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Council in May of i977eto go into effect in Janu%;y,'1979.

- .

. INTRODUCTION

‘ _Beginning in January 1979, colleges and universities applying for

25, ‘ ,
accreditation or reaccreditation of -their teacher education programs by

4 , [y ’
1

the National Council for Accreditation of Teacher Educatlon (NCATE) will !

~

ba expected to show evideigg of planning for multicultq;al education in ,

their curricula. Curreﬁtly, 536 teacher education institutions are
% ‘ r .
accredited by NCATE; these institutions prepared over 85 pergent of the

&

teachers in the United-States. ' p

For tlte first time in its history, the NCATE Standards_ for the

Accreditatlon of Teacher Education include references to multicultutal

.

education. The language of the standards .is developed by a standing

NCATE committee, the Committee on Standards. In 1976 the language for -

—

revised stafidards was proposed to the NCATE-accredited institutions and

~

Ll

-

the cbnstituant members of the NCATE council inc%gding the American
Assqsiatian of Colleges for Teacher Education (AACTE), National Education
Aésaciation (NEA) , Council of Chief State School Officers, National f
Aséociation of State Directors of Teacher Education and Certification

1
(NASDTEC), and National School Board Association (NSBA) Based on the

_ comments - of these groups and proposals by AACTE s National Committee on

L

Multicultural Teacher Education Standards, the final language for revised

H t

TFhe NCATE standards are divided Ln&ibtwo pa%tgz Basic Program%u;

' ; ‘ ‘ 1 .
Advanced Programs. The gtandards fo? basit programs are to be applied to

1. The ' constituent membership of the NCATE Council has been expandgd to
fow also include the Counci’l fox Exceptiohal Children, National -
Association of School Psychologis;s, National Council of Teachers of
Mathematics, and Student National Educatjon Association. s 1
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T S . : B
T all programg beyond the baccalaureate level and beyond the basic programs .

for the preparation of teachers and other professional school personnel.

.
[y

The standards for both the basic and advanced programs address six
- . ~ -
areas of the teacher education program: governange; curricula; faculty;
’ -
students; résources and facilities; and' evaluation, program review, and

*

planning. Each specific standard has a preamble whiph gives the\fatigﬂale

for the standa;d, interprets its meaning, and defines terms. According to

0 - &
NCATE, the preamble is to be interpreted as part of the standard which it

L

precedes.2 £ -
? L4
The major refereace to multicultural eduEatioa occurs In the .section

-

on curricula for both the basic and advanced programs. Standard 2.1:1.

Subsumed under "Design of Curricula," is entitled "Miticultural Education.” .

This preamble provides the rationale for the standard and defines multi-

cultural education,for the stindard: . . f - ' . ) 0

-~ 2.1.1. Multicultural Education . .. -
Multicultural education is preparation for the social "political,
. and economic realities that indiwiduals experience in eulturally . . .
diverse and complex human encounters. These realities have both *°
national and international dimensions. This, preparation provides
a process by, which an individual develops competencies for
perceiving? believing, evaluating, and behaving in.differential
cultural settings. Thus, multicultural education is viewsy ad an.
intervention and an on-going &assessment process to help jirstitu- .
tions and individuals betome more xesponsive’ to the. human condition,
individual cultural integrity, and cultural, pluralism ‘in society. .
. Provision should be made’for instruction in multicultural education
in teacher education programs. Multicultural education .shonld receive
attention in caurses, .seminarg, directed- readihgs, 1aboratory and -~

clinical éxperiéntes, practieum, and other types of field - b A\
experfepRes. . L to

’ ‘ E-.:’Lc““' ‘ s . *
Multicultural education could include but pot be 'ldmited to . N\_

experiences which: (1) Promote analytical and evaludtive-abilities*
to confront issues such as participatory democrac?} racism and
sexism, and the parity of power; (2) Develop skills for values clarifi-

. cation including the study of tle manifegt- -and latent transmission of
'valuas; (3) Examine the dynamics.of diverse- enltures” and the-impli- L
cations for developing teaching strategies, and (4) Examine linguistic’ (

2"Standards for the Accreditation of Teadher Education, Washington,
.4 D.C.; NCATE, 1977, . o . :

. .
- .
' . 4 - .- ! .- L3
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v;riations and diverse learming styles as a basis for the develop-.
ment of appropr%ite teaching strategies. :
. N\ \‘ ®
:Standard: The institution gives evidence of planning for multi- ‘ !
cultural education’ in its teacher education curricula including
both the' general and professional studies components. 3"
Other references to multicultural education in the section on curricula

: » for bagic programs are made.in Standards 2.2 The General Studies'
. [ b ) ©
. Component and 2.4 Use %f Guidelines Developed by National Leéarned

!,

4 . Societies and Professional Associations. Lo

-

The introduétion.fo the stahdards oﬁ faculty fof basic programs )
state; that "Teacﬂer education programs require a competent faculty i g
which has systemat}calll developed-into a coherent body devoted to the
« preparation of gffective teaéhers for a mu%ticulturallsociety."h The
standard fqr 3.1 Competence and Utiligation of»Fa@ulty inleges the

senténce, "Institutional poliéy will reflect a commitmerdt of multi-

’ tultural education in the recruitment of full-time faculty members."5
- s . "
The preamble for 3.4 Conditiors for Faculty Development states that ‘

. "The plan (for faculty development) inciudes‘appropriaﬁe opportunities
" for developing and implementing innovations in multicultural education o

. ; . . : 6 ’ '
. and for developing new areas of expertise." The preamble to 3.5 Part-’

~

Time Facult§ also refers to multicultural edpcation in.the statement,

+e

"The hiring o? part-time faculty can provide unique opportunities for S
i{ LI - 5 E
the teacher education institution to employ person; from a variety of ;
) N ¢ . .- » S 4
cultural backgrounds."

yefereng

.- ¥ .
ytandards related to students in basic programs includes one

A

:‘6 multicultural education in standard 4.3 Counseling and -

-

= A&vising‘zor $tudents in Béa&s Programs. This states that '"Qualified

- .

o counselors and advisers, sensitive to the multicultural character of
C e 3Ibid, p.4 s - ) ’ )
4Ibid, p.7 ‘ . s ’ o )
“.-. .« *  5Ibid - : I ‘
61bid, p.8 . - Lo , . .

o Y71bdd . . NS
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society, assist students in assessing their strengths and weaknesses and
! *

8 .
in planning cheir:programS'of-study.” . v

The standards for resources and facilities for basic programs includes

- " N

5

several references ta multicultural education. The introduction states:
¥ . . .
3y
- The institution provides an environment which ‘supports the basic
. teacher program it offers. This environment includes resources and
facilities to support the development of an understanding of and .
appreciation for the culturally diverse nature of American society. -
h .

The preamBle to Standard 5.1 Library states that "the acquisition policies
should reflect a commitmentﬂzo multicultural education."10 The preamble
to 5.2 Materials and Instructional Media Center includes the following °
statement:
...As a means to.assist prospective teachers in developing these
understandings and skills, the institution makes available and
accessible to students and faculty members appropriate teaching-
- . learning materials and instruciional media that reflect cultural ‘\Q
©  diversity in American society. 1 : ’ \\\\\\\
. Finally, the standards related to evaluation, program review, and - ‘E
planning for both the basic and advanced programs include a reference
to multicultural education. The preamblé to Standard 6.3 Long-Range ‘ '
Planning states that "In addition the long-range plan of the institution
le

reflects a-commitment to multicultural education.

~

References to multicultural education are not as abundant in the

standards for advanced programs as those for basic programs. In part; ’

this ig due to the-greater specificity of advanced programs and thg
focus on research and analytical skills. The mafh reference, like the
standards for basic programs, occurs in the standards for curricula.

G-2.1.1. Multicultural Education‘is similar in language to 2.1.1

i -

8Ibid, p.9 !
9Ibid, ' .
101Ibid, p.10
_ 1l1bid )
j * 12Ibid, p.1ll and 19 e .

. ' 4 i
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* previously quoted. The only other reference to mult;cultural
- \ -

dﬁucaqun in the section on curricula is found under Standard

G-2.4 Use of Guidelines Developed by National Leamed Socigties ¥
. P X

4 B B
' " and Professional Associations which states, ' - B h N
"Natidnal learned societies and professional association s
with special interest in currigula, including those in °
multicultural education for th¥ preparation of school per-
sonnel, have significant contributions to make to the im-
provement of advanced programs."13 -- - >

»
*

Multicultufél eddcai{oﬁvis'Qeférred to in the‘introducéidn to

-

the standards on faculty for advanced programs and again in t%? ’ ~

standard (G-3.4) on qonditions for faculty development. The final .,

4

reference to multicultural education’is made in the‘standard for
/ }ong—range planning (G-6.3) and reads the same as ‘6.3 for basic ’ o

programs, ~

. &

. ‘ . Thus multicultural education is addressed in the standards for

" basic programs in the areas of curricula; faculty; studentsj resShrées
‘and facilities; and evaluation, program réview, and plaqning. The

.
.
[l ¢

standards for.advanced programs included such references only for

- . 4 J

curricula; facultz;-and'evélﬁati;h, pProgram review, and plaﬁning.l3

STATEMENT OF THE PROBLEM

7

. - - - ¢ /- -
s As the national organization for teacher education institutions; ' -

AACTE was the mechanism through wlhiich higher education had reacted to
- y

. 1 : \ o
' the development of the revised NCATIE K standards. Reaction to the - A |

“ . stanylards had been solicited through mailings to AACTE's approximately
P - S ‘ , )
800 member institutions during 1976 and 1977. As a part of the NIE-

* A

sponsored project, "Accreditatipn Stén@ards for Multicultural Teacher

. *

Edpcapién;" one day conferenceg were held in San”Diego, Chicaéo, Bostort,
13Tbid, pe1s - : - :

aomrlaa e
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Albuquérque, and ‘Athens, Georgia during January and February, 1977. These
1 .
. \ .
conferences brought together administrators from teacher education in-

14

stitutions to ‘discuss the language for the revised standards and to
. L] +

solicit.their suggestions and concerns about the nature of proposed

changes.vDuring‘this process, AACTE discovered that institutions had

! 1

greater concgmm and questions, over the implementation of the multicultural

components of the standards ‘than any other proposed changes. ﬁ‘

Following the adoption of the revised NCATE standards, AACTE's Board .
* . L3
1 ’ N
of Direetors asked their Commission on Multicultural Education to provide

direction for the membership in the development and iﬁplementatibn of the
- . t
multicultural education coﬁpgnents. In addition, the NCATE staff has in-

‘formally requested assistance in the development‘of evidence questions

that can guide institutions in knowing whether they are meetlng the
standard.s»NCATE visiting teams will also need to be oriented to*evidences

that ought to be requested from an institution to show how they are meeting

the multicultural component’s of various Standards.
X 2 .
As a starting pbint, AACTE's Commission on Multicultural Education

* [

decided that it was necessary to obtain data’ concerning’ the extent to

-

which multicultural education is” currently being ;gﬂressed by teacher
education institutions. Such baseline data would aid the Commission in’~

its task'in aﬁ\léast three different ways. 3

* First, an examination of the data would show how great a gap there
] M P -ty
is between where institutions/currently are and\z?ere the revised

standards suggest they ought to be‘in the planning antl implementation of

. 1

multicultural education. This information would identify the kinds of

curricula and research activities now being undertaken and identified as




"multicultural education by the institntions. A determination could also'be

s

. : <
. . * -

: 3
made concerning factors that contributed to or deterred the development of

multicultural education in colleges and univers?ties that have already

-
- . . ’
¥

undertaken such activities. The identificatidn of. the gap between where

institutions now are and where thej afe expected to be in 1979 will allow

-

the Commiss1on to, better plan 3”tiv1ties to' assist member institutions in

° ¢
the development @nd implementation of their own mult;hultural education
' - ' / . S -

s

programs.

. " < f
Secondly, the collection of this data would allow a more accurate
» |

determination of institytions that are currently implementing programs
~ - <

s

EY )
related to, multicultural -education. In the past, a few institutions have

» -

beer identified as having programs. The programs in these institutions

-

and individuals coordinating such program# have'been used in meetings

r

conducted by AACTE and the information broadly disseminated. The

f e A .
collection of up-to-date information about on-going programs within the .

AACTE membership will provide a more accurate representatien of multi- .
v — ’

cultural education activity as well as Other models that institutions __ ST

might conSider. . . ;\ - .
L - ,

Finally, the adoption of these revised standards provides the-

unique opportunity from which to observe the - development and implemen- e "

4

* tation.of a concept, multicultura} education, into teacher education.

&

The data collected during the fall of 1977 will provide a baseline from

which the progress of multicultural education can be measured.

-

OBJECTIVES

The majgr objective for colletting data concerning multicultural

v N -

education in\teacbér education was to dysist teacher gducation




N . £ . L - '\ - .. %’.‘ R “ . *
. N . /N L. )
! N instﬂhutions in the implementation of the multicuitural components of

. ° . \ -

the revised NCATE standards. An examination of the standards show that

' reﬁerences to multi%ultural edhication are made in standards on;curricula,

. . < . ‘
. faculty, students,'resources and long-range planning. Based on these )
- : ‘ Dt e . " .
. rstangards, it was ‘determined that the following information for each K
> * N h i
i . ~ . .\, . / . . .
aréa wag needed: ) S . : ' : N
f.‘ o Curricgla L ' ’ ’ |
N . « . ~ . - - . ) ( 'l, - . . .
féﬁ .. 5;? What curricula components or modules are being undertaken that
s + - have spﬁe relationship to multicultural education (e.g., racism,u : .
" 1inguistic differencés)? . N -
. o ‘ —
¢ ’ : 2. What, if:any, specific ethnic groups age thege cougses about at 5 “gf
) the inst1tution7
. 3, Are there courses- about women specifical offered th 1n-%_
PR stitution?
R S 4. Are, there bilingual education courses or programs° In what " I
- , . ‘target languages? - P - R 7
. R : -~
] 5.. Are there inservice programs or courses provided by the education
unit? . A 13
-~ . - - . - i S ) . -
- ) 6. If there are multicultural or bilingual education components with- Y
in the offerings of the education unit, what are the titles and *
. : Ievels of the courses? How ma%& sﬁudents are affected by, such
.programs? RN -
- PIQg o , '
7. What provisions are made for multicultural education in the
education unit (e. g+ component in methodology, separate courses)?
Sﬁ&}; . [ P .
= . e .. . .
Faculty : . ¥ . .

VY
1. What (s the ethnic and sexual composition of the faculty in the -
, education wnit? e ) ‘ A . ST
2. What types of staff. development activities are utilized by faculty
members to further their knowledge of multicultural education?
- ‘ i
3, If there are provisions for multicultural education within the
. . education unit, what is the ethnic and sexual composition of the
faculty members teaching such courses? . . .

. .
. .
- .
. .

+

&




4. What are the academic-discipline backgrounds of faculty members
who teach the compopents relatedvto multicultural education for
the edpcaeion unit?

E

5. What types of multicultu 1 education products are proddced”py

) the faculty’ '
. - 6. Does the faculty undertake any research\\EIated to multicultural
education? If so, what is the nature of that research?

" Students . L .
1. What i§ tﬁe ethnic and sexfal- composition of the student popu-
lation at the institution‘7 In the education program?

2. In what ethnid situations are the»education graduates likely

to work? t '
. ! . !
Resour ¢es ’ a0 -
1. What types of multicultural education resources (e.g.,-ethnic
heritage center or "ethnic community) are utilized by faculty;
and students? R
7 - .

Long-Range Planning -

L S

1. What have been the contributing and deterring factors tg the
development of multicultural education at the institution?

: » . . j
2. Yf there are proyisions~for multicultural education at an in-
titution, how is the program managed? How is it financed?
. ) " &
3. What is the future of the multicultural education at the institution?

——

General \

-

1, How.would the respondent rate the educational desirability of
\ providing experiences in the education program for multicultural
education’ !

2. What serviced related to multicultural education were desired
> " by the institutions? ,

METHODOLOGY - . ’ .
) v .
To solicit the information that would provide baseline~data ‘about

.« . N - - »
the state of the sgene for multicultural education in teacher education,

-

' a survey instrument was developed. The selection of the poﬁulation to be

AN

surveyed and the development of the instruments will be elaborated in

this sectieu. . — o . Py

s
1
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Population . i ’ o : »

® B
. : . ° . y

The general population was limited to higher education institutions

~ ’ ~ -

. - ~
which offer basic or advanced programs for education persdnnel and thus

might be initially eligible to apply for accreditation from NCATE. AACTE N

- has a membefship of approximately 800 teacher education instifutions. All

Y .
members offer a minimum degree level of bachelors. Because AACTE has‘a( )

-

history for surveying its membership}concerning teacher education programs,

it was appropriate that this survey also utilize the mechanism for conducting

-

such surveys as already exists.
AACTE s membership includes members in all fifty states and ‘Puerto ///1
Rico. Institutional members include bq;\\private and pulilic inst1tutions o

that range in student populatlon size from 327 students to 51,000 students.

Most of the NCATE-accredited institutions are mewbers of AACTE as well as
around 250 institutions that are not accredited. Although only de of the -
& . .

-
approximately 1,200 institutions that prepare teachers are members of N

AACTE, the AACTE membership is.a représentative sample of teacher education.

institutions. ; . .

. A .
Because of the existing mechanisms for surveying the AAbTE membership, < 4///

-

it was decided to survey the entire membership of 786 institutions during P

- o \\I"
the ‘fall of 1977. This occurred after the NCATE standards had been adopted a\e\

. N H
in_May, 1977, and yet almost one-and-a-half years before the standards were“**rJ/

{ Co A . :

to go into efifect. )

. ] 1
" “During July, a letter'announcing the fall survey was ma%led to the L

chief tmetitutignal representative fof each inmstitutional member. The

ietter (see Appendix A) EXplained the rationale for the survey of multi- .

cultural education in teacher education and requested ghe cooperatiodf of the

) . . - . ! ! . '

= —
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institution in the completion of the survey. For expedience in the
ha?dking of the survey at the institutional level, the chief in-
, stitutional representative was asked.to identify a respondent to

the survey on a postcard to be returned to AACTE.‘Alnost 700 in-

v

- v

wnen the survey were di:sseminated in September, -they were mailed

LY

i

il

dividuals .returned the postcard with a survey respondent identi fied.

F

. LY M
% directly. to the individual previously identified as the official.

* *#nstitutional respondent.

. LS
- Instruments

The information that needed to te solicited through this survey

-

+

.

-

;was outlined in the section on objectives. Based on those. Qbjectives,

ﬁﬁe\survey instrument was' first developed b& the AACTE staff as a

‘to members of AACTE s Commission on Multicultural Education and the

N

National Committee for Multicultural Teacher Education Standards for

3

comments and suggestions.

» identified experts in the field of surveying and/or multicultural
~ gducation were incorporated into the next drafts of the instrument

During July and early August, 1977, the survey instrument was field

+

>

*

L}
,

The comments and suggestions of these individuals and other

closed questionnaire earIy in the summer of 1977 This was circulated

tested at three different sites: Alabama A & M University, Bloomsburg

State ﬂniversity, and the University of Missouri at St. Louis, Based

on the comments of the field-site respondents, additional changes in

format and substance were made to the instrument. Again the instf%ment

"was circulated tb«members of the Commission and National Comni t tee® for

- >

comments.

A

-

-
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By the-end of August, the final instrument was developed and

- z . 4

’ready for dissemination. The: instrument included 22 questions in six<2

7

.sections .related to specific NCATE standards. The first 21 questions

required a check response withlspace for the addition of an "other"

where appropriate. The final question was an open—ended question '

requiring a written response. The text of the "Survey of Multicultural

¢

Education in Teacher Education" can be found in'Appendix B.

An odtline of each section and question is presented below:
a ¥ *T
Section A: Programs

-

{
- -
1. What specific components or modules related to

multicultural education are provided by the education
wit? What is the educational de51rability for such modules?

QZ. Abouc which ethnic groups are courses_provided ‘at the
institution7 . .

s
3. Are there courses related specifically to women offéred at
the institution7

4, Does the education it offer inservice Qrograms in multi=
cultural/bilingual education? «

5. Through what means are’multicultural/bilingual educdtion
. addressed in the education unit (e.g,, component “in
. foundations course, as a major or minor)?/ &

6. If the education unit his provisions for multicultural/ -

.Y ' bilingual education, what are the course titles and 1evels

(i.e:, undergraduate dual, graduate, or other)?

. How many students are enrolled in courses oT.progrims

rela?gd’fﬁ‘ﬁb&ticultural education?

N
Section B aculty \\,\\

. 8 What is the ethnic ‘and seggal composition of the faculty
' for the education unit?

A

.

‘“1‘ 9. In what ways has the concept of multicultural/bilingual
education -been fostered amdng faculty members in the

. education unit? )

10. If there are provisions for multicultural/bilingual ‘
education and some faculty members serve only part of
their full-time assignment in the education unit, what
discipline or areas of study do those faculty members

. represeént? .

- . L4

: g}u 17 e
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11, What disciplines,or program.areas do full-time education

\ faculty members geaching multicultural/bilingual education
components represent? R :
* . N vy 4 -
.12, What is the ethnic and sexual composition of the faéulty
- members teaching the multicultural/bilingual educatiOn
components?

Section C: Management )
13. How are the. multicultural/bilingual education activities
in the education unit developed and managed7“

14. How are the multicultural/bilingual education activities -

. and programs financed within the education unit?

15. What resources are utilized by the faculty and students in
the implementation of the ‘multicultural/bilingual education

programs? -
Section D: Students . :
\ " 16. What is the ethnic and sexual composition of the student

population at the institution? In undergraduate education?
In graduate education?

. 17. In what etphfilc-related.situations are the education graduates
. . likely to¥ork? S -

7 Sectiqn E: Rese rch and Development
18 What types of research activities related to multicultural/
bilingual education are uridertaken in' the education unit?
What is the. nature of the research? How 1s such research
financially supported? - _,
l9 What products related to multicultural/bilingual education
are produced by faculty members? )

Section F: General ~

. ED. What ;factors have contributed or deterred the development
and fmplementatlon of multicultural education?

21. What kinds of services relate?‘to multicultural education
should AACTE provide its membership?
‘ 22, What is the outlook for the future of multicultural education
in the education mit? .

n . i C . ‘
The surveys were mailed with a transmittal letter (Appendix A) and

v

'self-gddressed, postage-paid return envelope to 786 institutiods on

< ¥

September 30, 1977. Régpondents were requetted to return the survey to

o<

AACTE by Octiober Bb, 1977. A postcard (Appendix A) was mailed to all

i
-

‘ «

~ “}313 :‘
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non-respondents. during the last week of October to remind them of the

L, .
pending deadline for the' return of the survey instrument.’ :
- N "
During October and November, calls were made to respondents, to follow=—
- R . LS ’ i

up or clarify information that had been provided on the survey in-(

.

strument.

>

The initial computer run of the data was conducted during the last
week of November with 359 returned’cases. A preliminary report of the
findings was prepared for "A National Institute 'on Multicultural Teacher

Education Standards," December 14 16, 1977. In January, 1978, twenty-
.

eight addition cases were added to the file and additional analyses

were made using the Statistical Package for Social Sciences. Thus, the
data for descriptive profiles of the responding institutions as found

_in this report were collected, analyzed, and presented here. »
Stagistical Analysis ) T ..

’ . .

In addition to examining the trequency distribution for the total

population responding to the survey, we cnose to investiéate the relation-

ship among several variables. Six different null- hypotheses were tested

and are described in this narrative report. Each of the six null hypotheses |

. Al }
included 202 variables wbich were tested separately for significént“diffe-

rences between respondents. Using demographic data about the institutions
that*responded to the survey, the following null hypotheses were tested

»

at the .05 level of signiﬁicance' - /

1. There will be no difference between instytutions with provisions
for multicultural/bilingual education and institutions without

-4 . such provisions on their responses to'the questions in the "Survey

oﬁ.Multicultural EPucation in Teacher Education."

© 2. There will be no difference between public and private institutiens

_on their responses to the questions in the '"Survey of Multicultural
Education in Teacher Education."
N ¥

3. There will be no difference between NCATE-accredited and non-NCATE-

acctedited institutions on t responses to the questions in the -

ce "Sutvey of Multicultural Education in Teacher Educatidn."

'

s X4, 1:}

-

-




4, There will be no differerice in the responses of institutions
basad on the’ geographical regien of the U.S. in which they are

o located on their responses to the questions in the 'Survey of .
J Multicultural Education in Teacher Education." - . . .
o, ) 5. There 'will be no differetfice in the respofises of institutions . .
SN ' ased on the- population of the city or area in which they are -~
AP - . located on their reaponses to the questions in.the "Survey of

Multicultural Education in Teacher Education." . , e
6. There will be no difference in the responses of institutions . .

based on the size of the student population for’the institutiom: T
) on their responses to the questions in- the "Survey of Multi- ¢
. cultural %ducation in Teacher Education. . N . :

&

[y

- s The chi square test of the‘Statistical Package’ for the Social )
' 14 - -
Sciences %as the system of cemputer programs used for this .analysis.
“ .
The chi square formula used in this packa-ge was Z,‘{—— where s:

‘ equals the observed frequency in each eef%}hand ﬁk equals the expected

- v
»

frequency calculated as i #where c{ 1s the frequency in a respec-
tive column marginal, Y. is the frequency in a respective row marginal A

. ! _and -hl stands for total number of valid.cases,
» i . ' -
Most questions which supplied nominal data were used for this analysis.

. . - -

This included questions 1-5, 6a, 9,.13+15, 18-21. A total .of 202 variables

+
-

were analyzed for each of the six null hypotheses above. - )

[y - * .-

»

For the second part of question l and for question 20, respondents
checked a response along a continuum of five alternatives. Because the -

€ 3 »

. b frequency of‘reSponses in ce}ls at ong end éf the continqum were often 1e%5 —
. than five, tﬁe Tegpones at the ends ofafheAcontinuum were collapsed to~- .
.. : '75 gether as one. For both questions, the analysis is based on three responses ) »
\rathergfian five. On question 1, the responses analyzed ranged from "desirable" 0
i »

to neutral" to not desirable." On question 20, the responses analyzed ranged

i s v R - T
" -

N
‘ from "contributing factor” to no influence" to "deterring factor.' Responggs

14 Norman'H. Nig, et.al., Statistical Package for. the Social Sciences, New York:

. McGraw-Hill Book Co., Second Editiom, 1975.
‘. . ¢
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to all other questions used for this analysils were "yes' cor "no".

For this alysis it was determined that a significant difference

’

thafi. or Equal to .05. .

" x
‘ . £y 3 - » "
a- N

- >

Definition of Terms

human .encounters.
. national dimensions.

(38
.

one another.

.

and this report. These include,tbe following

3

existed when " the 1evel of signifftance on‘the chi squate test was less -

.

Several terms are used continuously throughout the survey instrument

o 1. Multicultural Edu&ution is an educational’concept which values
the culturally pluralistic nature of the United States and-thus
- . the community and student population that
preparation for the social, politicalé'%nd economic realities
that individuals experiente in culturally diverse and complex
These realities have ‘both national and inter-

chodls serve., It is

This preparation pyovides a'process by which

Y

.

-

"

MuZttcuZturaZ Teacher Education provides teachers
competencies required to teach from a multicultura
‘It implies. that teachers be able to provide programs wheréd all
gtudents are helped to understand that being different comnotes
neithen.superiorityenor inferiority and programs where students
of various social and ethnic backgrounds may learn freely from

<3
=3

‘an individual develops competencies for perceiving, believing,

evaluating, and behaving in differential cultural settings

multicultural education is viewed as an intervention and on-going

assessment process to help institutions and individuals become’

s R - more responsive to the human condition) indf¥idual cultural in~
- - tegrity, and cultural pluralism in societya

E

+

%%SH the

perspective,

#

Thus, *

p )
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- Lo <3, BmnguaZ Educamonr,is recognized as an integral ‘part of the multi-
f PR %, cultural education concept..Hawever, it is distinguished by the
" dimension. of two languages as well as cultural diversity. Bilinguala

"w education utilizes both English and the native languages of studénts~

. -dn the sc¢hool program and also provides experientezdfgr learning /]
ot . about theé cultural heritage of the non-English spe ing ethnic . - .
group These programs may range from transitional program& aimed at .
- having students learniing English aftet several years t6.'a malti- ’

. 11ngual/mq1t’1cu]tura1 program in which students learn 'éo functwn o
' v totally in two languages and cultures. - )
’ . T ' ®
“ . 4. BiZinguaZ“I@acher Education provides teachers with the competencies
: required.fo teach in schools-with bilingual student populatidh% It - ,
o also implies that teachers recognize, accept and value the cultural -
. and language differences of students in their instructional and Ce
e *  personal communications with students and the communitys AR R
—_— - — 5, Educatian Wit is the organizational structure which is responsible
‘ for functions related to education as an academic discipline in- ,E‘r,
cluding undergraduate teacher preparation, all departments/divisions/
areas within that organizational strugture, educational reseayrch
and professianal service. The education wunit often takes thd form -~ .~.
SR © "of a professional school, college, or academic division’ o depart- e ’
. " ment. . ,
! e ,” . . B 4 .. - . -
- 6. Instztutzon is the entire complex of departments, professional '
schools and other organizational units that are present on the S
campus. s - ,
- A “ s i F
— ! 1rvrTaTIONS , ' - S
. The descriptive profile presented in this report isgbased on the data
. . ,from surveys returned by the 387 teacher education institdtions which are ’ ;
/ H
S0 < : s . b
™ K members of the American Association of Colleges for Teacher Education ’ .
(XACTE), Klthough the demographic data about the responding institutions , N
appears to ‘e a representative sample of higher education institutions
- £
training teachers, the sample is a self—selecting samp le rather -than a ’
' radomly selected sample of AACTE s institutional members. All of AACTE' 8
786 institutional members were mailed the survey instrument; 387, 49. 2
T ) \ ' . ‘
' percent of AACTE's institutional.members, returned the survey. .This may
bias the descriptive.frofile especially if the non—respondente are~more
) likely than respondents to not have provisions for multicultural education.
¢ . ’
’ N 4 é -
. . W
: ‘ (—17- : .
row b;"r
¢ 22 3 - =t




~ 1
The descriptive préfile presented here can not be construed as- a

. .
-

g represeniative sample of all teacher education programs.

The fact that multicultural education had been the focus of

‘discussions concerning the NCATE standards that were being revised

., - .
during 1976 and 1977 may have affected the survey responses.

]

Respondents may be more %ikely to feel that their institution should

’ - -
be doing something in this area than -if the survey had been conducted *

; : prior to such discussions. Respondents may have been more favorably ¥ o
positive to the incorporation of multicultural education in-their
by ) -

; -’ N

teacher education programs as a result. : \
, / .
! DELIMITATIONS *
This study was limited to teacher education }nstitutions which \

are members of the American Association:Bf Colleges for Teacher

+ Education. The survey instrument was initially mailed to those 786

institutions that were members of AACTE at that time.




* DESCRIPTIVE PROFILE OF RESPONDING INSTITUTIONS .

H

. . As previously indicated, 7é§ teacher egucation institutions were
mailed the questionnaire. Responses were received and computerized-
for.387 cases representing a 49.2 per cent return rate. The institutions *
'returning the survey were representative of AACTE's institutional members

as characterized below: . ’

v

1. 51.4% of the respending institutions were public institutions;

46.6% were private institutions.
2, 17.37% wete ftom the Northeast; "23.3% from the Southeast;

39.5% from the Midwest; 10.3% from the Southwest, and 8.0%
from the West. 13 .
3. 13.7% of the‘responding insgitutions were located in cities
with a'population of over 500,000; 31.0% in cities with a .‘
population between 50,000 and 499,999; 47.8% in cities between
/2,500 and 49,999; and 7.2% in towns of less than;2;500.16
4,//;3Z of the responding institutions have a total institutional
. stu&ent population between 327 and 1,366; 25% with 1,367 to ~
4 3,609 students; 257 with 3,610 to 9,905 students; and 25% with >
9,906 to 50,000 students. -

5. 70.5% of the responding institutions were NCATE accredited during

1976-77.1° T ‘

»

5 Northeast includes the states of Maine New Hampshire, Vermont, New York,.
" Pennsylvania, Connecticut, Massachusetts, Rhode Island, New Jersey, Delaware, -
Maryland, and the District of Columbia. The Southeast includes West Virginia, —i —
Virginia, North.Carolina, South Carolina, Kentucky, Tennessee, Georgia,
~ Florida, Alabama, Mississippi, Louisiana, and Arkansas. The Midwest ihcludes
Ohio, Indiana, Michigan, Minnesota, Wisconsih, Illinois, Missouri, Iowa,
North Dakota, South Dakota, Nebraska, and Kansas. The Southwest includes
Oklahoma, Texas, New Mexflco, Colorado, Utah, and Arizona. The West includes
Wyoming, Montana, Idaho, Washington, Oregon, Nevada, California, Alaska and
= Hawaii. -
it 16 The population size of the cities in which institutions are: located was

* ' based on 1970°U.S. Census figures.

