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"GUIDELINES FOR EVALUATION OF INSTRUCTIONAL MATERIALS
. WITH RESPECT TO SOCIAL CONTENT

’

.
- .
.

Purgosé ) P
The ﬁurpose of these guidelines is to provide consistent, systematic standards
for evaluating instructional materials proposed, for use in Californja's public
schools to ensure compliance with the Education Code. g '

~ L 4 .

Children pattern their interests, prejudices, and ideas after what they see and
hear. Children dream of and aspire to those goals they aré encouraged to attain.
Their world can be expansive and filled with exciting and infinite possibilities,
or frustrating in fts limitations, depending on their exposure. Much of a .
child's early dgzs}opment takes place in school, and the potentially positive

or negative effect of the school experience is understood. The Legislature
recognized the vital role instructional materials play in the formation of a
child's attitudes and beliefs when it adopted Education Code Sections 60040
through 60044 (see page 18).

These guidelines are not intended to supplant the evaluator's judgment, because

it would be impossible to do so. They do comprise'the minimum standards for

acceptability, including compliance with Education Cod: Sections 60040 and

60044, ’ -

In. order to portray accurately the cultural and racial diversity and the male and

female roles in our society, instructional materials must encourage students to

understand not ounly the historical roles and contributions of women and minori-

ties, but also the forces which shaped those roles-and contributions, and how and

why the contemporary roles and contributions of womensand minorities are different.
! v

v

General Limitations o :

The guidelines should be used when evaluating both the student material and
the teacher material.” In no event should fnstructions in a teacher manual
designed to overcome nongompliant pictures or text in a pupil edition be
given any copsideration in evaluation of the pupil edition.

In certain limited pituations it would’ be inappropriate to require that a
pictorial or textual item conform exactly to these guidelines. Such an
instance would arise, for.example, in reprinting an item of classical .or
' contemporary literature, music, or art, including folktales, which is con-
sidered to make an important contribution to a given instructional material.
JIn such a situation, however, discussion material.sshould be included in the
pupil edition-indicating that, for example, although a particular attdtude
\' toward women or a minofpity group was prevalent during a cértain period in
history, or is prevalent.in the particular culture: or country depicted,
that attitude has changed or does not occur in the contemporary Up{aed
IStates, as appropriate. /' . i
Phen examining an instructional material AYr adverse reflection on pne's
race, creed, sex, and so on prohibited ducation Code Section 60044,
the evaluator should make a §ualitat dgment with respect to stories
or articles“paving a historical or pa cular cultural ﬁerspective. Any

’
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descriprion,” depiction, label, or retort found to be, by itself, an adverse

- teflection should not be judged out of context. Rather, the st&ry or article -

should be examined for, appropriate explanafions, discussion, or other devices

included therein, or/fﬁmediately attached thereto, which may overtome the ’
impact of:such offending words or pictures. The instructional material

should be rejected only if, on a total basis, the story or article would, in

the mind of an average pupil for whom the material is intended, reflect

. adversely upon a person because of his or her race, color, creed, national 4
- origin, agcestry, se%e or orcupation. .
% . . .

4. These guidelines may be 1napp11cab1e to certain instructicnal materials. For'
example, materials need not include referepces to peopile. Therefore, math .
problems described solely in abstract tergf or stories about animals/without
human attributes are outside the scope of*these guidelines. Additionally,

‘a

b matZrials which contain references to children need not include references %o
adults.
. 5. In determining how strictly to apply the guidelines,‘cBﬁSIHeration must also
be given to the number of rharacters presented and the relationship among * 1
) them. For example, if there'are only three or four main characters,,or if
all of t?e main characters are members of the same family, it would obviously
be unrealistic to expect a wide diversity of ethnic-groups and kinds of roles
. portrayed. Likewisé} if the setting is restricted,to a certain locale, such
o0 as a large city ghetto or a sparsely settled desert region, the pogssibilities £
for showing a wide range of sociceconomic groups in a wide range of activi-
ties are necessarily limited. ' . N
. ' - . v
Materials in a Series ‘ T . ¢

’ i

In the evaluation of instructional materials which are designed to ba used as a
basic program, each component thereof shall be judged individually for compliance
and without regard to the content of any other ‘component.

Iy




- " SPECIFIC CRITERIA FOR, EVALUATION OF INSTRUCTIONAL M.ATERIALS *
: BY MEMBER?OF THE LEGAL COMPLIANCE COMMITTEE

" A. Male and Female Roles--Education Code Sections 60040(a) and 60044(b)

. In order to encourage the individual development and self-esteem of each
pupil, regardless of gender, instructidnal materials, when they portray
\Y people (or animals having identifiable human attributes), shall portray
women and men, girls and boys, in 3 wide variety of occupational, emotional,
and behavioral situations, presenting both sexes in the full rangé¢ of their

hyman potential.

