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Introduction

In 1965, Congress enacted the Elementary and Secondary Education Act ( ESEA . The
largest financial component of this act, Title I, was designed to prowde linancial
assistance in order to meet the special educational needs of children who were
educationally deprived and who resided in areas having ugh concentrations of children
from low-income families While Title I ESEA has since been amended, its basic
"declaration of policy” remains the same. a8 most recently stat~d in the Education
Amendments of 1978 (Public Law 95-561 ).

In recognition of the special educational needs of children of low-income
families and the impact that concentrations of low-income families have on the
ability of local educational agencies to support adequate educational programs,
the Congress hereby declares it to be the policy of the United States to provide
fnancial assistance (as set forth in the following parts of this title) to local
educational agencies serving areas with concentrations of chuldren fecsr low-
income families to expand and improve their educational programs by various
means ( including preschool programs) which contribute particularly to meet-

ing the special educational needs of educationally deprived children
Section 101, Public Law £5-561

Title I has funded compensatory educat on services for South Carolina school children
for fifteen years All children served are educationally deprived, Title I services are
attempting to provide the Special assistance required toenable these youngstersto reach
the educational achievement level appropnate for their ages

This publication presents a summary of South Carolina’s utilizatior. of Title I funds as
an educational resource for these specially identified children during the past five years
and identifies those projects exhibiting the greatest gains 1y terms of student achieve-
ment during FY 1980
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Title I as an Educational Resource

A State Summary )

This report consists of several tables which are intendsd to illustrate the extent to
which Title I as an educational resource has impacted on South Carolina.

State Allocation

Title I funds are distributed t¢ each state according to & prescrited formula which 18
contained in the Title I law. Basically, the funds reflect the number of low-income five- to
seventeen-year-olds residing in each state at the time the 1970 census was taken. Each
school district receives its proportic nate share of state funds based on the number of
low-income students residing in the district according to the 1970 census.

The following chart shows the amount of Title I funds received annually by South
Carolina for the past five years

1976 $34,375,420
1977  $36,615,027
1978  $41,365,772
1979  $80,767,095
1980 $57,098,511

Number of
Students Participating

The intended benericiaries of Title I ESEA are educationally deprivad children who live
in school attendance areas having high concentrations of low-income families. Eligible
school attendance areas are identified and ranked on the basis of family income level.
Those eligible school attendance areas with the highest percentages or numbers of
educationally deprived children from low-income tamilies are selected for Title I funding.
Individual children within a selected school are eligible to be served on the basis of
educational need. The selection of children to participate in the Title I program requires
the completion of specific needs assessment activities to assure compliance with the law
and to confirm that the children most in need of educational help are identifled and
served.

The following chart shows the number of students served by Title I for the past five
years. .

1976 169,774
1977 170,835
1978 166,575
1979 149,353
1980 118,986
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Participants by
Instructional Category

<he chart below indicates that during the past five y .ars more students participated 1n

reading activities than 1n any other Instruciio
mathematics These facts affect the state’s con

nal activity, with heavy emphasis alsoon
finwng emphasis on the improvement of

basic skills
- 1976 1977 1978 1979 1980

Prekmdergam;n and Kindergarten <954 R 526 2 563 2 886 3271
Other — Readiness 2 606 3181
English. Reading, 'English Other Language Arts 81959 84563 84444 80093 71 872
Mathematics 582688 59680 63757 58027 34785
Special Activities ior Handicapped 9939 8511 3373 3842 3692
Other Instryg#fnal Actinties 16654 15555 11438 1799 2245

Number of Teachers Employed

1,219
1,240
1,504

1976
1977
1978
197
198

Number of Aides Employed

1976
1977
1978
1979
1980

1,641

1,587

1,873
1,873
1,923
2,430
R,4R8R
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Number of |
Other Professionals Employed
{ Supervisors, Counselors, Evaluation Specialists, Admimistrators)

Summary data indicating the number of teachers, aides, and other professionals
employed with Title I funds during the past five years reveal the human resources aur.ed
at educationally deprived students and help illustrate the role of Title I funds as an
educational funding source for these children in the state’s 92 districts

1976 o991
1977 58

1978 735
1979 800
1980 820

Budget Funds
by Type of Service*

This table ilustrates budgeted fiinds by service category and totals for fiscal years
1976-1980 The data provided in this table indirate the extent to which the state s 93
school districts have directed Title I funds and resources toward instructional activities

Type of Service FY 1978 Fy 1977 FY 1978 FY 1979 FY 1980
Instructional
Expenditures $20 882 862 822 553 7HR 827 624 942 834481 267 $38 198871
Supportive
Services § 3050884 & 31267168 £ 290294 8 3693A05H 8 4927 H49
Other (1e fixed s
charges, portable
units $ 4831219 8§ 5288879 § 7082254 £ 8840084 2 85054909

Total 828764 965 830069347  S37HA0 160 S4TO1H Q3] 861 631 829

*Data uerived from the June 1980 Title I Progress Report
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Program Effectiveness k

The effectiveness of Title I reading and mathematics programs in South Carolina i8
Juriged on the basis of standardized test scores Children are given a pre-test before thay
enteraTitle I programandare givena post-test toward theend of the programyear The
actual post-test performance level is compared with the performance levei which would
have been expected if the children had not received special Title I services

According to federal regulations, the gans must be expressed 1n a form which uses
scores called Normal Curve Equivalents (NCE) If a Tatie I program has had no special
effect over and above that of a regular program, the expected NCE gain would be zero.
Therefore, any positive NCE gain may be attributed to the speciad treatment which the
Title I program prowvided .

-

The graphs shown here represent the NCE gain for reading and mathematics
programs 111 South Carolina for the threeyear period from 1977 through 1979 The fact
that the gains are INCreasing 1s probably more unportant than that they simply are
positive While the gains in reading were constant for two years, the change between

©1978 and 1979 represents a 62 percent increase

The change i1n mathematics between 1977 and 1978 represents a 46 percent mncrease,
the change between 1978 and 1979 represents a 59 percent 1ncrease, and the change
from 1977 to 1979 represents a 135 percent uncrease

This data may be interpreted to indicate that the effectiveness of Title ] programs 11
South Carolina 1s 1mproving

Title I NCE Gains
Reading

*

1977 1978 1979

O
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Title I NCE Gains
Mathematich

R.5 5.4 5.4

1977 1978 1979

" Services Provided
b for Parents

Anothar view of the total Title I effort in South Caroilina is reflected in the participatic.
of parents 1n the projects designed for thsirchildren Thigchart illustrates the number of
parents involved each year over a five-year period

h 3

1976 3,057
1977 3,504
1978 4,788
1979 3,827
1980 5,742
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Exhibiting the Title:T
"Programs That Work”

The South Carolina Department of Education held 1ts ninth annual Education Fair on
“February 17, 1981 Thurty-five projects featuring a varety of educational programs
providing solutions to critical educational needs in local school districts were exhibited
The Tatle I Section of the Office of Federal Programs selected 3 Title 1 projects for
inclusion Each of these projects exhibited signuficant gains at all grade levels served
Local schocl district personnel who have a responsibility 1n the development and
implementation of Title I programs, local school district admirustrative personnel, and
members of Title I parent advisory councis were 1nvited to view the exhibits Over 1,000
visitors were provided an introduction to these ”I:rograms That Work ”

A

]

Viewing programs that work elsewhere can often provide possible answers to
challenges that previously may hav: seemed unique The ED FAIR exhibits provided
nitial expesure plus an opportunity for ec.ch visitor to talk with personnel mnvolved in
implemenqtatiort Twc weeks later host districts received visitors. prowvided information,
and conducted awareness sessions 1nactual on-site tours of these selected Titie I projects

In order to provide greater visibility to these promising educational practices each has
been briefly described Each degcription follows a similar format that offers a conciseé
view and comparative information, In view of demonstrated effectiveness in meeting
local Title I program needs, these summaries are presented in an attempt to provide a
resource for ideas, to offer an array of potential solutions. and to stimulate districts to
include in their planning a review of other Title I programs

6
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Project-Title Extended Readiness

8chool Districe Clarendon 2
Funding Sou}'ce Title I- -
_8cope ? ‘ Number of schocls served. 1 ® )
Grades served: Grade 1

. Number of students served: 50
! )
Instructional Apréuh Teacher and aide.
Maxirjum nurmnber of students served per class. 26
Prgject Operation . ’ "
"This project 18 designed for Title I identifled first grade children needing additional
L reading and math readinesg experience prior to beginning a finst grade program. The
majority of the chiléren involved inthis program havenever attended kindergarten. The
children are educationally deprived based on the results of the Comprehensive Tests of
Basic Skills administered to all students entering firgt grade.