-~ *17 The student population of an institution was based,on ‘the figures “for
full and part-time students as listed in the Education Directory Colleges
and_Universities--1976~77 by the NCES. i
J 18 The status of the institution's NCATE accreditation was taken from
NCATE's 23rd Annual List: l976 77 ¢

-




The data presented in this seetion of the paper represents oniy the . -

387 institutions that returned the survey instrument. At this point,
: . wa o .
no attempt has been’made to discover the make-up of the non-respondents;

thus the data presented may be biased and should not be interpreted as

-

representative of the total American teacher education community.
This descriptive profile of the responding teacher education

institutions is presented in fiye sections: (1) programs related to

l

multicultural ,education; (2) faculty;//(3) students; .(4) reSearch and
development activities related to mul

icultural education; and (5)

other factors affecting multicultural education programs. ’
-, . )
PROGRAMS RELATED TO MULTICULTURAL EDUCATION . '
Respondents were asked to identify whether their educatipn unit had

provisions for fifteen different activities. The following indicates the

——— 1 .

fifteen different activities and the percentage of responding institutions,
that ind}cated that they have such provisions within their education program:

1. Study of intergroup corfhunications and 82.2%
' , classroom dynamics . . - =

C 2. A student teaching experience in a school 77.5
with students who are racially/ethnically
different from the student teachers -

3. Experiences which preparé education per- 73.9
~ sonnel to work more effectively with minority e, .
s students .

4, Study of values clarification o 73.1° -

5. Study of the dynamics of diversé® cultures 71.2 -
and the implications for developing ‘
appropriate teaching strategies - ‘

, 6. Study of cultures and ethnicity of those 57.6
groups within the geographical region . ) )
- gerved by the education unit - ) . 5o

*7. Study of diverse learning styles related,to 55.6
ethnic[cultural difference and the implica- . .
tiong for developing appropriaie‘teaching .
strategles - . . [

8. Experiences which prepare education personnel 51.9
to teach corftent from a multicultural ’
perspective

9. Study of racism . 4 L, 51.7 -

*




10, Study ‘of sexism " o 49,97

.. ) . - “ I3
11. Study of socioeconomics : .0 46,57 , -
© 12, Study of specific ethnic groups within the 45.0
’ U.S. (i.e., Afro American Studies Mexican :
£ American Studies) - -
* 13, Study of linguistic ‘varigtions and the - 43.4 ’ -
implications for developing appropriate ’ - -
L teaching strategies ’ o B
N - 14. Study of cultural competencies that can be . 31.7 Py
transferred from one cultural or multi- '
cultural setting to another .
. g
' 15. Study of foreign cultures S - 35.7 - E
Responéents were alsg askeo op assess the educational desirability, -
’ for the fifteen activities listed above on a scale from "highly desirable"
i ' g
to "not desirable."” ;Fﬁé following shows the redponses for this’ question' '
N~ .  Highly - - - © Not
~ T ** Desirable - o -Desirable
oo . GO @ @ @ ()
1. Stud& of intergroup commu%i— . §7.1% 24,84 7.8%. 5% 3% ’i
cations and classroom dynamics ' ki : .
N ; . ) .
2, %xperiences which prepare 56.6 25.8 ’{2 .8 3
' educational persomnel to work . . - ’ .
. more effectively with mihority " '
: - students : B
R} - s ¢ -
3. A student teaching expﬁrienoe 51.4  25.3 15.8 .5 .5
’ in school with students who are '
racially/ethnically different .
from the student tehchers . - L
L ;_1 ) ﬂ‘ « “ -_— ' )
L . 4, Study of the dynamics of diverse 49.6 28,2 12,1 - 2.1 8.0
, + cultures and, the implications for
developing appropriate teaching i - . T
‘ strategies N
. 5. “Experiences:which prepare éHuca- T48.3 ‘23.8 12.1 3.1“ 0
tion personnel to teach content Y . e
from a multicultural perspective
6. Study of cultures and ethnicity 47.0 27.4 , 13~ — 9.8
.+ of ‘those groups within the geo- . \
. . graphical region served by the : . :
. - education unit . . - - o
P - ‘ S =21 foe

N
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- 7. Study of values clarification -  46,0% ' 31,5% 12,4% 1.0% .8%
+ '-Q’ ’ h

N T . oo .
8. Study of diverse learning styles 40,6 31,8 15.2 1.8 .3
A related to. ethnic/cultural . ‘ : coa :
, differences and.the: implications
o for “developing- appropriate A . \

teaching rategies . " .

r -9, Study of racism ° . ~ 39.3 28.7 15.5 3.6 2.6
10. Study of sexism 36.4 25.3 19.1 4.7‘; 3.4 -
g S 11. Study of linguistic variations 34.9° 18.1 19.9 5.7 }.gt
, ; and the implications for developing » i
appropriate teaching strategies
. 12, Study of cultural competencies 33.6 24,8  26.1 2.1 .8
A . that can be transferred from one ’ o g o
. cultural or mu%ﬁigultupal getting + s AN

to another - 4

' . 13. Study of specific ethnic groups 34,1 + 25.3 23.0 3.1 1.6
) within the U.S. | )
. \
i 14. Study of socioeconomics 27.4 35.4 20.4 -2.8 .8
’15. Study of foreign cultures 22.0- . 28.4 ° 28.4 6.5 2.3
b ¢ - N N
s ) - If the two responses at the "highly desirable"” end of the continuﬁm

are anmined together, over half%of the respondents felt that 411 of the

&

k fifteen activities 1ig§§d are educatioﬁélly desirable. The’ activities

L s v presently being provided by edueation units are, for the most part, in

. aosimilar position to. the respondents rating of edpcational desixability ﬁ%
for'the activity. The percent e o{ire§pondents who indic?ggd that the
activity is éaucationally_desirabie is_higher for_aii activities than . , _

. the percentage of_institutioné actually inciuding the activity in their

\ - . : : : . :
pi‘oéfams' g . “e . * -7 * a 2
- s R i ) . +
" ' " Ethnic Studies’ - L '.éa
\ - & ’ & ' . +
L : 139 institutions, 35.9 percent of the reggtnding institutions, - ° .
.t PR [ - . '’ P

have .departments or divisions related to a specific U.S, ethnic group. L
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295 institutions, 76 2 percent of the respording institutions, offier
courses related to specific U. S. ethnic groups., These-courses and,dgaart—
ments are often not located withim the education unit itself, but offered
by okoer divisions, departmeﬁt‘ schools or colleges in the institution

The follo%ﬁng Indicates the percentage of responding institutions yith ‘

departments/divisions‘and courses related to specific ethnic groups:
: S
« Ethnic Group , Department Courses

™

#8.1%°
18.4
31%

- Afro Americans
Mexican Americans
American Indians
Puerto Ricans
Asian Americans .

' French-Americans
‘Jewish Americans
Russian/Americans
Japanesp Americans
Portugubse Americans
Chinese Americans
Italian Americans =
Polish Americans
Greek Americans
Appalachians

~Irish Americans
Eskimos
Filipino Americans ,
Others N

~

(=)
oo}

- e

=
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)
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v
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The ethnic groups specified by respondents as "other'" varied from a

composite of several groups listed above to a gdifferent descriptionlof the

groups above to a gfoup not listed on the survey. The "others" are’
presented here in four groups" (1) Specific U.S. Ethnic/Cultural Groups,

(2) Composite of Several U.S, Ethnic/Cultural Groups, (3) Foreign Cultures:
4 - '

or Inté%nationél Focus, and (4) Other Emphases. ¢
7 .\ '
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’Humaﬂ Relations

Specific U,S. Ethnic/Cultural Groups

Hispanic. Americans
Women's Studies
Black Studies

. Cuban Americans :

Korean Americans < -
Amish . : '
Armenian Americans K
Dutch Americans '

Lithuanian Americans .

Samoan Americans
4

Composite of Several U.S. Ethnic/
Gultural Groups \

Multiethnic/Multicultural -
Minority Groups

Regional Ethnic Groups

School of Intercultural Studies

2

“

]

Foréggn Cultures or International Focus

Latin American ‘Studies
German\Culture & Civilization
African Studies

Arabs’ .
Pacific Cultures - -
Asian Studies -

Caribbean Studies

Chaldean

Ethnic Studies in British Education
International Education
International Student Office
Muslim

Southeast Asia ‘ -
Sub=Saharan African Cultures

Third World Seminar Ty
Vietnamese: o

/
Other Emphases

Black Dialect
Education of the Disadvantaged
Ethnic Diversity in Education

Latin Americans in Metropolitan Centers

° Race Relations

The Urban Experience

' - _24'__

Ui

)

- Frequency of

N

- Resgonses .
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22,5 peréent of the responding ingtitutions require at least

%
[

¥ one course related to ethnic groups for completion of a degree program

in education. 7,8 percent have the same requirement for completion

-3 3

~of non-degree programs in education.

= .

4

"Women's Studies

53 institutions, 13.7 percent of the responding ‘institutions, have
® a departﬁent or division at the college or university related to women's
studies. At 225 of the institutions, 58.1 percent of the resﬁondipg

institutions, courses in women's studies are offered. Nine percent or 35

of the institutions require students to take at least one course in

women's studies to complete their requirements for a degree program in

education. Eight, 2.1 percent, require such coursework to complete .
requirements for a non-degree program in education. ¢

.
"4

Irdservice EBrograms

. 150 instiéugipns, 38.8 percent of those responding to the survey,’
*offer iqgervicé proéréﬁs in mu}ticultura%/bilingual—bicultural éducation
either as an &ndependent unit or in coéperation with a‘lécal education
agency; teachegféenter, or other agency. fhe.fypes‘éf inseryvice proérams
provideé’incluﬁe‘workshbps, seminars, cofferences, cohgu}tative'résod&ce_

.

center, and field experienges. These are sometimes offered at the

»

;" college or university as part of their regular undergraduate or graduate

offerings. The education unif most often offers inservice prograﬁs in

-

- cooperaéion with a local education agency; the location of these .
. programs is usually in_the local school district rather than at Ehe”

Es ’ Es 4
college ot university. Inservice programs are also offered by the
’ »3 * . g »

-

-25=-

e

“y

=

WA




[ 3 ¢ ¥ . - ; » R
% o

¥ -
>

edubatioﬁ unit in cooperation with teaGhér centers-and continuing
é‘ducat%on centers. Tegcher Corps programs .were listed as providing such

inservice programs in at least three cases. .
. "

.
. . '

The majority of these inservice programs are provided for teaéhers‘
‘in local education agencies. Some of the programs are for administrators
: and @thers for parapfofessionals at the local school level. 1In a few

. instances the programs were developed as staff development activities .

-

for other faculty members in the education unit. One institution provides
- ‘ r . '
_ inservice programs for recently naturalized citizens with teaching‘

certific%pes from their mothér countries.

The ethnic/cultural/linguistic focus of the inservice programs also

-

varies widely. Bilingualleduqation is often addressed through‘inservice

i pragrams to assist educators in teaching limited~English speaking students

»or to provide the course workgggt certificégion in bilingual education.

- Many of the inservice programs gave a multicultural focus. These

L.

4

dddress issues of cultural awareness, human relations, and racism and

N

. sexism as wgll as several specific ethnic groups. The,major ethnic .

= -

groups included in these programs are Afro Americans, Mexican Americans,

et - other Spanish-speaking Americans, American Indians, and Asian Americang.

, ) .
Other ethnic groups mentioned by at least one institution as the facus of

inservice programs were Italian Americans, Appalachiens, Greek Americans,

Arab Americans, and Vietnamese. The language groups which were included

&

as a part of the bilingual education focus included Spanish, several
y . American Indiaqﬁlanéuages, Portuguese, Italian, and French. Two: ¢

-
*

institutions 1isted comparative and international ‘education as the focus.

3

. , .
- ./ Non-standard English and low socio-economic status' were also listed as

. * - emphases in inservice education programs.

b
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Provisions foﬁ:Mdlticuitural)Bilingpal Educatifn

305 of the 387 responding institutions (78.8%) have some provisions

for muiticqltural or bilingual education programs in their education

unit. Thesgzprovisions are most often-.found as components in foundations
or methodology courses’ 198 institutions (51.2% of the res;onding in-
stitutions) have courses or offer a major or minor in multicultural

or bilipgual education. The following shows the percentage of all )

responding institutions wi&h,provisions for multicultural and bilingual

education.plus’the percentage of institutions with multicultural and/or

-

bilingual education:

Total
| MCE and/’" Multicultural Bilingual
Provision . _or BCE Education Education
\ .o
Component in Foundations 58.9% 72.4% s 37.8%
Course(s) .
.- . _
‘ Component in Methodology 49.4 - 58.4 37.5
Course(s) A
Ma&or Emphasis in Course(s) 23.5 : 25.0 18.6
' . . - L -
Major or ‘Specialization .  18:6 25.0" 18.6
=O0ffered
’ Minor or Supplementary . -18.1 15.0 - 17.8
Offered . .
+ . \ -
Department/Division 10.1 9.0 10.3

Othet 14.0 13.6 8.4

s

The "others" specified by respondents included courses or wofkahops
in human relations, communications skills, cultural awarenéss, migrant
sFudent%, and Latin America. Field expe¥iences WEFé listed by eleven
of the ﬁéspondents. Two programs were a%so listgd - the C.ﬁiT.E. and‘

;  Title VII Bilingual Education.

\) ‘ ) \ "27" . R
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- FACULTY ' -

v -

347 (89.7% of the responding institutions) completed the question
about the ethnic and Sexpal make~up of the faculty for the education unit

3 4
at the institution. The chart that follows indicates the percentage of %

the 347 institutions responding to tlris question with faculty members

from different ethnic and sexual backgrounds. The range of faculty

membér:/iﬁggaéach ethnic group i8 also shown. "~ Full-time féculty includes
carry

persons

4
ing a full-time load, all of whose activities are devoted
to operatf%ns of the education unit. Split-time faculty includes full-

« time faculty for whom only a portion of their activities are devoted to

7~
dctivities operated by the educatiqg unit (e.g., an English profedsor

- who teaches one methods course). Part-time faculty includes persons
!,

carrying less than a full-time load in the education unit who are.not

-

= full-time employees of the institution. L

v
¢ k\ saavrnieen
-

"FULL-TIME . SPLIT-TIME  PART-TIME
% Range 7% Range 7 Range

- White American Male | §7.9[1-160 447 |1-43  43.5 [1-105
. White Aucicin Pemale 86.7 |1-76  38.6 [1<19  50.1 |1-46
. Black Amdrican Male ( 28.0 [1-69 #8.6 [1-15 7.5 |1-4
_ Black'‘Wgrican Female  /  27.7 |1-68 5.2 |1-18 = 7.2 |14
/ . Hispanif American.Male . 15.6 |1-10 4.6 |1-4 3.5 1-6\.‘
Hispanic American Female il.S 1-10 3.5 |1-4 4.0 |1-4
Abian American Male 11.0 {1-21 2.3 {11 1.2 |1-2.
Asian Americgn Female * 6.9_{1-17 1.2 |1-2 2.3 |1-3 |
. 4 American Indian or Eskimo Male . 6.1 |1-2 1.2 |1-1 .9 11-1
pmerican Tndian or Eskimo Female 2.0 |1-6 "o |1 .9 |1-3
Other Male . . 6.1 |1-4 .9 |1-2 9 |1-3
) Other Female - 1.4 j1-1 W3 12-2 .6 ]1-1
) .

. 7 ‘ JU, E}:}




A expected, the white4male‘and female are faculty members in the

™
overwhelming majority of téach%r education institutions. Blacks appear
to be the most 1ik§1y minority group with faculty positions’ although less

, 1 .
than one-third of the institutions have any full-time black faculty mem-

bers. ' The faculty of historically black institutions is also predominantly
1

2

black. Less than 16 percent of the institutions report Hispanics as full-
time faculty members. Less than seven percent of the institutions have

Asian faculty members. The maximum ranges of 2% and 17 for full-time Asian
faculty is due to thé reports from Hawaiian universities where Asian Ameri-

]
cans are more likely to be faculty members. The least represented American

- minority grdup is American Indians. Lessg thap seven percent of the insti-
tutions have American Indian or Eskimo male faculty, and only two percent

W

e

part-tiﬁé faculty members in the education ‘unit,

havg Qperican Indian or Eskimo female faculty.

Approximately ome-half of the institutions indicated split-time or
Again,the majority of

.these institutions haée white faculty membersiwith the proportion of\minor- ,?

C

*

ity faculty even less than for full-time faculty.
The following chart shows the percentage of the total faculty popula-

tion from various ethnic and sexual backgrounds atxeagh level of employment:
Full-Ti;zK Split-Time Part-?ime
Number of Responding Institutions 347 190 . 223 ‘
White American Male 61.90%  61.38% . 46.39%
White American Female N 27.88 27.64. °  43.57
Black American Male 3.84 - 3.45 2.38 (
Black American Female 3.10 2.98 2,27
Hispanic American Male .97 1.49 2.00
Hispanic American Female 77 1.49 T 1.14
Asian American Male ' 479 ' 74 . .38 r
o .40 .34 1.30
: .23 .27 16
' .20 .38

12

Asian American Female
American Indian or Eskimo,Male

American Indian or Eskimo Female
20
D 4
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The ethnic/racial composition of fﬁil;timg teacher education faculties
isenot representative of the U.S. population; Using ‘U.S. Census figures, .
the following(;;;;apisoq of the pluralistic nature of teacher education '
facuities and the general populétion ;an bé made: - o

* -

. Teacher Education U.S. Population

-

White Americans " 89.78% . 82.40%*
4 - - .
>
Black Americans 6.94 11.00%
. . f
, Hispanic Americans 1.74 - 5.10%.; ¥
Asian Americans - R IS [ B . 804
ertoams e 9
American Indian/Eskimos - L35 X .40+

The percentage of women who are full-time féculﬁ@ members is 32.27

r

compigfd to 67.73 percent male. The breakdown at the split-time level is

32.65 percent women and 67.35 percent men. The percentage of women teaching
. . . ( ' .
astpart—time faculty, members increases considerably over this level:where

’,

48.66 percent of the part-time faculty is female.

k!
\

There are also differences between the perceﬁlage of women within each

ethnic/racial group as shown in the fqllow@né chart: . -
v ) Full-Time Spiit-Time x Part-Time -
White American 31.1% ;j/§8.9z . N 48.2%'
Black American 5.5 36,5 . 90 .
n Hispanic American 7 45.0 , 49;1 K 40.2
 Asian American 33.1 ., . 317 . 66.7
k American Indian or E;kimo 6.5 42.%ﬁ - Q%f7

Eicept for Hispanic females, the percentage of females working as

part-time faculty increased over the other levels. The greatest discrepancy

between the number of male and female faculty members occurs in the White

. -

Ame™ can gjoup. -

%1977 U.S. Census Figures R
+1970 U.S. Census Figures
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. *Facﬁlgy.Deyelogggnt Actiy}ties \ . i
The con¢ept of multicultural/bilingual education has-been fostered
, among faculty ﬁ;mbers in the educatiom_ unit thrgugh various activities. ‘
’- The following shows the pércentage of responding institut%ons (387) that
' 3 . -
indicate the specific activity as means by which ﬁaqulty learn abowut o
multiculfural and bilingual education:’ ,
- - ) , R
— . Multicultural Bilingual
Activity Total Education Education ‘) .
Professional Association 53.0% 48.6% 27.4%
Meetings . ’
1 & ‘
- Faculty is .on their'own 48.3 44,7 28.4
‘ with respect to multi-
{ cultural/bilingual
education _
, _ Seminars/symposiums - 35.4 30.7 7.6 _
. Cross-cultural field 33,9 29.7 2 15.5
experiqnces ‘
InserJice training for 19.4 3 17.6 8.0 !
faculty - ’ .
Faculty rebearch grants 17.1 2.4 9.9 .
for multicultural/ Y.
bilingual education ‘
projects’ N 3
" Sabbatical(s) for projects 13.4 9.5’ 7.5

related to multicultural/
bilingual education : .
\ . ‘ s
Other o+ ~ 6.2 . 4.7 3.2

-

The "others" specified by several of the respondents included the

uge of consultégts who are not members of the education unit and“projects

within the institution unit that have a multicultural focus. Also ) ’
mentioned was faculty participation in university and community -
N .

activit s, fe}eral and state projects, travel, prior teaching and

. ugban experience in multicultufal gettings, contracts with foreign

rd

"

:[ERJ!:‘ governments, lgnguage classes, and professional perfodicals.

P




L STUDENTS ‘ -

The question about_the etghic and sexpal backgrounds of\stﬁdents .'//——_
’fqr the t;tal institution, underé;adqéi; education, and graduate
education had the lowest frequency of responses, Using the data N
proéided by those institutioms that g;;plied thg figures for their - '
, student populaﬁion as well as the latest available figures from USOE's N
,Civil Rights,-figures for the total institution enrollment .
/ .  were compiled fo; a total of 385 instigu?}ons, 99,5 percent of all .
institutip&s responding to the survey. The following chart shows
the percentage of institutions with students from different ethnic
and Sexuéi backgrounds ‘and the numericallrgnge of students at the
institutions.’ The  percentages are based on the %8§linstitutions for
which student populations figures for the total institution were
available. ., . ‘
Total Undergraduate Graduate
’ - Imstitution Education +  Education
Responding Institutions . ' n=385 'n=186 n=91 '
o _ ‘ g Range % |Ramge % lRange.
White American Male 97.7{2-21,590 © 90.3]1-9,870  92.3 [1~4,346 -
White American Female " 99.2|5-22,454 90.9[1-7,508  91.2[1-2,564
Black pmerican Male 95.1{1-3,728  478.0[1-1,722  80.2 }1-547
f Black American Female . " 96.4 1-3,896 81.7|1-1,908 75.8 {1-162
. 7 Hispanic American Male _  76.6{1-2,400 *  -44.1}1~238 53.8{1-81
Hispanic American Female 77.1}1-2,880 52,2|1-419 52.71-89
' Asian American Male "o 71.2|1-1,350 - 32.8[1-230 38.5 [1-45
 Asian Aﬁgrican Female - 7s.gfi-,den .- 43usiesos o - 49.5[1-38
" Amerfcan Indidn/Eskimo Male 62.1|1-239 .  29.0[1-53 20.7 j1-27 ‘
" American Indian/EskimoPemale  60.3|1-232 7 30.1]1-30Q 33.0 {126
. Other Male ' - 26.8|1-4,884 21.5 [1-212 " 34,1 ]-457
Other Female f ) 26.0|1-4,649 25.8]1~351. 34.1 [1-581




t

Over 96 percent of the responding inqtitutioﬁs have a student popula-,

tion at their institution that includes some minority students. Both white
d black students are enrolled in over 95 percent of the institutioms. .

4 .
Hispanic and Asian students are enrolled in 71.2-77.1 percent of the insti--

tutions while American Indian or Eskigg students are enrolledqin less than ’
62.1 perzent. There was no clarification éf "others" on this questionm.
Sometimes this included white ethnic groups, sometimes foreign students,
but was usually not specified.
Only 186 of the fespondents provided enrollment figures for under=
graduage education and only 91 for graduate education. Based on éhe

~

limited responses .to these two sections of the questiom, it appéars that

<

minority enrollments in education is less than the minority enrollment of
the total student population. The percentage of institutions reporting
minority educatian students at both undergraduate and graduate levels is

less than those reporting m§norit§ enrollment for the total institution.

The percent of the student populations from va?dous ethnic and

i

* gexual backgrounds is shown for the same three categdbries below:

Tota Undergraduate Graduate
Institution Education Education
- White American Male . | 46.91% 36.087% 39.11%
™ White American Female 41.53 © 51.64 51.24
.Black American Male . 3.49 4.30 2.77
Black American Female 4,16 4.33 3.62
| Hispanic American Male 1.22 ’ 82 .89
- Hdspanic Aqgrican'Femalé ‘ 1.15, "1.20 ? 1.07
Asian Amerig;n Male ' +56 .34 ) .38 .
) A?ian American Female, ’149; : . .53 ’ 47
American Indian/Eskimo Male ).2%_ . .20 ' .22 P
American Indian/Eskimo Female .24 .56 .22
) >

O ‘ * X‘__‘é x ' =33~




The ,institutions responding to this survey do not have student popula-
tions thax?are representative of the ethnic/réhiél‘cohposition of the U.S.

population. The percentages of student populations and the U.S. population

. ) .
‘ fo;igfi . +  Total Undergraduate | G;aduate U.S.
. ’ Institution Education Education Population
) White Americans 88.44% °  87.721 90.35% 82, 407
- i Black Americans 7.65d 8.63 *6.39 ll.QO;
Hispanic Americans 2,37, 2,02 1,96 5.10%
Asian Americans 1.05 .87 .85 .80* . .
" Amer%can Indian/Eskimos 49 .76 . b 40t
@

.Thé percentage of minority students in undergraduate education is
slightly higher for Black and American Indian and Egkimo students than
their enrollment at the total institutionak level.- The percent of under-
. graduate education students who are White, H spantc or As{gn Americans . \
is slightly less than the percent enrolled in the institution. The per~

cent of all minority graduate education studenta is less than that at ?

\
any other level. . ‘ \

~ Vs 4
\

47.57 percent of the ingtitutions' student poﬁplation is female,

The number of females who are enrolled in uﬂdergraduﬁte education programs,
however, is 58.26 percent of the undergraduate educatfon students. There

are also more women as- graduate education students than men.“56 62 percent

. of the reported graduate education stude;gg are female. \

. %1977 U.S. Census figures \

+1970 U.S. Census figures * \\
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Employment of Teacher Education Graduates

Tnstituttons with data about the employment of teacher education
graduates were asked to indicate the percen;agi%of those graduates

working in situations where the student population is likely to be

‘9q

other than majority white. 75 institutions reported that from l-lOOfi
s ) percent of their graduates are employed in inmer-city schools. 39,
institutions indicated that 1-95 percent: of their graduates work in

Bilingual classrooms/schools. 32 institutions reported that from

1-50 percent of their graduates work on American Indian Reservations«

Another 39 institutions indicated that from 2-100 percent of their A |

graduates worked in other situations. These "other" included¥i6 insti- .
’ F—\::;ibns wﬁich listed rurai or small towns as the situation in ;hich

their graduates worked 16 respondents listed suburban areas;- three _

- © ldisted Appalacﬁigg and three listed overseas. .
N - :

»

. - I}
* RESEARCH AND DEVELOPMENT - °

{Survey respondents were asked to’indicate the types of research ‘

activities undertaken(in the education unit, the nature of these re-

search actiéitie;, the financial support for activities, andjthe types

— - -

ieme s0f products produced“hymmemheraﬁofixheJeducacion dgi}. Respondents - 4

were to indicate only the research and development activities for

multicultural and/or bilingual education.
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Type of Research Activities - ' -
P - 139 institutions (35.9% of thosei responding to @survey) reported “ Ny '
M ~w
B % ;hat there is some type of research in the area of mukticultural .and/or
- ’ 4 \ . L]
v gilingual education occurring within their education unit. The f,ollowing %
-
T chart shows the type of research being pursued in these are%,by
® R
’ .freguency of responses and percentage of the 387 institutions responding a -
to the survey, ] ,
, . v Multicultural s Bilingual
Type of Research , n % ] n % -t ’
Faculty Projécts x ‘ 19.4 "f48 | 12,4 N ¢ T
= * ' Master Theses L, 45 .| 117, 33 | .8.6 ‘ o
& « Sponsored Research 40 - | 10.3 24 6.2 , _
Doctoral Dissertations 31 8.0 T 28 | ‘7.2 ¢
.Special ,Insti‘tu,tes 29 . 7.5 4 22 57 : .
. " . Other. , 19 . 4.9 . © 2.3
) . ] . . - \ [ «
. The "other" specified by the respondents.included w rkshops,y ©
0 seminars, practicum, and conferencies, Also mentioned/were consultap- —— - ° "
N ’ A .
cies and visiting.'scholars.. ® .. . \
t. t . L . P
- o’. t * Al
’ o . §’ . . R
v Nature of the Research ’ }l‘ .
h 112 institutions (28.9% of those resppnding to. he ‘ ey) responded ‘ i,
R * ~_|.
. ' to t:his quest-ion in the #ea of multicultural educ ti@n, (18.3%) ' \
- responded in- the area of pilingual education. - The followi[g research - ) e
o & topics are being}lnvestigated/ (percentages are baged on thg number of & .
. . = ;
\ wins tutions t:h? respg_néed to this questign): : . ,'(
- . ) ' ,. . . A = -
L : L. L
& . » . ,;, 6- v .a «
L7
> z 8"‘ . 4:{ ’ ~e .
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v . ) . Mu’lticuitﬁfal

, Bilingual:
\! Nagure of Research . o 7 = ~—
P Research of Instructional 78 69.6% g 66 |.93,0%
. Processes 2%
0 . Research on So&ial/ .. 15 | 67.0 © o, 51 |-.71.8
" Cultural Processes ' ' T
> _ Research on Inmterethnic 62| 55.4 35 | 49.3
- «Attitudes ) . : i,
Research on Acculturation/ 58 51.8 3§ 54.9
. Assimilatjon/Cultural n
) . . Pluralism )
o Ethnographic Research B P.43.8 27 38.0
Research on Culturally- 37 3340 33 46,5
Biased Tests and Other ~ ’ .
Measurement Instruments
~* Influenced by Cultural
N . Differences
* Other 21 18:8. . ‘ 15 21.1

L d

"Others" specified by respondents included the following research

.
A

topics: = = - ) U

~

. 1. Bilingual/multicultural schools in Latin America;

+

i 2, State-of-the-art studies of multicultural education and ethnic
studies, .

\
3. Prepagation of teachers for urban settings;

o 4, Multicultural education in Title VII projects;

—
.5. Linguistics and-language resedfch, L
. , L /

{ 6. . Filming of public school programs;

.7. Resources on specific Midwest‘;eligiods, raeial and ethnic

: groups; ' , B

-

8, Development of curriculum materials; -

-

’ .
i 9., Language characteristics of ethnic groups and acirievement in
N reading; '

N 10. Demographic studies; Q%
" ’ *




11, Multiethnic imstructional media; IR

M«““ﬂq °

. 12, Culturdlly different gifted students;

. - .

13. Legal research; and

y\i4. Community involvement in bilingual education. N

Resﬁondents also ipdigated on this question whether the research
was undertaken by g;aduate students or faculty members. With one
exception, a greater number of institutions reported éapulty under-
taking these research ébpics than graduate students. The only ex- A
ception,was "research of instructional précesses" for bilingual
education where the reseérch is more often undertakg? by graduate
students than by faculty members. .Oféeq the resear;h:topics are

being investigated both by faculty members and graduate students

At the same institution. The following chart outlines the level

" at which different research topics are.being undertaken:( percentages are

based on the 387 reéponding institutions): : . < . v
‘ Multicultural . pBilingual
Faculty | Grad Student | Faculty | Grad Student
Nature of Research nt 42 |-n % n| 2 | n "%
- \ Research of Instructional E . 2
Processes ' ' 47 F12°2 31 | 8.1 3017.84 36 9,3
- ’ L ' =
Research on Social/Cultural - ! . * =
Processes ' 47 t12,2 | 28 | 7.2 2917.5122 5.7
. Research on Interethnic i - R ¥
L . “Attitudes . 38 19.9] 24-]|6.2 174,418 | 4.8,
. Research on Acculturation/ [ ;
: ; Assimilation/ Cultural I _ L ~"
Pluralism | 37,1 9.5 21 5.4 2316.0( 16 4.2
) . = * ')' i
Ethnographic’ Research . 31 f 8.1 18 4.7 _.|'15]3,9}12 3.1
} ‘ ) A 1 ‘ )
) =
1 ‘ - -
-38~ ) -




v

. education and 70 for bilingual education.

\

Researég on Culturally~
Blased.Tests & Other
Measurement -Instruments
Influences by Cultural
Differences

£

Other

Sup'por&r Research Activi tie’é/

.

-

* Milticultuxal

e L1 tur. e B;lingual )
Faculty Grad Student| Faculty| Grad Student
,:n, z n A‘ ‘n o n 7
23 {5.9 | 14 | 3.6 21 5.4 P2 | 3.1
- ¢ ] >
12 13.1 9 2.4 8 2.0 7 1.8

123 institutions responded to this question; 103 for multicultural

L3

activities for both multicultural and bilingual education comes from

-2

7

The major support -for research

' the iﬂsﬁ;;ution itself as indicated below. The following indicates

< £
> Im

.the freduenty

&

+

"

oo

of reésponses and the perceﬁtage of the institutions

o

résPoﬂding to:each section of this questiod that reported the listed

S r

supports;

PR T
VIS B
s -
EEE

>
-

.

B

¥

P

T s

Multicultural (103) Bilingual (70)
2. . Support n % *, n %
) Cdilege or University 72 69.9 49 |70
w . . .
U,S?xofficé of Education 25 |-24.3 25 |35.7
) Private Foundations 12 11,7 - 3. 4.3
State Education Agehcies 12 |11.7 ) 6 | 8.6
Lécal Education Agencfes 4 |.39° ' "2 2.9
National Institute of Education 5 | 4.9 2 2.9 |
/ Other 3 23~ | 2273 = 34220
:' é
Ky " - '
* -y ¢ ' M . - .
s
’ Q
‘ ‘ 39
Con o309,
. ’ -L’ v i ;4.‘; 3 =
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. Other souxces of support foxr multicultural .and bilingual, education

~
I

reséarch efforts included pérsonél funds of students or facylty,

profegsional associations, foreign govermments, state government

[ 2 -
' grants, and textbook companies. '
e

-

. ! Prodﬁcts

R;;pondents were asked to identify the;types of products related

to multicultural and/or bilingual education produced by members of

0 their education unit. 140 institutions (36.2% of instituti;ns respond—

.ipg to survey) indicated.;pat there were products produced in multi-
cultural’ education, and 88 institutions (22.7%) indicéated that prog%cts‘
were produced #n bilingual education. The specific type of products

o produced in each area are listed below. Both the frequency of

responses and peréentage of the 387 survey respondents are shown.

z

ije of Product Multicultural Bilingual
- n % . n %
] Presentations as practitioner- , IS .
- ~ oriented meetings 99 25.6 . 65 16.2
Educational products for local -
- or regional disseminationa 56 14.4 41 10.6
:
Publications in practitioner-
b oriented journals (e.g.,
Today's Education, Phi =~
Delta Kappan) , 46 - 11.9 26 6.7
’ ) Publications im books . 56 14.4 41 10.6
. Presentations at research— ) ’ .
oriented meetings 42 10.4 .26 6.7
L 2 . A x . i
i Educational products.for .
-national dissemination 31 8.0 ; 29”7 7.5
» Publications in research~ ' - )
: oriented journals (e.g.,
- . American Edftational . .
. . "Research Jou@nal) 23 6.0 17 - 4.4
Other 15 3.9 T 2.9
‘ =40~ o
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Other types of products specified by respondents included modules
. 4
. .
for clasgroom use, federad¥nd state project reports, semlnar papers,

audio-visual tapes; slides, bibliographies, and graduate theses»anh

-

dissertations.

GENERAL ° ' | ‘ g
- Respondents were askea to indicate factors that either c6ntEéSBted
to or deggrred the planning, development, and implemengation of multi-
cultural/bilingual education programs in their educat%on unit., In

3 addition, they identified the kinds of services that they would like
AACTE to provide to institutions to assist them in planning, developing,
and implementing multicultural education programs. Finally, respondents
were asked to write what they considdted the future of multiculiural‘ ‘

and/or -bilingual education to be at their-institution.

Contributing Factors to Development

¥

346 institutions (89% of the survey respondegts) responded to,thiS'%

.

question on the survey. Respondents marked that the specific factor

either was a "major contributiop," of "no influence,"” or a "major

kdeterrent:" to the planning, development, and implementation of multi- .

cultural/bilingual education. The following chart presents ghe responses

to the factors indicated on.the survey as contribu;ing-or deterring the

“

the development of multicultural/bilingual teacher education programs.

The percentages shown are based on the 387 institutions that responded

PRy

to the survey. - . '

\ 3|

~

: . ' Ly A .
. ~41~ 4&)




Pl

¥

S Majoxr . * No . Majo
Factor Contribution  (2) Influence (4) Deterren
University/College -
Administration 14,5% 24.5% 29,7% 3.92 -+ 1.8%
Various Ethnic . . i
Groups 11,4 25,3 32,6 2.6 1.6
State Education Agency !
Guidelines and/or - : i
Regulations 14.5 21.7 27.9 4.9 _ 2.6
EnEouragement of .
Professional .
Associations 10.6 25.1 33.9° 2,6 .5
Faculty Qualified to
Teach Multi- )
cultural/Bilingual
Education 19.4 ° 17.1 12.9 19.6 .  12.1
State Legiélation ,
Related to Multi-
cultural/Bilingual
Education : 14.0 15.8 33.9 5.4 2.1 .
Federal Leglslation .
Related to Multi- .
cultural/Bilingual ‘ ' .
Education 11.9 7T 15.5 38.8 7 3.1 .8
’ : .
Availability of Federal ) ' .
. + Funds 10.9 8{0 29,5 11.9 13,2
Desegregation of School ‘ —_
District Near the . ,
University/College 10.1 12.9 44,7 1.0 1.0 ,
Availability of Gurri-
culum Materials for -
College Students 5.7 17.8 18.3 16.0 5.2
Teacher Organizations 5.4 14.7 47.5 2.3 .8
7 I's -
Availability of State Funds 6.5 7.0 28,7  14.7 14.7
Availébility of - University
" Funds 8.0 7.2 12.0 20,7 20.2
Other 5.4 0.0 .5 5 3.1
. 1‘%" )
42~
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To analyze the m&Jor contributing factors and deterring factors,
responses of (1) an& (2) were combined as contributing factors and-
(4) and (5) as deterring fact;re. Several of the factors appeared

H concentrated at both enﬁq of the continuum indicating that they vere.

