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N ( - PREFACE ( .o x

- <, 4
This report is 1inteMded for Use by principsls and others in schools
. involved with the lnduction of beginning teact.iers.'lt tontains descrintions
of induction in sax nesr-metropolitams primary scheols. from  these
descriptions, 1t as hoped that other schools might gain some ideas which
they c®n use in developing thear own induction schemes,

. &
Although the descriptions provided are of primary schools, we believe that
many of the 1deas on induction could be applied Lo secondary scheols, pei-
ticularly in the pre-appoantment phase. ‘

—— - e - ———— e 8 - -

The Bosrd washes to’ express its thanks to those principals, beginning
teachers and others”in the schofls vho co-operated resdily in proyiding

) information for the report’ .
1 - - ,
The report was compiled ynder the guidance of the 8oard’'s Teacher Edu}atmn
Review Committee, the members of which are listed in the Appendix.
£

-

The Board believes thst every school should have 1ts own induction scheme,
not just for beginning teachers, but alse for those teaching at the school
for the ,first time. Naturally, each induction scheme will be unigue as it
-wv1ll be designed to take account of the particular philosophy of the
. indavidual school and to capltaélse on ‘the background of teacher education,
experaience, "interests and ski1llg of the individual teacher.
K
We hope that thas report can help in the development of effective inducfion
- schemes for the benefit of both teachers and thear schools,

*
L]
©
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. . N . '
L - » . N
, INTRODUCTION . . .
. ' v
- During 1979 end 1980, the Board of Teachel Education undm(o'(f: research

project anto the induftion bf beginning teachers. In October 1980, at the *
conslumon of the restarch study, a conference was held to consyder the
implicataons of the results 'for induction practice. The resesrch Findings
and conference discussipns, vhich contained several sugdestions for making
induction more effective, were published early in 1981 (The Inductigh of
Beginning Frimary Ieachers).

»

7 Induction 1n Ackion in the Primary School 1s designed to cosplement the
- Tesealch and conferensce repoFt, 1t contains examples of induction a5 it 13
put inte practice 1p six primary schoods. The report 1s published with the

« ntention of providing ideas for ﬂrmnpals and ethers in schools involyed 4

1th the 1nduction of beginning teachers whicl they rignt find useful am
- lanning the induction of teschers into thelr schools.

- »

T'he descriptions of the school induction presentedsan this repolt were
v gained from interviews wvith the principals, beginnirg teachers and others
. invelved 1n the school induckion activities, and from wratten informaticn
supplied by the schools, In 8ll cases, the reports vere returned to the
school for comment before s finzl version wvas produced.

. Before presenting the exsmples, a ‘nusber of general comrents  about
induction should be made. . L
-
« The school td wvhich the beginning tescher 1s appointed has the ~gjor
. anfluence on the succeds of the beginning teacher's inductiGn 1nto the pro-
fession. Thys 1s not to deny the Impsrtance of induction activities which ™
take place outside the schoal, for exsmple, requoral or locst —eetinfle of
beginning teachers and 1neservice seminals Such 35 those Corducted by
* education centres. However, tha extent to wvhich a beginaing teacheT 14 sble .
to mgke a successful transition from hias pre-rervice edutatica into hac
. role as a fully=functioning professionaly vith i1ts sssociated responsibility
13 clo¥ely linked wvith the type of school inductien 1n which he par- '
ticipates. Induction is also the basis on wnich 135 built tre professional
B v development snd education of a teacher througrout the re~minder of hus
’ teaching career. ThUS, induction Can have 1mplicstions mot cnly for' s young
tescher's first fev semesters of teaching,-but sleo for hiz teachyny o
. effectiveness over fOrty or so years.

LY

. . .
Sore points cdn be made about tre 1ndividusi studmd
. .
in each of the schools, inductiongvargg~uch ~ors than sn orientstion pen?}d
reld in the first few days rwed{atply before o7 sfter -ckool corvenced,
and durirg vhich tre beginning teacher vAs Given 5 pep L5316 by the PFAD~
cipzl, told where to obtsin stock, adised of the schocl policy on parent
interviaus and banded the school't re-curce folder for rew teacher ..
Induction into the school was 2 co=operative procesc  which nor~ally
1volved one person being most clopely 35 p3ted with the ynductiun of the
. " ™beginning teacrer, but in which the remshrder of the rchool <tsff played a
supportive role. It involved.providing Bdvice, duidsnce and fncosTagerent N
- to the young teachers, both In presplinned weminars and di,cunsiens and 55
the need aroce. It invblird strateqies for ensuring tfﬂ thes bégunnang
teachers were Calfryiri out their clesssroo- traching roYes effectively, and
. A0 providing sssistance whele 1t wgs neeged. Whenever advice or guadance
vas given, 1L was provided in a supPportive nen-threstening -acner, 5o thats
. the beqginning teachers felt confident to seek further advice.
- -«
Having spent the past three yearc ao students, bc-qmmn’g feacher wont to
be regardeg 5. professionals by their fellov t#mchers  In the sehoole
. f;'t».{d;ed an ethyc report, other ntsff memberc resdily sccepted their younn
collesgues a5 partners, wvilling to shuar adess vith them. SE%TUIng ~eant .
accepting nev adess from, so well 3 Quving Juidarte to the beginmunn
teactiers. In thia way, the confidence 3nd corprirnte of the beginning '
« teachers wete enhancid. “

-
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. tach example of school indyction 1s different. No one program or scheme can
be prescribed vhich,will be suitable for use in sll schools throughout
Queensland. For example, & School in which there are three or four adminl-
strators maght have & different type of 1nduct1on from a school In which
the principal is the only nen-tesching staff member. Likevise, while part
of. the 1nduction 1ntp @ metropolitan scheol might invelye the beginning
teacher's *Attending the school before the end of the previcus scholastic

wear, this 1s probsbly 1mpracticsl when a teacher from Brisbane 1s

. appointed to a remote pountry school. ] .
Even within a- partlcular school, the induction activitles' are not meces-
sarily the same for each begloning teacher. The induction should be res- ’

B ponsive to the Individual begloning teacher's needs and problems. Thus, a

Key element 1n each of the examp g8 of induction 1n this report is that of

flexibility.
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. u .- INCUCTION IN ACTION ~ ° . R

“{__7& e . HOOLA, ]
- - : - —

Number of Administrators Number of Type of
teachers ,beglnning teachers - school
. 2 Principat . 37 Government
. . Ceputy Principal *
y . : . infant Mistiess . . ’
" . M iz - : - N
. e v . » r
. o The 1nduction program of this pravincial primsry school 1s charagterised by
L orgsnisation and 1involvement - by the beginning teschers concerned, the
: prmelpa,l, deguty principal and infant mistress, and other teasthers. .
- - -
Welcome Y . '

Ip 1981, there wepe three beginning teachers, tvo of these being advised of
their posting before the end of the 1980 school year. These latter received
. a letter of velcome from the principal (updated for 1981} outlining certain
aspects of the school and its induction program snd inviting the beginning,
teachers to come to the school or to contact him st any tame. The letter is
reproduced at the end of the chapter. The warm style of the letter
reflected what was to be the teachers' introduction to the atmosphere of
the school. Both teachers went to the school prior to the end of the school [

“ year; at tms time, they were shown.their classrooms (and glven the key),
met other teachers and were provided widh much valuabla material concerning -
the school., This material 1ncluded: .o

. booklet on school policy,devised by former adpinistrative team,

. - L

N . plan of school;” :
. . perents' handbook* {found to be very vslusble by heginning
teachers);
. induction program booklet. .
+ Class Allocation .
. f ' . . "

VoAt ths time, the begmm{c; teachers (and 211 other nev teachers) filled
out a staffing infermation form, a copy of which is included at the end of .
| the chapter. On this fgrm they 1adicated their tesching preferences,
open-plan classpoom experience, special abilities and extra-curriculer
interests. On this{bssis the principal was able to rearrange the staffing
of the achool so t bequnning teachers could tesch the yesr level lhey
had indicated »se fhear first preference, and 1f they wanted to be in an
. open-plan situatic] this was also arranged. This gometimes ‘meant allocating
experienced feache}s to qther year levels. -

Preparation ) ’
= r L) -

The beginnang tedchers were advised that they were free teo come to the
school at any tay cluding, during the helidsys to- consult with the
principal, prepard &hotr classrooms, etc. They vere also Qiven the keys to
the principal’s 6ffx€e so that they could consult pupil records or the

” consolidated policy file which wes continually being modified by the
teachers themselves, At this tume,* they were slso Qiven the name of their
- referent tescher. . .

