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TEACHER QUESTIONNAIRE FILLED OUT

BY MATH AND ENGLISH TEACHERS [N THE

TEXAS JUNIOR HIGH SCHOOL STUDY . .
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TEACHER QUESTIONNAIRE////
Code #
» A. PERCENTAGE ESTIMATES . .

Please estimate the percentages you ‘feel are-correct for each of the

“following-ifems. 1 .
. . A
. x . o~ . . .

I. It would be ideal if every student mastered the curriculum. Realistically,  *
however, we know that some do and some do not. In general, what percent

of your students do you expect to master the curriculum?

.
o : 0-19% =1 #-79% = 4
Ao 20-39% = 2 80-99% = 5

: ) 40-59% = 3 .

/

2. What percent of your grades do you believe fo be based ‘on objective
evidence and what percent on subjective imprgssions?,

% objecfivé
0-19% = | _
¢ subjective 20+39% = 2 28 ;2; _ g
' : 40-59% = 3 e
100% total

:

3. Do.you think that frequent disciplinary problems are due fo lack of
intcrest in the subject matter or to laxity in enforcing rules?

- "% lack of interest in the subject matter 0-19% = |
- - ' Y| 20-39% = 2
¢ laxity #in enforcing rules 40-59% = 3
‘ . . \ 60-79% = 4
% other (factors intrinsic in the students) ' 80-99% = 5
100% total. - .

, ;s : .
4. what % of the time do you think should be spent giving lectures or
demonstrations and what % spent asking questions and gonducting discussions?

% lectures, demo&sfrafions 0-19% = |
: 20-39% = 2
" % questions, discussions 40-59% = 3
. ’ 60-79% = 4
4 seatwork 80-99% = 5
100% tqta i o
Ll k 1 4




Some~fec| that lcarning showld be as errorless as possible, while N
others feel that students st®uld be challenged with difficult material
even if it mcans miking more errors. The first group would want \gO% '
correct performance, while the second group would want some lower . ) h
What do you feel is the idcal percentage of correct responses in the#
following situations: : .-

-

% a. General class discussions in which 1he
: students are rcesponding to your guestions
\ - (100% = errorless perfbxmance).

0-19¢
20-39%
. [ 40-59%
60-79% =
80-99%

. 'y \
About what percentage of yoyr teaching is-devoted to .individuals, to(
subgrouf.s in the class, or Ko the. class as a whole?
AN
to individuals 0-19%
S 20-59% =
to suhgroups’ . 40-59%
’ 60-79%
to #hole class 80=99%

% b. Sedtwork and homework assignments ([100% =
errorliess performance).

‘Tofal

B, CHECKLISTS
Please check the appropriate blank, F
7. How much homework do ydu regularly assfgn?
! Less. than once a week
2 Once a week
'Twice,a week \\ '
AWm?s% dally

Dai ly




21.
_y 22.
23.

5.
361
27.
28.

30.
3.
32.

3}.'

34.

35.

36.

- 8.

10.

In looking at a
valuable in giwi

v

sTudenT's.tasT record, which da you fecl is more
ng information about him?

_grades, - ' .

"achievement test scores,

or other, more subjectlve, evaluations?

In gencral, do'you
~ ’ .

“"dress up" @ lesson or learning experience to try to

make it more |nferesflng for the stugdents, or

assume they will enjoy it and wnII not need any special '
attempts to drum up enihusiasm? :

How. do you measure your success in teaching? (How do you know whether

or not you have
0-1

0-1

0-1
0-1_,
0-1 ,
0-1

7
0-1"
0-1

L4

I.«xﬁow do you feel

that apply.)

—0-~1

0-l

0-1

0-1

. 0-1

— e

0-1

_0-l

succeeded? (Check all that apply.)

sTudenTs appea. to understand the material

fewer quesflons from thé class .

sTudenrs get right down To work ) ‘ /
slower Tudenfs also appear 1o undersfand //
seafwork assugnmenfs are done correcfly f/
classlus wel | -behaved S
students seem to enjoy school - . £

students work on their own

) ) &

+

is ‘the best Qay to include parents? (Check all

;

as tutors at home for chi[drén who are haviné problems
reqular participation in the PTA and its projects
help in field trips

helping with pep squad darili feam sports, or other
school actjvities .

cooperate with fhe school in disc:plinlng the Chl|d
at home

supporTung the teacher in séeing‘fo it that work geis
done and child's ctass projects are turned in ono time, |
homework gefs done, supplies are boughf and broughf to school

Just sxmply providing a warm and poslfuve environment at home

providing enriching materials, books, records, games,
puzzles, experiments )



Cv BELIEFS ABOUT GOOD TEACHING
' )

+

~»

Below arc scveral activities &nd teacher traits that have been proposed as
aspects of good teaching.' How impordant do you, think these are?

Indicate how important to anod tcaching you think each activity is by

7 checking one of the five columns. . :
: - Not Slightly Moderately  Very  Absolutely
rImportant Important Imporiant Important Necessary
37. |. Explain, inform, show how ! .2 3 4 >
38. 2. Initiate, direct, administer
’ ’

39. 3. Diagnose learning problems 4 ; .
40. 4., Make curriculum materials o '
41. 5. Organize.and arrange the *

classroom ’
42. 6. Allew students to become

. involved- in ugly or dis- -

tressing aspects of subjects

\ ] . .
43, 7. Provide.the same materials /
* for each student in the
. class -
\\

44. 8. TRequire the undivided attention

of\fhe group and admonish those

who\do not respond. .

. 1

45. 9. Encourdge studens to tackle

difficulX problems that might

be "over Mheir heads"
46. 10. Make students emphatically' |

A '~ aware that thgy are here to .
o study and learn .- .
’

47. 11. Engage students in peer ' -

tutoring (in which one student

~wWorks with another to help him

learn something he doesn't -

understand)
48. 12.. Getting to know students ~

well and developing warm
- personal relationships

with them

‘ / s t
4
Yy 2\ -
. . S\




\ y
Not Slightly: Moderaicly  Very _ Absolotely
// . important Imporiant Imporiant Inﬂorm'h’occssarj
. ) , P 2 3 4 5
49, 1% Sense of humor . '
50. 14. Ability 1o conirol the class ' ]
gl. 15, AbLl'ify to give clear in-
; structional presentations
52. 16. Ability to do remedial work ’ ' ﬁ‘w
with slow learners ’ :
53. 17. Ability to motivate students ' .;,}
t j | k .
o enjoy \c‘fassroom wor -
54. 8. Enthusiasm )
i
55. 19. Warmth
56. 20. Frequent praise o
L 57.  21._ Ability to get.student = ' ' '
respect -, B e - "
| 58. 22. See that students do well on
the Metropolitan, the Stanford,
or. other such achievement
“tests i
59. 23. Knowledge of and use of behavior -
modification techniques
. D.- MOTIVATIONAL TECKNIQUES -
. How often do you use each of the following methods to motivate your
students? Please check the appropriate columns..
J . ® Never Rarely Occasionally Often Regularly
Praise | 2 3 4 5
6l. 2. Public recognition (an- -
nounce achievements to
- - whole class) X . —ﬁ—__— |
62. 3. Exemption from tests ' ) - B |
63.. 4 SpeCIa[,prlvllggg§ T
64. 5. Contests, competitive games ' T
65. = 6. Notes to parents— ‘
66. 7. Written comments on paper - ] : - .
67. 8. Other .
o (Specify)




68.

69.

70.

71.
72.

73.

74.

« 75.

E. Educational Opinion Inventory

e

The following is a subpart of a larger qucszOnnaire designed to elicit

opinlons gbout teaching and .its methods and goals. .

There'is considcrable disagreerient about these,

.

and thus no "correct" answers. , .

Please give your own opimion about the statements.

Read each statement and dpcide how YOU.feel about it. Then mark your answers

on t

[N

he space provided.

) .
» - \
. - . '
. ‘

Strongly

_/?

. Strongly
Uncertain Agree.

Disagree Aqr:.e

Disagree

It.1s better to avoid-word games

and similar exercises in which
students compete wilh one another

in front of <the whole class. . 1

e

Knowledge of facts musi come first
If generalizations are to be made,

understood;, and remembered.

A good teacher is free to admit -
his ignorance openly and fre-
quently.

Teachers should teagh subjects

rAther than attitudes.

Students can learn mathematics
as well as any othe® subject. .

The brimdry objective of scho-
oling should be to train students
to handle their problems of social

ad justment.

Tcazhihg should. be oriented
toward preparing students to do
well on city-wide or state-
wide tests.

Learning anything worthwhile
Is difficedt, and everyone
involved in the process (both
teacher and students) finds it
tiring.




-
- ‘ Strongly . Strongly
Disagree Disagree -Unceriain -Agrec Agree

76. 9. Wiihout. proper training,
studenis' mental abilities . .
wlll remaip undeveloped. . "~ | . 2 3 4 . 5

77. 10. Some students ask tQo many . . . , P
.« questions ' ’

78. 11, Studenis lcarn much tFom 5 - o
interaction with their pecrs; , . -
therefore the teacher should ) i /
“provide abundant opportunity. ‘ .
for small group.discussions : _
in the classroom. ) ’ ] '

79. 12. It is natural and healthy for
a student 1o resist his . ¢
teacher. . .s

80. I3. Teachers should talk to
students just as they would
to any adult. . . -

8l. 14, A s#pden# should expect school- . -
work to be Interesting. ' ' .

82. |5. Un!ess‘exp1ana*ions'are short,
“students tend to lose interest
» and ability to follow.

83. 16. Letting the faster students help _— ‘ 7
. .the slower ones is a good way fo . .
keep both kinds of students ) .
occupied. ' . 4

84. |7. Teachers should give students a

// great deal of ‘practice in mathe- ‘
matics at the blackboard. ‘ ) / -
85. 18. A teacher nced spend only a little ' Vo

Lo time with bright students since ‘
! they can usually learn, by them-
' salves. S

86.>19. Yhe more difficult the task
' the better for the student.

87. 20. Differentiation of work among

o ¥  students according to ability
docs not scem fo be a woqbéble
[1dea. ‘

-




o~

88.

92,

94,

5.

96.

97.

. 26. Teaching shouktd be evaluated, ) .

