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In the fall of 1977 -the Committee on Literature in
_the Elementary Language Arts met to consider
their charge from NCTE to develop materials to
help early childhood teachers see literarure as cen-
tral to theccurriculum. This book is a result of our
deliberations over a three-year period. At first we
“considered compiling a booklist of childien’s
books suitable for integrating into ‘curricular
areas. That approach would have helped teachers
who wantcd to supplement their instruction with
literature. vut our charge from NCTE went fur-
ther than that. What about teachers who wanted
to make litérature central to their entire cur-
riculum, not just a frill tacked on as an after-
thought? More and more teachers okyoung chil-
‘dren-are seeing that isolated mnstruction in basic
skills does not bring with it the interest, ex.ite-
ment, and learni;lg that she‘;ring literature in
meaningful contexts generates. More teachers are

seeking alterfiatives to rigid insiruction from bas- -

als.” This book “provides an alternative. Teachers
.seeking to put more meaning into their cur-
riculum can begin gradually by bringing more lit-
erature into their instruction. The ulumate goal,
Fowever, is a completely integrated curriculum
+with literature as its base. ’ .

As our committee planned this book, we re-
“jected the “readings” approach where each author
writes a chapter and there 1s little continuity from
dne-topic to another. If we seek to help early
childhood teachers yntegrate (‘urru'ulx?n;our ap-
proach needs to be well organized, {ogical. and
comprehensive, for although teachers arce often
encouraged to share literature with young chil-
dren in the instructional setting. few guidehnes
are available for using Ii(em‘ure as the core of the
curriculvm. This often results in a lit€ratme-qur-
riculum that is spotty, nadental, and ill defined
This text presents the point of view that lterature
can b€ the core of an early ¢hildiood curreulum,
a place to start, not Just a pleasant addition to a

theme of study or 4 way to Aill in slots of time

4
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We begin with theors. The first chapter pre-
sents our rationale for making literature an inte-
gral part of the early childhood curriculum. We
present some goals tor the appreciation; com-
prehension, and extension of hterature in the cur-
riculum. fos

The second 4 hapter rhoves from theory to prae-
tic=. The first thing a teacher must do to integrate
hieragure 1mto the curriculum 1s to create a
lite-ature-rich clagsroom environnient. A reading
orner can be far more than acollecnon of books.
In odditon, it is importaift to provide a broad
collection of props to enhance the literature cur-
riculum. Young children need muluple encoun-
ters with the same story (through puppets, fla:-
nelboards, dress-ups, and the like) in order to
ingernalize the story stiefcture, language. and con-
tent!

Once the teacher has created a stimulating en-
viromnent, teaching strategies must be emploved
to expose children adequately to literature AlY
though there are igpoks available on storytelling,
few early childhood teachers actually tell stories to
their classes 'on a regular basis. For that 12asnn.
concise directions are given i chapter three for
storytelling and choral speaking. In many class-
10oms voung children oceasionally encounter lit-
erature, but typicallv the only routine with litera-
turc is the teacher reading aloud, The hterature
habif can be fostered by other classroom hterature
routines, such as SSR (Sustamed Silent Readng).
At the end of this chapter a “dassroom lterature’
routine inventory’” allows the teacher to stand

" Thack and assess the degree 40 which hterature 15

routmely encountered in his or her room.

The fourth chapter takes one literature
routine, reading aloud, which has repeatedly been
shown to have a substantial impact upon young

+ childien. and thoroughly explores this impact.
Lap reading with one child s seen to be essential
to a good cailv childhood dlassroom. Lap reading
s such 4 anncal techniquee for helpmg culdien

.
>
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learn what reading 1s all about that 1t behooves
teachers of young children to recrunt other adnhts
or older children to sit down individually yith
prereaders and beginming readers to share htera-
ture together. The “reading aloud to children
scale™ at the end of the chapter provides a second
self-asséssinent for teachers. They can check on
their abihties to present hterature oraily in a man-
ner in which children are not onh entertamed,
but also mnformally’ taughl

Each curricular area is briefly exp‘med tor ht-
erature opportun.ties in chapter five. The bibhog-
raphies accompanying each section should be
especially helpful to teachers. This chapter con-
tains the central theme of the book—that litera-
ture can be an integral part of all curricular areas
Specific examples of how eight tec.ners have ac-
complished this are found in chapter six. -~

Chapters seven and eight suggest resources that
can enhance thé literature LUlll(llllln] First,
human resources are discussed. To provide indi-

vidual attention for each child plus a rich and

rolalmg reperl()lrc of encounters with lll(‘rdlLlT(
volumeers are needed in the dassroom. Further,
the .classxwm teacher can accofphsh-only a him-

ied amount with each child. If parents work with-

teachers. however, learming is greatly enhanced
S'his s ‘espeaially true in the aree of hteratuie,
where lifelong hiterature habits are so greath de-
termined by the home ‘environment.

As was mentioned previously, voung children

e

Crespond positnel to mujople exposwies to the

same prece of Inc.tnuu Chapter eight ginvts
teachers numerous outlets for enhanang thew hie-
e e carrchum llm)ugh mechia

The summary chapter restates the purpose of
the book and presents an example of how many

Caurniaelar areas can be “webbed” around one

hgok Whether teachers choose to imtegrate mam
books mto a theme or let the themes evolve from
a book, as v done here, hterature achieves a status
it 1s not aurrenth bemg accorded m basic skiils
classrooms. Assessing a child’s progress via a
siandardized te3t is a very rarrow and hmied
practice. The book coaditdes hv asserting the im-
portance of documenting childien’s progress ™
hgerature cuvpiculum in tar more meanmngtul
wavs than mereh admmistering tests

By the end ot the book, teachers will have had
the opportumty 1o estabhish goals, <reate a
sumulating hiterature enviromment, pertect their
teachiing st ategies. provide a vaniety of resoutces,
and evaluate the reqults of their htgrature pro-
grtam Teachers who have explored hterature m
such great depth will have a hard ume g
thewrr mstruction to basals  They will de the least
supplement basal prograims and at the inost teach
basic shills through a meamngtul mregranon of

those skitls mtothe hterane auniculum Iois the

hope of the authors that our readers will become
aware ot the potenual of hterature as a natural
mtegrator of content and proceass

-
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. Vivian E. L. Cox AN
University of Arizona

1
Why a Literatare Curriculum for Young
Children? .
Bringing books and children together 1s part of
our cultural heritage. It is a tracition which begins
in the cradle through the sharing of nursery
rhymes, lullabies, bedtime stories, fingerplags, ard
poems. The stort told, the verse reated, the book
shared—all are part of the child’s first hterature
curriculum. It 1s a cnriculum 1ich with pleasant
associations: a soft lap, a warm bath, a-snuggly
bed-+delightful sounds, memorable lamguage.
meldious rhythms—intriguing i(,‘harnclers, mys-
terious settings, magical happenings—familiar
themes, varying moods, and aifering styles. This
initial Iterature curnculum makes possible the
impossible, uses common words in uncommon
ways. titillates the senses, nurtures curiosities,
stretches the memory, and triggers the imaginar
tion. The seeds of literary appreciation sprout as
voung children and lterature come togethet!
« There are many children who come to school
with the benefit of a rich literature background.
However, other voungsters come to their first
classroom lacking ‘these warm, rich lileram(c\g‘-’.
periences. Some children have Been deprived o
books at home. Television, outdooy play,” games,
visiting, and accon.panymng a parepi on errands
may have asurped the place of Fooks for* these

B

just the oc asional réading of a book
Earlv literature experiences are as basic to chil-
dren’s development as any other type of nourish-
ment. I'hrough theseggexperiences chudrer’s
knowledge of the lore and language of literptire
begins to develop. Children's acquaintancé with
Mother Goose, “The Three Bears,” and “Red Rid-
ing Hood" prepares’ them -to meet Curious
George, Winnie the Pooh, and many ether literary
characters. A sense of story begins to emerge. The
:ar is attunéd to the khymes and rhythms of liter-
ary language. Children become famihar with .
books—the way pages turn, how print moves from
left to right-and then skips back to left again, what
_a written word 1s, how to recognize key words in
the storv, and some basic sight wordi.ni;* postre to
literature provides experiences that énhance read-
ing readiness, (1) developing a_knowledge of hter- |
ature, (2) character development, (3) a sense of !
story, ‘@) language development, and (5) begin-
ning régghing skills that help children acquire a
hterary storehouse. Children will develop
“metalinguistic awareness,” or a sense of what
printed language 15 all about. Withont “metalin-
_guisgic awareness” or litebary storehonse, all the
“basic skills instruction m the world will not-make
.any sense. Reading and writng skills will be
inemorized, but they will not be understood and .
apphed. Our central concern, then. s to help the

children. While jhese other experiences can be . teacher . bringdchildren’s literature into the

wholesome and necessary activities, thev necessi-
tate scheduhing of reading ©mes which many
tamilies don't provide. For chiiddren-from+these
fanuhies i particular, the early childhood teacher
must provide a planned hteratumre curriculum, ne

Q
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* matastream of the carriculum so that ¢ach stu-

dent will acqyre not only a love for lerature, but
also a storchouse of terature-related imdormation
"that will provide a sohd foundition tor future
learning, .
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2 Pearnang to Love Lateratun

Goals of a Literature Curriculum .

A lterature curnculum provides a base of atfec-
tuve as well as cogmune (le\(*lolnnem Children
naturally learn mam things while enjoving this
multhtaceted, mulumedia resource. Books, filmy,
recordings, as well as other persons, serve as ave-
nues tor diterary sharmg and eaplorguon. If the
Iiterature currrculum 15 viewed as the totalit, of
children’s experiences with literatare rather than
a course of study, honyons are expanded that
allow children to truly’become “involved™ with
hooks
General goals of an carly childhood lieracure
carricufum mclude the tollowing (1) provision o1
«Medsure, (2) noursshment ot the imagination, (3)
promotion of creative expression, (4) develop-
11ent of nnagery, (3) presentation and exploration
-of ananet of sivles and forms for the communi-
cation of ideas, (6) awareness of the tuncnons of
language, and (7) acquisiion of metalinguistic
awareness. These goals permit children to mmplc
taste, devour, or repect hterary offermgs, wiile a
the same time to learn an incrédible amount 4hnul
the world we live in
Within the earlv childhood hiterature cur-
riculum, these goals are integrated-withm thiee
areas: (1) appreaaton, (2) comprchension. and
(3) extension  These goa! arcas are mterdepend-
ent, Jequirmg a halance of unphasm that 15 best
achieved by pldnnul experiences” with hterature
Planned cxperiences with hteratine for voung
children begin with an awareness of the porential
ot literatwie asga source for both atfecive and
cognitne developrient Literary resout ces become
the mstruchonal core, not a supplement to et
materials  knsuring opportunities for hiterary ex-
perrences requiees ssstene planming to make
selections and develop activinies that center upon
cotitent as well as process tor the.achtevement of
partcular curricular goals  The end result of such
planting s inguistic and literary richness—a
marvelous legacy for Children to biing to thie win-
g and reading arts “ldealls, duldren will hase
many experiences with stories and poems read o
told to them durmg the tme they are learming 1o
heé mdependent wrrers and readers 1 the ex-
pen.aes are pleasurable andaf hteratire s made
it nn,xm‘lm and natural part of therr enmvinon-
ment; 1t i likely that children will estabhshe posr-
thve athtudes towards 1eading and hterature tha
will remam with them thronghout then ey
(Sins, 1977}

ippreciation

Appreaats s the tist and most importare goal
area of an caly dhvddhood merature carnculum.
Apprecaton, methis imstance,
the senstne awarencess of chddren 1o those tea-
tures of the hterary experiens ¢ that personally
appeal to them  Apprecation 1, _based upon en-
jovment of the experience as duidren sharpen
then disannmanng perceptions i terms ot con-
tent .uul lntmn Atisty Whether ar be just the
“tun” of the c\p(-ncmc the beauns of Mustration
or language, a fascination with ‘the world of fan-
tast, the solvink of a problein. o1 some other mo-
e, children must dosie 1o be part ot the lllcmrv
sharing, The seeils of hterary apprecaton ;,crml-'
aate in the vears betore school tor many children.
l.b,c' i-school Tterature curnculum: should con-
tnee to nerture this appreagnon and help those
who have not vet acquied a love of literature de-
velop st .
“Children appreaate books for many reasons,

R(.ulmg books tor some (mldien has alwavs been
a picasmnable experience ey will antiapate con-

means developing

Hnung Nterars experiences that ate pledsant.
Sharing books 1 a warm, supportive situation s
ruaal to helping chldien “feel good™ about the
natenial shased  1hus, the ume and the setting as

““well as the Iteray chorce all (mmlhlnc to the

value of the expenence

Hunr i as a Basts of Appeaation

\pfnc( 1atian of many hooks hegims wath the tun
of the tale Humor s the hook that catches Chil
dien, that mrakes them parnapate i the literary
expertence. and won't ler them stop unnl the ex-
{u-xu-nu' s complete ,

Humot s readily found collections of 1id-
dles, conundrums, and other bram teasers
Cunthna Basil's Nailheads ami Patato Fyes presents
clementars niddles that use parts of the body, with
dual mean, »q./ffs’ the answets The fun of this
bhook i m the gnessing-+a self-imtiated test
which children take grear dehght Faamples of
other hooks mnvolving hamorouns language ma-
mpulaaon tor the voung are Ghastly Ghostly Riddles
by Gloria D Miklowiuts and Peter Deshbery and The
Sov-Mollion-Dolisir Cucumber by B Richand Charch-
il

Poated verstons of tolk songs and tolktales s,me
npl(u- with humorous madents © Anow an “Old
Fady tn Rose Bonne s aprunt version ot the folk
song mvolving an old woman who swallowed an




’ t
unusual collection of ammalein her stomach 1 an
effort to catch “the spider that wiggled and wrig-
gled and jiggled inside her ™ Other books using
folk songs as humarqus bases are Go Tell Aunt
Rhody, Clementine, and She'll Be Comin’ 'round -the
Mountain, all by Robert Quackenbush. Yankee Doo-
dle by Edward Bangs and illustrated by Steven
Kellogg and Old MacDonald illustrated by Robert
Quackenbush also provide = hurorous base for
appreciation. These books and others are ap-
preciated by children for one major reason
They're fuan!

Imagery as a Basis of Appreciaiion )

Language which conjures up mental images Ilelps ’

children to visuahze both the known and the un-

_known. Such language paints pictures with words,

.

.in the mind”

There is an’appeal to the auditory senses that de-
velops listeming skills rangmg from the perception
of sound to comprehension of imagery W hether
childrerr have made underwater, exploraunns or
not, they are still able to understand and 10 vis-
ualize the sights of the ocean depths when the
language of Swimmy is shared.

. a lobster who walked ahout hke a wMNer-moving

machme .

. a forest of sea weeds gr(mmg trom sugar (gndy

r()cks
an ecl whose tal was .xlmml too ta away 1O Te-
membet
by Leo Lionmt R
. from Swimm )

Considér the mental images that could emerge
from the following descnipuon

The w.nd howled over Alfalta Hill It nipped cisp
_leaves from the whippmg trees Anc hutled them
“craZilbvocranlhy They aadked and saraped and nes-
tled. corverg the forest Hoor Quiet, griet w dihied
down Whiper Hour diter how n’ivll

‘F)\ Peter Painall
from Alfalfa Hil

Additional references ualizing prm(xative lan-
guage that lends itself to the “creation of images
incdlude The Temten and the I+ by

. Aswrid Lindgren, The Moon [umpers by Janice Mav

Udry, ‘and The Fire Bird by Toma Bogdanovic.

Format as a Basis ot Appreaanon

Children often appreciate books that “work™ mn

E
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ditferent wavs. 'he format of the book itself often
lends 1tselt to pushing, putling, turming, matching,
or providing the nussing pece. T Zoo City by

Q .
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Stephen Lewis, voung children are ashed to meich
machinery commonly tound within the ao with
200 ammals In thas spht book tormat. the top halt
nas the machmery and the bottom halt *hie am-
mal As duldren look through the book, they at-
wmpt to matai the pans, such as a steant shovel
with a girafte. In Howses Keep the Weather Out by
Jeame Soble, dnldren take a tour ot houses
aroutd the world, visiting 1gloos, castles, tents, et
1 hen they are mvited to complete the book by
ceither drawing o1 cutting aud pasting a prtuie of
the partcular house inentioned  Otber books that
use intnguing tormats are .4 See Parade by Robyvn
Supraner and My Feny Fust Book of Colors by B
Caile.

Iustrations as a Basis of Appredation

Apprecation can stem trom the beauty and
umqueness of illustrations. For voung children, -
lustrations help develop visual lieracy. Fuctures
are as essential to the development of the dnld’s
visual magmatton as words are to the deelop-
ment of verbal unagimation Pictures can setve as d
basis for pictoral storvteling Quahty llustratons
possess a power of their own to transport children
to places famihar and untamiliar. In The Corcis by
Brian Wildsmuth, - colorful illustrations bimg the
spell of the sawdust 1mg to voung readers o1 hs-
teners as the successton ot acts loved by children
are pjesented  Page atter page, children are -
vited to enlarge and c\p.md thetr viston of the
ancus through the magie of the illustrator’s brush
Paul Goble-uses brilliant pamungs that sweep
across the page to allustiate The Gl Who Loved
Wild Horses The bold suT?'bd illustrations tell the
story and the detals mvite dn{(h(n to agan .md
agam “journey with the gl andythe vald horses
+In Snow White In the Brothdrs Grmm, allus-
trated by Ttina Schart Hymah, the struggle be-
tween good and evil s vividly portraved  The
magnetsm of the illustrations ivares childien to
raise many questions, Why s she domg that
What 1s happenmg here® 1s that the wav dwarls
really look® Why does the frame of the imtro
change* How did the queen (h%;,ulsc herself to
fool Snow White* What 15 a bier? Thede and ather
questions evolve as children respond to the pieto-
rial umages created  The drama of this tale comes
to hite through illustianons thatg e as enchanting
for (luldren as the qtory itself. .
Marthn Schwentzar uses photogi .lphs to bring
ammal tracks m the desert o duldren m Byid
Bavlow'y We Walk i Sandy Places 1 hese dlustia-
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invite chlldren to “read the tracks”

4 Learming to i.ove Literature
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tons subtly reveal the evidence of hfe i the
desert by telltale tracks. The photo-artstry of
Schweitzer results in warm brown illustrations that
like one r1eads
a story.’ '

Other books in which illustratons present the
same magnetic appeal indade:

Anansi tne Sprder by Gerald McDermott

Why Mosquitoes Buzz . People’s Ears by Veina
Aardema, illus. by Leo and Diane Dilon

The Wave by Margaret. Hodges
Wake Up, Jeremiah by Ronald Hamler

I Stood upon a Mountain by Aileep Fisher, illus
by Blair Lent

Ox-Cart Man by Dohald Hali illus. by Bdrh.n.r
Cooney. i

- .

Imagination as a Basis of Apprecia(ion

Another mode of appreciatioh that attracts chil-
dren to literature is represented by those books in
which the improbable is rendered probable. The
setting of such books is a2 world where mag
works, unicorns and other imagined creatures re-
ally exist, and around the next corner you actually
meet a witch or a dragon. Children are caught by
the adventure, the conquest, and the excitement
that can be <heirs in this fantasy, workd. The only
key intp this world is that which unlocks the
child’s imagination.

In literature even a house can challenge the
imagination, especially one like Baba Yaga's. Baba
Yaga; a traditional figure in Russian folktales,
lives in a most unusual house that moves through
the woods on chicken legs and responds to the
commands of its mistress:

“Izbusnka, lsbushka, lower yvour door to me”
The chicken legs of the hut, calle.l izbushka, bent to
the ground and Baba Yaga dimbed mside

by Ernest Small and Blar Lent
trom Baba Yaga b

“In another situation, children are introduced to
a peace{ul town in the counigy named Calabria.
There they are introduced -to an old ladv called
“Strega Nona,” which is fine until they are told
this means “Grandma Witch.” Then thev finther
discover:

Although all the people m town talked abous her i

whispers, theyv all went to see her af they had tou-
bles kven the priest and the sistets of the copvent

.
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went, becanse Strega Norcdia have womage tonch

by Tonue de Paola
from Steea Nona

I such an mnagmative world g she-dragon may
seek a blacksnmth's help i devising awan to lue a
voung bov 1o shore to be snatched and carnied
()i‘ - B

[he she diagon saw that she conld do nothmg, so

she went o the blacksiith “Snuth, Soath, forge me

avore as fine as the vouce of Ivanko s mother ™ And
the blacksmuh forged one  The she-dragon went to
the shore and began calhing And Ivanko

thought, “Now that's mv dear mother bringivg e

food'™ So he paddled to share The she-dragon

quickhy sitatched Inm from the boat and off she car-
tied him

by Manie Halun Bloch
trom lvanko and the Dragon %

T he trachuonal farry tales of magic and adventure
such as Cinderella, Sleeping Beauty, Hunsel and Gret-
el. and Jack and the Beanstalk are m this mode.

N These books offer expanding horizons and a

chance 1o denture mto places that do not exist,
Children grow m thewr abihiv to understand, en-
joy, and create such mmagimings throftgh the
power of the mind. For them, mvohement with
such literatuge 1esults m an educated imagination.

Othar h(x)ks to be constdered m the develop-
ment of lm.lgm.mvc powers cre Liza Lou and the
Yeller Betly Swamp by Mercer Maver. The Three
Robkers by Tomi Ungerer, and W here the Wild
Things Are by Maurice Sendik

Fmpathy as a Basis of Appreaanion

Some books are appreaated vecause they dedl
with a pmbl( m—cither 0.a¢ conamon o most ot us
or one particul, nl\ common m the Ines of voung
childien Most voung childien mabe nnstakes at
one ume ot another  ICs mmpo wnt for them to
discover that other people do this oo, The fac
that sometimes even mothers make mistakes 1s
comerved well by Jadith Viorst i the followmg
passage N

My omama savs there ssn?oany meon-evod monsta
with long s#my han andponty dlaves gomng sentchy-
scratch, serstchy ssentchy-soratch outsiac my windouw®

But vesterday iy o sard T eonldn't have sorne
cream cheese anomy sandwich, because, she sad,
there wasnt ane more And then 1 found the aeam
cheese under the tornce v back of the Jello So
SOMEMNes eve aimas niake mastabkos

v

by fudith Vienst
from My Mama S -

11




*Or consider the chiidren who are called so mam
“pet™ names by different people. How comforting
it is to discover through a book such as My Lutle
Cabbage—Mon Petit Chou that children around the
world are fellow sutferers of such figurative en-
dearments: ’

I bve m the Untted States. but that 15 not all
My grandmg calls m"g* My httde monkev—'
My mother calls me "My Intle devil—

My father calls me My little lamb—
But this 1s the real me

by Susan Purdy
from My Luttle Cabbage—Mon Petit I hou

The children who discover If It Weren't for You by
Charlotte Zolotow or, My Brother Furte unth Me by
Ludille Clifton not only discover characters who
engage in wish-fulfillment regarding another sib-
ling bur also extend‘that discoverv in terms of
awareness of the possible consequences if one’s
wish is granted.

William also had a wish in William's Doll—a wish
not understood by, his father, hig brother, or the
boy next door. William wanted a doll. Wish-
fulfillment®in-this instance was made possible by
William's gtandmother with the gift of a doll and

“ her verv wise words: o

He needs it to hug and to cradle dand to take to the

park so that when tre's a1 father hike vou, he'll know

how to take ~are of his baby and feed hun and love
him and bring him the things he wants'like a dolk so
that he can pracuce being a father

by Charlotte 7olotow
trom Wuaam's Doll -,

: Oftentimes the child needs darification of per-
sonal feelings. [ st as frequentlv, help s needed
to understand other people’s feelings. A deeper
understanding of human motives is an outgrowth
of books such as Amige by Bvrd Baylor Schwentzer,
.and Much Bigger Than Martin and Can I Keep Him?
by Steven Kellogg. .

Other Sources of Appreciation
L e

Still other sources of hterary appreaation eirerge
from nvolvements with books thut sausty the
curiosity of the child, tie in with the sense of ad-
venture, provide mtorraton, challenge the mind,
or presenc 4 unigue hterary style. The options for
nurturance of literary appreciafion are &~ vaned
as the children themselves. As teachers share a
wwi(le variety of good books with.children expen-

ences with literature will develop children's tastes

ERI
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The Literaturs Curresniem A

Comprrehenion

A second goal of a hterature curnculun tor
voung children is comprehension Comprehen-
ston 1molves the wapaaty to understind what 18
heard and what 1 read Comprehension grows
into different levels Youngsters enjov hstenmg to
stortes and developing a host of comprehension
skills (sequenang, cause and eftect. main ide.,
etc ) that they will later apph when reading on
their own. .

Tow often young childien think of readmg as
utrering the sounds of words. Thev get absorbed
ir wo d calhing and forget there is content te a
story Steinbeck (1951) wrote' “The design of a
book 1 the pattern of a reahty controlled and
shaped by the nund of the writer.” We all have
our own worlds of reality So do voung children
They can onlv approximate the author’s con-
strufted world to the degree that their own world
of experience and that of the author overlap
Their ability to become imvolved i a story nflu-
ences the degree of therr understanding of this
lterary world and thus therr degree of com-
prehension. Children are meanmg-seckers Ac-
cording to Applebhee (1979) they use a range of
soctal structvres including stories as a way of
structuring the everyday world  Through continu:
mg and yaried ‘experiefices with hterature, il
dien arrive at understanaings conce.mng rules of
language. thought, and behavior as their "sense of
story” develops. Children also discover the basic
elements of plot, chaacterization. setting, and
style through therr literary expetiences. They de-
velop an awareness of varous hiterary forms and

rlruclureﬂ 1 heir knowledge of how a story works,
t

“

long with wdeas for auihorshp, evolve with each
expenience. Thus, comprehcsion as well as other
basic skills are “caught.” not “taught” through
hterary explorations  For voung chldren, litera-
ture is not a course of study; it is a natural con-
nnuation of thar own life ekperience—a means,
not an end. I‘ﬁmugh pemondl imoelvement with
hiterars materials children grow m these skitls
Literature leads the child bevond a single text

o1 teat senes  Literary resources ate nu’mqr()Us
and rich n those elements that provide cues to
help children compretiend  Textbooks, con-
versely, designed for mstructional purposes tend
to separate English out of the totanty of language
and dive ce nt from the 1calm of e, ature. Such
materia.s can 1o thildren of oppottunnies to de-
velop and refine skhills of romprchensaon

L
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Comprehension s ntuch more than «matter of

detnznans Cornprehension s what duldren come

“ to understand hrough thew expenences with e

andd with books  Their conceptions.and percep-
tons emerge, develop, and undergo retr et
as they become soostive to content and literary

style Faadity with the sounds and rhyvthms of lan-

g age, understanding of the ordering of langoage
unis, and the abiinv o reconstract the author’s

¥
meandg are kes comprehenston skilis developed
through & rich hterature carnculum

Comprehension of Literars Targuage

Comprehension shilfs grow m several weas as a
cesult of Iterary nvohements One understand-
g that shfdren develop guite carly s thar hrer-
ary language. the linguage m books, ditfers brom
that used i spoken communieation  As hnguistic
magicians, authors and poers play aeatveby with
language when they use alliteranon, onomato-
poera, metaphors, wnd other devices As dhildien

are exposed o snch magic, they respond 1o this

creatve plavisiness and then own avareness and
unde ~tanding of hterary language grows and
Evidence shows that authors and chiddien
ave quite altke m e use of Tanguage o express
observattons (Byers, 1977,
An adult poet has witten

R!(‘\\\

Fhe sinell of this abicinoon s Lam
Is diving the Hlowers crase —

[hevic sareanming for me to kiss them!

by Sam Hamod
from df Dragos Flos Made Honey o

" A thud grade poet wrate

I ke Howers
B|ll(' flowers
Yellow flowers
Rod Howers

I ke Howers
Howers in gardeons
Flowers movases
Flowers i treos

I hike Hlowers

n Fochvn Wallace
h()lll \'\ Plu'lll Hun/\

Both pocts have expressed then feelmgs concern- -

mg lowers in distuncove hterary stvles, Fach pos -
“ravs masters ot the language inndivedual wave

L SMaterary language v provocatne, comple, and

Inghlhy structred
command of Tuerary langeage requites many es-
pericnces with books such as the following  Vud
Piev and Other Reapes by Majpone Winstove, 4 Penny
@ Look by Harve Zemach, and Doctor Rabbit's
foundling by ] Wahl

Comprelrension as well as

Compichension of Other Tanguage Shills «

s dhiddren move mto the world of pome wab -
aeased mdependence, the heietits of 'a bterature
carrculum contunue Laterature s the resource
trom which they recene “esposurs to complex
ssntactiy sttucties and diverse yocanulary not
tound m oral langnage, but whah s found an
most tcading matenal” (McCormuck, 1976) Read-
mg ot heanng terature promotes o feelng for
beauttul magery, thvthm, figuranve speech, and
cadence of our inguage iteraiy experiences en-
courage children to go bevond basic Linguage arts
mstiucuon Followeny the models provided by -
crature, chldiren become more verbal They
speak and wiite more matmely with expanded
vocabula v and sentence patterns Asahey grow in
Al AW Al CNess lglhcmwl\m and the world, they

et abihnes to commmmncate with

-

also grow m
others
Fxpenences with Iteratre ofter expostie 1o
the thathims of hterary patterns Chiien develop
ﬂ\t!l\\u! augpal hteracy when a htetature cur-
nouluin provides the opportuminy to hear the lan-
guage thvthms and patterns that authors aeate
Fhey vetneve the language and patterns that are
memotable tor them Accordmyg 1o Whitehead
(1968, “Clhildian often recognze nmnediatels a
pattcu'arhv melodions, thyvthjie, o emotional
word or phiase and thousgnds of such lan-
grage clements have been iggamdnzed mstanthy by
ddiddren ™ Baoks sudh as, ler amd the Fernible,
Hornble, No Good, 'ery Bad Day by Judith Viotst m
Phe Judge by Harve Zemadch cor am patterns that
voung ¢hld,en mav dam and use quie readily
Aural hiteracy abso helps the dnbd o deal with
the speech and vocabulary frems that are rooted m
o hterary hertage Owme langeage s replete with
words, phrases, and alluvions thovoughly embed;
ded w taditional Bteratwe Thmk of the figures
of speech that come from Aesop’s fables “sour
grapr s, “dog i the manger,” and “the boy who
ated wolt 7 Waords and phrases from Aesop, La
Fontame, ahid others Ive forever i owr language
and are part ot every chald’s hrerany hentage. Hhe




sharing of stories which contam fignies ot speech
helps children develop an *educated ear.” The
total context of these stones allows chiddien to
figure out the meamngs of sch pagterns Onal
experiences are an tmportant part of the htera-
ture currieutum for chidren When chuaren have
heard many stories and poems told o1 tead, they
acquire a tramewotk for use ot mtonmation, This
word svstem is lhlt‘e-pl()ng(‘d (1) Semmtie—
What makes sense?. (2) Syntactie—What would fit
here?, and (3) Phonologie—What sonnds belong
here? This framework develops childien’s sensitny-
ity to specific language and the ordernmg that pro-
pels the story onward, establishes tone, and pro-
vides sounds pleasant to the Liseener  Anthors

serve as models for childien, who lewn 1o pami
literary prtunes with words, first orally, then m
wriing.

Comprehension of Visual N‘mls

Skills of visual literacy (o1 (vomprehendiing visual
symbols that are not words) develop as children
explore many books [ ben compiehension of
what a book 15, how one wofks, and ditferent was
to visuatly share their 1eas s based upon many
opportunities to explore books. Visual literacy
skills indude the abithty to understand and com-
prehend a variets of symbols. As childien explore
the many resources of the wotld ot hteratue, they
discover a yariety of visual svmbols &t help 1o
rell the tale. They learn iy victures, numetals,
abstract art, and alphaket: - are tools wsed
by other authois and 1 i their wotk
Experiences of personal aadhoiship, primnt clit-
dren 1o use these same tools 10 share their mes-
sages with others. Hence, chaldren become not
only consumers, but producers of Inerary works

Literature serves as a base tor both wrang and
readi..g. The works of Durkin (1972), Moss
(1977), and Wilcox (1977) represent onlv a tew of
the studies th » 1éveal the etteas of nerarny ex-
periences upon ypung children Just as they draw
upon other experiences 1o help them to com-
municate with others, so, too, do they draw upon
luerary experiences. They iearn abont witing by
listening to the works of great wruers They grow
in reading and listenng abihities by developing
strategres that help them understand the expert-
ences, real or imagined, ot others. They discover
that written language n a terary torm provides a
structure upon which thev can hang then own
ideas and expenences.

Q
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Comprehension of Literary Flemems and
Stunctmes

Literatime, ke oral language, nses both elements
and ~rructure to conves an dea Comp chenston
of e, e tor duldren mdudes fearnmg to deal
ctiectnds with these vanous elements and stra-
tures Caretulls planned experences with hiera-
e can e a hitelong courtship thay v oos
chldsen with the language and the snucane of
the tale In this couttship, cnldren can dhscoven
the basic literary elements of plot. characertza-
uor setng, and stvle while also mareasmg then
awareness of differmy hterary sttuctures Phus,
then “sense of iterature” grows

1 one diegon story begins and eds

Prorvme there was a fidl moon the dragon cae

ont of his lan and 1 pwaged the countisstde  He

tughtened madens and stopped up chimnes and

broke store windows and set peoplo s dock backand

made dogs bark unti no onc conld hear hineselt
think

When thay reached the ks eastle the people all
leapes for oy 1o see that the dragon was dead and
the prmcess tan out and kissed the yoragost vother
on the torehead for scorotly she had hoped nt would
he'lim

v Jolm Gadner
Teom Drag m. Dyvagon avd Other Lo Tales

and another dragon story begms and ends

Once upon a oo m the anaent kingdom of Py
fand, there hved a good but lonely dragon named
Harny

And that s the story of how Han the gragon beat

the hight maried Mabed Mac, got a pood job m the

post otfice, and Ined happly ever afto

be Walter Dean Myers
tronnt Dhe Dragon Labes a Wafe

then childient learn fiterany and hinguisiie signals
which el tiem that even though both stortes are
about dragens, there will be important dhtferences
m then haracters and thas m the nature of the
tales. “rom their previeus expenences with life
and with hteratme, they Iipee dues o understand-
mg. kach dragon Ives woa land of fantas, but a
diagon that ravages and trightens wl wands up
dead does not live m the same paace as one who
“good butdonel.™ and winds up marned a0 P wch
~a good Job 1w rne post oftice ™ A (il senss s
mediately that ther stones (pivots) wul ot be tee
same  Literany experienges develop comprehes.
sion of the characters and the settn g of the o,

hy
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but Iife expertences provide the personal percep-
tions and mterpretattons m all hterans explona-
tons

Luwteratune s an excellent rescuree tor the de-
velopment of comprehension shills Your guud-
ance and stiucturing of experience are valuable
towards tins end  But comprehension skills may
also develop as the book itselt becomes a teacher.
The power and magnetism ot the tale activate the
child’s need 0 know and to understand. A well-
rounded literature curriculum assures children's
involvement with books in a manner that aids in
comprehension and dev elo[\menl ot language and
literary skills. N

Extenvon

The third goal area of an early childhood Iitera-
ture curriculum :s extension. By extension we
mean going’bevond the story, a “stretching™ of the
book n ways that intensify children’s understand-
mg and enioyment of the storv and spark then
desire to listen to stories and to leain to read. For
yrung children, books are more than just stories
Characters become friends  Stories, rhyvmes, an:l
parts of stories become part of childien's knowl-
edge storehouse to be used and reused i vanous
wavs.

There are many wavs to extend” hterature—
through direct experience. media, music and
drama, art, and language @hese tvpes of exten-
sion experiences help children learn, get to know
themiselves, become more sensitive to language,
expand their vocabulanies, develop a sense, and
develop oral fluency and visnal hteracy

Limiting literary experiences mn the dassioom
to reading aloud and sient reading deprives
voung children of mary opportumues to dig
deeper and grow more from books. To read
storv once 1s a pleasant experience, but to read it
many times, memorwze parts, chant refrains, and
“live it” in some way 1s to make that book, story, o1
rhyme an integral part of children's experiences

Chapter nine outlines some specific wavs teach-
ers have helped childien extend literature “he-
yond a book.” Here we otfer some general
gutdelines for and examples of story extension

Drirect Experience

We all know that direct experience s vital foa
young children. Children learn thiough themsac-
tive participation in the experience lTo always just

[ 5N

tead a book but do nothig betore or alter read-
mg s to deprive voungsters of direct experiences
that could e¢nhance then hterary experiences.
There e tmes when just reading aloud ta chil-
dren s enough, but extendmg the book
way will really make 1t come alne

soe
We often ne-
glect airect CXPeFIENe as al exXtension activity,

It's hard to read Biuebernes for Sal by McCloskey
2ad not desire to go beriy picking. Fortunately,
bluchernies mav be tound m plazes other than
Maine, so lucks childeen m many “areas mght
have an experience with bhichernes. too.