1
the Mthard beginning teacher was told of her poeting tvo veeks before the
start of the school term snd received the same welcoming letter. All three
* begmning teachers went to the school 1n the veeb prior to,.the comencement

- -
. hid conwfm_uud\ procticol ond organisoilomo]l inforwoilon, e.g obsences, bonking,
. choire, doily routine, homework, suslc, sport, library, rules, swieming, tuwk shop,
ele. .
H ~ +

l . 3 ~ :
ERIC . ~ .3 . :
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of classes, some several times, At this time, they met other tdachers and
some, vere M@de more famlisr with the school (equipment, etc.) by .other

teachers wvho had alsg core up to the schc:ol. r
A sgcial eveming was arpanged st the principal’s residence 10 the first
veek S0 that' teachers could get t%ach other, .
i .
Fermat Progtam ’ . # . . ;

The formaX part of the induction program begen with the commbneerent of Lhe
scheol year. The beginping ®eachers had been supplied with the induction
booket at The end of the preceding year. This consisted of the Four thecks
lists 4 for supervisors - pre-appointment, first” day, first weeky first
month = taken from Guidelines for the Induction of the Beginning Teacher in
Queensland Primary Schools Lsee end &1 cnapted), to wnich nad been added
the names and respective duties of ten tEacheg vho had indicated they ,
vould assist tHe beginming teachers in therr” induction program. Each.
teacher offered to be responsible for a certain part of the checklxsi, e.g.
distributing to beginning teacher curriculum guides and School-compiled
programs; matters relating to fumctional aspects of the w»chqol vere dealt
vith by the Principal 1n tvo meetings with the begirning tedchers in the
first veek. Leptain aspects of the checklists - those dealing vith pérsonsl
matters concerning the teacher ~ were omitted. There was no rigid adherence
to the "pre-appointment”, "fFirst day", "first week" stages since tfe volume
of work 1a the first weel precluded this. A meeting to discuss the "First
day" checklist was neld vhen time was available during the flest veel, At
this m™eeting, each experienced teagher concerned explaiped his/her section
{e.q. tuck-shom procedures, homework, etd.). Howgver, the beginning
teschers felt that they vere somevhat overwvhelhed vith verba! information -
at this meeting, and benefited most from the information which one teacher -

had committed to paper. . » . N .
Releren! Teacher . ,\ ' .
Y - L * L] - '

Each beqinning teacher ua's.. assigned to a referent tedcher and was 8lso Ies—

ponsible to exther the 1infant sstress, the deputy principal, or the o

principsl depending on year level. This system wvorved best wvhere the
referént teacher had the same ygar level as the beginning teacher and where
their classrooms were 1n close$rox1mty. The referent teacher also needed
to have enough time to devote té the beginning tescher. Bouth Leacher. often
met beYore sehool to discuss work progrars and Individual _oproblems and
wnformal assistance was provided a5 the need arose. Beginning Yeachers felt «
free to ask other teachers or the principal to teach a lessbn for them 4f
they experienced difficulties. This had occurred seviral times, The tnfant
mistress and the deputy principal provaded the primcipsl with 1ncidental
reporte on the progress of the begimning teachers which reant that the N
principal did not directly observe their lessons, .
Thége teachers were given full, teachung respongibility and each was
volved .1n some form of extra-curricular activity (c.g. hockeyy nntga;l .

recorder bend, scheol choir, school camp, etcu). These hctivitles  vere

voluntary and beqinning teachers indicated their willingness in Lhis ared, .

Parenls' Meeting + N :

in 1981, a nev system of meeling parentd vas 1nstituted ai? the scheol whigh
beginning teachers found very valuable. Carly In first ¥erm, each teacher
sent &4 rote home to parents asking them to make an appointment to’see the
teacher individually. Although not all parenks took adventage of thin
occasion, the teschers felt it vas far more effdgtive than™the traditional
gereral feetings. The #1rst year feechers felt 1t was important to
establish contz:_cr}.wth the parents at the beginning, and to leern the back-
gropnd of their’ pupils. 1t slso gave them professiondl confidence to feel
they had the parents' support and trusts =

. . .

LS




Review ol Program . g : !

~J Each year, towards SepLember, the pfincipal and all those irwolved wath the
induction, program meet with the beginning teachers to reviev the w\:mgram
and suggest mdifications for the followmg year.

- .

- .

. Outside Seminar *
e

The begmmng teachers, attended a seminsr orga’xsed by the Department 1n
their region, but did not feel they had gsined much from ;t.

I - - "

" e

. Cen cluslgn , e .t . -

. The overall success of the iInduction program st School appears to be
- closely linked with the Openness of the principal a his "open-door”
poficy, which permeates the atmosphere.of the schvel and the attitude of
‘ . the other teachers, Th: program and the staff of the school are well Ve
organised, which leads to the beginning teschers' quickly developing a ™
degree of confidence un their own abilify and in the' krowledge that help is
always available, All begunpning teachers knew that they were not required
to hendle problems on their own. - -

Nevertheless, 1t appears thet the following areas could be looked at when
the pregram 1s bamqsrev.le\ved:

. ~ @ meeting together.of referents at the begxmlng of the year to \
clarify their roless .

.+ 1ncorporation 1n the mductmn booklet of advice on areas vhere
beginning tgachers experienced problems including sefting-out of
. pupile' books, roll-merking, tuckshop, etc.j o f

'

. beginning teachers would -like to be officially introduced to oy
teachers rather than finding out their names by a process of
elimination; * .

» cloger attention to t[le needs of.specialist teachers.
- ’

' However, these minor salterations should not detract from the positive
nature of the program and the satisfactien which beginning teacher)s
exprassed tovards their inductien into the school.

- ]
: ¢

.
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4

. . .
Letter sent to beqinning teachers after notifacation of appointment

ot Dear " ' ’ .

L 0n behalf of our teaching teem and pther st3ff 1 extend a varm velcome to
you and cbngratulate you on your tramsfer to our school. We will certainly
ensure that yout associstjon with us as rewarding and enjoyable.

. . . N )

.. Our school 18 situsted on .u........ ROad about ’ five kilometreg from

vesssssese MWor are @ Class 1 school and therefore have a Deputy Principal

»

. and Infant Mistreds as well as the normal specialist teaching staff. Eight
tundred and thirty ch¥ldren attend our school in 26 drafts. We have four
double teachwpg spaces and tyo composite classes (2/3 and 5/6)-. '

A 5

f have emclosed a staff profile which I request you return 23 sbon a&s
- y possible. Our 1981 §% ff Handbcok 1s not prepsred as yef but hopefully 1'11
* be able to forward @ cbpy for ‘your perusal before you take up your
appointment with us. 1f you would advise of your vatation address, I will
arrange for the despatch of this’ handbook and any other material which may
be of usge to you. )
r . " ]
We have planped an induction programme for- you and other appointges. The
lprogramme should help you to adjust to our Foutine and 1t will be conducted
~ by a team of experienced teachers as well ss by members of the
b .Admimaistrative Team, We are sincerely interested 1n. ensuring that you have
a happy and s:aooth wnductiof. 1f, therefore, you have any problems, please
share them withs us. 0ur-~ inductions programme consists of social andg
- professicnal comporients and details will be available on your first day

N with us. : . ,., »

- - -
1 vill be available to speak with you at a rmutuslly suitable time during
the summsr vafation. 1 live in the Principdl's Tesidence adjoiming our
: . + school. 1 wrll defimtely be avmlsble during thg week prior ,to the
, N
comnencement of the ?8)\ school year.

. .

- Please feel free to contact e 1f you need any sssistance or information.

Once agmin 1 reassure you that you are most welcome tu odr school. A wal?,
friendly, co-eperative spirit exist& among our staff and students. 1'm suce
you wi1ll enjoy your experience at this School. N

. * 1 Wzrmest Regardi, o

- “ ‘ » R

A
. - J -
Francaipsal. % B
7
3 .
5 - .
' . '
e ’
* ' r ;o ¢ . - R )
. A .
- v
. IS
12- Y [
4 . '
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- > SCHOOL*A *
. . -
‘ ~ STAFFING INFORMATION ° o
- - . © \
7 NAME: ) g K .
. I . . * M
. PRESENT_YEAR LEVEL TAUGHT: . i v
- TEACHING PREFERENCES FOR 198]: | . i
a 8 i - N
I A. Section of School L -
K - . Lower {1 - 2) D Lo . ?, . )
P . P . 2
‘. Middla (3-- 5) [::] ** #Plesse place 1, 2 or 3 0 :
. sppropriate frames K
. - ’ . “‘ et
SR 2 L ,
o B. Preferred Yesr Level . . - .
* ¢. * Oper plen clsssroom:. Would you like to teach in an open plan
. * Cleseroom with snother teacher?
L] " - : )
. opEN PLAN CLASSROOM EXPERIENCE : . .
* Yésr Level Year and Duration .
1 . -
. /.>.~ . ﬁ........................'.... .
A -
'\ RECENT EXPERYENCE: " Yeap % Year Level/s Taught -
. . N i" 1’80 LN Illlllllllll-llllcllll:lclll .
A : ' . . P
.. ' 1979 Cietirsasietensnrsaatstaanes .
, '
. . L, 1’, eeesstaiessteerssnaneetaans .
- * v
vt 1977 brieiiceeiiaesissseseanes Y
— ‘ . . lI 1 -
. - i’ ’ 1976 Illllllll’.lll.l.l-lllllcl’l-- -

(Please mark - wifh an asterisk {*) if open plen.)

SP£CIAL ARILITIES: (Please outl”' any specisl sbailitied you pbasess which
would enable you t&r undertake specialisty classes, -

"

teaching etc.} '

vy - } -

. EXTRA CURRICULAR ACTIVITIES:" B -
) Pieage tick the.eppropriste seftion if you would be wlllﬁg to ‘conduct
teaching sessions, cosChing, trsining, supervislon etc. in the following:
N . ' ‘ r . ’
. - .‘ ” . L] -
3 ) . .
. 2
. 7
Q * ’ 1-3 v ‘
ERIC - ~ ‘

hd -




A ¥
» ’ ‘ . Y .
.« * SpoRi SOCEOT®  ..nysiraseisis Rugby League, uevveueinion.n
Hockey ST . Netball ...... P
Vigoro  .c.icceecsannans Cricket hdesssenanas -
Tennis  giociasieaa.n.. Softball  ...... sessnaans v
»! N . - b -
7 . : Tee Ball ........... paen Athletics '.
» N - v
- Swimming ........ feaeans ) ’
CULTURAL ACTIVITIES  Choral Singing.  «esoeseyssseess N
‘ Py
. Choral Speaking heeabsasaannanan
2 - -
Concert Band cerasetananaas . :
. Orchestra ’ ereebeceaanaaas
- L - ‘-l
* o, . Recorder Band O "
’ -
Debating N l
* OTHER AREAS ’ Student Council  L.eesseeseesesss
, . S ool Camps T ELT TR
L] *
¥
l “ .
, STUDY COURSES: (Pdesse qive details of any course of study you are
, undertaking in 1981) -
* ’ b b ) ) »
? . n'- - b ]
. EXTENDED LEAVE:, (Please gave details of any extended leave you are
- plerning for 1981)
- -‘_ >
. ‘ *
SPECIAL REQUESTS OR COMMENTS:
[ 4
" * -
L :
I A = '
n LY L} = o, N}
Please hote that your § s will be carefully considered but may not
be mek. . -
Y "
o~ ¢ . .4
.o Signed:  sasissecessscscanananaanns Seammanan .
=~ - : .
Dato: as as2abna samaminag . .
.* RN ™ ’
A
' i o~ s ,
-~
P < * PR - N .
o - o .
B . 8 -
) . .
Elk\l‘c \ o ,
.o . .
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NAME OF TEACHER

YEAR

- -

[

Mmoo A,

INDUCTION PROGRAM CHECKLISYS . '

Supervisor's Checklist - Pre-Ap;;omtrent .