Ed > =

major contfigutions for some institut;ggg yeﬁ the factors that deterred
, .

development of muléicultura;#biiingual education for others. As an
example, "Faculty Quéligied t; Teach Mul;iculturél/Bilingual Education"
.was a contributing factor for 36.5 percent of the institutions. ‘At

the same-time, qualified faculty was a deterrent for 31.Z percent of
the instifutibns. "The availability of federal funés Wasizgotﬁer factor
for which institutions fesponded at Botﬁ ends of the continuum: 18.9
percent indicated that this was a coptributing factor while 25.1.‘
percent reported it as a deterring factor. Thexayailability of ’

= .

curriculum materials for college studénts ‘also provoked responses at
] . . -

~
L 4

t

. both ends of the continuum. 23.5 percent reported i§ as contributing
' and 21.2 pe'rcepi:sat a deterrent., . ‘
Factors which were cénsi&ered as contributors to the planning,
-
development ?nd implementation of mglticultural/bilingua} education
by at least 25 percent of the institutions included:
University/College Administration ‘397
Various Ethnic Groups A ) 36.7%

State Education Agency Guidelineslgeguiations 36.2%

Encouraggpeﬁi of Professional Associations 35.7%
State Legislation 29.8%
. . )
Federal Legislation ‘ . ' 27.4%
’ 3=
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331 institutions (85.5%) responded to this question. The-types of

services that institutions would like AACTE to, provide in the area of
educators of n

multicultural/bilingual education are shown below. The percentages are

AACTE Services

based on the, 387 institutions that responded to .the survey.,
i

-

Publish a journal or bulletin that informs teacher
in multicultural education

1 58.4%
as, approaches, or materials
Facilitate the dissemination of information about
multicultural education programs.

operationally' and programmatically successful

disseminate as a directory

56.3

Provide a clearinghouse for informational, research
and analytical studies of multicultural education

Catalogue information about funding agencies to
education

50.6

44 .4
at all levels

-
,%”

=

43.7

task force.

3

Convene national or regional meetings on multicultural

Maintain a consultative service on multicultural

)
teachar education that can match expertise to needs

38.5

37.2

Stimulate research and analysis on various aspects

of multicultural education through the convening of

research designs for submission to federal agencies
Other

*

cultural education.

33.3

Provide consultation on development of proposals and

Conduct research and analytical studies on multi-

32.8

N

Others listed by the respondents were to e

27.9

£

writings in this area, provide inforimation about e

6.2

age scholarly

ent opportuni-
affective objectives of multiculturdl education, develop modular» and/or
; = Y

ties -in non~teaching situations, organize inservice faculty workshops/
¥

r - =
m
instituqes, lobby for state monies, develop assesH#ient tool for
7




audio-visual materials, and assist state associations in helping

~

"

individual institutions. Other compents includes eliminating multi-
cultural education as a requireﬂéﬂ791

4

t for certification, mandaging

3 " multicultural education for continuing ccertification, droppipg this
rOE e - i

area ané’cgneentrating on the more critical survival concern% of teacher
education (i e.s finance, enrollments, control, accreditation), and

"helping ethnic groups to establish some kind of generalized identity

80 the non-memb&r can more nearly present them ag a positive, contr{f

5 buting group."

Two factors were considered deterrent to the plannidg, development,

and implementation of multicultural/bilingual education by at least

< - ) -

25 pexcent of the institutions: "

Availability of University Funds 40,9%
. Availability of State Funds 29.4%
Desegregationfof schg®l districts near the university/college and
teacher organizations have little influence on multicultural/bilingual
education ‘at most institutions. The influence that these two factors
- F
. have is toward ¢ontributing rather than deterring.

~

)/ Other factors listed by resegndentS-ae contributing factors included
the NCATE Standardé human relations requirements, interested faculty mem-
bers, the interest of local teachers,\c?mmitted faculty members, student
interest, Teachér Corps, the Title IV Project, and community.neeé, ’

Deterring factgrs listed were lack of interest and felt need, faculty

[y

workload, indecisioniat the state level, homogeneity of student teaching
sites,‘lack of demand from students, lack of ethnic groups in the o
community, negative attitudes of faculty, degree program requiremepts,

no substantive EnOWIedge base, limited curriculum regources in various

y 3 . 8
disciplines, and' lack of philosophical acceptancé. ‘

. D ¥ -t - e
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THE OUTLOOK FOR THE FUTURE OF MULTTCULTURAL/BILINGUAL EDUCATION

The final question on the survey was open-ended. It asked the
~
respoh@enf to indicate the future of multiculfural and/or bilingual

educatior in his/her education unit. Responses fell into three general

categories. Roughly half of the respondents were somewhat ambivalent about

the future. The future at those institutions is likely tb depend on the.

-~ -

availability of federal funds, faculty interest, state and federal

A Y

requirements, and student interest. Without financial support equal to or
beyond what is now available, muticultural/bilingual education will not
continue or be developed. The second group of approximately twenty percent

had a complete lack of interest in multicultural/bilingual education. The
. - > %
third group of approxidately thirty percent recognized a need for cultural

pluralism in the. teacher education programs as both an immediate and long-

term goal.lThis group 1is comprisgd of those institutions that are either

»

continuing already established programs or are developing program now.
These institutions are also dependent on finamcial support and feel a

.

"crunch" when the support diminishes.




DESCRIPTIVE PROFILE OF MULTICULTURAL EDUCATION

4 A
) PROVISIONS IN TEACHER EDUCATION : -

The fifth question on the survey ésked the respdndent to indicate,

how multicultural and bilingual education was being addressed within

»

the education umnit during the fall, 1977 session. The educatiom units

in 305 institutions address ﬁulticﬁltural and/or bilingual education
1 L o N

as components in foundations and/or methodology courses, as a major

emphasis in courses, as .a major or minor as a depértﬁént/diVision |

+

and/or through other means of percentage of responding institutions

with such provisions isrrepeated below: v
- Total ’ -
MCE and/ Multicultural Bilingual
Provision or BCE Education Education '
Component in Foundations 58.9% 72 .4% © 37.8%
Course(s)
N
Component in Methodology 49.4 =58.4 37.5 )
Major Emphasis in Course(s) 23.5 25.0° 18.6 T
Major or Specialization 18.6 25.0 18.6
. Offered . . -
.~ ‘ - ) * )
Minor or Supplementary _  18.1 15.0 17.8
. Offered ' ’
Départment/Division 10.1 . 9.0 10.3
Other ) . 14.0 13.6 8.4
} \ ;
198 institutions have courses or offer a major or minor in multi- ‘ f

cultural and/or bilingual education. 110 institutions provide for

Multicultural and/or Bilingual Education through comporments in foundatijons
- )

and/or methodology courses only. These institutions are listed in AACTE's .
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Directory deHulticultural,Educa;ion'Prpgréms in U.S. Teacher Educétiqﬁ

N

Institutions.

-

In this section the multiculgural aﬁd bilingual programs of these
305 teacher education institutions will be described. This section is
subdivided into six parts: curricﬁla, faculty, students,sresearch and
déyelopment, management, and general differeqces‘betwéen institutions -

with%provisions for multiculturai and/or Bilingual Education and other

’

institutions.

CURRICULA

+

79.7 percent of the institutions with provisions for multicultural

and/or bilingual education have courses and sometimes departments or
> {

divisions related to specific ethnic groups.’ 23.9 percent of these

institutions require that education majors complete one or more courses

related to specific gfoups. 8.9 % percent require students to complete
such courses cert non-degree programs, The specific ethnic groups

which these coufses address™ are outlined in the section, "Descriptive

-

Profile of Responding Institutions,"

“ 63 percent of these institutions also offgr courses related to
women's studies. 14.8 pércent have departments or divisions withing 'the

institutions whose majof focus is women's studiés. 9.5% of these

institutions require completidh of at least one course in women's studies

< . ) )

ilhpomplete an education degree program. Courses in women's studies are

required for the completion of certain non-degree programs by 2.3 percent.
L

- n
2

Inservice programs in multicultural and/or Bilingual education are

offered by 43.9 percent of the institutions with provisions for multi- -

-

cultural education. The specifie'conteng and types. of inservice programs

=48~
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. offered are outlined in the section, "Descriptive Profile of Responding

/ .
: Institutions.”

N -

Courses Related to Multicultural Education

- ’ ‘Institutions which had indicated that they have some provision for -

Q

. multiculturab qducation within their education unit were asked to list
I

" the specific courses offered in this area. 233 institutions (76.4% of all

Jihsjitutions with such provisions) listed courses-at the'undsﬁgraduate
level which sddress as a component or major empRasis multicultural )
education. 51 institutions (16.7%) listéd dual level courses; 78 (25. 6/)

listed graduate courses, and 4 (1.3%) listed courses for some other level
- 2
usually inserviceyworkshops. The range for the number of qourses offered —
e ' / g

1
at these levels and the mean number of courses offered are listed below:

LS

Courses Frequency of
y Degree Level Range Mean Responses - )
. . /: Undergraduate 1-57 5.0 233
Dual - ‘ 1-20 3.1 N 51ﬂﬁ'
/M Graduate 1-19 3.2 78 ' —

. Other 1=5 2.8 4

=

Based on an analysis of the course titles providga by the respondent
on thé survey instrument or in the institution's catalog, these courses
; ' were classified according to what appeared to be the major focus of the
" \

’ course. These are identified with the frequency of occurence bt each

degree level in the following chafgs

1

|
i ~
|

B
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T e ' Focus of Course - Unde%raa. te Dual Graduate Other"
. GENERAL o
Anthrogg.ogy 1o ©2 )
el By Child Development/‘H‘uman Growth 7 A 1 o 7
o S English ., o ) 4 1 , '
C ¥ . Family Life 4 o - )
L ‘Geography’ . - . 1 ~ ’ ~
.. P ' History ) 3.
5,“. . Housing - ) .1 -
* . Humanities - -1

Political Science 1 e . v
Psychology Y 13 37
o Religion 1
. « Soci -
A ociology 11 5 ‘ 3 _
INTERNATIONAL .. f N ’ %
(O . ’ A‘frica / 7 -5
” ) , ' Asian Caribbean 1 @& .
Latin America’ 2 :
Mexico’s - 1 ‘o
Mideast i s~ .1
) . Oceania P 1 { - .
: outh America 1 1
. Third World .4
- . .
-®- . ETHNIC/CULTURAL STUDIES ) - P
P N , * . } »
- Afro Agerican Studies 83 ' :
American. Indian Studies . 31 N 13 4 .
Chicano Studies & - ’ 13 : 1 1
Ethnic/Cultural/Minority Studies 21 - 1 . 2 B
’ Hispanic .Studies 3 - .
. - PuertoiRican Studieg 12 Lt B
‘ . ’ Women Studies . . 20. , v2 W
. , : & b L ] . . .
: EDUCATION , , . : SR S
%, ‘ . O |
/ (___\ - Comparative/International o ’ . ro-
vy Education : 1 ’ 4 v 5=
Cyrriculum and’Instruction”™ ‘9 - 4 T 3
. Early *Childhood Education 70 R
. Elementary Education 25 ° AV
' o Edueation Philosophy 6 . 3 3
. Education Policy, g 1 .
: ~ . . Education Psychology .. b 2 6
| - Education.Soclology .17 - 10 1-
- English as a Second Language 2 o iy
o ®.Foundations of 'Educhtion 42" ¢ 4 ‘ 1R
e , General Education . % . N
. ] " " . v f .
3 ) - ) . *
- 4 a
* - %’E‘SO‘ .
e * Ui &
- o : L Do ) .

it
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" History of Educdtion 6.

1
‘ Human[Race/Ethnic Relations® 22 5 8
Inqgructional Média and Materials¢ 2 R
Intermediate Grades . 1 ' <
Introduction to ¥eaching/Education 9 )
, Multicultural Education * 30 , 9 2
School-Community Relations' e
Secondary Education 16
P Socio~Cultural Foundations ‘ 1 . :
Special Educa¥™on . 9 6 ’
.Student Teaching/Practicum/ ° 21 . |
Internship T
Teaching Strategies/Methoda .24
. Urban Education s 10 6 7
% ) . . »
EDUCATION METHODS
Art . . 2
B{i}eis/ 3 2 :
. ign Languagé ‘ . - 2 i
' Language Arts 18 . 3
. Linguistics 1 1 2
Mathematics 4
. Music . T2,
Physical Education 1 v
Reading ~ 12 4 1
' Science . 2
Social Studies . o 22 <1 , 3
i >
- MISCELLANEOUS ‘
N - 1
/ ) . Disadvantaged . 7 1 3
' Exceptional Children "6 1
- Minorities/Culturally Different 16 4 8
'UNIDEN"I'IFIED EXC?PT BY COURSE NUMBER . ‘
) TN »
. Business » 1
- Economics ~ . 2.
Education « - = 237 28 45

L2
: Cultural and Ethnic Influence of Eamily and Child
* Multiethnic. Education .

+ Workshop for School-Personnel - Multicultural Studies
Multicultural Awareness: :
Methodd: Multicultural - Bilingual Education -
Multicultural Concepts and Education Systems
Module: Multicultural,and Human Relations
Multicultyral Education Practicum on Indian Education
Teaching in Multiethnic Schools .

4 Teaching in a Multicultural Society
Multicultural Education
Principles of Multicultyral Education

/ ‘s

oW N,

¥ N )
, Titles of/zburses with a multicultural focus included the following:#
. - N - B

b2
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. Ooncepts and Strategies for Multiethnic Education«”

Cultural Pluralism in American Education .
Instructional Strategies of Multicultural Education
Philosophical/P chological Foundations of Multicultural Education -
AnthropologicalfSociological Foundations of Multicultural Education
Organizational and Instructional Impact of Multicultural-Education
Psychology of Cultural Pluralism - .

. Ethnicity and Education v . - -

Special Prajects in Multicultural Education
Culture and Education .
The "Educator and Cultural Diversity
Integrating Efhnic Studies into the Classroom
N, Sociological and Philosophical Meanings of Cultural Pluralism
Issues in Multicultural Education -

s

K] 210 (68.9% ofithe institutions with multicultural/bilingual education

.

provisions) indicated that at least one course with comanents of emphasis

- -

on multicultural or bilingual education is requiredﬁef ed%tation'students
to complete the requirements for a degree. One or more of .these courses

a * .
are also required by 42 (13.8%) of the institutions for students-to

complete requirementf for certain non~degree education programs. ' ,

-
N

Courses Related to Bilingual Education
. {
Bilingual Education courses at the undergraduate 1eve1 were listed by

95 institutiong which have provisions for multicultural and/or bilingual

-
.

education. This'was 31.1% percent of the 305 insti‘t*utions with such

provisions. 26 (8.5%) of the institutions listed dual level courseg; 29

-

(9.5%) 1isted'graduate courses; and 10 (3.3%) listed courses.at other ' _

. s Ty R
levels usually inservice workshops. Tne_range gor the number of,courses

, offered "at theée.!LVels and the mean number of course offered are listed

below: ) .
¢ -
- ! .+ Courses - - Frequency of
Degree LeVel ¢' . ., Range. ‘- Mean - Responses
’ kY . - '
’ ‘ - S 95
Undergraduate _1-90 . 5.6
. . NN
‘Dual V 1-7 3.3 / 26
? ' . ”
N ’ ’ :‘%7:
-~ 75‘255 ~ . R [
v Ut ,5;,’" ,,' s
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Graduate - . 1<14 41, - . " .29

Other . = L . 1.7 ' 10

. The respgndent was requested to list on the survey instrumentrthe N
' !

course numbers and titles, supplementing the survey with an institution
catalog of wrses. Based on an analysis of the course titles, the courggs
related to'bilingual educatfbn have been class1fied below by what appeared .
to be the’pajor focus of the course. These a?e identified with the frequency
of occurence at each degree level in the gdllowing chart:

Focus’ og Course '+, Undergraduate f Dual Graduate Other

-

GENERAL
Anthropology AR - 10 3 1
Child Development/Hygman Growth - 1. R
Geography ’
History
Linguistics
Philosophy
Psychdlogy
Sociology

S SRRy Y
N

INTERNATIONAL

~Afriea
Latin America
Mexicé

Eo

ETHNIC/LANGUAGE STUDIES

Afro American Studies 5

. Afridan Languages

‘American Indian Languages .
American Indian Studies . o
Asian Studies
Chinese Language .
Ethnic Studies N
French Languagd | N
French Studies )
German Studies .
Hispanic Studies .
Mexican American Studies
Portuguese Languages
Portuguese Studies

R

* »
.

0 N - o

» ¥ o
! »
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=

»




~a

=
v oo
.

.Puerto Rican: Studies
Spanish American Studies
- Spanish Language -
' , EDUCATION
’ - Assessment/Testing . 2 5 .
“.Bilingual Education 23 12 31
Curriculum & Instruction - 3 8-
Early Childhood Education 1 .
Education Administration : ' R
Education Philosophy 1 .
Education Psychology . 5 1
Education Sociology
Education Theory & Research
Elementary Education g 11-
English as a Second Language 4
. Foundations in Education 7
. Higher Education 4
. Human/Race/Ethnic Relations
. - Methods .o~ .
‘ Multicultural Education
_ Secondary Education
Special Educatiaon
Student Teaching/Field Experience 1
Urban Education

[« WV}
0~ BN =

W e

4

1]
=R OW

\",-
EDUCATION ‘METHODS

Art
" English
Foreign Language
- Health -
< Language Arts ‘ ,
Mathematics . '
; ‘ Refading T
T * . Science
Social Studies

=
oW
QS

= '
RO NS~

[y

&

MISCELLANEOUS

Community Organizations . . YA ’ -
— Cultural Awareness . ’

. Disadvantaged N . -
“ Exceptit¢nal Child  ° * ' 3 1

[
= =

[
2

UNIDENTIFIED EXCEPT BY COURSE NUMBER®

Education 81 29 41

. .
. , s I

Examples of course titles which appeared to have bilingual education

- as their major focus included the following:

-




Studies in Bilingual Education
] Methods in' Bilingual Education '
/ Introduction to Bilingugl Education . "
Science and Math for Bilingual Speakers®
Reaching Reading to Bilingual Speakers ‘ - .
Issues in Bilingual Education - ' . %
. Assessment of Bilingual Children -
Teaching the Bilingual-Bicultural ) .
\ Materials for Bilingual Instruction ‘
- Linguistics for Bilirgual Classroous
. ' Multilinggals in Classrooms .
. Pas't and Present Status of Bilingual Education . +
) Bilingual Program Design and Implementation
. "Spanigh in Multicultural Environments B
Educational Problems of Dialect Speakers
Community School Relations in Bilingual Settings
Second Languagé Pedagogy for Bilimgual Education
Child Development and Patterns of Child Rearing in Qplturally Different.
Groups
Seminar: Administrative Issues in Bilingual Education
- Seminar: Cultural Diversity and Educational Adminjistration :
© e T BilinguaI Schboling in the U.8. > s A L Lt N
Institutions with bilingual education proérams weTe requested to identify
the target languages for these programs. The following shows the target
languages, the numbegéof institutions that indicated tliese as target
languages and the percentage of all ipstitutions with provisions for
multicultural and/or,bi%ingual education: ‘
. Percent of Institutions
Frequency of - With Multicultural/
Target Language Responses . Bilingual Provisions , ;
. . - . -
- Spanish ) 118 38.7
Frentch . 25 8.2
' German - .o.21 < 6.9 '
Italian . - 8 . R 2.6 .
Portuguese -~ 7 2.3
Chinese | . -6 . 2.0 .
i . Cantonese 5 1.6 .
8 . Arabic 4 1.3
) Chocta . R 1.3 s
Japanese ’ 4 1.3
. Navajo . ¢ 4 1.3 : ,
¢ . Filipino ‘ 3 . 1.0
’ Korean 3 // 1.0 ’
- * 4 L
- ‘ ¢ , x
\ )




Chaldean -

Cherokee . v
Krowte

Lokota

Nez Perce

Polish .

Cheyenne .
Other

W NN

NHE NN NN

=
v

The category for "other" included the folléwing languages:

Language . Frequency of
. ) Response -
African
Greek
Vietnamese
Russian * j
Laotian
Hebrew
~-,. Aleat BEERT . B ae e
Arapahoe ‘ ] .
“~. Athabuscan
Crow
imupiaq
Meraminee
Seminole~Creek
Shoshone
Woodland °
Yup'ik : ~

WW

L

133
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« Thus Spanish is the major target language for bilingual education

- programs offered at the institutions responding to this survey. Ameri can

g , . .
Indian 1anguages°?re offergd with the next greatest frequency (frequency

total of 27) followed by French and éerman% None of the other languages

were reporéed more than 8 times.

-

FACULTY FOR MULTYCULTURAL/BILINGUAL EDUCATION

Y

J;he section of the survey on faculty, respondents whose education N
unit ha

provisions for multicultural and/or bilingual education were’

asked to indiiate the academic backgrounds and ethnic and sexual com~

poaiti n of faculty members who teach such courses. This data is presented

in thrpe different sections: (1) academic backgroutid of faculty members

z




-

yho teach courses related to multicultural and or b{lingual education,
but are .from schools, col}eges, or depértmentsﬁother than edu€ation; (2) -
program areas repfesénted by faculty members who teach courses related
to multicultural and/ér bilingual education and who are faculty members
. in the ed;cation unit; and (3) the ethnic éhd sexual coﬁposftion of the
! faculty members who teach courses related to multicultural and/or
bilingual education at eath level of employment, i.e., full—éime education
faculty, éplit—time education féc&ity, and part-time education faculty.

‘Academic Background of‘Split—Time Education Faculty

»

. The respoandent was asked to indicate on question 10 the disciplipes
or areas of study the faculty members teaching multicultural and/or
o bilingual education courses from units-in' the insﬁitutiop other than

education. 189 respondents completed this question. Listed below .are the

frequency of responses for each academic discipline listed on the survey

and the percentage of the 189 respondents indicating that discipline.

e

Academic Discipline Freduency Percentage
Sociology 100 - 52.9
- Foreign Language 95 50.3
History 83 © 43,9
Anthropology 62 7 32.8
- . Psychology . 61 32.3
. English ‘58 30.7

. Afro American Studies 56 29.6

Music 37 19.6

Political Science 34 18.0 °
Art - 33 17.5
Mexican American Studies 32 < 16.9
American Studies 32 16.9
American Indian Studies 30 15.9
i Philosophy 27 14.3
Physical Education 26 13.8
~ . Asian Studies 25 » 13,2
! Theatre Arts/Drama 24 13.0
. Mathematics 17 9.0
< Economics 15 7.9

. N '
had ; 2
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International Affai¥s 15

7.9
Home Economics ° 12 6.3 «
- Business P - 11 ’ 5.8
Physical Sciemce = - 10. . 5.3 .
Law ) 8 . 4.2
Agriculture ! . 5 2.6
»  Other , . ~ 29 15.3
”Othérs" specified ori this question included six institutions with p

faculty frommlinguistics, three w1th facltty from speech, two wjth faculty
/
from minority groups studies, two with faculty from reading, and two with

faculty from Puerto Rican studies. A fredqliency of one institution was
“

found for faculty members from the ‘academic disciplines of bible, Latin
American studies, ethnic studies, geography, religion, jeurnalism, Black

studies, library science, continuing éducation, English, integrated

&

studies; fodklore, social sciences, museum, alliegghealth, bicultugal-

! %

bilingual studies division, edutation administration, ‘speech pathology and
— ' audiology, special education, and women's studies.
Program Areas of Full-Time and Part-Time Education Faculty - /

U
On question 11 the respondent indicated the program areas that full-

time and part-time’ education facultx“teaching multicultural/bilingual,

education courses represent 244 respondents completed this question. Listed

below are the frequency of.responses for each program area and the percen-
. .
=
tage of the 244 institutions indicating that area.

2

Program Area ) Frequency Percentage
. Elementary Education tT 170 69.7
Secondary Education 148 60.7
Social Foundations/History L

- s« and Philasophy ' 95 38.9
s Early Childhood .Education . 793 ) 38.1 -

' Curriculum and Instruction ot 85 ‘ 34.8

_ Social Studies Education 80 : -32.8

. Educational Psychology . 75 30.7

. lLanguage Arts/Reading 70 28.7

Special Education 63 25.8

Jr. High/Middle Schgol Education 63 25.8

Foreign Language Educagtion 60 . 24.6

- Guidance afid Counseling..- , 49 ’ . 20.1

~58~




* English Educaflon™ 48 N 1947

Administration 44 . 18.0
P ~ Urban Educationg h . 33 . 13.5
A dacation ' . 3l- 12.7
~Music Education " 29 . T 11.9
Science Education 29 11.9
School PS?§hology ) 27 11.1
Physical Education . 26 . 10.7
Mathematics Education . , 24 9.8
Higher Education . ¢ 23" 9.4
Educational Testing, Measurement, 22 - . 9.0
¥
and Evaluation .
Adult/Continuing Education .21 8.6
International and Comparative Education 20 8.2
J¥/Community College Education 16 6.6
Audio~Visual Education i 15 6.1
Research and Statisties - 15 6.1
Home Economics Education 14 5.7 - -
Speech/Hearing ~ 14 5.7 s
Industrial Arts Education 11: - 4,5
Vocational Education 11 4.5
Business Education ‘ - 9 3.7
=, Vocational Rehabilitation 8 © 3.3
‘ Student Persomnn&l . 4 1.6
\ . Agriculture Education . 4 1.6
Technical/Industrial Education 4 1.6
Distributive Education . 2 .8
Other . 7 2.9
s + "Others" specified by respondents included educational foundations (2 -~
AR .

institutions), linguistics (2 fnstitutioms), readlng (1), multicultural
gducation (1), school services - bilingual education (1), and communi ty
education (1). ‘ ’ v o

“.

Ethnic and Sexual Composition of Faculty -

T 181 institutions indicated the ethnic and sex background of the

faculty members teaching courses related to multicultural education. 73

’

institutions ;eported this information for faculty members teaching courses

related to bilingual education. Each of these wefé reportéd by whether the

faculty members are employed by the education unit as full-time, part-time

1
-

or. split time.

S

AP
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Faculty for Multicultural Education Courses . P

The following table indicates the percentage of the 181 institutions

*

responding to this question with faculty members from'different ethnic and
sexual backgrounds at the three different employment levels. The range of

faculty members within the different institutions is also'provided.

. - Full-Time Split-Time Part-Time

. Ethnic/Sex Background % Range A Range A Range
: '

White American Male 64,6 1 1-20 8.8 1-10 5.5 1-7
White American Female 39.81 1-19 6.6 1-2 5.5 1-3
Black American Male 22.7] 1-36 5.5 1-2 6.1 1-16 ¢
Black American Female 20.4 1 1-17 3.3 1-2 5.5 1-13
Hispanic Americgm Male 9.9 1-4 1.1 1-1 2.8 1-5
Hispanic American Female 6.1| 1-1 2.2 r1-1 6. |1-1
Asian iﬁerican Male 5.511-2 .6 1-1 0 0
Asian ArlePcan Female 8.3 1-2 .6 1-1 0 0
American Indian or
Eskimo Male . 3.81 1-3 1.7 1-1 0 0
American Indian or . -
Eskimo Female 61 1-1 1.1 2-2 1.1 1-1

It appea{s that the majority of persons teaching courses related to

™

multicultural education are full-time faculty members in the education

unit. Less that nine percent of the institutions use split-time faculty to
) -
teach such courses, and less than six percent use part-time faculty. For
T

-

full—time faculty, the majority of the' reporting institutions have white

male and female faculty members who are responéihle for teaching the

, courses related to multicultural education.

The following chart shows a percentage breakdown by sex and ethnicity

of the faculty teachihg multicultural education courses at each level of

employment:
Full-Time Split-Time Part—Tiée
White American Male 38.25% 37.50% 16.95%
White American Female 19.63 17.50 25.42
Black American Male 19.89. 15.00 .20.34
Black ‘American Female 13.52 11.25 16.95
Hispanic American Male 2.73 2,50 15.25
Hispanic American Female 1.15 5.00 1.69
Asian American Male 1.27 1.25 -0~ _
1
~60-~
3
. ;’.‘ UL £5




P - L

-

Asian American Female 2.17% 1.25 : -0-
American Indian or Eskimo Male 1.27 3.75 =0~
American Indian or Eskimo Female .01 5.00 < 3.39

The’ breaﬁdown by ethnicity of these full-time faculty members ie
57.88.percent white, 33.&1 percent black, 3.38 percent Hispanic, 3.44
percect Asian, and 1.28 percent American Indian or Eski&o. The percen-+
tage of minority faculty teaching t;ise specific courses in the teacher
education pr;gram increases considerably ove? the percent of minority
faculty in the full-time positions of teacher educétéd//in general. For.
most groups the percentage.of split-time faculty is similar to that of
the full-time facuity. The percentages of ' minority faculty, however, at
the part—time'level again increases for black male and female and
Hispanic males, - . *

The breakdown by sexfyf full-time faculty members teachlng coursés
related to multicultural éfucatlon is 36.48 percent female,and 63 52 per-
cent male. There are more wo&en teaching these specific courses than
women in full—time_positions of teacher education in general. For split-
time faculty, the percentage of women is 40 percect; at the p;rt-time
1eve1,'th percentage jumps to 47,45 percent women. The fdiigging shows
the percentage of females within each etﬁnic/racia} group at the various

levels: ?( . . S
1 .- N

x

Total ~
o ) . Frequency Full-Time =~ Split-Time Part-Time

% 32.1% 48.6%

White American 94 33.4
- Black American 53 40.2 42,7 : 45.5
Hispanic American 16 32.0 66.7 10.0
—  Asian American 16 . 60.0 50.0 . -0-
, Amerdican Indiarn or - T |
=~ Eskimo S5 9.3 57.1 100.0

For both the white and black groups, the percentage of women teaching

multicultural education at the part-time level is greater than at any

. . N
other level.

. B = Q'\ -
.
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Faculty for Bilingual Education Courses

The follo%ing table indicates the percentage of the 73 institutions

responding to this question with faculty members from different/gthnic
and sexpal backgrounds at the three different employment.-levels. T?e

range of faculty members within the different institutions is also

provided.

/

/ *7
Full-Time Split-Time Part-Time -

Ethnic/Sex Background % Range . 2 Range . % Range

White American Male 41.1 1-6 8.2 1-4 5.5 1-1

White American Female 34.2 1-37 15.1 1-3 6.8 1-2
"Black American Male 5.5 1-1 -0- 2.7 1-1

Black American. Female 4,1 I-3 1.4 1-1 1.4 1-1
Hispanic American,Male 34,2 1-% 2.7 1-2 11.0 1-3
Hispanic American 30.1 -1-8 6.8 1-3 16,4 1-3
Female . ' '

Asian American Male 5.5 1-2 2.7 1-4 L2.7 141

Asian American R g

Female 8.2 1-2 -0- 1-4 1-1
American Indian or .

Eskimo Male ‘ 1.4,.2-2 1.4 1-1 7 -0-

American Indian or C

Eskimo Female . 2.7 1-1 -0- -0-

The majority of persons teaching courses related to bilingual

education are full-time faculty members in the education

unit. Less than

-

i . _ . -~
fifteen percent of the institutions use split-time faculty to ,teach such

-

course, and less than .Sevenfeen percent use part-time faculty. For full-
time faculty, the méjority;of the reporting institutions have white male
-~ / -

and female faculty members teaching bilingual education. Hispanic Americans

-

make up the .next largest ethnic group teaching such courses.

ollowing chart shows-a .percentage breakdown by sex and ethnicity

) - Full-Time Split-Time Part-Time
N White American Male 26.08% 24,397 6.97%
White American Female 32.80 +34.15 20.93
4 Black American Male .79 -0- 4.65
// Black American Female 1.97 2.44 /// 2.33 .
Hispanic American Male 15.41 19.51 30.23 LI

62 -

67 - -
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Hispanic American Female 15.41 19.51 30.23

- Asian American Male— ) 1.97 9.75 . .4.65 .
Asian American Femalk 2.76 -0- 2.33 -
American Indian or Eskimo Male _ .79 v 2,44 -0- N
American Indian or Eskimo Female@ .79 . -0~ -0~ ’

The breakdown by ethnicity of ‘these full-time faculty members is -

58,88 percent white, 2,76 percent -black,;v32.01 percent Hispanic, A;73

percent Asian, and 1.58~percent Amer{can Indian or Eskimo. The percen-

tage df Hispanic, Asiin, and American.Ind an faculty mé&ﬁer teaching

these specific courses in the teacher e gation program is an increase oo
over their percentage of full-time positions for teacher education in

general. Th€ greatest increase occurs for Hispanic Americans from 1,74

percent’of the general feaqher education full-time faculty to 32.01

__ percent of the full-time faculty teaching bilingual education. Black
- ¥ -
¥ H

~are less involved:in teaching such courses than in other parts of the

'teachef educé%ionlprogram. Except for American’ Indians;—there is an in-

) . . / ) .
s crease in the percentage of minority-faculty who teach bilingual education
as part-time faculty members . : ’ -

-

s .

The breakdown by sex of full-time faculty members teaching courses
* 2 ) : ~ l/

related to 'bilingual education is 53.73 percent female and 46.27 N

percent male. There are more women teaching courses related to bilingual"
* e et

education with full-time pqsitions thén for the general feacher education

-

-

faéﬁlty or for multicultural eduéqpion. For split-time faculty, the per-
‘ centage of women is 56.1 percents at the part—-time level it is 55.82 per~
cent. The following shows the percentage of females within each ethnic/

-

racial group at the various levels:

Total .
Frequency Full-Time - Split-Time Part-Time
- - ‘ h { ) .
White American 41 56.3% . 58.47 69.2%

Black American-. 5 56.0 100.0 33.3




R

Xy \ . R o - ' .

v “Hispanit .Americaq - .39 48.2 72.7 50.0 .
Asian American ’ 7 55.9 ¢ =0- 33.3
American Indian or _ .o )
Eskimo, | 2 50.0 ) -0- -0-

"*Fgr the white group, -the percentage of women teaching bilingual education
>

at the part-time level is greater than at.,any other leuel More Hispan}%g

women teach bilingual education as split-time faculty than at any other

level. The frequencies of the other th}ee groups were too small to makée

.

¢ any'statements concerning the differénces at the various levels.

