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ABSTRACT i

é”These final notes represent the consensus, opinions,
and recommendations pade by representatives of minority
community-baséd organizations vho attend a series of 12
Mini-confete ces. sponsored by the_United States Department of
Education, Division of career Education. (The purpose of these c
mini-conferences was ta seek input in the form of advice, :
suggestions, and new conceptual thoughts regarding ways ia which nore
effective career education could be delivered  to Rinority youth
through collaborative arrangements involving the community °
organizations and the formai eflucation system.) It contains data
recorded 3 each mini-conference as well as participant

recommendations’that. were later corrected by the participants. Notes 3
are presented from these nini-conferences: three for Hispanac ’
orgaﬂizations, three for black organizations, two for Asian/Pacific
Anerican- rganizations, two for Native Aperican organizations, aad

one for Hispanic and Native American organizations. Material provided
from each| mini-conference includes a 1list of participants,«listing of
all issues raised by participants, and discussion of those issues
actually considered. (YLB) )
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PREFACE / g ) :

i /

. . / ]
Unemployment among minority youth is currently running at a rate almost °
three times as high as for non-minorfty youth. These youth not only have
the 'greatest difficulty entering the occupational society but, in addition,

. are faced with equally great problems in terns of advancing and moving up in

that sociéty once they enter. Advancement in the occupational society for
such youth demands that they be equipped wiqn general employahility/adapt-
ability/promotability skills that will allow them to change with change.
Such skills fall within the province of the career education movement. No
matter how the data are manipulated the inevitable conclusion is that the
needs of minority youth for bonafide, effective career education efforts are'
even greater than those of the general population. Such needs apply to
minority youth in the entire range of the education system -- from the high

[

school dropout through the Ph.D. graduates. . N

N

i1f equity’ 1n career education 1s to be provided minority youth, special help
both~ from the broader, community and from the formal education 'system will be
required. It will not be enough for the education system to link only with
the existind business/labor/industry community nor with those community ‘
organizations whose membership represents primarily non-minority persons. °
In addition, speCial aslsistance must be made available by’ those comminity .
organizations whose focus 1s on minority persors themselvés

’Recognizing this, the U.\S. Department of Educatian's Division of Career
Education contracted with . Interamerica Resegrch Associates, Inc. during 1981
to hold a series of intensive two-day sepina{s with representatives from t
various National community ‘organizations representing minority persons. The
basic purpose of this series of seminars was to seek input in the form of
advice, suggestions, and new conceptual thoughts regarding ways in which more
effective career education could be delivered .to mlnority youth through
. collaborative arrangements involving the community organizations and the
formal education system. . - '
4 . .
Nominations with respect to the names qf National community organizations to
~ be inVited to this series of seminars were obtained from the appropriate
offices within the U.S. Depaxtment of Education representing: (a) Black
. Americans; (b) Hispanic Anenicans, (c) Native American Indians; and (d) Asian
PaCific Americans. Because of the numbers of persons each of these four .
majox types of organizations\represented the initial decisions made were to
chold three seminars both for organizations representing Black Americfns and
organizations. representing Hl§pénlc Americans with two seminars for organiza-'
tions representing Native Ame%ican Mdians and two for organizations representing
Asian Pacific Americans. Each organization named those persons to serve as
representatives in these seminars.

Each seminar was 1eé personally by the Director, Division of Career Education.
At each seminar, participants first identified what they saw as the major
. issues, problems, or concerns to be discussed. Following this initial
N identification, participatns then decided, by consénsus agreements, which
issues were *to be given priority for discussien. with each issue, all
., participants contributed their thoughts ﬁ? an open discussion format. Time
1 ‘ - .
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prevented each seminar from discussing, in detadl, all the issues they had
raised. For this reason, readers are urged to study the total set of 1ssues
as well as the comments participants made with respect to each. The notes
found here represenﬁ the comménts of participants, as recorded by hand by the
seminar leader and later corrected by the participants themselves. Each

participant was asked to speak only.for himself/herself -- not FOR the organi-
zation he/she represented.* , ’

.A great many practical, innovative, challenging ideas are found in the notes
reproduced here.’ Many of these ideas and suggestions arxe crying for imple-
mentation at the present time. Each of us has a responsibility for' doing
what we can do to assist in this implementation effort. Each of the community
organizations represented in this series of seminars is a potential tower of
strength for use in attempts to make commurlity career education efforts more
effective for minority youth. It is hoped that publication of these notes
w1ll motivate both educators and community leadégs to mowe actively, toward

A

joining forces in this effort. ,

.

Kenneth B. Hoyt, Director
Division of Career Education
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‘notes was mailed to each participant enabling th

L

{ INTRODUCTIGN

The following document is possible throughge‘contrabt between the U.S.
Department of Education, Division of Career Education and InterAmerica
Research Associates, *Inc. Our mission was® to contact Community Based
Orgarihyzations (GCBOs) serving minority populations who expressed an inter-
est to’the Office of Career Education in working collaboratively in
Career Education apd to organize and arrange  twelve two-day mini-confer-
ences for representatives of theserorganizations.

.

v

The Final Notes that follow represent the data collected at each of the
mini-conferences along with the recommendations made by each of the parti-
cipants.” The Motes have three specific functiong, e.g. (1) they serve to
estiprish a firm record of what took eolace during the mini—confénences,
(2) they strengthen the perCeption of what pafticipants actually did in
the process, and (3) they present the “effects" of a specific miai-confer-
ence beyond that mini-conference. ~

&

The Notes from each conference were recorded by Dr. Kenneth Hoyt; they were
compiled by the project staff ard then mailed to each participaht for their
coXxrections. As soon as the ¢orrections were received from the participants
thely were incorporated into the Final Notes. A cgmplete set of all the
to learn from observa-
tions made by other participants at each of the mini-conferences.

v -

‘

The Final Notes giyves the reader a comprehensive view/g;—;hat Hispanics,
Blacks, Asian/Pacific Americans and Native Americans perceive as the vehicle
Their ideas should serve as a sincere
contribution toward achiéving the goals of career, education. -

.
¢

1 Ismael Lugo, Project Director

v “ ) . InterAmerica Research Associates, Inc.
>
September 4, 1981
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Issues Raised by Participants

1. How to use career education
through bilingual education

2. How §o use career educgtion
through bilingual education

.
. ) -

' e

~

14

as a vehicle for improving basic skills
for K-6 pupils (in a developmental sense).

as a vehicle for imgroving basic skills
for Grage 7-12 pupils (®n a remedial sense) .

3. _How to improve "access to career awareness/career'expioration opportunities
. /' for Hispanic youth. - s R
4. ‘ How to help counselors understand and deal with the need for raising career
and educational aspirations of Hispanic youth. . :
. , .
. ‘ ‘ ) *
z. How to encourage_enyollment of Hispanic youth in vocational education. '
- _— -~ »
N 6. How to get vocationgl education and career education taught jin the native
language. -
v ! . .
7. How to get approprlate career educatmon materlals faor Hispanic persons

enYolled in adult education - and at ‘an appropriate *eadlng level.
{

] . N
> §. How to 1nvolve more Hispanic organizations in the delivery’ of career
education. s .
’ 9. How to involve—the Hispani¢ community in career motlvatlon of Hlspanlc -
youth without urging them to-«leave the community.
10. How to involye Hispanic experts in training "career ed types" who are
< currently conducting careey edhcation inservice efforts. -
11. How to encourage significant numbers of Hlspanlc persons to become career
education experts , .
> ( -
12, How tq help Cuban refugee youth.and adults recognlze and deal w1th the
American work ethic. .
13. How to devise systematic curriculum develbpment for career education within
K the framework of bilingual education. .. .
»
14. How to provide effective gareer education to Hr§pan1c youth in rural areas
where diversity of occupatlons is limited.
15. How to maKe career education materlals more consistent w1th the phllosophlcal
vlews of Hispanic youth - i. e., the need for a phllosophlcal paper.
~ bl
16. How to develop teacner education'models for inserting a career education
component into-bilingual teacher education. . - '
< -
, 17. How to identify and deyelop a national ser#fes of role models for use in
career education for Hispanic.yoQuth. . ) )
.‘ /) ) . ' 7
( ’
. ’ A \
’ 3 b N .
\)4 . . ’ b d ..
E | by |
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tap and utalize resources’'of Hispanic business organizations in -

18. How to”
* career education for Hispanic youth. . . .
- . N
19. How to develop Statée Bilingual Associations gs vehicles for promoting and
g making effective career education possible for Hispanic youth. )
. “ . e ) J .
Issues’ a

Discussion of

) . . r~ . “.
How to make career education materials more consistent with the

Isswe:

philosophical views of Hispanic youth - i¥8., the need for a philosophical
paper - ¢ . - v
\ . S~ . . ' . N

,0livia: The career education, materials mailed to us reflected primarily middle

class Anglo value systems, and those value systems are fine for certain segments

Qf our populatlon

We have to see to i1t that career ed "types" become more

aware Sf the value systems of the Hispanic population.

This is part of the

bfiader problem we face - 1.e.
throughdbut almost the entire Jistory and curriculum of American Education.

, we see white middle class value systems reflected
Many

Hispanic youth come from cultures whose value systems differ markedly from those

of white middle class pexsons.

There should be reflected, 1n career education

materlals, more dedication to a pluralistic-philosophy emphasizing diverse,

-,

~ different value systems. This does not mean there is only one set of values
for L Hispanic persons - i:e., differences dimong Cubans, Puerto Ricans, and
Mexican-Americans - as well as other Hispanic cultures should be reflected’in
career, education materials. . \
<> 4 - » . i
Vernoen Hispanics in America.currently represent 22.different Nations. Seen
as a whole, Hispanics in the USA represent the 5th largest "Hispanic Nation"

. in the world - only Spain, Colombia, Argentina, and Mexico have more. By the

end of this céntury, there will be 35 million Hispanics in the USA. They are .

not going to "disappear".

K must be met.

Their needs,.including their career education needs,

v

ey

\jsgtlno:

: . .
Career education materials  should be put into "the hands of persons

who know how to revise them to meet the needs of various kinds of Hispanic
communities. For example, "reality" for Puerto Rican in Northeastern U.S. is
quite different than for Mexican-Americans in Southwest USA. Bilingual education
currently has s1x MATERIAL DEVELOPMENT CENTERS scattered throughout the United

,States R~ e
One such center (in New York City) has made a beglnnlng effort but much more

remains to be done.

-

Y

A4

'

<

|

Ricardo I:

What are the basic work values differences being talked about here?

where.lt states:

Carolyn: A good ex ple can be seen on<P/ge 28 of A Primer For Career Education .

=Y

E
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- Consciously and conscientiously_%rovide rewards ﬂo stﬁden;s'
who exhibit and practice such basic good work habits as: - .
(a) coming to school (to-work) on time; (b) completing
assignments that are begun; (c) doing the best that they'can,
and (d) cooperating with ong's fellow workers (students)
\ . *
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+Stated in thas form6 we see something clearly inconsistent with Hispanic N
value systems. . _
- P .
Justino: DISAGREE. I nave no problem - or qualms -. about’ telling a student
. to "come to work on time". After all, that's the value system  they're going’

to have to learn to live with if they are to be suocessfully employed.

Vernon: The traditional religious.?ie& of the "wdrk ethic" isn't meaningful
to Hispanic youth - after all, not many such youth view either Calvin or
Martin Luther as their favorite role model! As worded' the xeligious vrew
©of the "work ethaic" - i.e., warnlng that one will go to Hell if one ﬁalls

to follow, 1t - is sure to be interpreted, by many Hispanics, as far too
punitive and thus.at variande with their personal value systems.

© Vernon: If we really were to address the philosophical base we're.talking
s about here, we would get into history, culture, customs, etc. , We simply
wouldn't have time to digcuss all of it. '

~ . . . >

F

. Ricardo I: DISAGREE. We could help by emphasizing such relatively simple )
things as, for example, Hispanic values regarding a desirable pace of 1ife -
wigich would be quite different from white middle class values.

. ™ Vernon: Parhaps a better way to put Ricardo's example would be to emphasize
that Hlspanlc persons tend to be less materialistic - less greedy - in their 1
personal value systems than many white niddle class persons -

Jim: It's not the words, rather, it's the 1nterpretatlon of the meaning of )
. the words that's important to convey. I don't 'want, for example, to mlnlmlze
the 1mport§nce of perng on time. We must teach that value o Hlspanlc youth
The real problem is to simultaneously teach employers that, in ‘a cultural ;
sense, the Hispanic person may feel that "getting to work on-time" is relatively
. far less. important than what happens after one gets to wark.
. , . - -

_ Vernon: AGREE: "Time" 1s a philosophical concept whose meaning varies from
culture to culture. . . - . ' o0

.-

N

N\ -

Ricardo P: DISAGREE. This isn't-a problem with Hlspanlcs in my area of the

country. Our youth are well conditioned to the importance of "belng on tgye .
N before they reach the Second Grade. <~ . : -
’ \
Rlcarde P: Maybe we should list and deane, for Hispanic youth, what career
educatlon "types" really mean by the words that they use. Co °

Justino: AGREE. For example, "Manana," in the Hispanic culture, doesn't
so nearly mean "resisting being on time" as it.does "don't hurry."

. . . .
_._Vernon: "Manana", to Hispanics, implies a- cirgular concept of timte - i-e.,L
3 a_concept that thlS time will come around again. This is quite different
frolm a value system that contends, "If you re not right on tlme, you're late
,and that s all there is to it." . g

ERIC™ | S . S .
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Ricardo I: Perhaps the Latino perspective on "career aspirations" - when con-
trasted with that of Anglos - would be a good example to use in illustrating

important differences in value systems. ' %
/ -

. Olivia: SESAGREE It s only the pérceptlon of Anglos that career asplratlons
of Hispanic youth are lower than those of many other segments of the total
populatlon The point that needsto be emphasized is that, in fact, the | )

_, ~career aspirations of’ Hlspanlc youth dre as hlgh as those Qf any other youth

i
1
’

G . 0\ Justino:' Many Hispanic parents hold a perception that, if their children can

- ' graduate from high school; they are well on their way toward "makinhg gt" in
.q_ . _Sogiety. This is quite a different "valtue, system" from many white middle *
* % lass persons who i1nsist their ghildren must graduate from colleye in order to

T . bé oh their way to "making it",
, . P - + N
N < .
+ Ricardo I: Technigues effective in motivating youth 'may be quitﬁ different
D S ~ .
. . for Hispanic*" youth as contrasted with Anglo youth. .This is another examgle of
1ffe}ences in value systems that career education should fake into account

.
- . -

Ricardo P: AGREE. Anglos tend to be motlvated by external competition whereas
Hispanics tend to be more innér ‘motivated. The latest studles show conclusively:
that Hispanic children entering our elementary schools aYe highly motivated.
. It's their elementary school teachers who are'destroyina—this motivation by
constaﬁtly’gointing to t?eir "failures" rather than to their "successes".

* Justino: Many Amerlcan youth are still being given false info¥mation about
. the Hispanic culture For example, they are often taught that Europeans "did"
things for America whe;eas Hispgnics 2un5d1d“ things.+ This is wrong. 1In the‘
last.three years, we've had a oject ‘to show Hlspanlc youth role models
within their own history of tremendously ways in whlch Hispanics have "“done"

thlngs for America. : . . . va -

Vernon: Blculturallty is a pary of what we're talklng about here Aspirations :
are surely present within Hispanic youth, but the youth is being asked to live
with Eii .culturefvhile being constantly 1mpacted in school and the broader-
occupational society by Anglo culture. Any phllosophlcal statement we make

must take thgs into account. The problem is one of getting American society

to QPEN UP OP UNITIES BPOR HISPANIC YOUTH. It's not. that these youth lack
aspirations. Rather, 1t's, a matter of their systematlcally being denied oppor- §
tunities to move toward méetihg\:helr aspirations. =

o

. ,
Olivia: Young, ‘aspiring €ducational administrators get promoted as pretéges
"of those now in power. This tends to deny opportunity for minority, persons.
We. need a strategy to use the few minority persons, now in power to help other

~ minority persons move up in the system. :

. Ricardo P: AGREE. There is no effective "old boy network" in the Hispanic
community. For example, we recently had a Hispanic youth fired from his job
because his employer heard*him speaking Spanish.” The Supreme Court upheld the\\—

. employer on the basis that, since the employer owned the business, he could
make a requirement that all employees must speak English on the job if heé cgose
- to do so. 4 ’
S '
6 , *
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Ricarcdo P: We ought to look at the “American work ethic" and see how - and
to what extent - 1t differs from values held by various klnds of Hispanic
communities. -
NOTE: The "work ethic", in a classical form, contends that one owes® it to
others to work. Sometimes, this is expressed in each of the following ways

e "You owe it to Your Creator to work. You were put on this

Earth in,order that you may, before you leave it, make the

K World a better place than it was when you entered it. ’If

: you do this, you willvgo to Heaven. If you don't, you will
go to Hell." Cov k ot

- N EY

- K
e "You owe it to your#¥ountry to work. No great Nation survived
tong after its citizens lost their commitment to work. at
. . was true of Persia; of Greece; of the Roman Empire; of Spéin;
of France; andyof England. There is no reason td believe the

USA is exempt from this historical pattern."

@' "You owe 1t to wourself to work. Work is the_,leare\_ possible

way eagh of us hiaw for answering the questlons {a) Why do I a
I exist, and (b} 'Wwho am I? Each of us is be;t known to hlmself/ ’
*ierself and td others through the work that we do .
NOTE: Career.Bﬂucation regards "work" as a human need, not as a societal A
obligation as implied in the "work ethi¢." To career ed advocates, work "
- represents the human need of ALL human beings to do, to achieve, to be - -

SOmeone because I did something, to know that somedne. needs me for something,
to know that it makes a difference that I exist today, and that itwill be
important that I exist tomorrow. Career education, then is built around the
cancept’ of work values rathe&kthan the work ethic. -

-

. Ricardo P: We Hispanics would say none of those things. "Instead, we' would say,
“you owe it to your family *to work at somethlng that will be Yespectable' and
not bring dlshonof'to your family". - !\

Olivia: AGREE with Ricardo P. on the importance of the family. I don't think
we would have any ‘trouble gselling the humanistic concept of "work" used by
career education to Hispanie persoris, but statements regarding the "work ethic" -
whereby one owes it to Creator and counkry to work - needs to be addressed.
There are basic value assumptions tied to these statements of the work ethic.
Working for a creator may conflict with other religious value systems, for
«example, those of our Native American and Asian populatiogs. Also working for
the country assumes that all Amerlcans are patriotic in relathn to careers.
Thls(assumptlon has clearly been empha51zed by the Hlspanics and other minority
N\ groups volunteering for the armed services as well as the data available to
. prove that a significant number of medals of honor have bheen awarded to
“Hispanics during World WArs and Vietnam. If we are going to ‘include a plural- .
lC ,philosophy in career education, we ‘need to be sen51t1ve to diverse;
ent value systems affecting a "work ethuc“ '
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Carolyn: AGREE Wwith {Ricaxdo P. on the importance of the family. For example,
if a member of a Hispanic's family becomes ill, the Hispanic person would
immediately leave hisjfher job to take that family member to the hospital - J
even though the "boss' might object or fail to understand such actions.
Ricardo I: AGREE. Th ‘emphasis. on FAMILY, within the Hispanic community,
does - because 1t motivates Hispanic youth to stay close to their families -
restrict career choices\ considered by many Hispanic youth. v .

Vérnon: DISAGREE." The‘"m&ph" that Latinos won't leave home in order to go
to college{simpLy doesn'tt apply wHegE I live. 7

“
Ricardo P: DISAGREE WITH VERNON. It does influence both college attendance
aind*choice of colleges.in\my part of the country.

Jim: One of the reasons hy Latinos have hesitated to leave the family
environment 1s because, e ry time they ‘do sov, they run into a hostile

environment. Career education whould help Hispanic youth overcome this
"nosﬁile environment" and dssist in developing a support 9bc1al _system

wherever they may settle asia family away from home.

Raul: My big question about\"work") no matter whether you want to speak of
the "work ethlc“ or "work values", is WHAT HAPPENS WHEN THERE IS NO WORK? For
example, 7l percent of Puert Rlcans are on food stamps right now.

Raui ‘We Hispanics hardly eveér teach our people how to behave on the j8b.
Somewhere, careexpeducation m st teach Hispanic youth how to behave 1n an
’Anglo work environment. \ \‘

w—— \ Al
Vernon: AGREE. But we algo have to teach the Anglo work environment about
Hispanic youth. Career Educatiqn should help to do this as well. .
Carolyn: To the Hispanic youth,\how he/she is treated on the Job is more
important than how much money he«ehe 1s paid. . -

4
4

Carmen: AGREE. It's basically a question of job satisfaction. The quRstibf

1s, ARE HISPANICS MORE PRONE TO HEAVE THEIR JOBS IF THEQR CULTURE IS NOT
ACCEPTED than because of innate dissatisfaction with the JOB™ ITSELF?

-

.

Ollv1a. Thas conversation is worrying me, WE NEED TO RECOGNIZE THAT INDIVIDUAL
DIFFERENCES APPLY TO HISPANICS EQUALLY AS WELL AS TO ALL OTHERS, WE SHOULDN'T |
"PYPE" HISPANIC YOUTH AS THOUGH THEY. ARE ALL ALIKE.

Raul: Agree BUT this is not to say that differences don't exist between
Hispanics and others in such things as skin color, accents, etc. I don't

want =in any way - to deny the concept of "individual dlfferences" for
Hlspanlcs. At the sw@me time, I do want us to recognize the treméndous challenge

facing us to desensitize Anglos about the obvious ways in which Hispanics differ
from them. )

¢
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‘ Issue: How to tap and utilize resources of Hlspamc business organizations
P career education for Hispanic youth )

Ricardo P: A monthiy Hispanic magazine ~ NUESTRO - published, about a year ago,
. a list of this Nation's 100 most successful Hispanic business organizations.
That 1fst would be a valuable starting.point for use in solving this issue. In
addition, NUESTRO typically contains one or more profiles of Hispanic business
persons who have "made it" in the occupatlonal sqplety - a really good source
of role models. \
Justino: AGREE. In addition, NUESTRO also contains a great deal of current
,. news regarding what major National Hispanic organizations are doing. 1If :
career education wants to link with National Hlspanlc organlzatlons this would
be valuable information to have. ! E )

\

Raul: There is also a booklet of Community Based Organizations that deals with
Hispanic community organizations published by.Philip Morris. That booklet
does not; however, list Hispanic business organizations. .

«
¢

1 Maria: There 1s an organization of Hispanic professional engineers in New York
City that promotes careers in préfessional engineering for Hispanic youth.
Raul: There-is a SOCIETY FOR HISPANIC PROFESSIONAL ENGINEERS - w;th'a contaet
person in the U.S. Department of Education.’ .
Ricardo I: " International corporations have a very great need for bilingual .
emgloyees. They should be bery interested in helping to promote and 'implement
_ career educatlon efforts as a component of blllngual education. .
Q!%Nbrla Tltle iv-C, ES;A did compile last year a preliminary list of bu51ness
organlzatlons, Community Based Organlzatlons, and Educatidmal organlzatlons
with whom Title IV-C projects 1nvolv1ng .Hispanic yodth could make contacts.
Carolyn InterAmerica has the NATIONAL CLEARINGHOUSE FOR BILINGUAL EDUCATION.
As part of this operation, they have authority to issue a subcontract which,
in part, is intended to link bilingual education with business organizations.
This subcontract - which will explre in September, 1981 - has not -yet been
awarded. Since it involves about $80,000, it would be very helpful to our,
efforts at career ed/bilingual ed linkages if that subcontract could be
awarded and successfully carried out. , : o

B

Raul: The 1980 reauthorization of the Higher Education Act includes Title WI -

"International Education" Within Title, VI, the Hispanic Higher Education’

Coalition recommended establlshment of USA/MEXICO RELATIONS CENTERS. This

could, IF established, be used with a career education emphasis; »The way

that the LATIN AMERICAN CENTERS now in existance operate is primarily in a «
/gpde that sees them taking from f~gatn%r than shaxing with - Latin America.

Justino: UndeX Title VII, there are also BILINGUAL SERVICE CENTERS. In New
York City,.we aré working with one of these Centers who will be putting on a
one-day "Career Fair" for Hispanic youth this Spring.

v
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Is there any kind of National Hispanic Business Organization now in existence?

Justino: The Commonwealth of Puerto Rico puts out a NATIONAL DIRECTORY. OF
PUERTO RICO ‘ORGANIZATIONS - including business organizations.
Vernon: There is an organizationyin Chicago called OMAR. This is an, advers
tising/public relations firm that does a lot of research in the ‘Hispanic
community. They would, undoubtedly have very good ways of knowing about Hispanic
community values and about Hispanic business organizations. ’ i

kY

Raul: The three major Hispanic business organizations to contact arke:

. ) - o
& LATIN AMERICA MANUFACTURERS ASSOCIATION - Manuel Calderas
Phone (in Washington, DC): (202) 467-5803.

e NATIONAL HISPANIC CHAMBER OF COMMERCE - Joe Flores ,
Phone: (916) 448—55777' / Y 4
e U.S. HISPANIC CHAMBER OF COMMERCE - Nelson Rodriguez
Phone: (214) 358-3833

.

\

Issue: How to involve parents of Hispanic 'youth in career education

4
Justino:. "Career education" isn't yet a "hqusehold term" among parents of
. Hispanic youth. Parents bring their children to school with great expectations -

which typically, because of what the Education system does to these children
- (and fails to do 595 them) falls by the wayside in a few Years. How can we
keep this initial parental enthusiasm up? At its roots, the whole issuevhere - 1}
‘in terms of career education - is the fact that, for many Hispanic youth, parents
know there will be no JGBS at the end of the line: -

3

' Raul: The network llnkage system needs to be strengthened. Puerto Rico is
a good example. There, a number of higher education institutions ex1st which
are preparing Hispanic' youth for cageers which, in fact, will not exist when
those youth graduate with their degrees (1 €., Soc1ology, Psychology, PhllOSOphy,

etc ) ( . . - A

-

Carmen: Bilinguai Education programs at the local school districét level do all
have a PARENT ADVISORY COUNCIL. Such a FEEPCil could become a very valuable
resource for career education. ‘ : ( . -

Jim: AGREE. Some‘ef the active Councils carry messages to the school board
about all kinds of educatignal concerns. They also tend to become active in
other community affairs. One such parent is now travellng extensively through-
out the Southwest conductlng training institutes. She is an active member of
a number of community organizations apé has developed into an 1nfluent1al
political figure.

-

Olivia: 1In Arizona, we hold an Annual Bilingual Education Conference with a
very strong parental component. If . We were to insert the topic of "caxeer
education" into that State Conference, it would be necessary for the career ed
"types" to: o .

. b

Q
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e Have at least some of the presentations”made ip Spanish .
" @ Establish a link between the formal Career Ed Orgénizaiion(s)
in Arizona and our Arizona Association of Bilingual Eduocation

Such contacts have not, to date, been made. CommunicatiQn is obviously a
hard thing to do, but somebody should take the initiative and do so in terms
of linking career ed in each State with the Stéte/Blllngual Education Association.
HISPANIC YOUTH GROUPS - AS WELL AS PARENT GROUPS - NEED TO BECOME INVOLVED IN .
SUCH LINKAGE EFFORTS . U
. - LI

Raul: The first thing(that needs to be done is to present parents with very
clear, simple information about cayeer éducation. CLEAR COMMUNICATION IS .
ESSENTIAL. Moreover, because many Hispanic panrents work odd hours, meetings

. with them may have to be scheduled for Saturda?i, evenings, or even Sundays.
Because many Hispanic parents are poor, it will also be necessary, in many
cases, to_ provide them transportation, babysitting services, ‘etc. , if you
expect them to attend a meetlng to talk about career education/bilingual educa-
tion linkages. b |

»

Jim: It's been our experience that parent meetings conducted by parents theﬁL' R
selves are the best. Parents are the best "trainers" of other parents. We've
identified a few parents in each region of Colorado; tralned them and they now,

irs turn, serve as "trainers" of other pareﬁ@% ,,

. .

Justino: Jormer Congressman Badillo -~ who also served as Deputy Maybr in New
York City - initiated a program in the late 1960s under which he brought profes-
sional business persons from Puerto Rico into New York City classrooms to visit
swith Puerto Rican youth enrolled in the New York City Sphool& X
\“ ~Justino: There is a casette tape d; +the market called "BILINGUAL CAREERS."* I
' "have used ‘it with parehts to teach English as a Second Language. If it'were '
refined and expanded, that idea could bega valuable one for consideration in
~ 7 devising career ed programs for Hispanic youth.
A
Oltvia: SESAME ISTREET has a kit done in Spanish on CAREERS which is now on
filmstrip and gasét tapes for primary grades that can be used for teacher

training. é .

. 3 - % .
Carmen: Could the gzlc Clearinghouse On Career and Vocational Education dissemi-
nate information on career education to HMispanic Ordganizations? Could Hispanic
e Organizations make presentations to the/ National Advisory Council on Career -
Education? :
Issue: How to use -career education as.a vehicle for_improving basic skills
‘ J‘” through bilingual education for Grade 7-12 pupils

‘ Jim: .Because bilingual education has, in véry recent years, been available to
32 pupils, we face a different kind of problem in delivering career education
to K-6 Hispanic pupils than to those now in Grades 7-12 who, during their <
elementary school years, were deprived of the opportunity to participate in

bilingual education. As a result of bilingual education, the K-6 pupils have

L4
-

-

Q
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exper;enced a certain degree of success - and a resultant raising of aspirations

through consideration of his/her culture as part of the teaching/learning
process. ThlS c0nd1tlon,cannot typically be seen for Hispanic youth now in
Grades 7-12. _#The Grade 7-12 Haspanic student is, as of now, typically one

with very llmlted asplrations and quite prene to become a high school dropout.
Thus, the Grade 7-12 student is going to need a different approach to building’
aspirations - i.e., a remedial approach to building basic academic skills, self |
confidence, etc. In career educatzon for such students, we will need appropriatel
materials for use with 'students along wi#sh opportunities ‘for parents to partici- '
pate in career education ‘efforts. .

N

Ramon « \?erhaps, in the short run, Grade 7-}2 students are more appropriate to
concentrate on in career education, but K-6 pupils is the obvious long run
answer. There are two po}nts to be made here: '

e We musn,t assume that "career education" is the only answer ’ /
v it &

for these Hispanic youth |
e Many Hispanic youth see school as a "“dead end"! It's pos§ible
- that, if career education is pictured as something leading
toward a job "at the end of the rainbow", it may motiyate .
Hispanic youth to learn more in school.

- ’

‘broader society. Obviously, we have, to change the environment -

Verndn: Career education isn't going to improve basic academic skills - i.e.
only instruction in the basic academic skills can ‘o that. On the other hand
career education may improve MOTIVATION of Hispanic youth to xearn The .o
question I would ask 1s how will we involve Hisparic values in this career
education effort so that it will have more meaning to Hispanic students.
Motivations are obviously the KEY to agademic success of Hispanic youth, I've
already demonstrated that ‘through my own teaching. Input of Hispanic experts,
will be essentialin bulldlng an effective career education plan for Hispanic
youth. - The Hispanic point of view, of course, must extend to ALL of the
educational programs for such youth, not that part known as "bilingual"
education". ™he career education philosop y and materials, as it currently
exists, will have to change in ways that involve thé Hispanic point of view. -~

. . . < . _
Ramon: We come baék to how"we mdke school meaningful to the student. All the
career egucation in the world won't help if, when the youth leaves school,
society hasn't,changed so as to help that youth be better accep‘ed by the

as well as

provide career education to students. Can career education attatk this problem

'

on both fronts.simultaneously? ' Lj g
3

N ] it

Justino: IF careerf@Mucation is a motivational vehicle - and I think it is -

A

Q
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thdn it behooves thgse who want to promote career edulation to transmit the
carder education concept to the trainers of teachers of bilingual education.

Those involved in bilingual teacher education efforts must be given knowledge

of how to infusé'career edpcation into the teaching/learning process. This will
require more than simply “requiring" one or more courses in career education of
all prospectlve bilingual ‘education teachers - i.e., the challenge is one of how
career education concepts are made an integral part of educational methods. courses
now existing far use in training bilingual education teachers.

*
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Olivia: The v1ab111ty of- the link-up we seek between blllngual education and
career educatlon rests with making sure that we don't attempt to picture
“career education" as a panacea for academic motivational problems facing
Hispanic students. Instead, career education must be properly viewed as only~
one among several viable motivational vehicles for use by classroom teachers
with Hispanic studentS. . -

" Justino: ,The career education movement 1s réally jﬁst stating the obvious.

As one concerned about the education of Hispanic youth, I am faced with the

challenge of motivating that youth towards: }
e Learning the basic academic skills | \
e Completing,high school - -

® Remaining in the Hispanic commuhity ) S
I can take studenfs on a field trip into the South, Bronx where'they can both
< ’ ’
e Learn about jobs )
® Raise their social consciousness \ /Q// r

)

3

-

t
We need to look for ways to infuse a career eglucation approach into the daily

work of the bilingual education teacher.

) o 2 . .
Jim: Cakéer education could learn much from bilirgual-education's. "experiential
education" approach to the teachingAlearning process, from methods usgd b
bilingual education for bringing the “ome environment into the teaching/Xearning
process, and_ from invol&ing parents in the teaching/learning process. Career
education - as information - is important BUT much more important is how such
information can most effectively be transmitted to Hispanic youth through

’blllngual education. - .

F - . . B
L4

) - . * .
Justino: In our bilingual education program, we,hagﬁ the best success when we
take HisPanic youth field trips to business/in ry settings. Career educa-

tion is a natural extension of bilingual education: ° ., .

CIE o e
Ricardo P: 'IR Texas, we know that caréer education is working better in our
elementary schools than in our high schools at the pPresent time.

¢ : o . )

Ricardo I: If we can agree that our goals in linking career education with
bilingual educatZon include involving the Hispanic student in his community and’
in his culture / perhaps we could 1dent1fy careers that wbuld be in these aresas.
Should we conceqtrate relatlvely more on careers that w1ll,eVentually best help
the Hispanic student improve his community?

' <

Vernon: NO. We have té talk about ail vtareers, but‘ in dding so, recognize
that any career can be used by the Hlspanlc person - dlrectly or indirectly -
to improve the Hispanic community. Our Hispanic Kids aren't stupid. They
know that a Hispanic woman with a college degree will earn only 1/3 as much

as a white male with that same degree. . . 'f&%

-
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Ramon: Are we going to predicate the variety of career choices made available

to Hispanic youth to careers that will provide direct help to the community? *

That, 1t seems to me, is belng much too narraw. In’Langaster, pennsylvania,

there was one Spanish Center that received money to rehabllltateﬁ;l.L rhood
a

housing. 'This project resulted "in d01ng several thlngs at-the s
R includizg_,,\\\
. X \ '
e Economic inceptives , ; ' ) y .
. .
’ e Jobs K ' ~
. —

[ 4 - - PR}

-

Neighborhood improyement
These were all of immediate benefit to the Hispanic community.

Vernon: Ideally, without .in any way limiting.career choices of Hispanic’youth,
we,§hou1d show how Hispanic youth, through any career they choose, can use
their skills and knowledge to improve the Hispanic communlty.

. . /
Jim: I know we'yre not going to track our students so that, no matter what,

they will automatically feturn to the Hispanic commynity.

Obviously, we want

to p)omote and¢provide maximum fre€dom of chaice.
for returning benefits to our Hispanic communities.

Every careér holds potentlal
It's just second ffature to

us.

Por example, in the LULAC organization I wonhed with in El1 Paso, we had

people employed in fields such as accounting, computers, etc.

They had no

" direct opportunity to improve their Hispanic communities through their Jobs -
SO they did this community improvement in their leisure time - in addition to
their paid occupations. :

0
\

4

-~

Justino:

AGREE.

Thls is what we've done.

fhe task is to convert this

commitment from us to our students.

This' then, represents a new dimensiop of

: career education required to make it meaningful to Hispanic populatlons.

2

’

oo

Raul: What we're talklng about is bulldlng a social commltmeﬂttto our ethnic

group.

I would llke to_see the career educatlon materials to be used in accom-

We need to be ¢

at those’ materials _don't carry a message

‘plishing this.
that-the perq'n has an obllgatlon -, rather, that he/she has an oppoitunlty

do so. "
N

o
)
—

f.
- /’ﬁ

We don’t wank these materials to create guilt feelings among:

.

1
Vernon: AGREE.'
Hispanic youth.

)

We are expectlng ‘a commltment of HispaRkic youth to thelr

communities but there has, to ‘be some give on the part of broader socie'ty

oo so that the broader society will becom& mére receptlve to king Hispanic

youth into their environments.
/

Ramon: 1In most smaller towns, different subcultures tend to be 1nward-look1ng:-
i.e., they protect their community. Community commitment must be looked at in
"this broader context of the total community - not Jjust on the Hlspanlc elements

of that total community. ’

Olivia: AGREE.

-
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- Ricardo I: Nobody's going to HELP' Hispanics more than Hispanics.

ﬁu;tlno: The concept of personal meaningfulness 1s very important to this

) * "community involvement" idea. A career education apprbach can help here. .

“AWhen thlngs are made better for. Hlspanlcs ln a glven community, the whole
communlty is helped.’ -

- . L . °
Ricardo P: Which careers should be lntroduced to H}spanlc puplls in elementary
schools? It might.be good to conslder giving prlorlty to those careers where

Hispanics persons have, in the past, been most successful.

. N .
. B ¢ -~ 14
Vernon: DISAGREE. We need td expand - not.restrict - career choices for
Hispanic youth.’ L, . o .
* & N

:; ' Ragl: The National Center for Educational Statistics'(NCES) has gtatistics
_about what careers Hispanics have entergd. By and large,‘Hispanicé have entered
careers that are least expensive to enter. 2 v

¥

Vernon: This is where career education can help,- i.e., it can gpen up career
options for Hispanic youth. . : . .

Ramon: « I'm gettlng an lmpijSlOn that puhllc vocational hlGh schgols in the
last few years have becomeelitist - with long llnes of appllcants waiting to 7
enter. The number of minority persons in vocat10nal schools has been very

¢ "the more they have moved toward excludlng minority gouth. If this is_ a National
trend - and I suspect it is - ©ne of Career education's objectlves should be to

. try to increase options for mlnorlty youth in vocational educat;on .
Ricardo P: DISAGREE. At least, if we look at postsecondary vocatlonal/technlcal
schools, I don't see nﬂnorlty\youth being dlscrlmlnated ag‘lnst in Texas. .

L] ~

Justinp: Historically, what's wrong was that mlnorlty _youth weré perceived at
being better at "working with their hands" than ln'“worklng with their heads".
Now, it's recognized that vocatlonal/technlcal training can,pay off fqr many'
youth That optlon, too, must be left open for Hlspanlc youth . .

. “7 ‘. .’ " ?
Idea: Where do we go trom here? Recommendations for the’ Department of Education

¢ A

Raul: Study and rev1ew with Gil Chavez the Spanish lnltlatlves that have been
‘set forth in the Department of Education. See where the Offlce of Career '
Education could fit in, for example,.in -

§ .
) ® Use of consultants I8 ’ A

e

. . % . '
® Rules and regulations . © . -

’

‘u . .r? M “ ! o+
Vernon¢ We're taﬂiing about a possible HISPANIC COMM?SSION 'ON CAREER EDUCATION.

iy t
) Raul: Bt's possible that, if the Office of Caree; Education’would work with -
Gil, this could be done.
N ¢ ' . . _/\’ )
L . ‘
Q , . 15 : . .A , )

EMC ~ . . . . ‘ -

.
'
- Ao *
. .

,small. It's ironic that, the betfter our vocational eduzation schools have become%

/
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Vernon: Perhaps we need a State by State needs analysis of career education
for Hispanics. - ’

»

" Justino: X've been involved in career education for the last 6-7 years. This

is the first tlme I'vé ever-had a chance to get involved in discussing this s
area with my HLspanlc colleagues. We should use the three mini-conferences for
Hispanics in this series as the base knowledge needed - not simply to create
some new body to "study the problem further" The basic concerns of Hispanics
in career education will surely be pretty completely expressed by the time

these three mini-conferences are concluded. |

,, . 4 s

. . ! . . { . .
Olivia: It would be very helpful if, after this series of three mini-conference -

notes have been studied by Gil, if Gil would communicate his own thougbts to
al’l partitipants. : '

[N . >
Ramon: NABE has 10 Special Intepest Groups - one of them is "vocational educa-
tion". . Contact should be made with the ,Chairperson of that group - Dr. Allen

Hurw1tz, Fitchburg State College’ (Massachusetts) Each Special Interest Group

. (SIG) has "x" number of slots in their program for the NABE Natlonal Convention.

Perhaps one of these could go to career education.
4 ’

JHstino: I've been dttending these voc ed workshops at NABE. Most of the
articipants are not Hispanics. It might behoove NABE to expand this interest
group so that it couldﬁ%e called "career education" - with "vocational education"

being only one-component of the SIG. ’

APER g,

Ramon: Each SIG has 4 lot of ®utonomy. ///"7 '

)

‘Ismael : Rod Cruz will be presenting a paper on "Career Education In Bilingual

-~

Education" at the NABE National Conveation this year in Boston.
,
' ‘ ) v .
Rod: I've written a paper on "Bilingual Career Education". One of my premises
is that Bilingual Education and Career Educatlon;%hould go hand in hand., A
second premise is that bilingual vocational, training - much as it is needed -
has been overemphaslzed for linguistic minorities. Career Egucatlon is needed
among minprity persons even more than among Anglos.
Ramon: Rod's presentation will be as ofe of NABE's "concurrent sessibns". It
may get published in the Conference Proceedings - or it may not be.
. * .
Rod: 1I'm going to empha51ze that OCE should be, teaming up with the Office of
Bilingual Education. For example, there should be joint mini- conferences
sponsored and conducted jointly by OCE and Bilingual Education.

'

Vernon: One thing that could be done is for OCE to make sure you have sysFematic\

Hispanic.input into all'tareer Education National Conferences. Second, OCE
sHauld seek to help Hlspanlc organizations link with other National community
organizations currently working with career education.

Ramon: .We have seen to many situations where a Hispanic is put on a project
"jJust for show". That doesn't appeal to me. We have to be invelved if we're -
. ~ N .o —_— M

going to be asked.

.
.
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Jim: We should assume that career education J&terlals for bilingual education
will be translated,in terms appropriate for various Hispanic groups.

Ramon! Structurally, Spanish 1s Spanish. Good. Spanish 1s good. Spanish. We
don't need three "translations" - one for Cubans, one for Puerto Ricans, and

one for Mexican-Americans. .
X .

Jim: If OCE 1sto talk with Bilingual Education, there should be some way of
distributing the resulting-materials to bilingual educatiorn associations.

Ramon: Nationwide communicat¥ens could be made through NABE newsletters.

Regionally, the EDAE_(Evaluation, Dissemination, & Assessment Centers) funded

by Title VII, ESEA cpuld also help on this. - *
. . i .

\

Ramdn: The NATIONAL CLEARINGHOUSE FOR BILINGUAL EDUCATION '‘should also be
involved 1n this communication effort for making the bilidgual education/
career education "“connection"., =~ N

-

~
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lssues Raised by Participants:

L . .
L) v - . . i . . ‘ N
e, 1. How to build a better working relationship with educators.
. 4 4 N »
4. ’ _° . - e . ¢
2. How to most effectively supplement the efforts of educators - not sup-
plant them - in ﬁeeting career edutation needs of Hispanic youth.
- -3, How to solve the definitional dlfferences between voc ed and career ed
for Hispanic youth and for educators.
L]
4. How to keep from threatening educators with lnvolveMent of communlty
organizatis®ns in school settlngs
5. How to infus€ a career ed involvement of community organizaﬁions so
. . that it's incorporated into the total school program. ‘
6. How to gain academic credit. for students who partitipa;é in the program.
! ' a S o tuel
7. How to develop cooperdative linkages between OCE schools, c6ﬁhun1ty or—
. T ganizations, familie$, and the Hispanic youth culture o .
- . L Pt N
', ¢ - ' . JURCR g
* 8. How to relate career goals.with other life goals. LAY -
9. " How to overcome sex stéreotxpiﬁg in career ed of Hispanic youth while
respecting the cultural heritage. ~ -
- 10. How to raise career aspirations of those Hispanic youth from low socio-
' economic backgrounds. . s
11. How to probide“effective career éd for first generation Hispanic youth.
™ 12. How to get effective career.ed for very young Hispanic Chlldr‘l - i.e.
N not waiting until the junlor/senlor high school years. *
- 13. How to make career ed more exciting to Hispanic kids..
¢ - ’ , - .
14. How to make career ed more simple in its delivery so that communlty o
persons can become more involved. _\j{
15. How to get effectlve career role models for, use in career ed of Hispanic
youth. ’
. S

-

16. How to emphasize productive use of lelsure time as part of, ,Lcareer ed for
Hispanic youth. - . -

~ B

17. How to s®lve the urban/ruﬁgl Qransikion problems related to career edu-

cation for Hispanic youth. ) i . . |
d : . ’

v

>

. - i N i * ’ LS
Discussion of lIss g? . .

Issue: How to infuse a career ed involvement of comggzéiy organizations so
that it's incorporated into the total school program

n - o ' * ’
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Maria: I've found schools willing {p accept our career ed program

because the school had no financial commitment to it. They just give :
* s space., We bring'in the resource persons, provide career ed. worﬁshops,
take kids on field trips, etc. My worry is what will happen when our
Federal funds disappear? In San Juan and in Conneticut, schools give

youth academic credit for our program. Thus, it may continue to exist

there but, in other cities, this isn't done.

ghirley: There are two basic issues here:

, /7 ‘® community organization support to keep an effort going, and
. u -~

® school system suppoxfk . o

o . -

"Both must be considered. . . T
~ ' ’ <«
Maria: Community organizations need funding sources in order to exist.
They can't continue without suﬁporp. When Federal funding sources fail . ¥
& to exist, the coﬁhunity organization's support must also disappear. The
question I'm asking is, "will the schools continue this effort using\ their
own rresources?" N

‘ ~

Dave: There is a body of evidence that career ed works with whit€ middle-
‘ class youth but thefe's no comparable body of evidence to indicas; that

- it works for Hispanic youth. We need to be sure of what the career ed
effort for Hispanic youth will consist of. Given that, what would then be v
needed is to'interest the community. One of the ways that could help here

would be to ge to other .community elements outside the school system

and urge them to support a sustaining effort. For example, a local indus-

try might become interested, as might local leaders of Hispanic organiza- !

tions. Such groups should be interested if we have, in fact, a viable

way of getting "career" help to Hispanic youth. 1In addition, we can think

of using political forced to mount a sustaining effort. The point is, we
need to make it hard for the school system to simply announce that "we're
-_J/dropping‘this career ed effort".

