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A COMPARISON OF PRINCIPALS' AND NATIONAL LEADERS'
. PERCEPTIONS TOWARD THE MIDDLE SCHOOL

- M .

Introduction :

n

The National Middle School Study was originated and conducted during
the 1977-1978 and 1978-1979 academic School years. The research study
consisted cf two components: (1) an information survey to collect and
describe the workings of middle schools from national leaders, coordinators o
in State Departments of Education, principals and teachers in exemplary ‘ “
middle schools, and (2) an attitudinal questionnaire to collect information ;
about the perceptions of the national Ieaders, coordinators and principals .
indicated above toward certain functions and characteristics of the middle !
school relating to_students, teachérs, principals, curriculum and facilities '
and orgahization. The principals' and leaders' responses to the attitudinal
questionnaire are described in this -paper.

-~

Description of the Study
Sample ' ‘

.This paper will report the' results from the attitudinal study based on )
153 principals (63.7%) and 35 national leaders {70.0%) who responded_to.the ————————
study.—The-respondents represented thirty-seven ctates., : ;
The’ sample of national léaders was identified from a review of the
literature and convention procedings of professional organizations to deter-
mine the. prominent leaders of the national middle school movement, In . o
. . addition, as: leaders were sampled dbout their attitudes-they- were requested S
J*+ " to recommend additional leaders of thé middle school movément. " L
-.* . The principal Sample: was selécted from middIe schools previously iden-
, ', 'tifi€d as éxemplary middle schools by a numbez of educational authoNities
Lo “‘including national leaders, State Department of Education coordinators,
R professional organizations and educational literature. The term, exemplary,
implied middle school which were recognized by the previcusly citéd educa-
tional ‘authorities-as employing successful middle school practice. .The . _ .
authors of this study recognize the limitations and inadequacies of compiling :
a'représeéntative -1ist of exemplary middleé schools from the various educational - :
authorities.  In some instances, exemplary middle schonls may have been :
omitted from consideration and Still others may not have responded to the~ o

’ sﬁﬁdxv H

Instiument :
?fx T _ A questionnaire of 57 Likert items was designed from various educational ;%’f
by resources including educational lite:ature, doctoral dissertations, various > ;
ih middle school studies and ERIC scarches. The instrument was designed to o~
: " determine the attitude of middle school principals and leaders toward the ‘ o
S functions and characteristics of the middle school with respect to five school -
o components: students.(10 items);, teachers (13 itéms), principals-(12-items), S
SR _ curriculim. (12 items), and facilities and .organization (10 items). (See Ap- N

- ; ) ﬂwggpdig~1):_ The principals and leaders were asked to indicate whether they RS
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strongly agreed (SA), agreed (A), disagreed (D), or strongly disagreed (SD),
with characteristics in the attitudinal statements. The responses were
coded -as follows:” SA=4, A= 3, D = 2, #nd SD'=_ 1. Thus, a ‘high score
indicated a strong endorsement of a statement while a low score represented
a weak endorsement The principals and leaders were instructed to reflect
the actual middle schosl operations and pract1ces rather than the ideal
practices in their responses.

A pilot questionnaire was field testad by professional educators repre-
senting middle school principals, teachers and graduate students enrolled in
classes in middle school education at the University of South Carolina, Col-
lege of Education faculty and a State Department of Education coordinator.
The professional educators' reactions formed the basis from which the instru-
ment was revised. The revised questionnaire was mailed to 65 national
1eaders in June; 1977. A follow-up mailing was completed in September, 1977.
The same questionnaire was mailed to 240 principals of exemplary middle °
schools in November, 1977. A follow-up mailing was completed in January, 1978.

Analysis. Procedures

- . >

The data analyses were concerned with providing a comprehensive descrip-

‘tion of the Principals' and leaders' responses. The analyses inciuded an

examination. of the frequency of responses across the five categories for each
item, examination of the mean item responses, intercorrelation of the items,
factors analysis of items both within and across the five major areas and an
investigation of the responses aggregated within the five major areas. Re-
gional differences were also examined.