Pancakes for Breakjast, a wordless book by Tomie
de Paola, s a story of how one hittle old woman
managed to get pancahes for breaktast, This
wordless prcture story helps voung children
“learn” the ingredients necessary for a pdncake
recipe. A natural follow-up of this book 1s to make
and eat some pancakes.

Everyhody Needs a Rock by Bard Bavler can lead
to many experiences with rocks. You may deade
to have a rock-hunting expedition with vour stu-
dents that.will serve as an mtoduction o this
book. The dass nmught then compare ther rock
sclectto nitenia with those of the author

Acvoe get tuned moto the ad o of integratng
hterature and diect expenences, vou'll find that
the opportumties are endless For cach actvaty of
vour school dayv and for cach subject i vour cur-
riculum, there are stonies, thymes, fingerplavs, or
songs that could accompany the actvity. And tor
cach book vou share with voung children, there
are probably: many direct expenences that conld
accompany 1t

Media

A hist of available media resources has been -
duded m Chapter eight Media provide an excel-
lent way to extend hiterature. Not only can chil-
dren enjov a record, a cassette, or a film or
filmstip, they can also t1y produdang their own
songs and stories

For example, to develop activities to accompany
the book Yankee Doodle by Edward Bangs (illus. by
Steven Kellogg). vou might play the ca serte (Wes=;
ton Woods) as the children enter the room one
morning  The next step might be to show the pic-
tures i the book to a small group while the song
18 plaving. Be surerto put the book and cassette in
a histening center for intfviduals to hear and sing
and, 1ead  Later in the dav the children might
enjoy niuching around to the song (rhyvthin aids

J




auditory disciimination, a readiness skily For
children wha are beginmng to read, the song
could be written on chart paper Since there are
several versions of thi story, expoung the chil
dren to another vevsion (such as the one by

Richard Shackburg) will gise them an opportumty
to compare books in terms of content. One ver-

sion gives a recipe .or hasty pudsing that - ould be

used 1n a cooking activity

After visiung a tarmvard. show the film or

filmstrip of Roac's Walk by Pat Hutchims.. The
* children will enjov seemng the fox get “outfoxed.”
Then leave the book 1 the book area tor children.
to enjoy on their own. I'kevil know which wav to
turn the pages without a douki!

x,
Music and Drama

Books such as London Brulge is Falling Down by
Peter Spier, Oh, A-Huntng Ve Will Go by John
Langstaff and Nancy Winslow Parker, and Sex Lut-
tle Diicks by Chric Conover pioude many oppor-
uﬁ;ilies fr, extenston “ot only mav children
“sing these stories,” but each also lends atselt to
dramatization. Children may retnieve the
rhvthmic chant of London Eridge while “plaving”
this beloved game. Acting the role of hunters
catching the fox o put in a box 1s a dehghtful ex-
nerience fgr voung children ou may v.ish 1o dis-
cover how vour children will rote play the six httle
ducks. -

Try using background n usic to eunance the
reading gf mnany stories. Lr ivige CGuldren to “act
out” a character or a scen= from one ot their fa-
vorite stories. The strong ilinthmic language pat-
terns of some books can mspire students to exper-
iment by writing musical versions. 5till other
books may nspire dramattzations. “Stretck” somne
books by combining these two activities, muisic and
drama are excellent wavs to allow duldren to
claim stories as their own

1

.

Art

Art experiences provide another avenue for book
extension. The variety of art materials available
for use will inspire many book-stretching ac-
tivities.

Georgie by Robert Brl?hl inayv insyoe ghostly
pictures. Paints or tiawsluscent crayens may be
used for their creation. Tissae paper or kleenex
ghosts have their own eetie quality; some children
nay prefer to create ghasis of this type. Whatever
their chowe of art material, your children’s ghosts

ERIC
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will help them remember George, the friendly
ghost.

Constructing houses of sticks, straw, and bricks
helps to bring Three Luttle Pigs by Wilham Pene du
Bos to lite. Pape.r'bug o1 siick puppets nught also
be made for use in retelling this storv Let several
children create dioramas or rolled murals that tell
the story m sequerce. So that children don’t grow
to think of wolves as evil. vou might discuss the
role of the wolf and rewrite the story with mvthi-
cai creatures like a dragon m the wolf's role

It Looksd-Like Sprlt Milk by Chailes Shaw or Luttle
Blue and Lattle Yellow by Leo Lionn nught inspire a
“torn” papei acuvitv: Let children tear white
paper and create their own silhogette versions of
this bock Or let them make tempera blottos and
tollow this bv deciding what their blottos look like.

Everyone Knows What a Dragon Looks Like by Ja
Williams could easily mspire dragon-making. Play
dough. day. or salt dav should produce sgme in-
triguing dragons as children pinch. twist, and
shape their personal versions

Just as there are numerous illustrative styles n
hterature tor young children, there are com-
plementary activities that might relate to eac h one.
Cravon (Feodor Rojankevsky i Frog Went
A-Courtn’), colored pegal (manv of Taro Yashi-
ma's books), and ge (Lionni, Keats, and
(jarle) are espec ally good media for voung chil-
dren to use. Woodcut ettects (Mane Hall Ets, Don
Freeman in Beady Bear) can be achieved with
sponges and styrotoam. You might investigate the
tinds of media used, to illustrate picture books
(Cianciolo. 1976) and then develop vour own ac-
tvities to let vour students experience snmiai
inedia firsthand

The art activities that mav be designed as
hook-stretching experrences are as varied as the
hooks avaikable. Each expertence helps childien
internalize the tale

Language

Literature serves as a basis for the development ot
both oral and written language skills. Many dif-
ferent language experiences can be designed to’
encourage children to retrieve. explore, and ex-
tend the language-o! the book.

Many stories contain a repetition of words and
phrases that children can chant as the story 1
read. Chanting is a means by which children be-
come comfortable with the language of a story.
This activity also pr ovides a vehicle for the unlock-
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g of print as chiidren try to find the fannhar
refrain. Try sharing books such as The Old Woman
and Her Pig by Paul Galdone, The Judge: An Untrue

Tale by Harve Zemach, or Alexander and The Ter- -

nible, Hornble, No Good, Very Bad Day by Judith
Viorst. Ynvite children to “chime in" when they
“know” what the story will say. Show how some of
these language patterns look when you write them’
on large chart paper. Children will be delighted to
discover that they can “read” these parts. .
»Books without a printed story line (some mav
have one or two words) may inspire either oral or
written language activities. Initially, children mas
ouly be able to provide a sentence or two for each
page of the story. This is an important step, haw-
ever, since it establishes the foundatiowr tor tuture
elaborated storytelling experiences. Mercer

‘Mayer's One Frog Too Many, Yutaka Sugita's My

Friend Luttle-fohn and Me, or John Goodall's Paddy
Pork’s Holday are books without words that can be
used to help children in their development of
story lines. For vocabulary developmenl.?' Circus
by Brian Wildsmith or Circles, Trangles, ol Square
by Tana Hoban.

Discussions of favciite characters will also
sharpen young children's language skills. Whether
it is Amelia Bedelia, Pippi Longstocking, o1 other
characters, discussions encourage children to pose
questions, reveal their insights: or mvent other
situation$ for characters. Can children tell about
Amelia Bedelia's encounter with a4 motorcyvdle?
Small groups or individuals could portray mam
humorous events that might give students insight
into characterization.

The use of story stariers, experiences in paral-
lel plot construction, and the creation of storv var-
iations are types of ac.ivities that help students
develop skills of personal authorship. For exam-
ple, “Once upon a tme there was a peddler who
sold shoes ..." might chalienge the children to
create a story comparable to Caps for Sale by Fs-
phyr Slobodkina.

Summary

Extension of literary experiences creates the op-
portunity for children to grow in personal powel
and understanding. Childyen quite naturally en-
gage in this goal of a htcrature curriculum. They
bring all the experiences of their young lives to
the fiterary setting. Such expetience is the_tool
used to help children better understand thew-

b

selves, and to undersgand those elements and
stractures that comprise the hterary work. By lis-
tenmg to, 1eacting to, witing about, dramatizing,
and responding to Inerature m various wavs, chil-
dien grow m their apprecation and comprehen-
sion of this resource Lach mvolvement actis ‘ty
tacilitates therr inginstic and hterary develop-
ment, expands their knowledge about the world,
brings them«loser to independent reading ability,
and contributes to their hfelong mvolvement with

“Books. ‘

The remaimg chapters contam many sugges
tons for contmpyng and expanding children’s idf-
rolvement with hterature They will give you
ideas, provide resources, and suggest ways for you
to strengthen voar teaching «kills m using litera-
ture.
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Early childhood teachers who want to make litera-
ture an integral part of their curriculum and not
just an isolated experience of reading 3 book,
need to examine their classroom: environments
carefully. The presence of certain props and
materials will stimulate an interest in literature.

classroom atmosphere will have an impact. If
children are expected to be quiet most of the time,
working independently, with each child doing es-
septially the same task; literature is not likely to be
shared and enjoyed. The opposite extreme, where
children are aimlessly playing for most of the day
won'* stimulate high levels o? thought and discus-
sion about literature either. For lite.ature to be
the focus of an integrated curriculum, the teacher
must plan systematically.

This chapter will give you ideas for creating a
classroom environment in which the use of litera-
ture abounds. Chapter three will suggest specific
techniques for using literature.

- ) ~
The Classroom Environment

Children learn through what they live and. by
w »at they do. To children the classroom can be a
piace to grow, expand, test out ideas and predict
the outcomes of their questions. It is 2 place thav
Montessori called *. . . the liberty of pupils in their
spontaneous manifestations.” A prepared envi-
ronmaent provides successful experiegces for all
children in a climate where "dcas and creative
learning can flourish.

A classroom that supports appreciation, com--
prehension,tand extension of literature reflects a
commitment to a goal of not only teaching chil-

-
»

dren to read but helping them become readers.
This commitment suggests time, space, and re-
sources to explore books, extend ideas, and make
responses. Daily experiences with literature are a

‘starting point for developing a lifetime habit of

reading.

A classroom that promotessthe use’of literature
sustains individuality and independence of learn-
ing, interaction, and the integration of literature
into an interdisciplinary approach to teaching.

A
I

Individuality and Independence of Learning

The teacher who realizes the worth of fiterature
not only accommodates the diffefences that exist
within the elass but also helps the children make
individual choices of time, materials, and actions.
Fach child's interests are considered, as well as the
varied genres, in order to challenge multiple read-
ing abilities in print and nonprint materials. The
inherent poseibilities that this diversity offers
classroom instruction are limitléss.

-

interaction thrc '\gh Communication

In a stimulating classroom environment the proc-
ess and interpretation of reading are as valued as
the book\{hat is read. As students read a story,
they are entvuraged to ceek help when help is
needed. Oral problem solving and dialogye are
open and welcomed. Through interaction chil-
dren can “pool” their interpretations, test out
thelr predictions, and compare’ views. Through
book discussions, literature and language games,
activities, and partnership reading the children
can work together to enrich their perceptions.

-
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This enrichmert expands as the-children respond,

through art, drama, storytelling, writing, and
one-to-one sharing. This is not meant to mmply
that verbalization and activity are the only inds
cators that children huve had a rewarding expert-
ence with literature; they can apprediate in a quiet
way, too, -

Integration .
Literature has relevance in an early childhood
program because of its planned interdisciplinary
base. One of the major objectives.of an interdisci-
plinary approach is to help children better un-
derstand the world aroundgttiem. Through thus
approach the classroom becomes a microcosm ot'a
child’s world For example, animals, socks, and
flowers aré dlsplayed accompanymg trade books
that stimulate curiosity, questions, “and un-
derslanding on these subjects. Folktales are used
in a social studies unit, poetry paterns help chil-
dren practice grammar, and quctations offer a
model of oral discourse.

_ One crclScm.n\ classtoom 1idudes bean b
chairs 1o curl up in, another has a bnght r
hathaub filled witl, cushions ior lounging ai
readmg A dav-care center has an old rowboat f
the children to diunb mio 1o look at bdoks. A lar
appliance box with a lamp insde or @ comfortat
chair to curl up i provides a nice quiet space.
sofa can provide either space for quiet reading
discussions abont books. Old sofas may look dra
but with ingernuty, attractinve covers can be mgg
Centers for rcading often have rocking chyjpf f
adnlts to read to chiklren, or child-sized ones f
children to use for rocking and reading.

The corner can miinde bulletin boards a
<harts to iuvite readipg. Y u mught introduce

author lhr(mgh postery and display his or h
books nearby. A poetry hox cenld hpuse copies
class favorites, and mobiles might display the i
port of someone’s reading. The reading corn
could ‘have shelves, bulletin board space, di
ramas, pictures, scripts, puppets, and realia th
supplement stories or afe part oi the reports th
a reader chooses to make in 1esponse to reading

N Place aids and.visual equipment that encoura
. i ~ i book sharmg and storvtelling clow to the readi
{ The :ading Correr corner. Such items as felthoards and figures f
3 L . . arranging 4a story, puppets, roller boxes, pictu
\K A special place to read—a reading corner—is an i, and realia can be motiyation enongh f
important part of the classroom.envwom'ncr?t. readimg and sharing.
The area need not be elaborare;. it should invite
cimaien to feel cozy and provide many matenals g4 Arquistton and Use
for reading. Even children who are in a day-care -
center or nursery school need lots of exposure tv  Whether the reading corner 1s a place for e
books before they learn to read: they need books  tended reading ar a place to check ont books wi
and related materials even more than older ¢hil-© 2 sinple card svstem, 1 15 Inpostant to provie
dren who can read, for it is only lhr%‘ngh lohg and books that &l satists fthe varied mterests ar
continued exposure to books that yonngsters ac-  reading levels of he children within the dlas
quire the insatiable desive 7 learn to read and Books seletted by the teacher should be combine
keep reading. Eollow..., general gnidelines for  with "my favorite storv"” that a student brings ar
the physical layolt of the corher and for the - adds tc the cotner for a shoit ture. There shou
quisition and use of books will increase the popu-  be mdg.mnc . newspapets, brochures, charts, ar
larity and_effectiveness of this approach. maps for reading as well. Student-anthored bool
’ . add a lot of mterest, av do copues of a story r
Layout . (orded on a fassette by the young author,
3 Yon can begin a cJassroom hbrary by borrowir
The reading corner show in a gniet, wc;ll it from the school hbrary, the public library «
part of the room where inlerference is at a anbllc. and vomr students Yon nught g
minimum. Spaciousness—*psychological breath-  donations frons parent voluntee:s (who elicit d
ing room"—allows enough room -for somne chil-  nations), librars rejects (nuthing new covers isr
dren to group themselves for formal or informal | hard), children n vour dlassroom. and bont
activities.and for others to read alone. A cheerful.  hooks from bookdiubs (Scholastic, for example
colorful corner is more'inviting than a dark, drab  Buy mexpensive nused books at garage sales, au
one. ¢ ~  tony, libtary sales, bookstor ¢ sales, and bookclub
D1
. - . ~ 4 e
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Q é . .

ERIC . 4 ,

&




t g
.
x L} .
te
Y

. -

Children enjoy participating in money-raising
activities te contribute to a classromn library col-
lection. You might set upa policy stating that each
child who contributes two Looks to the coliection
gets to keep one. At the end of the school yea:
each child could take several book$ home to keep
and read over the summer. If you do accept dona-
tions, be sure to check the contents and the quality
of the books carefully. You don't waitt to include
-boeks that are likely to offend parents. '

A loft with pillows, a fenced corral with saddles,
a listening post with earphones. Wherever the
area, whatever the furniture and format, the im-
portant thing is to allow ume and space tor explor-
ing bo?‘ks.

Props, Puppe:s and Other Paraphernalia - °

One of the figt ways young children make stories
comé alive is through props of one sort or
another. The dressup corner turns into the selting
of a story or puppets beconre storv characters.
Play that evglves from storiés young children®have
heard or read occurs incidentally, but 1t can also
be planned by the teacher.

Props
Children love props of all kinds., “Make-believe™

can happen with a scarf, an umbrella, or an old

pair of glasses. The props should be simple and
classroom-made when possible. Often a hat, name
tag, mask, shirt, or apron can bg¢ the springhoard
for story drama. A star on a s(i&for @ fairy god-
mother or_fiinned on a shirt for 2sheriff may en-
hance characterization.

You might éollect props :o favorte stagies and
store them in shopping bags or shoe Boxes labeled
with a picture on the front so the children can eas-
ily find them. When using props with young chil-
dren, you might try “warm-ups.” Use new and
unusual activifies to loosen up. For example, use
props to pantomime “Jack Be Nimble," “Pickety
Fence,” “The Litle Red Hen,” or situations such
as the sun coming up or feet being stuck in the
mug. Use a scarf to pantomime a butterfly coming
froM a chrysalis. Pantemime “The Worm”

(Roberts). )

Stories Using i’rops

_ Many stories lend thefiselves to acting out with
props. You might start with some classic favorites. -

,

.

-

Setting th7 Stage 15

“Little Red Riding Hood" (de Regr;;ers)

Materials needed: red cape with hood: pipe

cleaner glasses for grandmother, mass or
" hood, and sock clawsfor wolf: cardboarc axe

for hunter. Children.inay not voiunteer o be

the wolf,® the teacher might take that.rol: mi-
_ tially.

The Three Bears” (Galdone) -

s Matenals needed: bib for Baby Bear, skirt fe:

Mama Bear, hat for Papa Bear, three bowls,
three chairs, and uix chairs or inats put to-
gether to form three béds. The stofv can be
pantomimed as rtead or spontaneously
dramatized. )

“Stofie Soup” (Brown)

Materials needed: large pot, large stone, long -
handlgdl spoon, assorted vegetables, aprons for
cooks, hats for travelers, threexgerrered hats
for soldiers. Dramatize the story as a narrator
reads it. This is a particularly gucd story since
each child can act as a village person. So n
actually be made in class with each chil g-
ing one vegetable to add to the pot.

.

For some stories a simple prép can accompany
the reading of the story. An Indian blanket may
he used to accompany the reading of “Annie and

. the Old One” (Miles) or “Wait for Me, Watch for

Me, Eula Bee” (Beauy). A diary would add inter-
est to *Harriet the Spy” (Fitzhiugh). Here are some
other simple prop ideas:

Rachel and Obadiah (Turkle): Paper towel rall as
spyglass: two silver coins

Caps for Sale (Slobodkina): 'Cags‘ (A1 colors and

_ kinds)

B‘ufbrrrw.v for Sal (McCloskey): Tin pails (or
plastic buckets) L3 "

The Snowy Day (Keats): A large cotton ball

Cinderella (Perrault): A fancy lady's slipper

Carrot Seed (Krauss): Art orange-painted paper
sack with green yarn for the top

‘Sylvester and the Magic Pebble (Steig): Red pebble
- Beast of Monsieur Racine (Ungerer): A blanket or
large rug
- Andy and the Lion (Daughtery): Small stick
(toothpick)

Strega Nona (de Paola): Large pot and spoon

Shoemaker and the Elves (Grimm):: Small ham-
mers and slippers ’
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Puppets - .

¢ Children somet‘mes identify puppets with realslife

| situaiions. Often a child who'is too shy to

" dramatize in any other wav will “act” behind a
puppet. Children sometimes show more spon-
taneity and vocal expression when sharing ideas
“through”
o Broup participation and coopergfion- -because the

* success and fun of the drama are dependent on

total team effort..

A literatdre-rich classroom environment will in-
clude permanent puppets that are sirtualty inde-
strugible’ (such as paper mache or sewn hand
puppets) as well as temporary puppets that will be
used for a short time and for a limited purpose
(such as paper bag and finger puppets).. It wiil in-
clude puppets made specifically for one story
(three bears and Goldilpcks) as well as character
puppets that might be used for several stories (a
hen for Rosie’s Walk or The Little Red Hen). Even
puppets not specifically made to accompany

. stofes, enhance literature appreciation because
children will naturally make up stories as they
play with puppet characters. It i§, wise to re-
member when dealing with young children that
monster puppetswill elicit monster behaviars,
puppets with fangs will often be violent. etc. Many
fairy ‘tales fhcorporate these negative character
traits en route to overcoming evil with good. Put
garietys jpto the puppet characters you make,
however.

Making puppets can be lots of fun. Even very
young children can make their own puppets
under certain conditions. If a specific pattern is w/
be followed, it is best if adults make the puppets.
Puppet-making by children should be a creative,
thoughtfnl experience, according te art educators.
Children can be guided by questmm like, “What
shape are a bear’s ears?” or "What could you use
fo make long. blond hair?”, but they should #o* be
asked to copy a model. Each child’s puppet should
be a unique creation. When children make the

~puppets they use, they usually gro¥®more at-
tached to the puppet character, thereby develop—
ing a deeper concept of ché\acterlmtmn in a
story.

Types of Puppets

There are numerous materials that can be used in
puppet construction but Basically .here are four
types surtable for young children:

20

a puppet. Puppet plays encourage

e 3

L. Puppets covering the hand or fingers. These ma
be made by children from paper bags ani
doth cut into body shapes (fig. 1). Adults ca)
make sock and finger puppets ior voung chil
dren A pattern for s sgek puppets suitable fo
The Very Hungry C ater[nllar or The Bremen-Tow
Musicians is found ih figure 2. Glove puppet
and.finger puppets cap include tiny character
attashed to each finger. For very young chil
dren one puppet on one finger 1s perfect be
cause it requires little dexterity to manipulate

“Try making “Two Little, Blackbirds” out o
paper, with tabs to fasten around the finge
(fig. 3). Puppet patterns for The Shoemaker an
the Elves are also given in figure+4.

* 2. Puppets attached to sticks. These are heads an

bodies attached to tongue depressors, dowels
pencils, or clothespins. They may be used on
stage or as shadow puppets.’A teacher migh
make a lamb (ﬁf{ 5) for Mary Had a Luttle Lam
ands dress a clthespin (fig. 6) for Mary
Young children, however, can have lots of fu
creating many dtfferent characters on con
struction paper or oaktag that can be mad
mto pt‘ppets by attaching them to sticks. Smal
groups' of children .might work together t
make the characters for several differen
stories. N

3. Puppets on ’strmgs. The marioneite is difficul
for the beginning puppeteer. but children cai
soon learn to tilt the crossbar to which the arn
and leg strings are attached for walking
jumping, and arm-rolling movements. Adult
would need to make the puppets, which migh
be either animals or people. The person i
figure 7 might be the man in Too Much Naise.

4. Puppets from odds and ends. Almost anythin,
can be used to make a puppet. If teacher ang
students collect thmgs like boxes, cans, eg;
aartons, styrofoam, buttons, and ‘popsicl
sticks, and have a scrap box for fabric, yarn
fringe, ricrac, etc., the children will need ver
little coaxing to make creauve puppets ol
their own. You, too. can think of ideas. On
teacher's favorite is a “craggy lion” made fron
a vegctable brush.

L4

The keys tosusing puppets successfully in a lit
erature prograim are never to criticize the creativ
ettorts of young children and to be abledo spo
casily stories that naturally lend themselves t

puppetry. X 2 - "
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Paper Bag Puppets .

Children can glue or paste a variety of materials onto

small paper bags to create puppet characters. Have them
.put their hand in the bag first to sec bow the bag is

manipulated and to plan where eyes, nose, and moutt.

ought tg be. Animals such as Veronica, The Happy Lion,

Frederick, Curious George, and the Elephant in the Well,

pictured here, nake good bag puppets.

-

4
Y

D
\\

E S . R
Cloth }_land Puppets / /

cloth. Young children can attach xarn‘hair. button eyes,
and other features. Cloth hand puppets make especiaily
2ood people such as the Gingerbread Man.

Figure | Piper bag puppets and cloth hand puppets

L oy
[
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. Materials
1
/U) ® anold sock
® cardboard
® crayons
® all purpose glue
Cut a slit in the toe of a sock as shown. Cut a piece of
3 cardboard for the pu pet’s mouth. It should be shaped
as shown in the picture. Fold it in half. Glue the card-
board mouth To the slit in the sock. -
L]
© - L_ —— fid.———’
Color two eyes on cardboard and cut them out. Also cat
out cars. Glue eyes gnd cars to the sock. Stick your hand
in the sock with your thumb in the bottom of the
mouth and fingers in the top.
o
r
-
i
Figure 2 Sock puppets )
12 Eae
o
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. -
Cut two pattrs.  out of black construction paper.
Scotch tape tabs together. ‘ ,
Children use one on each hand. )
b
¥
. L
P \
Poem Finger Movements/ o
Two little blackbirds \ Show puppets in front
sitting on a hill «
One named Jack move ore
One named Jill move the other
7ly away Jack ‘move Jack behind back
Fly away Jill " move Jill belund back
. Come back Jack . bring Jack back gt front
w Come back Jill bring Jill back out front
L] -
Figure 3 Paitern for "TI'wo Little Blackbirds” finger puppet
| Q A
- 1 Nal
| ERIC 25
.
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| [
|
L
s overlap .
Make out of construction paper or soft cardboard. ” (
Vou might color the gaiginal elves shabbily and make
¢ 1jackets with taﬂ“:tuch at the end of the story.
’
b 4
.oos 0,0
—r
: L]
)
|
|
1

“The Elves and the Shoemaker
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Setting the\Stage

O

Trace the pattern of the body, tail, legs, and ears of the
lamb onto white cardboard or heavy construction paper.

‘e

fotd%
4

cut v ;
i { % : ‘ ]
Cut.out the narts and fit the grooves together, as shown,
to make the lamb, Glue a stick to the body, as shown, so
that You can manipulate it while you are out of sight

. behind a table or stage floor. You may want to glug
cotton all c.ver it to make a woollv lamb.

ERI
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Clothes pin

SIS NS N

®

paper-

Hat with
feather

- ]
Skirt--to be lapped at dotted
line and pasted together

ampdnt of coat of
blue construction

cut poatterns

Coat back

7

/
'/‘W .

Color with marker

Y
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’

A string puppet may be made from heavy cut-outs with
string hinges. The figure is moved with a rod attached to
arms and head.

Another method would be to attach strings to head and
arms of a stuffed animal or rag doll with a control rod

for manipulation.
&

Figure 7. Sumple stning puppet

*
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"Stories for Usexwith Puppets
¢

Puppets cap be made to fit a specific story, u1 new
stories, can be written to include a puppet some-
one has cheated. For example, one may deade to
tell “The "Little Red Hen" and then select the
characters necessary: the hen, the pig, the dog,
etc. Or the furry caterpillar puppet Joshua made
might inspire a “Monarch in the Spring” story
thagtkf)uld be dramatized.

Short stories with a lot of action; repetition, and
simple settings make appropriate beginning proj-
ects for puppet plays. The story that is spontane-
ous with little or no memorization is usually the
most successful. The following stories are espc-
cially adaptable for puppetry:

-

“The Gingerbread Boy” (Galdone)

“The €ock, the Mouse, and the Little Red
+ Hen” (traditional folktale)

“Bedtime for Frar.ces” (Hoban)

-

“"Henny-Penny” (tradional folktale)
SGood Nignt, Owl!” (Hutchins)
“The Mitten” (Tresselt)

“Tale of Pcter Rabbit” (Potter)

“1The Three Billy Goats Grutt” (Asbjornser
and Mae) )

"The Town Mcuse and the Country Mouse”
{Xesop)

Puppet stages may o1 may not be needed foi
the storytelling. Sometimes a smgle puppet seatec
on a lap is all that 1s required. At nther times :
table turned on its side makes a stage ready te
hide puppeteers. You might also try cutting :
stage out of an appliance box (see figure 8). Ar
excellent project for a parent with carpentry skill
or for some older children is the making of
permanent stage. You will find that a stage ir
vour dassrcom virtually assures that youngster
will plav with puppets. -

curtain

-

,///4////////////!

/- rod

— window

3

Stage folds into small pack

top view

’/- reinforced hinge

U

reinforce center hinge
and box corners
with heavy tape

reinforced corner

Figure 8, Puppet stage fiom apphance box

Ve
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Activities wnth Puppets

I. “Where the Wild Things Are” (Sendak)

Materials needed: “Max" puppet; ufilimited
number of Wild Things puj pets, threg
backdrops—the bedroom, the boat and water,
and the home of the Wild#<Things. Children
can act out their own parts; th Wild Things
- (one on each hand) can be a ompamed by
_ music that the children select a6 “wild rumpus
music.” )

2. “The Three Little Pigs™ (Galdone)

Materials needed: Finger puppets of three
pigs, wolf, and a backdrop for each house.
This story is so well known that children will
spontaneo ?) act it out. Again, background
music would be fun to record and iitersperse
at climactic spots,

3. “The Three Billy Goats Gruff’ (Asbjornsen
and Mae)

Materials needed: Outline of bridge, shadow
puppets for three goats (varying sizes) and a
troll, bedsheet hung high enough for the
puppeteers te stand behind and a projector or
lamp b hin! them, (See figure 9 for a sketch
showmg how to use shadow puppets.) Exper-
imenting is necessary to get the right size and
placement of characters for a shadow play. A
narrator reading the story can leave the actors
free to move with precision.

Suggested Reading: Puppetry

Baird, Bill. The Art of the Puppet New York Plavs, Inc,
1966,

Binyon, Helen. Puppetry Today New York..Watson:
Guptill Publications, Inc., 1966.#

Boylan, Eleanor. How to be a Puppeteer New York: E P.

« Dutton, 1970.

Bursill, Henrv. Hand Shadows to be Thrown uporc a Watl
New York: Dover Publications, Inc.. 1967

. Chernoft, G. T Puppet Pagth. New York: Walker & Co.,

1971.

Cochrane, Loutse. Shadow Puppets in Color. New York:
Plays, Inc., 1972, ’

Currell, David. The Complete Book of Pupperry New York
Plays, Inc.. 1975.

"Hooper, Grizella. Puppet Making through the Grades
Waorcester, Mass.: Davis Publications, Inc., 1966
Jackson, Sheila. Stple Puppetry. New York Watson-

Guptill Publications, Inc., 1969.
Kampmann, Lothar. Creating uith Puppets New York
Plays, Inc , 1980.
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Miller, Donna Fgg Carton Gntters. Nev, York: Scholastic
Book Services, 1979 .

Mulholland, John, Practical prpem- Ausnn, Texas
Jenkins Publishing Co., 1961,

Philpott, A. R Lets Make Puppets New York D Van
Nostrand Co , 1972.

Richter, Dorothy  Fell's Guide to Hand Puppets How to
Make and Use Them New York. Frederick Fell Pub-
hishers, Inc., 1970

Ross, Laura. Finger Puppets: Easy to Make, Fun to Use
New \Irk Lothrop, Lee & Shepard Books, 1971

Ross, Lauta H(md Puppets. How to Make and Use Them
New York! Lothrop, Lee & Shepard Books, 1969

Scott, Louise Binder, et al. Puppes for All Grades
anS\ilIS‘, N.Y F. A Owen, 1970

h Children’s Book References

Aesop. The Town Mouse and the Country Mouse. lllus.
Bor.s Artsybasheff, New York: Viking Press, 1932
\sh]nrnscn P C.and Mae, | k. The Three Billy Goats
Gruff New York: Harcourt Brace Jovanowich, Inc.,

1957.

Beatnyv, Patrica. Wair for Me, Watch for Me, Ewix Bee
New York: Willam Morrow Co., Inc., 1978.

Bishop, Clure. The Five Chinese Brothers. New York
Coward, McCann & Geoghegan, Inc . 1938.

Brown. Marcia. Stone Soup. New York Charles
Scribner's Sons, 1947,

Carle, knc. The Very Hungry Caterpillar. New York:
Collins-Waold, 1972.

Daughtery, James Andy and the Lion. New York Viking
Press, 1938,

de Paola, T'omie Strega Nona. Englewood (ll”‘i N
Prentice-Hall, Inc., 1975.

de Regnlc;s, Beatrice S. The Luttle Red Hen New York:
Athengum Publishers, 1972

de Regniers, Beatrice S Red Riding Hood New York.
Atheneum Publishers 1972.

Fitzhugh, Lowise. Harnet the Spy New York, Harper &
Row. Publishers, Inc . 1964

Galdone, Paul The Gingerbread By New York: Seabury
Press, Inc, 1975

Galdone, Paul. Tke Luttle Red Hen. New York: Seaburs
Préss, Inc, k973

Galdone, Paul The Three Bears
Press, Inc, 1972, .-

Galdone. Paul Three Lutle Pigs
Press, Inc . 1970,

Grimm Brothers. Shoemaker and the Elves lllus. A
Adams. New York: Charles Scribner’s Sons, 1960
Gross, Ruth 8 The Bremen-Toun Musictans. lus. Jack
Kent. New York. Schoiastic Book Services, 1975.
“Henny Pennv.” In Comparative Anthology of Children’s
Luterature, ecdited by Marv Ann Nelson. New York:

Holt. Rinchart and Wington, Inc., 1972

New York: Sedabury

New York: Seabury







Hoban, Russcll. Bedtime for Frances. New York: Harper
& Row, Publishers, Inc., 1960.

Hutchins, Pat. Good-Night Ouwl' New York: " Macmllan
Publishing Co.. Inc., 1972

Hutchins, Pat. Rosie’s Walk. New York: \rlaumlldn Pub-
lishing Co., Inc., 1968. -

“Jack Be Nimble.” In Comparative Anthology of Children’s
Laterature, edited by Mary Ann Nelson. New York:
Holt, Rinehart and Winsion, Inc., 1972.

Keats, Ezra Jack. The Snowy Day. New York: Viking
Press, 1962.

Krauss, Ruth. The Carrot Seed. New York: Harper &

Refw Publishers, Inc., 1945.

McCloskey, Robert Bluebernes for Sal. New York: Vik-
ing Press, 1948.

McCord, David. "The Pickety Fence.” In Comparative
Anthology of Children’s Literature, edited by Mary Ann
Nelson. New York: Holt. Rinehart and Winston,
Inc., 1972, '

McGovern, Ann Too Muckh Nowe. Illus. Simms Taback

" Boston: Houghton Miffin Co. 1967.

.
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Miles. M. Annie and the Old One Boston, Mass 1 uttle,
Brown & Co ., 1971

Perrault, C. Cinderella.
Co.. 1978

Porter, Beatiix Tale of Peter Ralibit New York bred-
erick Warne & Co.. Inc . 1902

Roberts, Ehzabeth M “The Worm ™ In 4 Book of Chul-
dren’s Laterature, edned by Lilhan Hollowell New
York: Holt, Rinehart and Winston. Inc., 1966

Sendak, Maurice. Where the Wild Lhings Are New Yk
Harper & Row. Publishers, In¢ . 1663. .

Slobodkina, Esphvr Cups for Sale Glenview, 11
Addison-Wesley Publishing Co.. Inc.. 1947 7

Steig, William. Sylvester and the Viugie Pebble New Yotk
k. P. Duuon, 1973.

Tresselt, Alvin. The Muten New York. Lothrop, Lee &
Shepard Books, 1964

Turkle. B.inton Rachel and Ondduris
Duuon. 1978.

Ungerer. Tonu. The Beast of Manseur Racine New York
Farrar, Straus & Guoux, Inc . 1971,

New York' Thomas Y Crowell

New \"()lk l‘.' P



L

Marilou Sorenson
Uhiversity of Utah:

N

Once the ¢lassroom envirorment has been de-
signed to provide many opportunities for involv-
ing-children, with literature, you will want to de-
velop your skills and expand your repertoire of
ideas. You'll want to be able to tell stories with and”

N

- withbut props, to help children dramatize stories
and chant rhymes and refrains, and to incorpo-

rate many strategits for helping children develop
the literature habit into their daily and weekly
rqutines. -

Storytelling

.

For lo, the storyteller comes.
Let fall the trumpets: hush the drums . .

Storytelling ‘s an old but neglecigd art. When

modeled by the teacher, the children soon learn-

the joy of watching a storytelter. One little boy
said, “Teacher, do it again, so that I can see your
eyes tell it!” What he really was asking was to see
the expression of the full face while it was told
and not just her glance as the story was read.

Skill in storytelling tomes through thoughtful

story selection and careful preparation. The story
should be one that suits the audience as well as the
teller. As one reads a selection the following
should be considered: ‘

e

Is the story one that is appropriate for telling,
or should it be rea.? \ .

Is the story appropriate for the group or
groups for which it is intended?

Is the story appropriate for the setting in which
it will be told?

’ .

-

Are thefmood and style suitable in terms of the
storyteller’s personality? .

Does the story still “click” after several readings

or is it boring?
-

for storytelling:

L

2.

3.

There are five basic steps to preparing a story

<

Kmounng the story. You must know the story so
well that it is a part of you. The characters will
become vour friends and the story setting will
be pictured in your mind. The scenes or story
,sttuations will begin to follow in order and the
mood 4nd style will be felt throughout the
preparation. Of course, one way to really get
to know a story isto read it aloud repeatedly.

Analyung thesfory. As the story is read, these
points should be considered in an analysis of
the story: Is the story appropriate for the lis-
tener, the storyteller, and the occasion? Can it
or should it be adapted for the storyteller's
personality? Whe.e could it be cut or elabo-
rated? Whateeffects will b used, such as nar-
ration, songs, realia, gestures, speaking voices?
Does the story “live” enough (is there enough
action) for telling and reteling? Has it been
told for long enough to be called a classic, or
will it become one?