A

Méri@: We have a lot o& community groups now who meet with our Boards of
Education. When this happens, we always talk about the positive things
we've accomplished.. When we met with our local Syperintendent of Schools,

we found him supportive of our program but then he always talks about the '
school "budget" and how limited it is. At this time, we are working with

Freshmen - rather than Seniors as we first were asked to do by USDOL - and

can use data about our successes in reducing high school dropouts to address

Bqard of Education members. Such figures can certainly be used in bdﬁget N
meetings to help demonstrate that our program is an "investment", not a
"cost". .
. ‘ , A , |
7

Dave: AGREE. Each school program must be related to the school budget.
Mardia: Everything we do now involves the regular school staff - at least
they're invited to participdte with us. This is helping us get some
visibility with staff persons in the schools . Teachers who go with us on field
trips have a pretty good concept of career ed. They do incorporate some of

BAFui70xt Provided by ERic:
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d the field trip learning into their lesson plans. English teachers have been .
the best. Math and history teachers.haven't been nearly as effective. '
Ted: In one of our local high schools, we've found that when we call kids
out of classes, we sometimes only get 1 of “10 kids we've asked for. . The
teachers don't want to let kids out of their classes - and we don't blame
them. The school counselors-- obviously limited in the time they have - are
also threatened by our efforts to help kids in career exploration. To solve
these dual problems, we are now beginning to set up some career exploration
courses whlch hlgh school kids can choose as an elective course - with that
course belng taught by the school counselor. By doing this; we hope to re-
duce both teacher and counselor resistance to our efforts. \

Ted: In our career effort, we're now conceéntrating on helping both industry

. { and " schools answer the "What's ih it for me?" question with respect to
working with us. We're getting good cooperatlon so long as neither schools
nor industry see elther.

t

.
L.

e An increased work l? d, or ¥

® An increase. in their hard dollar budget, Schools are
cutting down on the numbers of counselors they employ
now, but the counseling needs of youth are just as
great - or eyven greater - than they ever were. Thus, -
. - schools do need us more now. They know they can't do
it by themselves. The principle of making it a total
community effort - with the community sharing in both . R \
the credit for success and the blame, for f&ilure - is
gaining wider acceptance. . ) ~\ L .

. T .
Shirley: How do schools get career ed funds? Shouldn t teacher education ~
institutions be involved if career ed is to~be 1mplemented° e SRR R
) f .

. aria: We've been invited - as a community organization - to participate
in P.L. 950207 (career éd) inservice education for educators next year.
BUT, even though we will do that, it won't help much in terms of our
basic problem -"i.e., how to incorporate our program into the edueation
system once Federal funds are gone. Our participation in the school
system's career ed inservice activities is a "band aid" approach but in no
way a "cure"

-

Gladys: Our orzenization could help - as an advocacy grdup - through spon-
soring communlty meetings where we can help community members understand ’

- what career ed is. If community members understand, they could become an
effective lobbying greoup. } ,

Maria: I think that's an excellent idea. I hadn't thought about linking
with your group, Gladys, in gaining community support for our in school

career ed effort.
] - N . -

»

’ Ted: With parents of younger children, we mass mail out career/college in-
formation so that the parents will have some basic information for use in
visiting with their children. If we_keep mailing these materials year after
year, parents will eventually read them - and use them! .

.
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Shirley: The media could be used to reach parents and other community persons
and enlisting their suppart for career ed. )

Maria: We find we can reach Hispanic parents better by radio.than by mass
mailings. Parents respond by calling our organization to talk about the

"career"” problems their children are having BUT they won't call the schools

to talk about.such problems. .THIS IS ONE SPECIFIC WAY IN WHICH COMMUNITY .
ORGANIZATIONS SUCH‘AS OURS CAN BE EFFECTIVE "PARTNERS" IN A TOTAL COMMUNITY
CAREER ED EFFORT.

» .

Issue: How to overcome sex stereotyping in career education of Hispanic
youth while still respecting the cultural heritage

[

-

Shirley: MANA (Mexican American Women's National Association) is an advo-
cacy group for Mexicqg;&pqrican women. Women are held in a different esteem
in the~Qincan-American culture which can be both an asset and a liability.
In our culture, there are "male rolqb" and "female roles". With the economic v,
system now demanding, more and more, that women work in paid employment, a '
change in community attitudes toward women is obviously needed - and must be
met. Sex stereotyping is a problem that starts in thé‘pome and extends to’
the community in general."
. .
When I deal with parents of young children, I find its easier to convince
them to give a boy a doll - or a girl a tool set - if you state the reasons
for doing sO in normal human development terms rather than mentioning any-
thing abouQ,possible eventual career choices. In the Mexican-American cul-
ture, sex stereotyping campaigns are more resisted by men than by women.
In terms of.career ed, sex stéreotyping is an especially great problem when
it involves questions of upward career mobility for Mexican—ﬁherican women.

. In.the Mexican-American home, kids are taught a lot of good work habits but

they are NOT taught nearly enough about how to move up, in the occupatiocnal ® -
society. We have to work with the family as well as with the student. :

-

Maria: With Puerto Ricans, its the same in some ways but different in other )
ways. Puerto Ricans came to the USA in the 50s and 60s in order to find
jobs. It was easier for women to find jobs in New York (in the garment in-
dustry) than for men to find any kind of job. Now, with the second and third
generation Puerto Ricans, girls are interested in considering a wide variety . .
of careers, but the cultural pressure to become married and to raise children
is still there. Men and women have élways worked in the Hisparic family
but the unmarried Hispanic female has not met the cultural expectations of

" being married and raising children - and so does not fulfill the complete
cultural expectation. ' ' ~

George: We've studied various sub-groups of Hispanic youth. There are dis-

tinct differences in rural versus urban families in Puerto Rico. In the

.rural family, the traditional stereotypes of "proper" family rofes still

exists - but not so‘'much in the urban Puerto Rican family. L.

David: Socioeconomic, geographic, andoeducational levels create great dis-
pdrities among subgroups of Hispanics - just as they do in any other sub-
gulture. To try to attempt any kind of generalization as applicable to all ﬂ’”

Hispanic persons, will limit the effectiveness of the programs which one
»
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tries to implement. -
Shirley: There are special problems of gex stereotyping among Hispanics
that do differentiate them from the general population.

3
George: AGREE. As an example, _there is a new Health Careers film showing
a Hispanic female M.D. talking to a Hispanic girl about her possible in-
te¥est in becoming an M.D.. When the M.D. suggested that the girl talk
with her mother about this careexr interest, the M. D. dropped her head.

That is a Hlspanlc - not an Anglo - concept and custom.

» N ’
Maria The stereotype of the Hispanic fam11y¢as a close kuit group isn't
a stereotype - i.e., its a FACT!
George: AGREE: This gives community organizatioﬁs such as ours an added
opportunity to be effective in delivering‘careser ed to Hispanic youth.

—_—

Shirley: The only way I've overcome sex stereotyping is through stubbornness

and. persistance. . s \\\//

Maria: Its not goingr to stop me at all. I'm ambitious, I have goals, and
am working to meet them. My family is very proud of me in my professional
life. The problem is, they stlll worry about my personal life.

Gladys: We Hispanics think and«talk too. much abo&t our culture but - when
we really want to get somewhere - we do get there! It really isn't much of
a problem. I've always been encouraged to be whatever I want to be. We
have a tendency to overempha51ze how ®ur culture is hOldlng us back when,

in fact, it really isn't. . ’ ,

Shirley: It hasn't affected me, but it surely is affecting many rural Mexi=-
can—American families more than Anglo families of similar socioeconomic

status. Sex stereotyping is a spec1a1 problem- for Hispanic women -_at least

for many of them,

- T
Maria: It doesn't work to present non-traditional jobs to Hispanic women.

" In our culture, "progress" is defined in terms'of "clean, white collar"

]

work. We can't suggest to our Hispanic girls that they should seriously
consider becoming an "auto mechdnic" or a "telephone repairperson". Progress
in our culture isn't measured by how much money one makes but, rather, by
how clean the_work is. .

Shirley: With Mexican-American families; being "happy with your job" isn't’
the NO. 1 thing. The "NO. 1" thing is the status of your occupation.

»

Maria: The Anglo-American can feel free to thoase any occupation he/she
wishes. As a Hispanic, on the other hand, I must try to counter the ex-
pectations of society in general that Hispanics are best suited to do the
blue collar jobs. Thus, I refuse to choose a blue collar job or I would
be reinforcing that societal stereotype THat is onel of the reasons why
status is so important among Hispanics.

gorge: DISAGREE: In fny familf, it really didn't matter to my parents

what their children did in terms of careers. In terms of stereotyping,$
<, P .
. »
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. threy become secure with receiving $400 a month plus $200 in food stamps.

F

they want to attend collegé. ' .
. ¥
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Lare seldom evidenced and difficult to encourage.

-

.

the thing we should do is show ALL careers to both males-and females.
It would unfair for us to do,otherwise. After all, most Hispanics are
still "strangers" - "visitoxs" - in the U.S.

Issue: How 'to raise career aspirations of thosé Higﬁanic youth from low .
socio-economic backgrounds

Dayid: This problem implies one's total pattern of living. It's hard

to raise the aspirations of' a youth with a low self-concept. We would have

to start very girly in life by working with the family before the child

enters school. "Poverty is a state of mind - not only a condition of

lack of dollars! We are speaking here about attitudes, i.e., “"career

aspiratikong” are part of a much broader problem. If you had a "career -
week" that went from morning to niaht, it wouldn't be enough to raise .
career aspirations much.

Maria: In the Puerto Rican culture, there is a fatalism that says "IF YOU
ARE POOR, YOU WILL ALWAYS BE POOR". It also says "THAT'S WHAT QQP WANTS

FOR ME". 1It's very real. When we try to help these kids see themselves

in a positive, optimistic light it's very difficult to overcome this
fatalism. It's a very difficult goal, though obviously a very important one.

Ted: . The welfare needs and immediaté needs of low-income people is that

If a youth in that family goes to college and receives money to subsidize =
his/her college attendance, the total amount of money going to the house-
hold is increased - whicp means, most often, that the food stamp allocation
of $200 per month is decreasede The family, because of its low economic
status, needs the youth to go out and work NOW so that more money can come
into the home. If the youth attends college, he/she not only fails to bring
more money into the home, but, in addition, may actually cause’ less money to
come into the home. Is it any wonder that some low socio~economic level
Hispanic families discourage raising career aspirations of their children?
They dan't afford for their children's aspirations tqQ become so high that o

Georde: There is a defeatist attitude in existence among many low income
Hispanic persons. Given this, it's easy to see why high cadeer aspiratiens

George: We try to get out of this kind of difficulty in our program with
a parent surrogate ‘support,system. For example, there is.a youngster
who grew up in my nieghborhood who dropped out of high school BUT his
older brother, serving as a surrogate, induced him to join the Army. cHis
parents we}e separated so his brothers gave him this needed encouragement. -
I've ofteq seen very strong Hispanic women raise their children by
themselyes. This is not to say they can raise their careex aspirations.

»

e probabilities are that a single-parent Hispanic home is a
positi#e role model for the youth in that home. .

George: The "extended.family" concept is also a set of positive career .

role mdgiii_ij;e., This is one way of raising career aspirations. . )
24
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Maria: Positive reinforcement is Very important if career aspirations are
be raised. Whenever an aspiration- is'stated, we need to reinforce it.

Maria: Another alternative is to meet with school counselors in an attetpt =
z tomake them more aware of the Hispanic culture. Unless they understand
that culture, they will have difficulty in their attempts to raise career
aspirations of Hispanic youth. ’ + 4
George: We need to develop alternative learning opportunities for our I
students. Where the educator works for a CBO, tHe CBO has some control over
this situatidn. When teachers can see kids getting a fair shake, they
like it. The basic thing.is to start with an assumption that the kid "
IS worthwhile. The probl®m i¢ one of finding appropriate career explora- .
tion sites. SER can do this, but it's a very expensive program - 65% of )
the funds required go for paying stipends to, the participating youth who,
‘because they are poor, really need this stipend money. Other major expenses
are mostly associated with creating and sustaining community linkages,
and with the low teacher/pupil ratio of 25:1.and the low counselor/pupil
ratio of 40:1. We are now trying to find more local contributors to match
Federal funds in an attempt to lower the total Federal cost. Increasingly,
we find ourselves depending on our local PIC Councils. )
dllars

*
¢

Maria: We're going to seek local community matching for our Federal d
this year. Next year, we hope that the Board of Education will pick our
program when our Federal funds disappear. In New Jersey, our local PIC

Council seems to be a very liker source of good help for us.
. 1 [ .

. . A 3
Teaé We realize that no single company/industry will give us very much
money so we use a "consortium approach" of asking each for some money and
[ p] .
then pooling the funds we receive in a single "pot": Most successful . «+ -
. career persons in the community are willing to voluntegyr their time to ¢ ;; !

* go into schools and talk with young kids about their "career" problems.
That doesn't cost any hard dollars - and much of the "cost" of career ed
is of thig type. Still, to get the effective "glue" to hold the total.
effort together as a community effort does require SOME haid dollars,

v and we need to find them somewhere.

Issue: Can career ed contributions of ‘Hispanicacommunity organizatiqgns

v best be done as: a). an alternative delivery system to school efforts,
b) a '"partner'’ with the schools, or c) a supplemental source of financial/
personnel assistance in the schools?

>

Maria: 1In order to change a system -~ like Education‘— yog'must become
a part of %that system. As an "outsider", I must meet the education
system's certification requirements. Having done so, I'm now welcomed
because I bring in services BUT I'm not really a part of the school system.
" If Federal funds for my program were to last, say 10 -years, perhaps the .
school system would'incorporate us in, its structure, but, if Federal funds,
stop now, the school.system will drop us. Let's say, for example, the .
. block grant structure comes through under arrangements whereby the school
" system could elect, if they chose to do so, to.use part of their block -
grant mon to support our services. They might choose to do so if we
éfhave bee ound for years, but they're unlikely to do so if we've been around
for only tye years. . ¥

.

v
-
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Ted: One policy, if‘block grdnts come along, is that minority organizations
should be represented on e Board that decides how to distribute those ’
funds. That's pretty much the way it operates now. Right now, our organi-
zation receives a combination of Federal funds and private sector contri-
butions - no State or local education funds. This is the IDEAL - i.e., we.
don't have to be accountable to the, local school district. If we were,

our freedom to help Hispanic kids would be curtailed. To receive money

from a local school district would mean we would have to meet the school
system's needs - not the community's needs. We would have destroyed

the basic rationale for having a COMMUNITY BASED ORGANIZATION.

- - %
, Maria: Our'ﬁispanic youth will still be enrgtféd in schools long-after

Federal funds are cut. How will these students be served then? Our Centers,
as a CBO, cost about $12,000 each per month to run now. If we were a part
of the school system, the cost would be much less - i.e., the school would
be " supplying the space and overhead and wguld have tp pay only for 2 or 3
additional counselors.

Ted: Our community organization doesn’'t want " to be é)Rart of the school
system. After all, it's the teachers and counselors in that system who
Hispanic kids want to get away from! The kids are glad to see us when we
come into the schools. We come in all day 1 - 2 days per week in urban

'§ett1ngs - or, in smaller rural school districts, perhaps only 1 day every

2 ~ 3 weeks. The rest of the time, we're back in our offices, Our main in-
terest is getting assistance to Hispanic youth who want to go to college or
some other form of postsecondary education. .
Shirley: 1I'd like to think our total services to Hispanic youth would be a
more complete experience extending far beyond simply supplying information.
Assistance in using that information is also needed. Career ed _must begin
in early childhood. A continuous system of active assistance is needed.
Right now, my "IDEAL" for MANA would be to put pressure on the school
system to better meet the career ed needs of Hispanic youth. MANA would
like to participate on a career ed advisory board, but not as “a serv1ce de-
livery system for career education. . .

.
v .

Ted: The LULAC Division of Educational Services is a service delivery

system, but one that works better if not a part of the formal Education
system. o

—
.

Shirley: AGREE: If you're on the inside of the school system, it's much
harder to object to some of what's going on in that system. -
. - T?ﬁ

Maria: ,DISAGREE: I can't change the school system from the outside. My .
goal is to change the existing Education system. ™ /

P
pavid: The problem is that different communities w1ll have dlfferént{qeeds
What's appropriate in one place won't be appropriate in another. . My
"IDEAL", I think the Education gystem can change BUT change can - and qpould—
"take place at the community and home/family levels as well. We can't tﬁink
about change/ONLY ‘in terms of the school system. The thing to identify “now
is what are-the parameters of change. Ultimately, the "IDEAL" would be to °

seek change both ianhe“Educatiif system and in the community.

26
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Career -education 1is seen within the context of its interaction with the
socio-economic characteristics of the client population, the academic
development of the client, economic and market trends, the psychological
and attitudinal variables of the client, and Government policy at the
Federal, State, -and local levels.

* >
The career education process can be implemented at different levels of in-
dividual,, family, ogganizétional, and community. Each level may have speci-

fic needs and may require specific strategies and prografiis to be implemented.

All of the variables mentioned here interact with the resources available:
(financial, human, technical) to devefbp viable programs.

- ¥ . . , -

s

‘The role of Hispanic organizations in the career education process will vary

depending on the organization and’ their respective commdhltles Within the,
context of the variables discussed, each organization will have differert .
needs and priorities. A schematic representation of the interaction of the
variables discussed is presented in the following‘figgge:

Figure A N
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Gladys: Different communities have different needs. Both the education
systei and the community need to be changed. My organization can create
facilities for community persons - including parents - to meet. We're not

. a direct delivery system. . . o

-
< - . ¢ -

David: phenever you deal in Huma% Services, you always have to specify:

4 ” -
® %e Client, ' ' R ',; -
. [ ® The.community, and B
.,;.} ) r :b - ) »
io_ The sérviges to be delivered. / .
- ' . . °
Gladys: Not all school boards have the proper balance of membershlp so-as’ .
“to bejable to represent the®total community. . ° !
o K . . © /

Maria: IDEALLY, educational Thapge is needed - including changes that result
in putting CBO representatives on the school board. +his is what we would hope to
work toward so that schogl programs offered by CBOs bécome 1ncexporated .ine
the regualar school program. -

. # g :
Ted Once you *start recéiving funds from the school district, you are no
longer representing the community. Instead, you are just part of the school
system, and remember, the school system doesn't represent the COMMUNITY.
I'd like to see the day school systems have a good career ed program, . (
but that wouldn't take the place of community organizations who represent c
the commuhity. The total COMMUNITY must take responslblllty for the
COMMUNITY| career ed pregram. s

Sh1rley 1t would be ideal ‘if onortunltles existed for career educatlon to
begin either as a COMMUNITY ORGANIZ&TION EFFORT orx as a SCHOOL SYSTEM EFFORT -
‘but it should wind up belng both.® Resbhrces are going to be,6a key part of

‘;° the answer in the yearsﬂjust ahead. & _ ' e N

-~

. Ted: LULAC Education Centbxsw@g try to be represented on Educatlon Commit~
_tees but LULAC, in general, is involved in all kipds of community concerns
in addition to thoge associated with the Education system - e.g., water
system probfems, @ivil rights problenms, etc. NS

o
hi v

Ted: The LULAC Education system is concerned about educatlon as preparation,
for work. We try to get the "educatioh systém to c¢hange so kids will be -
better prepared for the jobs that dre out there. For example, part of the P
Space Center will soon be méving to Colorado Springs. We want jobs there
S~ filled by youth and adults who now reside in Colorado Springs - not by
. ) outslders who ares "imported" there with the kinds of ‘skills needed..

’

Pssue: How to make career ed more exciting for HispMic youth -

v Ted: We hit on this some yesterday when we talked about the use of media. @K
Just talking about, career ed and gass1n¢ out\brochures to kids isn't very
exc1t1ng to them. ° - o

. 1. L

Gladys: Bringing adult role models from the Hispanic community in to talk

with young children would be exciting to Hispanic youth. *

o
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Shirley: With Jery young Hispanic children, we can point out "this is what

various workers contribute to their communities™. *

E'4 F—
Maria: The content of career ed will be just as exciting‘to Hispanic kids
as to any other kids. The important point is who presents it - not what's //M
presented. ' : ’

7 * B *
~ .o ’
.

Ted: Lots of Hispanic kids. would be interested, for example, in police (¢}- .
work BUT they don't know - if we don't tell them - that you have to take * EAER o
a test in order to get a Jjob as a police officer.

.
ro

Maria: For Hispanic youth, the home/familf structure must be an important

part of any_gareer education effort. :In the urban settlng, the Higpanic kids “
are learning\o be "street-wise”. The'ir career optlons have to tie into .
their home and family structure. For example, if the kid thinks he wants to

be a drug pusher - or a police officer - or a teacher - we would ask him to

consider each of those choices and relate them to the home/family structure.

° v 4
'

George:. We @orked with 250 Puerto Rican kids. last Summer in Puerto Rico:
The home/family structure was very important there.- I'm not sure if this
would apply to other Hispanic groups or not. T—

’
.

George: To make'career ed.more exciting to Hlspanlc youth, we should try to
place thez in some kind of jpb just as qulckly as we possibly can. In Puerto ~
Rico, we had more payent involvement thax in any other place. 1In the USA, \
we didn't see thebdgzzlc“ of the home/family structure that we saw in Puerto
R1co

I

4 ' © v ’\-"“V
;, . Maria: We have found the same thing. .Our program worked better in Puerta

® Rico than it did -in New York. There's an apathy in New York that's not in
Puerto Rico. ’ ' : .

7

o

David: To make career ed exciting, you need to look at characteristics of
kids. & i ) ' .

, . o
- Y
4 <

George: In Miami, it would be impor tang that some kKind of tanglble place-
ment. be 1nvolved -

. -
'
o

Dav1d.\ AGREE- As an example, one girl in our program, when taken to a work ~

settlng, ‘found that, if she enters the company as an entry level worker’ the .

. company has a plan where they would pay her college expenses Thaﬁ has

e appeal! ‘
George: Uniforms seem tqQ appeal to Hispanic youth. For example, In ohe
project ‘where we worked w1th Seaxs, we gave each "intern" a special jacket
and button. This turned them on. In addition, you can expect anything
that 1nvolves "hands on" activities to appeal to Hlspanlc youth ’ ,
Maria: The basic thing that would make career ed exciting to Hispanicekids

. is to involve tHispanic persons in the’ delivery system. The activities of
career ed - in-and of themselves - don't haye to be any different than for
any other kids. v

N “ . <

' ) g 1 . . .
Ted: We need our information to get to parents as well as to kids - if
career ed is to be effective for Hispanic kids.

29
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David: It would be a good idea to circulate information about successful
current career ed efforts now in place for Hispanie-kids in various.cgmmunities.
If such information Fould be collected, it, could be widely distributed to
and through Hispani unity organizations. It could be pgesented in the
form of a publicatiegn which would include a description of the career edu-
catlon effort and model programs which have been proven effectlve not' only
for Hispanics, but for other populatlons as well. -

- a

e

Shirlef: AGREE: Our organizations would distribute it nationally.

George: AGREE: So would ours. We have a National conference each year for
our Directors. They are looking for some "how to do it" models. They would
really use this kind of information. =, /

Ted: .AGREE: Just because such examples would show no current involvement
with Hispanic CBOs wouldn't be discouraging to such organizations.
?

‘ Ted: We have a LULAC Education Center in Miami. I'm not sure they know
about. career ed resources in that area. When you look at the LULAC struc-
ture, you will see we have 43 State newslctters, a National Newsletter,
and a National magazine. We have 32,000 LULAC membeis. We could get

exemplary. career ed practices out to many persons from the Hispanic community}
e [

—

George: We have an alternative school in D.C. I don't know if it relates
to - or works with - the D.C. school's career ed program now in any way.
Maria: Educational reform would be possible in D.C. if you tie into the D.C.
career ed program and make the school feel that what you are doing is an in-
tegral parf of their total career ed effort.

George: DISAGREE: We don't have that kind of rapport. We want autonomy -
the freedom to provide educational services to Hlspanlc youth in our way.

We ‘can negotiate, for example, with the private sector 1n ways that at the D.C.
school system cannot. Granted, I do see a need to change the school system
BUT this isn't what we are supposed to do with our Dept. of Labor funds.

' George: Oar concern is institutional change through our alternative school
program. We can make eventual institutional change in the school- system in*
this way. In our plan, we will eventually develop the private sector in
ways that will actually put Hispanic kids to work. It's a long and compli-
cated process to imflement our’ total institutionalization effort.

r Ted: If Education goes to block grants,.there's no assurances that school
officials will do anything for Hispanic youth. y
[

George: AGREE: That's why we, as a CBO, try to get parents on school
d boards. . We couldn't do that if we were an integral part of the school
system. That's why it's better to keep CBOs independent of the school

system itself.
“\
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6.(cHow to increase the ability of‘counselors in Education to better serve the

-10.
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Issues Raised by Participants:
\

’

How to USe career education as a vehicle far combatting the SO?:dropout rate.

How to initiate and increase dialogue between the Hispanic community and

educators. . - - o~

e

How to overcome suspicion among Hispanics that career education is aimed
at tracking Hispanics toward vocatlonal education.

How to incorporatg Hispanic persons into the economic system in ways that
broades career opportuhities for Hispanic persons.

qu to use career education as a vehicle for motivating Hispanic youth
toward higher career aspirations. , ~

career counseling needs of Hispanic youth.

How to make the definition of career ed - that includes unpaid work -
meaningful.
How to expand the c@ncept of "community" in the definition of career
education.

. ! ~

How 4o identify and publicize exemplary career ed efforts for Hispanic
youth . .

How to help teachers of Hispanic youth acquire inservice education
reduired to infuse career'education into classrooms.

a

- &g r

How to incorporate caréer,education efforts of organizations such as Aspira
into school system career education efforts,
" . ‘

How to provide effective career education to limited Engliig7speaking children.

How to provide effective career ed _to adult Hispanic persons .in communities.

.
- -

How to involve Hispanic persons themselves in determining their career ed (//"*
needs. .

I3

How to *provide incentives for teachers t& link better with the tota]bb‘
community in career ed - including work on curriculum development

How to get more teacher involvement in déveloping career education strategies.
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17. What's the differenpe between career education and just "good teaching". ¢

18. é%w to use career education to sensitize and humanize the education system
in ways helpful to Hispanic youth. '

-3

19. How)to broaden career opportunities for Hlsganlc youth beyond those
avallable through thein own families. . , .

20. How to do effextive outreach for Hlspanlc adults in adult education that
includes a career educatlon emphasis.

21. How to develop career educatlon pollc1es for Hispanic persons that take the
diversity of orientations into account. . :
. ‘ q
22. How to grovidepeduitable career education to Hispanic youth reared'ih'
jnner cities vs. those who come to the USA at, say, Age 1l0. , e

- ‘ - . - . ~
- .

23. How to develoé career ed models that work for migrant Hispanic youth.®
? . L

s

24. How to increase Hispanic representation in'making Education policy.

25. How to overcome institutional barriers that prevent Hispanics from becoming
more involved in career education. o
. /

. '

Discu&éian of Issues ;

",

Issue: How to increase Hispanics representation in making Education
» 1 ¥ ~ » A A — = N - -
policy ) ) -
. - < »
. Pablo: Therd has to be an educatlonal process in the Hispanic communlty that

mQves from rhetoric to action in designing grassroots local efforts to influence
educational policy. We could start in communities with significant numbers of
Hispanic-persons in communities where, say, 60% of the population is Hispanic

r but there are no Hispanics on the Board of Education.’
our operational question would then be WHAT CAN BE DONE ABOUT THIS SITUATION?

. We need to understand the "politics of politics" before we can act in ways
that get us into $he decisionmaking process. Once we begin this process, we,
will then build a strong grassroots constituency that will-begin to affect

’ all community institutiens - including the Educatlon system. ;

Henry: For many understandable reasons, the Hispanic community has had to focus
on immediate crisis situations rather than fundamental community issues.
reaching the point where we‘i;e starting to become involved in such fundamental
issues. . .

o -
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Bill: What's needed is to identify where policy is made and then try to
_.__intercede there, For example, if there is a problem with a teacher, we should go

~

to the Superintendent of Schools - not to the teacher. It's the principle of
YREDISTRIBUTION OF.THE PAIN" that Martin Luther King talked about. We usually
haven't gone to this kind of ultimate source. This is what we should do.

Rafael: How can we take advantage of the Federal role in career education \
to influence significant educational decisionmakers?

Pablo: Higpanic persons, generally speaking, don't now belong to the 1€ National
community organizations now involved in career.ed "partnerships". Any monograph
developed from this series of miniconferences for Hispanic organizations

should be printed bilingually for distribution throughout the Hispanic community.
It could then be a tool for helping Hlspanlc persons bécome more involved in
career education. .o s S

Bill: Despite the alarmingly low literacy rate of Hispanic persons, the first

educational effort the Hispanic community got behind was Bilingual Education.

No one has been able to show the Hispanic community where they intersect

with career education. )
. - ~/

Grizel: DISAGREE. Hispanic community organizations have been doing career
education because other aspects of the community haven't provided .
adequate career ed for Hispanic persons. Certainly, the Education system
hasn't. Neither have traditional community youth organizations such as the
Boy Scouts or the Girl Scouts,. for Hispanic youth4 that is.

4
Grizel: We have to find methods of reaching the private sector and get them
more supportive of career education efforts for Hispanic youth as provided
by community organizations such as Aspira. In these times, before Aspjira can
face the question of "HOW CAN WE WORK WITH THE EDUCATION SYSTEM?", we need to
face - and answer - the question "HOW CAN ASPIRA SURVIVE IN THESE TIMES OF
DRASTIC REDUCTION OF FEDERAL FUNq&?" Why is it, in community after community,
.that the Bow Scouts get 3 times as much support - in terms of dollars - from
the private sector than does Aspira? '

. Henry: AGREE - but we don't necessarily need to create a confrontational
. si&qgtion. What we do need is to develop new kinds of relationships with the
private sector. The private sector has the funds. We need to find ways to
motivate the private sector to support us. 3 )

Bill: Long before Hispanic organizations knew there was a Federal "Office of
Career Educatipon", they were engaged in career education. Yet, Hispanic

community organlzatlons get less than 4% of the United Way support Natlonaily
The Girl Scouts get a bigger portion, than do Hispanic community organizations.

Grizel: AGREE. As an example, all 3 Hispanic community organizations in

Newark, N.J. got a grand combinedstotal of $100,000.00 last year. A local
community Jewish *group got $250,000.00.

: S ,
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Bill: Example -~ In Chicago, the 3 Hispanic community organizations get $100,000.00
from United Way whereas the Urban League gets $400,000.00. Yet, Hispanic workers, ..

through payroll deductions, make sizable contributions to United way. . .

.

Pablo: The Hispanic community, as consumers, spends $40 billion dollars per
year. Still, the private 'sector, to date, has not been supportive of us.

Lucy: Aspirg has.fecently submitted a proposal for fundﬁhg to create a linkage

with the private sector. Its purpose is to provide career education in the area

of business management. Aspira's ﬁrimary focus is their commitment to the
community. Threaded throughout this commitment is the concept of career education.
'Volunteer work is in place but not in the conventional sense. Students volunteer
their time in the club program but would not be encouraged to volunteer their

time as candy~stripers, aides, etc. Still, the whole Aspira effort is aimed at
providing young people with the general employment skills of career education. The
expected outcome for Aspirantes is to enter the professional work force.

Henry: 1In the past the private sector hasn't been very supportive of Hispanic
community organizations. We have therefore looked to the federal government

and sought primarily public assistance for our people. But with public assis~

tance programs at the federal level now in danger, the need to increase our efforts
to work with the private. sector is obvious. This in my opinion is not undesirable. ,
We are at this cruciad-time in a much better position to influence the private
sector than we were several years ago becquseﬁff our status as a sizable and rapidly
growing consuming population. :

Rafael: AGREE.- We've had CE O/QOL support primarily. In a way, we've bee
competing with the Education system for that kind of support. :
s . ' .

Lucy: Hispanic community ora&nikations are capable of working with many kinds
of community issues. We shouldn't be ‘limited to such issues as, "civil rights",
"EEO", and "bilingual education”. We have to break away from occupational
stegeotyping, which indicates that we gan only work with the Hispanic section of
the total’ community.

-
.

Pablo: Aspira was created 15-20 years ago because of a real need - i.e., the
need of Hispanic persons to find jobs with dignity.

~

Bill: We have traditionally gone to the private sector with respect to affirmative
action issues, but not to seek corporate contributions for our Hispanic community
organizations. We've operated under a false assumption that the Federal funds would
ALWAYS be avallable. 1In Chicago, Aspira hag clubs in varipus high schools that

are career education oriented. That program - in spite of its high quality - has
been unable to atfract private sector support-so has had to go to CETA for funding.
Now we run the risk of losing much of this CETA.support for such clubs - i.e., for
our LEADERSHIP DEVELOPMENT PROGRAM in the Chicago high schools.

= o
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Henry:, The basic mistake the Federal programs created for us in the 1960's °
and 1970's was their failure to tie us into the private sector at that time.

Marlene: AGREE, but I don't See our public sector support drying up.

. Grizel: With Shell 0il Company, we should appeal by reminding them of their

Bill: The Girl Scouts of USA are trying to set up Girl Scout troops in the

Q

ERIC
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Instead we were - and still are - tied very largely to the public séctor, which — — ]
is inherently subject to political whim.

B

Issue: What should the Federal Career Ed Office be doing to help

alleviate - and solve - the problem of increasing Hispanic represen-
tation in making Education policy?

fael: Significant numbers of Hispanic persons should be members of the National
AdvisQry Council for Career Education.

1

Bill: The Hispanic community has much more faith in certain individuals in the
Department of Education than in the Department itself.

\ .
.

Rafael: More Hispanic persons should be employed in the Federal career gd office.

Grizel: Hispanic community organizations need help and assistance in three basic
areas including: )
. A i

e linking CBOs with the pri¥vate sector R
e linking CBOs with the public sector (including the Education system)

e linking Hispanic CBOs with other major community groups - e.g., United
Way, Girl Scouts, Boy Scouts, etc.
The briority order of these would be: FIRST PRIORITY - linking with the
private sectpr; SECOND PRIORITY - linking with other community agencies; THIRD .
PRIGRITY - linking with the public sector (including the Education system).

Bill: AGREE. To link, for examplé, with Shell 0il Company, we- coulg begin
27 showing them how many Hispanic persons have and use their credit .cards.

-

need for oil from Latin Amerlca ..

v
.
9

Bill: Hispanic community organizations could, for example, go to any energy
company with letters from Latin American ambassadors suggesting that the
company provide support to Hispanic community organizations.

Grizel: A better way woulq be a letter from Congressman Roybal.

.

Hispanic community in the same way as they establish other Girl Scout troops.
It isn't working because the Hispanic culture is different. As a result, the
Girl Scouts are not an effective force in the Hispanic community. 5

-




Henry: We basically support the concept of increasing private sector/Hispanic
community initiatives and feel strongly that federal encouragement and assistance
— “inmthis regard is-essential. But, the Federal Caxeer EQ Offite should not initiate

contacts with the private sector on behalf of the Hispanic community unless Hispanic
persons are fully ‘involved in making such contacts and part1c1pat1ng in the process.
Bill: Hidpanic drganizations have been burned so many times by "brokers who
profess to be interested in helping them that they tend to-distrust those who
offer to serve as their "brokers". The:txruth is, Hlsbanlc community organlzatlons
are very capable of "brokering" for- themselves. ’
® - :
Bill: cCareer education is a concept that could be made compatlble with Hlspanlc
interests. We cduld, using career educatlon as a vehicle, carry the career
education "banner" in our &fforts to gain support from the Private sector. “What
is really eeded 1s a JOINT VENTURE involwving the career ed movement the Hisparnic
communltj the private sector.
Srizel: PARTLY DISAGREE. Aspira could - and does - make linkages with the private
sector all by itself. Our problem is that, typically, our contacts are with middle
management, not with Chief Executive Officers.

‘

Rafael: AGREE WITH GRIZEL - We're still faced with institutional barriers when
we go to the private, sector by ourselves. If we align ourselves with career
education, it may broaden our base of influence. . .

- Crmme e e e e en n e T e
~ -
. . ‘

Grizel: éeFore 1982, the career education movement should try to link Hlspanic
community organizations with the prlvate séctor. Time is of the eSsence. All
“kinds of groups will shortly be approachlng the private sector for support and’

the private sector won't be able to meet ALL such‘requests.
¢ . : ‘ . N .
Eablc: We're losing our perspectivé here on meaningful "partnerships" when we
keep r@ferring back to the Federal carger education office. That's not where it
is. Unless the Hispanic community believes career education 'is important, it makes

no significant operational difference. The ideal model for ca;eer eéducation in

the Hispanic community may well be different from the career 'eflucation model of
the Federal Government.

L

N p—

Bill: AGREE. For example, if we perform counsellné with a Hispanic youth,

it typically involves the parents of that youth as well. Or, if you want,

say, to. involve Hispanic women in some kind of community effort, it would be
advisable to flrst make a home Visit and discuss that request with the entire o
famlly.

Issue: Is the standard career education concept acceptable to the
Hispanic community?

- .
2 °
.

Adela: NO. For examplé, to a Hispanic child, the word. "community" carries a
different meaning than that used in the standard career education concept.

N ’ . :
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Bill: To.qPGErstand the word "education" from a Hispanic point of view, a person
must recognize and acknowledge two basic concepts. One concept pertains to

__"ACADEMIC EDUCATION" and refers to how far the person has gone in school. The

second concept pertains to the "EDUCATED PERSON" and refers to the person who can
1nternallze and project the characterlstlgslof the Latlno culture. A person with
an "education" is notwecessarily an "educated person" Thus, if the "roof" of the
traditional career education "house" is called "education" - and that is taken to
mean "academic formal education" - then the "EDUCATED PERSON" would be the
foundation of the compassion , each an essential characteristic of theé “"educated

person". The Ph.D. from Harvard, in the Hispanic community, is ,not necessarily
an "educated person That is why, in our culture, college degrees aren't as
important as is belng an "educated person". '1

Pablo: The Hispanic model for career education would be different from the -
standard model. For example, the dominant culture looks at life e§ though,
sometimes,” the end does justify the means. .This would not be true in the Hispanic
culture.

Ducy: The traditional career ed model would.be difficult to translate .in-

Hispanic communities, in part, because of the necessity for large amounts of
in-service education for teachers and the schools where Hispanic¢ youth tend to go

aren't ones that can afford this heawy inservice education cost. Similarly,
it would be difficult and expensive to get Hispanic parents deeply involved in
ttegitional school based career education. On the other hand, parents are included

in Aspira's efforts. Hispanic parents are very supportive of the need for helplng
their children with &areer plans.

o

. Pablo: AGREEs Hispanic parents are involved in career decisions made by their

ERIC

Aruitoxt provided by Eic:

children. —_ ) _f’/’
. \

Rafael: AGREE. 1In addition, there is an element of trust between parents

and children in Hispanic families that make their situation - in terms of

parental involvement in career education - different. g ‘

- <

Diana: Some of our Hispanic forefathers didn't value formal Education as a

means of alleviating immediate economic difficulties; however it has been my
experience that nowadays, though working class parents may not exactly understand
what it is their children are sﬁhdy&ng, they are supportive, encodraging and
recognize higher education as a positive process necessary for becoming a !

professional. . . L~
Bill: 1In Spanish, the term "mal criado" means "ﬁédly adjusted". The basic .
responsibility for avoiding "mal criado" resides in the homerand incIludes values
that’ transcend traditional formal education system but séem, somehow, t¢ have been
included in the career educatlon concept. The "well adjusted" Hispanic person is
one whose pHilosophy is both" holistié and humanistic and whose mind is educated.
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Marlené. AGREE. In my agency, I'm the only Anglo. Recently, our receptionist
pointed out that, if we come into the reception area and fail to at least
say "Hello" to every person, it creates a bad impression - i.e., an impression
that they may not be welcomed. . . ‘

Bill: The traditional_ career eEUCation "house" appears to represent a North
American single family dwelling with a purely utilitarian reasoh for existance.
That's unacceptable. For example, if a "house" were to be acceptable, it would
have to include some kind of area out front.where people could just sit and talk
with each other. . ] . .

v

- would be -t e_"ﬁouhdation" for the career education "house".

* £Pablo: 1In thJHispanic community, the "FAMILY" - hot the four letter word "WORK"

. -

Diaha: AGREE. Although Hispanic families seem more and more to be composed of
single, parent, female~headed households, I would still agree with Pablo in

that family members are expected to work out of a sense of "familia", and in that
way the famlly 'would be the .foundation for the career educatlon "house".

Bill: The traditional career education house is missing an ethos necgssary to
make it acceptable to Hispanic persons. For example, In the Hispanic home, the
parent may well say to the child “"you can't engage in that type of, behavior in
this house”. . ' ® .
Grizel: DISAGREE. One of the problem§ we're now having with Hlspanlc youth
growing up in the city culture is that culture is impacting on the Hispanic
family in ways that lead Hispanic yguth to fail to pay attention to some of
what their parents say is proper behavior. )

Pablo: We're all looklng for a better Life. TI' ve‘been traveling over the
Southwest for the last several -months and have notlced that, even though many of
the traditional basie values of the Latino culture are under attack, they have
not been completely abandoned by the Hispanic community. Many Hisdpanics are
still defen%ing such values and, in doing so, are making great and 51gn1f1cant
contribution$ to the total American way of life and to the USA.

wo

N [

Grizél: Some of the cultural values of the Hispanic community have come out of
our historical colonization. Some such parts of the Puerto Rlcan culture are
ones I don't want to pass on to my own chlldren.

-
.

. Henry: We can all agree with Pabio thét as Hispanics we want to Yetain the
.central elements off oyr ¢ulture and that we reeent systematic efforts to

prevent us from doing so. But, we must equally realize that we ultimately must
live and work witHin the framework of American society and culture. If our
situation in this society is to ever improve, we must survive and succeed within
this context. In seeking to do so, Hispanic persons must proceed within our own
cultural model of what we stand for, and at some p01nt mainstream America must
.come to recognize and accept the fundamental values we hold as Hispanic peoples.
Somewhere theye exists a healthy medium that meets both the needs and aspirations
of Hispanics as well as those of the ‘greater American society.

-
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In our "clubs", .youth learn: -

e organizing skills (i.e., being President, etc.) .

{ & .
e fund gaising skills,

® skills in performing community volunteer work,

® skills in recreational activities,

® The Puerto Rican culture, etc.
i )

These "clubs", which we call our LEADERSHIP DEVELOPMENT PROGRAM, often
include activities such as taking students on field trips to visit colleges.
They meet typically after school or .on weekends but in the school building.
Some of these "clubs" are now turning into various varieties of "career
Clubs". 1In effect, these "clubs" serve as an alternative, for Hispanic
youth, to such other community youth organizations as Boy Scouts, Girl
Scouts, etc. « )

v ‘ ]

-

In the "counseling" portion of this model, counseling is done by Aspira
employees. Thd Aspira counselors are typically housed in the school's
guidance office and work with Hispanic youth during the school day on
problems , including career pro?}pms.

~

>

There is much?geer counseling and peer tutoring included in the Aspira
model where older youth help younger children, but the lowest grade reached by
the model itself is 7th grade. The model is not in the elementary siPool.

3
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Lucy: . The broad Aspira idea is considerably expanded beyond the model Grizel
has just described. For example, .it even includes day care centers and strong
community linkages that involve very young children. The education system is
just one of the many community elements with which the total Aspira effort seeks

to link itself. 'One of the strong community linkageés is the Puerto Rican Association

of Community Affairs Inc., in New York City. This organization had the first -
bilingual and bicultural day care center in the Bronx. Another is the student

involvement in the Aspira club system. Their organized activities are designed
to reach out to the younger members of their community, (i.e., cultural and .

service activities).

Pablo: What the cameer ed movement needs to do is to plug into the Hispanic
community —‘not ask the Hispanic community to plug Ynto career education!
Bill: If career education is to be meaningful and appropriate for Hispanic
youth, then paid work experience must be included.

Grizel: DISAGREE. Our kids do engage in community volunteer work. I agree
that they don't call it a "job" and that, if they think of it as a "3job", then
pay would have to be involved. .

S

@

Issue: How te use career ed to sensitize and humanize the education

" system 1in ways helpful to Hispanic youth

Bill: With-operations of oréanizations such as Aspira, part of the school
becomes sensitized through the Aspira clubs. In terms of how exténsions are
made, counseling progr in public schools are, today, being reduced to a
minimum. Any career ed efforts in which the Hispanic community organizations
help the counseling program will Qg appreCiated NOW by the Education system
more than ever in the past. School systems nged all the help they{can get now.
- ‘ .
Henrv: Over time, public schools have increasingly disassociated themselves
from all other community elements. It is not a proper-environment that is
created when schools operate in isolation from the comfunities within which they
are located. Schools need to be encouraged to accept and-:solicit support
from the broader community in the best interests of ytheir educational viability
and success. . *

-
»
-

Bill: Career &d programs must be bilingual and bicultural if they are to- succeed
for Hispanic persons. This is essential in order to take the whole child’into
the process. It will help Anglos understand why more Mexican women aren't

. doctors, why more Puerto Ricans aren 't architects, ahd why more Cuban men aren't

A

bankers. . . . ) o & R . . //—-

Pablo: AGREE. Bilingual ed is much more. than simply learning the. 1anguage.
It is important to bring bilingual ed to our chiidren in both oral and written,
form. When I'm in-a meeting with Hispanic leaders, I purposely speak in Spanish

N k4
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Lucy: Not all Hispanic children are bilingual. Aspira had a forum where a
prominent speaker commented that politicians will fight us if we appear to be
anti-American. We understand that English is the dominant language in the
United States. For this reason bilingual education is critical, it allows
children to understand and learn in their native tongue. This speeds up the
process of mainstreaming them into our Educational System. Therefore career
‘education for minorities should be bilihgual but if funds are llmlteF to publish
this monograph "Carder Education for Mlnorltles", we will accept it in English.

o

a

-~
-

Adela: There's more to the concept of career ed being both bilingual and
bicultural than simply the language implications - i.e., the design of the career
ed program for Hispanic youth also needs to be bilingual and bicultural. Even

if the kids speak English well, many of their parents and grandparents don't. —

~

If we want collaboration, the 3 essential groups to consider are:

N

® the schools, ‘ .
® the parents, and .

