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" A Project of the |
National Association for Sport and Physical Education
An Association of the
Amorican Allance for Health, Physical Education,
Recreation and Dance

“BASIC. STUFF” SERIES

A collection of booklets presenting concepts, principles, and
developmental ideas extractec| from the body of knowledge for.

" physical education and sport. Each booklet is intended for use
by undergraduate majors and practitioners in physical educa-

tion. ..
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preface

Fhe information explosion has hit physical education, Re-

searehers are discovering new links hotween exercise and,
human physiology, Others are investigating nedrological as-f

pects of motor control, Using computer sipulatton andl other!
sophisticated technigues, biomeehanies rosearchers are find-

Ing new ways 1o analyze human mavement, As o resull ol
renewed interestin sockal, cultural, and paychologleal aspee lu
of movement, o vast, highly specialized body ol knowledge,
has emaorged,

Many physical education teachers want to use and apply
information particularly relevant to their teaching, itis not an
easy task, The quantity of research alone would roquire a
dawn to dusk reading schedule, The specialized nature of the
research tends to make it difficult for a layperson to compro-
hend fully. And finally, littte work has been directed lnwnr(l
applying the rescarch to the more practical concerns of
teachers in the field. Thus the burgeoning bady of lnf()rnmllun‘
available to researchers and academicians has had little im-
pact on physical education programs in the fickl.

The Basic Stuff-series is the culmination of the National
Association for Sport and Physical Education efforts to con-
front this problem. An attempt was macde to identify basic
knowledge relevant to physical education programs and to
present that knowledge in a useful, readable format. The
series is not concerned with physical education curriculum
design, but the “basic stuff’’ concepts are common core in-
formation pervading any physical education course of study.

The selection of knowledge for inclusion in the series was
based upon its relevance to students in physical education
programs. Several common student motives or purposes for
participation were identified: health (feeling good), appear-
ance-(looking good), achievement (doing better), social (get-
ting along), aesthetic (turning on), and coping with the envi-
ronment (surviving). Concepts were then selected which
provided information useful to students_in accomplishing
these purposes.

The Basic Stuff project includes two-types of booklets.
Series | is designed for use by preservice and inservice

vii
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teachers and consints of siy pamphlels coneorning disel-
phinary arean: exercise physiology, Kinesiology, mator de-
volopment and motor leaming, socialpsyehological aspects
of movement, and mavement in the humanitios it history,
philosophy), This Timt series sumniarieos information on sty-
dentpurpanes, Series s also dosigned tor use Dy teachers hut
vith o different tocus, three handhooks are incladed: early
¢hildhood; chitdthoody adolesconee, Fach deseribos oxam-
plos of instructional activities which coalet he used 1o teach
appropriate physical education concepts to each age group,

The development of the Basic Stuffserles has heen a coop:
erative effort of teams of seholars and public school teachors,
Schalars providoed the exportise in the content areas and in the
dovelopment ol instructional matorials, Public sehool
teachors identitied relovance to students, fleld tosted instrue-
Honal activities, and encotraged the seholars o wrlte for
general undorstanding,

Hhe Tormat of the hooklets was designed 1o be fun and
readable, Series 1 s structured as o question and answor
dialogue between students and a teacher, Series 11 con-
tinues this emphasis with the infusion of knowledge into the
world of physical education instructional programs, Qur
hope is that the Basic Stuif senes can help 1o make this
scenario o reality,

Linda L, Bosa, ¢ ditorial Committee
University of Houston

y
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introduction

This hooklet is one of three in the Basic Stuif Series |1
designed o addross toachers, porents, and other adults who
may he tesponsible for implementing physical edueation pro-
grams for childron, This particular hooklet is tor ¢hildron in
the 2% year-old ago range, This intraduetion explains the
format wsed to present the contont in the following chaptors,
focuses on some crilenl conesrs olatod o the teaching
process, aned draws attontion to some hasie ideas ahout cur-
rieutum bullding which can help you set up the best progran
for the youngsters with whom you work,

Format of Chapters

Chapters and Their Contents

The ehapter contents of this Series 11 booklet follow the
same headings as In Serles 1, You'll find information abowt
Fealing Good, Looking Good, Doing Better, Goting Aong,
Turnlng On, and Surviving, cach in its own chapter in Serfes 11
for the age group to which the booklet Is pointed, Under ecach
of these chapter headings are placed all of the concepts
appropriate for the youngest age group (ranging from 2% o 8)
selectod from all of the Series | booklets, Thus in this Serles 11
booklet chapter for Feeling Good, concepts from Exercise
Physiology, Kinesiology, Motor Development, Motor Learn-
ing, Psycho-Social Aspects of Physical Education, and
Humanities are found, all of which relate to helping young
children Feel Good-in and through their movement activities,

The last part of this booklet provides Recommended
Readings to help you locate additional resources to consult for
ideas about further learning experiences for children beyond
the scope of this booklet. Our text is designed to provide you
with a framework or mindset as an access tool for making
sense from the much more comprehensive activity texts and
books available. Its purpose is also to give you some rational,
logical criteria on which to base your own choices of specific
activities taken from these other sources to incorporate into a

lesson.
Xi
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As an illustration, suppose you wanted 0 choose good
running activities 1o help the children you instruct o improve
their cardiorespiralory fitness. You also realige that the ae-
tivities selecied shauld pravide masimum activity per unit of
time dor the Largest number of children atthe same time. Given
these goals you Tinel several loxts suggesting either 1ag games
ar elays for developing ranning skills. You would probahly
Fhonse o L pme over a4 felay, sinee all children couled he
moving atthe same time rather than standing in a4 line waiting
their s whilo @ few moved at once. This ¢haieo woulkd
hottar serve your intention for that losson of working on the
cardiorespiratory Tithess ol those ¢hilelron,

Faeh resonrce ineluded in our Rocommended Readings is
annotated hriotly to give you anidea ofits values and strengths
1o une in your owi teaehing. In the thythms and dance roier-
enees you I e suggestions Tor musie and musical aceom-
paniments anwell as aetivities, The games and sports sourcos
abo inelude recommendations for equipment and apparatus,
Fach hook on the Hst provides additional recommencdations
for rosourees so that you can never ran out of information!