The fo¥lowing criteria #1 and #2 arefessential,* and each shall be met. The
remainder of the criteria should be met, but 100 percent compliance on each
. one is not: essential to a "yes" vote. Unless the deficjency is flagrant,
failure in one category of Criterion #3 should not disqualify the item, pro-
- vided it meets the other categories to a reagonable degree. The categories
within Criterion #3 may be judged as«a group, wherein an especially good
rating on one category may compensate for a poor <howing-on another one.
¢ -«
Regardless of subject area, all the foliowing criteria. apply to all instruc-
tional materials that~feflect contemporary United States or Ca'lifornia
society or any unidentifiable society. In addition, Criterion #1 applies to
©all materials that reflect any society outside the United States (but see
General Limitations #3 on page 1).
Consideration is .given 'to reprints of certain types of literature, music, and
. art which do not conform to any one or more of these criteria (see General
‘Limitations #2)., For example, when references to women are omitted; their
. absence must be discussed and questioned in the student edition, with an eye
toward making the student aware of the historical and cultural situation in
.which this inequality occurred, the process of philosophicdl change and its
effects on social patterns, and the underlying”goal of equality basic %o our
X democratic ‘system. . . N ’
Y 7 .
I. Descriptions, depictions, 1abels, or retorts which tend to demean
4 stereotype, or be patronizing toward females must not appear.

(Do references to women indicate that their-talents, intelligence,
» or activities are’inferior to-those of men; .or that they are

incapable of handling a situation without a man' s assistance? For
example. there should be no labels Buch as "old maids " "fishwives, " ,-
"henpeckers,” or "woman driver,"” or retorts such as "she's only a

¢ girl” or "“what do you expect from a girl?” .Such-references con-
stitute adverse reflectians. ' See discussion in "General Limita~"
tions” on - page 1. ) -

.

&
- ¥ 2. Instructional materials containing references to,. or illustrations of,
people must refer to or illustrate males and females approximately
evenly, in both number and importance, except as limited by accuracy or
special purpose. : :
(This criterion is largely self-explanatory. It applies to
any materials in which the gender of persons is referted to or

) Q _ ‘ ‘ -
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illustrated whether incidental to the phrpose of the material or
not. Even though'numerically the portrayals of males and females
may be approximately even, the aspect of importance or impact of
those portrayals is a qualitative judgment. For example, assume
\\that a single 1llustration of one or more females is quantitatively
« overbalanced by a ten-page story of one or more male characters.
If, however, the illustration is judged to have an educational
. effectiveness or impact equal to or greater than that of the story,
- the two items may be considered to be in balance.)

3A. Mentally and physically active, creative, problem~solving roles’; and .
success and failure in those roles, should be divided approximately
evenly between male and female-characters,

» (It is important to look for instances in which females, both girls
and women, are.involved in mentally and physically active, creative,\
prpblem-solving roles--such as conducting a science experiment,
participating in sports, repairing a broken object, building a
bookcase=~that are all too often-depicted as male-oriented, and .
. determine whether such instances occur in a fair proportion to those
¢ + 1involving males., .
The consequences of activity undertaken by males and females must
be observed. Positive or negative results can come from the under- ,
taking of any task. A pattern of positive or negative results,
perhaps mo simply defined as success or failure, should not .emerge
as correlated with sex. It is not suggested that all characters
./‘F:f succeed at all times. However, the ratio of success té ‘failure
must be approximately - .the same for female characters as for male
characters. ) i

3B. Emotions--for example, fear, anger, aggression, excitement, or
tenderness=-<ghould occur randomly among characters regardless of

) ~ gender.
N : (All people are ca e of, and susceptible to, all eﬁotions;
) and the idea that only females cry and only males fight is an

. inaccurate projection of reality. This is not to say that '

-~ instructional materials must consistently depict males and females
in reversed emotional roles. Evaluators should, however, be aware
of the tendency to stereotype emotions. If any pattern appears,

. such as only females expressing fear or tenderness, or only males

L ’ exptessing anger, the material does not meet this criterion.)

. 3C., Traditional activities engaged in by characters of oneé gex should be
balanced by the presentation of nontraditional activities for chararters

- 6f that sex. /

("Traditional” in this criterion refers to activities which are
. generally associated with pemsons of one sex. For instance, women
- cookiﬁg, sewing, or cleaning; men working in employment outside
the home; boys playing baseball; or girls playing with dolls.
The instructional materials certainly need not .exclude such activ-
ities. They should balance 8uch portrayals with their opposite--
v nontraditional activities fpr’ such persons. Examples might be a




boy reading or at quiet play or a man seékgng help solving a problem,
Adults of both sexes should be portrayed in domestic chores, recre-
ational activities, and creative endeavors whenever these activi-
ties are portrayed In the materials.) Balance is achieved when
instances of traditional activity can be shown in fair proportion
. with instances of nontraditional adtiv4¢ty, The evaluator should

make a qualitative judgment about the goépeting portrayals. For
example, a single illustration or a short poem which is nontradi-
.tional is quantitatively overbalanced by a ten-page story involving
a traditional activity. However, the stoty would still be accept-
able if the illustration or poem has an educational effectiveness

‘ or impact equal to or greater than that of the story.)

- 3D, 1f professional or executive roles, or vocations,. trades, or other
gainful occupations are portrayed, men and women should be represented
. therein approximately equally.

(This criterion is relatively self-explanatory. Its purpese is to
expand the portrayal of occupational roles of men and women and
enable pupils to identify with all fields of enterprise, regardless
. of sex. * f
Evaluators should ensure that instructional materials indicate an
equally wide variety of vocational choices for men and women,
measured by the number of vocations in which women are depicted
. compared to the number in which men are depicted. Disproportionate
numbers of women portrayed in a particular vocagion should indicate
that the material requires-careful scrutiny foricompliance.
Many professions—-for example, medicine,, law, engineering, and
‘ banking--are typically portrayed as male-dominated. Evaluators
should ensure that women are depicted in such professional roles
approximately as.  often as ‘men. Whether such equality is achieved
can most easily be ascertained by a simple head cotint comparison of
male and female main and background characters porsrayed in profesr
sional roles. Women should also be presented in executive posi-
tions--as business executives, offidials, and administrators, for
example--as often as men are. Similarly, women should be presented
in skilled occupqtions, such as building and other technical trades.)
. ! ]
3B. Where life-style choices are discussed, boys and girls should be offered
an equally wide range of such aspiratjons and choices. .

