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ThHe Center for Social Organlzatlon of Schools has two primary
objectives: to develop a scientific knowledge of how schools
affect ,their students, and to use this knowledge to develop better
school practlces and organlzation.

L3

The, Center works through five programs to achieve its objectives,

The Studies in Schoorﬂbesegregatlon program applies the basic S

theories of social organlzatlon of schools to study the *internal
conditions of desegregated schools, the feasibility of alternative
deseqregatlon pOllCleS, and the interrelations of school desegrega-
tion witlt other equity issues such as housing and jdb desegregatlon.
The School Organization program is currently concerned with authority-
controldstructures, task structures, reward systems, and peer group
processes in schools, It has produced a large-scale study of the
effects of dpen schools, has developed Student Team Learning " Instruc-
tional processges for teaching various subjects in elementary and °
secondary schools, and has produced a computerized system for
school-wide attendance monitoring., The School Process and Career
Development program is studying transitions from_hlgh school to post
secondary 1nst1tutlons 2nd the role of schooling in.the development
of career plans and, the actualization of labor market outcomes, .
The Studies in Dellnquency and School Environments program is
examining.the interaction of school environments, school experiences,
and individual characten}stlcs in relation to ln-school and later-

fe déllnquency. . A .

» [

4-|.

The Center also Supports a Fellowships in Education Research pro-

gram’ that provides opportunities,for talen
tq conduct and publish slgnlflcant research,

ed young researchers
and to encourage the

participatlon of women and mlnorltles in research*on education.

This report, prepared by the School Organization
the extent to which teachers attempt to involve

X

rogram,

_examlnes

rents in learning

.. activities at, home and descrlbes the varléty of techniques used
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This paper reports the results of a sur ey of abouti 3700 pyblic

elementary school teachers arld principdls in abouf 600 schdols

in 16 distrigga in Maryland. The siyrvey requested informatlion

on what teachers think about parent involvement Strategies and how

they practice them. The main focus of the survey was on a set of

14 specific techniques that teachers may employ to encourage parents'
. participation in learning activities with their children. -

' . = . - . - 1 - - £

Overall, the surwey results indicaté a very positive view of ™

parept-oriented teaching strategies and widespread, although not

intengive, use of the 14 teaching techniques. Comments from

teachers illustrate the major themes for debate..about the pro-

cesses, problems and benefits of parent involvement programs.
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Part I. Survey Results

r’s

S . % . * INTRODUCTION ' 2

Teadhers approach their instructjonal tasks with a variety'of
perspectives and strategies that emphasize certain aspects of
- teaching and deemphaszze others. For example, some teachers teach
.ianguage skills using organized games with the students, while -
otMer. teachers téach the same skills by direct instruction.
Teachers adopt different approaches to the same subject-matter
partly because their teaching situations differ: for example,
their students may have different learning problems or .their ) +
classrooms may. have dlffegent resources and facilities. ' Even if
the same teaching situation, however, teachers may vary the
approaches they take dependlng on the partigcular skills arnd talénts _
they have for using various materials and forms of instructaion,
or the influences.of their college tralnlng, supervisors or
colleagues. In.a given situatlon, which is the most effective
teaching strategy? That is the most d1ff1cu1t guestion in the
\ world of education and research. , '
, - b - L]
\One general approach that some teachers have found useful is to
gnvolve parents, in learning actrv1t1es with their children at home.
This type of parent invqlvement is distinctly different from the,
parent involvement that brings parents into the classtom to assist
the teacher or the parent involvement that includes parents as
partlclpants in decisions on school gdyernance. Parent involvement -
in learning activities are strategies ¥or increasing the educa-
tiondl effectiveness of the time that parents and children spend
« with offe another at home.

B
~

-

- -
As with most educaﬂional strategies, there are different opinions
about the likely effectiveness of teacher efforts to get parents \
+o be more active in learnlng-related activities at home. Some . ‘t

. educators believe that widespread parent interest in the academic
progress.of their children constitutes an immensely underutilized
_.teaching resource, requiring only general guidance and modest
effort to bring results in many cases. Qther#, pointing out the °* ¥
major competing time commitments of parents and teachers.,and the
highly varigble instructiomal skillg of parents, havé suggested
.that all teacéhing of academic skills sShould be left to the teacher ’
in the classroom. They suggest that little, if any, effort should v
be made by educators to lnfluence parent -child 1nteraction*patterns

at home. . ' ) . AN

» A \
- U .

There is very little information to suppOrt ‘or refute either . -
position. Research has not been conducted that systematlcally . J
relates teachers® ‘efforts to stimulate parent involvement in learn- ]
ing activities at home with ‘the effects of this strategy on students 1
and their families. Up to now, there.has been very little fegearc ;
even to indicate how much teachers focus their activ1t1es in thig .
direction. 1
1




\ - " . -
. In order to measure how elementary s&hool' teachers feel about parent
involvement ‘in home learning as a teachin \Strategy and to see how
widespread this teaching strategy is, the Johns Hopkins-Cénter -for
Social Organization of 'Schools conducted a kgrmal Survey of first, . |
third, and fifth grade school teathers in most of the public schools |
in the state of Maryland in Spring, 1980. fThis survey 1is the first .
phase of a larger study that will give teachers information about |
. the effects of these parent-involvement strategies on the teachers who |
: use them and the parents and studeiits who are affected by them. .o
. " v L] Ld

This summary has been prepared for the teachers and principals who ;
participated in the 1980, survey. It provides information on the . -
extent of use of varied techniques to involve parents in learning. . |
"activities at home. .Additionally,'the report servés as an intro- .
duction Lo many of the issugs regarding parent invqQlvement "1n home

learning activities: L - . .

- . . Y

1

P SURVEY RESPONDENTS .

The survey's results express the teaching practicé% and professional |,

- attitudes of about 3700 public elementary school teachets in over

. 600 schools in sixteen of the twenty~four school districts in ’
Maryland. 1In the fifteen.districts that‘o?fered full cogperation :
with the project, the response rate was 73% of ‘the teachers selected

‘as participants in the study. In the remaining district, where
access to the teachers was limited, the response rate was only 35%.
The study alsn includes infgrmation from mere than 600 elementary

L

school principals in the state who responded to a brief questionnaire
. on parent involvement programs in the* school. s

Table 1 describes the characteristics df the 3698 teacher-respondents.

- Ahout 28% of the survey respondents are first grade- teachers; 30%,

third grade; 29%, fifth grade; and-13% were either reading or math )

specialists, or others whom -the principal degigrnaied as important

contacts for a study of parent involvenment (e.g., parent involvement

coordinators). , v . . . .

About 90% of the sample of elementary teachers are female; ‘of the . -

male teachers.. about 70% teach grade 5. About 20% of the sample is

black, and over 60% of the black teachers are in the urban central

city‘distridt.'ﬁrhe teachers range in age from their early 20's.to

their 70's with most ‘teachers {38%X in their 30's, born between ,

1940 and 1949. About half of the teachers have taught for more

than 10 years, and of the ‘rest, most have taught at least 5 years.

Nearly half received graduate school degrees. Although a majority

of 'teachers téach a single class of children both reading and.

\ mathematics, team teaching and departmentalization of instruction®
. are common, For exampld, among f£ifth grade teachets, 75% report .

<. + some form of non-traditional teaching arrangement . ' *

.
. a
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- t ., Table 1. \ \'

s _ Characteristics of TeacRers in Survey .

N , Co (= 3698) . A
Grade Level ’ - . "% of Respondent‘s. Y ', y
Gfade 1 .° . - 28% <
Grade.3 ¢ . . - 30 -
Grade 5. - . . 29 .
Other reading, math, parent—involvement vt .
gecialists ) . 13
Fevale .. 917,
H&le T ., - " 9 i A
Race - . * - .
" -1 ’ ¢
* White '’ ] ) . . v * 73%
Black ] L, 21 -
Other* .« ) .ol . 1 4
Education | . .. . .
J * . ’ I . . [
Bachelor's ; g , ' V3 4
BA or.BA plus credity 20
Master's . 26 ° .
Haster s and credits or Doctorate 21
1 * 7
Experience . ~° K ;
1-5 year-."s tea'chins . . ' * 17% e '
6-10 years teaching 32
* Over 10 years® . ’ 51
tlass Asgignments : o ' .
Teach single clas\s all day . - 55% - *

! Teach several clasges during day 45 - L
‘Location of School District " ‘ ' ' o,
RurallSmall Tmﬁm 1 city . 32% s )
Suburban Ring of Metr politan Area ‘ 49 P

\Gentral City of Metro olitan Area 19
1 3 ‘\ - . -
" Students’® Parents' Education (teachers estimates) . - *

) ¢ . * i
Hajority did not comple\e high school L 25% ‘ .
‘Majority are high Schoolsl but not . ‘

college graduates ° 52 .
23,

-‘Hajt;‘;ity\ .are college graduates

-
.
-3
|




s are nearly universal. Virtually all teachers (over 95% of the

' . . ~ 4 - N LA
o i
. ~ ' » N ~y hY . .

- (9 » -

N - 1
The respondlng teachers are representative ofjtheir profession .
in the state, and they reflect -the broad range of geographic
and socioeconomic variations in their student populations. The.
. state's.large metropolitarr population and several smaller urban
and rural areas are represented in the statistics in Table 1, as is
the range of college-educated high school educated, and‘less-
educated parent populations.

|
i

. 1 o
-

The questlonnaire for teachers requested 1nformat10n on what teachers
think about parent involvement strategies and how they practice

them. The main focué of the sprvey was on a set of 14 speclflc /j
technlques that tea ers may empldy to courage parents' partici-
pation in. 1earn1nq 1V1t1es w1th the1 chL dren. . .

-
.

' Dverall, .the survey results: Lnd;cate aevery 9051t1ve view of parent-

) oq;euwed teachlng strategies and widespread, although not intensive

., use of these 14 teaching technigues. The next sections descgribe
teachers' attitudes about parent involvement, their reported
practices and some of the differences in opinions and pract1ces
among teachers who responded to the survey

- . .
5 [ .
1]

. 'TRADITIQNAL TEACH%F-RARENQ COMMUNICATION?