How the Chapters Are Arranged

In each of the fottlowing ¢haplers, the format is standardized
as shown below: '

Concopt prosentation with questions, At the top ol the page,
the selected concopt Is presented, along with some related
questions which childeen might ask about the concept. For
instance, here are three concepts and thelr related questions:

1. (Doing Better) COMPARING WITH OTHERS: How can

I move Hke otherst Flow can others move like med How
can | mave differently from others? How can others
maove differently from met

T

FORM OF THE SKILL: How does my purpose alfect how
I do the movements
(Tuming On) THE JOY OF EXPERIENCING MOVE-
MENT: How can | move and what can 1do that gives me
pleasure in moving?

Learning experiences. Next you will find several suggested
learning experiences to illustrate the particular concept. We

-~

have attempted to represent possibilities from the three broad-

activity areas of a well-rounded movement curriculum:
games and sports; gymnastics and body control activities;
rhythms and dance. We believe it is important for children to

L0

(Coping) THE GOALFOR THE SKILL DETERMINES THE -
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have appuistumities fug all o these vaned expepences. The
i lusion of all three activity aieds g physical educgtion
curacium pramates wel-ioupded mavement shill avgugsi-
ton Dy cRildren. Aquatios is also i impastant gotivity; how-
ever, theyriting team did potcansides itwithin the purview af
this particadar Basic Sl sepies.

W gsmes and sportrefated aotivites, chilieen have 4
Chanee I move I saoperativevompetitive silialinns goy-
ered hy apevitic playing rales. However for the younger
hildien o category entitled manipiahitive ac iy des imight be
mote applicable han games, since e children will not be
el i formal games o lower organization anlil they
pente Dy e e group of b-8. € hilklren have 1o learn 1o havdie
phiecis wilh some degioe oF stceans boloe ey engage in
pamien hased an the shills of objpet handling. Very young
¢ hitdn's games are more informal and wsually 18l into the
GHEROEY OF Tres play.

Boy comtrol and gymnastios shilhy sueh as halancing, -
verting, tocomotion, axialimon-locomation, and manipulg-
tiver actions = the application of hiese fundamental shills in
more specialized contents oF sports anel games, daneo, of
gymnastion comes churing subsegquent periods of their lives (for
avample, dribbling a haskethall, putting a shot, passing a
volleybath, Some 7= and B=yoar-olds may b very highly
shilled Gin the sense of o high level of performance aceuracy,
connistency, speed, or form) in a fow isolated skills such as
doing a cartwheel or pitching a basehall or passing o foothall,
but they do not malntain this high performanee fevel consis:
tently actoss @ large number of diverso skills,

Iy rhythm and dance activitios, children Tearn to maove in
relation to external stimull, usuatly auditory, sometimes visual
or kinesthetic, Once they have acquired reasonable control
aver locomotion and non-locomaotion patterns, they ¢an then
tse them in the more restricted context of actions In a specific
time frame: “runin time with the deam sounds Fmake,” "*skip
i time to this picce of bouncy music,” Less teachers
structured dancing may be in the torm of child=created inchi-
vidhual responses to things they see or foel: "move like o
rainbow at the end of a storm,” "how would you move as
softly as the fur feels¢”

Free Play is a special category gf activity in which teachers
do not structure the actions for children but allow them to
make decisions about what they will do, with whon they will

' do it, and what equipment they wish to attempt, In this hand-

book there will be no special section for free play undler each

A\
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Discussion

Age l.evel Subdlvlslons

The members of this erlln{., team believe very strongly that

2% year-olds and 8 year-olds are considerably different from

each other. Two and ahalf year-olds are not challenged bythe

same tasks as eight year-olds, .do not respond in the same way

to particular pieces of equipment; follow different social in-

P teraction systems and have different feelings of groupness,

' react differently to success and failure, and in essence, inhabit

r - T whole different physical, mental, social, and psychological

worlds. Their capabilities are radically different, and their

perceptual and motor systems are at different stages of de-
velopment ;

Types of Space

In developing learning activities as examples of what might
be done with each concept, this writing team realized that no.
K two environments for gross motor activities are the same. :
' Particularly at the preschool level, and in many cases for the '
" primary elementary grades K-3, spaces may be available with

(f : widely disparate characteristics: outdoor playground areas
- \' (with or without vatious types of large equipment or ap-
k\}" _, paratus); indoor gymnasium spaces (usually well- equ_goped

«+ for games and play activities, but not for dance or gymnastics, -
track and field, etc.); a small-or medium-sized ordtnary room
5 - with no special equipment at all, or equipment that has to be
' . moved in or out to make a space for movement.,
Each type of movement enviroriment places certain con-.
straints on the teacher’s choice of activities for children. For
example, the size of the a_reama_y dictate grouped activities

A ‘ " rather than ary individualized approach. Built-in obstacles of ;
~ some sort, e.g., cabinets and bookshelves, may precludq
& = ~selection of highly vigorous activities for-that space. .