.
'

‘ © 7 (Various occupations and various life-styles--mdrriage, remaining
‘gingle, raising children or not doing so--should also be cast in an
affirmative light. A pupil should learn that women can, and do,
work outside the home, but sometimes, like men, are unhappy,“tired,
or too busy to enjoy doing all the things they might like to do. N
Plans of pupils for their own futures should not be sexrstereqtyped.)i
H ———
3F., Whenever a material presents developments in history or chrrent events,

or achievements in art, science, or any other field, the ‘contribu s of
women should be included and discussed when historically accurate. >

.
B - ‘
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» (This criterion is designed to prevent a continuation ofethe common
practice in instructional materials of failure to give sufficiedt
atténtion to the achievements'of women in all fields of endeavor
which are discussed. In the'development of any field, the contri-
butions of women can generally be accuratel&‘included. Women have,
because of the bias in our ¢u1tdreh generally been less esteemed and
‘less recognized, no matter what their field, than men who made
comparable~contributions, .

-

The criterion does not set out specific requirements. However, if
biographies are included in the material, biogrdphies.of women
should dlso be presented. - Evaluators will find that materials which
simply ignore half the population of any nation are not'accepg§ﬁ$e.)

3G. Sexually neutral language<-for example, "people," "persons,” "men an¢‘
i

“~ women, pioneers, they”=-ghould generally be used. . . -
. »

\ (The standard here is basically objective and easy to measure:
Does the material include so many male references so as to exclude
females as participants in soclety? It is left to the evaluator's
discretion to determine when there are -extenuating circumstances,
suck as adherence to grammatical rules or, the requirement to convey
the author's intended meaning, ) .

/

-

; °

*

Ethnic and Cultural Groups--Education Code Sections 60040(b), and 60044 (b)

In order to project tHe cultural diversity of our society, instill in each
child a sensz of pride in his or her heritage, eradicate the seeds of
prejudice, and encourage the individual development of each pupil, instruc-
tional materials, when portraying people (or animals having identifiable
human attributes), shall include.a fair representation of ma jority and
minority group characters portrayed in a wide variety of occupational and
behavioral roles, and present the contributions of ethnic and cultural

' groups, thereby re#nforcing the self-esteem and potential of all people and

helping the members of minority groups to find their rightfu}l-place in
society. : . ’

For purposes of these criteria, "grouﬁ" means one of those cultural and
racial groups referred to in Section 60040 6f the Education Code, namely,
"American Indians, American Negroes, Mexican Americans, Asian Americans,
European Americans, and members of other ethnic and cultural groups."”

(Please refer to note on page 9.)

The following criteria #1 and #2 are essential, and each shall be met.

The remainder of the.criteria should be met, but 100 percent compliance on
each one’ 18 not essential to a “"yes” vote. Unless the defiqiéncy is fla-
grant, failure in ong category of Criterion #3 should not disqualify the ,
item, provided it -meets the other categories to a reasonable degree. The
categories within Criterion #3 may be judged as a group, wherein an espe-.
cially good, rating on. ope category may compensate for a poor showing on

" another one.

J ‘ ' p .
Regardless of subject area; all the following criteria apply to all instruc-
tionsl mgterials that reflect contemporary United States or California

_materl :
, e o
- 10 -
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. 3B. Mentally active, creative, and problem—solving fbles and success and

’

.2, Instructional materials containing references to; or illustrations of,

-« , - , ' .
gsociety"™r an§ unidentifiable society. In addition, criteria #1 and #2
apply to all ofterials that refleé¢t any contemporary society outside the
United States (put see General Limitations #3). ,o

Consideration is%given to reprints of certain types of literature music, |
and art which do ot conform to'any one or more of these criteria (see ‘
General Limitatiody #2). For example, when referehces to minority persons
are omitted, their Y@bsence must be discussed and questioned in the st ?Ent
edition, with an eya‘toward making the ‘student aware of the historical and
cultural situation i@ which this inequality occurred, the process of philo—
sophical change and its effects on social patterns, and the. underlying goal
of equality basic t0*our democratic system. . .-

3\ F‘.- . B
1. Descriptions depiccions, or labels which tend to demean steredtype,
or be patronizing toﬂard minority groups must not appear. - - -
- (Evaluators shoulﬁ note all references indicating that the talents,
activities, or demeanor of racial or ethnic groups are inferior;
‘for example "savage Indian” or "lazy ME:icans." Such references
constitute adVerse reflections. See di ussion in "General,Limi-

tations” on page 1.) \

3

people must refer to_or illustrate a fair proportion of diverse ethnic
groups, except as limited by accuracy or special purpose. '

- -

(This criteriog is largely self-explanatory. Whereéa a bodk er

other material dealing with urban sprawl must include references ]
to the divérse ethnic ‘groups existing 'in our cities, this crite~
rion doed not apply to materials dealing only with a narrow or
specidl dspect of United States or Califormia society; for example,
a book dealing solely with life in the barrio or solely with black
authors.)

