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This is an evaluation report for a Title VII

bi1l!{ngual program that served Spanish-speaking students attending

John Bowne high =school, Plushing, New York,

‘n 1979-1980. rhe first

section of the repnr: discusses the school neiaghborhood and its
demogranhic composition. The second section focuses on participating
students' characteristics, ou*lininag program entry criteria and the

student's ethnic backagrounds,

language proficiency and socioeconomic

background. In +he third section.the organization of the program is

described.
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Assessment procedures, findings, conclusions and recommendations make
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r~iterion Referenced Pnglish Syntax Test and tests measuring
achievement in mathematics, science, social studies, native language.
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BASIC BILINGUAL PROGRAM - JOHN BOWNE HIGH-SCHOOL

Location: 63-21 Main Street, Flushing, New York
Year of Operation: 1979-1980, Fifth and Final Year of Funding
Target Language: Spanish

Number of Students: 277

Acting Principal: Dr. Bennett Parsteck

Program Director: Ms. Gladys Fischoff

I. DEMOGRAPHIC CONTEXT

The Basic Bilihgual Program is housed on the main floor of the
Jéhn Bowne High School buiiding. The sife was §e1ected by the parent
organization due to the availability of a target population in the
vicinity of the school. , \
| The project is located at 63-21 Main St., in the Flushing area of
the Borough of Queens. Its immediate neighborhood is mostly residential,
stable, and middle-income. consistinq‘of two-fami]y houses. The school
building has an elementary school to its front and Queens College to the
rear. To the right.of the school there is a Jewish neighborhood whose
children de 1ol attend the high school. They attend parochial schools.
To the left, the school adjoins an-ethhically mixed, middle-class neighbor-
hood which may be called the "immediate area" of the schuol. This area is
1nhab1ted by a mixture of Chinese, Hispanics, Italians, and Koreans. The

children of some of the f:milies in this area attend the high school.

‘Ther  are no businesses close to the school building.

' The majority of the school student'population comes from the "outside -

area" of the school. This outside area comprises sections of Corona,
Elmhurst, Jamaica, and Flushing. Corona and Elmhurst send t& the school
Chinese, Hispanic, and Korean stydenta. French-Creole and Hispanic

students come from Jamaica. The rest of the Flushing zrea sends to the

&
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school students from Greece, India, Pakistan, and a few from other
parts of the world. Native languages are used to communicate within
the home and its immediate vicinity. English is used for communication
in the community at large.

The "immediate area" of the school is a stable community and most
of its families have lived in it for many yea}s. The;sfudents of
thdse "01d" families which attend the high school are mainstreamed and
have 1ittle pedagogical relationship with the project. The area,
notwithstanding, is in the process of change. Immigrant families are
moving into the neighborhood. Although immigrant, these families are
stable and provide the project with students.

The “"outside area" is not a stable community. Although there is
no physical deterioration of the area, it is a constantly changing
community. Economically, it is mixed, consisting of middle-class
families with an ever increasing number of low-income families. These

. low-income families tend to be one-parent families or surrogate-parent
%5mi]ies with both parents employed. -The finances of the families in
the area are influenced by high rentals and the facf that it is a
two or three-fare area. Thése factors and the changing nature of the
community influence some of the residents to move. As the residents
move out, imnigrant families with large numbers of children move in.
These families have to move into small apartments because theilandlords
of the area divide apartments into smaller units to meet housing demands.
"Large numbers of youngsters with no skills, no gmp]oyment and little to

do, help increase the crime rate of the area. Illnesses present no
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major problems in the area or in the project student population, but
there are a few instances in which the project students are absent
from school because they have to care for smaller siblings while
their parents go to clinics or hospitals.

I1. STUDENT CHARACTERISTICS

A. Entry Criteria - Students enter the project if they score

below the 21st percentile on the Language Assessment Battery Test

(LAB), and are recommended to the project by the bilingual guidance

counselor, a teacher, the grade advisor and/or the students' parents.
B. Ethnic Composition - The total population of the school is

3575 students. Of these, 876 or 25% are Hispanics, 26% are Blacks, and

48% could be classified as "other." Included in the latter is a very

small number of Orientals. The projecf's student population was 277

during the spring of 1980 or 30 % of the total Hispanic population of

the school. The project population could be broken down as follows :

COUNTRY # OF STUDENTS %
Dominican Republic 107 38.63
Colombia 76 27.64
Ecuador 34 12.27
Puerto Rico | 20 7.22
Peru 11 'A 3.97
Guatemala 6 / 2.17
E1 Salvador 7 2.53
Argentina 4 1.44
Cuba 4 1.44
Honduras 3 1.08

[y



COUNTRY # OF STUDENTS %

Chile 2 72

Nicaragua 1 . 36

Panama 1 .36

Uruguay ‘ 1 .36
277

C. Language Proficiency - Project students come from migrant or
immigrant families. Some have lived in the United States for a relatively
" short period of time; others are recent arrivals. All are native speakers
of Spanish. The students' reading proficiency in Spanish, as tested with

La Prueba de Lectura (Spanish reading test), varies from minimal (the 1st

grade level) to sophisticated (the 9th grade level). These grade levels
are an approximation, as this reading test does not provide equivalents.
English language proficiency presents a somewhat different picture:

~most students enter'the project with 1ittle knowledge of English.

However, they are motivated to learn English since English is used as

the vehicle of communication in their communities. This is trué'of the
"immediate area" of the school where English is used around 90% of the
time. This, plus the four years of ESL that the project provides, explains
the range of English language proficiency of the project students--from

1st to 8th orade.



D. Diversity - As has been indicated in the previous discussion,
the project's student population is heterogeneous in many respects.
The students' range of literacy in their own language ranges from
almost illiterate to iiterate. The educational background of the
parents is heterogeneous. The socio-economic level of the families
ranges from low-middle income to middle-income.

III. PROGRAM DESCRIPTION

The project is transitional in outlook, with the final objective
being to make the student fully functional in an English environment while
conserving and developing his/her skills in Spanish. A unique aspect
of the project, and the brainchild of the project director, is the
concept that the transitional zone between full Spanish immersion to full
Eng]ish:innnrsion is achieved during the last two years of the four years
that the child is in the project. The first two years provide the studént
with content materials taught in the Spanish language, English structures
taught through ESL, and the development of Spanish language skills. The
Tlast two yeér§ present the student a choice of two tracks: a career
education component and the regular high school curriculum for grades
11 and 12. Both of these tracks have the objective of moving the student
to a full English immérsion curriculum. If the student chooses the
career education component, Sﬁanish and English are used to acquire and
deve]op a series of skills which will enable the student to function
in a business employment situation. The skills are: (1) business skills,
(2) skills related to simple research and reporting, (3) development of

business vocabulary and concepts in English and Spanish and, (4)‘f6miliarity

=54 ) : i



with the business field through visits to businesses and interviews
with employers. The obJective is to prepare the student to use both
English and Spanish as tools of communication within the business
field. Examples of the strategies used to accomplish this goal are the
Bilingual Typing and Bilingual Stenography courses. In the first year
of Bilingual Typing, all instruction is given in Spanish while the
typing is done in English. When the student can type a letter, the
letter is typed both in English and in Spanish. This way both languages
are reinforced, and the student can see the linguistic equivalences.

In Bilingual Stenography a similar strategy is used. 'Instfuctions are
gfven in Spanish while the system is learned in English to inerease the
students' competenc; in the pronunciation and spelling of English.
Spanish Stenography is introduced in the second year, transferring the
skills learned with the English system.

If the student chooses the second track, he/she is enrolled in
the regular curriculum for grades 11 and 12,\poving content taught in
Spanish to a full program where the content coursig are taught in
Eng]ish:

The philosophy described above is highly supported by the school

administration, and to a lesser degree, by the school's faculty.



(e organizational chart ar the jivoject duoas Follows.

CHART 1

PRINCIPAL I . . ';l
Bilingual Asst. Principal Guidance Assistant Principal
Guidance |é&— & Admintstration
Counselor Bilingual Progran
Supervisor !
—
\L \m..
School
Departments Faculty Project Director

2 ' Assistant

Associates Project Director Secretary
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| The.project director is responsible to the Assistant Principal

for Administration in- the area of management, and to the Assistant
Principal for Guidance in'other areas -The‘prqject courses are
dispersed throughout all the departments of . the school, and the
bi1ingua1 teachers are assigned to their respective departments “In .
this way, the bi]ingua] faculty can keep abreast of the phi]osophies, L
advances, and instructional strategies of their specific content areas.
At the same time, they can serve as liaison between the project and their
?dEpartnents. 'Furthermore, the.bi]inguai teachers also assist, within
their departments, in‘the development of bilingual curriculum materials,
and disseminate bilingual materials and information about bilingual |
education and events. The director df the project s in constant contact
with the departments, sharing with them bilingual information, trends, and
textbooks. The project office serves as a resource center dﬁ'bi]ingua]
- education for the whg]e school, helps in translations, serves as a liaison
with colleges, with the New York State Emp]oyment Office, with the
attendance officer, hith the grade advisors of the school, and with other
agencies

Since the project was funded four years ago, it has undergone minor -
pedagogicai alterations to prepare the students to meet graduation
| requirements. One such examp]e was to change the Life Science Course
to Bilingua] Biology. These alterations have been changes in- pedagogical
strategies rather than changes in the proposal. \

The physical integration of the project within the’school complex

is an asset to the project. The project!s office is on the mdin flcor



of the school bhi]ding, within the administrative compound. The
office is used to full capacity,mbeing overcrowded with desks,
materials, and people. It houses a Resource Bilingual Library which
is available to all the faculty of the schoo]. The project's classes
are not segregated, but rather are 1oc;ted in the same areas as
mainstreamed classes. |

IV. INSTRUCTIONAL COMPONENT

A. Student Placement Programming, and Mainstreaming

1) Placement and Programming - The main criterion for a
student's placement in the project is the result of the LAB score.
This is weighed with the other factors mentioned above to make the
decision. Other factors are considered in the development of the program
of a student enro]]ed inthe project. If the student is a new arriva],
to the country, the program is developed usiné the.incoming records,
the results of the LAB, ;eading and math scores, and the results of
interviews with the project director and/or the assistant director.
For students transferred from a feeder schoel, the program is deye1open
using the guidance coun;elor's reconmendations from the feeder schoJol.
the results,of the tests administered-hy the,project (tAﬁ,“readtng,
and math), and the results of an 1nterview with the project director
,and/or'assistant director. The prognams of students already in the project
are deve]opeq considering each student's overall schoiastic achievement,
including the BCT and RCT scores, the school's requirements for‘graduation,~
and the student'e talents. Overall the students’ programs are uniform

" but individualized within the areas of ESL, bilingual math, and bilingual

typing.