- Learning through Language is used in céfjunction with Barbe's Reading Skills Check
Ligt and Activities and the district’s Language Arts and Mathematics Minimum Skills
Program to forim the core curricula. - '
Diagnostic testing and informal assessments helpin de’ermining each pupil’sindividual
needs. This information provides as that only the negessary skill instruction and
uppropriate placement in fcllow-up materials wili be provided.” ,

L. < .
In-service forteachers and aides is provided prior to the program’s implementation and
regularly during the school year. 4 . ’

Unit Cost Initial:  $8,800

Annual: $8,000 P
Evaluation CTBS—Math e ’
< . GAINS ‘ ~
ACTUAL EXPECTED DIFFERENCE
Number Pre Test Normal Normal . Normal -
of Percentile Curve Curve Curve
Grade | Students Rank Standard | Equivalent | Standard | Equivalent | Standard | Equivalent
A
1 31 iR ‘627 154 387 00 270 184
ﬂu:fr'int.endem . - Dr Carl Ramsey (435-8130)
L]
R C. birector Dr. Willie Woodbury (436-2807) ,

IToxt Provided by ERI
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Prqject Title Early Childhood
School District Florence 3
| Funding Source Title I
Scope Number of schools #érved: 4

Granes served: Grade 1
Number of students served: 130

Teacher and aids.

Pull-out serving Title I students exclusively
Length of class period- 20-30 minutes.

Number of classes per week. 4-6,

Maximum number of students served per clage 8

L 3
Prqject Operation .
The Cognitive Skills Assessment Battery and the Cornprehensive Tests of Basic Skills are".
used to diagnose individual strengtha and weaknesses of selected Title I first grade
students. These students are grouped for instruction based on specific skill needs in the
following areas: visual-motor, visual-memory, visual discrimination, auditory-motor,
auditory-memory, and auditory discrimination. DLM programmed materials in each of
the above areas are used in pull-out groups of 6-8 students each Gay. Progression through
these materiale 18 determined by performance on each of the sequential activities
provided. ~

Instructional Approach

Indiyfdual pupil progress is measured by the pupil’s progression through the pro-
grar;imed materials and by pre- «..1d post-test scores on the CTBS

In addition to the pull-out instruction, the Title I aide assists ti.e classroom teacher with
Title I students in the mornings during the language arts and math blocks

: b d
Unit Cost - Initial. -@ppro.-imately  $2000 .
Anmial- approximately $ 500
Evaluation CTBS--Pre-reading R
% . QAINS A
« ACTUAL EXPECTED DIFFERFNCE
| Number | Pre-Test Normal Normal Normal
of Percentile . Curve Curve
Grade | Students Rank | Standaiu | Equivalent | Standard | Equivalent | Standard | Equivalent
! 31 8 728 99 606 00 220 L 99
- CTBS— Reading ’
& N GAINS
- — ACTUAL EXPECTED DIFFERENCE
Number Pre-Test Norma! Normal Normal
of Percentile Curve ~arve Curve
Grade | Studsnts Rank | Standard | Equivalent | Standard | Equivalent | Standard | Equivalent
1 141 10. ‘810 7 449 oo 181 77
d \
Superin nt Mr. R. L. Cockfleld (384-8682)
) .
F ‘lcmnuvecwr Mr. Henry L. Lyerly (394-8663) o
A q .
10 1 3 . . ) *




Praject Title - Title I Reading Readiness

8chool District Greenwood B0
Funding Source Title I
Scope Number of schools served: 3

Grades served: Qrade 1
Number of studer.ts served 75

Instructional Approach 1 part-time and 2 full-tiine teachers
at the 3 schools
Longth of clags period 30 minutes
Number of students served per class 2-6

»

Prqject Operation
DIAGNOSIS The California Achievement Test, the Cognitive Skills Assessment Battery,

district diagnostic tests, commercial, teacher-made tests, and other informal and formal
diagnostic tests ae used to diagnose student strengths and weaknesses A diag-
npstic/evatuation folder containing a Readiness Diagnostic Summary Sheet 18 main-
tained by the teacher for each student -

PLACEME PRESCRIPTION: A skills continuum of readiness skills forms the
basis of o81s and prescriptions for individualization. The Title I Priority Readiness
Skills ChecRiist is used for in-class recordkeeping purposes and for making decisions
about re-teaching, extention activities and skills grouping. Emphasis 18 placed on oral
language instruction. The Pre-Reading Skills program by Encyclopedia Britannica is
used as the core instructinnal program, supplemented by other commercial and teacher-
made materials that are correlated with the Title I Priority Readiness Skills Checklist
One-to-one and small group instruction is coordinated with the regular reasiing program,
especially in vocabulary. Direct seacher instruction which actively involves each student




E

ASSESSMENT: Evaluation and assessment of student progress or skills is conducted by
the teacher throughout the year using teacher observation, formal diagnosis, and the
Title I Priority Readiness Skilis Checklist Each student’s progress is monitored by using
the District Individual Student Ckills Record Card which is marked at mid-year as well 88
at the end of the school year Progress is also monitored by using the Title I Priority
Readiness Skills Checklist This card is Kept in the student’s permanent folder To
organize student data, two folders are maintained on each student One folder houses
samples of student work and progress on individual skillsand prescriptions The second
folder,the diagnostic/evaluation folder, also contains & Student Evaluation Data Sheet on
which is recorded the California Achievement Test pre- and post-test information which
is administered ‘n a spring-to-spring format The Title 1 Norm-Reference Model of
FEvaluation is used Also, atthe end of the school year, parents, teachers, principals, and
administrators submit a written evaluation of the Title I Reading Readiness Program In
addition, Title I Progress Reports are sent home to parents four times a year with the
district report cards Continuing communication with parents 1s done through phone
calls, visits, letters, and happy-grams

Unit Cost Initial  PRS Program $450
Materials and Equipment 8500
8050
Annual Materials and EQqupment $300
Evaluation CAT~—Pre-reading
GAINS
ACTUAL EXPECTFD DIFFFRENCE
Number Pre Tagt, .'”5 rmal Normd. Normal
of Percentite » ® (irve Curve
‘jrade | Students~ Hank Standard alent | Standard | Equvaient | Standard | Fquvatent
1 83 2 740 1756 417 ou 3 1v6
Exportability

Schools adopt.ng the prograr could easily initiate thus readiness activity Each program
requires cne teacher certified in preschool or eilementary education This teacher would
go into the regular classroom already in operation in thedistrict The basicitems thatthe
adopting district would need for replication are a diagnostic system, an evaluation
system, and a core program (possibly including the PRS program from Encyclopecia
Britannica ) which 1s correlated with the Title I Priority Readiness Skills Checklist

A minimum of two days training would be necessary for the adopting staff This wouldbe
used to orient the staff to the program components. including diagnosis, instructional
format. selection of materials, parent involvement. evaluation, and staff development,

Superintendent Dr Henry C Cole ( RR3-4348)
Project Director Dr Karen B Callison (223 4348)

Q
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_, Project Title Readiness

8chool District Lexington 3
Funding Scurce Title I
Scope - Number of schoole served: 2 :

Grades served: Grade 1
Number of students served: 48

Instructional Apnroach Teacher.
. Special cle.. .
Length of class period: 40 minutss.
Number of classes per week: 10 °
Number of students served per class: 6-8

Project Operation

The C8AB ( Cognitive Skills Assessment Battery), the district’'s Math Curmculu:m
the adopted texts (Addison-Wesley Mathematics and Holt Read.ng) and the PRI skills
continuum are used in providing a diagnostic/prescriptive program. Emphasis is placed
on the devr.iopment of readir.ess skills.

Jndividual student placernent is based on identified needs, interests, level, and ability.

The program basically ut‘lizes teacher-made materials. Total group, small group, and
individualized instruction are employed by the Title I teacher. The program is primarly
teacher-directed with oppor.unities provided for ample reinforcement of specific skills.