Reading and rereading. Read and reread the
stary until it is fixed in vour mind, know the
plot, characterization..and sequence of events.
Leavc the story for a da}. At the end of that
time check yourself td see what you Fte-
member. Consider which of the author’s
phrases and words you have 1etained.

I -

-
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4. Making cue cards. Reredd the story again. Un-
derline certain words, events, or points for re-
view. Make a cue card as an abstract of the
story structure, or use an outline format. An
example of a familiar story is given in figure
10. - Q

Tite: “Three Little Pigs”
Source; A Comparative Anthology of Chaldren s Lutera-
ture, Nelson, p. 419.,
Telling Time: 8 minutes
Three pigs—Ieft home to seek fortune ®
One: House of straw C
walf destroys—pig runs away
Two: House of sticks
wolf destroys—pig goes to brother
Three: House of bricks
walf and pig to apple tree
wolf and pig to fair
wolf is killed :
Resolution, The three pigsg,e in the brick house
together. .

Comments: Could be used for dramatization.
Could vse pictures.

Figure 10 Cue card for “The Three Little Pigs.”

5. Story review and rehearsal. When you know the

story lhoroughly, rehearse ‘orally. Only .

through review and practice can a storyteller
be effective. Rehearsal doés not imply
memorization of the story. Memorizing
word by-word involves an exorbitant amount
of time. When the story is committed to mem-
ory, the spontaneity of the story may be lost,
for the storyteller might coficentrate more,on
the exactness of the words than on expression,
listener feedback. and personal enjdbyment,

T4u, what can a storyteller do if the

memorized text is forgotten? There is no ex-
temporaneous “comeback™ when something is
learned verbatim. An exception to the “don’t
memorize” rule would be to master a refram
in the story.

This phrase from Millions of Cats by Wanda Gig
is necessary to make the story live:

Hundreds of cats -
Thousands of cats - ’
Millions and billions and mﬂmm of cats.

1)

Storytelling Techmques

or this onc from “Gingerbread Boy™:

I've run away from a httle old woman
A little old man s
A barn full of threshers
A field full of mowers
A cow
A pig
“And I can run away from you, I can, I can

or

Run, run as_fast as you can.
You can't catch me,
I'm the gingerbiead man’ S

Time the réhearsal. If the story 1s too lengthy,

“consider the puints that can be cut without loss of

story impact; for example, the gingerbread boy
could run away from only three “chasers” instead
of four,

Practice lellmg the story into a recorder in
fro. « of a mirror. Play back the tape. Listen and
look for those qualities that you wish to continue.
Consider ways of substituting for those defects
that need to be didcarded. Listen for sentences
that rin together. Use pauses to give greatef’ im-
pact. Note posture and gestures as they set and
rmintain a deﬁm(e mood during the storytelling
session.

Now you aie ready for an audlence. You might
begin by telling the story to only one child or a
small group <as a transition to group_storytelling.
The story is told directly and sincerely, freely
using the face, arms. and body to add interest,
though you must be sure that motions do not dis-

.tract from the story. Those body movements

should be your natural expressions; they are not
contrived nor are they meant to be"a dramatiza-
tion. As you advance in your storyiglling ability,
- you will find that you do not need gesturgs. Your
voice alone will carry the story, . \

The basic mediums rhat ypu will Use in story
t=lling are the language and the voice. Some
teachers can use dialogue; varied expression and
inflection well; others| prefer a simple narrative.
The voice can indicat¢ many moods and changes
in character. Begin“with a hushed voice: then
change volume fis the story ghanges. These

_changes in voice can supplement an otherwise ot-

dinary presentatio
The element of suspense and surprise is estab-
lished by what Briggs and Wagner (1970) call "the

-




30 4.earming to Love Literature

pause that entrances.” A pause after a statement
gives emphasis to facts, allows the listener to ad-
just.to change in plot, and builds anticipation. The
storyteller can gauge audience reaction during the
pause and prepare for impact. A pause that may
. seem endless to a tellér 1s only a flashing moment
to a listeney. Yet it is a form of relief from a con-
stant barrage of words and feelings to both teller
and listener. Pausing is a techmque that warrants

-practice and use.
An effective storyteller controls the rate trom
- the beginning of the session. The younger the au-
dience, the more the storyteller needs to deter-
rmine ‘whether the speed 1s appropri » When
children get restless. speed up, sk | oarts. and
dramatize a‘bit more The type of story, also,
helps determine the of the telling. A tale of
humor can proceed a. nore lilting pace thaa a

story of pathios.

The introd#€tion should be alvered more
- slowly than any other part of the storv. Otten, in a
rush to get to the heart of the tale, or because of
nervousness, this is not "done. The information
found in the introduction of childrén's stozies 1s
basic to the entire story and should wot be rushexl.

» ]

N
The conclusion 1s presenced at a slower rate

than the body of the stmy  Lhe story will have
more impact and leave a lasning ‘mpression uporf®
the children if vou slow down at the end.

If the exact language of the book vy important,
such as dialects and plorinl language, tlx;.l:;mks
should be read aloud or mote preparatiomsime is
needed Examples of books with rich language for
reading are those of Dr. Scuss, Kipling, and Uncle
Remus. Also, just as hooks with rich language
should be read, so should lllustRatmns be shared.
The illustrations in "Finders Keepers,” for exam-
ple. add to the gtory line and should be shared as
the stord is read. children should be able ta see
the elephant as he sits on the nest in Dr Seuss's
"Horton Hatches the Egg ™

Stortelling Auls -

Y
Storytelling can be varied using aids such as roller
stories and felthoards. With a roller box the pic-
tures are drawn by the children and pasted on g
long roll ot shelt paper (fig. 1{). Narraton can
dccompany the prctuies m the foom of captions,
spoken narration. or a tape recording. .

a

.

Thread roll of shelf paper on rollers from back.
-

("

i

Tl

o

\ W

/c:;///’%// 2

Figure 11 Roller boy
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Flannelboards, also called feltboards, can be
casily constructed by stapling flannel or felt to a
piece of heavy cardboard, triwall, or plywood.
Triwall makes an especially light, portable flah-
nelboard. If you make the board in three parts
with hinges, it can be folded for storage and can
support itself. But a flat board leaning against a
wall works just fine, also.

Characters and scenery can be made fron:
flannet, felt, heavy pellon, or oaktag. You can
trace characters directly from a book ontg pellon,
but very little children sometimes have difficulty
manipulating flimsy cloth pieces; oaktag is stur-

.dier. Use carbon paper to trace chayacters onto

the oaktag and then color them. Cov¢ring oaktag
with contact paper or laminatirig the pieces makes
them last longer. Glue heavy grade sandpaper or
velcro on the backs of pieces to make them siick to
the flannel. Brush the flannel if it becomes flat
with use and pieces don't stick well.

When introducing a flannelboard story to a
class, the teacher usually tells the story and moves
the pieces the first time. The second time children
may want to take turns moving pieces while the

teacher tells the story. If it is a familiar story, the’

children can tell it independently.

Store all the pieces for each story in large en-
velopes or manila folders in a box right next to
the flannelboard so the pieces don't get lost. Label
envelopes with pictures and note the number of
characters or flannel pieces. You might also tape-
record the story (particularly if it is less well
known) and leave the tape recorder next to the
flannelboard whete individuals or small groups of
children can play. the tape as they manipulate the
pieces. .

Stories suitable for flannelboards are similar to

those suitable for puppetry except that there can

be more characters, and pieces don’t have to he
story characters. For example, Caps for Sale would

_be difficult to do with puppets. but s a good flan-

nelboard tale.because groups of hats can be ind:-
vidual pieces. Cumulative stories and songs that
keep adding pieces (The Farmer in the Dell, I Had a
Rooster, Ask Mr. Bear, and Brown Bear, Broum Bear,
What Do You See?, for example) are excellent flan-
nelboard tales. ) i
<

Participation Stories and Choral Speaking

In pargcipation stories, the stoiyteller develops
the lh()‘lhhl of the story o1 selection and the audi-

Q
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Storstelling Techniques

ence participates by repeaung a refrain, adding
bodily action, or/representing a small character
part. In choral speaking, ai! children participate,
some in the enure selection, others as solo parts
and voices. Both types of participation add variety
to a storytelling session. The first, the participa-
tion story, requires less preparation and is actually
a simple form of choral speaking. It can be used
with very young childrert but it is enjoyed by
adults as well.

Participation Stories

The success of participation stories depends on
the active-participauion of everyone in the group.
For the young child three or four cues can be re-
mewmbered. Older children can learn more re-
sponses. “Trying out” parts before they are read
together is a good idea. A teacher may say,"‘This
row will be ducks. Let me hear what all the ducks
will say wheu it is your turn.” or “When I say run,
run. run,-what action will you do?” or “On which
word do we all stand up?”

v Participation stories can be adapted from famil-
iar fothales or any story that allows for actions or
sounds to be interjected. The following are ver-
sions of two types: sound stories and action stories
or poems.

Lattle Duck
(Sound Story)

(This 1s a story game for everyone to play. One
player reads the story aloud Then each player takes
the part of an ammal. The players give their sound
effects whenever theig names are mentioned.)

cat —megQw, meow
duck—quack. quack
mouse—squeak, squeak

- rooster—ock-a-doodle-doo

(OW—~Mmoo. Moo
horse—neigh, neigh
pig—otnk, ok
dog—bow-wow

Fhe ammals on Qak Hill Farm were noisy one
priorng The tooster {cock-a-doodle-doo) was crow-
mg. The cow (Moo, MoOO) was Mooing. The dog
{bow-wow) was barking, and the cat (meow, meow)
was meowing Evervbody was looking for little duck
{(quack, quack) Luttde duck (quack. quack) was gone.
The cow (mon, moo)_ looked all through the sweet
{lover m the pasture. But-no hule duck (quack,
quack) The horse (negh. neigh) galfoped into the
next field. But no httle duck (quack. quack). The fat,
tat pig (omk, omhk) pushed all the mud out of his
paddle  But he could not find litle duck (quack,
quach)

Then the ammals hunted down to the pond once
mote to look for httle duck (quack, quack) They all
called tum (Frvervbady shouts) But no httle duck
(quack, quacky  The ammals were quiet as they
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walked back to the barn. They had looked ev-

erywhere, but could not find little duck (quack,
quack). .

Suddenly, a litle mouse (squeak, squeak) came
scurrying out the barn. How he squeaked! He led
the animals back into the barn and over to his nest in
a quiet corner. And there was little duck (quack,
quack) asleep on the mouse’s (squeak, squeak) nest.

" What a shout the animals gave! (Everybody shouts.)
They had found little duck (quack, quack). They
woke him up with their shouting. Litde duck (quack,
‘quack} was rushed back to the duck pond, where,
after all, litle ducks (quack, quack) belong.

Let's Pretend

(Action Poem) -
(Before you reall a verse, ask a child how to make
the motion that the verse suggests, such as "How do
you ride a pany?” Ask the child how the pony would
fall. Emphasize the fact that the child must stop at

- the end of each verse. Student names may be subsu-

tuted.)

Oh, let's pretend! Yes, let's pretend
That we are something new

Let’s pretend we're lots of things
And see what we can do

David 1s a cowboy
Riding up a hill,
(Ride pony)
Unul his ponv stumbles
And David takes a spill.
(¥all down)
Jeannie is an autumn leaf,

She twirls and twirls around.
(Dance with many wurns)

She twists and turns and twirls agamn,
And tumbles to the ground.

(Bend way over)
Kevin 1s an airplane

Flying high and grand,
(Extend arms and ghde around room)

Unul he sees an airpont

Where he has (o land
(Bend knees until extended arms touch floor)

-

Sally 1s a firefly.

Fhtting 1n the might;
(Dance with jerky motions)

Until the morning comes
And she puts out her hght.

(Kneel down and curt up)
Kenny 1s 2 snowman

Who smiles and looks around.
(Stand stll and snule)

-

Untl the Sup «nties baeck at him

And he melts to the ground
{Gradually kneels as 1f melung)

What else cair you pretend-
What do otherpeoplc do-
If you will act st own,
Fll try to do 1t, too

H Bernice Wells Carlson

Lisken & Help Tell the Story New York: Abingdon
Press, 1965. ’

o~ : *
«

Choral Speaking

1
Choral speaking is one way of using literature in a
group setting. Songs, poetry, and nursery rhymes
are sources for choral speaking. You might make

- a chart or diuo of the selection so all can *“read” it
together. Rebus (picture writing) can be used for

nonreaders. Make markings of words for empha-
sis, solo parts, and sound effects. Encourage the
group to decide the pdrts, pauses; inflections, and
levels of projection. It is important to practice and
refine the choral speakinf before performing it
for others.

Do \ )
1. Know the selection well.

2. Read the poem aloud to the class with a sense
of rhythm and sound pattern.

3. Look for possibilities of contrast (high/low,
fastslow, question/answer, echo) and balance
within the poem.

4. Read the poem a second tme aloud *to the
class.

(1

. Invite the class to participate.

6. Keep the voices soft. Volume can be increased
after the tonal patterns are accurate.

7. Repeat the poew together.
Don't:

1. Don't choose matenial beyond the fhildren’s
ability for enjovinent and apprecagion.

2. Don’t choose “star” puapils foy'all the solo
parts. Leadershjp may be devefoped by giving
the part to a cHild who ¢ n gfow into it.

3. Don't use choral speaking as a “theatrical per-
formance.”

The following are examples of selections that lend
themselves to choral speaking with suggesttons for
recitingthem: ‘

7y t
J
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Animal Voices {(one line per child)
“Bow-wow,”

Says the dog:
“Mew, Mew,”

" Says the cat;

“Grunt, grunt,”

Says the hog:
And, “Squeak,”

Goes the rat.
"Tu-whu,”

* +  Says the owl.

“Caw-caw,” -

Says the cTow:
“Quack, quack,”

Says the duck:
And what cuckoos

Sav, you know! (all)

i
Echo
Solo 1
*| sometimes wonder where he lives.
Al
= . This Echo that I never see
Grrls
I hear his voice now in the hedge,
Boys ,
Then down behind the willow tree.
) All Solo 2
And when [ calt  Dh, please come out.”
Solo 3 Al
_ “Come out.” he alwayvs quick rephies.
Solo2 Al
“Hello. hello,” agam 1 say.
Solo 3. Gurls i
"Hello. hcllp." ‘he sotthy cnies
All '
He must be jollv. Fcho must,
Boys
For when I laugh, “Ho. ho. ho, ho”
Like any other friendly bov.
- Garls
YHe answers me with “Ho, ho, ho”
“ Solo +
I think perhaps he'd hike to plav,
I knoss some splendid things 1o do
All .
. He must be lonel hiding there,
Solo 5 All
J wouldn’titke 1t Now. would vou®
O
B K

?

»
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The Chickens
Gurls
Sard the first httle chicken,
With a queer hide squirmn,

Selo 1
“I wish | could find

A tat lntle worm.”

Boys

Said the next little chicken,
With an odd Ltle shrug:

Solo 2
“I wish § could find

A fat hule bug.”

Garls ~
Said a third little chicken,

With a small sigh of gnet.

Solo 3 R ,
“I wish I could find

A green litle leat!”

—~

-

Baoys .
Said the fourth little chucken.
With a tamnt little moan.

Solo +
*1 wish I could find

A wee gravel stonc '

Solo 5 Garls

“Now, see here'” satd the mother.

From the green garden patch, &
Solo §

*1f sou want any breaktast,

Al

Just come here and «crach'™

Christmas kve

Group 1+ Tick Tock, Tk Tock (repeated as back-
yround for)

Group 2+ The dock ucks stowly, slowly in the hall
And slower and slower the long hours
crawl,

It seems as though today
Will never pass away
ke dock ticks slowly, s 1o w 1y 1n the hall
Group 1 Tick Tock, Tk Tock, Tick (slowly)

¥ Little Browp Rabbat

Teacher  Little brown 1abbit went hoppitv-hop
Class: Hoppiy-hop. hoppty-hop!

Teacher. Into a garden without any stop,

Clasvs  Hoppitv-hop, hoppity-hop!

Teacher  He ate Lor his suppet a tresh carrot top,
Class  Hoppiy-hop, hoppits-hop!
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Teacher: Then home went the rabbit without any
stop,
Class: Hoppity-hopy hoppity-hop!

Other books that could be ('hamegprlude:

This Is the House That Jack Built (add each group
as the tale progresses)

‘Let's Marry!” Sawd the Cherry, by N. M. Bodecker
Drummer Hoff, adai)led by Barbara Emberley
Over in the Meadow, b;l'};zra Jack Keats

Bill Martin’s Instant Readers

Al

Developing the Literature Habit
-

The most important element in the classroom 1s
the enthusiastic.teacher who allows time and op-
portunity for sharing literajare. Preschool chil-
dren and primary children learn to “read” pic-
tures and interpret them. As children begin to
match symbol and sound, they need time to prac-
tice sorting through the cues that help them rec-
ognize and identifv the meaning of the printed
page. Older, more proiicient readers need to read
to themselves, to internalize what 1s read. and to

, pracuce skills”

SSR

S.5.R.. Sustained Silent Reading (sometunes called
U.S.8.R.—Uniuterrupted 3ustained Silent Read-
ing). developed by Lyman Hunt, 1s one way to
provide for this reading practice needed at all
levels. During S.S.R. time, emphasis is placed
upon practicing reading skills (or prereading
skills) by reading or looking at books that children
choose themselves. The teacher reads at this tune
+also. providing a modcl for the children. There
are no assignments or evaluative questions. The
only requirement is that the ume allotted be kept
quiet and the reading pracace (reading pictures
for younger students) is respected. $.8.R. puts
recreational reading o the curriculum alongside
basic skills instruction. It not only ahances skill
development by giving children practice. it also
fosters enjoyment of literature

In one first grade classtoom 8.S.R was begun
with an allotted time of three minutes. Within a
tew weeks the time had progressed te twency
minutes. followed by groans and sighs uf regret
when the timer signaied that ume was up. In a
dav-care center, 8.8 R. occurs just prior to nap

-

i

time. kach child takes two o1 three hooks to the
~at 1o look at betore resting

We believe that reading aloud dailv o the dass.
to sinall groups withmn the dlass, and to individual
children 1s se important that we have devoted all
of chapter 4 to this topic.

The Library/Meda Center Routine

When children and books get together early in
life. reading 1s bound to happen. T'he earlier the
habit of library use is begun with a child, the bet-
tef. the chance that the ctald will become hooked
on visiting_the hibrary. Research shows that those
students myst successful in secondary and higher
educauon were those students who were library
users as very yaung children.

Visiting the schagl library/media center does
‘many things for vouhy -hildren, m addition to
helping them acqure hbrary ha .its. Visits expose
children to a much wider variety of lhiterat.ce in
many media than would be available m a class-
room. Although-the environment may at first be
overwhelming. with the help of the media
speciabst. children will scon feel at home in the
hibrars.

When the dassroom teacher and hbranan/
media specialist work together as a team, the
school hbrary experience 1s likely to have opumal
results. This relationship 1equues open cammuni-

MEMO 1O Sally Sonth, Librarnan/Media
Speaalist
Shith Leveam [fust grade 1eacher]

Reading levels and mterests of chil-
dren in my dasstoom

FROM
ABOU I

H the childsen m oy dasstoom ask
vou to help them m book selectien,
here are then approximate reading
levels (for bocks they could 1ead by
themsehes) and some of then inter-
ests

Reading level and baeres

Chuld

Sarah Albmis nonreader—dolls, dressips,
dothes, jogging

2—sports, ammals

I 5—horses

1 0—boats, watershung

I 5—gamiu sties, hallet,

musK

Mike Bradshaw
Alicia Cramstoun
Mark Cutter
Laurel Lamnme

Figure 12 Memo 1o Ibaaan copccnmng student’s reading

levels and interests
)
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catiof from one individual to the other. Class-
room teachers need to be sure that librarians have-
information such as children’s reading levels and
interests fo they can recommeng books to indi-
viduals (fig. 12). Librarians can’ (remendously
helpful in suggesting books and other ‘media re-
sources (o accompany thematic units of study.
Young children need time to explore the media
ce wter freely, to browse or read. Both in the class-
room and in the library, adults must act as models
by handling books gently and returning them
promptly. Children should be encouraged to
check books out, for it is only through repeated
exposure to the same book that a “sense of story”
develops. Libraries that require young children to
be able to sign their names-on tiny cagds before
they are permitted to check out books are depriv-
ing young children of books at the ume when they
most need them. o
Library/media centers that are personahzed
with homemade materiah are especially mviting.
One kindergarteir teacher takes a picture of each
child in her class doing something spegjal during
the year. She writes a brief description, mounts
the picture on oaktag, binds the pages into a book, -
and laminates them. At the end of each year she ,

places the books in the school media center where

they are enjoved for years after as the children
grow older. Another class makes books for the li-
brary by dictating stories to illustrations thes have
drawn.

Librarians and teachers can work together to
plan special events for special times. such as Na-
tional Book Week (fall), Library Week (spring),
and observances unique to the locale. You could
create your own spedial event by inviting local au-
thors or illustrators to talk about their books. hav-
ing parents share their hobbies accompanied by

. + . .
‘book displays on the same topic, or by having spe-

cial showings of movies or filmstrips related to hit-
erature.

The teacher’s atutude can play an important
role in determining the mmpact of the school
librars/media center upbn the young children in
the class. Do vou cor -ider library tinre as ‘mpor-
tant as tme spent on basic skills such as reading
and math? If so, there will be regularly scheduled
librarv umes that don’t get missed for anything
short of an emergency It s also helpful if vou
and the librarian can schedule somne “open™ umes
when childien can choose to go to the media
center on their own Eventually ibrarv use will be

Q
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a free chowe of the individual, so it 15 1mportant
that during schocl hours children be given the
opportunity to choose to use the library.

A Classroom Luterature Routine Inventory

Figure 13 can help establish where you stand
an early childhood teacher in providing a regulai
classroom routine for mvolving vour students with
literature. Give yourself two points for every "ves”
response, one point for every “sometimes’ re-
sponse, and no points for a’ no" response

-
H

2

Some-
Classroom Routine w Yes Lumes | No

Do yoy regulaih pl()\l(‘lt‘

for

a Sustamed silent reading”

b Lap reading tor cach
child® (having an adult
or older child read to an
mdmidual child)

¢ Group story reading?

d. Group storvteling® .

¢ Usng books related to
topics ot study®

t  Children to dictate sto-
ries tor vou to write
down®

g Visits to a school -

« brarv/media center®

h. Viaits to a public ilbrary?

1 Chidren to shaie htera-
ture? -

1 Invitanons to tesource
people to sit vour
classrooim-

k Choral speakig and
partudipation activities*

Iigure 13 A dasstoom hterature 1outine S entory

The Communuty Library

It 1s mere important to cultnate the public ibrars
habit than the school library habit, tor the fgrmer
can become o hfelong habit Children enjoy field
trips outside of school. 1t the pubpe hbrary o
bookmobile 1s close enough., they wagtld cnjov vis-
iurg it regulacl. l"arcnw need to be encomaged
to establish a library 1outine tor thew famihes

12
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The public librarian may read aloud to the
group or to individuals. There may be book dis-
plays, puppet shows, or other activities that entice
young children to read and look at books One
public library scheduled a librarian to visit each
dRy-care center/in the community for an eight-
week period. Once a week the librarian visited the
center for a story hour. A large box of books was
loaned to the center for the eight-week period. As
a part of the program the librarian also conducted
a meeting for the parents and staff of the center.

Public librarians are great resources for teach-
ers who want to find books, media, references,
book lists, and equipment. The public library in
your community should definitely not be over-
looked as you plan your literature curricujum.

Suggested Reading: Storytelling

Baker, Augusta, and Greene, Elln. Stontellmg At and
Techmigue New York: R. R. Bowker., Co, 1677

Bauer, Caroline. Handbook for Stoatellers Chicago
American Library Assocation. 1977,
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Press, 1974
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1974
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4 READING ALOUD WITH YOUNG

CHILDKEN
]

Joan 1. Glazer i
Rhode Island College

.

The Importance of Reading Aloud

When plarcning a curriculum, both long-range
and on a day-to-day batis, a teacher needs to be
fully aware of the purposes for each activity or se-
quence of activities ig-iuded. Often tne only rea-
dongiven for readiug dloud to youny chiidren is
that the children enjoy it. This is, of course, vital
to a program of literature but 1t sverlooks the
central role literature can play in children’s devel-
opment. .

When children are introduced to the pleasure
of literature, they often develop a desire to learn
to read themselves. Chomsky {1972) found that
the linguistic s:age of desv=lopmen. of prerearers
was positively correlated to their Faving listened
to books read alouc. Durki» (126() in her study
of children who read 'be .re entering sch~ol,
forind that in every instance the child hac’ been read
to by parents or older siblings. Children who have
laughed at the antics of Curious George, gasped,
at some of Mzdeline’s adventures, and em-
pathized with Everett Anderson, know there are
discoveries to be matt on the pages of books.
They are eager tp be able to explore on their own,
to be able to read.

Listening to literatuie read aloud enhances
children’s facility with language The¢y become
famutiar with the sonnd of literary language, styles
of writing that may be inore poetic or more
metaphoric than the normal spoken word. In a
picture book entitled Be. -4 Bird, Carrick describes
the beach as. “Sand drifted inland, pushed by the

shoulder of the wind.” When children hear words *

they krniow, suchas”  u ier,” being used in crea-
4

tive ways, they are given the opportunity to ex-
pand their !anguage hor‘zons. As they hear
characters in books speaking in dialects difterent
from their own, they go beyond the language of
their community to a broader understanding of
language usages. They can begin to understand
and appreciate the language used in the English
folktale Tom Tit Tot: “Onte upon a time there was
a woman and she baked five pies. And when ¢hey
came out of the oven, they were that overbaked
the crusts were too hard to eat. So she says to her
daughter, *Darter.’ says she, ‘put you them there
pies on the shelf, and leave 'em there a little, and
thev'll come again.’ She meant, you know, the
crust would get soft” (Ness, 1965). They know-
what Billy Jo Jive is talking about when he de-
scribes two neighborhood basketball plavers:
“Sncd}l:frs was a smoking bad dude. He was the
star shboter for the 100th Street Jets. Steam Boat
Lonis was anather bad dude. He was one of the
heavies from the Bugaioo Smackers” (Shearer,
1977). '
Several vescarchers (Blachowicz, 1978: Cazden,
1974: Holden a- . MacGuutie, 1972: Kavanagh
and Matungly, 1172) are exploring the develop:
ment of children’s metalinguistic awareness, .that
1. their ability to look at language forms con-
sciously, seeing the form rather than the meaning.
Children are doing this when they play language
games, such as conversing in Pig Latin, or when
they make up puns and riddles. They are also de-
veloping metalinguistic awareness when they
begin to recognize individual words within
phrases ar sentences, and individual sounds
within words. Having children listen to stories ap-

37
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pears to be one means of helping th~m become
more aware of linguistic concepts, ana of en-
couraging them to play with language themselves.

Facility with language is highly correlated with
success in reading. Children’ are more likely to
understand a printed word they have heard spo-
ken than one they encounter for the first time in
writing. The process of decoding becomes reward-
ing, with success inarked by an understanding of
what the print is “saying.” Children who have lis-
tened to stories also are likely to have strong reac-
ing com; ehension skills. Cohen (1968) reported
that second graders in Harlem who heard and
discussed literature regularly demonstrated in-
creased vocabulary and reading comprehension
over the control group that had not participated
in the literature and reading activities. This coup-
ling of desire to read with enhanced possibility of
success in reading makes sharing literature aloud
with children an indispensable prereading and
beginning reading activity.

Not only the language of books, but the content
as well can contribute to children’s intellectual
growth and breadth of knowledge. Through ex-
posure to books children vicariously experience a
variety of life-styles and family patterns. They en-
counter stories set in various regions of the
United States and in foreigr. countries. Therc are
books designed to present a specific concept, giv-
ing many concrete examples. Some books stimu-
late the imaginati(?n, taking children into the land
of fantasy to explore unlimited possibilities.
Others deal directly with emotions, telling of a
child ‘who is jealous of a new baby in the family, or
sad and puzzled by the death of a grandparent.
Each provides material for children’s expanding
knowledge of their world.

To explore a variety of family patterns, try
sharing some of these stories with your students

Caines. ]. Abby. Hlus. § Kellogg. New Yark: ‘Harper
& Row, Publishers, Inc., 1973. (Adopted child)
Caines, J. Daddy. Hlus. R Himler. New York Harper
& Row, Publishers, Inc, 1977, (Child visiting -

vorced father)

Chfton, L. Everett Anderson’s 1-2-3 Hlus A Grifal-
doni. New York. Holt, Rinehart and Wmston,
Inc., 1977 (Mother planmng remairiage)

.Ehrlich, A. Zeek Stlver Moon. Hlus R. Parker. New
York: Dal Press, 1972. (Mother, father, one son)

Gray, G, Send Wendell Hlus. § Shimin. New York-
McGraw-Hill Book Co, 1974 (Mother, father,
three children)

Lexau, | Benjie on His Own 1llus. D. Bolognese. New-
York: Dial Press, 1972 (Grandmother, one chiid)

Lexau, J. Emilv and the Klunky Baby and the Neat-Door
Dog Tilus. M Ale\(an(}er New York: Dial Press,
1972 (Mother, two children)

Sonneborn, R. Seven in a Bed 1lus. D Freeman New
York. Viking Press, 1968, (Mother, father, seven
children)

Steptoe, | My Spectal Best Words New York: Viking
Press, 1974, (Father, two chlldren)

As children hear many fine stories and poems
and as they observe the outstanding illustrations
in high quahty books, they begin to develop taste
in literature and art. The sharing of well-written,
well-illustrated books can be an introduction to
aesthetic education.

Teachers have an opportunity to promote an
awareness of literary and illustrative quality by
asking children their reactions to certain books.
They can plan reading aloud experiences so that
the children hear a variety of literary genies, such
as reafistic fiction, fantasy, poetry, prose, nontic-
tion, and fiction.

To explore a variety of literary genre, try shar-
ing some of these selections about dogs with your
students,

Realism.

Carrick, C The Foundling New York: Houghron
Mifthn Co., 1977

Udy, J. What Mary Jo Wanted Tllus E. Mill. Chrago:
Albert Whitman & Co., 1968

Fantasy.

Alexandew M Bobo Dream New York Dral Press.
1970.

Z1on, G. No Roses for Harrv. liins M Graham New
York: Harper & Row, Publishers, Inc , 1958.7

Poetry:

Asquith, M “The Hairy Dog " In drrow Book of
Poetry Eduted by Ann McGovern New York:
Scholastic Book Services, 1965.

Chute, M “Dogs " In Poems Children Will S1t Still For.
Edited by de Regniers, Moore, and White. New
York Scholastic Book Services. 1969

Nonficton.

Selam, M Haow Puppes Growe Hius E Bubley "New
York: Scholastic Book Services, 1971,

Many books that preschool and primary-grade
children enjoy hearing are too difficult tor them
to read ndependently. Duning the primary years,
children's understanding far exceeds their ability
to read. Literature is more hikely to be enjoyed if it
1s presented by a skilled reader. Such a reader can

J




“together. Reading aloud ~*
dren something special t .aare such as a new set .

emphasize meaning and the rhythm of the words,
having passed the stage of strugglifg simply to
prononér%cgﬁe‘ words. A smooth presentation
shows children the powerAhat literature can have.

Often after hearing ‘a story, prereaders will
“read” the book themselves, looking at the illustra-

"tions and recalling the story line. The reader has

opened the world uf literature to them. Somewhat
older children, in the beginning stages of reading,
wiil have their interest in literature kept alive as
they listen to stories still beyond their reading
capabilities. It is important to place books that
have been read orally into the classroom library
Collection where children have easy and im-
mediate access to them.

Reading to children is a shared experience that -

brings reader and listeners together emotionally
and physically. There is a chance to talk about the
content of the story, to point out what is Seen in
the illustrations, and to enjoy the security of being

of friends that they all know, a joke they have all
laughed at, or a time when nearly everyone cried.
One second grade teacher began the school year
by talking about Where the Wild Things Are with her
new students. They had all heard it and all had
opinions about it. Some called the wild things
monsters and some referred to them as dinosaurs.
Many reriembered the first time they had seen
the book. When the discussion ended. the teacher
and children had begun to know each other and
to feel that already they had something in com-
mon,

. Reading aloud:

1. instills in children a desire to learn to reag.

2. enhances their facility with language:

3. increases their chance of success in learning to
read:

4. builds their vocabulary and comprehension
skills: ’

5. increases their breadth of knowledge:

6. provides for aesthetic education:

7. allows the teacher to plan a balanced literature
program:.

8. helps keep interest in fiterature alive for chil-

dren who are not yet reading at their un-
derstanding level:

9. encourages group (ohesiveness.

~ »
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‘The reasons for readingsaloud, each important
enough to justify the presentation®of stories and
poems, combine to show its importance even more
strongly. A time for hterature shared aloud be-
longs in the school as a regular and valued actn-

ity.
1

Criteria for Selecting Books

The first step in successful sharing of Iterature
with children is the careful selecuon of books.
Literary quali*v s of primary importauce. With
the myriad book: available in public and school
libraries, there is r o reason not to choose the very
best. You will want e look for books with well-
constructed plots, ones in which the events are in-
terrelated, and in which there is logical cause and
effect. If the book is not a story as such, vou will
look for, continuity, a rationale for what 1s shown
and discussed. The writing style should be appro-
oriate to the content of the book. Characters
should be delineated so that the reader knows
what the characters like and dislike, and how a
given character might react in a new situation.

The illustrations, a major portion of the book,
should be evaluated as carefully as the text. The
medium used by the artist should be appropriate
to the story. The artist should have captured the
essence of the story. either portraying the text lit-
erally or expanding upon it for added dimension.
In either case, the illustrations'should not show
anything that cohflicts with the text.

Look at the format of the book, the way it is put
together and the layout on each bage. The pages
should be visually pleasing. ‘There should be
enough space .o make clear which picture illus-
Arates which part of the text. The illustrations

“should appear either on the page or facing page
with the text they portray.

Other considerations 1n szlecting books are the
audience and the reading situauon. When reading
to only one or two children at a time, You can use
small books (5 X 8" or lese), such as Don't Spall It
Agan, James (Wells). where the ilustrations can be
easily seen. If the book 15 to be shared with a
group. then a larger book should be chosen so lis-
teners will be able wo see the illustraiions in
enough detail to appreciate them. Jett-Simpson
and Casey (1979) reported on a survey of second
and fifth graders in which the students were
asked to rate how thev felt about certain teacher
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behaviors and activities related to literature Of
the 204 second graders, 80% liked having the
teacher cead every day: 82% liked having the
teacher show the illustrations. For these children,
seeing the ilustrations was a vital part of the bter-
ary experience.

Wheiher rgading to a few children or o a large
group, the interests of the listeners should be kept
in mind. Some topics, such as stories about ani-
mals, seem to be reliable favorities. Others may
have appeal because they toucl upon a special
interest or mutual experience. You might share a
book about the airport in preparation for a field
trip there or upon the completion of such a trip.
You might read a poem about a tornado, a bliz-
zard, or a rain storm after such weather has been
experienced.

Teachers .must also choose books within the

children’s ability to understand. This does not _

mean that only the familiar can be presented. It

does mean that there should be some point of

contact, some coromon ground that will allow the
children to make sense of what they hear. It may
be that the setting is familiar: 1t mav be that the
situation is. Perhaps the children will relate to an
emotion one of the characters is feehng. Five- and
six-year-olds may have no idea where Peru 1s and
may never have seen a llama when they hear Ride
the Cold Wind (Surany). However, they will recog-
nize Paco’s feeling that what he is doing’is dull,
and that he really is old e€nough to go fishing on
the lake, even though his father tells him he s too
small. For very young children, the expérience of
being held while hearing the rhytt.n of beauutul
sounding words ma$ be enougt.

The attention span of the children should be
considered in determining how long a book to
choose. In general. the older the child the longer
the attention span is likely to be. However, atten-
tion is so related to interest that hard and tast
rules cannot be made. Also. children may listen
longer if they are given opportunities to partici-
pate in the reading by reciting a verse of a poem,
or clapping. or if they are given a period for
stretching and for talking between two short
books or between chapters of a longer book.

Consider, as you are selecng books to be 1cad
aloud, that books contain powertul models of be-
havior tor young children. One teacher read
about Pumpernichel Tickle and Mean Green Cheese
(Patz) o his first-grade class. This 15 a delightiul
story with imaginatuve wordplay about a boy and
his elephant who go shopping and valiantly 1w to

- |

e

remember the grocery hist In the muddle of the
book, Berji and Elephant get angry with each
other for not remembering the hst and call each
other names. All 1s nicely resolved and the name
talling consumes only a page of the book ]

During recess later in the dav you can guess
what the first graders were doing. How might
therr name walling have been avoided: Perhaps
the teacher could have discussed the namg-calling
episode and the way gogd feelings can acciden-
tally turn bad. Perhaps he might have focused the
children’s attention on the wordplay, having them
generate rhymes for their favorite foods. Or
perhaps this would have been better presented as
a lap storv.