-27. A good“feacher must be a deter- ‘ . e

hd .gA < ‘ ) 3
S*I'rongly o " Strongly
Dlsagreon Di sagree. Uncu tain Agree Aaree

A\ J

Lo >
21. . A teacher should ‘discourage : . .
- students from moving around' . :
: - - I 2
<. the room freely. o L

Zi. - One should expect siudents

Ao forget much that «is fold . Lo .
thefm. c g ‘ ' , >

.23.- The '.o.ld saying "praclice s, ' j

makes perfect," is after all ' . ' '

-a rathegr complete Bummary of
¢ \what. defermines. learning. :
T S C . S T
Z4. " The Yeacher who relies heavily, .
on.textbooks will have more . ‘
difficuliy doing effective ) ‘ L .
teaching. e, c e - C .

& .
-
1
[

v

25. TJeachers should make it a . . ) 'y
point to be wrong occasional ly . ' -
and then ‘acknowlédge 1he fact , ’ :

“that they trad made a mistake. -

In.Its dwn right and by its own - : y '
_standards, independently of how i . )
much learning tesults from’ 11' S ) ‘- . ‘

r

4

mined pérson. .

28. The impact of the teacher Is far T . o

more Important than all other . ‘ o
aspects of the school enviros= - ' - -

ment @mb i ned . ' ) \

< - ——

29. The personality of the teacher - ~ C oy - ,
- Is the most important of his or ..
.her pedagogical aualifications.

] . ) ’ . o
30. Teachers should use some of the . . PO
students' own "lingo" or slang. )

3l g Teachers should reward etfort and . \ , ' )

¢ penalize’ lack of effort:regardléss | . .
. of the gmounf of mastery achieved. L . . .

ol
\
12




oo Strongly

.

-

Strongly

~— - ] ’;
-

99. 32. Probably the best way to get
o children ta learn is through
' ‘The sctting of high standards

M +®'and the-application of insis-
.tent pressure.” . {

©
Disagree .Disagree Uncertain Agrec Aarce
. 4
0-
]
I A 2 "3 4

100.33. «Even at Thé*rjsk of boring some
.sTudpnfs, the teacher should take
pains to explain things thor-

g " oughly.

i0l. 34, Giving students rational insight
info the naturec of ihernumper
system will not appreciably reduce
ihe amouni of drttl necessary in the

Teacﬂing of mathematics”

102

©.103.

.35

36.

. 37,

Calling attentioh to
plishments of others

“value in stimulating

the accom-
has little
achievement.

Giving students failing grades
does little to promote achieve-

“ment. -

It i% better for teachers to err,
on the side of underexpliaining-
than overexplaining.

High grades reinforce effort
by making the student work”
harder or continue o work-hard.

A

Sfrfc'fér rules-would helpge

eliminate discipline probig

4

'1,0. tests shéuld be-eliminated

because they merely label students-
and do not provide teachers with
useful infggmation.

v . - 4
-

' ) ' »

of




_ F. BIOCRAPHICAL INFORMATION .

l.]. Post graduste work: (check one) o ) . ~
5 Have graduaie degree. ) \ . o
. 44 Have coursework credit toward gradqafe degree.

[y

3 ' Just beginning work toward graduate degree,
2 Noi now enrolled but plan to be. ‘

oo Not now enrolled, do not plan to be.
’

\

9.2. |f graduate degree, where from? « -

| = teachers colleae (may be classxLled_as_a_unuver5|fy, e.g. Southwest Teyas, SFA
ETSU, etc.)

2 = major unlvevJIT/

-

. -
-

0.3, To{;l years teaching experience. 2-4 = 1; 5-8 = 2; 9-12 = 3; 1316 = 4; 16+ = 5

I.4." How many years teaching at Junior High level? Same scale as above

» .

2.5. How many years tecaching present 5ubjec} ma+¥er at Junior High level? same scale zs above
} * . X

4

€. Professional organizations to which you belong: .
o-1_° TSTA 116, Other: (specify) 0-1
4., 0-1 NEA
5. 0-1 - AFT ‘ : S .

> 4

(]

~

Do you have a child or-children ot your. own? - Number? i ‘

What are thir ages? .

»

s but none 12 or older )
ves & at leasgy | botween 12-14 - ¢y
es

but all past 14 _ ‘ .. . . ‘ ’4/1/

<
® 3

nonn oy

~<~<~<

0
3.

2
3
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INTERV LEW USEM WITH JUNIOR HIGH SCHOOL
. MATH AND,ENGLISH TEACHERS IN THE

L4 v

: TEXAS JUNIOR HICH SCHOOL STUDY

(This intetview lists *he questions asked’

along with the ceéi\li responses given
~ by the teaghers.) :
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Variable #

07001

07002

07003
07004

07005

070066

07007
+.07008

07009

© 07010

STUDENT AB

THE JUNIOR HIGH INTERV IEW

TLITY
I. Do you feel Thaf hov:nq several levels of ability in one
classroom presented a problem to you?
I = no
¢
2 = yes
2. How did you cope wiih having several ability levels in gagh

class in o

rder to provide instruction for all of your siudénts?

s
4

" Checkli

list (I - absent, 2 = presenT)

ability grouping \
L) ‘ s

individualized work, self-paced, learning centers,

lGE contract work { ’

differch level materials and assignments; supplementary
materials lnsTruc#ﬂonaI gamag .

more special attention, conferences, work after school ¢
‘({eacher only) * -

peer tutoring, allo¥ students t6 work together

dlfferenTlaI testing and grading; expect less from slow

“ studenfs, extra cred:T for extra work

\
teach to high ot middle group -- hope others catch on
(whole class approach), neglect some, ignore the problem
other, [esounce teacher (either comes in reqular class or
kids go out to her); student teacher; teacher aide

-

b\ *

A d

= response indicates avoidance of responsibility (ignores

the problem or sends student-out to resource room --
category that ls starred).

*

= response reveals both avoidance and remediation"

»

= response shows only remediation -- teacher attempts to
help the student herself within the classroom.

R
~




Variable #

07011

07012

. 07014

07015-

3‘

levels in cach class worked?

Do you feel that your methods for coping with severalability

5‘

6.

2

| .= no, qualified -- but it's the best | can do, could be worse.
2 = DK, NR -- uncertain, unsure e [{
3 =qualified yes -- works for some units; works for most kids,
. most of the time; best | can do ) T
' ’ e . . N
4 = yes. '

¥ you group students, how are the groups determined?

Checklist ( | = gbsenf, 2 = present) ’

ability group, detcrmined by diagnostic fests; CAT scores

group, determined by observation and z%sessment
performance; see how well they read apd write;
judgment; talk, conference with student

.

-'aroup by ability.(usually no other respoﬁse is given)
- named other types of groﬁps; randomly assigned or balanced

groups (leaders #n each group) for pariicular activities
or so students can work Togefher,{mﬂp eachother

Which groups of <tudents get the most attentian?

(5fo.‘scale)

1]

| equal time givén to all groups, or question is non-applicable

does target attention to certain groubs (low, middle, high,
fow and high, troublemakers, loudest group)

N

(3 pt. scale) o e

i

low group gets hx;f attention

. N
"

middle gréup gets’ most attention

-

N
[}

high group geis most atténtion

-

Do you individuglize?

Scale _ - ‘ ' A
"} = no, qualificd no
. 3 »- . '8 P
=mualified yes 4 -
3 = yes ' ' -



rs

07019

07020

07021

07022

07023

07024

07025

- - 07026

07027

. Varigble #

<@

7. How do you individualjze?

Checklist (1 = absent, 2 = present)
-/7e|f-paced work, contracts, packets, k{fs, learning sfafions!

5

- differing expectancies and personalized agsignments; extra
credit work, less work to slow students; special materials
to outliers; differential testing and grading; some choice
of assignment .

--abilily groups; having different assignments (this is not
real Individualization, but grouping)

- other, ¢ncluding extra help; conferences; after-school help;
help from resource teacher, aide, student teacher

(With some teachers, may need to refer back to questions 2 and 4).

7a. <Referring to questions 5 and 7, an overall tally of who does
what: (score actual situation as indicated by overall response)

- teacher uses groups and individualizés

E »

- teacher individualizes only

teacher groups only .

teacher do&s neither

ASSESSMENT

¢

8. How often do you give tests? —

- N

(note: the Ns on this scale do ndt include weekly spedling
tests. 21 1edchers saf'd they gave weekly spelling fests.
"These responsecs are rot scored because they infiate test -
frequency for EnglisH teachers.) B

(4 pt. scale)

I'= unit tests every 4-6 wecks; when material |s covered; at .
‘ end of unit; infrequently or not at all; names no time
Interval bu1 says "after skill is tearned " etc. (seems
to be rather Lnfrequenfly)

-

2 = every | I/Z - 3 weeks. ,

N :
3= weekly or very frequent quizzes; several per: unlf frequent

pop quizzes

4 = wcekly or grequent quizzes; as well as large unit tests
every 2-6 weeks. These teachers test a lot.

/ ) ‘ 17 19




3. ¢ A ) i

\Variable #

~

9-10, . Do you give preparcd tests which come with thé curr]culum
or do you dovelop your own? ‘

(2 pt. scale)

’ . *

" 2 = teacher uses both teacher-made and prepared tests
07028 ~* -+ ’ v
. . | = teacher uses only teacher-made tests.
‘ ’ - a , *
bt. 1f you do develop your own tests, what are. the advantages?
d%eckllsf (] = absent; 2 = resent)
’ ] L . P .
07029 R - teachér-made tests correspond better to lesson conten
. can test what is taught, siress what was stressed; students
familiar with material; tailored to lessons; better.measure
of how well they undersfood what was taught; better
measurc of -teacher effectivéness.
07030 ' . - can give diffcrent tests for dufferenT ability ‘groups;
' can individualize more -« .
0703|{‘ . ‘- use roabulary, terminology that students understand
clearer instructions; no tricky, ambiguous quesflons
' befier form; test is similar o homework
07032 ’ - other - ‘ '
“' > Lt o e
. . . ) .
- 12. What are the disadvantages of developing your own tests?
Checklist (| = absenf//Z = present)
033 | - problems in measuremenf selfwmade tests are not standardized,
IR . valid, or reliable; hard to judgejdifficulty level; may be
- * too hard or easy; may not measure what was intended; k
T, hard to include all the!right Th\ngs may be inconsigtent,
: . uneven; hard to make fair tests; don't cover enough’
- differen* skills; not comparableufo standardizcd Tesﬁf
they wilt take later; may neglect important areas; webk
2 . , ~ teachers make weak testsvy
0734 - takes a I&T of time, effort, work,
‘e b s ° . '
075 - other. - N
. . 4
. &
20 ",
. 14 : .
~ R »




N

* Variable #
/

" Q706

07037

’07035
07039
07040
07041
07042

07043 .

