to: *

1. To order supplies necessary for the
various activities’using a standard
orde? form.

Ude completion of the course the student
will be able to: -

N

.- r R
Inventory 1. The student will be fdmiliar with
) inventory. techniques.

. . TEXT . (/q\\\ .

<
Adams, ronald C.; Daniel, Alfred H.; Bullman, Lee, Games, Sports and

Exercises for the Physically Handicapped, Philadelphia. Lea &
Febiger, 1975.
AN

°
~
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R Medical Record Technology ~107-

- ~ .

‘Introduction: ‘ : ' ' ..

. . .
< (2

Northern Virginia Commuﬂity College

This is the first in a series of five courses which prepares
the medical record technology student to competently (1) perform
rall routine functions inherent in a dical record department,

(2) cope with day-to-day supervisory responslbllltles, (3) com-
cunicate to hospital and departmental personnel-new developments
* . in medical record praCtlce, and (4) recognize the ethical respon-
sibilities inherent in the role of the medlc 1 record technician.
ThlS first course alloys the student to ‘prac ice.discharge anal-
y51s procedures in the laboratory. Emj asis is placed on recog-
. nizing deficiencies in the medical recozd and recording them
" accurately. At the conclusion of this course the student should
possess at least an.lntermedlate skllk.level in discharge anal-
yskf procedures. N .
(. e

v Skill: ' " - )

™

Correctly analyze general medical/surgical, obstetrical and
newborn records according to four different hospital dis-
charge analysis procedures (Greater Southeast Community,

Circle Terrace, Fairfax, Alexandtia)., For each procedure a )
minimum of 10 records must be comple ed at an acceptable g
level of competency. .

l'

“«

. . a. -Recognize deficiericies and the appropriate physician
o0 responsible for completing the deficiency by marking the
appropriate deficiency form used in each procedure.
7 b. Appropriately interpret medlcal termlnology ehd abbrev1-
ations.
£
’ 2. leen\hypdthetlcal situatidns and a hospital suspension

policy, ‘correctly determine which
-and complete the necessary forms.

A

Given hypothetlcal situations and

doctors should be suspended

3, a hospital suspension pol-
icy, 1nvolv1ng suspension list problems, correctly ascertain .
the correct course of action in each situation.

Attributes® s . '

B Appreciete the importance of the discharge analysis function
in terms of legal and educational lmpllcatlons and ‘good
patient care*
2. Respect the confidential nature: of the information in the -
: medical record. .
/\
3. Appreclate ‘the lmportence of a detailed well-organlzed dis~
} charge analysis procedure.
4 ]
- il - ‘(at
, ) - ’ _l()E?%: )




Evaluation:

s

¢ Each record w1lL be evaluated on the basis of the  following |
crlterla . ‘ , ‘
[N
' No major errors will be accepted toward course require- ’
‘ ments™ - ‘
. y v
' 0-1 minor errors a : a
= \ 2-3 minor errors B , ) o
C

Major errors are defined as overlooklng over charglng‘

O~ Ww N

10
11.
12,

Minor errors are-iefined as: \

Woo~ovn & W
e o

[y
= o
* o

\Hlstory andyPhysical ) S

‘Prenatal forms

. Tissue REPOTtsS

- ) [}

4-5 minor errors

~
-~ -

t

Completed Face Sheet including SLgnatures

Admission Notes I .

. Discharge. Summary or Note / - '
pperatlve Report .

Pre- and Post-anesthetic notes J ‘.
Consultations ' B N

P

Delivery record : . 1
Newborn Infant'record . -

Physician discharge order N , 1
Correct physician - '\\\ : ‘ *

Signatures- (excluding face sheets) . ;
Countersignatures & < :

Admission and discharge nurses’ notes

Progress notes N
Pelvic measurements ‘
Final Lab Summary "
Short-stay forms ‘

Consultation requests
OB Admission Record blood group

- 1.

9. . . . .
Flne$\Grade'Determlnatlon:

25%

46-48
42-47

40-41

_Birth certificates o /' ST =
|
|
|
|

R . quantity *© T oS <

A
B
c

95-100 ~ .
88- 94 -
80~ 87~ S

nn s

J “qualidy - U . - N

95-100
88— 94
80-.87 . = v

w
nawn
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. COURSE OUTLINE

DISTRICT OFFICE OF INSTRUCTION

v 7

Q

A THR

Prtg' Cold Type Paste Makeup 1 Y
Dept. Dept. Course Course Title - Credit (or) Voc. (or) C.E.C.
No. Abbr, No. / Credit
_ Prepated by : . _Alexander Gradian .- -
e Department Instructor(s)  * _ Dean Dat
—— a — .
< GENERAL OBJECTIVES OF COURSE . !
N .(Sfatemeﬁfs identitying educational goals of course)
ﬁemonstrat‘e the procedures necessary in producing actual pasteups for
réproduction, and thé related operations involved. ;