Many books for voung children contain’ “in”
behaviars, sueh as “putting one another down,”
showing off, or silliness. Other books may portray
stereotypes. To avoid perpetuating these feelings
arg attitudes, scrutinize the books you select to
read aloud. . )

The book chosen should be one:that you hke
Yourselt. In that way vou will be able to present it
enthusiastically and honestly. And don't forget va-

L3 .
riety: the‘titles should include some that are

humorous, some that are serious: some realism,

some fantasv; some very new books, some classics.

On occasion, when a book s popular with a child’
or a group of children, vour will want to read it

several umes. Schick~ndans (1978) suggests that

the same story, if requested, should be read to an

ndividual child several times, torNhrough repeti-.
tion the child masters the story line. This in turn

allows the child to develop the general idea that

story lines can be remembered, and o recognize

m prmt those words and phrases that have been

memorized. The c¢hild can construct an individual

scheme: for learnmg about reading. This peqinres

that the teacher or aa awde set aside ume to read

to mdnduals or o small groups, for not all chil-

dren will be zaptivated by the same story,

You may want to read nursery rhvines and
other poetry several times to the whole cfass, how-
ever, tor these gne more enjovinent when they
are \\”(-"(I known, just as music often becomes more
apprectated through repention ’

As you select books, ask vourselt the following
questions:

I Is the book of high itcrary and artistic qual-
y?

2 Will the cildren understand the story?

3 Wil the book mterest the (hildrn*
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4. Do I like the book myself?

5. If the book is to be shared with a group of
children, are the illustrations large enough for
them to see?

6. Does the book portray the behaviors and at-
titudes I condone for young children?

Techniques for Reading Aloud

Once the book or books have been selected, the

~next step is to practice reading them aloud, and to

E
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plan how you will present them. There are some-
what different techniques, depending on whether
the book is to be shared with only one or two chil-
dren, or with a larger group, perhaps the whole
dlass. Books shared with only one or two are often
termed “lap stories,” and the sharing technique
“lap reading.”

Lap Reading

Many children experience lap reading at home as
they sit on thé'lap of a parent or grandpar.at and
listen to stories'read aloud. However, not all_do,
and the importance of this early and intimate
sharing of literature is such that teachers should
provide for its inclusion in their program, particu-
larly since so many children now come trom
homes where parents work and have less time for
reading with them. .

Reading aloud appears to be an effective
method for helping children gain an overall ges-
talt of language, what 1t is and how 1t functions. It
increases their capacity to distinguish separate
phrases, words, and sounds in the context of full
sentences. It provides an atmosphere for language
growth as teachérs and children talk together
about the'baok. . ’

Lap reapding has been especially fruittul for
learning disabled students who are mainstreamed
and for young children who spend long hours in
day-care facilities or public schools.

Not just that it 23 done, but how 1t is done,
makes a differentce. Flood (1977) studied the rela-
tionship between parental style of reading to
young children and the children’s performance
on certzin prereading related tasks. It can be as-
sumed that styles found eftective for parents
would also be effective for teachert of young chil-
dren. He found six items that were significantly
related to the prereading score:

RIC ‘ .
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total number of words spoken by the chud.
number of quetions answered by the child;
number of questions asked by the child:

/

e B N —

~
warm-up preparatory questions asked by the
parents;

(1]

poststory, evaluauve ,uestions asked by the
parents:

6. positive reinforcement by the parents.

All show the importance of children’s bemg ac-
tively involved with the story. Warm-up questions
set the stage and help them anticipate what will
happen. Children ask and answer. qugstions dur-
ing the story, and are encouraged n their re-
sponses. At the conclusion of the story, they have
time fo evaluate the experience. to integrate what
was heard. .

Some books lend themselves easily to this type
of sharing, to an ongoing discussion as the book is
read. Maczuga (1976) recommends books that -
clude objects that can be discussed, alphabet
books, and counting books. Also, books suc'i as
Crash! Bang! Boom! that invite the child to make
soung effects are recommended. However, lap
reading techniques can be :pplied to any book.
Look for ways 10 introduce the story so that the
child will talk about it before the reading begins
Try asking what the child expects the bgok to be
about from looking at the cover. or soliating «
guess about what the title means. Look for ways to
involve the child during the reading, such as re-
peating a refrain, describing an illustration, or
predicting what will happen next. '

Point as you aead. For very voung children,
point to things in pictures as you talk about them.
Pointing helps focus attenuon, thus lengthemng
the time children will sit still for a storv. It also
Adevelops visual literacy, the idea that pictures have
meaning.

Point to words, also. For younger ch:ldren,
such pointing will show them that those whute
spaces between words are word boundaries, an
important concept. For beginning readers, pont-
ing to words will allow them to read the words
they know. You read most of the words, but stop
and let the beginnming reader supply those words
he or she has learned. Gradually this “assisted
reading” can progress to where you read a page
and the child reads a page: this helps the transi-
tion to mdependeht reading.

As with any other techmque, pointing can be
overdone. You gan ruin a story by word calling

o 4
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.

instead of reading it. After the story has been
read fluently once, though, it is often fun to go
back over it and look at the words. Evidence
suggests that teachers point too little rather than

too much when Idp reading, but dog't overdo it. ‘

Also, children who are beginning to read enjoy
skimiring a story they have heard to fintl words
they can read.

Very yeung children can help control the read-
ing situation by turning the pages themselves,
thus determining when they are ready to proceed
with the story. Talk about unusual words, or
about nhrases the child does not understand.
When the story is finished, ask questions that will
lead the child to evaluate it, or compare it t» per-
sonal experience. Don't limit your questions to
whether the child liked the story or not. The re-
sponse will be “yes” or “no” and all further thynk-
ing will be cut off.

Try these books in a fap reading session. Sec if
vou can actively inyolve-the child in discussion.

-

For preschoolers:

Brown, M. Goodmght Moon 1ius C. Hurd. New
York: Harper & Row, Publishrers, Inc, 1947 °

Peder, [. Beany. New York: Pantheon Books, 1979

Maestro. B. Busy Day- A Book of Action Words New
York: Crown Publishers, Inc., 1978

Rochwel, H My Doctor New York, Maciullan Pub-
lishing Co., Inc., 1973. .

For primary grade children

Anno, M, 4nno's Journey New Y(;{k Philome! Books,
1978.

Raskin, E Notaing Ever Happens on phv Block New
York: Atheneum Publishers, 1966

Scheer, | Rain Makes Applesauce Dis M Baleck
New York: Holiday House, Ing . 1964

Spier, P. Noah’s Ark Garden Citv, N Y. Doubleday &
Co, Inc, 1977.

Teacher judgment will be needed to assess the
amount, type, and timing of questions. It 1s possi-
. ble to ruin as well as to enhance a $tory through
questioning and discussion. Yet hanng the child
contribute thoughts and feelmgs about the story,
or add to 1t through singing or saying parts of 1t
with the reader, integrites the story mote fully
with the child's experience. It is a matrer of rec-
()gnmng both the potential of the hterature and
the'interests of the listener.

Y
Group Readng

Always read the book before sharing it ovally with

»

*

children. The idea that vou must 1ead a book a
child has brought 1o school to avord hurting that *
child's feelings is no excuse for unpiepared oral
reading. Explain to the child that vou must prac-
uce to read aloud. T'ake the, book home and rezd

. Then share only those parts suitable for the
chlldrcn in your class. You don’t want to expose
yout class to poor literature. The story ight be
better read as a lap story w the child wh() brought
itn.

It is usetul not only 1o read the story, but also
) pracucc reading the book orallv befcre present- .
ing it to children. You may find dialogue that vou\
wish to. dramatize, or speaal features of the lan-
guage that you wish to highlight. You might
tape-record vourself reading, then assess the qual-
ity of vour voice, the expression and enunciation
vou have used, the ,peed and volume of your
reading. When you aire reading to children, be
aware of their reaci.ons, for these may give you
insight into vour oral reading ulcnglhs and
weaknesses,

Several of the techniques of lap reading apply
to group reading and vice versa. In group read-
ing, as in lap reading, the introduction of the
book sets the stage for the reading and should be
such that children will want to hear the story.

A book may be introduced wita the utle and
author, or with statements and questions about
the book’s conten!, or about how the book relates
to something the children have experienced or
discussed. Opening with the utle often elicits the
*I heard 1t before™ comment, which ¢an be han-
dled with a statement recognizing the fact, but not
dwelling on it. “Dogt tell how 1t ends.” or “See if
vou see something this time that von didn't see
before™ is sutficiént. If the ttle is not given at the
beginning. it should be gyven at the ena. Author
and illustrator should also be mentioned, for this
gives children the realizatton that books are
created by real people. You might also want to
consider. having group reaching a chdice activity
rather than a required one.

I there are unfamihar words that are essential
to the understanding of the storv. vou may want.
to detine them briefly, perhaps even par-
enthencalls as they appear. Tiv asking the clnl-
dien directly what a word means tf 1t is part of the
utle. If you were going to share The Washout with
voung children, 1t would be usctul to discuss the
meaning of “washout” wuh them before begin-
ning the book. The cover illustration would help

-




~ them discover the meaning™of the word. If the
beok has so many unfamiliar words that there are
going to be constant interruptions for explana-
tion, then the book is probably too difficuit for

that listening audience. Many words that loox dif-

ficult at the start are defined through context.
There is no need to define “peddler” in Caps for
Sale because the initial sentence reads, “Once
there was a peddler who sold caps.”

Try to maintain eye coptact with the children,
sharing the book in a more perscnal way, so that
you can respond to their laughter or concern. In a
practical sense, keeping an eye on your audien.e
also allows you to predict trouble spots before
trouble develops. A look from you may indicate
that a toy is to be put away, with no interruption,
of the story, or a nod may excusé a child to go to
the restroom.

Children shouid be seated so that all can see the
reader and the book. This may be a semicircle.
either on the floor or on chairs. If children are of
the floor, you ‘'may want to be seated on a low
chair so that the book is at eyz level for the chil-
dren: make sure children aren’t craning their
necks to look up. If the children are on chairs,
you mzay choose to stand or to sit on a higher
chair. Be'sure to settle the cl. :«dren with a finger
play or song, and be sure that they can sze the
illustrations before you begin. Some techniques
teachers have used with little children to get them
t ‘tstill during story reading and not touch each
o 1indude having each child bring a rug sariple
to the circle to sit on or having children sit with
crossed legs. The latter can get uncomfortable
after awhile. Be sure to allow for stretches be-
tween stories, if you read mnore than one. Some
teachers have mastered the art of reading upside
down, so can hold the book in front of them and
look down over the pages and read the text. Some
hold the book off to one side, reading at an angle.
A caution here is not to whip the book past the
eyes of the children so fast that all that registers is
a blur of color. It takes time to focus gn an iHus-
tration, so the book should be moved slowly, if at
all.

When the book is complgted, chitdren should
be given a chance to respond if they wish. Some-
times children will spontaneously chime in after
the story is over, but at other times the teacher
will need to ask for a specific response. Open-
ended questions generate more response than
“ygs” or “no” questions. Suggestions for activities

ERIC
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(hat could extend the concepts of the book's lan-
guage may be given. If the book is put in a special
place that the children know, then they are en-
couraged to look at the book themseles later on.
This gives the teacher an informal evaluation of
which. books dre most liked, and of which children
are showing an interest in literature.

Lamme has looked extensively at the skill of
teachers and aides in reading aloud to young chil-
drén..A conclusion Of one study was that “reading
aloud to a group of young children 1s an activity
that requires training and/or experience to be
done well.” She found that thgre was a wide range
of scores for both teachers and aides on the
"Reading Aloud to Children Scale” (RACS, fig
14) and that there was no relationstup between
the way a teacher. gead and the way the aide m
that classroom read. +~

You mayewant to do some self-assessment by

; rating yourself on the RACS, reproduced in fig-

ure 14. You might videotape yourself reading to a
group of young children, then code your own
videotape. You might also find it a useful tol for
self-training in oral readiog. 1f there are items on
which your rating was low (a or b ot the muluple
choice ratings, or re-peated “no's” to the yes/no rat-
ings). you should concentrate on improving in
these areas. If you are working with an ade, stu-
dent teacher, or volunteer, take time to help the
aide develop skills in oral reading

In another study, Lamme (1977) rated primary
grade teachers’ oral reading skills on a prelim-
nary form of the RACS to deternmine which be-
haviors ¢..ntributed most substantially to the qual-
ity of oral reading. In the order of influence. thes
were:

1. chiid involyement in the story reading:

2 amount of eve contact between reader and
audience.,

@

. amount of expression put mto the reading.

. voice quality of the rearler:

(LI

. pointing o words of pictures by the reader.
reader’s famihanty with the story:
selection of an appropriate book.

. children being seated so thau all cah sec:

© > N>

. highhgbting of words and language by the
reacer.

These, a3 well as the raung scale, provided
guidehnes for the improvement of oral reading.
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Reéding AI(')ud to Children Scale (Revised)
(for use with picture story books)

~U 4 .
Rater's Name: School,
. ” 2
Date: (-,rade Level: = Teacher:
Title of Story Being Read: - LI
I. Does the adult intraduce the book to the group?
*——a. None , ° -

~——b. Vague, ;We're going to read this bouk”
———¢. More specific introduction, “Look at this book about o dog.”
d. ‘Specific introduction relating the book to the readers: = I'lus book 15 about a lost dog like
the dog in our schoolyard.”

2. Title and Author”
Yes ~ No - ) .
A ————3a, mentions ttle 7 . .
—— — b, mentions author
e e . Teads from cover
e ——d. reads from title page

3. Can all of the children in the group see the illustrations and hear the storv*
———a. Only a few children can see and/;n hear
———b. At least half of the children can see and/or hear

« ————__¢ All but a few in the back or at the sdes can see and hear - -

't d. Every child in the group can see and hear.

-~

4 Reader's voice -

.

Yes No
e —— & YVolume has virrety (not too loud or sotty
_______ b. Speed has variets (not too tast o1 slow).-
—3— — ¢ Pitch has variety (not 1o Ingh or low).

— . Enundaton s dlear. +
e

5 Does the reader read with expression? Are emotions expressed®

———a. The reading is monotonous.

————b. There 1s some expression and feeling in parts of the stor,

———c¢. Thereis expression and emotion evdenced m much  the story,

———d. There are vivid vocal and facial expressions: emotions appropriate to the story are in
’ evidence (humor, empathy, etc.). s

6. Are contents of the book suitable tor the audience®
——— 4 The book 1s esther too sophisticated or too mundane. only a few childien show mterest in
the book.
———b The book 1s of average appeal. children show some interest it R
— . The book 15 appealing: most children like 1t
~d. The book 1s very appropriate for the age level and mterests of the duldren: it has great
appeal. ’

.

7. Are pictures vuble to the childgen while the reader is 1ecading®
e T8 reader does not Show ghe pictares to the group
———Db. The reader stops o show pictines occastonally.
—~ — ¢ " The reader pauscs after eacli page to show pictuges.
e —.— . The reader holds the book so that the children can Wok at prctares whle the story is being
1ead. & -
8. How famibar is the reader with the story®

. Not at all l'lw‘rea'(lc'l must read the story word for word

&
A3
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.. There is spme familiarity with the story but most of the words need to be read: some
words are read on every page. :

¢. The reader knows the story but must occasionally refer to the text: at least one page is

told rather than read. )

The readey i thoroughly familiar with the story and reads with little or no reference to

the book. :

. Is the reader highlighting'words and the quality of language unique to this selection (noticing rhym-
ipg, words, unusial words Mcurioys” George], refrains, repetition of phrases or words: changing
voice of expression for those language elements)?

-

— —_a. There s little notice given to language or-vocabulary in the reading.

———Db. There is some notice given to language or vocabulary.

10. Further activities

c. The language element is evident in the story reading.
d. The language element is very evident in the Story reading.

. Yes No . . Y
_ a. suggests further student involvement with book or topic
— —_Db. leaves the book where children could return to it
— c. asks an interpretive question about the story (not recall ot facts)
—— —____d. returns to the book for a review of the story (shows pictures again, recalls an
. event, etc;)
Coding

Puta mark each time the behavior occurs.

Times reader points to things.in picture .

Times reader points to words

Times reader demonstrates left-right progression
Times teacher initiates student response to storv
Times students initiate response to story

Times$ reader looks up from book at audience p

'Figure 14. Reading aloud to children scale (revised)

Whethet lap reading or group reading, the
teacher should work to be=come a skilled oral
reader, and to involve children actively with the
-fiterature, The adult should also b& aware of and
should respect children’s responses and moods. If
a story is disliked, it can be abandoned and
another one chosen. Sometimes children need to

< talk about their feelings after a book; other times
they need a quiet period for their own thoughts.

As you read aloud to and with children, you are
helping those children establish lifetime habits of
teading and positive,attitudes toward literature. It
is time well spent.

+
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5 LITERATURE THROUGHOUT THE

CURRICULUM

Linda Leonard Lamme
University of Florida

The previous chapters developed numerous ideas
for using literature for its own saké—through ac-
tivities such as starytelling, drama, puppetry, and
S.S.R. While these activities, in and of themselyes,
are worthwhile, literature can contribute a great
deal more to an early childhood program. This
chapter will present ways to integrate literature

" into.the -entire curriculum, putting the pre-

viously-meniioned strategies to use in a meaning-

1 framework. . -

If a literature rouuire is already established in
your classroom, integrating literature into other
curricular areas won't be difficult. Basically it re-
quires a mind-set that says, “What book, story,
poem, or song would add to our enjoyment of
and learning about this topic?” One excellgnt

source, Jacob's Independent R.nding Grades One

through Three: An Annotated Bibliography with Read-
ing Levels, lists books for young children by topic
and reading level. Many puolic libraiies create

-topical lists for their patroas. EDMARC (The
Edycation Materials Center, 400 Maryland Ave..

8.W., Washington, D.C. 20202) will provide lists
of recent hooks on virtually any topic for a mini-
mal charge.

Books can be the springboard into cr the cul-
mination of a unit of study, or aids during the
study of a topic. Examples may be fougd in the
following chapter where individual teachers de-
scribe ways they have used literature in their class
rooms. N

You will Wa#it to include literature in all cur-
ricular areas for affective as well as cognitive rea-
soirs. The Bookfinder (1977) is an excellent source
of review of books on many affettive themes (di-
vorce, adoption, friendship, emotions, etc.).

%

Aruitoxt provided by Eic:

Literature in Curricular Areas

An early childhood program typically includes the
follewing curricular areas: mathematics, language
arts, reading, science, social studies, art, music,
and physical education. Teacher Iso-provide for
manipulative activities, such as c?king, sand and
water play, and dressups. Literature can fit into
each of these topics. Then, there are special occa-’
sions and circumstanceg that literature can help
celebrate. Ways to involve children with literature
in each of these areas follow.

A~
»

Mathematics

There are many picture books published at the
early childhood level that have as their go-l teach-
ing young children mathematigal concepts. Count-
ing bboks are the mest common. An appropriate
counting book for young children has clearly
identified items to be countcd, pictures in proper
perspectives (not bees larges than airplanes), nu-
merals both written in words and in number
form, and different opportunities to count the’
same number of items on a page. Anno’s Counting
Book, for example, begins with zero (often omitted
in counting books' and has on each page many '
groups exemplifying the appropriate numeral
(three clouds, three trees, etc.).

The following counting books meet these
criteria.

Anno, Mitsumasa Anno’s Counting Book. New York.

Thomas Y. Crowell Co., 1977.

Bayley. Nicola. One Old OQxford New York: Athene-
um Publishers. 1977.

Brown. Marc One Tiwo Three An Animal Cornting
Book Boston* Atlantc Mon:hiy Press, 1976

47
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Carle, Enic. 1,2,3 10 the Zoo
Books, 1968.

Francose, C. jeanne-Marie Counts Her Sheep New
‘York:*Charles Scribner’s Sons, 1957

rreschet, Berniece. The Ants Go Marching Illus
Stefan Marun. New York Charles Scribner’s
Sons, 1973,

Fujikawa, Gyo. Can You Court? New York: Grosset &
Dunlap, I~c., 1977

Hoban, Tana. Count and See New York Macnuilan
Publishing Co, Inc., 1972,

Howard, Katherine. I Can Count to 100—Can You?
Illus. Michael J. Smollm New York Random
House, Inc., 1979

Yolen, Jane. An Invitation to the Butterfl; Bail A Count-
ing Rbyme. (lus. Jane Breskin Zalben New York.
Parents Magazine Press, 1976.

New York Philomel

Other mathemaucal concepts are the focus of
books.
Eastman, P. D. What Time Is It* New York B -ndom
House, Inc.. 1979.

Hohau, Tana Push, Pull, Empty, Full A Book of Oppo-
sites New York' Macmillan Publishing Co, Inc .
1972.

Hoban, Tano. 70 fes, Triangles and Squares New
York: Macmillan Publishing Co , Inc., 1974

Butchins. Pat. Clocks and More Clocks New York
Macmillan Pubhshing Co . Inc, 1970,

Reiss. John ] Shapes New York Bradbury Press,
1974.

Spier, Peter Fast-SlowsHigh-Low A Baok of Opposites
New York Doubleday & Co  Inc., 1972

Mathematical concepts are als covered inci-
denally in prcture hooks for young children For
exanple, youngsters can learn to measure with
the inchivorm in Inch by Inch. Inc:dental mathe
matical learning probably uccurs frequently whe,
books are shaied with young children

Language Aris

There are three areas of language acqusition that
can be enhanced by literature: pho ology (the
sounds of language). syntax (the structure of lan-
guage), 1nd semantics (the meaning of language)
All books model language to some degree, but
sofie more obviously emphasize one of these
areas.

Rhyming literature—poetry, songs, and stories
vith refrains—all enhance phonology. Books that
involve word play, like Pumpernickel Tickle and
Mean Green Cheese, help children learn to rhyme
and invent words. Here are a number of books
that focus, either directh or indirecthh. on pho-
nology (the sounds of language).

£ -

- eV

Bavley, Nicola Nicola Barlev's Boek of Nursery Rhymes
New York. Alfred A Knopt, Inc, 1977

. de Regniers, Bearrice S Mar | Bring a Friend? lilus

Ben: Montresor New York Atheneum Pub-
lishers, 1964
Frost, Robert Stopping by Wood: on G Snoun Evening
"llus Susan Jetfers. New York E P Dutton,
1978
Fupkawa, Gyo. Mother Goose Ne York Grosset &
Dunlap, Inc.. 1963
Hophkins, Lee Bennett Go to Bed 4 Buok of Bedtume
Poems 1llus Rosekrans Hoftman New York:
) Alfred A Knopf, Inc, 1979
¢/ RKuskin, Karla 4 Boy Had a Mother Who Brought Him a
Hat Boston: Houghton Mitflin Co., 1976.

- Langstatf, John Hot Cross Buns and Other Old Street
Cnes Ilius Nancy Winslow Parker New York:
Atheneum Publishers, 1978

Lear, Edwaird. The Owl and the P+ v Cat and Other
Nonsemse 1llus. Owen Wood  New York Viking
Press, 1979

McCord. David Evers Tune I Climb a Tree 1llus Marc
Simont Boston Little. Brown & Co., 1967.

Rojankovsky, Feodor. Tall Bovk f Mother Goose New
York: Harper & Row. Publs ers, Inc, 1942

Stevenson, Robert Loun A Chid's Garden of Verses
Ius Brian Wildsmith New York: Frankhn
Watts, Inc. 1966

Tuder. Tasha Mother Gane New York Henry Z.
Walck. Inc, 1944. '

Wildsmith, Brian Brian stildomth's Mother Goose.
New York Franklin Watts, Inc . 1965

Wright Blanche The Real Mother Gor ¢ Chicago, 1l
Rand McNally & Co, 1978

Svntax s strengthened by books that repeat
language patterns the children are acquiring.
Look tor books that repeat preposiuonal phrases.
dependent clauses, adjectives and adverbs, gues-
uons, and sentences :

Arno, bd The Gingerbread Man New York Scholas-
tic Book Services. 1970

Boum, Arhine, and Baum, Joseph One Brght Monday
Morning New York Randoin House, Inc * 8©

Blair, Susan The Thiee Billy Goats Gruff New  arx
Scholastic Book Services, 1970

kmberley, Barara Drummer Hoff 1llus Ed Ember-
lev Englewood Chfts, N j  Prenuce-Hall, Inc .
i967

Galdone, Paul The Three il Coats Gruff. New York:
Seabury Press. Inc, 1673

Galdone, Paul The Gingertvead Biv New Yotk Sea-
bury Press, Inc, 1975

Galdone, Paul Three Little Pigv New York Seabury
Press, Inc . 1970

Galdone, Paul The Three Brars New York Seabury
Press, Inc, 1472




ERI

Galdone, Paul The Little Red Hem New York Sed
bury Press, Inc. 1973
- Heilbroner, Joan Thi I+ the House Where Jack Lives
IHus. Aliki. New York Harper & Row, Publishers.
Inc, 1962.

Hutchins. Pat Good-Night Owl New York Macmillan

t ublishing Co., Inc, 1972
Hutchins, Pat. Roste’'s Welk. New York Maanillan

Pubhshing Co.. Inc.. 1968.
McGovern, Ann. Stone Soup Ilus Nola Langne

New York Scuolasne Book Services, 1971
McGovern, Ann Toe Much Nove Illus Simms
Taback, Boston Houghton Mifthn Co., 1967

Sendak, Maurice. Chicken Soup with I':ce. New York
Harper & Row, Publishers, Inc ., 1962
Sfaw. Chailes G 1t Looked Like Spult Mulk
Harper & Kow. Publishers, Inc , 1947
Soule, Jean G Vever Tease a Weasel New York Par-

*ents Magazime Press, 1964
Tans, Chrisune. 4n Egg Is to Sit On 1los Rosekrans
Hottinan New York Lothrop. Lee & Shepard

P oks, 1973

New Yok

Books that enhance semantc language devel-
opment help children’s vocabulary grow or aid m
giving meaming to language n other ways. Plavs
on the meai ings of woras, homonyms, synonyms,
and antonyms would be mcluded in this categors.

Farker, Nornia 4y [ Was Crosang Boston Common 11-
jus Arnold Lobel New York' F P Dutton, 1973

Hoberman, Mary \nn. { Howe Iv @ Howse for Me
IHus. Betiy Fraset New Yotk Viking Press, 1978

Parish, Peggy. Teach Us, Amel Bedelta Hius Lann
Swear. New York' Greenwillow Books 1977

.

Provensen. Alce and Prosensen, Marun 4 Peaceable
Kungd: . The Shaker Abecedarney New Yotk Vik-
mg Yiess, 1978 ° :

+

Reading .

€ £
The study of good hterature provides young chil-
dren with abundant opportunites to develop
reading readiness and reading skills Book aware-
nes skills, including left-right progression, can be
learned using the following books:

Carle. Eric Do You Want to Be My Friend? New Y mk
Thomas Y Crowell Co . 1971

Frovensen, Abce, and Prosenson, Martm, 4 Peacealle
Kingdom The Shaker Abecedartus New York Vik-
ing Press, 1978

Wordless picture books that tell a story visually
also encourage sequential page-turning. Visual
discrimination 1s hkewisa encauraged by wordless
books as well as books that play games with the
prctures - .

Aruitoxt provided by Eic:
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Ahlberg. Janet, and Ahiberg, Allen Back Peach, Pear
Plum An 1-Spy Storv: New York Viking Press,
1978

Anno, Musumasa Lacw's fourney
mel Books, 1978

Brown, Margatet Wiase The Runaway By Hlus
Tlement Hurd New York Harper & Row, Pub-
Itshers, Inc . 1972

Hoban, lana Look Again
Publishing Co, Inc, 1971

heliogg, Steven The Mystery of the Mising Red Mtte.
New York Dual Press, 1974

New York Philo-

New York Macanban

Books with sound effects expose voung chil-
dren to auditory diserimination. Also, anv of the
books that encourage oral language can be hsted
here

Brown, Matgaret Wise Country Nowy Book  Hlus
Leotard Wengard New York Forper & Row,
Publishers, Inc, 1940 Paperback edinon, 1976

Brown, Margater Wise Vo Book Tus Leonard
Wengard New York Harper & Row, Publi-hers,
Inc . 1939

Sprer. Peter Gobble, Covel, Grnt Garden Citv, N Y .
Doubleday & Co, Ing,. 1971

Ay book, of course, helps a child learn to read
naturaliv if adulis and/or older children share
books and read to each other regulaily. Lap read-
mg by a skilled reader who pomts to words and
ciscusses content and who 15 very responsive to
the voung child 15 probably the most effecive
method for teaching reading,

Scrence

Science hooks for voung children are basicalh of
two tvpes. There are nonficion factual accounts
written at relamvely easv reading levels or there
are fictorn noocks with scienufic accuracy. When
selecting sciei e books to use with a sc ence topic
1t 15 important to be sure the saentfic information
contamed in the book s accurate. The bool’s dlus-
trations should either be photogirapns or dear,
realisuc drawings

Scrence, w eathy childhood education, 1s often
referred to as "mquiry aicd discovery " It focuses
on the processes of questionmg, reasoning, clisy
covering. and using the saenufic method, rath®r
than on memorizmg tacts about the phyvsical envi-
vonment Saence trade books. on the other hand.

«i to preach and 1o teach facs Although tac-
tual books are mteresung and provide usetul
information. their use 1 an early childhood cur-
picultin might best be i response to spealic ques-

i
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tions children ash rather than for group or mde-
"= literature abounds with opportimities for enhanc-

pendent reaing.

The key question to ask when selecting a book
to use and considering techniques for mvolving
children with that book 1s, “Does the book con-
tribute to a ‘sense of wonder’ about the world in
which we live?” The following books are repre-
sentative of books that young children enjoy and
that offer multiple opportunities for integration
into a science curriculum., .

Ahki My Frue Senses New York. Thomas Y Crowell
Co, 1972

Ames, Gerald, and Wyler, Rose Prove It’ New Yoik
Harper & Row, Pubhishers. Inc, 1963

Asimoy, Isaac Anonals of the Bible 1Hus Howard Be-
relson. Garden City, N Y . Doubledav & Co | Inc,
1978

Barton,: Bvron Wheels
well Co, 1979

Baylor, Bvrd Evervhody Needs a Rock Illus Peter
Parnall New York: Charles Scribner’s Sons, 1974

Ets, Manie Hall Guberto and the Wind New York
Viking Press, 1963

Fisher, Aideen. Going Barefoot. 1Hus Adnienne
Adams New York: Thomas Y Crowell Co , 1960

Fisher, Aileen Once We Went on a Proue 1llus Tom
Chen New York: Thomas Y. Crowell Co, 1975

Fisher, Aileen We Went Lovking Mus Mairte Angel
New York Thomas Y Crowell Co , 1968

Garehck, May Where Does the Butterfly Go When It
Rams? Illus Leonard Weisgard Reading, Mass
Addisen-Wesleyv Pubhshing Co, Inc. 1961

Gmsburg, Mirra Muwhroom 2 the Ram New York
Macmitlan Publishiag Co ., Inc., 1978

Gotfstem, M B Natural History New York
Straus & Guoux, e, 1979

Gotdin, Augusta Spider Silk Tilus Joseph Low New
York Thomas Y Ciowell Co, 1961

Norns, Louanne, avd Simth. Howard b . Jr dn Oak
free Dies and a Jowrney Begos Tilus Allen Davis
New York Crown Pubhshers, Inc, 1979

Perkins, Al Ear Book lllus Wilham O'Buan
York Random House, Tnc, 1968

New York Thomas ¥ Cro-

1 dirdt,

New

Social Studies

Soial studies cancepts in earn hildhood focus on
processes rather than tacts Young children’s
moral development has been studied by Damon
(1977). who has delincated stages of moral devel-
opment through which all children pass, though
at verv different rates depending upon the oppor-
tumities the child has been given for decision-
making. I'he early childhood curriculum needs to
expose children to moral dilemmas that are solved

at a level just above where the child 1., Children'’s

mng moral development m such areas as sharig,
taking turns, preparing for a new haby, friendship
and cooperation, sthhing 1nvaliy, and manv others,
Each of the following books contains 1 moral di-
lemma and is suntable tor this oy pe of soaal studies
molvement. ’

Cohen, Miniam Wil [ Fe a Freend? Hlus Lalhan
Hoban New York: Macuutlan Pubhishing Ca,
Inc . 1967 Paperback echnon, 1971

Delanev,” Ned Bert and Burney Boston
Mitilin Co., l‘@

Hamilton, Morse, and Hamilion, Fauly VY Name Iy
Enuly Tlus Jenm Ohver New York Greenwiltow
Books, 1979

Keats, Ena Jack Peter’s Chanr New York Harper &
Row. Publishers,"Ine | 1967

Mahv, Margaret The Boy Who Was Followed Home 11
lus Steven Kellogg New York Franklm Watts,
Inc, 1975

Roche, P K Good-Bye, 4rnold New Yotk Dial Press,
1979 '

Futkle, Brton Rachdd and Obadiach New Yorkh E P,
Durton, 1478 .

Waber, Bernatd ra Mecpn Over Boston Houghton
Mt Co L 1972

Zolotow, Charlotte ff It Werent for Yaro 1llus Ben
Shecter New York Harper & Row, Publishers,
Inc, 1966 -

Houghron

The more traditional topies of community
Lielpers, history, geographyv, ccononues. etc are
not ignored by the process curnculum Children
learn about hisioric tumes, cmplovment oppor-
tunities, and the ke by diamatizanon. field tips,
and actve partapation, They get the “feel” of
other tnnes, places, and cultures and do not sim-
ply memomze facts. kach of lhg{fnllm\'mg books
goes well bevond the mere reatanon of facts to
provide voung children with ideas they can actu-

allv use through role plav and active myoh ement.
Baker, Bettv Little Runnor of the Longhouse New
York Harper & Row. Publishers, Inc, 1962

Button, Vignna ke Mulligan and His Steam Shovel
Boston  Houghton Miffhin Ca ., 1939 Paperback
edimon, 1977 .

FHall, Donald O Cart Man 1llus Barbar s Cooney
New York Vikmg Press, 1979 2

Landgren, Astvid Clontmas o the Stable Tllus H,
Wiberg New York Coward, McCann & Geoghe-
gan, Inc ., 1962

Lowrev, Janette Sehiimg Siv Silver Spoons Hlus,
Robert Quackenbush New York: Harper & Row,
Pubhshers, Inc, 1971 ,‘

/
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McCloskey, Robert. One Morming tn Maine New
York: Viking Press. 1952,

McCloskey, Robeit, Make Way for Ducklings New
York: Viking Press, 141, ‘

Monjo, F. N. The Drinking Gourd New Yok Harper
' & Row, Publishers, Inc., 1969.

14

Table 1

.

Ilustrativ®Media and Some Representative 1llus-
trators* ' ;

Representative
Hlustrators

Me’dium

 Tana Hobar
Pairicia Rubart
Roger Besier

- Thomas Mattiesen

-

Photography

. ”

Don Freeman
Marie Hall Eis
Ed Emberley
Fraline Ness
Marcia Brown

Woodcut

.

Leo Lionm
Erra Jack Keats
Fric Carle

Collage

Tomi de Paola
Ludwig Bemelmans
Lea Pohu
Tasha Tudor
Maurice Sendak
Robert McCloskev
Tonv Chen
William Pene du Boss
Leonard Weisgard
i Roger Duvosin
) Brian Wildsmith
{ Alice and Marun Provensen

Celesuno Puam
. . Bruno Munan

Nonny Hogrogian

Paint** . o

jad

Line Drawing - Glen Rounds

Gravon Feodor Rojankovsky

Susan }r‘ters
[ato Yasiuma

Colored Pendil

* No guality judgments are beng made here Many excellent
Mlustrators use a variety of media and theretore are not m-
ciuded 1 our hst,

#* Paint indudes watercolor, tempora, postercolor, pastels,
gouache, oil, and other pamts Paint s the most common
way children's books arellusirated Manv panters combme
pamnt with other media, such as pen and mk

v .
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Art

Young children enjoy actively participating n art
experiences while at the same time jearning about
art concepts of color (value), texture, line, move-
ment, and direction. Children's books are the on
artwork young children see, so it is important for

- teachers to use books of artistic quality. Caldecott

Medal books and Children’s Showcase Books have
received awards for their high quality artwork.