07044

07045 -
07046

07047
07048

07049

07050

P

147

¥

{ c0 .
What mothods do you use to determine qfudenfé'vproqress or
difficulty arecas.at the beqginning of the yodF when you are

unfamiliar with fthe students in your class?

Checklist (I = absent; 2 = present)

observation of classroom performance-and bchavior

permanent record file or ask past teachers or counselor;
past achievement scores, personal folder, teacher recommendations

- oral work, reading aloud

- writing sample; have aparagraph or aufoblography

- specified standard diagnostic Tesf
’
- diagnostic test (unspecified whether standard or self-madc)
~ .
- specifies self-mace diagnostic test
[

- othery

ask the student

¥What methods do you use To diagnose the cause of a learning
probicm? (Lstablish step-by-step process if there is ong).

Checklist (1 = absent; 2 = present) |

- obscrve',+ analyze classroom performance and*behavior

- refer student to counselor, resource teacher, special
ed. teacher '

- 1

- consults permanent fole, counse&or or other teachers for
Information

- wo?g with student individually;.conferonée with student
. . L. - '

- use diagnostic test

~ parent cortact

- other

[4

Response shows step-by-step progess. - .

Stale & - .
| = pFocess_absggT )
2 = process present . ' ' {
) !
- 15 = .




Variable # < 0

15. What/kind of mafcrials are obinined or prgparcd for students
who nced remedial work or enrichment?

Checklist (I =#absenT§52 = present) e
(— .

07052 , - 5quléhchapy materials: packefs,’kifs, series, workbgoks;‘
. canned packages :
07093 . = differemt |evel texts,* readers.
., b . AR '
- 01004 - - teacher-made materials: -dittos, handouts, etc.
0755 - puzzles, ganes ¢ * e <£i:/,/[
07066 _ &= audio—visua!saids, listening center, analog -computer
. M ”
07647 R - extra C/Bdaf projects,’ a55|gnme s
. R )
07068 - referral.fo resource teacher, pr special help
0769 "~ -other:" reading class, easier assignments
~ ) - N
Response ‘includes enrichment.s - ’
- [ -
Scale
‘1 = absent
07060 : ) .
2 = present T i
. , 16.- How muth cmphasis,.do you place ‘on individual student effort versus .
- A actual achievement in deciding on grades?
4 s .(3 Bt scale)
| = 0—39% of grade is for effor+ seffort counts very little;
o take effort into consideration; effort can change borderline
< : *” . . grades; counts more 'in low classes. In high classes,
¢ < - " achlevement is most important. ’
) A 2 = 40-59% of grate is . for effort; -effort courdts a lot, quite -
07061 N "a bsT if he tries,~he'll pass; never fall a kid who tries
* '\> 3= 60 99% of grade is for efforT more emphasis on efforf than
) : on achtevemenf primarfity effor? maJor emphasis on effort,
P ) — o ! * ~
,f//” : 7. Do you use’ a eurve In grading? °
{ ‘ ‘ ¥
\ (3 pt.” stale) ; D )
) 3 = yes E oo
s ; e . - o ’
< 07062 2 = quallfied Fesponse; sometimes, depends on ctass performance
T ) sor difflculty of materials, curve for efforty occasionally
b use curve, etc.
Q © 1 =no | . ‘ 22
ERIC , 16



Variable # ' Co .

) A
18. How do you/;ry to prevent conf®eden when presenting new or .
difficult material?

/ ]

Checkdist ( | = absent, 2 = present)
07063 - =~ use examples; graphic, concrete examples; materials they can

manipulate

07064 . - explain it several different ways, be redundant, repetitive;
present material slowly in small steps,. successive approkimation
a littic at a time, detailed lecture

’

07065 ’ - use visuaT‘and‘audiTory aids: overhead, blackboard, films
: ’
0706%' . - relate TQ previous material and buildlfrom there; start from
' where they know ' _
07067 : - generate interest, motivation by relating to real world; try
a novel approach to gain interest; be entertaining
07068 - - ask for questions, discuss with students, watch for puzzled
faces
1 \ k4 r
. 4 R
07069 . - give vral explanation, lecture -
07070 , . = check comprehension by giving exercises, test, board work, drill
. 07071 - give handout of 'items %o be covered; written list of
: : . ‘. instructions, explanation
01072 « .- private contacts
07073+ - have students work problems along with tecacher; take notes, etc.
T (active student participation) '
] .
707074 - other:  have peers explain, teach aﬂp/or simplify vocabulary;

k@ep students quiet and atténtive ,

w .

iR |
-4




What do yoﬁ do with students who déliberately try to cover up
the fact that they are lost and don'f underJTdnd7 (Establish
-step-by-step process if present)

Checklist (I = absenf, 2 = present) .
avoid embarrassing the student; try to build trust, confidénce;
fet them Know, (s)he kféws and help is availgble; create non=
crlfncal, c0mforfable atmosphere; try to draw OUT
. . : -
specuai attention during class; individual contacts; give
feedback; work %i1h student, reteach.

have'fhem come_before or after class for a talk or extra help

quesfion or call on them in claas get them involved at board
Oor answering quesflons

student must take some initiative, up toindividual to seek
help; work with student who's trying, forget the one who isn't

get 'help from, or have conference with couns%;gg, priﬁbipal,
parents; check records for LD )
-»- R (

not a problem, daesn't happen much

other; individﬁél céhfrac?s; catch it on quizzes and/or }esfs;
student can call teacher at home; tutor.

Response .shows step-by-step proceds.

| = absence’ of process
4 ‘ ‘

1
2 = presence of process

~
L 4

CLASSROOM MANAGEMENT AND ORGAN |ZAT|ON

20. Do you have estabiished rules and procedures for each of your_
'classea reg@rdlnq approprnafe behavior in class?-
4

( 2 pt. scaje) . <(/

I = no, qualified yes/no

+ "

2 = ye
~Yes




Variable #

" 22.

|

1

) T
L

Yhat are the cs1ab|ishe& rules and procedurés for each. of your

© classes reqgarding appropriate behavior in claae?

Cheekl it (I = absent; 2 = present)

- Lome to class prepared, bring supplies, homework and materials
\ :

£ \
- b? ::;;Bme, be in seat when bell rings, no tardiness
Py i
£

sifﬂ}{assigned seat

don't leave seat without permicssion
don't talk while teacher or another student is speaking or
during lecture, and insfructions; talk one at a time, don'ft
Intgrrupt; raise hand before speaking

quiet, nonadisruptive talking during seatwork is allowed,
but no disrupfion, excessive noise, loud talking or bothcring
others — '

no fighting, horseplay, throwing paper

4

-ano gum.or food

- mutual respect and_gourtesy, respect the rights of others

- othér: profanity; obey school rules; be responsible“for own
behavior; clecan up room; specific form for written assignments;
no stealing;" don't sharpen pencils while teacher talks or

- throw away papers: ’ -

toe

Do you have rules for turning in homework and sestwork?

I = no

2 = yes




‘

Variable #

-
07(96

07097

27098

07099

07100

07101

07102

07103

07104

07105, -

07106 b

07107

23.

24.

25,

- 26.

-

What are your nules

for turning in homcwork?

Checklist (I = absent, 2 = present) . : -
© - disionguoshés between excused and uncxcused on accepting | ~
late papers

’ L
1] f -

" - penalizes .grade for late work, give zero, deduct points, etc,

1y

- sets a deadl ine beyond oroglnal due date; loose on due dates

(exceptpr ugually due by fesf time)

.

-’ due on due date (mq}nly seatwork)

- has précedural rules for handling homework/scatwork papers;
place in designated spof‘ do In ink/pencil only; grade own.
papcrs, etc; form coungd oo

other: checks only occasionally, loosely for comprehension
.- . - . . S
Do you have rules for making up missed work? . °

‘- teacher takes some responsibility, reminds studént, glveé

I = no

2 = yes .

What are your_rules for maki.cﬁ’up’ missed work? /
Checklist (I = absent, 2 = present) : -

- sets"a time limit
- mentions student responsibil?fy in completing work

- penalizes grade. (deducts points or givés zero for late work
due to unexcused absence or kid who mnsses makeup deadline
after -excused absence)

¥

him list of missed work, encourages him fo do It .

y

y ’

. 2= yes .

- other: missed work musf be made up; laissez-faire affnfude,
teacher wants it donhe but not too badly.
. .
Do the procedures and rules differ for cach of your classes?
(Bchavior, seatwork, and missed work) C e
" (2 pt. scale) . 4
I = no . \ ’

26



. - .7 . . . .
Varlableli. - '; T "q ‘. L '4. h
. . ©27. eHow dc; the rules'a‘r\d p’roqe;jure's.differ f‘or each bf your - P
. )j;}’ . .’,E]§§SQS? (behavior¢ seatwork, apd missed wor&)}
oo = Chccklisf.(lo= abse:f 27= pregenf NR = ND) » -t
: OYIOé. o 'e‘- - o#har mlnor varPaflons ‘'n strictness with various classés
. 07110 - \ - sfrhcfure defermined by ability level ‘
. 07111 . - strycture determined by behavior
07112 ; — - écademjc diffcrenffafion -- requires less and differen;

~

work from lower ability classes.

-

A
. ’ . ' -
28. How do you organize classroom control, at the beginning -
of the year?

4
Checklist ( | = absent, 2 = present)
PO . ° -
07113 ¥ - assign seaty s - *
07114 - be strict, fern'af first, stay distant, loosen up®later
07115 - visual aid - paSs out rules, pésf rule% hawi kids copy rules
o711 = % - - enforce Thé‘!ﬁles, don't he5|fafe~¢o punish make example of -
kid . .
. rs -~ . > N .
o717 - use student inpUt in establishing ahd/or enforcing rules
07118 , " - Teacher announces rules and consequences of breaking them ‘
© 07119 - teacher falls her expectation, "has a talk," rap sessions about
' B . ' classroom behavior (lower key. fhan previous cafegory) .
. 07120 }. ) ¢ faissaz—fanre approath, no sysfemaflc laying down of Iaw, .
: . p o bul T gradually, duftormal Iy .
07121 x ~ other. N . ’ o
. v . , .
4?, * Note: .There doesn't seem to be aﬁsfep-by-sfep process involved in
. A estabTishing classroom control. Tedchers do @ variety of

things the first,day-of cl , but these things are not
hierarchical aqg do not cdsgiise any particular process.
. ‘ - N - i .