‘b
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2) Transition - A student may be mainstreamed at the request of
the parents and/or when the LAB scores surpass the 20th percentile.
When a student is considered for mainstreaming, the specific criteria
taken into consideration are: the resu]ts of the LAB tests, the scho]ast1c
achievement of the student, and the student s English f1uency Usually

parents are amenable to mainstreaming, but in the case of a negative

- decision, they trust the project staff. Parents seem to know that the

project students are studying the same subject area content as other
students. The fear that the project students are not learning Eng]ish
does not appeaf to brevei] in the community. Otherwise, it might be
expected that more requests for mainstreaming would be mad: - the
school. If the student is mainstreamed, the parents know_that the
student cen return to the project when so desiring. Students are also
amenable to mainstreaming, but are proud of the nroject.

The project also presents options to the student who would
like to be mainstreamed but is not ready for it. For examp]e, 42

students, or 15% of the project-student population, are taking two or

- more content couhses with'mainstream students, and 28 students (or 10%

of the project population) have comp]eted'the:ESL sequence_but continue
tb‘receive some type of content area instrudtion in Spgnish. Even
after fully mainstreamed, 29 students retai:{2§fF336£:i:cu1ar ties

with the proaect. These ties center: around involvement in the proJect s

pub]ications. One mainstreamed student belongs to the Bi]ingua] Student

Advisory Board.

-10-
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After the student is mainstreamed, a comp]ete follou-ﬁp
cannot be carried out because the project has no bilingual counselor on
its staff. But the’project office remains open at all times for the
mainstreamed student and‘parents to discuss any problems. The project,
in consultation with the school guidance counselor and the grade advisor,
also ascertains that the painstreamed student is given an indiv%dua]ized
program. Project notices and pub]ications are.continually sent to
former project students so that they know that the project's extra-curricular
activities are open to them. _ |
3) Exit-. Students leave the project for many reasons. Below is~«”h
a detailed presentation of reasons why students left the project from
9/79 to 5/80.
' | a) Fully mainstreamed - 6 students |
b) Discharged to an alternative program - '3 students
e) Returned to their native countries - 12 students
d) Removed from the*program by parental option -
| 15 students \
e) Married and left school - 1 student
. f) Drop outs - 19 students ' | ‘
Some students were transferred to another school, but the
figures were not available.

B. Funding, Instructional Component - Chart II detai]s the funding

sources for the instructional component of the project L

[



CHART 11
INSTRUCTIONAL COMPONENT
BY FUNDING SOURCE

Language Group; Spanish

" omponent. Sourcels)  Teachers o Barss -
E.S.L. ) Tax Levy -5 0 %
Reading (English) Tax Lery 11 1 (T1t1e I)wa
Native Language " Tux Levy 3 0 g
Math . s ' Tax Levy 1 1 (TitTe~Vili
social Studiés  Tax Levy 1 ' 0 5
Science i | ' Tax Levy 1 0

Other (Voc. Ed., etc.) - . :
Business Secretarial Study Tax Levy | ‘ 1 (Title VIIX

o

Bi]ingual»SuperVisor W Tax Levy | 1 0

- .

L3

C. Career Education - As has been previous]y stated, the distinctive '
'feature of the project is its Career Education Component This component is _
a two-year program, for grades 11 and 12A tnterdiscip]inary An approach,
presenting several e1ectives. The Foreign Language Department offers
Commercia],SpanishﬂLanguage Arts. The Secretaria] Science Department

offers Bi]ingual'Typjng‘and Bilingual Stenography. The Accounting




Department offers Bilingual Business Math. Also offered are an ESL
course, Business English for the Foreign Born, and a Business Themes
course not offered anywhere else in the city. All these courses are
two-year courses ekcept SusinessAEnglish, which is a one-year course
taken in conjunction with one year of ESL. Business Math and
Bilingual Typing have individualized instructional programs.

The courses in this component are designed to accomplish the
fo1low1ng objectives: ‘-

1) to act as a transition zone from comp]ete Spanish
immersion to complete English immersion; .
2) to increase Eng]ish competency skills in reading,
writirg, and oral communication;.and
» 3) to provide the students with the skills for one of the
fo]]owing a) entry 1nto employment after graduation, or b) part-time
| emp]oyment whi]e attending college. , '

Those project students not" choos1ng the Career Education component
can continue in the project by taking another two-year component for
.grades 11 and’12, offering courses in ESL, Spanish'Language Arts, and
Bi]ingua1'Soc1a1 Studies, with Physical Education and electives in
nainstreamed classes. The goals of this second component are the same
as the firstntwo .goals of the Career Education Component.

D. Bilingua] Classes - Bilingual classes are offered in Span1sh
The f1rst two years of the project, grades 9 and 10, are a tota] Spanish |
1mmers1on program. A11 courses except ESL are taught in Spanish. The |
second two years of the project, grades 11 and 12, move the student from

a complete Spanish immersion strategy to complete English immersion.

F3
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" Spanish Language Arts and ESL are}taught throughout the four years of
the project. ' ‘
Hispanic cultural items are integrated into the curricula o?
Social Studies and Spénish Language Arts. Social Studieslintegrate thes
items from a comparative outlook. Spanish Language Arts incorporates
them into the course content. Continuous reinforcement of the items

presente& is attempted in both curricula.
Chart III presents a list of the bilingual classes offered by the

project. Also included is 1nformation concerning staffing, class size

and hours of instruction.

“14- 1




Chart 111
BILINGUAL CLASSES

MATERIALS IN USE::

NO.CLASS/ USED FOR HOURS STAFFING: APPROPRIATE TO. ..
. COMPONENT/ CLASS LANGUAGE(s ) WHAT X OF PER NUMBERS OF: CURRICULUM IN STUDENTS' NATIVE
SUBJECT REGISTER OF INSTRUCTION CLASS TIME? WEEK  TEACHERS th YSE (DESCRIBE)  LANGUAGE? (Y OR N[
Spanish Lang. . curriculum
Arts - 3 22 Spanish 1003 5 .1 0 developed Yes
Span. Lang. Curriculum .
Art} -4 . 34 Spanish 100% 5 1 0 developed Yes p
Span. Lang. See Addendum
Arts - 6 40 Spanish 100% 5 1 0 2 Yes
Span. Lang. See Addendum :
Arts - 7 38 Spanish 100% 5 1 0 2 Yes g
Commercial ' See Addendum :
Spanish 2 39 Spznish 100% 5 1 0 4 Yes
‘Commercial " See Addendum
100% 5 1 o . 4 ' Yes
}ﬁainstream i
30 Spanish 100% 5 1 0 qujvalent Yes
, 38 Spantsh . 1008 5 1 0 NYCSylabus Yes
estern Civ. ’ c .See Addendum
tiingual 3 36 Spanish - 100% 5 1 0 5 Yes
: See Addendum °
36 “Spanish 100% .5 1 0 5 Yes
30 Spanish 100% 5 1 0 NYC Syllabus Yes
. _ A .
k'] Spanish .. ... 100% 5 1 0 NYC Syllabus Yes




Chart 111
(continued)
MATERIALS IN USE:
NO.CLASS/ USED FOR HOURS STAFFING: APPROPRIATE T0
COMPONENT/ CLASS LANGUAGE(s) WHAT ¥ OF  PER NUMBERS OF; CURRICULUM IN STUDENTS' NATIVE
SUBJECT REGISTER  OF INSTRUCTION CLASS TIME? WEEK  TEACHERS PARAS  USE (DESCRIBE)  LANGUAGE? (Y OR M)
Essentials of .
. Math - 33 spanish i 100% 5 1 1 See Addendum 6 “Yes
Math Lab 40 spanish 100% 5 1 1 NYC Syllabus Yes
Math Algebra ' |
9 p 41 spanish 100x 5 1 0 NYC Syllabus Yes
Applied Bio .
1 25 spanish 100% 5 1 0 NYC Syllabus Yes
Applied Bio
2 2 spanish 100% 5 1 0 NYC Syllabus Yes
‘Blology '
5 29 spanish 100x 5 1 0 NYC Syllabus Yes
Biology
6 40 spanish 100% 5 1 0 NYC Syllabus Yes
Intro to Physi- o
...... cal Sc. 8 41 spanish 100% 5 1 0 NYC Syllabus Yes
“Bus. Regents ;
. Competency Math 23 spanish 100% 5 1 0 NYC Syllabus Yes ¢
Steno?rnphy ) : o #
-2 36 Eng/Span 50%-50% 5 1 1 NYC Syllabus - Yes
_Typ}ng 35 Eng/Span 50%-50% ) 5 1 1 NYC Syllabus Yes
T{plng ’ -
. en 38 Eng/span 503505 5 1 1 NYC Syllabus Yes
. Business ‘ ' : : -
- Math 8 38 Spanish . 10ax | 5 1 1 NYC Syllahus Yes
- Math-Algebra . - 4 .
- 9 k) Spanish 1002 5 1 0 NYC Syllabus Yes
_Essentials of See Addenduss
. Hathl ’,,2 S kK Spanish 100% 5 1 1 6 Yes
E O ' -
.‘ : ‘ _ T
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E. English as a Second Language - Chart IV presents a breakdown
of all the ESL courses, including Business English, offered by the

project during the spring of 1980.

CHART 1V
ESL CLASSES: SPRING 1980

8

ESL Class Periods Register Year

i;g %:i gg First year - 2/week = 10 periods

3/4 1.2 41

3/4- 3.4a 24 2nd - 2/week = 10 periods

3/4 3.4b 25 nd year - 2/week P

3/4 7.8 . 28

5/6 1.2 32 .

5/6 3.4 28 _ 9 - :

5/6 56 3 3rd year 2[week 10 periods

5/6 7.8 30

7 6 34 .

g g gg 4th year - }/week = 5 periods
3 0 (transitional)

Bus. Engl.* 8 30 4th year - 1/week = 5 periods

' (elective)

*Business English is the same level as ESL 8, but includes
business skills. ‘ :



The project students can also attend an English Workshop geared
to foreign students, the Writing Lab, and the Math Lab. The bilingual
courses, workshop, and Lab offerings are geared to reflect the specific
needs and characteristics of the project's student population. Next
school year, the project plans to include an ESL-PSEN Reading Workshop
designed to help the project students prepare to take this diploma
requirement.

F. Mainstream Classes - All project students in the 11th and 12th
grades not taking the Career Education Component may attend mainstream
classes for the purpose of linguistic fntegration in English. Ninth and
10th graders can attend mainstream classes if they meet the following
criteria: the LAB score, the ESL level placement plus teacher and/or
grade advisor recommendation.