Children need involvement with books illus-
trated in a variety of media. Cianciolo’s llustrations
in Children’s Books (1970) describes the many proc-
esses that are used to illustrate children’s books, so
if you can'’t identify the medium, you might wént
to consult that source. Table 1 will help.you find
books by illustrators who have received recogni-
tion for their work. :

Creative teachers have developed many types
of art projects using children’s literature as a
springboard. One second-grade teacher had her
class make a quilt for the wall of the school media
¢center. Each child made a colorful square from
his or her favorite book. Teachers often have
children make books patterned after real ones.
Children can make dioramas, peep shows. pup-
pets, and all of the materials mentioned chapter
three. These would quahfy as art projects only if
children could experiense the processes of crea-
tion rather than unitation, '

Musa

Creating sound 15 4 natural part of early child-
hood. Singing, dancing. moving. and sound-
making are all mcluded in an early childhopd
curriculum, .and each 15 enhanced by children’s
literature. Lamme (1979) has critiqued over sixty
song picture books and provided ideas for using
them with children of all ages Young children
might particulaly enjoy:

l;xxlldl)les

AlKi. Huwsh Little Baby Engleyood Chits, N ]
tice-Hall, Inc, 1968

Zemach, Margot Huh Litlle Baby New York F P
Dunon, 1975

Pren-

LY

Holiday Songs v

Chuld, 1. M Over the River and through the Woeod  1lus
Bointon Lurkle New York, Coward, McCann &
Geoghegan, Ine., 1971

heats, Frra Jack The Dotle Diwmmer By New York
Macimllan Publishiimg Co . Inc, 1968

Kent, Jack Jack Kents Lwelve IY < of Christmas New

York Parents Magazme Press, 1973
LS

N
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. Nursery Rhymes memorizing the songs or learning & foimal dance
- Spier, Peter. London Brudge Is Faling Down Garden  or movement game, but rather on creatin~
N City. N.Y.. Doubleday & Co.. Inc., 1967. sounds—by singing and making up new tunes e
BN Quackenbush, Roberf. Old MacDonald Had a Farm lyrics, by moving to the music in varving ways (not
’ » New York- J B Lippincott Co., 1972,

mmaung an adult). by beatung thvihins asd creat-

' ; ! ‘an-
| . Quackenbush, Robert, Pop! Goes the Weasel and Yan ing pitches with <ound starters and quahits musical

kee Doodle: New York in 1776 and Today, unth Songs
and Pictures. New York. J. B. Lippincortt Co, instruments. )
1976. Several books involve ipstruments and sound

Zuromskis, Diane. The Farmer in the Dell Boston: Lit- effects.

tle, Brown & Co., 1978. Carle, Eric I See a Song New nnl\ "Thomas Y,

Counting Rhymes Crowell Co, 1973 ’

Adains, Adrianne. This Old Man: New York. Grosset Isadora, Rachel Bens Iiumpet \e“ York Green-’

# & Dunlap, Inc,, 1975. willow, Baaoks, 1979,

Conover. Chris. Six Little Ducks New York: Thomas Spier. Peter Crash! Bang! Boom' Garden Gy, N Y .
Y. Crowell Co., 1976. Doubleday & Co , Inc, 1972

Keats, Ezra Jack. Quver in the Meadow New York:
Scholastic Book Services, 1972 .
Langstaff. John. Over in the Meadow 1llus. Feodor Physical Education

Rojankovsky. New York: Harcourt Brace . .
Jovanovich, Inc., 1957. Paperback edition, 1973. *Movenienc actiritics toom the <o of an early

Silly Songs _ childhood p{w;lcal educauon program. Young
. B Kel‘logg Steven. There Was an Old Woman. New York. children learn gradually to gain more control over
Scholastic Book Services. Inc.. 1980. their bodies and mdividual parts of their bodies.

Langstaff, John. Oh, A-Hunting We Will Go Illus Literature is an integral part of the physical edu-
Nancy Winslow Parker. New York: Atheneum, cation programn through the use of finger plays.
. Publishérs, 1974. chants, and movement songs. Seldoin do these
Spier, Peter. Fox Went Out on a Chilly Night Garden  appear as books for young children. but collec-
City. N.Y.: Doubleday & Co., Inc.. 1961 uons for teachers might indude the following
L 3 Folk Songs
Langstaft, John. O Dan Tucker Hlus. ] Krush New
York: Harcourt Brace Jovanovich, Inc.. 1963.
Parket, R. A Sueet Betsy from Pike: A Song from the
Goldrush Days. New York- Viking Press, 1978,
Quackenbush. Robert Skip 10 My Lou New York ]
i * ' B. Lippincot Co., 1975. Books sometimes retlect topics requirmg physi-
Quackenbush. Robert. She'll Be Comin” ‘roxnd the  “cal movements or sports.
Mountain. New York: J. B. Lippincont Co, 1973

Historical Songs

Glazer, Tom Evye H/l:zkﬁ, T I'inker, Chin Chopper 4
Collection of Musical Finger Plays Garden Cuy,
N'Y Doubleday & Co . Tuc, 1973

Glazer. Tom Do Your Ears Hang Low? Garden City,
NY Doubleday & Co . Inc, 1980

Bulla, C'.de Robert Keep Running Allen’ lus
Satomi Ichikawa New Yotk Thonas Y Crowell

Bangs, Edward. Yankee Doodle. 1llus. Steven Kellogg Co. 1978,
New York. Scholastic Book Services. 1980. Kessler, Leonard. On Your Mark, Get Set, Go' New
Spier, Peter. The Erie Canal Garden Cny, N'Y York Harper & Row. Publishers. Inc, 1972
TDoubleday & Co., Inc.. 1970. . Krements, Jill 4 Pery Young Gyvmnast New York,
Alphabet Songs : ) Alfred A" knopf. Inc . 1978
Provensen, Alice. and Provensen. Martin A Peaceable McCord. David Every Lime I Climd a Tree Tlus Marc
Kingdom:- The Shaker Abecedanius. New York Vik- Simont Boston iattie. Brown & Co . 1967
N ing Press, 1978. Phleger, F . and Phleger, M OOff to the Races New
Y Yolen, Jane All in the Woodland Early. An ABC Book York Random House. Inc , 1968

Illus. Jane Breskin Zalben. Cleveland- \Mlham
Colhns Publishers, Ing, 1979
Cooking
Many of these books have accompanying re-

cordings or cassettes, published by Weston  Cooking has tradiuonally been a part of an early
Woods, Weston, Connecticut. Song books with col-  childt.ood curnculum “for many reasons. When
lections of songs could also be used. The emphasis  cooking. young children typically use all of their
in an early childhood curriculum would not be on  five physi(‘;l\?ﬂﬁ(‘s‘. Cookmg s a ngh involve-
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ment activity. Many teachers relate cooking to
reading by making chart recipes or individual
cookbooks for young children to share with their
parents.

There are many children’s cookbooks on the
market. In addition, cooking activities can be a
natural result of reading certain children’s books.

Asche. Frank. Goed Lemonade New York: Frankhn
Watts, Inc, 1976.

Asche, Frank. Sand Cake New Yorks Parents Maga-
zine Press, 1979.

Brandenberg. Franz. Fresh Cider and Pie. New York:
Macmullan Publishing Co., Inc., 1973 ¢

Brown, Marcia Stere Soup. New York: Chailes
Scr’ - ar's Sons, 1947.

Carle, wric Pancakes, Pancakes New York Alfred A
Knopf, Inc., 1970

Carle, Eric. The Very Hungry Caterpillar New York
Philomel Books, 1969

Dalghesh, Alice The Thanksgrving Story  New York
Charles Scribner’s Sons, 1954 .

de Paola. Tomie. Pancakes for Breakfast New York:
Harcourt Brace Jovanovich. Irc., 1978.

de Regniers, Beatrice S. May I Bag a Friend? 1Hus

* Bent Montresor New York Atheneum Pub-
hishers, 1964.

Galdone. Paul The Gingerdread Boy. New York:
Houghtor Mitfhn Co.. 1975

Galdone. Paul. The Little Red h'n
Houghton Mifthn Co.. 1973

Hoban. Russell. Bread and Jam for Frances New York
Scholastic Book Services, 1969

Lasker, Joe Lentil Soup Chicago: Albert Whitman &
Co , 1977

Mandry, Kathv How to Make Elephant Bread New
York Pantheon Books. 1971

Marshall, James Yummers New York Houghton
Miffin Co . 1973 .

Mayer, Mercer Frog Goss to Dinner New York Dual
Press, 1974

McCloskev, Robert Blueberries for Sal New York
Viking Press, 1948

M Closkev, Robert One Mormng i Mane
York. Viking Press, 1952

Patz, Nancy Pumpernicket Tickle and Mean Green
Cheese. New York: Frarkhn Wats. Inc . 1978

Poliu, Leo. Three Statks of Corn New York. CHarles
Scribner's Sons, 1976

Seidler, Rosalie. Panda Cake New York Scholastic
Book Setvices. 1978,

Sendak, Maurie Chluicken Soup urth Rice: New York:
Harper & Row. Publishers, Inc . 1962

Seuss, Dr. Green Eggy and Ham New York: Random
House, Inc . 1960, -

New York

New

Yatte, Alan, The Magi, Meathalls 1llus Karen Born .

Anderson. New York Dial Press, 1979

——

Luterature throughout the Cu, »-ulum §3

Sand and Water Play N

Though the sand table and water table are rapidly
vanishing from our primary grade classrooms,
many kindergarten and preschool teachers sull
see the value of expressive play with sensorial
materials. Literature that might be related to sand
and water plav includes books about the beach or
bathtub aud any o. the dramatic play books men-
tioned n the next section, for any story that can
be acted out can also be told with manipulatives in
the sand qr water table areas. The following books
appear to be most direaly related to sand and wa-
ter.
Asche, Frank Sand Cake New York. Parents Maga-
sne Press, 1979
Conover, Chres SpAAmtle Bycks
Y Ciowell Cof 1976
Garelick, Mav Down to tht Beach 1llus Barbara
Cobney New York Scholastuic Book Service,
1976
krastovsky, Phyllis The Cow Who Fell i the Canal
lus. 2eter Spier Garden Gin, N} Doubleday
& Co . Inc, 1972
Spier, Peter London Bridge Is Falling Down Garden
Catv, NY Doubleday & Co . Inc, 1967.
Spier, Peter Noak's Ark. Garden Citv, N Y Double-
day & Co . Inc, 1977
Spicr. Peter The Ene Canal Garden CGite. N 3
Doubleday & Co |, Inc 1970

New York homas

Dressups and Dramatization

Another traditional area n an early childhood
classroomn 1s the dressup cotner Many teachers -
tegrate literature into the dressup corner hy pro-
viding props to accompany stories. These dra-
matic play kits might be stored n shoppin, bags
or in boxes labeled with each story’s utle and a
picture. See chapter three for a detaled discus-
sion of dramatization as a technique for nvolving
young children with Iierature.

Mamipulative Actrvities

Blocks. Legos. beads, puzzles, and the like e an
integral part of early cildhood classrocms
Young children enjoy building up and tearing
down structures that they have created. lhen
manipulative activities strengthen their small mus-
cles and improve their eye-hand coordination and
visual discritnination, prerequisite®skills for read-

‘ing and writing.

ERIC - o ,
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Can literature be integrated into manipulative
actwvities? We have found several book: that might
serve this purpose.

T

Alexander, Anne 4BC of Cars and Trucks Garden
City, N.Y.: Doubleday &Co.. Inc.. 1971

Huuchins, Pat. Changes. Changes New York Macmil-
lan Publishing Co., Inc., 1972,

Krahn, Fernando. Wha's Seen the Scison? New York
E. P. Dutton, 1975. .

Spier, Peter. London Bridge Is Falling Doun. Garden
City, N.Y : Doubleday & Co., Inc., 1967

Ueno, Noriko. Elefflanl Buttons. New York: Harper
& Row, Publishers, Inc.. 1973

There are numerous other topics that fre-
quently become curricular areas in early child-
hood classrooms. Gaidening, sewing, caring for a
class pet—each of these and many other topics are

“the subjects for children’s books. We don't utilize
the valiable resource of children’s literature
nearly enough in early childhood classrooms

Functions of Litefn{ure in the Curriculum

Once the decision is made to integrate literature
int~ the early childhood curriculum, 1t is necessary
to explore its functions there. What role can books
play to enhance children’s learning and sensitivity
to a topic? '

Sometimes a unit of study stems from htera-
ture. A book is read aloud and children request
an activity related to the book. Often this activity
leads to the use of other bouks on the same topic.
This is the responsive approach to using hterature
with children. . ¥

Then there is the planned approach where the
teacher has organized study around selected
books. Literature might introduce a unit, be a re-
source throughout the unit, or be a culminating
activity.

Wherever literature appears in the curricnlum
and for whatever reasons 1t 1s used. 1t 1s important
to bear in mind the functions of hterature in the
curriculum. These functions mclude:

setting the stage for further study,

4
raising questions that will be exploied,
putting study mto a larger context.

providing secondary, representational exper:-
ences,

broadenmg, provichng depth and background
for study of a topac,

developing an atmosphere of inquiry and dis-
covering, \

establishing an atmosphere that helps children
“feel” and experience the curriculuin.

The funcuions of literature are to aid the proc-
esses by which voung children learn and not sim-
ply to supply facts, preach morals. or dictate. The
early childhood teacher who best understands the
functicns of literature has a class of children who
a-e eager readers (or lookers at books) and who
mike constant references to literature. To them,
literature 15 the core of the curniculum, always in
evidence, not just an occasionzl experience with
books.
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The previous chapters of this book havé provided
you with the rationale for making literature an in-
tegral part of the early childhood curriculum. We
have given you many suggestions. In this chapter
early childhood teachers at day-care, nursery
school, kindergarten, and pritnary grade levels
share with you their experiences when using liter-
ature as a central part of the curriculum.

Gingerbread Boys, Johnny-cakes, and Buns:
More Than Just Good Things to Eat

Gail E. Tompkins

McGuffey Laboratory School
Miami University

Oxford, Ohio

A gingerbread boy, a johnny-cake, and a bun are
the main characters of three repetitive folktales
. that have delighted children around the world for

generatiops.

The Gingerbread Bov

Retold and illustrated by Paul Galdone
New York: Houghton Mifflin, 1975

An old woman baked a gingerbread boy, and as
she opened the oven doer to take him out, he
jumped out of the oven and ran out of the house
and down the road. The little old woman an#l a
little old man ran after the gingerbread boy, but
they couldn't catch him. The gingerbread bov
, laughed and called out:

Run! Run! Run!

Catch me if vou can!

You can't catch me:

I'm the Gingerbread Boy.

la’m’lart‘\ -

The gingerbread boy ran on past a cow, a horse,
some men threshing wheat, and some mowers.’
The gingerbread bov danced and strutted: he
thought that no one could catch him. Then he
met a fox who gave him a ride across a river. As
the wate: became deeper, the fox coaxed the
gingerbread - boy to muve up cnto his back, then
up onto his shoulder. and finally onto his nose.
When they reached the shore, the fox tipped his
head and the gingerbread boy “went the way of
every single gingerbread boy that ever came out
of an oven.”

Many other versions of this story are available.
In some versions the characters who chase the
gingerbread boy differ. In other versions the end-
ing 1s difterent

Johnny-Cake

Retold by Joseph Jacobs
Hustrated by Emina L Brock
New York® Putnam. 1967

An old woman made a Johnny-cake, and he
jumped out of the oven and rolled away past a
little boy, an old woman, and an old man, Th:
Johnny-cake rolled on past two well-diigers, two
ditch-diggers, a bear, and a wolf. Thefi Johnny-
cake met a fox and boasted:

I've outrun an old man. an old woman, and a httle

bov. and two well-diggers, and two ditch-diggers. a
bear, and a wolf, and I can outrun vou too-o-o'

The fox pretended to be hard of hearing and per-
suaded the Johnny-cake to come closer and closer
until he was able to snatch Johnny-cake and eat
him,

Another version of this story is Johnny-cake: A
Picture Book, retold and illustrated by William
Stobbs (New York: Viking, 1973).
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The Bun: A Tale fTO?‘l Russia
Retold and iltustrated by Marcia Brown
New York: Harcourt Brace jm.movn?h. 1972

An old weman made a bun for her husband and
set it on the windowsill to cooi The bun began to
roll, and it rolled past the old woman and an old
man and away down the road. The bun rolled
past a hare, a wolf, and a bear. Then the bun met
a fox and sang: ‘

I was scraped from the trough,
I was swept from the bin,

. I was kne€aded with cream, '
I was browned In a pan. -
By the window I cooled:
Now five are fooled:

I dodged the old woman,

I fled the old man,

1 bypassed ‘the hare,

I shpped from the wolf,
Brown bear couldn't stop me
And neither can’you'

Too bad, Fox!

The fox praised the burt for his “delightful song,”
but explained that he didn’t hear well and asked
the bun to sit on his nose and sing the song again.
Foolishly the bun happed onto the fox’s nose and
was quickly eaten.

Story fxlemzons

.

There are striking similarities among these three
folktales. The action in each story takes the form
of a race in which the main character is chased by
other characters. With increasing repetiton of
words and events, each story builds to a quick
climax, the capture of the runaway main character
by a crafty fox. These three tales exemplify the
repetition aspect of story structure. Repetition in-
volves both repeating words and repeating events
in stories by adding new characters. Repetition is
an easy stylistic device for young children to un-
derstand and use. Through a variety of activities
involving these three stories, young children can
investigate the repetition form and learn to incor-
poraté it in the stories they tell and write. The ac-
tivies are grouped together in six categories:
however, it is suggested that the teacher do ac-
tivities 1-4 with each story and then proceed to
activities 5 and 6. ‘

1. Shaning the folktales. Read the three folktales
to the children, making sure to increasc your

/
o
<o

reading speed to add excitement as each story
reaches the climax. Encourage the children to
jomnn repeating the mam character’s refrain.
Colléct different versions of The Gingerbread
Boy and have the children comparc the
characters and the endings of the differ-nt
versions. After reading the thiee stories, dis-
cuss the similarities among thc stories.

. Creative dramatics. Have the children take

turns acting out the folktales. As the children
become familiar with the words, have them
join the teacher in retelling the story.

. Retelling the stories. Have the children make

a set of finger puppets to use in retelling one
of the stories. The children can ™ .ke finger
puppets by drawing, coloring, and cuwung out
small pictures of the characters and then at-
taching the pictures to small paper rings that
were cut and taped to fit the children’s fin-
gers. The children take turns retelling :he
folktale in small groups using their finger
puppets as props. Young children are so
imaginative that it is very likely that their
stories will be modified as they retell them. An
example is offered in figure 15, where the
gingerbread boy is transformed into a ginger-
bread girl,

. Cooking. Cooking actwities fit naturally with

these three folktates. To accompany The
Gingerbread Boy make gingerbread cookies and
have the children help to decorate them.
Johnny-cakes are cornmeal pancakes. Look
tfor a recipe on the back of a package of
cornmeal. Serve johnny-cakes with butter and
maple sygup. After reading The Bun make
buns frol§ scratch or split and heat ham-
burger buns. Set out ¢mnamon and sugar,
cheese spread, o peanut butter for the chil-
dren to have on their buns.

. Creatipg new stories. After the children have

had many experiences with the three folktales.
they can use the repetition patterns in creat-
ing new stories. Use a (fass collaboration story -
to demonstrate to the cmldren how to create
new repetition stories On the day my class
composed a dass story. it was just before
John's birthday. and we myle a storv about
John's runaway birthday cake. As a dass we
shared ideas about what would happen to the
cake and the charadters the cake would out-
rur. We even took a vote to determime how
the story would end. and the children deaded
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The Gingerbread Girl
Story and Finger Puppets by Evelyn, Age 7

Once there was an old woman and an old man Thev were very poor, and they wanted a
little gird: They had a litle flour, a httle ginger. and a htte baking soda, and so they deaded to
make a gingerbread girl. They put too much baking soda in 1t so the gingerbread gnl popped
out of the oven and started running.

She ran, ran, ran, ran, and she ran past a cow. Fhe cow said. "Moo, bu() Keep 1unning | '
can catch you and you know 1t, teo'” The gingerbread girl answered. “N§vou can’t Runun
as last asyou can You cant catch me. i the gingerbread gul ™ And so they 1an and 1aa, and
soon the cow got ured and decided to siop ' ’

-

" The gingerbread girl kept on running. and soon she came to a duck. And the duck said.
“Quack-quack, quack-quack. bwant to catch you. So stop so I can catch vou ™ I'he gingerbread
girl answered, “Run, run as fast as vqu an. You can’t catch me I'm the gingerbread girl ™
And so they kept runming for a lutle vi&lle Then the duck got tired and she stopped runmng
by « little pund.

And then the gingerbread girl kept runming until she came to a dog The dog said, “Rutt.
ruff, ruff Stop. I want to eat you ” The gingerbread girl said. “No' Run, run as fast as vou
can You an't catch me I'm the gingerbread girl * And se v 1an on. and they ran on, and
they ran on. Then the dog got v-ed and stopped

And then ghe came to a tat The cat said, “Mew. mew Let me carry vou Your legs must be
ured. Trust e, I don't want to eat you.” And so the gingerbread ginLhopped onto the back of |
the cat because her legs were ured. And they walked on a hule whiie, and then the cac sard,
“Mv back 1s getting ured. Please get otf.” And so she did. . :

Then the gingerbread girl was situng by a bush, and a cricket cane ot and said. "Clurp-
chirp, churp-chirp Let me haye a hude bite of vou™ The gingerbread gl said, “No.o 1 don’t
want you 10 eat me Run. run as fast as vou can You can’t catch me 'm the gmgerhread gnl ™

And so she ran on, and there was a gerhil The gerbil said. “I've eaten mam gingerbiead
girls, and I'm going to eat vou. 100 * Chomp! The gerbil ate hev up!

Figure 15 Chijd's reteling and dramanzation ot the stony of the gingerbread boy

N

that the would become lonely and go  original as the story about a runaway penal in
back to John's house in time for his birthday figme 16, ’

party. For a class story the teacher becomes ¢ (yther repetition books. Here are some other
the scribe and records the story on a large pictyre books that use the repetition form.
chart for the children. After writing the story, Try’ reading some of these and repeating
the children ca. make illustrations to add to some of the previously discussed activities with
the chart. Next the children can create their them

own stories. Provide the children with book-
lets of paper and have themn draw 2 series of
pictures to tell original repetitive stories. Later

Brown, Margarct W Home for a Bunny Radine. Wis
Western Publishing Co | Inc, 1975

Burningham, John. Mr Grumpy's Quting New York:

the children can add the words beside the pic- ol Rinchart and Winston, Inc., 1971

tures or have 'lhe le'a(her' record their dicta- de Regnicrs, Beatrice 8. May | Bring a Friend? New
tion. Some children's stories will very closely York. Atheneam Publishers, 1964

follow the folktales the dass has read, while Domanska. Jamina, The Turmp New York Macl-
other children's stories will be as creative and fan Publishing Co . Inc., 1969
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Once there was a girl named Heather, and she had o
little red pencil One dav wt got tred ot beng used tor
work all the ume so 1t ran anay And 1 sard, “Don’t 1un
away I needyou”

But he ran all the wav to Jacquelne's desk, and she
said, “Go back to Heather * And the penal said, "No, |
ran away from Heather, and [ can run awav from vou,

too
Then he ran all the wav to Knsten's desk, and she sard,

1 he Linle Red Penaid
Story and Picture by Heather, Age 7 . .

//M ‘

- T
R
“Go back ta-Hiudther She needs von ™ And the penal
said, “No, T raitaway trom Heathar and Jacquehne, and
[ can tun away trom vou, too
Next he ran all the way to Michelle's desk, and she said.
“Go back o Heather's desk ™ And the penal sard, " No,
1 ran away trom Heather and Jacqueline, and Kisten,
and I can 1un away trom you, too
So he ranonand on o Tittany s desk \nd shie grabbed
the penal and sad. Jdere Heathor, thisis vour penal ™

P
d |

Figure 16 Child's onginal story using repention pattern

Ets, Marie Elephent im a Well New York Viking
= Press, 1972

Flack, Marjorie A4sk Muter Bewr New York Maaml-
lan Publishing Co., Inc, 1971

Kroll. Steven. The Tyrannosawrnus Game  New York
Holiday House, Inc, 1976

Sawver, Ruth Journey Cake, Ho' New Yorh Viking
Press, 1953

Trees

Margaret (.. Holmes
Kindergarten teacher
J- J. Finley Elementary Schoaol

Gainesville, Florida N

As an ecology-minded perggn who also happens
to teach kindergarten, I {ogt is m3st important
to make my five- and six-year-old learners aware
of the wonder and beauty of nawure. T'oo often
teachers see the teaching of sdence for voung
children as strictly a first-hand approach. Then as
one progresses up the grades, scence teaching be-

comes a text-book-only subject So 1 deaded to in-
volve my cldiren through luerature with one as-, |
pect of the natwral emvnonment—tiees

My first step was to gather together as mam
books as I could tind about tnees 1 searched
thiough the local Iibranies and bookstores for
hooks on trees. Then 1 selected the books that 1
telt my children would most enyoy

Ihe erterta 1 used tor selecang the books to
share with v students mduded,

o Was the information thai was in the book ac-
curate and dear®

9 Were the Mlustiations m the book attractve
and did they add to and correspond with the
test”

3 Was the language or style of wiiting used
the book mteresting, colontul, and nch i de-
SCHpHons? )

4. Could my chiddien denuty with the trees that
were discussed*

5 Id the book appeal “’N
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To begin the unit of study I read aloud The Old
Stump by Hawkinson. The storv revolves around
an old stump in the middle of a torest and the
motuse famll\ that lives 1n the base of the sump
During the course of a day and night, many an-
mals visit the stump. The story is short, lively, and
finely complemented by the water color illustra-
tions The stump on our playground was com-
pared to the stump inthe story. A trip to the
playground armed with" magnifving glasses re-
sulted in much observation, touching, discussion,
and some language experience stories.

Next we read two books that follow the hfe
cycle of an oak tree. Hutchins’s Lwes of an Oak
Tree and Tresselt's The Dead Tree Because of the

uplication of lhemeﬁ the children were able to
make comparisons between the styles of writing

and illustrations of the two books. Hutchms's book

was accurate and clearly illustrated but rather
long ard a httle dull in u)mparlson\llh Tresselt's
The Dead Tree, which was rich in metaphors and
similies and beautifully detailed illustrations. After
reading the two books, we planned a nature walk
to the wooded area on the school campus. We
made a list of things to ok for, including acorns,
leaves, “baby trees.” nests, animal holes, termite
tunnels, and fungus. There are several fallen trees
in the woods so the children had the opportumsy
to see beetles, ants, and termites hard at work on
the trees.
checked off the things we had <:en and added a
few new things. Watercolor paints were available
for the childron to pa‘nt thewr impressions

While on the nature yalk, some of the children
gathered leaves, pinecones, acorns, and sticks. We
put them into a large box to save for trrther ac-
tivities

The néxt dav I introduced the children tgAwo
reference books on trees, Zim and Mdrlm'%)rjm
A Gude to Familiar American Trees and Rush's The
Beginming Knowledge Book of Backvard Trees Both
books have full color, detailed pictures of leaves,
seeds, and tree forms. Some children became very
involved i comparing the found leaves with the

fpictures in the two books., Other childien made

cravon rubbings of the leaves, and still others
made collages using the materials we had collected
on our nature walk.

1 he next book we read about trees was A4 Tree
Is Njce by Udry  This book tells, in very clear and
simple terms, why a tree s nice. Simont's water-
color and wash llustiations earned the book the

Aruitoxt provided by Eic:

L

+
pon our return to the classroom. we.
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Caldecott Medal. After reading the book, the
children colored pictures of why they hked trees
and dictated sentences to go with “their pictures
Then we bound the pictures together to make a
picture book to add to our dasstoon: hbrary, And
as Udry suggested. we planted a tree on campus,
with the hope that the children would experience
what she suggests:

e
Eversdasy tor vears and YEARS vou watch the hule
tree grow You sav to people, “I planted that tree ™
I hey wish they had one so they g home and plant a
ree oo

There are other fine books and many poems on
trees. 1 have ncluded 1n the bibliography some
that 1 came across. Literature is an ideal \«f{\ to
encoMrage m young children an appreciation for
andSnvolvemnent with naturc. Good books should
be awpilable 1n school hbiaries. classrooms, and
homes. An updated reference on good science
trade books can be found annually in the spring
1ssue of Science and Children

Children’s Literary Referencey

Books

Adotf, Arnold Under the Farly \Immng Trecs
Ronald Hunler New York F PP Duuon, 1978

Bulla, Clvde Robert 4 Tree Is a Plaat Hlus Lows Lignell
New York Thomas Y Crowell Co, 1960

Hawkinson, Jehn The Old Stump
Whitman & Co . 1965

Morse, Flo How Does 1t Feel to Be a Tree? lus Chvde
Watson New York Scholastic Book Services, 1976

Peet, Bil Farewell to”Shady Glade
Mitthin Co . 1966

Rush, Hannmitord Barkvard Treev Hlus Raut Mina Mora
New York Macnullan Publishing Co | Inc . 1964

Selsam. Millcent k. Maple Tree Photographs by Jerome
Wexler New York Wilham Mottow & Co, 1968

Sihverstem, Shel The Guanng Tree New York Harper &

Hhas
Albert

Chicago

Boston  Houghton

Row, Pubhishers, Inc , 1964
Lresselt, Alvin The Dead Tree 1llus Charles Robimson
New York Scholastie Book Services, 1972

[Hus Mare Smmom
1956

Udiy, Janwe Mav A Tree Is Nuce
New York Harper & Row, Publishers, Inc .
Zum, Herhert S, and Maran, Alesander ¢ Treev A
Coarde to Famibar American Drees Mas Dorothea Bay
lowe and Sy Barlowe New Yok Goldoa Press,

1952 ~
Poems

Brewton, Sata, aned Brewton, John b Sig a Sougof Ser-
swons THus Vera Bock New \mk Macmudlan Publish

mg Co ., Inc. 1955

a4 Thompson, Dorothy Brown “Athor Dav p T
i

T
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b. Behn; Harry “Trees.” p 144
c. Carr, Mary Jane. “The Big Swing-Tree Is Green
/ Again.” p. 158

‘Huffard, Grace T., and Carlisle, Laura M My Poetry

Book. New York: Holt, Rinehart and Winston, Ine., .

1956. -

-a. Kilmer, joyce “Trees.” p. 266.
. b. Davies, Mary Carolyn. “Be anferenuo 1 rees ' p
269.
c. Abbey, Henrv. “What Do We Plant?” p. 269
- d. Roberts, Elizabeth Madox. “Strange Trees.” p
278.

Unteneyer, Louis The Golden Treasury of Poetry 1llus
Joan Walsh Anglund. New York: Golden Press,

1959, N
a. McCord, David. “Everytime 1 Climb a Tree.” p.
253.

b. Very, Joncs “The Tree.”

Shoes

Rose Merenda
Kindergarten teacher
Henry Barnard Laboratory School
Rhode Island College

Providence, Rhode Istand

P

To a young child, shoes, and especially new shoes,
have a f . dicular magic. The oft-repeated. “1 have
new shoes today” in a proud, awe-filled voice has
launched many a school day, and sparked a
keener look at everyone's shoes with excited con-
versation. In our classroom, I usually read the fol-
lowing poems,

New Shoes

When i am walking down the sireet

1 do so %ke to watch my feet.

Perhaps you do¢ not know the news
AMother has bought me fine new shoes!

Marorie Seymour Wats

New Shoes
I have new shoes n the fall-ime
And new ones n the spring.
Whenever | wear my new shoes
I always have to sing
Alke Witkins

Early in the vear the children responded well to
these. As our poetry collection grew, we learned
and enjoyed some fun-sounding texture words bv
listening to the following:

New Sh(;cw
New shoes are shippeny
Polished and trippery
I like new shoes
| ike the black ones all aglow
From shiny heel fo shinv toe
I like the white ones. 100, thar feel
Viivety from 1oe 10 heel
1 ke the plain brown ones te plav i
Go to school and spend the dav iy .
1 hike new shoes

lrma § Black

Old Shoes

Old shoes are lumps
Scrarched up and bumpsy

- 1 hike old shoes
1 tike the way in2y bend and teel
Wrinkle-y from 10e to heel
I like the way ro onc savs "no”
When 1 scrape them on the toe
1 wear new shoes when 1 go out,
But old ones when 1 crawl aboun
I Like old shoes |

Irma S. Black

Old shoes, to my kinderganen children, were
“more fun to play . to dimb trees, to get dirty, to
get sand-m, and felt good.” Somehow they un-
derstood new shoes do not stav new for long.
And, it really did not matter. I'he subject of shoes
as a theme for learning had aroused our curnosity.
Why not pursue itz

For ns, children's iterature facilitated the plan—
ning of m-depth muludisaplinary experiences.
Storybooks made excellent turn-on agents for this
teacher and her voungsters. An expansive web of
resonrces and activities was readhly spun. Reac-
tions and responses to the stories about shoes
sumulated, supported, and sustamed imagina-
tions, interests, and intellects. Step mto our shoes,
then. to share and to apprecate with us

We began by reading New Blue Shoes by Eve
Rice and thoroughly enjoved the mothep—cnld di-
alogue Amused at Rebecca’s persistence in want-
my the blue shoes, we rejoiced at her deasion to
buy them This was also a good tme to read ttrida
Wolfe's boem: Ghoosng Shoes, and to compare how
the book and the poem were alike and ot alike.
ive Rice's illustrations, ssimple and predise, helped
the children to organize and arrange a dassroom

Aruitoxt provided by Eic:




shoe store. “Playing shoe store” was always fun
but serious busméss. At the same time the chil-

eet, shoes: expanded commumcation skills: in-

\}iren acquired information about the common ob-

'
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j(reased understanding of social roles; and prac-

~ticed math and logical thinking skills. Classifying,

sorting, measuring, disunguishing left and right,
the children garned satisfaction from their busy
activity

_Our shoe store contained assorted grown-up
shoes. Wearing different pairs fostered different
feelings. One day I read Beatrice Schenk de
Regniers's shoe interlude What Can You Do uith a
Shoe? Dehghtful words and illustranons (Maurice
Sendak's) blended playfuily and prompted the
children to agree: Shoes are really to wear, of
course. A “shoes are for” inventory ehated from
the five year olds mduded:

1ning gelung (some new ones)
jumping keeping on

bueckhng teehng good n
runnmng sleeping (with shoes on)
hopping playing basehall
walking puliing 2n

pohshing galloping

skibping buving

Shoes must be active, busy ovbjects m a child’s
world' ’

Presenting and discussing the two stortes Where
Is My Shoe? and Angela’s New Shoes helpéd children

~ 1o relate 1o others like themselves. Often stories

such as these provide sumulus for teaching logical
thirking. Having heard Where Is My Shoe?, the
children oftered several possible solutions for how
the raccoon had t-Xen the hule girl's shoe Re-
questing only “shoes™ for one’s birthd.y posed a
different problem in Angela’s New Shoes. Confront-
mg preblens we ourselves create made an sight-
ful group discussion.

As we became more involved with our shoe
theme, we also learned people’s shoes ditter for
work, play. chgate, or geographical locawion For
sharing time, children brought wooden and other
foreign shoes With a pyr of shinv red lacquered
dogs in one hand, 1 1ead Masako Matsuno’s 4
Parr of Red Clogs. This tale of the author’s own
childhood 'was a wondertul mtroduction to a
foreign author and a tar away country. Ve also
made ourselve a4 pain of dogs or getas from
cardboard and abbon Walking 1 our own getds
helped us to teel one difference m shoes and n
people

-

Aruitoxt provided by Eic:
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Another difference, a magical one perhaps. oc- -
curred when reading The Elves and the Shoemaker
Elf magc in this story time favorire mspired both
the creation of a cobbler shop and creatne
dramatization. With the materials mn our cobbler
shop, the five year olds mtentiv pracuced lacing,
buckling, pohshing, and hammeringi Ot these, the
favorite was polishing their own’shoes Our prin-
cipal came and. polished his, too!,

Within the framework of the cobbler shop.
groups of children spontaneously dramatzed the
story n their own delightful, setious, but accurate
way. From this, they easily moved mto a larger
play, mtegrating music, mstruments, art, and
math, along with stoivtelling. Freya Luttledale’s 1l-
lustrated book was then reference for sequence,
costumes, and staging. Everyone had a turn to
take it home. Throughout. the children demon- |
strated that the magic nwod "a‘l.l‘ﬁ meaning of “do-
ing for others” had captured them

The color tone ot several nursery rhvines that

mention shoes particularly enticed the tour vear
olds. Of course, The Old Woman in the Shoe was a
tavorite to recite, to play act, and to recreate using
construction paper The word “trouseis” i Diddle,
Diddle Dumpling fascinated them. The idea of.
going to bed with one shoe off and one on
perplexed them. However, we cheerfullv re-
sponded to the powertul rhythm in many physical
wavs. : .
Extending word power is essential as well. Atter
reading Cobbler, Cobbler a few umes, I explored
“cobbler” with these four year olds. A cobbler.
they said. is someone who:

(obbs your shoey and makes them new

fixes vour shoes

is a shoemaker

Is a shoe fixer

1y a shoe mender s

Indeed he 1s! All of these

Always, Brian Wildsmth's wvibrant illustratons
in Mother Goose pleased the cmldien Tt wasimpor- ©
tant to foster appreaation of the splendid artstic
quality of his interpretations.