.o . I3

DATE OF REPDRTING FOR DUTY

1 .

t, NAME. OF SUPEBVISOR e
o LD
' The tasks sugdested on khis form shopld be completed before the feachsr >
s takes up duty at the Z€hook, It 15 a check to see 1f our nev staff member
+has been welcomed perly” and has been given the necessary informstion to
dispel his anxleties and to help him function effectively in hxs new schogl
envirorment 3s quickly as possible. ! ’ ~
Teacher's
Initials  Check vhen completed ‘
RP* 1. Welcome the new teacher and put ham 4t esse.
#** 2, Tactfully ?}qmm about bis personal background.
RP 3, Inquire sbout transportation.
RP 4. Explain school parking arrangements.
. #% 5, Check 1f ha has any flnancial Sifficyities. D
RP 6. E€heck his acagdemic background.
RP 7. Has he agy special expertise”
RP 8. What are his special mteresis? ' ’ .
RP 9, Review hls accommodation arrangements,
. P #% 10. If Departmental accommodation, indicate location, cost and
. newes and 1f possible, introduction to fellow tenants.
RrP *11. Discuss local services avaldable.® .
3 RP 1? Indicste his teacning ossignment? - class &nd S1ZEc =
LM/HN 134, Provide @ 11st of childrenAfihis ¢lass.
RP 14, Indicate how’many drafts of ys ye3I.
RP 15. Show him his classroom,
RP 16. Explain physies} layout of school 1n & brief tour.
RP 17. Talk sbout your dally programming expect:‘atmns for his
' first week. _ . ,
LM/ 18. Distribute to him curriculum guides and school corplled
. programs he'd need for preparation.
RP 19. Collect sther teaching raterials hermight need.
RP 20. Have him note school starting and finishing timeg and
N . times of varigug bresks.
RP 21. Explain your expectations of his hours of duty =and
punctuality.
- RP 22, ©Duscuss consideration to his fellow teachers.
RP 23, Explaln your expectations regarding ncise 1 BoSTOOrS __ *
s 8P «24. Point out reguistions about corporal punishment .
. *RP 25. Give specific advife on discipline and punichment |
‘RP 26. Advise him on orderly movedents ibout the school, and @'
noting children absent from room.
]P 27. Explsin the standard of dress expected of hi™.
RP 28. Give advice on tact 1n discussion with perents.
RP . 29, Explain your policy on smoking 1n the school.
fpP 10, Iptroduce him.to mesbers of the administrabive tram,
|53 31, E«ploln to whom be 1s directly responcible l.a. Deputy
Principal, Senior Mistress, Infant Mistress otc. '
/P 312. Introduce him to his tescher Feferent or speonwor teacher,
RP 33. Assure bim of availlebility and willingness to help, of all
* members of the sdminlstrative team,
» Principsl

L 2]
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. Sufbrvisor's Checklist - First Day

WAME of TEACHER
.z YEAR L DAYE OF VAKING UP DUTY
R NAME GOF SUPERVISOR-® ‘ .

. . —— 7 _ - . ;
It 1s suggested the tasks below should be: completed on the farst day the

ngv teacher 1s atTour schoel. They need not be completed at one 'sess10n and
could be done various timeg during the day. The list below is suggested
order of pribrity. If,the teacher does not comé to Te school before the
date of taking up duty, tasksson Pre-sppointment fora would have to be com-
pleted 1n conjunctiof wvith this list.
£ +

Yeacher's 3 ‘. . R
Tnitials Check when completed

RP/LM/tM 1. lIntroduce,him to all staff members. Don't forget the .
clerk-typ16t, the aides, the janitor groundsman.

RP 2. Give him a plan of the school for reference. ' -
Re 3. Locate staff toilets (locatidh of key?). . .
. RC 4. Iaicate any special features of the staff, room,
R 5. Explain what gonetary contributions woyld be reguired of
him, . .
, PO . 6. PMake sure he spentls some time with the teachers next door
* to him. , . .
4 WR 7. Indxcatp the resource aress and explain borroving arrange-
ments, . )
T8 8. Explain borrgxt\g‘;procedures for A.V. equipment,
H4 9, Help him with obthinming his allocation of school stock.
M 10, Help higy obtain pup:l text books for bis grade.
MD M Explautatucb shop procedures. * . v
r HM/LM 12. See that the children's records have been passed, on.
13. - Explain school policy on homevork. A .
HM 14, Explsin departmental arid school policy on detentaon. - .
HM 15. See that he receives 3 playground duty roster snd explsin .
his responsibilities while on duty,
R 16. Review bell times and lunch breaks.
RP + 17, Givé¥sdvice on 1rate parents,
. B0 18. Show location of first-sid materials snd explain reg-
. ponsigility 1n case of accident. W
. RP 19. E£xplain male of the clerk-typast. ~
RP 20. [Ihdicate sch'jol policy on the use of the telephone.
P4 21. Explain KIS relationdhip snd  responsibilities while
' childfen are working with specialist teachers.
WR 22. Indicate procedures regsrding school bifses.
) 55 23 V1g1t the schodd library and examine the facalities.
h HM 24, Discuﬁ)s leqve entitlements and procedurds 1f absent.
] . Zs.ffnplam school policy on the allocstion and use of teacher
aides. R
R 26. Indicate parade procedures,
4 . 27. Indicete vhen first pay cheque will bejdue. ¢
/P ~ V28, *Reviev of his First day with Prindipsl or one of the®
. e administrative team, .- .
J , _
u. &+ ’
T N 4 i
LY \ .
L]
Ll 4 . .
- [a
- » 16 .
&‘ ‘ * [
- - + bl
‘1 3’ ) 10, A
O 4 . - » -
ERIC P ’ : -
K b . M




L

L] - ‘ -
. ' . ‘ . Supervigbr's Checklist ~ Firgk Week . .
L] »
L]
. . z .
NAME ‘OF TEACHER * . /
YEAR DATE OF TAKING UP DUTY
NAME. OF. SUPERVISOR i .
u’. ~ . ' L]
y ) These sre not iamediate tasks but should be done 10 the first veek of“ the .
' teacher's period of guty in the school. .
3
TJeacher's
initials Check wvhen completed
,PO/RC/RW 1. Help ham fomu}ete his weekly time-table.
. MD . 2. Explain  school- policy on £uC.P.'s _end preparatmn.
generslly.
HH > Indicate the eveluatmn sche'nes and record keeping
. required®1n the sehool. .t -
. H4 8. Explain other duties required pf hm.
WR . 5. List people responsxble for varipus sports and solicit hg
- . 1 help.
' s 6. Confer with teacher librerian regarding use of his.
services and use of library.
55 7. Indicate the extent and method of using the teachers'
= refetence library. -
- RP 8. Explain fire drill procedures carefully and have him sign
dfter reading. .
MD 9. Talk sebout the Queenslsnd Tegchers' Union sngd- answer
- querieb,
MD ) 10. HMention the existence of the Queensland Teschers' Credit
Union.
’ e} 11. Elarify the policy on the use of specxahgt teachers. .
/LM 12. D#scuss subject specializations end any plang he may have.
HH/LM 13. fGive advice 10 setting up his reading progran.
LM 14. Explain how school policy 1s formulated. Give out Pol_xf
Booklet for referepce. .
RP x 15, Explein anygppecisl school administratlon procedures.
HH/LM 16. Reviev with him kits end .learnmg materisls he may find
, . useful for his year. — '
. FRp 17. Explain  courtesies expected, 1.e., keeping Principel
i . 1aformed of intidents, letter writing, etc. and why.
. RP 18, Explain hierarchical structure of the schopl snd the
- ~ Department of Education. *
SP/RC 19. Discuss hi1s own Tecrestlonal activities and explaxn oppor-
. . tunities in district. .
MM 20. Explain school «and departmenl:al policy ‘on educbtmnal
tours,
* PO Z]. “Indicate arrengements for Religious Education lessons.
WR 72. Show him uhere physical educstion eguipment 1s stored and
' 4 how 1t is borroved.
Sp 23. Discuss protedurds and poligies for dupl!catmg-pupxl
N ! tendouts,
Rf 24. Have s discussion about the school rules.
Ry 25. Urgsnize help for bie in conductmg any standardized tests
i required.
. H4 26. Discuss more fully leave pmcedures.
. . R 77. Explain tommunication chennel procedures in the school.
MD 28. Explsin staff meeting procedures and- mdxcate vhen they
are held. *
. RP 29. Hag the teacher had deily review periods vith a member of
; the administrative tedn?
¥ . .30, Provide time tables ®F gpecialist teachers. H

. | e |
LRI
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Supervisor's Checklist ~ First Month )

. y{ OF TEACHER ©

YEAR DATE OF TAKING uP OUTY . .

“*NAME OF SUPERVISOR .

rd
= .