Chart V de]ineates.the mainstrehm’courses attended by project

students.

()r)
A~ s
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Chart V
MAINSTREAM CLASSES

NU;gEQLOF HOURS PER CRITERIA FOR
COMPONENT/SUBJECT STUDENTS WEEK . SELECTION
English | 28 5 LAB/Teacher recommendation
Caggﬁgunication 2 5 Teacher recommendation
‘ ‘ *BCT/RCT scores, Grade Advisor and Teache
Reading 111 5 recommendation
Social Studies 16 5 ESL Placement, LAB
Social Studies 16 5 ESL Placement, LAB
Math 21 5 ESL Placement, LAB
Math 13 | 5 ESL Placement, LAB, Program conf?ict.
Science 11 5 ESL Placement, LAB |
$cience— 5 5 ESL Placement, LAB
Typing 3 5 Conflict in program
Elective 1 5 ESL Placement, LAB
Music 19 5 ESL Placement, Integratioh ‘
Art 24 .5 ESL P]acemeﬁt, Integration |
Shop 16 5 ESL Placement, Teacher recommendation
Hygiene 52 5 Integration purposes ’
Distributive ESL Placement, Teacher
Education 2 5 recommendation

*BCT = Basic Competency Test, RCT = Regents Competency Test

Please note that some students are placed in mainstream classes because of
conflicts in the program, and others for integration purposes.

-19-

.(3
b



V. NON-INSTRUCTIONAL COMPONENT

A. Funding Sources - The non-instructional component of the project

has been funded by Title VII for a five year period.

The current

year is the 4th year of the project, and next year will he its last

funded year. No plans have been-made to recruit continued Title VII

funds past the fifth year.

Chart VI presents a breakdown of the

funding sources for the non-instructiona] components of the project.

Chart VI

Non-Instructional Component By Funding Source

A.CURRICULUM DEVELOPMENT .

B.SUPPORTIVE SERVICES

C.STAFF DEVELOPMENT

D.PARENTAL AND COMMUNITY
INVOLVEMENT -

E.OTHER

Please note, that although not included in the

Funding source(s)

Title VII & Tax
~ Levy

-

Title VII and Tax
Levy

Title VII and
Tax Levy

Tax Levy and
Title VII

EXXON Scholarship
for Social Studies -
and Biology for the
foreign born, NYC
Bilingual Education
Department Stipend,
Title VII

faculty has cooperated on items A, D, and E.
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Personnel previding
services

bilingual faculty,

~ Chairperson Math Dept.,

Title VII staff (2)
Guidance counselors (3)
Grade advisors (3)

NYS Employment Svce. (1)

College Advisor (1)
Title VII staff (2),

colleges

same as last year's

bilingual faculty,
Title VII staff

above chart, bilingual



B. Curriculum ana Materials - The project uses resources from
many sources. From outside the school, it uses the New York City
Board oﬁ Education ESL Dissemination Center, The Curriculum Materials
Development Center, and th> facilities of the Queensborough Community
College. It also utilizes some of the materials developed ét the
Bilingual Project of Newtown High School and at Theodore Roosevelt
High School. The resources of the parent organization are also used.
From John Bowne High School, the project utilizes the Math Lab Center,
the School Library, and the Bilingual Office Resource Library. Besides
these, ‘“e project has developed curricula and materials over the years.

Chart itemizes the curricula completed during the year 1979-80.

" Chart VII
Curriculum and Materials Development

Curriculum or Materials

Content Area Developed In classroom use?
Spanish Language Curriculum- see Addenda 2-3 Yes
Arts
Commercial ~ Curriculum - see Addenddm 4 . Yes
Spanish '
Language Arts
Social Studies Curriculum- See Addendum 5 Yes
Math Curriculum- see Addendum 6 Yes

L

Curriculum- Bilingual Business Yes
Math - adapted from the
mainstream curriculum

€y ;»
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The development of thesé curricula was started in 1978 and
completed this eurrent‘year. The curriculumwfor Essentials of Math
has not yet been completed, but plans haVe;been made for its completion
during the 1980-81 school year.

Supp]ementing these curricula, the project develops and uses
teacher;made materials aﬁd commercial textbooks. Addendum 1 itemizes
the commercial textbooks used in‘Science, Math, Social Studies, and

. Business Educatioe. “A11 these are bilingual -courses. TheIESL
sequence uses thenRobert Lado series as textbooks .
In an interview, Mr. Louis Cohen, the assistant director of the
 proJect, indicated that as materials suited for the prOJect S student
popu]at1on were d1fficu1t to find, one of the goals for the current year
has been to‘adapt p1eces of Spanish»literature to the needs of the
Spanish Lehguagé-Arts Curriculum. The objectives of these ad;btations
are to deve]op Spanish reading eemprehenSion, oral skills, énd writing
skills. Exercises for cbmprehension, vocabulary, orthography, and
group discussion‘activities haQe been developed‘around the following
books. A1l except the first‘aré collections of spahish literary p{eces..\
1) E1 Baile (a p]ay)'bf Edgar Neville |
2) Imaéinaciénfy Fantesfh by A. Yates and

~ John B. Talbot (Ho]t Rinehart and Winston, 1960)

3) Galeria Hispanica by Robert Lado et al.

(McGraw Hill Book Co., 1965)

4) Cluentos Corrientes by Louis Cabal

(Odyssey Publications)




1

Ms. Carmen A. wojnarowski was also interviewed. Ms. wojnaroyski,
who is also B111ngua1 Coordinator for the New York City B1o]ogy
Teachers Association, has produced during the current year a Regents
Biology Curriculum with emphasis on vocabulary. The curricu]um'has
been divided into three sections. The first section, developed
arodnd the concept of acquisition of know]edge,’presents scientific
vocabulary and concepts in the area of biology, defines them, and 1in-
guistically contracts them in English_and Spanish The second section'
of the curriculum helps the students deve]op the concepts acqu1red
It presents exercises des1gned to motivate the student to use the
concepts and vocabulary within the limits of the science. The third .
section applies the cbncepts within the frameworh of the science and/or
the everday life experience of the student. v - )

Another teacher interviewéd was Mr. Francisco Salgado, a bilingual
math teacher. When Mr. §algado entered the project, he found that eech of
his classes had students with different levels of achievement. .After
some consideration, he dealt with the problem by individua]izing in-
struction. To achieve this individualization, he, with the help of the
Chairperson of the Math Department and the project's office, deve]oped'e
curriculum guide parallel to the Title I curricula. This curriculum is
an approach to individualized instruction }n basic computationa] sk1115
The guide follows the following pattern:

' 1) At the beginning of the semester, a pre-test'is ad-
ministered to find out the grade equivalent of.each student‘s.achievement

Tevel. : ' "\
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2) The test also serves as a diagnostic tool indicating
the areas in which the student needs help. The test is constructed,
so that each question is geared to a specific area in the 'subject
matter. A11 areas -up to the high schooi level are included on the
test.

3) Each area of_the subject matter is assigned a series
of exercises in the textbook and/or 1n'teacher-made'materials. The
student 1s ass{gned a plan of work after an ana1ys1s of the results
of the dtagnostic instrument.

4) The student fo]Iows h1s/her plan of work, 1nd1v1dua11y
consu1t1ng w1th the teacher as he/she progresses

-

5) Per10d1ca11y, tests are adnnnfstered to assess the
7/
student’ s progress.
6) A post-test is given at the end of the semester to

determine the gains made by the student.

The curriculum guide.has certain positive characteristics. The
instruction is individua]{;ed, and students receive direct input and

reinforcement from the teacher.. Each student progresses -at his or her. ;

" own pace, and the curricu]um fu1f111s the math requirenents for graduation.

If it'is determined that the student can develop additional computational

,sk1]1s, the student is helped to do so. The curriculum is ‘being present]y

studied by the New York City Board . of Education’for poss1b1e pub]ication

’.to "be used on 3 city-wide basis.

Unfortunate]y, the math <lasses are large, and the teacher would

Tike to have an educational assistant in the classroom to help him with

‘the assigned tasks.

. 0 A
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&Addenaa 2-6 present curricular samples developed by the project.
Addendum 2 is the Spanish Language Arts Curriculum for Cycles C and D,-
‘Addendum 3 the Spanish Language Arts Norksﬁops. Addendum 4 the
curriculum for Business Themes in Spanish LanguagekArts, Addenduﬁ 5
the curricu]én guide for a unit in the Soéq;1 Sciences curriculum, and
Addendum 6, the Essentials for Math curriculum.

C; Supportive Services - Thg provision of supportive services to the
stUdent popuiation is a mpin objective of the project. The project has no
| bersonne] to make home visits, but contacts with the homes are made by.
mail and through teﬁephone éa]lé. An average of about three to five
te]ebhone calls to the homes of the.students are made daily by the project.’
Chart VIII presents the supportive services provided by the project during

the current year. ‘ ;
| - .Chart VIII : ' - Lo

v © . - . &
Supportive Services (
. ~ -Number of Personnel
. Students Served: Providing Services:
SERVICE . : Number How Selected? Teachers Paras Others
Career Education/Vocational 70 11, 12 grades- 2 0 - 0

Career Counseling

Individual/Group -Guidance

Guidance Counselor 277 9-12 gra&es 3 0 0
Grade Advisor 277 9-12 grades 3 0 0
College Advisor 50 12 grade 1 0 0 s
Project Director 277 9-12 grades 2 2 1 (Secre:
o . . tary)
3 o
Telephone antacts impossible to keep accounting of this, 2-5 calls daily
.Other Home letters 277
" Translations 277
parents Meetiqgs‘ 282
30 ,




Besides the activities listed above, the project 1n91ted
bilingual businessmen to speak to the etudents of the Career Education
Component. Representatives from different colleges came to exp]aing
to 11th and 12th graders the offerings of their institutions and to
'helb fi1l oyt eo]]ege admission forms by interested étgdents; former
project S{Gients noﬁ attending college related their educational
experiences while in the project and now 1n4c011ege. Furthefmore,

representatives}of the Armed Forces visited the project. Addendum 7
lists visits made by representatives of institutions to the project
during the fall of 1979. Moreover; the project sends notices to the
parents informing them of specialtmeetings and activities. - Project
publications are also sent to 1nform-pafents of the project actiyities,
of school and‘connmnity‘celebrations and about the project's goals
‘and deve10pment.. Addendum 8 details the project activities plans for
the spring of 1980 A1l these activities were carried out.