Activity A'pprdpri.iteness'.fm Several Concepts

S We have attempted to select the most relevant concepts . .-

t about movement for presentation to. the 2% to' 8 year-old age
j groups from the Bdsic Stuff Series I booklets, reallzmg that
| what may be a proprlate and plausible for the 2% year-old .
: may not, in all likelihood, meet the needs of the 8' vear-old: As’

we chose the concepts related to Physiology of Exercise, =
Kinesiology, Motor Development, Motor Learning,* .
,Hﬁmhnities,ﬂ)(l Psycho-Social Aspects of Physical Educa- "+ *

. "\._ i v _ . )
- . NG - Xv
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tion, we found that the learning experiences envisioned did

not fall neatly under single concepts only. Instead one learn-

ing experience could appropriately illustrate several con-
cepts, depending on how the teacher designed and im-
plemented that learning experience. For this reason, we have
indicated a focus for each concept to assist the reader. If, for

instance, the concept was "PERSONAL PROGRESS. How

can I change my movement?”’ (Doing Better), thefocus for the
learning experiences could be "to increase success and to
discover a child s own unique variations.”” -The focus of the
teacher will depeind on the concept selected for presentation

to the children. A focus on the benefits of participation (Why -

do I like to move? What are the health benefits?) might set upa
series of teacher questions designed for children to answer
verbally about how movement feels when running, jumping,
etc. An alternative emphasis on these locomotor patterns as a
basis for successful participation in more specialized forms of
movement (games and sports, rhythms.and dance; body con-
trol activities and gymnastics) may find the teacher challeng-
ing children to find ways of running fastef, jumping farther, or
leaping higher.

- Teacher Responsibilities

Xvi -
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There are three major duties for teachérs to discharge:

N

STRUCTURING
the environment
for appropriate learning

a

0

’ L OBSERVING
FOCUSING _ y

what children do

a"em'ob" (zi" what V\_—/ to and within
. canbedone- - - the’ envnronment»

Fa
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Structure of the Environment

There are three dimensions to the STRUCTURE of the envi-
ronment: physical, what objects dre set out; intellectual,
what questioning/prompting skills arc used, decisions made,
goals selected and by whom; emotional, what supporting,
reinfoicing, challenging expertise is provnded and control
demonstratec.

Physical. Structuring the physical environment means es-
tablishing the widest possible selection of gymnastic or ma-
nipulative equipment to meet the needs of the age group
under supervision. There needs to be something familiar and
something novel within each day’s setup to create an envi-
ronment which is both secure but yet offers a challenge for
new learning.

Intellectual. The intellectual structure of the environment
involves utilizing the “’right mix’’ of questioning, task-setting,
and suggests possibilities to children for their movement ex-
periences. Such structure also inclides conscious teacher
decisions about who will make what kinds of choices during
activity lessons and who sets which kinds of goals for perfor- -
mance. :
Cognitive Responses from Children. Children’s memories
operate mainly as motor memories in the early stages of
chiidhood—action rather than reaction. In Piaget's terms, the
children are functioning '’pre-operationally,”” being bound to
direct experience for gathering information and thus for learn-
ing. The child’s thinking process is heavily dependent on a
sensory base using experiences with concrete forms: feeling

“different textures; tossing different-sized balls; seeing various
. objects fall; etc. This sensory-motor base chafiges to incorpo-

rate--a psychological-cognitive component as children in- .
crease the complexities of their experiences with the world
and concuz'rrent!y theirability "to make simple abstract
generalizations aboutthose experiences. According to Piaget,
the crucial element underlying what is learned is what the

child has selected to attend, in other words the “cues’’ within
the experience. It becomes very.important, then, for teachers -
to frequently use.word cues and labels to help children-in

"~ ~these younger age groups (2%-8) establxsh the: verbal-

psychological base to join with their sensory-motor-base:
Complex thinking, including the development of both cog- -
nitive .and afféctive meaning, is achieved through planned

_instruction to elicit experimentation and~v:gorous interaction -

o

» : e . <
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with the environment. Skill in concept formation is closely
linked to language acquisition, so the development of a vo-
cabulary of movement is imperative for young children, just
as development of a cognitive language vocabulary is crucial.

‘Between five and seven years there is a major improvement in

the ability to think with concepts alone (without specific

. reference to concrete objects of experiences), and the

teacher’s careful, consistent, and frequent use of labels and
language during lessons can help children formulate their
vocabularies in.both senses.

Varying Children’s Responses. Teachers have several flrxi-
ble alternatives for structuring learning activities to vary chil-
dren’s response modes. The advantages of doing this are
two-fold.. First, multiple responses increase the chances of
children really practicing sufficiently and showing what they

can do, and second, the teacher has more varied data- upon
which to make judgments about children’s progress and im-

provement in movement skills.

Teachers can plan for children to respond to tasks by doing,
by telling, or by making a permanent representation (a paint-
ing, drawing, or sculpture). Teachers can select a single rel
sponse mode for each task presented to children, or use
multiple response modes concurrently to draw out several
possible reactions to the same task. To illustrate, children may
create a dance pattern to fepresent how they feel about au-
tumn Jeaves falling from trees; they might describe in words
how the dance pattern felt as they moved or how the leaveés
looked as they fell; they could draw or paint a picture to
illustrate their movement patterns, or the leaves actually fal-

ling.

Decision-making: Teacher and Child. One step in moving -
toward children’s independent decision- making could be for

‘teacher and children to jointly decide on goals with' specific
* standards of performance, the teacher establishingwho meets
- the goals and when.. Followmg this step might be joint -
teacher-child goal settmg and joint teacher-child decisions
‘about ‘when the goals are met, with the children’s contri-

butions including learning to measure themselves and each
other to evalllate progress. Completing the move toward child
|ndependence the teacher could shiftto children |nd|vudyally"
setting their own goals and then deciding when they each
meet the standards of.the goal, thus gradually helplng them
learn how to make appropriate decisions, rather than simply
allowing children.to make many choices very suddenly with-

. ‘out any sort of step-by-step plan for learnmg the process of .

choosmg wusely

_L
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Children’s goals/Teachers’ goals. Teachers cannot assume
that their goals are aecessarily the same as those held by the
children for a given movement learning experience, particu-
larly for the 2%2-8 year-old. For example the teacher may plan
an activity with thé intention of increasing cardiorespiratory
canacities, whlle the child’s goal is simply to feel good while
moving fast. Real:znn;, that the teacher and chtldren involved
in a lesson all have individual personal goals within the same
situation may help a teacher think about a lesson from several
perspectives during the planning stages. This capacity for
'multiple thinking” can enhance teacher flexibility and bring
about a greater congruence between teacher’s and chlldren s
expectations of final outcomes of a lesson.