Unit Cost Initial: Supplies, Materials, Equipment  $1,200
In-service $500

Annual. Supplies, Materials, Equipment § 548
In-service $100

Evaluation CTBS—Math
GAINS
ACTUAL EXFECTED DIFFERENCE
Number Pre Test Normal Nermal Normal
of Percentile Lurve Curve Curve
Grade | Students Rank Standard | Equivalent | Standard | Equivalent | Standard | Equivalent
"1 20 1 \ 1287 506 420 00 837 808
CRBS—Reading A
GAINS
ACTUAL EXPECTED DIFFERENCE
Number Pre Tast Normal Normal Normal
of Perc ntile Curve Curve Curve
Grade | Students Rank Standard | Equivalent | Standard | Equivalent | Standard | Equivalent
1 30 8 &3 133 436 00 l 287 133
Superintendent Zv Joseph E. Gentry (832-4423)
Project Director Mr William E Black (832-8289)

16
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Prqtect Title First Grads Readiness

School District York 1
Funding Source Title I
Scope Number of schools served 1

(rades served: Grade 1
- Number of students served: 40

Instructional Approach  Title I aides work in the classrooms of
‘ district-paid teachers.

Project Operation

Title I first grade readiness provides educational opportunities not offereu by the regular
instructional program—reduced class size, diagnostic/prescriptive techniques, parental
awareness and involvement, appropriate levels of materials, specialized .naterials, etc.

Individual educational plans (IEPs) are written for each student based on the results of
diagnostic measures. A daiy evaluation provides the teacher wit informetic 1 needed
for planning and revising the IEPs. Parents receive & wriiien evaluation progress
report) each nine weeks with informal reports issued ar needed

The learning environment in this activity is organized to provide teach ;r-directed
instruction and to encourage independent and gelf-directed learning. Stude:'ts work in
groups and/or individually according to their needs. Each teacher has acce. s to a Pre-
Reading Skills kit along with reading games, fiimstrips, cassettes, high intsres* low
vocabulary materials, and other supplementary/motivational materials

Unit Cost Initial $2000; In-service $400
Annual’ $ 500 per year for instructional s:pplies
and materials
Evaluation CTBS—Reading
—-
GAINS
ACTUAL EXPECTED DIFFEWANCE
- Number Pre Test Normal Normal Norn.ol
of Percentile Curve Curve Curve
Grade | Students Rank Standard | Equivalent | Standard | Equivalent Standard | Equivalent
1 3 3 888 211 428 00 440 231
Superintendent Mr. T B. Pettit, Jr. (684-8816)
Praject Director Ms. Katie Reid (684-0916)

., 14 17
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Prqjoci Title Elementary Reading

School District Clarendon 3
Funding Source Title I
Scops Number of schools scrved: 1

_ (Fast Clarendon Elementary 8chool )
Grades served: Grades 2,3,4,ard b
Number of studente served: 110

Instructional Approach  Teacher and aide.

Length of class period: 40 minutes.

Number of classes per week: 6.

Maximum number of students served per class: 12.

Number of students served per day- 80-80.

Students selected for participation on the Lasis cf
criteria st forth by Title I

Classes scheduled in addition 0 regular language
arts period.

Praject Operation

Parents are notified of student selection on the first day of school The program itsal?
begins on the third day, at which time the teachers begin individua: diagnostic testing
using an Informal Diagnostic Skills Test, an informal oral reading test, and the Dolch
Word List. Individualized prescriptions are written and long-term goals developed.
Conferences are scheduled with the regular classroom teacheron a bi-monthly basis and
PAC volunteers are utilized to provide the teacher with conference time. The reading
supervisor is available for consultsiion and further testing when it is deemed necessary.
All students are screened ‘or visual and hearing problems and the nurse keeps an
updated health record.

Two folders are maintained on each child—one contains an IEP, t3t results, and other
pertinent information; the other contains the student's profileand daily and bi-monthly
assignmento.

Students receive teacher-directed lessons. The teacher aide guides the students as they
work independently in reinforcement materials to follow up teacher-directed activity.
Instruction is provided on an individual, total-cless, or small group basis, depending
upon student needs. Vocabulary 18 presented in various ways, e £., flash cards, sentence

strips, activity sheets, and take-home storybooks

Evalua,t.lons are constant, in the form of teacher obgervation and mastery tests which are
administered upon the completion of each unit of work A specially designed progress
neport is sent to parent3 each nine weeks. -

Unit Cost Initial: $2.800
Annual: & B0O
Evaluation CTBS—Reading
QAINS .
ACTUAL EXFPECTED DIFFERENCE
Number Pre-Test . Ncr™mal Normz.f Normal
of Perventile Curve Curve Curve
Grade | Students Rank Standara | Bquivalent | Standard | Equivalent | Standard Equivalent
28 9 06847 189 4818 oo | 8329 189
12 1 121 34 220 8142 00 8982 220
33 8 7824 148 2079 00 8148 148
32 1 11938 272 2116 00 9810 . 272
108 3 10109 204 33 64 00 8718 204

. 19




Exportability
The program could be tnitiated by any district employing quality teachers andaides One
day of in service would be required withtwo additional days needed to prepare materials

Superintendent Mr Byly K Floyd (659-2188)
Project Director Mrs Elizabeth L. Coker 659 2188)
</ ’
Q
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Praject Title Title I Reading

8chool Distriot - Dillen 1
Funding Souroe Title I, ESEA
Scope Number of schools served: 1

Gradee served: Grades 9, 10,11, and 12
Numoer of students served: 120

Instructional Approach FTE teacher and FTE toacher aide.
Length of class period: 80 minutes.
Number of clasges per week: 5.
Maximumn numnber of students served per class: 12.
Classes conducted during what would normally
be a study hall period.

Praject Operation
lLake View High School’s Title I Reading Program uses as its oentral core the
diagnostic/prescriptive Individualized Criterion-Referenced Testing. ICRT is a series of
individualized criterion-referenced tests that msasure growth in the basic reading skilis,
but also offers an array of materials and services to use both for assessment and
classroom instructional management. Individual student profile computer printouts
provide the student and teacher with two basic kinds of irformation: (1) the specific
knowledge and skilis the student has learned; and () the speciflc knowledge and akills
that he or she should learn next. Disgnostic information on each student profile 18
referenced to as many as five specific teaching resources that the teacher may use to
teach the skills tested. Students are placed on a continuum of 348 reading skills, and a
od management system is tained in skills development progress, including
"’wnmtastmga.ndbackup n on specific skills.

In addition to ICRT, students are given at least one informal reading inventory to
dstermine functional reading levels. This information i8 valuable to teachers in their
.afforts to {mprove personal reading attitudes and habits.

. While the main objective of the Title I reading program is to improve reading skills,a -
* geccndary ohjective is to improve reading qurlity. Students areexposed to a wide range of
literature, inoluding the classics. using a ™ ."\timedia approach.

. Unit Cost
The cost to initiate the Title I rec.ding progiam based on ICRT was approximately $20 per
puptl, but this will vary with options available tc the district. Annual costs will vary
depending on the desire for additional reading materials for correlation to testing;
diagnostic testing costs alone will average under $%00 per student. |

_ BEvaluation Stanford—Reading
; GA'NS
ACTUAL EXPECTED DIFFERENCE
Number Pro-Test ' Nosmal Normal Naormal
of Percontile Curve Curve Curve
Grade | Studenta Rank Swandard | Equivalent | Standard | Equivalent | Ssandard | Equivalent
9 0 2 11368 00 740 00+ 308 00
io 3B 2 1'r 48 137 -8006 00 2354 137
11 20 6 1148 a0 -878 00 17 80
12 14 [} 14 63 31 708 00 668 31
TOTAL 100 3 1428

70 048 00 1380 70

21.
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Exportability

The Title I reading activity in Lake View High 8chool oould be dupliated easily by other
districts, as there is no export package. In-servioe needed to implement a similar
program is available through representatives of the Education Progress Corporation.

Superintendent Mr. H M. Lowder (759-2882)
Prgject Director Mr William H. Moody ( 769-2882 )

22
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Junior High Reading Special Class
a2

Greenwood 80

Title I

Number of schools served: 2
Gradss served Grades 7,8,and 9
Number of students served: 240

Instructional Approach Teacher and aide.
Special clags for Title I students exclusively—
provided in addition to regular classroom N
instruction. Students attend ciass in the
N Title I Reading Bkills Labs.
Length of class period: 80 minutes.
Number cf studentsa served per class: 8-12

Prqject Operation . -
DIAGNOSIS: The California Achievement Test (CAT), the Comprehensive Tests of Basic
8kills (CTB8), the Slossan Intelligenoe Test (SIT), the Individualized Criterion-Refer-
enoed Testing (ICRT) program, the S8an Diego Quick Check, uhe district diagnostic tests,
as well as teacher-made tests are all included in the formal/informal, commercial, and
teacher-made diagnostic tests used to diagnose student strengths and weaknesces. A
diagnostic/evaluation folder maintained by the teacher on each studeni houses this
information along with the Reading/English Diagnostic Summary Sheet.