The primary analysis described in the paper will focus on the mean 1tem

- —responses: ~The mean item response for each item of each sample was “calculated

and the items were then rank ordered for each sample within the five sub-

. categories from the item with the highest mean response to the item with the

lowest mean response. Within each subcategory the three items with the high-
est mean responses were operationally defined as receiving strong endorsement.
The three items with the lowest mean response were operationally defined as
receiving a weak endorsement., It is important to note while three items are
operationally defined as having received a weak endorsement this is based on
a relative comparison and does not imply a negative endorsement. The top
three items will be discussed as the most strongly endorsed statements, the
lowest ranking three-items will be discussed as receiving a weak endorsement.

e

Findings ’

Before describing the principals' and leaders' responses, it is impor-
tant -to provide a brief description of the measurement properties of the
questionnaire., First, the internal consistency reliability was calculated
using the Cronback Alph Index of Reliability. The internal responses of the
principals indicated: (1) students (.9319), (2) teachers (.9308), (3) Erln-
cipals (.9290), (4) curriculum (.9573), and (5) facilities and organiation
(.8625). In contrast the rnternal responses of leaders indicated: (1)
students (.9394), (2) teachers (.9440), (3) principals (.9611), (4) curriculum
(-9482), and (5) facilities and organization (.8415). Second, the dimen-
sionality of the five subcategories was examined by -means of factor analysis
with varimax rotation. The factor analysis reveals strong within scale item
homogeneity for both principals and leaders. For the student, principal and
curriculum subcategories the factor analysis revealed a single undimensional
factor in both groups' responses. The subcategory dealing with-the teacher
contained thirteen items that loaded on two factors. The major factor con-
tained twelve items and dealt with classroom management and the second factor

e e e v




contained one-item and dealt with teacher reSpons1b111t1es. For.the facil- .
ities and organ1zat10n subcategory there were two-factors: “the major factor
contained nine items which were concerned with general physical facdlities

and organ1zat1ona1 procedures and the second factor conta1ned one item°which
dealt with -organizational practice.

~ -
bR

- Subcatggor1es :

. A

The means for each of the SZ/L1kert items.-are shown in Appendix I. For
each item in the five subcategories the mean responses were calculated for
the principal (MP) and leader, (ML) responses.

Within each of the five~ subcategories the items were rank ordered from
the item with the highest mean response to the item with the lowest mean o
response for principal (PE) and leader (LE) groups. The top three items in )
each subcategory for each responding group will be separately discussed as .
receiving aastronﬁ/endorsemenq the lowest ranking three items will be dis-
cussed as receivirg weak endorsement. The strongest and weakest endorsements .
for the two groups are shown in Appendix II. A comparison of the.similarities
and differences between.principals' and leaders' responses w111 be reported.

'Student Subcategogz

In the student subcateg fy/frincipals indicated their strongest endorse-
ment on the‘ggea for basic $kills (MP=3.451). 'In contrast, leaders gave’
strongest endorsement to focusing on students learning to learn. (ML=3.200).

: :The second endorsement by principals was on the development of a healthy
R self-concept -(MP=3:405);-whereas; leaders stressed the development of healthy
self-concept (MI=3:086). The third area of strong endorsement by principals
was on encouragjng satisfactory personal and social adjustment (MP=3.346), in
contrast, to leaders who were equally divided on their third endorsement
among fostering sat1sfactory personal and social adjustment, helping in the’
formulation of personal values and moral standards and emphasizing basic
skills {ML=2.971).
' Tﬂe weak endorsement response items which principals expressed were
max1m1z1ng the individual's academic development (MP=3.039), encouraging in--
dividual initiative and effort directed towarc: cogn1t1ve achievement (MP=
3. 157), and stressing skills necessary for suivival in society (MP=3. 1765.
/" By comparison leaders were equally divided in their weakest endorsement
between maximizing the individual's academi¢ achievement and providing the
discipline necessary for student learning (ML=2.714). The third area of
weak endorsement was placed by. 1eaders on stressing the skills necessary for
: survival in society (ML=2.800).
i | It would appear that specific quantitative statements like those in the
: preceding paragraph were no longer considered defensible student, goals by
middle school principals an aders. Terms such as citizenship and disc-
ipline seem to elicit less suppoX\than they would have a decade ago. Both
! responding groups indicated .a nee T basic skills and a healthy self-
concept. From the principals' persfctive there appeared to be'a need for
more personal and social adjustment, Whereas, leaders seemed to place more
emphasis on students learning to lea However, both- groups' responses
wére in agreement over the strong end ents and only disagreed as to
the relative strength of the strong endprsements.