Some forms vf-communication and contact between parents and teachers
respondents) report that they talk with children's pazents, send.
notices home, and .interact with parents on open~visit school *
nights. 2about 90% of the teachers ask parents to check and sign
students'® homework. These standard parent-teacher communications .,
occur because they have become accepted ways of bridging the infor>
mation gap and the feelings of distance of teachers and Parents
who mhy be strangers to one another but who share common interests

, in the same children. Based on their guestionnaire responses and
the eomments hﬂltlated on the survey form, teachers clearly. support

{ the use of these sti’?ard patterns of 1nteractlon Wwith parents.

- .

'

The' survey shows, however, considerable var1atlon in the way
teagherS'conduct standard meeting® and in the topics teache
emphasize w1th*parents. For example, 65% of the teachers report .
that they discuss "with each parent" what thgy can do at home with
their youngsters; the other 35% discuss ‘this .topic "as the need
arises," which may megn once, twice, or never. Slightly’fewer’
teachers discuss with each parent how they.teach reading and math
in their classroom. However, many who discuss their own teaching
methods do not talk about parents' responsibilities with homework,
and many who discuss helping with homework do not d1scuss their
own teadhing methods. . }[

v . 5

K

Nearly 80% of the teachers conduct more than three parent confer-
ences in a school year. Over 50% report sendind three or more -
memos to parents about their school program. But only 7% 1n1tiate

’ : e
R 11) . »

%




.
) L2
. '
P

- . - . .
v

1 - S ’ N
- \\éh A . ' -

) ree or mére group meetings.or workshops for parents (apart from
school-sponsored parents' nights).‘ By far the major emphasis in .
these conferences, memos, and workshops is on the school curxiculum.
However, parent-based home activities are the second-most freguently
mentioned focus, and are emphasi%ed more often than "homework" or

_ "discipline" among the teachers who use these forms of communication.
Generally, teachers who cohduct workshops for parents are the ones
who .most actively emphasize the teaching role of parents at hoRe.
Prancipals of the sch001§ in which teachers were surveyed reported ,

. near-uniVersal support of traditional parent-teacher communications.

. About 95% of the princlpals report that they have a PTA or PTO’
and aabout half report an active Parents' Advisory Council associated
with: Title I or other programs. These standard organizations for
parent participation -usually have a"core of active parents; about
half of the praincipals report_ that more than 20 parents are actively
involved in meetings and activities each month. Of coursea even
20 parents active in developing school-wide and school-community
activities is onlyfa small fraction of the number of parents who may
become invelved in activities that concern their own children. -

The prinéipals, like the teachers, generally support the concept of
- parental.involvement. Most of the principals have strong opinions
1in favor of parent volunteérs-in the classroom, and nearly three
out of five report they have held staff meetings or workshops during
‘the school-year that fdcused on methods for helping parents work
with their children at home. . . .
L] .. * t
, THE FEASIBILITY OF PARENT INVOLVEMENT
. , N .
The teachers' responses to the guestionnalre suggest that many
teachers believe that parent involvement at home. could be an important
contributor towards achieving the goals they have set for themselves
and for their students. At the same time, many ‘teachers do not know -
how to initiate and accomplish the programs of parent involvement
that would help them most. This dilemma is suggested by responses
to six statements in the guestionnaire about the value of parent’
involvement strategies. Figure 1 contains the wording of these ‘
items and graphs of the teachers' responses. *

«

. ’ . . 3 -
on two of the six items, there was a good deal of agreemept. Maost
-« teachers felt that parentfinvolvement is,an .important ingredient in '
solving the problems®faced by schools and that parent involvement
in the classroom is useful for increasing parent involvement in
learning assistance at home. On the other four items, the teachers
were split close to "50-50."- The differences &f opinion were over
.. whether teachers can actually infiluence parents to help their children
at home; whether most parents have sufficient sKills ‘to teach their
children to read or solve math problems: whether it is fair to ask <
arents to spend an hour each evening working with their children J
h school-related ctivities; and whether parents want to kpow more .
about the school curriculum than they are usually told. . j
' v : .. toe - |
1
1

.
f % ]
.




figure 1:

R .

Parent Involvement

Can Parent Involvement Work?
., ) " .

In tbf§ community, parent involvemeﬁt
) is not an answer to the major problenms
. of the schools -- the schools myst solve
their problems on their own., -

-

- <

5

s ’

5 Teachers can only'prbvide parents with
. ideas about how to help with their ° -
» children's schoolwork -- teachers cannot

* influence parents to use these ideas.
b

»
2

, Most parents -- although they can teach
> their children, to sew, use ‘tools or’
play a sport -- do hot have enough :
training to teach their children to

- read or to solve math problens.

i

a * .
- & -

‘RQEIisticaII&, At is too much to ask
. parents te spend ‘a full hour per day
working with thelr children on basic
. skills or academic, achievement, .

If parents negularly spend time in
the clagsroom, one result is that they
. ~\usuaé‘y make g greatey effort to help .
B theif .chfldren at home. .. ) '
x P L4
. “ e * L4

= . . »
- k4

r .(' . ? * .
Many parents want more information sent
, home about.the curriculum than most
teachers provide.- . :

-

Opinions of Matyland Teachers about ¢ .

M

- Disagree .,

v

LI T,
bS

.
.

ks s T,

R RTRY N

. Haryland,elementhry scliool teachers...

[:::::] Agree .
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. ) Thus, although almost th;ee quarters of afl teachers agreed that the

. general "idea" of parent’ inwolgement’ is a godd one, about Half of
the teachers had serious doub#s about the success of practical efforts
to 1nvolve parents in 'learning activities at home. This should not

N come as a surprise. Teachers.haVe not been educated -in the management

. of, parent involvement; the tEachers' and parents' tihe is finite;

) the teachers and the parents have.differeént skills and often. different
goals for tHe children; and teachers, and parents may- have many
children (and other family obllgatlons) that require a share of their
time and interest., In-spite of these real difficulties, some teachersg

. " have developed procedures that enable them to select and manage

) parental 1nvolvement programs . , .

- ]
i o~ -~

., 14 TECHNIQUES TO INVOLV’?ARENTS - ’

) \' o ! J‘.- e A u
g%&' Teachérs were, asked several® questions about each bf 14 specific ,
i " teaching technlques that involve .parents in ledrning activities at
. home with their children..  These techniques- as well as others
J added by -the teachers tan be grouped into five categorles

<

~ t - . . . .

' S TechQiques that involve reading and‘qbogks;r .
. . "I . ‘ - i ‘l . . L]
o 2. Techinigues that encourage g@iscussions between parent . %
. and child; , L . . v . '

rs -
- . ,3. Technlques that specify certaln informal actgbltles
. . " at home to sfimulate learning; . o
&4 "

4. Contracts between teacher and Darent tha specify a
—”Partxcular role for parents’ in’' connection With their
children’s school IE€ssons or activitiés;

i. * E.‘
‘ i ’5. Technlques that develop tutoring, helplng, .teaching

‘1"§:%' ) " :ﬁ>or evaluatipn skrlls in parents., ' _
‘ The graphs in Fxgure 2 summarize how often the teachers in bur .
- ., survey use the 14 technlquedibrouped accordlng to these five categories.

- ) Each' séction of the graph represents "ap increasing level of support
£6r each techhique. , The sections from left.to right in each graph
1nd1cate’the proportlon of téachers who:

- . [y -
oL e (A) believe it would be-unreallstic to expect sufficient -
: and regular,parent cooperation with this technique;
- L) - - FI -
. (B) believe that, parents 'would cooperate ,pbut would not have
. /; ' sufficient skills to use the technique éffectively,
Lo~ (g)‘ believe that they couId yrobably make use of the technlzue
. , *in the1r teaching 51tuation but havg nots done so this year;
*® . - - . .

) \ q (D) haVe used the teaéhing techn;que'a few times thxs year,;
‘ JE) have used the teachlng technique many tlmes‘this year,

PR
] \.ﬁ;(F) belleve'the technique is.the single most useful parent-_
‘[}Kf: . "involvement technjque that they ha@e used.-




. ‘.One -of_the most frequenfly mentioned home-learning activities for
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- Responses ¢A) and (B) indicate non-use of and no support for the
technique; .answers (C) and (D) indigate rélatively passive or low
support and use of the technique;., and answers (E) and (F) 1indicate
active support and use of the technique. In Figure(2, the larger ~
the right-most secé%oqg of the bar graph, “the more positive, are
.the &Fachefs: evaldations of the teghniqu. .

] * t . .

.

Technigues Involving Reading and Sooks

' .

"parents to conduct with preschool and elementary school children is . .
~reading. In educg?ional journals, family magazjnes and even on bumper _
stickexs, parents e asked to read aloud to thedir children and to
listen to.- their children read aloud. ,Not surprisingly, the teachers
in our surwey reported that parent~child reading is their most useq
parent involvement technique. Two-thirds of the teachers said they
frequently ask parents to read to their children or listen_to the
child read, and more than one-fifth nahmedr this activity as %he most
valuable parent involvement technique in their own teaEhing practise.
Parent involvement in reading activities is a more prevalent teaching
prac¢tice among teachers of younger children. For example, our* °
survey found that only one-third of the fifth-grade teachers make .
active use of this technique in their practice, while seven out of
eight first-grade teachers do so. The ‘decline.in use of this
technique may. be because teachers of older students see less need
for assigning read-aloud actjivities, or because they believe parents
are less able to organize instruction for, fifth graders whose skills

can vaxy widelys . )
Vs * - » * hd

- 4

.Teachers 1n the survey were asked about two other Pparent involvement

. techniques directly related to reading and written material: asking
parents to take their child to the public library; and loaning bookKs
and teaching materials to the parent on a short-term basis. The

; majority of teachers believed thése to be useful techniques that
could be used with the families of their students. _As & group the ¢

.+ three techniques involving reading and books™ elicited mote support .
from teachers than any of the other tategories of parent invelyement. ,
Reading-related@ techniques have broad support across all teaching e’ .
situations but’ azxe most gften chosen as the most important method by
first grade” teachers (3 4nd by teachers with a .large proportion

, of ghdldren yhoé have 1ty learning (31%). .