D. Staff CharacEEristics - The education and. experience of the
staff in any educatioha] project'could be indicative of the quality df'
tde pedagogical enterprise. Chart IX detai{s the educational background
~of the project's Title VII staff. _ ' A

E. Staff Development - The project attempts to continual]y upgrade
the educationa] background of its staff. Chart X itemizes the training
the staff received during the year 1979-80. .
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Chart IX
Title VII Staff Characteristics

Number of - EDUCATION: - EXPERIENCE Other Previous
_Personnel . Position Degrees? Certification? Monolingual Bilinqual - Relevant Trainipg?**
Professionals : :
Fischoff ) Project Professional Diploma in all Teacher of Spanish, History,
N Director Administration - yes ~bilingual grade:advisor,
MS in Guidance - yes - . bilingual coordinator
MA in Spanish - yes
) MA in History - yes
 Cohen Assistant MA in Linguistics - yes all "~ UFT.Chapter Chairperson,
Project Professional Diploma in - teacher of Spanish, grade
Director Administration.- yes . advisor, Foreign Language
) Chairperson (2 months), in- -
; . . _ : charge of grade advisors
f o o ‘ . (1 year)

Non-Professionals

‘ Arias ) Educational AA in Biiingual Education all Business experience
. ‘ ' Assistant , (97 credits) - .
Cano  Educational  AA in Bilingual Education | : Business experience
" Assistant - "t (136 credits) | all R
. Savinon Secretary Bilingual Education 136 credits) all | Business experience ‘
()o

2
o
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Chart X
Staff Development

Number of Frequency

Participants
Teachers and of ‘
STRATEGY - GOAL ' Paras Occurrence DESCRIPTION
Teachers Bi11ingual Educ. 1 3 courses (9 cred.) Philosophy, Reading, Puerto Rican Histo
UNIVERSITY MS in B11., Educ. . 1 2 courses (6 cred.) Teaching of Reading, Hispanic Culture.
COURSES : Bilingual Educ. 1 1 course (3 cred.) Teaching Bilingual Reading -
Paras BA in Math 1 . per term Career Education Training Program '
BA 1in_Accounting 1 per term ’ ‘Career Education Training Program
WORKSHOPS . Teachers’ Span. Lang. Arts 1 3 Teaching Span. Lang. Arts to Children
, Hygiene 1 1 N~ Hygiene for Foreign Born Students
Commercial Span. 1 2 R -
: e T, \3
N\

Teachers . ‘ﬁbd1s - 1979-80 b A T - OEE ndings Goals of the Program
'MEETINGS: Evaluation 1 1 , OEE
: ’ Fall 1-2  bimonthly meetings Curricylum development Program-

- ) ' . implemantation
Title VI1 Staff : 5 ' weekly meetings " Program) implementation

: . - : J

Fordham University . 1 1 - Reading workshop given by Project Direc
syﬁpnqlA/ "~ Title VII Management. Institute 1 1 Training on administration
CONFERENCES ; State Ass. for Bil. Educators 1 1 ‘Workshop given by Project Director .
Hispanic Parents Conference 13 ‘ 1 Norkshop given by Project Director abou
» S ' ' : . : project and publications

-
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To supplement the above, once a month, the project gives
in-service, special training to 1ts resource teachers. These training
meetings are geared to help the teachers individualize their pedagogical
approach, help the teachers to understand cultural patterns evidenced
in the classroom, help the teachers to use the materials produced by
the project, and help the teachers to produce new materials to meet
the specific needs of their particular claSsroom situations. Furthermore,
on-going personal meetings are regularly held to discuss specific
problems. This training is conducted by the project's director and/or
the project's assistant director.

F. Parental and Community Involvement - The project has several
mechanisms to involve the parents and the community in its activities.
One of them is the Bilingual Advisory Council. The Council is composed
of 10 volunteer parents and 15 volunteer students who meet several times
during the year. It makes recommendations to the project, involves itself
in their implementation, and assists in the development of extra-éurricu]ar
activities. Other mechanjsms developed during the current year were
four Bilingual Parents' General Conferences, Fall and Spring Open School
Nights, the Latin Disco Dance, The Spring Community Fair, The Hispanic
Talent Night, and The Hispanic City-Wide Parents Conference. Addendum 9
presents samples of thé advertisements distributed to the school, the
parents and the community for these events. Besides these, the project
has a number of channels of 1nformatiop open to the school, the parents
and the community. These include the three project pub]icétions: Universal,

Cuentos de mi Pueblo, and Noticiero. Addenda 10, 11, and 12 respectively

et



are samples of these publications.  Othar channels of information are
the B11inqual Bulletin Board, general notlces to the faculty of

the school dealing with information about Lilingual education
(scholarships, courses, conferences, etc.), reproduction of materials
dealing with bilingual education and ESL, translations into Spanish,
mimeographing of school notices, and the mailing of information about
the school, the project, and the extra-curricular activities. Of all
these, the most successful have been the extra-curricular activities

and the publication, Cuentos de mi Pueblo (Stories about my Hometown).

A channel of information which the project would 1ike to develop is the
offering of parent education courses. Lack of a budget stipend for this
purpose has prevented‘the development of this idea.

Parent and community involvement in the project has been
successful as measured by the attendance at the project m;etings and

the project activities, the number of telephone contacts made to the

project, the contributions to the Fair and to Cuentos de mi Pueb]d,
and the letters of support received by the project. Thére are
some factors which prevent more parent participation in the project
activities. The two main factors are 1) the fact that in most of the
project families both parents work, and 2) the fact that most students
have to pay a two-fare transportation to the schoof.

G. Affective Domain - There are indicators that point to the success
of the project. Student attendance is over 10% higher than the rest
of the school. There is no vandalism on the part of the project's
students. Project students have earned the fo]]owing’hong?s during

the current year: one UFT Scholarship Award, one AATSP Medal for
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poetry recttal, one admission to the tigh School Executive Intemship
Program, and 34 school senfor awards. Other jndicntors are the
small number of suspensions in the project (hn]y 4 this year) and the
small percentage of drop-outs, a little over three percent (3.2%, or
9 out of 277 students). In 1979-80, 47 of the project's 12th graders
graduated. This represents 84% of the total 12th grade population of
the project. | |

Interviews with the bilingual faculty have elicited very
positive comments indicating that the project "office has given the
faculty strength to develop and function," %hat “the bilingual teachers
devote so much time to extra duties because the (project's) office is
supportive of the faculty and the students," that "the (project's)
office has given the students emotional strength to survive the shock
of cultural transition and the home problems associated with this
transition in the school and community," and that "the present
program has changed positively the (school's) attitude toward bi-
Tingualism." A1l the faculty interviewed expressed the desire that,
as one faculty member put it, "the office be kept running."

Interviews with students indicated that the students are very
proud of their c]assroomxachievements, both in language and in content
subject matter, proud of the opportunity the broject gives them to
~ share their cultural patterns with others, proud of being bilingual,
and proud of the extra-curricular activities they have been engaged
in. There is a sense of gratefulpess to the project, and, specially,
the project director. Some 12th graders expressed sadnes; at the

prospect of leaving the project, but all expressed anticipation for

what lay ahead.

LA Iy
v
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The Acting Principal of the school was interviewed. e stated
"that the school has always supported the concept of hilingual
education, bilingualism being defined as the development of students'
skills "using and developing the English lanquage and the student's
native lanquage." He indicated his complete support of the present
project and spoke highly of its curricular achievements, the dedication
of the staff, and the project director's “"combination of diligence,
intelligence, and skill in interpersonal relations." He further
stated that from the standpoint of the students, one of the strengths
of the project is the "wholesome feeling of student development while
they are in the program, as reflected in their work hab1ts,’the1r:
attendance, and accomplishments." In the future, he stated that he
would 1ike to see more allocations for proposal development and
| design, for the ESL component in terms of curriculum development,
allotments for textbooks, for staff tra1ﬁfng, for more paraprofessionals,
anq for family assistants. He expressed the concern that the area
which the project has to develop more fully is parental involvement.
The principal 15 aWaré that next year is fhe project's last year of
funding. he stated that he plans to continue with the project as
"it is, to the fullest exteni poSsjb]e through tax levy funds." He
indicated that there were some afeas where the possiQi]ity of additional
tax levy funds could be procured for the project. H; indicated

that he is exploring these.

)
(R
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VI ASSELSMENT PROCEDURES AND 1 INDINGS
The followlng sections present the assessment fosCruments and proce
dures, and the results of the Lesting., | '
A. Uvaluation Objectives - The evaluation objectives includa Che
following:

1) As a result of participation In the program, students will
show improvement in English language skills.

2) As a result of participation in the program, students will
demonstrate significant growth {in bas{c Spanish language
skills.

3) As a result of participation 1n the program, students will
attain a high degree of passing in content area courses,

4) As a result of participation in the program, students'
attitudes toward school will be maintained at a high Tevel.

B. Assessment Procedures -and Instruments
Students were assessed in Eng]ish 1anguage development,
growth in their mastery of their native language, mathematics,
social studies and science. The following are the areas assessed

and the instruments used:

‘
i
i

Criterion Referenced

F?gli?? Syntax Test (CREST)Levels I,
’ I

CIA Prueba de Lectura

(Total Score), Levels IV, V

English as a Second Language

Reading in Spanish -

Mathematics Performance -- Teacher-made Tests

Science Performance - Teacher-pade Tests

Social Studies Performance -- Teacher-hade Tests
Native Language Arts

Performance == Teacher-made Tests
Spanish Typing . -- Teaéher-made Teats




Secretarial Studies -- Teacher-made Tests

Attendance . -= School and Prograﬁ/Rgcords

The followigg analyses were performed:

A)  On pre/post standardized tests of Native Language reading statistical

and educational significance are reported: ¥

1}. Statistical Significance was determined through the application
of the corre]ate& t-test modei. This stapiétical‘analysis démon~
stratés whether the difference between pre-test and post-test
mean- scores is larger -than would be expected by chance variation
alone; i.e. is statisfical]y significant.
This analysis does not represent an estimate of how students would
have ﬁerformed'ﬁn the absencé of thé program. No such estimate
cou]d be made because of the inapplicability of test norms for
this popu]aéion, and the unavailability of an apbrqpriaté compari-

son group.