" DN . . ]

L 2oy




Viriable #

29.
07122 -
' -
/ 30.
07123
07124
07125
07126™
y
07127
31,
)
S~ V .
107128
‘a

Have these classroom gontrol methods worked for you?

/
(3 pt. scale) ) '
3=yes - .
2 = qualified yes; not tetally satisfied, works for some
classes, works as well as apything, could be better | ®
]
3= n?//ﬁ' . ‘
. - .
What oiher classroom control methods might you consider trying?
Checklist (} = absent, 2 = present
‘ . '
- none,-NR, N/A, satisfied with present system o
- flrmer, stricter enforcement; be more consistent, systematic,
follow through more
- : . o
- pr reality therapy, behavior contracts; behavig? modification
~ let students help make, enforce rulés, punishments; class ~
review board, officers, etfc.
- other; F factor; meeting with counselor; wish | knew sohefhing
else to try; |'m open to néw ideas; grouping; mor: parent
contact; detention; give free day to well-behaved student
Can sfudenfs move to another seat if They want to, or is your
" seating fixed?
(3 pT scale) | :
(I = absent, 2 present, 3 = ND (if intent of response is not clearf
3 = flexible seating -
. N
2 = varies accord|ng to clas%room cantext; can move with per-
mission v
I = fixed seating. ‘ . R . .
L) .
7
\ W
.28 . *
wly 22 -
" wl “
£ " -
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Variable #

LY '&'
x

e
~ 4

32-33. What are the-advantaqges and disadvaniages of flexible

,07129

07130

07131

07132

. 07133

07134

]
-

07135

07136

o

./‘

versus fixed seating?

Checklist of pro's and con's of flexiblie and fjxed seating:
(1 = absent, -2 = present) ~

-

- socializlpé and Télk?ng: is a problcm wilh flexible seatling.
- Fixed seating breaks up talkers, stops socializing.

- confusion, disruption, noise lovel: is a disadvantage of
tiexible seating, Fixed seaTing cuts down on disruption and
confusion, separates trouble~makers. '

t

- control and discipline: are difficult to maintain with flexibtle
sealing. Fixed seating makes this easicr. §Fixed seating cydts
down on vandajism, theft (more. 6f these prcblems witif { lexible
seats). Know who writes on desks with fixed scating. )

4

- learning names, calling roll: is hard with flexible seafing,
easy With fixed seating. Can keep a seating chart with fixed
, seats; organization .

e
”

% substituie teacher: has morgpdifficulty Qi1h flexiblé.seafing.
“Eadier for her if seating is fixed. She wants a seating chart,
neéds to be able to call kids by hame, etc. i

- students are more comfortable, relaxed vith flexible seating.

It relieves rigid-atmosphere. Kids like to sif with friends,
students are happier so they work better-if seating is flexible,
can be used as a reward for good behavior. With fixed seats,
kids feel imprisoned, students don't like it.

- clidues are more apt 1o form with flexible séating. Fixed
seaﬁgibreak up cliques, keep them frgm developing.

- other,

(2 pt. scales: give ND unless response can be scored as . or 2)

Maximal learning occurs®with:

2 = fixed seating: you can put slow sfudent next to somecone
who can really help; peer tutoring, group work is more ef-
fective. With flexible seating, sTudehis a[c more apt
to copy, cheet, or get help from someone who gives them
wrong information. With fixed seating, it is easier to
maintain attention,, comprehension.  You can put a kid with

* Iproblems up front. With flexible seating, kids are apt
to sit where they can't see or hear. Too distractable
with buddies. '

I = Flexible seating: students can work together ‘more easily;
do group work, Are not embarrassed about moving over to
+ get help. Peer tutoring is easier. Student has more control

a

23 .

A - ' 29



Variabfe F v N . )
o@erkleaﬁhfﬁg environment, can move to where they can see

. + and-hear. With fixed scots, a student may be in a seat
whepe he can'1 see or hear, or next to someone who dlsfurbs
him, ard-won't tell you. i

t- Personal developmenf and peer relations favor: -

2

f

f ixed sea1|ng knds’can'f handle the freedom ofs flexible .
seats; they ncesgstructure; they |ike the security of fixed
seats; fighting over seats is avoided. You can separate
07138 kiog with persona‘fy conflicts. - .

A 1

f

flexlble stating: students learn responsibility and cooperation.
With fixed seats, you are'not forcing kids to be responsibde.

, Positive peer interaction e more apt to develop with flexible
seats. Kids can maké new friends. Those with personality

conflicts can keep away from each other.
- Pl

34-35. Omitted.’

36. What iscprepared .for the substitute if you mast get one? .

’ o » ‘ Checklisf (= absenf, 2 = present)

07139 - lesson plans, instructions, next day s ass1gnmen+ - regular%y
schedu}ed maferlal

07140 - - specnéL lesson plans (usually simplified) -- skills work, drill,
review, dittoes, busy work, written assignment, test, reading
assignment, easy work

07141 ¢ )E - genefal information -- rules, bell schedule, Iocafion of
K ;’A méfercals ) . .
07142 - - seating charts; class roll
07143 i ; noggf'oﬁ reliable and/or problem students, discipline probleés
| 07144 - mentions 1|m'¢aflons of substitutes -- doesn't let them presenf

new maferlal they cap't handle audxo~VIsuat aods, media,
doesn t let Them test. ‘ .

- ”‘

07145 - othey; puzzles, games \

37. Do you have a problem wlfh s*udenfs waving hangds and blurftng
' 001 answers? e \ . .
(3 pf sqple) ' | v,
l = no ) - ‘-
i—°qualkfaed wes/no I' 30
3= yes - < . 24 .



’

38-39. How do you handle the problem of ‘students waving hands and
blurting out an<wers?

“Checklist (I = absent, 2 = present)

' .
rgprimand, respond negatively, don't tolerate it, non-verbal
Intervention (stop, stare) ‘ b

4

tell them to raise hands, to stop, wait, take turns

.emphasize good manners, respect others, be fair, give ‘others
a chance to think and/or respond; tell them why | don't want it

ignore called out answers
sometimes not considered a problem because it indicates
enthusiasm, involvement, which is nice

. L
not considered a problem when it happens, or doesn't deal
vith 1t; accepts answr__

other,
How do you deal with those students who never volunteer?

5 -

Checklist- (I = absent, 2 = present)

« cali on them, make sure all students answer, use patterned
turns - .

call on them when ‘sure they know an3wer; ask easy question 10
avofd embarrassment and to build confidepce

leave them alone, especialty if student is upset, tired, or
extremely shy; just grade them on written work .
. . ' { »
- try to draw them out; ask their opinion, use their personal
Interests, use a game to draw thém ott, give extra attention
talk to privately; work one-to~one with shy klds.

’

other; put with smart kid;praise correct parts of answer

%

»




Variable #

07159

07160

07163

07161

07164

© 07165

07166

07167 .
»

.

07168 .-

07169
R

07170.

onT1

0n72

on3

41.

42.

N

i ! [

How do you deal, with Those'sfudeﬁts‘who never‘respond when =
you call on lhun?

_ Checklist (I = absent, 2 = presenf)

-

- go on to anofﬁgr sjudent

':w?o'an to another sfﬁdenf, but contact later for private
A .

onference
- private conference; discuss Theiproblem

- eventually ignore, leave alone, don't call on them; after the
other sTraTegies fail ’

- repeat; rephrase; ask easier, Ieadlng auestions; give hints;
stick with them; give him time to think

void embarrassing student in dealing with this situation;

lem, rarely happen

- other; refer counselor, office; individual questions
encourage show 5 participation can affect grade; put kid

How do you deal wl!th ose dents who aren't paying attention?

Checkl ist (| = absent, 2 present) s

. = ¢call hjs name

- call on them; ask them a question

threaten, scold, criticize, embarrass
S aTTenflon to him, assign detention

- reprimand, call down
publicly, call cl

»

- management; 1

to work, ag

{1 them to pay aT#enTion to knock it off, get
-them if 1hey re Ibs#enlng

i
i

fHe student - .

- seek outside help: parents, counselor, office

p { Lo .
- - P
* &




Variable # . - ~
4 . ’ »
42. contlinued
07174 . ~ do nothing, leave them alonc,-esbecially if non-disruptive,
" or tired, upset '

07)75 - = other; try to vary activities to maintain interest; call
entire class to attention; joke about it; move to a different
seat; tet—him know she knows (method unspecified); refuse
help 11 asked for alter; if whole class is tuned out, she
glves up. * \\ :

- B R \ ¢

A P )

INCENTIVES AND MOTIVATION

h3—44, What types of students do vou see as alienated or unmotivated and |
' Yo whaf do you atfribute This Tack of mofivation?

Checklist of characteristics ascribed . to aliecnated, unmotivated

,students: (1 = absent, 2 = present) . . :
07176 g . - Iénguage, SES, culfural.differepces, minorities (blacks, Chicanos)
) ) .
07177 : - consistent failures, rcpeaters (older students)
_~ 07178 - poor self-concept, lack of confidence, fear of failure,
- Wwithdrawn
07179 s - lack of abil'ity, low achiey ,» slow tearners, foo far behind;

can't read, 12%k basic ski I's, poor academic background

07180 - lnappropriéfe, irrelevant materials .
07181 - emoffenaljversonal a?Jusfmenf probl9m§; physical disapilifyi
. . ‘ very.sma!l or Iar?exnn 51?9; Tro%blnﬁgnpersonal relfflonsh{ps(;/,ﬁ~
07182 ~ home problems, family Tife, home environment
.07I83- o ~ lack of parental inféresf, encouragémenf, or good example {
07184 - pee;‘ problems, no friends &
07185 o Ny —social involvement with peers, opposite se;a"
07186 ”j(:_lack of lnfcresf;'borodomg don'+t care; don't value education;
don't want to make good grades N
0787 ' - - anfl-aufhorify,’belligerenf, dlérupfivc, hate or disllké teacher

‘ . .
0788 ’ - teachers arg at fdul{; gave kid bad self image, kids told them
were stupld( tegtherf failed to motivate; do not take time fo

_work with them; unchal I'enged bright student
= other: drugs, etc.;®ften absent; won't work 1f Ne doesn't like
yo u - .’ 27

]
' L
) * 3 3
’ .
0 . b




07190

07191

07192

07193

07194

07195

07196

07197

07198

07199

07200

45,

Checklist (1 = absent, 2 = present)

:

What do you do dDOUT students who simply refuse to do their

work and do not turn in assxgnmenf@q (Establish hierarchy

If there is one.) . !
N L4

keep at them, nag, encourage, threaten, fuss, pressure, praise

adjust materials, abfivifies to his level of ability and
’lnfc;esf ~-- then build from there

- conference with sfudenf to dlscuss problem
- extra attention, help afier school or In class, teacher aide; |
move desk up next to teacher
/
- contact parents

- refer to counselor or office, conference with counselor
and/or parents involved
.=

- fail them, forgcf them, do'nofhing‘(no other response given)

- same as above, but only‘as a last resort, after other sfrafeg;es
fall ‘
- discuss with counselors or other teachers
“ . rd
other; guards relationship with student over parents, detention

4

Response indicates a hierarchical or step-by-step process (usually
from trying to cope with it in class in some way to seeking qutside

help):

. xS
I = hierarchy absent

2 = hierarchy present
—

-
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=

What about students who do not understand the dlrections or_.do
not take 1ime to, read them careful ly?