For my children and me, then, these and other
worybooks, poems, and thymes were and are nn-
portant to our learning about shoes old or
new, real or pretend Our collection of shoes for
“Show and Tell” had grown mto a dassroom
“Shoe Museum™ to which our books were added
Our field trip downtown to viat an actual shoe




Y

O

ERIC

Aruitoxt provided by Eic:

62 Learmng to Lot Laterature

store and a nearbv cobbler shop had neath laced
together our school world and the real world

Certainly we had heard, seen, and felt much in
and through our stovies and poems Shoes are
shoes, but shoes as a4 theme ior learmng mn chil-
dren’s literature made 1t possible tomweave a 1ich
educational and acsthetic tapestry tor my chil-
dren.

Chuldren’s Book References

Stories

de Regniers. Beatrice Schenk What Can You Do with a
Shoe? Hlos Maurice Sendak New York Harper and
Brothers, 1955

Gaulke, Gloria Where I+ My Shoe? New York Holg,

" Rinehartand Winsion, Inc . 1963

Littledale, Freva. 7he Elves and the Shoemaker Petold and
llustrated b - Freva Luiled~’c Mow Yarle Scholastic
Book Services, 1975

Matsuno, Masako A Pair of Red Cleps New York World
Pukiishing Cc., 1960

Rice. kve New ue Shors New York Macnnllan Pub-
lishing Co inc. 1975

Snavely, Ellcn. Shoes for Angela New York Follett Pub-
lishing Co , 1962

Poems )

“New Shoes” by Marjorie Sevmour Watts More Poems to
Read to the Very Young Seleded by Josette Frank
New York Raudom House, Inc, 1968

“New Shoes” by Alice Wilkins Let's-Read-Together Pocm
Selected and tested by Helen A Brown and Hanny
Heltmar.. New York Row Peterson and Co o 19149

“Old Shoes™ and “New Shoes” trom Read Me Mor,
Stories Compiled by the Child Study Association
1949, 1977 New York Thomas Y Crowell Co

“Choosing Shoes™ by tinda Wolte  Let's Fupon Poetn
Selected by Rosalind Hughes Boston® Honghton
Mifthin Co |, Inc, 1938

Fairy Tales

Sharon €. Mirer

Day care tea 161

Babv Gator Dav Care Center
Gamnesville, Florida

Young children love to hear stories read aloud
After taking a graduate dass m Childien’s Tneva-
ture -1 came to understand the need not oniv to
read, but w theroughly imvolve children wath
Looks. T became convinced of the educational vad-
ues of fary teles, especallv i foctenng healthy
emotonal development, atter rcading Betde:
bern's The Uses of Enchantm ut (1977), and 1 1e-

solved 1o find a way 1o use tairy tates as the basid
for a preschool carniculum

[ he curriculum at Babv Getor Dav Care Center
at the Unnersity of Flonda centers around a
weekly theme [ shared my idea of nvolving chil-
dren with selecred tary tales with mv conorkers.
They were very enthusiastic so we deaded to
start with “Cingerella™ and plan activines for a
ditterent tale each week

At our weekly planning meeting w - discussed
objectives tor the chidr I hese nduded:

I a better understanding of the concepts “au-
thor™ and “illustrator™ thicugh exposure to
several versions of the same story,

2 antegration ot as many curriculum areas as
possible.

3. mcreascd stonvtelling abihity:

4 stumulanon ot dramatc plav based on the
stories.

Lhe next step was to bramstorm possible ac-
tivites. 1 hese are histed below Al vere im-
plemented and were a huge success based on the
tevel of imvolvement of the children. Fhis model
could be used tor other terry wales and tor mvols-
g children with literatme m creneral

“Canderella”
Books:
Galdone, Paul Cinderdle McGraw-Hill, 1978,

Perault, Charles Cinderelle v The Luttle Glasy
Shpper. illustrated by Maraa Brown Patter-
son, N | Chatles Sevbner’s Sons, 1954

Walt Disney version of Ciderella

I'he books were 1ead at sepatate story sessions
Children were encomraged o discuss the stones
and to find similarmes and ditterences inthe ver-
S10NS

Childien paruapated m the following acuvities,

1 Constmctuon of a castle and coach with farge
packmg boxes The cldven heiped make and
pamnt these objeats

¢ Acting out the story m small grotips, so the
childhien had oans 1o play ditterent pares

3 Making and decorating anwne tor Cinderella
and the prmce

i Bakmg rarts tor the “bhall ™

5 Danamg wath scarves 1o s

£2

ey




6. Making a language experience chart about
Cinderella. 1he teacher simply asked the chil-
dren to tell her what happened in the story.
The teacher wrote down whatever the child
said.

7. “The Ball” consisted of makeup. costumes,
music, dancing, and refreshments.

8 Tuaking children to see the play “Cinderella™ at
the local community college. The children re-
ally paid attention and enjoyed it because they
knew the story. i

9. Pictures were taken of all these activiues and a
book was made for the children.

“Snow White”
Books:

Grimm. Jacob. Snow White and the Seven Duwarfs.
Illustrated by Wanda Gag, New York:
Coward-McCann, 1938.

Grimm, Jacob. Snow White. Tllustrated by Trina
Schart Hyman, translated by Paul Heins: Lit-
tle, Brown & Co., 1974

Walt Disney version of Snow Whate.

The castle was changed into the house of the
seven dwarfs. A forest made of cardboard trees
_with real 1~aves (collected ¢n a nature walk) sur-
rounded the cottage. Other act vities included:

l. Construction of one large and one small
magic mirror. Heavy duty aluminum foil was
placel over styrofoam plates. The children
colored faces on the mirrors with markers.

2. A bed for Snow White was made by tuining
the water table upside down. The children
made flowers out of colored ussue paper to
surround the bed.

3. “Poison apples” were made by dipping apples
on sticks into honey and rolling them mto a
‘mixture of wheat germ and nuts. The recipe
for the apples was mage with pictures as sym-
bols so the children could read the direction..

4. Finger puppets werc made with construction
paper and markers. The teacher and children
cut out the shapes of the chaiacters. The chil-
dren colorec them in. They were fastened hke
a ring to fit on the fingers. .

5. A languagc experience chart was made w re-
sponse to the teacher’s statement. “Tell me
aboat Snow White ™

ERIC
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6. Pictures were taken and a book was made

7. Costuines were put mn the dress-up corner so
the children could dress tor their pait.

“Littie Red Riding Hood™
Book:

Galdone. Paul Little Red Riding Hood Mc-
Graw-Hill. 1974.

T'he dwarfs’ cottage became Grandma's house.
The childrer: helpe’ he teachers sew several red
capes. Children chose from these actizities:

1. Acting out the storv taking turns, ™

2. Tape-recording each child's version of the
story.

3. Making fruit salad to take to Graidma.

4. Making paper bag puppets and a stage so
children could act out the story on their own

(811

Making characters out of pellon and markers.
and leaving them by the flannelboard for the
children to use

Children can benefit greatly from a svstematic
program of mvolvement activities based on popu-
lar fairy tales. This project demonstrates that with
motivation and creativity teachers can help chil-
dren “live” these stories m an exciting znd educa-
tional way

Professionat Reading

Abrahamson, Rihard F. “Childien’s Luerature Schol-
arship. Implicanons ot Favar's Child and Tale ™ Lan-
guage Arts 55 (1978) 502-4 . :

Atthur. Anthony “ Fhe Uses of Betrctherm's The Uses of
Enchantment * Languoge Arts 55 (1978) 455-59

Benelheim. Bruno The Uses of Enchantment-The Mean
g and Importance of Fary Tales New York. Random
House, Inc, 1977 )

Benelheim, Bruno “The Importance of Fary Lales b
Instructor 86 (1976) 79-80

Favar, F aalré. Child and Tale The Ongins of Interest
Urbana, U+ Nantonal Gouncil of Teachers of Eng-
Iish, 1977 - Lt ,’

Guthne, John T. “Research Views. Faniasy as Purpose ”
The Reading Teacher 32 {1978). 106-108

Huck. Charlotie S. Children’'s Luterature m the Elementary
School New York Holr, Rinehart and Winstoh, Inc .
1979. ©  ed .

O'Donnel. dolly O * *Once Upon a Tune” . the Class-
room.” La guage Arty 55 (1978)* 534-37 R

Salz, El, and Johnson, James “Trammg for Themat-
i-Fantass lay in Culturaiy Disadventaged Chil
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dren: Prehmunary Results ™ 1973, ERIC No ED
086334.

Yolen, Jane. “Shape Shifters Every Ch:ld's Adventures
in Fairy Tales.” Language Arty 55 (1978): 699-7 03

Storytelling with Flannelboards -

Patricia T. Carmean
Kindergarten teacher
Heritage Christian School
Gainesville, Florida

Preschool children develop vocabulary and lan-
guage skills largely through imitation. What better
method to expand these skills than through the
method of storytelling? When children have the
opportunity to hear a large repertoire of stories 11
their early vears, it will increase their appre~iation
of literature.

Storytime is a daily activity in my kindergarten
classroom. My goal is to encourage the children to
begin telling their own stories. I begin by intro-
ducing wordless books (books with pictures but no
pritwed story lines). When introducing a wordless
boek, I share the book with the children while ask-
ing for their comments. Thesc comments are writ-
ten down and the story is read again (Cullinan
and Ca}‘michael, Luterature and Young Children,
NCTE, 1978).

There are many techniques of storytelling.
Children at approximately age five enjoy having
something to manipulate. Therefere, one of the
most popular style - of storytelling at this age uses
flannelbeards. Flannelboards are inexpensive and
ea'sy to make. One of the mos: economical ways 1s
to use an old receiving blanket for the flannel and
staple it to corrugated cardboard. T'his boare
would be ightweight and easy for a child to man-
euver.

Felt, pelion. and tagboard make suitable figures
for the flannelboard. J* +agboard is used, a strip
of sandpaper or velcro can be attached 1n order
for the figures to adbere to the board. Figures can
be traced from picture books or coloring books or
drawn freehand.

When using the inethod of flannelgraph n tell-
mg stories, 1 try to know the story well. I practice
reading it over and over. I don't memorize, but 1
do retain key phrases ard sequence. I place the
figures close at hand and practice placing them on
tne board and removing them at appropriate
intervals during the storv. When I am 1eady to
present the story to the children, I tell the story

and inampulate the pieces mysett Then 1 repeat
the story (or plav a tape recording of it) the fol-
lowing day with children mampulating the pieces.
The nexi ume we do the stors, the children help
tell it. As the different children help tell the story
and recall the events m sequence, they take turns
putting up the various storv character pieces.
With the teacher dose by, children gan the confi-
dence that they might lack if irving to attempt a
story on their own.

When sélecting stories, 1 choose those that ap-
peal to children at kindeigarten age level. Some
of the popular stories I used in my classroom were
The Gingerbread Boy, Henny Penny, and Three Bully
Goats Gruff. On occasion, 1 made up stories that
were prompted by situations in the classroom. Id
one mstance the story was about a bear cub who
was kind and helptul. alwavs duing things for.
other people. This was used to motivate children
to help their dassm ites.

After teling a story, I leave the figures in a
folder close to the flannelboard so that chiidren
can use them later in the day. You might make a
cassette tape of the story to put mn a listening
center where the children can follow along in the
book as they learn the story. Or. if 1t 15 a fonger
story, place the tape recorder by the flannelboard

- . 3 .
for the children’ to play as theyv manipulate the

7

preces. When a cassette plever is placed near the
flannelboard. children can recbrd themselves tell-
ing stories, and then play it back for themselves
and others.

The children enjoyed mampulatng the figures
and repeatng phrases of the story that they re-
called. As this became a fanuhar activiy, the chil-
dren expanded on stories they had heard, show-
ing their own immagination. 'hi activity demon-
sirated te. the children that storytelling is a
pleasurable and acceptable acuvity. Throagh such
shared acuviues the chilaren began th develgp
confidence in speaking before a group, and they
learned to express their thoughts dearlv.

After the vuroductory day. the flannel file fol-
der (along with” an.idenufving picture on the
outside—gingerbread man, etc.) was put into a
decorated cardboard box™ 1 s cardboard box can
more appropriately be called the “storv box,” for
1" can hold a wealth of figuies to sumulate a
c uld’s creatuve nund, It was fored m a prominent
place that was accessible to the children.

Fhe desire to tell stofies should come from the
child and noi be requned of the chld by a teacher

1
4




enjoy will be retold often.

After children have experiegc€d Yelling stories
with a flannelboard, it wiil not
will want to make some figurés—o accompany
thewr own stories. Simple figures can be made
from paper and backed with flannel Crayons or,
preferably, magic inarkers can be used to color
the pictures. 4

After having heard stories in school. a kinder-
garten child in my classroom began improvising
stories at home. At first she took a doll gtroller
and put a recewving blanket over it to make it look
like a flannelboard. She used paper figures from
Sunday School, or those she cut out of magazines,

for her story characters. She copied stories that
she had heard, first telling them to her imaginary
friends and then later to her younger sister. When
she had her sister as an audience, her storytelling
intensified. ’

I then suggested that the parent make a “real”
flannelboard for her child. After the flannelboard
was made, it became the center of attention.
When the parent saw the excitement generated by
the board, she became involved in making felt
figures 1o use on the board. She made mommy,
daddy, baby. trees. a house, a cat, a dog, etc.—
what she thought ot generally as a fanulv. Later
she made up items from her daughter’s sugges-
‘uons. 4

The older daughter started using the board
and figures, telling famihar stories in her own way
to her vounger sister The children immediately
‘made up stories on thewr own. In the beginning
the vounger sister would simply put up each fig-

ure and name 1t, but later her stories started to
emerge with a beginnmg, a middle. and an end-
.ng. :
_ Storytelling has become a fun activity m this

child’s home. Theyv like-to tell stories to one
another, and then take turns being the teller or
the hstener. Ihey also share ideas with other
members of the family including mommy, daddy,
grandma, grandpa, or anyone whose attention
they can capture for a few minutes.

Making flannelgraphs can, therefore, oecome a
parent involvement activity, Simple mstructions
can be sent home on a ditto, or a flannelboard-
making workshop could be held  This would be
an ideal tme to otfer wdeas on how to tell flannel-
board stories. N

Once a teacher has coliected and stored a wide

ERIC
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range of flannel stories. 1 system for “checking
out” a flannelboard and a box of story fip res
could be set up. Then children could practice tell-
ing their stories to parents, grandparents, and
younger brothers or sisters. 'T1ns would be an ex-
cellent way to fgster the language development of
a younger sibling. Another idea would be to have
a parent party once a month where.n addmion to
other things, students could perform their flan-
nelboard stories

Lust of Books Switable for Flannelboard Storees
’P

Anderson, Paul S. Stentelling with the Flannel Board, Book
One Minneapolis T S Denison & Co , Inc, 1974
Anderson, Paul S Stontelling wath the Flannel Board, Buok
Two Mmneapolis. I S Denison & Co  Inc. 1974
de Paola. Tomue. Pancakes for Breakfast New York Har-

court Brace Jovanosich, Inc. 1978.
Galdone, Paul. The Three Bidiv Goats Gro, New York
Houghion Mitfhn Co . 1973

Galdone, Paul The Horve, the Fox, and the Lon  Adapied
y from The Fox and the Horse by the Brothers Gumm
\ New York Houghion Mitflm Co, 1968

Galdone, Paul The Gungerbread Boy  New Yok
Houghton Mitthn Co, 1975

Galdone, Paul The Monkes and the Crocodde 1 Jataka
Fale from India) New York Houghton Mitthin o,
1969

The Rand McNally Book of Faverte Rend-icud Stories
Chicago Rand McNalls & Co . 1959

Rov. Ron Three Ducks Went Wondomg New York
Houghton Mitfhe Co , 1979

The Thiee Bears and Fifteen Other Stories Selected and -
jusirated by Anne Rockwell New York Fhomas Y
Crowell Co L 1975

Humor

Charlotte A. Beckham !

Second grade teacher

Shell Elementary School

Hawthorne, Florida
Childien rate humorous stories high among pre-
ferred reading (Hawkins, 1978) Humor theonsts
seem to agree thay humor s developinental, but
have not settled on the cogmtive factors that m-
fluence 1t o1 the age levels ai which they are
operaring

Hawkins mdudes four categories of humor
children’s lnerature.

I Verbal the manipulation of language, such as
play on words, puns, jokes. sarcasm

e e e
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2. Human Predicament: a situation in which
eitner oneself or someone else anpeais foolish
or suffering from momentary mistortune.

3. Absurdity: ridiculous humor lacking 1eason,
including the preposterous and slapstick.

4. Incongruity: a more subtle kind of humor
that associates recognized incompatbles, rely-
ing on illogical relationships between people,
objects, or ideas and their environment.

Appreciation for different types of humor var-
ies according to chronological age. Chuldren s
preference for verbal humor increases with age.
Young children seem to prefer absurd humm
(Hawkins, 1978).

My sécond grade class and I greatly enjoverd our
collection and study of funny hooks We gathered
the books from our school library, public librarv,
home collections, and our own classrogm books
We set out to read and become imvoh &l with as
many humorous books as possible. Often our
greatest enjoyment came from the story and illus-
tration alone. But at other times we became more
involved with the book. Somne exarmples follow

Art activities can be used to enhance story
comprehensien. By taking the mamn idea and
using our own illustrations, we developed com-
prehension accuracy. These activites induded
drawing with cravon, chalk, pamt, or magi
marker. Projects were done mdividually and in
small gror ». For more elaborate creations, davy,
paper-mache, doth, and other materals were
used.

For many humorous books, the excellent ilus-
trations are as funny as the storv. Even though we
enjoy good illustrauons, books without them pro-
virl a greater creative experience. An opportu-
nity to use a hook as a model for our own illusta-
tons was previded by Animals Should Defintely Not
Wear Clothing by Juch Barrett. This book 1s tull of
troubles that plague animals wearing dothes The
children were given the task of creating their own
animal dilemmas using cravons, chalk, or irark-
ers. They came up with an octopus having trouble
keeping on gloves, an elephunt’s too-tight dress,
and many others We took these mdmviduat dius-,
trations. wrote a few lies to jomn them, and com-
piled our own dassroom books

Language experience activities seem to be a jos
for the children when incorporated within a
lighthearted story  The mmalaactivity 18 reading
the stovy, ather siently o1 aloud  Listenimg to a

~J
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story bemg read aloud s good practice for histen-
mg skills, as well as a poutve hterature experi-
ence Language mvolvement cin be both written
and spoken with o funny books  The ¢hildren”
can read the story and then - mall groups, retell
the story to then peers  This requues both com-
prehension of the storv and skills for expressing

- thoughts. These concepts, hidden withm an as-

signment using a funmy book, seem to magically
change mto a tun-filled privdege rather than
another job to do

A smdar procedure s to read a funny book
and then witte a different ending, version, or,
summary of . Our speaal book for this activity
was Hupert's Harr-Ravsing Adventine by Bill Peet.
Hubert, the haughty lion, burned s mane by ac-
adent The other ammals help with a <ure of
crocodile tears that cause his mane to grow and
grow—all over evervwheie - I'he children fell in
love with this excellent book After many
readings, aloud and silenth, we decide to help
Hubert with our own magic mane-jrowing cures
Thus, a creatine wrniting assgnment was concealed
within a fun-filled task. T'he chiddien had a great
ume. Then cures mduded magte shampoo, fish
scales, prune quice, etc. Thewr sioties ranged in
leagth trom a paragraph to two pages.

Dramatic expression is enhanced by funny
hooks These adtivities can range trom ample,
short role plaving to skits and plase We tound a
bool that wasdeal for shore role plaving, Down in
the Boondocks by Wilson Gage  1his story relates in
Jivme what happens when a thiet deades to rob a
deaf farmer  The story centers on noises and the
deaf farmer's fufiny experiences  The children
acted out parts of the sty such as the squeaky
wagon, the wite velling at the poor farmer so he
can hear her, ete  The rhyme and repetinon al-
fowed the other duldren to chime m at times i a
choral speaking manuner

Using mvohvement activiies with a tunny book
s no difterent than usmg diem with any other lit-
cratre formr Funny stories seem to make any ac-
vty mote relaved, enjovable, and produciive
Ideas tor story mvolvement seem to be dden
within each book. ready to jJump out at vou at any
nme. Lhis flexvibihoy from routine appeals to
voung children It provides great learnmg and en-
joy ment

We have mduded a list of some ot our favonne
funm books for vou to emov wnd use, Owr list of
funmy books s sull growing




Absurdity Humor

Allard, Harry. The Stupuds Step Out. Boston:
Houghton Mifflin Co., 1974.

The Stupid family and their dog, Kitty, have a
fun-filled day doing ridiculous things.

Barrett, Judith. Animals Should Definitely Not Wear
Clothing. New York: Atheneum Publishers,
1970.

If animals did wear clothing like we do, they
just might get into a lot of trouble. This book is
full of their troubles.

Heweut, Anita. Mrs. Mopple's Washing Line. New
York: McGraw-Hill Book Co., 1966.-

The wind plays an awful trick on Mrs. Mopple
when it blows her wash off the line to some
very strange places.

McPhail, David. The Bear’s Toothache. Boston: Lit-
l‘le, Brown & Co., 1972.

A young boy helps a bear overcome his tooth-
ache.

Parish, Peggy. Good Work, >$(n_5lza Bedelia. New
York: Greenwillow Books, 1976.
Literal-minded Amelia Bedelia. the house-
keeper, carries out her list of chores in an up-
side down fashion.

Peet, Bill. Chester the Worldly Pig. Boston: Hough-
ton Mifflin Co., 1965.
Chester was unhappy being a plain pig. He'd
rather be a circus star.

Peet, Bill. How Droofus the Dragon Lost His Head.
Boston: Houghton Mifflin Co , 1971.

D sofus lives on-a farm with a little boy. He
gets into a most comical situation while helping
the king. .

Peet, Bill. The Spooky Tail of Prewutt Peacock. Bos-
ton: Houghton Mifflin Co., 1973.

Prewitt has trouble with his tail feathers. In-
stead of their being beautiful, their design
torms a spooky face.

Peet, Bill. Whingdingdilly. Boston: Houghton Mif-
flin Co., 1970.

Scamp is tired of being a plain dog, so Zaldy the
witch zaps him into a mixture of various ani-
mals—a whingdingdilly.

Sione, Rosetta. Because the Bug Went Ka-choo! New
York: Random House. Inc., 1975.

The mere sneeze of a bug triggers a chain reac-
tion mvolving, among others, cows, turtles,
policemen, and an entire parade.
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Williamson, Jane. The Trouble with Alaric. New

York: Farrar, Straus & Giroux, Inc., 1975.
Alaric doesn't want 10 be a dog: he wants tc be
a person. Soon he discovers that being a person
isn't the treat he thought it would be

# Human Predicament Humor

Berenstain, Stan, and Berenstain, Jan. The Beary'

Picnic. New York: Random House, Inc, 1966.
Papa bear takes his family on another comical
adventure, a picnic.

Gackenbach, Dick. Hound and Bear. New York:

Houghton Mifflin Co.."1976.

Hound and Bear are very ®ood friends unul
Hound plays one practical joke too many on
Bear.

Gage: Wilson. Squash Pie. New York: Greenwillow
& Books, 1976.

Someone kept stealing the farmer’s squash so
he couldn’t make squash pie.

Lobel, Arnold. A Treeful of Pigs. New York:

Greenwillow Book-. 1979. .
A farmer’s wife uses drastic imeasures to get her
fusband to abandon his lazy ways.

Mayer, Mercer. Liza Lou and the Yeller Belly Swamp

Ne v York: Scholastic Book Services, 1976.
With her quick thinking, Liza Lou manages to
outwit all the haunts, gobbly gooks. witches.
and devils in the Yeller Belly Swamp.

Mevers, Bernice. Not This Bear! New York: Scho-

lastic Book Services, 1971,
Dressed in a furry hat and coat, hittle Herman
looks just like a bear: He is mistaken by a bear
tamily for “Coustn Juhus.”

Peet, Bill. The Wump World. Boston: Houghton
L}

Mifflin Co.. 1970.
The peaceful wumps. small animals. lived in
their grassy, clean wump werld until the Pollu-
tians from the planet Pollutus camé and pol-
luted their world.

Slobndkina, Esphyr. Caps for Sale Reading. Mass.”

Addison-Wesley Publishing Co, Inc,, 1947,
A cap peddler has trouble with monkevs taking
his caps

]
A

Spier, Peter. Oh, Were They Ever Happy' New Yor

Doubledar & Co . Tuc., 1978.
One Saturday mornmg while their parents are
away, the three Noonan children deade to
paint the house, What a mess!

a
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Waber, Bernard. Ira Sleeps “Over Boston:
Houghton Mifilin Co, 197:.

Ira’s first invitation to spend the 1yght with his

friend causes a problem He can't decide
whether to take his Teddy Bear or leave 1t at
home.

Verbal Humor

Gage, Wilson. Doun in the Boondecks New York
Greenwillow Books, 1977.
Relates in rhyme what happens when a thief

The students i my dass 1epresent a wide
range of abthues At the begmning of the vear,
69% were reading below grade level. Of those
below grade level, 55% were 1eading a full vear
below grade level, and 274 were 1eading a vear,
and-a-halt below grade level Also, during the
vear the school populanon fluctuates, which af-

fects reading groups and curnculum areas. This <

mstability 1s also influenced by the assignment
and/or 1eassignment of children in various Excep-
tional Student Educattonal Programs Con-
sequently, many of my students were not good

-
decides to rob a deaf farmer. s auditory learners. Therr attention spans were hm-
Peet, Bill. Hubert's Hair-Rawsing Adventure. Boston:  ited and they had trouble sitting still.
Houghton Mifflin Co., 1959. Howeser, this group has several positive attri-
Hubert, the haughty lion, burned his mane by butes. Even though the majorty of them test low
~ accident. The animals help with a cure of  on reading skills, all students enjoy Silent Sus- ‘
crocodile tears that cause his mane to grow and tained Reading I try to have two fifteen-minute
grow—all over everywhere. sesstons a week All the chiidren are enthusmsti.c
Ressner, Phil. August Explamns. New York Harper about finding a book and reading during this |
& Row, Publishers. Inc., 1963.
August, an old wise bear, explams to young
Ted bear what it would be like to he a httle boy Book Wiather Al Around l\:“"(‘ S
Comical descriptions and -llustrauons from the Sheet #1 MG J
Itle bear’s imagination I (p 9 What happens when the sun shmes where ﬁ’
voulwer .
2 (p 12 Why s evenvthing cooler aenight=
Reference (p 16) What swo things help make wnd> ‘
Hawkins, Karla J. “Elementary School Children's top 18 \\_h.n hind of an pushes up paper over a
Preference for Selected Elements of Humor in . hghf) bulb™ o e
Children’s Book«™ Speech delivered at_the An- P :}) What i anemomete ‘_ T !
nual Convention of the Natonal Coundil of f., i h.ﬂ What docs dwind v el e -
Teachers of English, Kansas City, K ansas 7 tp. 2% Put the duectons i thenight boves of this
1078, . . : wind vane Then colot 1t ‘
Weather ’ E :
Elizabeth L. Worsham
Third grade teacher
Prairte View Elementary !
Gainesville, Flonda
I'rade books can be of great benefit to a teacher -
»“ho 13 attempting to supplement a curreulum
area such as science [ found trade books to be of .I
immeasurable value with my third-grade dass be-
cause the majority of myv students had Atfculty
reading and comprehending the thnd-grade sa- '
ence text. 1 his meant that motvauon for saence
and interest in science activities was at an all-ume
low. 1 dedided to review my situation Figure 17 Book review workeb oo
s <
bl
. LY -
Q {
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time, and they are also very interested n learning
and completing assignments.

Using this information, 1 thought about dif-
ferent ways I could supplement the school text for
my science umit on weather. In the school hbrary |
found a very good selection of trade books on
weather, ranging from easy reading to ditficult.
The fur books I found most useful were:

Kinney, j‘can, and Kinney, Cle. What Duoes the
Cloud Do? Young Scott Books, 1967.

Pine, Tillie S., and Levine, Joseph. Weather All
Around. McGraw-Hill Book Co., 1966.

Polgreen. John, and Polgreen, Cathy. Thunder and
Lightening. Doubleday & Co.. Irc., 1963.

Tannehill, Ivan Ray. All about the Weather Ran-
dom House, Inc., 1953.

I decided to corvelate the books with some teach-
er-made worksheets and make them easily acces-
sible to the students. The questions were listed bv
page in the order they could be found in the
book. I hoped in this way to interest studentgin
actually reading the book mstead of merely %r
ping back and forth searching for answers. A
sample worksheet is given n figure 17.

I started my science “center” with four books.
Each book had at least one worksheet and one of
the longer books had two. Worksheets were
placed in labelled inamla folders near the appro-
priate books. I put the following directions on the
wall:

"Seience Smarties’

I. Choose a book -

72 Find +he folder with
1 +he same Name.

3. Look for page number
clues 10 Find the amswers.

Atter using these materials for several weeks, 1
gave mv students an opportuniy 1o comment on

Framples from ihe € lassroom - 6Y

this procedure by filine aut the following ques-
tionnaire:
Scrence
I Ind vou go to the saence table and do a work-
sheet” Yes No
2 How miny \S()Tk'ﬂhf(‘l\' dut vou do*
3 Do you hke 1o be able 1o find the answers withowt

the teacher 1eadmg to vour
Yes Mavbe No
4 Do vou wan suence wotrksheets for our unmt on
aninalsy Yes No
3. Do vou like having books i the room from the li-
brarv about what we are studving>  Yes No
6 If so. why do vou like having books m the room
about the things we study?

In response to question number sIx. fesaid,
“Because when 1 am done [with v work] 1 <an
get one and study and the pictures are good.”
Mary said, “1 just like to read the books cause it
learn me more.” Mike said, "1 like to read them
because they are good.” Tom didn't agree. He
said, “1 don't hike to have hbrary books!”

It took me only three hours one atternoon to

-set up and organize this program. ¥or those ttﬁce

hours I feel that my students increased their
interests in science, lterature, and school!

. Sharing Anansi the Spider

Elise Nuca

Third grade teacher

Prince Georga's County Schools

Maryland

s

Anany the Sprder 1s adapted from the Ashant folk-
tale and lustrated by Gerald McDermott (New
York: Holt, Rinehart and Wimnsgone Inc, 1976).
Ananst 1s a vam and foolish spgler who 1s con-
stanthy getting nto trouble. Fortuately, he has six
very wise sons who are both diented and re-
sourceful. Anansi's sons are kejjt busy rescuing
him from his predicaments, but mths story all six
sons are needed when Ananst is swallowed by a

fish

Sharmg the Bool . ath K-1 Students

Share the book .Tnanv the Spder dn 1cading the
text sfowl while emjoving the dlusttatons with the
children. This mtroduction is a sensory approach,
not an analy s’

ERIC
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INSTRUCTIONS FOR GLOVE PUPPLTS

1 Take a black garden glove and stuff the fingers with
rotton.

2 Tie off the stuffed ends with black varn

3 Attach black yarn *‘legs,” plastic “eves” trom a craft
store, or other felt glue-on features

4 Put on the glove and tell an “Anansit” ston

*e

)

INSIRUCTIONS FOR TRASH-BAG COSTUME
1 Take a large green plastic trash bag and slash enoagh
of the closed end to 1t over student’s head

2 Make fong cuts into the trash bag's open end to
simulate spider’s “legs”

% Put the trash bag over student’s head, and enact an
Ananst story

e LN
!
&

Figure 13 Glove puppets and trash-hag Costdmes
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. 1. Talk about: Colors (magenta, turquoise, and
other unusual ones); spiders (what they look
like: number of legs: their webs): and Africa
(where it is; the climate). Encourage verbaliz-
ing information children already have

2. Do an experience story: “Ananst the Spider
reminds me of .. .”: “If I had crayons to color
Anansi the Spider, I would choose . .. ."

3. Make Anansi’s family with black felt and yarn;
stuff bodi€s with cotton and hang the finished
products in windows or from the ceiling.

4. Name Anansi's children (Cushion, etc.). Then
add children, grandchildren, nieces, and
nephews and "name” them according to their
talents or work.

5. Invite a storvteller (grio) to come in African
garments and tell addittonal Ananst stories.

Sharing the Book unth Grades 2 and 3

There are a host of activities the teacher can use
at this level *to extend students’ experience with
this and othey stories. They progress in complex-
ity from discussion of colors te creative dramatics
to bookmaking. The teacher is best qualified to
pick and choose accerding to each group’s inter-
ests and abilities.

- 1. Prepare a color analysis Have students de-
scribe the feelings they hgge from different
colors. What colors make ‘people feel hot or
cold? Sleepy or lively? Survey the group and
make a poster/collage for each emotion.

2. Plan a “What if ..."” story, such as, “What if
Anansi met Charloute?” (from Charlaotte’s Web).

3. Make puppets of Anansi using old black
gloves (see fig. 18). Prepare a puppet show for
preseatation to other groups,

. 4. Make trash-bag costumes from plastic trash
bags, cutting strips to indicate spider legs (see
fig. 18). Do improvisatioral rofe play of
Anansi, his wife, and his children in a typical
predicament.

5. Write an Anansi the Spider Joke Book using
the popular “elephant joke” format.

6. Write a group story about Ananst and his
children.

The last two suggestions can form the basis for a
project that will not only extend the story and en-

.
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courage creativity, but will provide students with a
basic introduction to the art of bookmaking. It 1s
important that the teacher become familiar with
some of the terminology and procedures for mak-
ing a book. Some useful references, which are also
appropriate to give to students at this level, are
Pencil to Press: How This Bock Came to Be by Mar-
jorie Spector (New York: Lothrop, Lee &
Shepard, 1975) and Print a Book, written and illus-
trated by Heinz Kurth (Middlesex, England: Puf-
fin Books, 1975). Also, several excellent films are
available from Weston Woods Studios (389 New-
ton Turnpike, Weston, CT 06883).

Introduce the class to the idea of making a
book by emphasizing the aspect of illustrating.

I. Show the sound filmstrip The Preparation of a
Graphic (Weston Woods) in which Gerald
McDermott describes and demonstrates his
unique art st+'

2. Show the sound filmstrip Anansi the Spder
(Weston Woods), pausing on frames to discuss
the applications of McDermott’s artistic t=ch-
niques (i.e , geometric shapes. colors, etc.)

3. If you have not already done so, suggest crea’-
ing a group story in the folktale tradition. Use
the overhead projector. offer the phrase
“Once there was,...” and elicit the storv {rom
the group.

4. When the story 15 written, form groups to
sketch the major characters in the storv. (Re-
source: Ed Emberly’s Drauing Book of Faces)

5. When each group has deaded on a composite
sketcn of the major characters, the drawings
are presented to the entire class to sketch.
(This brings untty and consistency to the sllus-
trations.)

6. Give a simple explanation of how a hook 15
put together by handing out a hst of vocabu-
iary and discussing each term’s definition and
place in the bookmaking process. Shawing
pic ures from reference books as well as
examples from a local print shop will help
students see how all the pieces fit Suggestions
for a vocabulary bist include )

rough manuoscnpt press sheets

tvped manuscnipt tolded and gathered
gallevs pages (F and g’y
dummy fimshed book

page proots book jacket

-3

o
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Additional terms referring to specific parts of
a finished book should be discussed. Students
could locate these elements in any book on
their desks.

Title page Dedication -
(and half-title page} Index
Copyright page

___End papers
Table of Contents .

Prepare copy for the title page, contents, etc.
for the group story.

. Decide how much text should go on each

page. Then assign individuals or groups
specific pages to prepare, incleding a duminy
for approval and a finished progduct. When all
the text and illustrations have been assembled,
the books are ready for binding.

9@When children take the time to refine their

writings arid drawings, the least we can do is
help them make a permanent bindingffor
their production. Books bound with yarn and
construction paper don't last very long. Make
the pages out of very sturdy paper or oak tag.
Either take the book to a copy center and %ave
a spiral binding made for it (be sure to allot
space for margins) or bind in the following
fashion: . ’

a. Sew the inside pages together with a sew-
ing machine or stapfe them together. Ac-

tually, 1t is hetter 1f pages are long pieces of
paper folded at the center and stitched to-
gether.

b Make the cover by utting two pieces of
sturdy cardboard just larger than the m-
sile pages.

(. Tape the cardboard together at the bind-
ing with cloth tape (not masking tape) leav-
ing at least %" of space between the pieces
for the back binding.

d. Cut contact paper or fabric larger than the
entire cover. Wrap it around the
cardboard to make an outer cover. Using
cloth tape or plastic tape, tdpe the first
page to the front cover and the last page to
-the back cover. Or, to Zive the book a more
fimshed appearance, use fabric or heavy
paper to forr ~.u papers.

The last step is the best: read, share, and enjoy!

Additional Film Resour:es

Evaluation of a Graphic Concept The Stonecutter Weston,
Woods Signature Collection, Gerald McDermott. SF

454C. $30 00.