~

3A. When diverse ethnic or cultural groups are portrayed, such portrayal ,
must not depict differencés\in customs or life-styles as undesirable ,
and must not reflect an adveree value judgment of such differences.

. N
"(This criterion is {airly selﬁ\explanatory. Diversity must be
portrayed as an enriching and positive element of our "society.-

¢ In no manner should any ‘other cultﬁre\i; presented as less worthy
or less’ important than the -culturée of e majority group.)

. « 1

failure in those roles,should be divided in fair prOQortion between
‘majority and minority group characters. “

" (Evaluators must examine instances in which minority characters
are portrayed in mentally active, creative, and problem—~solving .
roles in contrast to the more physical manual labor in which they/
are often depicted. Although such . portrayhls should appear in a !
ratio supportive of the proposition that talents are equal in all =
peoples, such ratios must fairly reflect respective representation )

‘of total population. B . ~
5 ’ - ' AN
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3C. .

3E.

' It is necessary to look to the consequences of activitieg unders.
. taken by majority and m;ngflty ‘group c ters ‘presentéd jidf the
: material. Pésitive or négafive results, sucges ¥lire, can

¥

-2

.
.
s

\ . 7
It is 11ke1y that in many sttuatLOns the characters por{:ayed&
in active, problem-solving roles will be main character's, and g
count of majority and minority main characters involved in SUCH&
‘activities ishould therefore yield a good srart1ng point fer the
evaluaton to judge whether this criterion is met. ’

flow from the undertaking of any tasks; and it is not suggested
that all characters succeed at all times. A pattern of success

or failure, however, should not emerge as correlated with the race,
ethnicity, or cultural background of the characger.)

The portrayal of m1nor1ty characters in roles to which they have been
traditionally restricted by society should be balanced by the presenta-
tiion of nontraditional activities for characters of that race.

("Traditional” in this criterion refers to activities which are
associated in a stereotypical way with persons of a certain race--
for instance, Mexican Americans -engaging in farm labor and Asian
Americans operating 1aundries. .The instructional materigls need
not altogether exclude such activities. However, such portrayals
should be balanced with their opposite--nontraditional act1v1t1es
for such persons. Balance ig achieved when, at a minimum¥ instances
of traditional activity can be shown in fair proportion with
instances of nontraditional activity. The evaluator should make a

. qualitati Judgment about the competlng portrayals. For example
a single‘:31ustrat10n or a short poem which is nontraditional is
quantitatively overbalanced by a ten-page story involving a tradi-
tional activity. -However, the story would be acceptable if the
illustration oy poem has an educat10na1 ePfectiveness or impact
equal to or greiyer than thax of the story.)

'
.

Minority persons should be depicted in the same range’ of socioeconomic
settings- as are persons: of theemajority group.

~ (Instructional materials should proylde a range of socioeconomic r
settings with which pupils can idedtify, but this criterion does bt
speaf“to that,aeed for. variety. L 8 criterion directs the evalu-
ator to note and ensure that, if a kXange of socioeconomic settings’
is portrayed, minority characters paeticipate in the same range of
settings as.do'majority group characlders. Socioeconomié¢ character-
istics should not be-portrayed as cotdelated to race or ethnicity.),

Depiction of diverse ethn1c and Cultural groups should not be limited to
the root culture, but rather expanded to include such groups within the
mainstream -of United States life. - N LI

(This criterion should be unriecessary, since the statute demands., by
implication, the portrayal of minority groups in a lmited States
setting. However, it has been noted that instructiongl mater1als
have sometimes tended to portray, for instance, Mexicans in Mexico
and Japanese in JapamR as a substitute for presenting the Mexican-
American and AIICH‘A‘GTICln experjence. - Root culture portrayals

- 1g -




may«be - discuased in conjunction with the.particular minority group 8
. " United States or Caltfornia experiemce and, therefore, should not be
Co eliminated.. But alone,‘they do not satisfy this-criterion. However, .
- 7 - ¢, I this criterion is not applicable to materials dealing/solelflhfth‘° . -
: “other countries or cultures.) ° ! .
1f professional or executdve’ roles, or vocations, trades, or other.gain- .
ful octupations are portrayed, majority and minprity groups should be
.presented therein in fair tions . MG
(Thf% ‘criterfon is self explanatory. “Its. purpose is to expand the.
portrayal of -occuypational. roles of , minorities and enable pupils to
identity. with all fields of enterprise, regardless of race ay °
nicity. . ) B . /Z’

. N ‘ ,."
' .

. . "Fair proportﬂbn, in this criterion ddés not mean that an equdl
o . numberof adult minority characters and ma jority ‘characters shall be
portrayel-as .professionals or execputives apd so on, Although no
speclﬁic‘number or: percentage ‘for each statutdrily noted minority
v gsoup is specified; "tokenism" fotf any minority group {s as finac- -
. _ceptable in instrucfiional materials‘s it. is in the real world Jf " :
‘. \‘<; employment. ) < Lo -

developmensstin history or.currént events, of\achievements in art, -
or any other field are presented,.the contributions of mi
and particularly the identification of. prosinert - minority
should be included and discussed when bistoriqally acrurate.

is‘important to note that, in the development of any field

SN A ntributions of minority peoples can generally be accurately

inclggled. Minority persons have, because of the bias in our cul- - .
o, ture, generally been less esteemed and less recognized, no-matter )
' s what their field, than majority persons who have made comparable
7. . contributions. It is the publisher's responsibility to include