A ihe tasks below should be completed Dy the first month of 3 teacher'“ tour

. of duty in the School.
Teacher's .
initizls  Check when corpleted . } ,
fﬁfi"g/l.”/‘ 1. Are C.C.P's being sastisfactorily prepared? !
RC/P
" HI/LH 2. Are other forms of preparstion receiving attention?
. . wWR/SP 3, Clarify any parts of the Schook Palicy which are not clesr
, after reading the Policy Boovlet.
RF , 4. Has 3 fire-drill been practised?
Rv/PO/RE Se Ha;e evaluation procedures been planned and recording 4
bedun? ’
BIAK, 6. Discuss vith teacher how he 1s Lo be supervized during the
yesar. .
. HM/LM 7. Check f hxs reading Pprogram has feen satisfactorily
plarnéd and implemented.
= - 8. Chéck on the effectiveness of library usage,
fu/PO/RC . Hag he a satisfactory weekly time«table?
RE 10. Show hm the Form E€P5Z and 1ndacate your expectations
nder the varicus headings.
. R 11. Show him a copy of the Second Year Compuls;c{ry Rppraxf‘e"ﬁnt
. Form and discuss its criteris. '

R 12. lndicste the school's reporting procedures and give advice
f oh conducting Parent-Teacher Intervievs.
/L

13. Discuss remediation in ovd classroom and referrsl oppor-

tunzties. ’
R Rl 14. lIndicste the school's palicy on community involvement.
s 13. Discuss parent belpers in Whe classroom,
RF 16. Explain the function of Parents and Citazens Associstions
' and encourage his interest in their actiubie<. :

RE 17. Explain ,iromtmnal opportunities  aviilable an  tre
Departmen

13 .18. Have tvo reviey s€8sions “weel been held with the tescher
to clarify pol:cy and to chat sbout difficulties and

. syccesses?
. N \
' - !
' . .
. .
0 - -
) ' ’ . - Iy
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) INDUCTION IN ACTION e

' . SCHOOL B8 ® )
\ . — |
[}
Number of Administrators  * Number of ~ Type ol ’
- teachers - N beginning teachers school
40 Principal 3 Govemment . \
* ,Depuly Principal f'
fnfant Mistress ‘ '
- T, Senlor Mistress ) '
. Y x ‘\

x ]

This school is situated cn the northern ou’urts of Brisbone and has a
teaching staff of sround 40. Im 1981, three beqirning teachers were

appointed to the s I. .
- " - H
Firs! Contact “ ’
& The bequpning tezchers felt that the first step 1n mabar® contact with

their npew school was the most difficult = telephoning the principal.
However, they were all very impresaed by the friendly and war™ response
they received. They arrapged to visit the gochool in the last week before

* the end of the school year =t which time they met the person who would be
their co-tescher. They would have preferred to heve met this perscn agsin,
however, before the first day of school.

Written Malerial

Prior to the commencement of gchool the beg‘;mmg teachers were presented
with a very large folder containing a lot of useful material. This incjuded
school policy and rules, curriculum programs in wathemstics, lapgyage arts,
health, and a detsziled booklet én the school's resdinm proqrars, \f{he begin-
ning teachers found this information very valuasble, especisily tre exarples

- bll)f CC?,-?- - ~ B

» - 4

Placement ’ —
* . *r" ¢
Durznd their pot-appoinkment visit to the school, they werefadvised of the
Year level they would be teaching. Two of the three beqirnuing teacters wvere
sssigned to the level they hsd reguested. All three were to teach in
peltsple srea situstions, -
« .
The three beqinning teschers were placed with experienced teachers with
» varying philosophies of education, esch with 1ts own ~frits. Tre approaches
used by the experienced teachers varied from consaCaring the beginning
; tescher as latfle more than a student teacher, to slldwirg the begirning
. teacher complete freegom, to vhat appears the best situatjon - where- the
co-tegcher &lioved the beqinning teacher complete avtonomy but aico offered |
her sdvice.e8nd guldsrce. This latter trested the beqinnlng tescher 35 @
. 4‘ . professionsl, snd at the same time helped her fo Overcore prodblem s trey R
aroge 1n the Classropm. It slse includeqd sharing ofgresources such 35 CCP3

between the two teschers. > .

-
. * .

+  Formal induction . R ‘
. ) The outstsndlng, chegacteristic of the induction progrem st this school was
tha Jole played the senibr mustress who was responsible for the
"~ induction of the Requrming teschers. Untald Caster, tre beqginming teschers
mat yith the seniqfwistrecs every Tuesday molning 5t 9 n'clock to dr-chss
probldns and share \dess. During these segsion , which porvaliy lested from
one to one and a Ralf bours, the co-opersting teschers insthe open-area g
classroorm would take the begloning teschers' classes. In addition, at these
se5310ns the senior mistress would explain certaln sspects of teaching -
. e.q. evslustion, dsily prograts, resources, ¢ealings with garents, how to
use Depsrtmental guides, wse of handbooks, reporting, duscipline, and 5o
on. She also used this time to disquss with. them thelr commuipent to

Q ’ . .‘ » .l ’ .
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teaching, their responsibility, the lav and sefety. The léngth of these -
sessions would depend on the needs of the beginning teacherseat the time.
If the teachers hed prpblems, these would be discussed; otherwise, the
senior ‘mistress would use this tims to discuss one of the aress alreasdy
rentidned. Seversi of these sessions wers ussd to explain the format of
{Crs nth vhich many beginning teschers encounter problems. The beginning
teachers™ fpund these sessions extremely” velusble. Much of their success
seewed to lie with the supportive sttitude of the senior mistress who
instﬂied ‘confidence 1n the young teschers. Also, the beginning teschers
‘hed confidence in her and could communicate with her, 7

relieving tescher so they could be Yelessed from their classes to talk with
., bar freely. Her expertise and profgasional spprosch 1n s variety of areas
vore instrumentsi-in ehsuring the beginning teschers' successfyl induction.

She wae avasilsble at sny timg to Ycua& thesr probiems, even to auppiy‘.a

Another important, role playsd by the senior mistress wvas that of inter—_
medisry. 10 srranging with the co-teachers for the begipming teachers te be
+ relepsed for the Tuesday morning sessions, 1D organising talks with the
¢ specialist teschers end 1n serving ss s link between beqinnirg teachers and
specialist teachers.

A
N After Easter, the beginning teachers reguested that the sessions with the
senior mistress take . plece before school (st 8100 2.m,, on Trursday
mémings. Theay folt this would reduce the ioad on trhe other tescher snd
provade contanuity with their own classes. As their clsssrcor competence
increased, the length of time required in these sessions decressed. fut ai
different times of the “yesr, new activities vere tavird place, e.g.
+ parent-teacher interviews, sports dey, snd these could also be discussed,

b~ » L)

Current Curneylun Prograrms -

The senior mistress advised the beginning teschers, that they would only be
crequired to vrite daily’ programs for the first fev veeks. Gradusblyy with
knowledge gained in the guesday "Orning sessions and having been provided
with axamples of CCPs, the beginming teschers vere sbir to comrence writing
their own. According to subjlect ares, these had to be presented tg tre
genior mistress st mutually sgreed upen 1ntervals J‘OUQH consicersble
flexfbality wss allowed) - language arts every four weeks, maths - six
veeks, social studies - six weeks, scisnce - five wveebs, "usic, srt and
physical educaticn - twice per semester, Constructive cowents were #fitten

on 'the C(‘:PS and these vers then discussed with the teacrers.

.  Visite 89 Classes ’ ) . .
“
* N After E£aster, the senior mistress wvisited their classes regulariy to °

chserve their tesching snd offer advice, and sl®o to as51st One beginnirg
tescher whooe clase contained some troublesoms Mgpals. Tress visits varied
from 3 few mifutes to up to three-guarters of sn hour and from daily to
weekly., The beginning teacherg velcomed these visits by the senlor T1stress .
and felt they were most beneficizis They felt that this adyisory Jmctmn

~  gresdly improved their tesching. Sometires she would tesch a lesson if the
beginning tescher wss experiencrhg diffidulties or cdemonstrate an

alternat jve method. A ' . '
| Stalf Almotphers .
- Ihe three new teschers felt welcomed inth thelschool Dy the rmany staff .,
y . socisl fuactions that took plsce. These occurred regularly. However, they M
: would have liked to psVe learnt teschers' full riames earlier, *
. utside Seminar ) - . ‘

L]

-
The three beginning teachets atiendsd 8 9emmar organised by the Uepartm'nt
in their region and fownd it very interesting and relpful

L R0 :
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cess of ram . . K -

. . ~

The 1nduction .program st this schqol eppears to have been Veq\guccessful. ”
largely becau®e of the orgenised meetings with the asnior mistreéss and her
¥illingness to essist the begioning teachers, but also by the co—opsrative
4 sttijude of the co~teschers and the principsl., The atmosphere so crested
resuited in the beginning teachers feeling confident snd compefent and
alvays sble to obtain sssistance. The fatt that the senior mistress was

x

,alvays welcome in their clesses 18 a further indicetion of the syccess of &
* this "program”, -
N * L] -
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N v INDUCTION IN ACTION

{ -
' SCHOOL C
’
. Number of Agmintstrators Number of Type of ¢
teachers beginning leachers school
. 12 ' Principal . 1 ¢ Government
s |

v s -

Situated in Braisbane's sowthern suburbs, this government prirsry school bag

a staff of 19 teachers, with the principsl being the sole’ agrimistrator,

Onre beginning teacher cmﬂefced teaching st the school at the stsrt of the

198) school yesr. {

' .

Az this teacher bad undertaven six weeke of practice tearhing 5t the schonl

- during 1980, her induction was somevhat different thsa for & tescher cow-

pletely new to the school. Some of the imduction activitiec had 31resdy

been covered during practice teaching st the school. As trese sctivities .

are 3 part of the inducticn process they are, nonethelecs, ceacribed below.