o

T T

Teacher Subcategory

In the teacher subcategory principals indicated that the highest endorse-
ment should be placed on the teacher's willingness to support guidance and

+
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counseling services (MP=3.340), the second endorsement was the teacher's - o

- willingness to assume a variety of teaghing roles (MP=3.327), and the third
was the utilization of team planning and-teaching (MP=3,307). Conversely,

" leaders indicated the primary responsibility of teachers. was to assume a-
variety -of teaching roles (ML=2.971). By contrast, the leaders were equally
split on second and third endorsements between ut111:1ng a variety of in-
structional techniques in their teaching and being ‘acccuntable for student's  -°
academic achievement (ML=2.914). . -

p In contrast, principals gave their weakest endorsement to teacher's .
participation ia-state and national meetings (MP=2,732) in comparison to | e
leaders who gave their weakest endorsement to the application of, research
findings to classroom teaching (ML=2.286). The second weak endorsement of
principals was placed on' the application of research findings in the class-
room (MP=2,752) and the third weak endorsement was given to establishment C
of a climate of student freedom and- self-directed learning (MP=2.843). The ‘ :
second and third weak endorsements of leader; were equally divided between
teacher's participation in state and naticnal meetings and- conferences and
the establishment of a climate of student freedom and self d1rected learnlng
(ML=2. 600) . .

Leaders emphasized a variety of teach1ng ‘roles as be1 g important in " Lol
the classroom, whereas, pr1nc1pals stressed the teacher s support for the
guidance and counseling services. From the principals' responses toward
guidance it was not possible to determire whether the classroom teacher in
‘the middle schéol should be further trained for the guidance and counsellng
services. National leaders.did not 'stress the need for guidance. The areas = = ° .
~-strongly ‘endorsed—by only one of the responding groups wére the utilization
of team planning and teach1ng (endorsed by principals only) and the pro- .
vision for being accquntable for the student's academic achievement (endo:sed
only by leaders). It would appear that principals responded to the teacher
subcategory from the responsibility of the bujlding principal for instruc-
tional evaluation. M the other hand;—national leaders based their responses - -
on the evaluation criteria for effective classroom teaching. The failure to
encourage attendance at state and national meetings and the. application of
research ‘findings to the classroom may in part-account for why innovations
and changes take so long to be implemented into the classroom.

&

Principal Subcategory

¢

W1th1n the Br1nc12a subcategory the bullding principal saw his strong- .
est endorsement as the involvement of staff in solving school problems (MP= .~
3.471). His instructional leadership role was tonsidered as second in
importance (MP=3.412). The third strongest endorsement expressed the con-
cern that principals possess previous teaching experience at the middle or
junior high school level (MP=3.261). By contrast, national leaders were
equally divided on their strongest endorsement between principal's par- :
ticipation in state- and national meetings and conferences and the utilization
of the staff in solving school problems (ML=2.800). The third strong endorse-
ment was given to having the final.decision in the employment of faculty/
stafl (ML=2.714)-~ In comparison, principals indicated weak endorsement for
the utilization of management principles based on systems design (MP=2.536),
participation of pr1nc1pals in school board meetings (MP=2.705), and involve-
ment of teachers in the selection of faculty and staff (MP=2,797) as pre- - ko
requlsltes to the administration of a successful middle school. Leaders i
were in agreement with principals on first weak endorsement for the utiliza- . .
tion of management principles based on systems design (ML=2.029) and.second o0

.weak. endorsement for participation of principal's in school board meetings

S | A e e e L e o o -



{ML=2.057) and disagreed with pr1nc1pals on third weak endorsement selecting
the employment of teachers tf%lned to teach early adoYescents (ML=2.371)-.