- . ¢ soinority persons in the instructional materials, and this inclusion

. ! " should extend to all the statutorily noted groupw. If biographies
‘ ) * ar® included in the material, biographies of minority persons should

- ) also be presented.) )

N ~

- (NOTE: At the present time, there é&ists a discrepancy in the ethnic and «cul-
. tural.groups as identified-in Education Code. Section 60040 and current Federal
" and State reporting guidelines for affirmative action and other situations. -

« The newer, updated classification® are:’ ‘

, . (a) American Indians or Al'askan natives )
. © <(b) Asian or Pacific Islanders .
v (c) 'Filipine . ) :
(d) Hispanic ¢ ,
(e). Black, not of Hispanic origin ' '
.(f) White, - not of Hispanic origin - : '

Until there is 4 change to this section\bf,zhe Education Code, reviewers are
_directed to consider only those classifications presented at the beginning of ’

thil Section'Q ’
o ) - 13
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. '. - ' ] ' . 7—( - Y
Depictifn of Older Persons and the Aging Process . ‘ R
) . - ¢

. . ‘ i
n order to strengthen the shaping of a pupil's perception of self in rela-

tion to'ghe aging process, matertals shall depict the involvement, probl

and contpfibutions of alY age groups, including older petsons. Specificallv,
Materials shall be assessed, in two ma jor-areas: the role of older persons in
our society; and, the attitude of the total-population toward aging and. alder

,persons.

)

»

The following criterta #1 and #2 are ESSential, and each shall be met. The
remainder of the criteria shodld be met, but 100 percent compliange on.each
one is not essential to a yes vote. Unless the deficiency ts fflagrant,
failure in one of the categories of Criterion #3 ghould not disq alify the
item, provided it meets the other, categordes to a reascnable ghee. Cate~
gowles within Criterion #3 may be judged as a group, wherein a? e
good rating on one - category may compensate- for a poor ‘shosing .an ano
one. - > ‘ .
. % . ' X
Rggardless of subject area, all the following criteria apply to all instruc-
tional materials that reflect contemporary United States or California,’

society. or any unidentifiable society. In addition, Critérion #1 applies to
all materials that reflect any society outside the United States @but see
General Limitations #3)

-

Consideratfon is given to reprints to certaip types of literature, music, andb

“art Which do not conform to any one or more of these criteria_ (see General '

Limitations #2). For example, when references to older ‘persons are omitted
thefr,absenqe must be discussed and questioned in’ﬁhe student edition, with
an efe towardﬁmaking the pupil Bwara of the historical, and caltural situation

L

- ip which this ‘inequality occurréd and the process of phllosophlcal change and

its effects on social patterns.

P

-
4

1. Descriptions, depictions, labels, or retora: which tend to demgan,

stereotype, or be patronizing toward older persons must not appear.

eferences .to older persons .indicate that. their talents intel~
Bce, or activities are inférior to those that are younger; . or
T they are incapable of handling a situation without a younger
persen's asststance? For ‘example, there should be no labels such’
as "0ld maid,” "old buzzard,” “"old geezer," "fuddy-duddy,” "crone,"
"rocking chairiwonder,” or "the geriatrics set.” . Such references
constitute adverse'reflecbiona. See discussion in "General
Limitations.")
2. Instructional materials containing references to, o illustrations of,
human activities must include illustrations of older pe®sons, except as
limited by accuracy or 8pecial purpose..

(This critetion~is largely self-explanatory. It applies to any
materials in which the age of persons is referred to or illustrated,
whetRér incidental to the purpose of the material or not. Even
though numerically the portrayals of young afd older persons do
' not have to be ®ven, the aspect of importance or impact of those
portrayals is a qualitative judgment.) .
. ?

b
»

L}
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) "JA. Mentally and physically acfive: creative, problem-selving roles, and °
success and failure in those roles, should include older persons withf,
persons of all ages. v

- L]
»

3B. Emotioms--for example, fear, anger, aggression, excitement, or tender
) nesg~=should dccur randomly among chbracters regardless of age.
(A1l people are capable of, and susceptible to, all emotions, gfid
° tfe idea that only females cry and only males ‘fight is an inaccurate
- projection of reality. This is not to say that'/instructional
.materials must consistently depict young and glder persbns in
reversed emotional roles. Evaluators sh , however, be aware of
the tendency to stereotype emotions. If/ any pattern appears, gdch
as only older pérsons expressing fear 4T tenderness, or only young
persbns expressing anger, the materiai does not meet this criterion.)

* 3C. Traditional activities engaged dn by characters of one age should be
-\.. balanced by the presedtation of nontraditibnal activities for characters.
of "that age and show the diversity of involvement. of older persons.

. s ("Traditiponal” in this criterion refers to activities which are
generally considered appropriate for persons of one age.: For
inﬂzja'e, older persons knitting or crocheting, rocking in a rocking
chair, taking a nap; young persons working in employment outsigde ¢he
) _ - ho or \playing sports. - The instructional materials certainly need
not exclude such activities. They should balance such portrayal
' with their opposite~-nontraditional activities for such perso
L Exsmples might be a younger person reading or at quiet-play, an
older person physically working outside the home. All ages should. .
be portrayed in all chores, recreational- activities, and creative
endeavors whenever these activities are. portgyayed in ematerials.
Balance is achieved when instances of tradiyional ac vity can be
shown in fair proportion with instances of nontraditional activity.
The evaluator should make a qualitative judgment about the competing
portrayals.)
. §
3D. If professional or.executive roles, or vocations, trades, or other gain-
ful occupations are portrayed, younger and older persons should be repre-
sented therein approximately equally.