L
initial Contaet with School
. - -
! During an 1nitial meeting with the principal before tskirg up duty, the -
yourg tescher and the prircipal Gascussed the policiec and proccdires of
the school releting to the tescher’s responeabilubte. snd dutlec,
teacher-psrent ' intervievs, plsrnuirg  Current  Cupraculos Program-,
discipline, confergnces with the principsl, snd adrinistrative tashs such
85 mareing rolls. The beqihnuirg teacrer wis slso given an jnductica boovlet
{Wnat Do I Do Farst?) whigh contained.detailed 1nformstion gn theae jocues -
- and whicth the begirning teacher could use as z reference, b2 begirning b
tescrer was introduced to the rest of the staff before comrenicing duty, She
also talled to the tescher who had her clas tre previcsr yesr, Tage
enabled the beglrning teacher to ebtsin anforcaticn in tFe fore of anece
cotsl records o1 the pupils and to find out absut a fey children wbo would
reed special sttention. :

Outlne of Program

Tre person most closely involved with the inddcticn aof the bLegirning

,te;ccher ves fhe co-operating teschsr with wno* she ~hared 5 ~ultiplreares

classreom, The forxgl written {m%ctzm progra~ vt divided into nyr
stages, At esch stage, there vere.s nurber of tacks for tre co-cper sting

teacher®or tescher=tutor to ¢omplete, Tre tasks wvere divided into thoae to

' be corpleted, %efore the nev tedeher takes 5 .duty, on the fipet day,
durlng the first wveel and during tre First menth. THhe crecklists vere
adaptad frow Guidelines for the Induction of Begiraing Pri~ary Teacker- in
Queensland Primary Schsols, produced by tre Standing Lo itfre for Pri-ary
[neService Education,

L

.

'y at

Jre induction activities listed in each stage vere not nere_ssrily adheresd

- to rigudly. In order to meet the reeds of particulsr beqiragrg teacher:,
there was 3 deal of flexibalaty i wvhen 3 particular twsk uas complfted. It
should ai50 be noted that, yhile the vritten induttion peried covernd the
frrst month of tesching, the actual induction phase d1d not end there,
Moreover, tte written program does nmot guie a rorplete picture of all tre

wnductjon activitier in vhich the bequirniry teacker va  rrvolued, . )
Working with Ca-Teacher . ‘
L - Of particular benefit to the beginning tescher wi the wbek ~Dent by tre
beginning teacher and rer coeaperating teacher imrediately before «cheol
' started. Ouring this week, botH teachers attended the school each day to

set ,up treir room and plan thear teachin; otrateqiec, This coeopeTative

plarving was continwed throughout the year, By.unrbing an clo ¢ cole »
laborstion with the experiented teacher, the beginning tracher wi. sble to

{rprove her own otalls in plarnieg curricolus progiaec, .

v

* o’ 16 2
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. The beginnang teacher also g8ined many useful tdeas and techniques by
- cheerving the cd-teacher teking lessons, The cofeacher vas dlvays villing
to let her* young colleague observe her lessons, to offer to tske =
particular lesson if the beginning Leacher vas having difflculties with ik, %
and was ready to discuss teachind techruques after the lesson. Further, .
this expefionced teacher vas 'always available to discuss any problems the
- beqinning tescher vas experiencing. For example, the co-teacher shoved the

. beglaning teachern how to divide a class on the basis of reaging ability for
. the reading lessons, * .

4 - v

.

. Schogl Mestings -t . e . "

-

LY
‘The co-opsrstion emong tns Yeachers in the school vas enhanced by regular
meotings of all of the teachers of a particular Year level wheres they L
discussed which wmits of work they wculd cover, Meet jngs between the
. * tegchers of adjacept tesr lovels (e.q. Years 1 ang 2) also toov place to
ensure & co-ordinated school approach. The spirit of joint effort and open-
. ness among the teachers in the school was seen by the beginning teacher to
be s key resson for her successfyl induction into the, dchool. She wvas not
afraid to seel advice from any teacher, and the teachers vere aluays'
. willing to provide 1t. '

. Rote of Principat ¥

. Apart from the 1nitisl sreetings with the begloning teacher, the principal
- played an unobtrusive role in the widuct1on process, While he vas always
willing to talk'to the young teacher, to observe her lessons, or to teath @
desonstration lesson, the need had not yet'arisen. The principal relied on
the co-operating teacher to handle these areas, and Lo 1nform fim 1f his
assistence vas requireds, For’ the- beginning teacher 1N question, the
principal had not had to be, involved to ary great extent, He did point cut,
however, that thé level of fis involvement 1n the 1nduction of the beqin-
ning teacher dapended very much on the 1ndividual teacher, snd the extent

. to which the co-teacher and the Deginning teacher were sble to Jointly
solve their problers. .
. » ) . - ) X
) . .
. . I
. . .
‘el . - . " » '
I
. v .
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! ' ’ INDUCTION IN ACTION  * ' .
* ‘ . ' \
. SCHSEQLE) '
' Number of Administrators Numberot . * Type of
teachers . beginning teachers school
. 19 ’ Principal . 2 Catholie  °

T4 state that beginning teachers actually participated in an "indwction
program" at & certain 8risbane Catholic school would be somevhat of an
overstatement, Nevertheless, the teachers appeared to be quite well
""inducted” into the school and this for a varity of reason’

. <
Fouhdations for Practice .

* . The overall Christian philosophy of the school formed the bagis of the :
. principal's sttitude to schobling, chaldren and the teschers ihemelves,
+ the relationship between toachers, ahd the attitude of teachers to their |

* work. The overriding philosophy of the school involved the cultivatipn of .
j religious faith, the pupils' internalisation of Christian values, and the
integration of knowledge 1n the light of reason and faith. The tone of the
' school was largely the result of the principal's values and actmns- he
~ believed , that openness, honesty and trust 2should qovern ome's life and
. one's dealmgs with others. He welcomed the beginning teachers to the
schoof as professionals, concerned with the academic and spiritual develop-
ment of the children. He encoursged dedication.to his ideals by example.
The principal's role was that of facilitator and supporter to all teacherss
f as well as to children, and 1n particular towsrds beginning teachers. The
school did not have any written school rules, nor were written reporks on

children kept - these were transmitted, if necesgary, by vord of mouth.

. Preggralﬂ NN, - ¢
The philosophy of the school formed the basis for anducting the beginning
teachers. At theiwr first contack with the school before the end of the
scholagtic year, the principal explsined to them his phialosophy ande bas
expectations (academic and dpiritual) for the school and his desite that
they would adjust to these princlples. They were advised what Yéar devel
they would have and given the name of their co-teacher. In sddition, they
were presented wvith the school's langusge art® program (the Maths program .
1% st1ll being devised) together with coples of:

«.  Catholic Educatjon, Policy and Practice &

. ) . he Catholic Sch !
' . The Teacher_,_lghe Catholic School.

/\ They then spent the/aftermoon with the other teachers observing, seeking

* explanations, lesphlng about resgurces, and so on. On thes pupil-free day
before school comrenced in January, the beginning teachers were to see thus
ph.llonophy in operation in the very helpful attitude of other teachers .
‘towards them., On this occesion, they were gGiven assistanGe not only by
teachers of the seame Year level but by teachera throughout the school 1n
coping with the first day, arrenging claasrooms and other practical
orgsnizatronal matters. This asmstarﬁe continved on a sustained level
throughoutethe first week,

Working wiffs Co-Teacher -
[ ]

The beginnlng teaschers often sought help from their co-t&acher .un the same
clasaroom (double space but separated by.s partition). The Yesr 1 begimning
teacher received much sypport from the co-operstive planning sessions which
took place Tch month with the other Year 1 teachers. The Year 4 beginning

experlenced some difficulties at first because of personality

teacher had
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claghes. Nevqrthele.:as, after much discussion and some m‘t‘erverftmn by the

- p_rincipal, the problems wele sorted out. , .
Galning Competence and Contidence’ ’ g
L4 ~~ - *

Both beginning teschers felt that most problems had to be sorted out by
themselves - e.g. difficulties with timetabling. They felt they should be
able to plan lesschs and cope with daily problems. Whether this over-con-
fidence reflected adequate initial preparatipn or naivety,is difficult to
ascertain. However, within a short time, the beginning teachers felt
accepted by other staff and by the children and felt gonfident and com-
, petent in their role. Staff meetings were helpful in getting to know what
was heppening, 1n other classes and the format of having a rotating chairman
. increased their reaginess to contribute to ‘such meetings.

X -

Phil In_Action .

Their 9salings with the. principal were on a’ vely informal basis. Th

. shared their problems gnd concerns vith him snd felt at ease in doing go. '
The Praincipal belisved in gauing them a large amount of flexibility so that

¢ they could develop in their .own way. For this reason, he had no fixed

™ requirepent on CCPs, his only stipulatiom being that sufficient planning be
undertaken ,s0 that learning could take plac‘}. From «£ime to time he would

N look at their plans and offer suggestions. * , .
Quisids ‘Assistance , - - . ,

The beginning teachers felt that a helpful aspect of their inductiop was
- the support offered by the Regional Education Officer. Two seminars had so |
. far been arranged; these consisted of regional meetings held outside the
achool: the first was an informal airing of problems and the second con-
cerned psrent-teacher rejastzonships; a third had been planned For the near
future on CCPs. Observation of the beginning teschers' classes had also

beefi. planned by the Reglonal Educstion Officer. The beginnidg teachers felt

t these contacts were uital and sppreciated the support of the school in
’rel'easing then for the full-afternoon seminars. .

»

L™

+Success of Induction ,
Both teschers were i1mpressed with the ease they encountered in getting to
know the other teschers, particularly because of the school camps organiged
at the beginming of the year and the achool socials. At these camps,
teachers volunteered to accompany varlous Year levels; as well ap erabling
the ginning teachers to meet their own and other pupils in an infogmal
atfpdsphere, 1t alsq.'serveq to introduce them to other teachsrs snd lesrn
more about them. Y

The principal's aim in Qetting the belanning teachers inducted into the
school vas so that they would sccept themselves as fully-functioning
teschers, and be regsrded ss such by other teachers. He hoped they would
adopt the overriding philosophy of ®he school and its emphasis on Christian
va‘lues. . -

The only visible area for concerh regarding this approach is the assumption
that all beginning tedchers will be haghly competent and well prepared for
thear role. Less czm&etent teachers may need a more structured spproach.