2) ' Educational Signjficance’ was determined for each grade level by

calculating an "effect size" based on observed summary statistics

using the procedure recommended by Cohen.l

)

An effect size-for the correlated t-test model is an estimate of

# - of the difference between pre-test and post-test méans expressed
, in stapdard'deviation units freed of the influence of sample size.
It became desirable to establis;l such an estimate because substan-

tial differénces that do exist frequently fail to reach statistical

. 1
- Jacob Cohen. Statistical Power Analysis for the Behavioral -
Sciences (Revised Edition). New Yorﬁ: Academic Press, 1977
Cﬁqpter 2. : _

v
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significance if the number of observations for each unit of statis- -
tical analysis is emall Similarly, statistically significant

differences often are not educationally meaningful

Thus, statistical and educationa significance permit a more
meaningful appraisal of project outcomes. As a rule of thumb,
the following effect size indices are recommended by Cohen as

guides to interpreting educatioffal significance (ES):

" a difference of 1/5 = .20 = small ES
a difference of 1/2 = .50 = medium ES
P ot .
a difference of 4/5 = .80 = large ES

B) On the Criterion Referenced,English'Syntax Test (CREST)'infonnation

is provided on the number of objectives mastered and the number of
’ [ i '
objectives mastered per month of treatment. Information is also pro-

. viJed on student ﬁerformance onsthe various test levels.

Performance breakdoyns ‘are reported in two ways, First, a grade_and
test level breakdown is reported for students who were pre- and post-(
tested with the same test leQel; in'addition, a grade and test Tevel
breakdown is repcrted for students who mastered ail of the objectives'
on one test level and continued to show growth on higher test levels.

Second, results for the combined sample are reported for the average

number of/ objectives mastered at pre- and -post- testings the difference
between pre- and post-testing objectives mastered and the average

number of objectives mastered per month of treatment. .o

C) The results of the criterion referenced tests in mathematics, social
'studies; science, native language arts, spanish-typing and secretarial
studies are reported in terms of.the number and percent of students

achieving the criterion levels set for the participants (65% passing).
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Information is provided on the attendance rate of students participating '

in the bi]inguai program, compared with that of the total school popu-

lation:

The fol]owing pages.present student achievement in tabular form.



English as a Second Language L

Total Year_

Results of the gmmm_aeieninced_mumjmnx_lest (CREST)

Reporting the Number of Objectives Mastered., at Pre- and Post-
Testing Ti

mes, -Total Number of Objectives Mastered and Objectives
Mastered per Honth of Treatment.

(Total Sample). E
Average # of Average # of Tetal Average Objectivesm

. f of Objectives Objectives Objectives - Months of Mastered

Grade Students Mastered at  Mastered at =~ Mastered*  Treatment  Per Month

Pre-Test Post-Test ' 8

9 54 1.6 - 18.5 0.9 . 9.7
10 59 84 169 - 84 9.1
1 2 9.3 189 6.6 8.9
12 26 9.2 15,4 6.2- 8.8
181 . 8.8 . 16.9 84 1 9.2

Totals

* Post-Test Score Minus Pre-Test Score.-

Table I reports CREST res_u1fs for all nrogram students regardless of the test
-1eve1 they functiqned on, The total samp]e of 181 students mastered 8.5 ob-
jeCtives on the average at pre-test, and 16.9 at post-test. Thus, the average: .uii
- total objeétives mastered between pre; and post-testing was 8.4..- For the

average time’ students rece1ved1nstructiona1treatmeﬁt (9 2 months), an average ﬂ?

of approximate]y 1. 0 objective was mastered per month of treatment.. The

average number of objectives actually mastered between pre- and post-testing

for every month of treatment ranged from .7 (grades 11; 12) tp 1.1 (grade 9).

While students in the upper grade levels (11 and 12) mastered fewer objectives,

it is evident that they entered the progran vwith a slightly greater know]edge

of English than students in lower grades
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TABLE Il

gpglish as a Second Language

-

' Student Performance on the
Criteriog Refe[gnggjiingljih S*ﬂtaﬁ Test (CREST)
reakdown est Level and Lrade.
(Students Pre- and Post-Tested with Same Test Level)

LEVEL T | LEVEL 11 . LEVEL M1
# of Mastered Mastered Difference Mastered Mastered Difference Mastered Mastered Difference

‘Gfade‘ Students at Pre- at Post- (Post-Pre) at Pre- at Post- (Post-Pre) at Pre- at Post- (Post-Pre)

- Test ’ Test Test Test- - Test Test
9 3 e .19 17 89 137 s 95 112 - 1
10 8 60 ios 4 164 272 - 108 - 79 216 37
1 % 5. 8 37 s 13 54 259 . ‘208 39
12 2" - T - . 2 18 166 185 1
Totals 144 127 203 166 323 S50 228 @9 81l 112

. . A

Table 11 repo)ﬁs total year CREST. resu]ts for'students_who’functioned on the same test level at pre and
post-testings.‘ The total;group(N=144) mastered 166 objectives on level 1, 228 bbjectives on level II,
and 112 objectives on 1eve1 ITI. It ts evident that lower grade level students tended to master more -
~ objectives at the lower test levels and upper grade level students functioned primar11y at the upper
0 “evels of the CREST. |
ICa




TABLE III

Eng]ish as a Second Language

Students Advanc1ng from -
I to Level II

Objectives
Mastered
(Pre-Test

g.
Total
Objectives
Mastered

Performance of Students Tested On More Than One Test Level -
On The Criterion Referenced English Syntax Test (CREST)

Students Advancing from
Level I-to Level III

Obiectives
(Pre-Test

- Avg. .

Total

Objectives

Mastered

Students'Advancing from
Level II to Level III

Avg. #
Objectives
‘Mastered
(Pre-Test

. Level ID)

Avg.
Total

'Objectivesg

Mastered

23.6

30.4
26.0

37.0 .

"53.0

LW W w

16.3

1.3

'10.3

13.3

22.0

22.1,’}?}
22.3
22.3

| 28.2

53.0

12.8

© 22,2

hree students mastered 9.1 objectives on Level I.at pre-test.

fpre-test objectives mastered) dur1ng the total year between pre- and post-testing.

Tab]e I11 reports the total year performance.of students who advanced one or two test levels of the CREST.
‘ They mastered (ga1ned) 28.2‘objecttves (excluding the
Thus, for the 25 objectives that
omprise Level I, students knew on the average approximately 36% of the Level I object1ves (i.e. 9 1/25= .36).

testing the average student had mastered all 25 Leve] 1 objectivas and was funetioninq on Level II

Twenty-




- TABLE IIT (CONTINUED) R

P . /.
/‘
/

_student&gaingd a total of 53 objectives. This implies/éombiete mastery of Leveis I'and IT and 13 of the 15 Level Iil

" objectives. Such growth'is vefy rare and unusual. ‘Tﬂirteen students were functioning on Level II at pre-test
| where an average 6f 12.8 objectiveé were mastered. These students mastered an average of 22.2 objectives during
the.totai sch091>year; | | | '
;Nhile the sample sizes involved are generé]ly small, the progress of these students is quite unusual,

signifying large gains in mastery of the English language,

- ‘fukf405 E




TABLE IV : e
NATIVE LANGUAGE READING ACHIEVEMENT

Significarce of Mean Total Raw Score Differences Between Initial and
Final Te-t Scores in Mative Lanquage Readinq Achievement of Students
with Full Instructional Treatment on the CIA- Prueba de Lectura
(Total Score), Levels IV and V.

-

Pre-Test - Post-Test Corr
: Standard Standard Mean Pre- - ‘
firade Test Level N  Mean Deyiation Mean Deviation Difference Post _t p _ES
9 Iv 65 95.4 15.9 105.3 12.3 9.9 .67 7.76 .701 .38
13 v . 56 104.7 9.8 1110 5.9 6.4 12 4,45 991 .59
11 v 46  70.7 11.2 83.1 11.5 12.4 .65 8.75 .071 1.29

12 v 33 70.1 13.5 88.3 15.4 18.2 .38 6.47 .001 1.13

Table IV nresents achievement data for students on the CIA- Prueba de Lectura (Levels IV énd

¥). Students in grade 9 (Level IV) showed score qains of 19 raw score noints. This gain was
statistically siﬁnificant but the data indicate the nresence of a ceiling effect which masked student
achievement due to lTowered precision of measurement. Studen§s in qrade 19 (Levg] IV) showed a qain
of six raw score boints. Again this gain-wés statistically siqnificant but a ceiling effect is also
present for these data. B |
‘Students in grades 11 and 12 (Level V) showed score nafhs of 12 and 18 raw score noints, respect-

- ively. Both gains were statistically significant beyond the .131 level. These gains were judged

(@1

{
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TABLL IV (CONTINUED)

1

€:ﬁbé of large educational significance.

. The low pre/post correlation for 12th graders -(r= .38) suggests some unstability in the
function tested, possibly due to a regression effect.

Céi]ing effects evident at grades 9 and 10 for Level IV indicate that the test level is

too easy for students. It is recommended that the next higher test level be used for students

who are similar to those tested with Level IV.

o

o
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TABLE V

Mathematics Achievement

~ Mumber and Percent of Students Passing Teacher- Made Examinations in Mathematics

— FALL 1979 \ SPRING 1980

Number Percent - Number Percent
Grade N Passing Passing N Passing Passing

9 73 51 70% 79 59 634
19 79 54 68% 86 62 729
11 . 55 35 644 - 54 % 67%

12 32 .22 69% 23 21 91%

In the Fall term, theuoercentgge of students passing teacher-made
examinations in Mathematics ranged from 64% in grade 11 to 77% in qrade
9. In Snring, the percent mastering the curriculum ranged from §3% in
grhde 9 to 91% in grade 12. Overall, the stated evé]u&tion objective
for Mathematics was met and subétantially surnassed in qrades 9, 19 and

12 during the Fall and in grédes 19, 11 and 12 during the Snring.




TABLE VI

Science Achievement

Number and Percent of Students Passing Teacher- Made Examinations in Science

a

FALL 1979 - ~ SPRING 1980
| Number Percent _Number ~ Percent
Grade N Passing Passing N Passing Passing
9 63 52 7% 13 55 75%
19 79 60 76% 75 57 76% -
11 27 21 - 783 22 14 64%

12 12 19 832 7 6 86%

In the Fall term, the nercentage of students nassing teacher—paﬂe
examinations in Science ranged from 76% in grade 10 to 83% in grade 12.
In Soring, tﬁé percent mastering the curriculum rangéd from 64%
in grade 11 to 86% in grade 12. Overall, the stated evaluation objective

R

for Science was met and substantially surpassed in all grades, except for

the 11th grade in the Spring term.

. s vo




—_— _ TABLE VII
L

Social Studies Achievement

Number and Percent of Students Passing Teacher- Made Examinations in Social Studies
- i

FALL 1979 ‘ - SPRING 71980

Number Percent : Number Percent

Grade N Passing - Passing y Passing Passing
. A
9 14 19 " 71% . - 52 36 B9z
12 65 4?2 - 65% . 75 47 53%
1 46 36 78% 48 . 36 - 75%

»

12 42 31 749 19 15 79%

g

In the Fall term,'the percentage of students nassing tehcher-made

examinations in Social Studies ranged from 65% in grade 10 to 78% in.qfade

11. In éprihg, the nercent mastefing the curriculum Fanged frbm 63% in
grade 10 to 79% in grade 12. Overall, the stated evaluation objbctive
. N . F

for Social Studies was met and substantially surnassed in all qrades

except for grade 19 in the Spring term.