. Leaders see the principal's major leadership role as fac111tat1ng the class-
room teacher's effectiveness by participation ofk;he principal in state-anc
national meetings and the involvement of the staff in solving the school
problems. In contrast, the results of the study indicate that principals
were primarily concetned with providing® instructional leadership through
direct teacher 1nvolvement In addltlon, leaders went further to suggest
that. teachers need to have a role in faculty selections.. It is interesting
to note with the stress placed on team teaching and planning in piddle
schools one qguld assume that principals would strongly endorse teachers'
participation” in staff selection process. However, principals did not
support the teacher's participation in staff selection in contrast to
leaders who did see teacher's participation as. a necessary endorsement.

Curriculum.Subdatggggy

In the curriculum subcategory principals and leaders were in agreement
concerning the stromgest endorsement, development and refinement of basic
skills (MP=3.454) and (ML=2.971). Pr1nc1pals on the second strong encorse~""
ment supported depth, breadth and sequence of subject matter (MP=3 .307),
whereas, leaders endorsed participation in student acivities (ML=2,943).
Principals and leaders gave the notion of a balanced curriculum their third .
endorsement (MP=3.288) and (ML=2.800). E

Principals and leaders gave their weakest endorsement to the.item
.dealing with core curriculum (MP=2.582) and (ML=2.143). Principals gave

their second weak endorsement to provisions for explcratory programs in .

career education (MP=2.943), in contrast to leaders who gave their second
weak endorsement to the establishment of specific classes for exceptional
children (ML=2.200). Principals indicated their third item of weak endorse-
ment was the establishment of" specific classes for exceptional children
(MP=2',987), whereas, leaders gave their third weakest endorsement to the
focusing on’competencies as the basis for curriculum design (ML=2.257).

Both respond1ng groups were in close agreement within the curriculum
subcategory! Principals and leaders were in agreement concerning their
-strongest endorsement stressing basic skills. Principals agreed on the
sequencing of subject matter. Even with the "Back to the Basics" movement
the principals and leaders continued to stress the need for a balanced
curriculum. The fact that neither principals nor leaaers stressed the ex-
pansion of classes for exceptional children would appear to reflect the
acceptance ogﬁthe concept of mainstreaming.

5

Facilities.-and Organization Subcategory

-

In this subcategory principals and leaders were in agreement concerning
their highest endorsement, broadening the program to include shops, labs
and special enrichment classrooms (MP=3.373) and (ML=2.971). Principals
gave their second and third endorsements to individualized instruction
(MP=3,183) and team teaching (MP=3.169), whereas, leaders gave their second
endorsement to individualized instruction (ML=2.886) and their third en-
dorsement to flexible multl-purpose buildings (ML=2.686). >

. Princinals and leaders were in agreement concerning their weakest
endorsement., maintaining the self-contained classroom for grades 5 and 6
-(MP=2,092) and (ML=2.257). Principals indicated their second weak endorse-
ment was introducing departmentalization at grades 5 and 6 (MP=2.431),

-
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_of these analyses in the two samples.

whereas leaders gave second weak endorsement to the provision fbr tran-
gave ability grouping. their third weakest endorsement (MP=2.732) while -
leaders were- equally divided between the provision fox homogeneous grouping
and the establishgent of flexible modular scheduling (ML=2.314).

. In a tine o%ﬁaecllnihg enrollments. and the "Back to the Basics™ move-
ment it would appear difficult to convince the.public of the need for = °

additional building space for shops, laboratories and learning centers unless

the justification can be linked with improving the basic skills. -The mean
item responses of the subcategory indicated a greater range of disagreement
over the necessary facilities gpd organization required for a middle school
by the two respondzng groups. “Transition, one of thé key fumctidns of a

mxddle school, was given weak endorsement by pringipals and leaders. ‘

~

-

gggional Variation . . 3//9..