"
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- INDUCTION IN ACTION
. $CHOOL £ \j‘
")
Number of Agministrators Number of Type‘qf .
v texchers beginning teachers sthool '
- h ) - .
" 14 Princtpal 2 Government

. .

Sciiool € wves & governwent pramary school of 14 teachers, located 1n 2
near-metropolitan district, about 30 kalemekres from Brisbane. All jclass-
rooms in the school were multiple or open area classrooms. Two beginning
teachers were appointed to the school to,commence duty at the start of the
1981 school year.

.

Welcoms . . .

A letter of velcome was sent tq each beginning teachelnear the end of thé
‘ 1980 school year, although one teacher dad not receive N\t until about one
L ,week befple school started because he wag away on vacaiyon. Accompanying
the letter of welcome wvas & qﬁmnnalre which sought dgme 1nformation
about the new teachers, inclu preferred teachaimg: levBl and special
abilities and ~interests. The wnformation on special abilities was wseful
. for the school's planning* of extrafturricular 1nvolvement of teachers. ln
. one cdse, for example, the begqimmtg teacher vho had a special interest ao
\ mus1c was ahle to take charge of the school band. A copy of the letter and
teacher information sheet appear below.

Fl

LETYLA OF WELEOME

. Dear ' .

. 1 wvish to wvelcome you to the staff of the ........ . State -~
School. We hope that you wall enjoy the time spent with us and
that the appointment 1s to your satisfaction.

I w11l be available at the SChool ON veveusrvecsnnencnsnfaranans
I may be contacted at my home address by Tinging .eeerveiionnansas '

Would you please. fi1ll 1n and return as soon 35 possible the
enclosed staff information form to enable us to organmise next
year's classes.,

.
'
- ]

¢ Yours faitbfully,
) . -~ ~ -+ -
y

. ? - 0 .
. PRINCIPAL
——————

e N o

- . L]
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: " STAFF INFORMATION
» . .
* @ : \ “
-~ .NA"E: sxannndnsasssfiponnnssnnsnnsns --....‘..-‘..‘-...- ..... sersns 1‘/
- . : -~ ‘
’ ADDRESS: vvvevrenrnss Cetereeaas S R SR ..
LF F 1 .
. YELEPHONE: v ovvnenrnennerennns TEACHER REC. NUMBER: v.vv.n.... )
s NAME & ADDRESS OF NEXT of KINWLX..... Apgree st enira e
Q N
: EPLOVEE NIVBER v vvenne .. CLASSIFICATION: «.vvvunnnnnss
u‘ .
. 7 STAWS: ...l ° MALE/FEMALE IN..... PERMANENT /TEMPORARY ... ..
* WHAT IS YOUR PREFERRED AREA TO TEACHZ ...v.vwws DX
LOVER ..... MIODLE ..... MUPPER ..... PRESSCHOOL +evevununns
« TERTIARY QUALIFICATIONS: (dedrees etc.) ..... Ceeeeseessanasnans .
SUBJECTS BEING STUDIED: g e ereestaeeeas

-o{oou-:.-..-...-.....s..-....-...-..-..o.--........- ...........

SPECIAL ARILITY INTERESTS: {Art, Music, Scienze, Library,
*€nvironmental Studies, Sport) ............. Weeneseeesaaans Cesnnan

adssssshsssshsasgsskohssasasksastasndanannnsetiontsrsrntarassnsnns
.

, where possible, the principsl met the beginnming teachers at the school at
the end of the preceding Scholastic year. In the wegt  before the
commencement pf the 1981 school year, all teschers, 1ncluding the two
beginning teachers, were present at the school for st lesst one day. The
fbeginning teachers were thus-able to meet most of fhe.other staff of the
school before taking up duty. -

.

Class Alocation '
R fFrom answers to ques on the teacher information sheet, the principal
was sble to arrenge t ool lasses 30 that the beginning teachers were -

given the _section of the school un which they indicated that they wouid
prefer to tesch, The early allotation of teachers to classes alloved one
* & beggnpning teacher to discuss her class*with the teacher who had the class
in 1980. As this metting took pldce well before the start of the 1981
school year, the beginning teacher was sble to undertake s considerable
amount of plarning of her woriPrograms, Most unfortunately, the class and
year level »llocated to this teacher had to be changed shortly before

school commenced because of the later transfer of arother teacher. s ,
LY
+Planned Induction Activities
L]
- fhe principal organased and was most closely iovolved n conducting the
» induction activities ip the schoal. The teachers with whom the begunning
teachefs were sharing open-area classroans vere also involved in induction
wactivities. . i
- Part of the inductiod involved. providing the beginning teachers with 3\
) resource _fo.lder about the school shd discussing with the teachers,the most
N relevant aspects of the.folder during an hour long meeting, before .the

teachers took charge of the class. Thus centained 1nfarmstion on parent
intervievs, objectives of the school, admipistratlve procedures, planning
LﬁCPs, resource materia™ available at the school, and pupsl eveluation.

One of the beginning teschels considered t his Induction into the school
might have been improved 1f he had been gifgh the school resoyrce folder ss
soon as School commenced, rather then sfveral veeks loter. He felt that
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some mt{n}m might have been given to him without his having to ask for
it. On the other hand, he was unsure about thia as it would have meant a
large amount of informetion would need to have been sbeorbed, in @ short
period of time. N

Ths beginning teachers also received & onhe-page shest which listed the
activitiea which the princlpsl had planned as psrt of the school induction
progres. this Is shown below. .

] - B

SCHOOL INDUCTION PLAN

1. DRIENTATI% to the school, including school policy and rules
organisat fon. '

2. ORGANISATION PRACTICES - including parades, playground duty,

sport, accident procedures, fire drill, security,
. discipline, detention, roaters,‘im-tables.
o N
3. LIBRARY - procedures, programmes,
4.*AUDIO-VISUA SECTION - procedures concerning  usages
«=. Tunction.
¥5. OTHER SCHOOL EQUIPHMENY - sports, project club,
6. PREPARAIION,& PLANNING - daily programme & C.C.Ps. T.T.
7. smmusssf‘ﬁo?x BOOKS - guides,-School policy on subject
areas.
8. ASSESSMENT PROCPDURES ~ school reports, introduction to the

student record card.

9. "ONTIES OF STAFF TEACHERS - RESQURCE TEACHERS - ANCILLARY
? OSIARE. - -_—

\‘

» 10, Case study spprosch to the more important REGULATIONS:
- E.0.G., AD!‘IINIST@ATIDN HANDBOOK .
) 11. CLASSROOM MANAGEMENT. .
12. COMMUNICAT]ONS - students, parents, staff, Reg. Office.
13. INNOVATIVE PROBRM‘E - mciuding different tesching
oirategies used In the school’,
™~
14, RECORDS AND RETURNS. *
15. STOCK - STOCKROOM.
16. STAFF INVOLVEMENT: COMMUNITY INVOLVEMENT - P. & C. - LADI
. AUXILIARY . .
17. SCHOOL FINANCE.
w, 18. PUBLIC RELATIONS: servicg to the {:munity. N
Q 19. HECHANICS OF TAKING UP AN APPOINTMENT.
. 20. INSPECTION SYSTEM: teacher sppraisement, regional office.

21, PROFESSIONAL ETHICS.

. 22. Cage studiea of CLASSROGM PROBLEMS - orgsnissticnal
curricular
disciplinary.

" 28— -"/ .
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As described by the principsl, the 1ntentaon was to hold thirty-minute
sesslons with each beginnipg teacher each week covering the topics listed
on ‘the School Induction Plan. These Sessions were normally held outside
‘school hours or 1n the library period. :

For one tegcher, induction meetings werécheld reqularly with the princapal.
These covered ltems on the Schoel Induction plan. The order of covering the
topice was not fixed. In many cases, an 1tem was covered vhen the beginning
teacheT felt that he needed advice 1n 3 particular area. If, however, the
beginning teacher did not wash to discuss anything specifically, the
principal would aslwsys have something planned. In addition’ to the regular
sessions, the beglnning teacher had no hesitation in 8sking the principal
for gdvice whenever the need srose. In these cases, the principal whs
slvays available. On a number of occasions, the beginning teacher was vith-’
drawn from his classroom to discuss problems he was having with discipline
‘ 1nvolving @ smell mumber of pupils. In these cages, either the local

relieving teacher or the teacher librarian would take this beginning

teacher’s class. These sessions proved to be very 1mportant to the teacher

1n developing ways of effectively desling with his rore troublesome puplls.

Observation of Lessons -

ihe principal alsd observed, for short per1ods, some of the lessons taught
by the begianing teacher. In one particular instance, the principal taught
a maths lesson with which the beginning teascher vas haying pgoblems. By
observing the principal teaching and by discussing the lesson with the
principal after classes, the beginning teacher was able to Cevelop rore
appropriate teaching strateqies. . /

. Involvement ol Co=Teacher

——————————————————i L]

In this regard, the beginnming tescher was glso helped a great deal by the
teacher with whom he wvas sharing the multiple-area classroom. Obsérving his

* P co-teacher and discussing problems and teaching 1ssues vith him were of
r great assistance to the beginning teacher. The exb’enenced teacher was
willing to share both his 1deas and b1s material resources with his young
colleague., o, , -

Current Curticulum Programs . .