’

. i
-

fos ‘_!,. - .. Ner T * .
Learning Through Discussion® ‘
, : .

. S¢hoolinig is more than learning the mechanics of reading. Many
teachers place importance on the development of students'’ abilities
to express themselves orally. BRven if families do not usually spend ,
much tj.'me"j:eading together, they can.provide opportunities for ’ .
students to learn from conversations and discussions.
The teachers in the survey were asked about three techniques that
structure parent~-child conversation in ways that might be educationally
uséful. One of these,asks parents to view a particular television e
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Figure 2: Fourteen Technigdes for Involving Parents in . .

Teaching Activities at Home -~ Bvaluations’ - <t - e
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’ ""passive support

EE . . : Used'a few timés this year’ C
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. . Ask parents to read to their child regulandy ] QK ot Y
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Ask parents to get their child to talk about - B O DR s
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v :/ v . " ’ ¢ . . R i . . * L] . .
. Give an assignment that requires the- children ) . N . © ‘ .
to ask their parents questions - for example, U S - :
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experiences. ‘ - . . . . .
e e } * AN e T, i}
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I)IFORHAL LEARNING ACTIVITIES AT HOME - "

uggest ways for parents to imeorporate their
child, info their own activities at home that would

.‘bg educrationally enriching. oo Y e L.
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Send homé Suggestions for gama vt group a;tivities . e e T _

related to.the child's schoolwork ‘that can be . . {. 0P

PlaYed by parent and chile. < + R — et SR

c Toes » T ...: “. - } o B ' ‘:- ) ~
Suggest hw parents might use, :.he home environment - ‘::: — TR . i ,
(materials and activities of daily life) to L R SRASOPEREE AR

stimulate their chi.ld s interest in reading, . : - — o T )
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program with their child and to Qiscuss the program afterwards. When
this technigue is employed; .it may be a mild suggestion to students
or parents or it may incluode.a set of discussion’ questlons prepared
by the teacher for the parents prior to the evening of the*telecast.
,To.use this technigue intensively, the teacher woqld have to have
advanced access to 'or experience(with the content of the TV program.

4 <
The systematlc assxgnment of discussion about television programs was
one ¢f the least frequéntly used parent 1nvolvement.techn1ques in the
survey.' About one-third of the teachers said that parents would not
cooperate with a request to participate or that they would be* unable
to‘handle suchfdlscu551ons in ways that would be educational. Only
about two percent of the teachers reported that they uged this technigue
. frequently. However, there was more "passive" support for this
technlque than for any other on the survey. Most teachers said that,/Fq
this was a way of involving parents that could work in their teachlng
practice, even though they had not used it. ,

y : ’

Two other methods of involving parents in d1$cu551ons are (l) family . , -
* exchanges about daily school activities and (2) homework assignments
that require ¢hildren to interview parents to obtain biographical or
other information. Parent-child discussions about school were
frequently mentioned by teachers as aQtechnlaue they request or require -
of parents, but student intekviews of parents were infrequently assighed.
* Most teachers felt that students qqgld profit from assigaments that .
required them to ask parents questipns, but only 15% made active use of
the method. As expected, the older the child, the mére likely .
homework a551gnment to ask panents questions. There seems to be a
large reservoir of pa951ve support” among teachers for this method.,
of parent-involvemént in school activities, just -as. for the use of 3
discussions about television programs. , It may be—t#hat the procedures
to implemenf thes€,technigues are not established well enough to _pexmit . .

‘wider adoptlon by tEachers. ) -, - . ¢ .
L] ’ )‘ (
- Informal Learnlng Activities at Home - * ’ e .
- T : . — ¢ . |
The parent*as-tutor is ong model of stxucturlng paren;-chlld . |

teaching-learning activities at home.: This,model _underlies efforts to
havé parepts read, to the c¢hild,’ supervxsé and review the child's
homework or five practic€ tests or math drills u51ngfteacher distributed
flash rds. Thelparents' role is to supplement the formal school
curricfflum to ensure greater mastery of, basic skills by thelr child.

“ “
The ﬁh:ent—as role—model" is anothennuay of structuring parent Chlld .
learnlng activities. This model~is based on the idea that  the parent .
is a natural teacher of varied sﬁblls and serves as a role ‘model. '
The child may leakn different skills at home from those taught in
school and, may .imitate the parents or_adopt the_parents' values about
what klnds of skills are important, interesting, or fun. A number *

of .those yho propose more intensive parent involvement in learning
actlvitleﬁ at home suggest parents can be most-effectlve when they .
informally introduce their children to skills different from those »
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. emphasized at school. The questlon is uhether and how teachers can
motiv ite parents who would not normally do so to take timé to' ﬁrov1de ~

1nfo al learhing opportunltles at home.—® .. . :
1 The -teachers in the suIVey were asked about three technlques that -
, involve patents and their children in informal educational activities:

sdggesting educationally enriching ways for pdrents to incorporate

i theig child into their own activities at home: sendlng home suggestions
for games or group activities related to the child's schoolwork that
can be played by parent and child; and suggesting how parents Might
use the home environment (common materials and activities of daily llfe)
to stimulate their child's interest in readlng, math, and other subjects.

. Each of these three items, as shown 1n Flgure 2, elicited a similar
" pattern of responses from the teachers. “About 30% of the teachers
rejected these techniques either.because of insufficient parent
cooperation or because they felt the activities would be too, diffieult .
for parents to conduct. Another 40% supported the use of these
ethods in theory, but only infrequently used the technigques in their
&P teaching practice. Finally, about 30% of the ‘teachers actively
supported and used these methods in their teaching prattice. About
10% chose one of the three items in this category as the parent
1nvolvement methpd they found most use£u1 and satisfactory.
, - ' .
=, Many of the parent involvement techn;ques presented to the teachers
- in our survey were employed as extensively by teachers just starting
their careers as by teachers who had had many years of experience
'in the classroom. . However, for all three techniques: in this category--
suggesting ways for parents to 1ncorporate their child in their own
activities, giving parents suggestions for educative games, and
suggesting ways of using the home environment for learning purposes--
teachers with more teachlng experlence used the methods mote
extensively. . . \ p : .
- ’ ~ ¢ - -
For example, only 163 of the teachers in their first or second years
of teaching said they frequently sent home ideas for parent—child
learning games and activities, In comparison, about 25% of. the
teachets with more than 10 yeérs of classrgom experience said they
. did so. Eighteen percent of new teachersi0&ten suggested ways for
parents to incorporate their childzin® their ‘own activities, but 30%
of "the experienced: teachers did sg; It is 1nterestxng that many
of the new teachers who used thes€ activities reported these were the
most satisfving parent- ~involvemend techplques. These technlques
tended to be preferred by readi and math specialists, teachers
of low-achieving students, teachers of students from highly- gducated

. famllies, and teachers in rural or smgll town areas. .
- . ) . *
. ,Contracts'between Teachers and Parents . . -

The list of technlques presented to the‘leachers in the survey included
two that ifivolve the use of "contracts.” This term implies a formal .
. agreemént to, conduct and complete an activity or set of athVitIFS.

. - *
- . - - N
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The two techniques ar¢ distinguished by the kinds of behawior /////fl
requested of the parents. 1In one case, the parent is. asked to pr de
or withhold privileges or pupishments to the child based on sche6l
performance and behazgor patterns that may be determined joiqt y by
the parent, teacher and student. The parent does not engage in any
direct instructional activity. in this type of contract .but assists

the teacher in shaping productive school belfavior . *
The, second "téntract” technidque requires parents 'to supervise or

assist the stydents' homework or other projects. This may or may not
involve some instruction or clarification by the parents but always
involves the structuring of the home environment fo support the
student$' school responsibilities. This kind of activity is often
informally organized by teachers and parents, but we were interested

in those instances where a formal contract for parental responsibilities

was arranged by the teacher,: parent, and child. | ‘
. ’ - e »

Teachers expressed less consensus, about the vhlue of both types of .
parent-teacher contracts than about most of the other parent invdlve-
ment techniques. about 40% of the teachers felt that these techniques
were notr worth pursuing because they would not increase learning or
because of insufficient parental cooperation or skills. On the other
hand, 20% of the teacHers felt that contracts for parental supervision
of homework and projects were valuable enough to use "many times" during
the year or were the most important parent involvement téchnique in
their practilce. Fewer teachers gave active support to formal contracts
for parental rewards for school behavior, but of those who used the
tegpnique, many believed it was the most useful technique they employed.

There were some important differences in the use of contracts b
teachers of students at different grade levels. In contrast to several
parent involvement techniques supported mainly by teachers of the
younger grades, contracts were used equally across the grades. They were
preferred as the most valued technique by twice as many fifth-grade .
‘teachers ag first-grade teachers. In part, this is because contracts |
offer the older students an opportunity for independent work as the
students, take the resmonsibility for conducting and completing .
.contracted assjanments on their own, after the teacher and parent are
informed of thd\ activity. Teachers used contracts with parents of
students at all achievement levels, but were more apt to use them
with students of better educated parents, Teachers in suburban
districts used contracts more frequently, and less-experienged teachers
were more likely than experienced tbachegs to classify contracts as
eir most useful parent involvement teéhnique.

l ) . ’

- -
-
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;Helpihg Parents to Teach’

. e
L ‘ .