"The thirty-seven states.represented in the three samples were divided

1nto seven regions which included New England, Mid-Atlant1c, South, Midwest,

Southwest, Rocky Mountains and Far West. ese were used as independent
variables in a one way analysis of variance\ The dependent variables were”
the five subcategbry‘to;qls. ‘There were no significant differences in any

LR
°
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Conclusions - .
¢ - . ¢ ’ .

In summary,‘%he study provides a broad description of the principals'
and -leaders' perceptions of functiops And characteristics of exemplary-
middle schools in the five subcategories of .student, teacher, principal,
curriculum and facilities and;ggganlzatzon. ,The‘hajor substantive conclu--
sions seem to indicate: .

(1)' the overall responées of principals’ ;hd leaders' attitudes
toward the functions and characteristics of the middle school
indicated general agreement within the five subcategories.

2) each group perceived their responses within the context of
théir respective roles as principal or leader.

(3 leaders responded to the questionnaire from what _they believe
would promote an effective middle school.

3

4) pr1nc1pals responded to-the_attitudinal guestionnaire from the

perspective of providing effective instructional” leaderShlp*1n—w~

their schools.'

Ed

)] pr1nc1pals and leaders did not strongly support the current
emphasis at the national level on training teachers specifically

for” working with early adolescents. -

(6) neither principals or leaders saw the need for utilizing educa-
tional research findings in the classroom. -

7 prlnclpals and 1eaders emphaszzed basic skills but at .the same
time stressed the need for maintaining a balanced cwrriculum.

.sition between self-contained and departmentalization (ML=2.286). Principals

o
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(8) Principals (the school practitioners) Héve:en% set of perceptions
concerning the middle school while leaders (the school theorists) | .
had a slightly different set: of perceptions. - . )
- ) In summary the paper offers a comprchensive description of the atti-
_ tudes of two groups of educators toward the middle school with respect to = .
. Students, teachers, principals, curriculum and:?aéilities/orgénizatipn. v
Several differences were observed when principals were contrasted with
national leaders. These differences are described as indicative of a
] practical versus a ‘theoyetical orientation. The study pointed out the need
. : for additional comprehensive empirical descriptions of acceptable practice

and theoretical applications which might further foster’the middle school °
. concept. . o or
9
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NATIONAL .MIDDLE: scnoox. STUDY - ., -
‘APPENDIX { 4 [ h -

-, Q.'

Appendix I contains a sample of the questlonnaxre used in the study

v -

o s

?

-For #ach ques-

tion the Appendix shows. (l)fthe mean respornse- for national leaders CML), and (2)

mean response for prlnclpals 'MB). " . ] ~‘,.v

characteristics of+middle schools. You will be asked to respond to s
cernlng students, - teachers, principals; curriculum, and organlzatlon’

_ Should reflect, your attitudes toward middle schools as they actua

théy ought to qperate.

-
L4

,’The study seeks to aetermlne the attltudes of educators towara certain functlons and~

tatements con- V.

Your' responses ',

operate not as -

tely.' contxden-

]

@

I e

Responses to the questlonnalre will be conple

tla]. . . P . : . . ‘.“

5 © - - "% the Student - - SN
ML .M For the student, the middle &chool . . .

3.200  3.294 Focuses on students,leérnlng to leamn ’

2,971 3.261 " Helps in the formulation of personal values -and moral standards

2.971 3.345 Eosters sat1sfactory personal and social adjustment . :

3.086 2.405 Fosters the development of a-healthy se}f- oncept .

2.714 3.288 Provides the discipline necessary for*student learning .

2.914 - . 3.157 E'Encourages--md:nndual initiative and effort directed toward

N

cognitive athievement’ .
Stresses the skills necessary for surv1va1 in soc1ety Y -
Emphasizes reading, writing, and arithmetic skllls as basic to

individual development .