-

STUDENTS B o '\L"

Respbndente from institutions with provisf%ns for multicultural and/or

¢

"bilingual education were asked to indicate, the total number of students -
" enrolle% in multicultural/bilingual education courses or programs at”

 different degree leveks. The followlng chatt indicates the frequency of
" institutions that responded to that section, the range of responses within

the responding institutions, and the mean number of students enmolled at

N P 't'r \ - by T *
each level: 7 ; '
- Multicul tural ] Bilin’g?al ? &
Degree Level Freqpency Range Mean Frequency Range Mean
‘Bachelor : 190 |. 5-670 | 119.7 88 1-295| “43.9
Post Bachelor 18] 4-610 | "58.6 14 6~60 | 31.4
(Fifth Year) ) '
Master 71 1-660 |, 64.1 35 - 1-200| 40.3
Specjalist 8’1—52 1 24.4 10 | 9-96 | 29.9
. Doctor N 22 1-320. | 29.0 14 1-100| 15.9
" Other. 11 | - 2-125 30.3 5 4-48 1 18.4

a !
"Others" specified by. the ‘respondent. ihcluded a bilingual-hicultural
g 1 i . ) ' .s
certification program, teaching internship, profegsional improvement beyénd

certification level, .non-degree program inservice training for teachers,

.

multicultural education certifi cation program, Special courses, and

training programs for administrators.and education consultants.

- . -

without knowing:the size-of the etﬁﬂent populatien at the various

education degree levels, it is impossible to determine the percentage of
' ) ' ' '

. T, ! K E) "-61_}'- ) N
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" students who are enrolled in mylticultural/bilingual education programs.

i * . ’ . ~ r . 4
N - * MANAGEMENT ' OF, MULTICULTURAL/BILINGUAL EDUCATION PROGRAMS ’
4 ¢ ; . )
. Respondents were asked to indicate the ways in which the.milticultural/
biLingdal education activities within their education wnit were developed )
© . . - ¥ -
and gontrolled/monitored. ZSﬁ‘respondentg «completed this question. The
- foXTowing table spéks the frequency of responses for each item and the
« percentaée of the 305 institutions with provisions for‘multicultural/ .
bilingual education which indicated that type of ﬁanagement:
¥ . -~
. . ) Deve;éped Controlled/Monitored “1
° Management Frequencyl Percentage Frequency | Percentage L
# I ’ 1 3 £
By a coldege or 2 ~T ' )
JAnstitution-wide , v ! . s
curriculum committee - 70 23.0 % 68 22.3
- By a persoh réiponsible ) ’ a
% for djrecting/coordinating’ . i .
. the multicultural/ . . ) ‘
) bilingual efforts .. =~ 84 27.5 70 .| 23.0 P
By each department/program . '
’ within the education unit
having the prerogative to
develop, control, an ] . .
: monitdr its own multi- o ' : ) d%
. - cultural programs 144 47.2 97 31.8
% ‘. \‘ L] '. .
By a consortium with . : , »
other colleges, school R S 7 s
elistricts, and othgr .
agencies s, 29 9.5, - 16 5.2 ,
. ' v ] L} . . ‘
By cooperative planning. L ‘ - . /
with local education X T , o
agencies 75 24,6, . - 22 %7.2 .
, By cooperative planning
: with teacher organiza- B ‘
, tions e 21 6.9 8 2.6
i b - ’ N .
: * Other . 25 © 8.2 P .16 5.2 -
: - . >
. s ®
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"Oothers" specified by reSpondents included regional panels of .
. 1 4

2 1 N
community members, community-based committee, state education agencies,
Ay -y 3

“ state regulatory c6ﬁm}ssion, individual professers withih his/her own

s

A

. . - .
course, teach‘r education students, dean's office, and teacher centers.

Respondents were asked to identifysthe name and address of the

- person in their eguéatioﬁ unit who was responsible for directiﬁg/ )
. » : .
coordinating the multicultural/bilingual education efforts. This in- ¥

“

- formation has been compiled in a'Directory of Multicultural Education
. R » - P R —

A N \ .
Z/) Programs in U.S. Teacher Education Institutions, 1978. .

i P

T Different types of consortia for developing and/or controlling

~

+and monitoring multicultural/bilingual education programs were identified

-

Lt .
by the respondents. Most often the consortium was composed of several

in#titutions. Other types of consortia included state education agencies,

e ‘

local education agencies, and teacher centers. Speciﬁ}z ones mentioned
were with a Canadian-American Ceﬂter,: Overseas student teaching, and
- ?ih‘ the Cooperative Urban TeacheryEducation (CUTE) program,

. ¢ . ?
P - e - 4 - . - « N
L Financial Suppoit 3 .

r

e " 242 different institutions reported the source of financial support
., for their multicultural/bilingual education programs. The following chart

. ‘
*shows the fredﬁency of responses for each source and the percentage gf the

305 institutions with provisions for multicultural/bilingual:- eddcation *

= * »
that indicated that source of support: ' ‘ :

., ® = . . " Multicultural Bilingual
s é_izswrce of Financial Support Frequency ‘Percentage Frequency Pere¢éntage

Education Unit ' . 165 54.1 88 28.9°

\ ) -

[ 4 - »
' Other University Sources " o) A 16.7 37 12,1+

/

* .U.S. Office of Edutation® ° 24 7.9 w0 .- 13.1

Other Federal Funds 7. 5.6 16 3.2

-

O ‘ ) . . \\ ‘ s ~66
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- State Education Agencies, 17 & 5% 16 5.2

Private Foundations 7 6., 2.0 2 J7
. . . |
»  Other O S 2 10.5 6 2.0 L
’ "Others' specified by the respondents included private organization, ’
teacher corﬁs, foreign governments, and gifts. ‘ ‘s

<

The majoy support for multicultural/bilingual education programs in

teacher education is the budget of the education unit or other institutional A
- Nl

sources. Fe#ral funds are more likely to support bilingual education programs '

.
M

-
than multicultural educztion programs. J : . 0

e
DIFFERENCES BETWEEN INSTITUTIONS WITH PROVISIONS FOR MULTICULTURAL EDUCATION AND
OTHER INSTITUTIONS®

Of the 387 institutions theg/geturned the survey, 305 reported-that they'

had- provisions for multiculturai/bilingual education while 82 institutions

{-
+did not have such provisions. ' N ) ,
. ‘ _ I'd - R i
Using a chi squar® tedt, differences between the institutionsfwith

-~

provisions and institutions without such provisions were tested. The null

hypothesis tested was: At the .05 level of significance, there will be no
) - .
difference between institutions with provisions for multicultural/bilingual

’

education and institutions without such provisiens on their responses tcﬁthe\

3

questions in the "Survey of Hultiéf}tural Education in Teacher Education.”

The null hypothesis was rejected,for many of the items on the survey. e
{ These will be presented in.sections on pfogram§A faculty, students, research
and development, and general.

A4 .

1 . - . .
{ , Programs Related to MuIticultﬁé%n Education .

¢ . Question 1 1isted fifteed‘;Etivities related to multicultural education
for which education units might have provisions. Significant differences

/
were found for fou;teen of thode itemsg The only activity for which no

’
€

il

% significant difference was found was the "study of socioeconomics." Activities
RN

/ for which institutioqé/with provisions for multicultural/bilingual education ~
’ y i X L. . L r [ . 9 ° =
’ S ‘ - a ~ f :
o -67-, t . .
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were more likely to have provisions are shown in the table below.
- Frequencies for both "Yes" and "No" responses are shown as well as the C

. level of significance based on the chi square test.

)
‘.

Provisions No Provisions P
Activity Yes No Yes No
- - '
* A student teaching experience 249 52 51 27 .0014
. in a &chool with -students who . =

are racially/ethnically
different from the student
teachers

R

Study of values clarification 235 .56 48 30e .0006

* Study. of .the dynamics of 218 74 19 57 .0000
di e cultures and the im-
plications for developing ap-
propriate teaching strategies.

. . Study of 1inguisti:'variations 149 137 19 56 .0001
and the implications for |
developing appropriate teachz=< _ . ..

" ing strategies. | L;/' - ‘} . v
- Study of diverse learning-- 200 83 15 60 .0000 ‘.
styles retated,to ethnic/
culturaleiffe;gnce and - . -
the implications for
* developing appropriate .
S '« teaching strategies ~

- Study of racism ) ' 178 m 22 54 0000 -
" Study of sexism 172 116 21 - 55 .0000

Study of intergroup- 259 53 59 17 .6203
communications and class- i - - ji
room dyriamics

' " Study of cultures and ‘ 198 g5 - 25 - 50  .0203 - -
«. .ethnicity of .those groups ’ 5 g .
» within the geographical . . .- : "
region served by the o . .
educatién ymit

¥y -

Study of cultural 133 145 43 * 63 ° .0000-
' competencies that can be o
transferred from one cultural - o ' ' /
or multicultural setting to '
_ another

//, Study of specific ethnic " 15% 132 20 56 . 0000
groups within the.U.S. (i.e., -
\Afro American Studies, . .
Hexican:Americap‘Studies) el . i : |




i

Study of foféign cultures \ 121

§
Experiences ‘which prepare education 243
personnel to work more effectively
with minority students ’
Experiences which prepare education 182 '

personnel to teach content from a
multicultural perspective

-—-\' - M -
Differences also existed in the two groups'

4 —_

desirability of one of these activities.

2

multicultural/biliqual education were more likely to feel that experiences which

‘e

prepare education personnel to tedch congent from a multicultural

educationally desirable than institutions without such provisiong. The table Lt

below .shows the data for tﬂis item.'

58

163 o1 .0025
Y 43 33 #.0000
159 19 58 .0090

assessgment of the educational
1] ) .

Institqtioné with provisions for

2 ‘ : P ' .
erspective was

-

’ o Provisions ' Provisions = - o ' .
Activity Desirable (3) Not Desirable Desirable "(3) Not Degirable P ’ .
Experiences which 243 29 7 S 44 18 5 +0002
prepare education ) ‘ .
pérsonnel to teach
content from a N P
multicultural |
perspective f )
#
2, . x . .
Ethnic Stud - : o
Institutions with provisions for multicultural education were more likely )
. “. ‘ .. . i =g,
to have courses.and departments/divisions related to U.S. ethnic groups. : f//f/

The following table shows the frequency of responses fdr the two groups on: guestion

PR -

s 'Does your Anstitution offer any courses or have any departments/divisions relﬁxed

to U.S. ethnic groups (e.g., Black Studies, Native American Studies)?'-

e

Yes No P ’ _
Provigfons 243 55 0016 - g 'q
5 . 1 . P - . . . ’
No Provisions = // . ! ) !

Homen's Stﬁdigs‘

a

’ - . - . '
Institutions with provisionsfor multicultq;ai]bilingual education were
. . 7 _/

&




[

also more likely to hgve courses related to'wemen's studles. The

following table shows the frequency of responses for the two groups on

questiomr 3.
Yes No P
o r
Provisions * 192 99 .0037
' No Provisions 33 38

a
Inservice Programs .

Institutions with prbvisions for multicultural/bilingual education
were more likely to offer inservice programs in multicultural/bilingual
education as an independent unit or in cooperation with a local ¢ducation

agency, teacher center or other agency. The following table show? the

frequency of ‘responses for the two groups on question 4.

] Jes  No P\ . o
érovisiqns ' <134 160  .0001
) ' No Provisions 16 61 -
) Facu1.g1 . ?

~ N ~

Tﬁe percéntaée‘of minority faculty in teacher education institutions was
., greater at institutf%ns with provisions’fordnu%ticulturallbi1ingual education -
than for ingtitutioné without such proviéions. The eéhnic/racial ba;kground
of faculty members at different employment levels is shown below as percentage

" of total faculty:

P FULL~TIME SPLIT-TIME PART-TIME
Prov No Prov *Prov 'No Prov Prov No Prov
White Americans 89.19%2 94.40% 87.24% 93.7% 89,.79% 94.6%
) Black Americans 17.29 450 6.53 3.9 5.51 . 3.3 S
Hispanic Americans 1.83 .90 4,80 - .7 2.95 2.1 .
Asian Americans ©1.30 .80 o 1.12 +~0-
. { . \ .

American Indian N
or Eskimo .37 .10 .63 -0- %,

» \ i },‘

-70- ’




Exceft for split-time faculty members, the percentégé of female-

faculty members was higher at fnstitutions with provisions for multicultural/

¥ L4 -~

bilingual education than for institutions without such provisions. Only at

//,,// i the part-time level did females compose near half of the teacher education
. . . A

faculty. The percedtages of male and female facdléy members are shown below

by employment level and whether or not the institution had‘provisions.épr

s

', . multicultural/bilingual education®

" FULL-TIME SPLIT-TIME PART-TIME
Ptov No Prov Prov No.Prov Prov HNo. Prov

Males 67.52% 68.7%  70.36% 67.21% 50.94% 54.68%
Females 32.48 31.3 29.64 32.79  49.06 45.38
- 4

. Differences also ekisted in the way that the concept of multicultural/
A, « v ‘

bilinguzl education has been fostered amongvfapulty members in the education
-y ] .
unit. (question 9). The following, table lists the activities for -faculty ,

developﬁent, frequency of responses for .the two types of institution®, and
- the level ofrsignifi?ikge when P .05: .. -

¥

MULTICULTURAL ED | BILINGUAL ED

. . Prov No Prov’ ‘YSFOV No Prov
Activity - Yes No Yes No . P .05 |-Yes No Yes No P=.05

.

Professional 169 136 20 62 .0000 | 96 209 11 71 .0049 __

4 Association Meetings ”*ii<j

Seminars/Symposiums 109 196 11 71  .0002 | 64 241° 6 76 ~.0071

-

A

Inservice Training 60 245 6 76 . (0133 | 27 278 3 79
for Faculty . .

//;gféss-Cultﬁral Field 104 201 14 68 .0045 | 55 250 6 76 .0283 .

~Experiences
"~ @ Sabbatical(s) for 35 270 2 & 27 2718 2 80
Projects Related to . . .
Multi dltural/ ) ‘
;Bilingual'Education '
‘ Faculty Research - 44 261 3 479 . 3% 271 3 79 ,

Grants for Multi-
cultural Bilingual
Education Projects

| Faculty is on Their :
(ﬂg Own with Respect“tg ’ L
Multicultural 139 166 3jh1\45 | 84 " 221 27, 55
* Q Bilingual Education h -71- .
EMC - . T i




Students . -
Ve R
-//' Bdsed on thJ figures reported on question 16, iﬁsgitutions without
/’ provisions for multicultural/bilingual education have a higher percentage

e of black students in the total institution, in undergraduate education,

-
s

//fl - and in graduate education than institutions with such provision&\The

percentage of Hispanic, Asian and American Indian or Eskimo students, on

the ofher hgﬁh, is higher in institutifns with provisions. These figures

¥

/é§E\BYé9énted for the five ethnic/racial groups below as a percentage of

the total student population at the institution, in undergraduate education,

and in graduate education.

. ’ . Total Institution UnderGraduate Ed 7 Graduate Ed '
Prov No Prov  Prov ¢ No Prov Prov No Prov
- White Americans 88.27% L 89.597  89.77% " 86.52% 89.05% 88.09%
* Black Americams . 7.64  7.72  7.96 12,15 5.59  10.65
S Hispanic Americans 2.43 1.88 - 2.23 J .89 2.15 .54,
Asian Americans 1.12 51 .99 26 2,71 .62
L american Indiadg 52" 19 .85 25 s .1

= Vi / : f
‘Institutions without prouisions for multicultural/bikingual education also
. . .

had a higher percentage ofsfémaies in the tétallingfitution and graduate

education programs than iqsg;tutions‘with'proviéionﬁ. The percentage of students

Fased on sex is presented below: g

5
Total Institution Undergraduate Ed Graduate Ed
Prov No Prov « Prov No Prov. Prov No Prov
. Males ; 52.697% SO.SIZ' 40.78% 46.78% 43.94% 34.88%
Females 57.31 49,49 59.22 ~  53.22 56.06  65.12

£

o b
In response to question 11, "If your ingtitution or education unit main-

tains data about the employment of the teacher egggation‘graduateS, please-

-

\ u

. ~-72~-




*

Ay
indicate the percentage of those graduates working in the following

education situations’,'" a greatér percentage of‘ins;itutions with .provisions

* ¥

for multicultural/bilingual education reported grahuatesAin inner city
\ .
schools and bilingual classrooms/schools. A greater percentage of graduates

from 'schools without provisions, however, teach on American Indian

’

reservations. The following table lists the employment situations, the

4
institutions with and without provisions that repd;ted students in the

particular éituation, and the percentage of ®wll institutions wrthin that

group whose graduates are in such situations: ‘

-

1}

. Provisions : h rovisions
Frequency Percentage Frequency Percentage
Inner City 66 21.6 13 " 15.9
Schools N
Bilingual Class- 34 . 1LY 5 6.1 -
rooms /Schools . ' . -
American Indian 26 o 8.5 8 - 9.8
Reservations
, '
e ’
14 .
~—
H
~ =73 '
¢ 4
- - 2§ bog ~y

ey




Research and Development
' - <«

« Siénificant differences existed on four items in this section of the

survey. Institutions with provisions for multicultural/bilingual education
4 . .

were more likely to have faculty projects related to research in multi-
LY

cultural education undertaken. The following -table indicates thé frequency

A

of responses Sthis item in question 18 and the level of significance

found: ves o 'y P
Provisions, 68 237 .0083 )
No Provisions . 7 73

Differences were found in the source of support for research activities

related te multicultural education. Institutions with provisions for multi-

cultural/bflingual education were more 1ikelf to have support from the college

or university than institutions without provisions. The following table in=-

'

dicates the frequency of. responses on this item in ques%ﬁé& 18b and the level *

, J
of significance _found:’ ] .. —- E . -
:\ . . Yes No' i P ] %
' . Provisions ; . 65. 240 .0132
No ?rovisions - 7 75 ’ . )
' for both multicultural and bilingual education, significant d{fferences :
- - - were found, for question 19 c&ncerning'products produced'gy members of" the
education faculty. Faculty members in institutions with pr;visions were more
B likely to make Presentations at practitioner-oriented meetings. The following
table indicates the freéuencyqof responses on this item and the level of
significanée for both multiépltuéal énd,bilingual education. ’
b ' Multicultural ﬁilingual .
- Y. Yes ! No > _ Yes No.' - \
” Provisions ) ﬂ: 90 ) 215 58 21 241 .
35 : , . ) .
No Provisions - . . 9 73 7 . ?5
- h ) P = .0011 P = .0369

\‘1‘ A » - " s
b T 4
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Differences were found also on the item in quéiffon 19 concerned with faculty
producing education p;oducts for local or regional dissemination in the .area of

multiqulturél education. The following table indicates the frequency of responses

-~

on this item and the level of significance found:

v Yes No Résgonse P=.05
\ Provisions 90 215 .0011
No Provisions 9 73 -~

In the area of research aﬂaﬁaevelopment few significant differences existed
between institution with and without provisions for multicultural/bilingual edui}g//”

cation. On only five out of 70 ‘discrete items were significant differences found.

“
General *

_Differeﬁces were found between institutions with and without provisions for

T

multicultural/bilingual education on four factors in question 20.

these factors fell along a continuum from "major contributing" to

The responses for

Y
"no influence”

to "major deterrent."”

.

was often less‘éhanﬂfive, the cells at both ends of the continuum were collapsed to-

gether for this analysis.

-

i

chi square test are reported in the tabld %elow:

Faculty Qualified to Teach

<

Because the frequency of responses in the (4) and (5) cells

The four factors for which différences were found on the

ke
. Proyisions NO PROVISIONS
o i Contri- No Deter- Contri- No Deter- P
- s bution  Influence rent bution Influence rent
: <
Faculty Qualified to Teach 131 " 35 94 10 15 29 .0001
Mulricultural/Bilingual ™~
Education .
4 State Education Agency Guide-126 85 23 14 23 6~ .0370
“ " 1lines and/or Regulations Re- ‘ )
* lated to Multicultural/Bilin-' ‘ Coe N
" gual Education
State Legislation Related to 105 105 23 /10 26 6  .0365
MulxiculturallBilingual
Education ’ — ’
'\ [N L]
University/College Adminis- 134 94 " 15 . 17 21 7- .0278
tration o . ' .
1
J
; ] 5 T ’ »
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P 4 L2
, All four factars above were more likely to be felt as contributing factors to the

v
development of multicultural/bilingual education programs by institutions with

provisions for multicultural/bilingual education than by instifhtiona without such
provisions. In all cases, institutions without provisions were more likely to
’feel these factors were of no influence or a deterrent to the development of . .

multicultural/bilingual education programs.

+

On the question concerning services desired from AACTE, significant

-

differences between the two groups were found on five of the items. These are

PR

listed in the table below by frequency of responses and level of-significance
[

for each of the five items.

Provisions - No Provisions P
Yes No Yes No

Publish a.journal or bulletin 189 116 37 45 . 0088
that informs teacher educators

of new ideas, approaches, or

materiaks in multicultural

education

-

Provide consultation on develop- \iOS 197 19 63 . 0497
ment of proposals and research d .
dgsigns for submission to federal
agencieh .
Catalogue information about 144 161 T 28 54 . 0467
funding agencies tq disseminate . !
as a directory

*

]

Facilitate the disseminatiéme. 186 119 33 49 . 0012
of information about operation- .
ally ard programmatically
. succésgsful multicultural pro-
E grams ’

Provide sa clearinghous: for , 164. 141 33 -49 . 0403
informational, research and )
analytical studies of multi-

cultural education *

Again, institutions with prdvisions for multicultural/bilirﬁal educ!ion are

more likely to desire these five services from AACTE than inatitutions without »

provisions. —\\\\‘—"/’*\\‘\\_.z/




Using demographic data about the institutions that responded to the i '

»

survey,

3.

b

The chi square test of the Social Science Statistical Package was-used

the following .

There will be no difference’ between public and private
institutions on their responses to the question in the
"Survey of Multicultural Education in Teacher Education.". .

There will be no difference between NCATE accredited
and non—-NCATE accredited institutions on ‘their responses

to the questions in the "Survey of Multicultural Education
in Teacher Educatiom.”

_There will be no difference in the responses of institutions

based on the geographical region of the U.S. in which they )
areglocated on their responses to the questions in the ""Survey

of Multicultural Educcgation in:Teacher Education,” -
There will be no difference in the responses of institutions

based on the population of theggity or area in which .they ase located ;
on their responses to the questions in the "Survey of Multicultural
Education in "Teacher Education." -

There will be differ ce in the résponses of institutions based-
bn the size of the student population for the institution on their
" responses to Lhe questions in the "Survey of Multicultural Education

.

in Teacher Educations": - "

to test these nulf'hypothese for all items in the survey that had nominal data

. 8ize of the Institution.

response, and which all respondents were #$xpected to answer.
r

tested for,signif%cant differences in each of the five null -hypothese above.

[ - - B —

202 variables were

The statistical analysis is descrdbed in greater detail under methpdology in the

first section of this report.
The null hypotheses

categories.

five categories. @) ‘Public and private Institutions; (2) NCATE Accredited and -

was rejected for some variables in each of the five

These differepces will be presented in this section in those same

& .

Non—NCAIE Accredited Institutions;.(B) Geographical Region of the Institution; .

(4) P0pulation of City or Area in which the Institution is located; and (55

-t
.
7

I
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PUBLIC AND PRIVATE INSTITUTIONS .. o . .

-
’ wa—pd’ . 1
P

The respond'ents to this survey included 199 public institutions

" or 51.4% of all thos%respmding ~’188 or 46. 6/ of the respondents were

! A
- efrom private institutions. Using a- chi square test, dlfferences vere g . .
y o : ‘ ’ . prd

Lt found between some of responses of the two types of institutions at

a . a

PS.OS. -Significant differences reported here include only those items
e P . .

for which there was a frequency of at least 5 in each cell.

Signifigant differences in responses were found for 62 different . *
3 = ’ ‘ e

Lquestionnaire. These include fifteen iterﬂin the section

L -, N v - . - .

{ .

“ .of programs; two;items in the section on faculty; ten items in the L.

A

items on tl}

)

., \ ’ . < ~ R
g€ction on map/agement; twenty-5i+% items in the section on research and

R P R ~ 4

ine" items in the general section. These differences

-

- ~ are. repo ooy sect:i:‘ons ‘as identified above. - . .

®

Programs Re]@.ted to Multicultural Education

-~ s -

The educa/f:u@kvtmits dn pu;;l.ic institutions were. more likeiy tha'n -
) - >~ ’
- private inst1tut10ns ;o have pr-ovis:Lons for six different activities:

3

(l) study of diverse learning styles reMgred to ethnic/cultural di_f.ferences
\e ar% ’the implications fc;r6 developing appropriate teaching ‘str(ategies; '(2) - "
o . 'experiences 'x?;hich prepare education perso/nnel to‘teach‘conten\t froml,a multi-
~ .
. " cultural perspective;’ (3) study of specific ethnic groups within the U.S.;
Y : . 5 P * - :

L]

: (4) study of linguistic variations and the implications for ’developing
ap'propriate teach:fng strategles; (5) study, of cultural competencies that . ’
&~ a ] . -

_can, ‘be transferred from one culturgl or multicultural setting to another;

dnd’ (6) study oﬁ%ocioeconomics The’ table b&ow llStS the obserygd frequencyg \J

)

- g of re ponses for private and public institutions on question #l conaerning .

. ! 77 4
v . provisions fsor activitie% related to multigultural education. An asterisk

a L]

- ) (*) indica‘fes those activities for which P£.05- on the ‘¢hi square test; the o
. . s - B . . — ‘
! ‘ ] . ;C‘ ] . '/r
+ + ﬁ--‘ L] -
: Q . ~ ;
~LRIC-——se - Fm o e 4




¢ Aétivitz

« J |

Study of intergrqup

communications and

classroom dynamics
°

.

~ 3 A student teaching

experience im, a school
with students whe”are

. racially/ethnically
different from the student
teachers'

Exﬁeffences which prepare
education persbnnel to °
work more effectively

Public
Yes No

»

Private
Yes No

169 r. 3,
Y 4

lel 36

153 35

with minority students f(f“\\//
. »

Study of values.clarifi- .

cation,

Study of the dynamics of
diverse cultures and the’
implications for developing
appropriate teaching
strategies

~

149

131

22

ey

149 28

139

45

43

-

v

Study of cultures and
ethnicity of those groups
within the geographical
*region ‘served by the
education unit.

*Study of diverse learning
styles_ related to

cultural différence and the
implications for developing
appropriate teaching
strategies

o

*Experiences -which prepare

123

[
’

113 71

education personnel to -

- teach content from a
multicultyral perspective

Study ‘of racism

_ Study of sexism

~ 98

106 82

-79-

- LI

90

92 81

95 -

(o
Wa

level of significance is shown only for those activities found*significaut.
. i @

' 7

hY

.0139

*3
&y




W

*$tudy of socioeconomics =~ 105 75 75 98 .0068

rs N < . . -~
*Study' 6f specific ethnic ~—103 83 . 71 ios _.0058
groyps within the U.S. -« - ‘ »

(i.e., Afro American
Studies, Mékican American ’ ) . . ‘
Studies) . C 0

*Study,of Linguistic 100 87 68 106 . . g 0084 e
variations and the impli~ i
cations for developing ..
appropriate teaching - ) . ) .
Strategiess ) ‘ -

*Study of cultural - 84 96 //92/ 112 0455 .
* competencies that can”by-- , . . . .
transferred from one : . ' ‘

cultural or multicultural . )
setting to another :

-

Study, of foreign cultures 7 113 67 108 A .

. X . ’
. -Q?e e B

There were no differences found between private and puhlic 1nst1tutions
0 »*

in their assessment of the educational desirability of these fifteen

activities.

Efhnic Studiss “
Public institutidns were more likely to offer'énurses or havé’depart—
ments/divisions related to U.S. ethnic grdups (e.g., Blac£ Stgdigs, Native ﬁ-
American Studies) than ptivate institutions. 170‘public institutions- reSponded

£l

"yes" to thi§ question (no. 2) compared to 123 private institutions. Based ‘on

i . ¢ - * . \
a chi square test, a P = .0000 was fOund. . . .
o . - ) , I
Women's Studies . L, » -
Public institutions were also more likely to have both courses and ~

N ’

departments/divisions relaced to women's studies than private institutions

. A““a

132 public institutions indicated that they havF courses compared to 93"’

private institutioné; AP = .0006 was found. In additidn4m35 public'in~- .

'3

stitytions ﬁ;ve departnents/divisions @bile 18 private institutions have

e . »




LI . : .

R « 7 such which was significant with a P = .0291. @ 4 4
. . : ‘ »
Inserv-ice Programs 3 i v -

4

98 _public institutions provide inservbﬁe programs in multicultural/

‘

bil.ingual education while 52 private instltutions provide such ,1nservice

he -

programs. Using the ‘chi :square test, a P = .0000 was found. Again public

e
Lt in‘stitfutio wére more 11kely than pr:Lvate institutions to offer multi-

€

. culturh/bilingual‘e@cation through inservice programs.
Provisions for Bilirigual Education

* : . . L

Public institutions were more 1ikely to have provisions for bilingual

educatikon !han private institutions.*The followirrg table shows the

¢

fregquency of responses for ways in which bilingual education is addressed

in the eduaation unit of these two types of inst’itutions as well as the

- ‘ - 'y F . \*
- . level %f significance when PS.05; o .
‘ o 3 . & - ”
E T “_-—‘\%‘ LICT PRIVATE e —
. ‘ - " '\\ No - Yes No . P=.05
. Component in ’ )50 149 . '30.' 158 - .0357
T Foundations Course(s) - -
' L .
Component in 50 - 1497 ¢ 35 153 . .
‘Methodology Course(s) o : ’
) ‘ e oo - ' L
Major Emphasis in . 33. 166 . y 13 175 ’ .0054 |
Course(s)* ' v T ) . ’ )
- . ,/‘\‘-\ ' . N
, Major or Speciali- 39 169 17 171 ) i&)OSO .
zation Offered . . ‘ ¢ . .
15 . v ’ \ ‘ ) . ® Y .
- ~ Minor or Supplementary 35 164 ) 15 173
Offered G . ‘ '
. *, » . ¢ o ( -} ’ ) - *
. Department/Division - .21 178 - 7 181 L0166 ~—"" s
. . L. i . .
a , - .Although less than 100 institutions had any of‘ the above provisions
N ' for bilingual education programs, public institutions were’ more 1ike1y to e )
. .. [ e
‘ provide bilingual ducation programs than private institutions '
L] '* / '
S S -81- ; .
. » i ) .f o I:, . p,n - ¢ . . s
A - UU 1 +




Tee 7 X ; - N .
N A\
- . . . P

~ ~Faculty

I
= < LY
5 5

- A significadt diffegence between public gnd pfivatexdns;itutions was

- /

-

" found on two items in the section’ on faculty: In’ the area of faculty
S B

« development, the faéhlty members at public instit*tions were more likely

13 -

_%b receive-féculqzjreséh}ch grants for Hﬁth.multicultural and bilingual

f‘:- “ .

. : . Lo . . . @
education projectg than faculty membeys fromgprivate institutions. The‘i
. e,

Iy . - v . . Il
follp&;ng table indicates the responses on this item for both multi-

-

4

cultural and bilingual education: L.t

Public "Private
. ! - © Yes No Yes No - P
L ' e .
Multicultural Ed 32 167 . ‘ 15 73 L0224 : b
Lt -4 ) ® - . .
) Bilingual E4d - N £¥ 172 10 178 L0097

~

'‘Although faculty research graﬁ in eitherigyltgcﬁltu¢al or bilingual

’

education were not often used by education units to foster the coqﬁept of

=%

multicultural/bilingual educatdon, they were more likely to be used in

%, T pablic than private insti tutions. " , e
Managgment
” - A
Differences existed in the ways in which multicgltural/bilingual
education actiVitiés‘within.the e%ycatipn unit were either develogfed or
o controlled/monitored. Public institutions were moye likely,to develop
N L
i "these programs by two means listed in question 13. The responses for these
‘ ' ' g ' .
items are listed below with the frequency responsesand the level of
’ ‘ [ . L
¢ significance when P<£.05:, . " o . < ..
. S . / Public ‘gf‘\ _ Private . . A
— Va0 ’ Yes Ko "1V -.Yes No * P.<05
: . ) [} , i . . \
: . By a college or intitution- 42 157 .28 160 S -
© .+ +  widé curriculum comiittee - T e T .
' = ‘ . : S
: "By a person responsible for 50 149 34 154 J ‘:‘fﬁ*
directing/coordinating multi=" .. - oLt T , ot
* cultural/bilingyal education . - e
R . * o n ‘ . . -
ERIC . - = o .

! - il Oy ’




H "

Bt

N

Y . .

By each department/program 87 112 . 57= leL .0088
within the education unit ) .

having the prerogative to ’ T

develop its own multicultural .

education programs

By a consortium with other 17 182 12 176 R
colleges, school districts, ‘ X

and other agemcies ' ‘ N

By Fooperative planning with 50 149 .25 Y163 .0049
local education agencies * ' N ¢
By cooperative planning w1th 11 188 . 10 l%8 .

teacher organizations

.

The multicultural/bilingual education programs are also more likely to

.. . 9

be monitored by a college or institution-wide curriculm committee in public’

institutions than ig

private _imstitutions.

B T .

responses to that item: ¢
- Public Private
. Yes No Yes No P
By college or institution— B o ‘
wide curriculum ‘commit tee 47 152 rd flﬂ'"167'"x S TUpozt T

On question 14 respondents indicated from where the financial support

N

_for multiculturalfbilingual programs codes. Again there wgre di fferences

-

between public and private institutions on the regponses. The €ducation

-

~unit was more likely 'to provide support fof public institution than private

» R ‘7’.{‘«(1 -
institutions for both multicultural and bilingual education programs. For

~bilingual,educatipn programs support from U.S.Ouﬁﬂ was more likely 'in

public than private institutions. The frequency of responses for these

sources and the liel of significance are provided in the following table:~

-
-

/7 ’

s Puplic Private”’

. T Yes No . Yes Np P/
Multicultural .. o Cr ’ ! .o
Education Unit . .98 10y - . 67, 121 0093+ -

. . % _
Y } \
’ . N < * ‘ ¢ p
[y s ( ' .

—_— - 77[7 - L —_— 3 __,83_7 < " -

g ‘ . Y .

The fol;owing table indicates the

£




E - > 9
Resources » . Public . Private
. \ . Yes No , Yes No P .05
Center for Ethnic Studies/ 46 153 : 24 164 : .0120
'"“”mMﬁItiéﬁlfﬁfﬁl<Eauééfibﬁ7__mv" T T T T e e e e e
. Bilingual Education : ) v ] . ¥
' : ¢ Lo
Textbooks Tt 131 58 82 106 ¢ . .0000 ., X
, Ethnic Agencies/ 72 127 46 ¢ 142 - 0168 :

Organizations ) : ,

Cooperatfve programs . . " ) ) i N

with publie¢ or private - ’

schools -that have g - o & _ ,

multiculttural student o % S . ¢
- population 76, 123 . 52. 136 - . .0364 .