PLACEMENT AND FRESCRIPTION: A continuum of reading and English skills formsthe
basis for diagnosis, for skills instruction, and for coordination of Title I instruction with
the regular reading/English program. The Title 1 Priority 8kills Checklist 18 used for
in-class recordkeeping purposes and for making decisions about re-teaching, extention
activities, and skills grouping. A variety of materials, correlated with the Title I Priority
8kilis Checklist, forms a core program for each Reading Skills Lab. These materials
include games, manipulatives, hardware, and software. Instruction is structured to teach
apecific skill objectives using small group and one-to-one organization. Vocabylary from
the regular classroom texts is used in this special class. Direct teacher instruction
actively ir.volving each student 18 stressed. . R

ABSESSMENT: Evaluation and assessment of student progress on skills i8 conducted by
the teacher throughout the year-using teacher observation, formal diagnosis, and the
‘Title I Priority Skille Checklist. Each student’s progress i8 monitored by using the
_District Individual Student Skills Record Card which 18 marked at mid-year, as well ag at
the end of the school year. Progress is also monitored by using the Title I Priority Skills
" Checklist. T! is card is kept in the student’s permar.ent folder To.organize student data,
two folders are maintained on each'student. One folder houses samples of student work
cand progress on individual skills and prescriptions. The second folder, the diag-
nostic/evaluation folder, also contains a Student Evaluation Data Sheet on which is
stated the pre-/post-test information from the California Achievement Test, which 18
administered from spring to spring. The Title I Norm-Reference Mods] of Evaluation i8
uged. Also, at the end of each school year, parents, teachers, principals, and admini-
strators submijt a written evaluation of the Title I Junior High Reading Special Clakg
- program. Inaddyiion, Title I Progress Reports are sent home to parents four timesa year
with the district peport cards. Continuing communiocation wit2. parents is done through
phone ealls, visits, letters, and happy-grams .

Uhit Cost Initial: Materials $1,800
Annual Materials $ 800
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7 T 3 25 08 88 ~346 00 2041

8 K 4 2628 - 73 200 00 23 26 73

9 69 3 1674 50 -113 00 17 e7 60
TOTAL 189 3 2298 70 ~-084 00 2382 70

Exportability

The Junior High Reading Special Class program could be eastly replicated in other
schools and distriets. In light of the basic skills thrust in recent years, schools adopting
this program would gaina coordinated instructional program that would satisfy certain
language arts basic skills legislation requirements. In addition, it would meet the needs
of those students who score below the fiftieth percentile in reading on standardized tests

-and who are typically a cross section of minority, n n-minority, male, female, dis-
advantaged, middle class students, as well as students with spgcial learning problems
and handicapping conditions. A certified teacher in reading or secondary education, an
aide (optional), and a regular-sized classroom are needed. The basic items that an
adopting school or district would need for replication are a diagnostic system, an
evaluation system, and a core program correlated with the Title I Priority Skills
Checklist. .

A minimum of two days of training wouldbe necessary forthe adopting staff. Tr.ese days
would be used to orient them to the program components, including diagnosis,
{nstructional format, selection of materials, parental involvement, valuatior, and staff
development.

Superintendent Dr Henry C Cole (R23-4348)
Project Director Dr Karen B. Callison (223-4348)
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Project Title Individualized Math

8chool District Anderson 8

Funding Souroa Title I

Soope “ Numnber of schools gerved: 8

Grades served: Grades 4, 8,and 6
Number of students gerved: 360

Instructional Approach ~ Teacher and aide.
Length of class period: 80 minutes.
Number of classes per week: 5.
Number of students served per olass: 10-12..
Small group and one-to-one orgamization used in classes.

Praject Operation ) -

A comprehensive checklist of skills mastery is maintained for each Title I participant.
This checklist coordinates the criterion-referenced testing prograrh, which accompanies
thebasal used by the district, with the Individualized Mathematics System materials
used in Title I math classes. This program provides a means of placement, as well as
assessment of student progress at regular intervals. Title I math students’ initial
instruction is provided by the Title I teacher, A qualified, full-time aide provides follow-up
instructional assistance to students, as well as providing clerical help to the teacher in
the maintenance of presecriptions and other-recordkeeping. A variety of learning
materials such as Monroe’'s Classmates 88, ETA’e Versa Tiles, and numerous manipu-

"lative aids provide for wide range in learning styles. Spring-to-spring pre- and post-
testing with the total math tests of the Comprehenstve Tests of Basic Skills 1s usec.

Each Title I math class provides diagnosis, a core instructional grogram.comprehensive
indtvidual and program evaluation, and ongoing parent involvement Much emphasis is
placed on individual teachirng and learning styles.

5

Unit Cost Initial: Materials $1.600
- Annual: Materials $ 350
Bvaluation CTBS-—-Math
_» OAINS
ACTUAL EXPECTED DIFFERENCE
Number | Pre-Test Normal |. - Jarmal Normal
of Peroentile Curve : ~Curve Qurve

4 |, o8 12 8873 12 2640 00 | 2a3a3 na
8 04 14 688 08 79 3186 60 2820 79
8 112 12 4618 kA4 1837 00 3079 44
TOTAL 204 13 B3 73 as 25594 00 2078 86
* Superintendent / Dr. W, B. Royster (334-3173)
© _ t Director . Mr.JonnE.C\mmng(mgé’S)

.
28
>

Grads | Btudents Rank Standard | Equivalent | Standard | Equivalent | Standard | Equivalent |* )

LR

-~




) ) o) . .
Praject Title ¢ The Multi-s.pproach Program to Achievemnent

. A (MAP) in. Math .
| 4 .4 - ! “ .
E Bchool District 4 - Beaufort- ° - , s
R Y * . . -4 -
Funding Source Title L
' ;hope . er of schools vserve'cli-a '; 5 ?6 .
-t o se.wed: Grades 1,3, 3,4,58,and ’
- - Nyfnds of sthents berved: 700 -
‘ 'Inshruég.lonal Approach  Teacherandaide. ..~ = #
- - Lab approach; students u%*pullqd from the regular » -
- A olassroom and taught on an individual basis. :
. Lengta of period: 46.80 minutes.: .
. . of RNumber of classes ggr week: 8 o
T § : ..Nmnberofstudent.ss'ervedperclass: an average of 10. / -
I > N o . -
ntranoe in MAP begins with a diagnostic test to determine gKill d}mencles
\ 168 a¥e noted, the teacher plots a course of correcti mumlzmgtho
\ roach to which the child will respond most favorab. student then

p _ y the prescription whick offers the greater chanoe of su:cess. Records#
* arekepton sech stugantandt.he management system allows for continuous assessment.

The ose paramount difference in MAP 18 that it allows the opportunity to amust't.he
program of action o fit the student rather than requiring the student to fit a particular

program.
»  Unit Cost .- Initial: $8,000 .
Annual: $ 400
\ . F 4 . ) g R
i [ * -
Evyluation CTBS—Maly - .
7
. ~ . - -GAINS
-1 ' _ ATTUAL EXPECTED DIFFERENCE
Nmber | Pre-Test Normal Normal *l Normal
of Peroentile Cu-ve Curve Curve
f(rade | Students | - Btandard | Equivaient | Standard | Equivalent | Standard | Equivalent
I 108 17 7663 217 381¢ " 00 3783 217
2 71 16 7836 166 4388 00 3140 186
3 98 4 18 472 P .18 .| 4848 00 '.| 3ze 18
4 137 18 380E 44 2649 00 | 1168 44
8 128 18 4734 44 |/73351 00" 1383° 44
e -8 | 3633 86 11622 00 »2011 58

TOTAL |, 638 - 17 8177 63 a3 | oo 1668 | 83 [&

Expo ty"

For_a ‘sldool district with existing facilities (¢’ .ssroom, turniture, etc.), only the
00 t D will be required to ini f.he?rqject.oicemepmgmmsa.re
s ostablished, an- in-servicé session is need% explpin tiie managemsent. m,

. # recopdkeeping, and correlati yrdf programs. A {ollow-up sessionmmnewmdgv::ks .
ot q‘also oe benaficial. ’ . . s :

’ A
3 . . - .