® . the community organizations. .

.
+ w

All 3 have to get together and figure out ways o get career ed delivered to
Hispanic persons. So much of career ed sounds only like "words". Career ed
could - and should - play an important role in the Hispanic community. 1In
addition, it is a. copcépt acceptable tosthe Hispanic community, but the imple~
mentatlon model must be vegz different for the Hispanic communlty

A ~

Rafael: To tailor career ed for Hispanic youth demands a tic in with bilinguaf
ed. Bilingual ed is the best vehicle for use. At the very least, it's part of the
answer. We need a very broad definition of bqth "bilingual ed" and of "career ed".
Pablo: The Boston conference on Bilingual Ed will be a good start, but it doésn't

. take the place of other independent efforts - collaborative in nature - with community
organizations to sensitize and humanize the education system. We need carefr
ed 'to plug into our Hispanic community organizations - not vice-versa. We
have a career ed system in place in our Hispanic community organizations now,
but we haven't called what we do by that name. )

Adela: AGREE. LULAC would be a helpful’example to consider. ' -
) Diana: Assisting youth in planning for their ;future is very much *a part of
the interchange between most Hispanic communlty—based agency workers and the
Hispanio youth they serve. With#h this category, one of the areas emphasized
is career education. This may happen formally, informally, on a one-~to-one,
with parents, schools, etc., or wheh working with a group of Hispanic youth.
I would venture to say that if approached, there would be a slgnlflcant
number of willing agenc1es eager to formalize and improve existing collaborative,
partnership efforts around this issue, because they see the need for such a .
relatlonéhlp .

Q 42
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" significant difference. .
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Henry: vYesterday, I raised the question of haw to define career ed in wéys -

that will take Hispanic'cultural dimensions into account., The best thi

career ed could do is to help Hispanic communities and organlzatlons deliver career
ed as they foresee its relevance. We don't:need a NEW model IMPOSED on us by

the "career ed movement". We are -.and can be - involved «in career ed.

Eventually, we -need to get to the communlty fevel where people can be helped to
ontrol their own destinies. We know our needs. The Federal Government's role '

uld be to assist people at the local 1eve1}to'dete;miﬁe and pursue the

means of fulfilling their basic peeds. : - .

\
©

Rafael: We can use career ed as a vehicle for humanizing and sen51tlzlng ' .
+ the educational system to Hispanic concerns.; Many of us in the Hlspanlc community
would like to see the education system change in the ways career ed is trying to
change that system - especially if a blllngual/blcultural mode is adopted. ‘ .
Lucy: What are OCE's plans to hire Hispénic‘staff membérs? Its impo;tant that
one or more Hispanic persons be working with you in ‘OCE.

* )

; ‘ . . =
Henry: Would OCE be amenable to developing a consultation group that would
help formylate both models and policies for delivery of effective career ed
to Hlspan1C'persons° Gur interest is in haglng input - not in making money!

- . .

Mt 2

Lucy: At%%any conferehces, people want our @;nput", but they don't want to pay

for our services. why are Hispanics hired to Wb;k only on Hispanic 1ssues - ¢
thelr capabllltles are ﬁuch broadex than this!
. ﬁ)fb""’ ' - - .
%11 10 part1c1pants

Pablo. As Hispanic communlty organlzaglons, we're making - if

in this miniconference are considered.% a $6,000.00 donation of in-kind contributions

to. career ed through our part1d1pat19n<1h Ehls conference, . ~
s LA >

Adela: To use career ed to senditize the:educatloﬁgﬁzstem, we must, first sensitize

career ed "types" to the needs of the. Hispanic’ comm ity through getting them.to

consult with Hispanic groups. We need a mode¥ of gareer ed that works

for the Hispanic¢ community. leen that fhodelﬁ!~ we could use it to sepsltlze the

education system. We would use .our model with “our ,community. organlzatlons. ,

After this, we could then_go to the schools/ z;?w q%em what we're dplng, and

then see how we can work better with the scho ys ems.

. -
Pablo: I suggest that we identify Hlspanlcs quallfled in ca er ed and use t

to establish a MOBILE TEAM FOR CAREER ED. We dan divide the ountry into regt®ns. .
The mobile team, composed of Hispanics, would. ¥now bothihe Hispanic community and .

us - and“would-be policy makers who
~30 persons. We could explain . v

career ed. Our audiences would be selected.
we need to convince. Each audience would be
to them what we're talking about. We would’thedask<each of them to establish
their own "mobile team" to work at the local &choo evel. It will be a process,
not a program, that will be modified in each.community. We could then eventually
develop a National sense of career ed for Hlspan;cs that will make a real and




. i

I am saying that what you have done traditionally in "career ed" doesn't fit
the Hispanic community. If we can get our OWN model in place, we can then inte-
grate it with the Anglo community's model. There is no problem in:

e finding qualified Hispanic persons,

® getting consensus on a Hispanic careér ed model, and

L3

- ® _getting interest. ’ .

We could - and should - establish a NATIONAL COMMITTEE - with the help of tle
U.S« -Dept. of Ed. The Dept. of Ed should re-order its priorities so it can’
pay for this.

. et
Henry: I would say that the U.S. Education Department could and should encourage
- initially assist = in securing the financial resources needed, in large part
' perhaps tprough the private sector, to get this done.

Pablo: ?he most important thing would be a NATIONAL COORDINATING COMMITTEE
with all elements of the Hispanic community involwed.

Diana: Career Ed Office might begin working toward gstablishing such a committee,
by requesting Hispanic organizations and agencies, beginning with the ones who
participated in this miniconference, to nominate and submit a list of Hispanic

4, indfqiduals they believe are Qualified to serve on such a committee.

-
. .

Pablo: The private sector would like it if thef cod see the enting Hispanic
community united on a common issue such as career ed.

[
v

Lucy: 1If yoﬁ'want to pull this off, there are plenty of cbmgetent bilingual
Hispanic persons who could help maké it go. .

Diana: If there is no money to cover airfare at this time, then begin with
local organizations as consultation groups. I want to agree with Lucy that
consultation mopies should be found. Not th the Hispanic organizations are
necessarily interested in a profit but to p for time and to lend recogpition
of the value of our input.

Henry: At the end of February, a number of us met with Secretary Bell. We 5
found himgenerally ammenable to the idea of creating a NATIQNAL HISPANI .
CONSULTING GROUP fof the Department. Perhaps if such a mechahism is established,
our career ed concerns could become a component of this broader national forum.

- .

\
Pablo: AGREE. The .biyg picture is EDUCATION for Hispanics. Career ed is only

a small part of this biyze.’. - .
1 i ' o’
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Hengy: Somewhere there has to be a commitment' from both business and Government.

The Federal Government should actively seek te Help us secure funding assistance

“ from the private sector. We don't simply want ito replace dependency on government
with dependency on corporations. All we want %s assistance to continue - and

tp improve - what we ard al;eady d01ng, with thF ultimate aim in mind being
achieving the level of independence required to| permit us the liberty of succesg-
fully mirroring within our programs our true nepds and aspirations as a community.
Pablo: Could Volunteers from this miniconference help push this effort with
others? . v \' N

7
. Lucy: Please send a complete career ed "care p ckag%" to:

f .

. § ‘ O

Jose Adiel Milan ' .

National Director of Programs " '
Aspira of America ’ )

205 Lexington Avenue .
- 2
New "York, New York :

*>
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Miniconference #169

S~ MINORITY ORGANIZATIONS AND CAREER EDUCATION !
. ., ' April 20-21, 1981 ’ :
. ? * v . \ s
_Participants . ‘e !
Doris Browning Austin . ’ Yosette Johnson
National Chairman ) Director, Youth Career
Tutoring Services ' ' Development Program
Iota Phi Lamda Sorority, Inc. Nat'l. Council of Negro
6636 Eberle Drive, #3038 - Women
Baltimore, MD 21215 - 319 E. 149th St., Rm 505
(301) 653-2783 Bronx, NY 10455
‘ ' (212) 665-3900 °
Eddie Bines % i
Coordinatox Annette Kearney
Youth Career Development : Director
™ Project ' . Youth Employment Program
" Nat'l. Council of Negro Nat'l. Council of Negro
Women . Women .
698 Meeting St., Suite 8 815 2nd Ave., 9th Floor
. Charleston, SC 29403 New York, NY 10017
(%03) 723-9432 (212)_§87-5870“‘
Martha Boyd ’ Sharon Moore
Director ) Director -~ .
North Brenx Career o Health Careers, Program
Motivation Project . ' Nat'l. Council of Negro
¢ Nat'l. Council .of Negro i ! Women
Women - a3 el 815 2nd Ave., 9th Floor -
- 820 Boynton Ave. ‘ New York, NY 10017 |
- Bronx, NY 10455 . (212) 687-5870
(212) 542-3097 -
. Fannie Poulson
Bessié Coston , National Chairman
Former Nat'l. President ' - Career Exploration Services
Iota Phi Lamda Sorority, Inc. Iota Phi Lamda Sorority, Inc.
1940 McClure Avenue 2318 Koko Lane
.Youngstown, OH 44505 Baltimore, MD 21216
(216) 747-6304 ~ - (301) 462-1866
< _
Geraldine Hooper . .
Iota Phi Lamda Sorority, %nct. ; 5
5106 ﬁesley Avenue ’
Baltimore, MD 21207
(301) 448-3311 -
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Issues Raised- hy Participants:

+

//3;,,How to,find and use role models for career exploration.

2, How to-‘find and use community resource persons for career ed.

§

3. How to get a meaningful definition of career ed.

* 4. Is career ed better done through infusion in the schools or as an alternative
delivery system of community organizations?

.  * .
5. ' How éb make career ed a mandate of Boards of Ed in ways that assure ifs
really taught. . o
6. How to motivate youth in career development.

2

7. How to motivate teachers to want to do career ed.

8. HBw to involve parents more effectively in career development of their
children. ¢

9. How can we_ reach out to churches/llbfarles/mult1purpQ?q~centérs involved in
¢ career ed? , ’
.10. How to encouragé Iota Phi Lambda chapters nationwide to become involved in
career ed. , .

-

11. How to gombine career ed wikth basic skill improvement.
12, How,to find the time and materials for a multi- sensory career ed effort for
black youth - including use of v1deotapss.‘ - .

- -

13. How to help youth begin earlier in the career development effort.
b ) . } .
*14. "How to combiné career development with the natural desire of youth to find jobs.

15. How to overcome racism as a detexrant to freedom of career choice for black
youth.

1l6. How to make classwork more relevant to career/life skills.

17. How to get both paid and unpaid work experiences in the private sector for
minority youth. .

v

»

18. How to increase advocacy for career ed when the "block grants" come.

3
N
v

-

19. 'How to increase community collaborative efforts in career ed.

rd
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20. How to increase student career awareness in various industries - e.g., health
careers. ’ \

21. How to develop work values/work ethics that ex*end beyond economig, need.
[ Y '
22. How to help youth develop job seeking/findina/getting/holding skills.

Discussion of Issues

_Issue: 'How to make career ed a mandate of the Board of Education in
ways that assure it's REALLY taught

.

.
.4

Martha: As'a school counselor, I tried to set up a career ed p§§:fam and get

&

teachers invovled. Teachers regarded my efforts as asking them?§o také on an
“overload". As a result, I set up a career resource library and process of
bringing in community resource persons. Still, teachers didn't participate. How
can we get the Board of Education to mandate career ed? One of the problems
is that teachers don't understand what we're askin§ them to do - and there's
no money for the kind of inservice ed that would let teachers know how to do

eer ed 1n classrooms.
Fannie: 1In Baltimore, the State Dept. of Ed mandated that educators should
become involved, through Summer workshops, in developing units to be used in
their classrooms. We ipvolved the supervisors, curriculum development specialists,
and our Regional Superintendents in these workshops. That's how we got it .
mandated in Baltimore City:. Career ed-is not city-wide in Baltimore. Granted,
it looks better on paper thah it does in actual practice - i.e., its not§
fully implemented yet.

\

Martha: In N&w York, even though some principals were interested and suggested
teachers engage in career ed, the teachers wouldn't do it. They felt they

were tod busy to take.on career ed - in addition to evefythifig else they're
asked to do. e

Fannie: In Maryland,, the incentive used was to pay teachers for the 3 week
Summer workshop used, to develop their carger ed units. Teachers are now ask-
ing to attend these workshops, in part, of course, so they can get 3 more
weeks pay.

o -

Doris: Some of our teachers get a 6-week workshop - even better.

Yésette: OPEN DOORS in New York City has a kind of Summer inservice prégram for-
teachers BUT I don't know what kinds of followup exist to make suré that Summer
plans made by teaghers are actually implemented in the schools in the Fall,)

. ] v °
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Fannle Not so in Maryland. Our State Dept. of Ed does followup their
Summer workshop w1th school year visitations to see “that plans are implemented.

Doris: Sometimgs, in some schools, career ed is.a "1 person effort". For
five years, I had a "I want THAT Job" program that I ran all by myself.
No one else helped. -

& .
Shargn:  so far, we 've been hearing about dedicated people - teachers and .
couréelors in the "trenches" How do we get the Begional Superintendents, the
Deputy*Superlntendents, and the Chancellor of Ed involved? The whole thlng is
politigcal. The truth is, the decionmakers don't see career ed as politically
important to them. More important, they don't see it as a source of large funds.

Annette: AGREE. Educational decionmakers still tend to think of career ed ‘i’

as a "separate curriculum". Career ed is mandated now in Calfiornia with

1-5 credits in career ed required for high school graduation. .

Martha: Where career ed isn't mandated - as in New York City - what could I

do as one lonely counselor all by myself?

Fannie: You could continue to seek out and find some teachers to part&cipate.
« ~

‘Ma:the;/Iyad I asked the local Iota or NCNW units to come to the school to

Aruitoxt provided by Eic:
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help me Amplement career ed, I would have been in trouble.

Annette: DISAGREE. In New Jersey, outside community groups brought pressure
on the schools to eliminate sex stersotyping, for example - and it worked.
Pressure groups in the community can work: + :

Geraldine: In Baltimora, we have a coordinator of the Career Education Office,
who is a former principal. He comes out to schools and engages in staff
development for career ed. This is a paid position by the Board of Education.
In addition, we have a new pilot program called the Individualized Counseling
Model for Student Decision-Making and Educational Development. The pllot is
in 5 schools. The plans call for a cumulative career record for each chlld,
K-12. ) . -

Martha: Baltimore obviously has support from top decion-makers in Education.
To §et this in New York is going to require some po}itical power.

Annette: In Somerset Countyﬂ the counselors are the ones putting on pressure
to get career ed going throughout the, entire school system.

Martha: How does Baltimore know thét career ed is really working?

Fannie: Baltimore isn't into big statistical studies yet. Instead, since
we .operate on an MBO plan, we simply include some career ed objectives in our
MBOs and then demonstrate, at the end of each year, that such objectives have,
in fact, been met.

~
Yosette: If the local NCNW went to the NYC Board of Ed and asked for a career
ed mandate, the first response they would get is "IT COSTS MONEY - AND WE DON'T )
HAVE IT." )

N
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Annette: The only way we would get anything from the Board of Ed wduld be if
we had lots of hard data to back up our request for a career ed mandate.

-

Betty: Why is career ed mandated in Scarsdale (where rich kids live) but not
in the South Bronx (where poor kids live)? Why don't we get more information
about career ed to parents and ask them to help get support for it? The
School Volunteers in New York City haven't endorged career ed yet. (NOTE:
Mildred Jones is NSVP in NYC.) ¥

Sharon: The NCNW - especially in the South Bronx - could invite the Deputy
Superlntendent to,a community meetlng, gsk him to respond to questions about
why he hasn't mandated career ed, and then state our NCNW position supporting
career ed. We could, and should, also publicize career ed in our local
newspapers. 3

Eddie: Career ed has been pushed for economically disadvantaged y where
DOL funds have been avallable BUT not where no money is avallable¢ It goes /

on a "no money - no effort" kind of. philosophy.

Martha: NCNW could mount an advocacy campaign for career ed, but they really 2

_haven't started thinking about that idea yet.

Yosette: Y.C.D.P. in the Banx has not begun to’advocate for career ed specifically
for Black youth yet because we have been busy working on the survival issues
presented by our youth when they come. These amount to jobs, transportation

money for our field trips, and testing -~ be it national or local. Perhaps

if NCNW joins forces with some other community organizations interested in

.career ed for Black youth, e.g., Urban Leadgue, We could generate some

positive. action. Any approach should involve advocacy on the local and state
level, ' ' ) .

- -~ -
Sharon: AGREE. Career ed isn't a "small issue" BUT we've got a lot more

Q
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basic_ survival issues, at the present time, that must take priority for us.
Betty: ~Perhaps no black child can survive successfully today without career
ed. Black families are waiting for issues like careér ed to be identified:
1f they see what it can do and that it needs their support, these families
will support it.

Annette: DISAGREE. So long as career ed is viewed as a K-12 effort, it can p;
get only limited support. It would have to be viewed as a lifelong concern

in order to get very wide support.

Fannie: A hajor needed tbrust must be to integrate the career ed concept

into all existing academic disciplines. Its counterproductive to try to make it a
Separate entity to be supportea‘all by itself. whstupport career ed? Its the
total education program that needs improving -~ and career ed is one way of
improving that system. IF our advocacy efforts are aimed at improving the

quality of the entire educatloﬁ system, we woulgn't have to worry about a separate
advocacy effort for career ed - career ed would'*'be there O.X..
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Annette: AGREE. Career ed is "good Education'. If we can show teachers that
they're already doing a lot of career ed, they will support it.;

Bessie: Is anything being done 1n teacher. education institutions to prepare our
new teachers to engage in career ed?

. 7 . .
Fannie: Black children need to experlence SUCCES§. this sense, it may be
that they really need career ed even more than many ot er children.

Issue: How to involve parents more effectively in the career’

development of their children

Geraldine: One of the best ways to get students involved in something is to have
their home/family structure support it. Still, we must recognize it's very hard
to get parents to come to the school to hear about something we want them to
support. If we had more flex-time SO more parents could come to the school
during the school day, it might help some - but still not enough. What we must
do is move out to the néighborhoods where the parents and children live. That's
the only way to reach parents. If our club members went to child study clubs -
or church meetings —-,or social servi ency meetings - i.e., places where
parents gather - we would bavé’sziiit:—tgiklng to kids more about career choices.

Two other things that wodfé help are:

¥
® career consclousness-raising sessions run by companies where parents are
employeds; and
e TV programs with a "cargers" emphasis that parents and their children
could watch together. .
At present, parents of black children are so worried about whether or not
their children can get jobs when they leave school they can't makKe long term
career planning a high family priority. ~

Eddie: We can't expect parénts to come to us. We must go to ‘them.

Geraldine: Many of our black childreﬂ are foster ¢hildren. That's why parentai
contacts through social service ggencies are so important and useful.

Yosette: In attempting to reach parents, we've tried coffee klatches, game
nights, and other times selected by the parents. We were most successful when
we had the students help in getting their parent$ involved. Our students
explained difficulties they were having with parents on trust, free time and
communications. When we promised to try to help examine ,the issues in an open
and non-threatening way they saw that their parents got there for Saturday
workshops. The format was small, cross cultdral groups with no parent in the
Same group with hi;/her child.

v

A second thing that works is if parents think they will get helpful factual
information if they attend a meeting we call - e.g., facts about such_things as
graduation requirements, expulsion rules, etc. This is, admittedly, alback

door way of getting parents to hear othe; "messages" we want to give them, but it
certainly can be - and is being - done. :
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A third app’oach is to get parents involved in our efforts to ;gte kids on
. field trips. Many will volunteer here and 1ts a good way for educators to
make Helpful parental contacts. .

Betty: One of our weaknesses in the ED Dept, is that we've failed to tie

into ongoing science/technology special events such as THE SPACE:SHUTTLE
LAUNCHING. Some of us ifi black organizations get so concerned about black e,
kids that we forget there are many other kids with similar kinds of problems -
e.g., its not just black kids who are poor! Part of the task we face is that

of getting much greater involvement from the adult education movement which
‘serves to prepare parents forymore effective educational participation with their
children. »
’ <

Geraldine: AGREE. Much of South Baltlﬂagg,;sﬁm\“_ﬁpﬁ of white people whose
chlldren have few career asplratloﬂs -

Fannie: There is a "ceiling on the head“ of kids that is related to their ‘ ¢

<4 family occupation and social status. One of the needs of poor kids 1is for
immedttte jobs. These kids need much more than simply a menial job - i.e., 'y
they need some help in raising their career aspirations.
s .

Eddie: Our YETP career explorétibn program is TRUE career exploration. We
are not as concerned about productivity for the employer as we are with expand-
ing the career exploration opportunities for the youth.

Yosette: AGREE. Thenexact same tﬁing can be said about our YEDPA program in the
‘South Bronx. While DOL likes to talk about ."school to work", we think abou*
school to careers". There's a BIG difference here. .

- - Pl

:%annie: The Dunbar High School in Baltimore is associated with the health
careers program at John Hopkins University. Students in.thf!\program really
get the "career\iadder" concept - i.e., far greater career exploration than
% could be obtained only through one menial job.
A

. Fannie: Its precisely because we don't typically get enough parental involve-
ment for black children that we have to supplement, with our own program efforts,
much of what we would otherwise be expecting garents to do for their children
in career development. The job'thus gets bjgger and more complicated if
effective career ed is to be made availablé to black children.

Eddie: We're talking about ecoromically disadvantaged persons, no{ just black
children. Such persons need us to go the home - the home, won't cdme to us
because, in most cases, they can't afford to do so.

Betty: How can black organizations team up with other community organizations? |
Riqht now, many black families don't ¥f*ust educators very much. On the other

hand, “'such parents will trust somefother community elements. If our concern is

for how much he;p can come.to the black child, this mist be taken into account.

Q ‘ 4 53
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Doris: I've often asked parents of children in my classes to come to school
to visit with the class about their careers. Those parents in high level
occypations typically come BUT those from low level occupations don't. : Peer
pressure keeps some kids whose parents are in low level occupations from bring~
ing their parents in. . ) ’
. T .
Sharon: In San Bernandino, a group of youth are now organized into a business
to do housecleaning work. By so doing, they not only acauired housecleaning -
.skills, but in addition, some entrepreneurial skills that will be very useful.
) . ~ o 8 o
Eddie: AGREE thatentrepreneurial skills are important. In éur Charleston
program, we require ALL of our kids to join Junior Achievement. We have
many minority business persons participating in our JA effort. Parental
involvement, however, has been largely limited to buying Yhe products their
. children produce in their JA "businesses™. ’

Sharon: I know many welfare parents that would be ashamed to come to théir
‘ childrens' classes and say that they're on welfafe.

Issue: How to make classwork more relevant to careefdefe skills

Yosefte: In our project in the South Bronx; Wwe're located in a non-school
building where lots of in-school and out-of-school kids come in looking for jobs
and Ior career Help of various kinds. | IYs obvious that rany of these youth
have never seriously thought about their career interests and aptitudes. .
They are currently leaving school in large numbers because they can see no

’ relationships between "school" and their futures. Our task is how we can help
qghoolé teach subjects such as reading, math, etc. in ways that let kids see
sSome REAL relevance to work and careers. Teachers seem-not to see the need
to make their subject relevant for students. They won't do so unless we can,
in some way, show it's worth it for the teacher as well as for tﬁg child.

Geraldine: I work with a math teacher who has a 9 week unit in careers related tou
math. Each student chooses 3 possible careers, does research on them, and then
learns from the teacher how math fits in with each chosen career. That

"teacher feels that she's making a real contribution to her students - and she is.
No one is making her do this - and no one could keep her from doing so. She

gets her rewards from the help she sees students getting.

;Eddie: In our p}ogram, we can pick teachers who will try to relate subject
matter to careers. It takes an unusually ‘créative, innovative person to do this
and they're hard to find - but it can be done. -

Sharon: If you want teachers to put a "careers" emphasis into their teaching, .
it will be necessary that someone monitor them to make sure this is done.

Doris: 1I've used AOCR intg@rviews in classes involving:
@ a receptionist, .
® an applicant, and
e an interviewer.
Q 54 )
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The exercise is one of how to apply for and land a joH.' The interviewer sets
up his/her own questions. One thing we COULD do would be to encourage the
interviewer to ask the applicant Wwhat he/she has learned in school that could
poessibly help on the job. CL R

Eddie: One of the major components of our program is JOB OBSERVATION, including
mock interviews. Each kid is allowed to observe a job for 3 days. Even though
these are in-school kids, the schools let us do this with no objections - i.e., ,
the school people see our program as theirs - its very helpful to us. The regular
teachers are very supportive of OUR efforts but THEY are Stlll doing NOTHING on
their own in their regular classrooms.

¥ ¢

Yosette:. There IS a need‘for a mandate that carries some kind of incentive

for-meeting that mandate - e.g., salary raises for teachers who meet it OR a
requirement for high school graduation - or somethlng. In' the absence of some

kind of recognizéd INCENTIVE, most téachers won't follow a "mandate'\ to engage .
in career ed.

A

Annette: Under P.L. 94-142, each handicapped youth must have an Individual
Educational Plan (IEP). If we could make IEPs mandatory for ALL kids, career
ed could be written into each. Community organizations such as ours could
sipport’and sncourage small school dlstrlcts and largé ones like New York, to
enccmpass career education.

Yosette: Its hard..............ciiiiinnn, We could, of course, encourage our
volunteers to contribute to the career education effort. It's hard to do .
because each local section has its own set of local priorities. .

.

\Sharon: AGREE. We, in NCNW, are now in a position when our resources are
being threatened. NCNW doesn't have as many resources as many community persons
seem to think we do.

v

Yosette: We do, as NCNW, meet with many other community crgandzdtions. We'
could, if we elected to do so, take the career ed "message" back to them.

Martha: I recently went to a meeting where the notion was raised that, if

the Feds cease their support of us, the private sector would take up the slack

with their funds. A corporate rep at that meeting said t@at simply isn't true.

Betty: There Ere lots of secondary industries issociated with' the largest e

industries who will help support a career ed emphasis on the part of community |
, . organizations. »

-

‘ Issue: How to find and use role.models for career education .

% Doris: I am thinking of parents as role models. In addition to thejir parents,
students can help us find other role models as well. Use of role models works
better in senior high schools than in junior highs. Using role models depends on -
teacher .Ingenuity, and teacher security. I've used rdle models extensively in
my classes. School principals won't object if teachers bring role models into
their classrooms.. The main problenr}s one of interesting teachers in doing so.

Q 55 . ‘
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Yosette: Provision-af role models is another service that we provide upon
request of local organizations:® We have a progradm that can take portions

. of what we do with our YCDP youth into classrooms or communlty centers 1f we

e .

get such a pequest. When others come in t present to our students, we try to
make sure that We prepare them before hand; and follow up afterwards, hopefully

with a field trip to'the location where the individual performs his/her job.

Betty:

_One of the problems with ghetto life is that we can't give exclusive

)

attention to race in'picking role models.

Instead, we need.to pay relatively

more attention'to the neighborhoods from which she role models come.

That is

an excellent source of appropriate role models.

Use role models from several '

neighborhoods. “ )
Doris: DISAGREE. We find kids saying "that guy made it because he's White"
They feel that just because he/she came from their neighborhood isn't very
important.

L]
Fannie: Just because we can't find+*"live" persons at any given time to bring into
our classrooms doesn't mean we couldn't have them there via videbtapes.

Annette:*\}SREE. We have a proposal in nogéEg some banks in NYC who will hope-
fully finance our videotaping of some appropriate career role models, so that

this media piece can be used in the schools. .
Sharon: We use role models all the time. We have had no problem flndlng black
and Hispanic role_ models for our kids.

Geraldine: ’ One phase of "Project G>" in Baltimore is our "LIVING WITNESS" phase.
In this phase, we try to get as many graduates from the school as we can to be
role models. It works. *

,

Issue: Is career ed better done through infusion in the schools or

as an alternative delive

Eddie:
do it through "infusion" in the schools would take too long.
system would give us more control over the situation.

In my opinion, an alternative deliver&'syStem is to be preferred.

In addition,

system of community organizations? '

To
An alternative delivery
we could

pull from ALL community elements, including the e*tional sﬁzstem, in a common.
i

effort. Kids and teachers today have lost faith

the school system.

EXAMPLE: °

In Chgrleston, there is a beautiful infusion plan written up.

One person has

Q
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this p}an and tries to go around visiting schools to implement it BUT its not
really working. The school system is not ready to move on infusing career ed into
the total curricuylum. - N .

RIC -

He said it very well. - o

Annette: | |

AGREE.

Fannie: Don't you think that society expects the public schools to take the
lead in teaching kids whatever it is they need to learn - including career ed?

A
L]
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Yosette: The public expects schools to teach kids basic skills - but not
necessarily career preparation. I think people assume the schools’ are doing
it. '

N .

s~ N '
’ "

Martha: DISAGREE. The schools are the logical place to center the career ed
effort. The real lmpetus to make career ed go 1s in the school system.

ItYs too big a flght for any outside group to take on - and expect to reach all
of the chlldren of all of the people.

Annette: DISAGREE. We're losing ground waiting for the schools to change so
that they can do, career ed effectlvely. Schools need community organizations
1nvolved with them if career ed is to succeed. . .
Sharon: AGREE. That's why I think schools should have career ed as a mandate
* that involves wbrking with CBOs. The school system should take the lead BUT it
doesn't always do so. School systems need the help of CBOs and, when that help

is offered, are often receptive to it. L
3 t 1

Annette: Most blackechildren are in pub}ic schools.' Many black parents are
////still afraid of the schools. CBOs can Kelp bridge this gap. .

Fannie: INFUSION of caréer ed is the role of the schools BUT outs1de community
’ agenc1es do need to become 1nvolved in the total effort as well.

Yosette: INFUSION is theoretically desirable but, to work in a schgol system,

there must be some kind of monetary/reward system for teachers. Theéy won't do

it automatically or just out of professional concern - at least most won't.
Eddie: The key is tha¥ many, many of today's teachers §imply won't change.

5 2

Martha: This could be turned around if there were sufficient motivation for
teachers to change. The problem is*"motivation", not "teachers".
. . -
Betty. Why’don't ‘the CBOs give awards to teachers who ‘are doing a good;gob
of 1nfu$1gg_career ed? This would be one kind of effective motivator.

Garaldine: AGREE WITH BETTY. If Iota Phi Lambda, in Baltimore, were to give
the math teacher I described yesterday an award, it would help her gredtly,

AND, in addition, metivate other teachers to also beome active in career ed.
Fannie: One of our problems is getting favorable publicity for teachers who are
doing good, positive developmental things. I have alot of faith in the power of
the media. I've asked Baltimore TV stations to give us 5-minute slots for
career ed, but they have, to date, refused such requests. . “

o ) . .

Eddie: The point of this issue is - CAN WE AFFOGRD TO WAIT ANY LONGER? The-
answer is there has to’be a short term solution'in addition to any long range -
developmental plans we develop. I'm not saying that school system can't be a

partner rRather, I'm trying to say I don't see the school system taking th-=
.lead Yn this total co ity effort.’ .

Rl ¢ . - .
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Issue: Hqw to combine career ed with basic skill improvement
. : : - .
Fannie: A lot of what we've said points to the fact that we believe education is %

preparation for life.

——including career ed_as a component.
must improve the quality of career ed.

We all agree that we can't prepare kids for life without
If we're going to improve basic ed, we
The "career ed" approach must be built

into” all disciplines.
Betty: In education,
different age levels.

youth hre different in thelr learning ability.

%

7
we often talk about teaching kids matura;;onal tasks at
We black profe551onals don't buy the notion that black
" There is no necessary reason

.

A

why a career ed approach to improving basic skills won't work as well for
black vouth as for any other youth. We should proceed from that assumption.

Issue:. How to overcome racism as,a deterrant to full freedom of .
career choice for black youth

Yosette: The reason I raised this issue is that recognition is a prefequisite
to overcoming. When we go to meetings with others, its{essential that we
recognize that racism does exist. There are increasing ers of

people today who are tending to deny that racism exists - and that's wrong.

Martha: AGREE. I've heard even some black people recently say “ITS A MATTER OF
CLASS - NOT COLOR". That's wrong too. 1

"Annette: Because poor and middle class whites are being affected by current
budget cut proposals, people today are tending to emphasize "glass" the
‘expense of "race" The podular thing-to say is "IT TRANSCENDS RACE“ That's .
wrong too.

Sharon: Economic factors are a PART of the problem. So far as blacks are .
concerned, however, racism - not class ~ is the "bottom line". .

Annétte: Just the fact that more whites are on public assistance tQan are

blacks doesn't keep blacks from taking the blame for abuses in such things,

M as food stamps, 'public service jobs, etc. ‘
Fannie: Racism-is simply a human wéakness - and should be recognized as such.
- L . .
M&rtﬁa

One of the reasons why I'm for integration is that it's good fii_ﬁij;ié’///

kids to dlscover that white kids, too, have human weaknesses just like ever:

else.

Fannie:

& can remember,

-

after. 1954,

-

when black children made an exodus to former

all white schools in Baltimore.

For some children, that was a good thing to do -

and, for others, it was not. ‘There were some black children who I advised to
; remain in their black shools - i.e., they needed the relnforcement they got from
their black teachers. I would challenge ANY white teacher to say she can teach
. a black child better than I can.

s . -

.
. -
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Annette: ZAGREE. 1Its hard to put your finger on it, but it's there!

Geraldine: If a black child would—look his parents directly inp the eve, he would
be in trouble - BUT, with white kids, its EXPECTED they will look their parents
directly in the eye: 1In our school, many whites and.blacks are enrolled together.
We're training our students in race relations. when our new students - black and
white - come ip next Fall they will find both white and black students there

to help them. ’ i)

-

.

Sharon: One way to work on racism is to help our youth develop a positive self
concept. Everything we've been talking about here in the name of career ed will

C J—

lead to thls. : .
. AN >
Sharon: When I raised the issue of "work values”, I was emphasizing that we need
to talk about work values with children beginning at a very early age.
—- v ™~
Martha: It's much easier to talk about "work values" when kids come from homes
where one or both parents are working in paid employment.

Annette: The "idle rich" are considered honorable eﬁen if they don't work
BUT the poor person who doesn't work-is critiggzed. .

Yosette: We go into companies and organizations, and industries where minorities
are ynderrepresented and try to develop contacts. We talk w1th white professionals
and tell them what we are doing and that our kids want to learn about that industry
and how they can get on career tracks within it. We try %o get them involved by
asking for guest speakers, literature, field tr@ps and information on entry
level jobs. We get them interested by telling them:,
) s . .
. o what our program is tryihg to do, >
- - q
e how kids get involved in our pfogram,
\Wo that kids travel to our site ‘after school with no stipend and far no
. academic cases except ‘in the case of a few students. '

B * ' - NN
Contact some:imes,de—my;hs stereotypes and racist?&perceptions. ’
P

AY

Geraldiné rt of Project GO is & job CllnlC Part of this is interviews of
employers (white and black) with our children. The children have practlced job
interviewing pefore. When the white reps talk with these kids, its a learning
experience for BOTH. We have an in-plant program, as well, for senior high

,

youth where they can shadow workers once a week. -

® ‘ T
Doris: Racism is an attitude. We need to change attitudes - including some’gf
the negative attitudes many persons have toward today's teacheqsgeéggny of thei
aren't nearly so bad as some of the comments .in this miniconfere have made them
out to be. 0

~
‘
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Bas;c Facts About lota Phi Lambda

B —

= ’

d»—' -It's a business sorority of business/professional women.

2. HAs more than 75 graduate chapters and 7 undergraduaté
chapters with’} total membership of 2,000+. *

Chief Aim: To motivate women. to pursue business/
professional careers.

¢ %
"There are now 5 Regions - National, Regional, and Local
scholarships are awarded on _an annual basiii There is only
one National scholarship awayded each year.
Cooperates w1th NEA on American Education week. Also
participateg in Natjietfal Business Week and in Black

Hlstory Weéf\\

outh proggams include:

‘e GEMS program - for girls 10-14 - a career motivational
. program primarily for economically disadvantaded
black girls. -

JFuture IOTA GYRES .- These are high school g1
This program is more carger oriented thanr L:
“*. the GEMS progiram which approaches motivation K ,//’
‘ ih general. ., i . v e ’ ’
).
Is currently working actively to. expand the number of under-
graduate chapters. ’

s

T 4 i

-«

Was started dn 1929 in Chicago by a per'son from busingss
named Lola Parker. o ‘ o o foge

In mogt chapters, there are members who are schoél employees.
Thus, there is a possibility of both formal and informal
working relationships with the schools. \

Basic Facts About The National Council of Négro Women

NCNW can be thought of in two basic parts:

® a coalitfén of 29 affiliated organizations made
.up of black sororities, national church
organizations, and social. organizations; plus

a membérship.orgaﬁization with 200+ local sections\

*
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Its founder was MARY MC LECD BETHUNE. There are no
special membership requirements, Just a strong
cémmitment to serve on€'s community. .

NCNW has an outreach to approximately 4 million black

women.
Mission: To serve black women and their families inwareas ‘ *
of: - ’
‘ \ "
° Health care/health services X ]
e Youth programs ' / .
v V/'\‘ . i . R
® Womens' programs o7 :
- rd 2 .
e Housing ) ’ .
¢« @ _ Education . - . o
'e Employment and Training ~

N

~
e -Day Care and Immunization

e Food Nutrition . ) . *
’ .
Each of these domponents has a-National Leader who makes
contacts w1th the 200+ local secticns and '‘affiliated groups. ,

NCNW has a hlstoripal museum in Washington, D.C. at a former-

home ,of MARY MC LEOD EETHUNE - at 313 Ve*mont Ave., N.W.

In a social effort such as career ed, it would be expected .
that several of the National Divisions would collaborate

in making 1t work.

~
o

SISTERS UNITED PROGRAM - A juvenile justice program for girls.

It's basically a career development effort. It exists in 11
commupities at the present time for girls 1l4- 17 years old ~
who are assigned to it by the courts. :

UNWED TEEN PREGNANCY PROGRAM - currently one-is logated in

New Orleans and a second 'in Charleston, S.C.. The former e
isgfunded by the~Women s Bureau and the latter by CETA,

State of So. Carolina.

14 . -y » .

COLLABORATION FOR CHILDREN AND YOUTH - This is.a NCRW proiect
involving its affiliated organizations who, in particular : .
cities, come together to work on a single program - such.as L///
teenage “pregnancy. COULD BE DONE FOR CAREER ED.

¢

3

+

- ~
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10.

11.

~

NCNW has a National quarterly, publitation along with
newsletters from most of its National Projects.

THE MARY MC LEOD BETHUNE RECOGNITION PROGRAM - Aims to ’
recognize achievements of NCNW members. This effort ’
raises money for supoo"t: of NCNW from the general communlt:y

62 - -
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Issues Raiseg by Participants -

1.

10.

11.

12.

13.

14.

16.

18.

ERIC
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Should the career ed movement ideally be supported by the private sector
rather than the Federal Government? .

What differenceé exist between activities of affluent vs non-affluent
families that have implications for career ed needs of minority youth?

What special opportunities exist for delivering career ed to minority youth
in an organized way in the normal settings of minority youth?
{ »
How to help adults in the minority community better undergtand career ed
in ways that will help make them productive participants.

s

How to reach the éducationally disinclined youth with career ed - including
the out-of-school youth. ~

How to reach parents of minority youth with career ed.

.

How to find and use community role models for career ed with minority youth.

How can the "swinging door" position of the Urban League be used to build
community partnerships in career ed?

How to get effective career ed for minority youth at the early elementary
level -~or even earlier.

How to use school alumni as role models. .
How to adapt the "BLACK EXECUTIVES PROGRAM" now in Colleges to the K-12
levels.

How to listen to and learn from minority youth themselves regarding their
career ed needs, and their talents.

How to increase community collaborative efforts among minority organizations.

How to change the education system in ways that will help youth see and ’
learn about the total society.
AY

How to promote a climate conducive to learning in the classroom.

How to use natural opportunifies to teach iinority youth about occupations.
How to create residential settings for minority youth that will maximize
positive reinforcement experience§. .
How can Blacks be recognized as independent when they have been so dependent
on the Federal Government for prior interventions?

. S
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19. How to disseminate supplemental information about career ed to members of
the minority community.

20. How to make special career ed programs geared specifitally to needs of mjinority
youth -~ including community collaboration.

21’ How can career ed help remove the stereotypic perceptions of minority youth
held by the majority society?

22.. How can local communities get career ed money allocated to the State Ed.
Dept.?

5

23. How to get career ed accepted as an effective system for educating minority
youth.

24. How to get money to CBOs with proven track records of success in career ed.

25. How to get the Reagan Administration to understand the dimensions of the problem
“in the minority community.

" 26. How do you get money and commitment to solve the problem in the minority
community?

27. How to get organization interaction and, support from organizations dedicated
to serving the minority community. . ’

28. How to use alumni associations from both traditional and non—traditioﬁal
Black colleges. ’

Discussion of lIssues a -’

Issue: How U increase community collaboratjve efforts among minority organiza-
tions

'
-

Millicént: 1In unﬁty and in mass, we will acéomplish more than if we continue
to work separately._, Youth is a major concern of ALL communlty organlzatlons
- at present. All organizations here are in the same communltles and talk with the
4 . same people. If I were an employer’ I'd like one rep “From ALL of these community
organizations talking to me rather than holding separate meetings with each.
TOGETHER, we can best approach both employers and school systems. First,
community organizations such as here in this mlnlconference need to sit and talk
- with persans who are really rumning Youth programs -~ i.e., NOT just the Executive
Directors of the-associations. . .

Dan: This issUe is the most important one we could bring to attention of the
Federal Government. There are cities such Atlanta, Chicago, and New York

who have employed an NAACP Director responsible for the local Branch. NAACP
Branches have an autonomous status within the general charter of NAACP -~ i.e.,
the National NAACP recommends, but doesn't dictate. The priorities for National,

as opposed to local, NAACP efforts may vary considerably. .
. Y
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Alice: I think you're talking here about the 1issue of volunteers versus
paid staff persons.
| S—
Ambrose: We're not limiting discussion of this question OF WORKING TOGETHEF
to the Urban League and NAACP, are we?

.

Millicent: The Executive Director cannot be aware of ALL of the problems of *
every Department. We who.are concerned with ‘youth and education need to
generate position papers on crucial issues such as career ed and present them
to Executive Directors.

Dan: My concern is with the organiza!ional structure at the local level - that's
where the ACTION really is! NAACP ha$ paid staff in several cities. We need

to see the Urban League organizational structure in those cities. Then we
will know whether we need to get the Executive Directors - or the Executive
Committees - or some other parts of the two organizations together.

Gail: There are 116 Urban League Affiliates, each of which has a paid executive
and a paid professional staff. All of them get their general funds from United
Way. Each has a volunteer Board of Directors. Eagh affiliate is autonomous.
Dan: Then the Board of Directors of Urban League is analogous and also, the
local Executive Committee of an NAACP Chapter. NAACP is in 1,700 communities
whereas Urban League is in 116. Should the Board of Directors of the Urban
League and the Executive Committee of NAACP meet in these 116 commurfities?
Should only the paid professionals in a given area meet? That'd my queftion.

Millicent: My point-i% that, while the 2 Executive Directors could agree,
to work together, the professional staff persons will have to really DO the
working together if it's going to be done at all. ' .
Gail: Are we éoing to move and act collectively? This is a PHILOSOPHICAL
question that has to be solved first. If we say "yes", then we can talk
about how to actually do it. LA

- - § »
Dan: I'm assuming we already have a "yes" to that philosophical question from
a historical perspective of both organizations.
Mary: We're still hung up on these 2 organizations. I'm not talking about
NAACP and Urban League specifically. Rather, I'm interested in seeing us talk.
about this issue in terms of community organizations in general.

' 1 .
Y Alice: If we, as Urban League and NAACP, work out our own strategies for ’

laboration, we will have some common generalities that will apply to others.

Sam: * I read into this issue that we're beginning to recognize a need for

better coordination among community organizations that have COMMON GOALS. We
already have the BLACK LEADERSHIP FORUM which has reps from all the minority ™—
organizations. Our problem is how to do locally what the BLACK LEADERSHIP FORUM

has done Nationally. The United Way was formed because of the many diverse kinds

of individual fund raising activities carried out by various communitw, organizations.
An analogous kind of problem will be created if a variety of community organiza-
tions each approaches the same merchant in the community and ask for help in

5
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implementing carecer education. This is a problem that must be solved.

Millicent: 1In every one of the Black community organizations represen-
ted in this series of miniconferences, there is an "Education Depart-

ment". These are the people who need to sit down and talk. I've done
this before and know it works.

N

how various community organizations'can get together to talk about and
paticipate in career education.

‘ t
Mary: AGREE but we don't want to let specific logistical questions
get in the way. Let's talk generally about some concrete ideas -

about career education. That's the kind of strategy we should be

talking about here. N

Gail: Dan is simply asking what's the pfocedure for agreeing to do
< things like Mary is suggesting. .

Millicent: However we meet, we will have to get consensus that we DO

have a common concern. For example, our common concern could be a

need to explain to the general public what career'ed is - and how it
* differs from voc ed.

Gail: AGREE. We need to find out who wants to join us in this effort.
Sam: Right now, there is a group of National organizationsiwho have
banded together to fight the proposed budget cuts. It includes such
diverse organizations as the AFL/CIO, the Urban League, the Food
Stamp persons, etc. Using this National retwork, they have set up a
structure to keep in touch with each other. Our effort, at the local
level with respect to career ed, would be analogoug except that what. we
seek 1s a continuing effort - not just something that is an "emergency
of the moment". The ideal styucture we're looking for is one that .
" would bave a life of its own.