2.714 Maximizes the, individual's .academic development .-
2.857  3.039 Provides 1earn1ng experlences directed.toward the deveIOpment of
T " a good citizen . . . . N
" The Teacher :

ML MP The middle school teacher R . ’ ] . ‘ e
2.771 © 3.248 . Establishes a creative 1earn1ng environment for'early adolescents
2.857 3.340 Supperts the guidance and counse11ng serv1ces
2.886 3.194, Implements variable groups--large/small multlage a1 ernatlve, etc.
2.800 3.307 Utilizes team planning a#fd team teaching - .
2.600 2.843 Establishes a climate of student freedom and self-directed 1earn1ng
24914 3.143 Provides fcr,-insists upon, and is- accountable for student academic

. achievement
2,971 3.327 Assumes a variety of teach1ng roles--fac111tator, manager
2.914 3.261 Utilizes a variety of instructional techniques--peer teaching,
simulations and games, tnquiry, etc. -
2.714 3.294 Comm:nicates effectively to parents concerning the child!s per-
formance in the school program. = )
2.600 2.732 Participates in-state and national meetings.and conferences
2.286 2.752 Applies the findings of educational research to classroom teaching
2.800 3.209 Works to design learning activities and strategies to meet the
“ diverse learning styles of the students <> '
2.800 3.026 Establishes a c11mate$of ¢lassroom dlsclpllne and teacher-directed
. learning ‘




NATIONAL ‘MIDDLE SCHOOL STUDY

; « - - . " APPENDIX II
¢ . P RO 4 \
Appendlx 1I 1nd1cates the three strongest endorsed 1tems (lowest numbers)..and the *

three weakest endorsements (highest number) for natlonal leader's endorsements (LE), . ™

and printipal's, endorsements (PE)

B <«

-

The study seeks to determ;ne tﬁe attitudes”of educators toward certain characterlstlcs

and functions of middle schools.’
ing students, teacheérs; pr1nc1ppls, curriculum and or

You will be asked to respondlto. statements concern-
izatien. Your response

"should ref'2ct yeur att1tudes toward middle school as'they actually operate not as *

they ought to operate.

¢
¢

[N

LE . ®E

. . , by
* . - ’,

LE .. PE

.
1913 17,)
.
— .
.

[y
-
.

L2
2

-
(72 )

|

(S0
w
-
[

|1

-

Responses to the questlonnalre will be completely confidential.
% ) .

- The btudent -

For the Studeno, the middle school e
. Focuses on students 1earn1ng to learn
Helps 1u the’ formulation of personal values and moral standards
Fosters ‘'satisfactory personal and social gdjustment
Fosters thé development “of a healthy self-concept
Provides the discipline .necessary for student learning
Encourages individual initiative and effort directed toward cog-
‘nitive achievement .
» Stresses the skills necessary for surv1va1 in society
Emphasizes reading, writing, and arithmetic skills as basgc: to
individual development , L
. Maximizes the-individual's” academlc deve}opment
" Provides learning experlence directed toward the development of a
good ‘citizen

/

" The Teacher
- * : e —

_ The middle scnool teacher . . .’

Establlshes a creat1ve learn;ng envirorment for early addléscents

Supports the guidance and counseling services

.Implements variable groups--large/small, multiage, alternatlve ete.

“Utilizes team planning~¢nd team ‘teaching .

Establishes a climaye of student freedom and sbif- d1rected learning

Provides for. insists upon, and is accountable for ‘student academic
achievehent

Assumes a variety of teachirng roles--fac111tator manager, resource,
etc. . P

Utlizes a variety of 1nstructlona1 techn1ques--peer teachlng, -
simulations and games, inquiry, etc.

Cummunicates efféctively to parents concerning .the child's per-
formance in the school prbgram

. Participates in state and)national meetings and conferences

Applies the findings of educational research to elassroom teaching

Works to.désign' learning activities and strategies to meet the
diverse learning styles of the students

Establishes a climate of “‘classroom d15c1p11ne and teacher-dlrected
1earn1ng ’

»
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.Utilizes ‘staff in solving school probl R ‘ -