Ancther way 1n vhich the beginming teacher wag helped was by using a carbon
cepy of the CCPs prepsred by the teacher vho had his class in the previous
year. The beginning teacher relied heavily on these at first, but gradually
put more and more of his own 1deas into the CCPs,

Hovever, the beginning teacher felt that an glternative approach could have

1wolved the teacher who had the claus from the previous year actually re-

vriking with the beginning tescher, CCPs for the first four veeks. Another

modification he Suggested "was that, after sbout six wveeks' teaching,

beginning teachers should be wvithdrawn from their-classes for two, or three

days to discuss 1n detsil vith the principal activities such 8o evaluation,
/CCPS, and teaching specific subject areas.

=
Overall View of the Induction Program A\
One teacher considersd the vey to the success of the i1nduction program was
the availabiliky of, the principel snd co-teacher, and their vallingress to
discuss problers and 1ssues. This beginning tfacher felt that both were
genuinely mte{ested 1n his development ag a teacher.

Problem Areas .

»

B vhile s similar 1nduction was planned for the second beglnning tescher st
the school, it did not sppesr to be as successful 1n practice for ths
teacher. In particular, several of the regular weekly sessions vith the
principal were cancelled. The teacher felt that she wis not given adequate
information about certain school procedures, for example, how to qo about
borroving books from the library. DOuring the firet four weeks 1n

Y amdh 5 99
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particulsr, this fescher thought that there should have been squdne to
whom she could resdily turn for advice. Part of the probiem might haveé\ been
that & successful relationship was not developed..bétveen the beginging
teacher and the <o-tegcher vith whom she _shared the pultipie-afea claks-
room, The beginning teacher did not obeerve the lessons of her experienced
co~-tegcher and felt to discuss problems with her, v

It appeared that [ 18 Jeacher was having fewver problems With her tesching
and therefore might not have needed such an intensive induction program as
the first tescher. . !

Qutside Seminar e . .

kY

Both of the begunning teachers hsd attended a seminar for beganning
teachers arranged by the regional office. .They claimed that they had gained
us;eful-;nfomet:on.‘rom the geminar which they were then able to use 1n
their classroom, - N

e

Conclusion ’ -

-

The descripticen of induction 1n School £ illustrates that vithin the one
schogl induction experiences ctan and should vary greatly depending on the
individusl tescher. It also highlights the importance of the need for a
co-operative relationship to be formed hetween the beginning tescher and
the teacher with whom he shares a multiple-area classroom,




< _ . " NDUCTION IN ACTION

. . SCHOOL ¥ . -
- 5
- - r- . - 3 P
. Number of Administrators . Number of Type of
teachers beginning teachers school .
23 - Principatl - 4 Govemment
Deputy Principal (2 appointed . P
. during year)
T? N N - ~
: - The finsl school was a Class 1 primary school on Brisbane's northside. .

. Outline of Program

A detailed induction program wag prepsred fon begmmn;‘teachers. An out-
. line of the topics covered in the progras 1s shown below. .

4 .

INDUCTION PROGRANM

"

N.8. Region "Wnat Happens When" Booklet . ’

. Guidance Notes - School PRE-READING
School "P I P Booklet «

.
Primary Inservice Book

[

Frepsration for Week 1.
. Orientation to all Teaching Aids and Equiprent
Assist in Preparstion for Week 2 <
- Wesk 3 Begin C.C.P, Discussions with Teacher FREPARATION
Week & Assist in Preparstion of €.(1P. ) -
Weekly Chock on £.C.P. and Kork Achieved

Continue to Momtor C.C.P., 4

(-

,

. Possible Areas of Concern for Beqinning Teachers .
Observe Teaching \ .
Suggest Methods
Suggest Improvements P -
Teaeh Class FreQYently
Help Teach Class (Small Group)
* Provide Literature on Teaching
‘ Help vith Individusl Pupile at Risk '
’ (Check and Advise on Blackbberd Preparation
Evaluste snd Help to Prepare Evaluation

TEACHING

Encoursqge Teacher to tske Extra-?:grrlcular'
Activities e.q. Sports Responsibility

C.0.A.C. GENERAL
* Droma INVOLVEMENT .

Throw Some Responsibility on to Tescher
Involve Teacher with Psrents Where Possible R .
Social Clvb

ERI
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o Speciallst Teachors and Visiting Services ' : .

Ny

SPECIAL ORIENVATION ON 1. .
Roll Preparation and Correct Procedure for Msrking
Playground Duty * } - .

. Regulations
r School Layout - ' GENERAL

Assesement Form - 18} gpd 2nd Year
Ancillary staff N . .
Teacher~ Aides and Duties ¢

» 0 \

Before Taking up Duty y

Before the start of the school year, discussions were held between the
principal, deputy fTincipsl and begihning teachers. Ihose teachers
appointed during the yesr vere sble to attend the school in the week prior
to taking up duty. These discussions served to introduce the new teachers
to the school, help put them st esse, explain the school philosophy ang
generally mala'e them feel welcome. .

* - H

Ponj:yj Information, Procedures Bookiet

Gnre fegture of the ipitisl induction per1gd involved providing beginning
teschers with the school's Policy, [aformation and Procedures (PIP)
booklet. It 1s important to note that the contents of the booklet vere dise
cuased st length with the beginning™eachers.

j . CONTENIS OF PIP BGOKLET
Tommunication ~ Parent Involvement
Confidentisl Record €ards Guidance
Principal’s Guidance Notes Current Curmaculum Programs

for Teschers (CCPs)
Relieving Teachers Playground Duty
Detention of Pupils Corporal Punighment N
Home Study Use OF Blsckbosrd
Teacher-Aldes Schoel Library
Help Sick Children
Fire Drill Telephone
School Reports Complaints "
Duplicating Material® Evaluation .
Mark Books School Rules
Correspondence with the Leave of Absence
Department - Smoking in Classrooms

1 School Requisites - Children's Psrent-Tescher Interviews
Services Dept. Educational Tours-Excursions
Reporting Repairs Physical Education
Student Teachers Stock * -
Enrolaents Outies of Stenographer
Safety Precsutions Nalusbles »
Preparation . Banking .

. Extra Curricular Activities Distipline »
Jransfer of Pupils Collection of Money
Specislist Teachers What Should You Tell The Admini-
Standerds snd Hethods stration
Staff Hestings - ,Duties of Teachers -
Religioud Education (Requlstion 42)

Writing Books Juckshop

Education Centres v Eguipment - ALV, Matenials
Profile Cards tYse of Ranx Xerox Copler
Testing frogram Sport




-
’ . » -

To illustrate the kinds of 'mforma}:mn contzined a0 the booklet, three
- topics are shown belov. ) '

L]
PREPARATION

Learning 1s sn activity and only the child cen do the learmirq.
The tescher's part 13 to plan teacher-learning situat 1ong” that
.~ through his ovh enthusiash and mesns of presentation the chald
v1ll be stimylated and quided in his activity and learmiag will
4 result, . .

. In addition to a £.C.P. r.e. your plsn of work, teachers should
have a rough daily book of preparation. This 1s not Jor present-
ation and 1s not regarded as sn official sthool document but

B rather a personal orqanizatmn/remmderlgotter type forr of pre-
paration which engbles you to put your plan of teaching as oute
lined 1o your C.C.P. into effective acticn,

Preparation slso entails blackboard work and having ready before
the session begins all equipment s1ds and Fesources required for
that lese%:; or session. A teacter who has to send equiprent
in the midle of 3 lesson merely sdvertises has 1l ~breparecness
to everyone.

™ Thoroughly \research your topic, If you =zre certain of your

wnformation you will come across as a very convinting teacher.

- LHalZe certain you also plan for revision vwork and Sor the

- evaluaton of what you have taught,

In the opinion Of experienced principsls snd teschers, lack of -
- prepsration comes far shead of sll other causes of failure in
* *  teasching. Happiness anh teaching dependg maanly on efficiency
which 1n turn depends on affectlve planm}g.
3 . B
-~ ’

* -
WHAT SHOULD YOU TELL ThE ACMINISTRATICN?

1t 1s far better to overde the passing on of ainformstion than to
- - vithhold it - the Admanmstration team should know what 13 go1ng
— on at all t1mes ond will soon sieve out the unpecessary.

Some examples of 1nformstion to psss one

Classroom accadents: COntern expressed Dy 3 parent over standzrds
particularly af Admn could bhelp; excessive absentee1sm; con-
., siatent farlure to ¢o homework; children at risk, children who
> are behaviour pioblems; sway fro= the ususl behavidur an the
playground. e.g. forming of gangs; thefts, chaldren consistently
late For school; any suspected parent bashing. Trese sre a few
tters you could %eep a0 ~ind. 1t 15 Mr'possibie tO Give you & full
list becsuse situstlons arise that cannot be categorised and you -
will need to use your :mtxatw?,

Plesse tTy to be positive also snd let the Administration krov N
sbout the good things that are heppening 1n your class, about a
pupil's qood wor¥, sbout » pupal's 1mpgoverent. 1f you sre
prarsing and encouraging pupils, the Admymastration tea™ would
also” lake to add encouragement. All some puplls need to change i -

ot

attitudes snd amprove their work 15> 3 sense of achievement, 1t 1s
alvays A pleasure for a Prancypal to be gaves this opportunaty,
as most Of the tame problems of @ negstive type are dealt with.

4 ceemm
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COMPLAINIS '
From "time to iim'parents cowlam’to teachers about standard of
« work, other children interfering with their child, victimisation
ete. These are ususlly minor complaints made toéeachers either
before or after school.

If you are unable to desl with s complzint, bring the parent tg
the office as scon as you notice that the situstion could get out
of control. Always do the plrent the courtesy of listening care-
fully and listen particularly Ffor ipaccurscies, try to discuss
the matter in a civilized way and be very cateful of what you say
for you will be quoted. ’

Other times the parent will cosplain directly to the Principal
usually zbout some action Of a teacher or even sbout 8 teacher's
ircompetence. You can rest assured that if 1t 15 possible ta
suppott you at all the Prancipal will do this even if 1t ~eans a
severe reprimand to you privately later. It may be necessary st
times to call the class teacher in on the interviev and in such 3
case the teacher should take his lead from the Principsl.