Superintendent - Dr.Robert G. Salisbury (6242660, Ext, 28) -,
Project Director - - Mr. Herman K. Gaither (824-2660, Bxt. 72) -
. R - [ ]
N .

27




Scope Number of achools sérved: 6 ‘
‘ Gmm\dz Gml.2.3.4»5.mﬂe
Number of students served: 660

Instructional Approach  Teacher and aide.
Pull-out serving Title I students exclusively.
Length of class period: 50-60 minutes.
Number of classes per week: 5.
Maximum number of stucents served per class: 123.

Project Opération
Title I students are removeqd from the regular classroom during math instruction and
receive the total defined um program from a Title I certified teacher and aide team

in a labordtory setting. teacher instructs the students using the basal program
adopted by the county. The aide provides the students with corrective and/or remedial
instruction through a variety of supplementary materials and equipment.

Student placement is determined by the basal placement test, the basal pre-test, and
teacner judgment. The teacher constantly diagnoses student progress and prescribed
individual nseds tobe remediated by the aide. Each student 18 continually evaluated and
records are maintained on an IEP and a student basal record card.

~

L - L 4
* Unit Cost Initial. $6.000
Annual; $ 800
Evaluation CTBS—Math
X . GAINS
ACTUAL EXPECTED DIFFERENCE
Nurnber Pre-Test Normal Normal Normal
of Percentile Curve Curve Curve
QGrade | Students Rank Standard | Equivalent | Standard Equivalent | Standard | Equivalent
1 147 1 10070 320 6001 00 BO 89 320
2 93 8 6717 140 3992 00 27.25 140
3 118 [} 66 84 118 3716 00 2968 1.8
4 88 8 40 36 68 2329 00 1707 68
8 a3 9 3280 12 29 06 00 264 12
[} 83 8 3291 49 1291 00 2000 49
TOTAL 887 B 6308 142 35 48 00 2760 142

Exportability ’

School districts can initiate this activity very easily since this 18 an alternate approach —
substitution of services. In-service can be incorporated into tne total school program bya
Title I or district coordinstor.

Superintendent Mr. E. L. Laughinghouse (385-8122)
© ¢ Director Mrs. Jane W, Jordan (385-8122)
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Praject Title - Elementary Math Specialized Services

School District Greenville
Funding Source Title I
Scope Number of schools served: 3

Grades served: Grades 3,4,and 5
Number of students served: 120

Inetructional Approach Teacher
Special class—puil-out serving Title I students exclusively.
Length of class period: 45 minutes
Number of classes per week: 4-5.
Maximum number of students served per clags: 7

Project Operation

The “Greenville County Mathematics Curriculum Guide” is utilized by all participating
students for exact skill requirement diagnosis. This diagnosis i8 done in each student’s
regular classroom. From the diagnostic information provided by the regular classroom
teacher, the Title I specialized services teacher develops proflies of individual skill needs
and student prescription sheets for each participating student. Appropriate multimedia,
multilevel materials are prescribed by the specialized services teacher to assist students
in the development of specific skills. Each student works individually or in a small group
with the specialized services teacher utilizing a variety of commercially prepared and
teacher-made materials to atrengthen and reinforce skiil areas where needs have been
identified. Student progress is contin .ously monitored throughout the school year.
Program materials provide evaluative information to determine skill progress; post-
tests are utilized to determine skill mastery; and level mastery tests are administered
when all objectives for a level of work have bee: ~ompleted. The specialized services
teacher plans with each student an individualized program of instruction geared to meet
his/her specific skill needs.

Unit Cost . Initial: 815,000
. Annual: $ 2,200




SAT—Math

Superintendent
Project Director

ERIC

Aruitoxt provided by Eic:

Dr. J MBoyd Hall (242-8460)
Ms Carolyn Dillard (232-2005 or 879-2174)

.,
b3
©

30

GAINS
ACTUAL EXPECTLED DIFFERENCE
Pre-Test Normal Normal Normali
Percantile Curve Curve Curve
Rank Standard | Equivalent | Standard | Equivalent | Standard | Equivalent

16 12 26 23 1067 00 168 23

18 1280 89 593 00 887 89

24 1733 74 278 00 757 74

TOTAL 102 20 14 34 71 818 i 00 8186 71

Exportability

This program is designed to uc closely coordinated with the regular classroom
instractional program through the utilization of the “Greenville County Math Curri-
culum Guide” uvhjectives. The specialized services teacher supplements and reinforces
math skill devilo] ment which follows along with the learning experiences of each
student’'s regular classroom activities.

In-service is required for the staff to learn the program organization, the correct
utilization of program materials, ar d student selection and placement procedures In-
service could be provided by local consultants, company consultants, and consultants
from other districts within the state.




Project Title Elementary Specia! Math

Sohool Distriot Oconsse :
Funding Souroe Title I
Soope Number of schools served: 3

- Grades served: Grades 2,3,and4¢ -
Number of students served: 200

Instructional Approach  Teacher and aide.
Laboratory approach; students reoetve Title I
instruction in addition to regular math class.
Length of class period: 46 minutes.
Number of classes per week: 5.
Maximum number of students served per class:
18 per claas; 76 per day.

Prgject Operation

This program supplements the regular classroora developmental program. Title I
teachers work very closely with the classroom tesacher, coordinating the two programs
and providing servioces not received in the regular classroom.

DIAGNOSIS: Students are already placed on instructional levels according to the
distriot’s math continuum. The ohjectives on each level are specifically stated and taught
individually or in units. Teachersdiagnose individual skill needs within an instructional
level as each new objective 18 begun.

The diagnostic tests come from any of the following sources which areavailableto Title1
teachers: Houghton Miffien ICSP kits, Hoffman diagnostic materials; SRA Diagnosis kits;
Wisoonsin Math Design; Making Math Meaningful guide; teacher-made

instruments. Teachers use the above sources in various combinations, depending onthe
student’s needs and levels.

-~
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PLACEMENT: Students are instructed and prescribed activities based on their (math
continuum ) instructional levels and skill nesds within their leve] Children who need a
great deal gf assistance and reinforcement on their &ssigned instructional levsl are given
alternative instruction, activities, and reinforceinent in their Title I class

(Second graders are given more small group, teacher-directed instruction Third and
fourth griders are given individual prescriptions

NATURE OF INSTRUCBIONAL APPROACH — Individualized/Prescriptive With theexcep-
ti9n of the second grade classcs, skill area units are developed around the prescriptive
approach. Appropriate materials and activit!~~ are paired with specific math objectives.
A prescription sheet is developed for each oojective, listing the various activities a
student can do to learn the objective. This is the master prescription.

In providing learning activities, teachers utilize many sources. Two of our iabs contain
the Hoffman materials. These, however, are supplemented by the same variety of
materials supplied the other math labs.

Because children learn n different ways, a wide array of, materials 1s provided.
Although many are comm.rcialiy made, many are also teacheimade These include kits,
ga:nes, flle folder activities, wcrksheets, textbooks, manipulatives, and audio-visual
materials. There 18 an activity and a teaching situation to suit every child’s learning style
and need. From tIe mastbr prescription, individual prescriptions are made for each
child The amount of work a child 18 given depends on the results of his diagnostic test.
The typs of work depends on his learning atyle.

Many times a skill area unit revolves around a learning center, and all materials are
placed in the center The instructional value of the teacher is not to be overlooked,
however. Students are placed in small groups according to common skill needs for
teacher-directed instruction. The aide is often used for follow-up, practice, and review.
Children with individual needs are assisted one-to-one by teacher or aide They are often
found in small groups and pairs for games and projects Other activities are individual in
nature, especially those designed for drill and practice

The three-step learning process is the basis for instruction in Title I math labs. Concepts
are introduced through concrete models and manipulatives. They are transferred to the
pictorial representation, then to the abstract This highly increases students’ under-
standing and retention of a concept

In the second grade, where children are not mature enough to follow individual
prescriptions, they are grouped by skill needs for instruction and learning activities. A
variety of materials, learning centers, manipulatives, and accommodation of individual

needs is still preDlent.
s

To assist teachep#’in prescribing individual activities, the district’s computerized math
curriculum resource correlations are available Teachers can retrieve printouts for each
supplementary material, which correlate specific objectives to particular pages, cards, or
parts of a given material -

ASSESSMENT. Each student ie given a post-test at the end of each skill area unit Often,
students are tested upon the completion of indinidual objectives This information 18
shared with students, so individual growth can be observed and personalized.