Climate of Control:direct teaching or skilled noninterven-
tion? The teacher's primary responsibility of being '
charge’’ may take any form from very cirect control of chil-
dren and environment at all times to a seemingly complete
non-intervention. When a teacher is in direct control, he
starts or stops all children as a group at the same time, gives -

‘specific tasks with little room for children’s judgment or

choices, and generally interacts with the whole group
throughout the.lesson rather than attending to individuals. At
the non-intervention end of the continuum, a teacher may ™
only plan the arrangemient of the environment so that during
the lesson itself children interact primaril)? with equipment or
apparatus with minimal verbal prompting from the teacher. - -
Each child chooses where, what,"and with whom to'mové;

“starts and stops himself at will,"and is more independent from
- the teacher than in the direct control situation.

For younger children, the skilled non-intervention' teacher
role is often more approprlate while older children may
respond equally well to either direct or mcllrect teacher ac-
tions. Of course there are situations for any age group which -
will require the whale continuum of teacher behaviors.

Teacher FIeXIbllllé‘ There are times when from one Jesson - 7

to another, or during a smgle lesson, the teacher’s role will
vary from direct intervention to non-intervention. Achieving:

" such flexibility would seem to be a worthwhile goal for a - -

teacher because it expands his repertoire of total teaching

~ skills. As the teaching: role changes, so does that of the learn-
ers, particufarly with regard to decision-making. As the .

teacher makes fewer spontaneous choices for the whole class,

" individual childrén-are free to take over that choice-making

for themselves. It is important to remember that teachers need

-to prepare children to take responsibility for. their own learn-"

oy
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A ing by giving them freedom to make their own chotces very
e gradually.—— T

Teacher as Prompter. Teaching young children requires

clarity, brevity, and specificity of tasks, of questions, and of

explanations. Ask a single question, and then permit children

to move or respond verbally. Make one short explanation, and

then repeat, if necessary, after the movement or verbal re-

sponse. The responses children make to these questions,

tasks, and.explanations will show a gradual change with age

from” primarily motor responses (showing) to a combination

which includes verbal ones ‘{telling) as well. One of the

teacher’s major functions is to help children develop a vocab-

ulary which will permit them to say‘how they can move, why

" they move, and | how they can move better. Itis crucial that the

teacher use words o descrlbe equipment, actions, feelings,

< ' and attitudes, and encourage the chrldren to do likewise as

they participate in actlvrtres

Emotional. Structuring the movement environment in an
emotional sense refers to the teacher’s responsibility to
maximize success and feelings of satisfaction for all children.
Provtdln{, verbal and physital support and reinforcement for
achieving goals or trying hard, or encouragement to try again
and again are important"teacher functions in an early child-
hood physical education setting.

>

- | Observing Children in the Environment

Cl Observurq what children do means seeing the' detarls of the .
skills they perform.and how, they are performed. Observatron '
is part of evaluatuon in fact, it may-be the only way young
children’s progress is. measured. Thus it requires very astute
perceptions, not only of what they do but of the emotions
shown v/hile doing it. Children’s emotions are the window to  *
o the way they feel about activity, and how they feel |scrucra| to
o ' + their total development. Only by observrng what children do’ -
; : ' canyou prepare the nextlearning step, and only by accepting
' - and respecting' children where they are}- helping them feel
" good about what they do,.and that"they dag'not hav ¢ to live up
to the expectations of- others can you help them change.
,OIdet children think in terms whlch permit them to under-
staind.that they can imprave a skill by practice, but because
adults are "cogmttve aliens’” to the way young children'think,
they need to feel that they are l‘espected for what they do and
how they, perform. Théy néed to be a(:cepted for wanting to
.climb. They may .need to, be shown: that in order to be safe, -

‘\

XX ”'.-1.,'.'. Coe

O

ERIC

Aruitoxt provided by Eic:



ERIC

Aruitoxt provided by Eic:

-

_they need-to-be-able-to-put two hands on a rung. Belng

psychologically safe is of utmost importance to skill develop-
ment, for safety impels children toward further development:
“try to put your thumb around the rung when you climb the
ladder.”” Rungs must be small and close enough together to
insure that this is possible. Teachers must observe that the
thumb is or is not around. Children must be helped, not

belittled, into putting the thumb around. :

Observation, evaluation, and focus on chlldren five and
older involves three other dimensions: =~ |

. Did they perform a specific task? Yes? No?
Task: Find a way to get uver a line by taking your weight
on your hands.
How did they perform the task (quantltahve)? v
Possible solutions for six year-olds: Bunny Hop,
cartwheel, round-off, and walking on hands.

-3. What was the quality of the movement?

Was the cartwheel rhythmlcal and was the body
-stretched? _

-After each of these questions the teacher/children find: ‘ways
to increase the number of children who comprehend and
complete the task, the number who can perform each of the
variety of ways, and the quality of the performance of each
way.

Teachers can make dally notes (anecdotal records) about
the progress or new achievements of each child, can use more
formalized testing processes (can a child perform a particular
task? how far can a child throw? how fast can a child run?), or

[\

" can use informal scales to rate a child’s performanee A five-

step semantic differential rating fay be anchored in contrast-

~ing pairs of words and the teacher marks an X somewhere

between the two words to describe the child, e.g.,-

[
v - - .