The list of 14 parent involvement techniques contained three activities
for parents that were methods foy teachers to efuip parents with
observational and instructional skills: (1) instruction for parents
in teaching and in making learning materials that could be uged at
home to supplement the teachers' work at school; (2) classrqom
observations £o see how teaching ,proceeds in school and how the
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children xespona to particular lessons and methods of teaching; and
(3) pdrent responses to teachers' questionnaires to evaluate their own.
child's progress or problems in school, The latter activity may assist
' teacher more directly than it assists the parent. Hgyeﬁe?, eval- .
atﬁon forms are often useful sensitizers, and, thus, may be useful to
parent in conducting activities at home with the child. 0Of these
three activities, more teachers use classroom observation by parents
jfhan the other choices; very few of the teachers reported frequent use
of evaluation forms from parents. Classroom observations and teaching
parents about teaching and evaluationh were encouraged by teachers of
young children Urban teachers and experienced teachers used these
techniques more than teachers in suburban and rural areas and riew
, teachers.
The Techniques Encouraged by Principals ~
It is important that the reports from principals show the same selective
empha51s on readlng as the reports from teachers. As Table 2 indicates,
76% of the principals say they have personally encouraged many teachers
to adopt the teaching technique of asking parents to read. to or listen
# to their children read. The principals placed least emphasis on the same
.two techniques given least practice by the teachers--parent-led discus-
‘sion of educational TV shows and contracts with parents to systematlcally
rewara oxX punish student behaviors. :

.

r . »

Although teachers and principals, as groups, seem to make. Slmllgi Judgments
about the usefulness of different parent involvement techniques, direct
influence from the principal to the teacher's practice is difficult to
measure with the data available. Only one teacher in six ascribes the
source of their most valuable parent involvement technique to be their

“principal or other administrator." Teachers who actively use .a parti-
cular parent technlque are only slightly more 11ke1y than other teachers

tc have a principal who reports the encouragement of teachers to adopt

. that same technique. _ i Co, N

- . N . / .

. bl . ey
- .- A . ¥

HOW MUCH QHPHASIS ON THE 14 TECHN{OUES?

Most teachers are guided by a wigespread understanding that parent
1nv01vement is a difficdlt proposition, and as a result make only ten-
tative requests for such involvement.” Regardless of which technique

they udse, only 9% of ,the teachers "require" parental cooperation; the
rest "suggest” the technlque. This means that the, teachers' control
over the technique and the response from parents is limited. Indeed,

‘ about 40% of the teachers réport .that. .none, fewer than half, or an un-
known proportion of the parents carried out their requests to conduct
_certain act1v1t1es. These, conditions may explain why nearly 60% of the
" teachers Say they can provide ideas for learning activities at home but
they cannot influence the parents to use them. . .-

4
Teachers estlmated how many parents would attend meetings or workshops
on’ learnlng act1v1t1es at home. As the' table below shows, only one-thlrd
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SRR . Correspondence of Principals’ Active Encodragement
‘ | and.Teachers' Active Use of Selected-Technic';ues of . -
. \ 7 * Parent Involvement . N -~
* , Percent of Pércent of
: . ‘ ‘Brincipals  Teachers Use
. . Who .Encourage * Actively . °
f - -3
- Read aloud or listen to reading ot ' . 76% 66%
. ‘ P o
y o L. . - - . . g
) " Informal games at home : 45% 247,
-7 Contract with.parents on students’ projects ° 33% - 257
L] R . . <
**  Loan books to parents 2R see R417
Tezch parents te_chnique-s for tutoring and./ R , )
A . evaluation. e . v . r247 - 21%
- .\ Parent contracts to reward or Punish behavior 12% , 132 °
. ~ Be . wt = L] -

g Parent-led didcussion of TV shows _ ’ : ]EZZ 27\
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of the teachers bel;eve they could attract a good number of- parents to .
the meetlngs and only if they were conducted in the evening. Thus, 1t /

" would require extra or voluntary effort by teachers for even a small

percent of 'parents to become teaching partners through wo:kshops con-

ducted at schoola . a . s
- - : r J L'
- o A - . . o s ) 1

'~ . Few dr Many or
. Estimated attendance by parents 4 None Most

. / LI R 4 L] "’

PR At mornlng meetlng . ] 87% ,13%
) l. ’ . . L] L
-+ At evenlng meeting . -~ ' 66% . 34% i

-

Teachers report having ;he most contact with parents of children with
1earn1ng dtdiscipline problems, and with parents who are already active
in the schodl. . For example, one-third as many contacts with parents are
reported for average students as for students with problems. Most
teachers report that they ask only some parents (not parents of all
students in the class) to conduct partrcular learning activities at home. .
Actions that are reque4t§c rather than required and carrled out wikh '
little or unknown frequefcy; ‘meetings attended by small groups of parents
rather'ihan all parents, and selected use of parent anolvement techniques
with only certgln parents are all indications that, fFor the average ,
feacher, paren involvement at home is ndt 1ndlspensab1e to a satis-
factory performance of the teacher role.” Few teachers appear to empha-
size parent. involvement to such an extent that they make it a major focus
©f their’ teachlng practice. .. . | .

As we cpnt1nue this study in, the next year, attention will be paid to
mechanisms that rncrease the ayoffs for teachers for effort _put 1nto
obb&tntng‘more extensive Invogvement from parents.

~
i -

DIPFFRENCES IN TEACHERS USES OF PARFhT INVOLVEMENT

< N ‘e
This section descrlbes some of the dlfferent patterns of use of partnt
involvement practlces by the teachers in the survey. First, tecachers'
opinions and practlces are reported for dlfferlng grade levels and for

"\

..different educational levels of students' pafents. Then, results are .

summarized on the pattern of home visits, use .of parent involvcment
with different school subjects, and the relatlonshlp betwcen patcot in-
volvement at home apd parent assistance in the claserQm Fidlly, we
look at ‘the use of techniques. by teachers .in schools in whict all -

P\teachers practlce parent involvement and where few teachors Jdo so.

r
%
.

Grade Levelsof Sttﬂents ) ‘ - .
\ » 3

¥

’ Most researchers who have studied parent involvemcnt in learning act i-

vities, as well, as those ‘who have, develdped programs for parcnt invulve-
mqnt, have ylewed the parents of pre-schoolers and oar]y clementary- ach

»
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chlldren as thelr pr;mary taf@et. In the 1ast 15 years, various “head- N
‘start” and “follow-through“ programs systemat;cally incorporated SpeCLflC '
functions for pfrents as part of their organizational arrangements.
Many of, thése programs were found to increase.student 1earn¢ng of school-
readiness skills more than. programs used as alternate "control" treat- ~
. ments. Much of the. emphasis on early ChlldhOOd has been due to a belie
th;&,paxents of yolng childrert are more willing and mofe able to per-
fo useful functions in an educational piogram than are parénts of
older children., It. may be, however, that procedures and tasks for
usefud pdrent particip
outt. -

-
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Eion foalolder chlldsen simply "have not been dbrked
’ .‘
. 1 ‘ .
, Figure 3 ‘shows thay for mogt oOf the ‘14 parent involvement techniques in .
“our survey, teac rsp of ybu geﬂ"students were more 11ke1y Mase the
. technigue... Howgver, in onl¥ a few cases were the differefi®es of large ©
* magnitude. Parene and child reading activities had the most pronounced
-~ declime with in easlng grade 1eve1. . The . three '"informal learning" acti=
vities included 'n the 1ist also declined wath 1ncreas1ng grade level, .
as did efforts td, teach parents techniques for teaching their chlldren.
‘ﬂfmfthe other hand, the ust of contracts and assignnfents that requlred
. chlldren to ask their parents quéstions, and the limited use of teleyxslon—
based family discussions and parent evaluation forms was as often used with,
older children as with younger. And, of course, some teachers at all ,
grade levels used Each_of the techniques in tfig>survey. .. .

|
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Educatlonal Leével of Parents - . ‘

.
PR . * .

Many of the wraitten comments of teachers tend to reinforce the ‘common
stereotypes abouf. parents--"pushy" upper-middle cPass parents, "helpfu}”
middle class parents, and "incapable” lower-class parents. However, the * .
statistics on the techniques teachers use successfully with different )

- gfoups of parents teil a.different story. T

-

Teachers who deal with college-educated parents, those %ho work with

parents with averdge schroQgdng, and those whose students' parents have

véry little schooling are ' ut equally 11ke1y to be active users of parent

» 1nv01vement strategles. However, teachers who do not actively usé par&%ﬁ
involvemént technigues, respond diffefently to questions about the likely .
success of these techniques according to the egﬁcatlonai levels: of their
‘students’ parents. Teachers who are hot active users and who teach
children with betser-educated parents report that the parent-xnvolVement
techniques would work but that they do not choose to use them. Teachers

. who_are not active ,users and who teach childrep with léss-educated parents
. Are more-apt to report that.the parents would not be able or willing to i
" carry out activities at home related hp the child's schoolwork

P
. M .

’blqur 4‘gllustrates the differgites in the pattern of use, of seyeral of
the technigues with ganentﬁkof different educational 1eve1s. Fof each
technique, bar graphs are S$hown for three groups of teachers--those
whose, students' parents were mainiy colldye grgduates; thdse whose
students‘i( parents were mainly high school gryaduates, and those whose
&Atudents)y\ parents nearly all 1acke&'a hlgh schoei dmploma. Each bar
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graph shows the proportién of t&ﬁchers who made active use of the tech-
+ * - nique, the proportion who believed it could woxk but were hot frequent
wisers, and the proportion who did not feel that their students' parents’
* could on.wonld participate effectively. : .

To, summarize Figure 4, let us consider two examples. Parent-involvement *
techniques that involve parent and child reading activities are used by .
a majority of teachers with students from all educational backg?Bﬁnd§~
(see upper-right panel of Figure 4). At every parent educational level,
abouf 60% of the teachers made active use of this techique. However, of
the remaining teachers, those whose students' pareats had little education
wer'e more apt to attribute their lack of use to a lack of parental coop-
eration or skills, whereas those whose students' parents had more educa-
tion claimed the technique could work but that it was not currently part
of their teaching practice. Thus, wliether parents with little schooling
. are viewed by the teacher as "capable" of assisting.their children in
. reading at home may depend on whether the teacher has worked out the kind
of procedures and communication.patterns that would enable parents with
little schooling to assist. -

. + 3

.
L]

. With parent involvément techniques that involve discussion, active users
are even somewhat more successful with parents who had less schooling

, than with parents having more schooling. (See the middle-right panel of
Figqure 4). However, teachers who were not active users differed in the
opposite way according to their studentET_family social class. Those
who reported that their students' parents had,little schooling said
that using discussions could not work, whi those whose-”students had )
better-educated parents said the techniques could work but.that they

were not being used.’ e . . .