Usually, the same sources used for pre-tests are also used for post-tests, but using
different test items

L addit.. - .. objective and unit mastery tests, end of level mastery tests developed by the
district are given upon completion of a level This criterion-referenced test provides
specific .nformation about skill weaknesses which still exist Remediation is required if
weaknesses exist after the mastery test is glven Students must achieve 80 percent
mastery on a level before moving to the next level

Unit Cost
Two of the math iabs contain Hoffman programs, which incur a considerable initial
Q  >2($10,000) Costs to establish a non-Hoffman lab range from $3,000 to $6,000
E MC ng on the amount of furniture already available in the room.
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Ougoing costs annually to aintainalab range from $1 000to $2,800. These costareflect _.
- supplies, materials, and equipment

/
Evaluation CTBS—Math
GAINS
ACTUAL EXPECTED DIFFERENCE .
Number Pre-Test Normal Normal Normal
. of Percentile Cusve s Curve [ Curve
Grade | Students Rank Standard | Equivalent | Standard | Ryuivalent Standard | Equivalent
2 84 13 70568 138 4296 ~ 00 2762 138
3 69 14 8353 79 4284 00 20900 79
4 36 23 8071 8l 2797 00 2274 . 81
TOTAL 188 16 64 29 108 4002 00 2428 106
Expc vt abulity

It wowd not be difficult for another district toestablish a Title I math program similar to
that of Oconee County Teacher sslection is the key factor,along with proper supervision.
Intense and relevant in-service would also be necessary Observations in our math labs
and a few days of sharing with our supervisor and 8ome teachers could get a program off
on the right foot The availability of a math curriculum would facilitate the successful

implementation of the lab .
Superintendent Fred P Hamilton (838-5868)
Project Director Patty Smith, Title I Math Supervisor (838-5363)
Q
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Math

Orangeburg 3
Title I
Number of schools served: 4

Grades gerved: Grades 1,2, 3.and 4
Numbsr of students served. 327

Instructional Approach  Teacher and aide team.

Prqject Operation

Teachsrs of studénts in grades 1-4 use a diagnostic/prescriptive system called BASE
(Basic Arithmetic Skill Evaluation) to identify students’ strengihs and weaknesses.
BASE pravides the teacher with an arithmetic.profile of each student’s basic enta y level
-akills at"his grade level. The skills identified are those considered basic and essential to
 satisfaptory aocorrplishment at that grade level. The results of the diagnostic test are
“_used to prescribe appropriate tools for remediation and to group for instruction
according to individual needs.

Students are taught from a written plan designed specifically forthem. Plans are revised,

upr'ated, or rewritten as needsd. Studerits who participate in this program for 556 minutes
per day for five days per week are placed in the basal mathematics series and a variety of
oriterion-referer.ced supplementary materials, equipment,and manipulative devices are
used. Individualized and small group instruction are employed by teacher and aide teams
who work vm.h’np more than 12 students per period.

N

Bvaluation CTBS—Math

GAINS
ACTUAL EXPECTED DIFFERENCE
Number Pre-Test Normal Normal Normal
of Perosntils - Curve Curve Curve
Grade | Students Rank Standard | Equiva'ont | Standard | Equivalent | Standard | Equivalent
1 74 10 ' 7041 + 233 20686 00 4076 | 233
2 84 14 42 26 00 4228 00 -002 00
3 3 12 61 22 77 4] 26 00 1998 7
4 80 18 3949 48 26 98 00 1354 46
TOTAL 281 13 8381 04 3104 00 1977 294
Superintendent Mr. Herman E. Cain (496-3288)

Prqject Director Mr. W. H. Settle (496-3];88)




School Distriot | spartanburg 7
PAinding Source © Titlel
Beope Number of schools served: 3

Grades served: (Grades 7, 8,and 9 -
Number of students served: ‘346

Instructional Approach  Teaching team congists of the students’ regular
_ mathematios teacher, the Titleé I mathematics
teacher, the Title I aide, and the floating )
mathematios specialist.
Special setting: a regular classroom furnished
. with Title I materials and equipmsnt. Serves
Title I students only.
Length of class period: 80 minutes. .
Number of classes per week: B. :
Number of students served per class: an average of 25.

Diagnostic procedures are used to assess each student’s skill development. Teachers
select diagnostic instruments from a collection of both commercially and locally
prepared materials. On the basis of the diagnostic test results, teachers preesribe an
individualized course of instruction to develop specific skills by assigning specific
instructional tasks and illustrating step-by-step progedures to be followed by the student.
In assigning instructional tasks, teachers are guided by the District Mathematics Scope
and Sequence. Student progress 18 assessed almost daily by either informal or formal
means. The progress 18 then recorded on a gkills checklist.

The program 18 teacher-directed. Students are grouped by skills and assigned to various
learning oenters. Two of the centers are direct-instruction centers conducted by the two
teachers; other centers are reinforcement centers conducted or monitored by the aide.

From a variety of instructional materials and equipment, the teaching team selects
activittes for s.nall groups or individuals. The most significant feature of the program 18
providing each student maximum interaction with trained staff and

learning experiences. The team accomplishes thisby employing diagnostic/prescriptive
tachniquoen.ndprovidmgeffocuvedirootmstmcnonwsman groups.




Evaluation o CTBS—Math

N GAINS ,
ACTUAL EXPECTED 3 DIFFERENCE
Number Pre Test Normal . Normal Normal
of Pyrcentile Curve Curve Curve
R _G’ Students .Rank Standard | Equivalent | Standard | Equivalent | Standard | Equivalent
L - - ¥ 4 12 36 09 38 1909 00 1700 38
8 187 10 52 49 93 18 14 00 34 36 93
] 224 8 58 60 12€ 1080 00 42 80 126
TOTAL 202 10 “61 88 97 1690 00 34 06 a7
+  Exportability

A district could adopt a program such as this by

1 providing additional staff members. 1.e , Title I teacher, Title I aide, and Title I math —-
specialist .

|~ 2 training the Title I staff and the regular teacher in diagnostic/prescriptive
techniques *

3. providing a minimum amount of materials and equipment to facilitate the
diagnostic/prescriptive procedure and variety in instructional activities

Unit Cost Initial. $100 per classroom for materials and equipment
Supe;rmwndent Dr J G McCracken (585-2231)
Project Dlm'ct,or Mr Tom Hendrix (585-2231)

L l{llc 36 76
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ProjectTitle * . Foundational Math (Grades 1 and 2)
. ‘ Math (Grades 3, 4,and 8)
Reading (Grades 3, 4,and 5)

Sohog! lgxbmm ' Lexington 2

-/ :
nmﬁmgwuree TitleI .
Soope Number of achools served: 7

QGrades served: Grades 1,2,3,4,and 8
Number of students Berved. 675

Prqject Operation - .
Individualized tutoring, concentrated inthe early grades, prevents failure by providing
suoocess fo.' Title I participants in grades 1-6. The heaviest concentration of effort is in

gmdoalmdg.

A Pupils remain in regular classrooms, and must receive maximumn reading and math

instruotion from the classroom teacher. In addition, each child recetves at least 20-30
minutes oi;individua.l or small group tutoring each day from Title I personnel.

Mrst and sapond grades have Title I tutors (paraprofessionals) in the classroom.
Participantsvin grades 3-5 are scheduled into a reading/math resource room for
diagnostic/prescriptive tutoring by a professional teacher.

Participants show, on the average, more than a year’s progress each year, rather than
the expected six months or less.

This program is funded totally by the district's Titlel grant. A similar program might be
manned by volunteers, providing enough volunteers could be obtained and properly
trained.