TABLE VIII

o Native Language Arts Achievement

. . . ’ ] )
Number and Percent of Students Passing Teacher- Made Examinations in Native Landfiage
: : Arts ~
S
}

— FALL 1979 - SPRING 1980

. Number Percent’ : Number Percent
Grade N  Passing Passing N  Passing Passing

9 63 58~ 85% 67 ° 38 57%

10 80 70 88% 77 - 43 56%
11 51 .50 . 98% 39 31 80%

12 . 39 36 92% 26 25 ' 96%

In the Fall term, the percentage of students nassing teacher-made
examinations—in Nagive Language Arts ranged from 85% in grade 9 to 98%
in grade lf. In Snring, the percent ﬁagtéring the curriculum ranged from .
- 56% in grade 10 to 96% in grade 12. Overall, the stated evaluation objective
for Native Language Arts Qas met and substantially surpassed in all gradgs

except for 9th and 10th grades in the Spring term.

n
3




TABLE IX

Spanish Typing

Number and Percent of Students Passing Teacher-Made Examinations in
Snmanish Typing

FALL 1979 SPRING 1980
~ Number . Percent Number Percent

Grade N Passing Passing N Passing Passing

2 67% 39 23 77%

9 3

10 ¢ 3 1 @y 111 1008

11 2 2 1008 14 13 93
8. 8

12 100%———9——b- —67%

»

In the Fa]] term, the p°rcentage of students nass1nq ‘teacher-made
_exam1nat1ons in Span1sh Typing ranqged from 33% in qrade 10 to ‘100% in qrades
11 and 12. In Spring, the percent mastering the curriculum ranged from
67% in grade 12 to 100% in grade 10. Overall, the gtated eva]udtion objective
for Span1sh Tyo1ng was met and substantially surnassed 1n all qrades excent

in qrade 10 in the Fall term




TABLE X

-

SeéretariaT Studies

Number and Percent of Students Passing Teacher- Made' Examinations in Secretarial Studies

TFALL 1979 SPRING 1980
Number Percent : Number y Percent
- Grade N Passing Passing N Passing Passing
9 10 10 - 100% 11 10 : 91%
- 10 5 4 80% 4 4 102%
n 10 10 1002 10 5 90%

12 4.2 C50% - - -

In. the Fall teim the perceatage of students passing teacher-made
examinations in'Secretaf{al Studies ranged from 5G% in qrade 12 “» 100%
in grade; 9 and 1., In Spring, the percent mastering the curriculum
. . ranged’from 90% in grade 11 to TOO%.in grade 12. Tﬁefe were no scores
reported for twelfth grade students in the Spring term. Overall, the stated
evaluation objective for'Sgcretafial Studies was meé and shbi&antié]1y _

surpassed in all grades except in grade 12 in the Fall term.

v
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TABLE XI

Attendance Rates

Number ‘and Percent of Students Surpassing the General School Attendance Rate,
Reporting the Program Attendance Rate and Standard Deviation.

Grade 'Ndmber of Average Standard Number Surpassing % Exceeding

- Students ~  Attendance  Deviation Rate ~ School Rate
9 82 91.3 7.6 n g%
10 91 90.9 7.4 . 75 82%
1 63 91.4 7.1 57 - ' 90%
12 43 91.6 ’ 7.8 40 ., 93%

- ’ ' .
The average attendance for Spanish speaking-students ranged from 91% in
—————————grades—Q——}G—and—%%—to—92%-1nrgrade*1c The percentage of Spanish speaking

students exceeding the general schoo] attendance rate ranged from 82% 1n grade‘

10 to 93% in grade 12. Thus, the stated evaluation objective for-attendance
was meﬁ andvsubstantially surpassed. Student attitude toward school was very

high- as measured by attendance data.

~ .49.




VII. CONCLUSIONS AND RECOMMENDATIONS

-

A. Conclusions - The two visits made by the evaluator evidenced a
S

program that is outstand?ng for the following reasons:

1) The efficient use of time and personnel.
2) Thé development of diversified curricular strategies
to meet the students' needs.
3) Balanced use ofmaterials prepared by the project, pre-
pared by other projects, and offered by outside agenéies.
4) The esteem it has fostered in the rest of the school's
administration, faculty, and staff.
5) The scho]gstic and emotional growth it has helped to
develop in its student body. |
___—f_-—~—-w—~~—Br-"RecommEﬁdEfTEHE’;"“‘_A_*—#J—;V4~aﬂhﬂ,M"'rﬂ'w#“'”“-
1) An intense search for-fﬁnds to qonfinug;ﬁhe.preseht
project past the fifth year of funding. :
2) The inclusion of a bilingual counselor in the project
staff to follow up mainstreamed studénts after they
leave the project. ‘
.3) The hifing of educational assistants to help individualized
instruction in the classrooms. - " g
4) The provision  of space for the development.of the Bilingual
[ Resource Library.
5) See the Acting Priﬁcipa]'s recommendations, page 32.

'
[
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VIII. Addenda



John Bowne High: School
Dr. Benn:tt Parsteck,
Acting Principal

‘Addendum 1
Commercial Textbooks
Used In
Bilingual Courses

TEXTBOOK LI3TING

Mathematics

Title VII Bilingual Prograi
Gladys Fischoff, Title VII
Project Director

DIPARTMENT:
COURSE _TITLE AUTHOR
9MA3L1 Clave Para El Algebra (Workbook) Peter Rasmussen
Alzebra Elemental A. Baldor
B/ CBL8 Matematica Moderna Ed, Fondo Educativo Tnter-
Americano
ME2PL2 Repaso Matemstico Zdward I, ‘Stein 3
MEZLS Y o o |
Ma.th Lab- Matematica de Silver Burdett, Nar nja
’
?16 ’ Matematica de Silver Burdetr, Azul
Arithmetic Skills Amsco School Publication E
. DEPARTMENT: Biology
Physical Science
 COtRSE TITLE \ AUTHOR
BiolREL C°“°eptﬁilv§§§*mentales de Nelson, 2obinson y Boolosian
: end . v ‘ :
2Z3L - Concepts in Modern Bialogy / o
(English) Kraus : T e
AAp.Eio Introduccion a 1l»s Ciencias _—
1 &2 BL Biologicas JH D{az‘Cgbero .
IFSIBL Introduccion a les Cienclas
P{sicas - 7" Ira ¥, Freeman
: Fisica : :.mplif:.cada >
IPS3L Cle'xcias de la Naturaleza - 8

"u;mlca Simplificade -




JOHN BOWNE HYIGH SCHOOL
pr. Bennett Parataeck,

Title VII Bilingual Prograp
Acting Principal Vi1

Gladys Fischoff, Title
Project Director

o)
MARCH 1980
T OOK LISTING
DEPARTMENT: Business Education .
COURSE TITLE AUTHOR
RCM BL1 Repaso Matemético Stein, Edwin I.
Sten 2/3/4
 BL3 Curso Moderno de Taquigrafia Fearon-Pitman
Writing and Transcription Reich, Thompson & Scott
Pitman Shorthand Theory Recall Fearon-Pitmap
Typ. 1BL7 Type. 300
Bus, Math. MatemAtica Vocacional Martiska, Marie
BLS8 para el Comercio Rodriguez, Cristina

Fairbanks. Schultheis,

Applied Business Math
. : Piper

Bilingual Instructional Materials:
Math Dittoes - Milliken Publishing Co.
Fundamental Mathbook of Dittoes - Milliken Publishing Co.

Applied Math Workbook - .Rexographed éFairbanks. Schultheis, Piper

DEPARTMENT: . Social Studies
COURSE__ TITLE - ’ ATTHOR
RS1BL El Hombré y su Historia
E1 Viejo Mundo y Sus Puetlos
Las Amé‘icas ¥ Sus Fu blos
| Economfa Para Todos R —

- :':co"_BL

"ﬂest v 2 ¢ Historia del Antiguo Continente
Qo '




Addendum 2
Spanish Language Arts Curriculum 4
Cycles C and D

[N

JOHN BOWNE HIGH SCHOOL - SPANISH LANGUAGE ARTS (SLAR

Dr. Bannett Parsteck, - COURSE OF STUDIES
Acting Principal

Course Objectives for SLAR Classes

1. Learning-goals:

A. Increased knowlodge of the Spanish language in the following

areas:

1. Underltanding of reading materials.

2. Spelling and compostion.

3. Knowledge of fundamentals of grammar:
a. parts of speech .
b. sentence structure .

4. The spoken word: attention to proper and careful
pronumciation.

5. Variations in vocabulary usage and pronunciation in the
Hispanic world.

B. Greater awareness of Spanish and Hispanic culture and its
variations.

C. 1Introduction to Spanish and Hispanic literature.
D. Translation techniques (introduction).
- 1I. Materials (Suggested):

l. AAMScO 2 yearss reading selections and grammar
2. Adams - Grammar study and exarcises
3. Cuentos Corrientes reading and translation

4. La Rapa Viajera

5. Aventuras de Don Quijote :

6. Supplementary materials: magazines, News, T.V. and radio

7. Other texts - to be selected by individual teachers to suit
each class

3
a




JOHN BOWNE HIGH S8CHOOL
Dr. Bennett Parsteck,
Acting Principal

- Course Qutline for SLAR (I1)

I. Aim: same as stated in outline at the onset of school year.

IY. Materials:

A. In hands of students:

l. Los &rboles mueren de pie
2. Nuevas Lecturas
3. 2 vear Spanish Review Text

B. Used and supplied as needed:

1. Material from Canczca su Idioma
2. Spanish Series from National Textbook Co.

Rompecabezas -~ Crucigramas

Buscapalabras - Pasatiempos para Ampliar el Vocabulario
3. Newspaper and magazine articles _.

4. Films
5. Material specifically prepared and developed by Title -
VII personnel ‘ B

IITI. Activities:

Reading, compostions, dictation, grammar exercises,
dramatizations, games and any other activity deemed pertinent
and necessary by the teacher.

The precise time allotment for each segment of course program will
be established throughout the term by the teachers involved.

Fa)
v )




Addendum 3
Spanish Language Arts Workshops

Teamcher Workshops-Fall 79

1. With Glenn Nadelbach (three asessions) ’
The major vurpose was to outline various methods of preparing vocahulary
and punctuation exercises. The sessions led to the preparing of several models
und their implementation with the Spanish Language Arts classes.