~ ° t
. N
* 'é A
-! .
e K - -‘
L) d H : 2
- ‘ :i\‘ ‘
' -84- .
-~ '
* £ ) .

’ r, -
s - . =
.
+ %

Bilingual Education

3

? . : . .’ .
Education Unit 57 14% 31 157 .0063 . .
U.3.0.E. " 28 171 12 176  +  .0206

Differences were found betweeﬁ‘ﬁzgi;c'and private institutions and 3

S
the tyges of resoiirces utilized by faculty and students in the 1mp1emen-

tation 3i multicultural/bilingual education programs. Public institutions
4
were, fiore likely to uge (1) a center for ethnic studles/or multicultural

.

educationfqr biiingual education; (2) textbboks related to multicultural %¥
.8 . ‘ : -
ed}cationﬁ’(3) ethnic agencies/organizations; and (4) coopera®ive programs

with public or private schools that have a nulticultural sfudent population.

% . ’
jhe_%ollowing table shows the frequency of responses for both types of

institations.,




Differences were found between pubﬂ.c and private institutions on
several items in the section on research and development On question 18

¢ u

Ul

. rd
. Private
Yes , No

.0010

Public

multicultural and bilingual education as shown in the following
‘f( P_.05
177

Research and De\zelopment
public institutions were more likely to have four types of research activity
£

013

for bpeh\
table: L
Multicultural Education Yes No
Mastte,r Theses - ’ 34 . 165 11
e e ew Boctoral Dissertations.. -25. 174 ... 6 182. .0
. Faculty Projects sa s 21 163 .0001
: Spondored Research 31 -168 9. 1\ o009 y
® Special Institutes 19 180 10° 178 ; , ‘
- N e .
o Bilingual Education ) ‘ ¥ ‘ ] . ot
K *  Master Theses 23 176 10 178 , .0440
‘ Doctoral Dissertations 22 177 6 182 .0053
' Faculty Projects jg , ‘56 163 12 176 .0008
: Sponsored Researchiymy’ 18 w6 182 -« .0296
) ’ épecial Institites 15 184 7 181 ..
S - ’I:he nature of the research undertaken by the ®ducation unitS of public
N , and private institutions also ,differeg,}.l"aculty t‘nembers in public institutioms
wer§e more likely tp ‘conduct resear_ch‘re}.ated to ;nplticultural education in
tlie area of social/coltural processes g instructional p-roces‘ses; and culturally- )
> ‘lbiased 'tests. Graduate‘stqunts Of,p{lb’lic institutions werné'.'more likely to
do research related to. multicultuxal educationi in the area of. ingtructisnal
oo T .o S - . .
- L e T I
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processes. The table with the frequencies and level of significance for
théﬁresearch activities related to multicultural education where differences

were found to be significant on the chi square test follows:

-~ . 7

3 ”~
b Public Private ' /
Faculty Research Yes No Yes No P -
: —_— — N -
On Social/Cultural 32 167 15 173 & .0224
Processes . ) ,
’ On Imstructional 34 165 13 175 .0037
_PyoOcesses ! AR
/ c - .
- » # On Culturally-Biased * 17 182 6, 182 0444
Tests and Other Measure-~
v A
ment Instruments In- ) .
’ fluenced -by -Cultural _
" Differences . . B .
Graig{xate Research . .
‘ . - . .
on Instructional 22 177 9179 . L0373
i Processes AT
| e e e e e e e e e e .', .
- Both faculty members and graduate students at puhln';c institutions are

likely to conduct re’sea.rch related to bilingual e'ducatiog in the area of

a -

tnstructional processes. Th I§ were no differences found in the research
undertaken by faculty and graduate students in all pther areas listed in

the survey. The one significant difference found is reported in, the table

-

be low: ) h . .
- \ ’ Public Private, . .
_Faculty Research .’ Yes No ° Yes . No b P .
- Y .
) ( " On Instructional " ™ 23 176 -7 181 L0071 )
P ‘ . . . .
' roces\ses ‘ K ' »
~ . _ 4 ) (.
Graduate Research ) b \ !
. . ‘ - . R =
' _On Ingtructional 28 171 8 180 ] .0016"
Processes” -
.} ‘ ‘ . .
-86- ! .
’ N ' " : » #

i
.oy
*
LD s
‘ nd
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In the area of support for research in multicultural/bilingual .

education (question 185) a significant difference existed on one item.

Ay

Support was more likély to come from the college or unibeisity itself

%
¥

- in quiic than in private institutions. The fdilowing table shows. the

frequency of responses and level of sig%ificance for this-.item:

L4

t 7
Publig . Private ¢
Multicultural Education Yes _ No Yes No P -
College or University 54 145 18 170 0000
v " 8 ‘
. Bilingual Education \ - -
College or University 36 163 13 175 .0016 N

5 - . Vi
* N ( ‘

© Significant differences were found on ten of the items in question
P . o) -

19 which asked ebqut the products pfoduced by meémber of the education S

-

. unlt related to multhultural/bilingual education. The faculty members

.of public institutions were Emre-llkely to produce products in both . >
’

g o —— e e —— e S S S ——

multicultural and b111ngual education. The following table shows the -

f{ frequenc%yof responsés for both types of institutions and tHe level of . .

significance when P .05. The first sectiog of the, table indicates products

- . e Ty . )
for multicultural education specifically; the second section indicates ! -
. -, -~ . 2 -

# « P

those specifically for bi}ingual education.. . -} ) . e

’

5 T ? .

. Public Private ' &
Multicultural Educatlon Yes No’ Yes * No P .05 . ) :

Publications in Practi- 69 . 130 30 158 .0000
tio Oriented Journals ) k\ : , . \
6

, Prede 2Z’flons
C -t tio

182 : L0444

Practi- 17 182

-

Publiheéyéﬂin’ﬁesearch- 28 . 171 14 | 174 o ,~ ; N
t ) ,

Oriented Journals - . .

Y
"
“
£
&
o
™




Pregsentations .at Research- 34 165 9 = 179 .0002 -

Oriented Meetings g \ o,
Publications irt Books 42 157 - 14 1747 .- .0002
) Educational Products for' 24 175 o7 181 .0046
= Local or Regional
Dissemination * o ) C
Educational Products for 9 .- 130 6 182 -
National Dissemination?® T

‘Bilingual Education

.
Pl -

Publications 4n Practi- . .22 177 . « 4 184«
-tioner Oriented Journals : P
Presentations at Practi- 47 152 18 170 L0004,
tioner-Oriented Meetings Cy
" Publications in Rese g ch- 13’
Oriented Journals -
b \ 4 -
‘;t ) Presentations at Research- 20
S N Oriented Meetings
A Publications in Books 26 173 - 7% 181 .0019
v e ¢ " . : - v
F————z——- -—Edueational Products for 32 167 9 179 . .0006- ‘
’ Local/Regional Dissemination . ) . "
. ' Educational Products for 22 177 A 181 .0109 .
S National Dissemination . -
R "l )
. ;’:__-:w’ ‘Thhs} it appears that, more research related to multicdltural/?ilingual'

. . . /
educatiqh waé undertaken in the education units of public than in private
. .' ,A‘: bl \’\‘ : - i

'S . -
institutions. Faculty members irf public institutionms were also more likely

to prpduce prodﬁcté %or mylficultural/bilingual education. ) !
Genemal ' C e ‘ K
v . * ”’ ~

In two areas differences existed between pﬁblic and prfvate in-

-

4

stitutions bp the factors felt to contribuue or deter the development of | -
o : T
multicult?fal/bilingual*education. The availability of federal and state ]
. L 'i

funds contribuged more to the development and implementation of such N

programs at'public than private institutions. The availability of state funds

»

/','88- ' [

N T o,




. > A -

- )
. . both contributed and deterred the development and implementation of these

a

~ ] programs more for’public than pri\“/ate institutions. Private institutions

were more likely to feel,that state funds had no influence on these —

programs. The chart telow shows the frequency of responses'fof these items .o

R, and the level of significance fot each. )
<n
) Contributien No Influence Deterrent P
. Factor Priv Pub Priv =~ Pub Priv Pub '
A ) . ” A A ] [} P
Avaiability of 22 ° 51 59 55 50 47  .0064
. federal funds . -
R bweilability of 15 37 61 50 50. 64 £..0069
, , state funds h C -
.‘j., ‘ ~ N -
Public institutions also were more likely to feel that AACTE should
"provide ceértain services related to multicultural education than private ) i
i institut]ior;s. The services listed on the survey are shown below with the
. - .
frequencies of responses from public and private institutions. The value
" of the sj:gnificant difference is also shown. — : , e
/ ) ‘ S '
X - AACTE zRS‘erviées r Public Private P..05.. ~-
R " Yes .No Yes No ¥
Publish 4 Joummaléof bulletin 119 80 107 81
. that_injorms teacher educators C ) T
of new ideas, approaches, or . ' )
."  materials in multicultural - . — T
gducation N <o -
Stimulate research and® ~¢ - 83 116 46 142 ° .0005
; analysis on varibus aspects . . .
of multicultural edutation  * . i . g
through covening task forces ..+~ )
. . ) BN -
. _Brovide consultation on 82 117 45 143 .0005
development of proposals SR ) \
~ and research designs for <t . }/
o submission to federal ~ -7 ¥ .
&2  agencies : ) '
- - ~ * N _
1% , .
. / .
- ) 7 / , .
v - i 0 4 . ’
- vz o
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L Catalogue information about ©oT1020 .97 70 118 .0075 ; .

funding agencies to. ‘disseminate . s -
"as & directory , " - ‘ .
Facilitate the dissemination 126 73  92°° 96  .0118 e
. of information about . ’ C oyt * . -
’ operationally and programmati-
cally succéssful multicultural °* ) -
* programs : : : i
- v / . .
Maintain a’consultative service 90 _ 109 54 < 134 . .,0011 )
. on multicultural teacher ’ e . .o s T .
~ education that can match . ~ N
expertise to needs at all - ‘ o e J
levels ¢ . - “ .- .
. N i ) 5
Convene national Jr regional g6 113 63 125 oo
meetings on multicultural : 5 . . s *
education . g ' ’ . e
Provide a clearinghouse for = 110 8  86* 102 A A
~information, research and . . ) oY
- analytical studies of . ) i
multicultural education .
Conduct research and .69 130 ; 39 " 149°  .0033
analytical studies of multi- ’ < .
cultural education = * . _
L4 : .
- T Provide information about -97 - -102— ---72- 116 .05%0 : B
federal and state ' S AL - -
legislation o ' ‘ ‘ ’ < ) T
s . ’* - . ' “a
: Vs
NCATE ACCREDITED AND NON- NCATE ACCREDITE]? INSTITUTFIONS
) The majority of the’ institutions that responded to the survey wgre
¥ - .
"NCATE-accredited. 273 institutions were accredited; 114 weré not "
: . 3
“ accredited by NCATE. Differences between these two types of institutions
were found on 25 different variables in the survey. Eight of these
'l o . - 3
differences occured in the section on programs; three in faculty; six ' '
4 in mahagement; four in research and development; and four *in the general
- section. g a - o 0T P .
y R ‘ 1
Programs Related‘to~Mu1t1cultural Education B ) ' e ‘
N\ . .
. . On the first questibn abo:>”§pecific activities for which the . . ¢
. -
. ’
education unit has provisions, differences were observed for five different
\)‘ ) . .jp P _‘

~J¥

ERIC . : o l - o
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] -
%activities. NCATE-accredited institutions were more-likely to have these

five activities than non-accredited Institutfons. The following table
P . %

shows the five activities, the frequen;:y of responses for both types of

[y - «

institutions, and 'the level of significance. . T - RS
\ Activities ' Accredited Non Accredited . ) .

. . 9 Yes™ - No Yes - No P ) .
. » \ I
a Study of Values . 208 52 75 3% .0289 -

S Clarification - ©. ) L . R .o
Study ‘of ‘diverse learning LY 2N 91 51 . , 52 .0136, " e,
styles reldted to ethnic/ : ’ .. o )

. . cultural difference and ) - ' .o , ‘ 4
PR the implications for i ' K . . : . ) .
% .~ developing appropriate * - ' C ‘ . s
. © teaching strategies : Co, " . ’
. s . f\.»‘. ¥ o5 . * . " ”
U . .Study of racism . 'X - 152 108 - 48 < 57 % .0358 CL
. Study of cultufes and - 169 92 54. " 54,0151 K §
- ° ethnicity of those ., -~ T ’ ) .
- - groups within te ~ .~ T Y
- ‘geographical region [  .° o . <L ”
. . served by the education - - = _ I N b
it S T - 7 <« T S /
o e -, o ~ . . ,‘5' “‘ . - . Q. ’ he . Tt - )
’ . AR . : : A
) - Experié¢pnces which pre- 152 * 103 .~ 49, . 56 .0331 < e

- _ . pare education personnel . . . -
to teach content from a ; - . - . ‘
multicultural perspective N ) . . ) -

- ’ : \} . 1 -~ . . - . ‘
Ethnic Studies oo T - v
‘ : v A , oLe 4 - :
. - o 13 v . R
Accredited institutions were more likely to have ‘courses ‘gnd depaf’t-r -
,ments related to U.S. ethnic groups than ‘non-accreditéd instit®ions. 222 -
accredited institufigm® have such. courses_and/or departments while only 71 - ,
- R . . ) : ='-aw"" L . ‘;\‘~
non-accredited institutions hayé them as can be seen in the'‘following-table: . -. ~
. . . . I - -
T S b [ 77 Aes: - No P
o Accredited S Yoo 222 47 ] .0011 .
t - - . . : s
Non-Acctedited “a .- 71 L 36 - e . T T
7 e . p) . Lo
. ~ . i . - ' \\, . .
1 ' I - . N
- \ v R 'R & 3
-91- , -
!:( '8 Ea! . N . s '
-l i oy /
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Women's Spudies
] ) + N

i

170 of the accredited institutions reported that they have courses

related to womeh's studies. 55 non-accredited institutions, on the other
. -(‘ L
hand, haVe women's studies courses.

¥

The responses to this question are

shown in the following table:‘

Yes No P n
Acctedited 170 89 L0407~
) Non-Accredited 55 48 » . ,

.

*

Provisions for Bilingual Education

On question 5 concemming how bulticultufal/bilingual education were

addressed in the institution's education unit, a difference existed for

.
a

one item. Accredited institutitns were more likely to have provisions for

A 3

bilingual education as a majof? emphasis in courses than non-accredited in-

stitutions. The following table shows the responses to.that item.

- 1
" *  Yes No P
- ”
Accredited 39 234 L0371
T e - .
Non~Accredited 7 107
]
Faculty o ' “ :

’

. ’ ' |
In the section on faculty; differenceé existed in the ways in which

the concept of multfcultu
P .

faculty members «in the educati

ral/Bilinéual education has been fostered among

oh unit. Faculty members in NCATE-accredited

institutions were more likely to 1earﬂ about multiculfural education.

.

through profe;sionalgassocia
y.

tion meetings and faculty research grants than
v ’:
non-accredited institutions. Faculty members in NCATE-accredited institutiong

- i

N T
.
. .

*
”
*
»
i
el
N.
i
-
B St e

2
2

C




. t
» L

were also more likely to have faculty research grants fqr‘bilingual

education than non-accredited institutions. This data is reported  in the
- \ k4

following table: . ' ‘ )

N ’ ’ ¢
Accredited _ Non-Accredited P
. Yes "No Yes No

Multicultural Educatidn

Professiopay'Association 143 130 ~&6 - 68 | L0407
Meetings ) T
Faculty Research Grants 42 231 ' 5 - Ib§ *.0044
Bilingual Education

Faculty Research cfants 32, .241 5 109 .0406

Mapagement N

*

Difference; were found on one item in question 13 concerhing the
ways in which multicultural/bilingual education activities within the_
education unit were developed and controlled/monitored. Accredited in-
stitutions were more likely %o have program§ developed by each department/

~
program within the education unit usigg their own prerogative to dévelop

such programs. The frequency of responses and the levél of significance

are repor}ed in the fol&owing table:

S L
A ] . =

v c Yes No P
Accredited - . 113 160 .0118
Non-Ac¢redited !, ' 31 83 ’

For multicultural education Erograms in the edlcation unit,

H

& -

Fd
accredited institutions were more likely to use university sources for

funding the multicultural education program in addition to the funds

N s '
available through the education unit itself. On the question about
] . [ N
4

-93-, : -
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€

financial support ‘for multicu}turallbilingual education programs -~

' N »

(question 14), this was the only difference found. The following table .

shows the responses for the item, "Other University Sources."

/

A

- . Yes No P
1€8 = =
Accredited 43 © 230 .0315 -

an—Accredited 8 106

- .

On question 15 concerning resources utilized by faculty and students

in the implementation of multicultural/bilingual education, accredited in-
stitutions were more likely than non-accredited institutions to have some

of the resources. The following table shoYs'the resources listed for this

2
question, the frequepcy of responses for both types of institutlons, and

the level of significance when Pc:OS

Resources . Accredited.  Non-Accredited
. Yes No Yes No P

Centet for Ethnic Studies/ 54 210 . 16 98 %5

Multicultural Education/ . ) .

Bilingual- Bicultural

~Education . ) ' : :

Textbooks ) . e 162 111 51 63 .0117

Ethnic agencies/ - 90 183 28 . 86
organizations . ‘ . .

Consultants’ who are not part 103- -.170 ° 29 ) 85 ' .0273
of the university faculty‘ ‘ ' .

Coopera§ive programs  with - 95 178 33 !
public or private schools v '

Athat havé a multicultural ., ’ ' v
student population

Cooperative programs with 98 175 " 26 . 88 - .0166 -
public or private schools i 4

that have a.student popu- .

lation with different

ethnic backgrounds than

the majority of students

in the .teacher education ¢

rogram. . A ¢ /’
i : . # B :

m\’




Studefit experiences in - 130 143 33 81 .001
. ' cultural settings different A\

théan that of thé teacher )
L education student
* )
Community-based program as 91 ~ 182 28 86
some phase of the student’'s
work -

ry . »

.

Researpﬁ and Development

Differences existed on some of the items in three of the questions

a

-

in this section of the survey: types of tesearch activitfes, support for
research, and products broducé by fafdulty mémbers in the education units
NCAdE-atcredited institutions were more likely -to have research activities

for bilingual edycation carried out through faculty projects. The followihg

-

table shows the frequency of responses for this item:

Yes No P

Accredited 42 231 .0098
Non-accred{ ted . 6 .l108 -
/ r
,f-‘\:l P LN

.

Accredited instifutions were moge likely to wreceive support from

the college or,university.for research activities in both multicultural

and biiing 1 education than non—accredited institutions. Frequency of

% Y

responses.and the level of sigﬁifigance‘babed on the chi square test are

indicated below for support from the college, or university, ‘}
X ' lrtw
. ) . Accredited = Non-Accredited
""" Yes ° No Yes + No P
. i * ) . [
Multicultural Education =~ 60 213 12 102 .0126
. Research T =
. . ‘ , , ) .
Bilingual Education - 43 230" 6 108 .0078
© Researdlt - . 4 - .
\ : / - . R
B
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Faculty members at accredited institutions were also more likely

>

to makeTQresentationié;g,bgliagual«education at practitioner-oriented

meetings than their cbunterparts at non-accredited institutions.

;Frequency of responses for that item =are reportéd in the following

*

. jable: k . ’ ?
» ( ’ - o ]
" Yes No P e
" } Accredited 54 219 .0225
. . \‘:\
Non-Acgredited 11. 103 S
d : .
N B N
General W .

Dif ferences between accredited and non-accredited insRitutions

-.

existed for one of the fourteen factors listed in question, 2@ as

< . .

contributing or deterring factors in the deyelopment and implementation
of mulgicultural/bilingual education. Accredited institutions yere more

likely to feel that faculty gualified to teach multicultural/bilingual o

education was either a contrigpting or deterring factor. Non-accredited f’\\ i
. R
17 B } \ ! ) ,f{

g

institutions were more likely to feel that it had no influence.

™~ The following table shows the frequency of responses and level of ' 4§f:
o ) ' s
iR significance for this factor:. < : . ,%: :
Contributing  No Influence Deterrent P -
. Accredited - 108 29 93 .0289
. - ’ -
Non-Accredited 33. 21 30 .
B L .
W ‘ ' ~ :} b
» - ”" ‘ ~
. . //
) -96- ;
Q .
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. Accredited and non-accredited institutions also differed on three

. of the' services tHat they would like to see AACTE provide to assist them

in the planning, developing, and implementing of multicultural educatlon

programs. Those serv1ces where differences were found on the ch1 square

test are indicated Jin the follow1ng table:

AACTE Services

¢ Yes

Accredited

No

Non~Accredited

Yes

No

Facilitate the Dissemingtion 165
of-information about
opzrationally programa-
tically successf¥l multi-
cultural pxograms

- A .
Maintain@aiéggsultative . 113
service on milticultural

teacher education that can

match expertise to needs at

all levels ) .
Provide a clearinghouse 118
for informational,

research and analyticaly

studies of multicultural
education .

As can be observed from the table, accredited institutions arq"more

108

160

155

54

31

31

60

83

83

.0118

.0045

li&ely to desire the provision of these three services thap non-

accredited ins+itutions.

.
«

GEOGRAPHICAL REGION OF.THE,lNSTITUIION

t

_The 381 institutions that responded to the survey were locatéd in

3
.

i

g

e

‘k..,_/

various geographical regions of the United States. For this analysis, the

U.S. d its territories were divided into five regional areas as follows:

P

1. Northeast inchuded the states of Main®, New Hampshire, Vermont|

New'

-York, Pennsylvania, Connecticut, Massachusetts, Rhode Island, New
Jersey, Delaware, Maryland and the Diétrict of Columbia;

2.‘Southeaet included West Virginia, Virginia, North Carglina,

. Louisiana, and, Arkansas:

’

W

iy, ,

-q7-

j -y
(!
&

South
Carolina, Kentucky, Tennessee, Georgia, Florida, Alabama, Mississippi,



. : » LI ]

o . - . .
. * b}
3. The Midwest included Ohio, Indiana, Michigan, Minnesota, Wisconsinm,
Illinois, Missouri, Iowa, North Dakota, South Dakota, Nebraska, and

Kansas; . ,

4. Southwest included Oklahoma, Texas, New Mexico, Colorado, Utah, and
’ ‘Arizona., - .
5. West included Wyoming, Montana, Idaho, Washington Oregon, Nevada,
. Callfornla, Alaska and Hawaii.

N

O0f the 387 responding institutions, 17.3 percent werd from the Northedst;

23.3 percent from the Southeast; 39.5 percent froft the Midwest; 10.3 per-
: ¢ . .
o cent from the Southwest; and 8.0 percent from the West.

Significant differences.in responses were found for 31 different items

on the questionnaire. These included twelve items in the segtion_on programs ;
- : 0 ' <
four items in the section on faculty; eight items.in the sectién om marfage-

. ¥ .
ment ; three items in the section on research and develdpment’; and four items

~

in the gemeral section. fhese differences are reported by the area in the
. z

. * . following section. , - o . }

/ o k3 . .
, . - 4

/ - . ; -
Programs Related to Multicultural Education ) .

LY

I

Institutions in the West were more likely to have certain activities,

related to ‘multicultural education than any other reéion,:For\the six.

]
activities for which a significant difference was found, institutions in \
A .
the West were always more likely to have those activities. Institutions
in the Southwest were also more likely to have provigions fex (1) the .o
L K

o

study of the dynamics of diverse cultures and the 1mplicatlons for

developing ap opriate teaching strategies and (2) the study —of 11nguist1c .

- »

variations and the implications for deVeloping appropriate teaching

»

strategies than those in the Midwest, Nor}heast,;ahdrSoutheast. For the _
B R - L * -

& -

- [ ) »' ™~ (
. . .y D .
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variable, "study 6f fosgign culturggi" the Northeast and West

more likely to have that ﬁrovisioh than those in other regions of the

\ N »
. country. On two of the variables .institutions in the Southwest were more :
Y
likely not to have provisions than any other region. These were the (1)
study of foreign cultures and (2) study of socioeconomics. Institutions
in fLe Mid&egt were more likely not to have provisions for' the s tudy ofe
linguistic variations and the implications for developing appropriate
teaching strategies than any other region. The following table reports
the six variables from quéstion 1 ‘for which significant differences were
found:
Y- .
. Northeast Southeast Midwest Southwest West P
_ Yes No Yes, No Yes No VYes No Yes No _
» A
Study of the 38 26 47 38 96/ 51 . 31 8 24 5 0177
dynamics of diverse . ’ .
cultures and the '
implications for .
. < developing appro-
priate teaching N . .
strategies . .
- Study of linguistic 31 29 39 45 53 91 23 16 18 10 .0168
. ) - variations and the : .
implications for ) »
. developing appro- , o,
priate teaching
strategies N ) .

-

- © Study of Sexism 33 29 36 49 86 60 16 21 20 8 .0251

” '

Study of cultural 22 87 27 57 58 84 19 18 17 10 .0390
competencies that , o
~ can be transferred
rom one_ cultural ~ ) .,
or multicultural .y

: =a;;§§§;id'?xo another - . - .
F .
dy of foreign 29 27 33 55 55 91 7 31 13 13 .0163

gltures




. <
- " - .

.

-

Study of socio- 29 26 47 39 68 75 12 24 19 8 .0457
economics .

[} ’

’

There were no significant di{ferences found in whgther courses related

to, U.S. ethnic groups were avajlable in fnstitutions located in different._

regiops of -the country. - . . ' -
ki .

3

P

Women's Studies.

A} M ) .
Institutions in the West were more 'likely to have courses in:women-
~ . ' .
studies while those in' the Southeast were more likely to not have such

—

cdurses. The frequency of responses for the first part'of question 3 are
1

reported in ‘the table below:

‘
-

. Yes No P )
Northeast ) 42 21" .0151
Southeast ) 41 45 - e -
. Midwest 97 46 . \Q
Southwest 19 16
West 21 8 \\\\\\\
Inservice Programs .

s

Institutions in the West and éouthwest were mote likely to provide
inservice programs related to multicultural/biiingual education while
— those in the Southeast and Midwest were @ore likely to not provide such

programs. The following table summarizes the frequenty of responses to

question 4: ) :’ . i . )
d Yes No P
. : Northeast 27" 35- . .0002
N Southeast 29 59
v Midwest ) 47 100 - . !
= ’ Southwest 't 25 14 :

. West - 19° 11

Provisions for Bilingual Education

3
i

Significant differences were found for four items in question 5
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concerned with how multicultural/bilingual education is being addressed

within the education unit. Institutions in the West were more 'likely t9 .
have provisions for bilingual education as a component in foundations s
N .
( , courses, as a component in methodology courses, as a major emphasis in

coursg¢s, and as a minor or supplementary: Institutions in the Southeast 4

i

are the least likely to have provisions for bilingual education in the

]

four areas listed ‘above. Institutions in the Midwest are also more likely

to not have provisions for bilingual education as a major emphasis in
) .

- r - -
courses than institutions in the West, Northeast, and Southwest. The

frequency of responses and level of significance when P<.,05 for the bi-

-
ki

lingual education part of question 5 are presented belqy: )
{ : '

Northeast > Southeast Midwest -Southwest West P
Yes No Yes No Yes No Yes No Yes No

£

. Component in 16 * 51 13 77 27"126 11 29 12 19 .0306
Foundations .
Component in « 20 47 7 83 32 121 11 29 13 18 .0003 d
Methodology . ) .
- . - A .
" Major Emphasis 13 55 8 9 144 9 .31 9 22 .0000 .
in Courses
Major or T 17 50 2 @ 13 140 12°* 28 12 19 .
Specialization T . .
. Minor or 8 59 7 83 16 137 '10° 30 9 22 .0045
‘ Suppleméﬁfary L ) i \
Department/ ~3 64 0 90 .12 141 10 40 3 28 iy
, Division ) N - .
’ \ .
N Faculty l - n ‘
‘- . . -
_On the question of faculty development activities for multicyltpral/ ’
~i§; bilingual education (question 9), four significant differences existed. In \i

. 3 N

Institutions in the West and Southwest professional association meetings

*

ne




: ~ were more' likely to be' used to foster the coricept of multicultural ) ',

education among faculty members than in other régions.'InstitutionE'id

oo the Northeast were more, likely to-.not use the professional associatien

s
+ meetings as a means than in other regionms. ' ) L :

v

In iﬁstitutions:in the Southwest professional association meetings

were more likely to be used to foster the concept of bilingual education

‘ among faculty members than i other parts of the country, Institutions
. in the Southeast were more unlikeély to not use this means than those in

other regions of- the country. Fo;‘fostering,the coﬁcept/of bilingual

®
-

1] ~ .
education among faculty members, institutions in the West were more likely
to use seminars/symposiums than those in other regions. Institutions in

the Southwest and West were more likely to use cross—cultural field

1)

’ experiences for this purpose than thgse in other regions. Institutions in

the Soﬁtﬁéast were more 1ike1y\to not use seminazélsy%p?siums and cross-—
csltural field experiences than.those in other rééions. .
The' following table summarizes the frequen;y of responses }or thé
items in question 9 where significant diffefences were found on the chi
N\ . square test: ) ' _ . N\ ' - f-

[
[ 4 [y

! - Northefist Southeast - Midwest Southwest West
- Yes No Yes No YesNo Yes “No Yes No P

. Multicultural Ed — _
" Professional As-~ 25 42 39 51 79 74 25 15 19 12 .0399
sociation Mtgs. \

. Bilingual Ed B _ . ‘
< a’. Professional As- 20 ‘47 9 81 42 111 21 -19 14 17 ,0000
sociation Mtgs. : \
. - . . . _»
Sefninars/ 17 50. 7 83 21132 12 28 '12 19 .0001

Symposiums

3
Cross-Cultural 13 54 8 82 21132 11 29 823 .0301

Flield Experiences N . \

-102- - L




Wkl 01

Management . . .

Significant differences were found on three items in question 13 .
conSEEning tHe ways in which the multicultural/bilingual education

" activities within the education unit are developed and controlled/ . :
LI

monitored. Programs in the West were more dikely to be developed by (1)

a person responsible for directing/coordiﬁating the multicultural/bilingual
efforts and (2) cooperative planning with local education_ agencies than in

1

other regtrons. Such programs were also more;1{$ely to be controlled/monitored
. by a peréoq re;ponsib;e for diggcting/coordinating the multicultural/bilingual

efforts in institutions in the West than intother regions. For each of these'
three items, the programs were more likely to not be developed or controlled/
monitored by a person who coordinated the prograﬁTOr by hooperative planning ¢
with local education agencies in’institutigné in the‘Southeast than any other”
region. The followiné table reports. the:data related to the three items that

-~

were found to be’'significant:

* . -

- Northeast Southeast Midwest Southwest West
s Yes - No Yes No Yes No Yes No Yes No P

Dgveloped By — :
A person 17 50 8 82 29 124 15 . 25 1318 .0001
responsible for . ) T . - ;e -
directing/ .

coordinating the Lo,
program , ’ . .

Cooperative 18 49- 107, 81 23130 11 29 1120 .0044 " . 4
planning with ° ’ o )
local edication -
agencies - : *

Controlled/ . .. .

Y Monitored By . ’
A person 12 55 7 83 30 234 8 32 12 19 _.0035 )
responsible for . : '
directing/ . o

coordinatin -
. the\program - .

g

1
i

*

v ‘ i
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Institutions in the Southwest were nore likely to receive financial,

~ 1 .
¢

Support for'bilingual education programs from .the education

\

*

.

-~ ' o

unit than institutions in any other part of ;the country. ImStitutions ing -

ts

the Southeast wére mdre ‘likely to not receive the.financial support frofu

‘ .
the'education unit than those in other parts of. the country. The fréquency

of responses for the ‘only item in question 14 for which a s1gn1ficants

difference ex1sted,are-rEcorded in the follow1ng table:

-

\.

,
= . . P »

. -t Yes " No P .
. Northeast 23 . A .0002 - .
Southeast 9 .+ 81 ’ ) g
, Midwest 30, 123 L < ..
‘ Southwest 16 - 24 "\ <
: West . lO 21

-~ o
Questlon lS asked the respondent to indicat:\:INour% utilized

by faculty and/or students in the implementation- of multlcultural/bilidgual

education programs. There were significant differences,between regions in .

which the institutions arem located on four of the resources listed in this -

question. | . = ; : : -
. . . A , - » .. N
Institutions in’the West and Southwest werée pbre likely to have a

Center for Ethnic Studies, MulticultdFal Education, and/or Bilingual

Education than institutions in the other three regions. Institutions in the

Yy

Southwest were also more likely to have textbooks related to multicultural/

. bilingual education and to utilize consultant who are not part oﬁ;the .

.university faculty. Institutions ih the West were more likely to utilize
ethnic agencies and organizations than those in other regions Institutions

Y

in the Southeast and Midwest were more likely to not have textbooks related

%

-

to multicultural/bilingual education than those in. other regions. In addition,

institutions in the Southeast were more likely to not utilize ethnic agencies

-
7

and organization or consultants who are not part of the university faculty

- - ~104- . ..
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than those in wther regions. The data for these four 1ce£§1§ reported

N in the following charfy . o

B

b

)

. v : ,
Naortheast §ﬁﬁtheast Midwest Southwest' West
No Yes  * No' Yes No Yes No Yes No P
T P
i N enter for 10 57 11 79 15 125: 13 27 11 2 .0056
thnic Studies, *» .

etc. ' //// . r .

) .Textbooks 38 29 44 46 75 78 31 9 22 9 .0046

/ Ethnic Agencies 26 . 41 16 J4 41 112 17 23 17 14 .0003
Consultants .24 <43 20 70, /50 103 23 - 17 15 16 .0011

x ‘q - R ’ .

Resedrch and Development - T~

. Significant differences were .found for three items in this section.

) .

Master theses and faculty projects were more likely to be;undertaken'for

- ’ ~ /

research activities in mplticultural education in institutions in the Wegt

than in any'other region. Institutions 'in the Southeast were more likely

»

., NOt to use master theses and faculty projects for multicultural education

research than other arpas of the country. The following table shows the ¢

items in question 18 for which significant differences existed:

4 J
. v -

‘\\\ . ) Northeast Southeadt Midwest Southwest West
) * Yes No Yes No Yes No Yes No Yes No P

o

”Mult'chltural Ed
Master Theses 7 60 7 83 15 138 7 33 9 22 .0160

“\ . —

Faculty'Projects *1l 56 12 78 28 125 13 27 1120 0178

~ -\\

For question 19 cbncern@ng the -types of multicultural/bilingual products

produced by faculty members in the education unit, a significant difference

N .

was found for ome item only. Faculty members in institutions located in the
A ]

West and South?est were more likely to mgke presentations on bilingual-éducation

| .
at practitioner-oriented meetings than faculty members from any other|region.