/

<

12 3 4 5

timid_ : X _adventurous
poor sense of balance X ____good balance -
makes little effort -~ X - tries hard
. disturbs class _ . L X socially
' ' ’ T well-adjusted .
Focuslng )

The focus-is dlrected toward what can be done to supporl .

.improve, enhance, and develop emerging skills. That is really

xXi
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a two- -way street with the teacher focusmg,on whatthe child is
doing and helping children to realize what they are domg

Focusing on what children are doing, which may “be very
different irom what teachers expect them to do, permits on-
the-spot selection of what can be done safely right now, and
what needs to be done tomorrow or next week to insure
appropriate planning for the next learning step. The teacher's
skills of questioning/prompting need to be very carefully .
thought out and professionally used. Open-ended questions
are more successful with younger children and, as the skills of
older children become more refined and their cognitive
abilities develop, more specific questions may be asked:
"/Can you find a way other than the cartwheel to take your
weight on your hands?”’ '

Teachers’ Curriculum Design Tasks : A f
> ‘ . '

The teacher’s role is crucial in selecting, planning for,
presenting, and evaluating learning activities which fPster the
assimilation of concepts about movement. All teachers have
several tasks to accomplish: becommg awaré of and’develop-
ing an understanding for the content of physical education;-
selecting appropriate content based on the needs of the chil-
dren” with whom they work; sequencing the content and * -
fitting it together in meaningful patterns; planning. specifically
for each separate lesson; presenting'the content and.interact-
iing with the children during the lesson; evaluating both chil-.
dren’s indjvidual performances and previous lessons as a vital
part of the ongoing process of continuous, progressnve plan--

- ning and doing. -

' Teachers may approach these common tasks in dlfferent

ways because they are individual people who don’t all think

alike, because there are limitations of facilities, equipment,

and other environmental resources, or because they have

) “planned to reach specific educatuonal objectives. Just as we

3 . . suggested some general principles to consider when deciding

’ “.upon appropriate teacher: roles to play during lessons, we .
have some ideas we'd like to share with you about. ways to’
structure ae\currlculum of physical activities for 2%-8 year -old

«.', .. children, a set of guudehnes appllcable in a vanety of snua-
2. tions. ¢ ) ‘ SR Lo

al. Ay

- Safety First! Clothlng and bire feet; equupment check’ pre-’:
. class; equipment setup; approprlateness‘of tasks. S

ezt
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Balance Activities’ Energy Demands. Rememb-ring from

motor development that all body systems do not necessarily -

develop to the same degree at the same time, teachers should
think tarefully about planning a balance of activities with
different energy demands. Quiet movement experiences
should be alternated with very vigorous ones, and some
periods of total rest should occasionally occur. The relative
amounts of time spent across the 2'2-8 age range will change.
The 2" year-olds need to rest more frequently and to change
fairly often from strenuous activities to quieter ones. Rest and
quiet learning experiences can decrease gradually as age
increases, until 8 year-olds are moving vigorously most of the
time. Not every child has to rest at the same time during an

activity especially if the teacher sets up the expectation that’

it's “all right”’ to take a few moments to rest on your own and
then rejoin an interesting activity group.

It is also important for teachers to realize that conscious
relaxation is very definitely a skill that helps children learn,
and should be included in your movement curricufum. Learn-
ing first to recognize tension and then to-loosen or relax
muscles in various parts of the body becomesnotonly a "here
and now, look | can do it”” skill for youngsters, but a long-term
preventive measure and a built-in positive way to handle
stress later in life.

Balance of activities with regard to energy level demands

-should occur within a single lesson, within a series of lessons

based on the same movement theme, and across longer time
spans such as a school year, or even several school years.

. Careful attention to this balance can help assure teachers that
“they.are: providing activities in accordance with the concepts
' of exerC|se physiology as well as motor development.

Balance Types of Activities. A second kind of balance
should be central in a teacher’s planning Skl“S balancing the
content, or variety of activities taught. We've already men-
tioned reasons_for ipcluding ‘games and sports, gymnastics
“and body control activities, rhythms and dance, and free play.
Free play is a particularly important aspect'of the movement
curriculum for this age range, and should be specifically
planned as teachers are considering the content balance in
their programs. Too often teachers think thatevery moment of
_an activity period ought to be pre-programmed. We too sel-
dom realize that'children need some time to be spontaneous,
to create their 6wn movement curriculum, and to design their

own "'off the cuff!’ practice experiences to integrate what has " =
.__bee_n learned — in short, to PLAY. Adult structuring may be
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required only to the extent of setting aside time for play, with
no other restrictions on the children.

Ways to Challenge Children To Do Better. When building
a curriculum of movement activities, teachers who want to
challenge children to do their very best can gradually increase
the compléxity, the duration, the frequency, or the difficulty
level of tasks. Children.should be stretched to the limits of
their ever-expanding capabilities without being overwhelmed
- by the demands of a movement activity.

An example of making tasks more complex could be prac-
ticing kicking skills alone, practicing with a partner to send a
.ball back and forth, working against a partner in keep-away,
and trying to play two-on-two, then three-on:three, etc. This
situation presents gradually increasing social interaction
complexities for children to meet. Asking children to re-
member a single task (move in one direction), then two tasks
in combination {first run and then jump), then three or more
tasks (move at two different levels while changing directions
at least once) is another way to increase task complexity. Still-
a third way to make tasks more complex is to require different
responses to different stimuli {"’move fast when you hear the
bell, but slowly when you hear the drum”’).

Duration can be increased simply by spending more time
on successive attempts at performing the movement task:
running hard for 30 seconds on Monday and Tuesday, for one”
minute the next two days, and for a minute and 4 half on
Friday. : .