(This criterion is relatively gelf-explanatory. Its purpose is to

expand the portrayal of occupational roles of older and younger

persors and enable pupils to identify with all fields of enterprise,
- regardless of age. / .

- -

Evaliators should ensure that ingtructional materials indicate an
equally wide variety*of vocational choices for all ages, measured
. ‘ by the number of vocations in which older petsons are depicted
compared to the dumber in which younger persons are depicted.
. DisprOportionate numbers of older persons portrayed in a,o\j;}cular
vocation should indicate that the material requires careful gcrutiny
, for compliances '
.
Many’ voceationséﬁfor example, construation or landscaping--are
“typically portrayed by yopnger persons. Bvaluators should ensure

Qo . | 11
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Zhat older persons are depicted 1n such vocational.roles apéroxi-
NI rmagely-ps often as younger persons.

Whether .uch equality is achieved can most easily be ascertaiaeld by,
/. a simple head count comparison of younger and older person main and
' backgroun aracte portrayed im vocational rcles. Older /
* pel should alsp be presented in executive positions--as business
extcutives, officials, and administrators, for example--as often as
////' nger persong are., Similarly, older persons should be presented

-’//// “ Tn wkilled occupations, such as building and other technical trades.)

3E. Where life-styles are discussed, younger and qlder persous should be
offered an equally wide range of such aspirations and job satisfactfon.

(!atious occupations and various life-styles leading toward retire-
ment, shoyld also be “cast in an gffirmative light. Pupils should

- understand that everyone ages and that aging is a normal life
.process., They should prepare for change during various stages of
their lives and should expect to live fully in later life.)

.
3F. WheneVer a material presents developments in history or current events, or
achievements in art, science,.dr any other field, the contributions of .
older persons should be included and discussed when historically accurate, -
in arder to help create sensitivity to the role and values placed by

different ethnic and cultural groups on clder persons.
» ‘ '
. (This criterion is designed to prevent a centinuation of the common
prictice in instructional materials of failure to give sufficient
. attention to the achievements of oider persons in all fields of
en, or which are discussed. 1In the development of .any field, the
l contyibutions of older persons can generally be accurately included.
-fhe instructional materials should promote the concept that the kpowl-
edge, exdpesience, and serviece of older persons is valuable to~the entire
l,society i\.// L ’

<

.

Uegictibnj?f Disabled Persons

" &
In order to encourage the individual development.and self-esteem of each
child, regardless of disability, instructienal “materials, when they portray
people (or animals having identifiable human attributes). shall portray
digad persons in a wide variety of occupational, emotional, and behaviotal
situations showing the diversity of activities in which disabled persons ar
-involved withia the full range of their petential. gpecifically, material
shall be assessed in two major areas: the role of disabled persons in our
society; and the attitude of the total population toward disabled persons.

The follewing criféria #1 and #2 aregessential, and each shall be met. The
remainder of thé criteria should be t, but 100 percent compliance on each
one is-'not essential to a "yes"” vote. Unless the deficiency is flagrant,
failure in one of the categorles of Criterion #3 should not disqualify the
item, provided it meets the other categories to 3 reasonable 'degree. TCate-
gories. within Criterion #3 may be judged as a group, wherein an especially
good rating on one category may compensate for a poor showing on another one.

. s - F .
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. : : : “
RegardleSS'of subject area, all of the following criterfa apply to all
instructional materlals that reflect contemporary United States or California

* soclety or any unidentdfiable society. In addition Criterion #1 applies to
all materials tiat reflect’ any society outside the United States (but see
General Limitations #3). . ) .

*

l. Descriptions, depictions, labels, ‘or retorts which tend to demean,
stereotype, or be patronizing toward disabled persons must not appear.
5 1
v (Do references to disabled persong indicate that their talents,

’ intelligence, or activities are sewverely limited or ‘correlate with
‘evil? Conversely, -are disabled persons ¢ndowed with superhmnanr -
attributes? Are disabled persons always shown requiring the assis-

-~ tance of ablebodied persons? For example, there should be no labels
such as "retard," "spaz," "freak," "erip/cripple,"” '"M.R."-"Orphan
i X Annie," or 'idiot." Such references constitute adverse reflections.
See the discussion in "General Limitations.™) ¢

4y

»

. 2, Instructional materials containing references to, or illustrations of,
human activities must include illustrations of disabled -persons, except
as' limited by accuracy or special purpose.
(This criterion is largely self-explanatory. It applies to any
materials in which the ability or disabjlity of persons is referred
- to or illustrated, whether incidental to the purpose of the mate-
’ ‘ris or not. Even though numerically the portrayals of disabley
and.gblebodied persons do not have to be even, the aspect of the
_ importance or impact of- those portrayals is a qualitative judgment
» . N v
, The pdrpose of this criterion is to emphasize the contributions of
Lo ’ disabled persons to the society and to show the diversity of activi-
- ties in which disabled persons are 1nvolvgd The materials should
include depictions of disabled persons narticipating in all facets
of life.in a wide variety of situations.)