3

Faculty from institutions in the Southeast were more. likely to not makeNsuch

. predentations than those from other regions. The follpwing table shows the
\ N . . . - . . .
frequency of responses for this one item:

- / ", T

— . I

k : -105+ .
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Tes No P ;
Northeast o 13 54 .0004 )
Southeast * 5 85
Midwest - 24 129
Southwest . 13 27
' West- - 10 21~
General - s T ’
. L 4 :
-Significant differences existed for four items in this section of the ,

e

survey. On question 20 respondents were to indicate the factors«which
. /

contributed t¢ or deterred the present and future planning, deve lopment,

" and implementation of multicultural/bilingual education. Significant
[ . . . .

differences were found for two,of these items. Institutions in the West

v -

were more likely to indicate .that the availablllty of federal funds

contributed to the development ef multicultural}éikingual programs. In- <

'stitutions, on the other hand in the Southeast were more likely to in-

L4

JF S

dicate that the availability of federal fumds had no 1nfluence or was a

major deterrent in the development ‘artd implementation of such progiams.

L

§of the factor, '"availability of state funds," differenpes Y1so0

existed. Inétitutions in. the West were more likely to_indicate that state
iunds were a contributing factor than any other region. Instizhtions in the
Southeast and Midwest were more likely to indicate that this factor was of
no influence. Insti;utions in the Southwest were more likely to indicatez~\

that the availability of statekggggggga_ﬁaiggterrent in the development ot~

- . \\\ 7
their programs. !

Té? following table summarizes the frequency of responses and level of
-‘v‘. ,: y ~
significance for these two itéms: . \ , -

: ' | /

Availability of State_fundé

+

Availability of Federal Funds

Contrir No Deter.- Gontri~ No - Deter -
buting Influence ring buting Influence ring
s . J .
Northeast 11 15 19 9 l6 | 21
Southeast : 11 30 25 8 - 27 .29
Midwest 25 50 34 18~ Ea 52 40
-106- i
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,:a;,;‘ & .
+ Southwest 12 .9 13 7 ' ’
West : "13 8 5 10

o oo~
=
[=))

; P =.0309 . P = ,0368 -

|

. For question 21 on services that AACTE might provide to aséist.the

education ymit in planning, developing! and implementing multicultural ¢

. education programs, sigqificant differences were found for two of the’

items. Institutions in the West and Southwest were more likely to in-

r dicate that AACTE shquld stimulate research and analysis on various

) éépects of mu%tiCultural’education through thg convening of task forces ¢
x & p - = & - . ' i .
than institutions in other regions. Conversely, institutions in the North-

*,east and Midwest were more likely to not indicate this as a service that

AACTE should provide. Institutions in the West were also more likely to

R iégggg;e that AACTE should catalogue.information about funding agencies
T kz\\: to dissemfnate as a digéctory than those in other regions while institutions
oo 2 , - :

Yy in the Midwest were more %}kely to indicate that this was not necessary as *
/

#
H

y .
ah AACTE servicé. The frequency of responses for both of these items is

- . - shown in the following table:

> EY i '

e . . Northeast Southeast Midwest Southwest West
- Yes No Yes No Yes No Yes  No Yes No P

r -

) Stimulate research 18 49 34 56 43 100 18 22 "15 16 .0496 ’
s and analysis on as- : I

< A : pects of multi- .
Y © - cultural ed .

L Catalogue infor- 33 34 57 54 60 103 21 19 18 13 .0051 »
o mation about . -
B funding agencies

*

N




P

- ‘ POPhLATION QF CITY IN AREA IN WHICH THE INSTITUTION IS LOCATED

* - qu:the 387 institutions responding to’'the survey, 13.7 percent were

- EIN \ '
- -

located in cities with a population of over 500;000;-31.0 percent in cities
- with a population between 50,000 and 499,999; 47.8 percent in cities between

. )_: ""7 2, 500 and 49,999; and 7 2 percent in areas with less than a 2,500 population.

For discussion purposes in this section, large urban will be used to deScribe

~ " .

cities with a population over 500,000; urban to describe cities with population

-~ between 50,000 and 499 999;small town to describe cities with a population
F , between 2, 500 and 49,999; and rura”to describe areas with a population of less
‘than 2,500, L
e . e Institytions from different population density areas also differed
. . ~

. signifipantly on some of their responses to itqms on the survey. Significant

differences in responses were found for 24 diffierent items on the questionnaire.

-

These included twelve items in the sectiodn on programs; seven items in jié

) séction on management; one item in the, section on research and development;
t ' . .

P

and four items in the*general section These differences are reported by section

in the narrativegthat follows. L.

-t
Ll
-

Programs Related to Multicultyral Education - . B
’}!.F : A4 + r :
: Institutions located fh a 1arge urban area were more likely to have‘
€ /
'seven of the fifteen activities listed in question 1 than fﬁstitutions in other -

M .
=
£

areas. For six of those seven activities where significant differences existed,.
- ’ ‘,ingfitutiqns in small towns were more likely to not have’those activities than
‘institutions ’ an and rural areas. For the activity, "experiences which

@re\ﬁre edu\ation pérgggnel to teach content from a multicultural perSpective, e,

institutions‘in urban aréas were‘more 1ikely to not have that activity than

- those in other areas. The following table reports‘the frequency'of responses:-

g » - * 5 -
~ \ . -
‘ . . + -
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and level of significance for the seveh itens'@orvi;Féh'significant
v

differences were found on the chi square tést.

W »

’

L

A student teaching

- experience im a
school with students
who are racially/
.ethnically different
from the student

" teachers

Study of the
dynamic¢s of di-
verse cultures and
‘the implications for
.developing appropri-
ate teaching
sStrategies

Study of linguistic
variations and the
implications for

developing appropri -

ate teaching
st¥ les B
St?dy of diverse N
ledrning styles
related to erhnic/
_cultural difference
d .the implications

for developing approp- - - p

riate teaching
strategies

éiudy of specific
ethnic groups. withi
\Ehe U.S.

Experien&es which
prepare e jcation
personnel to work
more effectively
with minority
students

Experiences which,
prepare personnel

to teach Gontent
from a multi-
dgltural perspective

¢

-

Large B , S&all,
Urpqn . Urban x Town .Rural
Yes No Yes No Yes, No Yes 'No P
8 5 99 19 130, 50 22 5 0112
~ )
40 13 80 34 ‘100 73 17 11 0472
3122 57 51 67 107 13 13 0248
36 15 T4 33 84 88 17 11 .0084
N :/{f’v‘
- '/'\
34 18 52 55 '74 101 13 14  .0351 ;
49 4 88 24 128 48 21 4 .0195
L4
38-15 68 42 <83 89 12 13  .0087

¢




Women's Studies - - .

Significant differences Were found on quesfion 3 concerning.courses

and departments related to women's studies. Institutions in large urban

v b . v

areas were more likely to have both courses and departhents reldted to - 0

women's studies. Institutions in rural areas were more likely to not . .

LY

have courses in women's studies than institutions in other areas while
institut¥ons in small town areas were more likely to not have departments N
or divisioqf related to women's studies within the institution. The

following table shows the frequency of responses and level of significance

for those two items:

.

) Large Urban .Urban Small Town Rural
Yes Ng Yes No Yes No Yes No P
Courses §7 14 70 40 107 65 10 18 .0131 .
Department/ 13 26 18 75 18 133 4 217 .0154

‘Pivision Cn

-

Inservice Programs

Institutions in large urban areas ere also more likely to provide

‘ inservige programs in multicultural/bilingual education with a loral = -~
education ageﬁ%y, teacher center or other agéncy than institutions in other
~ ; . . .
aregs.'Institqtions in rural areas weréf3§re likely to not provide such
. .. . {
inservice programs than institfutions in other areas. The data for this .
qdestion 1s presented in the following table:
3 . z : ) . . . . \
- Large Urban ® Urban Small Town  Rural f ,
. Yes ', No, Yes No Yes No Yes No P
\7 . N . " i . ‘l . *
Inservice . =~ 31° 20 45 69 65 112 9 19 .0140
. Programs in ) .
© Multicultural/ [, v .
Bikingual Edycation : ) + .

lr\i 3 .
.
ot [
’
. = .- .
N
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Provisions for Multicultural Education
. [

s Institutions in urban and small town areas were more likely té provide
~ ¥

for multicultural education in the teéé;er education curriculum as a major
2 ' -
emphasis in courses than institutions in large urban or rural areas: In-

st?tutidhs;in rural areas were more likely to not have such provisions than’

these in the large urban, urban, and small town areas. The data for this i-
. >

~

tem from question 5 is found in the following‘table:

- . . >

v

" Large Urban Urbanr Small Town Rural
‘ Yes No Yes No Yes - No Yes *No P
P ;
. Major Emphasis 17 36 24 96 24’ 161 6 22 .0140

in Courses
- * & 3 .
Provis%ons for Bilingual Education ’
Insﬁ‘tupions in small town areas were ‘more likely to provide for bi-
.t '3 5 . ?
' Lk
lingual education in the teacher_ed@céi&on program as a major or speciali-
N

. o '
zation than institutions in other area%; Institutions 4n rural areas were

3.
more likely to not provide for aumajquor specialization in bilingmal edu-

£ 3

cation than those in other populacion areas. This data;is reported in the

following chart:-

B
. . re

; ' Large‘ﬂ;ban Urban Small Town “Rural . .
Bilingual Yes No Yes No Yes . No Yes No P.
Education v : .

Major or. -  15.% .38 .16 10k 20 165 <=2 23 , .0l44
Specilization t .
. . .
Managedent " - : "

L)
by -

A signifjicant difference was foﬁnékfor one item on question 14 con-
] ‘s -~

“cerning the financial support for multicultural/bilingual education programs.
2 ' _

.
* -
- : 1
. ',

o« \
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\x ) For bilingual education pgograws institutions in small town areas were
b -~ ‘ . .
more likely to receive fiqancial suﬁport from the education unit itself
LS . “ .m [

than institutions in other areas. Institutions in rural ateas were more
< - S
N . : .
likely to not receive such suppart” than ingtitutions in other areas. This
R 5
data is reported in the following table:

~ 4
w

¢

Large ‘Urban Urban Small Town Rural
Bilingual Yes No WYes No Yes No Yes No P
Education \ ’
. . \ -~
Education Unit 21 32 26 94 36 149 .5 23 .0172
A3 ~ 7 N : . . -

-

I3 13 i \ I3
Institutions from large urban areas were also more likely to have

) " specific resources that could be utilized by faculty and/or students in
the implementation of hulticultural/bilﬁdgual education programs. This
was true for six of the elght items listéd as question 15 on the-survey.

' InSt1tutiDns in rural areas were more 1ikely to not have as resources
. { 3 5
consultants who are not. part of the university faculty or cooperative
programs wi th public or private schools that ﬁive~a multicultural student
population than -other instituﬂlons. For the*other four items instltutions
in small town areas were more 1ike1y to not have tho;% resources than
institutions in other areas. The following table shows the frequency of
. ~ h - . - . .
responses for the six items for which significant differences were found:
' Large yrban .Urban Smhll Toun Rural )
— Yes No Yes No Yes No Yes - No P
- . - N
Center for Bthndic 17 - 36 23 97 23 162 ° 7 21 .0075
Studies/Multi- ’ ‘
* edltural/Bilingual” . .
s Ed . .
‘Ethnic agencies/ 23 30 . 42 78 " 45 © . 140 8 20 .0340
organizations AN - - ’
v Consultants 25 28 44 76 58 127 5 23 .0406
Cooperative 26 27 47 73 49 136 6 22 ,.0038
*'  programs with ' . '
* public or private - . o .

schools that have . -
a multicultural
student population

¥




e Cooperative programs 25 28 43 77 47 138 8+ 20 .0163
with public or private
. schoods, that have a

? x,  student pwpulation
with different ethnic
backgropunds than the , )
majority of students : -/
in the teacher ed
program : _ ¥
Student experiences in 26 27 59 61 64 121 13 15 .0459
cultural sdttings
~different than that of
"the teacher education
student -

<

Research .,and Development

+

. & .
' " A significant difference existed for only one item in the section on

research and development, Faculty members of institutions in urban areas .

WWW”

weré more likely to conduct researsh of instructional processes for multi-

cultural education than faculty in any other institutions. Faculty of in-
- ’ ic f . .

stitutions in, rural areas are more likely to not conduct such research

s

than institutions'in other areas. The following chart shows  the frequency

+  of responses and level of significance for this one item:

! ) ' Large Urban Urban Small town  Rural

Yes No Yes No Yes No Yes No P

Multicultural S -

‘Educatidn . - ' -

, Research of In- 10 43+ ~ 17 103 14 171 6 22 .0354
structiqg?i Processee i . ) +
., General ) ) : . ’ "
~ : 2 . . : ' T s

Question 20 asked the respondent to indicate factors that contributed

¥

to ‘or deterred the present and futuge planning, development and implementation

’

f of multicultural/bilingual programs 1ﬁ’E§é education wnit. A significant

difference existed ‘gn oné of the items. Ipstitutions in large urban areas

. were more likely to view "faculty qualified to teach multicultural/dilingual
i ) L, . -

educatfnn“ as a contributing factor than institutions in other areas. .
’ ) o . -

& N =




- Institutions in rural areas were more likely to view qugiified faculty

as having no inf}uence or as‘a deterring'faétor than institutions in
other areas. Institutions in urban and small town areas viewed qualified

a

- faculty al?osg equally as with contribhtin% to or deterring the development

and impleqentation.of mﬁltipﬁi;ural/bilingual education programs. The )
frequency data for this item is presénted in the table below:
. ’ M '
.'_ _ )
Contributing No Deterring P
{ Factor Influence Factor P .
- Large Urban - 32 .5 T 8 .0029 o~
: : Urban 43 14 41 -
. M Small Town . 59 24 " 65 . . >
Rural o 6 7 : 9 )

g A significant difference existed for one item on question 21 concerning

the types of services that instigutions would like to see AACTE ﬁroviﬁe to

assist the education unit in planning, developing, and,implementi;g multi-

: cultural education programs. ‘Institytions in rural areas were more likely

/

‘to feelthat AACTE should.pétalogue information about funding agenciga to .
disseminate as a directory than institutiond in any other area. Institutions

in sm;%l town areas were more likely to not feel that AACTE should, provide

-

that épectfic:service. The data for this question is presentéd in the

folloying,table:

-

Large Urban- Urban Small Town Rural
Yes No Yes No Yes No Yes No P \
Catalogue infor- 27 - 26" . 59 61 69 146 17 11 .0319

mation about funding

-

. agencies to dissemi- . N
nate as a directory

i




SIZE OF INSTITUTION
* . *

.

Institutions responding to the survey ranged in size from 327 to

-,

50,095 students. For purioses'of analyzing this data, the insg};utionb

were divided by size of student population into-four quartilés; The

X first quartile included institulioﬁs with a student population from 327
\ : '
p to 1,366; the second quartile included institutions with 1,367 to 3,609
LN +
students; the third quartile inclﬁded institutions with 3,610 to 9,305

students; and the fourth quartiletincluded institutions with 9,906 to
55,000 students.

I ’

More differences Were found using the chi square test for size of
- - .‘ *
the institution than for any of the other variables for which the null

hypotheses were being test?g. Sigﬁificant differences existed for 47 '

different items on the questionnaire. These included E}xfeew items ig
S .

the section on programs; six items in the section on faculty; fifteen

t i~

» ' > M N
\J//items in the section on management; two items in the section on research

and develogméht; and eight items in the general section, These differences

e

4 - are described in this section.

Programs Related to Multiculturll Education | )

-

The educatidn urits of large institutions (fourth quartile) were

more likely to have activities related .to multicultural education than

institutions of other sizes. Of the fifteen activities listed in question,
N \ . - - £
significant differences were found for eight of those. In all cases the

1argé institutions were more likely:to have the eight activities while

.

the small (first quartile) institutions were more likely to not have the
*activities. The following table shows the frequency of responses and

level of significance for the eight items for which significant differences

existed:

b T
(@)

i
j Y
£
NS

»
-\




(Small) >
lst Quartile 2nd Quartile

Yes . No Yes No Y

es

‘3rd Quartile

No

(Large)
4th Quartile
Yes - No

P

=
A student teaching 58 30 79 18
experience in a
" school with students ’

who are racially/ :
. ‘ethnically "different
. . from the student

teachers

)

Study of the dy- 44 43 64 26
namics of diverse .
cultures and the

implications for

developing appro- ;
prilte teaching = //
strategies

Study of lin- 29 58 34 50
guistic variations . -t

and the implications

for developing app-

ropriate ‘teaching

‘Strategies ;

Study 'of diverse, 39 45 51 34

o leamning styles .
. related to ethnic/
cultural diffe~
rence and the
implications for
developing
appropriate
teaching\
strategies

Study of cultures 41 47 59 30
and ethnicity of

those groups with-~

in the geographical B
region served by the ’

education unit

Study of specific 31 56 46 44
, ~ ethnic groups with- ) .
in the 'U.S.

-

58 29 77 15

Experiences which ‘

. prepare education

" personnel to flork
more effectively

with minority .
students

~116~

.

80 .

55

39

56

56

44

71

©.18

42

56

41

39

50

23

79 12

81 13

72 20

64 =~ 29

68 22,

66 28

52 37

.0096

.0004

.0000

.0033

0154, *

.0475

.0084




Experiences which 26 60 * 57 , 33 56 38 61 27 .0000
. prepare education
4« - personnel to teach ‘ . S
content from a '
multicultural i
- perspective . -

Ethnic Studiess - R
f % . N - ’ ) . .
Larger institutions from both the third and fourth quartiles were more
likely to have courses and departments/divisions related to U.S. ethmic groups

thﬁn the smaller institutions. Institutions in the first quartile we;g more
- ) .

likely to not have ethnic studies than other institutions. This data is fe-

ported in the following tab}er

i E .

(Small) . o : (Large)
— - . : 1st Quartile 2n'd Quartile 3rd Quartile 4th Quartile
] ' . Yes® No Yes No Yes No Yes  No P,
‘ Courses and/or 50- 39 75, 21 84 11 82 12 .0000
departnents - ’ :
o divisiens felated ]
* to U.S. etﬁﬂic ) ? B . .
. i groups
Women 's Studies Co - )
: T, | ’

. The 1arger”institutions, fourth ouartile, were élso‘Fore likely to have
both courses and departments/divisions related to women's studies than*dhe -

Y

d . - other institutions. The small institutions, first quartile were more 1ikely
- to not have provisions for women's, studies than other institutions., This data -
is reported in the following table: ’ .
> r~ > .
. em ] (Small) . ™ % (Large)
. .. .~ - lst Quartile’ 2nd Quartile 3rd Quartileg 4th Quartile
: ’ . ##*  Yes No VYes - No Yes No ug?es No P -
Y T : :
) Courses 4L 45 - 48 45 64 29 70 18 .0000 -

‘Department/ 5 7 64 10 77 12 62 25 53 .0001
-Division - ' . .
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Inservice Programs %
Again the lar%égg institutions were more likely to provide inservice -
‘ programs ih multidggiurallbilingual edu;ation than institutidhsgof other\
sizes. The smallgigéﬁnggitutions were éore likely to not have such pro-

.
, -

visions thénfiﬁgtitutioﬁs of other sizes. The following table shows the ) .
. ¥
T frequency of responses fof’questionQA: . \ ;
o ' (Small) , ‘ . (Large)
’ lst Quartile 2nd Quartile 3rd Quartile 4th Quartile
\ , Yes No Yes No Yes * No Yes No P
) Inservice Programs +16 - 74 26 66 43 52 b 64 28 .0000
.o . * in Multicultural/ .
" Bilingual Education N

Provisions for Multicultural Education

L :
g

The largest institutions were more likely to'offer-a major or specil
4 ¢ ' . . . N\ * -
in multicultunﬁi'education than other Jinstitytions while the smallest institutions

»

;ere more likely to not offer such. This data is reportéd in the folldhing table: .

N 0
(Small) : (Large) . »
1st Quartile 2nd Quartile 3rd Quartile 4th Quartile
Yes- No Yes No Yes No Yes . No P
1 - ‘. ,
- Major ot - % 5 - ., 8 7 90 8 . 90 19 77 .0078 .
. Specialization .
' R Offered

Provisions for Bilingugl Eqpcetion '

‘3

The Iargest institutions were more likely to provide for bilingual education
: as & component in methodology «courses while institutions in the second quartile

’ A\ [ . i
were\moreflikely to not have Fhis provision than other institutid%%. The larger

institutions were alsd\more likely to provide for Bilingual education as a major
A ;
) - .

or speéiali;ation and a minor or supplementary than other institutions. Institu-

tigas in the first quartile, on the other han&, were more likelyp;b not have

- . 8uch pro&isioqs. The frequency of regéonses for these three items in question

. * « 5 are reported‘in the table below: s ) 3




&

(Large)

T ' i ) (Small) .
’ : . lst Quartile 2nd Quartile  3rd Quarfile 4th Qpartile | -
Yes* No Yes No Yes ‘No Yes No P
‘ Component in 16 78 * 14 83 23 y 75 31 65 .0208
. Methodology Courses : : »
Major or Speciali- 5 8 9 " 88 13 . 85 29 67 .0000
. . zation Offered .
] Minor or Supple-way 5 89 10 87 11 87 24 72 .0010
. mentary Offered - . '
® . ' e
Facult . r <
. Faculty - S

The 1§:gar institutions were more likely to encourage faculty to learn about
- ‘ £y
the concept of multicultural/bilingual educatjon through various activities than

A
. iy

the smaller institutions. Specifically, the lgygest-institutions, fourth quartile,

were_more likely to use faculty research granté @or multicultural education. For
R? ¢

I

1
;pilinéual education, they were also more likely to use professional a§socia:ipn fii_
N, : - ‘

> : meetings and seminars/symposiums to foster the concept among faculty members.

T " Institutions in the third quartile were more likely to use inservice training

f
for faculty in the area of multicultural educatiog and cross-cultural field

4 » ) v
experiences in the area of bilingual education. The larger instituion, third

il

and fourth quartile, were also more likely to indicate that the faculty was on

L]

their own with respect to multicultural/bilingual education. Institutions in”
the second quargile were more likely to not indicate that the faculty was 02‘

their own with respect to multicultural/bilingual education than institutidns

kel

of other sizes. The smalles institutions were more likely to not indicate that

the other five activites were utilized to foster the concept of multicultural/

# bilingual education among faculty members. The data for the items with‘gignifi-

»

cant differences on queskion 9 are_shown in the following table: .
: i ¢’ - : ‘
L] * (Small) ¢ (Large)
" 1st Quartile 2nd Quartile 3rd quartile 4th Quartile
\ Yes No Yes No Yes No Yes No P ! v

iy

L3

Multicultural -

Education




Inservice Training 12 8 16 .81 19 79 17 79 .0226
for Faculty ’

Faculty Research =~ . 5 8+ 6 91 15 8 21 75 .0019
Grants . ! . . 'Ldf

Bilingual Education

Professional Associ- 17 77 21 76 31 67 38 58 .0061
‘ation Mtg. ? . . . -
Semlnzrs/Symposiums 8 8 12 8 21 77 -29 67 .0009
Cross-Cultural Field 7 87 11 . 86 23 75 20 76 .0016

Experiences . . . -

Faculty is on their 24° 70 17 80 36 - 62 34 62 .0146
Oin with Respect to . . ~
Multigultural/ ’

‘Bilingual Education
Management - - .

~Quest:l:on 13 asked ehe respondent to'ipéicate how the multicultural/
bilingual education programs in the education urit are developed and
controlled/monitored. éignifieadt differe;Les were found for five of the
items in this question. Respondents from the 1argest institdlions we%e ‘more
1ikely to indicate that the Multicultural e&ﬁcation programs were developed
) é; a person responsible fpr directing/coordinat12§'the multicultural/bilingual
education pfogram, by each department/program within the Educetion un{é haY{ng
the prerogative to develdp its own multicdltural education programS,'agd By.
cooperative planning with 1pcaf education agencies tha; institutiogs of ether
sizes. The’pmallest institutioné were more likely to not, indicate Fhese’yeane
for developing multiCulfural/bilingual educatiod programs. '

The larger institutions were aldoc more 1ikely‘to utilize an institution-
wide curficulgﬁ COmmffFee and a person responsible for dirqef}ng/cdordinating
the multicultural/bilgpgdal education program to ‘control and monitor the muifi-
cultural/bilingual education programs infrhe education unit. Instituggons in

the third quartile were more 1ikely to not use the person responsible for

directing/coordinating the multicultural/bilingual edqcétion programs: to

. , A
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14

control and monitor those programs. The smallest

ot

likely to not have tYose programs controlleg'or monigpre& by an institu- :

[

institutions were more

o

- - . X
tion-wide curriculum committee. The data for the items in question 13 where

significant differences existed is reported in the following table:

(Small)

1st Quartile 2nd Quartile 3rd Quartile 4th Quartile

Yes No Yes

-~
>

No Yes-

‘No

(Large)

_Yes

No

P

Developed By
A person respon— 12 82 17,

sible for direct- b
ing/coordinating
the multicultural/
bilingual efforts
Each Department/. 24 70 29
Program within .
the education o~
"unit having the ‘
prerogative to
develop, control,
and monitor its
own multicultural
"programs . >
Cooperative °5 89 10
planning with __— .
local education
agencies

Controlled/

Monitored By

A College or— 7 87 15
Institution-wide - .
Curriculum Committ-

ee

A Person Respon- 15 79 14
sible” for Direct-
ing/Coordinating

" » the Multicultural/

Bilingual Ed

68 43

87 25

82 19

83 12

-

79

55

73

79

86

A

35

46

34

26

29

"

61 .0008

50

62

70

67

-

.0014

.0000

0056

.0096

Responggnts wére asked to indicate from where the financial support for

the multicultural)bilingual education programs comes in question 14. The

-largest institutions were more likely to indicate that the support came

“

from

)




the education unit for both multicultural and bilingual education programs

—

than institutions of other sizes. The smallest institutions were more

.
»

= ) '

likely to not indicate the educétion unit as a source of support than N
other institutions. The frequency of responses for this item and the level
of gignificance are reported below:
(Small) , (Laxge)
1st Quartile 2nd Quartile 3rd Quartile 4th Quartile
Yes No Yes No Yes No Yes No P
: v ‘
® Multicultural ﬁg . - . . .
Education ot
" Education Unit 26 68 35 C 62 44 54 58 38 .0000,
Bilingual » - _ ‘ ‘
Education - .
JEducation Unit '8 86 16 . 81 20 78 43 - 53 :0000
Significant differences existed for all eight of the resources that
might be utilized by faculty and/or students in the implementation of multi-
cyltural/bilingual education program listed in question 15. The larger in-
stitutions, third and fourth quartfle, were more likely to use'these,eight \ )
.- . * ”

resources than the smaller/institutions. Institutions in the third quartile ¢

were more likely to use student experiences in cultural settings different

than that of the teacher education student and community-based programs as

-

WI\

some phase of the student s work. For the other six items, the institutlons
in the fourth quartile were more likely to indicate their utilization. In-
stitutions in the first quartile were more 1ike1y to not utilize all eight

;
of the resources listed. This data is presented in the following table:

(Small) : (Large)
lst Quartile 2nd Quartile 3rd Quartile 4th Quartile
J Yes No VYes No Yes No Yes __No P
Center for Ethnic 7 87 11 86 20 ~78 .32 64 .0000

Studies, etc.




Textbooks ‘ 32 62 51 61 37 67 29 0000
Ethnic Agencles/ 18 76 26" /71 32 66 %0 56 .0022

tOrganizationss . «

: Consultants 22 72 29 ( 39 59 41 55  .0349

Cooperative - 16 78 30 -#9} 34 64 - 46 50 0001
- Programs with . . ’ .

Publfc Schools with
multicultural
Student’ Population - :
Cooperative 16 78 26 71 35 63 45 51  .0000 -~

Programs with
puplic or private
.- schéols with
student population y /4
with different - . .
ethnic back- . .
grounds than
.~ majority of
- -~students in
teacher ed
program ,
Student -30% 64 36 61 53 45 "42 54,0086
experiences in
cultural settings
different than that
' of teachér education s
student
Community-Based * 18 76 28 69 39 59 33 63 .0288
Program as “some
phase of the .
“student's work g

Research and Development

Significant differences were found for only two itéﬁs in this section.

fhe largest institutions wefe_more likely to report that the reseérch

. — « -
activities related to multicultural education’yere supported by the college ~

gbr university than institutions of other sizes.rThg institutions in the
/ A

4 i *
first quartile were more like}y to not repore\the college or university as
4 A —

providing the support for research activities in multicultural education.
. . i \

The frequency of responses for this item in question 18b. is reported be-

low:

s




. : . (Small)- (Large)
, . . 1st Quartile 2nd Quartile 3rd Quartile 4th Quartile
- Yes No Yes No Yes No Yes No P
| N
Multicultural d
; Education ’ v o, .
s ! Support from. the 6 88 8 89 23 75 35 61 .0000

college or ) :
university N\ .

The second itee for which a significaht difference was found was in
)

question 19 about the products related to multiculturai/biIingual education

* .

Y ’ .
produced by faculty members of the education unit. Faculty in the largest

institutions were more likely to make presentations related to multicultural
. . ’ .
N \
. /?ﬂﬁzztion at practitioner-oriented meetings than faculty from institutions
i

. s .
of other sizes. Faculty in the smallest institutions were more likely to
z
Z

not make such presentations than those in larger institutions. This data

" 1s reporteg in the following table: 7 o

- i (Small) * (Large)
lst Quartile 2nd Quartile 3rd Quartile &4th Quartile
Yes No Yes | No Yes No Yes No P
Multicultural . .
T Education * o
) Presentations at 6 ‘88 26 71 28 70 38 58 .0000
-7 " Practitioner- ’

Oriented Meetings . . -
~General ,
" Significant differences were found for eight of the ten items listed in

question 21. about services that AACTE might %;ovide‘to assist the education }

L]

wmit ip planning, deJeloping, and implementing multiculturdl education
ie
- e,
? programs. The larger institﬁ‘;ons were more likely to feel that AACTE should
/// proy¥de the services tﬁan the smaller institutions. Specifically, institutions

™ ‘in the third quartile were more likely to feel that AACTE should (1) facilitate

¥




g

the dissemination of informatdon about operationally and programmatically
¥

by <A
gpccessful multicultural education programs; (2) maintain a consultative
: cogh
service on multicultural teacher education that g8 match® expertise to
. Y Lr
needs at all levels; and (3) convene national or 'regional meetings on
- ' LY -
. t )
multicultural education. Institutions in the fourth quartile were more

x

likely to indicate that AACTE should provide the‘o;her five services.
Institutions in the second quartile were more likely to not indicate

that AACTE should facilitate the dissemination of information about
p;

'y 4

operationally and programmatically éuccessful multicultural programs.

Institutions in both the first and second quartile were more likely to

9

not indicate that AACTE should convene national or regional meetings

on rulticultural education than the larger institutions. The institutions

in the first quartile were more likely to not indicate that AACTE should

_provide the other six services than institutions of other sizes. The

frequency of responses and Ievel of significance for the items in question

e
21 are presented belcdi

(Small) - (Large)
1st Quartile 2nd Quartile 3rd Quartile 4th Quartile
Yes No Yes No Yes No Yes No ‘P

Stimulate research 16 78 22 75 41 57 - 48 48 .0000
& analysis on__

various aspects of .
mul ticultural - .
education through ’ ' .
the convening of ’ .

task forces '

Provide consulta- 20 74. 28 69 38 60 39 57 .0054
tion on develop=’ . -

~“ment of proposals ! /
& research designs

for submission to ‘ : / //‘

federal agencies R

-




Catalogue infor- 28 66 41 56 - 49 49  -52 44,0034
. mation about fund ’ . ) . . .

" ing agencies to '

o disseminate

Faéi1;£ace the 48 46 44 53 64 33 61 35 .0134
dissemination of
j \ information about : ' . .y
) operationally and " -
programmatically : . T
successful multi-
cultural programs

Maintain consulta- 23 71 33 64 45 53 41- 55 ,0052
tive service on . )

multicultural

teacher education R .

that can matghe : . /f

expertise to I

needs at all )
levels : o,

Convene national 28 66 29 68 : 48 50 42 54 .0049
or regional .
meetings on . ' ’
multicultural ed

, Provide a cl%;y- 36 58 47 50 55 43 57 39 .0176
. inghouse for Tn- | )
formation, research
. & analytical
studies

Conduct research 14 ° 80 24 73 36 64 34 - 62 .0010 -

& analytical . ' o —
etudies- )

it}
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SUMMARY; AND RECOMMENDATIONS FOR FURTHER STUDY

. o
< R * -

During the “£all of 1977, AACTE asked 7its 786 member 1nst1tut1ons o 7

respond to the "Survey of Mu1t1cu1tura1 Educat1on i acher Education.”

( +

by teacher\education institutions. ,This would alow % e‘exaMination of

where institutions now are in the implementation of multicultural education
. ' rd

and where the recently revﬁsed "Standards for the Accreditation of Teacher

o

Education:" of NCATE suggest that they shoETd.Eek\ . ) ¢
0n1y 49,25 percent of the institutions responded to the survey. .The data
presented thus, can be used only to report the state of-the-scene for the
responding 1nst1tut1ons and not to generalize to American teacher education. -
This section will summarize the data in three sections: (1) Descriptive _
Profile of the Responding dnstitutions; (2) Descriptive Profile-of. Institutions -
with Pro;ﬁsions for Mu]ticultura1/3111ngua1 Education;”and (3) Mu1t1cu1tgrjd :

Education as Addressed by Different Institutions,

‘ ¥

Lo

DESCRIPTIVE PROFILE OF THE PONDING INSTITUTIONS

=
.

Over half of the 387 responding institutions indicated that they have as -~

a part of thegir educat1on programs various activittes that are supportive

of the mo}ticu1tura1 edgcation concept as described in NCATE's Standard

\ 2.1.1 MulticultUral Edugation. 'Specific activities for which education

. . - - units hare-provisions 1;c1ude the study‘of or experiences for (1) intergroup i

) communioations; (2) student teaching in schools with students who are

racia]?y{ethnica11y different from the student teachers; (3) working more
effectfve?y with minori?y students; (4) values c1ar1fioation; (5) dynamics,

of diverse cultures andfthe 1mp1¥cat10ns for developing appropriate teaohing

strategies; (6) cultures and ethnicity of groups ‘within the geographical

. : 2 -127- W
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. & - . s
region served by the education unit; (7) diverse learning styles related
. to ethnic/cu]tuéal differencgsfand the implications for developing appropriate’
teaching ;trategkei;'(B) teaching content %rom a\mu1t%cu1tura1 perspective;
and (9) racism.. P ‘
Over one-tﬁjrd ofy these institut%bns.have departments or d}visf6ﬁgﬁ
* which focus on u.s. kthnic-groupé (e.g.; Black Studies, Native American
- Studies), ,ngr 75 percent,bffer courses related to §pecific‘U.S. efhﬁ%c
groups. ’59.} percent have colrses on Afro Americans; 31.0 percent on
American Indians. or Eskimos; 2é.6 percent on Asian or Pacific Is]qnders;
27.5 perceﬁt Bn Hispanic Americans; 15.1 percent on Eastern Europebn .
Ahericans; 9.6 ﬁercent on Qestern European Americans; and 6.4 percent on
Jewish Americans. 6.7 pgrcent of the institutions listed courses in
ethnic ;tudiés and 6.2 percent listed coursé;,about foreign cu]tures~or
with én international focus.-" 22.5 percent of these institutions requiré
that §;udents complete ;t least one course related to specific U.S. ethnic
groups prigr to the cbmp]etibn of their ;a&%ation degree program,
Over half (58.1 %) of the institutions: offer courses related to women's
studies, 13.7 percent have depar%ments or Hivisions of women's studies
in their institutions, .Nine percent of the institutions require students
to_complet? at least one course in this area prior to the completion
Qf the eduéation degreg program,
Almost forty percent (38.8 %) of the institutions offer inservice'
. programs in the area of multicultural and/or bilingual education. ‘ These
are mﬁst often offered to tea;hers andfadministr:tors in cooper;tion with
a local education agenax or teacher center. .
305 institutions (78.8 %) reported having some ﬁrovisién for addressing
multicultural and/or bilingual edqcétion within the educationvunf. &osé
often multicultural/bilingual education is addressed as a component 1in

- . / .
-foundations courses (by 58.9 % of the institutions) or as a component

-
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as being used for this purpose.