/ . /
Any complaznts in writing, spart from minor problems, should be
brought to the Principal. Ag a gereral rule it-is unvisg to put
pen to paper to snower a cowplaint ss just one word or senterce
could worsen the situation and be availsble for all to see or
use, .
Your administration staff has had the experience of deslirg with
complaints. It 12 not 3 wveakoess on your pstt to'ssk for relp.

\-.......-- »

Teachers were expected to resd the booklet s an Introfucticn to the school
and slse to refer to it as a ready reference. However, it was not intended
that teschers take in 2ll the information contzired in the booklet but
rather to be awsre of its scope so that it could be referred to a3 the reed
arose.

Observation of Lessons

.
4 .

Ibe principal ohbeerved the begioning teachers' lesscns on svelsge about

" once a week. Theae observations were normally only for short periods of

time. No spetific tire wvas sét aside for tre oliservations, they occurred
when the principal was able to accowmpdate them into his schedule, The
purpose of these visits by the principsl to the beginning teachers' clasce
rooms was not so that the principal could pass judgement on the young
teachers, but rather so that he could ssseas the progress of the tescrers
ard offer advice and guidance. Again, the teachers were free to ask the
principal to observe their lessons or to ask him to tesch a lesson.' The
beginning teachers considet@® tbese observation sessions of grest bepefut,
To_illustrate, the principal wss able to offer advice to one teacter cn
discipline and room organization when he had observed that tre teacher vas
having difficulties in that ares. ln all <azses, beqinning tesvhers were rot
made to Ffeel threatemed by the presence of the principal in the clagsroon,
but were encouraged,.to ses him aa being sble to offer consfructive advice,

Flexiity ot hauctlor;

followed for esch be 1ing teacher - the program was rodified te suit the

Ihe program set out xg the achool's induction booklet was ndt rigudly
individugl’s needs. Moreover, if the beginning teschers wiched to raige

issues or were having problems with srmy sagpects of their teaching not

included in thé induction program, they were encourgged Lo seek advice and
guidance from the princlpal™or deputy princigsl. The beginning teaschers
stated also that they had received help not only From the adrmingsirative
staff,. but From pther teschers in the school, egpecislly those wvho wvere

. 28
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teschang at the same Year level. When the teschers had ah-urgent probles
that required the assistance of the principsl or tbe deputy principel, they
could seek assistance an class time, Induction ~eefinds were, howewer,
normally held after school. y
Cther Aspecis .

L]
while the formal sspects of the induction into the school were important,
« the friendly, supportive approsch of the principsl, deputy principsl and
other staff wss also & significant factor in helping the beqirning
* teachers.

The teachers were slso sssisted to qrog professionally by treur involvement
in snd contribution tg, staff mestings and subject comrittees,

-
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CONCLUDING COMMENTS *

From the deacriptions of induttion in the six schools, a3 nurber of
suggestions can be made which should facilitaste the transifion of young
teachers from pre-service education into schools =nd set the stage For
their contanuing professional development.

It 1s important that the principal and whole steff of the school to which
the beqinning tescher 13 zppointed be supportawve snd willing to give
advice, guidance and encouragement to their youmg colleagues. There should
also be a person in the school to wvhom the beginning teacrer knovs he can
turn for help. This wmight be the principal, anotkmr member of the admini-
strative tesm or a classroom teacher. In the latter case, induction usually
works best when both teachers are teaching the same Year level, 1t 1s
important to efsure that the beqinning teacher and his co-teacker are sbie
to work together effectively. If a perscnality clssh occurs, this can
impede the anduction of the begirnyng tescker into the school.
Contact between begamning teachers snd the school should be race vell
before the begirning tescter tskes up duty st the school., In some 1na
stances, the beqirning tesckers sctuslly knmew ¢f treir appoint-ent before
the principsl and contacted the school on tbeir ownlnitlative. Hovever, we
found thal the beginning teackers who received az welcoming letter fro- the
prircipal found that 1t reduced some of the snxlety assoclated with taking
up thear first teasching appointment.

[
In any case, 1t is essential that the beginning témcher comes to the school
before actually commencing duty. During this initlal yisit, tre teacter can
meet other members of staff, be shown around the scroel and possibly be
given anyswritten matemgal the school has prepsred ko 33sast first year
teachers., 1If the tnachs to work in 3 rultiple-sres cldszmo"* it 13
particularly 1mportapt to ~est the teacher with whom be will be ;hdrmq tha
open=-space classpoom.

The principal or the person responsible for tre Dbeglrnlngy teacter’s
inductlion should observe his tesching in his classreom, This observition
should not pose a threat to the beginning teachers, but shoyld be for the
purpose of providang feedoack to the begimning teacher on his perforeance,
Where appropriste, th2 person responsible for inguction can sugnest to tie
beqinning teoacher variGus strateqies and tPch:hques vhich tke beginning
teacher might use., It 15 often desitsble to have m teacher of the sa<e Year
leveiéobserve tre beq;mmq teacher so that advace can be provided wren
recesfary. In multiple-ares clessrooms, the co-operating teacher 1o wsuslly
the best person to do this.

. -
Provision should also be made for begunning teachers to observe lessons
taken by the principsl or other experienced teschers., Observation osnd sub-
sequent discussion ¢an assist the young tescrers to develop 3sppropriate
clzssroom teaching practices.. . 4
Tire should Le set aside by the principal or otkdrs in the school imvolved
with laduction for, formsl and informsl sessions with the beginoing
teachers. Fhe content of trese discussions should reflect the beqginning
teachers' needs. Qur interviews with Deginaing teacrers reinforced tre
findings from our resesrch progeck, 1.e. that the -sjor ares 1n which
beginning teachers expreesed a need wes for assistance in planning
curriculum grograms. In the school inductions described 1n -thi, report,
thae belp wss provided in 2 number of ways, ¢.g. by tke begirnlng tescher
woTking closely with an experienced teacher in prepsring CCPs or by showing
the Beginning teacher the (CPs used the previous yesr., Methogs of effective
digcipline and ¢lassroom management, tesching strategies in the rmajor
curriculum areas snd evalustion of pupials are other topics vhich should be
included 10 My list of induction activities.

, -

The key word in plasning 1nduction, hovever, 1o Tlexibility. Wnile tPere
are a ourber of, sreas that should be included 1n scHool anducticon, 1 .ues
and topics should grovw out of the beginning tescher:y' needs, Tre young
teachers should be encoursged to discuss thell concerns with those 1nvolved
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1t their induction, It 15 only when the teacher is ef ectively 1hducted
into the school that a seund basiz 15 formed T bis continulng
professional development.

This report wvas mostly concerned with induction which takes place in the
school. Many other ainduction activities have been organised by outside
agencies, as mentioned in the Introduction. Education centres assist
beginhing teachers 10 many ways including providing resourte ~materials,
condutting sesinars on such topics as dance 1n the_primary school, learning
and remediation tedmmujs, reading pregrams, etc. Colleges and r®gional
offices organise neetings pf beginning  teachers, some with talks by
regional directors, inspectors, representatives from the Catholic Edpcation
Off1ce, and others involved,1n educalion. Beginning teachers should pbe msde
awsre of the variety of induct 1on activities thet 1s available, Thy desir-
sb1lity of co-ordinating this type of induction activity with thos of the
schpol needs to be carefully cons:zdered. .
The 1rportance,of the induction process 1s borne out 1n the Report of the
recent National Inquiry into Teacher Education:

;
“The 1nitiation of the beginning tescher into the school teaching
situation must be considered sn integral part of the professional
developent process. The induction phase should relate not only
to the pre-service,course undertaken but also to forms of con-
tinuing education avsilable 1in later YRS, Induction must help
ovetcome those 1lnadequacies which will ervist to a greater or
lesser degree 1n nev_graguates entering into any type of oro-
fessiorel career. . . . inductibn into the farst sppointrent 15
3 crztical stage 1n 3 teacher's e snd should not be seen as 8
separate process or progrem but 8 phase of teacher develop-
reat.™ (pp 98+99)

“~
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JEACHER FDUCATION REVIEW COMMITTEE

-,
(Henbers “hring praporetion of this report - February 1981 to June 1957) .

o H wX. Homlton (Chaizman),
Beputy Director-General of fducatxon, Bueensiand Department of
Educat jon 4 . =~
L]
. Mr R, Besvers, '
. a Head of School of Educatibn, capricornia Institute of Advanced
Education .

. Miss D. bevar, .
Feacher, Kingston State High Schood (from April 19g1)

. Mr 8. Dixen, : A .

Teacher, Merrimac Primary School

. Or ). Elkins,
Reader, Schonel! Educationail Research Centre, University of Queens.
land

. Mr N.H. fry, .,
Exgcut ive Officer, Board of Teacher Education

. Pr w.C. Hall,
Director, Mount Gravatt College of Advenced Education

Al .
+

. Fr K. Imison, !
Dean, Schook._df Education, Darling Downs Institute of Advanced
Education .

. Hr G Maxvell, 7
Lecturer in Educstyon, Universaty of fueensland

. Sr P. Nolan,
Prmc;pal,, MPeAuley College

. Mr G, Streets,
de of Department of Teacher Education, North Brisbane College of
Acvanced Efucation .
s
. Mr A, walpole, R N
Teacher, Lourdes Hi1ll College, Hawthorne .
-
«  Mro(, wnklé,
Director, Division of Secondary Educstion, Depsrkment of E';jucatmn
(Aptil to June 1981)

!

. Research Personnel .
. Mrs M. Bells, .
‘ ,  Graduate Assistant, Board of Feacher Educstion
. Mr G.J. Duck, -
Research Officer, Board of Teaclzr Educat 10n . -~

. . Hrs J. Sorensen,” .
Typist, Bosrd of Teacher Education
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