[y

Evaluation CT 38—Math
GAINS
ACTUAL EXPECTED DIFFERENCE
Number Pre-Test Normal Normal Normal
of Percentile Curve . Curve Curve
Grade | Students Rank Standard | Equivalent | Standard | Equivalent | Standard | Equivalent
3 139 21 707 100 456 00 251 100
4 a2 20 477 73 283 00 214 73
B 42 3 700 108 348 00 352 108
TOTAL 263 21 834 9 9 379 00 586 93
CTBS—Math .
GAINS -
ACTUAL EXPECTED DIFFERENCE
Number Pre-Test Normal N Normal Normal
of Percentile Curve . Curve Curve
Grade | Students Rank Standard | Equivalent | Standard | Equivalent | Standard | Equivalent
1 287 13 643 208 R87 00 386 205
2 218 20 6680 107 441 00 219 107
TOTAL 478 16 681 160 * 368 00 03 160
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CTBS—Reading
GAINS
C ACTUAL EXPECTED DIFFERENCE
Number | Prg.Test Normal Normal Normal
of Percentile Curve Curve Curve
Grade | Stidents Rank Standard | Equivalent { Standard | Equvalent | Standard | Equivalent
3 187 23 703 78 483 00 280 76
4 81 18 877 84 335 00 240 84
5 BO 15 859 137 320 00 539 137
TOTAL 297 20 700 84 394 00 308 84
g
Superintendent Mr. Hei0ert A Wood (7964708)
Project Director Mrs Bess Vaughn (796-4708)
)
»
|
!
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“Prject Title Elemertaiy Reading ) E

_Elementary Msth
- Sohool District Sumter 2
" Punding Source TitleI
" Scope Number of schools served: 7 =

. Grades served: Grades 1,2, 3,and 4 . 2
v Number of students served: 435 in math, 560 in reading

Instructional Approach Teacher and aide.
Special nlass—laboratory. Pull-out serving Title I

students exclusively correlated with
regular classroom instruction; math uses alternate
instructional approach.

Length of class period: 80 minutes.
Number of clasaes per week: 5
Maximum number of students g_erved per class. 1C

Prqject Operation .

READING: The elementary Title I instructional reading activity serves approximately
880 students in a specially designed learning center environment apart from the regular
classroom in seven elementary schools

Project students are identified on thebasis of their reading scores on the Comprehensive
Tests of Basic Skills (CTBS) and teacher judgment of achievement level in reading in
1elation to age/grade peers.

Following admission into the program, each student in second and third grade is
adininistered the Slosson Oral Reading Test of word recognition. Teachers then study the
scoring and evaluation sheets from the Holt Basic Reading Program, Unit Test for
1979-80. These evaluation sheets provide information as to specific strengths and




£ N .
. weaknesses in specific skill areas The Silvaroli Informal Reading Inventory and the
- 'Doren Diagnostic Test are also administered Results provids data for writing individual
~education plans foreachstudent Firstgradestudents who participatein this activity are
1dentified by the Metrdpolitan Readiness Test (MRT) Those students who score less than
‘44 are eligible te participate in the activity Diagnosis—a continuous process—is based
upon the student’s evaluation a3 he/she works in the learning center

L

Flexible grouping procedures are ized based upon skill needs identified through

diagnosis Skil] needs indicate smalgroup and individualized instruction ac dictated by

individual education plans and are'written for each student in the program. majority
. of the students attend cthe centers on agrg.de leval basis. Ty

Elementary Reading:Centers dperate for five 50-min- 1t periods ger day to accornmodate

the needs of thr.eligiblg-participants m t'rig $he established district cut-off score. The

T rémid part of the day propides tgache; 4nd aides opportunities for planning, .
Me

1

whting riptsens, conferefces, and evalgating 1EPs Individually, students are -
. +schedule "reading cantbr for five'80-Liinute periods per week for the en
school year Instruction is presented by the teacher with follow-up actjvities led On
byther Aingaide ¥ach student’s work i8evaluated on a daily basis, and prescfptio |
are upauted itten to conform to diagnoses and evaluations. Rt -

»

of the ¥it}e 1 and Basal Reading Program—the’kef to the success of this
As baseq upon skills, objectives, and activities«directly correlated with the
district’s basal -reading program A correlation mariual based upon the scope and

. .sequence chart from the district's basal program recommends tht development of
pres@ptioné reflecting a variety of commerctally prepared andteacher-made materials |,
apprepfiate for individualized irstfuction. ‘.

The district uses a total language approach to the teaching of reading The plan from the
teacheris manualsgivee the skills to be taught for comprehension/literary skills,
decoding/encoding skuls, language and study skills. Both the Title I and rbgular
‘«elassroom teachers Work with the student from the same skill sequence All skillsareon .
the student’s instructional level, which eliminates the problem of reading center
teathers working on'the instructional level and classroom teachers working on grade .
level -t ) ’ X s . s
. . "~ . , e ”, LI - .
Conféfences betwéen Titler] and regulaf alassroom teachers are schedled tp coinoide
visth the nine-week reportingpeMods Student s progress isreported to parentsthroughi -
* - ”inforr'n-a-grams’i"ox"&appy—grams “ In addition, parent/teacher conferences are plan-*
* ned Parents vieit schools during the regular school day, but to a greater degree duMng
. open house visitation - e .

. . P . 'y

"
.

N - . -
One reading Supervisor and one readifg spfcia.h'st organizes and works with schools.in
implementing thig Title I activity . ‘ . - '

. - " - i .
MATH Approximately 450 Title Lidentified children in grades 1-4 are served by this
activity,which is designed to improve the basic skills in math for educationally deprived P
students in the district . ° A o e M
MNine Title i teachars wi ari aide serve 50 students (10 per'class) a day. Qﬁ‘e math
specialist s@eves in a consultative and supervisory capacity oL . -

Format of ¢lassroomsinstruction includes. - o ] 4 L
» 1 4
8 . 4
(1) Diagnostic testing ( BASE ) and professional opinion for determination of'strengths . .
* R and weaknessés ) . : . . : .

1 B -~ . s ' N ‘ .
(2) Diagnostic/prescriptivg ‘teaching with preseription reflecting ®havioral objec-
- t{ves to be mastersd, c8hsideration far learning‘style, and appropridte activities.
. . B . ]

7]

» . * - ~ -
(3) Implementation of a.ctibit,y-—ext)xer individual or group * .. cet
. . . .

< @) 'Eya.lua.tion of performance using check-up, test and professional opmion‘ . )
(5) Recycling for next sequential -skill 'neet'iing x'em_ediatic;n if success or mastery
achiewed with previous skill

ERIC *™ " L

‘
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Classroor: instructfon is highly individualized and varied to accommodate individual
needs and interests. Laboratory activities are utilize¢ frequently to promote active
involvemsnt and interest rather than constant written work.

Evaluavion CTBS—Math
GAINS
ACTUAL EXPECTED DIFFERENCE
Number Pro-Test Normal Normal * Normal
of Perrentile Curve Curve Curve
Grade | Studems Rark | Standard | Equivalent | Standard | Equivalent smgﬁ Equivalent
X
1 83 9 621 196 280 00 331 195
2 R? 9 761 178 409 00 352 178
3 .. 13 432 . 00 430 00 02 00
4 108 g~ 545 111 386 00 309 111
TOTAL 324 19 571 115 327 00 244 115
i L
} -’ ~
CTBS—Reading
. }
‘- . , - - GAIN3
¢ ACTUAL EXPECTED DIFFERENCE
. . | Number Pro-Test Normal Normal Normal _
¥ af Percentile Curve Curve Curve
Grads | Students Rank Standard | Equivalent | Standard | Equivalent | Standard | Equivalent { -
1 134 13 ;33 127 448 00 285 127
2 78 . 10 845 89 243 00 191 89
¥ 3 112 9 432 12 410 00 22 12
4 138 7 598 83 304 00 294 83
€OTAL 460 10 4 605 78 397 00 208 78
g »
] <«
o
Exportability . _ .
How gasily colld another district initiate your activity?

Program is iyhplementable using reascnable budget

" How mu sorles would required?
One week inftially—intermittent aftegwards. .

) . ’ ~ . N
How y ayailable is.the kind of th-servicethat would be necessary?
m’&ﬁ@’ . }b -

b i v 04 ' .
+ Suflerintendent *Dr.H William Mitchell (773-1491) | ¢ -
Project Igu'ecwr Mx; Lione)l Stukes (773-1491%) - .
4 . .
‘ - J -
-~ . - & . R . ' *
® . ‘ #
. . . !
. ‘ , P TN .
& \_} N . +4
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Project Title Flementary Remedial Reading -

8chool District York 3 B
- Funding Source Title I, ESEA
8cope Number of schools served: 8

Grades served: Grades 2,3,4,5,and 6
Number of students served: 528

Instructional Approach Remedial reading teacher and
. Title I reading teacher.