_Alice: We're.here to talk about career ed specifically. We must

do so. . _ -

Sam: But the format we make for career ed could easily be applied to
many other kinds of community problems.

Gail: We could form a COMMUNITY COALITION FOR CAREE‘R EDUCATION.
In New Orleans, our xouth Development Program.?funded by th%
National Urban League) actually formed,a Community Steering Committee
to plan for and conduct a‘“Career Ed Conference" which held a 1/2
day seminar at the Chamber of Commerce. Out of this came a commit-

¢ ment on the part of various community organizations to hold a State
Career Ed Conference. Out o§ that effort grew a YOUTH ADVOCACY
COALITION which has now put togethgr a package for the State legis-—

-

lature to use in pushing for State career ed legislation. ¢
~—
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Dan: Our problem, I feel, is how to establish 4 model that illustrates

such as, for example, convening a forum/town hall/seminar to talk b

.
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Dan: I would suggest we form a YOUTH COALITION that includes:

e Presidents of high school student councils; and

L : ‘

) Gollege youth reps.. p * .\
A

e

That would allow éareer ed to be presented from a youth, as well as from
an adult, perspective to a local community.

Second, I would recommend a news}etter on career education be published
and distributed throughout the community. Such a newsletter could include

. a National - as well as local - sharing of community organization involve- -

ment in career ed. .

Third, we need some way to get recognltlon to those youth who are mfst
actively involved in career education. This could cven include local, State,
regional,, and National contests.

Ambrose: In a given community, it will be essential for planners from
community organizations to make the best possible use of career ed persons
from local school districts. Such persons can help us sell career ed to
various community grohps: .
Issue: Should the career ed movement ideally be supported by the private
sector rather than by the Federal Government?

~

Ambrose: One might easily take either side of this issue and defend it.
To MORE EFFECTIVELY promote career ed in the minority community, we must
come to closure on this question. For the next 4 years at least, it appears
that money will be in short supply. It behooves us to look at prospects
for GETTING funds from areas other than the Federal Government. In the
long run, business/industry will be employing the youth we prepare so this
i§_a logical «place to turn. We could look at the revenues that woulg return
to local communities AS RESULT OF an increased emphasis on career ed and
see that it is worthwhile. Busines/industry can readily understand how
they benefi* fr~m investing in career ed today -~ and tomorrow. It is
feasible to consider a package of funding for career ed at both the National
and¢local levels TO be initiated by the private sector,
> N * .
Alice: It won't work if the private sector is expected to supplant the
Federal Government as career ed's prime funding sou . It must, instead,
‘be a ggrtnérship funding effort. If the private sector is involved, the§
could be the prime ‘lobbying group to get better career ed to minority
persons. The corporate sector already pays taxes to support schools,
Why should- they give more to support schools that have failed minority youth?
7

. Mary: What would the private sector buy into here that would be advantageous
for them? If they want to mold youth so that youth will "fit™ better into
their company, I'd have trouble supporting that. . /

L
Ambrose: It may be that industry already recognlzes tgx advantag
- promoting the best development of young ménds. Private ihdustry i
tending to purchase property near universities. There may be a tre away
from rndustry doing its own research and toward counting more on unrver51t1es

9 & )
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*doing this research for them. If this is true, then industry has some stake
. in improving the quali%y of the public schools - from which universities get
their students. 1If so, mlnonlty organizations could take .advantage of this"
as an argument 1in seeking more private sectcor support for ’career education.
Millicent: When we talk about private sector support, are we talking about
financial support primarily? Are we talking about in-school youth or about
out-of-schocl youth as well? How is private industry to be motivated to do this?
’ o -
Sam: Industry will support career ed'in schools from which their new entry
workers come, e.g., the auto industry in Detroit will support career ed in the
Detroit schools. .
| S -
Jairl: Many private, sector companies are now packaging and distributing various
kinds of career ed materials to schools. What about enlisting their support?

A had

h

Millaicent: It will be easier if we can show private companies what they get
in return for supporting career ed efforts for minority youth.

.Mary: AGREE. One advantage we céuld point out gs that the private industry
wouldn't have to be worried about meeting their affirmative action requirements.
Instead of fighting affirmative action, they could support it.

N A9
\
Dan: Is this question concerned about incremental increases in support on the
part of the private sector over and beyond what they now support, or are you
really asking "will private industry take on full support of career ed?"
Ambrose: I'm talking about considering the question of FULL support for career
ed from private industry. \i ’

Other "hot buttons" to get private sector support of career ed for minority youth.

Mary: We could appeal to corporate social responsibility. This is an avail-
able issue now:because, in some commupltles, fights are being waged against
the industrial park complexes which are taking away some homes of minority
persons as they are being built.
Millicent: 1Industry is saying they aren't getting the kinds of "products" they
want from schools today. IF they suppcd®t career ed, they could wind up with
all thé scientists and engineers they need in the future.

i « -
Ambrose: A careecr ed program in the school system would surely increase 5
applicant pools for emplovyers. N

Gairl: Our Urban League has béen listeningiz% our local Chamber of *‘Commerce
talk about how they plan to attract new industry to New Orleans. We've

said to our Chamber of Commerce - "Let us work on building proper career
attitudes and work values in youth. Then you (the private sector) agree

to take some of these ycuth, provide them with the spec1flc vocational skills
they need to become successful in your industry, and hire them." Private
employers know that kids in our Street Academy are hlgh school dropouts.

We're able to get some «f them eventually back on school rolls, which pleases

the schools as well as the employers. We know we can product: the kinds of ‘
- ¥

. ’ . 4 «
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workers private industry wants IF private industry would pay the costlgg
doing so. ] \\

Dan:, If corporations are expressing negative concerns about current

work attitudes of minority youth, are these the same employers who are now
also supporting career ed? There's nothing new about selling industry on
things such as "affirmative action" or "social responsibility". What

new ways could be used to sell them on the importance of their support

of career ed for minorities?

Ambrose: The long range objective must be development/:f those young
minds who will be the chemists/engineers/etc. - the professionals - of
tomorrow. The ‘private sector will pay more attention to career ed efforts
for gifted and talented minority youth thah if we try to sell them the
concept of career ed for ALL minority youth. - -
»
Mary: AGREE. Statements have been made by private industry=~that there is
now a shortage of scientists and engineers. In some high schools, there's
an annual Science exhibit for ghetto students. Private industry reps come,
1dentify these students who have exhibits, interview them, take them to
their plants for career awareness/exploration ﬁurposes, and sometimes
even pay for their college education and then employ them in their companies. ¢

Dan: DISAGREE. I don't like the term "giftéd and talented". Society doesn't
think of minority persons as, "gifted and talented". It would be a mistake
for the Education Department to adopt a policx’that would encourage career

especially for gifted and talented minority youth. How would "aifted and
talented" be defined? ., '

Ambrose: I wouldn't limit career ed/;or minority youth to the "gifted and
talented"” but lt would d be a good selllng point to private industry. In
addltlon h an effort would eventually greatly expand the, pool of
gifted and talented minority youth.

’

N -

Gail: We will have to help define ‘the term "gifted and talented" if that

term is to be used with minority youth. If it's defined as "I.Q.", we

would exclude Jarge numbers of minority youth. We will have to ré-define the
term "gifted and talented" so as to broaden its meaning considerably -
beyond "high I.Q.". =

Mary: AGREE.

Alice AGREE but it's important to point out ‘that there are many black youth
w1th very hlgh I.Q.s. ,
Alice: One of the advéntages of corporations putting money into high ability
minority youth is that it gives them a way to get tax write-offs by 'supporting'
higher education for minority youth.
Alice: i"Ir‘xdustry", private'sector", and "corporations" are different teims.
You can't "renalssance" unless you improve the public schools. What about

-~
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that part of the private sector that includes small business? Why not
talk te these companies about meaningful tax write~offs? Where de-
s(uregation problems exist, magnet schools are sometimes seen as a
. solwicn. These, in turw,~1ead to the ADOPT-A-SCHOOL approach for’ prlvate
industry that is another excellent tax.write-off opportunity.
[ Gail: Industry already has“a way of identifying aifted and talented
minority youth - 1.e., we already have AFNA (American Federation of Negro
Affairs) to identify gifted and talented black youngsters. Our problem 1is
not with the "super blacks".but, rather, with the masses. Our best selling
point to private employers is to point out that Wwe're on a crime wave now
and that 1t will cost employers many more tax dollars to incarcerate a kid
than it would to give him career.ed so that he turns out to be a productive
employee instead of a jailed criminal. . 2

YW

Sam: Gifted and talented persons, by definition, make up a very small per-
centage of any community. I would sell private industry on both the "gifted

- and talented” and on the "masses" who, if ignored, will wind up in crime.
The SOCIAL DANGERS are the biggest thing we have to sell to employers.

Millicent: If I go to a corporation and say "If you don't, help the masses
the crime problem will increase!", would that sell?

Sam: I think it ought to be a combination of the masses and the gifted/
talented that we try to sell to employers.

Ambrose: The arguments. that Sam is using here are old ones. I'm 1ookiqg
for the "gifted and talented" pitch as a new one to be added to all other
approaches we've ever used - NOT to substitute for other things that we
know work to some extent§\\ '

]

\

- Gail: We can appeal to big business by pointing out to them that, without
their help, dlsadvantage“youth won't have the kinds of wide opportunities
for career awareness/career exploration that they need, want, and deserve.
We have LEAD (LouisiapaEngineer Advancement Program) that takes minority
youth out into 1ndE§p4?;§‘for expanded career awareness/career exploration.

Issue: How to reach the educationally disinclined youth with career ed -
including out-of-school youth

"
5 »

Paula: After it's been decided to have career ed in schools, how will it
reach kids who don't go to school on a regular basis and who are not
regularly involved in community activities (like churches, etc.}- i. e.,
HOW DO WE REACH ';"HE KIDS WHO“ JUST "HANG OUT"?

Gail: For out-of-school youth, there is a great ﬁeed today to step up
our efforts to rec}aim them for society. .The New Orleans Stfet Academy
started in the 60's, and the need is just as great now as it was in the
1960's."”

- -
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- out-of-school minority youth. ’

»

you think we

(

Ambrosé€: In cvery community, you have some students who are proceeding

tnrough school on schedule and doing well and some who are NOT learning

the work ethic. We need to look at the differences between these two

groups of youth - both of whom have grown up in the same community.

Millicent: In our program, we do reach out-of-school youth Théir complaint =~
and 1t's legltlmate - 1s that we have only a one year program to offer them.

They need more than only one year of help - i.e., they netd all kinds of social
services 1t should start %ith helping sach youth develop a personal inven-
tory, i.e., each wants to be something. Given this, we make -up a progress

chart for each youth .and followgthrough on that chart. The problem 1is, the
chart isn't completed at the end of only one year. !

Ambrose : JPerpaps the media could be used to get the career ed message to
\) .

- ¥

Sam: DISAGREE. The media tends to play up the sensational, not the usual.
For example, there was only a very small piece when Jackie Robinson's son
went' off to war in Vietnam but .a big headline when he returned with some
kinds of problems resulting from drugs. IF the media were to participate,
there would have to be something in it for them. What is 1t?

AFice: The 6 Black community organizations i.n these miniconferences have
ALL offered to work with the education system. If now, because of budget
cuts, we have to go 6ut of business, there will be problems.
Mary: What rercentage of Federal monies are we talking about? Education
takes 6% of the Federal budget. We've been told that all the cuts we're talk-
ing about amount to only 33/§f the total Federal budget, BUT, with cuts

coming almost exclusively in social programs (which cost, in total, only

about 20% of the budget), the relative losses in each of the social programs
15 very big indeed. There are 116 National Urban League affiliates who
recently met with OMB Dlrector Stockman. Some of our affiliates operatc
COMPLETELY with federal funds and are, therefore, now in danger of being
completely wiped.out. (We have repeatedly told our Urban Leagues not to

tafe more than 50% Federal money, ,but some didn't listen.) Now, they don't
know what to do. Mr. Stockman left them with their mouths hanging opern;

he had all his facts - and our Urban Leagues had none for use in contradict-
ing him. IF we now yere to come up with the world's best plan for delivering
career ed to minority youth - but we can't sell it to the Feds - what makes
can §ell_it to the private sector? Are we then simply to say

to our youth "there's no hope for you". We MUST come up with something new.
The Government won't be our answer now!

Ambrose: One thing that MIGHT get us more private sector ‘support is that the
Reagan Admlnlstratlon says that the private sector is the "the answer"

o

Mary: The minority organizations represented in this series of miniconferences -
Blacks,'Hispanlés, Indians; and Asian Americans - have sﬁﬁe common problems

but different solution systems. Maybe we should go to business/industry and
gimply say "support us "with your dollars and we will take care of our kids"
Pérhaps 1ndustry will be satisfied if their plants aren't blown up!

. “
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Mary: We've sele ted the "safe" issues here from the list of 28 we generated
tins morning. We should get on more of the REALLY hard issues. &F

[X]

Betty: The block grants - if passed by Congress - can get moneyﬁfor minority
organizations 1f the minority organizations push for it.

Sam: DISAGREE: Block grants are the same thing as being "wiped out". With
a real budget cut, and then faced with the need to do more with less, all .
kinds of organizations at the State/local levels will havé to fight among
themselves ‘for these reduced funds. It's going to b bad news.

. N .
Millicent: We've been told that DOL will match.Whatever funds we can get
from our local Prime Sponsor, but the Prime Sponsors tell us their funds
have been cut, and how can they ,give us some? It's a "Catch 22" situation °
we face. ’ .

Sam: I hear the message Betty Ward is thizg to give us. The organizations
we worh with have not been sophisticated eno gh to write the kinds of letters
- and the numbers of letters - to Congress to get the kinds of Cohgressiongl
actions necessary to protect us. This must change. .

° T

\\\éi%ue: How to make special career ed programs geared specifically to needs

ERIC
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f minority youth - including community collaboration
X

Dan: We need feedback on this. T@o examples come to mind: .
. At a National Institute of Science meeting, the topic of ingreas%ng
minority engineering was raised. 1In several cities now, there
are special curricula to help ready selected youth for engineer- . ,
ing majors in colleges. Private corporations support this program
in cities such as Houston - and others; and

] i'm not sure about the perception of students in 4 year‘institutiohs
and colleges regarding career ed versus perceptions of students -
i post—secoggéry vocational technical institutions. The difference,
between career ,ed and vocational ed needs to be clarified first in
the public's mind. 4 ’ -

°

The trends now are toward encouraging more minority persons to enroll in *
voc ed so they will be ready for entry into specific jobs. We should think
about forming and operating a NATIONAL YQUTH CAREER ED CLUB that runs in
ways analogous to such voc ed youth clubs as DECA with local§ State, and -
National contests. I would like to see NAACP Branches to be a part of the
collaborative effort involved in forming and operating such ubs.

4

)

.

Ambrose: There is some truth to the perception that - ority” youth enroll
1n voc ed courses., This is true ip spite of the fac{ they have not NECESSARILY
been steered this way by their parents. There exists\ critical need ito

- ) ~
establish and operate a,PARENT CAREER ED PROGRAM. @par.ents seek the help = = ;-

of community organizatiqns in finding .ways of helping tjleir children in rareer

dec¢ision-making. In most minority communities, parents are interested in help-
ing their children attain higher levels of education. We need to help parents '
understand how career ed can help their children increase their career options.

Many parents today look on, vocational ed as a less than desirable educat%onal { »
alternative for minority youth. ‘ : ) R :
° ’ Y ) ”
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Dan: -Ambrose, are you thinkin§g of .
e ° producing educational materials so that parents bettei’understand
the concept of careér ed; or T . @

?
[ programs aimed at 1nvolving parents in the DELIVERY of career ed
tos minority youth? To TEACH parents about career ed is a differeut
Joal from that of getting them INVOLVED in its delivqry.

a

Ambrose: I am thiﬁklng of, a combination of both of these approaches.
. . !

a

s . - ’ N o

M;lllpentf(/;;e commurity knows what voc ed is, but they DON'T know what !

- career ed 1s. ALL youth heed career ed. Getting that message across to the
community 1s where we must start. ’

.

~ . Dan: AGREE - but because of the jump voc ed has on career ed, career ed '
1s viewed as a "new program". We should consider introducing care€r ed
to students at the'junior high level.
5 . N

v =

o

Gairl: DISAGREE: Career ed must begin no later thaf Kindergarten. Z>’

Dan:’ 1 pnderstand that caredr ed should start at Kindergarpen level but,
L . for the Urban League and NAACP, the junior hiéh level would be preferable.
I feel this way because the youth constituents that our organizations provide
services' to would more easily pe identified at the junior high level and up.

Gail: 1In my oplﬁlon, there's been a DE}IBERATE effort among many persons to
confuse the meaning of ca caceer ed. Career ed has been the most specific and
ctlear of any movement about stating its goals. And still this has happened.
We've set forth 10 clear skills that career ed can deliver =~ vet, we still
have people saying "I don't ‘understand what career ed is". Some don't
accept 1t even though they XNOW it's at kids need today.* They .

resist any CHANGE. [The reason why ca?ger\ed must start at Kindergarten is
that's where public schools start.

) ‘ ’ : &, :

Dan: IE we start at Kindergarten, what kinds of programs should WE design?

-

-
¥

Cai1l: One thing our Communlty Organlzatlons could do is txy to encourage
teachers to use career ed as a MANAGEMENT SYSTEM IN THE CLASSROOM. We
need to go to the” teacher tFaining institutions and get them to 1nfuse a career
ed emphasis into teacher training. I know for a fact that, at our Street )
Academy, we keep in front of us a clear set of things youth néed us to help

them acquire. The changes we're talking about aren't THAT big. The course? ‘
I now teach in career awareness called "POUNDING THE PAVEMENT" is a go7d;\
example of how uncomplicated it really is.

13

4
« . 3
Ambrose: Teacher training institutions CAN be.inflyenced by

L] ~
. M Q - . EY
i school districts and . .
s .
. . . .~ T ?
, ® communitv organizations. . .
A . - a

. effort can extend even to help#hg pgrents o§ dhlkdren not ye[ born to. see 'the
need for career educatlon ’
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Millicent: Teacher training institutions are coming to coOmmunities askjng

for help in-learniny how to deal with.the new breed of students. We CAN .
influence them now. In additjon, many of the alumni’'of these colleges can

be influenti=T in- brlnglng about change in teacher ed institutions.

Gall: It's fantastic what can be done‘w}th°our "new breed"” of youth. I

can teach these kids basic, academic skilks, black history, through -

my career awareness workshop. " And Iad?' I even teach career decision-

making and work habits. . o

5 » a
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Millicent: A lot of the career ed things could work for minority kids. ®For
example, mingority kids need to learn that the "best clothes" they should

\\;h_’year for a )ob fnterv1ew gren 't the "best‘clothes" they wear to a party

.

Milllcenta o Iwots of klds go’to Summer Camps. We COULD do a lot of career
ed in Sumher eamps. . o = K -

4 ” ‘
Dan: Can we reach a ctnsensus that there's an 1mportant difference between
,the ADVOCACY role we can play and the SOCIAL,  SERVICE we can provide to career
ed? Hdvocacy roles can include such things as encouraging teacher ed in-
stitutions and school districts to initiate career ed. The SOCIAL SERVICE
role is illustrated by TACD (Tutorial Academy for Cultural Development)
~ a program where NAACP college ohapters select 25 or moréhcollege bound
minority students to help orJent and prepare for college. We are now worklng
with sev al—§orporahions*yh ‘may provide us with both materials and financial

help for this )project. This is an illustration of a possible DIRECT SERVICE -
astopposed to simply an ADVOCACY role. I should point out that TACD could

‘very eas:ly incorporate a "careers" emphasis into its structure which meht

make it éven more attractive to private companies. It would be very
appropriate for NAACP to be an ADVOCATE for career,ed. We might even
set up pa¥rent seminars as a part of our NAACP career ed effort.

Mamy: I want to relnforce what Ambrose said about PARENTS We have a
responsibilaty to equip parents with kpowledge of what career ed i&. when
parent&®go down to schools to raise, hell, they sometimes do so with the
wrong persons because they don' t know the system. . Community ,organizations could
‘help parents learn what they need to know so that the§5Can get tc the, RIGHT
scnool officials. Parents should gp ‘to these officia¥s with a PLAN - or,
at .Jeast SPECIFIC QULSTIONS ~ not just a broad general. plea to "support
carer ed". .oox . o

. k4 .
- . °

- . -

‘Mary: When we'talk abdut IMPLEMENTING CAREER ED, it's yot tg be a 2 way

street. A a preventive tool, we need classes for parents, so that they N
can get an overview of how we are trylnq to 1nfluence the system It MUST
work becauge it IS meeded ‘ . -

Sam: From a school board Chair perspectlve, some comments are in order here. .
I llke what I'm hearlng about career ed.” It Seems-:to me we now need to learn
how to PACKAGE career ed so_that it can be sold to school boards. Remember,

Coca Cola didn't become pOpular until someone f;gurec ocut how to package and sell
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Dan: Wouldn't it be helpful to make a "package" for NAACP and NUL to take
to State legislatures and get passed as career ed laws? We've talked
. enough - it's time to act! We need some way of packaging the career ed

® doncept that we can pushy through to make State laws for career ed. |
> - e *
Sam: The bigger problem is how we trhnslate what we all agree is a ‘good
idea - i.e., "career ed" - into a package - a network - that can SELL it.

We have to have people out there selling this idea. The organizations
here need a public relations effort that will follow up, say, on career
ed with an article in EBONY MAGAZINE. The cons®ituency to be lobbied are
DECISION-=MAKING PEOPLE like school board members.

.

Dan: Our initial problem is that of selling the minority community in general.

, . \
Sam: Let me 1llustrate with an. example We once implemented a _program called -
tBRIDGES TO A BETTER TOMORROW" which involved providing ways in which minority
Yyoutn cduld visit college campuses during the Summer when they were vacant
on weekends. It worked out well BUT the problem came when we tried to
translate this program back to parents and gain parental support. Career

£d faces this same problem.

Millicent: AGREE. This happens even)in PTA meeting. Parents tend not ’
to come: The only time we can get them together is when there's a crisis -
1f a teacher has hit a kiqé}for example. '

Mary: Let's NOT look at the problems. We've got to START somewhere. We
CAN't just keep a negative attitude. .

lssue: Hov to use alumni associations from both traditional and nor- traditional
Black colleges ’

' Sam: I cnose thlS 1ssue because there are somekPaSLC facts we have to face
. including:

‘e - It's TRUE that we have some children not learning in our schools who,
when we survey to discover causes, apparently are failing to learn )
because of LACK OF PARENTAL INVOLVEMENT in the learning process.

Black kids who "go righf“‘have 3 things éoing for them: . .
&

oo, %

[ ) parents;

Vs
°® churches; and

— . ~
LA

v e a personal interest (1like basketball). .
- Those who "go wrong" Lre those who get primary learnings from the street.
We want to ‘change this. We once went to alumni_ of Black colleges with a
program called "REACH BACK AND HELP -A BROTHER", &1med at helplng Black kids
v durlng the crudial years of Ages 13<17. It was essentially. an "adopt~a-child”
approach based on role models -~ gsame basic idea as Big Brothers.
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Alice: Wwhat's a non-traditional Black college?" -
Sam: It's a traditional college with a few Black students.

Sam: There are college alumni with all Kinds of career talents that could
be matched with talents of many children.

.

“Millicent: AGREE. DOL funds the "PASSPORT PROGRAM" which is like this.

Sam: We can't always have other people do for us. We should do it for
ourselves sometimes. We shouldn't have,to always think about the Federal

Government %unding it.
9.
\ ~

Millicent: Never underestimate the power of the churches in the mindrity
community. They have LOTS of irifluence.
¢ ‘ ' * L2 ?
{Dan: :-Would you ask the Alumni Associations to pass a POLICY to "adopt-a-
child" as Sam suggests? -
4
Sam: There 1s already'ip existence a group who identify with alumni .
associations of all 104 traditiqnallxiBlack colleges. They found that,
in traditional Black colleges, alumni are often found together whereas, .-
in ﬁon—traditlonax\flack celleges, alumni seldom see each other. This
b

. -organization COULD\be of great help to career ed.
- L]

Mary: Vernon Jordan qf NUL has written 2 ar?icles on career ed AND teétlfied
on the Hill in support of career ed.

Y

. . ’ -
Millicent: AGREE. We have severa% career ed &;ograms in NUL.
N
Mary: 1Is there a Regional network for career ed that the 116 NUL charters
could plug into on a regional basis? “w
Dan: I would ke to request that a list of all State Careér Ed Coordinagors
be sent to each participant in this miniconference. "8

by

Gail: The NUL "YOUTH CAREER DEVELOPMENT PROGRAM" 1s Eederally funded in ©
cities, but Federal funds are about to rua out. In New Orleans, the public
schools are putting some money in to keép this program going. -

\ . ra “ of

> A

Alice: The concept of career ed is being internalized among participants in

. .f? this miniconference. We now need to 'go back to our communities and USE s
career ed to make our current public school” gystem work. We could learn e
from the Center for Urban Ed in New York that developed a good parent train- N o
. . 1ng program. They‘asked NUL to bring in 8 specialists to learn about that

program. <These 8 specialists then took that program back to their own
communities and initiated some modified version of it. There is no reason
“ to think we couldn't incorporate é,sareer ed emphasis into thesegprograms.

- . N
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vocationdal ed schools. National

Career ed works in Pittsburgh in COMPREHENSIVE ,HIGH SCHOOLS - not just in

conferences of both the National Urban

League and of NAACP are coming up.

If. career ed is on the program, we could

nave 1,700 communities pushing for career ed. -

issue: Hgw can the ”SW|ng|n97door“ position of the Urban League be used
to build dommunity partnerships in career ed?

n

Alice: Whltney Young was eulogized as
"swung" between rich and poor, between Blackfand white, urban,and rural,
etc. It has applicability to career ed because, liké career ed, Whitney
Young was concerned about getting CHANGE. Typically, when CHANGE is’
suggested, people suggest establishing things like feas%%ility studies; or

"AMERICA' & SWINGING DOOR" who had

task forces BOTH OF WHICH TAKE TIME AND SLOW D@WN CHANGE. This
is where NUL can heélp with its paid staff who are around on a continuing

bgsais. R : . -
v . ‘ ‘
Alice: Bernie Watson says "We should have UNITY without UNIFORMITY". I
have my own "hierarchy of needs" for getting career ed implemented in
tnis order:

telling them what the job market wi look like in the next 5

° PARENTS - We récently did a Saturd Careers conference for parents
iﬁi
This kind of thing should be’done Nationwide.

years.
° ROLE MODELS FOR YOUTH - Bllack kids tend to do well on math tests
up through Grade 4 but then fall off. As a result, we have .,
established an ELEMENTARY SCIENCE PROGRAM (ESP) where middle-class
BYack er;eSSlOnals to to peighborhood housing projects on Saturdays
s to work with 4th-6th graders motivating them toward math and science.
° SCHOOLS - We must show parents ho o monitor in schools. We
COULD include the topic of "how to eVakuaLe the quality of career
ed An your schools"

. . b .
. e, BUSINESS COMMUNITY - Given.all these other things, we could then
, ' convince the business community to help career ed through the
i ADOPT-A-SCHOOL modell. o o
. NN ‘ o
e ACTION EXAMPLES OF SUCCESSFUL PROGRAMS - If we had speggific actidn -

o
We

\

examples of NUL and NAACP career ed effortsin a number ®»f communities,
could share them with all communities; it would stimulate others

&

s to participate. .
. 3 . »D‘" °
\ . . . s . ’ . % 1
Dan: What Alice has just said cdpsulizes much of what ‘we've said here during
’ the last two days. We MUST develop programs that don't make our efforts so
completely dependent on the Pederxal Government. We should combine forces of
NAACP volunteers with those”of‘paid NUL staff members. This is something we
can really DO. I think it!s essential that there be follow up communications ‘
among participants in this conference. R ) :
; « ar
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M1llitent: I want to recommend that, in other miniconferences, more
attention be given to out-of-school, youth. There are MANY kids out
there who neéd help. We had a disco for out-of-school kids where the
requirement for entry was "You have to bring your job resume" - even
something that simple was helpful.

Dan: NAACP has a Prison Division that should be involved in career ed.

I thinK the minority youth who are incarcerated need career ed as a
starting’point for the "new" life they will eventually lead once. they
return to the mainstream of society. I think our organizations should
provide important services related to Career ed during this _period of
incarceration. . 4 . -

Ambrose: There might value in a letter going from OCE to the heads of
NUL and NAACP commenting on this ainiconference. -

co
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lssues Raised by Participants

-

1. How to develop stronger linkages with private sector and with parents.

w
How to focus 1n more on individuals in deVeloping self concepts of K-8

o

youth. N
. ¢
y 3. How to best 1identify role models for non-traditional careers for Black
Te persons. .
. , ‘
ﬁ, . 4. How to intensify efforts to broaden career options for Black youth.

5. How to make more sure there will bé jobs.at the end of the career ed *
"line" for Black youth. .

6. How to get Communify organizations more involved in the delivery of
career ed.

7. How to get legislative support ﬁ.:career ed efforts of proven worth:

8. How to take special conditions involved in career ed for Black youth into
acctount when legislation fails to take such conditions under. consider-

.

ation.
. 9. How to get adeqﬁate flnaﬁcing for career ed when mandates for other pri-
orities tend to replace it. : . . l/

10. How to make community organization involvement in career ed a sustaining
effort rather than an initial vehicle for something the education system
‘plans to eventually do by itself. ’

— . N
[l ¢ . ¢ R
11. How can we.change the whole structure of Education in terms of criteria
for selecting teachers? Certification? Tenure? - etc.?
] .
12.' How to capitalize on alternative schools as delivery agents for career
education. ' ' -
. < .
13. Hgw to educate the priyate sector ,in ways that make them~more_accepting
oa\ill prepared Black youth. -~
414, How to get timely feedback on legislation affecting current programs, '
15. How to develop leadership qualltles in Black youth through 1nvoivement .
with the private sector. .
le6. How to requlre employers receiying Federal dollars to provide "hahds on"
career awareness/career exploration opportunltles for youth. -
\ ’ - 17 How to survive in a period of proposed budget cuts. l . .

. . ’ c
.
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Discussion of Issues

1ssue:

How to get adequate funding for career ed when mandates for other

' prioritie

s tend to replace it

Sylvia:
available
we have a

This year, in ouyx school district,
for career’ ed,
state mandate for such thiﬁgs as:

©

funds have not generally been
except for handicapptd students.

In New Jersey,

e . .T&E instruction; ~
+
: ° gifted and talented;
° compensatory education; and & «

44

_ priated fot career ed in New Jersey.

+ 'placed clergy on every 0O.I.C. Board of Directors.

) handicapped.
w» -
Classroom teachers can do:career ed but, with kids being pulled out for all
kinds of other things, it's hard for teachers to be able to infuse a career
ed emphasis appropriate for ALL students.

Helen: In New Jersey, eéM% student will have to have 1/2 unit of career ed
by 1984 BUT they don't have to do it yet.

Bob Morgan (Bgi): This 15 where community organjzations come into play. The
only reason Title I came into being was because so many parents pushed for
it. The same thing would hold true for career ed. ¢
Bqb Jackson (Rob): We are aware of the fact that the Northeast Corridor has,
in effect, been written off by the current Administration. My concern is
“that, even if people decided to organize for zareer ed on a national basis,
~ow would that help the "block grant mentality". that apparently is inevit-
able? . T

&

Bob: All public education is supposedly designed so that}évery student can
wind up with a career. At least, that SHOULD be the goal of public education.
. ’
- * ' R " \

Sydvia: DISAGREE. Public education has other goals as well. y -

Rob: If ySu're talking about financing, what alternatives do citizens have
with the present mertality of those now in charge of our nation? .For- example,
in, spite of New Jersey's career ed law, there has been no state money appro-

. '

Bob: Don't worry. Remember; a law always comes BEFOREomonez‘ for that law.
Media: One of the major préblemg that I see is a.need to .educate’the general
public and those persons who are,in authoritysto legislate and: approprlate

the money. - When people don't héee children in school, they tend to make
school their- low priority. One of the strong support and resource groups in ,
the Cbmmunlty 1s the Church. ©On Sunday mornings, Pastors across the nation
speak to millions of.people.- 0.I.C. has recognized thi’s when it drganized and
Career education could and

should learn from this. -
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Rob:. AGRLE. It's only an recent years that Black leaders haven't all been
ministers. ) -
. . . - 4
Helen: DISAGREE. Traditionally the church/ministers were~our only leaders,
but recently this trend has changed. For example, we }ecentgy started a
program fer gifted and talented students. When we tried to involve the
cler%y, we had no response. )
Media: I am in the mihistry and my experience has been that if you con-
vince the "“leadership" of a given community, others in the ministry tend
to follow. . .
. 4 .
Sylvia: Each year, almost all community organizations hold a National Con-
_vention. Most of these conventions have an educational program as part of
the total program. Many natlonal movements - such as the Census Bureau and
the March of Dimes - make presentations annually at our National Convention.
This COULD be done for career ed as well - maybe not in only one year of
planning,” but certainly at some time lf a proper plea for a career ed pro-
gram were to be made.
Beryl: Most people don't really understand the mechanlsms for gettlng fa--
nancing. When money comes to people: in communities, 1t comes primarily
through some LEGISLATION. Many persons seem not to understand that basic
fact yet. 2f leaders of Black organizations becwpe aware of the severe lack

'» of funding for career ed they could engage in sucCh leglslatlon— stimulation

-

actions as»

» 1
° passing resolutions at their National Conventions supporting ca-
reer ed; . .

N

1

° organizing a letter wrltlng;campaign to members of Congress.

Given thas klnd of purposeful, plann ffort, it WILL wérk. We just haven't
done 1t yet. To date, the issue of career ed hasn't come to the attention of
National Black organizations. We have a lot of "people power" in the Black
qumunlty, but it hasn't yet been used fof career’'ed. ,
Harriet: Kt might be more effective if ALL Black community organizatiohs
comblned in'a coalition effort for career education. Too often, each does
"1ts own thing" .
Beryl: The NATIONAL ASSOCIATION OF NEGRO SINESS AND PROFESSIONAL WOMEN'S
CLUBS has focused a conSLderable amount of its efforts'on running “"career
workshops but NOT on “flnanc1ng for career . We need to identify those
indaividuals responsible for EDUCATION in each na ional community organization
and then get them together. Even if each organization acted separately, 1t
would have positive impact. Black ‘National communaity organlzatlons DO see
career ed as a viable vehlcle for chagge.

Harriet: DISAGREE. What, we'need is ONE group representlng the EDUCATION
component of ALL Natiopnal Black commgnlty organizataions.

:
-

Media: It isn't enough that our.Black community organizations are aware, of
carser «2d. In addition, there has to be a general community awareness.

.
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. Qui hJ\l(Hﬂll Bl A community organizations - at least their education com-
| ponents - are aware of career ed. However, organizations need community
support 1n order to create any type of impact on system changes.
o
i Bob:  One of the things that has caused a decline in empha515 on career
develoument for Black youth 1s the welfare system. if people can get wel-
farg checksg, many ask "Why should I york?". '

L -

Harriet: AGREE. There are some people who really don't want to work.

-~ !

Beryl: AGREE. We even have people with jobs %ho areebeiqg paid to work

. who don't REALLY want to work. If people can't be given a certain sense
of responsibility in their “jobs, there's no perscnal reward, which in
turn, lgads such people not to want ti;fork. - -
Harriet: In‘a humanistic sénse, every one IS born with a need to work’BUT
many are turned off from valuing work even before they enter our schools
in Kindergaften. ’

-

M /
q e

© 7T TTBeryl: Our affluence .as Blacks has changed the opportunities for our kids-— — - —
to tind meanlngful ‘work within the home/family structure. With dishwashers,
carpet sweepers, etc., there's not much work kids living in high rise’ apart-
ment buirldings CAN do. Many of our kids return very little to their parents
after reaching Age 18 simply because they're too busy surviving. If chil-

dren don't return something to their parents when young - in terms of work
as a family member - many will miss out on chances to eve eturn anything
to their parents. ’ . '

Rob: In part, we haven t secured frnancing for career ed simply because of
the many kinds of new flnanc1al pressures we're encountering almost daily.

Let's face it, most people s*priorities aren't on their children. SURVIVAL
must be top priority. e ¢ i

~

f e

Bob: Let"s say that leading Black community organizations DID decide to get
organized 1n support of career ed. Part of their effort would HAVE to be . °
to put large sums of money 1nto the hands of Black Eommunity organizations
participating in the delivery of g@ﬁ'er ed. What would cause Congress, 9

put up the'money for such an effort?' Maybe what we need 1is a really“}ntense

L)

. lobbying effort. , -4 : et
- Q
. Media: I must go back to the education of the community geed. ¢ 1f the gen- .- *

eral community understands career education and ltS vast benefits, they

<will support 1t. X . ’ .

‘Helen: We would like to have a speaker at bur National Convention in fous ston .
in July Qg\talk about career education. We could make a program spot for

this." . . . -

.

¢

Bob: I.still want to see some PLAN FOR ACTION that would get- more moncy
Y .

for career ed. . . . ‘

N . ) Lol .

- ~ . ?
Beryl: Maybe what's needed 1s a National CAREER ED AS IATION. It should
be a coalition association involving both community or anizations and edu- -

“ caters. This COULD get off the ground with a.big Na#ional Career Ed Con-
ferénce where registration dues (of $20-25) would also be viewed as the

¥ '
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FIRST YEAR DULS & a member of—the AMERICAN ASSOCIATION -FOR CAREER EDUCATION.
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Dynamite Idea - Don't lose it! /
» , Y - ’ . -

jssue: How to educate the private sector in ways that make.them more accept-
ing of well-prepared Black youth” H] . '

P
Media: We' ve talked about the. need for this, but not how to do 1t I was
thinking, when I ralsed thisg issue, that when‘be get our kldS all prepared
and ready to go to qoﬁ}, yed ftensfind that the jobs aren't there for these

wel l-prepared, highly motivat dek1d§° The priyate sector needs to be made
more willing to accept "our chinldren.

e

]
- @

. . ' ' '
Rob: We need a PR campaign within the private sector supporting career ed
delivery systems such as QOIC and the education system.

or

. %b - ¢ .
Loretta: Awareness materials”prepared for the private sector should, in
part, focus on helping our preparell young people to SPEAK FOR THEMSELVES.

That 1s, .1n addition to ®ny printed materrals; we need a film showing these - ~ ~

young people 1in action® so that they really speak for themselves.
Y P

Media: AGREE on the g:ed Eor f@lms and other visual aides but such films
shoyld also, show Black adults, §ho have made it or are successful in the
publlc and private sector. These could be useful role models both for Youth
and for employers 1in ‘the prlvate sector. :
Harriet: Any PR campaign w1th the prlvate sector will, to be successful,
have to be put in a perspectave that conv1nces employers that they can make
mopey from employing our well prepared Black youth. The employer needs to
know that this person is likehly to stay With them if employers do their part
in terms of giving such yout}{A he spec1£;c sk1lls needed.to succeed 1in their
spec1f1c businesses. We're y looklng fogd employers to give kids CAREER
DEVELOPMENT OPPORTUNITIES - notyjust JOBS. Wer wint them, to see the potential
‘this young person has for them over the next 2o=y§ags
. ,/ - .
Med 1a: Employers need to be convinced. that they aren’'t just taking a person
"of £ the street" when they get one of our well prepared Black youths .Our
0IC kids d6 have good career ed skllls They are persons worth lnvestlng 1n.

1

,JLoretta: With Black kids, stereotypes continue to exist in terms, of their
believability with employers. We do have good statlstlcal evidence regarding
the quality of our "products ) but we need to use such ev1dence more w1th 1
employers. , o
Bob: OIC services people. .We've had more job placement sources than .,almost
any other organization. .Being Black simply means that you have to work, twice™
as bhard and be.twice as good as non- Blacks. Our kids can demcnstr?te thls

Sylvia: It depends on the emplOyer Some are much mbre”lenient’thén,others:

©
<

Hdrriet: Part’of the key to success here is the person doihg the."selllng

Both the youth AND the agency must be involved -in this “"selling™. |,
™
N v .
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Media: oIC has had success because of the unique kind of alternative educa-
tion system 1t prov1des. We are now using film strips and other kinds of
visual aids:to.sell employers on our students:. , '

‘ e
.Loretta: The best selling approach is one tailor-made to the emplo?er.
.Media: AGREE. We sometlmes, for example, do this by 1nviting employers to
lunch and discussing thelr specific needs - and specific kids ~ with them
at these luncheons.
Bob:4 We who prepare our students educatiorfally must be sure we have also
prepared them to get jobs. . . .

-

.

Sylvia: Ther€ a program in our school ‘district where kids go to schoolk
"1/2 day and wo%§;1/2 day at Prudential. By splitting jobs this way (so that
2 kids f1ll just l job) the-company is saving money that.would have been
paid an experlenced person plus giving kldS valuable skills on the job.
Trailningy while in school thus could lead tc fulltime employment after hlgh\’

school.

Loretta: +0IC 1s funded from a combination of private sector contrlbutlons,
CETA Praime Sponsors, and-:other sources.. This year, we got’ $10 fiillion from
the private sector. Those who gave us money from the prlvate sector are

., the best sources for h1r(ng our OIC graduates. ;‘ o

k]

Bob> QIC has profited by tralnlng pereons in. SPECIFIC SKILES needad by
SPECIFIC EMPLOYERS. : .

. de
'

Media: OIC does a good job of selllnq its "product“ to emplovers.
This 0.ZE.C. approach needs té be broadened to- includes athers, 1n educatlon

ae R

Is OIC'Qrepared'to éqnduct WozkshOpsofor public schools upon request?y

N
»

The QPPORTUNITY AC EMY FOR MANAGEMENT TRAINING links
th the ﬂducatlon system gnd wit mployers " Its head is Dr. Robert ,
These workshops - when run for loyers - are typically fccused
n the OIC "products" and how they can ‘be producx;ve for~employers. ThlS
) raJnlﬁg 1s’ alsoxavarlable to gthe: cbmmunlty organizations. R
- N 3 . 3
Beryl: Thls‘ﬁummer, our schod& dlstrlct W111 be having a $6OO 000 youth
program" One day W11Lﬁbe\set a51de for - "Career Ed gay Can OIC.help us
'Wl&h th1s° v x‘ ot . . ) A " . l- .
. 4 : . e PRI ) . . L N#» ﬂ U
 Media: The O Nfeedér p ogram (pgeparatory to the rest of- tralhang) is’ N
. typically four to: ;w weeks” and concentrates on general emponabllltyqekyils
. Howewer ,» 1t 1s 1mportaht’u@ recdgnlze that an empha51§~0n gener@@ emgloyabllzwf
» 1ty sk 1% runs “i:hrough thé entlre QIC tralnlng progrgm. . . .5‘ »;z' %” o, ot
. “- ’ ,.f S g A p
. vatgp’questlon is whq&ber the OIC’empqigas is mbreg “génega emp
ablllty skrllsz or oﬁ "spec1f1c’vdcatlo@a) }ct}llsm e answer 1s t t}lt
vagbes froﬂﬂemplo er -to employen. For: examp é% to ﬂﬂtgare a, yeider demands
.~ a* much hlgher £oncentratgon-of~effort on. speciflq*vocatlonal skills_yhereas
to prepane a receptlonlst calls for heavy emghas;s qh general employablllty

skills. , 9 . ‘ Py N, o
. . ‘ .
. ‘u

o

¢ v

N
. 88" & ;
. . NG N
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Helen: \ Career bLd IS a top prlorlty of the Natlonal‘A55001dtlon of Negro
.Business\and Professionai Women's Clubs. As a result, Gulf T Company
wlth uss. In addltlon, we had a bu51ness/1ndustry day at- our

.
.

&

.

-~

®Sylyla: AGREEam At\rhatayatlonal Conyention, we had eight major business *
. organizations come in to do workshops for us, 1nt1ud1ng :

% * -
. Eastern Airlihes; T,
kK , o, /

a -
Carnaglon Company;

~

. (Ph}Jlrp Mgrrls; and

K] }’ s
- s .

. General-Motorg 1in Saditlbn:to Gulf 0il Company-"’

- lssue:, *How to requnre emp loyers recefiving Federal dollars ‘to provide “hands
on'' career awargness/career expforatLon opportunrtles for youtw

3 ~ * . -
~ 5 3 2 7~

Beb: I sd@geated,t s because we've Had trouble finding- ﬁ%ands on" places
rfor xpunqsters we should use the  power used prev1ously by others in .

q 9
gettaug dffirmative) action requ1remen€s attached t8 ava: lability ‘of Fe?erai
unds and make t same case for thlS ‘nged for- "hands'on ekperlences on

]

our scudents.' - ’ . . .
. N . N .o ° . N 4 ’ -

* ) . ' \( ¢ * .
Beryl: Everything eqmes Ehrough regula ons. !Regulatlong in turn, can ‘bes
written dnly weth reference ty Taws p sseﬁ by Conqress Oﬁ,course, with ;@e
new black grahts comlng%forcrhg-money to Statés aﬁa docaff}thool ﬁlstrlcts, 13
they eould write such requlations im w1gh refeﬁénces to spendﬁng¢the€%qgey VA
they' ere IS gf}eglcal tge in" between Tfrle Z, ESEA ana‘CAreigied '
'wnlch uid make u Gareer 'ed 15 possible. for economlcaL}y disc antqged
stgdents in Tocal school dis t;lGxg B A P

‘;,=* T “,' ¢ SN
&t : ! 4_3 . . A R ot s
l& 1s 1dea’be u ed%as an 1ncént1§e xhlng whoreby Employets who 4 *
JEF \ exper1ence§§for yolitly wou ;ﬂ?t, say, ‘five to” ten’w'w N o :

ﬁ?bndﬁnie pofn g" towards getting Government contndcts o . e ’ :
o ) * ., Yo

Beryl IE. 'we COuidahlghllght numerous examples thrOughout the. Netldn where

career ed has, in fact, served as a vehicle for sglving a- vhrlety of "man-

~gates of the moment we oould sell career ed to lots of Boards of Eduiﬁ/; on.

£

+ ~
Beryl: .We mlg ind tn! osed Kemp-Garcia bill a useful vehicle for
inserting an.empfasis such-as this. It certainly looks like a logical piece
of legislation. :
Bob: If such an "incentive" could be written into law, it.would,go a very
long way toward getting eventual jobs for minority youth.