Checklist (I = absent, 2 = present) ' {

- teachergives oral directions, explanation, discussion;
repeats, rewords, goes back over; reads(ffrsiudenfs (public

or unspccified)

T~ <

‘- same as above, bu? teacher specified these contacts were
private

~

~ have student read, re-read, or repeat dirgcfions to teacher

- téacher uses developmental and/or preventative approach (vs.
remedial approaches as listed above) such as feaching a unit
on answering test questions and following directicns, giving
simple and specific directions to start with, work emeples
and illustrate

- teacher reacts negatively in some way to those behavior: e.g.,
warns students to attend to directions, has rule about one
explanation only on tests, eventually has talk with student
to let him know she doesn't like it, won't tell them if they
can find it in the book, grades student down; make him do it
over

=~ other; ask him what he doesn'i understand; they will usually
ask questions, send to counselor (lots of different "others" -
to0 many to specufy)

Do you feel that sfudenfs should automatically be interested in
the subject matter, or do you fecl that *they should be externally
mot ivated in some way to learn it?

(2 pt. scale) ) . ,

¢

2 = student should automatically be interested, or teacher has
some responsibility for motivation, student has some (include
responses saying teacher can't mottvate students whp don't
have any interest at all, and responses saying some students
are more motivated than others).

I = teacher has to motivate. Motivation Is the teacher's responsi-~— |,
~ bility. . ' .

Teacher tricd to accolnt ‘for her respense, mentioned rcason(s) why
students need external motivation.

~

(2 pt. scale) ¢
| = this type response absent

2 = this type response present

K 29 ' :

35
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07210
07211
07212

07213
07214
07445
07216

07217

07218

’ 07219

{

Yariable

.

48. Do you consistently reward aood behavior or good Qork? '
. (3-pt. scale) * b \
~
. N /
I =no : . .
2 = qualified response: npt consistently, reward work but not
good behavior, not as much as | should :
T3 =.yes : *
. ‘ ‘
777491+ *How do you reward good behavior or good work? )
Checklist (] ='absent, 2 = presént, NR or NA = ND)
—_— . §
» ' = grades, bonus points S g L
% - ’ k) / S

- verbal prajse (private or _unspecified)

written compents onypaper

~ public recognition, public praise, display work, use as
an example, show work to othey teachers, counselors

- ouf—Lf—crgss privilébes:' ibrary, field-trips, assemblies;.
get to eat out, run erran .-
¢ .
- In-class privileges: ‘,fpecial'acfivifies, games, tapes, films,'
get .to help teacher, act as tutor, exemption from tests or*
homework get +o talk

- time off; free time; free days, ge? fﬁ(leave early ¢

- = concrefe reygrds: candy, gum% awardé, cerflficsies,‘glffs
-.extra personal contact and attention; physical affectign,

kind words, shog approvat, love

- call parents to brag, send home complimentary notes, reporfs,
etc. -

‘ £y

B
1
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"I 4 -

07221

TEACHER-STUDENT RELATIONSHIRS

50.

51.

A

Oo«you think=that becoming close to and fomiliar with ———

students is a plus for building rapport or ™ negative because
familiarity causes students to hecome overly ¥smiliar in fupn?
(4 pt. scale) f““—"/{i
4 = aplus, definitely a plus; 90-95% of kids'can benefite
(responses with no qualifying statements or reservations
about becoming familiar with students) -
3= aplus, but: some distanc@ must be maintained; don't overdo
" It; don't be too familiar; dog't be buddies or pals, but
an adult friend ) .
2 = depends on student and teacHeér; could e&jher way; try
to stay on middle gr . {Ambival responses, teacher
does not express a d ite'positive or negative, gives
both sides, etc.) L )
‘J "
| = a negative: keep yolr distance; draw a line; faniliarity is
a negative; try not to get too close. " (Any response in
which teacher is more negative than neutral orspositive.)
What is the relative Imggffance of 'developing social relation-

ships with students versus seeing that they are exposed to
subject matier adequately? ) .

(3 pt. scaile)

3 = teacher appears te be more concerned with social deve jopment; \

- responds with fairly clear statement that social aspects
are more impottant than academics; social development is most
important part of junior Rfigh training; social aspect is
extremely ‘important; S

~

bV
2 = teacher thinks both are important but does not clearly put
one above the other; good social relationships in classroom
enable subject matterf learning

1= subjecf matter more impdrfanf than social development. Teacher
clearly emphasized academic over social.

Checklist of why social relationship between student and teacher .

Is importants (I = absent, 2 = present)
A ‘

)

- teacher knowledge of dtudents lets her know how to deal with
learning problems, or understand why student is not performing;
the more you know about them, the better you can teach them;
ean adjust lessons in response to student interests.

; 3" 3 . '
\ A

~




Variable # - t
’ 5). continued

072253 -, feacher-student relationship may serve as a strong motivator;
. students must “like or.respect teacher before 1hey will work
’ for her; students may, work in order to please teacher (especi-
ally the slows).

{ T
07224 - teacher-student rapport in general facilitates learning: students
fecl comf?cfable about seeking help or asking questions; students

more 1ikely to accept instruction.
¢

-

52. How do you handle students who are disruptive and cause trouble?
\\\\ (Establish step-by-step process) -
Checklist (l=aRsent, 2=present) "
07225 - talk to student, have conference with him; work one-to-one;.
tel |- what is expected and why.
07226 . . - reality therapy, contracts.
07227 - management: warn, reprimand, threat,criticize, non-verbal
intervention.
07228 . - isolate student; move him up front or out inio hall.
07229 - keep after schodl, or after class.
© 07230 - contact parents, call_parents, send note home.
07231 -+ = refer.to counselor; conference w0fh some combination of
'Y ' teacher,\student, parent, or counselor. N
‘ . )
07232 - send to :\incibal, office.
. / ’ fo K ve
07233 ’ - send to detention, 1SS, OCS, etc.
07234 " - other: give up; lgnore him; have them do speclal errands; '
. have them write sentences; soci;y probation ‘ 3
. 2-point-scale ' “" ‘ |
. Response shows escalafing sfcp by- sfep process (usually from
] management attempis and punishmenfs wlfhin the class to seeknng

o0 oufqide help). ' ty
*| = no sfcp-by~sfep'process evildent, ot process very truncated.

4

'2°= process In present.

S 32 A’ : 38 o




Variablc #

53.

. 1y 4
What misbehaviors do you feel are severe enoygh to require
some disciplining on your part? .
Al /.—

Checkl I st (1=absent, 2=present) -
. " k
disruption, disobedicnce: bothering other students, distracting
others, excessive noise, disregard for classropm rules.(! ’

profanity: swearing, vulgar language.

lack-o¥)respecf and consideration for teacher.or other

students: rudeness, talking back, name-calling, verbal

dbuse, smart remarks, sarcasm, tormenting or picking on
another student, invasion of privacy.

constant talking: blurting out answers, interrupting,
talking when teacher ig, won't shut up and be quiet.

roughhousimg, fighting: pushing chairs about, throwing
things, destruction of property. ‘

disregard for school work: tardiness, cutting class, ndt
bringing materials, not doing homework, not w rking in
class, not paying attention, cheating. e

What methods do you use to establish credibility with
your siudents? (Make yoursel{ believable and establish
their resgect). .

Checklist (I=absent, 2=present)

‘
»

- be consistent, follow through: no empty threats, carry

through with promises and threats. Co V7

be fair: treat everyone equally, qon'f play favorites.

be honest, sincere: don't try to fool or trick them.

maintain teacher role: have good knowledge of subject ,
matter, -dct like you know what you're doing, be ﬁ.
~"correct" In manner; maintain calm front, let them know~
you're serious about tedching. c "

show trust, caring, respect for students: sociglize with
them, be affectionate, listen to Their side, dan't mani-
_pulate thempy don't patronize, show you care; rdlate on a
personal basis. .

! t




Variable #

—

54. coﬁflnucd

, = agmit mistakes, be a real person: tell them when | don't
ow; tet them know” |'m human, tell them something about
-myself, get off the pedestal. . a -
/- other: go by:experience; | don't know; Thgy'know my
repytation; try to set a good example for them; do
right by theém and expect the same.

55. Do you think that student ratinas of their classes and
teachers are valid? .

3-poinfiscale: Yo

ungualified.yes

qualified yes, uncertain undecided, partly, don't know

unqual ified no

-

M\
\ .

If not, why not? (Why do ypu think student ratings are Invalid)

Checkl ist (l=absent, 2=pfesent)

: b
- students are too immature, emotional, not thoughtful. '~

- kids will respoﬁd on basls of irrelevant factors: revenge,
peer pre55ure,\ljke or dislike for teacher. )

- procedural objections: poorly worded survey, poorly timed
(late n year), should be given more than once, must be
explaihed.sarefully.

~

: Do you think their responses to our questionnaire will show
that they can distinguish between a teacher's ability to
teach the material and her ability to establish rapport
with the student? -

-

1 Y
* 3-point scale:

-
3 = yes (unqudlified, qualifled, probably so, most can).

don't know, some can, sometcan't,

.

qualified or unqualifled no, very few can, most can't.

-




. Teacher regponds "yes".or "no" to #55, buf contradicts
hdesel f in 57A. (response given a | only if the teacher

. received a | or 2’3 on 57K-- a 2 does not clearly .

CURRICULUM AND TEAQH NG MFTHODS e

enough state a p05|+:on fo contrast with 55).

4

‘2-point scale .
e

[

2 = consistent answers, no contradiction

| = teacher-contradicts herse)f

58.

»
4\ .
A’

How ofjgn do your dl:cuss:ons involve, the whole Class?s -

(Since this was interpreted dlfferenfly by some feachers,
it will be-scored as two separate questions).