[
3
-~

T * 3A. Mentally and physically active, creative, problem-solving roles, and
puccess dnd failure in those roles, should include disabled persons 'of )
- all ages to the extent possible. The instructional magterials should show
A disébled persons interactdng as equals and gijving as well as receiving.

.+ 38, Empotions--for example, fear, anger, aggressidn, eicitement, or tender- .
ness--should occur randomly .among characters |regardless of ability
or disability .

(All people are @fpable of, and susceptible to, all emotions; and .

the idea that only females cry and only males fight, or only able-

bodied persons can be sexual,is an inadcurate projection of ieality.
R ., This is not to say that instructional daterials must congistently
deplct disabled and ablebodied pers¢mé in reversed emotional roles..
Evaluatorgs should, however, ‘be aware of the tendengy to stereotype
emotions. If any pattern appears, such ag only ablehodied persons
expressing fear or tenderness, or only disabled persons expressing
anger or frustration, the material does not meet thﬁf'criterion.)

'
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Traditional ‘activities engaged in by characters exhibiting disabilities
should be balanced by the presentation of nontraditional- -aotivities for
characters with disabilities and show the diversity of. activities in
which disabled persons are involved.

("Traditional” in this criterion refers to actfvities which are .
generally vonsidered appropriate: for persons that are disabled.' )

For instance, disabled persons confined to wheelchairs, gurneys, or
crutches sellihg novelties on the street corner or constructing simple
objects; ablebodied persons engaged i1n cut<ide emplovment or playing

in actiVe‘sports. While the instructionzl materials certainly need not
exclude such activities, they should balance such portrayal with their
opposite--nontradatiOnal--activities for such persons. Exarmnles might
be a disabled person playing basketball 1n a.wheelchair or an ablebodied
verson engaged in basket weaving. The materials should promote the
concept that the knowledge; experience, and service of disabled persons

.

of all ages and gender are valuable to the entire society.

Balance is achieved when instances of traditiomal activity can be
shown in fair proportion with instances of nontraditional activity.
« The evaluator should make a qualitative Judgment about the competing -
‘portrayals )

7/
If profe551onal or executive roles, or vocations, trades, or other
gainful occupations are portrayed, disabled and ablebodied perspns
should be represented in reasonable proportions. .

{This criterion is largeég self-explanatory. 1Its purpose is to
expand the portgayal of ‘cupational roles of disabled persons and
-enable pupils to identify with all fields of enterprise, regardless
of physical and mental ability.)

Whepe life-style choices are discussed, disabled and ablebodied persons

_ should be offered an.equally wide range of such choices and aspirations.

(Warious occupations and life-styles should promote the concept
that the knowledge,'experience, and service of disabled persons
are valuable tq the entire society. Avoid one-dimensional charac~
terizations of disabled persons. Show disabled people interacting
as equals and .giving as well as receiving. The disabled person
should be integrated into the mainstream of society. 'Plans of *

<spupils for their own futyres should not be stereotyped by dis-

- ‘abilities.)

“ Whenever a mfterial presents developments in history'or current events,

or gchievement in the arts, science, or any other field, the contribu-

tions of disabled persons should be included and discussed when his-

torically accurate. : )



Y (This criterion is intended to prevent a continuation of the omis-
sion in instructional materials of the achievements of disabled
persons. Insights should be provided into the socletal barriers
that keép disabled people from living full 11vea--systemat1C/
discrimination in employment, education, and housing; 'inacces-

. ‘ sible transportation and buildings; and exorbitant expenses for

‘ ’ necessities.
In the development of any fiald, the contributiors of disabled

. persons have, because of the bias in our culture, generally been
less esteemed and less recognized, no matter what'thei[ fiekd,
than ablebodied persons who made comparable contributjons.

This criterion does not set odt specific requirements. If bibgra-
phies are included in the material, however, biographies of disabled
- persons should also be presented.) ’
H4
E. The Entrepreneur and Labor--Educatioa/Sggg Sections 60040(c) and 60044 (a) ;
\\
Criterion #1 is an essential‘ttem-‘f”order for the material to be approved,
this critzrion SHALL be ‘met. The categories within Criteria #2 should be
met; 00 percent compliance on.each one is not essential to a "yes"
' vote.
. 1. References or labels which tend to demean, stereotype, or be patronizing

"toward *an occupation, vocatio%, or livelihood must not appear.

. .

2A. Where appropriate, reference should be made to the role ‘and contribution

, - « of the entrepreneur in the total develophent of California and the United
States, and Aany such reference should be accurate. .
2B. Where appfopriate, reference should be made to the role and contribution

of labor in ‘the total development of California and the United States, -

t ) and any such reference should-be accurate.

N

F. Religion--Education Code Sections 60040(b) and 60044 - o
These three criteria are essentdal items--in order for ﬁﬁe material to be - .
approved, 'they SHALL all be met. i aa -

R

I. . No religious belief ‘or practice shall be held up to ridicule or any
religious group portrayed as 1nferiop

‘ 2. Any explanation or description of a religious belief or gractice shall
be presented in a manner which neither encourages nor discourages belief

in the mafter ngor indoctrinates the student in any particular teligious
Mliefo A

v ’ (This criterion must not be construed to mean that the me;e depic-
tion of religion constitutes indoctrinatiom. For example, religious

songs and art may be included in-instructional materials.)
. N :
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3. _Portrayals of contemporary United States soclety should, where religion

‘ . 1s discussed of depicted, reflect its religious, diversity. Except where
a material deals with a particular racial, ethnic, or cultural g8roup or a
particular historical era in the United States or California, materials
. . in, but not limited to, art, music, and social sclences must, to a

v reasonable extent, reflect the religious diversity of contemporary United
: " States society. (Education Code Section 60040(b) in conJunctiqn with

cultural diversity.) B

¢ .
. v
A . - .