/

Sylvia: We need to emphasize that those employers who seek to establ}sh
new businesses in the inner city should be s concerned about the PEOPLE
- youth and adults in those inner cities - as they are about the PHYSICAL
FACILITIES. ’

N .

P i e
.

>
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Rob: When I look at urban areas, I gee that urban renewal has cleaned out
lots of homés in the inner city. Money is already coming back into the
inner eity. Has the term "“inner city” really been defined? I would hate,
for~example/'to see "Society Hill" in'Philadelphia qualify as '"inner city"
The jobs have never been 1in the suburbs; they've ALWAYS been 1in the city.

-
A

-

Sylvia: Community organizations should be recognized as powerful vehicles ¢
for use in linking schools with both émployers and the general public.y -

Rob: If we could, through the Kemp—Garcia Bill, get a émovision created re-
quiring partacipating employers "to make arrangements both the Education system
and with alternative Education systems such as OIC to provide "hands on" ca-
reer awareness/career exploration experiences to youth, I would be satisfied
for now. That is, I don't think we’ should attempt - at thi's time - to go

so far as to also require such employers to actually hire "X" percent of

such youth. . LN .

Harriet: One way this could be done in the Kemp-Garcia.bill would be through
a special kind of "credit" - analogous to the targeted job tax.credit - for
®youth to whom such "hands on" career development experiences are provided.

Syivia:- In every neighborhood, in addition to private-for-profit companies
and industries, there are some common kinds of public service companies, e.g.
the telephone company, the gas company, which are public utilities ineligible
for Federal funds of any kind. Couldn't something be worked out to also
yive, such publlc utilities some incentive to provide "hands on" career aware-
nes5/career exploratlon opportunities for youth in the inner city? Community
-organizations - such as the National Association of Negro Bu51ness and Pro-
fessional Women's Clubs - could be links .in orchestratlhg a unified plea to
get these kinds of public utilitieg together with the school system s career
education effort. This, too, 1s an effort deserving of serious cons*deratlon
in the Kemp-Garcia billf '

National Association of Negro Busnness and Professional Women's Clubs, Inc. ™\
BACKGROUND R

Iocal units are called "clubs" - about 265 "clubs" in the Nation.

-
\]

AN
Approximately 15;000-20, OOO members
It 1s lndependent of the Natjonal Federation of Business and ProfeSSLOnal

Womens Clubs, Inc. ' . e v

v ‘ N

Founded in 1935. .
: ) Y,
Located in MANY local communities, not ‘just major urban areas. Most of
the fifty states are covered - Western and Mid-West primarily missing.
Ko "clubs". in such.states as: W1scon51n, North Dakota, South Dakota,
'Coloraao, Oregon, Montana, Idaho, @rizona.

[

Of members,” 60% are educators. A big percentage are professionals.
. . -

v

>




~7. There are siX Districts in the Natioh with an elected Goveérnor in each
Distract.

8. National Headquarters: 1806 New Hampshire Ave., N, Washington, D.C.
There is a National President butno National Executive Director.
¢ . I -
9. MANY Clubs have a "careers" phasis. Career ed IS one of the MANDATED
PROGRAMS that all local clubs|must follow There 1s a formal poli¢y re-
solutaion Sﬁ%portlng career, ed

‘

Issue: How to Survive in a Peridd of Budget\\Cuts '

-

Rob: As we lqQok at our current 51tuat10n, we must recognize that Congress
WILL pass the Reagan budget and /it WILL have a big effect on all of us.
People won't realize its true €ffect for a yeay or more, There IS lots of
money on the other side flghtlng against us. How do we survive and keep

allve the issue of caree“ﬁ?ed it these times? ,

Rob: We've all read about "block grants". What is the reality jiere 1n terms

of keeping career ed alive? . -

I3l

Q

ERIC
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Med:ia: Do you think that we're knowledgeable enough about where the money
1s and how to get 1t? There 1s money, but we need to‘know how to play the
game. Those “individuals who are in control have their own criteria which
must be met. . ) )
¥
Rob: A c®nate exists in Washington now where lobbying Congress ddesn't
matter. Career Ed is NOT on the priority list. If we don't understand
and get involved in the political process, we're going to be overridden
by the high powered political lobbyists. Why not be an idealist and BE-
* LIEVE WE CAN DO ANY@ﬂ%yQ. Let's look at. the issues'ffom that perspective.
" Media: Al of us are/commltted to making career ed work. In the meantime,
.we each have to survive. We need to g0 to the prlvate sector to raise.
"survival funds". ’ . ‘

Beryl: The’ lntegrlty of funded programs will be lost in the block grants
unless SOMEBODY takes respon51blllty for maintaining that integrity. This
1s $Olng to take really effectgve leadership at the local community level.

Rob: Many persons in local communities still dorf't understand the differ-
ences between career ed and voc'ed. In many cities, voc ed is a tracking
system. The whole issue of career/ed is talklng abdut kids as OUR future. -

Beryl: Career Ed should, in yno Way, be an ETHNIC issue. It's for EVERYONE'S
"CHILDREN. ; .

Loretta: ® Vision will be essential to carry us through the next several years.

To survive in the current period ¢f budget cuts, it might be possible to) push
JDRP approved programs with th& Reagan Administration - especially thoselthat
combine a "back to basics" with a "work/education" emphasis - AS CAREER ED

DOES. .o - i. P

v’ L]
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Rob: ‘A lot of the Admlnlstratlon s thinking grew out of places like the
Hoover Institute and the Heritage Foundathn - wposé’members really aren't
with the PEOPLE i |
. - - | "1n

Bob: Suburban d1§AF1tts are automatically labellng mlnorlty youth as handi-
capped. And so are those urban areas where they see they can get MONEY by
doing 0. We could learn from .special educatlon (Title I) that we need
PARENTS TO PUSH FOR LEGISLATION.

. N
Beryl: 1It's paramount that everyone involved in career ed gaise the con- -
sciousness level of those we serve. We could put an article in the local
newspaper s, for example. TALKING without IMPLEMENTING won 't help.

Issue: How to focus in more on |nd|v1duals in developing self- COncept of

K-8 Youth - -

]

Loretta: OIC originally addressed this concern when the URBAN CAREER ED
CENTER was first establlshed in 1971 - within the Philadelphia School
District.

v

Q

ERIC
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- ‘
Rob: Career ed must START even bef&re Kindergarten - i.e., in the home/
family structure. Many of our kids are THROUCH before they even reach
Kindergarten. Too many debilitating factors have already been at work on
thiem. That's why HEAD START was born. If we have Head Start preschool and
big career ed ,efforts in Grades 10-12, there MUST be a maintenance career
ed effort K-9 as well. ) b

Beryl: We have to look at the word "self—concept" What do we mean by
that? Everything that happens has a potentlal for acquiring feelings of
self-worth, either pOSltlve or negative. When Blacks are pictured in the
media as’%xmmuttlng crimes"” as "those on welfare" in SPITE of the fact
“they are NOT the oncs prlmarlly involved in either, lt s bound to create
negative *self-concepts. Me need to pralse children no matter how small their

contriputions. . : o e -

Media: Too many kids are told what they can't do rather than what steps are
necessary to take in order to do it.

~
v

* Sylvia: :‘Much of this depends on the Education 'system's willingness to taka,
& general attitude'ofipositive reinforcement with its students.
Media: Many of our White brothers and SlsterS have a fear of Black kids:
that they may pull out a switchblade or other weapon (stereotyping) so
consequently they don't discipline our kids so they can learn as much as

© they want to ‘and are capable of.

Sylvia: It's up to the building administrator to take the lead.
Rob: : Teacher unions are part of the issue here. In public schools, the
urions-protect some incompetent teachers*

4 . '
[y i

sBeryl: Subtle racism brevents the kinds%of learning that'should_go with our

children. Children CAN, learn. They musk be TAUGHT. N
Loy 1 T -

.
|

- - - e s -
i
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Media:

I don't like the use of the term "Minority!

when making reference

to people of Color.

It means lesser than.

My children were taught that

they were not "Minorities”
&

our children.

*back
L ]

Issue:

We've always referrtd to ourselves as "Black".

s

Peoble'of-color ARE the majority in the world. ‘ ¢

"Beryl:
° 4
. . ALY . ' °
Beryl: Black people are the only people without a clear history,to teach '

We are' the only ones without an identifiable country to go
too, impinges on self-concept. .

-

to. This,

¢

A

How to best

Black persons

A

identify role models for non-traditional careers for

/

i
/

Beryl:

We need to find a mechanism to i1dentify those Blacks who are in -roles

that are NOT traditional careers for Black persons - e.qg.,

chemist,

traffic controller, stock broker, president of a large cotporation.

alr

In A

e-

veloping such a list,

our Black youth should know *these ARE jobs they CAN

‘obtain. When we ask'Black kids what they want to do in terms of a career,
L they—tenpd—to—respond—in-terms of—only those TATEErsS they can SEE where they
live. THIS IS TOO RESTRICTING OF THEIR FREEDOM. .
. , .
Helen: We've done this in some of our Club activities.
! A3
jelen: Good TV programming would help. To date, TV has been more negative

" Rob:

than positive 1in terms of role mcdels.

'Bob: AGREE.

fshould be". Yo

ment won't help much. .

. ~

Beryl:
such role models be made AVAILABLE to all?

Sylvia: Many National organizations such as
ther& is, at present,
BLACK COMMUNITY ORGANIZATIONS.

Bob: Tfadiﬁional Black colleges have,
ﬁlumn;,that are distribyted to alumnl.

typically,

-

. TV has tended to picture the situation

How can we let ALL Blacks know about these role models?

ours DO have
no way of POOLING THOSE ‘TALENT BANKS OF ALL THE NATIONAL

"as is" rather than as

©
-
3

)
z .

How eeg

. e

"talent banks" . .BUT

-
o

formed "talent banks" of

?

I'm an-advocate of using the media BUT medla by itself without relnforce—

Sylvia:

TALENT BANK,

If some organization took on the development of a POOLED NATIONAL /

“the various associations and ‘traditional Black colleges wonld

contribute to it.

.

A

T e

Media: Johmdson Publications f€publishers df EBONY and JET ) might suppor

such as National &£alent bank. .

Q

Sylvia: BLACK ENTERPRISE ( publisher is Earl Graves) publishes monthly and

Aruitoxt provided by Eic:

incdludes occupational projections and some reole models-ln each issue.
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Beb:  If you. can- show these Blac

k publishers ho;7they could help the Black

communlty .through such a publication, they MAY support it even if there' s

no profit in it for them

Iy

[§

Sylvia: Greyhound Corporatlon has also, done many thlngs to support improving

self-concepts of Blacks. Thelr
an*excellent role model, are in
such a project. v

advertipements in Jet Magazine by Joe, Black,
examplel of this. They might be interested in

' ' N

-
. . : 3 .
How would such a NATIONAL TALENT BANK operate? . x
Heleni: It sHould go to both schools and community organizations. .

. -

Beryl: It could be made available to Superintendents of local school districts.

Bob: State,Diggrtment of Ed Career Ed/Voc offices could make this package

work .

..

!

ERIC
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Rob: We gould talk about sevkral é}Ssemination systems - like NOICC/SOICC.
Some will likely be out of existence soon BUT the State Departments of Ed

won't, - ?
~

Bob: O0OIC could be the National
Pl 12 ¥

dissemination agent all by itself.

Rob: To-disseminate to every LEA in’%he Nation, it's essential that use be\}
made of the Nation's system of State Departments of Education.

3 4

v

*

.

Issue: How,to get community organlzatnons more invdTved |n the delivery of

career ed a

Helen:* One thing we could do is try.to work more with career ed coordinators/
counselors in local school systems., Once we've gotten some list of community
presentors, hen the schools tend to use our list but ignore US. Maybs it
wouldn't have happened if career ed coordinators were at the SCHOOL DISTRICT
LEVEL rather than at the BUILDING LEVEL. We haVé not yet sought seats on .,
the local Career Ed’Advisory Councils.

[

Beryla The most effeftive way for our Assoc1atlon to work lS to go through

the schoold. We use the school

facilities but it is, where'I llve. an

ASSOCIATION EFFORT, not a "partnership" effort with the school system.

Sylvia: But you, Beryl, did.tha

v

t as a single independent effort. We tried to

do it as a JOINT effort with the school. system: The school, however, changed
the format of, career day and took it over as its own, , It is to the advantage

of the career ed ovemeht to be
been describing. o

a TRUE PARTNERSHIP effort -'not what we've

a

Rob: Once school districts take something over, it gets caught Up in the ¢

Edugcation system "bureaucracy"
is essential.

.

That's why a joint community partnership

. ‘ . |
Beryl: 1It's VERY important that Blacks kids see Black community organiza-

tions reach¥ng out to help them.

-~ .

«
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Helén: Black community organizations haven't been iffformed ‘that career ed
WANTS to involve them, ’

&

Beryl: In part, 1t MAY be that Black organizations, because of continued
racism, don't want to be rejected. Other kinds of community organizations,
.e.q., Association of Junior Leagues, don't have that worry.

> N

Media: Black dfrganizations still have to learn how to play the politfbal

games that will allow them to know that they CAN bécome involved. cL

° - - —
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Miniconference #172 . b

.

/ ,MINORITY ORGANIZATIONS. AND CAREER EDUCATION

 May 21-22, 198l .- o ,

Participants
. \ ) T - o ‘g -
i , . )
Ms. Shinae Chun . Dr. Robert Lee, Professor
Asian American Heritage Program . Greater Boston Chinese Cultural
‘Concordia Teachers College Association
Box 5N Augusta Street program of Professional Experiences
River Forest, IL, 60305 Fitchburg State College
(312) 7718300, ext #3350 ~——Frtchburg, MA UI420
’ (617) 345-2151, Ext. 172
Ms. Sue Hong X .
: Asian Pacific American Heritage Mrs. Mee-Lon Marino
‘ + Council of Central Florida Chinatown Planning Council 7
Ameri-Asian News 13 Elizabeth Street 4
P.O. Box 3054 v . : New York, NY 10013
Forest City, FL 3275Y <L (212) 431-7800 \\\\
~ (305) 869-9212 | )
» ' ‘ o Ms. Noriko Takada ' Q
Ms. May Huie Asian American Education Association
Association of Ghinese Teachers 1 1106 Madison
350 Ewing Terrace Evanstogl’IL 60602 Pl
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Ms. Teresa Hudock
Asian Toncerns Staff
U.S. Dept. of ,Educatjpon
501 Reporter's Bldg.
400 Maryland Ave. SW

Washington, DC 20202 . &
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Issues Raised by Participants -

1.

-

11.

! -,

How to inc Asian American children's needs in textbooks and career
ed matertals. ) -

How to secure and use effective career role models for Asian American
youth. - .

How to take advantage of Asian American work ethics in career education.

How to change teacher ed and counselor ed to make both more sensitive

to Asian American youth. s

N

Is the stereotype of ‘Asian Americans as "iartellectually able, scienti-
fically oriented, trouble free, work-orientedy youth still true? What
about new generations or even the Americqnizqg 2nd, 3rd and 4th gener-
ations? ’

. 7 - .
Are the stereotypings of careers Asians Amerdicans enter still true? #%
Have they baen.exposed to broader career options? ™

How do we overcome the myth that Asian Americans have easy access to
higher education? . .

How to break down sex stereotyping-in the Asian American culture,to
broaden career options - especially for females. How can schools work
with families to overcome this? . -
A\ . .. '
How to assimilate Asian Americams in the broader culture without losing
their own cultural identity. ’
How to mount an affirmative action campaign to allow more Asian Americans
“into organized labor. ) 7
How to change role models for Asian Americans in ways that expand career
options. ’ ~

v ’ s

" How to face and overcome underemployment for Asian. Americand - so they

can get beyond middle management positions.’

\
How to train and retrain elementary school teachers.to overcome stero-
typing already present in their pupils - including application skills.

How to pkomote and use the concept of bilingual workers in our society.

How to ﬁggi career ed ndéeds of the new refugees.
& . : )
How to find role models for Asian Americans in such occupations as
-
lawyer. *

—

How to hélp ‘Asian American women in mid-career change get back into
paid employment. ' / ) t)

!
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18.

-

How to overcome bias against Asian American teachers within the Educa-

tion professions, and other parts of the world of work (such as post .
offices). -

.
" .

19. How to secure appropriate bilingual ed for Asian American youth when
" their numbers are small in a giwen school system. .
v , -

20. How to relatg career ed and global educatign. .

21. How to differentiate career. ed concerns for Asian Amerjican youth-in terms
of (a) new 1ﬁmigrants, (b) lst generation persons; (c)’ 2nd/3rd genera-
tion persons. - :

. 22. How to help Asian American youth in career planning activities that will
“avoid inappropriate career 9hoices.
. . . g
. % L ‘ .
23. How to help recent immigrants become more aware of career planning re-
@ , sources. . \ *
. ’ ’~ .

24. How to collect and disseminate all available career inforhation to

Asian Americans. i
’ 'w - ‘ . .

25. How to tie community orxganizations. representing Asian American persons
with other cgmmunity organizations involved in career education.

26. HoWw to more appropriately involve parents of recently arrived Asian
Americans in appropriate career planning with their children.

27. How to help recently arrived Asian Americans better understand the

* Fntire process of career planning.
Y
. 28. How to help the bu51ness community overcome their ‘stereotypes of Asian ;-
, Americans. b
-"/ 3 R - A
29. Hbw to promote the concept of need for bilingual career counselors.
30. How to minimize stereofyping in career ed materials.

Discussion of Issues . .

N

Fssue: How to change teacher education and counselor educationﬁprograms

© to maRe them more sensitive to Asian American yodth

Noriko: We should look at bdgi/;ong term and short term training - i.e.,
both pre-service and in—§eivice. - ’

-

Bob:
a course dealing with:

O

Aruitoxt provided by Eic:
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We need to generate courses on dealing with minority youth. We need

-

.8 .characteristics’of minority youth, Jand’ ] p

.
® a separate career ed course for teachers.

- ) -
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N

Future’ teachers need to do some practicum, work that invelves, shadowing pérJ

. sons in business/industry settings, a sort of work/study for teachers so

that they can gear career ed to the'real world!
:May: " stdff developﬁent within teacher ed institutions isw-where weé rust
begin. Informatlon about career ed needs to be filtered down to educators
Much of the content of career ed is. already in other terms, like "global

ed", "multi-cultural education", etc.

I

~

e

Shinae: I see great similarities between MULTI~CULTURAL ED and CAREER ED.
Multicultural;ed is concerned about such things as:

«

® helping teachers deal with minority children, Vv

~ A .
<, ® helping teachers deal with parents of minority' youth, and
g ’

° school' system/community interaction. .

In teacher ed, certain courses have become traditional ones to always
teach Multicultural ed advocates bringing in special short term training
to suppiement such traditional courses. InService ed is as important as
preservice. The SEAs can do much to encourage this short term training.
In multicultural teacher trainimg, the ones who volunteer to come are

» _ more receptive because they feel that acquiring such skills will help’ them

in working with minority students. Many other teachers are not so motivated
to participate. The multicu¥tural movement is trying to tie requirements
for multicultural ed into teacher certification requlrements This is one
way to get ch.TxgeZ> You can't rely only on those with "good intentions”

Boh: If we don't put multicultural aspects of teaching into pre and inser-
vice ed, what will happen to education in urban areas? It's in trduble even
now. Who will we get to teach in the$e areas_and how successful will they
be? . . ) ‘ .
. Sue: Why aren't multicultural courses taught to students beginning in
- eleméntary schools?

EY
Shinae: Students can learn only what their teachers can teach-them., We

need to get at the teachers first. )

’

.-

. . . . - '\ .
May: California had a requirement requiring inservice ed in multicultural
education for teachers. Hbwever, our collective bargaining resulted in
abolishing all required inservice ed ~ so it isn't done much now.
t » “

~ '
-

Sue: Asian Amerlcan kids are being more stereotyped by other kids than by

their teachers. This multicultural program has to start at a very young

age. If done-here, it could easily be tied into career ed. !
AR

Noriko: We should alsb, work with personnel directors in the bu51neSS com~

munity to make them aware oP stereotyping. The media also needs to be workgd

on. P ’ N '

Sue: Miami had a cul®hral program but it didn't work well. For example, .
v,

.
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business community persons didn't even' distinguish Chine%e from Japanese

persons. ¢ o

» A
May: How do you make teachers aware of Jhe fact that kids need a joint
career ed/multlcultural ed effort? ) ’

. ‘
¢ -

Shinae: The communlty can generate a voice with school boards that make

4 this need clear. Recently arrived immigrants dre reluctant to raisk
objections to anything. . \ -
Lt . L

i

.

May: That problem is even more serious with 2nd and 3rd generation Asian
" American persons\ ‘ )

Sue: Asian Americans have traditionally used the "Raise yourself up by your
own bootstraps" approach - rather than any kind of confrontation strategy.

Bob: I note thgre seems to be a general philosophy emerging of "Let's make ~

) everyone an American" - i.e., a de-emphasis on.bilingual ed for example.
.Perhaps this is becoming a trend in the U.S. Dept. of Education. I'm getting
nervous about it. Is there strength in ,cultural diversity where similarities
and differences can by synergistic rather than antagonistic?

‘ Shinae: 20-30 ye;rs ago, there weren't great numbers of Asian Americans.
Further, the trend was clearly only towards ASSIMILATION - not mudtlcultural,
dual 1dent1ty strategies. Now this has changed so that more e successful
Asian Americans are coming back to the Asian American communlty and identi-
fy1ﬁ§ with that community. Assimilation never reallz happened Moreover,
the great increase in Asian Americans has made for big changes. In this
respect, we are progressing. :

L . * .

Bob: Do you feel that the 3rd/4th generation Asian Americans coming back

to the community are doing so in ways that will result in some kind of
. political clout? Are ‘they activists or passive receptors’ Could they
assume leadership posn'.lons'> )

7

Shinae: No. The poljtical clout Will come from newly arrived immigrants -
BUT these persens, while potentially a powerful® polltlcal force, don't yet
\&now how to exercise such power.

I

Sue: Engineers complain that panagement jobs bypass them because of their
language problems. They believe they could gain by community organization
efforts. VYet,.a particular Asian American senior executiye I know ls dis~
couraging endineers from his'coméany from joining &ny proposed Asian Ameri-
can community action group. :

‘

Shinae: In my opinioyp, Sue' S example lS simply part of the culture - its
not a reflectlon on a slngle person. , -
3
Shinae: When you talk about "assimilatlpn", you're really talking about
two different as S: ’ ’ .
erent asped

»

e Micro-behavioral culture, (on the job, etc.), and

~ - B
- oy -
X . - i 101 .
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& these film stflps 1n ‘our- classes. PBS has also put some of this on TV. .

-
Y

[
v

e  MEMORY CULTURE - i.e., traditional values - including religious .
beliefs. -, .‘
. . ) .
Micro-behavioral assimilation and memory cultural preservation are needed
in order to be truly bicultural. Biculturalism is the goal - at least for
some of us. ’ 1

'

\Nor;ko The'culture encourages us to use a non~confrontational approach.
This means change will take g long time. This is somefimes falsely inter-

preted by othﬁ\s as though "Its O.K. with us." N -

.
[

May As a teéc er in a school system, I make a conscious effort to discuss
roles w1t%‘my t nts. One of the thlngs we 've done 15\&2 curriculum deve—
lopment iR materlbls that Say "ITS. O. K TO BE CHINESE AMERICAN"and "ITS 0. K
FQR CHINESE AMERIdANS 7O .EXPAND THEIR CAREER OPTIONS". *We show some of

S | ~ .

*

e

Q
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ue’ But PBS puts on A51an Amerlcan shows at tlmes llke 8% 00 A M.~ What
kids will be seeing it? . . .

v

+
N . e
- N .

May: We need to be aware that’'Asian Amerlcans are no longer 1nV1s1ble.
lLast year, the SBA cons1dered taking Asian Americans out of the *"minority"
categébry. It was defeated the JAPANESE AMQRICAN CITIZENS LEAGUE - a
National organization withfa fulltime lobbyist in D.€. This organization
has regional offices ard kpcal chagters in urban areas. It has lots of
members. - ‘g '

3
1

Sue: That organizagion is a part of the ASIAN PACIFIC AMERICAN HERITAGE
COUNCIL, IN€. - in Washington, D.C. This consists of 7-8 Asian "American
organizations who join together to lobby for Asian Heritage Week They have

not yet taken on such issues as “educatggn change", and are certalnly not con-

sidered taking on career education"

.
>

May: There's also another organization: NATIONAL ASSOCIATION OE ASIAN PACI-
FIC AMERICAN EDUCATORS is anfassociation of people in Education. . ¥t isn't
affiliated with the ASIAN PACIFIC AMERICAN HERITAGE COUNCIL.

¢ 3

Noriko: The PAN-ASIAN AMERICAN WOMEN'S ORGANIZATION is another. It,is

especially interested in women's careers, and in networking. : ',

Noriko: The most active Asian- Americans are \those who were born overseas.
After all, they WERE a majority culture - and 'll think of themselves
this way., Those who have -been here for sevéral generatlons THINK of them-
selves asi"mlnorltles - and act tHat wav.

3

°

Issue: How to tie community orgamizations reEfeSentlng Asnan American per-

spns with other community organizations“involved in Career education

-

. . , . ’ .
Shinae: Sohetiﬁgs lack of information and isolation is the problem. If a
There is no systematic PLANNING of delivery of services on the part of
oQmmunity, agencies, although there are some agencies which have the potential
to- function this way. &For 1nstance, if a CETA program Springs up, everyone

goes there, butothe support for the program is based on what's available
at the moment, i.e., the programs exist ©Only for a short and 11m1ted purpose.

P
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‘examble, each minority group has SOME community organization concerned with

care, mental health, CETA, etc.). Each'of fhese groups has the potential

for working with school districts but don/'t often function in collaboration |
with trese districts. If we depend on VOLUNTARY involvement with NO MONEY,

it's hard to expect that much will happen. Members of these organizations are

segbinq that group in various ways (e.g.;)jzp-placement, senior citizens, day

busy on their regular.jobs. There 'will have to be SOME money for the community

agency to become involved in career educatlon\

. . -
Noriko: . AGREE. At least these.community organizations should’ be prepared
and encouraged, to wrlte proposals for career ed 'dollars.

Bob: . Couldn't various Asian American community agencies, get together and
apply for a single grant? Are they,of one mind on ¢ritical issues affecting
« . . N ¢ 1 N

them or is there internal disagreement that continues to be dysfunctional?

Sue: In Florida, a community Coalition effort could work mainly because, of
relatively small mlnority populat&ons A smaller group, works better, in part,
because its cheaper to disseminate 1nformatlon tH its members, \\

Bob: .I ran. a Titxe I project in 1967 70 for educable mentally retarded high -~
school studen@s Located in affluent subufban school dlstrlcts, parents of
elementary school retarded children still\thought THEIR k1ds will eventually

be 901ng‘%o college. OUR ultimate objectivé~was to place them on jobs. The
ultimate vehicle we tried to build was a communlty organizational framework

that included educators, business persons, and parents. This has some ana-

logy for use in thinking about involvement of Asian American community organi-
zations in career education. There needs to be a taxonomy of functions, so

that each group is workihg in:i'ts way toward mutual goals.

N

Shinae: The goal is good career ed for Asian AmeficanAygpth. An umbrella of
community organization MIGHT work. It could become a prototype model for
career education. Looklng at all community atganlzatlons, some are multi-
ethnic oriented and some are mono-ethnic oriented.

¥ ¢ . N
Sue: Many community colleges receive Federal funds for career ed with mid-
dle age women. In Orlando, this includes Hispan%cs dnd Blacks but they
don't include Asian Americans in their coalition. WHKen we suggested that. N
adult education opgortunltles be advertised in Asian American newgpapers,
this request was denied. They weré not interested BECAUSE WE, AS ASIAN
AMERICANS, ARE '‘TOO QULET .AND DON' T SPEAK UP TORCEFULLY FOR OURSELVES. The
B;acks have NAACP. rhe’Hlsbanlcs have LULAC. We have nothing comparable.

4 . : [ ° " )
Shinag: Asian Americans are basically peaceful persons. We are not inclined
toward violance as a means of getting attention. What can we do? « °

// ’ ca
Sye There's nothing wiolent about community organizations serv1ng as ad—
vocacy groups for those they represent.

Y .
[}

Bob: The Asians have to get THEIR act tdgether first. At the very least,
they need a few major action agenda,items. A .

IS
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Sue:  Wherever Chinese persons live, they ﬁend to let Thais take care of
politics while the Chinese take «are of buslness ;

M""‘

,\‘

Bob: None of this is going to be easy. We\had 3 years of Federal funding
in order to carry out: the project I descrlbeﬁ a few minutes ago.

-

May: Bob said he had an organization. —He'WA§ funded specifically to $rganize

community resources. We're not there yet. I' m not convinced because: (1) our
communities don't operate in this way; and (2)\our pdrents are still at the .

Y
SURVIVAL - not the SELF ACTUALIZATION level. ch do You communicate concepts -

( that are foreign to the parents? When the War Qn Poverty called for cOmmunity
o involvement, we tried BUT the contacts STILL haVen't been made. The same
: thlnghaprened in MDTA (whrch trained people but, \Wlth no jobs at tnp end of
training, resurted 1n nothing) .

. . Bob: There have to be INITIATORS in any ‘change prpcess These are differ-
ent kinds of people includipig INITIATORS, ACTION PERSONS IMPLEMENTATION PER-
SONS, and then MAINTENANCE PERSONS. These are dlfﬁerent typeg of persons.
Decisions must be made constantly about who is d01ﬁ? what,'When and why" “

. » < s

v
\

a

‘Sue: One current program is the Targeted Job Tax Credit Program I know

one- Chlnese restaurant owner who hired a Vietnam regugee The Vietnamesgge

person foupd he could get more benefits by going on Yood stamps ,and attending

a local area vocational school {where he was paid $3.50 per hour for going to
school)* Some think the Federal Government should spend their money to find
JOBS for the refugets, NOT simply provide them with food stamps and welfare.

My opinion 1s that sthére gre SOME refugees who will take food stamps rather
than-work 1n a restaurant. Othe%g won't. . - R *

¥

L]
B

Shinae: Even }hough it's humiliating to accepr food stamps, some will do so
IF they *can-get training which, eventually, will make them self-sufficient.

. 4 . q:
& Bob: Some people in busikess feel thigf "food stamp/welfare" pattern is a
way of simply.taking advantage of poor refugee persons. '
-« ? Shinae: Previous programs have failed, in part, because the'Féderal Govern-  ,

. ment has tried to solve problems simply by throwing money at them without good
monitoring systems. That doesn't work. We need people to OPEN THE DOORS OF
OPPORTUNITIES for Asian American persons -.not just throw money at them.

¢

+* Noriko: We do need some kind of coalition community group made up of ALL
kinds of Asian American subpopulations. Given such a coalition, it, in turn,
could link with other community elements. - . '

v

\ May: - In any organization, you” have some who are active and others who are
‘'not. The "action persons“ get "burned out" afterwhile. .
Noriko: 1In Japan, the one who speaks up gets beaten down It is not consid--
ered virtuous to be too ‘aggressive. ' Change is perceived as coming about
slowly. Industrial change.is something else - it can go faster. Cultural
value changes come about much more skowly.
~ f
- Shinae: In the 1940s, many laws were passed penalizing Asian Americans,
especially rn California. Because of th1s, many developed a goal of becoming

L]
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"Americanized". JIt was a way of "getting in".. A coalition group COULD
happen, but they would need a common issue around which to unite. ,

Issue: Could career ed serve as an- issue ‘around which to form a community
.coalition of Asian American groups?. .

e 3

, Shinae: YES. r
’ {

Noriko: YES. It could cover elemintary/secondary/adnlt education - a very
wide spectrum of the total communily. . . “

May: Where would bilingual education fit in here? If we only write training
programs for immigrant families invol¥ed in Bilingual Ed, we're missing a
whole population of 2nd and 3rd generation Asian Americans. Bilingual edu-
cation serves primarily the immigrant kids. A huge percentage of Asian -
.American youth - 2nd and 3rd generation persons - have been- overlooke® begcause

the Federal .funds have gone to immigrant kids through Blllngpal Education.

.

- Noriko: My children look Japanese. Their teachers have just EXPECTED them
to be good-inm math and in science. In the,lastxlo years, many liberal arts
fields have opened up for-Asian Americans, but not very fast.

-
Bob: The self-fulfilling prophecy concept takes’ over here - teachers' atti-
tudes have to be modified’which in’ turn changes their expectations.

-

Mae-Lon: Patents who lmmlgrated recently are VERY stereotyped - i.e., they
belleve glrls should do THIS and boys should de THAT" They- are interested
in thelr childrens' careers, BUI_prlmarJ‘y only, W1th1n a stereotypea context.

b - \ -
May: Equallzatlon of pay for men and women and changeé in 'career sex roles
go hand in han IF pay were equal, we would move fast toward getting rid

- A AN

of most occupatlonal stereotypes.

Shinae: DISAGREE. For example, most Asian Ameriéan pﬁrents might view that
» _ Asian American boys shouldn't, in our culture, strive to become beauticians,
no matter how much it pays. . )

May: DISAGREE WITH SHINAE. In Hong Kong, mel are beauticians!

Sug: We have a large number of Japanese women marrled to Americans who need
some Lnformatlon clearinghouse for use if,. for example, her husband dres

or she gets divorced. any.of these women are NOT fluent’ in Englis} They
need just a LITTLE help. This klnﬂ of glearlnqhouse, if it could be et up,
could include a "careers" emphasis.

4
~

Noriko: . AGREE. Even a 1 person office could serve a good networking function.

Sue: If you can teach "basket weaving", why can't we teach these kinds of

sur 1 skllls ~ including career skllls.
’ viva g o .
- - -

May: Remember, "career ed" isn't exactly a "household word! yvet!

. -
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: Issue: How to facg and overcome underemployment.of Asian Americans so that
they can move up beyond the mid-management level N

May: Research has shown that Asiah Americans who have ‘good skills and are’
good workers seldom get beyond mid management in industrial orgahizations.
How do we train Asian Americans to be more ASSERTIVE so that they, too, can,

move ‘up?

«

Shinae: It's NOT just lack of assertiveness. Normallsyy, top management posi-
tions go to white persons, not to Asién.Americans oy to other minority
persons. -

Bob: Even beyond this, there is a general perception that Asian Americans

_are better at taking orders than they are at giving orders,

action orientationhis the stereotyped perception.

employers? -
<

Passivity, not
What, about seminars for

+

Nariko:
usa feel
~ majority.

Asian Americans coming directly’ from a country - say Japan -, to the f
its 0O.K. to be assertive because, iq their country, they WE the

It's tougher for 2nd and 3rd generation-‘persons. .

Shinae: wé‘simply aren't giying Asian American persons enough chances to

be leaders. -

May: AGREE.

- b
. .

.In San Francisco, teachers used to "retire" to Chinatown where

- kids didn't questiop authority, make noises, or create discipline problems

for teachets.

Many of the- kids coming now tend to ask more questions,

Asian

American kids ARE a little more feisty now.
= =

-

Shinae: 'S;ill,~we, as parents, reenforce conformity in our children - i.e.,

" wd say things like "Don't talk back."

/

e

Shinae:
they hear, about are white persons.

Our kids go to public schools 5 days a week where the oniy'HEROFS

On weekends, .I go to'a Korean church

where everything is taught in Korean.

Some of our kids don't always under-

stand Korean - and, as a result, some are AGAIN failing to find a LEADER-

SHIP role even in the. Korean church.

)

-

{

May: Many kids don't know about Chinese-American heroes. ¥

The teacher, to combat

Sue: A Korean bilingual ed te;gper told fae that immigrant children from

Korea are terrified to admit t

t they are Korean.

this® fear, .uses a filmstrip showing Korean history.

This helps more with

small kifls than with older youth.

It has to do with economic level too, ' ©

i.e., it's worse if the family is poor and has always been poor. Every case

is different.

Noriko: It's hard for these kids to suddenly realize that, in tbe usa, they
are a "minority". -

a

Sue: No mattey how long we live here, I'm always considered to be a "for-
eigner"f This is true in spite of the “act that I'm an American citizen.
* This creates problems for kids of mixed parentage. ’

. ) | | ." ‘ _/) ' )
ERIC:— B 1o

e o o
\~ '




) S

g

A

. L4 ol

Bob: DISAGREE. I ALWAYS fhink of myself as an "American" Maybe that s
because of mixed blood; it may be I havé become "blcultural" insofar a$ I
can handle and be successful in two parallel cultures, simultaneously.

Y

>

Sue: How about exposing news media‘people to careetr ed opportunities for Asian
Americans? The best thing media people seem to be able to say about Asian ¥
Americans at_ the present tlme is that we're "exotic"!. ~
. ’ PRI
Shlqae: Career ed COULD produce‘a COUNTER PROGRAMMING film showing Asian
Americans in successful careers of various kinds.
Eed . .
Mee-Lon: There should be management training for 151an Americans with special
emphasis *)n ‘assertiveness tralnlng -~ .

Shainae: Something else needs to go along with as§ertiveneés t¥aining;
basically, it is an attitudinal change that is needed.

. Bob: wWhat about training of the business establishment itself?' They, too,
need attitudinal change. Mixed (white and oriental) attitude training and
<4alue. orientation sessions might be a useful vehicle for change here!

12

’ .~ [l
Shinae: Discrimination occurs all the time. All kinds of discrimination exists
with reference to sex, age, etc., as well as race. Discrimination is very
prevalent in large industry. ’ < ’ N

Shinae: We should talk about how to sell large industry on the "what's in it
for them" guestion with reference to gromotion of Asian Ailericans to management
positions. . e .
. . N

Shinae: We might point out that Asian Americans areig consumers. If, they
reflect the concerns of these consumers in top management decisions, they
might make more sales. In addition, ,we could point to SOCIAL RESPONSIBILITY

of industry to employ Asian Americans. Finall®, we might legitimately ask,

/ ) "WHAT'S THE RATIONALE OF LARGE INDUSTRY FOR HAVING ONLY WHITE PERSONS AS TOP
EXECUTIVES?" - i.e., 1n point of fact, any mlnorlty person could,.given the -
rig tralnlng and abllltles, perform as well. ‘. . v ,

I\ yors . ‘

. Noriko: Any company could gain greater perspectlve on their consumer narkets
1f they broaden th81rﬂtop management decisionmakers to inGlude some minority
persons, -

. A
Noriko: To have minority persons.in top management may well motivate mlnorlty

i persons n lower positions of the Qrganization to become more productive in

their jé&bs. 3

May I feel un%asy about the fact that we would pitch Asian Americansyas a
showcase for product1v1ty I remember’ oné Asian Amerlcan who was promoted
to a W.Pp. position in a bank. When the person who replaced him proxgd; t to
be productive, th put the V.P. back 1n hlS prev1ous job. , The Asia Agirican

work ethic ig wbrking againSt us. e

4

Q . bR K

ERIC N ST

Aruitoxt provided by Eric:

XX




{

?

ERIC

- T S

P ok e e e e o e e e o

Bob: AGREE. This country is falling down in productivity because it has !
’comé to worship not producing above the norm, hence a hard worker may become
a danger not an asset, a threat to the status quo! .

Bob: If some Asian Americans are in top management, 1t might show possibilities
of dareer mobility that ceuld motivate others in the organization and/or in

the Asian American community - role models, aspirational changes, influencing

of ‘career choices, etc.

Noriko: The average Asian American is trained to work hard, but not to be
assertive - i.e., in management, skill training. THIS KIND OF' ORIENTATION SHOULD
REALLY START IN THE PRE-SCHOOL YEARS. .

May: Many Asian Bmerican kids_come from families in small business. What '
they see is that their parents are working very hard. They don't see

hard wé&k isn't enough - ife., that MANAGEMENT SKILLS ARE NEEDED. 52
entrepreneurial education efrort in the early elementary school years COULD be
very helpful to career development of Asian American pupils.

. <

Sue: It's precisely because Asian American kids see their parents working 5913/
hard 1n small business that so many of them have opted to go into high technology
large industry as scientists.

Bob: Even though unsaid, many Asian Americap kids are steered away from.small
business to technology by their parents. Emphasis must be made on management

_-ski1lls as well as technical skills - combine business acumen with technology.

Noriko: Asian American kids)know they can get jobs with technical skills, but

don't find similar positive potential if they acquire business management skills.
A

Shinae: 1It's more than just a lack of management skills. The 2nd and 3rd
generation kids have PLENTY »f chances to acquire management skills. What

we 'xe really facing is racial discrimination. Look, for example, at the fact
that there is onlw one Asian Amerlcan prlnqipal in the entire Chicago public
«school system!

o -
-

Noriko: TRere isn't a single'Natiqnal‘netwbrk established 'to voice Asian American
congerns. We don't have an.NAACP TYPE" of -Natignal network. We need a co-
alition of Asian Americans 51m11ar to what” Blacks have in NAACP.

£ ~ et f : .

§hinae: The fact. that we have begn able t® meet at thlS mlnlconference is,
in itself, helpful in getting a tart on networking. ~ .

Issue: How'to help As:an American youth in career planning activities that will |
avoid lnapproprnate\career choices '

o Shinae; I haven't seen much career ed effort in secondary schools aimed at

helplng Asian American youth in ‘career plannlng Most recently arrived immig-

rants get their information from thelr peeré not from professionals in,

education. For example, if one ASian American youth goes to the U. of Illinoié

and majors in Chemical Engineering, other Asian Amerlcan}ngkh who he/she knows
. . -

-

I
-
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. tend to go to the same school and follow that same major. Secondary
schocls need to do more tb provide adequate cdareer planning assistance to
Asian American youth.

B .
T . >

~

Norikb o1 1ook at it- dlfferently In part, it's a bilingual problem.
That-ls, if the kid scores higher on. QUANTITATIVE than on VERBA asures,
the cpunselors tend to encourage them to consider occupations requirimg
quantitative skills. We do have good counselors in the Chicago suburbs;
BUT they're gqQing only on the test data that they have. We need to do moreé
at the community level. The counselors can't do this by themselves.

Shinae: DISAGREE. The community is overyhelmed with responsibilitdes.

At the same time, they.have no mone@. The school counselor is pai'd o do

this job. If the school counselor can't do it, then we ought to have a paid
. ‘community service/liaison pé€rson to:do it. .

Sue: How much are Asian American kids exposed to the whole world of work?
Isn't 1§arning how to apply for a/;ob important? I think that many counselors
are doing a lousy Job. Kids need’l

BUT a typical Physics teacher isn't going to hurry to write recommendations
for Asian Aperican kids. d

Shinae: ur High School Korean studen} Association has conducted career
days to fielp Korean youth broaden their career horizons. Why aren 't school
‘counselgrs doing this job? ) . -

‘May: Many counselors don't havestime to vplan carefully w1th ANY- students.
Maybe career days would be gart of the answers. Klds certainly do need to .
see a variety of careers. Maybe we need i mobile career van with a bilingual
counselor inside whc'can talk to kids wiwo lon't understant Engllsh

‘ I

v
Bob: Maybe a local - .Rotary Club would take on sponsorship of a career day for
. Asian American youth. Interact and Rotaract Clubs are currently a reallty
all over the world!

[y
/

Bob: Have any Asian American assoc1atlons approached'APGA to get the Yopié of
CAREER PLA&NING FOR ASIAN AMERICAN YOUTH on the program at the NatLonal !
conventien? Do guidance people even recognize this as a problem?
\d D -
Shinae: What we really need is a «fulltime career ed specialist for-Asian
Americans.  In these tites of financial troubles for school districts, the

chances of ggttlng this kind_of new pOSltlon created aren't good - to say .

‘the least.

Mee-Lon: The Asian American wofi/;thlc can, be stated as follows: . WORK HARD;
DON'T TALK BACK; FOLLOW ORDERS; \WORK TO PLEASE YOUR SUPERVISORS; DON T ASK 3
FOR A ?AISE\*‘ET WILL COME TO YOU% DON'T ASPIRE Tﬁﬁﬁreﬁae POSITIONS; KNOW

. YOUR PLACE IN SOCIETY. - * 4

] »

Noriko: Traditionally speaking, the Asian American work, ethic growk out of a

etters of recommendatlon for college, -

desire to be HARMONIOUS with nature and with one's fellow MAN and with ONESELF.

Q ’ . .
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One arrives at PERSONAL HARMONY® through accepting situations - by coping
with the situation rather %?an fighting it. This comes from Confid¢ius and
Buddha. e Mwh

) - -~ !

?f

May: When you consider imm&gration problems of Chinese Americans in a
historical sense, many aaeeﬁ?fyhatever happens to them because they don't

want to "rock the boat". Prior to 1965, there were lots oiswhat,'in effect,
were illegal aliens in.a legalistic.sense. In order to protect the -system, .

'

they tended not to complain about injuasStice. They just endured.

%

Noriko: AGREE. The same thing happened with Japanese persons who, prior
to 1951, weren't allow to be U.S.-citizens. ’

‘May: The Asian Americans really don't tyust the broader community. The

feelin? is, LOOK AT WHAT HAPPENED TO US BEFORE - IT COULD HAPPEN AGAIN.
£ue: If the Florlda "I.D." proposal bebomes law, we, the Asian Americans,
will be the first to be asked to show our I.D. cards. , -
May: Asian‘ﬁmericans believe in Education BUT often find that,. even with a
educatlon, it doesn't always pay off in terms of success in life.
. 4

, - -
May: Because of the history of Asian Americans in the USA, we have loarned
not{to trust the brvader communlty :

-y

Noriko: “The 2nd, and 3rd genération- Asian Americans aren't sophisticated

enough to use political routes to..social change. The vitality to accomplish

_this is currently coming from Korean and.Vietnamese groups coming in now
who feally SEE a.need fox change. The 2nd and 3rd generétion Asian Amerlcans

O

ERIC’
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don t want to risk the galns they have made slowly over soO many years, in
splte.of the fact that §pch gains aggn t as great as they should have beeQ.
éhinae: AGREE. Over ‘the years, the 2nd and 3rd generation Asian Americans
have suffered much from various unfair laws., They have learned tq live

?

o

with such'laws because they could see no good way to change them. In short,

they 1earned to .cope with those things they could not change. .

. ) . . Sy

— % » (-f"’—\ -

D
.
.