S
>

in ﬁe;hodo]ogy courses (by 49.4 % 'of tie institutidﬁs). Less than 25 percent
Aof éhe institutions provide for either mq]ticu]turq] or bilingual education as
the major focus or emphasis in a course. 25 percent offer a major or.
spécia]izationgin mu]t}culturaI education; 18.6 percent offer a maﬁof
or specialization in bilingual education. 15 percent of the instifutions
offer. a minor or supp]emenfary in mu]ticg}tura] educqﬁion while 17.8
\pércent offer the minor or supplementary in bilingual education. 10.]
:perceﬁt of the institutions havé a separéte department or division
within the éducation unit for multicultural/bilingual education.

Institutions do not appear to be very diverse in the ethnic/racial
make-up of the faculty. Over 87 percent of the institutions have at least
one white faculty member in the educaEion unt; over 28 percent have at
least one black faculty member; over 15 percent have at least one Hispanic
facu]fy member; and db]y‘six percent have American In&iap or Eskimo faculty
members, ’A1most 90 percent (89.78 %) of the full-time teacher education
faculty are white; 6.94 percent are b]ack; 1.74 percent are Hispanic;
1.i9 percent are Afian American; and .35 pe}cent are American Indian or
Eskimo. Of the fu]]-time education faculty, 32.27 percent are fem@e
and 67.73 percent male. At the patt-time'1eve1 the number of females
increases to 48.66 percent of the part-time faculty for the education unit.

The concepi of mu]ticu]tura]/bi]ingya] education has, been fostereé

-among faculty members through various activities., Almost ha]f of»the
respondents indicated, however, that the faculty is on their own with respect
‘xo this.‘;The most frequent means was through professional association

N [
meetings (53.0 % of the responding institutions). Facd?%y development

aciivities are not generally organized or structured f&% mu]ticu]fura]/bi1in9ua]

. education. Less than one-thjrﬁ°tpported seminars, crgss-cultural field

experierices, inservice training, faculty research grants, or sabbaticads

-
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Ihg’student population at the responding institutions appears”tg be
extremely diverse in ethnic/racial bomposifion. Over 99 percent of the
insfitu?ions have white students; 96 percent have at least-one b]aqk student;
77 percent have at least one Hispanic student; 75 percent, have at least |
d%e Asian‘American student; and 62 pergent have one or more American Indian‘
or Eskimo é;udent. For tﬁé student population at the institution level,
88.44 percent of‘the total student population of the responding institutions
are white; 7,65 percent are black; 2.37 percent are Hispanic; 1,05 percent
are Asian American; and .49 percent are, American Ingian or Eskimo, The -
percentage of minority students is slightly higher in dndergraduage education
for black and American Indian students than for thé total institution,

" The percentagepof minority students in graduate education, however, is less
than at the undergraduate level or for the total‘institution. Almost half
(47.57 %) of the total student popu]atiqn is female. For both undergraduate

“and graduate education, however, the percentage of females increases to 58.62

percent and 56.62 percent respectively. ~ )

Just over one-third of the institutions (35.9%) reported research
"~ activities related to mu]ticu]tural/bi]ingua] education being uﬁdertakén
in the education unit. Most of the research activity undé?éaken is through
faculty brojec%s.‘ Somg research in this area is also done!as master '
theses, sponsored research, doctoral dissertations and special institutes.’
More research related to multicultural education-is being undertaken than
for bi]ingual.education. Over half of the respondents that indicated
re;eérch in multicultural education reported that the research is in the
area of instructional processes, social/cultural processes, interethnic
attitudes, and acculturaltion/assimilation/cultural pluralism. Of
fnst1éutions with research in bilingual education, 93 percent reported
fesearch of ;nstructkoﬁal processes. Over half reported bilingual research

~ of social/cultural processes and aécu]turation/assfmi]ation/cu]tura] pluralism.

o Ethnographic research and research of culturally biased tests are alsa being

I ‘ -130—13:)_
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,(//(//"Jconducted for both multicultural and bilingual education. The major

- v

support for research activities for both multicultural and bilingyal
education 15 the institution itself, The U.S. Office of Educatj%n 6rovide;
support for research activities in 24.3 percent of the institufqons with
multicultural education research and A}n 35.7 percenF.of those with _
bilingual education resevaéh. Privéte foundations, State Education Agencies,
local education agencies, and the National Institute of Education provide
support in less than twelve percent of the institutions. )

Over one-third of the institutions (36.2%) indicated that faculty in the
education unit produce products in the area of multicultural education while
>22.f percent indicated that facy]@y produce products in the area of bilingual

education. These products are most often in the form of a presentation

at practitioner-oriented meetings. Less than half reported that these

Q@re educational products for local or regional disseminaéﬁon or publications

in books br journals,

o

* Factors that contributed to the planning, development, and implementation
%
of multicultural/bilingual education iné¢luded in 25 to 40 percent of the

institutions univefsity/cd11ege administration, various ethnic groups,
qualified facu}ty, state education agency guidelines and regulations,
professional associations, state legislation, and federal 1g§}s1g§ion. The
avaf?abf#fty” of funds -from the university, state, and federal éggncies
was considefed as deterrent to the deve]ébméZt and implementation of au1£icg;tura1
educgtion by 25 to’41 percent.of‘the institutions. ;
Over half.of the institutions indicated that AACTE §hou1d~provjde three °
services related to multicultural/bilingual eduEation. These included (1)
» publish a jdurna] or bulletin that informs teacher edicators of new ideas,
approaches,-or materials in multicultural education; (2) f&cilitate the s
disseminapion of information about operationally and programfatically \

successful multicultural educafiZiprograms; and (3) provide a clearinghouse

%/ -131- | 13J
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-for model programs from which they could 1mp1ement Componey

" BILINGUAL EDUCATION . o

) - - Tk
. . , - 24 ¢ .
for 1nformati;-i1{ researchwgnd analytical studies of multicultural education.
The wr pmments of t respoﬁdents concerning the future of =

. 9 . " . . X
support generally for nmgt1cu1tqra1 edgcat1on. State legislation and

certificetion Fequirements as well as the NCATE standards haveiingrea§Ed
the planning and probable implementatiom~of such programe. The i f .
money and qualified or interested staff azeiilearly the greatest drawback

7N
to 1mmed1ate dgye]opment of programs that m1ght be v1ewed as appropr1ate

i

and desirable. The most cOommon reasons prov1ded for- not p]ann1n%gg ograms

were that the student population does not include m1nqr1t1es, graduates

“will not feach in areas where there are many mino#%ties, and there are not *

a "

opportupities for preservice teachers to experience multicultural -

sityations. Comqents concerning neasonsagnd goals of mﬁ]ticu]tura] educatipn .
would suggest that efforts need to be made to Tlarify the concept. "The
majority of 1’nst1"‘tﬁbt1'“1'ther have;program)s’ in mu]ticu]tﬁra]/bﬂir‘lgualf R
education or are splann'ing"such programs, and yet commentsge,gt‘a need

"that are

-

'most appropriate to their own s1tuat1ons.

e , , .
DESCRIPTIVE PROFILE OF INSTITUTIONS NITH PROVISIONS FOR MULTICULTURAL/

-6

* As previously indicated, 78.8 percent’ of all 1nst1tut1ons respond1ng
to th1s survey 1nd1cated that they have some proxgs1on for mu1t1cu1tura1 8
and/or bilingual eddtat1on within the1r educat1on\&n1t “This section B .
exam1n1és in greater deta11 only the programs of those 305 institutions with

LI - 4 ~ .
such provisions. - - 31.. . .

Over 75 pe:;ent of these 1nst1tut1ons h rses in ethnic studies

LY - LY fon
offered at their institution, not necessar11y W Uh1n the education unit itself. i%

23.9 percent of the;e institutions require at legst one course in ethn1c

/ L Y "

L] -

& l
studiegy/ for the completion of the education degrﬁe program 63 percent of
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these 1nst1tht]!§s offer coursés 1n women's studies while 43.9 percent v
' prov1de inservice programs in mu]t1cu1tura1/b111ngua1 education in cooperation
~ i ~ vusually w1th Tocal education agencies or teacher centers.
‘ ."‘\ Respondents were asked to 1ist the courses in multicultural and bilingual

education offered at different degree 1evels. 76.4 percent offer coorses
with a component 1n)muit1cu1tura1 edacat1on of a specific focus related to
multicultural educatjon at the undergraduate level. 16,7'percent of fer
: ' such courses as dual level courses and 25.6 percent offer these courses
- . at the ;raduete level. The focus of these courses can be cHssified in
five general arees: general studies which inclodes anthropology, sociology,
L etc.; ;nternationalnprograms; ethnic/cultural stodies of U.S. ethnic groups;
general education courses; and méthodo]ogy'courees for various diséiplines.
€8.9% of these institutions require atnleast one of these courses for

completion of the education degree program,

LY Over thirty percent (31.9%) of these institutions 1isted courses ated

to bilingual education at the undergraduate level. 26.0 percent offfer such

. - The

ourses as dual level and 5.5 percefit offer them as graduate co
focas of "the hi]inoual courses can also be classified into five general
areas: general studies which includes anthropology, 1in§ujstics, etc;
international programs; ethnic/language studies of U.S. groups; general
education courses; and methodology coorsgg for the various disciplines.
Spanigh is the major target language for these hi]inguoﬁ education orograméz

‘ N
;,/7‘// 38.7 percent of the fnst1tut1€ns T1sted §panish as the target language.

Between 5 and 10 percent 1isted Amer1can Ind1£n languages, French, and/or

* German as. the target languages; each of the other 1anguages were Yisted by
. Tess than three percent of the institutions.
The academic backgroynd of split-time faculty members who teach the

r . - )
mu]ticu]ture]/biiingual education related courses varies., Mest often (around -

e

50%) the faculty members represent either'sociq%ogy or foreign language ~
, . , . X

.
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) discip]ines Over 25 percent oi the institutions indicated that these

faculty represent history, anthropology, psycho]ogy, English or Afro-
American Studies. Full-time education faculty members who taught these
courses werg most often from the program areas of elementary education \
(69.7%) or secondary education (60.7%). Over 25 peréent of these institutions»
indicated that»the faculty memhers were from the program areas of sociological
foundations/history/philosophy, eariy chitdhood edooation, curriculum and

<

instruction, social studies education, educational. psychology, ianguage

arts/reading/ special education, or junior high/middle school education.

ihe majority of the faculty teaching'the multicultural/bilingual courses
are full-time faculty in the education unif“i1f'1'—_*The percentage of
minorities teaching mu]ticultural courses increases conSiderably over
the percentage teachingin the education unit genera]ly with' 57.88 percent
white, 33.41 b]ack 3.88 Hispanic, 3.44 ASian American, and 1 28 American
Indian or Eskimo. The percentage of women teaching courses related to
multicultural education also increases to 36.48 percent.

The,percentage of minority ‘faculty teaching bilingual education courses
also is much greater than in the teacher education program with 58.88 percent
white, 2.76 percent black, 32.01 Hispanic, 4,73 Asian American, and 1. 58 percent
American Indian or Eskimo. The peroentage of females teaching bilingual
education courses at the full-time 1eve1 also increases to 53.73 percent.

.Almost half (47.2%) of these institutions indicated that the multicultural/
hi]ingual education programs are developed by each‘department/pnogram area .
within the education unit using its own prerogative; this is a]so'the
means most of?en used (31 8%) to control and monitor these programs., The
person responsible for coordinating the mu]ticultural/bilingual programs was

indicated as developing and Tmonitoring the program by aroqnd 25 percent of}»

~

the institutions, Institution-wide curriculum committees had this responsibility )

about 23 percent of the institutions Almost 25 percent indicated that.such

W
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programs were deve1oped by cooperative p1ann1ng with local education agenc1es
The major financial support for both mu1t1cu1tura1 and b111ngua1 edutation
prégrams comes;from the’ educatfon‘unmt itself. Other sources of support were
Tisted by less than 17 percent of the institutions.
rysing a chi\square—teSt, significant differences between fnstitutions
with and withowt provisions for mu1tipu1tura1/bi1ingua1 education were
Laetermined. Ihstitutions with provisions werelmore 1ikely to have all of.
‘ ‘the activities related to multicultural education 1isted in question 12 '
;2 ' -except for the "study of foreign cultures." Institutiohs with provisions
‘ere also more likely to/have courses and depertments/divisions in ethnic ,
studies, courses in women's studies, and inservice programs for_mu1ticu1tura1/
bilingual educatign. ’ S "- . : ' b
N . . n 3
) Institutions with provisions were more likely to foster the coqgept of ' -

mu1t1cu1tura1/b111ngua1 educat1on among fazbdty members through professional

;

P " assoc1at1on megting, seminars or symposiums, and cross-cu1tura1 field 2

.
BET o S

experieénces, For mu]ticu1ture1 education, they were more 1ikely also

)
K .'}ﬁ» -
[
|
|
Vq\‘

HECS
*

’fto provide inservice training for the facylty as a mean of fostering the

gbncept of multicultural education.

¥

;: ;;Ji_ ﬁfg In the area of research and development significant d1fferences were found

ﬁ\: S on ohTy five of the seventy variables. There appears to be tittle dlfferences

2";.* . injthe research activities for multicultural or bilingual education undertaken
2 . in institutions with or without provisions for mulgé§y1tura1/b111ngua1 ed&tat1on

=
Inst1tut1ons*w1th prov1s1ons, however, were more 11ke1y to specify

o four factors which contr1buted to the p1ann1ng, development, and 1mp1ementat1on ]
. " of theTr programs, These factors included faculty qua11f1ed to teacher programs,

T, , state edUcat1on agency gu1de11nes and/or regu1at10ﬁ3 for multicultural or

Al & &

bi1ingual educatlon, state 1egis1ation related to multicultural or bilingual,

b
education, and the supptrt of the university/college administration. Institutions

-

with provisions were also more likely to feel that AACTE should provide

< « L : ! ~135~ ' '\
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Several services that would aid them fﬁ5p1anning, devBloping, and impTﬁhenting
Do multtcultural education programs:
The percgntége%of minority faculty. members was higher at'institutions with
‘ provisions than those with&ut provisions. Ther percentage of minority
/,;>,*' faculty in institutions,ﬁ%th'provisiobswas 10.79 percent of the fu1]-§ime
education faculty; 12.75 percent of }he split-time faculty; and 10.21 of the
ps;t-timg fagh]ty, For instituﬁions without such provisions the peréentage .
of minority faculty.was 6.30 percept of the full-time education faculty;
. 6.20 percent of tﬁe split-time facu1t7?‘gﬁarg;40 of the part-time faculty.

The percentage of females in institutions with provisions was slightly h%gher

RS

at the full-time and part-time facuity levels and lower-at the split-time
1éve]. At the full-time level, females composed 32.48 percent of the faculty
in institutions with provisions and 31.3 percent in institutions without.
At the spTit-time ]évé], females made up 29.04 percent in‘insti,tuti‘on with q
provisionﬁ and 32.79 percent in institutions withgut. At the part-time level
femé]é; made up 49.06 percent in institutions with Erovisions and 45,38 percent
in institutions without provisions,

The percentage of minority students at an institution is higher at
institutions with provisions for mu]ticﬁ]tura]/bi]ingua] education, with 11.71

percent compared to 10.30 percent at institutions without provisions. In

both undergraduate and graduate education, howéver; the percentage of minority

-~ - /
- students is slightly higher at institutions without proviﬁions. The
percentage of black students at institutions without provigiéns is higher C )

than 1nstitutibns with provisions while the percentage of the other minority

students is higher at inséitutions with provisions than those without provisjons.

For undergraduate education, minority studentvenro]]mbnt at institutions with

" wprovisions is 12.03 percent; at institutions without provisions it is ]3.55 A
-percents At‘the graduate level minorit& students make up 10.93 percent of the
students in iqstitutions with provisions and ]i:93 percent 1in iﬁs%itutioﬁs without

! ., provisions. The percentage of‘fema]es is highe} for institutions

: b 3
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without provisions at the total institutional level and in graduate education.
P!

5

47.31 percent of tn§>student population at institutiops with provisions is

ﬁéma]e and. 49.49 percent at institutions without provisions., At the under-

graduate education level 59.22 percent are female in institutions with provisioﬁs

Id

??d 53.%22 percgnt in institutions without provisions. At the graduate

Tevel 'the precentage’ of females in institutions with proviéio?s is 56,06 and

65.12 in“institutions without provisions, ¢ | .
Tﬁe mé jor differences between institutions with provisions for multiculfural/

bilingual education and those without such provigions are in th areas. First,

the prégrammatic activities and required experiences diffeﬁE!n thaf insti%utioﬁs

with provisions already claim to have provisions for multicultural education

that are somewhat consistent with those subgested by £he NCATE sfandards for

¥

multicultural education in teacher education curricula. The second

-

difference is the number of minority faculty in education units with provisions.
At the full-time, split-time and part-time levels, institutions with such
provisions have a considerably greater number of faculty members who are

from minority backgrounds than institutions without provisions.
)

MULTICULTURAL EDUCATION AS ADDRESSED BY DIFFERENT INSTITUTIONS
Using the chi square test, significant differences were found on the way
institutions responded to different variables on the questionnaire., . The
< -

following five null hypotheses were tested:

¢

1.There will be no difference between public and private institutions on
their responses to the questions in the "Survey of Mylticultural Edu€ation
_in Teacher Education." )

2. There will be no difference between NCATE accredited and‘non-NCATE
accredited+institutions on their responsés-to their responses to the
questions in the "Survey of Multicultural Education in Teacher Education."

3. There will no difference in the responses of institutions based on the
geographical region of the U.é;ﬁin which they are jocated.

4. There will be no difference in the responses of institutions based on
the population of the city or area in which they are located.

-

5. There will be no difference in the ‘responses of institutions based

~137- . .
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on the size of the student popuiation for the institution:
tach of the five null hypotheses were rejected for one or more of the
202 variables tested from the questionnaire. These:qifferences are summarized

below.

' PRIVATE AND PUBLIC‘INSTITUTIONS

0f the 387 institutions responding.to thé/survey, 51.4 percent were- »
public institutions and 46:6 percént private.

Publ%c institutions were more likely thah private institutions to have
pfgvision;, a&tivities and experiences in their education units for
multicultural and/or bilingual education as iisted,in question 1..’0f the
fifteen acfivities listed, public institutions were more likely to have six
of them. Public institutions were also more'likely to offer courses ov have

departments/divisions in both ethnic studies and vomen's studies. Public

institutions were also more 1ikely to offer inservice programs in multicultural/

bilingual education than private institutions. Significant differences did not

’

F

L4

existzinrfﬁé way that the two types of institutions provided for multicultural
education, but there were differences in the provisions for bilingual education.
Public institutions were ﬁoreilikely to provide for biljngu;1 education as a
$component in foundations codrses:.a major emphasis in courses, as a major
or spécialization, gnd as a minor or supp1ementary.' Public institutions were
~also more Tikely to have a department or division in the education unit for
bilingual education. T T ) e
In the area of faculty development public institutions were more likely to
have provisions for facuity research grants for both multicultural and bilingual
education projects tKan private institutions.
Public 1nst1tut10n; were more likely to develop their multicultural/
bilinguél education programs through individual departments and cooperative

planning with the local education agencies than private institutions. These

programs were more 1ikely to be controlled and monitored by'a college or

Y, vy
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institution-wide curriculum committee in public “institutions than in
private institutions. The source of funding for the multicultural programs

t
in public institutions was more likely to come from the education unit itself.

a )
For bilingual education the source of funding in public institutions was more

t

likely to bg the education unit or the U.S. Qffice of Education than in private

have resources

institutions. ‘Publih.in§titutions were also more like

for multicultural/bi]ingual education than private utigns, Specificatly,

‘the resources that they were more Tikely to use{ipcluded a center for ethnic

‘studies/milticultural education/bilingual education, textbooks, ethnic

agencies/or brgan{zafions, and cooperatj S with public or prévate
schools with a multicultural student [population. -

Pulbic institutions were more kkely to engage in research activities
related to multicultural and bilingual eéucatiéﬁgas master theses, doctoral
dis;ertations, faculty projetté and sponsored research. The nature of the
research was more likely to be research of instructional brocesses for both
multicultural and bilingual education and research on socia]/éu?tura]
prdcesses and culturally-based tests and measurement iﬁstrumepts in the -
area of mu]ti;pltural education, For both bj]ingual and mu}ti;u]tura] ggucégion
research the‘financial source of support was more likely to be the college or
university itself at public institutions as compared with private institutions.
Faculty members of public 1Dstitutions were also more likely to produce products
re]a&ed to both multicultural and bilingual eudcation than faculty in private
institutions. ‘ ¢

l

Public institutions were more likely to view the availability of federal

" funds and state funds as contributing factors in the deve]opﬁent and -

implementation of multicultural/bilingual education programs than private
institutions. Finally, public institutions were more likely to feel that '’

: 3
AACTE should provide various services to institutions to assist in the planning,

-

developing, and implementing of multicultural education programs,
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NCATE ACCREDITED" AND NON-NCATE ACCREDITED INSTITUTIONS . : )

1

Based on NCATE's 1976-77 Annual List, 70.5 percent of the respondbng
institutions were NCATE accredited while 29.5épgrcent were not NCATE atcredited:

, Although the null hypothesis was rejected, there were fewer differences

»

based on-.the accreditation status of the institution than other characteristics.
\-\ .

For all variables when significant Hifferences were found, the accredited

F— _ . ~ - - ~

institutions were more likely to provide the activity or service than the non- .

accredited Jdnstitutions._. : ’ -

Accredited institutions were more 1ike1j to have provis%ons for five of °
the activities related to mu]ticu]tura] education ligted in question 1.
Accredited institutions were more 1ike3y to have. courses and departments/
, divisions in ethnic studies and cgbrses in women's studies than non—aécredited
? institutions. THere were no significant differences in the way the two types
\v/gf institutions provided for multicultural educat%on. Accredited institutions,
ﬁé%éger, were more likely to address bilingual educstion as a major emphasis

o in courses than non-accredited institutions.

<
P

\ In the area of faculty development accredited institutions were more likely
to provide for faculty research grants for multicultural/and bilingual

education projects, Multicultural education was more likely to be fostered
through professional association meetings in accredited institJtﬁons.

The mu{ticultural/bilingual education programs in actcgdited institutions .
were more 1likely to be developed by individual departments than in non-accredited
institutions. 'Accredited institutions were also more likely to have resotrces
for mult%cu]tura]/bi]ingual education than non-accrédited institutions.
Specifically, they were more 1tke1x to u;e textbooks, consultants, cooperative
programs with schools with a student popﬁTEtiQILof different ethnic backgrounds -
than the majority of preservice teachers, and student experiences in cultural

settings d1fferent than that of .the teacher education student. :

- Accredited 1nst1tut10ns were more 11“‘%y to engage in research activities

Q ) ' . . 1 :
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- related-to multicultural/bilingual education on onﬁy one ‘ariable. They were
~more liKely te have facu]ty projects in the area of bilingual education. The

. research activities 1n accredited institutions were more 11ke1y to be

supported by the co11eg university than in non-accredited institutions.

Faculty in accredited 1nst1tut1ons were more Tlikely to make presentat1ons on

bi?inguel eaucat1on at pract1oner oriented meetings. Tota]ly, difference

between accredited and non-accredited institutions on the variables of research

and devé]opment act1v1t1es were very few-~four out af a possibility of 70.
Accredited institutions were more Tikely ta indicate that faculty

qualified to teach thermd1ticu]tdra]/bi]ingual education programs was both b

a contributing and deterring factor in the development of such p}ogriys.

For non-accredited institutions this factor was more likely to have no influence.

Finally; accredjted institutions were more 1ikely to fndicate that AACTE should

provide some service to assist them in the planning, development, and

13
imp]emeﬁtation of the multicultural education programs,

GEOGRAPHIC REGION OF INSTITUTION
Of the respondingfinstitutions 17.3 percent were from the Northeast;

23.3 percent from the Southeast; 39.5 pereent from the'Midwest; 10.3 percent from
the Souehwesf%‘and B.d’percent from the West. Institutions in the West were more
Tikely to have experiences and activities related to mu1t1cu1tura1 education than
1nst1tut1ons in other regégns Institutions in the west were also more likely to
offer courses in women s studies and inservice programs in mu1t1cu1tura1/b111ngua1
education than institutions in other regions; 1nst1tut1ons fn the Southeast were .
least 1{ke1x to offer such. There were.no significaﬁ% d{fferences in the way

institdtions in different regions addressed multicultural education. Institutions

. in the West, however, were more likely to offer bilingual education as a component

in foundations course$, as a component .in methodology courses, as a major
emphasis in courses, and as a minor or supplementary than institutions in other
regions; institutions in the Southeast were least 1ikely £0 address bilingual

2 3 -
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education through the same four provisions. O

- .

Institutions in the West and Southwest were more 1ikely to have professional

development agtivities to fogter. the concept of multicultural and bilingual
education than institutions in other regions,

N 1
The way in which the multicultural/bilingual education programs were

managed was also different in institutions in different geographiéa] regions

of the country. The mu]ticu]%ura1/bi]ingua1 education programs in Western
institutions were more likely to be developed by/a person responsible for
coordinating the multicultural/bilingual education efforts and by cooperative
p]anﬁing with local education agencies; institutions in the Soﬁtheast were

least 1ikely to develop their progrgms through these ﬁeans. Persons responsible
for coordinating the muTticultural/bilingual education programs in the West ‘
were also more likely to control and monitor the programs than in other
institutions. In institutions in the Southwest, the ffﬁancia] support for the
biiinguq] education programs was more likely to come from the education uni%gﬁ
itself than in institutions in other regions. Institutions in the West and
Southwest were more likely to have resources related to mu]ticuitura] education
than <institutions in other regions, -Institutions in the Southeast were least’
1ikely to have a center for ethnic studies/multicultural éducdtion/bi]ingua]‘
education and to use ethnic agencies and organizations, Institutions in the South-
west were more‘ﬁike]y to use textbooks and consultants,

In the.area of research only three s%gnificant differences were found.
Faculty from institutions in the Wést were more 1ikely .to undertake research
activities in multicultural education and produce products in bilingual education
than other institutions. . '

Institutions in the West were more 1ikely to contribute the development and
implementétion of mu]ticu]tura]/bi]inéua] programs to the availability of federal
and state funds than other institutions. Institutions in the Southeast were more

Tikely to feel that the availability of federal funds deterred the development

!
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and implementation of their program$. Finally, institutfons in the West
were more likely to feel that AACTE should provide services to assist them in
planning, deve]&ping, and implementing multicultural education programs than

Jnstitutions 1l other regions. ) -

: ) - ]
POPULATION OF THE CITY OR AREA IN WHICH THE INSTITUTION IN LOCATED

-

Basg% on 1970 census figu;es for the city in which institutions are located,
it was determined that 13.7 percenf of the responding institutions were located
in cities with a popu]atign over 500,000; 31.0 percent in cities of 50,000-
499,000; 47.8 percent in cities of 2,500 and 49,999; and 7.2 percent in areas of
less than. 2,500. Instituiions in the large urban areas of over 500,000 were more
likely to have provisions for activities and experiences related to multicultugtl
education as expressed in question 1 of the survéy. Significant differences -

between.institutions were found for seven of the fifteen activities listed.

Institutions located in cities of 2,500 to 49,000 were least likely to have

- the same activities for multicultural education. Institutions in the large

urban areas were also more likely tg have courses and departhent/divis?Gns in
women's studies and to offer inservice programs in multicultural/bilingual
eéucation than other institutions. Institutions in the small town and rural
areas were least 1ikely to have such provisions. Institutions in urban
(50,000-499,000) and small town (2,500-49,999) were more likely to address
multicultural education as the major emphasis in courses than institutions
in other areas; institutions in rural a}eas (under 2,500) were least likely
to use this approach, For biiingua] education, institutions in'small towns
were more likely to offer a major or specialization in bi]ingua]reducation than
other 1nst1;utions while those in rural areas were least Tikely to offer
bilingual education as ‘a major or specialization.

There were no significant differences in the way the concept of multicultural

or bilingual education was fostered among faculty members.

In the area of management no significant differences existed in the way

-
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in)yhich mu]ticu]tura]/biiinguai education programs were deve]oped or controlied/

mon\tored Institutions in small town, however, were more 1ike1y to receive

4

the financial support for these programs from the education unit itself than
other institution$ while those in rurq] areas-were least likely to report?the
education unit as the source of financial support,, Institutions in large

urban areas were moré‘]ike]y to have resources for mylticultural/bilingual

education than other institutions. For six of the eight resources listed in

question 15, large institutions were more likely to have them while institutions
in smail town and rural areas-were least 1ike1y to have them,
In the area of research and development a significant difference existed for °
only one variable. Faculty from institutions in urban areas were more likely
to undertake research of instructional processes in mu]ticu]tural’education
than institutions in other areas; those in rural areas were least likely to
undertake such ‘research, P
' Institutions in large urban areas were more likely to feel that faculty
qualified to teach multicultural/bilingual education programs was a - ‘
coptribyting factq:wto the d opment .and implementation of such 5rogramé in'
their institutions. Qualified faculty, on the other hand, was a deterrent to
the development and impieﬁentation of’muiticuituralkbilingual education programs
in institutions located in rural area; Finally, institutions in rural areas-

were more likely to feel that AACTE shgu]d cata]ogue information about funding

agencies to disseminate as a directory than institutions in other-areas.

SIZE OF THE INSTITUTEEN ‘

For this analysis the size of the institution was determined by the tota]
student poptlation, Institutions in the first quartile had a student population
between 327 and 1,366; those in the secendxquartile from 1,367 to 3,609;
those in the third quartile froﬁ‘3,610 to 9,905; and those in the fourth”

quartile from 9,966 to 55,000 students.

The largest institutions (those in the fourth quartile) were more 1ikefy to .
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have provisions for activifies and experiences in multicultural éducatioﬁ fhan
the othér inst}tutions. Significant dififerences existed for eigﬁt of thg’
fifteen variables in Question 1. The smallest -institutions were least Tikely

to have the same act1v1t1es. The Targest institutions were also,more likely.

to have courses and departments/d1v1s1ons for ethnic studies and women' s studies.
They were also more 11ke1x to offer inservice programs in multicultural/
bi]ingug] eduéation:' The smallest institutions were least 1ikely to have

courses or departments/divisions in éthnic studies of women's sgaaies or to

of fer inservice'prog;ams in mu]ticu]tura]]bi]ingua] education. The largest
institutions were more likely to offer a mhjof.or‘specializqtion in mu]ticu]fdra]
education, They were also more’likely to address bi]inguai education as a
component in methoddlogy courses, as a major or specialization, ahd as é minor
or supplementary than the other institutions. The smallest institugions were

° least 1ikely to address multicultural or bilingual ed&caéion in these ways.

The larger institutions (third and fourth quartile) were more likely to
allow for faculty development activities related to mu]ticu]tu}af and bi]inguaf
education than the smaller institutions. Significant differences ex}stedwfbr

/,4\ six of the sixteen variables in this section.

The largest institutions were more likely to develop their multicultural/ >
bilingual education programs by a person responsible for coordinating them, bx.
each department/program having the prerogative to d;Ve1op thém, and by
cooperative planning with. Tocal education agencies. The multitultural/bi}ingual
eQucation programs were also more 1ike1yAto be éontroh]ed/mqnitored by a
college or institution-wide curriculum committee and by the person résponsib]e
for coordinating the pro§>am in 1arge 1nst1tut1on than in others. The smaller
1nst1tut1ons, first and’ second quartile, were least 11ke1y to deve]op and |
control or monitor their programs by these means. The financial support for

these programs was moré 11ke1y to come from the education unit itself in large

4 . : .
institutions; it was least likely to come from the. education unit

,
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S in the smallesd institutions. The Targer institutions, third and fourth .

a

Euarti]e, were{mqre 1ike1{ to'baVe all of .the resdurces listed in question 15 for
’multicultdra{/bi1ingua1 educag?od'than the smaller institution. The ;mallest
1nst1tut1ons were least Tikely to have these resources \
giln the area of research and development s1gn1f1can;bg1ffere9£es were
found for only two var1ab1es: The support for research activities re]ated
-to mu1t1cu1tura1 education were more 11ke1y td‘tome from the co]]ege or °
univers1ty in the largest institutions and least 11ke1y to come from the
college or Un1vers1ty in the sma]]est 1nst1tut1ons Faculty members of the

LY

&
largest 1nst1tut1ons were more 11ke1y to make presentat1ons on multicultural

~education at practitioner-oriented meetlngs than those at other institutions.,

£
)

p _ Faculty 6f the smallest 4%stitu§ions were Teast likely to. make such

presentations
No significant differences were found concerﬁ1ng factors which contr1buted

&
to or deterred the development of mu1t1cu1tura1#b111ngua1 education progfams,
8
% The “larger institutions, third and fourth quartile, were more likely to

' indicate that AACTE shou]d provide sePvices to ass1st them in planning, deve]op1ng,
»

. ang implememnting mu1t1cu1tura1 education prd!!ams than the smaller institutions.
= \ A * L) ! &‘ -
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RECOMMENDATIONS FOR FURTHER STUDY . 4@?

This report is based on data collected as base11ne data from 1ch the

-

proéiéss of multicultural teacher education cansbe measured It was poss1b1e only
be develop descr1pt1ve prof11es of the 387 1nst1tut1ons respond1ng to the survey.

‘¢Because less than half of is member 1nst1tqt1ons responded to the survey, 1t\ %

\\\\. is impbssible‘to genera]ize his data to American tEacher education in 1977-78.

It -would bekadvisab1e~to uct a follow-up study gf the institutions that did .
/ . o . - .

© not initially respond to tﬁié‘particular survey. This would allow the researcher ~

- * , ,
- to determine 1f “the responding institutions were repré?%ntative of the general
B . - o .- . . * N
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teacher education instﬁtutionafipopulatiOn or biased toward the development .and

1mp1eméntation of mu]t%cd]tura? education in @heir programs. Such a study‘wou1d'
El e -
provide a moré comprehensive pjcture of multicultural education as addressed in

.