Frequency increases are illustrated when children -are
asked to do as many "’good"’ sit-ups as they can on one day, to
‘try to do more the next day, more the next, and so on. Another
possibility is to request more repetitions within a.given time
limit: “How many jumps over the rope can you do in 30 -
seconds today (how many in 30 seconds the next day? is this . .
more than yesterday? can you try foreven r'ﬁore'tomorrow?”) '

Increased difficulty of a task may mean a change in body -
position — holding a balance on tiptoes rather thatl1 on the
whole foot, or walking a narrower balance beam or one onan
|nc||ne rather than a level beam.,

Ways to Plan Variety in Your Lessons (Laban’s Model).
Another offering we would make to you under the'umbrella of
curriculum-building strategies is a very strong: recom enda-
tion to fully investigate the mode] grovided by Laban’s
analysis of movement for consciously varying dimensions of

() > -
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movement activities. His four central concepts of SPACE
(where the body moves), TIME (how quickly the body moves),
FORCE (with how much effort the body moves), and FLOW
(with how much control and smoothness the body moves) all
have, within themselves or in combinations with the others,
almost limitless possibilities for flexibility and variation in
lesson planning.

Of course we don’t expect you to be.an expert in applying
Laban’s concepts about movement. If you decide that his
ideas are worth investigating further, some of the resources
listed in Recommended Readings at the end of the booklet
give a full explanation of concepts, terminology, and exam-
ples needed for applylng his concepts in teachlng learning
situations.

Teacher as Ongoing Curriculum Designer. The last point

* the writing team would like to make is that your own work in .
_the teacher’s role of curriculum builder and lesson planner is

perhaps the ultimate test of the value of this series. We can -
help you get ready for that work in several ways, but it's up to
YOU to go beyond any suggestions provided here to become
truly self-directed in curriculum planning actions.

In the following chapters you'll find specific examples of
activities or movement patterns” appropriate for various en-
vironmental contexts and for the subject matter contexts of _
games and sports, rhythms and dance, body control and
gymnastics,-and free play. These activities are merely samples
to illustrate the wide range of available possibilities. You may"

. be primed to devuse your own’ personal variations or exten-

sions of the sample actuvmes as you read and reactto the ones

presented here.! S :
Although there are no blank spaces on 1 the pages for you to

jot down your own inspirations under the headings of Learn-

E ing Activities, How Teachers May Use’ These Activities, and

How Children May Respond, we suggest you keep a small
notebook. with this Series Il booklet to correspond with par-
ﬁcular suggested activities of your ideas, for all the variations
you may choose to use in teachlng, and which your children

‘may génerate by’ responding. For instance, if your activity

were to generate all t}fe possible "GO’ words, the children

‘may have suggestlons such as “whoosh,” *squirm,”” or “’hus-
- tle” to augment the names of locomotor and non-locomotor

patterns which we have-included in the original activity sam-

‘ _ples. Your ideas and those of your chlldren are just as valid
“and valuable as ours.

, o / . S xxv
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A Word About “‘Special Needs” Chlldren\n Your Classes.
Teachers of young children must always, remember that they
are interacting with individuals rather than a group or class,
and that every child has a unique set of needs and interests,
strengths, fears, patterns of success and failure, and self-

" image. It is therefore crucial to plan lessons providing a real
range of challenges for children (from easy to difficult). This
may be accomplished by including several different activities,
or using varied apparatus within the same activity, or sending
out more than a single verbal challenge, or in many other
ways.

For the “'special needs’” child {as defined under U.S. Public
Law 94-142), it is of particular importance that teachers offer
many graduations of activities to balance their-lesson plan-
ning successfully on the tightrope to adequately challenge
each child to his limits and yet remain with the child’s

) capabilities for achieving strong success patterns while con-

! quering worthwhile challenges. Children with mental,
social-emotional, or physical disabilities or handicaps can
experience success or failure, can build an "1 CAN" self- "
image or an "1 CAN’ T" outlook just as readily as children who
exhibit no such obvious anomalies. Teachers can make a big
difference in a ’special needs” child’s reactions to his world.-
Sensitivity to student diversities in lesson planning is an excel-
lent place to start building a positive social-emotional and
successful climate for all children, no matter what their
unique pattern of needs.

, What follows here is-a partial set of general S‘uggestlons for
varying the challenges presented to all chlldren in attemptmg
to meet their-respective needs:

. ENVIRONMENTAL VARIATIONS

a. EQUIPMENT "
1. different sizes of balls, bats, or racquets avallable
2.- different things set out on different days
3. differentarrangements ofthe same equipment for
" different sessions :
4. several heights or steepnesses of lnclmes rather -

’ than only one W

5. several piecesto hang from, climb on, ;umpfrom

b. LOCATION —change frequently from gym to play-
“ground to room .

2 EXPECTATION VARIATIONS

a. in number of repetitions of a task

b. in form of the movement response (more or less
refined) )

. " ’ : ‘\
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c. in duration”or intensity of activity
d.. in number of responses to a challenge
* 3. INTERACTION VARIATIONS
' a. simple task requirements to mgre complex

b. simple closed statements ranging to open-ended
questions

c. praise contingenton different responses (trying hard,
being successful the first time, being successful 4X in
a row)

conclusion
—We would like to stress the point that the concepts_ pre-
sented here are merely some of the pieces of a puzzle which
must be put together by teachers and their children. We
realize that all possible concepts relevant to the 2%:-8 year-
, old age group could not be included and that another writing
- team may have selected entirely different concepts. The con-
N cepts and related activities contained in this Series Il booklet
are only a small sample of the existing possibilities.