. ) B A [
. - .
. <
¢ = ! . .
LR
'
N

’q
\. - Miniconference #173 2 N :

MINORITY ORGANIZATIONS AND CAREER EbUCATION o

; ! . May 28-29, 1981 — N
| A

Particigants/ . -
- 7 . o. A .
. -/ \ . o 3

Dr. *Amefil Agbayani , ¢/ Wei-lin Lél .
National Assoc.' for’Asian , California A51an Association of

and Pacific Ameridan Education Bilingual Education . ’
3432 BZ:Kalihi Street, , Titxe VII, EESC R °
'Honolulu, Hawaii 96819 .Califorpia State University, Los Angeles
(808) 948-7348 . 5151 State University ~ - . -
» ' Los Angeles, GA " 90032
gggaya Avenidd, President ) (213) 224-3676 . . N
Phlllplno Educators A§§oc1atlon . .
San FranCLSco Unlfled School District Dr. Pat Luce "
- San Mlguel School . y Nat'l Offige of Samoan Afﬁglrs 2 el
' 300 Seneca Avenue - 1855 Folsom St-. . > of jﬁ‘
San Francisco, CA @4112 . San Francisco, CA 94103 ) ) 73
. . (415) 239-0168 .- . (415) 626-0161 _ . . .
e ' ) ' - VI - "
Ms. Sucheng Chan,” President. . . Dr. Bill Tsujii .
N Association_of Asian American Studies ‘Japanese American Citizen's League
Asian American Studies Center Siend College -, ' '
3232 Camb€ll Hall - * 7 4011 Silvep Street - »
University of California ' ) Rocklin, CA 95677 ) i
Los Angeles, CA 90024 . R ! (916)- 624-3333, Ext. 260
(213) 8252974 . Tyl o I
- : . . Mg, Bernie wOng 2 W ’
' Ms. Lorna Kakesako, President " .Chinese American Sexvice League .~W
¢ - Hawaii Council of Asian Pacific 219 West Cermak Road ’ ‘
Y Island Women . ', Chicago, 1L 606f3§% PO -
Managing Directors Office ) (312) 791-0418 . '
City: and County of H9nolulu - . . R ’ . s ¢
*  Honolulu Hale . T . .
Hondlulu, HI. 96813 L .
] (808) 523-4464 : \” - -
-4 - - - . s
, . g
Dr. Douglas Lee, Exetutive Secretary ! . » A
. Association of Asian American Studies . ./
UnlverSLty of Washington' ‘ . Aﬁ_% '
A-517 padelford Hall GN-80 . Vo )
Seattle, Washington {98195 /’, T - "
(206) 543- 2616 ~ ‘ .
) > ) .// X ?‘ ?
. .. —N
A . . o " l
R X N -
Q i“ f’ﬂ I 111 | . .
[ERJ!: ' . - :l o p | )
o * y <J : i e



3

D,
/

Steve Thom, Director g

Asian Pacific Concerns Staff ,

U.S. Dept. of Education

Asian & Pacific American
Concerns Staff

400 Maryland Ave. SW

500 Reporter's Bldg.

Washington, DC 20202

(202)\472—3730.

,Betty A. Ward

U.S. Dept. of education
Blagk Concerns Staff

300 7th Street, S.W.
Washington, DC 20202

(202) 245-7925 .

“w

Linda Ota )// S

Dept. of Education

Asian & “Pacific American
Concerns Staff ‘

500 Maryland Ave, SW:

500 Reporter's Bldg.

Washington, DC 20202

(202) 472-3730 n

Observers

-

+

Bob Funesti' .

Office of Congressman Won Pat
U.S. House of Representatives
2441 Rayburn Bldg.

Washington, DC 20515
(202) 225-1188

Rodney Kirney >
Dept. of Education ,
Asian & Pacific American
" Concerns Staff

400 Maryland Ave. SW

500 Reporter's Bldg.
Washihgton,,DC 20202
(202) 472-3730



.
N

O

ERIC

Aruitoxt provided by Eic:

lssues Raised by Pgichipants ) o
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19,

J

How .to provide effective career ed to new immigrants and to refugees.

¥

wo&Jd of work in the USA versus the .world of work in the Nat; e country.

How to help Asian Pacific Americans (APAs) get better orientation to"the
¢ § A

.- How to use vQcational skills from the Native country in the USA.

How to get more updated lnformatlon abgut the world of work lnto
school districts.

. \
How to provide @ultural senéitivity needéﬁ in helping employers better
understand APAs.

N

- ~
A1 \
éow to yse adult educatlon for APA persons to teach them about, the worid
of work. . N -~
s, ) ,

How to put career ed for APA persons in a bilingual framework.
How to increase avallablllty of bilingual counselors for APA youth and
adults.

How to brepaden career training opporspnltles fd& APA youth far beyond
typlcamggtereotyped occupatlons.

’

%o

How to provide more effective career ed to high school APA youth who
did not receive bilingual education during their elementary school
years. - ’ .

N - .
How to secure upward career mobility for APA adult women.

How to overcome stereotyping of career choices and employment Qgportuni-
ties for Hawaiian and/Pilipiho persons. :

t
How to avoid early channeling of APA youth into premature career choices.

a

—_ -

How to upgrade career choice opportunities for immigrant APA adults who
need bilingual education. .
)

How to get parity for Pacific Island persons in APA organizations.
How to instill the concept of career ed in the APA community.

/
How to maintain the APA classification as "minority persons".

——‘we——_«_lB,L_HQﬂ,to open up caréér vistas beyond tHbse toward which APA persons
typicglly gravitate, especially on chosehcareersathat_ e the APA

community itself.

-
‘

How to providg for thei"minority within the minorities" problem in the

APA community. 4 . .

y . C113
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AY -
20. How to develop, community linkages for APA persoFs in ways that
emphasize tself-help approaches. ’

~

“ .
21. , How to synchronize the cohcept of career ed among the education
community, the.business community, and the community organizations. 3
22, - How to/bt(;/sﬁudents of Asiamr Pacific Studies use this knowledge in

their careers.
. .
23. How to use APA Studies to provide needed hard data regarding the APA °
. c6mmun1ty that could be used by: (a) youth/adults see&ing work;
(b)®"potential,employers; lc) persons working in APA commun1§y organlza—
tions; and (4d) elementary/secondary schools.
24, How to avoid the "victim approach"/t6/5;oblems of APA persons - i.e., .
‘how to get the mqjority strucutre to accept more responsibility. '\

.

- -
-

25. How to give special .attention to out-of-school, outlof work 18-24" year
gld APA persons ané/gda&t~immlgrants in mid-career shifts.

26. How to overcome problems,ef~underebployment for APA persons.=*

27.  How to develop culturally approprlate communlcag\oQVf tworks within

the APA community. e .
28. How .to get ipformaiion about career ed to decision-maker§ in education
who can tak& action. , f

14

29~ How to secure financial assistance for APA persons in career training.

30. How to acquaint APA persons with’post-secondary educational opportunities.

. . ¥
31. How to encourage APA persons.to consider non-traditional career fields
- including current -restrictions to entering such fields. . <

? -

32. How to involve Agﬁpmrents in careqr education.’ .

° .

33. How to use Culturaﬁ strengths of APA persons in the occupational structure.

) x ,/ v
Discussion of lssues - . .

Issue: How to synchronize the concept of -career education among the education

ERIC

community, the busgness community, and the community organizations

Doug: Perhaps we should ask mt the concept of "career education" means to\ A
these three differentsgroups. Many times, pronouncements coming out of the
Federal Government arg at variance with reality in the field. I tend to see

%___‘___Ebe%}erm "career ed" in its broadest perspective * i.e., how to help APA persons

integra rate themselves—into-the_larger society in terms of culturally, psychologically

meaningful careers. ————— _

. . 114 ‘ ’ .
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Sue: We shoyld really add "government" to this trio and talk about the
oblem in terms of the "eduuation/businese/éommunity organization/Govern-

- ment" framework. . . . ,
4 4 ° ! ] .
. Lorma: DISAGREE. I‘reqard 290V0rnment as part of the "education community"
8, - .
Amy: I agree with Sucheng. ) -

A

Bernie: 1In Chluago, the Women's Bureau of DOL ran several conferences; one was
y ' ,gfr Asian women., This 1s an example of government involved in education.” |, .

* v

Doug: .Once we've agreed on a conéept of "career&edﬂ, we need to see how our

* All of tpese groups are NOT currently working toqether 1n the ways they should.
. 1" . - N .

Bill:e Tt 1s important to understand the career ed concept. I was hav1ng

now. * < ~’ ‘e S ° - ..
) . \ . ‘ . . ‘

®|ernie: Career ed 1s really a combination of many~£ﬁings we have been doing

byt calling by other names. For some new immigrants, we have several Qnog—

rams now that could be tied into careet ed. We started a new program where

we placed a VESL (Vocational Engllsh as Secong Lahguage) right in the - ’

vocatlonal high school. The same students using the VESL services in that ° we

hlgh school come to us on Saturdays for pre- employment counseling skills;

this is really part of career ed.

N

-

Y

Bill: Let's gee how the categories’ on Page 7 of A PRIMER FOR CAREER EDUCATION
can be tied to each of the three commynity elements in ‘thig issue. o

oy

Pat: Many of the community organizations do have basic academic skill .
training for adults as well as for youth. v NS
i 24

' ©" ¢ . . *
Bill: Each community Organization (CO) is different. ~ The Japanese American
Citizens League, for example, does concern itself with things like Basic

academic skills, but some other APA COs don't. . >

<

Doug: From a CO point of view, career ed ag a’ functional concept says everyone

is a chief problem - i.e., net staying in, but rather simply getting im the
occupation! The APA COs often aren't able to give people the 1nformatlon they

need in-'order to make rational decisions. N

Cw

Sue: AGREE. Sometimes the APA™O has the knowledge, buﬁ"ot the power.

. Pat: We do have direct conta¢ct with "power~people™ in the APA community.
When youd*® dealing with the larger c nity,. thg APA community organizations

—— ———reach many APA persons who don't make it ipto the education system setting.
Some of the career needs of such persons &Fre met by the APA;not—the schools. -

A

DoGg: AGREE. Some APA community organizations are very well prepared to supply

gelp to APA persons. Others are not. . & ) : .
. - ’ !
* ' 115 .
Q ‘ X
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trouble dlfferentlatlng “caxeer ed' from "voc ed"; “but can see 1t better ' N

‘Be*nre: It's important that the concept of career ed be shared by VESL teachers.®

has a "choice" BUT choices of every person are limited by many factors. Access Y

~ scarce resources are'being put together so.that more than empty talk is involved.~
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proposal - 1f you expect to get, United Way funding. The point 1s, the
United Way is not a "risk-taking" organization. &

Doug: We're talking two different levels here:

2~ -
- < e

] there could be efforts concerned with common community problems
like drugs, etc; and

® professional associations.

For example, you wouldn't expect the AMERICAN PS{FHOLOGICAL ASSOCIATION to
apply to United Way for funding. We need to be very clear about what type
of APA Community Organization we're talking about if we suggest United
Way as an appropriate community funding source. v

- -
Pat: Why are Asian Pacific American community organizations appearing to
be disorganized? What thdse organizations need is technical assistance in
khowing how to put their "act" - and action plans - in place. The problem
is, in nost communltles, the NEED for help is so great that as soon as an
APA dommunlty Organlzatlon is established, many community members expect
GREAT resuits immediately. When just gettlnq started, thecommunity organiza-
tion often has neither the facilities nor the expertise to meet these
immediately-pressing community needs. - &
Sue: Frequently, the APA community organizations are staffed primarily by
volunteer P®rsons whose full-time employment is clsewhere. The NEEDS are
so great - and the RESOURCES so thin - it gives an impression that the O
is disorganized. This is not always necessarlly the case.
Lorna We are finding somé& AFA COs in Honolulu getting funds from the United
Way, but these COs are not typlcally well organlzed

Betnie: AGREE. Our organization in Chicago gets calls from about twelve
~o€her small Asian Pacific American organiza 'ons in the greater Chicago area.
In addition, the larger community is so igno tant of what we're trying to tell
them it's tough to get the message across in‘an organized way.

- hY

\
Amy: If I try to work with one organization RIGHT, I can't find time to

of lack offinterest in linking.

~ relate with many others. It's a question of tim S much more,than a question

J

Doug: One part of our problem is that we spend//o much time trying to educate
members of the broader community about Asian Pacific Americans, 1t s hard to
go from educating them to actual ACTION PROG S . . 4 T

[ 4 & .
Amy: With Asian Pacific American orgqnizations,)we have different types of

-

organizations including: 4 }(

~
J

e small single ethnic organizations;
@ c Rl

e community organizations that are mult%—ethnic and rultiple resource
types (P.g., YWCA, Chamber of Commerce, United Way, etc.);

Aruitoxt provided by Eic
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® Statewide organizations; and

] National organizations of ethnic/community orxganizations and groups.
MAYBE different *tasks should be expected from different KINDS’of organizations.
For example, perhaps the national drganizations‘should dictate policy but the
single ethnic COs ‘should be expected to.carry out actual implementation of
pelacy.

- N -

-

1
Pat: What are we tryiné to do?. Are we talking about how to impact the
community, or how to get money? If you're going to impact the community, -
you need to concentrate on the organizations which are meaningful to members
of the community - i.e., NOT such groups as the United Way or the local Cham-
ber of Commerce. ‘\ : ' '
Lorna: DISAGREE. Organizations such as the United Way and the Chamber of.
Commerce could -link with somé APA COs who, in turn, could,link with community
members. )

Doug: The bottom line is ' going to be how to link ALL community organizajions
together:

Amy: Our problem is we're trying - and have tried - to do all these”things
simultaneously - even though we know that, at least theoretlcally, it should
be a sequential process. For example, some®say we should link all of our
ethnic oyganizations together before we approach a local Chamber of Commerce
or Unitefl Way. Operationally, we are often forced to do this simultaneously.

Sue: Sometlmes the priorities of differént COs in career education are in
conflict. For example, perhaps the’ local Chamber of Commerce might want to
&Tpromote the practice of "slotting" minority persons into. low-level, dead-end .
jobs. Obviously, with COs such as ours, there woutd’/be a built-in conflict

of interest were“we to try linking with such a Chamber of Commerce.
Pat: LISAGREE. There are plenty of commonalities of ingprests with respect
to the broad education/work relationships area - i.e., in career education.
If we truly want to impact the population at large, support is needed all
o the way around in terms of a wide'vafiety of kinds of, community organizations.
Doug: _It's important to remember that the‘wide vériety of minority community
6rganlzatlons that exist have to, on occasion, come together BUT, in orxder to
get real action, it has to ge get back down to the INDIVIDUAL community organlza-
o tions in order to bBe implemented. The bottom line is that the Asian’ Pacific
. American organizations, in quer to be a viable vehicle for addressing career
ed, need resources. Some have some resources now, but others do not. IF our
- Communlty organizations are going to get the resources they need, they need ,
to link with other kinds of community organizations who could provide the§e
needed resources. :

<

Bernie: We, as Asian Pacific American organizations, need to know where to go

) to get financial resouwrces from other types of communlky organlzathns y
o / - ;
( /
r. ,/
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Biil: Tf the CO doesn't have the tareer information, where can they get it?

’ \ , ‘
Lorna: Many APA community organizations aré, of necessity,.concerned about
the needs of APA persons for immediate jobs - not how they "adjust" in a long
ter® career sense. The business community is currently slotting immigrant
persons into positions - many of them dead end - that best meet the needs
of the business organization. Where are these immigrant persons to get ithe

cakeer education they need? How do we overcome this? -

Bernie: There Ere a dot more APA community organizations now concerned with
career upgrading problsﬂi’gﬁzAPA persons through community education activi-
ties. We want to help APA persons det a broader concept of "work" as a part
of their total 11festyle ’.

A 1
Doug: To get the needed career informatAon, it would be useful were APA \
community orgahnizations to develop good working relationships with other
cakmunity segments. For example, with.community colleges.

N

"Pat: AGREE. We're already linked with community colleges in San Francisco.

There is also political clout behind thlS Career ed needs to’work on more
301nt efforts. . ’
Sue: Example - CHINESE FOR AFFIRMATIVE ACTION is an organization with task
forces that go to employers to help APA persons secure employment - and then to
follow them up on the job once they are employed. The key to this effort is
to i1dentify potential employers who currently are underrrpresented in terms
.of APA person§ .

. .
Amy: Community organizations are in a "Catch 22" here - i.e., a "blaming the
victim™ syndrome.* How can COs do all the things tggy theoretically should be
doing in career ed when they den't have enough resources to do even what they
are now charged with doing? 4

Doug: W& ve talked enough about tHe problems. It's NOT a hopeless situation.
In my recent experience, I've seen where minority community erganizations could
- and should - link with other community organizations - like UNITED WAY - )
who may have resources and expertise that our COs don't have. This would be
particularly true of the Indochinese pioblem right now.

B1ll: As a big national community organization - JAPANESE.AMERICAN CITIZENS 7

Q

Aruitoxt provided by Eic:

A Y san . .
LEAGUE - we -have a Board of Directors and a complicated process for relating
with others. JIt's sometimes not easy to arrange for "linkages". 1It's a nice
thing to talk about, but considerably harder to pit into operé%ion.

¥ T

Doug: The problem isn't limited to large CBOs. Sometimes, it's even harder .
for small ethnic COs to link with other COs in the community. '
Amy: 1In HaQaii, the Hawaii United Way gets the money. This is an "establishment"
type organization that pretends to be interested in.all - and which occasionally
_does some very good things. The trouble is, when you approach the United Way -
“for funds, you either have to havean excellent "track record" -0r an outstandlng

-
»
'
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.sense to try to pull them together into just one effort.

.understand Asian Pacific American persons.

A [N . .

Steve: We, as Asian Pacific American organizatiohs, have tended to look
for resources simply within our own APA community. 1It's been self-defeat-

‘ing. We need to pull all our APA community ofrganizations together, and

then try to link with other klnds of community organizations in congmon
efforts. . . , . .

S

s - e N . . .
Rat: DISAGREE. Asian Pacific Americarr community-organizations represent
many different languages - and many different cultures. It doesn't make

-’

Issue: How to provide cultural sensitivity needed in helping employers better

s
- * .

Pat: Employers typlcally know very llttle about ASIan Pacific American
persons. They either think of us as "exotic persons of high ability with
no unemployment problems" or as "lazy persons who would be bad employment
risks”". In affirmative action act1v1t1es within tompanies, Asian Pacific
American persons are often excluded, in part because there's been a lack
of specificity espec;ally with respect to the PACIFIC portion of the Asian
Pacific American population. .

. .

»

N A\]
Doug: Equally important is the fact that employers not only need to.be
aware, of cultural factors but also how to deal with them in a creditable
fashion. Employers tend to think of us as a stereotyped‘group - NOT as
INDIVIDUAL PERSONS. v

Bill: There are Asian Pacific American study programs with needed data.
How do you get these hard data with respect to individyal differences to
employers, and especially to PRIVATE SECTOR employers?

Sue: The ASSOCIATION OF ASIAN PACIFIC AMERICAN STUDIES has data, but
hasn t yet tried to get these data to employers. In part, it's  simply

a question of too many 1mportant things going- on simultaneously. There's
a need to show employers what THEY will gain if they try to better under-
stand the Asian Pac1f1c American Culture.

Doug: For 200 years, employers have stereotypeé Asian Pacific American
perséns as individuals who will work hard under ANY condltlonaf so why

worry about how they are treated? , ‘ .
Doug: If career ed is to succeed with Asian Pacific American persons, |
changes in EMPLOYER ATTITUDES w111 be essential. One of the areas to '
change is CULTURAL SENSITIVITY - i e., in reaching that point where
employers can - and will - look on Asian Pacific Amérlcan persons as ‘
individuals,

Lféna: AGREE. . . ) /

Doug: A good example can be seen in the electronics industry who tend to
seek out APAs because they're typically so good with their hands.

. ‘\ . ~_
. v .
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Steve: Asian Pacific American persons are not typiQ9lly perceived by -
“Semployers as eithdr "good managers" or as "decisionmakers". We're

‘Y nevéY going to be {the corporate managex “types“ until we get SOME Asian
Pacific American rsons into such positions.
¢ Sue: When we find Asian Pacific American persons who do have AGGRESS;X?

characteristics, reactions to such persons are typlcally negative both

from'o

[

thers in the’APA community and from employers.

“

Amy: AGREE. We thus need to behave dlfferengly dependlng on the group
we're in. For example, with a Filipino group, I
_— ) ]
° wouldn't speak out; X
., & would be+non-confrontational; and '

. try to get along well with the leader of the group. '
Doug: AGREE. The Asian Pacific American culture is GROUP ORIENTED whereas
the Western culture is INDIVIDUAL ORIENTED. .

s
Lorna: 1I'd like to reinforce the notion that employers should seek to
recognize us as ASIAN PACIFIC AMERICANS, not as "Filipinos", "Asians", or
“"Asian Americans" . '
N . ~ * .
Doug: Employers ‘have to recognize the need of Asian Pacific American persons
for biculturality - whether the. person is a "new American" from Asia or an
.Asian American. . ,
: - . e Amons
Bernie: Employers need to see Asian Pacific Amefican persons as:
e persons with a CULTURE; i ’ 3
~ e persons who are INDIVIDUALS; and ' .
P o
e persons who -are either NEW IMMIGRANTS or 2ND OR 3RD GENERATION . |
AMERICANS. ]
N
Sue: AGREE. If we req/gplze the need to talk about ALL 3, OF THESE THINGS.
I'm having problems with the concept of "cultural sensitivity" because it

eenés—to—p}ay—dewnvthe—amportance-of“Indlvrduai‘dIfferénces.

v

(S

| .

Steve:
manage

Maybe the message to managers in industry is that APAs can be good
COULDN'T be good managers.

rs so please DON'T label us as thoughmws\

America's lowerlng global;power is bound to help brown and black persons T
1n America. -

“When an employer hgs a job to be filled, he/she should be aware of .
culturhl ADVANTAGES of Asian Pacific Americans in addition to their specific
“Job skills. ) .

.

O

E

RIC

Aruitoxt provided by Eic:

1

l) [
‘e

¢



™~ | . »

. .

Bernie: tiow do you\introduce cultural s iti@i;y to employdrs? One of - |

with an APA youth. We talk to the empYoyer.'s personnel
nd” supervisors and let ‘them know, for example:

-employment [intervie
director, foremen,

- N ’

. i .
e . if person smiles or nods his head, it doesn't ALWAYS mean
the person understands what is being said; and

‘e people should speak slowly to APA youth when gi&ing them
- directions. "
. R . K . /

-

| We-are now forming an employee/employer Advisory Committee to help us learn
what we should teach our clients about the world of work. :
Pat: 1In California, we're trying to link Samoans with the cngunity, with
service providers, and with the public sector. We try to see\the extent to
which employers have, in fact, been employing Samoan persons. We now have
in-service ed for public.sector people to teach.them about Samoan persons.
Following that, we do the same kind of thing with our service providers
(e.g., the Education system). Some agencies are now saying they will train
some of our people. We have tried to find out the skills our people brought
with fhem . We then try to match those skills with existing training prog-
rams and employment opportunities. Usually SOME additional skill training
is needed before successful employment can_be obtained.

~

Doug: You need to work with each APA group differently. For example, some
are persons who need and expect gifts; others have'a different perception
of what "coming in late" means, Employers need to know what is the best

way of deiging with tﬁgse kinds of situations. Another example might be, -
"How does one reprimand a bicultugal}y—oriented employee?" .
Wei-lin: AGREE. The persons.and the non-APA persons both need more

awareness about each otfler. In the field of bilingual education, how to
make the English speaking teéachers sensitive to the APA cultures is one
of the on-going projects. For example, thirteen minority languages handbooks

. are now being developed.by the California State Department of Education. These
handbooks aim te broaden the teacher's\awareness about APA *and other minority
groups. It is important fox ,the division of Career Education to plan to
develop some kind of handbdok for the Employers and the APA persons so that
the concept and the merits of Caree;;Edncation_san_be_bettér_understoodvby< .
both parties. " -

.

Doug: * I'm NOT séying that the APA person should be allowed to cdome to work
late. Rather, I'm saying that we ought to find a proper and effectige ’
way of encouraging the APA person to come to work on time. '

~ ]

Sue: - The reasons why APAs don't get inte top management is.simply because
theré are so ma¥white males wﬁ)"couldr'x't stand to work for a‘minprity
TIO

persens or for
only DISCRIMINA

.

oman. It's NOT,& matter of cultural sensit%gity, rather
N, ’

.

. M - . .
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- lissue: Hw to get information about career ed to decisionmakers in Education
who cah take action. ! o
L O hd .
Bill: With any group you want to influence, you need to find out who is

the policy decisionmaker.
L program, they come to the Board of Educatlon in wheelchairs.

’

Japanese American Citizens League

For example, when handicapped persons want a

Al

Pri'ority Items From 64 Item. Discussion Chart Selected as CONSENSUS by

-

About 30,000 members in Qopt 60 Branches throughout the U.S..

‘Had an Ethnic Heritage Foundatden grant in Education a few years ago.
. ¢ ¢ .

r

}. , 000 men - mostly . -
"7 777777 in California. '
© 2. They deal with subjects as reparations, civil rights, and.EduCation.
< 3. g

Participants . ) ¢
) 1. Item 13 -~ Helping students gain basic information useful in overcoming
bias and stereotyping. -
\ . N . . . v . ) . s ‘
2. Item 25 - Helping educators acquire basic information-useful in over-:
coming bias and stereotyping. : 3
3. Item 27 - Direct help to educators in overcoming their biases and
stereotypic attitudes with reference to race, sex, handicapped
) e conditions, and age.
- 4. 1Item 29 - Helping educators gain a better understending and appreciation
of the community organization as part of American society.
. 5. 1Item 36 - Participating, with educators, in in-service education aimed -
at helping teachers develop methods and approaches appropriate
for use in infusing career education into classrooms,
6. Item 41 - Gaining legislative support at the State/Federal levels for -

career ed.,

o

Issue: How to instill theeconcept;ﬁicaneetieducationfin thé APA-Community -
Doug: I consider myself a layman in career ed. I don't know too much about

it. How much more unaware must general members of the APA community be?

It's important to have a viable concept af career ed and let community members

know about i The concept we havye must ‘be oriented in reality of the community.
‘Bernie: AGREE. I know more about career ed that I did prior to thls mini-
conference but, not enough to explain Lt fully to others.

Sue:

Q

ERiC
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he concept of "CHANGING WITH CHANGE" is new and clearly distinguishes
7ed from voc ed. ¥is concept can be sold to the APA community.
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Doug: AGREE. With so many APA persons béing immigrants, ‘ﬁéy are already
living with change =- and so should recognize the Reed. ’ °

Pat: The adaptability skills of career ed will be acceptable only IF they .
are, in fact, given to APA persons.. Simply to say to them “change -is
coming" will be scary, not reinforcing. -
S .
Sue: AGREE WITH PAT. "Adaptability" will scafe new 1mmlgrénts initially
because it adds to the high degree of 1nstab111ty already présent It
.. ... must be-overcome by show1ng how adaptability skills are useful in a prac-
. tlcal way. . .. - :
Sue: The concept of "adptability" is, in a sense, foreign to the way many
APA parents deal with their children's career decigions. That is, many APA
parents are accustomed to valulng early career dec1s1ons 1ead1ng to spec1fic _ - -
career ‘choices. . - A

AN
o .
~ - L3

¢ Amy: With many lst generation immigrant persons, the "future® is their’
children, not themselves. That is, they can stand the laundry if they can
see their children benefiting from the parental sacrifices by moving up in
the society.

5

Pat DISé?éE . That's not true for Pacific Islanders. We don't come from
an educatitnal technology environment so parents don't tend to push their -
.children towards specific careers. Career ed is essential for Pacific .
Islanders because of the instability in the home brought about by transfer

to a new society-- and so a new culture. ' ’

. N~ o
Lorna: What Pat says is also true of the Hawaiian culture. It's the Asians )
. - not the Pacific Islanders - who are future oriented..We- Pacific Islanders -

want to be happy today. Pacific Islanderé have already made big changes

in order to be immigrants. To tell them to get adaptablllty skills so that
they will be ready for still more change won't be as appealing as the S . .
stablllty that can come through offering them specific vocational tra1n1ng ’
that will lead directly to a paid job.

°

Bernie: The adaptability skills of caxeer ed will be more appeallng to APA

~»
youth than to parents of these youth. L . R e e
| Wei-Ytin: The concept of CHANGE 1s‘§5r546f_tﬁe new culture Immigrant .
parents need to understand this in orxder to understand Westerd society. . . .
It will be important for their children if not for themselves.
Bill: Y I don' t, see career ed skills being included in very muchlsztoday's e N
voc ed. That's a shame because, APA pérsons need BOTH career ed “AND voc ‘ed.
N ¢ . ) s
Sue: You must start witM a coffcept that says "CHANGE IS HAPPENING - LEARN
HOW TO DEAL WITH IT" - not '"CHANGE -IS GOOD AND DESEIRABLE". o
. . .- . -
Doug} Whether an immigrant ox a natryé‘APA, the concept of career ed needs
more visibility in the APA community. ' I .
‘ . ) . ] . -
. - . /
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Lorna: About 10 years ago, "leisure" was a popular.topic. It's®not now
because of economic pressures. Thus, the .concept of "unpaid work" in
career. ed isn'\t new. It just ;atEds to be Re-packaged. Lots of programs
and peopleQin‘kgz‘APA communify are already“e¢ngaged in delivering parts
of career ed right now. . ; o
\ - ) & & . N
Sue: APA parents can be sqld on the concept of learning to cope withs
change in American society, :

‘Amy: The needs of lst{, 2nd, and 3rd generation APA persons are different
from needs of tHe recent immigrant. The concept of career ed won't apply .
equally to botk}/‘.2 . * :

Doug: With local born APA persoms, the need for career ed is much Xike that

of ‘any other USA youth, except for the fagt”that‘theypare minorft§:g;rsons.

Lorna: As immigrants, many APA pareﬁgs cdgldﬁ't transmit their former

values to their children. At the same-time, the kids’don't°yet have access,

to American values. That's part of why delinquency is high among some APA

.youth. Career ed, as a value system, could be helpful to them. -
7 &

Bill: APA kids who go to college do get hany of the adaptability skidls of
"career ed through their liberal arts courses, even when preparing for
'specific ogcupations requiring a college degree. The liberal a!ts assure
this. . " ’
. ' v : ,

Amy: In Hawaii, educatior] has been a popular college major. Now, with few
jobs in education availab}e, our Education majorss have had to use their
adaptability'skills.to find othey jobs that are available to them. These
include skills in learning how to deal with underemg}oyment.

: [ e’ X =

“
°

Sue: If you go through liberal arts education, yd%‘QQ §Et some adaptability .
skills, but NQT NECESSARILY the psychologically important.coping, skills

- ° . &3’ 1:559 4
e 1lst generation XPA youth have seen what their parents have had to
ugh. - It -would-make career ed more acceptablé to thém. The bottom
line is [that, in consideying the dPplicability of career ed concepts to
APA pergons, you have tg differentiate among the vaiibus*iPA populations as
among the immigrants ys .the native USA born APA persons. .
. 3 o o
‘Befnie: For ‘new immigrants, it's important that cafeer ed, voc ed, and
Epglish-as-a-second-languager be combined in a single program. It's not
elpful to Centinue thinking about them as separage, fragmented éffqr;§.
4 . g :

‘Sue: The problem is both cultural and‘situational._ ’ o

- 4 «

Issue: How to provide for the “minority within the minorities' problem of

the APA community , . .
] ~

Amy: The major group within the APA community ing?udes each of the following
caQegories;/ N

4
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Pat:

. Qo i ¢ ¢
. i . e .
° Pacific Island persons; and - -
. -
° Asian persons. # .
f ¥ °
, . ) .
The second type of difference is generational with two broad categories:.
. .‘ . Z . .
e . Immigrant; * - \
N ¢ : —
° 2nd generation; and
. . ,
° 3rd generation and beyond. "

within each, there are some distinctions. ‘ ' )
Pdt: The generational categories Amy has stipulated don't apply ‘as well "to
Pacific Islanders.

9 .
Doug: Wlthln the Asian group, attention usually focuses on EASi ‘ASIANS
(Chinese, Japanese, and Korean). Beyond this, there are three.other major
groups: ’

¢ .

° Indochinese;

° Philipino; and
= ‘ ”.

° South Asian_{(Asian Indianifgzgm India and Pakistan).

who are the Moslem

, *they usually

Some would add a 4th group- "Middle Eastern Asians"
Asians. WhenOGovernment officials talk about "Asian Americans"
think- primarfly about the East Asians. ’

°

“
#.

. o

PACIFIC ISLANDERS need to be seen with a separate identity from ASIANS.
The major PACIFIC ISLAND groups. are:

@ [}

° Native Hawaiians; . . N
a ’ :. ” »
Mooe Samoans; . - o g -
» ¢  Chamérros (Guam and Mieronesia); and '
o Toﬁéans. “ . s
. o .. ' .
) E%ere is a vast difference between PACIFIC ISLANDERS and ASIANS. For example: .
2 ..
° PACIFIC ISL}NDEﬁs haven't §enerally been as well edycfffed as ASIANS; o .
-~ : . - - . . pe
) PACIFIC ISLANDERS haven't enjoyed the same genera¥ high level‘of =
- sucesss in employment ass have ASIANS; ’ b
. . i N
° in terms of career abiljties, ASIANS are typically regarded as

O

E

Aruitoxt provided by Eic:

RIC

"high achievers" whereas this is not generally true for Pacific
Islanders. ' ‘
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Out of the four categories of PACIFIC ISLANDERS I've identified, three
are MIGRANTS but not IMMIGRANTS when they come to the USA mainland.

That is, they haven't come from a fokeign country. Tonga and Western
—\ Samoa represent the only "foreign coumtries". This is important for

Congressional policigs which have been imposed on the Pacific Islands. —

bt You have to look at both the Islands and the Pacific Islanders who are
- in mainland USA to really comprehend the problems Congress should address

here. . R ¢

Wrly: Primarily because of numbers, i.e. political resources, the ASIANS

and PACIFIC ISLANDERS came together into the ASIAN PACIFIC AMERICAN category.

Tetal, these are only 1.5% of the total USA population involved here:
.3.5 million persons. . /

.

—_—

Lorna: Another important consideration in forming a single ARA category
is that the population of the State of Hawaii 1is a mixture of both PACIFIC
ISLANDERS and ASIANS. e i

Doud? AGREE with Lorna. The whole APA concept originated in Hawaii.
The problem is. one of getting PARITY FOR PACIFIC ISLANDERS in the APA.

Pat: PACIFIC 'ISLANDERS haven't beén vocal enough in terms of speaking up
for themselves in American Government. We've done a lot .of research and
find that "Asian‘Pacific" is more in name only, not much in terms of services.
PACIFIC ISLANDERS need true representation for themselyes.
- % ¢
Doug: PACIFIC ISLANDERS have much more in common with NATIVE AMERICAN

#& . INDIANS th3n with.ASIANS. For example \
. g

’ d v

® both emphasize a tribal organization; and .
. both represent cultures that were residing on the land before the
‘White Man came.
‘ ¥
Wei-lin: The APA itself is a mlnorlty within a minority - i.e. ths¥e are
far fewer APA persons than egther Blacks or Hispanics. In the past, the
Elementary & .Sécondary Educatlon Act, Title I, became an act that mostly
helped the blacks. The Title VII Bilingual Education Act became the Act
that helps most of the Hispanics.  Therefore, it is important to be aware
of the differences among the APA yet we cannot underestimate the political
implications if the APA becomes too diversified and too complicated. For'
political reasons, a unified APA is better than a diversified one.
. \Pat: In Federal career ed policy, there needs to be conceptualized a
different career ed delivery system for PACIEIC ISLANDERS than for ASIAN i
AMERICANS. . ) .

b ] ..
Lorna: Would you feel, Pat, that the delivery system for Hawaiians should
also be considered differently than that for other PACIFIC ISLANDERS.

| _ g A
fo
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* Pat: Yes, to some extené\

Doug: In Hawaii, the Native Hawaiians are a distinct minority - anglogqgsf
to Native American Indians in the USA. The things we've been Saying

about career ed are applicable to the whole HEALTH & HUMAN SERVICES AREA‘
and should be so applied. . !

~ .
< ~

{\.§:

* Issue: How to-broaden career tralnl‘gfopportunltles for "APA persons beyond
typical stereotyped occupations -

Lorna: I don't know how_to do it. ' The problem does lie in‘stereotyping,
*both on the part of APA persons themselves for themselves and for others.

For example, sparents of APA youth see "medicine and science" as a big

thing for Chinese and Japanese while "law and politics" are big things

k] s .
for Koreans and Filipinos. - .
. i . {

-

raduation.
find a job. i

Pat: For Pacific Islanders, the.big thing is not even college
Rather,' it's a "big thing" just to graduate from high school a

Lorna: If the As;;dg/hadn't come to Hawaii, the same situation Pat
describes here would also'be true for Hawaiians.

- T . . ..
Sue: The Pacific Islands\:§iil cannot be regarded as a technolg ical
society. 1Instead, the society is ‘primarily an %grlcultural one.

Bernie: There's a big difference between the Indochinese and tHe Laotians.
As an example, in our pre- employment programs, we glve handouts in Chinese.
Some of pur Cambodians can 't read Chinese, ‘but won't admit it. -

.Doug: The big problem is REFUGEES - not IMMIGRANTS. °In 1965, the USA changed
its immigration laws to make it more possible for Asians to voluntarily
immigrate to the U.S. Since 1975, when all'Indochina fell to the Communists,
the USA has brought over refugees who really didn't volunteer to come in

the same sense that immigrants did. ' &%

. o -
Amy: The refugees don't #ave to fulfill the same requirements as immigraﬁts.
In addition,  they get more money.

-

»

Sue: The refugees didn't come voluntarily. -

Doug{~ In 1975, the refugees were mostly wealthy business persons. _Since
1977, we have had the "boat people", vawhom 80% are ethnic Chinese. -

Bernie: A lot of immigrants have family ties in the USA and therefore some means
of help. The refugees have no such source of assistance in the USA and
————so—are-in need of. greater help from the Government.

Doug: AGREE. The immigrant has family, friends, and an established éthnic
community to fall back on. The refugee has none of these things. .
Pat: The level of occupafgghal aspiration among PACIFIC ISLANDERS is high,

but their level of suppo¥t is so low that they daon't talk much about it.

They DREAM about it, but théy don't EXPECT it.

|
|
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Sue: For dlf}ercnt groups, you may want to start career ed at:d%ffereﬁt
levelsqQf the cducation system. For example, with PACIFIC ISLANDERS,
you should start in the elementary school. With ASIAN AMERICANS, you should
start later if absolutely necessary. , \

¢ *

Lorna: DISAGREE. Career ed should start in Kindergarten for all jersons .
* 4

®
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tssues Raised by Participants

/

- '
How to expand existing programs {(e.g., CETA, Job Corps, Indian
Action, Head Start) into a coordinated career education effort.

- ©

How to acquaint and equip teachers with career ed competencies.

How to familiarize community resources with the potential of the
Cherokee Nation and how’we can work together.

i3 : . N ,
How to help parents become interested and effective in helping
their children move into post-secondary education.

How to help White teachers of Indian youth better understand:Indian
heritage. : ' ‘

How to overcome drug usage problems.

How to overcome alienation of counselors of Indian youth towards

recognizing potential of these youth for going beyond high school.
’ . v

How to focus career ed in ways consistent with economic develophent.

How to acquaint the comqgnity with 'career ed.

~
How to make career ed efforts effective in both the reservation and
in the urbin community setting. d

How to expand career options for Indian youth.

. «How to combine‘'training pogjitions within Indian organizations with
. | 3 . .

19.

formal . ini [Gns . . . o

» 1
* .
How to introduce career awaaness in elementary schools and preschool
‘settings. - ! . .

°

How to help Indian youth féarp what occupations are available.
How to expand career options £0r Indian youth in ways that emphasize
local markets. !

~ * N

How to acquaint Indian leadership persons with career education.
3

». . o
How to create and operate career assessment centers fq; Indian youth.
¥ ‘ - . ®

/

How to coordinate traifiing, job development, and job placement operatio;;.
i

ow to insert career ed into Indian schools on a truly infused basis.




~

20. How to tie career development with Indian economic development.’

21. How to include psychological and career help together.
. . ' 4
22. How to deal-with the "poverty of access" issue in Indian communities.
. . . .
23. How to hel ndian school boards see career ed in the context of
curriculum development.

)} 24. How to take advdntage caxeer ed now that we can afford to have it,
starting from a very beginning stage.

-25. How to help Indian youth in career development in ways that overcome
. curgent peer secial pressures.

How to'provide career ed for exceptional I;EEEH‘peESQng;

~ .
""'Snapshot'' Background Information Given By Participants

Marcus Hendricks

The Cherokee Nation in Oklahoma was developed after most Cherokee\Indian
persgns were relocated from North Caroliné\;nd Georgia. There‘ig an Eastern
band still in North Caroclina. Prior to Sta¥ehood in Oklahoma, the CHEROKEE
NATION had its own capital and its own education system (with 60+ schools).
After Statehood, these were lost. Six years ago, the Tribe regained its
constitution and elected its Council. There are now about 43,000 Cherockee
Indians in the 14 counties of Northeastern Oklahoma. It's now a Nation with:

®  Enterprise Developmgnt, and

[ Program ﬁevelopment. -
This was made possible by the SELF DETERMINATION ACT of 1975 that allowed
recognized Indian tribes to contract with the Federal Government. The
GHEROKEE NATION now has a tribal organization with a philosophy of seeking
competent professionals who can provide both expertise and services in
multiple areas. MARCUS deals with the areas of: ' ’

3

® health, ‘ °.
® education, . .

® social services, and

~

-

® employment.

ERIC | .
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) Mary Poppy

Q"'

he]

Connie Skanen

. -

The NORTHWEST AFFILIATED TRIBES include: : ¥

[ 23 Tribes from Washington, \ -

® 2 from'Montan : : ' .

3 +

¢ 4 from Oregon, ‘and

® 3 from Idaho.
: ’

They beoaméigffiiiated in order to form a coalition that would protect

‘what they had. They did so by getting together in the late 1940s when both

a constitution and a set of by-laws were developed. The NORTHWEST AFFILIATED
TRIBES have a President, 3 Vice Presidents, and a.Secretary, each elected’
for a'1 year term. As Executive .Director, CONNIE tries to keep the member-
ship informed. With a very limited budget (money comes from both individual
and tribal membership fees) and a very 1argémierr1tory, this is a difficult
task. - ’

f . - ¢

'3 ) -
The INDIAN ACTION COUNCIL OF NQRTHWESTERN CALIFORNJA, INC. is 10 years old.
It has a preschool,a cadre of teachers, a 3,000 volume library ‘of documents

A

"for use by educators ‘and by researchers,

ndlan tribes. The servdice area covered
in nature. Most of the work takes place
is interested,in both community services

and other means of helping its .
is three counties - primarily utban
in Eureka, California. The COUNCIL
and in sogial services . MARY

for corporations of the Council. -

erves as a behav1or modlflcatson expert

Ken York

.
‘

¥

.~

/

t

The MISSISSIPPI BAND‘bF CHOCTAW INDI consists of about 5,000 Choctaw
Indians who still livé in Missidsippi. Yeaf's ago, the CHOCTAW\NATION was
formally moved by the Federal Government .to Oklahoma, but our group chose to

remain in Mississippi, our.ancestoral homeland

the only tribe recognized with their owh mounds.
tribes by the Federal Government began, 't
to be relocated -
heritage, moved, the other tribes would follow.

The CHOCTAW INDIANS are
When relocation of Indian

octaw Indians were th& first
fjey thought that, if the Choctaws, with their proud

The, MISSISSIPPI BAND OF

CHOCTAW INDIANS elected to, remain in-s MlSSlSSlppl and dedicated themselves

to remaining free to choose their own destiny.)

Whén the SELF DETERMINATION

ACT was passed’, the Band submitted documents to the Federal Government to

be self sufficient. 1In terms of development, the CHOCTAWS rank with the
Navajo Nation in terms of the completeness of systems within the reservation.
The MISSISSIPPI BAND, is now scattered in 6 counties. Ninety per cent still
speak &he native languagg. They h%ve been negotiating with the Federal
Government to get a bond issu or economic development - until doing so,

this had never been don ny Indian tribe. They now have several contracts
with private industry, incYuding one with General Moto;s and another big

ERIC . »
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one with the American Greetings Cards Gorporatidn. They did not have a
high school until 1964. Yet, today, most are high school graduates with
many being graduates from higher education. The Tribe has contracted with
the Federal Government f!* a career 'ed program.

g
< R ’

‘"Spud“ Williams

' .
The TANANA CHIEFS TONFERENCE is, in 4 sense, like a series of states.

It is a very complicated system with one State organizatian, 12 Areas,
each subdivided in two parts. Each of Yhe subgareas is further subdivided

along many lines, making a total of 480 identifications in all. The business

.

!

Q
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corporaeidentity is Separated from the Tribal 1 identity. They are located
in thed interior portion of Alaska in an area about the size of Texasz/fThey
now have communlty school boards which in the® last six years have spfung up
to replace the old State Operated Schools (SOSL system in Alaska. Actually,
the TANANA CHIEFS CONFERENCES has been in existence for.hundreds of years.
They are now a recogniz®d non-profit corporation. They try to encourage
Native American Indians to become teachers and administrators in their
system. They have started some careex ed efforts, but this is very minimal
at present. The CLAIMS ACT has opened up many career options for Indian
persons in Alaska.

Emmett Whalen

The UNITED TRIBES OF KANSAS AND SOUTHEAST NEBRASKA is a private non-profit
corporation that works with both Indian and non-Indian perscns._  Emmett
was raised on the Pine Ridge Indian Reservation, where it was customary
to strip- Indian children of their identity by forc1ng them to all dress
alike, to speak only L% English (net in their Native tongue), and to flrst

-- - —- -begin studying "Indians®™ in,the 8th « grade,"Wﬁere “George Washlngton was pic-

tured as "Father of our,country" and Indians as "savages" Currently, most
Indians who stay on the reservation can get jobs paying only the minimum

wage, n& matter what training program they've gone through on the reservation.