>

What porfil:/yf your class discussions:involvé the whole claése‘

" 2-point scale

-2 alwéys, almost &lways, most of the time, usually

- 3-point scale

’ .

about half the fiﬁe, moderate amodnf, seldom, occasionally -

How often do you have c¢Ta®s discussions? &

2

3= dally . o &

.

2 2 almost dally
-

| = 3 a week op-less.
¥ . / -

Om'tted




Vairiable #
* [

What advaniaqes do;you see for class discussions?

— Checkllsf (I=absent, 2 presenf)

» .
sTudenTs can learn by hearing ofhers, “slower ones Iedrn
from what’ the brighter ones say, may learh better from
peers.g .

teacher can find out problem areas; see if they under-
stand the material, catch questions that might not be
asked otherwise; get insignt ’rfo individuals; gef

gdod ideas.

more effec1|ve use of .teacher time; helps teacher get
the material.across, whole class hears what is said,
can talk to everyone at once, then some can go righT
to'work--leaves more time for.lothers; clears up msscon—
cepflons

. -
sTnmuIaTes motivation, interest; gets Them |nvo|ved
better attention, fewer behavuor problems, gefs kids
to think; it's a good release for them.

students learn communication skills, learn how to
verbalize, use language; facilitates peer interaction;
increases listening skills; leadn how 15 discuss;
"exchange of ideas among students] chance to express
themselves. - - - -
07262 - everyone’parTQcipaTes; establish identity, gain confi-
_ dence; .shy kids begin.to speak 'out; kids get input. <.,

07263 o : ~ other: smagt kids learn To'!epnce; more unique teacher
: Jinput; saves paperwork; class discussions are fun; relate ¢
personal ideas to-math. : :
. | : - =

”

I

61. What disadvaniages do you see'for class discussions?-

" Checklist (1= absent, 2= presen1)
- many don'f or won'+ parTicfiafe

- hard for the teacher to do: difficult to give everyone
a chance to speak, certain students are apt to dominate;
musi attend closely, Is Tlrnng, hard to falk to whole
chass..

- confrol problems; students may become too,loud or excited.

£y




Varjable #

6!l.

i e e

. 07267

07268

07269

07270

07271

S -

I . ,§2ﬁ:

continued
. ' .

- discussion may get misdirected; may wander, go off
‘'on tangent, get petty, trivial, may start. argument;
students get upset with each other; poor topic may

_ arise. ¢ S

- difficult to do with different ability level sTudenT§;
may bore the brighter ones, stow students may feel un-
comfortable, may get lost or confused, slow ones may;no?
benefit. .- - \:

- loss of attention, §+udenfs tune out, not listen to
each other.

v

- no disadvantages. ~ y

- other: some function better In a small group; not a
good way to present information; rewards competitiveness;
they just say what they think teacher wants to hear;
can't teach to individuals; waste of time after a

( certain point. )

—

4

Do you feel that you direct more questions _to brighter

students? Or about even between brighter, .average, and

below average students?

tions; | don't call on students, they volunteer; |
////’—ﬁiﬁy sk questions that the majority can respond tq.

Checklist (l=absent, 2=present)

- targets questions: more to brighter,. more to slower, etc., -

-

- equalfzes‘quesTionE, or Taréé?s questions at certain times. .

for specific reasons; more. to brighter when introducing

new material; but spread them out rest of the time; more
to brighter at first, then direct fol low-up questions to
slower students. ’

- teacher doesn't veally answer question: | don't ask many

<




Variable #

om75

07276

-

_t
14

628. For teachers who say they do target thelr questions:
(ND {for the ofhers)

»

£}

2-point sca1§: \\\
b . ~ : AN

morchuésanns To brighter

2

I = more To*average -and brighter; more to average; more to

_slower; ~more to average and slower.

, . :
'63.. For what proportion of seatwork time do you stay at your'desk
and allow students to come to you-with questions and what

.proportion do you qgo ‘around the room to -check work?

P

~ ‘ *
. 5-point scale (give ND if response too vague, or irrelevant)

5 = 80-100% of time the teacher goes to the student. Rarely
at desk, alwaysion the move. .
: 4 = 60-29% of the ¥ime the teacher goes to students. Up and
anpund more than down.’ Mosfly walk around.
3 = 40—59% half an Qalf about equal time dqing both.
e
2.7 2 0*39% iea er.walks.around.. Mostly at desk..
Studen#s coe to me mor Than I"go to them.
. P N
| = 0{49$;of~fl z - . “To students. Rarely go to them.

Almost al
". e :

) 64. Whaf'boak af bgoks you now usjng, and how far did the class

get in .their maferlals by the end of the year?

\?\\\\Checkl|§f’ Eﬂﬁ\i:h (T=absent, 2‘presenf) ) ' '

5
- literature: Projection, Counferponnf

- Yiterature: ed¥ier supplementary .materials.
i

o L4 .
=~ spelling: Basic Goals in Spelling

b
—'grammar:New Apprdaches (adopi®d text)
o R
" v« grammar, self-made, workbook, easier or supplementary
. ‘ maTeriaI old, out-of-adoption grédmmar texts, Transfor—
- maTionaI grammar packets. ¥

" ¥ -
- ,".
5

< - . 44
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" Variable #
conflnueq

. 2-point scaﬁg of progress: Spelling

| = teacher covered iower grade level spel ling or only part
of on grade-level spelling book

2 = teacher covered grade Ievel spel ling.

3-point scale of progress: Grammar

| = 0-33% of material covered

2 = 34-67% of material covered
3 = 68~100% of ‘material covered
3-point scale of*progress: Literature

4
f
H

I = 0-33% of material covered

. 2 = 34-67% of material covered

3 = 68-99% of maferial covered

Checklist: Math (I=absent, 2=present)

- "Modern School Mathematics only.

- used-other more chattengtny matertars: sn addition to
adopted dext.

.

- used other easier materials In addition to adopted text.

65. To whaf degree did dlfferenf groups or individuals in your
clas sos accomplish the desired obTrctives (cover the material)?

r

-

g:polnf scale \ - )

. -

I = some accomplished a good deal, most did something, a few
did very llffle

= high degree (more than 75%) of accomp| ishment of teachews
or district's objectives

- ‘.

Teacher's responge:
I = one overall comment, evaluating totals

2 = spllt Into several subgroups for evaluation
[ 4 - a

[l

&

’

45




07302

07303
07304 .-

07305
Q

66.

67.

On'whéf teaching objectives especially concentrate?

Checklist:

Checklist:

Emglish (1=absdnt, 2=present)

-wfiflng skills, creative writing, composition, paragraphs.

-speliing, vocabulary.

[} ' Ps -

-grammar, senfence sfrucfure

-read|ng comprehensuon, read|ng skills, . ~

*

-itterature (reading), mythology, lit. appreciation, expos&re to.

-verbal communication, discussion ability.

-self reliance, independence, respon5|b|tt,y in doing work, thinking’
for themselves, clear Thnnklng }
~other: |library research, use of dictionary, see relevance of

class work, )
Checklist: Math (l1=absent, 2=present)

(Note that the ttem "4 operations on whole numbers, basic compu-
tational skills" dropped out becpuse only 4 responses did not
Include this) o ¢

-4 dperations on decimals; percent,

-
-geometry, algebra (H.S. preparation),

fractions.

-understand math, relate to real.world.
-personal and intellectual growth; accepting responsibility, work-

ing to potential, improving study skills, appreciation for mafh
improve self concept, follow instructions.

Why tHd you concenfré%e on these? -

(1=absent, 2=pré§enf)

-impor;hnf'for later life, is a basic, everyone needs to know this,

need this to function.well in‘society, everyday life, It's just importa

]

cImportant for other classes and.for high school, college.

-necded this most, have been neglecfedﬁﬁnifhis area, werc very
poor in this. ,

standard objectives, on curriculum chart.
40 '

. 46
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07306

07307

07308

07309

07310
07311
07312

07313

07314
07315
07316

07317
07318

07319

07320

68.

4
" -lack of time, would take too much time to teach.

-other: expand inkel fectual horizons, personal reasons, want them to

have a good feebi about English or math, geome}ry gives a -
visual sense of mgth, l?sf chance to get it. -

To which ones did you assign less importance? \

Checklist: English (1rabs%i:, Zaésgggpf)

-grammar, linguistics.

~learning or memorization of specific, detailed facts.

\ s a
-spel ling, vocabulary, literature, mythology, plays, pbefry.
Checklist: Math (1=absent, 2=present)

~geometry, algebra, trigonometry.

-bases. v
: P Vs

" -number 1heory, probability, statistics, sets, properties, integers.

-other: %, fractions, decimals, wdgquroblems, flow charts, Roman

numerals, terminology. ‘

Why are these less imporfanf?’ '

» .

Checkl;sf:’(1=absenf, 2=present) ‘ )

-less important, less useful for later |ife.

“

[ ;/
-too difficult, abstract, students not prepared for this. !

-memorization or learning of rules, facts not as important as under- .

standing concepts, functions.

-students did not need it now, will get it later or have ‘already had
It.

-everyfhiné s important; wouldn't teach it otherwise.

-other: material fis forgotten too quickly, don't push stow classes .
too hard, ) :

41 ,1;7' o
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MISCELLANTOUS GENERAL QUESTIONS

07323

07324

= 07325

07326

07327

07328

-
3

07329

70.

72.

-sfudenfs adjustment problcms culture shock,

L 4

P

Do you feel that busing has’worked in achicsing the desired goals for
minoritics (equal educational opportunities, primarily)? -

P

3 point scale:

i

3=yes, qualified yes ("yes, but it could Be bé}fer”).
2=uncer+a[n, yes and no, has worked partly, UK, NR,

I1=qualified no, no.

K

What advantases do you seé in busing fo achic/e integration?

Checklist: (1=absent, 2=presenf) .

-expose siudents to dif ferenﬁ/kgnds of pccpl ideas, cultures,
lifestyles;.can cee other 'ways of living; is more representative of
real life. (No mention of bene.ucnal changes in outlook, affufudes,

understanding).

-helps break down racial prejudice; kids learn tolerafce, understand-=
Ing; chance for biracial friendships, in®¢raction. (Emphasizes
grawth, new attitudes, etc.)

. -

-minorities receive Letter schooling, more opportunities; better
materials, facilities; teacters who try.

~-no advantages, none.

-other, advantages are political, satisfies courts, black famifies
have moved into local schools' neighborhoods, has an effect on
teachers. N

-

Whgt disadvantages do you see in busing to achieve integration?