[

*

- The pattern for the other techniques in Figure 4 (and the others not
shown there) is fairly uniform. It seems clear that some teachers of
less educated families have developed techniques that enable the parents

., to participate in the schooling of their children and, to successfully
coopera%e with the school. The importamt questions are: How do they °
do .this? Are the teachers®' techniques generalizable so that other
teachers with similar ,populations can use them? Do the efforts of the
teachers and the parents have any payoff for the students, the teachers,
or.the parents? These are the kinds of gquestions that will be studied

. in the'next phase of this research. IR : :

. - *
» - .

* - . * = . - .
Home Visits . . . ~

Most contacts between teachers and parents are in the form of notes and
memos transmitted by the child. ~Yet personal contacts between parent
.and teacher may be vitally important to develop the Tommitment of
. parents to participate inxh program of learning reinforcement at home.
Teachers make personal contact most often by brief conversations before
and after school, by parent ¢onferences on "parent night” or by special
appointmefnt, and, by telephone conversations with par s.’
. T . W

[ M v
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One infrequently used method for developing personal relationships 1is
homé¢ visits by the teadhef® Fewer than one-quarter of the teachers in

s the survey indicated that they had made any home visits during the school
.year, and ¢nly 2% said tfley- had visited more than a handful of children's
homes. The teachers wh¢ visited children's homes were more likely to be
favorable towards parént involvement techniques. In particular, they
were most likely to be active users of techniques that emphasized oral
exchanges between parent and child--having parents discuss TV programs,
having parents ask children about schoolj and having.children abk parents
questions abgut themselves. Also, teachels who visited several homes made
more use of parent evaluations and parent classroom observation methods
than'did other teachers: ) .

.
. .

) e
z ”

* School Subjects for:-Parent-Involvement at Home . -

Teachers reported the academic subject in which they used their favorite
parent involvement technique. Their respodnses are indicative af the
_popularity of reading as an activity parents can conduct successfully.

Over four-fifthg of the teachers listed one or mlbre reading-related sub-
. . ject as the focus of their most successful technique for parent involve-~
Soment. .In contrast, only 20% of the teachers place their priority on
. parent involvement in science activities. Especially in the early ele-
mentary grades, teachers ask parents to supplement the teachers’' emphasis
on basic skills rather than enrich or extend students’ experiences with
other subjects such as arts, sciences, or home and hobby skills.

: v ' S

» - LY
.

Parents in School . . -

- * -

Some teachers réport having a plethora of parents who are active at
. school and willing volunteers in their_classrooms. Others report, almost .,
: no parent activity in the school building and no use of.classroom volun-

tenrs;, Ahout half the téachers have at “ecast sore parent assistance in

the classroom, ranging' from § few days per month to every day. Mos .

B ,parents selected to assist in the classroom are selectively recruited;
.although some teachers send out general reguests for pareantal help. \

- L]

__Most teachers (84%) agree that if parents spend time at school "they
¥ uspally make a greater effort to help their children learn at home.”
Obserying a teacher's techniques for. presenting material, handling ques-
tions, ahd analyzing mistakes may help parents to be more effective in
- conducting school-related learning activities at home. This helps to .
explain why Yteachers inviteé parents to observe their classes. If watching
. the class can aid the parent at home, .it is a rather effortless way for
teachers to help parents to.assist in learning activities at home. . *
4 . . " ) ’ .
. Not surprisingly, teachers who report more parent involvement in the
‘school, also are more favorable 'to using techniques that involve parents
in learning activities at home. . Support for each one of the 14 parent

. -
* * » -

-
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. techniques was correlated with the proportion of parents who are active
+ ‘at school and the frequency_w1th which the teacher made use of parent
volunteers in the classrobom. The teachers who reported the most active .
parents in the school and in ‘the classroom were especially supportive of
the techniques that use informal activities at home and that teach parents
. tutoring and evaluation skills. For explgle, of the teachers who often
- suggested how parents might use materia and activities at home to
stimulate their child”s interest in school subjects, about 60% had
parent help in the classroom--mostly on a weekly basis. Of those who
"pagsively" supported thas technique, less .than 50% had parent classroom ,
volunteers. And only 30% of the teachers who were pessimistic about .
» this kind of at-~home parent activity had parents help during the school
day. - . S

< -" - -"
School Support for Parent Involvement - . ) s

Do teachers develop attitudes about parental involvement and related’

. teaching practices as a consequence- of their observations of and conver-
sations with qther teadhers at the same school? This question is of
interest because it is useful to know whether a “"group effort" across
an entire school 1s necessary for successful parent-involvement programs,
or whether individual teachers develop personal programs regardless of the

. . activities of other teachers in their school. \

. For all typeés of parent involvement techniqués except the activities t
about reading and books, there was a small but ‘positive association
between an individual teacher's support for a technigus and a measure ©of
oveérall parent-involvement orientation for adl teachers in the school.

. It appears that some teachers are encpuraged to use some techniques when
their school climate supports parent lnvolvement, but there are many ,
examples of individual successes without support from other teachers
in the-school.- - - ..

) ) P

*  PREVIEW: PHASE 2 OF STUDY OF PARENT INVOLVEMENT
HWe hade documented teachers' reports of different practices in parent -
involvement across the state of Maryland. What do the differences mean
in terms of student learnimg, the quality of education for students, and
., the quality of the school environment for teachers and Tor parents? It-
may be that parent involvement helps to improve student learfiing and
improved” the process by which teachers and parents provide education.
It may also be that other teaching strategies are as or more effgctive
and efficient. Although proponents and opponents of parent invdlvement
in_leafning activities have their opinions about the answers to these
* 'questions, the facts are not known. . .

»
.
. LY

In the second phase of this study we will collect more detailed informa-
tion from a small sample of teachers who participated in the survey. We

: need to know why teachers use particular techpiqyes, how they implement
them, and why they reject other techniques. Informatioh of this sort will
enahle more teachers to make reasoned choices and decisions about imple-
mentation, adoption or adaptations .of techniques for particular settings
and students.” oo T T . .
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Part‘II. Teéchers' Comments: Debatable Issues of bParent Involvement

¥ a
. . s - g - - .
The written comments Sy more than a thousand of the teachers respon
ding to. the survey reflect many years of experience with parent

-‘;nvolvgment. Thig..gection presents selected comments that illustrate

several major theme® discussed by the teachers. Each.theme can be
viewed from two sides of the parent invqlvement story--there are
passibilities and there are Problems with parent involvement. A
dialogue is developed by contrasting commefits and opinions of .the
teachers on the bénefits expected from parent assistance at home; and
on the organizational structures used to conduct parent involvement
activities. Some teachers are very positive.about parent involvement;
others have been burned in their attempts to communicate and work

with parents. . -

“'\N .
AT , . . * T
Teachérs' Time - -, e N .
e

Han} teachers commented on the amount of time needed EB”pregére pro-
jects, workshops, and/or directions for parents to use and superyise

-

at home. The debate acrpss comments hinges on whether the time re= .,

-guired by the teacher is worth the trqpbie, and whether teachers
should volunteer their time without knowirig the likely effects of
their efforts., Some q‘achers telephone parents frequently to give
positive meséages about the child’'s progress in school or special
skills or abilitie¢s observed as well as to discuss problems. If a
teacher telephones 30 parénts and talks for 10 minutes to each, the
teacher spends,5 hours voluntarily on the telephone with parents.
The teacher may do this in addition to pr&paring lessons, grading
papers, preparing report cards, working with parents and preparing
,parent-involvement activities. How much time can teachers give to
parent-related activities? How often? To what effect? These are
not trivial questions. . ’ ‘ -

Severai teachers. offered positive statements that indicate that the

* Job of teaching Cannot be accomplished without programs that involve
*, ) x - .

parents. * For example: .

r
-

. - "I really rely on parent hélp. Long ago .l
realized that only with parent help can my job be
performed adequately.” - .
Other comments indicated that the time needed to develap learning
activities for ‘parents to use at home or parent assistance in schools
is just npt avajlable to teachers or not worth the troubles

"You completely omitted from your gquestionnaire

- any items regarding the additional time and effort

required of the busy teacher inHGarent involvement
activity." - .

—
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.. "Y believe both parents and students can benefit
' . from parent involvement. However, I also know that . " -
it takes a great.deal of training and explaining and L s
coordinating' to have a good prbgram. ,I've spent
. many hours doing just this. Frankly, I no longer <!
feel like giving. the many hours of extra time re- . i
" gquifed to do this. We are not provided with time - <
.+ ° to do this type of training.. It's all our own time. .
-, tI no- longer feel like giving my time without compen-~
sation." | . . “ . “

. [y

‘e s - Parents' Time - ’ -

. ’l- . - " ,‘C R .t : . iy . - ]
{ _  Sevbral teachers acknowledged that parents' time at home is limited

by the résponsibilities of children, Bpouse, and/or other family

members, cooking and chores, and a general need for relaxation.