0 + G Ecology and Environment--Education Code Section 60041(a) ~ A

- -

The categories within Criterion #1 should be met, but 100 percent’ compliance
on.each one 18 not essential to a. "yes"'voge. Each category represents a

PR value judgment, and, unless the deficiency\s flagrant, failure in one
category should not disqualify the item, provided it meets’ the otHer cate-
’ gories to a reasonable degree. . .

lA. Responsibilities of human. beings\toward a healthy environment are appro-
priately portrayed.

1B. Wise use of resources,’both human and physical,}is actively encouraged.
1C. Interdependenmce of people and their environment is portrayed.
ID. Adverse effects of solutions to environmental problems are identified.
4 ‘.
Y

: lE. Appropriate meanerof protecting the environment aretsqggested:

4 .
'

H. Dangérous Substancesf-’E‘du'cati.on Code Section 60041(b) !

The categories within Criterjon #1 shOuld'be met, but 100 percent compliance
on ecach one ts not essential to a "yes” vote. Each category represents a
value judgment and, unless the deficiency is flagrant, failure in one
category should not disqualify the item, provided it meets the other cater
gory to a.reasonable degreey

s tA. The hazards of the use of tobacco, alcohol, narcotics, and restricted
dangerous drugs are depieted in>illuatrdtions or discussions where
references to these substances are included.inh instructional materials.

1B. The use of, tobacco, alcdhol, "narcotics, or restricted dangerous drugs’is
not glamorized or encouraged by illustrations or discussion references.
\ . - ‘ .

3

I'I. Thrift, Fire Prevention, and Humane Treagtment of- Animals and People--
Education Code Section 60042

The categories within Criterion #l'shquld‘be met, but 100 percent compliance .
on each one is not essential to a "yes" vote. Each category represents a
value judgment; and, unless the defiéiency is flagrant, failure in one

A
* -
’ . 1]
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category shogld not disqualify the item, provided it meets the other cate-
gories to a reasonable degree. R -

1A. Thrift is encouraged by {llustrations or discussion }eferences. Wasteful
actions are neither glamorized hor éncouraged.

Fire prevention is explained and gncouraged by illustrations or discus-

sion references. Unsafe practices -and hazardous situations are neither

illustrated nor encouraged. ,

The humané treatment of animals and pe0ple is encouraged by illustrations
or discussion reference._ Violence, physicéLJébuse, depraved actions, or
unconventional treatment aré neither illustrated nor encourageds

Declaration of Independence and Constitution of the Unitéd States—-
Education Code Section 60043 °

LY

This criterion should be met only if it is appropriate to the comprehension
. of pupils. 1In addition, this value judgment applies only to Instructional
materials for social science, history, or civics classe;. )

l. The Declaration of Independence and the Constltution of the United States
should be presented. . .

a
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EXTRACTS FROM T“HE EDULCATION CODE

* Yortrayal of Culturalﬁind Racial Diversity .

60040, When adopting instructional materials for use in the sefTools, governing
boards shall include only.instructionalsmaterials which, {n their Aetermination}
accurately portray the culturdland racial diversity of our soclety, including:

(a) The contributions of both men and women in all types.of roles, including
professional, vocafional, and executive roles. o

(b) The role and contributions of American Indians, American Megroes, Mexican
Americans, Asian Americans, European Americans, and members of other ethnic and y
cultural groups to the total development of California and the United States.

(¢) fhe role and 1pnir1butions of the entrepreneur and labor in the total
development of Califognia and the. United States.

Ecological System; Use of Tobacco, Alcohol, Drugs, and Other Dang;rohs Substances

60041, When édapting instructional materials for use in schools, governing boards
shall include only instructional materials which accuratelx portray, whenever
appropriate: . :

(a) Man's and woman's place in ecological systems and the necessity for the
protection.-of our environment.

(b) The effects on the human 8ystem of the use of Cobacco,Aélcohol,hgi;cOtics,
and restricted dangerous drugs as defined in Section 11032 of the Health and
-Safety Code, and other dangerous substances. -

Thrift, Fire Prevention, and Humanme Treatment -of Animals and People

60042. When adopting instructional materials for use in the schools, governing
boards shall require such materials as they deem necessary and proper to ancourage

» thrift, fire prevention, and the humane treatment of animals and people.
s ‘ -

Declaration of Independence aﬁd'Cbnstitu;ign of the United States

* 4

60043+ When adopting instrpctional matefials for use in the schools, governing ‘

boards shall require, when appropriate t omprehension of pupils, that .
> textbooks for soclal®science, higtory, or civics ¢ ontain the Declaration

of Independence and the Constitution of the United States.

Prohibited ‘Instructional Materiais f?{_ . ) '

' N ., \ E} - ‘ -~
60044, No instructional materials shall be adogted by any governing board for
‘use in the schools which, in its Heterminatiop, contains: B

3

&

(a) Any matter reflecting adversely upon personséEeCAuse of their race, color,
creed, national or‘gin, ancestry, sex, or occupation.

(b) Any sectarjian or denominational doctrine or propaganda contrary to law.
- - £y "y ’ - +
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