- To be able to play the game, dance the dance, or
perform the gymnastic routine with enjoyment, effectiveness,
efficiency, and expression is the major purpose of learning to
move. Discovering how one moves and enjoys movement’
during the younger years is an end in itself, and these are the #
years of our most concern. To be successful in tennis, equita-
tion, swimming, karate, gymnastics, or dance is of major
concern atlater ages. The importance of laying the foundation— .
for. these later successes is not to be underestimated, and it-
happens dunng the early years. The MASTER TEACH ER is the
one who discovers ways to help each individual young child
find enjoyment, satisfaction, and fulfillmént in the successfu! .
performance of the activities of his chouce '

¥ I . ) . ' : .
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foreword

Physical educators are more and more concerned with the
effective development of motor skills, especially in young
children when the motor patterns of sport, dance, and gym-

nastics are established. A body of useful information is now

available from the discipline of physical education. The au-
thors of the Basic Stuff series believe that this knowledge can
and should be drawn upon by the consumer public to aid
teachers in encouraging the growing awareness of children
and adults concerning the importance of motor skills in
everyday life. The proliferation of activities to which young
children may be exposed and the time constraints imposed by

school curricula prod the search for and identification of basic '

concepts that underlie these activities so that the most effec-
tive program of movement activities may be presented.

The identification of concepts as an organizing center for
school programs of movement activities is not new to educa-
tion. It is the physical education educators who are slow to
recognize the applicability of this approach to our profession.
Following World War I, some of the physical education
teachers of Great Britain, bored with teaching the same ac-
tivitiesto asuccession of children year after year, pioneered in
their curriculum the adaptation of movement ideas based on

“the research of Czechoslovakian-born Rudolf Laban. Two of

the significant outcomes imported to the United States at the

elementary physical education level were Educational Dance -
"and Educational Gymnastics, both which employ a concep-

tual approach and focus on the development of the individual
student as an individual. This Basic Stuff series booklet at-
tempts to go beyond this approach to incorporate concepts

R

from other disciplines related to the profession of physical

education as practiced by teachers in public schools.

Such an approach represents a major change in teaching

strategy. Instead of teaching a series of lessons which include
seemingly unrelated activities (such as the games of Four
Square, Captain Ball, Beat ball, or a lead-up to badminton), a
way can be found to identify concepts-which, indeed, relate

these separate games in addition to dance, gymnastics, and’

aquatics in a way which involves positive transfer from one to

XXiX
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. . .. ,
another. Concomitantknowledge taught in direct congruence
to mo.' ‘nent activities per se (such as carcliovascular endur-
ance) can be related as well.”Another facet of this is that many
of these related concepts have direct application in the class-
room. For exampleswhen studying the cardiovascular system,
students can learn to take their pulse atrest, and then go to the
gym for strenuous activity,qafter which they recheck their
pulse to note any differences. While the major strength of this
curricular strategy is-the-involvement of pupils in the thinki

process, this fact presented one-of the major frustrations for.

this team: young children do not think in concepts.” This
ahility develops over the age span of 2v2--8 years, to the point
where the utilization of concepts during the latter years be-
comes tealistic. The younger children do and then think; they

&

then begin to think as they act; finally they can precede their .

action with thought. Our knowledge of child developme;r{t,

and specifically of motor development, dictates that teachers_

can no longer expect all children to perform the same skill in
the same.way at the same time.. It is educationally more
significant that children can either exemplify a conceptor skill

by showing or explaining. This poses two problems, particu-
larly for novice teachers who may not have the experience in

- thinking through-enough answers, or may not recognize a

new appropriate response when it appears. Teachers havetq”

learn to think as divergently as children. So all the ramifica-

- tions and outcomes of the processes and-products of thinking
“~and.moving are never, even to the experienced teachers,

totally clear: o

. We whohave been working with young children know that -

they are far more capable than-we have .yet realized. The
challenge is now to develop more capable: teachers of young
children. _ “ :

, i ~ Maida L. Riges
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CHAPTER ONE

health

“Health is a state of complete physical, mental and sccial well being and not
merely the absence of disease or infirmity.”

World Health.Organization

Fitness
What does it mean  Learning Experiences: discovering how the heartand
" tometobefit? I lungs work.

« don’t get tired and |
_have more physical
power

Games & Sport
Locomotor patterns
With or without equipment
v Over prolonged periods
S ' racing against self/others
circuit training ‘
chasing-fleeing games
dodging hula hoops
A o jumping rope

o e
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Rhythms & Dance
Moving to fast music
Singing games: Looby Loo
_ Dramatizing being strong, fast, fit, well, or healthy

Body Control & Gymnastics
Suspension.and support activities
Moving on and off apparatus to music and freezing when .

the music stops _
Run, jump, roll, and repeat
or . ’
Hang, swing, drop, roll, spring, and repeal’

NOTE: The setup of the gym, the choice of music, and the
length of tifne that children are encouraged to perform can be
extremely important to this concept. For the purpose of this
text, the writing team has chasen the following definition;
"Fitness is that state of health which provides children with
enough energy to participate in the rigors of a school day
without becoming unduly_tired.” ’

¢

Focus: the vigor of activity.

How Teachers May Use These Activities

.Encourage children to move until out of breath, sweaty, hot,

or thirsty, ' yi
Request that children count their breaths.
Ask children to take their pulse. !

Discuss why hot, tired, thirsty.
Bring in pictures of lean, fit children.
Draw circulatory and respiratory systems.

How Children May Respond’

Run until tired; then collapse.

Count another child’s breathing/minute.

Watch pulse of another child.

Say: "'Being fit means | don't get tired.”’

Bring picture of fit child and tell why it was selected.

SN °



Benefits of participation

‘Why do { participate
in physical activity?
What are the health
benefits?