The middle schodl curiiculum . . . o e

The Principal . i
The middle school principal . . . -

Participates in school board decision naking processes °
ytilizes management principles based on systems design
Provides instructidnal leadership in middle ‘school programs
Employs teachers trained in teaching early -adolesceats
Possesses previous teaching experience’ in middle or juanior -
high schools . .
Develops and controls the budget for his school i
Provides a system for paremnt input oz a regular basis "
Exploys or has the final decision in the employment of faculey/
staff '
Involves teachers in the selection of faculty/staff e
Participates in state and ratioral neetings and conferences
Applies the findings of educationzl ressarch to school
administration )

The Cutriculum . . e

* Requires depth, breadth and sequence in subject matter
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Requires a building permitting flexible, wulti-purpose utilizati
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Continues the developmant and refinecamt of bagic skills
Focuses on competencies as the basis for curriculum design
Encourages a proportional balance betwaen subject matter and
exploration in eléctive areas, the fins arts and caraer
‘education ° L S ‘
Provides for varied and continuous prograzss in subject matter
Establishes specific classes for all types of exceptional’
children '
Considers both child-centered and subject-centered concerns. in
.2 balanced curriculum , e _
Encourages participation in activitiest—clubs, student govern-
ment, dramatics,.recreation, ate. o et T
Focuses on humanistic concerns as the basis for curriculum desig
Provides for mastery achievement in-sxills and concepcs
Provides for exploration and traiaing in career education

-

design _
Facilities and Orzaaization : .
Regarding facilities atd 'orzamization, the middle school o e ot

T

Frovides for homogeneous or ability grouping . -

Provides for team teaching . , ~ -

Establishes flexible/modular scheduling - . .

Maintaing the self-contained classzoca for grades S and/or'6

Provides for tranéition'becﬁjgp.che-self-con;ained classroom
and departmentalization .

Introduces departmentalization at gradzs S.and/or 6

Fosters alternative school programs to ceet she needs of studen

Encourages developments in individoalizad instruction, .
independent study, learning ceaters, and ‘the 1like

L]

Broadens the program to include shops, labs, and special
- enrichaent’ classroons ~
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_Foguses on the core curriculum concept as the basis for curriculum

‘-“iz' , Facilities and Organization

- Focuses on humanistic concerns as the basis for curriculum design

The Principal {

The middle school principal . . .

Participates in school board decision making processes
-Utilizes managed¥at principles based on systems design .
Provides instructional leadership in middle school programs o
Employs teachers trained in teaching early adolescents
Possesses previous teaching experience in middle or junior high schools
-Develops and controls the budget for his school .. :
Provides a system for parent input on a regular basis
Employs or has the final decision in the employment of faculty/staff
Involves teachers in the selection of faculty/staff
"Participates in state and natjomal meetings and coanfarences -~ :
Applies the findings of educational research to school administration .:
Utilizes staff in solving school problems e

e The Curriculum ‘
The middle school curriculus., . . - - . //

Réquires depth, breadth and sequence in subject matter
Continues the development and refinement of basic skills
Focuses on competencies as the basis for curriculum design
Eacourages a proportional balance between subject matter and ;
. exploration in elective areas, the fina arts, and carear educatign
Provides for varied and continuous progress in. subject matter ;
Establishes specific classes for all types of exceptional children
Considers both child-centered and subject-centerad concerns in a
balanced curriculum
‘Encourages participation in activities--clubs, student government,
dramatics, recreation, etc.

Provides for mastery achievement in skills .and é%ncgpts
Provides for exploration.and training in career education

design ] .

. o

Régat&ing facilities and orggnization. the middle school . .

Provides for homogenedus or ability grouping-

Provides for teaxm teaching i

“Establishes flexible/modular scheduling

Maintains the self-contained classroom for gradss S5 and/or 6 o
Provides for transition between the self-contained classroom and

departmentalization .

Introduces departmentalization at grades 5 andfor § =~ . - .
Fosters alternative school programs to meet . e needs of students
Encourages developrments in individualized Instruction, LT =
irrdependent study, learning centers, and the like . ° - - 3
Requires a building permitting flexible, multi-purpose utilization 2|
Broadens the program to include shops, labs, and special enrichment o
classroons . T : :
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