The debat® across comments concerned whether parents should be

asked to spend at least a short time with each child on acadgmic

. activities, whether parents t hon® should be spent developing
nonaca emic skills_and responsibilities, or whether teachers have

any justification.in requesting or requiring parent assistance in -

academic or “social development. . . A

Some teachers suggested that short periods of time on learnlng acti- l‘
vities at Mome would maximize the benefits from the limited time i

. that is available: ;) : o

|

"Because so many parents are concerned ‘ about N . " %
keeping body and” soul together {out of necessgity), , i 1
they have so little “prime" time to spend with their j
iI\aor children. 1It is essential that we give these ]
peopl ‘

some very.practical and meaningful tips on how ]

to spend\qualitylgi::E:;th)their children. ., .|

- . "In my memo to.pa s I ask them to.spend just 4

- 10 minutes-a night going over the child's work cards. . |
e This way neither the xhild nox the parent feels qver- ] ‘
-~ —e——-— —— Wworked." . ) . . .

illing to help children in assignments that are short;

einforcement type work, that show ¢he child and there-
ore the parent to be successful. Parents love tor hear,

Ehélr-children ‘read.”, :

(_,,/’é " "I have also experienced that parents are more than

Other4 stressed that the *learning activities at home™ should not
‘be on school lessons, but on general socialization and development.

j*_ -— T find it far more profitable for the child to
o get\“hqne training" at home, since today's children
» o . do not seem to displgy the sense of responsibility
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needed to do their best...If they learn self-reliance, ) i

! responsibility, and develop a gdod self-concepg within f
! the family, the carry-over brings improved academics. |
Then-there would be less need for parental involvement ]
in teaching the .academics." x ‘

;. - "] ‘feel it is-my job to teach and that parents may
become impatient and frustrated yhen working on skills .
at home. Some reinforcement at home is quite helpful
as laong as it is kept to a minimum amount of time yet
done.consistently. Anp hour a day is unrealistic, and un- , |
fair to parent and child. I feel that children spend i
a large part of their day in school {hopefully learning}

. and at heme need to be released for relaxation, play,
—~—— .and pursuing interests (hopefully, not all television}.
Parenting is.in itself a demanding job..." . -

[
~

Students’' 'Time S - ) ) ] .
. . rd ’ - " b »
\UMany teachers focused their comments on the benefits or proﬁ!ﬁms for

the students of parent involvement in learning activities at home.

Some believed academic activities should be kept to a Wminimum so children
. could follow other interests in their out-of-school time. Many stressed
with deep. conviction that students' time at home should be mainly the
time to play, enter activities of special interest or relax. Others -
expressed concern that academic tasks at home can cause payxents and
children psychological stress as the child's pressure to perform vied |
with the child's need for help and parents' desire to.help. Others ’ :

. believe the child's time at home should reflect varents' ‘teachinag of
‘home-related skills and responsibilities.- : 5.

- a - " B - x ’ ]
Several teachers expressed concern that the complex r&iationships between

parvents and children can be affected by the kinds of activities _assigned
. for work at home by teachers: - ' o . -

S e - e "Most parents are very willing to assist at home and . ‘
welcome ideas, but I stress working for short periods |
of time and only when' both parties are not becoming ’ |
upset.\ Some parents tell me they Wwant to help, but they : .

- lost their patience.' On the other hand, children often "
feel embarrassed when they don't.think they are perfor-
- ming as well as they want,to for. their parenfs.”

"Care must ber taken in *home help" situations so that .
pressure on the child is not increéased by emotiocnal or .
unenlightened parental involvemeng when the goal, is to

. Eﬁlpnthe ¢hild and thereby lighten pressure placed upon .
L] m. * L} . 4

e

; . Another debatelhinges on whether to try to.maximize the potéht;al advan-
. tages for some children even if other children may not be assisted. The

* v - . . . . l
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dLfferences of opinion are between teachers who bélieve parent activities
are valuable for whoever coppletes them and teachers who believe no
parent-conducted learning activities should be assjigned by teacherf
unless all parents agree to cooperate. They charge that children of
_parents_wh¢ don't do_ their part are put’at a disadvantage through no
fault of their own: ' ‘ . ‘

- - L
#

! . "Although many of my students cbéme from homes where
support of schools is great, there is also a good number
of students that come from hoffies. where supporg is | .
minimal and parent involvement is very low. /This V '
makes it difficult to give the class an assignment .
involving parents when only some of them have parents
. that would bpother (to hélp).” ’

£ »

. "Most parents talk a good story, but rarely follow .
» through on any involvement. Then there are some who

given prodding, guidance, and a great deal of specific
directions on what to do, will try, consistently, to

.help their child, and it pays off, even if the results r

are minimal. - But it is’ for these few that it is worth

doing what we can td get them involved--because it's

ultimately for the childr

» 4
)

1S an important and often repeated.theme on which there are

itimate differences of opinion. Should the parents and students'

me at home be spent on lessons and school assignments, br should

the time be spehd on new experiences and diverse skills that build ,

upon parents' special abilities? The consensus,.0f course, may be

. different for children of different ages and with different learning
problems. " T

-
- L -
‘ -

. /
. .
In spite of some real problems, many teachers described benefits they
- perceived or expected for their students and for the parents from
. parental invol¥emerit. There are few kewards, other than internal

. ones, to, encourage a teacher to spend time to work toward the potential
. _benefits of parent involvement. &ome teachers remarked about the
lack of. support from their principal or other teachers. Others fe-
counted the psychological dangers that prevent teachers from trying
some activities, or from trying more than once. Nevertheless, many
_ teachers described positive results from their efforts: Better basic
. . skills, greater retentien over summer because of work on skills con-

. - ducted at home during the vacation; better behavior of students in
class; greater number and variety of classroom materials developed by
parents at home; enrichment in areas the teachet could not direct;
improved parental ‘self-image betause of successful cooperation with
theé school. .- . -

.
. a

Expected Benefits

Some of the benefits Perceived by teachers included: -

" "
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"Altheugh my teaching career is near ‘a close, I :
believe parent 1nvolvement is one of.the keys to im- )
proving ‘education, and should Be encouraged. It N
will not only achieve_ ter pupil performance, but
it will improve the s lfrlmage of each parent, especi~
ally in a school communlty (Title I} such +as ours."

"I welcome the parents help and their expertlse that
. increase my children's understanding in special enrich-
ment areas in which I may not-be well-versed. For, the
most part, any assignment I send home is pursued and
completed W1th parents' help." \;
v A " a
~ ' "1 feel a ggod ‘parent educatzon group or program is
needéd~to_hely parents enjoy and understand their chil~

Parents can guide and show their love by being .there
when their children need them, but not by d01ng the ‘
work for their children,"

~ .

Subgrodb pifferences

{

- . 2
Some specified that Henefits from parent involvement should be expected
only for some childrgn. They described some groups of parents they be-
lieved were less likelly to be able to conduct learning activities
successfully at home.[' The interesting thing is that other teachers
pointedly commented that these same groups were successfully invaqlved
in parent involvement activities. The debate across comments centered
on whether benefits ffom parent- 1nvolvement could be expected from
parents of older stud nts, parents with llttle education, working
parents, and one-pare t houséeholds.

For example, somé tea hers belleve the benefits will depend on the

family structure and’

comments, about,the in OIVement of worklng mothers:

Pl

» "I feel my pxXperience as a working mother and as a
single parent,| has helped tremendously in Qearlng my

relatxonshlps nd assignments involving parents.”

"More and more of my parents',are sxngle parents and
sole support. Their time and energy is limited. They do
want to coopdrate for the most part but are tdo tired and
overworked. I don't even help my own. children very much,

.I am too tired when I get home.". ‘

"Mother's employment—-thls factor has nothing to do

with- parental involvement. You did not ask- if parents
. were alcoholic,. drug-addicts,s child abusers, etc.--You v
did not ask if parents I work with (and for) are in- .
terested in school, impress#d with ny.credentials, comfor-
table with the administrators' nd me. These are important
facts~-mother's employment activities are not."

dren's need to try, fail, and try again.on their own. s

he other activities of the parents. Compare these ,
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"Working parents Qaﬁe more demands_on the%r time. © 1 °
Helping kids 4t home begomes a mﬁre(frustratlng task

- .when a parent i§.tired or has many jobs to QOa‘fAISO‘( .,
parepts_get carridd away and ask the kids to do .. - )
toogﬁnQQ‘gt home.™ | _ A .

.. 'h..“-‘-" - - LAY
Other teachers, commented on differences: between parentss

lesser education themselves. . .7

"

wlith greater or

.
- Lol e

. ; - ., . %
"I don't. feel the educational level of the parents

. . plays too.great a part since in my experience I've had
tremendous parent involvement with those whose educa-

tional level did not go beyond the 8th.grade." . -

. - .. w
.

"Parent involvement became éxtreniely poor as the
years progressed. When_the emphasis of education
weny back to basics, the parents withdrew which could
be attributed to their own poor educational background
. and preparedness to help their children." . .

In general, the benefits from parent involvement are still unknown.
Most teachers would say, "It depends." It depends on the students and
thei{ parents, as this teacher comments: A

. 3

I have had excellent.cogperation from. parents this . )

-year. In many instances it has been up. to 95%. Other -

- years have not produced the same results. Last year, ' B
- I had cooperation with approximately 10 out of 32 .
parents, and it was the same school. It depends on R

the group of children--if I had had to complete this . .

, questiennaire last®year my responsgs would have beey
totally ,different.” - .

And, "it depends" on the school climate and the ,principal's support, as .
this teacher notes:- . -

"Most of my teaching career, my principals have -
been Very much against. the teacher working with ot

. . 'Parents other than when discipline‘wqé involved and
o have been unwilling for the teacher to have contact -’
with parents cdutside of reguladr classroom hours.
My breakthrough in working with parents hag been due ,
to working with an outstanding teacher who is excels ol
lent in home and school relations®"’ '

- . PR N
» L
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Tse ofPParent Involvement Coordinators ' . .
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hn interesting set of comments were of%%féd‘by teachers on the Title I
programs for parent involvement. These programs often include Parent
Coordinators whose job it is to get more parents iqvplved_ln more

-
- " . |

> v - -
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ganized Parent Involvement Program headed by two -
Parent’Involvement Aides. They lead many programg
and'activities once conducted by the teacher, such ' . N .
as home visits, telephone calls, trips with child to -
dentist or doctor, assistance with clothing needs, . . . T
recruitiing parent volunteers operating the Reading " ‘n

- Club...organize Parent Workshops for parents to - ’ e
learn home games using their environment, ete. So,f{ -

- many of these opportunities are out of the hgnds of :

the classroom teacher as it once was--25 30 years ago~ -

when I taught in a rural Appalachian consolidated ) '

i - 30 . 1 4 B ¢
. 4‘" "\I - & M - 3
L‘,\ . “‘ 4 ¢ * . X \? i
aspects of school life. The Title I programs are the la estdfo;ﬁglly
organized program for parent involvement. Several teachegs remarked on ’
the benefits from excellent Title I parent programs and jyst as many .
said the programs were poor and wasteful. The contrastlng .opinions
suggest that some organizational strategies are necessary if the pro- -
_grams are to succeed from the teacH rs' point of view.
Ty teach in a Title I sschool where we have an or-~ *
-~ ,'l
J
|

school., I had much more parent involveément then from
my teaching point of view than I do now, and definitely
had more, support from parents on things,I attempted to
do. Although our Titie I aides have very good rapport /_,gf
‘'with our parents.there ,seems to be more of a trend to
: let them do things for the parents and less he1p1ng
parents to help themselves. We du have "star" examples ¢ .
- of parent volunteers of more ‘than 10 years who now are . -
"super"” paid Title I aides. That is progress,\as they . -
help not.only their own families but others." X

"Under the T;tle I program, we have a home visita-
tion‘aide who’ takes learping games into_ homes of our ’ ,
~/ " Title I students. Parents are to play these with the -

_ students. Of.my eight Title I students, only two parents .
. agreed to accept the games and neither of the two children :
2 total waste of our federal money . ™ . ‘f

involved "ever played any of the games.” I consider th;s P '}

- TMany T1t1e I progfﬁhs mandate parental 1nvolvement.