2. With Hl%gio Zadek (three agasions)
he formation of & hyglene class camposed largely of Consent Decree
students led to the nsed to explore ths appropriate levelas of comprehension
of English, There was an exploration of the particular needs of these studcntu.

3., With Vincent Ruggiero (six sessions)
A unit in interpersonal relations was established. The class was divided
" into four T-Groups . Several theories and princbples in group behaviar were

expjored, )

workshops - Spring 1980

1. Tyesday, March 25 - V. Ruggiero and L. Cohen

Aim: To develop and organize a method of giving and receiving feedback.

Procedures: a) Students ware'broﬁen down into four groups (8 students

each).

b) Mr. Ruggiero and Mr..Cohen would act as facilitators
in trying to establish a norm structure in which the
the group goals could be accomplished.

(see attached: "Un modelo para analizar un grupo")

2. Friday, May 9 - V. Ruggiero and L. Cohen
Aim: To analize the progress of the group sessions.

(See attached: "Algunos criterios para dar feedback Gtil y beneficioso

3. Monday, May 12 - G. .Nadelbach and L. Cohen
Aim: To continue to develop ideas for skills in usimy the dictionaryb.
a) Spanish 3 Years, Amsco (ReQiew text) pages 192-196 (1—50)
“Miscellanéous Verbal Idioms". Students are to find a one-

word synonym in the dictionary for each idiom.

%ERJk: 'b) Spanish 3 Years, page 337 ngcabulary questions" (1-25).




AN BOWNE HIGH SCHOOL - & » - - . " Title VII:-Bilingual/Bicultural Progras
'Addendum 4 f o

A | ' sample Curriculum/Business Themes In
Two year studies " spanish Language Arts:Four Terms
es -1 First Term C 8 - 2 Second Term C 8 - 3 Third Term C 8 - 4 Fourth Term
:{(7 f,'
g Job , The Job The Job The Job
) Introduction to (1) The Want Ad and Application]| (1) Kesume (1) :Employee Problems
; ,‘businesa Letter ' ,
‘ (2) Part-time vs. Full-Time (2) Documentation e (2) Employ=r Froblems
E) Finding the job .
o {(3) The Interviéw . (3) -
es and Buying gales and Buyin - Sales and Buyin Sales and Buying .,;:
“Respomeibilities of 1) The Stook-Market: - | (1) Marketing and (1) organization :
- all personnel supply and demand Distribution management :
involved )
- Money aspects in
sales and buying
ey and Banking _ Money and Banking Money and Banking ‘Money and Banking
) -Banking: functions (1) The world of credit (1) Different kinds (1) Taxes
and services ~ and banks » of insurance '
,The savings account ~ The credit cards
The demand-deposit
" aecount (checking
account)
o - | . . ;’ £
EMC : ' u ' ' . o M
e (o - ' : . , .




JOHN BOWNE HIGH SCHOOL

" pitle VII Bilingual/Bicultural Prograr

- Spanish Curriculum

© Two year studies: Four terms

K

w——

o

C 8 ~1 First Term

C S - 2 Second Term

C S - 3 Third Term

'C S - 4 Fourth Term

- Consumerism

(1) overview: The role
of the cotusumer

(2) Consumet
responsibility

Consumerism

(1) The use of energy

Career Education

Test and evaluation of
students' knowledge

about -careers and jobs.

Oorientation sessions
by bilingual counselor
from Queensborough
Community College.

Consumerism

(1) consumer rights

Career Education

Orientation sessions by
College, Armed Forces,
and business representa-
tives.

(1) Exploring careers;
an overview of
different occupationf

Consumacism

(1) Help for the

consumer

Career Education

Orientation sessions

by College, Armed .
Forces, and business
representatives.

Information about
college experience
by former Title VIIX
students.

(1) Exploring careers;
preparation and
training. B




BoWNE HIGH SCHOOL

63-25 Main Street

Flushing, Naw York 11367 g

2.
3.
4.
5.
6.

7.

RESOURCE GUIIE: TWO YEAL COURSE OF STUDIES

| miﬁle VII Bilingual/ixéultural progﬁ{

= — [ .

r.ecommended Books

Principios de Comercio

Carmen I. Rodriguez de Roque
Margarita P&ez de Abreu
' Southwestern Publishing Co.

Pricticas Comerciales y D ocumentac16n
Ignacio Carrillo Zalce

Ed;tor;al Banca Y Comercio, s A.

Manual de Gram&tica Comercial

John & Adelaide Lugo-Guernelli,
Luis Ledn
Ediciones Partenon

A:rfba La Organizacibn

Robert Townsend

Ediciones Grijalbo, S.A. 5

MatemAtica Vocacional para el Comerc ;

Marie Martinka~Cristina Rodriguez;
Southwestern Publish;ng Co.

***************************************************** fiﬁ
* = COMMERCIAL SPANISH LANGUAGE ARTS CURRICULUM * Ji

* FORMAT FOR EACH UNIT AND SUB-THEME - *

**************************************************‘k**

Suregencias de lertura del libro

OCbjetivos

Orientaciones. Contenido
, Motivacién

‘Preparacibn

Actividades y suregencias

Vocabulario

GLADYS FISCHOFF
TITLE 1t TRECTOR
Bt NI




'JOHN BOWNE HIGH SCHOOL
63-”5 Main street

~rlushing,munw !b:k 11367

!

23

-

—

Format for mach unit and sub-theme (continued)

8. Ejercicios.

a.
b.

C.

Ejercicio

Ejercicio
Ejercicio.

Ejercicid

Ejercicio

de
de
de
de
de

comprensién.dé la unidad (\~
vocabulario

comprensiétn de la lectura
es;ritura |

composicibn - - e

Actividades de comunicaci6n oral

Actividades de investigacién

de respuestashk

AR , F unfur

. -Qin : TRTOR
[ IR I
. r'"‘.‘ﬂ .HL Fnﬂuﬁl\lﬁ
r BCVTNE HS.
o Mtelti] e
} OO Y
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Addendum 5
Samp]e Curriculum/Western Civilization -
- Spring Unit: The- Industr1a1 Revolution

gg U M E N D E S C R I P T I V O
D E L_ P R OYECTO

iggggggmo:

Eatudiar el concepto, la historia, el desarrollo,
Yy el impacto de la vaoluéibn Industrial haciendo
uso de la ensefianza 1ndiyidualizada. Para el
desarrollo de este tema, los estudiantes recibirtn
m6édulos instruccionales que incluir&n lecturas y
actividades ‘especificas relacionadas a los suhteman

- de la unidad. EIl objecto principal de esta unidad es

el desarrollar conceptos relativos a las ciencias .
4aoci51ea a la misma voz;Que se enfatizan destrgzas

de comunicacién oral, de lectpra oral y silenciosa

y de escritura.

GLADYS FISCHOFF~
TITLE Vil DIRECTOR’
BILIMGUAL PROGRAM'
JCHN BOW:HE H.S.

63'25 Mam St

Flushing, N. Y. 11367

~J
i




. * ST e B PR T .
. ] M . P H - . :

- LA REVOLUCION INDUSTRIAL 12b
Dias pricé\\para ' Areas b :
§grggidos _Discusién Enfatizada - E Destrezas Especificas
——1 - | BL concepto Lectura 3,1. idegggficai la idea central (en lectura y dibujos)
g de la Revolucidn : . 2. identificar detalles especificos
_Industrial. . ' 3. establecer relacifn entre causa y efecto
76pico #1 4. definir_conceptos
2. Trasfondo Comunicacién 1. captar las ideas principales de una grabacién
' ‘| histbrico y oral y 2. Iocalizar detalles especificos de un mapa
(T6pico #2) Escritura 3. identificar causa y efecto

4. resumir por escrito las ideas de la grabacifn
5. didentificar detalles especificos de una grabacibn

2. Ccémo la Revolucién 1. organizar ideas por escrito
g Industrial ha ‘Lectura -2. comparar y contrastar informacién
' afectado al Y 3. leer el contenido de una grafica
mundo: imigracién { Escritura "4. inferir
y mobilizacién
(Tépico '#3)
1. La importancia Lectura 1. redactar/preguntas oralmente
: . de los inventos Y. 2. resumir el informe oral
(T6pico #4) Escritura 3. upar vocabulario preciso al debatir sobre un tema
‘ - S 4. enumerar las ideas principales de un debate
5. identificar las temas principales de una lectura
6. localizar las -ideas principales de una lectura
2. Cémo la Revducidn | 1. dentificar las -ideas principales de la lectura
' Industrial ha. Comunicacion} 2. 1llegar a conclusiones .
afectado al mundo:} Oral y- 3. comparar y contrastar hechos de opiniones
el tratamiento Lectura 4. redactar p:eguntas orales
del obrero 5. resumir orqlmente )
_ (Tépico #5) _ A \7
. C6mo la”Revolucién ) - . . ide ifica la idea central GLADYS F
2 Industrial ha Comunicacién %x ide ﬂ ficag detalles especificas TH1£ Vi ;ﬁﬁg?FF
afectado las oral y 3 traba ar er_grupo BILIN U TOR
Instituciones Lectura ‘ iegar a coﬁﬂlasiones S 1UUAL PROGRAM
Sociales y Escritura | .. x.nfor“iﬁaf o nte - JOUN BowE H.S.
(Tépico #6) v. resumir or r escrito 76325 Mgin
' : Z.\ ldent fica igg e ecto Flushing, . St. .
: H o) 0€g§q gar rono camente & N. Y. 11367
rotal: {10 dias’ 9. ar con'pronunciacién Y entonacibn adecuada ,




-.Addendum 6 S
Saﬂp]e Curricu]um/ | - Cur et WP

Essentials of “athematics ,‘far-'-{ d hn cud 7"/‘4"’”5‘0 ;

. ‘ HOJA ‘D€ ASIGNACIONES No 1 Sa/z.4
NOMBRE: ' * CLASE OPICIAL:
OBJETIVOS ASIGNACICNES

1. Valor del lugar

3,30 T LTt
' 4 €x. D..y_LH‘n'ju g‘zlll“ < ity

2. Leer y escribir ndheros -

3. Suma elemental

4. Suma sencilla- dos suman—

5. Némeros de 2 o'ma\ cifras]

6. Sumas mas diffciles K

#»: Sumandos horisontales

Examen N°1: SUMA
8. Resta elemental

Q

10. Restas mas diffciles

dodald
@l

11. Resta horizontal

" Sl ) 7
12, Nudmeros con cero \ 22y T P ;

T

Examen N°2: RESTA - -
- Asg.1) RV 1, 3.5
13. Multiplicacion elemental {Asg,2( ¥ tg E‘i.s