Checklist: (1=absent, 2=present) , -

-time spent on buses; distances too great, kids tired & upsef when
they get to school; gef up early, get home late.

H

-downgrades education, hurts capable kids; teacher must spend too
much’ time with blacks, so others are neglected.

-cultural, economic, académic backgr0unds are so disparate.that
minoritlies feel inferior, frustrated in compcting with more advantaged
- ~

2 ' ; ;

48




v | ) .
-bused qus can't sféy after school for extracurricular
activities, discipline; difficult for parents to be involved, come fo
_PTA, etc. '

* -destroys nelghborhood concept; takes kids away from friends,

neighborhood; they don't identify with new school, remain

segregated-within the $chool; tloss of- identity for busBd kids;

neighborhood school qeﬁllne; sets up an artificial sjtuation.
. ' | .

-bused students feel a&gry, a ‘agonlsficﬁigesenfful, unhappy,

they don't want to be ﬁere; hold negative gttitudes.

-causes disruption, con*rol[préblems, fensiohd racial conflict.
-busing is unfair, one-sided; one-way busfng won't Work; only
certain communities make the sacrifice; why should only blacks
be busecd? R ‘

-other; miss out on their own culturfe; teachers not trained to

cope with minorities, generates more\staff paperwork, schools

receiving bused blagksgﬁon'f want them; absorbs time and dollars

that could better be spent elsewhere; isn't producing any gains.
AN ~

To what dcgree do you work witg}%ellow teachers jin your subje&t area?
e 7

3 point scale: K\
o . e T e .
3=a great deal."

N
2=3 moderate amount, some.

1=a sma'll ‘amount, none (C days only).

Checklist: how they interact (1=absent, 2=presénf,
ND if teacher didn't mention how they ihteract.)

-share materials, ideas, plan units.

- 3 - - )
-formally structured situations and C. days, dept. meetings, team
teaching. : : '

-informal contacts--rapping in lounge, halls, etc., working rela-
. tlonship develops with 1 or 2 teachers informally.

-contact very |Imited because of community/team structure of
faculty. . .

-ment iong supervisory role, i.e. dept. chairman, grade level
coordinator, legd teacher, gtc.
. -

-
2

19




07342

07343

08345

07326
07347

07348

///”’ 07350

‘ 07351
07352
07353

- 07354

vl
< 07359

07344

07349,

-

74.

>

_ 13-

+

In what way do you work with the’school counselors?

Checklist: (1=absent, 2=present)

-negafive response: | don'f, as, Iiffle as possible, very Iiffie,

_~academic schedul‘ng, htgh school courses ‘
* }
- !
-referral of behaV4ora|, emotionat. discipline probIQms for
counseling. '
é .

-teacher consults counselor for advice, background information

on students, test dafa classroom,managemenf own personal
problems. ] . 4)

) - . L
-gives counselor a classrcom role: lead group discussions, human
.relatlions program, career unit, accompany class oh trips.
- .
~conferences (teacher-student-c8lnselor, or teacher-parent-
counselor).
:,

-other, during retreats, casyalfy over lunch, (s)be sends

out forms that | filt.out, C prepares T when placing

discipliine problems or 3gecial education kids in class,

teacher gives counselor inftgrmation on students. v

What are the advantages of having a student teacher?

»

Ghecklist: Has had a studegt tegcher. (éive ND if uncertain)

—~
-

1=no .o ‘ ’ ’

‘2=yes o

Checklist:(1=absent, 2=present).

-get new fheas, learn from them. \ ’ .
) :more teaching capacity; éouLle% student-teacher ratio.

. -teacher has more frée time for planning, clerical work, etc.
Lprofessional duty to_help’ new feacher-‘éood $ecelings, rewarding

~ -good ‘tor kid€ to be exposed to new ideas, techniques; good for
them to -interaet with .a new, dnfferenr person.

-other, see how kids react w/ someone else.y

> : Y i){j

etc.
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, 164 What are the dlsé&vanfagés of having a student teacher?

Checkllst: (1=absent, g=p5ésenf)
.o ) - N
07356 , . ~teacher holds negative expectations; a weak student teacher

- Is more trouble than she's worth; student teacher unprepared
emotionally for authority; may relate inappropriately with stu-
dents; can't:teach effectively, you might get a bad =ne.

07357 ' \ . =dIsclpline problems are apt to develop (mentioned specifisally).
05358' ~ =it Is ?ime-éonsuming{#o have é~s+udenf feacheﬁ, a lot of.work.
073%9 : . =students have problems adjusting to new teacher. (This re-
. . 'sponse may be a way of getting at a disclpline problem)., Might
. be bad for kids. N ,
0736C ~teacher loses contact with students:
- -8

07361 , - -ofher;A .

) ) v
SPECIFIC/bUESTlONS FOR MATH TEACHERS ..

, -

N

77. Are you familiar with the content covéred in the CAT math test?

¢ ]

;:polnf‘scale:‘ - . ~

a

| T - ~
TSyes. T T 4 ,
07362 2=qualified yes. ' *
- 3 — & s 3
1=no and NR. : )

- -

78. Does It adequately measure math ability in your students? .
s

n

3~-p6int scale:

3=yes.
07363 2=qua [:I fied yes.

1=no, DK, NR. -

79, 1f not, why not?
Checﬂilsf: (1=absent, .2=present) - . ‘ ‘é
07364 . ~teacher mentlons that either dlfficGlfQ‘Ievel or content are

Qo Inappropriate. :
. 43 9]
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- 80. What mefhods do you use to teach math to students who can’f read
" or who can't read very wel|?
Sy,

- Checklist: - (l-absent, 2=presefit)

07365 -remediation: ascertain reading level and assign work on that
. . level; use individual help, peer.tutors; expose to reading- -
- . material; give lesson and test on vocabulary; work examp les;
send to readlng teacher.

b7366 ~avoidancé: feacher has,sfudenfs read to non-reader.
. 07367 _-avold9nce: oral directions, explain verbaJIy, discuss.
’ 07368 -avoldance' no word problems, computation only, take readlgg )
ouf of assignments. ) : s
07369 -other: games, puzzles, packets; a big problgm, noé a problem.
: 07370 ~ife9cher gave both avoidance & remediation respohse&.

4

8l. How much progress do you feel your slower students have made
this year: 'A small amount? More than expected?

‘S-polnf scale: -

?‘ I=smal | amount, very little, none.
107371 2=a moderate amount, about what they have in the past,
3=somewhat more than expected, a great deal. '
07372 - /’{)ni ‘r“rea ]

" /2-point scale:

s

+ |=teacher Fespdnded by considering slow students as a group.

o

07373 o . |
‘ 2=teacher responded by differentiating progress among slow students. i
£
82. Amount.of progress is affected by:
* - .
x&. R
Checklist: (l-absent, 2=present) - .
07374 . -amount of teacher-student contact; teacher help, individual
conferences with teacher, special attention, grouping; classes
. too big; not enough time for one-to-one.contact,
07375 *  -affective variables: teacher works to build self corfidence;

use of praise; teacher gets students' contidence; rapport; level
of student motivation; opportunity to experience success;
. ) attitudes they come to schqol with; expectations for perfermance
held by teacher, - ‘
) ) . 46 P
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~~academlic factors: appropriate materials, emphasize baslc skills,,

focus on weak areas, drill and repetition, homework, grouping,
deficiencies in student.
-other: 6th gFade center failure; student gave feacher.credif;
teacher learned how she needed to chaqge & adapt to integrated
school; Just ctan't reach some; change &f feacher during year.
Teacher names fheée as contributing fg‘hér‘classes':

) . ! )
1=lack of progress. -

P 1

2=progress.

’

SPECIFIC QUESTIONS FOR ENGLISH TEACHERS

77.

) WS

‘Name some of the techniques you use ‘for feaching spelting.

3

Checklist: (t1=absent, 2=présenf)

-go over pronunciaflop & meanings, write definitions.

-divide words into §y}lables.

-use in sentences, {n eonfexf.

-drill, written exercises, write words several times, homework.
-wOrd games, puzzles, flégﬂ_zgrds

-spelling bees, oral work, rgpefifion, games, board work,
-teach rules, phonetic concepts.

-stress recognition of word root, prefix and‘suffix;

. . 1

-glve tests, either prefe;#—for diégnosis, or end of unjt test.

0 \ .
-other: Individualize, memorization, dictionary work,

.




Ny F3
Checklist: (l1=absent, 2= prescnf, code only one item "presenf")

-teacher uses individual seatwork techniqucs only.

-teacher uses class-activities only.

A-Tgacher uses both.
¢

78. What techniques do you use for students Who can't read very well
at all or can't read at fheir;grade4|eve|? .

+

Checklist: (1=absent, 2=present)
07392 . - ’ -spec¢a| mafcr1a|s, lower level, highkinterest read}ng material.

07393 *_.indiyidual contacts, extra attention from tcacher, one- fo -one

help,{extra opportunity ¥6 read orally. /’“\\.~.1’j;

07394 . *_tutors (peer, U.T.), buddy-system. -
07395 €. ¥¥%_gend student to resource teacher, reading sdecia|isf,_reading'
lab, ESSA prograh, reading skills class.

07396 ° **_audio-visual alds: |I§fening stations, tapes, films,
filmstrips. ‘ : ) -

07397 -other: give ora| directions, grouping, read-in, avoid em-
barassing students who must use low level materials, have
bright siudents read to slow ones, feacher reads to non-

readers.

v

s‘.

i-pofnf scale:

Check one cafedory for é~th teacher:
F N r/ ~ ’
1= teacher glves bofh types of responses (remedl-atlon and
.avoldance: Includes at feast one one-star.and one twa-star
- category In teacher's response.

*

x

2=tcacher reports techniques T]bimprove reading ability. (Those
categorles’ in the checklist having one star.)