I've been active in helping develop and.condu¢t parent- o

., invplvement workghops. I often have classroom workshops L, 1

to ‘bring parentggﬁktto date on currlculum and let them A i

- know that they are heir child's primary and most ‘impor- ' . "

- tant teacher.” ) AU I
< . - ’ ) . o .

- "XI- have; found that since the school I have wqued in
becamé’Title I there is, less parent jnvolvement. The
concluysion that, I came to was that . since there are paia
assistants, parents feel that their services_ are not ’ i
needed." . ' .o

4 .



‘ supervision and coordin

-

ation.

- ° ‘ .
-t "{;rent volunteers require constant professionér
This is not done by a

-

. Title I Paren} Coordinator &igh ‘a’high school education.

-

influenée in orking with\parents." .

“1"Our Title)I parent coordindtor has beén my greatest‘

§

itudes and partly
organized, staffed. .

"The reactions-partly reflect the teachers' personal
reflect the fact that some Title I programs are betfer
- by more y#ualified coordinato¥s, and communicate betfter with teachers to :
‘ aid the%classroom programs. How do the successfdl Title I programs
operate to strengthen family and school ties? What strategies from
successful Title I programs can be incorporated into any. school to
improye home-school alliances? It is expected that tlie second phase

-—
*,

"~ teachers describe

of this ‘study will contribute answers t0 these questions.

Fom

ce

Problems witthgzzhtal Assistan

Many teachers who have had eﬁpérignce wor,

‘concerns about th

L} ] -

L

L]

}
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[ king with parents ‘have some
ikely success of parent involvement practices!
problems often associated with volunteers--undepen-

+dabjlity, shortened schedules, short commitment, different goals andg_.
the

. much of the respon
l'e 4 *

values qf vblunteers and the schools. Others weré concerned about
parents’ lack of training in methods and appréaches to teéach.children
with problems.  These- problems are related to the teachers' lack of
time to provide an adequate \quick-course in. how to teach or how to deal
with ‘children's learning problems. This is especially true for parent
volunteers in the classroémﬁ‘but parents at home-.are_.also "volunteerg,"
They are not accountable to

how parénti fail to follow through in learning activities at home. ‘' |,

L I . L 7 - .
Some teachers were concérned about the students' development of respon-
sibility in caseg in which, in class or at home, barents assume too
2§§ility‘for students' assignments. - .

L
*

-, \ 4 LI
":..the more ‘opportynities we givL our. pa¥eéiits to be
in the school 'and the more information given out by
_» .teachers, .tha,more parents tend to take any work that |
*. ' ° is,givepn to the child, ag their work rather than devel-
, . oping responsibility in thelr children.” . v
‘Other teadhers expresséd concern that parents have many problems, other
than acad
ties interfere with any teachers' requests for asfistfance, with learning
activities at héme. .. - |, - ., ' . .
"Some parents do, not know how to, or'will not,
control their children. They expect teachers -to work
» ° miraclds and et their children to learn and behave
When cons-

[
" ‘.
*

J

vher they cannot make their children behaVe..

- %

—mnciyn K7
% '3

Some

i

the teacher, and some teachers commented ®n -

o,

A

b

t ones, that they need help with. These problems and inabili-

A
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tacting parents, espécially for behavior problems, I o ro
hear more frequently I don't know what to do with them. .
No teacher can teach if time must be spent on simple ) :
s, . dlscipllne and mdnners.that should be learned at home. —- ;
I believe that it woulﬁ help many parents to see their ’ 1

child workfwlth others 1n.the classroom." . -1
4

L. . L 3 have found as a teacher in this, transiént community i '
* , the parents, are too blsy to bother about how their children
t are doifg. If everything is going smoothly they stay at |

home. Only if trouble arises does one hear from a parent. }
Even if you are doing a fantastlc, outstandlng job you do ) "
. : -not hear from parents. Only in time of trouble,! y, - !
© "Parent invol¥ement is the problem. I have accomplished
thejﬁmpossible when I manage to just get some parents into
the school S?r a conference." ~ i
L "The effectiveness of using these technlques depends
‘on the community (ies) the school is serving. .I have
taught in a school where the parents were so 1nvolved
- qne. did not ne&d' to use techniques. I have taught in a
" sthpol where only.a féew (very few) parents were capable
: of using’any. techpique no matter how simple. I hav
- also had a parent who could have helped her son, tell me « -
. that that s my job." ' ,
” N :
Some" admitted that teachers fear parents, and that this 1nh1b1ts the
- program.they will attempt.
' ) "Most teachers fear parents and I, too, only..use ,
* parents when I feel I have complete control "

» o .

. "My(experlence indicates that teachers are even more

* fearful than the parents at aqur interaction. Essential, - .
. for & good canmunlty arent aid program 1s a top-notch
7 Parent Coordinator.” - .

- . ”

L) L]

» .
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Successful Efforts ' ' .

= - .
N . »
.

In spite ‘of all the possible problems, some teachers with parents of a11 .
.. @ducational levels and students at all achievement levels have bejn able

to establish programs that emphasize the link between school and home

for students acadeﬁlc progress. The techniques are described in Part

, I of this report. - A )
' L)

- Feadi;g w1th children. Many teachers described how they organize a .*
formal program in which parents or students‘rgaq on a regular basis.

L)

One ‘examples 'S s
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“About four years ago in-a school w1th a large .
. ‘' minority population, most parents were contacted and X
. . agreed to see, to it that, their.chiX¥dren read--either .
to the parent or by himself for 10 minutes an evening. »
JMany parents cooperated and I believe it helped:. Of
. "course, the &hildren could read longer if they wished.
I They brought in s11ps signed by their parents each
morning and were rewarded occasionally by small items
. .> donated by local businesses.' Very few parents objected..

Signing papers and folders. Many teachers have devised different systems
to keep payents aware of the children's school work. 1In part, this bene-
fits the teachers becaudse they feel they have kept parents informed of
guccesses, and problems before report card grades are issued. Some teachers
try to do more than inform by attaching skill-building assignments or
games based on the individual students' problems identified in school
work or on tests: . . . <
"By having parents sign children'’s graded math '
tests and units, I coversseveral problem spots: T e
Parents always have a good idea of grade average. v
. parents—can see cliild"“s progress or lack of it;
- . 51gn1ng the math unlits enables parents to see all *
their children’s daily assignmepts before they are
. disposed of without the hassle &f seeing it every
- night. Units get signed when th .3 takeén;, and
.poor grades have'a sheet I attach telling the parents
to study the needed skills with their child. The

ey

- s1gning insures the parent sees the note. '
. . "I send a letter to irents each time'we start ’
. a new phase-of. work, ‘explainirig what we will be

doing and how they can help.” This is 'signed and
returned. I -also send all returnable work home dn

. blue or, green paper or a fied to a blue or green |/
computer card. Parents and xids know blue papers
are to bhe returned. I hdve about 95% response.”

*

*

Some use a system that permits the pafyents to communicate back to them
~ with more than a signature: < 7 g :
. "A buddy-bodk. Each day I write a comment con-
T - _cerning the child's work and general behavior in a,k ‘
" book devoted just’to homework and-teacher-parent’ . .
comments. - The parent signs and responds." ’ {

Others have devised phone conference systems to talk with working
parents, evening and Saturday conferences .ahd workshops, and other means
;, | for two-way communications with parents.

Preparation of materials. Teachers described two ways in which parent-

rade materials are used for \learning activities.
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Materials'made.iﬁ scibol are used at home... . .
- . %,
"I glve parents materials to make flashcards jist
like mine in math or readlng for use at home. Also,
parents have watched "mini" lessons .on skills that they
could teach at home. . ‘.

. A | also llke the’ m1n1—clln1c. Parents of four kinder- .
) . garten angéseven first grade children were encouraged
to partieifate. 'Parents alternated.monthfy for indi-

vidual or small group meetihgs to discuss activities ™ .

and games’ they can use to reinforce skills being taught.

We sent home maternals to be used for a month and rd- °
. turned’ at the fiext meeting.. Children having the most
dlfflCUlty learning were selected. Of the 11 invited, -
9 are payticipating. One grandmother and two fathers

. v also attended. Personal contact has made a difference. -
The success of our parent involvement programs appears
to be-clesely related to teacher commi tment." ot
. ' v .
And materlals made at- hone are used at gchool... . 4

. "In’ my ‘Read Along with ‘the Family' program ¥ send
home books and a tape recorder. for grandparents or
parents to tape the child’'s favorite story or book.
They can, listen to it in class. I, prepare an activity
sheet-to'go with the tape(” N s

Home visits. Some use home v151ts to lay the groundwork for communication
- With parents that will occur throughout the yeat. Home visits are arranged

voluntarily on ‘weekends or hefore.the beginning pf the school year by the w

teacher and parents, or are ﬁormaYly prganized by school procedures. .