U.S. teacher dducation institutions today. - N

T The informatien collected in this survey does not describe in depth the .

‘multicultural education activities being undertaken currently in-teacher education.
g L)
The data provides a baseline against which’ progress can be measured in research

studies. It does not, however, provide specific information about programs from
which operationally successful characteristics or cemponents can be drawn. Exam-

ination of multicultural education programs now practiced in teacher education

néeds gp/Bb undertaken. Specificéi]y, the fo]]dwing recommendations for® furthers -
. ’ A -

N \

study and research are suggested:

A3

, R
1. What do the components of multicultural education in foundations
and methodology courses*include? .

2. What components of an institution's multicultural education , e
R program appear the most successful?

. ’
3. What is the focus of sugcessful multicultural education
programs? Is it ethnic studies, .human relatidhs, anthropology?
4. Are successfyl multicultural .education programs conducted
as classes, field experiences, pratticum, or other activities?

\ 5. What aré the backg%ound experienceg and training of the faculty
who teach or direct'multicult ucation experiences?

é? Why did teacher<gdu§%tion institutions deve13b and implement
. mudticultural education/programs initially? How have the programs &
changed from the‘inffﬁ%] planning? LT .

/,f\ 7. What was the implementation process utilized by .instAtut$ens with
programs that permeate the curriculum? with program. components
' that have proven succegsful?

8. ’'Are certain components for multicultural education programs moré
successful in urban than rural areas, etc.? in monocultural vs
multicultural or culturally diverse population areas?

&

9. Are institutions located in states with legislation and certification

requirements for multicultural education providing for multicultural -

education in 'their teacher education programs differently than
institutions in states without such provisions?

v -




o~

The data presented in this report should serve as a springboard fdﬁb -

further research. The nine recommendations ségéested above only examine the .
- | oo « - . .

programmatic activities within the curricula of teacher education. The impact

+

of multicultural education'prograhs and experiences on the preservice or inservice
teacher or eéﬁcation administr510r has yet to be examined. .Research related to
. " multicultyral education needs fo be identified, éxamined and categorized to be
used effectively in teacher education. \ Y
AAbTE hopes that this.baseline study.@i]l serve as the framework'for ad-
dit¥onal research in this area. AACTE also hopes that fhis initjal identifica- *
. tion of mbl%iculihra] education programs will assist in the further identification

and deve]opment“qf components’that might be used successfully by other insitutions,

. in the planning, developing, and implementing of their own programs in this area. *
. . € - ;
( ) ¢ /' "
¢
a3 —P/< ’
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AMERICAN ASSOCIATION OF COLLEGES FOR 'I;EACHER EDUCATI®N
One Dupont Ctrcle,WaShingtm‘l,D C 20036(202) 293-2450

- ) -
v

- ‘ ' © July 1, 1977 ‘ ‘$

.- Dear Chief Institﬁtional Representative:

7
-

At its May, 1977 meeting, the NCATE Council adopted'a revised set o andards
for Accreditation of Teacher Educat@ which will apply as of January 1, 1979. The
__ Tevised standards include a single standard on multicultural education, ,which-is de-
" fined in national and international terms, subsumed under the section related to cur-
riculum. The standardg add faculty, students, resources, and planning also B
. include references to mulficultural education. N '
.- - . . 9 . - . . e . . . N . - R . .
In an effort to provide assistance to member colleges and universities the AACTE
Commission on Multiculturaf Education is plannihg a series of leadership training
institutes this fall for faculty and administrators. In addition AACTE plans to conduct
‘a national survey in order to (a) identify personnel and program redources for multi-
— cultural education; (b) facilitate the machinery for interchange of ideas among the AACTE
condtituency; (c) develop long range policies and recommendations concerning multi-
cultural education in teacher education; and gd) encourage, assist, and to the extent
possible, support developmental efforts related to multlcult:ural goals for teacher edu-
cation.

The AACTE requests your cooperation in gathering information about multicultural
activities in );our institution. A "Survey of Multicultural Education in Teacher Education"
will be mailed to all AACTE member institutions in September, 1977, to collect such
data. In omder to facilitate the process.of data collection, could you designate an in-
dividual ‘within the department, school, or college of education who would have responsi-
bility for completing this questionnaire? This indi¥idual should be someene who is
familiar with the ‘multicultural, ethnic, studies and/or bilingual egucation at your
institution. P leasge indicate the designated respondent on the enclosed postcard and

. return it to AACTE by July 15, 1977. Further correspondence concernmg the survey
will then be directed to that person. .
t
. This 'survey is designed to gather and analyze national baseline data regarding
current and planned efforts in multicultural education by teacher education institutions.

> e
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Chief Institutional Representatives ' : .
July 1, 1977
Page two - -

s A

This‘ information w;ll be used to:

(1) compile a State 'of the Art report on mulnculmral education as prastlced
. 'in American teacher education; -
(2) compile a directory of multicultural education programs in AACTE
member institutions; and
(3> analyze the way multicultural education is addressed in teacher education.

The ﬁnal report, which will be available early in 1978, will also include an analy51s
of state departments of education regulations and professional association positions

" .related to multicultural education.

g

-

Your assistance in completing*this initial inquiry is sincerely appreciated, If
you have questions, please contact Donna Gollnick at AACTE, (202) 293-2450"

Sinc erely yours,

i

FHK /pf

—n
&

—
N
e g -
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l {?MEIHCU&N;ASSOCIATjo}JC”7COILfR3ESIWDRfrEA(HiERlﬂDLKLQTFJN
~ -~ One Dupont Circle,Washington,D.C._zoo36(zoz)2934.7.450

’ . September 19, 1977

L4

Dear Respondent: ,
The American Association of Colleges for Teacher Education is undertaking a
national survey of the multicultural dimension of Americ teacher education. As
the designated respondent of your institution, you are invited to respond to the
: enclosed questionnaire, "Survey of Multicultural Edilcation in Teacher Education."
Please" return the questionnaire in the self-addressed, enclosed envelope to AACTE
by October 28, 1977.

| This survey.is prompted first by the long term commitment of AACTE, through
_its Commission on Multicultura& Education, 'to assist colleges and universities in
- the preparation of education personnel for a culturally pluralistic and ethnically
diverse society. Second, recent changes in the Accreditation Standards of thé? ”

” National Couhcil for the Adcr¥ditation of Té€acher Education (NCATE) require’greater
- ingfitutional focus on multicultural education in all phases of its teacher education
program, It is imperative therefore, that the national progress and the state of
the art in this field be analyzed and disseminated for the benefit of teacher ed-

ucators. ’e e,
. ,

The findings of thip survey will be incorporated in a report which will include
state regulations and guidelines on multicultural/bilingual education as well, The
report, to be disseminated in early 19W8, will be of considerable value to insti- -
tutions whose programs and organization reflect a multicultural perspective as well
ag to those who are planning to do so. In addition, these findings will be utilized in
8 leadership training institute to be conducted later this year. Your response will
make an important contribution to this national effort to improve the quality of
teacher education.

-

The Survey;lﬁhtrument

. This instrument is designed to ascertain how educators are being prepared to

work in multicultural education settings. The information collected from this survey
will be used in the compilation of a 'State of the Scene" Report and in the preparation
of leadership trqining institutes for teacher educators. .y

The instrument asks for information about the institution as well as-the education
unit., Each question ident;fiee the unit for which the information {s being requested

Informatién is requested in six different areas related to mﬁlticultural/bilingual
bicultural education as follows.

-1 Flogrammatic activities
. 2) Faculty in the educatign unit
3) Management of programs . . .

o . | £ _152_
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4) Students in the education unit . .
5) Research and development activitied ' .
6) General information, ) . .

1f your education unit does not have multicultural/bilingual-bicultural
programs, there are parts of the questionnaire that you should not complete’.
- ﬂold letters throughout the questionnaire indicate these directioms.
 Your assistance in completing this survey is sincerely appreciated. If
you have questions concerning this, please cantact Donna Gollnick at AACTE,
(202) 293-2450.

Sincerely yoyfs,

T - ) Frank H. Klassen .
' - Director, Multicultural Education
. Associate Director, AACTE
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PURPOSE OF SURVEY

This surve; 15 being conducted by AACTE's Commission on Multicultural Education to
determine the present state of multicultural education, including bilingual education as
practiced in teacher education in the United States

DIRECTIONS FOR COMPLETING THE QUESTIONNAIRE

Pretesting has indicated that it takes about 30 minutes to complete the questionnaire The
respondent may call Donna Golinick at 202-293-2450 to obtain additional information or
clarification

Please return the questionnaire in the enclosed self-addressed envelope by October 30 to
AACTE
%

STATEMENT OF CONFIDENTIALITY

s
The AACTE has established the following policy guidelines for coll&ction, storage and
dissemination of data and for treatment ot information derived from that data /

/

1} The Association’s information systems activities are operated under th&,g.ei(eral
control of the Board of Directors . R
The Association strives to serve the information needs of all segments of the mem:-
bership with equal interest and vigor.

The Association s computer-assisted information systems activities are treated with
the same concern as are other, existing data files

The processes of data analysis and dissemination are conducted In such a way that
records of individual institutions are not identifiable. Aggregates of data arereported
on bases such as institution type, size, nature and type of programs, state.
geographic region and nationally. An indivtdual institution’s data 1s made available
only to that institution

In the processes of data collection and dissemination, the primary link between the
information system and an AACTE member institution is the position of AACTE Chief
Institutional Representative

The information system is pnmanl);éér the use of AACTE member institutions and of
the Association Access by other legitimate, interested agencies to system products
and services is controlled by the Bﬁrd of Directors so that such access 1s ciearly in

2),
3

4)

5)

6)

the interest of improving teacher equcation.
>

,

DEFINITION OF TERMS USED IN THIS QUESTIONNAIRE

!' The terms that follow are used throughout the questionnaire The respondent should refer
to these definitions as necessary

Multicultural Education is an educational concept which values the cultu}ally pluralistic
nature of the United States and thus the community and student population that schoois
serve

Muiticultural education is preparation for the soc:al, political, and economic realities
that individuals experience in culturally diverse and complex human encounters
These realities have both national and international dimensions This preparation pro-
vides a process by which an individual develops competencies fof perceiving,
believing, evaluating,.and behaving in differential cultural settings Thus, muiticul-
tural education 1s viewed as an mterventi‘on anq on:going assessment process to

Q

ERIC -
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help institutions and individuals become more responsive to the human condition,
individual cultural integnity, and cultural pturalismin society *

Multicuitural teacher education provides teachers with the competencies required to teach
from a multicultural perspective itimplies that teachers be able to provide programs where
alj students are helped to understand that being different connotes neither superiority nor
inferiority and programs where students of varioys social and ethnic backgrounds may
learn freely from one another

Bilingual-Bicultural Education I1s recognized as an integral part of the multicultural
education concept It ts defined separately for this survey, however, because 1t 1s dis-
tinguished by the dimension of two languages as well as cultural diversity Bilingual-
bicultural education utilizes both English and the native ianguages of students in the
school program and also provides expenences for learning about the cultural heritage of
the non-English speaking ethnic group These programs may range from transitional pris
grams aimed at having students learning English after several years to a multihingual/muiti-
cultural programin which students learn to function totally in two languages and cultures

Bilingual bicultural teacher education provides teachers with the competencies required to
teachn schools with bilingual student populations It also Implies that teachers recognize.
accept and value the cultdral and language differences cf students in their instructional
and personat communications with students and the community.

Education Unit is the organizational structure which i1s responsible for functions related to
Education as an academic discipline including undergraduate teacher preparation, all
departments/divisions/areas within that organizational'structure. educational research and
professional service The education it often takes the form of a professional school.
collegeor academuc division or department

Institution 1s the entire complex of departments, professional schools and other organi-
zational units that are presenton the campus

SUPPLEMENTARY MATERIALS ’ p

We would appreciate your supplemémmg your response In this questionnaire with any
materiais {statements of purpose, course descriptions, Syilabi, curriculum guides, pam-
phiets, etc ) describing the muiticuural educatien programs curréntly offered os pianned

' Please send documents separately to the Ethnic Heritage Center, AACTE, Suite 610, One

Dupont Circle, Washington. D C. 20036 :

For purposes of follow-up andior amphfication ®f your institution’s response, AACTE
would like the following snformation about the individual who assumed major respon-
sibility for preparing this report

NAME OF PRINCIPAL RESPONDENT

TITLE . . . R . - . B
INSTITUTION o - e o= R
TELEPHONE r - ZiPCODE . .

*This detinition s taken from the preamble 1o Standard 2 1 1 of the 1977 Standards for the Accreditation
of Teacher Education
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« L.
1 Please indigate on the left hand side of the following chart which agtivities your
education unit has provisions for during the fall, 1977°sesSion On the nght hand side,
piease indicate your assessment of the educational desirabiiity for such activities
s : ., A

*

3 - - e -

SECT,L%ON A: PROGRAMS

Study of socioeconomics

Experie'nce’s’ which prdpare education per-
‘sonnel to work more effectively with minori-
ty students .

Experiences which prepare educatign per-

sonnel {0 teach contaent from a multicuitural
perspective ) .

-3
"4
ik

£

) A4
)

PROVISIONS ACTIVITIES | [EDUCATIONAL DESIRABILITY
. . Highly Not
Yes No Desirable - Desirable

y () A student teaching experience naschool ( ) ( ) ( ) ( ) ()

with students who are racially/ethnically
. different from the student teachers

) { ) Studyofvalues clarification (i Yy ()

) (%} Study of the dynamics of diverse cuttures . ¢ ) ( ) ¢ Y { ) ()
and the imphcations for developing agf - .
popriate teaching strategies . .

} { )} Study of hnguistic vanations and the im- () () ( } ( ) ()
phications for deveioping appropriata teach- '
ing strategies )

y ) Study of diverse learning styles selatedto ¢ ) ( )} () ( )} ()
ethnic/cultural diffefence and the implica-

. trons for developing appropriate teaching
strategies ' - - -

} ) Studyofracism ( .L( POy Oy

)y {9 <Studyofsexism . ~ [ T O I O I LS I A

y (1 Study of intergroup communications and () ( ) ( )( ) ()

: classroomdynamics ‘ .

) (. )} Study of cuitures and ethnicity* of those Yoy gy

groups within the geographical region
. served by the education unit - a8

y ) Sfud.y of cuitural competencies thatcanbe ( ) ( )} ( ) ( ) ()
transferred from one cuitural- or muiticui-
tural setting to another L

) () Study of spedific ethnic groups within the . T) { el ) A J4) ®
USs. (ie, Afro American S{udi§, Mexican-

American Studies) ; .

} ) Studyof foreign cuttures (Y)Y Yy (1

-
e

~- - «

Does your institution offer any courses or have any departments/divisions related to
U 8 ethnic groups (e g . Black Studies. Native American Studies)?

. o oo -
¢ ) No-

N

' o

" v )} Yes

Y _ '\
if you answered YES: please complete parts a and b. If you answered NO, skip to
Question 3. .

a Please indicate the ethnic focus of these programs and whether they are courses or

aninstitutional department/division #
DEPARTMENT/ .
DIVISION COURSES

s

Afro Americans

American Indians -t

Appalachians

Asian Americans

Chinese Americans

Eskimos

Filiptno Americans

French Americans

Greek Americans

irish Americans

italian Americans

Japanese Americans

Jewish Americans

Mexican Americans
sPolish Americans

Portuguese Americans

Puerto Ricans

Russian Americans .

Other (please specify) ?

L0 y %ﬁ

.
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b Areany of these courses required for compietion of an education degree program?

Required for Degree Program ( ) Yes { )} No
Required for Non-Degree Program (e.g Inservice Program) ( ) Yes { )} No

\
Does your i;wsutuupn offgr any courses of have a department/division related to

women'’s studies? . : B
Courses - . . () Yes E ) No
Depart t/Qi 2 () Yes ) No

epa m‘en Qivision R -

If you answered YES fo either of Tthe above, please ind:catp whether any of these
courses are required for completion of an eowgation dégree program or any other
[ J

.program. .
a Required for Degree Program ( ) ves P ( ) No
Required lorNon-Degr?] Proglam D . ( Jyes”™ ( ) No
V) ’
- i) -
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4. Does your education unit offer insefvice programs in mulncﬁlturallbmngual-bccultural Graduate . i ! B
education either as an independent unit or in cooperation with a local education : N
. agency,—t-ea{her center or other agency? . * . ¥
N N () Yes () No . ; : . -
if you answered YES to the above, please indicate the type of program and the target - L . &
) 3 language{s} andior ethnic populations . . '
‘A t - . ) - o
W .-

N . ' Other _
‘ - u

. ki - ;
5. Please indicate ‘bv{ muiticuitural/bilingual-bicultutal education 1s being addressed ’
+ within your education unit during the fall, 1977 session Check all that apply,

¢ 7

MULTIC‘ULTURAL BILINGUAL-BICULTURAL
a. Please indicate whether any of these courses are required for compl/enon of an

No Provisions - ‘ k { ) A education degree program or any other program

Component in Foundatrons Course(s) \ ucatt gree prog y prog

Component in Methodolody Course{s) j Required fo:%egree Program { Jyes ( )No -
, Required for¥ion-Degree Program { Yyes ( )No

< Major or Speciahization Offered
- Minor or Supplementary Offered
. Department/Division

If you listed any courses in the column for bilingual-bicuitural education, please
md[cate the target languages for those courses Check ali thatapply

— St ! et S

{
{
Majer Emphasis in Course(s) (
{
{
{

P
.
o’

. Otherplease spacity) , . { 7 Arabic { ). French () NezPerce
() () : { ) Cantonese { ) German { ) Poush
- . . { ) Chaidean { ) nauan ( ) Portuguese
- N . ( ) Chergkee ( ) Japanese { ) Spanish |
* ) ¢) { ) Chinese { ) Korean Other (please specify) |
. () . |
. Ifyou marked‘No Provlslons,”\ln both columns, skip to Question 8. f ; 8::;;‘::63 () g?(\gtt: ()
* . . - ) ()
8. ifthe educa?’on unit offers muiticuiturabbilingual-bicuitural education as eitheracom- () Filipino (] Navajo .
ponent or major emphasis of courses, please list the course numbers of those courses :
according to the following levels. IF POSSIBLE, PLEASE SUPPLEMENT THIS WITH A 7 Please ndicate the-total number of students enrotled 1n multicultural/biingual educa:
EO‘-LEGE CATALOG OR BULLETIN THAT DESCRIBES THESE COURSES . tion courses or programs at all different degree levels for the fall 1977 session
1 N . . d ' .
' * MULTICULTURAL ‘BILINGUAL BICULTURAL : [ MULTICULTURAL BILINGUAL-BICULTURAL
! Undergraduate . ) Majac..| Minor [Courses Maigr»-«Minor Courses -
, f Bachelor . . \;—‘/
3 d‘ . _ — — — - f!
" { \ ¢ 7 ' Post Bachelor (Fifth Yeary |
i . > v _
R Y
- . ¢ .. L ’ o g Master . A i .
£} . ,’ . 77! S -
, . peciahst .
- , Dual Level _ e -
- . ’ . Boctor
» - A il ~d
, Other (please specify) s . .
- L]
. : ‘
\ . ) ' : /_\ %

\)‘ ~ . vt \—,/ . ! ’ '
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SECTION B: FACULTY . oo AMERICAN INDIANOR - :
: . -ALASKAN NATIVE ' g .
Please report the sex and ethnic background of facuity members in your education unit for Male :
the fali, 1977 sessiop. The following steps will guide you through the compietion of this — - - e e e
task ' Femalie “

—_— L = e e e

Step 1 This question requests a breakdown x and ethn r
p qQ i q breakdown by se d ethnic backgtound of the full-time O»HERinc,udentmec

sphit-time and part-time education ynit facuny defined as follows

above;
FULL-TIME EDUCATION FACULTY Persons carrying a fuil-time loag al! of Male i
whose activities are devoted to operations of the education unit - - — e ——— S
emai '
SPLIT-TIME EDUCATION FACULTY Full-ime faculty for whom only a portion of ¢ S - \1
they activities are devoted 1o activi{ies operated by the education unit (e g an 9 Please indicate the ways in which the concept of mumculturallbmngualbxculturai
English p(ofessor who teaches one methods course) education have been fostered among {?CUU){ membpers in your education unit Check
PART-TIME EDUCATION FACULTY Faculty carrying less than a full-time load in all thatapply
the education unit who are not full-time employees of the institution
; MULTICULTURAL BILINGUAL-BICULTURAL
’ You may wish to consult your Office of institutional Research which submits a Protessional Association Meetings t £ -
repert of faculty sex and ethnicity to the Equal Empioyment Opportunity Commis- Semmarslsygoseums . o £
ston{(EEQCy EEOC ‘Higher Education Status Report” Form GAO B8-182540 Inservice training for faculty ) ' { ’
o> : : . Cross-cultural field experiences oot A
’ Sabbascalts) for projects related to t t
Step 2 f your institution has adopted a formal policy that information-about the compost- multicultural/bilingyal-bicultural
tion of the faculty by sex and ethnic background is not for public release. please education N (
check the gpace below and skip 1o Question 9 Facuity research grants for muiti- ) !
: culturaifbitingual-bicuitural
« { ) Thisinformation is not for public release ' education projects
% ) . Faculty i1s on their own withrespect b & b
Step 3 Please provide the information requested in the foliowing table - o muiticultural/briingual-brcul- - )
/‘ . tural education .
. Other (please specify) -
- B . .
_ - . ] {0} . )
d - FULL. Tmﬂz | SPLITTIME  PART-TIME _ () () .
Al —— = = ' - . -
WHITE AMERICAN (not of ’ ' If your education unit does not have provisions for multicultural/bilingual-bicuitural
Hispanic Onigin) ot N - education, skip to Question 16.
Male . -~ TR . . i \
- - - ‘;,"5 — 1 — — 10 In multicultural/bilingual-ticultural education courses, faculty members are often from’ J
Female ! J ! schoois, colleges, or departments wiltyn the university other than education Please -
: : ' £ indicate what disciphines or areas of study the faculty members from ather than edu- s
BLACK AMERICAN (not of ) : ) cation represent. Check all that apply -
Hispanic Originy i : ’ . BN \ 4
Male . - : { ) Afro Amgrican Studies () Law
B} - G . 4 { ) Agrculture { )} Mathematics > i
Female i : : { ) American Studies { ) Mexican American Stucies
_ _ CEN— _4_L . , {3 Amerncanindian Studies { ) Philosophy p
- HISPANIC . ) . | : . { ) Anthropology , { §} Music
. _Male _ ) ] e i () Art. , { ) Physical Education
- . , * : - { ) AsianStudies . { ) PhysicalScience .
Femaleﬁ ,,77 I o _ . { 7 Business = +{ )} Poltical Science ]
. ASIAN OR PACIFIC - . : { )} Economics , () “Psychology -
ISLANDER ; o : - {. ) Enghsh { ) Sociology
MaJe R . X { ) ForeignLanguage “ () Theatre Arts/Drama
c_ - ) e { ) *History Other (please specify)
' Famale LI f ) { ) HomeEconomics , Yy .
_ - i + { ) International Affairs 1)
- Q - .. ‘
L~ . » . ' - . * " I l rs
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11 thm your education unit, please indicate the program areas that full-time and part-

time facuity members xeachmg multicuitural/bilingual-bicultural courses represent
Check all that apply

{ 1} EaryChildhood Education

{ ) Elementary Education

{ )} Jr HighvMiddle School '
Education

) Secondary Education

) JriCommunity College Educauon
) Higher Education

) Adult/Continuing Education
)} Admigustration

) Audio-Visual Education
)

)

}

)

)

Agricuitural Education
Art Education
Business Edgcation
Distributive Educat;on
Enghish-Educats
Foreign Language Education
Home Economics Education
industnal Arts Education
Language Arts/iRegading
Mathemahcsqucauon
Music Education

, Physicaj EducatipniHealth
Science Educatidn
Socigj Studies Education
SpeechiHearing
Technicalindustrial Education
Vocational Education.
Vocational Rehabilitation
Other {please specify)

* Curnculum and instruction
Educational Psychology
Guidance and Counseling 4
Ed Test, Msmt, & Evaluation
Internationat & Comparative ,
) Researchand Statistics  ~
} School Psychology .
} Social Found/Hist & Phil
} Special Education
)k Student Persgnnel Admin
) Urban Education _ _
« 12 if there are courses related to multicultural/bilingual-bicuttural education within your
education unit, please report the sex and ethnic background of the facuity memnbers
teaching such-courses during the fall, 1977 sessian Please indicate whether these
faculty members are fuli-time, split-time, or part-time 1n your education unit
; MULTICULTURAL BILINGUAL-BICULTURAL
IFull-Time: Split-Time; Part-Time Full-Time! Split-Time| Part-Time
BLACK AMERICAN | 1 : s
{not of Hispanic
Ohgin) N H : . .
Male . . |
Fernale

HISPANIC
Male

Female i ! ) )

¥
i s s o - o s ooy o, bt o g
S o !t gt S Nt St St et et it e

N, i, e s o, i s o, o, s, s s o o

"ASIAN OR PACIFIC 7
ISLANDER . -
Male

Female

WHITE AMERICAN
{Not of Hispanic
- Drigin) . . AN
Male ",
“Famale

AMERICAN INDIAN ’ —
ORALASKAN r o
NATIVE :

Maie '

Female

ERIC - -

r
Full Tt Provided by ERIC. \ .

SECTION C: MANAGEMENT

13 P!ease indicate the ways in wmch the multmunuralfonmgual bicuitural education
activities within your education unit are developed and controned/momtcred Check all
‘ that apply =
- CONTROLLED/ =
. - DEVELOPED MONITORED

By a college or institution-wide curnculum o o
committee .

By a persofi responsible for directing/coor- S T R 9
dinating the muilicutturai/bilingual efforts
PLEASE GIVE NAME AND-ADDRESS OF
THIS PERSON

By each department/program within the educa-. ) £
tion unit having the prerogative to develop. -
controf, and monitor its own multiculturat
programs

By a consortium with other colleges, schoot ) £
districts. and other agencies Please in-
dicate the type of consortium

s

By cooperative planning with local education ) e
agencies ‘ ~

By cooperative planning with teacher organi-
zations

Other (please specify)

\ d () ‘ (1

-
14 Please indicate from where the financial support for muitiCulturaiibtiingual-bicuttural
programs comes. Check all that apply.

BILINGUAL. -
MULTICULTURAL BICULTURAL

Education Unit . 1, ()

Other University Sources () ()

US.0.E . () () .

Other Federal Funds _f~~ . () ()

State Departments of Education () () .
Private Foundations “ ™) )

Other (please specity) N :
| ) . o ) - A0)




$

ERI!

* \
v

15. Please indicate the following resources that are utilized by facuity and,or students in
the lq\plementanon of multiculturai/bshngual-bicultural programs

{ )} Center for Ethnic Studies/Muiticuitural Education/Bihingual-Bicuitural Edu-
cation .

Textbooks '

Ethnic agencies/organizations

Consultants who are not part of the unwversity faculty

Cooperative programs with public or ptivate schools that have a multicultyral
student population v

Looperative programs with public or private schoois that havewa student
population with different ethnic backgrounds than the majority of students in
. the teacher education program

Student expertences in cultural settings different than tha of the teacher
education student

Community-based program as some phase of the student s work

A.\AA
S AP

SECTION D: STUDENTS .

16 Pieasereport the sex and ethnic background of students at your institution and in your
education umit for the fall, 1977 session The following steps will guide you through the
compleuon&tms task

Step 1 You may use any of the methods listed belgw: however, please dentify the
methods used by checking ali appropriate boges

{ ) Figures reported rapresent education majors and do not include per-
sons preparing to be teachers who are majoring outside the educa-

tion unit
'Figyres reported represent all persons taking courses in the educa-
tion untt, both majors and non-majors

() 3 Figures reported are based on headcounts

=

‘ () Figures reported are based on full-time equwalencf‘(FTE;A

{ )} Other(please specily) —

SN — — -

/\ - ]

. ¥You may wish to consult your Office of Institutionat Research or the Registrar
where total institutional figures should be avatlabie from their Office of Civil
nghts,repgn {(Form OCR"Biennial Report’')

Aruitoxt provided by Eic:

{
\

S 4
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Step Z Please complete the following table using the m(orma“n which you gathered
in Step 1 '
”

TOTAL
INSTITUTION

UNDERGRADUATE
EDUCATION

= —_

GRADUATE
EDUCATION

WHITE AMERICAN
{not of Hispanic origin
Maie

Femaie

BLACK AMERICAN (not of
 Hispanic éngin)
Male

Female .

HISPANIC
Male

Female

ASIAN ORPACIFIC
ISLANDER
Male

Female

AMERICAN INDIAN OR
ALASKAN NATIVE ' .
Male . ! I

>

Female

OTHER ¢not specified
above) —
Male

Female

= ¥

it your institution or education unit maintains data about the employment of tHe
teacher education graduates, please indicate the percentage of those graduates work-
ing in the following edutation situations.

-

Fd
fnner City Schools % -
P Bilingual Classrooms/Schools: %
American indian Reservations — %
v

Other (piease specity)

% -

- (Y
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Aruitoxt provided by Eic:
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SECTION E: RESEARCH AND DEVELOPMENT

For research activities related to multicuituralibiingual education, piease indicate the
types of activities undertaken in your education unit Check all that apply

MULTICULTURAL BILINGUAL-BICULTURAL

Master Theses ,
Doctoral Dissertations
Faculty Projects
Sponsored Research

<

SpeciaTigstitutes
Other (pledse specify)

-

{

"

- — - —

) (N

: .
It you checked any of the above, please answer parts a and b. If you checked none of
the above, please skip to Question 19,

s
a. Please indicate the nature of the multiculturalibilingual research activitie§ under-
taken 1n your education unit and whether those activitie re undertaken by
graduate students or facuity members Check all thatapply

MULTICULTURA‘L BILINGUAL-BICULTURAL

Graduate Graduate
Faculty Student Facuity Student
Ethnographie Research () ) ) )
Researchon acculturationf ()} () () )
assimiulation/cultural pluralism .
Research on socialfcultural ) (I () ()
processes
Research ofinstructional ) () () )
pfocesses . -
Researchon interethnic attitudes { ) ) - () ()
Reseach on culturally-biased ~ () ) () ()
tests and other measurement
instruments influenced by
culturaidifferences
Other (please specity)
] 3
. \\ ()~ X () () (1}
() () () (]
L]
. 1714 ’
L

b For research activities related to multiculturalibilingual-bicuitural education.
please indicate how these activities are supported Chedk all that apply

" BILINGUAL-

MULTICULTURAL BICULTURAL

CJCoilege or University
~. U S Otfice of Education
National institute of Educatior®~
State Department of Education
Local Education Association
Private Foundations
Other (please specify)

o

¥
£

WE REQUEST THAT YOU SUPPLEMENT THIS WITH DESGRIPTIONS OF THE
SPECIFIC RESEARCH AND DEVELOPMENT PROJECTS WHEN POSSIBLE

19 Please indicate the types of fuiticultural/bilingual-bicultural products produced by
members of your education unit '
BILINGUAL-
MULTICULTURAL BICULTURAL .
Y

Pubiications in practitioner-ofiented ) (3
journais (eg.. Today's Educations Phi .
Delta Kappan)

Presentations at! practitioner-oriented () ()
meetings

Publications in research-oriented journals () ()
(e.g. American Educational Research
Journal)

Presentations at research-oriented meet- ) ()
tngs v .

Publications in books () ()

Educational products for Jocal or regional ) ()
dissemination '

Educational products for national dissemi- () ()
nation

Other (please specify) % () ()

A ) ()
#7r

st

WE REQUEST THAT YOU SUPPLEMENT THIS SECTION WITH ANY MATERIALS
(BIBLIOGRAPHIC REFERENCES, ARTICLES, PUBLICATIONS, ABSTRACTS)
THAT WOULD INDICATE THE INVOLVEMENT OF THE FACULTY IN ot
MULTICULTURAL OR BILINGUAL-BICULTURAL ACTIVITIES

v

+




»

SECTION F: GENERAL - 22 Inyouropinion, what s the future of multicuitural and/or bilingual-bicultural education
““inyoureducation unit”? Ptease write on the batk if additional space i1s needed -
20. How much, in your opinion, have the following facters contributed to or deterred the ' ’
present and future planning, development, and implementation of multicuitural/
bilingual-bicultural programs in your education unit” Please check the space that best
. describes youropinion for each factor

©

.

s MAJOR NO MAJOR Q ‘ 4
¥ CONTRIBUTION INFLUENCE DETERRENT I ] B !
Facuity qualified to teach muiticultural/ (] () ¢y )y () ‘ !

bilingual-bicultural education
Availability of university funds
R Availability of federal funds
Availability of state funds
State education agency guidelines and/
or reguiations related to muiticultural/ .

"t ittt
- —
[ —
-t

bilingual education - .
State legisiation related to multicultural/ )y )y )Y )y () :
bilingual education .
Federal legisiation related to muiticul- () ty )y )y ) -
turalibilingual education | .
Encouragement of professional asso- )y )y )Y () )
crations . . ,
University/college administration (B Yy ) ) () .
Availability of curriculum materials for () ty )y )y )
college students
Various ethnic groups ) t)y )y 1y () N .
Teacher Organizations () ty ) )y ). ' .
. Desegregatioff of school district(s) near () t)y ) )y () ’
*  theuniversity or college ’ .

Other (piease specify) R h
) c)y )y )y ()

L] = m
() )y )y () () .
21. Please indicate which of the following kinds of services that you would like to see
AACTE provide to assist the education unit in planning, developing, and implementing
multicuiturai education programs.
~{ ) Publish a jdurnal or bulletin that informs teacher educators of new ideas, ap- ‘
proaches, or materials in muitieuitural education , . .
{ ) Stimulate research and analysis on various aspects of multicultural
- education through the convening of task forces ;
() Provide consultation on development of proposals and research designs for R . i
- submigsion to federal agencie N ) '
) Catalogue information about funding agencies to disseminate as a directory
{ ) Facilitate the dissemination of information about operationally and program- ' . ' .
¥ matically successful multicultural programs ) LT
) Maintain a corguitative service on multiculturat-teacher education that can | ) ' ! '
match expertise to needs at ali leveis . i
() Convene national or regional meetings on muilticultural education )
{ ) Provide a clearinghouse for informational, research and analytical studies of 7 E -
muiticultural education WE REQUEST THAT YOU SUPPLEMENT THIS SURVEY WITH THE COLLEGE ‘
: () Conduct research and anglytical studies on multicuitural education | CATALOG, COURSE DESCRIPTIONS, SYLLABI, CURRIC M GUIDES, ETC THAT |«
’ () Providetnformanorgbout federal and state legisiation WOULD ASSIST IN UNDERSTANDING THE MULTICULTURAL/BILINGUAL BICUL
' TURAL ACTIVITIES UNDERTAKEN IN YOUR EDUCATION UNIT. t

{) Othér(pgease specnly)

:

LI A v ext Provided by ERIC
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