Special class for Title I students exclusively —
provided in addition to regular classroom
reading instruction.

Length of class period: 35 minutes.

Number of classes per week: 5

Maximum number of students served per class: 6

Prgject Operation

All elementary students In York 3 are administered locally developed criterion-
referenced tests and are placed in specific levels on a skills continuum spanning gradeg
K-8. These tests are diagnostic in nature, and specific skill deficiencies are recorded on
each student’s profile sheet. A copy of this proflle sheet is also kept in the student's Title I

reading folder.

All selected participants in the Title I reading project are also administered informal and
commerecially produced diagfdBtic reading tests to determine skill deficiencies These
results are recorded on appropriate forms and kept in each student’s folder. Based on the
total diagnosis, independent activities through individual.prescriptive assignments,
learning centers, etc. are provided to reinforce and extend learning. Flexible grouping is
used when students’ needs are similar. A variety of multilevel reading materials and
audio-visual programs are utilized for instruction.

The Title I reading teacher and the regular classroom reading teacher meet periodically
to discuss and evaluate each student’s progress. The classroom teacher administers the
district criterion-referenced tests during the year. Student progress is assessed infor-
mally by the Title I reading teacher during the year, and the formal assessment (post-
test) is administered in April.




Unit Cost

The per nupil expenditure for the current project year for materials, supplies, and
equipm.ent is approximately $20.00. Per pupil cost during initial implementation could
vary with the amount of materials and equipment pumhased and the experience and =
qualifications of the teachers hired.

Bvaluation MAT—Reading ’
GAINS
ACTUAL EXPECTED DIFFERENCE
Number Pre-Test Normal Normal ’ Normal
of Percentile Curve Curve Curve
Grade | Students Rank Standard | Equivalent | Standard | Equivalent | Standard | Equivalent
4 100 18 128 89 28 00 30 89
3 132 12 84 124 R4 00 8.0 124
4 121 12 88 38 47 (o]} 19 38
- B 22 8 83 38 80 o0 R3 38
8 109 8 23 88 53 (0] 0] 40 88
TOTAL 564 11 89 74 54 00 a3s 74
Exportability

With sufficient funds, this activity could be imit: ...u in any school district. Required
in-service would involve:

Philosophy of compensatory education

Culture and personality of educationally disadvantaged
Pre-testing and post-testing of students

S ‘ection of participants

Ut ization of materials and §quipment

Diagnosis of skill deficiencies

. Classroom management and organization

RO AP0 -

Superintendent, Mr B Jeff Savage, JIr (328-3814)
Project Director Mrs Jucy A. Humphries (328-3814)

ERIC 1
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Project Title Elementary Math

School District York 3
Funding Source Title I, ESEA :
Scope Number of schools served: 8 (Belleview,

Edgewood, Fintey Road, Lesslie, N orthside,
Richmond Drive, Sunset Park, and Sylvia Circle)
Grades served Grades 2,3,4,5,and 6
Number of students served: 450

Instructional Approach Title I teacher
Pull-out serving Title I students exclusively;
provided in addition to regular math classroom
ction.
Le of clags,period: 36 minutes
Number of classes par week: 5.
Meximum number of students served per class: 8.

Project Operation

The elementary math curriculum in this school district consists of a skills continuum
arranged in sequential levels for grades K-8. When a student is selected to participate in
the Title I program, the Title I teacher records the student's placement in the skills
continuum. A copy of each student’s math profile sheet indicating mastery scores for
each level is maintained in the Title I teacher’s file. The Title I teacher further diagnoses
specific skill deficiencies by administering commercially prepared and teacher-made
diagnostic instruments and by analyzing the student's criterion-referenced tests for
each lev. of the skills continuum.

The Title I teacher utilizes the locally prepared skills continuum series as the core of the
inst~uctional program. A student’s individualized prescription will includs a variety of
instructional activities Manipulative alds are used to help students visualize mathe-
matical relationships. The Title I teacher confers weekly with each student's regular
classroom teacher to assure coordination of instruction. Student progress is monitored
by administering teacher-made tests and the district’s criterion-referenced tests upon
completion of each instructional level. -

The small class size, the use of audio-visual aids and games, and an emphasis on success
help to insure that students are motivated and challenged. \

Unit Cost Initial approximately $6500
Annual approximately $3500
9
Evaluation MAT—Math
GAINS
ACTUAL EXPECTED DIFFERENCE
| Number Pre-Test Normal Normal Normal
of Parcentile Curve C irve Curve L
Grade | Students Rank Standard | Equivalent | Standard | Equivalent Equivalent
%
2 109 30 162 78 136 00 2! 78
3 126 18 28 37 79 00 1 37
4 94 10 141 121 ° a7 00 74 121
B ™ 8 26 119 36 00 80" 119
[:) 101 12 654 . 38 36 00 18 38’
TOTAL BO7 16 111 74 74 00 avr ' 774 *
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Exportability
This program could easily be adopted by another school district. The following in-service
components would b3 necessary.

Presentation of federal and state 1'itle I regulations and guidelines
Philosophy of compensatory education

Culture and personality of the educationally disadvantaged
Student selection procedures

Components of diagnostic/prescriptive teaching

Classroom management and organization

Coordination of instruction with classroom teacher

Title I evaluation procedures

Utilization of materials and squipment

DERIDNP AP~

This in-service could be conducted by a district’s curriculurmn or Title I coordinator. The
teachers must be enthusiastic, well-trained, oriented to individual skill development,and
knowledgeable about how children l. arn math. In order for the program to be successful,
teachers must have input into the organization of the program, recordkeeping pro-
oedures, and the selecticn of materials and equipment.

- N A
Superintendent Mr. B Jeff Savage, Jr. (328-3814)

Project Director Ms. Julia Robbins (328-3814)
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Project Title Parent Advisory Councils
8chool District Maribo.

Prgject Operation .

Title I parent advisory councils are the official advisory body for Title I programs in
Marliboro County School District There are 17 school advisory councils and one district
advisory council, which are elected in accordance with federal guidelines and legislation
Councils are composed of Title I parents, non-Title I parents, teachers, and other
residents

Through the use of various activities, the council members and interestod nts have

been trained in advising the schools or the school district about u?;lannmg,
tmplementation, and evaluation of Title I programs.
The county employs a parent coordinator to help organize and train members of parent
advisory councils. The coordinatoralso serves asa liaison between the homse, school,and
community in order to communicate the program’s function and nromote interest in
Title I and pdrental involvement. Each year a planning session 18 held with Title I
personnel, parent advisory council members, and other parents in order to discuss
methods ta collectively proiaote student achievement in Title I. During each academic
year, workshops are held on a county-wide level and ih each of the five attendance areas.
These workshops introduce council members to their advisory roles and train members
in techniques needed to successfully fulfill their responsibilities. Training workshops
focus on topics covered in “The Parent Counc#t’s Handbook,” a guide for parent advisory
council members developed by the Marlboro County School District Advisory Counecil

In addition to attending meetings and iraining sessions, parent advisory council
members participate in at least two claséroom observation visits per year In order to
participate, members attend a seminar about conducting observation visits and are
provided with sample questions. Upon completion of the visits an evaluationis conducted
and recommendations are made

The parent advisory councils and the parent advisory council coordinator also work to
promote effective communication between parents, educators, and other interested
citizensabout programs and concepts which will enhancethe educational progress ofall
Title I students Through meetings, discussion groups, and workshops, members assist
in strengthening parental involvemeny in the educational process by educating parents
about their rights and responsibilities Workshops geared for parents include such topics
as “Discipline,” “Communication,” and “Building Confidence “ Materials such as “"STEP”
(Systematic Traiming for Effective Parenting. AGS); "Shared Learmung” (A Parent
Involvement Program by Media Consultants); “Helping Your Child in School” (Oregon
Teaching Center), "Parents and Tea~hers Together for {he Benefit of Children” (NEA);,
and “The Famuly Living Program” ( Scholastic Magazine$) are also used as resources for
parents and members of parent advisory councis

Through continuous training and support, the Title I parent advisory councils are
growing more effective in their efforts to promote the success of the Title I program in
Marlboro County School Distmict

Superintendent of Sctiools Paul J Foote

Director of Federal Programs r.John W David

PAC Coordinator Ms Gwendolyn L Dixon

DAC Chairperson . Mr Leroy Woods

Address P O Box 947. Bennettsville, SC 29512
Phone 4'794016

Q
ERIC
51