How a Picture Book I+ Made Weston Woods Signature

Collecuon. Gerald McDermott and Steven Kellogg.
SF 451C. $30.00

i
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7 PARENTS, VOLUNTEERS, AND AIDES:
HUMAN RESOURCES FOR
A LITERATURE PROGRAM

Linda Leonard Lamme
University of Florida

To help youngsters appreciate and comprehend
literature most effectively, and to provide lots of
“stretching” extension opportunities, you need to
utilize many resources, both human and media.
One adult simply can’t give a group of young
children all of the one-to-one attention ¥at the
acquisition of prereading and beginning réxding
skills and the love of literature icguires. Nor can
one classroom teacher proyide the close warm,
physical encounters that surround the lap reading
experience. Also, since more and more parents
work, and since more children are growing up in
one-parent farilies, less time is available at home
for ohe-to-one experiences with books, writing,
playing with manipulative letters, cooking, and all
the other experiences that expose young children
to printed language. Therefore, more of these
types of experiences need to be provided at
school, where many teachers rely on the heip of
volunteers and paraprofessionals.

Professionals

Within your own schoal or center there are pro-
fessionals who very iikely could contribute to your
literature program, either on a volunteer basis or
as part of their jobs. Survey your entire staff. Find
out who can sing, play a musical instrument,
draw, and tell stories. Exchange your talents with
those of another teacher who might put variety
into your class's literature curriculum. This way
children in the school or center benefit from the

skills and abilities of many staff members. As an-

added benefit, the school personnel can become
“closer, more like a family. One teacher might sing

Q
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songs from children’s books with your class while |
yo'.-read aloud to that teacher’s class.

The school librarian is probably the most im-
portant human resource for your literature pro-
gram. The librarian 1s likely to be a skilled oral
reader and storyteller. He or she is familiar with a
variety of new books that most teachers don't take
the time to monitor. While visits to the library/
media center should be regularly scheduled, one
might also invite the librarian into the classroom
on a regular basi.. If you stay in the room when
the librarian visits, you might pick up some tips on
reading aloud or storyteling by observing the li-
brarian. Also, librarians are usually willing to help
you find and borrow books for topics of study and
for individual children. In one school, each
teacher gives the librarian unit topics two weeks
before the start of the unit and the librarian holds
back books on that topic from circulation for the
exclusive use of that class.

Another professional often willing to help is a
nearby university professor of children’s litera-
ture, elementary education, or early childhood
education. Often you can earn inservice points or
university or college credits for upgrading vour

‘literature program. You might attempt such proj-

ects as improving your skill as an oral reader or

storvteller, providing puppetry or dramatization

opportunities for your class, extending your
krmowledge of children's books and media, or de-

veloping a parent program. These professicnals

are often sources for recent bibliographies and/or

teaching ideas. Sometimes an intern or children's

literature student will be assigned to a classroom

to experiment with hterature ideas.
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Aides and Volunteers .

Aides and volunteers can help to provide a pro--
gram that will meet the needs of children m a
class of nursery or primary age children. How-
ever, using aides or volunteers requires back-
ground and skills in peer management that may
be a new challenge not covered in the previous
training of most early childhood teachers. The
following are some simple suggestions and

guidelngs{or using others to enrich your class-
room :

If you are fortunate enough to teach in a school
that hires aides to help you, you have a head start.
But evea if you have an aide, you will probably
want to recruit some volunteers.

What Can Aides and Volunteers Do?

The first step in using aides and volunteers 1s to
make a list of activities that you do currently or
v uld like to do, but that someone else could do
tor you. Such a list might look like thus:

read lap stories to ndividual children

act as scribes taking dictation trom children
gather more books for the dassroom hbrar
make props for drama Kits to accompany stories
make a pu vet theatre and puppets for a talktale
find some good books on “bugs”

make a telthoard

make feltboard characters for a story

listen 1o some hegmning readers read aloud
read aloud to a small group ot children

take five children to the hbrarv/media center
make some bookshelhves

repair old books

organize a tundraser to buy hooks o1 1o establish a
RIF pragram (described later in this chapren)

tape-record mdividual children telling stories

Anv of the actnvities mentioned n chapter three
might be done with an aide or volunteer.

Then go back ovér vour list and determme
which tasks are 0ng<f|ng, requiring regular, reh-
able weekly or daily assistance. and which arce
short projects, allowing volunteers to work on
theirr own at night or on weekends. Somctimes
working with one child is less threatening for
parent or senior citizen who has not recently hec..
in an catly chit Thood dlassroom than working
with a group nught be. Since many children get
e positive one-to-one attention with books at

home, getting volunteets for mdnadual work s
very important.

Another tvpe of volunteer s the guest speaker.
Working parents are more kel to be able to
share their hobbies o1_careers than to be regular
volunteers A simple questionnane might uncover
a number of willing guests Integrating then ex-
pertise nto your literatnre curriculum by finding
books and magazines on these topics greatly en-
hances learning on these speaal occasions For
eveiy guest speaker or field trip, the (midrc.
should have lots of reading, wnting, listemng, and
talking experiences to expand thew learning.

For the parent who works tull time there are
innumerable things that might be done at home
or on weekends to support the literature pro
gram. Mary Siders. a teacher at P. K Yonge Lab
School at thc University of Flonda, has parents
sign up for commuttees at the beginning of each
schoul year. She makes it dlear to the parents that
it 1s their classrcom, not just hers. Parents sign up
for the construcion commttee, the fund-rasing
commtee, the classroom volunteer committee, «
the \astructional resource committee, the trans-
portation committec, the refreshment committee
etc.

Teachers who use this approach find parents
who will donate a Saturday to buld things for the
dassroom, such as bookshelves, a reading loft, a
puppet theatre, flanneiboards and charaaers, or
props for dramatic play to accompany <tones. All
these cnhance a literature program and at the
same time aeate the feelng of. our™ classroom.
Participants (bulders and cnldren as w cll) have a
picnie lunch together and develop a happy esprit
de corps.

Teachers often are witheut funds to do the
things they would like to do with voung childien
A good literainre curnculum needs many, many
children's books Books e expensne A re-
sourceful teacher will find many mexpensne wavs
to add to the (lasstoom hbraiv, but even mexpen-
sive wavs need finding A good literature cur-
riculum mvoives young children with books - a
variety of wavs. Props, flannelboard characters,
dress-ups, puppets, materials to nake books—all

these supplementary maternls can be costly: Some
parents who don’'t have ithe tme or nterest to do
dassroom volunteer work will gladlhv volunteer to
ran tund-raising activines such as garage sales, cat
washes, and bake sales Parent groups are fie-
ueniv the sponsars of RIY (Reading Is Funda-

8
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men ) programs that, with federal subsidies, dis-
titfute free books to classes of young children.

. Some parents who work full time mght be will-
ing to make things for your classroom at mght or
on weekends. Mary Siders has a parent folder
hung by the side of her classrcom door. in 1t are
directions for her “instructional resource conimit-
tee” to make things she needs in her classroom
Given clear directions and patterns, parents ¢ould
niake puppets, props, tlannelboard characters,
games, learning center tapes of stories, and other
materials for the literature program Young chil-
dren are eager to demonstrate the game that their
family made at home for the classroom.

There are many ways a resourceful teacher can
use parent volunteers in addition to classroom
volunteering. It helps if you clearly describe to
parents what needs to be done and the time it will
take. Offer paren. choices about how they can
serve their child’s classroom. Y,

Recrusting Volunteers

Make a list of all the possible places you might go
to recruit volunteers for these tasks, You might
irrclude: ~

parents senor citzens

peers retired 1eachers
children mn older classes

studerts from a nearby
collere or unnersity

volunteer agendes

The method of recruiting for each group will dif-
fer. Will you make a phene call, send a letter
home, or attend a meeting of the group to'explain
your needs? Here is a sample letter: |

Dear Semor Ciuzen,

‘Our kmdergarten dass needs voluntees hclp \\/N
have a large, comfortable rocking chair and peed

volunteers at any hme of the day to come m and *

read to individual childien. Manv of our children
are not read to at home, so they really need someortte
10 read just to themn
We could also use volunteerso write for the chil-
dren who cani.ot write You would have to be able to
- prmt whai each child savs 2bout his or her pictures,
It you car volunteer. please complete this form

Name
Address’
Phone .. —

1 volunteer to .. . 1ead to a child
. - wine for a child

Aruitoxt provided by Eic:
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Parents,

Avatlable (cncle ttmesyou are tree)

atternoon
atternoon
afternoon
atternoon
afternoon

Monday
Tuesday
Wednesday
‘Thursday
Friday

‘Do vou need transportation®
ves no

mornimg
motning
mormiung
morning
mornmng

It is better to start out small because each volun-
teer and aide will need orientation to understand
the gronnd rules of vour cassroom, the expecta-
tions you have of the children and the adulis and
the organization of your program You mught de-
cide to have an onentatius meeting for all of vour
volunteers and aides or to taik with cach ore indi-
vidually. In some cases (like lap reading) vou'll
want w be sure there 1s a personality match be-
tween child and adult.

A volunteer should be asked to come in a bu
carly to get instructions, either verbal or written,
and to take five minutes ai the end w0 enuer tell
yol of write up what happened so thar you can
carefully monitor the work of the volunteer and
express appreciation for the work done

Traiming Awdes and Volunteers

Aides and volunteers will need training Even
those who are former classroom teachers can use
retresher points. How you train will aepend upon
1e tasks vou have the individuals do. You might
hold a group meeting, give the volunteers a
handout to read, or assign them some reading in a
published work relating to the task at hand.

Some volunteers may never have worked with
childien or large groups of children the same age
in the same room. fome need some preparation
for the experiences they are about to en~ounter.
An excellent 1dea, if the school faalities allow for
it, 15 to videotape the class for a period. Then
share the prinaples or theory about child devel-
opment appropriate to the videotaper scenes i a
training s=ssion. This ntroduces volunteers to the
actual chiidren with whom they will be working
and provides background for all work withi chil-
dren.

Another example 1s thar all volunteers -
terested in lap reading could read aloud 10 each
other 1 pairs. The session could be taped and
critiqued by the volunteers. It this proves too
threatenming, videotape yourselt reading a lap
story and pomnt our good lap reading rechmques
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Adults who d not read well should be encour-
aged 10 share odiar aspeets o the book expen
ence with children  Ask them what they teel com-
tortable doimg  lhev could be paned with
reader t¢ wore with a snme group of chldren,
discussing the pictures atter the first reading of
the story  Lhe ideal 1 *o ind 1+ workable match
between the volunteer s shills and abilities and
vour classtoom aceds Inamy case, vou all want
to observe vour aides and vorunreers caretulls
during then minal visits as they breild rapport so
that vou can see problems well before they be-
COMEe Majol

A most mportant step 18 o ntiaduce the vaol-
unteer to the dassroom  Fhis step must be weil
handled for the vohmiecer to be a4 success How
can tiws Le accomphshed® Fuse, the guest shoulbd
be v Luced o the duldren and the pinpose of
the vt explamed It voung children know that
this persgus volunteering to be with them and
how apprecatine vou gie of the helpo they will be
on cher very best bebavior for the dass assistant
Likewise, a college mtern s a4 w<her, not a pal,
and reserves chsldiren’s respea and cooperatn
Second, there should be some observation tiune m
the dasstoom The purpose of this penod v to
gne the adult a teel for this partic,
and group of childien Awareness ot tre mterac-
ton of tne gronp with respect to mdmadual chil-
dren and with respect 10 adults - important

1 dlasstoom

order to respond mtelhige 'y to the wdmadual
child's behavior Thed, ther. should be some m-
teraction time during which the adult sonot ex-
pected 1o lead children. but to follow thenn T his
should mdude tine with the cald or childien
with whom vou expect to have them working
This allows the <hildien to develop a sense of ve-
sponsinhity tor the relanonship, rather than leas
ing it all on the shoulders of the untramed aduht
ot another chld

Al of these steps gire vou tme 1o assess the
notential success of particutar votuntear and
speattic children Inaddion, vou'll make o judg-
ment about the tupes stoservac thad man bHe most
appropriately dony by ea h volvatecr Both the
volunteer nid the childrern have a chance 1o assess
the sruation before a compmtment s made

Lo s appropruate thai hork stdes have some
choice about wwihang tegether % olunteers de-
serve to know that s the chald’s chotce 1o be -
volved with them i thas acinvany By proceedimg
this fashion vou have concomvented many of vour

r

potet b disaplime problanis Thev are less likely
to arsse arud are more easthv handled i there s an
underling relauonship establishied on a construg-

¢ base

What about the dnld who poses 1eal problenss
i vour (hasstoom® You may have o volunteer
aated to meet that dald's need, but if vor bave no
teally good match for that dnkd, face 17 You, not
the volunteer must work with that dwld

Be ceroun the volunteer understands and
agiees 104 protessional velationship where inde
vidnal children are not discussed ontstde the dass-
toom Fear ot gossip and problems m home-
school relatonships have led some ~ hoot distracts
1o prohibit parents hrom volunteenmg then
own children’s dasstoom  The opportunity ton
parent arid teacher 10 work togetha and tor the
parent to learn more aborr the chidd's dass envi-
ronment i~ remosed

Gromg Feedback to Aules ond Folunteers

le s cntzcally important to keep the conmumea-
tion between vou and the volunteer open at all
ties . Wiite hittle notes back and tocth Prame
what 18 goad, be appreaative ol the help. but be
cettan negatne behaviors are corrected right at
the begmnmg  Take tme to observe the volhunteet
and to give teedback,

Y ou should set up an ongoitig teporing swstem
16 keep vourselt aware of the quahty of the ox-
petiences o the chiddren and volunteers are
haviog Forms can be nsed by the volunteers as
they leave (see tig 19 These shoubd be chedhed
by ver daily H the program s e be constructive ”
vou st be sensitne to adjustiments it these
report s mdicate are recded

One of the pleasant aspects of wsing volunteers
w the eedom vou have o otier children and
aduits severat ditferant exp niences dunng the
vear g nead or desite for a change s mdicated.
1t can be made ummedatels One way 1o faahtate
such a o' e s through the reguln meeting tor
voluntecrs Has otfers an opportaints fo them to
shar ¢ ideas, problems and \()h-nn}n. and discuss
COOperating ventures This experience may he
frae to group volunteers who nav be wor kg
vonh the same childven ar didferent unes Iy stab-
bishes an opportanity for addinonal tammmg as
vou become v e of the need :

Expect 1 oogress to resudi from vour volunteer
program, and vou will cnnd 10 enhances vom




school program and your school’s image n the
community. Let yorrr volunteers know that you
expect to use their talents and that their role will
grow as together you establish how they may best
serve particular chiluren’s needs for individual at-
tention,and adult .nodels.

Some Ex.mples

At this point let us share some successtul projects
that have greatly enhanced cailv childhood litera-

Parents, Volunteers, and tides 77

ture programs. The Saturdiy workday, with
teacher providing a snack o1 parents bringing
pienics, has yielded a loft tor one teacher that
provides a nice quiet readmg place 1 an other-
wise crowded dasstoom: bookshelves and a room
divider tor the reading corne. of another dass-
room: several book-related games for another
teacher, and a puppet theatre tor another 1oon.
The possibilitics are infinie.

Saturdav bake sales, garage sales. and car
washes have v Aded tunds to buy books and sup-

Child B —

Volunteer Report Foim

Dawe .

Acuvitn (What did vou dor).

Evaluzaon (How did wt work?):

Comments,

Figuie !9 Volunteer report form

o
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-

port programs I’ < RIF. Check to see 1f vour
school syStem allo  fund-raising first If class-
rooms can’t raise money, often a PTA group can

Volunteers have given a chalk talk to one dass,
made bocks with another, played-gutar and sung
in another, and told stories. Guests combined with
field trips add spice to your routine. One parent
who werked and could not come mto the class-
room took instructiors home for making a class-
room interest center and spent seven hours con-
structing it.

Regular classroom volunteer are valuable also.
: = sure to let your regula nteers know you
are countmg on them and that you will need to
know in advance if they are unable to attend. One
parent felt such a keen sense of responsnbllm to
do he- job that on a day whon she had to remamn
home, she got a substitute!

One kindergarten teacher has a-different par-
ent arrive at 10 a.m. each day to write down the
chiidren’s stories for them. The youngsters sign
up ahead of time to go into the hall and have therr
stories writtep for them. Childre awat with
eager anticipation the visit of "Grandpa Paztl”
who ccmes once a week to a day-tare center and
sits in a rocking chair telling stories.

. In another kindergarter fifth graders comc
weekly to read with their kindergarten “pals ™
Each pair finds a quiet place—usually outade—to
sit comfortably and read a book The fiith graders
have practiced reading the book ahead of tume
Fifth graders who don’t have partners put on
puppet shows for the class,

Benefuts

Using aides and volunteers 1s ime-consuming and
demands organization and a change of role on
your part Butaf vou gain more one-to-one help
for the childrén. more variety m exposure to hter-
ature, more flexit dity in vour nse of resoutces.
will be well worthwhile for the childien

Adults gain both the satcfaction of the relanon
skip and that of having served the communits In
addition, they ace often able to gain from cach
other through the assoaations established with
their peers Parents glean tremendous maghts
into their children’s expetiences at school and
often get ideas for working with their children
home as well. Older cluldren gamm opporiunitics
for leadership that our age segregated schools

rarely encourage Cross-age tutonng programs
-

have st n that not onh do the young duldren
mnprove the - atiitudes toward and skill i read-
g, but the oider children henefit by improved
reading skl and self-concept .

Hewever, vou will want to build i some recog-
mtor bevond the mtrinsic values of the expern-
ence. A dinner. a ¢lass party with awards, or a ski
provide a time to extend spectal acknowledgment
to the volunteers A phone call or thank you note
will He appreaiated

A Parent Corner

Teachers should gne much thought to making
their dassroam envitonment a warm and welcmm
mg one for parents 1t parents are to lap read, 1
the.e a rocking chair, sofa, or other u)mu)rl‘lble
place with good hghting i which to read® Parents
will not stav long 1o observe 1 the classroon 1t
they don't have a « nfortable place to sit in
many Britsh schools a visitor s inmedhatelv of-
tered tea and a tour

Some teachers provde a
parents, mcluding parent '-du(.mnn I)nnks A hst
of recommended ttles 15 mdduded at he end of
A bulletm board tor annnun(f:menls
parents mside ne

1 lending hbrary for

thas chapter
for parents vl abso attrac
lassroom

Involving Parents

Research has shown that tanuby hfe exerts a last-
mg mflnence on ch tdren and that parental
example 15 extremeiv mtluential i school success

(Coleman, 1666, and Bullock, 1975) Fnr these
teasons, parents are encoutaged to do lhmgs with
then children that will cuttivate exposure to books.
and a vattetn of reading experiences H(‘d\llrdhl(’
contacts with books and magasnes i the home
can help a child develop a lasting DHyve and respect
for readmg

Parents who read with then dhld,
books around the house as well as magazmes and

whos have

newspapers, who pomt out print on signs, who
witte and recern Potters, et are nmmersing the
chill i prnted hiterature of one kind or anoher
and are domg a great deal 1o make reading a
natural expertence tor that ¢ 1 In contrast, the
patent who nevar reads, who allkaws the chld o
watch hours of televivon, who constenth léaves

the child with o neghbor or a s o who does
o

(XY
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not vatue hterature by his or her actions, will very

likely have transmrted those values to the child

No matter what you do as a teacher with this latter

student, the child is not likely to hecome an avid

reader unless the parents change at least their
-attitudes—if not their behaviors.

Fortunately, you are working with young chil-
dren at an age when habits and behaviors are sull
flexibie. Thus, you -must nvolve the parents
helping the child grow and learn. In everything
you plan as a teacher, think about ways in which
parents could support, aid, or otherwise benefit
and enhance your teaching and make the child’s
learning more meaningful. Parents are your
greatest allies in the etfort to make literature the
core of your curriculum.

Helping Parents Share Literature at Hovie
H

Involving parents in a hterature program at home
is far more natural and easy to implement than in
many other fareas ¢f the cdrricclum. Many par-
ents alreadv read aloud to their chaldren and are
relatively comfortable with hooks. U fortunately.
the basic skills movement has 1nfluenced parent
education programs so that many do not build
upon this natural parent involvemer t. but rather
have parents work with their children on “tesks”
that teach isolated bisic skills or attempt to teach
reading (Freshour, 1972, Duncan and Vonbeh-
ren, 1974: McWilliams and Cunnmgham, 1976,
Cassidy and Vukelich, 1978, Esworthy, 1979).

W.orkshups

Several parent education programs have focused
onllileramrﬂ Baker et al. (1975) taught a chii
dren’s literature class for parents during vwhicn
they showed parents how to supplement the work
of “he school. The class agquainted parents with a
variety of materials and many avenues of 1cading
enjoyment.

A classichm teacher might otfer eveming or
Saturday workshops tor parents. Make-it-take-1t
sessions could provide parents with puppets and
props based on children’s books to share with
their children. Parents could iearn how to read
aloud effectively with then ,oung children They
could be introduced to newly published chidren’s
books and share 1leas together on mvolving “hen
children with literature.

Workshops that mvoive parents aie usuchy
more valuable thaa lectiires Inviing a Vaown

Q
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guest spcake;' sometimes attracts. more par:nts.
Having a parent commuttee organize the work-
shop, select the topic, and mnform other parents
increases attendance.

Bou Fairs !

Housemnan (1973) writes about a book fair that in-
volved not only parents, but also grandparents
and chiidren who read and illustrated books to-
gether during the week of the far. Book fairs can
also be good times for “performances” related to
books—skits. puppet shows, childrena reading
aloud —similar to a music or dance concert .
Library Programs

The Children's Book Counal (1979) funded six
grants for proposals that increased nzrent partici-
pation 1n their children’s reading. One library
program mvited employees from the high-rise of-
fice building surrounding a downtown public li-
brary to come during the lunch hour with therr
sack lunches 1o hear speaalists taik about chil-
dren’s hocks, geading roadiness, books for reluc-
tant rmderp/élc. ~
Anothet funded program distributed packets

to new mothers 1n hospital materraty wards.

These packets contained a hst of books for very
voung children. a small collection of finger plays,
direcuons for making simple puppets, and an in-
vitation; to enroll their babies n the library’s Tod-
dler Story Hours, ainong other things.

Parents need to be informed ahout programs
oftered bv public hbraries and bookmobiles. If
teachers take small groups from their classes to
the public library and make sure each child ha< a
hibrary card. the chiléren will often imtiate further
visits with their parents

communicating with Parents

Workshops, book fais. and special events teact
parents a lot about sharing hterature with their
children Big events such as these take time (¢ or-
ganize and plan Fqually eftective are les ormal
methods cor commumeatng with parents Notes
home can give suggestions

Degr Parents,

Ihis week T have read aloud severat stories from
__Wane the-Pooh I A A Mine
Tae s bl have enjoved histe ang to the stories,
even though “here ate vo large ptures with them

t
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You might want to borrow____Winnie from the
hbrary or buy a copy from our hookdinb neat week

Or you might send a note-to an inGrvidual parent.

Dear Mrs. Long,
Jimmy has been sointerested n babies since his
little sister arrived that 1 found ghas book for him It

- 15 a bit 100 hard for busterTead by himself, so you'll

hay. to read it to hun. 1 hope vou hetrenjor 1t
Sincereh, -

At the end of the school year teachers often
send home a summer calendar of activiues or* a
booklet containing ideas for parents to use during
the summer. A letter such as the one in figure 20
might be sent home.

Periodic communication, such as through a
classroom newsletter, is another avenue for parent
communication. One early ch}ldh()od teacher sits
in the middle of her clas artta typewriter
each Frida, afternoon gffd asks the children what
they'd like to reportAn the newsletter. Children

N

“ - ghare poems they have written, individual ac-

complishments, and announcements The teacher
has a secton relating classroom news, both past

/

4

help (we need

and future. a cot un ashing e
spoc’ for our collages, we need a patent to help
us make books at 10 a . on Thursdavs), and an
idea for parents to trv at home with their chil-
dren Since the newspaper arrives home regularly,
parents can astucipate its arrnval and read it

Home Fuats -

One of the most ettectnne wavs to learn about
children is to visit their ho nes and tolk with cherr
parents at home You can observe the number
and kinds ot reading and wriung mawenals in the
-home Children hke to plan ahead to show the
teacher “their roomn ” Home visits betore the start
of the school 5 ear make a mee imtroduction to
school for the voung child.

Books into the Home

Many teachers of voung children give ther stu-

dents gitts at the end of the year ot for a hohdar

Inexpensive pape:b ik books make exceller.t gitte
_~that improve the home emvunonment  Bookclubs

- " Dear Parents,

school. During the summer when chiid

sessions at different homes.

Plaa a “chapter-a-day”™ for the whole
dimner, under a nee i the carlv evemng,

SR ORI UUU UUHUS VU UV R —

Figr e 20 Sample letrer to parents

IUs a fact that . hildren in general spava more tume m front of the TV than they dom

watching 1s probably increased in most homes

You can help your chldren enjoy books and spend a profitable summer by develop-
g habits of reading and sharing biterature m vour home and neighborhoed  The tol-
Jowing are some suggestions for a Summer Literature kExpenence

Organize 4 neighborhood “read-m™ sime Arrange with two o1 three othar neighbors
for round-robn reading and stonveeling sessicns several mormngs a week Rotate the

Orgamse a neighborhood treasure hunt to find a book

Become backvard saentisis by reading mformational books and emvitonmental mate-

rals about the natural habitat i evervene’s backvard
[y out a nes reape trom a child’s cookbook

fanuly  Plan this hefore bed, cver dessert at

Set aside "Q-R-1" (Quiet Reading Time) evers dav whether at's lookmg at pture
books for the nonteader or imagazmes for grandparents kvervone reads!

Visit the public hibrary together  Invesngate records, filmstrips, puppet shows, story
hours, aned other activaties arl matergls vour hibrary provides

aie awfe from dassrooms, this percentage of

S~
<l
T

o1 with cereal for breaktas

Smcerehy, -
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tsuch as Scholastic) sometimes offer speaal rates
for gift books.

Children, even if thev are too young to write
their names on the card, should have the opper-
tunity to borrow books from the classroom hbrary
and school media center. One first grade teache
ash\ each parent to read aloud with his or her
child for ten minutes a night. She gives each child
a bookmarR and sends a book hon. every night
with each child. The henefits of that nightly reaa-
ing have'hcen many By the end of the vear, the
children are intimately famihar with a great many
books and authors. They have acquired a habut
tha is hkely to carry over to summers and holi-
davs.

We devote an entire chapter (chapter four) to
the important topic of reading aloud. Much of the
informfation m that chapter imght be shared with
parents Likewise the activities cited in chapter
three might give parents several deas for extend-
ing literature experiences

Summanry

Since 1t 15 in the home wnere hfelong atutudes
and habits originate, 1t is vital that carly childhood
teacters work cosely with parents to capitalize on
the home influences upon young children in therr
classes. Espeaally appropriste m the literature
program is parent imvolvement because mest par-
ents of yvoung children are~already margmally in-
volved.

There are several crimcal mcss.:lges for parents
One 1s not to stop reading aloud to thewr chudren
once the children have learned to 1ead for them-
selves Continue reading aloud as a familv actiity
for sharng lteratmie Another message 1< to be
supportive. not « ~ - ot ihe begimnmg reaco
(correct as seldom as poss ..y Parents need to
know that how thev read ro children 1s important
Reading and sharing, hterature needs to Ne a
relaxed, spontancous event, not a (hnr(--hkc\!»
signment o1 obligation And, the purpose of shai-
ing literature at home 15 enjovment, not mstrue-
tion.
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Wilson, 1973

Openig Doors to Preschool Chiddren ared {her Parents
Chicago Amerwcan Library Assoaation, {977

Reading with Your Chld through 4ge 5 Childien’s Book
Committee of the Child Study Associanon:Child
Study Project Head Start New York, 1972

Rogers, Not na How Can | Help Ay Chidd Get Rewdy 1o
Read? Newark, Del International Reading Associa-
ton. micromonograph, 1972
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8 PRINT AND NONPRINT RESOURCES
FOR A LITERATURE PROGRAM

Mary Elizabeth Wildberger

Montgomery County Schools, Maryland

“Hit the lights!™ commands the six-year-old media

" ~~assistant, and overhead lights dim, while the smil-

ERI!

?hg faces of Frog and Toad appear on the screen.

The children all know the “bluegras™ theme that
signals another Frog and Toad slory{ from the pen
of Arnold Lobel, which is translated to filmstrip/
record format by an independent*media produc-
tion company.

Various ppint and nonprint media resources
are described in this chepter and strategies are
given for using them with young children: Some
ch:ldren are more visually oriented: others are
auditorily oriented. S>me consider books as val-
ued treasures; others prefer a movie or filmstrip.
Your potenual for reaching each child as well as
expanding the opportunities for all children are
greatly enhanced by etfective utilization of media
resources.

Sources of Nonprint Media ,

Nonpnnt media have run the gamut from novelty
gimmick-riddled newness to their present status as
an integral part o " the school curriculum. Origi-
nally produced by a few educauonal corporations
in science, language arts, and mathematics, the
ronprint media have cxpanded their coverage to
include gwdance, art, and literature.” There are
review sections 1n the American Library Associa-
tion publication Bookhist, and ¢ hool Library fournal
publishes a separate n.agazine, Prevews, devoted
to the review of nonprint items. Magazines like AV
Instruction, Mehia «nd Methods and Super-8
Filmmaker are available in most public and school
libraries and media centers for comparative
“shopping” for both hardware and software.

Aruitoxt provided by Eic:

AV Instruction 1s the ¢fiaal publicarion of the
Association for Educatiomal Communications and
Technology. and is directed toward the school
practitioner. Articles are reader-contributed and
relate to the use of technology 1 an educauonal
setting.

Media and “dethods is a commercial newsletter
with articles and reviews by well-known per-
sonahues and writers as well 1s by readers. km-
phadis 1s on the current media scene and reviews
range from new tapes of old radio shows to video
systems.

Super-8 Filmmaking deals specificallv with a »in-
gle technology and includes arudes on how to

produce films, comparisons of available equip-

ment, and suggestions for creauve uses of this
film medium. ’

Criteria for Selection

Considering the vanety and availlabihty of nomn-

nrint resources, 1t is important to estabsh criterta |

‘for evaluating these materials. Questions that

might guide your selection foliow.

1. Questions about the potental value of the

materials: .

a. Are the format, vocabulary, concepts, and
rate and methods of development appro-
prate for the intended audience”

b Will the material sumrlae and mamtain
the user's interest”

¢ Wil the user be stimulated to turther study
or discussion?

d Is 1t useful with md.wviduals s well as
groups”
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e. Willit develop concepts that are ditficult to
get across in other ways:

f. Will it affect attitudes, burld appreciations,
develop critical thinking, or entertanz

g. Does it achieve 1ts stated purpose?

2. Questions about the technical quality of the
materials: -

a. Is the choice and handling of visuals, com-
position, color, focus, speaal effects, etc.
satisfactory and etfective?

b. Are the visuals well produced and eftec-
tively used?

c. Are translations and retellings faithtul to
the original?

d. Are titles, captions, and explanations 1ead-
able, of saitable length, and i proper posi-
uvons?

e. Is the sound acceptable. with good fidehty.
realistic sound.effects, and absence of con-

. .
flicts between the background music or
sound effects and the narration or dalog?

f. If the media contamn singing. are songs
within young children’s voice rang. s

g. Is the production imaginative and creative:

h. Are accompanying guides or notes wel!
written and helpful?

Not all of the criteria will apply to cach
medium. These criteria, however, formulated n
large part by the American Librarv Association,
-re workable benchmarks for assessmg programs
vou might 1.5 to use in developmg a hiterature
curriculum for young chldren

Care- of Equi;')mem

It 1s important to give voung children very precs
directions abou. the use and care of audiovisual
equipment. The teacher and media speqalin
model proper use Thev should demonstrate ho
the equipment 15 used and have children practice
under supervision before they use the equpment
independently A dragram or illustration can he a
good remmdrr of proper care of equipment For
example children need practice plaong the rec-
ord plaver arm carefully on the record, usmg the
“pause” button, and replaang the needle care-
fully

Children tove awards. Simple certificates can he

() 2
LV
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prepared and given to the child who demonstrates
mastery of operation of a piece of equipment
The child retains the certificate and shows 1t as
proof of competence to other students and teach-
ers e school uses the each-one-teach-one ap-
proach to teaching equipment operation A child
who has mastered the operation of a prece of
equipment teaches another child until that child
has mi “ered the techmque In this way many
students can become responsible media assistants.

Miller-Brody Productions, with Random House
School Dnision. has produced a set of A-V
Equipment Self-Instruction Packets (School Serv-
ice Dept BL. 400 Hahn Rd.. Wesuninster, MD
21157; 1 packets, each containing 1-3 cassettes,
equipment -liagrams, operating instructions, and
teachers' notes. 1974, $209.79 #78287). The cas-
settes include intormation on handling, using, and
catmg for a variety of common types of au-
diovisual equipment This set 1s a serviceable re-
source tor busy teachers

Films

Siteen-millimerer tilms, ranging from Shake-
spearc to Maurice Sendak, are avatlable for pur-
chase and 1ental Most school districts and day-
care center offices have o central film hibrarm
where titms mav be ordered from a county
cawalog The media speaalist m the school i< able
to book films for special nnits of stadv. In the
nursery & hool or primary grades most films are
hteraturc-irelated  Ge pr sugious film compan
i Connecticut (Weston Woodar produces onh
Iitcrature-based fitms Morton Schandel, the direc-
to1 of Weston Woads Studro. has « 1itien
the book and the il become compamons o the
communication process Ono the filn has «pened
up the hook 1o oild he vl want tachold o his
han '~ tperhaps upside dowr o awellto s heart's
dehight onthe prai s at have soan sperial mean-
ing 1o bam His focbings abor comation i e pie-
mre will be remforced!

A school ssesemy i Manvland has produced a
catalog of motion prctures telaced to oustanding
children’s beoks Funded with the assistance of
the statc educatnngt agenay and a tederal grant,
the project was desagned to “encourage and nn-
prove children's readmg thaough the use of
Iteratuwre-related moton prctures.”

One valuable resource that mamly Dists films
and filmstrips produced o the seventies 1s il




May's Films and Fulmstaps for Language Arts: An An-
notated Biblography (NCTE, 1981). This recent re-
lease concentrates on products suitable tor ages
. 5-12 enuies were chosen tor themwr activity-
generating potential and technical quality. Tule,
author and subject indeves, and a list of prod:ic-
ers and distributors, with addresses, are provided
at the back of the book. These references can save
the dassroom teacher hours of research and
SC* ~ening.

ographical films offer some interesting view-
lug. It is exciting to see film of an author or illus-
trator come to life on the screen, interspersed
with film clips based on books that person has
done. The Signature Collection (Weston Woods)
is an example of this type of enrichment. In a
sound filmstrip, Gail £. Halev discusses her tech-
nique of using wood and linoleum blocks to create
a stor;'s mood through illustrauon. In another
sound filmstrip, Gerald McDermott narrates 2
program in which he discusses the design deci-
sions that create the impact of his highly stylized
artwor * n the Jananese tolktade The Stonecutter.

The Miller Brody series of sound filmstrips on
Newbery Award-winning authors is an exciting
experience for the child 1eader. When Arnold
Lob:l (of Frog and Toud fame) appears on the
screen in his gorilla suit, young viewers react with
spontaneous delight.

Nonnarrated films such as Changes, Changes or
Strega Nonna are particularly effective in bringing
an extra dimension to the printed page. AL chil-
dren can participate in this kind of viewing ex-
perience. Story involvement can be extended
through discussion about the sequence of events
in the story, predicting outcomes of the story, oral
or written actjvittes based on the nonnarrated
film, pantomune, role play, or creative body
movements.

“Reading” pictures on the screen is a vigorous
involvement process, with children and teachers
reacting to the visua! simulus. The Bear and the Fly
by Paula Wirter 1s now available in filmstrin for-
mat, as is Bubble, Bubble by Mercer Maver, A Flung
Saucer Full of Spagheth by Fernando Krahn, and
The Silver Pony by Lynd Ward

Aninstructional teleyjsion series. Book, Look and
Listen, produced bv the Maryland State Depart-
ment of Education and distiibuted through the
Agency tor Instrucnional Televisior, has recog-
nized this imual need for the child to “read pic-
tures ” In the first telelesson, viewers were asked,

Pront and Novprint Resouree X5

“What pictures can you read” What sounds can
vou read?” Suggestons for extended acurities and
resources for the telelesson induded these

[ Discuss Blue Bug™ Safety Book L se magazines
from which pupils cat st signs and labels that
they can read Each pupil may make a book to
read to a triend o: to take home

2 Read the book Goebble. Growl, Grunt and have
pupils supply the sounds for the pictures

3. View a filmstrip without words \\nh 4 group
of pupils Tape-record the smr\ they tell to
use as they view the filmstrip wgain Use the
came procedure wirth mdnadual pupils as they
“read” the pictares from favonte books

Compaines that produce Iiterature-orrented
hims mciude

BFA Fducatnonal Mod:a
e P ADchigan Avenae
Bov 1795

Santa Monwa. Califorma 90406

Contemporat VMGraw-Hidl Filins
1221 Avenue of the Ar wvas
New York, New Yok 10020

Fducanonal Fanchment Materials
(a company of the NY Tounes)
Dept ANY

357 Adams St

Bedford Hills, New York 1077
Encyclopedia Britanmica Educational
Corporation

425 North Michigan \Wwenae
Chucago, Thnos €0611

Films. Incorporated

1144 Wilmette Avenue

Wilmette, Ihinos 60047

Learning Corporation of Amaiica
1350 Avenue of the Americas
New York, New York 10009

AMiller Brody Productions

3142 Madison Avenue

New York, New Yok 10017

N ational Filite Board of Canada
1951 Avenue of the Anericas
New York, New Yaork 10020
ParamountzOxtord Films

315 Marathon Stredt
Hollvwood, Califorma 90028
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Phoenix Filins, Inc.
470 Park Avenue South
New York, New York 10016

ied Piper Productions
x 320
Veégdugo City, California 91046

By checking with the media specialist, public li-
brarian, or central fNm library in a school district,
a teacher can.enhaicé many of the delightful
picture books dhared \n the classroon or media
center. Myriad inservid¢ programs and how-to
demonstrations could ‘be\requested by teackers.
The following checklist can"ge a helpful guide mn
sharing films and other :(gtp{im media with
young children. ~

-Preview or screen a film or filmstrip first

Make sure the equipment is in working order
(bulbs bright, sound volume normal, screen tn
place, etc.)