»
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n “ " Do you usé peer tutoring? . ' . LT )
‘ 3-point scale: : . . -
‘ , . 1=no " . . 4 )
;o Y PO : .
' 07399 CAT 2=qualiﬁed rgsforise:.,occas'ionally, rarely, sometimes, some.
n L, e , o ¢ ) ’ - ‘
~ 0, 4 '3=yes. - , N
i o . . o . : o // - ‘{“& .
| 3 - A S . . / ‘\ Q
80. . What are the advantages to peer tutoring? S , .
! ~ h . . [ s/ N
j . . , " o :
fy Checklist: , (1=absent, 2=present) . ; - So
07400 -maximizes teachér time and effort. | > !
' 4"0'%4.01, A ~academic advan’fagcs for %ufee,‘:, peer b’eﬁer\a\f explaining than | ‘ !
{ ;___:\ ’ . teacher, ‘better cemmunication 5eh!een peers. ‘ .
: “ . ce B} . . - -
07402 - * - —affenﬂve,advanfa\gés for tutée: tutee feels more comfortable 4
Nl Co about asking questidns and. making mistakes, feels less pressyre,
. more comfbr-fab}e,'-mor"e willing fo accept help from peer.
- ) 074‘03\ ' v ~advantages for tutor: builds ego, cenfidence, understanding,
J* .- \\_' ‘ sy hy; learns by expTaining.” -
i N R e ? .
fl - ¥ '? ' ; P . - » . ’ . M . : ~
L ] 81. What are”the disadvantages to peer tutoring? \x,\
- . h . . "‘ ) 3 »
i " Checklist: (1=absent, 2=present) )
T. 07404 t -mor"s effecﬂveneés limited By/ﬁ‘rs\_own skil |& and knowledge;
R X of . may,give answer‘ rather than teach), or give wrong information,
07405 - =session may degenerate into soctalizing. S . \
V. 07406 - . . qtutor-tutee ihterpersonal problems: tutee jyresentful, tutor over-P
" bearing, lack of empathy, ,futee embarrassed.
) . .-k : ) ,
4 .
07407 .e~penal @es’ ttor, 3 ically.” ' <
B . . -
raor o or ety
- [ ] -
" LI * . / .
- . L
. & '-f-
v "’ 5& .
)




07408

-
07409

’07410‘
07411

07412

07413
- brdia

07415

07416
07417
07418 -
-
07419
07420
07421

07422

82.

83.

" —facilitates discussion; teacher can emphagize points; good

84,

-punctuation, capitalization,

, —spellfng.

’

check pronunciation

-

\-—fg .

Do you have students read aloud?

I=qualified yes, and "no" responses.

2=definite yes. . - ‘-; )

3

Why do you have students read aloud?

Checklist: (1=absent, 2=present)

-assess reading ability (at first of year or later); catch problems,

~insures entire class$ understands; aid to poor }eaders; keeps
class. together; all cover same material.

-kids -enjoy it; do it for fun;-like the public recognition oppor-
tunity.

) )
-facilitates participation; incKeaées confidence and interest..

que ns tome up '
-fbacbing tool, gives practice, helps learn praonunciation, a T
listening activity. L
. \‘ .
-other'. 4
OQ € . ] ) >,

-

What do xod\cdnsider to, be appropriate composition critéria?

Checklist: (l1=absent, 2=pfesenf) -
. | ‘
Méchgnics:

- -

-grammar. . . 1
I's N ’ ' ’

-complete sentences, sentence structure.

. L 9 ’ -

-paragraphs, tgpic sentences. ) . ’

-length. ' -

-other. : . i ) .
6 50 .




07423 ~J

07424

07425

07426

07427

07428
07428

07429
07430

07431

07432"

07433
07434
07435,

~ 07436

. ’ . ' ~
ntent-Structure: a

-prganization; structure; clear, organnzed fhinktng, untfy of
entences; coherence; complete fhpughfs

—confenf;‘subjecf that challenges, interests student.

. cae T, . ) . \

—creafivify,‘originalify; expresslon of sel f or feelings.

Checkljsf: (1=absent, 2=present)

“ment fons mechanccs only. . ‘

‘~mentions both, or-content-structure only.

|
;
!
|

|

-85. Do you regularly use qames and ohher "fun" devnces Uas instructional
supplements? Do you“use Them for promoting social interaction
and getting-to know the students?

)1=no i . '

2=yes

If yes, then; , ’ .

Checklist: k!=absanf, 2=présqnj)

—gs iqsfrucfional supplémenfsl fx'

~for premoting sogial _interaction and gefflng to know sfudenfs,

. —rarely, jﬁcasionally durnng year. - .

"“86-7. In_what ways de you use non-written Iaqguaqe for communicating

subject matter?

Checktisf: (I=absenf 2=present)

: oral reporfs, speeches, exfemporaneous speeches, recite poefr’,
debafe, make-up ‘commercials, .

- acting, role-play|ng, panfomlme

-. read aloud shorT sfories, plays, poetry.

art, bullofnn boards, Illusfraflons posters,

4 .

Other: games, listening stations, etc, ‘

> “

-~

457

-
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SPECIFIC QUESTIONg ABOUT THE WO CLASSES IN WHICH WE OBSERVED~

' 83. What d|fforonﬂer'do you sce bofwcen the two clasces in which we

observed? o
; 84. To what do you aitributesthese dufforences’ Group.size? Time
- of day? Studen! ability? E>cess of iroublesome students?
’ Checklist. (l=absent, 2=present) -y
07437 ) - size of class.
. ® 4 .
07438 - time of day. e, !
07439 ) - classeg differ in abjl'ity level due to tracking or ability

grouping: ¥one high track with high reading score and high
motivation, the.other ig vefy low"; "lIst périod is average,

o . , 4th period is higher Track.”, . .
07440 - dsffercnce in student 2bility; "ist is much brighter, Ist '
i students working ai higner level, 2nd period--90% of students
are reredial"; "4th period has more: s lower students'. (h®bmogen-
i eity hlgh/uhmOﬂenﬂniy tow) o v :
07441 . — - some Eja sses exhibit extremes of abLIsTy whlle other classes iy

contain more homogeéncous abilities; ”2nd-—haghly motivated,
good kids, 5th=--schizophrenic, véry high and very low, no
. r middle"; "2nd--more cohesive group--not really exfrenes of -

. Iearnxng absl:fy as in 3rd." fhoferogene:fy/homogenen#y) : b
< 07442 - differences in mof;vafwén, qoooerctxon, responSIbtltfy, work 2
habits, maturity. ] : , )
. 07443 ) - differenges in behavior, number of troublesome kids, discipline
- probleMs\ control necessary. . L
" 07444 . © - differences in class personality, due to interpersonal’ relafﬁ%ns
T or the effect of pdrtitular individuals: "3rd period--more \

cliqueishness, divisiveness"; "2nd is quieter, passive gfoup,
3rd more verbal and easily excitable'"; "4th has more clowns,

-

. . Bth has rore Talkers".
07445 ' " - dlffcrences in teacher- sfudenf relafaonshlp feacher may like = 7,
. some classes better, ‘?eacher may - have 'some ksds who don't like
her. . . \
) a, . ] - . -
07446 ' . - differences in background, homelife, SES between cgrfain classes.
07447 - nodifferences seoh between the two classes; chance or fhe compuTer

account for the differences.

\ - . ¢

07448 | - highblack To whité ratio; more boysfthan girls (sex, race diff-
’ erences In class make-up). . -,
97449 o - Other: classroom is hot; attendance paf1brns, etc.” ' .

e _ : 52,
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“97460

0746L

07462"

 ERIC

/ A _
Are students randomly as;jgnedAfo classes at your school?
il . \ A

2 = ygs ¢
l = no

Ctasses do differ in ability levels, sizes, troublesome kids,
etc. * To what exient: should different classes-determine your
teaching methods or curriculum? . (What do you see as your role
responsibilities to different kinds of students).

Checkiisf:‘l=absenf, 2=present) O

- unspecified adjustments: should adjust teaching to class
ability; | have to change to meet their needs; classes de-

¢ termine, to seéme degree, my feaching sfyle, should react
!ndlvfdually to each kid.

"~ methods vary, but nof,curriculum.

curricdlum, materials, emphasis varies, but not methods.
- both methods and eurriculum vary.
- structure, discipline, control varies.

- Other; does no%iadjusf; get to all with the basiés; you have

to try, etc. -
Téacher adjusts methods and/or materials in response to: (Check
one only)

Chacklist Ki;absenf, 2=present)

-.abilLity, individualtdifferences in abilify.

=~ class personallfy, student tnferesfs, attitudes, emotional

© needs of some students, |nd|vndual dtfferences in affective
areas. . -

A

.‘~

both abfjify and personalify.

4 : e -

e there cerfaln factors in claSSes and individuals that:
teachers cannot really do much about?,” If so, what are they?

Chécklisf: (I;absenf, 2=present)
7 N \\A ’ -

- lack of parental encouragement, concerm.
- home problems, home environment.

- learning disabljify, low 1Q, low ability, non- readers, hyper-
active, ED kldS, eftc.

53
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;’ 87, continued

07463 ) - emotjonal problems, psychologlcal adJusTmenT, adolescence,
poor peer relationshipg

07464 - - discipline, control, behavior problems, disruptive, antagon-
istic students. -

7465 - tack of Interest, motivation; students who can't or won't
work; can't reach sohe, some have given up; you capn't make
them learn; sfudenf att)tudes; alien@fed stydenis. ,

07466 - student personality, or teacher-student personality conflict.

07467 - racial ethnic, cultrual background and values; SES, pre-
. : judice, language.

~

07468 - - classroom givens: size, time of day, availabilkfy of materials,
,abi!i1y range.
. _N
07469 . - can always Try to do somefhung about any situation--don't give.
) up, "can do" attitude.
.- 07470 . - Other: absence, school policies, black teacher gets mere than
e L : her sFare of problem’blacks;-Teadher has given up and:doesn't
i fry. .
\"v
88. V¥hat do you thifk the most important attributes a teacher in
? your position needs to- have to de an effective job of feaching?
Checklist: (l=absent, 2=presen%) -
07471 - paflénce. v ——
4 N
: : )
07472 - - sense of humor. P
07473 ) - energy, health.* ;
07474 -, = honesty, sincerity, be étreal person.
r 07475 - good, consisfenfﬁ'faiT'@iscipline aié contrpl. ' ‘1
07476 - understanding and concern for students; caridg, sympafhy,
_Involvement, understanding of needs‘nd problems of kids
" at this age level, sensitivity to individuat differences.
' -
07477 . = = like kids and~teaching, desire to be there, devotion, enthusiasm-
07478 - ™ - communication skills,
. o : \ .

60




88, continued

A

07479 - tlexibility, be open-minded, open to new Ideas; changés, methods,
07480 - knowledge of subject matter, ) o
07481 - teaching skills, ability to explain, know how to present

materials, good preparation, interesting activities,
abllity to motjvate, awareness of student comprehension,
dramati¢ flair.

07482 ) - co;cep1 of appropriate teacher-student rela#ienship: get along
with students but also command respect,

07483 - Other: self-control; good judge of people; foresee problems
. that may arise; information about kids, need rewards; be up-
to date on current aftairs; be available to students.

~