© N

)

e

Those who relocate to urban areas often find other big problems and’—-éQtually -

return to the reservation. EMMETT now works in Lincoln, Nebraska, as a
Youth Toordinator. He, has, in addition, formerly worked in the Nebraska

Penitentiary in a religious role. ‘o

Issue: How to f#Meus career education in ways consistent with economic

development » .
; ~

Mary: I'm coming from an urban area where many Indian pebple live. 1It's

currently a depressed area with the main industries being lumbering, fishing,
and tourism. -We'r¥e going to have to focus career education in ways consistent

with our current economic conditiohs for our HIGH SCHOOL YOUTH. At the same
time, we're going to have to focus career awareness for our ELEMENTKRY .
SCHOOL YOUTH towards occupations projected - from research - to exist 10
years from now. We do have these occd?atipna} projections.

Spud: Most Indian programs are now in some stage of planning economic

development over a 10-15 year period. You have to talk about keeping economic
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development and career development together. It's going to have to be.
done "differently in each community. When yourget to an urban center, .
b opportunities for career education of Indian youth is as good as for any
. k other youth attending schools there. The problems for Indian youth are
- "primarily in the #servation setting. Career development for Indian youth
should be focused in line with economic development. ‘

»
* . 4

. . ~
Marcus: If you have a land base with which to ‘'work, you have & means of
economic development available. How to focus career ed in way onsistent
" with economic development policy meansgtha® you can't attract ne industry

«_L;e::_xugxmun;iookang—atawha%—eﬁr—%abor—force~Teaiiy*iSAA*We*re‘trY1 evelop
‘ programs consistent with the local job market, which is easier said than

done. We've trained a lot of kids, but we haven't done enough fo}low—up
as yet. -

It doesn't matter, in one sense, whether the youth becomes a‘janitor or

management trainee. What does matter is that the individual be proud of S
>\~//himseif/herself and the work that he/she does. We've been working with

the Kettering Foundation on an economic development strategy. We're finding

that, no matter how good the plan, Federal regulations can get in the way.

There are many 1nconsistencies in Federal reyulations. Each Tribe needs to

establish its own priorities and its own plans. In the Indian world, it's

easy to identify with the Tribal leadership BUT there are today many other

positions also to be filled that deserve recognition and respect. Every job

is important. We can't be satisfied only with what's currently ava11a§ée.

rrativity and 1maglnat10n need to come into our plarning apd strategies.

%
-
-+

Spud: We take on our job wi the TRIBAL N Ioﬁ with' the same degree of
| . seriocusness—aS-is-seen at the! FEDERAL leveisg It i's important to.make career
N development consistent w1th real economic developmént.

f .
Ken: 'One of the problems with economic development is politics, 3.e., Indians
outh, who become too well-educated sometimes threaten the political leaders
Ain the Indian community. At the local level the Tribal chief is, understandably,
always forced to spend some time Qtectlng himself. ‘ ' i

, Mary: You can't divorce career educatfion from the research ndeded in

economic development. It will be different for urban Indians than for those :
on reservations. . )
-Serv

.
“

onnie: Economic development is a pri;;;}y of the NORTHEAS FILIATED
RIBES in the_ sense of monltorlng and protecting the natural esoﬁ{ges
ec ic development isn't a big part of the*total operation now on
most o?nQﬁr reservations. On the Western Washlngton side of our operations,
there are lots of tribes who have’ no”land base. —TTS

Spud: Economic development isn't necessarily tied into having'a land base. ’
ZWe believe in econgmic development whether it's tied to a land base or not.

For example, in an urban setting, we can use stores for economic, develop—
ment. - R

L
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Ken: There déés’Geed to be some economig¢ development -on the reservation
because of the way money flows. If the reservation is té be improved,
moncy must flow through the reservation 2-3 times. This calls for economic
development gn the reservation.

Spud: When we sénd our Indian people out to the outlying community, they
do tend to come Back with the money they've earned so I don't agree with

Ken that economit development must take ‘place on the reservation. -
, .

pud. Almost all-—of the business organizations we 've purchased are
currently administered by non-Indian persons. Our task now is to develop
career ed for our Indian youth so that, eventually, they can take on the
top management jobs in these companies. This is SHORT-TERM ECGNOMIGS.
Our LONG-RUN strategy will Be to develop opportunities AT-HOME to be
filled by Indian persons.

Ken: We have a written economic development plan projected 5-10 years ’ -~
ahead. For example, we had a tourism emphasis built around the Natcﬁez
Trace - that one hasn't worked out for us yet. We operate strictly from
written plans. When we bring an outfit like American Greettng Cards on °
t to the reservation, it is with an under§tand1ng that, as soon as possible,
top management decision-making positions will be filled and controlled by
Indian persons. B

Marcus: We're relatively more oriented toward getting industry to come into “
our reservation that will MAKEMONEY. To ms, that takes priority over an
immediate goal of filling all top management jobs with Indian persons.
EVENTUALLY--since almost all persons living in our area are Indians--Indian
persons WILL take over most top management jobs. We currently have several
Indian persons with MBA, PhD, and MA degrees underemployed simply because

they want to remain in our "area. Where career ed comes in will be to make

these persons more aware of career opportunities that can be appropriately

made available to them. \

Mary:. We can't make an assumption that Indian youth will - or even will
want to - remain in the local community. At the same time, we must begin
our career education effort around reality din the local community NOW.

‘ WE find that, given their "druthers", most Indian youth would "druther"
remain in the communities where they grow up.

Spud® AGREE. There is always a portion of the population who will be
open to any move, but most will prefer to remain in their own community.

Marcus: In developing an economic plan, we have to see what's now present

in our community. The question is, "IS THERE A MARKET FOR THE NEW IN-
- DUSTRIES WE ARE CONSIDERING?" We get answers to this question from a
ariety of*sources, including the U.S. Department of Labor. For example,
e are currently byilding a new hospital. It will start taking job applica-

ns next year. The jobs in this new hospital may be filled by Indian ,
you IF we can ready our youth for these jobs.} hat I'm trying to do is
use’ what wé have to prepare people for jobs we're developing in our own
enterprise efforts,

[}

.
-
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/ Gene: It looks simple to me. If you have a hospital coming in, work with.
the BSA and the Girl Scouts to provide Inflian youth with career awareness/
exploration opportunities on health careers - beginning with career awareness @

in the early elementary schbol grades. 1It's a "soft sell" approach that
will work best here. ) '

. A
o

Spud: There are two phases that have to go together: B

g ' e planning for the indus#ly to come in, and
® platning for persons to be prepared to fill jobs in the ne

2
' industry .

Both will take many years to being to reality. You tan t always wait until
‘You know for sure the industry will be coming before you start preparing
persons’ to fill jobs in that industry.

Marcus: AGREE. We did prepare youth for the health occupation area even

" before we knew for sure the hospital would be built. Had the hospital not
been built, those persons would have had tb move elsewhere in order to find
training-related jobs.

Ken: I ré% a vwocational program. I'm always asked two questions:

® "are your graduates emﬁ&oyed?", and )
. .
. "are your graduates employed in an industry for which .. )
they were prepared’ . g f
‘. We genera ly find that if you wait 1- 2§§ears after the person has graduated

‘we can syer both questions with a "YES". - )
— ﬁ& L T
Mary: .need to introduce careers to children in Grades K-3° By the time -
they're in Grades 7-8, they” should have 2-3 possible career goals. 1In high
school, they should prepare themselves to enter into one of these - even if
(\ it means going on to college in order to do so. I would like to seeggaﬁb
. specific vocatlonal skill training given at the high school level. We must
tra1n Indlangyouth to fit into their own local communities. ’
+ , . A}
Ken: DISAGREE, IN PART; WITH MARY. The 10 career ed sk' ls of general
employability are FULLY as“impoftant for Indian youth agf are any of the
specific vocational training prégramSu ‘

Spud: AGREE I want to be sure we don't steer too mapy I?dian youth intg

vocatlonal education. -
-“ . : . - — .
Marcus: _Po do the kind of career ed our youth need won't be easy. If all '
we do 1s hold a career day 1-2 times “a year, it woﬁ't°help much. . )
/ : .. -

] Ken: 1 have wrltten a paper on the importance ef putting rn small businesses

at the same time we bring in 1 - 2 large industries on our reservations. We

<«

. - g 137 . .

W,

Q . 1‘4 . ' .

n . . i
L]




can't afford to put all our economic development "eggs" into A- 2 large ) .
inqhstries which, if they failed, would leave most of our people unemployed.
Mary: There are few, if ahy, réservations where individuals don't usually

owp the small businesses operating there. Typicdlly, the small businesses

are actually owned by the Tribe, not by the person running them. .

~

Spud: AGREE. I¥'s, in effect, a kind of'"forced’socialism". This hasn't
been all bad. Many people working these tribal businesses have eventually
learned endugh to leave and opeﬂ\up their own small business elsewhere. .
Emmett: AGREE. For example, I operated a gas station on the reservation

but couldn't buy it because I was born off the reservation’, in spite of

_the fact that a White man could buy it.

+

<

Issue: - How to help parents become interested and effectnve |n belpnng
their children move into post-secondary education. . e

+~ The reason I raised this is that I've seen a lot of kids not

rested in learning anything. They're just passing from day to day.

I/want to see kids interested in LEARNING - the way parents got me 1nterested
in LEARNING. On' many reservations, there is no longer an 1ntegrated community
concerned with helping all youth LEARN. The family - and the extended family -
is no longer part of the lifestyle on many reservations. We need to get

back to a stronger family structure. There's not enough parental pride

.in their children or in themselves. ) ¢

* Mary: “AGREE. Very few parents are 1nterested in supporting the schools and
empha5121ng to their chlldren the 1mportance of ¢ducation.

Spud: Within the Indian community, most parents, at the time of critical

; career selection during the high school age years, don't have a chance
to be influential with their children because their children-have been sent
off to boarding scheols. Now that more Indian youth are staying home through
high school, we need a hig parent education program. 1It's going to be tough
because the parents themselves never had the experience of living at home
during the high school years. Further problems can be expected because many
Irdian youth today have 2 - 3 times as much education as did their parents
- thus making communication between parent and child even more d@ifficult.

«

.Connie: Part of the pfoblem is the way in which American History is taught,
i.e., as though George Washington was "Hather of our country" and Indians
were 'savages"! Some Indian persons don't understand thed importance of

INDIAN HERITAGE. , This has dlslntegrated a lot of Tr;?g;_ldgntlty and in
turn has caused some parents to be less interested in“career decisions
being made by their children. ’ .

Marcus: We have a related situation in Oklahoma. A contributing factor is
that rural schools typically go only to the 8th grade. After that, Indian
youth are bussed” into town to attend junior and senior high school. 1It's

at that'polnt in time when Indian students tend to drop out. Some can't even

o
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participate in sports because they have to catch the school Bus-+back home.
In addi;Zén, with most of the parents not being high school gradﬁates
themselyes, this, too, adds to chances of having Indlan vouth who fail

to finish high school. . .

o
.:

Ken: °‘The problem isn't as great where we are. About 10 year§ ago, the
Tribe decided tc allow adults to take on youth who were witheut famili ¢
and treat those youth as their  own. The adoptlons are now w&thun the Trlbe
‘Part of the reason we didn't have these problems is because we ha have so
" much PRIDE. It's a PEOPLE CONCERNED ABOUT THEIR OWN PEOPLE kind of thing-
that is anOlVEd here. What the Indian communlty needs is a program that
would instill PRIDE in the famjly. .

-

Mary: Ken is‘'describing a most unusual situation. People generally just
don't do that anymore. Economics is involved here. People have to move
away from their homes to.go where the jobs are.  We have tried” égtablishing
Parent Advisory Groups in our community, but it didn't work well. Our,
parents are TIRED at night and, when they don't have MONEY in addltlon,
they simply don't have time to become much concerned about career choices
of their chlldren . :

- a

Emmett: Most of our Indians are now called "White Indians" hecause they
have as little as }/16th Indian bldod. In Lincoln, Nebraska, where I

served as YOUTH CAUNSELOR, I revised the BSA Handbook and called it the
“INTER-TRIBAL YOUTH SOCIE#Y" - after our Kids took it home /e got big -
parent-attendance. In.terms af youth career ch01ces, we usually let the
k¥ds dof this mostly w1thout parent anvolvement. "When we do so, parents
tend come inguire about whdt we're;dolfig to influence careéer decisions
of THEIR children. We have fouhd that, the more;we do. on helplng Indian
youth consider career decisions, the more the paréents<eome around to find
out exactly what we're doing. THIS IS ONE,WAY<OF GETT.X"NG PARENTS INVOLVED.

. \ > -

. Ken: Kids need some klnd of adult support system, %hether that ad%ég is.
* a parent or some other person. . .

b i

.o, :
Spud: Some of the corporations in our gommunity are taklng over Jarcer
development W1th Indian youth. The kids can have PRIDE in, the eorporation
even if they don't have pride in the Tribe. If the kid ldentlfled w1th

the forporation, he has SOME source of pride. , " é@

Emmett: We Started the first INDTAN OPTIMIST CLUB in the world. We didn't
make caree;_development for youth a part of our activity, but y@'eohig have. —

Spud: The typlcal Indfan community doesn't have the usual k' ds of sek\xce

clubs - e.g., Rotary, Kiwanis, Lions, Optimist. These commudities used

to have some kind of male service clubs, but most of them have disaépeared s

nQw. . . ’
. ~ ! i

Emmett: We also had the first "BUFFALO CHIP CONTEST" to help raise funds

for Indian youth. The 6 Youth Counselors lnvolved were funded by the Alcohol

Program to help kids. That's where this kind of “initiative came fro% S

I3
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.Marcus: The.only program that really REQUIRES parent involvement is
Head Start. 1It's been very successful. We had almost every parent show up

at our parent banquet. )

Mary: We've tried a lot of things. For example, we had a Saturday movie PH
scheduled for parents and their children, but only 5 parents showed up.

That's more due to the fact that they are URBAN persons rather than lack

of PRIDE 1n the Tribe. . ]

+
Marcus: We DO need to_do more on TRIBAL IDENTITY. We need to do this in
terms of past tense, present tense, and fhture tense. Too often, we
emphasize only the past tense, and that isn't enough.
. *
Issue:r How to establi'sh and opefate career assessment centers for Indian
youth

. e/

Ken: Indian students don't have adequate information about careers and

labor markets. I.don't know whether we're talking about one genter nationwide
or a series of centers aBound the nation. The National Center for Research

in Vocational Education at Ohio State U. has very little on Native American
.Indians. I think we're talking about establishment of a new NATIONAL CAREER
ASSESSMENT CENTER FOR NATIVE AMERICAN INDIAN YOUTH AND ADULTS. -

A}

Marcus: I think that's an excellent idea. From what Emmett said yeé%erday

about his experiences in Lincoln, I think we have the potential of developing

a youth carepr assessment center near our tribal headquarters. My thinking

would be to put .together a CQMMUNITY RESOURCE CENTER having information from

all local businesses and industries who hire our people. For each, it would

describe what the company is and the products it produces. The Cernter ghould

then work with the community itself - including City Government and Chambers

of Commerce - to meet with the youth. ,One of the things it could do would .
be to arrange for student field trips to actuaiﬁjob sites. Crisis intervention
coshfeling could also be a part of this. :

‘e °

Ken: ¥8f you had a local center, as opposed to a national ¢enter, where
would you get the information, and how would it be translated into the

A\ d

%ggpropriate°Native language?

Marcus: I'm thinking about a Youth Policy for the Cherokee 'Nation. The ‘
social service programs administered by BIA have the potential for meeting
youth needs in many. areas. If I did this, I'd need a place to put it. It
doesn't have a pronounced career ed emphasis in the BIA social service program |
at present. . * *.
Spud: There is a section of the BIA social services program in adult job |
training that applies. You would have\ to have career ed in there to help
youth relate to careers. There is a smgll component in the BIA program
now. There's*a difference in career counseling needs in rural vs. urban
Alaska. It'}s really the "center" concept, but it doesn't yet extend in
the outreach way that is needed. :
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Spud: BIA money for adult voc.ed - including career counseling - is currently
in the block grant cancept. We could do it with those funds. ,If tribal input
really taken, we could use some of our block grant funds for this.

¢
Connie: The concept of a National Resource Center doesn't appeal to me.
We're within 40 miles from the U..of Idaho Blacement Center - an organiza-
tion that could identify possible careers for our students. We have 5
universities within 100 miles of our community that could be utilized
to talk to elementary and,secondary school students about careers. I
haven't done anything about; this yet. Coeur d'Alene Tribe has its own grade
school. ' The Principal of that school is aware of the, need to bring in
outside resources. It would be inappropriate for me to relate with this
school - for political reasons. I could do it in some tribal schools but
not in others.

Marcus: That doesn't apply to us. We relate to schools very easily. We
provide many schools with resource materials on what the tribe is trying

to do. We've just completed a "PRINCIPALS IN TRAINING" program to help
praincipals become better acqualnted with Indian youth in their school systems.
We've also been 1nvolved in bilingual ed in efforts that could’be trans-
lated into career education.

Emmett: To have a CAREER ASSESSMENT CENTER, a separate package would have
to be designed for each Tribe. It wouldn't work as a single National model.

Connie: AGREE. It should be part of those materials put with the Tribal
Planners and the Tribal Council. Most Tribes now have Tribal Planners.

Spud: Most large tribal groups have either a "planning funetion" or a
"grants function" - or both.

Marcus: We're méving in this direction now with our upcoming June plan-
ning conference.., We're going to take some ideas and develop them into
concrete plans of action

Jehn: Marcus' planning conference will be an o rtun;ty to put a

career ed emphasis into the whole K-12 school systems in the Cherokee
Nation region. A career ed emphasis will be one of several to be in¢luded

in this conference. ] '

-

Emmett: The reason a separate package is needed for each Tribe. is that
there is still in-fighting going on within various Indian .tribes. They
haven't stopped "warring" with each other yet.

Ken: I wouldn't think Qf/é/;ATIONAL CAREER ASSESSMENT CENTER as a place
that develops packageg with national applicability/. Rather, it should be
a place where various Tribes could come to get tlje resource materials
necessary to develop their oWn custom-made packages for use in their

local tribal setting.

—

Marcus: A few years ago, several projects were funded under the ETHNIC

“
-

\
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HERITAGE PROGRAM - but many didn’'t get funded long enough to do very much.
These kinds of grants can't be completed on a 1l.year time frame. There

still is the ETHNIC RESQURCE INFORMATION CENTER in NIE. It's in existence ra
and ready to help. '

SN .
Spud: When you're talking about a "resource center" I hope you're talking .
about a LEARNING Center - not just a standard MERIA Center. What's needed
is information CULTURALLY APPROPRIATE for NatiJiE%merican Indian youth.
For example,,if the hzalth field is involved, show Indian hospitals, Indian
doctors, etc. There has to be some kind of RSVP follow-through if this .

conce%t is going to fly. . . -

Issue: How to help Indian youth in career development in ways that overcome .
current peer pressures “ ’ .

LEmqu;;—'Kids learn by watching their parents. Peer pressure comes in many

places among adults as well as among youth in Indian communities. There
are "ring leaders" in every youth group. , In our program in Lincoln, we
tried to identify these "ring leaders" and teach them in a positive way to
think about how they can do better. Usually this results in formation of
some kng of more formal youth group whose President is someone other than
the "ring leader" but with the "ring leader" continuing imnysome capacity
such as "Sargent-at-Arms". Peer pressure is a bigger thing for Indian
youth on reservations - primarily because, on the reservation, there's
no socially acceptable place for kids to just "hang out".

Yy 7/ .

Connie: AGREE. It is a problem in the rural community where no formal

‘youth centers exist. The kids have nothing to do, so they have to find

things to do. 1It's a local problem that is a real handicap and hardship
in the rural community. -

Mary: The peer pressure problem is no more. serious for Indian youth than

~

‘for any other youth group. . ) ’

EMMETT: ‘DISAGREE. Other kids belong to things like BSA, 4-H. Indian kids
don't have guch clubs or organizations available to them that are appropriate.
For example, #the 4-H program is:based on non-Indian concepts.

r ‘ :

Spud: Pee? pressure in a small community is greater than in urban communi-
ties. The impdrtance of peer pressure varies with the amount of interest
adult community leaders take in their youth. The MINORITY STIGMA makes
peer pressures greater for Indian youth than for some others in society.

Ken: I've experienced the peer pressure problem in both rural and urban
settings. The peer problem stems from implications of the concept of |
ACHIEVEMENT. There's a psychological conditioning in the Indian community
that saxé if you strive too much for "achievement", you're less of an, Indian
and moré like a White man. Peer pressure keeps many~students from wanting
to aclieve. . . W

. * -~ d\\\

Marcts: I think that same problem exists in any minority communifly. It's

3
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no more serious among Indian YQuth than in any other minority group.

- Ken: DISAGREE. I think Indian youth have more trouble with the "ACHIEVEMENT
SYNDROME" than do other kinds.of minprity youth. °

R .
+

Spud: The Indian youth can only.see himself defeated on TV 56 many times 2
before he develops a negative self-concept. \ }

Connie: On our nesgrvation, there's been a high suicide rate Jamong our
young people. They see nothing ahead_er them and as a result, take _
their own lives.' Co ~

Mary: The highest suitide rates in- the Nation are among youth ages 11-21.

Itys not just Indians who have this kind of difficulty. e

Connie: DISAGREE. We're oniy 1% of the population of the U.S.A., but °
have 15% of the suicides. ) ’

Bore ot . . . .

Spud: The suicide rate among Indian youth in Alaska is about 500 times

. higher than the national average. I agrece with Connie.

Ken: The "NON-ACHIEVEMENT SYNDROME" for Indian youth begins at a very

early age. * .

Spﬁd: The definition in Alaska of ah "Indian Lexder" is a "A PERSON WHO -~ A
DOESN'T KNOW IF HE'S BEING FOLLOWED OR CHASED"!: ’ “

»
Mary: I'm bi-cultural. When I g¢o/ home at night, I'm a CHEROREE INDIAN.
In my professional cafeer, I'm a’professional person. At-home, I'm CHEROKEE
above AMERICAN. The law passed in 1924 didn't make us more loyal to the.
U.S.A. We've got to inStill in Indian youth that t}lj‘i.s is the way it is,

and here's how to overcome it. , iy

Spud: There's a subtle difference between "ACHIEVEMENT" and how one
PROJECTS achievement. Much of what we're talking about here is the

* "SHOW OFF" - not necessarily the "ACHIEVER". Achjevement isn't bad.
It's how some PROJEST it that's wrong. The implications of the clash
between the 2 cultures is making it more serious now, i.e., it's resulting
in a GENERALIZED attitude that "to achieve is BaD".

Connie: An "A" student in thg/@hite society can join the "Honor Society"
in his/her school. pn.the reservations, there are typically "honor
societies" in existence. If I were on the Yakima reservation where every-
thing is handed down by word of mouth and then was sent to a white school’
Yhere I had to learn to write, there would be a cultural difference.

Mary; The PURE "Indian culture" disappearéd over 200 years ago. We're
going to have to, become bi-cultural to survive. ‘

Spud: AGREE. | - /-

: Q . ) . L . ‘
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EMMETT: I agrece we don't have a "PURE™qulture anymore but if you look ¢
at Indian religion, you can lead a full aRd happy life without seeking
material things. If you're not tuned intd the Indian religioun, then you
have no choice but to become bi—culfural.\
| e . ,
Marcus: 'I've sé€en in the Job Corps program where Indians from different
tribes come together in small groups. There's tremendous pressure.for

the student who wants to ACHIEVE to reconsider because his PRIMARY pressure
is to be ACCEPTED by his group.

v

Spud: To implement an idea takes at least 2 years.
come up from those who one intends to serve.

The ideas have to

&
.

Advice For The Division'o;\tareer Education
Marcus: "There needs to be a better definition of how:career ed can work
in rural as well as in urban settings. Funding based only on student
nrollment figures will hurt rural schools. So would loss of school
unch programs. Rural institutions are different and so rural initiatives
need to be different from urban ones.

s

Connie:
people.
freedom of choice.

I agree with Marcus. More emphasis is needed on Tural tribal
It's necessary to make studen aware of the fact that there IS

t
S .

Ken: In developing rules and regulations, OCE should allow tribes to
develop their own .career ed programs. Eliminate any Federal directives.
Allow each tribe to make its own mistakes and learn from them. Tribal
governments know WHAt kinds of things they need.

N .
Spud: We need some kind of program specifically forf Indian pe€ople which
is appropriately culturally oriented. In rural Alagka, career examples
aren't clearly in sight in most of the small commupitie$ there. §ome’
type of 'system needs to be developed to provide thesé examples. This will

cost money.

Emmett: There Qught ‘to be career ed miniconfereszzg set up for Indian
youth themselves} OCE should listen to Indian kids themselves. There is
an annual National Indian Youth Conference held annpually. OCE should

attend that conference. j
o -~
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Issues Raised by Participants
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11.

12.

13.

14.

15.%

16.

17.
18.

19,

ERIC

Aruitoxt provided by Eic:

Ho;gfo help trained persons fn the reservation use their career skills
on/off the reservation. . -

N

S

How to encourage pare€nts/to help their chi n-maximize their career
development. N I A«

How to overcome geogréphic barriers to employment facing Indian persons.

How to involve Ind'anj&;:tn—aoﬁncils nationally in career education.

How, to involve Clerokee Nation sta%f persons in career education

lmplementatlon fforts. )

How to expos;/Indian youth to a broader set of career opportunitfes.
‘ {

How a small/tribal organization could obtain a career ed person
without fo, lowing BIA rules and regulations.

o

How to e pand career training opportunities for Indian perSons in
small ifter-triffal organizations.

How tg establish and operate a voc ed program that will meet the needs
of In 1an youth )

.

o

How /to help Indian pérents encourage thefpjphildren to choose ‘a
GAREER -~ not just look for a JOB. :

to overcome discrimination in employment for Indian persons.
How to help Indian youth overcome cultliral barriers in the workplace
related to productivity.

ow to help Indian persons in career development who ‘want only part-
time jobs. °

>
’

'How td help Indian persons in career development in areas of high
‘unemployment.

s

s

How to encourage career preparation programs on the reservations
themselves.

. »

How to provide training programs for jobs that are growing rather than
declining. .

How to get more support from unions in career ed for Indian persons.

.t

How to increase scholarship opportunities for Indian youtﬁ.

How to overcome problems of rapid turnover of job counselors for Indian
persons. *

- ,’; ‘ . ¥

—sr



20. How to get Indian input into state planning for vocational education.

A3

21. How to make career ed a higher priority.

v

22. How to make an entrepreneurial ed emphasis a part of Career education. ' .” -
’ ‘ T ct a4 AT P
23. How .to help Indian persons discover what they really want to do in i
their careers. . '

24. How to tie Talent Search, Title IV of Indian Education Act, and CETA
into career ed.

25. How to overcome illiteracy problems among Indian persons.

26. How to get counselors more involved in career ed.

¢

. A
27. How to increase participation of parents from rural communities.

!'Snapshot'" Background Informat ion Given By Participants ;

A

Lupe Salazar S

i

® The EIGHT NORTHERN INDIAN PUEBLOS COUNCIL represents 8 different’
pueblos located in Northern New Mexico.

i

® As Head Counselor, Lupe travels to and/or works with each of the 8 pueblos
helping Indian persons w1th voc ed and career and employment problems.

’ Joe Byrd * .

\

® Carcer Ed is really just now beginning for the Cherokee Nation.

° '
® Early efforts found difficulty getting teachers to infuse career \@5
ed into regular classrooms. As a result,.Joe has been assigned to
teach career ed courses at the juniqQr high school level.

. ® Many parents still don't understand what careerx eéucation is.

-
-
-

® Joe's job is Career Ed Coordinator for the Cherokee Nation.

~

Bill Chrismon

‘

® "ITC" stands for INTER TRIBAL COUNCIL, INC. This is an dyganization
incorporated in 1967 consisting of 8 Indian tribes. At first,
it served all 8 tribes. Now it serves as an umbrella organization
with each tribe having its own organization within I:F.

- e ITC hasfd programs operating under BIA plus such other programs
as CETA, Alcohol Rehabilitation, etc.
‘ \
® Dedicated tq helping ALL Indian persons - youth and adults - in
. j;tawa County - only one county in Northern Oklahoma. ’

[y

® There is an executive director for ITC.

ERIC .- 150 '
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Aruitoxt provided by Eic:

A

Betty Pilling ¢

® Thes WESTERN WASHINGTON INDIAN EMPLOYMENT AND TRAINING PROGRAM is
‘a.CETA prime sponsor. . ) .

‘® There are a total of 19 tribal councils in Betty's service area.

® With approximately lS,OOO.pérsons involved, 1/2 are 14 or older,
60% are unemployed, and half of the unemployed are in .the 14-21

age group. . - .
e The @iIitér; conFracts are curregtly creating m%px\few job (/\
openings in Washington. K\\'/ﬂ—”\\~‘~// N
e Betty's job is TRAINING COORDINATOR. '
Edith Cusék o ’ A*

D N . ,
® The SMALL TRIBES ORGANIZAT%ON OF WESTERN WASHINGTON involves 14
tribese Edith is ;rom oneiof these tribes.located in the
peninsula - only access to Seattle/Tacoma area is by ferry boat.

e Edith's position is JOB DEVELOPER and Chairperson of the Title
IV Johnson-0'Malley program. There is a good parent program within
Johnson-0O'Malley. . :

e Edith has helped many Indian youth gét either a GED or a high
\ school diploma. .

-~

- . . .
.Jan Lowery M .

e North Carolina has the most Indiangtq}bés of any State east of
the Mississippi. : ) .
!
® There are about 50,000 Indian persons in North Carolina - they
do not live on reservations. These persons belong to 4 non-
Federally recognized Indian tribes with the LUMBEES being the

largest (they have about 40,000).
e Jan's position is EDUCATION SPECIALIST, North Carolina Commission

. of Indian Affairs. .

Discussion of lssues

o

Issue: How to encourage parents to help their children maximize their
career development oA i

Lupe: Parents aren't generally aware of the various kinds of career

opportunities that,are available for their children. This, in turn, makes
youth neither concerned about nor interested in their own career decisions.
If parents were tO become more knowledgeable and involved, the youth would,

4&.&_’
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then, becomé more interested. ™ °

"Bill: AGREE that there is, generally, ka lack of parental concefn. If the

v

Q

ERIC

Aruitoxt provided by Eic:

&aétsfte&-~"80m9ﬂfndran‘patﬁnts know no other Ind¥an who's ever been a
professional person. Our job is to help parénts of Indian youth ,et higher
goals - including career goals - for their children.

vouth can go out and make $3.25 an hour on any job, many parents are \\

Jan: If you're dealing with a parent who can't read, communication is a
problem. We're currently working on helping our Indian parents learn to
increase their oral communication skill3. If parents can neither read nor
write - or overcome their fear of leaving their homes to attend meetings -
how can they possibly learn enough about careers to be helpful to their
children in career planhing and decision-making? .

Joe: In our area, it's much more of a lack of KNOWLEDGE than it is a
lack of INTEREST. We did have some parent career education committees.
The operational problem we faced was, in part, simply that we had too many
parent committees, and our parents couldn't handle being on so manv all at
the same time.

. l
Edith: We've been successful in getting some parents of Indian youth involved
in career planning. 'Remember, somg of the career, choices available to Indian
youth today weren't ever available to the parents of these youth when the
parents were young. The parents, thus, tend to feel uncomfortable about
discussing new kinds of careers with their children.
Lupe: One reason why parents often aren't much concerned about careers is
that many of theq;feel'dependent on currently existing federal job assistance
programs - such as CETA. They tend to assume that some such program wiL} be
available FOREVER. Thus, they feel no need to worry about career choices.
We try to encourage them to attend schools and obtain vocational training,
but it's not always successful. %%,

Betty: Many parents have had very negative experienceé with the education
system. For example, the grandparents, when they went through Indian boarding
schools, were often mistreated - forced to speak only English, to wear the
same kinds of clothes as all other students, etc. - thus creating very negative
attitudes toward the cducation system which have carried over to the succeed-
ing generation. Many Indians are fearful of professional people. Many

feel imadequately prepared to talk with teachers. Even when Indian parents
try to relate to' teachers, they're often rejected and turned away by those
teachers. Maybe what we need is some kind of NEUTRAL ZONE - neither the
school nor the reservation - in which parents of Indian youth and teachers

can meet..

Betty: The Dept. of Education's Office of Indian Education has done a lot
of things to get sensitivity training for teachers of Indian youth - but
much more remains to be done.

Jan: We have one or more Indian students in almost every county in North

Carolina. Yet, North Carolina teachers aren't required to take any course
in Indian culture. We're ‘hoping to change that.
/’w
4
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.Joe: If, in the Cherokee Nation, we took our career services to parents,
most of them would cooperate. A lot has to do with who's making the presen- N
tatdion. It makes a lot of difference if it's an Indian person who is making
the presentation. & '
) .- . R
Jan: AGREE. We had a very effective Right to Read program that involved
. Indian professionals coming in to work with Indian persons. Our te€achers.
and staff were gll'Indian persons. This has helped to build trust which,
in the past, simply wasn't there. Part of the distrust stems simply from
the fact that federal programs tend to be here ohe year and gone the next.
Indian persons can't depend on federal programs for multi-year operations.
I've seen some really good federal programs for Indlans not be re-funded
-. without anyone from Washlngton, D.C. ever comlng down to see for themselves
whether or not the program is working, « ' :

3
.

Lupe: We could set up career workshops for parents in the pueblos. It
might work, but that isn't for sure. :
e

Jan: AGREE.. If itgwere to work, you would have to start it by offering

the pafents‘some clear inducements to come - such as céffee and donuts -

or some kind of entertainment. They won't generally come if you, were to )

simply announce that you were starting a "careers workshop"
¢ ' . . oY - .

Edith: We opérate a summer school in which we try to get as many parents )

as possible employed in positions such as Teacher Aide. We find that, if

we have parents actually working in our :school system - either as a paid or

as a volunteer worker, Such parents tend to be willing to.come listen to

topics we want to discuss with them during special programs. Our "parent

volunteer" program has been successful. But it's better if we can pay parents

for the work ¢hey do. We find we do better in seeking parent involvement

if we concentrate on young parentsg of elementary school age chlldren. Such

+ parents tend to be more willing to come to the school for plograms we put on. :

When we can get them invoived, this has carry-osrr value.

Jan: Right now, the local university in our area - Peénbrook Un1vers1ty - !
is_ becomifpg more involved in working with the Indian comqpnlty on making sure
Indlan youth are aware of highexr education opportunltles However, the
"pitch" is typically just "higher education" - not "careers toward which '

higher education can lead". .

“Edith: We're findiné now more and more Indian persons who have graduated
from universities. Such persons can both, be good career role models for other
Indian persons and, additionally, actually use their sk111s in helping Indian
& perseons in the community.

Betty: The general problem of apparent lack of concern and/or interest in
career choices stems, in good part, from problems of self-image. Many Indian
persons ‘have super low career aspirations as a result.

2

Edith: DISAGREE. Those Indian persons with more education also tend to
have higher career asplratlons They go hand in hand. \

151
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Question. What would have helped YOUR career development when you were young?

Lupe: I think part of the prohlem is the lack of good counselors. We had only
one high sc¢hool counselor for 400 students. He was always busy. I went to
school like everyone else ©- uninformed about a broad range of careex options
and thinking that being a secretary would be a "good" career. After high
school, I%went to a vocational school where I was able to learn about many
other kinds of cgareers. It was there that I finally made the decision to
attend college.

.~

[ Ir's
Jan: In my high school, we had 1 counsglor for 450 students. <My counselor
called me in and asked, "Are you Planning to go to college?", not "What kind
of career are you considering?" Paftly because many of my friends were going
to college - and I didn't want to be away from them - I decidéd to also attend
colleye. The advice my counselor provided was about educational requirements
but NOT about careers. There were no members of my family with M.A. or doc-
tural degrees, thus making no family role models to encourage me to go further
1n college. 1In general, things are better for Indian youth than they were
when I was in ligh school aenly a relatively few years ago. For cxample,
an Title IV-B of the INDIAN EDUCATION ACT, career awareness is currently
about 1/2 of the curriqlum (the other 1/2 being cultural awareness) in our
pre-school program. Infgﬂdition, our TALENT SEARCH program does a lot in
career awareness/career exploration - including involving parents in filling
out financial aid forms. ™Further, in TITLE IV-A, we have parent advisory
committees.

Betty: &The U.S. Dept. of Education's Division of Career Education should be
linking more closely witlf those working with Titles IV-A, IV-B, ana 1V-C of the
Indian Education Act. That would be "the best approach to use in gettlng,
effective career educatien for Indian youth

Jerry: Career awareness/exploratlon 1s fundable under Title IV, but such
funding must be based on data fxrom local ne* assessments maklng 1t cléear
that these kinds of help are needed. 1

Joe: While my parents were very limited in terms of their kngwledge of a wide
variety of careers, fhey could tell me about, this, in nb way, kept them’

from streSSLng thé importance of education to me. AS a result, of about

20 8th grade full-hlooded Indian boys, I was the only one to go S'Ehigh school.
The ma%or problem is one of making the “transition from elementary school to
i1igh school. The elementary school | consists of Indian youth. ZIn the high
schools, Indian youth are a very small minority of the school populatlon,
consequently, the competition becomes very keen. N .

‘Jan: AGREE. The transition problem Joe is talking about here applies glso

to adults 1n some of oUr Adult Basic Ed programs. We hope to see these

adults transfer to community college setting. < L
Edith: One of t problems we've had is not having many - or often any -
Indian counselors. As a result, while we:ve been minimally sucessful in
gettings some carleer awareness activities in our junior high schools, we
haven't been able to go below that level. Indian counselors CAN relate better

N -
1 .
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with Indian youthkthan can non-Indian persons.

8

Betty: In our area, we had a career oriented INDIAN YOUTH CONFERENCE last

spring called "Indian Youth In The 80's". This conference empha51zed careers

Indian youth should consider entering. All of the money for this”event

was raised by our INDIAN YOUTH CLUBS. Some excellent career role models i
.. were present at this conference. % . : . :

.Joe: AGREE ‘that the INDIAN YOUTH CONFERENCES held around the Nation ‘are
trémendous opportunities for Indian youth to learn aboutggareers - as well
as about Indian culture. . 5 ’ ) .

»
.

Jan: It would he. very wise for the U.S. Department of Education's Division - .
of Career Ed to work with existing INDIAN YOUTH COUNCILS. ’

'

Joe: True, there is only a very small. percent of Indian youth who qualify
for attendance at the INDIAN YOUTH COUNCIL conferences. These youth, .
fowever, when they return, can serve as both fgle madels and as }nﬁorhation X
sources for other Indian youth. . | (
L] - ‘\

Betty: When I was in high school, counselors told boys to become "énglneers" -
and glfls to become "teachers". As a result, I became a. teacher of art.
when I discovered jobs were scarce in that area, 1 was immediately. faced
with problems of alternative career dec151ons

Issue: How to overcome geographic barriers to employment facing Indian persons

7

Lupe: If more.Indian persons could be employed on reservations, it wouldn't -
be such a problem. Currently, most &f the administrators on/off reservations

are non-Indians. This is because qudlified Indidn person% haven't, to date,

been available. Thus, most of the Indians 11v1ng in the pueblo either have

to leave there to find work or stay on the reservation and go into such - s

L
Federal programs as CETA. . ‘
Betty: We neea to think about ctreating small businesses in the Indiarf community
te be run by Indian petsons. We need to see the money from such small businesses
recycled back into the Tocal cdmmunlty - which can happen only if the owners
are, themselves, community residents. We're currently collecting information
about entrepreneurship for distribution. This is a topic that seems to be 7
° " slow in getting across. I don't know why. Maybe it's just a matter'of lack

.” of confidence among Indian persons tbat they would be successful if they
. ran their own small business.

Lupe: The majorlty of land in New Mexico is Indian-owned, but a<majdrlty
of businesses are non-Indian* owned. Currently, .I see no real strong effé%%s

)% to change this. It's partly becausg of fear and partly because of lack of
confidence on the part of Indlan persons

' * ,
Betty: There's one tribe in our consortium which does have a store, a trailer
rental area, and a gas station owned by the trlbe. The’ profits from these N

J bu51nesses go 1nto tribal activities.
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Edith: I reside in a non-reservation setting on®he Olympic peninsula, a
pretty isolated area. Most of our youth have to leave the area both for
school and for employment. It's impossible to commute from where we ljive.
It makes a problem. -~

Betty: We could -.and should - see more job development activity taking
pPlace within the Indian community itself.

Edith:  In my ar€a, stt of the employees are non-Indian persons.

. . . .
Betty: For one tribe I know, it's 60 miles one way to the nearest vocational
training program. We're so "extended family" oriented that the tendency is
to return to the home setting. We need’ to find advécates/friends/relatives_
1n the new area if our people are to "make it" there on,a permanent basis.
Perhaps some of kind of "adopted family" arrangement would be helpful for
Indian youth to:have. Another idea would be to have videotapes avhilable
on various careers to show Indian youth in the communities where they live.
So far, these videotapes we have are primarily ones supplied by communlty
colleges as recrultlng devices.

2

Edith: *I know of one commercial outfit that charges $5,000 to come in and
show-—vidertapes on various careers. It simply costs too ‘much. We are still
faced with a situation where most Indian youth stay in their local communities
and take whatever jobs they can find there. The "geographic barriers"

for Indian youth, are primarily restrictions in freedom of career choice
brought about by the very limited variety of careers available in the local -
communltles where ﬁﬁey grow up. . -

Issue: How to provide training for jobs that are growing rather than declining

N s P , 7. N o
Betty: Our State Employment Security Office is collecting all kinds of
statistics about where the new jobs are going to be during the next 10 years

in various parts of the State. Indian persons in these communities might

care about. these kinds of data if they can be ﬁelped to understand the
statistics. In the way these statistics are curkently being .put th:fEEr'
almost no one can understand them:
: : . _ /
Jan: Campbell Soup Company came into our area to build a big new plant.
They have, to date, hired only a few local persons. Instead, they import
workers from other places. To turn that around so that more jobs would
be available to Indian youth in the Campbell Soup plant would be very hard
to do right now.
Betty: Maybe this is where somethlng like the targeted. job tax credlt bill
provisions should be used. -
. ' ’
Jan: It's-hiéhly unlikely that I could get a job in personnel at Campbell
Solps - in spite of my B.A. degree in Psychology. So far, I can't even
det the security guards to let me in through the gate!

A
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Cathy: Let me give you” different example. IBM is opening up a new plant
in the Tucson area. We've already got them talked/{hto sponsorlng an

ADOPT-A-SCHOOL .program. Why couldn't, you do this“with Campbell Soup in North.

_Carolina? . -

.
- A

Walt: If I were in North Carolina with Campbell Soups coming in, I'd go
to the local Chambex of Commgrce _and see if they could help establish

an education/work partnership between the school system and the Campbell
Soup Company. Some of the key executives from Campbell Soup are bound
to join that lecal Chamber of Commerce.

Gene: One of the things I would do is see if there is prejudice agaJ;st
hiring Indiar persons. If prejudice doesn't exist, we could do alot of
thlngs R - -

Lupe: In my area, our main employer is the Los Alamos Scientific Laboratory.
We've formed a committee with +hem that meets monthly. We review applications
of Indian persons who want to work there. If the Lab doesn't hire persons

we recommend to them, we then ask why. And, so far at least, they've been
v%ry good at follow1ng up on such persons and getting answers back to us.
Another, th1ng we do is to conduct workshops for Indian perso@s on such things,
for both youth and adults, as:

2’
»

e job interviewing, and
-

® resume writing.

-

In effect, we're SCREENING possible applicants for the Lab, thus HELPING
THEM DO THEIR JOB BETTER. As a result, we also find they're willing to
provide mock ]Ob interview conditions for our students. -

Joe: Our approach is one of trying to be independent in terms of emphasizing
tribal-owned businesses, in order that Indian youth can become employees

of the tribe ltseL{é We need Indian youth to come into these jobs so that
the tribal indugtr s can grow and prosper.

Betty: AGREE. We use that same rationale in some fisheries owned and
operated by our Indian tribes. We concentrate on training Indian youth
to become productive workérs in these businesses.s

Betty: The EEOC offices are qurrently funding TRIBAL EMPLOYMENT RIGHTS (TFICERS
(TEROS) Tribal reservations are off limits to EEOC - i.e. discrimination

can ‘ex1st in employment on reservations. TERO persons are Indians. They are
trained in EEO issues and they act as, in effect, EEO persons_on the reser-
vations. The TERO rep is being encouraged to approach employers on the
reservation in order to encourage them to have a certain percent of Ind.ans
employed on the reservation. ~ Because the employer located on a reservatlon

pays no tax on his bu51ness, it's to their advantage to pay ‘attention to the
TERO efforts here.

Bill: We're not on a reservation. Our problem is 'that our. kids have not
. been trained to fill the jobs in our community. Jobs ARE there. Our kids .
aren't resistant to moving from the local community to where the good jobs are.

. &
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"This may be due to the fact that we live in'a non-reservation setting.

The only problem weyfind with job training is that some Indian youth tend -
to take a few days off every once in g while, and, as a result, they

‘wind up not having completed the "right number of hours" of vocational _
training and so are declared "not completing" and asked to take the
whole cqurse over again. Tlfat's a problem we're not over yet. To get
over this, we really need Iggijn counselors to work with Indian youth. .
If we could have this, the yoG%h would st]ll take off days when appropriate,
but ¢He counselors would help them arranqé such days so as to make them
acceptable to the training institution. Sometimes, '*the Indian religion
enters’' in and has to bé accounted for here. ‘

Background on United Tribes Educational Technical Center (UTETC) of Nprfh ,
Dakota - Jim Davis (joined 6/19) ~ -

. ) ® _ United Tribes of North Dakdté operates a vocational technical eenter.

; Thirteen years ago, our Board of Directors looked to a population of
undereducated (Average Grade 10, ungkjil¥ed, and unemployable -
Indian persons ‘(Average Age 22, most with fa ilies, many with

social as well as career needs) and decided to open a center \~
to help them. , . : ! . . »

¥

L] The Board of Directors is composed'of the five Tribal Chairmen,
one other councilman from each of the five reservations plus
UTETC offers fourfgen different voc ed training programs under
contract.with BIA and the Office of Education (ED). The contract
calls for both husbané and wife to enroll.in a vocationgl straining
program - with child care center facilities available for their - . —_—
_children. _ AR - , : )
A h . . : &
e We also have an adult-ed program and a GED program. Our curriculum
v for GED has been disseminated throughout the Nation.