Introduce the film o the chiddren. Pomt out
that the content of the film is familiar to them
in book forn. e

Show the book on w'h{ch the film 1s based
View the film or filmstrip wath the children

Eawend the experience in a classroom acuvity

Filmstrips

The ubiquitous ﬁlms‘mp, someumes known 1ir-
reverently as “ping movies” by the Jaded second
grader (referning to the advance signal). 1s enjoy-
ing a revival, due in part to the current eduza-
tional awareness of mululingual literature 1e-
wserces. Filmstrips can be uthzed 1in a number of
ways. They can be used in an individual setung
with a DuKane or other automatic projector/
sound svstem Filmstrips can come alkve for voung
children and provide an “away-from-u-ail” break
when the child needs some private time. for the
youngest preschooler, manv iavorite picture
books have been translated mnto a filmstrip
medium

Filmstrips can uiso be used on an incividual
basis for 4 learming center In one school, older

children transcribe the sound tiacks of stones into
easy-vocabulary language, and write comprehen-
s1on questions at the end ot the filmstrip, that way
first graders can be evaluated for comprehension
skills,

In a group setting, an entire clas; cau share the
adventures of Charlotte, the spider, i a colortul,
fast-paced filmstrip, and then draw picures of
their own spiders on U-film (unprocessed 35-mm
film) and show their own versions of the delight-
ful pig and spider fantasy. The Wizard of Oz pro-
vides a lively forty-minute special treat, and the
Disney stories are available in varying lengths
from the shortest Three Luttle Pigs to the lengthy
Snow White If Disney materials are used, it is im-
porlaﬁ( to also use other versions for comparison,
since Disney has long been criticized in profes-
sional literature for watering down children’s ht-
erature. (For a recent discussion, see Jiil P. May,
“Walt Disney’s Interpretation of Children’s Litera-
ture,” Language Aris 58 (1981)° 463-472.)

Filmstrips arc an excellent method to study
comparative folktales. Most commeraal produc-
tion companies_have a genercus hst of folktales:
from all cultures. A teacher ai . media spocialist
can build a unit around a t,pical folktale theme,
uch as the “chase” theme (The Gingerbread Man,
The Three Luttle Pigs, etc.), using print and non-
print media.

Filmstrips have an advantage tor teacher-
student involvement in that filmstrips can be
selfzpaced The operator 1s 1n control of the
mediurn, unlike a 16-mm film, which rolls inexor-
ably through the projector.

Filmstrips actually come closer to conveying the
llustrator's intentions than any mechum—e  pt
the book 1tself. Their versatulity provides a na.aral,

communication medium between Pl(lllr(‘. Story- =

teller (teacher) and dhald

The most appropriate equipment for project-.

mg sound filmstrips for mdnidual or small group
viewing 1 the rear-screen projector since ih
room need not be darkened tor the presentation.
A resourcefal teacher can make a small theater
from ¢ heavy cardboard box from the grocery
sore T ape whire paper to the bottom of the box,
pui it on its side and “shoot” the image toward the
bottom

A group of teachers. when shed 1o complete
the sentence, 1 use a tilmstnip . 7 came up with
some mventive and exatng answers Here die a
few of them

Q
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as an independent center for one reading group,
while I am gning a directed reading lesson to
another. A “center card” withs questions about the
filmstrip must be answered by the group The ques-
tions are about the story—the sequence ot events,
etc., se | can evaluate the children’s comprehension
And it’s usually total recat &

to share a singing picture book We show Chicken
Soup uith Rice (Sendak) while pliving the Carole
King recording of the song trom the album Really
Rovie.

when the pictute book we want to share 15 too
small for all of the cmldren 10 enjoy the illustratons
Bemjamn and Tulip (Wells) or Morns” Disappearing Bag
(Wells) can become a large group dehght without los-
ing the numacs of the book

Records and Casse ‘e Tapes

Many teachers use records and cassette tapes to
accomnpany a book or poem. Hearing an author’

Print and Nonprint Resources &7

rich language read by a professional actor or ac-
tress brings a dimension to the book that silent
reading alone does not provide Sometnnes teach-
ers are reluctant to share poetry because they feel
that their voices cannot properly convey the
beauty of words. With records, the enure group
can enjoy Shel Silverstein or Carl Sandburg and
the teacher can benefit trom the modeling that
these poets provide.

Book/record sets are durable, inexpensive, and
ofter a wide variety of titles. Scholastic Book Serv-
ices (904 Sylvan Avenue, Englewood Chffs, New
Jersey 07632) offers a catalog of record/bock
companion sets for preschool through grade 3 for
eighty well-known picture books. Having the child
just follow along as the story s read 1s an instruc-
tional expenence n nself. However, some teach-
ers of older children design simple followup
sheets so that their record-and-book center can be
an tegral part of their hterature and read g
program (See fig. 21.)

The Elves and the Shoemaker

A Study Guide

Before You Begin,

1. Draw an eif, Compare vour drawing with those of other childycu and the elves Brinton Turkle diew

for the book

2. Discuss: What are elves® Are they real”

Lasten to the story and follow m the ook, then answer these questions

I What ume cid the ebves arrnve”

N 2. Why was the shoemaker able to buy moie leather-

3. Why did the shoemaker and his wite make dothes and shoes tor the ¢ives-

4. How did the elves feel at the ena .t stonv?

5 How did the shoemaker and his wife feel-

Extension Actiinties

1. Buy and sell shoes at the shoe store m the diamatic plav arca

2 Vient a cobbler, shoemaker, o1 shoe 1epan shop Fmd owt what shoes are

leather

Study children’s shoes m vour dasstoom
Who has the biggest shoes™ the smallest-

Act out the story for other chilaren i vour dlass

made of 1 addition to

- ke a graph that shows how mam childien are wearng sneakers, sandals, Liced shoes, and hoots

S, Wt

6 Retell the story mto a tape recorden

(Lidedale, Freva The I lves and the Shoemaker Ulns Brmion Tutkle Saow York Schobasty

Figure 21 Study guide for " The Flyes and the Shocmaker’

Aruitoxt provided by Eic:
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Spoken Arts provides classic folktales and tairy
tales in record or cassette format. Read by profes-
sional actors, the best-loved stories become a lis-
tening “experience” to fascnate the child.

English as a second language has provided the
stimulus for listening to cassette tapes, either
alone in a storytelling session or with the printed
book. Many bilingual media programs are helping
Spanish-speaking children enjoy the humor and
pleasure of Ferdinand as well as helping them
build a vocabulary and comprehension skillbank
Listening centers can pop up like mushrooms all
over a school—in nstructional areas, 1n the media
center, and even in the school cafeteria! “Table
tapes” help bridge the ume beiween finishing
lunch and going outdoors to recess. One chapter

of Homer Price gives the child a new awareness of

comic book heroes, like the “Super-Dooper” or
skunk derring-do. s

The most important value of book/record or
book/cassette sets, however, is for the prereader to
follow along and learn how to turn pages and fol-
low print from left to right. Book/record listening
is the closest thing a teacher can provide to lap
reading, where a host of book awareness skills are
learned.

Similarly, book/record combinatons help the
beginning reader learn visual and auditorv word
boundaries, a sight vocabulary, and voice Hluctua-
tions nec.ssary for meaningful reading The be-
ginning reader can repeatedly hsten to a story,
memotize the story hne, and then learn to match
words to a story that he or she has alreadv read
and tmderstood. As one beginning reader sighed
in frustraton while waiing for a teacher to read
with her, "Oh, well, I guess I'll get Ball Marun to
read to me.” She was reférring to the Bl Maitin
Instant Readers. pubhshed by Holt, Rinchart «nd
Winston.

Videotape and Television

An assessment of the 'ive of nonprint media i the
Iterature pre “must mdude a boet discussion
of television . reading stimulis Under 1deal
arcumstances, when mstructional television s
uced in the dassroom. it 1s possible 1o evaluate its
eftecuveness m the cognitine area --leartang letter
formatons, sounds of the long and short vowels,
sequencing, and other measurable skills Sevame
Street, a Chaldren's [elevision Workshop produe-

(l\‘—
)

tion, has been tunded to condv  this tvpe of re-
search Papers appear regularlhv m the Journal of
Communcation evaluatng its effectiveness i terms
of measurable ohjectives

Very hittle has been done to study the ettect of
mstructional television m mtluenang students m
the atfectuve areas of reading setf-selection skills
Measuring apprecation end enjoyment s much
more difficult than measurmgnsolated skills, but
in the long run it s far moreamportant, especially
it our goals for teaching are to develop readers,
not just children who know how to read.

Perhaps Ez1a Jack Keats has sard it best with his
analogy In a recent talk at the Smithsonan In-
stitution, the Caldecote. Medal winner (Snowy Dey)
recalled his assoctation as consultant to the pro-
duction of Sesame Street. M1 Keats remarked that
the producers of the show had ongmally induded
selections from childien’s books as part ot the
program. However. Sesame Street rescaréQers
found that viewers' “attendant behavionr"—thatus,
the fixed-eve-on-the-screen was not total (lurlig
the hterature segments, so the hook selections
were dropped from the program format. M.
Keats felt that wandermg eves niught be a "savor-
mg” o1 “tantasizing” reaction to a lovelv story
rather than'a lack of attention, but numbers and
statistics prevalded M Keats conduded that an

“eniphasis on teachmyg reading skills without pro-

vdimg the “1eward”™ of o prcture hook or other
selections from childien’s hiterature to read when
the shtys learnest was hike taking the dhild to
the edge ot a it and dropping him over the
edge!

Areport by Joan Feelev, witten as a presenta-
tion to the Nauonal Counal of Teachers of Eng-
Ish. was designed both to wdennfy and describe
the content mterest pattern and media preder-
ences of voung ~«chool children Feeley tound tha
dldien “go to television to satsty fantasy and en-
teartammen® needs and to prmt to satishy mtorma-
nonal needs  (Feelev, 19720

Practical apphications of telavision can he made
at all levels when readimg motnvaton is addressed
Influenang the veluctant 1eader, simulating the
timid learner, challenging the profiaent reader,
and extending the vange ol the prnt-onented
puptl are al pracocat uses of tdevision for attec
e Teasons,

Some schools now have production capacity as
well as television montors to recene commeraial
and pubhc television Combimng the twa can he




an experience thai children will cherish for years.
One first grad= class was experimenung with
hatching chickens, during which the children
shared “chicken” stories like The Little Red Hen,
Lattle Chick's Story, and Henny Penny in dramatic
role play or by sharing the pictures on camera. A
videotape of this class period enriched the entire
scientific process. When the baby chicks emerged
from the eggs on videotape, the little producers
nearly burst with excitement!

. Many programs, like Stones wrthout Words. Book,
‘Look and Listen, Spinning Stories, Once Upon a Touwn,
Readalong, and others are available through in-
structional television. Schedules for programming
are generaliy available through the school media
center or daily newspaper. Accompanying teacher
guides are an enniching addition to the television
viewing. R-play of programs telecast outside of
the instructional dav is generally permitted for
scven days. It is a good 1dea to check copyright
law before doing eft-air copving B

e

Single Concept Films (Super 8)

Film loops or cartridges are avatlable m commer-
cial format (gs opposed to home movies) Most of
these stress specific skills and are not long enough
for entire hterary offerings. bur are used bv
teachers to awaken the “imaginatie eve” of the
voung child. Shown withour sound. the emer-
gence of the monarch butterfly becomes an exat-
ing opening to a creative story or Poem or an dc-
companiment to a children’s book on the same
topic. Seasons of the vear can be brought to life 1n
poetry or song by showing a single concept loop
of a snowfall or the opening of a flower A com-
merdially prepaied science loop can be used it Iit-
erature units t accompany books on the same
topics.

Microfiche

L4

v

Picture hooks. easv teaders. and thirteen full-
length books are now available i miercfiche for-
mat on 5x7 index -ards. The card s slipped on
the glass “stage” of a microfiche reader. and the

\." hook appears on the screen. page by page. “It's

like personal television!” exclaimed one first
grader, “and 1 can make 1t be any book 1 like best,
ioo!"-

Microfiche is good reading exerdise for begin-

PAFullToxt Provided by ERIC
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ming readers. The children get the story line hrom
the pictures, and their eves follow from left to
right on the microfiche reader, as they would 1
they were looking at pages of a book. In additon
to eye movement, there 1s hand movement fiom
left to right as the child guides the “fiche through
the viewer.

Study Prints

Collections of large, poster board pictures depict-

ing scenes feomi fairy fales, nursery rhyvmes,

poems. and interpersonal relationships are avail-

able as “study prints.” This somewhat archaic utle

for a media genre fre uénty kills its populanty,

except as bulleun hoard fillers, but the wnnosative

teacher can find creative uses for these lovelv pic-

tures. A study print can be background for a

finger puppet production. a series of nursers ;
rhyvre prints can provide a choral reading (speak-
ing) experience for a shv group of voungsters. a
group of fairy tale pictures can be placed in the
center of the reading arcle and individual <hil-
dren can selece a picture and tell the stery 1t s
helpfu! to rethink the uses of the abundance of
medha available

Posters are frequently used as motnation tor
reading The Ghildren's Book Counal (67 Irving
Place. New York. New York 10003) offers a free
catalog listng ava lable tree or low-cost materials
Caldecott-wina:ny illustrators have designed
bookmarks and posters. and other well-known 1l-
lustrators of childien’s books have contributed
their skills to the preparat:on ot book promotional
matenals. ‘

Many publishers offer posters and bookmarks
that promote children’s books and are usually wili-
ing to provide these matehals i quantity if they
are requested on school stationery

One nursery school's walls were colortully dec-
orated with faimhar ¢haracters from children’s -
erature that were blown up to hfesize on an
opaque projector and painted on poster hoard
Study prints. posters, and pietures can have hoth
decoranve and educational uses

Student Productions

The student productton can be an integral part of
the media program Children are encouraged to
pat ther artistic and dramaue talents to work m
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role playing, while other children film the action,
either with a Super-8 camera or the video cameia.*
An instamatic camera or a Polarorl can be to
cused on cbjects of nterest to cinldien and the
resulung photographs used as illustratons tor
child-authored books. Storv extension can be en-
couraged by drawing pictures to illustrate a story
such as Harry, the Dirty Deg These can be pro-
duc. ' as slides using a simple copvstand (ex-
plained below), and then shown as a fullscreen
production with accompanying tape. Creatire
stories based or. a hiterature unit can be brought to
the screen as television or movie programs. Hand
drawn tilms and transparenctes can be used over
and over as part of a kit on folktales.
Child-authored books are a valuable ad:ition to
the print resources of a school media center or
classrcom library. These cais be of two kinds' the
dictated story (composed by the chil‘l, but written

down by an older person) or the totally child-

drawn and written story. The latter kind of litera-
thre is a very creative experience The child au-
thor can tape-record the story and store the tape
with the book in the llbrar)/medl(l center One
school system sponsors an annual Wiite-a-Book
Contest for children in the public schools Entries
are judged by children’s book authors
Nlustrations for a child-authored book can be
hand drawn, cut from magazines, or reproduced
as phomgraphs using a copys(and A copvstand s
a convenient piece of equipment for copying pic-
tures. A camera 1s mounted on a rod, with lens
facing, down toward a wooden base. Lights aie
mounted on each side of the rod and duected to-
ward the base of the stand. Artwork, magasne 1l-
lustrations, reaha, books, or other stattonary
materials.are placed on the wooden base and pho-

tographed. A copystand can double as an anima-,

tion stand for Super-8 film production. It s a no-
fail device for the vounger photographers and
filnmake:s

Student productions added to the mecha center
collection can be airculated throughout the school
for curiiculum use or can be shared with other
schools or media centers. Many student film fest-
vals are now held m school districts and states with
categories open to kindergarten throught thid
grade producers as well »s to older, children Gen-
erally under the sponsor ship ¢. the prutcssmn.xl
media ssociations in the school district, the stu-
dent snowcase gives cach child an opporturity to
critique films produced by other children and

0

3

compare ditferent methods and techiniques ot
film produecuon Museums, art galleries, and the
Amencan Film Insutute are encouragimy student
tilmmaking through courses i photographsy,
Super-8 filmmaking, the meparanon ot shdes,
and the use of the visual matker and copastand

Magazines for Your Classroom

Few easlv childhood tearhers avail thenselves of
the muluple uses to which good children’s
magazines can be put i an earh childhood class-
room. You'll be surprised at how eagerly children
antiapate the arrival ot Cricket or W orld in the
mail. .sot Hnlv do you recene a continuing soure:
ot hierature lhmuqh such subscnptions, but also
students learn how to use a periodical

I'he stories and poems 1 magazines provide an
addinonal source of hterature to be read alond—
to groups and to mdnviduals. The pussles (which
can bhe latmigated with contact paper so that many
chnldren can uy them) msite active participation,
Magazines expose children to different genres of
hterature (short stories, fiction, true stories,
poetry) ,m(l ditterent stvles ot allustianon

Old magazines provide reusable tesources. Iy
making a pussle book, a reape book, a poetry an-
thologs, a collecnion ot shorr stortes, a joke book,
o1 a seng book from the beter selections .n old
magazines Color photogiaphs can be used as wall
decorations or to sumulate writng or stonvtelling.

Chiddiren can write (o have adults write tor
them) to authors, dlustrators, or editors, thus -
tegratiag weiting imto the hterature carnclum
Most childien’s magazines publish at least some
child-authored and childallusirated wor k. What
better 1pcentnve for voung children to learn to
write antl draw and to refine then eftors?

The quahite of magaszmes for voung chileron
varies. So does the tunction of the magazine. T ook
tor quahty i the dlustyations, i the content, end
i the phvaical appearance of the periodical. A
inagaszme that talls apart easily 18 not sunable tor
an carly childhood dasstoom We would recom-
mend the tollowng magazines

Cricket Magazme s published monthly by the
Open Court Publishing Company, 1038 Exghth
Stieet, LaSalle, Himos 61301 Features ineude
short stories by well-hnown ! ldien’s writers,
nonticton arndles, poetrs, pussles, games, and
1eader contibutions Aitwork as by promment




illustrators of childre’s books. Children’s work
is solicited.

World is published by the National Geographic
Society, 17th and M Streets N.W., Washington,
D.C. 20036. Features include vutstanding color
photographs o accompany weli-written articles
of a factual nature about our natural world

Ranger Rick 1s published by the National
Wildlife Federation, 8925 Leesburg Pike, Vi-
enna, Virginia 22180. The magaz.ne has a sc-
ence and wildlife focus. Fiction as well as non-
fictign is included. Regular features include
photographic-essays, craft ideas, and a monthly
article on ecology.

Highlights for Children is published by Highlights
for Children, 2300 West Fifth .Avenue, P.O.
Box 269, Columbus. Ohio 43216. It is an all-
purpose magazine, including puzzles, stories,

games, jokes, riddles, etc. Values are stressed in™

some articles.

Other magazines you might want to consider for
yoar early childhood classroom include:

Childyen’s Digest
Parents' Magazine Entetprises
Bergenfield, N.J. 07621

Children’s Playmate
1100 Waterway Bivd.
Indianapolis, Ind. 46206

Stone Soup
P.O. Box 83
Santa Cruz, Cahf. 93063

Ebony, Jr'
320 S. Michigan Ave.
Chicago, Ill. 60605

Humpty Dumpty
Parents’ Magasine Enterprises
Bergenfield, N.J. 07621

wow
Box 20Q7
Englewood, N.J. 07631

Bookclubs

Several companies now specialize in seling inex-
pensive books to children. The teacher is given
free books for the classroom collection for every
five or ten books the children buy. Shps are sent

Print and N print Resource g

homne periodically on which pairents can check the
books they would hke to purchase for their <hil-
dren. The teacher collects the money and sends
the order. T'he books usually airive in a week or
two.

Bookclubs that offer discounts on books and
often screen the quahty of the books they sell are
an excellent way to increase the aumber of books
children havé at home and to expand your class-
room library. However, care must be given not to
“push” the books upon children or pressure Dar-
ents into buying Sometimes children who do not
or cannot puichase books feel unhappy when the
books arrive and there are none for them. An ex-
cellent way to deal with-providing books for low-
income children is to write for a RIF (Reading Is
Fundamental) grant. '

RIF was begun in the 1960s when Mrs. -Robert
McNamara discovered that when she gave a book
to a child she was tutoring, his motivation to read
increased dramatically. Now the federal govern-
ment will subsidize free’ book distributions fo
every child over three in a classroom it the local
group (PTA, etc.) will pay ten percent of the cost
of the inexpensive paperbacks. The children must
have free selection of the books and the teacher
must have a program for reading mouvation
order to obtamn a grant. The address for RIF 1s d/o
the Smithsonian Institution, L'Enfant 2500,
Washington, D.C. 20560. ¢

The pride of book ownership can go a long wav
to enhance a child's appreciation of hiterature and
interest 1n readit,, Book companies that operate
through schools include: ‘

Scholastic Book Services

904 Syhan Avenue
Englewood Chiffs, N J. 07632
My Weekly Reader Book Club
Xerox Education Publications
1250 Farrwood Avenue

P.O. Box 2639

Columbts, Ohio #3216

Nonprint Resources: A List of Professional
Review Publications

Instructional Innevaier (lormerly 4udiovisual 1x-
struchon)

1126 16th Stieer, N W

Washington, ) (0 2063¢

.
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. Horn Book (“Audiovisual Review”)
Park $ juare Building
31 St. james Avenue
Boston, Mass. 02116

Ins*ructor ("Reviews”)
75% Third Avenue
—~ New York, N.Y. 10017

Language Arts (“Staying on Top. Instructional
Materials™)
National Council ot Teachers ot Enghsh
I111 Kenyon Road
- Urbana, 1li. 61801

Medwua and Methods (“Recc:nmended™)
North American Building *
401 N. Broad Street

Philadelphia, Penn. 19108

Previews. Audiovisual Software Reviews
1180 Avenue of the Americas
New York, N.Y. 10036

Yo

Teacher (“Keeping Up™)
Macmillan Professional Magasines
Greenwich, Conn. 06830

¢

¥

f

LN
4)
R .
g
Q B

ERIC Y

. .
A v

loday's Education (" Audiovisual Matenal”)
Natonal Educauon Association

1201 16th Street, N W

Washingion, D € 20036

_Booklist
Amenican Library Assoaation
50 Ea<t Huron Street
Chicago. I 60611
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* Linda Leonard Lamme
University of Florda

In this book we have flied to share with early
childhood teachers many methods and materials
for making literature the ccre of their early child-

- hood curriculum. Some teachers may ‘not be ready
to.dismiss packaged kits and basa! series and de-
sign their own curricular units in the ways de-
scribed here. The beauty of this approach, how-
ever, is that you can gradually adapt it to your
existing classroom plans. T

. You might try using your basal programs three
days a week and xpur literature program two

“days. Or you might reorganize your us= of time

¢ «each day so that literature can assuine a more cen-
tral role. Another approach might be to teach
other content areas, such as science and social

* studies, from a literature base.

’  Some teachers take a topic (such as those dis-
cussed in chapter six) and then brainstorm all the
ways literature could enrich that topjc. ‘Other
teachers select a book and develop mé,curricu-
lar activities surrounding that book. The Web, pub-
lished at the Ohio State University, gives many.
examples of “webbing” a curriculum around a
specific book. The idea of webbing is to
brainstorm as many ideas related to the book as
possible. Then, the teacher selects from those
ideas the best and most appropriate to use with

.the whole class, small groups witkin the class, and
individual children. One must be careful not to
overuse a book, making the resultant activities
more important than the book itself. An example
is given in figure-22 and the activity outlines that
follow It is contributed by Debi Frandsen, a stu-
dent at the University of Utah. The book she has
“webbed” is Blueberries for Sal by Robert McClos-

r

key (New York: Viking, 1949, available i paper-

" back).

. »

Blueberries for Sal

I. Introduction
A. Target Group: four to six year olds
B. Objectives:

1. To expnse children to “good” litera-
ture. ‘ .

2. To present this literature through a
variety of media'so that children with a
variety of modality preferences can
eniny it. '

3. To compile in this webbing various re-
lated ideas and activities, not all of
which may.be used at-one time, in
order that I may tailor the activities to
the particuiar needs of the group 1 am
teaching.

I1. Literary Awareness
A. Objectives

1. Children will learn to go from basic
recall to drawing conclusions from
those facts.

2. Children will be able to use imagina-
tion in creating new endings.

3. The children may have the experience
of recording their thoughts.

4. The childrea will be introduced to the
concept of plot and subject.

B. Comprehension and Detail

1. Why did little Sal's mother want blue-
berries?

2. Where did thev ~»?

93

169

MmN
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3.
4.

O’

How did little Sal get lost?
-Who else was on: Blueberry Hillz

. Problem Solving
. How are Little Bear and Little Sal

alike? Different?

Why did Little Bear and his mother

eat all their blueberries instead of tak-
them home with them?,

W at do bears do during the winter?

D. Crmcal Thlnkmg

1.

* 5

Read story up to the point where Liule
Sal starts looking for her mother.
Have the children make up new end-
ings.

2. Read the end of the story.
3.
4. Record new endings if desired. (See

Whiclt ending do you like best? Why?

1y, C)
How'many stories or plots are there in
this book? How are they alike? .

" E. Interpretive Thinking

I

Objectives
a. The children .will become accus-
tomed to interpretive thinking. |
b. The children will be made more
aware of facial and body expres-
" sions.
c. The children will see the relation
between movement and emotion.

. d. The children will see that there are

~ different redctions to emotions.
e The children will use large and
small motor skills.

. Questions

a. How do you think Little Sal felt
when she couldn’t find her mother?
b. How did Little Bear's mother feel

when she saw Sal?
c. How did Sal’s mother feel when she

saw that Sal wasn't behind her?
4. Can you make a surprised fa(e'
Scared face? Worried face?
e. How do you act when you're sur-
prised?
(1) What does your body do®
(2) How do your arms react? l.egs?
_ Hands?
(3) What does your face look like?
(4) What does your mouth do?
» Eyes?
f. Have children go through nmgd-
zines and find facial expressions

Summary a5

and body expressions tor surprised,
scared, etc Make individual pictures
for each or a collage for each.

nr. Language Arts
A Objectives

IV. Art Experiences

e

(81

1. To allow the child to use 1magination

and bring personal ideas into the dis-
cussion.
. To involve the child personally.
2

3. To provide the child with a transition

from pre-reading to reading.

4. To mtrodice the.child to writing.

To teach the child to universalize the
story from the book—it could happen .
to anyone.

6. To help children recognize the rela--

tionship between the spoken and writ-
ten word.

B. I'\'ew Endings

%

2. Have the children make

1. Read the story up to the poifit where

Little Sal looks for her mother.
Jp new ehd-

ings and record them. ,

C. Experience Charts

/

-

#

}2.

I. Have-the children make their own |

stories from experiences.

a. Mave you ever been lost like Litte

¢ Sal? What happened? How did you
feel?

b. Have you ever gone for a walk in
the woods or canyon?

As the children relate their stores. the

teacher records them on a large piece

of paper. This way. their inital intro-

duction to reading is with materials

written in theirr own words. -

A. Objectives

l. The children have more than a two-
dimensional art experience.

2. They become familiar with hifferent
media and textures.

3. The children can record what they saw

and heard in a different media.

. Collages

I. Make callage pictures of the story.
Have the children pick out their favor-

+ ite scene or character.
9. Have available a wide variety of mate-
rials. Suggested: buttons, twigs, leaves.
nick rack, ribbon, fu: scraps. fabric.
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buriap, carpel scraps, sand ghtter.
beads, eic.

C. Puppets

1. Make paper bag puppets. Materials
needed: paper bags, construction
paper, yarn, felt, fur, crayons.

2. Put on a puppet play. See Drama Ex-
periences (V). '

3. Objectives
a. The children will be able to exercise

theiv creativity.
b. The children will leain how te ma-
nipulate the puppets.

D. Potato Printing

1. Have the children make potato prints
with blueberry juice or blue paint.

2. Have the children cut the prints or

choose the shapes desired.

3. Materials needed: juice or paint,
paper painting smocks, potatoes.

4. Start with blue, then add food
colcrs—red, yellow, eic. What colors
do you get?

5. Objc.ctives
a. The children use small motor skills.
b. The children can see different

shapes and designs.

<. The children can see what colors

mix.

V. Drama Experiences
A. Objectives

» 1. Through pantomime the child fulfills
the need to pretend while at the same
time developing a sense of “sensing.”

- 2. The child becomes personal'y involved

in the story.
3. The child, through creative dramatics,

is able to better undcrs}aﬂd the charac-.
d

ters and story without distracting and
frustrating props.

The child learns sequencing.

ol

5, The child learns critical thinking in °

. critiquing the players’ performances:

B Pantomlme

1. Let's go on a walk and pick blueberries
like Little Sal. What kind of day is it?
Smell the air. Is it hot or cold?

2. Lets'go up » hill now” Do we have to
walk differently? Are you gefting out
of breath? Do you see any berries?

What do they grow on? What else can*™

you see? What do you hear?

. VI. Sensory Experiences

«
r

3 Let’s pick some bluebenus What
should we put xhcm iz What would
happen 1t ‘'we put them in our pockets?
Has anvone tasted one vet? Taste it.
Are they sweet or sour® How 'do they
feel? Are they big or small®

4 Should we sit down ani rest now?
Yhat are vou sitting on? A rock, grass, |
pme needles, dirt- What ‘does 1t feel
ke

C. Creative Diamatics
1 Recall the stor$ with the chuldren
9. Put it in stquence—w bzt happens first,
next. etc. .
3. Go'through the scenes
4. Accept comments on how to improve
it. Did wLittle Sal's mother act sur-
prised?, <te.
Choose new plavers and reenact.
uppet Plays .
. Put on a puppet plav cither following
the story fine. 4r putung the (ha_rauers
in new situations.
2. Pick a situationzand discuss how you
think Little Sat will act :

—1‘(.]! .

A Objectives
1 The child will have an opportunity 1o
experience the book through difterent
senses. .

2. Through (oukmg the child will have
the chance tp manipulate utensils, use
measurements, and eat.

3. The ckild will better understind how

© the Yody moves and will be able to

. move ditfegent ways.

4. The child will use comprehension and
 problem ¥olving skills in ton‘oarmg |
w the sounds.

B T aste Y
1. Taste blueberries Are theyv sweet Jor
sour- T
\ake blugherry muffins and taste test.
(.. Movement !

1. There are a lct of movement words in

the story. Quote {rom story.

2. Can you_hustle like Little Bear: How
do you husile?

How do you tramp?
4. Can you walk hke Little Bear? Little

Sal?

5. Isit eqsfe_r on two legs or four?

9’



D. Hearing Sounds .

1.

There are a lot of sounds  the story

~Can anyone remembcr one?

a. What about when Little Sal dropped
blueberries- in hew pail—how did it
sound? Try it. Would it sound dif-
ferent if she had a ‘glass Jar‘ A
wicker basket? Experiment with the
sounds. What if her pail was half
full and then she dropped one n:
Would 1t socynd the same? Why or
why not? ’

b. Can you make the sound Little Bear
.made when he ate blueberries? Hus-
tle, munch, apd swallow. -

c. Can vou remember who Liule Sal
* found when she was looking for her
.mother? Can you make a crow
sound}, . .

. 9. Are sounds important in the s(ory?'

Vhen do they occur? (Help mothers
find Little Sal and Little Bear.)

Vi1, Music Experiences
A. Objectives

-

E

1.

ho

The child puts the story in a totally
different medium and learns to as-
sociate the two. )

The children ar® i1ntroduced to
npythms and rhythm instruments.

The children will become moke aware
of the effects of music on comeving
mood or creating a picture n their
munds.

The children will demopstrate critical
thinking in replaving the tape and re-
vising it if necessary

B. Music with Pantomime

1.

2.

Choose the music according to the
moads of the story, characters, etc.
Tape the music together and play
while the children pantomunmme. Does
the music help explain the storv?

C. Music as Accompaniment

Q

RIC
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1.

Followmg the drama and movement
experiences, the child should feel
fairly comfortable with the movements
and moods it the story. Now you can
add the musical element.

«. Discuss the tempo or speed of the
story. Does it speed up or get more
exciting when Sal gets lost? When
she finds Liitle Bear's mother?

J

S umman 97

b. Discuss characters. What would Lit-
tle Bear sound like when he's walk-
ing? Would 1t be-fast or slow music®
A migh or low soundr Exper-
ment—would [atderBear's mother
sound loudtbur quieter? The same
sound or difterent?

¢. The children can pick out mnusic 0y
rhythms from recordings that fir the
characters and moods. Then record

v thein together. Read the story with
the music as background.

d. The children can make individual
‘sounds with rhvthm instruments
while viu read the story. Tape and
play back.

2. Discuss results. Does the music add o

the story?

VIII. As a-Supplement

'

1.

Use this sterv as a supplement on a
unif of colors. P

2. Talk about the color blue

- [

gt

§

a. How does 1t make vou feel?

h. What does 1t make you think of*

¢. How would vou move if vou were
blue* -

Read the story and discuss.

Make a “blue” display along with nlher

color displays -

. Have the children bring special objects

from home that are blue and let them

make a display.

IX. Related Readings
A ()b,u(ne

N

To'lead the child nto other b«mks

" Taghelp the chmid develop ctitical

3.

anabysie - amilarities in plot. et
I'o mtroduce the child to a speaitic au-
thor's works.

. Suggested utles .
. The Blueberry Pie Elf by Jane T'haver

2 Are You My Mother? by P. D. Fastinan.

3. Make Hav for Du(kln;g\ by Robert Mc-
Closkey.

1 Time of Wonder by Robert McCloskey

5. One Mornmgym Mame by Robert Mc-
Closkey.

Possible Questions | 5

. Are there any snnilarities m these
stones? '

2. Can you tell anvthing about the au-

thor? Can

vou t4fl what part of the

Jog Con
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country he hves in? Does he hve in the
Ciy or country?

Show *The Art of Picturebooks™ by
Weston Woods (Robert McCloskey™s
interview)
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Asses;sing Your Literature Program

Whether vou try the topical approach or the web-

bing approach with a single book, we hope that

this book, has given you many strategies for nn-

plementing gn mtegrated appreach to learning

. with hiterature at the core of the curticulum. It 1

nnportant that as you move n the direction ot in?

‘tegrated, meaningful teaching vou assess vour
Progress.

Several checkhsts have been presented eather

in the book that can be helpful m assessing vour

classroom environment and vgur skills at reading
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* dloud 10 a group By tape-recording oy mtetac-
aotis with childien (o1 videotay ag vourselt. of
possible) vou can discoser vour awstrengths as a
teacher ardd the azeas that need mmprovemant In
general, vour dasstoom should be a more mvtng
place tor voung chldiren and the cmldren should
be more mtegrally mvelved i learnmg o vou
have adoptedd the suggestions in this book.

Assessing the progress of the children i vour
dassroom 1s important also, If the attitudes of the
voung childre® i vour dasstoen are becoming
more positive toward iterature, vou should see
more children clecung to read books. look at
filmstripe, and act out stonies Guring “tiee play”
tume. Children should more trequently request to
read and be 1ead to. They should make more ref-
crences to books and story characters n the
course of gheir daih work They should use the
ibharvimedia center ore, both m school and at
home And they should request to read and be
read 1o more at home In other words. as their
aptudes toward 1cadmg anag hiterature pecome
T:;h{(‘ positive, their behaviors should change and
those changes should be observable both at home
and  school -

You mav abo find n helptul to mterview in-

~formally the childien i vour dassroom or to
question their parents to determne the etfects of
vour hterature curriculum. Parents mav not think
to tell vou that therr daughter mentoned, when
she saw a boat being towed down the highway,
“Ihat's just like the boat Sal and Jane rode w to
Buck's FlarBor™ (frovy One Mormng m Maine, by
Robert McCloskey) But in the long run it s these
references to hiterature m the context of dailv ac-
trvties that attest to the fact thar childien are be-
coming hterate ateens