16. Multiplicador de dos cie .
{ras T ruc
17. Ceros en el multiplicandolis cd :
TRIR. b ‘ T 1T, 10 P, 55 E12,17
18, Multiplicador de 2 o 3 L ABR. 2] Bydh,203P.55 E13,159
cifras = ,
e _ ASE y E1D,2
19. Ceros en el multiplicador{Asg,s . ng
. : . TAsg. rucigrama B8-)
_ nen NO3: MULTIPLICACION : '
8, m‘ 235
420. Division elemental ) RN P. oL E
. , Sg HQ“BH ,9, parte
2l. Divisor de 1 cifra sin (Asg,2) MSBEN P, ¥ RN
resto _ R IipL o ree s
‘ i .
Al
‘4

62-25 Loaiv ot

Flushig, N. v, 2




Ty Dé o &7 Lottt /-fa.nfi( '
Gumr-pet ADE Aérg cxouss " 2 up,e:’,r

NOMBRE: CLASE orzcm.:
" /

OBJETIVOS ' | ASIGNACIONES

L JACEN_ P, 60
22, Divisor de una cifra con lml!‘MJM'IDI-ﬁ'{
_Iesto

2). Divisor de 2 cifras sin ﬂhﬂﬂ:
resto "

24. Divisor de 2 cifras ccm1 s

25, Nimeroa que terminan en s

26, Caros an el coctente  TASEITHEBN Py Brtrb A fE——

. -
27. Divisor de ) cifras ; s
A s

,{,1

Examen NO4: DIVISTON

s
28, Fracciones, lectura ]I a
1 ‘3 »
" 29. Pracciones equivalentes 1
comparacich ;
8

30. Reduccioh de fracciones |

31. Pracciones impropias a
~—lliperos mixtos

32, Mmeros mixtos a frac—

Examen NO6: ML‘!IE{' /

33. Suma de fracciones seme-
_Jantes 1

34, Reata de fracciones ”-:Il

me jantes

35. M.C.M, Y M.D.C,

J6. Suma de 2 fraciones no
—-—“m‘—si —

ciones oA — —
) Py i -~
40, Sunu de mﬂneros mixtos yiAsg. o137 o
Bclones 9 . : . .

4l. Suma de 3 ndneros mixtos g Y ) RSSO i
; TITLA_ RIS k%4 : 4

el faide, -.-——-an\
| *Trulr 0 vT T‘l

Jvu ll‘ b-.‘ g " S
- N ’ 3!!




. College, Armed Forces and
L) . .
Business Orientation Program
-
. . s et we e SRS men  MSe.r AW B R N R I R A L R )
i . PN ro e e e . .o - P
. T PRI AR S T
) C e . . TR R S :_ " g )
it . . f e ]‘ B
- LR trma e e e e
SR LAV TON
ey Fepee T g P
SUILERCIEL SRRICE L
Dy tuardteeion
ACYL LA biules
. . tee ey % - 55y .y
Savauer Ut Qe a0r i Reunsy Torras
atuy Goltesas 2aLingnsl Counaelor
SaFent i6 RRATPIRE
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Addendum 8

Activities Projections
Spring 1980

TITLE VII SPRING 1980 ACTIVITIES PROJECTIONS
{subject to revision or elimination)

I.

[1.

III.

v.

Puhiications

£. ¥»iicisrg (Parents' Newsletter) February, March, April Issue
g - =TTeMSAL (Students’' magazine) March - April publication
(. CUchY(3 DE MI PUEBLO (collection Of oral folklore) April - May publication

Perents ' Meetings

Bilingual Farents Advisory Council - Wednesday, March 12

B111ngual Parents Advisory Council . Wednesday, April 30

Bilinqual Parents Advisory Council - Friday, May 9

Bilingual Parents Ganeral Meetings - March 25th (Open Schaol Night)
- March 26th (Open School Afternoon)
- May 9th - Hispanic Talent Night

E. Hispanic parents City-Wide Conference: April/May/June 7th

Student Activities

A. Student 811ingual Advisory Board ~ Feb. 13, Feb,20, March 3, March 17,
April 11, April 15, April 2%, Aoril 30, May 2, May 9
8. Student Trips: .
March 14 - Museum of Natural His'u:.: E1 Dorado Exhibition
Hayden Planetarium (60 students)
April 2 - Radio City Music Hall
May 26 - Radio City Music Hall (10 students) .
April/May- Hispanic Parents Conference - City-Wide (10 students)
May 16 - Queensboro Community College Career Conference Day (60
students) ' o
May 21 - Statue of Liberty

C. Student Programs: ‘
May 9 - Hispanic Talent Night -
May 2 - JBHS International Fair

Program Administration
A. Testing:

OO

LAB « English and ‘Spanish: January, February and March

Pruebas de Lectura: 21-23 May in SLAR and Commercial Spanish
. Language Arts Classes (pending approval)

CREST - (ESL classes).last week in May

Statistical Analysis: .June B :

B. Evaluation: May/June: Attendance: Scholastic Achievement OPSCAN Forms

€. Curriculum

1. Implementation of the individualized instruction project on the
Industrial Revolution: February ‘

Project Revision: March

Commercial Spanish Language Arts Curriculum Resource Guide: February
Presentation to NYS Bilingual’ Ed. Dept. -

Essentials of Math: Individualized Instruction Program Revision

. SLAR Curriculum Development: Resource Teacher Assignment

Warkshons on curriculum: SABE-3. Fischoff

nméew N

D. Career/College/Business Orientation in the Commercial Spanish Language .
Arts Classes L
1. Queensborough Commuity College:Bilingual Counselor:Commercial Spanish 4

3 2. Firm visitations to Commercial Spanish 2/4

E. Budget
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Announcements of
Program-Sponsored Events
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Program Publication ’

CBENTOS

i 'Recuerdos de los cventos hikio’r.leos y orales

de meatroe paﬁo;.




Q

ERIC

Aruitoxt provided by Eic:

F. BURRO FAVORITG T

_ uﬂnpumhlbﬁnnnmuncm

cbnncino:lrpmmt!

‘."',.’ ‘. St N

t.ﬁcm»‘B- unbnm quo

_ n cap-dnooburw{a loc-do-‘ '
'bmotx oo, nh(n cul “com

IR R R N R R RN R R R RS SE R4

A11£ on une parte ds la AmeTi-

pewino que ponﬁ animsles de di-
ferentes resas. Aunqus unfl -
cho- lﬂ.l!l, 1ln tnlt.lbu un bu-s

| ITOm ll{ qmrhndomdnmdn
“mbmbnm, fue & 1n lud.endt

‘.

' . R
"Dupn.'d- pm.r-mbotd.-po,.
'hdﬁon vocimr

Kau'-voy rnlnr.loc
docp-r-nhu-ml-g\w-

bm. ) -
no-doutm-ump-nm’mbom-
'to-ybnm !lbnutcuptdno
mubflquaunodnloabumtow
onmyulo;quahh-cﬁ-ha x

cosas. #l otru.

Pere ssber cual ncogurﬁ, les
dfjor © | ‘_.._:"__‘:"_ '; L

L "',"'Vbrl'cu'riz.nnboln-é'ad-: s

" uno, uns 1levars esponjas y

i e el rfo primerc sers mt
" burrito fevorito.
JUA TAVERAS

a-pﬁm& Domiricsna

1o mels répidp posibla.

-hnp-ud:quuhb.uaupouhb
.clrprh. t DS

m 28241 crusar el rfcu

.1a:otre ssicsr. El qus cru-—

L 2R X B R BN IR IR R K B 2R 2R JE K A J

El burrito malo cogid ripidamen-

ta 1a bolas de osponjas dejando 1la

de amicar pars ol uenc. El campe-

sino mndo’ & los dos que corriaran

_ £ burrc malo la dijo al buenor
\fay [ pnlr, porqno tengo .
Ix bolss mfu nmm

nbumbuonn le contom.

llo ne preocuno. Bios to e
-

.A,l' tcut.iglr. Ca \.._,_,:j,tl’;
Los dom l.hgnmn nl oy .h bol- o T

' »dolbummloqneunﬁupon- Ly
Gk

' ju, absorbid michs agua ¥ se puao BRI

- N et
'r«rfnm mmelb\nnn-pmt i o %
ef anfour se derreta, ponidniose -
L-bom-{aumm-yhnmu ‘
ncupcdm Ahon snpo cusl ds
loe dos erro_l.bnonorhnmhx~
o Sste ou favorito. T el burrito
melo sprendid qna..nioa'.cutigl s
10- ma) pensados.

Contado por: .
CARMEN TAVERAS

. .
mags der

.., JUAN: TAVEPAS

1980

.CC
(S



Addendum 12

g Program PubHcation'

JOHN BOWNE HIOIl SCHNOL

PROGRAMA BILINGUS

NOTICITRO




CALENDARIO DE ACTIVIDADES
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16

23 a 25

Mayo 2

3a. semana

O
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pfa de Lingoln. No hay olaaos

DMa de Washington. No hay olases

Implementacion de un proyecto eapecial de instruocion ;-
individualizada en ,studios sociales. Tema: Revolusion

. Perfeccionamiento de las destrezas bésicas
de leatura por modio de la historia.

Reunio'p' general y dal Concilio de los padres y alumnos '
bilingues
Excursidn al Museo de Historia Natural para aaistir a la
khibicida? "El Dorado? y.al Planetario Hayden

Bxamenes AT en John Bowne

Entrega de tarjetas de calificaciones

Eximenes LAB

Conferencias de padres y maestros.en horas de la tarde .

Reunién general de Padres de los Alumnos Rilingues
Conferencias drn padres y maestros en horas de }a noche o

Padr de 1 Alumnos Bilingues

Rapidn fegersh, qhdeniatres do 1os Alumos Bilingd
Vacaciones de primavera

Excursién a Radio city Music Hall, 20 alumnos

Excursion a Nueensborough Community College para asistir
a la conferencia gobre profesiones.

Exnmenes de mitad de termino.
Eximenas PSEN
Publicacion de la revista *"Universal®

Reunidn del Conailio de Padres Bilingues, en horas de 1la
nochee.

Feria Internacions). De 5:00 a 11:00 PM.
Noche de Talento Hispano., De 7:00 a 11:00 PM
En el auditorio de la escuela.‘ Se contari con la

participacidn de cantantes, declamadores, bailarines,
y habrd interesantes sorpresas.

Dfa de arientacidn sobre el Programa Bilingue em la
escuela IS 68

Conferencia de Padres Hispanos en la ciudad de Nuewa York

Exmn'sio/n a la Estatua de la Libertad, Para todos los
alunnos en al programa ESL.

Publicacidn de CUENTOS DE MI PUEBLO