Some schools’ give teacher® release time while substitute teachers cover -
,%helr classes; other schools’ establ;sh half-days for children so that

he teachers' visits occur on the att rnoons when no school is scheduled;

othér schools allocate two. full Sdays for, teachers' visits. when there is

"no school scheduled. ’é‘ ‘&. . .

- "Our most effeétive techn%que occurs in the first
week of+ school when~th§ first graders attend 1/2 day.
We make a 20 minute;ylsit\to each home, éxplain the
. program and needed supplles, hear concerns, etc
feel Igain six wéeks:ot knowledge about the cHf fﬁé
during that yisit. "also, I feel good in heing able
. * to greet each’ pareﬂt by naqe (usually!) the next time !

e ve meet: ", . q/ - )

oA

Y T

"I V151ted each chiLd's home before scho 1 opened
in the fall. I took each child'%s plcture, hatted
about the things he or she liked to, do, pegs, etc.
On the fgrst day yof school the plctures and the stories
_of eachéthild were .on the bulletin board. The visit - ¢
“algso gave me an opportunity to talk ‘with the mother, .
"often with both~parents, about curriculum, plans for

,
T
,
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Aruitoxt provia c .
_ ,




L 3 v * - .
~ > . . '
. 35 A* . .
L1 \ -
P ¥

- S - . o . - f
. a . . . . . . :
= e i i
L g o ¢ !‘
’ homework etc. T expect to resume these visits next "

summer because they -are so useful. There are no ?
tearful children the first week. I know the children
. ) . by name before. -they come into the classroom. It is
< L. very easy to recruit parent volunteers. It forms . -
. the basis for continuing parent contact throughout
. the year--because we know each other, telephone con-
versations when a child is, absent or seems troubled '
+ strengthen our relatlonshlp., It seem to me that e

education must be a partnershlp between parent and
teacher.," . . '

’,AJ‘
Summer learning at home.” Summer activities for parents to maintain skills
from the school year may be an especially important area for home-school

. programs. Several €eachers commented on the work they arranded for- parents
to supervise qurihg the summer, such as:

2 e

o

"I sent home at the end of the.year a calendar of ;

summer activities that would inwolve parent-child par- |

) ticipation and would help the child improve or retain ' |
Ty basic skills." ) 1

Dilemmas of Parent Involvement . : -

1 »

The teachers were aware of the dilemmas of home-school relationships:

'f‘

~

"parents are so involved with staying alive and . |
+ being able to keep up economically, there is little |
or no energy left to devote to children--much less
spend time teaching, disciplining, etc. The time
. they have is spent being loving, lenient and feelihg
* ., guilty for not ‘having time or energy to help their
t. children.* Children have no motivation to study-- N
. £hey're too busy raising liftle ones, cleaning house
© o and doing adult work at home -because the parents are
out trying to make énds meet. It amazes me that the
children can run houses, raise siblings and still £find
"time.to learn at all." _ -
B . K 3 » \‘ " (]
. "Many homes have no literature in them--everything
‘comes . from; TV--yef the sohools neglecét the media. .
. Parents want to be supnort;ye and ‘help, but they '
can’t-~yet without their support, schools cannot make  _ _
p any real difference." ' ' - )

\uh_, o "If parents became actively“involved and worked with

) the teachers, our students would be more successful,
Our students need lots,of motivation that teachers
alone cannot provide.” ¢

- . - -
PR » . - r




In spme ways, all of the comments cause heads to nod in general agree-~
- ment. The grains of truth are the fruits of teachers' real experlences,
and there is no denylng the different reactions of teac¢hers to the
parents with whom they._have wopked. There were honest differences in
teachers' opiniohs! (1) Parents care but can 't do much to help the
* school or their children,in actual learning; (2) Parents care but
«  shouldn't help with school learning; (3) Parents care and can be of
great help if they are shown how td help. There was no disagreement,
however, about the fact that parent involvement requires the teachers'
commitment and the parents' commitment_to be successful. For both
N parents and teachers there are no quick, tangible rewards for their

time and effort other than perceptlons of a child's progress and an

Voccaslonal pat on the back from one another. .

Many comments stressed the parents' and students' needs for time at home
“that is free of academic demands; an egual number emphaslzed ‘the fact
that many students who have trouble iR school would be assisted with .
some structured daily work at home. Parental assistance with extra time
for learnipetmay be one of the few strings that remains to pull a student
up to grade level. Many teachers believe it is worth a try to develop

., programs for parents to conduct at home that w111 supplement the teachers'
efforts.

- - e \
» *

“The question is not, Which teachers are right in their reactions to
parents? Because of an absence of objective evidence, it is impossible
to assure teachers that parent involvement will lead to improved student
skills or improved paren;:ggild exchangés. It is equally impossible to

assure teachers that the n be more successful if they ignore parent
involvement, leave it to chance or leave it to the initiative of some s
parent volunteers. - .

. The teachers'’ comments suggest several questions that should be
* addressed: R .
Hop can parents' and chlldren s tlme at home be guided by the expertise
of the teacher so_that individualized skills can be coordinated into the
parent and chilg’ s)act1v1t1es at home?
Can parents be held accountable for the activities they agree to conduct
S0 there is some way to control and reward the child's progress?

How can the expertise of each parent be captured so that pargnt-designed
experiences can be coordinated into the teachers; programs at school?

Can time at home be divided so that teachers' and parents' conmon
interests are“coorq}nated to the child's advantage?, '
Low have teachers solved the real problems of parent involvement, and
with what effects?

How can the solutions be organized so that some teachers art of estab-
1ishing and maintaining successful home=schoel alliances can Le Jeneralized
for other teachers who would like to try successful techniques?s

¥ ’
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The differences in teachers' opinions and the lack of objective infor-
mation on the topics debated show how research can contribute to this
important aspect of education, A small sample of teachers who partici-
pated in the. survey will be, selected to continue consulting with the
project staff about parent invodvement. Readers with particular interest
in this topic who, by chance, are not contacted are welcome to write to-
the project team to provide details of especially well-developed parent
involvement projects or to add suggestions of school or classroacm
structural changes that are meeded in order to make parent-involvement

a viable-alternative for more teachers. .

>

Part IIXI. A Postscript . .'

-

" Both the statistical results from the survey and the important written

on many aspects of parent involvement: . -

contributions of the teachers provide information and raise guestions

1. Of all types of "parent involvement," supervision of learning acti-
vities at home may be the most edycationally significant form of parent
participation. To begin with, in contrast with PTA councils and class-
room volunteers that involve relatively few parents, parent activities

at home can involve many or all children's parents. .

2. some parents work with theitr shildren at home with or without teachers'
suggestions. The focus &f most parent involvement efforts by teachers

is to involve those parents who normally would not know what to do to
assist their children with learning activities at home. ,

‘3. " The attitudeS,_training'and experiences of the individual teaghers

have a2 lot to do with whether they choose to develop parent involvement
programs. However,. the attitudes of parents and principals, the needs
of the students, and the assistance tffe teachers receive from their
colleagues at school also cogtribute to the likelihood and the success
of teachers' efforts to develop parent-involvement programs.
4. The role of the parent in learning activities at home is net well
defined, and the benefits or disadvantages from different paréntal acti-
vities and approaches are not known. For example, the parent may be

cast as tutor, teacher's monitor, listener, task initiator, reactor,

or co-learner in activities conducted at home. Which roles are most
effective for what kinds of situgtions? . :

5. Differences in opinions about parent-involvement techniques may
depend on the skills needed by students of different abilities within
the classroom. Skill building and drill for remediation or enrichment
require different kind¥ oY learning materials and make different demands

on the teachers' and parents' time and energies. skill building requires . ~

different designs and techniques for students two years behind grade leved
and students on or above grade level. How can parent involvement programs
take into account the special needs of each student, so that time at home
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car’ build upon the individual attention at home to assist each student's
learning? , . . N ,
6. The teacher's role is changed when the teachér acts as.a nager of
. * parent involvement. The teacher ghares a portion of the teaching authority
when parents are given materials and instructions for supervising learning

activities at home. Parents at home are a corps of volunteers who are
not clearly accountable to the teacher for their successes or failures.
New behaviors are required_when teachers coordinate activities with the
parents;<'and different reactions to students are required from teachers
" after parental activities have occurred at home. What are the changes

in the teacher's rolg,@hat occur under different parent-involvement
techniqies? . ' ’
7. Teachers intrude on the family schedule and activities whenever
homework is given. 'The older the gtudent, "the more homework, the i
gredter the intrusion on family time. If parental time and effort is )
* required by an assignment,” it is possible that even more ‘intrusion
will be experienced. However, if homework is accepted as an important
mechanism for reinforcing classroom indtruction, then homework assign-
ments that involve parents may maximize the learning that occurs
during the homework period, and more than compensate for the greater
intrusion. It is not inevitable that carefully constructed assign-
ménts will be experienced negatively by the parents. These assignments
can be as simple as a weekly spelling drill or as complex ag daily
lessons_in a language or math curriculum. We need to know how parent
inyolvement can be organized for teachers, parents, and students so
the responsibilities of each are clear and the goals are attained.

8. One of the reasons so many teachers and principals conducigand

support -open school nights and parents™ conferences is that these '
activities have become formal, accepted strategies for parent-teacher
exchanges. They are "school-level" activities, that recur in similar,
predictable form across the schoo). years, In contrast the té@chniques
of'parent involvement in learning activities at home are classroom-

level projects that are developed by individual teachers. The parents’

and teachers' expectations may not be clear because the patterns of
" exchange for these actiVities have not been standardized. It is
quegtionable whether the familiar rituals of open school night apd
parent conferences accomplish more than a polite exchange between
parents_and teachers. Techniques for parent involvemefit in home . .
learning actiVvities have greater potential for actively involving parents
in important exchanges with the teacher that may assist their chilren's
progress in school. We need to know how teachers can organize parent
volvement 8¢ the activities will become as familiar as the standard

parent-teacher events, and so the inferactions of parents and teachezs
can occur with ease. Lo . , .

-

" The search for significant and accurate generalizations about the
optimum ugse of parent involvement teaching strategies continues in the
hope that educational practice will be improved by these research

efforts..
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