< SPECIFIC OBJECTIVES OF INSTRUCTIONAL UNIT
{The specific oblecﬂves retiect the Dehaviorai outcomes which Indicate what the student

4 | Pasting Up Newspaper Ads

[ Uu?g'l’ o  INSTRUCTIONAL UNIT ) wilt be lbu to do at the :umplmon of th:';mlt Euluahof'\ ?ac'nh.:t::e:mulx:dpro:ﬂx':
4 with “the studem will bclbloto. )
LN x
1 | Ruling 1. To rule with a pencil. {
2. To rule with a pen. .
<l 2 | Pasting Up Basic 1. To demonstrate basic pa.stgup procedures
Newspaper Pages 2. To define trim lines and how they are used.
- \
3 | Contact Prints 1. Fo demonstrate the making of contact prints

and developing procedures for them., . °

’

1. To evaluate the layout and des:{gn of ads.

and. Magazine es
.. s . P&g ’\

‘ l , 3. To develop

4. To set phot

2. To space out reproduction proofs to make the
> ad or page look pleasing to the eye. /

kill in pasteup, a.nd the use of

cold type matlerials. -

display lines and use the

.1:.
o

4

strike-on method of setting type.

i

-

104 .

EKC Course Numb«lng “100-199, Associste angr.ee 200-299, Coflege Parallel; 300-399, Comﬁutc and anloma 400-499, Vocmonll Adult; 500-599,

. Appunﬂa, 700-799, Adult ngh School - 900-999, High School Agé Youth.

&
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Aruitoxt provided by Eic:

~ Competency Record ! ,

\ .

. - AUTOMECHANICS . -

rﬂ‘ ‘
we_ ] . scuoor, : - -

Schoolcraft Community College District Articulatfon Project
Tha cq-p-t-nc- rec;rd tella ?hu hllibecn demonstrated. " < ¢

Gradings + = Exemphry performance on task.

“(Demonstrated cask and et suggeated crtteri- well abova ax~
. pected response vithin 125X of flat race. )
J = Sstisfactory performance on task.” (Achieved 1002 on test/pecformance of suggeated taak

criteria.) .
A = Atteapted performance on task. (Hade an unsuccessful effort to fulf{ll ctha suggeated tesk

., criceris.) . o
. *  Sacondary . Post Secondary
* . B ) Grade Date Teachar | Grade Date Teacher

DUTY: PERFORMING ENGINE OVERRAUL ACTIVITIES . s

A-1 Clesn an engine, I ) ¢

A1 Replace engine mounts. ’ ‘ ]
) Remove engine with transmission from vehicle.

A-d Install engine vith transaission. - I :
A=$ Diasssemble engine vith tragsmission. R

A-6 Clean engine parts and check for conditions. ! . e '

A=l Replace oil ' psn gaskets. -\ . i :

A-8 Replacs seala and gaskets. )

A-9 Replace oil pump. {»"

A-l? Remove “and install camshaft. .

A-11  Replace caashaft bearings.

A~12  Replace crankshaft main bearings. 1 - .
A-13  Remove, inspect and tnstall crdnkshaft.. ) * ceen

A-lé  Perform operational inspections to test engine, lubri- N

W cation aystem, « .

A-15 ' Remove and inatall (presa fic) pidton pia.’ o

A-16 Rewove and inatsll connecting rod and piston sssemblies. /

A-17 Remova and tnstall phton'rtnxa. . L.y
. A-18 Replace connecting rod besxinga. /

A-19 -Check cylinder head warpage. i ’ s i

A-20 Remove valves, \ L

A-21  Reface v%ya sests. , ’ .

A-12  Reface valves. . ya i . L
A-23  Reanming valve guides. ) X : -
A=24 fnstall valves. )

A=15  Valve idjuatment.

A-26  Replace exhaust manifold gsaket(s).

A-17  Replace flywheel ring gear. | ~

A28  Replace flywheel and flywh'sel ring gear. . N




‘Title of responQenf;

~113~

. " WAUKESHA COUNTY TECHNICAL INSTITUTE
" MECHANICAL DESIGN PROGRAM EVALUATION ™
N - 4 SUMMER,_ 1979 . y

A

A

Areds) of responsibility: ¢

-
- -
2

Number of employees under your immediate supervision:

Number of employees in your company: -

Nature of work, performed by your company:

4

b

. The following competencies are taught in the Mechan{cal Design Program ét

the Waukesha County-Jechnical Institute. We are attempting to determine

the cofrelation between the competgncies taught in HCTI'é program and those
competencies required of Mechanical Design Program graduates as entrv-level
skills by area employers such as’yourself. Therefore, using'a rating scale
of 1 to 5 (1=no need, ..., 5=¢ritical need), please rate each.of the follow-
ing competencies in re]ation to yqur department’s, needs; i.e., if the ability,
to properly set and sharpen drawing compasses i5 qf critical need as an
entry-level skill in your department, pTace a 5 irj the space provided in the
rating column; if it is of_little.need, place a 2 in the space provided in
the «3ting column, etc. Please feel free to comment on any of the items or
to-qualify any of your responses or to specify add1t1ona] entry-level skillsg
not included 1n the quest1onnaqre . .
\

l;No Need gfLittle Need ' 3=Average Need 4=Great Need 5=Critica’ Neeq

v ; RATING . COMMENTS

0

[. Technfca].Drafting I -

1. Properly.set and sharpen ~ o
dfawing compasses. ’

2. Free hand letter all the cap-
ital letters of the alphabet, -~

’ whole numbers, and’ fractions - ' .

to .an employable quality .
level. .

3. . Draw standard geometr1c . A
construction. ] - f

4. Draw an orthographic prOJcc- =
tion using propet M ine widths, A
4ine densities, and line
quality.

. .
ki
/. . .
. , ——
»




Y.

9 ’

II.

5.

6.

7.

8.
9.

10,

11.

12.

13.
14,

15¢

Techn1ca1 Drafting I1

1.

Yoo -114-

RATING

Dimension an orthographic o
_ projection correctly using.

the standard rules of dimen-
sioning, using base 11ne, \

and uni- d1rect1ona1 dimen-
sioning.
Make an acceptable blueprint

center line, petrig, aligned, /} -

I

COMMENTS

)]

using a blueprint.machine.
Draw primary auxiliary views. >

Draw secondary aux1T1ary

views.
Draw the f0110w1ng section

drawings: full, half, off+
set, revolved, broken-oux
(part1a1), removed, aligned,
and material coding.

Inc]udgfthe following in iso-
metric drawings: isometric
lines, non-isometric lines, )
ellipses, and exploded isometric
drawings with dimensions. !
Draw the following types of

obligue drawings: cavalier

' and capinet.

Sketch free handorthographic -

and isometric drawings.’ . :
Ink -an orthographic_drawing.

Ifk lettering using LeRoy let-
tering set.
Make revisiors using the fol-

lowing drawings: Mylar orig- = 7

L N )
inal, Mylar revision, and '

Sep1a revision. \

Identify, specify, and repre-

sent different types of

.threaded item3 common to

methanical assemblies.
Identify, specify, and’ repre-

sent different types of non-
threaded ‘fasteners.
Calculate propér engagement

length, drill depth, and .
thread depth for threﬁded.L .
assemblies. . _
Prepare detail drawings w1th . .
complete 1nfdrmat1o;)fh accor-

dance with industria

standards.
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Name ;.

Q.

d.

Instructions:

&

{

Sample Performance'Raigng Scale

Cook/Chef

.

.7 *@qu

.

J Reter:

N

.

~

For each lettered iteuh/plage 4 check beside the description

. tha,best matches the performance you observé. -
S . ,

Uses basic tools of bulk food preparation

___ Uses these poorly;
T major errors/
serjious misuse and
problems

~

Uses thése adequately;

PR
. .
-

. Ve

<

some minor errors or
problems

~

Uses weights andsmeasures accurately

Does not'weigh or

measure accurately;
seriqus or major

-
errors

LA

Most weights and

measures accurate;
only minor and

" insignificant -

€rrors

2

<

-

-’

-

’

.
~
e -~

. Uses these‘aﬁprdpri-'
ately with skill and
dexterity

a1l weighti and' i¥.

Meets safety standards in use of kitchen equipment

Eqﬁipment usedrso

as to create
serious safety
problems

Set prioriries

Serious problems

e.

in time manage-
ment and
sequencing® of
activities

____ Only minor safety
T problems in use of
kitchen equipment

Minor problems in

Use of menu termiﬁology

Incorrect use/of_\
menu terminology
for several food

" products

<

anization of
actyvities or in
sequence of food
preparation

Most food described

correctly; no major

errors in terminology

\

measures accurate

. L] *
No unsafe use of

+kitchen equipment

Activities well'

*

organized; sequence

" appropriate; time-

management efficient

(

____All food products

described in correct
menu terminolegy

rd &
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- Name:

*

Sample Produgt Rating Scale

«

G

Cook/Chef

S

- Rater:

Instructions:

.

-

Taste each food item. Then rate its quaiity using the scale

below. .

v )

.

.

! ) '
Inadequate product,
Seriously ‘over- or
undercooked, or -

" inappropriate in

appearance/taste

.4 Adequate product,
meets minimal

" acceptable passing
standard for course

.

-

Excellent product,
-peets or exceeds
work done by
students in course

*

Appetizer”

-

”

Salad

éeafood°

Potatoes .' °

Vegetable

Fruit

Garnishes
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