® We currently operate on an open entry/open exit system where we
4 - .
admit and graduate.students each month. We are planning to change
- this so admission and graduation will be done on a quarterly,
rather than on a mohthly basis. )
. e Our voc ed training programs vary in length from 6 to 12 months.
4
® Most of our students don't have much career i#formation prior
to coming to us. BIA recriits students for us. We &6’not,
? as a rule, have students exposed te a comprehensive'K—l2 careerx
_ed effort prior to the time they enter UTETC.

® - UTETC has, over the years, offered technical. training to 40 different
Indian Tribes.
. / s
lssue: How to increase scholarships for Indian youth
1 4 .
Betty: There are a lot of ‘super Indian students who need RECOGNITION and
ENCOURAGEMENT to continue their education. Funds = other than CETA - are

, v : 156 S
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badly needed to make this happen. The backing we now get from those

scholarship-sponsoring groups now available tofus is great, very luable.
For example, I had a KIWANIS scholarship - andfKiwanis members hetped me |
greatly. MUCH MORE OF TH];‘S KIND OF THING IS NEEDED. -

Lupe: We don't have many problems so far as scholarhlps are‘concerned.

We have the Employment A551stance Program and the BIA assistance

that provide financial ass1stance for voc ed training. In addétion,

the ALL INDIAN PUEBLO COUNCIL has funds for scholarships both for golleges
and for vo tech post-secondary. It's-not a real problem for us, but should

. any of these programs get cut, we'll be hurting.

)

Jan:. We're a non—re§ervation tribe. So we have:
e  BEOG fational Student Direct Loans, -\ *

e  Pell grts, and ’ ?

/

® CETA - i.e., the SAME kinds of grants as are available for non-

Indlans . Funds gan be found in our area for those who seek

.post secondary vo tech training.
Betty: .The point I'm trying to make is the need for SRECIAL RECOGNITION of
Indian kids with real\leadership potential. You can't let "BEOG" be a part
of your resume, but you can list "SPECIAL RECOGNITION AWARD". I'd like to
see loeal’sponsoring groups for this kind of thing. .
.
Jan: There's also a questlon of paying attention to the problem 6f making
sure that schoIarshlps are available close to home. It won 't do much good
t® send a youth off fo a university in another State only to find, him/her
‘comlng back at Christmas time. !

Betty: The award banquet/recognition”thing is fully as important as the
scholarship itself. These youth need to feel worthwhile.

El
~

Joe: Our tribe has academic scholarships and the kinds of recognition/

award ceremonies Betty is talking about. We have special scholarships
available from the University of Oklahoma for a number of occupational areas.
An examkle is the FIRST AMERICANS .- TOMORROW'S ENGINEERS -(FATE) program.

Jim: In North Dakoka, we have scholarships for Indian persons interested in
either-4 year colleges or voc ed institutions. These scholarships are a
#esult of special appropriations made by the State legislature. These are
specifically earmarked for Indian youth and the youth must attend school
in this state. .

° 3 'Y T .
Jan: The North Cagolina iegislature'has about $1.0 milligqn appropriated
for scholarships for either BLACK or WHITE kids, but not for Indian vouth.
I° could go to an all Black university, be called a "minority person“. and’
get my expenses.paid, but not if I went to the University of North Carolina
at Chapel Hillt an essentially all;white institution. '

"




e . .
Betty: The COMP'ETITIVE SPIRIT isn't encouraggg, which tends to make
identification of leadership qualities among Indian youth more difficult.

. \ . v
Jan:, DISAGREE. Our Youth Cghference recently ran a workshop on ASSERTIVENESS
TRAINING. We also had a LEXDERSHIP workshop. Both of these kinds ofiathings
encourage competitiveness for Indian youth. ’

. i - o
Joe: . AGREE WITH JAN. Ouy Youth Conferentes always emphasize KEADERSHIP
and, COMPETITIVENESS. f
: o .
all Indian group. It wouldn't be true in a
where Indian youth weve a distinct minority.
L]

Titke IV-A of the INDIAN EDUCATION ACT has provided excellent persons
‘e as liaison persons in the schools for Indian youth. This has helped
)

Jan: We have Talent Search counselors in our States that do these same
‘kinds of things - in terms of helping Indian youth relate better with

the education system.

- M . .

Lupe: If FINANCIAL ASSISTQNCE PROGRAMS are cut, we will be, hurting in terms
of financial assistance ?or Indian persons seeking further education. -

’
2

Issue: How to get Indian input for State Plapning for Voc Ed

-

&
Betty: The State planning done this year was for voc ed. The State is
strong 1in requesting input early from all kinds of groups in the State.
Our people were very involved in presenting testimony BUT we have no idea
what will ever wird up in the final document.
Cathy: By law, the State HAS to have a voc ed plan. They are supposed to
comment ‘on EACH recommendation made to them, including why those requested’
were rejected. . .
Betty: Indian persoﬁs are the largest minority in the State O#F;;shington.
They need some funds earmagked but haven't accomplished this to date. One &
tribe did receive voc ed-money this year, but that's not ehough. '

Jim:™> We have ¥ Indian persons on our State AdJi%ory Council for Voc Ed
- the means for input for Indian persons IS present in our State.

Edith: One of our former ‘Governors had amr INDIAN DESK that was very helpful.
" Later on, it became more of a token thing. Now we have an Adwisory Committee

(to which I am.appointed) which may or may not meet, depending on funéing.

We haven't had real prob3ems with’our State Department of "Education.

) ! ' M ) .
ON: How do you feel career ed fits in with your priorltiesz

. -
» jlupe: Career Ed IS a priority with us. We see basic skills and vocatipnal
. < . . -

©
S
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»
ed skills going together with career ed as a vehicle for improving both. . ,

Don: We don't often see "éareer ed" in the needs assessments sent to us
for Title IV-A of the Indian Education Act. '

Jim: It is critical that career ed tie into the academic portion of the
chi1ld's curriculum. Career ed gives a PURPOSE to developing academic
skills. It also needs to be tied to tribal economic development, i.e.,
the labor force needs to be considered as well as the specific industries
to be, inserted. Career ed needs better coordination among BIA, Division
of Career Ed, and the Office of Indian Education. People don't usually
look at career ed as very important, BUT, it is my assumption that career
ed has a ‘direct. inpact on the high drep out rate among Indian children.

Bill: When you get into Parent Committees in Title IV, they tend to
worry about how much money is involved in any given program. Under Part
‘A, we could infuse career ed into basic skills instruction at very low
costs. Under Part B, we could employ career counselors. That, of course,
would cost much more.

v
o

Jerry: The only way to do this is through your NEEDS ASSESSMENT. If
you list "career ed" after you list "basic skills", you're in trouble.
On the other hand, 1f you orient your needs assessment around a. career ed/
¢ 1life skills emphasis, it would help greatly. A1§o, we need to know how
1 important the cultural compoment is as compared to the career component.

&

Betty: 'Career ed is an A-No. 1l priority for me as a CETA prime sponsor.

I think career ed infusion, K-12, is the REAL way to go. Career ed, to

me, is the heart of Egucation. I didn't get a single course in career

ed %n my teacher ed program. The career ed curriculum materials would’

really enrigbjclassroom instruction at all grades. .

Edith: 'I'm Chai¥man for our Title IV effort. I do the budget and work
on the neells assessment. We never THQUGHT of putting career ed into our
needs assessment, I've done some career ed things with kids, but since
we didn't have it in our needs assessment, we had no money. to pay for it.
We COULD have done it had wé known it was permissable. Career ed has
ALWAYS been important to us, but we didn't know Title iy‘ﬁ could help

pay for it. ) -

" <« Don: The '"authorized activities" section of our rules and regs for Title
IV-A - under "other activities" - does make it possible for you to do

f career ed. N '

'

Jerry: Our rules and regs also say "OTHER THINGS THAT PROVIDE EDUCATIONAL
OPPORTUNITIES". Note: We do NOT use the direct term "career education".

Jan: Career ed is definitely a. priority with us, but it is fnterminglgﬁ

>, with both basic skills and cultural awareness. Cultural awareness is
VERY important to us. So'is self-developmient and ecornomic development.- .
Cultural identity is especially important for us as a non-recognized tribe.

° . ' . [N

°
- . ’
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Lupe: The issues discussed here have been a good start. Implementation
of these issues is needed. I don't know what the U.S. Dept. of Ed should
do. Maybe we should contact business/industry in our communitigs to get
them involved. If we do, the U.S. Dept. ofs Education should back us up.
We should i1ntroduce career awareness from elementary through high school.

Jim: There should be a stronger focus on career ed plans as they pertain
to schools enrolling Indiar children. Money should be available for pilot
projects on a National basis which could be replicated in other States
which have schools serving Indian children. Third, the U.S. Dept. of EAd.
should better coordinate their activities éﬁd,efforts with the BIA within
the Department of Interior. )

B1ll: I'd like to see some way small inter-tribal organizations could
get involved in career ed. We heed some RFTs on this. Many tribes won't
work through an SEA because, under treaty terms, the Tribe has the same
status as a State and so is entitied to work directly with the Federal
Government. .

° ’

Betty: We need access to career ed materials that we can share with

Qur educators and with our parents. Why can't the state provide these

for us? I'd like to see a monograph on "PARENTS AND CAREER ED". Tribes
need to gét career ed materials. In-service ed for career ed ought to

be available to tribes and Indian organizations. We need samples of needs
assessments that emphasize a career ed approach. 1I'd like to see Title )
IV rules and regs revised to provide a greater emphasis on career education.

Jerfy: Our rules and regs are very broad so that grantees have maximum
freedom to do what they want to do. Our Regional Centers can offer
technical-assistance in putting a career ed emphasis into your needs
asses8ment if you request this kind of help. ' ) ~
- We need' a career emphasis for rural Indian persons to s&pplement those
now in existance for urban Indian persons.

Edith: This miniconference*has opened my eyes. I see caregf ed now as
something that should start at the elementary school, not the high schogl
level. ) :

2
N

. Jan: Parental involvement is really important. When I get back, T'm going’

to check our SEA career ed program and with industries in our area. o -
(- *
<
s < .
L
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Miniconference #176

MINORITY ORGANIZATIONS AND CAREER EDUCATION

June 30 - July 1, 1981

Participants

‘

Ms. Mary Miller

Western Regional Office
. National Urban League
6151 W. Century Blvd.
Room L1.034

Los Angeles, CA 90045
(213) 641-0160

Robert N. Jackson

National Prodram Manager

Opportunities IndustrialiZzation
Centers of America, Inc.

100 west Coulter Street

Philadelphia, PA 19144

(215) 438-7800

Sue Hong,L?ﬁblisher
Amer i-Asian News

P.O. Box 3054

Forest City, FL 32751
(305) 869-9212

Dr. Pat Luce, Executive Director
Nat'l Office of Samoan
Affairs
1855 Folsom Street
San Francisco, CA 94103
(415) 878-1678

~

Ms. Carol Khadjenouri

Curriculum Department

San Francisco Unified School District
2550 25th Avenue

San Francisco, CA 94116

(415) 731-6616 .

Mr. Ross Frazier, Assistant Director
Career Education

School District of Philadelphia

421 Xrving St.

Muorestown, NJ 08057

(215) 875-3831 .

Hazel Rockhold

Career Education Consultant

Lawrence Unified School
District 497

2017 Louisiana St. ’

Lawrence, KS 66044

(913) 842-6222

Marie Ann Abrams
Executive Director
Tri Lateral Council
Boston, MA 02110
(617) 426-1250




Begty Al Ward

U.S. Dept. of Education
Black Con:erns Staff
300 7th Stréet, S.W.

Wash ngton, DC 20202
{202) 245-7925
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DESGRIPTIONS OF K-12 CAREER EDUCATION PRACTICES

Marianne Abrams - BOSTON PUBLIC SCHOOLS e

1. The Tri-lLateral! Council is a non~profit agency supported by: -
. ® National Alliance of Business;
® Greater Boston Chamber &f Commerce; and

® Boston Public Schools which began operations in 1974.

Prior to that, "both NAB and the Chamber of Commegfce were interested in work-
ing with the schools, especially high schools. t was decided tq‘pair a
R@rticular 22 businesses with 18 particular high schools as the ba51c initial ,
mode of 0peratlon In 1975, when desegregation order came out, .these palrlngs
to include 24 colleges and universities, éach of whom was also paijed with

a high school. Following this, a number of community organizations operating\\
as the GREATER BOSTON CULTURAL COLLABORATIYE also asked to be included in

the court order with a "careers" emphasis added to their existing activities.
In Massachusetts, there is a State law providing funds to help community or-
ganizations implement court-ordered desegregation. Both the colleges/univer-
sities and the community cultural orgapizations receive grants from these
funds.. Actually, the Greater Boston Cultural Collaborative gets a large grant
and then gives smdller grants to various community cultural groups.

2. Prior tg 1975, no "outside” groups were allowed in the Boston schools.

The court order ‘on desegregation changed this, including demanding that .
parent organizations representing both white and non-white youth be 'involved.

These parent organizationﬁ have to sign off on all of the soft money projects
involved in these state funds. .

3. The whole community participation movement is.still very much controlled
by local schools. i
N »

4, Maoaachusetts also has a blg bilingual emgha51s With 60,000 students in
the Boston Public Schools, 11 different languages are recognized for varlous
ethnic groups. . \ .
5. The Boston student popwkation, in terms of kinds of students, is divided
this way: )

® Blacks are the most, |
- ® Whites are the second largest group, and

® Hispanics are 3rd largest group. .
€. Marianne.became Director of the%Tri—Lateral‘Council in 1976. The Boston

Chamber of Commerce agreed to supply the space to house the Council. .It still
does. The Council is funded in a variety of ways including:

v i 163
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® Each of the 21 business corporations paired with a
particular high school pays "membership” dues to the Council;

® The Boston School District contributes through funds
received from the State under desegregation law; ‘

® Some funds are received from the Massachusetts State

Dept. of Ed; and ‘ :
E§§ ' .

® DOL has funded the Council, through YOUTH WORK, for a 2-year,
18-month Career Development Program. |

7. The primary emphasis is still on the high school level, not very much at
the elementary and middle school levels yet. To bring an earlier emphasis,
the DOL/YOUTH WORK grant called for training teachers in gareer ed curriculum
development.. This was necessary in that, when the 21 comgsnies each paired .
with a school, the primary thing the schools asked them to do was to provide
12th grade students with job seeking/finding/getting skills and the studernts

. hadn't been made ready for such activity during their earlier school years.
We undertook this YOUTH WORK project in connection with Carkhuff Associates
STEP (§Fill Training for Exploration and Placement) Program. The STEP prografn
is written in such a way it can be done either as infusion or as course add-on.
Seven thousand students have been reached through classroom delivery to date.

8. The ﬁhtional School Volunteer Program (NSVP) is very astive in Boston
schools, especially at the elementary and middle school level. Thus, the
Tri-Lateral Coupcil works with NSVP, but not in a formal arrangement.

9. There's another group in Boston called BLACK ACHIEVERS operating out of

. the NATIONAL URBAN LEAGUE office. It is run by young Black professionals, most
of whom work in large corporations. Each works as a student role model for
20-30 hours per year (with their companies paying the cost). They work both
with the Boston schools and with other community youth groups (like Boy's
and Girl's Clubs). The Council links with this organizgﬁion, as needed,

.

in particular high schools. N .

10. The Hiﬁ%anic community in Boston is yoéung, but growing rapidly. As a
result, we don't see Hispanic persons very much yet in the werkforce, thus
. making the feed- for career role models very great. ~

11. With the URBAN LEAGUE, the .Council has had a number of work-study Summer
Programs. Because we have a person from the Council in every school and in
every one of the paired corporations, we're often used as a linkage mechanism
with both by other community organizations. The corporations are each tied

to a particular school. The Council c3dnnot, thexefore, go to a .corporation R
and ask it to supply money to , say, a community organization that wants to |,
sugport career ed for Hispanic youth. Instead, we suggest to’such community
organizations that they seek to add such a component to the corporation's ,
existing career ed efforts with the school, i.e. to make it a part of the "package".

&

12. The success of a particular effort is Qirectly dependent on the one key
o . N .

’
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. some special career ed courses for teachers this Summer that have been overbooked.

Y

person i1n the schiool and the one key person in the corporation. For -~

example, John Hancock Insurance Company f{with 7,000 employees) is paired

wlth English High School (with 2,000 students). Now both company personnecl
and ‘vducators at the high school know each other well, who the "good guys"
and the "bad guys" ate in both settings. Persdns from Marianne's staff do

a great deal of training with persons both from the corporation and from the
school, .

Carol Khad jenouri - SAN FRANCISCO UNIFIED SCHbOQ DISTRICT . .

1. Carol works with the Curriculum Department She is a social science teacher
speciralist who wrote ‘the 5- -year master plan grant for career education. San
Francisco has a wealth of community resources. The difficulty is knowing how
to link up with each, '

2. There are a great many Special agencies in San Francisco who serve

minority youth. (A list was distributed.)

3. kEarly this year, the Superintendent created a Special Task Force on
Carecr Ed to identify career ed needs. .
4. The San Francisco School Volunteers have done a dreat amount of work

for career ed in San Francisco. Their efforts havé included projects aimed

at getting corporate persons into the schools. 'Marcia Hunt, e¢xecutive direc-—
tor, could supply'complete information on their many projects.

5. We now have the SAN FRANCISCO EDUCATION FUND - a kind of brokerage
group headed by Gladys Thatcher. We meet with this group once a month to
talk .about our career ed needs. This FUND organization was cregted because,
with each schobl going to a particular corporation and asking for financial
support for a single project, there was no way for corporations to know that ,
any kind of sustaining effort would exist in the schools, thus creating an
element of district on the part of corporations that had to be overcome.
The director, Mrs. Thatcher, is very supportive of career education K-12.

~
6. In additiof, there is career ed being carried out ‘in San Franc1sco schools
using ESAA funds, and some using, ESEA funds. v

7. The average age of San Franc1sco teacher is 52 - thus making incentives
for staff development extremely difficult. In spite of this, we are running

This makes it clear that there is some, interest in career ed on the part of
San Franglsco teachers. We've used some of-our ECONOMIC ED money tere under
what we call ECONOMIC®CAREER ED PROGRAM., We. do not pay teachers a stipend
to attend these Summer wérkshops; they've come anyway.

e
8. We WLllﬁge surveylng our more than 60 elementaxy schools this Fall to see
wbat they are doing, in- career ed. . It is necessary to conductuperégnal staff

intervieWs for this purpose. A questionnaire is not adequate.

: v
9. ' To get ecareer ed into the schools, it's sometimes easier to work with

‘ ) . 165
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existing commﬁhity groups. For example, we're now working with 18 museums’
which in addition to what they are-already doing with the schools, now
seem ready to add a "careers" emphasis to their activities. '

. .

2

"l0. We also have a strong movement in GLOBAL EDUCATION in the San Francisco

schools. We will be trying to insert an international "careers" emphasis
into this effort.

1l1. Earlier this year, we asked for a loaned executive from the Bank of T
America to take all of our career ed activities/materials and personal

' resources 1n San Francisco, put them on a computey program, and so let each

of us see ALL that's going on. This is badly neéded. For example, the San
trancisco Chamber of Commerce did a career ad needs assessment 3 years ago,
but those data are missing. Unfo,tunately, the "loaned executive" is not yet
in place. ) )

. -

12, National Federation of Indépendént Business (NFIB) is cupplying infor-

‘mational materials to the San Francisco career ed effort under a loose-

working relationship (no formal working relationship here). .

Ross Frazier - SCHOOL DISTRICT OF PHILADELPHIA

~

1, Phlladelpﬁia serves &}3,000+ students under an organizational scheme
that includes 7 %pb—districts, each with a number of schools. This makes

it very diffitult to see, let alone talk about, the system as a whole. Ross'
prima;y role is with the division's curriculum staff. Another person in the
division has primary responsibility for industry linkages.

’ ' - . '
2. OQur major contact with business/industry is throhgh our Career Education
Advisory Counc¢il, which is composed of representatives of various firms
located in the city. The Division of Career Education .has a liaison officer

‘'who maintains contact with the advisory council.

3. We began on career education in 1968 with a CAREER DEVELOPMENT thrust.

Our initial efforts centered around employing specialized personnel to

implement the programs. It was a second step when we changed to emphasize

involving existing teachers, rather than employing more specialists.

4. Wé've tried everything from EBCE to complete cared® education infusion

in classrooms in our total career education effort. The total span of career

education activities in the school district extends considerably beyond

those activities. under the direct supervision of the Division of ‘Career Educa-

tion. Thus, the Division doesn't know about all of them, nor is it responsible

for their supervision. - i) .
]

5. Two career education efforts superviséd’by the Division are. adaptations
of EBCE models. . . ,

v

"

6. A@ditionally, the Division is involved in staff development activitieg
relat%d to the Career Ince¢htive Act. We recognized years ago that we could
. \ . .
¥

166 .



Q

ERIC

Aruitoxt provided by Eic:

not continue to hire Spepialiststo implement career education activities .
and that we would have to depend on existing teachers. Teachers are
Prohibited, by the union contract, from doing curriculum development

without being pgld We have been sold on the infusion route as the real

way to go. Our school district is committed to this philosophy on paper,

but not dollaIWLSe in terms of hard doliars for career education. ’

7. Staff development is our major career education thrust at the present
time. wWith $50,000 of 95-207 money, we provided 90 teachers in one sub-
distrb;t with 25 hours of staff development. This involved working with
tegchers from 3 e¢lementary schools, 2 junior highs, and 1 high schooL(Lb
The next year, 95-207 funds were reduced to.'$33,500---and this year, will .
be reduced further to $14,000, thus reducing our staff developmeht effort.

8. The school district's clear financial commitment to career education -
is-limited ta paying salaries of two professional career education speciulists

for the entire district.

9. With our earlier EBCE models, we did demononstrate our ability to use

career education as.a vehicle for raising basic academic skill attainment

and have this validated through the Department of Education's Joint

Discemination Review Panel (JDRP) as a "program that works"--the highest .
level of approvai given by the U.S. Department of Education.

10. The racial makeup of students in the Philadelphia School District is:
62% Black, 30% white, 6% Hispanic and the remainder are "others". The
primary career education emphasis has been in schools having predominantly
Black or Hispanic youth populations. This was simply a reflection of whlch #
schools first expressed interest in implementing career education.

. . . ’ /
11. pPresently, ESAA fundsfare coming to the District for desegregation .
programs, but such funq§ are not coming to career education. This is
because our Office of Federal Programs makes decisions on use of the ESAA
funds and there are, at present, no career education advocates in that office.
In a broad sense, one might say that ESAA money is going to career education-
i.e., these funds have peen used to create a series of magnet schools, each
of which represents aéézfticular career area. (The magnet schools aren't
working very well in Cerms of their theoretical purpose of attracting students
from the entire district.)’

'

12, In the beginning, there was a general perception that career education
was something for "minority kids". 1It's taken some time to get over this.
Our PARENTS WQRKSHOPS have helped greatly here. This year, “careér education"”
has been the most popular topic selected by parents attending our PARENTS
WORKSHOPS.

s [

Hazel Rockhold - LAWRENCE, KANSAS UNIFIED SCHOOL DISTRICT §

-

}Ehere are now 1,800 micro-computers in Kansas s¢hools. I have now

D ‘ ) -
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developed career ed materials‘for use by kids on the micro-computers.

It has, rgplaced such- things as Xeroxing for these kids. On one disk,

we cadn put a whole ®0dk.. Once career ed material has been. put on a disk,
we simply insert the disk into the micro~computer and all the informa-
tion is then readily available. °*

2: FOE EXAMPLE: Say we want to teach Y3ﬁfh what they need to know in
order to succeed in a job interview. We’can put the 30 most pertinent

questions and answers on a disk and make it available to kids to study.
EXAMPLE: We have a disk to do in-service education with teachers on
equality. This is a 17-minute program aimed at helping a Supetrintendent
know if, in fact, he has "equality" in his school system. It is a
marvelous new way to get career ed concepts across.

3. To schedule a career ed effort involving micro-computers dépends, of
course, on the number of micro~computers available. Each has a screen

like a TV screen. As many as 15 kids can view it at the same time.

For example,-I did one on teaching basic arithmetic gkills of addition/

Zul traction /multiplication/division. The micro-computer can be{programmed -
in such a way so that if a given students needs special help in multiplying
only by 5s, these are the only kinds of problems that student sees on the
screen. If we have enough micro-computers, each student can be doing
different work programmed especially for him/her.

4. I have one disk with 17 occupations on it. It says to the student
something like, "Let's see if you can draw a logo for the Popcorn Maker
Company". After the kid sees whether he can do it, and wants to do this
kind of thing, he/she can then go on to try out things in each of the ¢
other 16 occupations as well, all from a single disk. "

5. We have one disk using information from the OCCUPATIONAL OQUTLOOK
HANDBOOK organized around the 15 OE occupational clustexrs. This is just
one example of career ed materials. \

-

6.¢ To lease a micro-comﬁuter now, costs about $400 per month. It won't

be long before a Japgnese company will be selling them for $300. Kids
really love to work with the micro-computer. We can put all kinds of
visual~aids on it, including drawings of various kinds. There's almost

nd limit to the kinds of career ed materials that can be put on the micro-
computer. There are now 96,000 micro-computers in USA schools. Teachers
are sure students are going to use them. We should take advantage of this
for career ed. Pretty soon, almost anyone will be able to own a micro- '
computexr” for his/her home as well as having them for stugents in classrooms.

Ross: BUT micro-computers can be no better than the programs that are
prepared for them.

v : .
Hazel: AGREE. 1If we get the right career ed programs, it will work.
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‘Hazel:

A ®

10.° Of 1700 kids in our high- school,

%

Carol: Hazel has a good point. .WE must be responsible for seeing to

it that good career ed disks are available.

Mary: Some persons' concepts of things and places are different. They
migh} have trouble conceptualizing domething from a disk. Are you trying
to say micro-computers are THE answer? ~

S

Hazel: NO. But I am saylng micro-computers are being used in all kinds

of iubject matter areas, and we should see to it that they are used in

career ed as well,. ¢
[

7. We've validated the utility of career ed materials on mlcro—éﬁmputers
on all kinds of kids —-gufted rural urban, disadvantaged, etc. ‘They
can ALL use the micro-computer.
Pat: Ahat does the micro-computer mean for homes where no one has qyer
heard of a micro~computer? Parent education will be essential. What can
community leaders do to get a better understanding of all of this? 1If
the use of micro-computers is going to be a coming thing in Education,
the community, including parents, should be involved at the beginning,
not brought along at the end and told to catch up.

— -
Kids today areé increasingly interested in learning about jobs and
choosing careers. To put these kinds of information on micro—computers
is certain to be attractive to.yoth.

i .

8. Micro-computers are available 24 hours a day. It's not the same as
"sharing time" on a large computer at times when it is available.

9. We have 7 programs on mié?o—comp%ter now for career ed, including,
for example:

\
e Job Opportunitiesc ’ -
® How to Use the Doi,.o a
;‘ © "

e Chogsing an Occupation, and

rd

Job Interviewing.

v
“ N

about 12% are minority kids.
The minorigy kids are AT LEAST as enthusiastic about the mlcro—computer
as are all the other kids. A .

-4 . &
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INITIAL FEEDBACK FROM COMMUNITY ORGANIZATION REPS

Mary Miller - NATIQNAL URBAN LEAGUE

-

l. I'm positively impressed by what I've heard here today. Too many
things get attention only when put in negative terms. 1I've been stirred
up by career ed. © ’

2. I'm on a National Urban League Reg®onal staff. There are 117 .
Urban League affiliates based in cities around the Nation with basic
programs including: ' - " g
- ° r

e Housing,

® Health, .
e Community Development, and
¢ Education.

Urban Leagues serve primarily minority persons, but not exclusively so.
3. There are 13 affiliates in the Western :Region to whom our office
gives technical assistance. There are 6 affiliates in California. o
After our last miniconferénce, I met with the California State fareer
Ed Coordinator. Nbw, two of our affiliates are plugged into the State
Career Ed office in San Diego and Orange County. This is a mechanism
that COULD unite the affiliates with the Education system and the
Pusiness/industry community. This is what's been missing in the ﬁast,
1.e., a link of the Urban League affiliates with the State Departments
of Education. - - .

»

4, _Take San Diego, for example. The Urban League there has linked

with many other minority groups: SER, Asian-American organizations, etc.
This provides a rapport with many kimds of ethnic groups. Ethnic groups
CAN coalesce if they share a common concern about a specific issue,

such as career ed. The URBAN LEAGUE has a good track record of being
able to coalesce community segments around commoq\sociai concerns.

%

5. There's a definite need for a network to6 coordinate ALL the kinds of.
information we've heard about here today, whether or not the total

effort is called "career ed", "work and education" or sometiizg‘?Igé.
6. The NATIONAL URBAN,LEAGUE has its own network among its /117
affiliates. For example, we've recently had shared with us a New
Jersey publication entitled, "A BALANCED APPROACH TO CAREER EDUCATI

This is one example of how a local affiliate ‘built good relationship
with businéss/industry and the education system. ’

. . .
) .
¢ .
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7. 1t's possible, 1f our linkages are dQne correctly and we then
needed a computeér to store and share all of eur “information. = We might
be” able to get private industry to pay for it. The-careet ed movement
needs to becomé more global in its implementation efforts.

?

8. My challenge is to market carcer ed to our logal affiliates in
such a way that they take it on as one -0f their prlorlties They need
to understand that it can be done without lots of.dollars or lots®*of
administrative overhead costs belng paid to ¢hem. . =« v

9. One distihct difference betweenNAACP and NUL is that NAACP manpower
is primarily vomunteers whereas NUL uses primarily paid staff persons.
NUL is a 501C-3 organization whereas$ NAACP emphasizes its Legal Defense
Fuhd, not 501C-3 type activities. ¢

10. My big recommendafion is that we try to coalesce around COMMON ISSUES.
This is the way to get Teal community partnerships. ¢
2

Pat Luce - NATIONAL OFFICE OF,  SAMOAN AFFAIRS

. 14 o N \ .
1. It's_essential to have & career ed network How to pegin to get it
is another quéstion.

2.  Recently, our Samoan popﬁlation in California is beginning ‘to

coalesce with other Pacific Islanders. This givee us a network. We
use our Chiefs-and ministers as our direct contact persons. . -

3. We know the community structure within our groups BUT it's sometimes
hard to link with the rest of the total community. - 3

<
N\ 4, To take our place properly in the triad of cbrp atans/education

system/community is very hard indeed. We need to co sce either with
the Department of Career Ed in a school -system or w1th some other,
higher level of the- ;chool system's organization. It would be very o®

help ful to us 'if we.could do this.

. 0

N -

. b} A
5. 1It's essential that Pacific Americans be brought into the total
community career ed effort. They need and deserve and want to ‘
become involved. ’ . N

—~ 6. We could certainly work with the Urban League in a community coalition
effort in career education. It's:not difficult for us to coalesce with
various other community groups SO LONG AS IT'S CLEARLY UNDERSTOOD THERE
WILL BE TIMES WHEN WE NEED TO WORK SEPARATELY-r ‘ ~

[
-

7. “Even though Pacific Islanders are a very 5mall minority group in
v the United States, people need to know who we' are and how we differ from
Asian Americans. ° - °

T
.

Sue Hong - Ameri-Asian News , .o

[

o 1. We have 57,000 persons classed as Asian Americans in Fldrida, with
o @ . - < L3 * . "
b . ° o l * ? ‘\
: - s = s a :
¢ T h\ LAY 2 i
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. the largest Asian population (12,000) in Dade County. 1I've been publishing
our newspaper for 2 years. It contains lots of consumer education and
other.things of interest to Asian American persons.

2. We really have po special community goals notlcabl\ visible, other than

\; our actgvities in helping to celebrate w1th the Asian Ethnlc Herltage Week'

- Festival. . : . i . - ' . 1

3. In our- school ;ystem!°we're clas;ified.as»"others"’— not too distinctive!

- « . “5 - - o -~ . -

4. We need .help from the Federal Bovérnhent in career ed. . The Government of
X © Flérida is too involved with .immediately pressing problems of other mlnorltles
(Blacks, }Hlspanlcs, Haltlans, eEc) to pay.much attentldn .to us: . ‘
* S ' .
5. The‘anly real\thing gotng for us is GLOBAL STUDIES where teachers in Dade
County are studying this "topit. This is one thing that can help-elimipate .
. stereotyping of"us. . . T, p ' -

6. The Orange County schools have things llke career days open to Aslan Amerji-
can k#ds as well as Sthers - each of whom chooses whlcg job sites they want to |
Jisit., Unfortunately, Asian American kids tend to go to sites where other Asian
Americans are employed. There is a really serious career role model problem for
Asian American‘kids. ) . .. ? ”»NJ
B : Q\Q ® . - ‘-/% ’ *

>
Bob Jackson - OPPORTUNITIES°INDUSTRIALIZATION CENTERS OF AMERlCA INC. (01C).»

<

l.- 0IC has a National Awareness.booklet (I've passed it out.) It tells you
about OIC. e . . s .

-, A - . P
B

OIC.started its caseer ed effort with the Career Intern Program (CI in .
_ ¥970. Its first students enrolled in 1972 - funded by NIE. .

. . ° ‘ . o

'3.>° In ¥976, the OIC Career Intern Program passed JDRA. Vo o~
. ’ (TR 3 . « . .

- . °

- 4. CIPis a self—contéined high school as an alternative learning setting. .
& f & 4 -

5. ﬁrmeg with our JDRP approval and Qsing YEDPA funds-from DOL, we have now
extended 'CIP to a %mnber of settings beyond.Philadelphia in'a series of repli-
cation” efforts. We will be seeking JBRP approval agaln next July for all of
thesge repllcatlon sttes. o .

¢
o >
.

-

B

’ A Lol .2 . .
. 6. If yoy lock at the populatlons we serve, you will see that it has wide
diversity, with Whité as well as$ & variety of kinds,%ﬁ minority .persons.
. 3 ° Gﬁ - -
7. OIC is looking forward to expandlng its' coalitioens» with schools, with
’ other community groyps, and with the private sector. ..

T . ¢ .
% - 4 c
m e \ AR . . .
* >
. N b . .- .
f .

Why, in Boston,.couldn't the Tri Lageral Countil 'be expanded to-include commu- | *
mity organizations like the NUL? - A e A%

e a © . )
N . Ve~ . / P .- i \ /
Marianne: We're seén primarils as a corporate entity. We gould work with - ) ]
) others, but it wouldn't be approprlate to make it just one comblned organiza- \T
. e/ - . " . ' " e
. . ~ n [3 r

.
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tion. *One of the big problems is that the school system doesn't have a clear
scope and sequence plan for career ed so tRat all organizations can best
know how to fit in._
o ¢

Ross Part of~the problem is that car8er ed means different things to

-2 dlfferent groups and 1t's not seen as anyone's SPECIFIC responsibility.
- What 1t means t¢ educators isn't what it means to business persons.
Schools try,to put a career development emphasis into the clasroom whereas
business tries to give kids career exploration experiences. Career ed is
defined differently by each group. * A

°
’
-

L Mary:° DISAGREE. Aren't these just different facets of careej ed?
‘Marianne; Part af ‘the problem is simply terminology. It ends up with an
overlpad of information for kids that we don't know how to handle. °If the -
schools could téach klds how to ask appropriate questions, the community could

. handle answering such questlons

Sue: How can kids ask appropriate questions until they've been through some

form of real career awareness?
. :

Mary: From what I've seen and heard, we use the word "remedial" (which
I detest) in ways that give kids a negative self-concept. I have real problems
going along with molding-children by label_ gt an early age. In practice,
we're too often telling kids "we WANT you éﬁ get out of your‘'box", BUT we

. st11ll keep them in their "box" by the labels we use with them. Why can't we
let kids ask any questions they want #o ask? Why should we say we know which
ones are appropriate to ask? :
Marianne: Ih part, it's a question of simply learning to ask (in the case of
kids), or to answer (in the case of corporations) questlons If klds are glven
interaction skills IN THE CLASSROOM, it would help greatly. - If you're 16 years
old andgdo a job interview wrong, you may be reluctant to try interviewing for
another job.

Hazel: Kids ;re more free than they used to be - rore willing to admit thet
they need to know things and that they didn't learn what they should have
learned in past-years. ,
.hﬁ;;anhé' Varlous~%omﬁun1ty organizations sometimes get jtogether to see what
ea can dontribute and then take their resultant combined plan to the school
'system - Because the schools have so many outside organizations wanting to
work with them, they are automatic y faced with problems of how to respond.
The best way to work 1t out 1s tg/get to CLASSROOM  TEACHERS. The teacher 1is
> the key! This .is why we don't want the teacher to have his/her tirst experlence
with the business community at e saqe as does the student. Tgacher in-
service -in business settlngs is essential prior to the time tghchers take kids
s td such settings. . . . Q¥ .
° t

1

Rogs: Ff,yeu asked teachers to‘define ‘career ed" 1i1deally, 1t would include
a lot of things that the teacher ,doesn't know about — or doesn't know how to
‘ compunicate to kids. This ca thus, bge very threatenlng to tke “teacher,

ERIC + ., - g
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tf, in"Philadelphia, you use career ed as a vehicle for improving basic
academic skills, what difficulties do you see in involving the community,
as well as business, in the total effort?

RoOSS : Initially, we had a COMMUNITY ADVISORY BOARD. When our Federai funding
ceased, the formal program stopped. And that Board ceased to function.

Hazel: Each June, we send a questionnaire to every business asking theém how
they would like to be involved in career ed. .In July, counselors call on all
.these business persons and we then compile a community resources handbook
which teachers can use durlng the next school year.

L]
[

Pat: I raised this issue Hecaus¢ I'm interested in going beyond the "advisory"
i function. I'm Iboking at vario minority youth who lack appropriate’ career
role models, thus making it difficult for thELr families to be helpful to them
in career decision-making.

+ Sue: In Bd%ton, Marianne says there are only a few Asian American youth
enrolled in the school systfém. How can effective career ed be’'made available
to these youth 1n Boston? 7

<

Marianne: We have one Black community group who became concerned that not
enough Blacks are employed 1n management positions in the media. They ended
up makipg a program where they involved radio and TV persons 1n a community
settlement house program.” They learned there are many 1evels of employment
1n the media. Most of the Black youth were interested in actually.-making,
not managing, a TV or radio show, probably because those are visible jobs

and they don't know about management of the media. Youth don't know but what
they see on the streets. )

Pat: 'There must be some commitment from the schobl to go along with career ed

as a COMMUNITY effort.

Marianne: In Boston, our CETA Prime Sponsor is trying to piay a community
., coor¥inating role. They're using a questionnaire with a wide variety of

communit¥ organizations (including ours) BUT it's very hard to get a single’

questionnaire that will be appropriate® for use by a wide variety of .kinds of

community agencies. .

& M ' *
5

Ross: ' Traditionally, nelther schools nor busihedses have ever done much for
klds unless th;y get a nudge from the broader communlty ///
T Pat: Could it, then be that the community isn't enough awafre-of career-ed
to create the community "nudge" that's needed? Is THAT our problem?
Bob: The prdblem'is'that no one reads the printed materials on career ed put
+ ., out by the U.S. Dept. of EQ.

.

Bob: There.is no "think tank" in logic in the Federat Government:. now. Thus, °

. the community groups are doing to have to take the leadershlp in making career
ed into a NATIONAL, not FERERAL, effort . . v
e - " 74 4 s
i \ »~
\ ' . .
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Mary: Suppose all the schools were closed tommorrow - say all teachers

’il have gone on strike. Would thestudents still have a right to go into the
scQools? The kids DO have a right to a public school education, right?
Sch‘ﬁQ\Boapd member,s are charged w1th setting policy and providing education
“for_ studefits, right? . «

< ’ - ’

J Ross: NO. If all teaéher§ went on strike, thé Administration would s1mp1y N

close the schools, and the kids COULDN'T get in. That's all there is"to it.
< ‘ N

Mary: Let s say that kldS are in classrdoms but no teachers are present, and
say further, that, under these condltlons, the kldS DON'T tear down the school
bulldings or Freck thlnqs
Ross: I ot imagine kids in classrooms by themselves (for an extended period)
with no s ervision,. who wouldn t be déstructive in their classrooms.

Mary: What \'m sd@ing is this COULD happen, IF we yecognize that the school
board policy is to EDUCATE CHILDREN, even if the teachers are on strike. WHY
'WOULDN'T IT BE POSSIBLE TO DE&GN A PLAN WHERE BY THE. CHILDREN WOULDN'T BE THE

VICTIMS?

-

Marianne: The League of Women Voters made a study of how the communlty could
become more involved in teacher contract negotiations. Remember,’hlstorlcally, «
it is only"he School Committee (i.e., the Board of Education) who negotiates
with teachers. . ' .
) . ) . . _ “‘\\1 -

Bob: BUT, Marianne, why do the Boston schools get so much negative ¥lak? Don't
you think it's due in part to the fact the community hasn't been allowed to become
more involved? .

' W N / 3

a
e R

Ross: The primary purpose of public education is to PROVID% JOBS FOR EDUCATORS.
: » If kids get an education in the prdcess, so much the bette That's reality.
How could you possibly have a whole education system accouggzhle,to nobody

- as ours is - and still be naive enough to belleve the ,purpose of Education

[

% is to "educate kids"? a K

thél The "moral majority" in the u. S hae overtated themselves. Some recent

st es have,Suggested that the "moral majority" doesn't coptrol ANYONE. We " ¢
need to deal with the polltlcal aspect of thlngs here All of. us DO have

p0r1t1ca1 muscle. . ‘ - . ~
* MarfT\ If that's true, why can't we come up with a plan for career ed that will
truly lnvolve ALL appropriate community groups’ ! ; W
Mary: We #ind :ﬁrseives now stuck with the "cry wolf" routine. Now that it's
REALLY a valid cry, we don't know what to do. If all of Education really
disappears from the Féderal Government, we WILL still survive. People do what
needs to be done to survive. We have to learn how to help each person build
his/her own persoral survival kit, 1nc1ud1ng a "careers" part of this kit.

Sue: What we should be” thinking about is how to make career ed work - w1th or

without the Federal Government. . . :
. . ¢ et s'“ ’ R
. . v .
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Mary: Agree. But to make that happen calls for coalescing with others,
who, like us, face various kinds of "survival,needs". .
\ . ' , . o
Sue: Should we be thinking of getting organizations such as Rockefeller or
Ford Foundations to provide money for career ad?
Mary: You're close, Sue. If, tomorrow, the word comes that there will be
no more Federal moneys ‘for Education, we've still got to survive somehow. ¢

Sue: Why can't we take career ed completely out of the Federal Government an
<o 1t as an independent ~ommunity effort?

[}

Hazel: We could. The problem is, that would cost money.

Sue: Minoraity kids are belné stereotyped by the iEole education system at
present. -‘QOur textbooks should 1nc1ude more on miMbrity kids, beginning

at the elementary school level.

N &
Hary: Agree. Textbooks are important BUT we still have to do something, as

community organizations, if our schools are closed.
/

right now.

v ~

Bob: YWe have a $135|mill§;s dollar deficit in the Phlladejphla schools

Ross: The'deflcit 1s really $273 million. The reason why schools wonqg close
their doors is simply’ that it would put too’ many educators out of "work.
Materials and textbooks won't overcome stereotyping. Only TEACHERS can do
this. And they won't do so unless the communlty PUSHES THEM TO DO IT.
. . 2
/

How could the San Franc<8 NEducat ion Fund concept be used to make-cgreer ed
a true, COMMUNITY effort.in San Francisco and other urban areas? I

M B ! . [3Y
Marianne: To answer -that qguestion, you must ask another, namely, "where do
the funds .come from to operate thlS effort?" If the answer is “cdrporatlons ’
you have a different thing.

1]

.

Carol: These funds DO come from corporatlons They would have te be sold on
the need for communlty 1nvolvement
N 4
\ .
Bob: - Are the corporations in San Francisco in a "Heritage Foundation" mind-
set?. . ; ’ ’

Carol: We need to convince corporations that if they support K-}2 career
ed efforts everyone will EVENTUALLY benefit.

' >
'S

Ross: Industries say to our edgcatlon system, "All we want you to give kids
!are the basic academic skills and general employability skills- If you do

that, we w111 give them the*specific Vocatlonal tra;n1ng¥£hey .need". That's
why voc ed is now losing support. ’

o

L
o ©» . .

Marianng: Most of-the corporate foundation giver “types" are not the Heritage
Foundagti types - As a matter of fact, most -are pretty soft-hearted persons
whg really, understand the needs of kids and want to help us meet these needs .

L4
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Bob: OIC has a National Advisory Council composed of the CIIAIRMAN OF THE
BOARD from 31 of the Nation's largest corporations. We work very closely with

the private sector. We find them most supportive of what we're trying to
r3

do. \

* » .

Marianne: Corporations who are home-based in a given community - not nationfal -
are the real way to go. We can show such corporations how many people in the
Community use their prdducts, how many of their employees have kids in the
school system, and other pertinent things. 1In Boston, our minority population
T s rising more rapidly in our school system than in the community as a whole.,K ¥
K, By capitalizing on this, we COULD help our local corporations meet Their
affirmative attion goals.

y - - v

. Carol: We need to approach this problem with national, not local, corporatlons,
j ) in my opinion. For example, United Technologles is now publlshlng, 1n several
o National magazines, a "Johnny & Suzy need to start cracking" ‘message. Other g
National corporations are doing similar things, including Kaiser Aluminum
and GE. WE NEED A NATIONAL - as well as a LOCAL - EMPHASIS FROM CORPORATIONS.
. -, Y.
Mary: Career Ed can't go down the drain. We need, at least, to stay united
on this, After our 'last miniconference, I started seeing how many community *
Tesources are available that we arek't currently using. If the Federal career
ed effort is dissolved, it will be up to the community organizations coalescing
w1th each other and with the.private sector who w1ll keep the careér ed move-
ment alive. . 1 .

»

7,
Pat: How would National Urban League link up with Hispanic community organiza-

tions, with Notiv