-

Learning Experlences: hecoming skillful and feeling
-good., ' ,

)

Games & Sport
Locomotor patterns
~ With changes of speed and endurance
Running with short and long strides
tagging !
hiding '
dodging
fleeing
. Non-locomotor patterns with greater range in dynamlcs
tighter curls :
stronger twists
greater stretches
* Manipulative activities wi'h increased accuracy and force
target for ball -
pé}ayground, football
korfball . -
bowling at pins

Rhythms & Dance
Axial patterns with changes of tempo, quality, and emotions
Expressive patterns ;
feeling good" —
doing well .-

Body Control & Gymnastics
Climbing quickly
Balancing for a long time
Hanging and swinging from different body parts
- Sliding fast
Stretching and twisting
Bending and turning.
Spinning on scooter or rope

Focus: feeling good about moving.

-How Teachers May Use These Activitles -

Explain the dlfference in locomotor-patterns.

Select children moving with different locomotor patterns.
Have children experimerit with different axial movements, or
. with different emotions.



ot out equipment for balancing, climbing, sllding, hanging,
and swinging. ‘ : o ,

Allow time for children to enjoy what they have learned, 1o«
use the skl In non-structured free play,

How Children May Respond

Show skill; walk, hop, skip, stretch, and bend. :
Explain: "'Because | want to play games, run fast, learn to

: dance, be a gymnast, be healthy.” :
Say: “Because | want to be skillful and feel good.”

’
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Individual (ilffdrences of physi'cal acﬁvlty ”and:.hmltlnt )

Why does physical Learning Experiences: oxpressive bady actlons, "
activity make nie s D
feel healthy? Games & Sport

Rhythms & Dance

_ Body Control & Gymnasllcs
These actions consist of the basle boclily ones which can be
built into movement sentences or sequences and pervacle
the three categories of movement, The children can add to
this vocabulary:

Shaking Collapsing

Swooping Bouncing

Spinning Creeping

Pattering Stamping | ‘

"Freezing Quivering . .
Swirling Twirling

The activities may be performed with a ball, to rhythm, or
on large apparatus.

Focus: how freely childfen express emotion,

How Teachers May Use These Activities

Suggest a specific word: swirling.

Observe an action performed and select it to be demonstrated
to others.

Ask children to suggest a word Whlch shows how they feel.

P _ How Chlldren Respond

Show j ]oy in moving,. :

Show enthusiasm and zest for trying nevy things.

Speak their minds.

Participate to the fullest extent.

Show mature emotions. ‘ <

Being master of actions; not having to live up to the expecta- -
tions of others. :

——~
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Feeling good results from a positive self-concept

What can my hodly
do?

Learning Experlences: knowlng whatthe bady canlo,
Games & Sport

Rhyllm'\s & Dance

Bady Control & Gymnastics :
The hody will perform many actlons quite narally. These
actlons take place on the feet, hands, or other boady parts,
such as shoulders and hips, and form the basic travellng
activitles upon which the activities ‘of games/sport,
thythms/dance, body ‘control, and gymnastics are bullt;

Walking’ jumpling .
Hopping Galloplng

Running Rolling

Skipping Crawling

Stamping Sliding

Creeping :

Focus: what the child can do.

How Teachers May Use These Activitles

Encourage trying a variety of locomotor patterns, ‘
Praise performance (especially on the hop, skip, and gallop). -
Discuss a challenging combination of movement patterns,
Observe which foot leads in the gallop.

Suggest hopping on either foot. @

How Children May Respond

Repeat activity. ‘

Make decisions about own performance: changing direction
on the hop. ‘

Explain which activities are challenging to them.

Persist in problem solving: hop over a line several times.. -

Respond with enthusiasm to running and turning.

-



Awareness of the body .

whatdot feel ilke  Learning Experlences: finding out how the body
when | move! moves, and what senses contrlbute to Ity movement,

Games & Sport
Locomaotor patterns with varlations
speeding
stamping
hustling
shuffling
creeping
houncing
wiggling
Non-locomotor patterns with variations
—=-twisting
turning
stretching
Bady parts waking up
Body parts stressed n '
controlling equipment
leg in kicking
fingers in releasing

Rhythms & Dance
Recognition and isolation of body parts
Qualities of movement
sticky, velvety
- gooey, smooth '
shaking, bumpy
vibrating, prickly -
slow, fast
hard, soft
Emotions for moving
happy-sad-joyful
love-hate-aggression
- ~ shrinking :
- horror-hiding
- ‘withdrawal -
protecting oneself
The Rag doll
”If You're Happy and-You Know: It, Clap Your Hands
“This Is What | Can Do’
"Put Your anger in the Air”
Aiken Drum

a
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llmly Control & Gyminastles
Awareness of body balance and shape wilh eyes ahul
Relationship of body parts
opposition-together
Body actions
stillness
aceeleration
deceloration
Toll aver different surfacos
Experiencing tension
Rocly awareness through touch
rubbing
pressing
holding
exploring with eyes open and shut

'

Focus: detalls of body movement,

How Teachers May Use These Activities

Name body part; “What is it called?"’ .

Explain action of body part: “How does It move?”

Suggest all parts that bend.

Question: ““What does it feel like to be upside down?"
Request: “‘Show me how you move when you are happy.”

. Name the kinesthetic sense and ask children to shut their eyes

and feel a specific moving part.
Name senses: sight, sound, touch.

How Children May Respond

Show body part.

Name body part.

Find joint that bends.

Explain: "'Bending makes it smaller.”

Describe feeling in total body or body part: "'l feel dizzy.”
Experiment swaying when standing with eyes shut.

i B
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The oy of experiencing movement

Whydolliketoran?  Learning Experlences: linding out how ta croate

10

movement showing elevation, vertigo, wmr;hlluwum.

Gamey & Sport '
Mimeties of favorito sport :
running a broken field
dribhling o soccor ball
throwing a ball
rling o horse

~ Rhythms & Dance

Dance mime
fun ot the ¢lreas
going to o fair
a snowhball fight
responcding to happy music
making a dance

Body Control & Gymnastics
Jumping variations
Skipping variations (with ropes, honps)
Twirling actions
Running & chasing
Creating a movement sequence
Spinning on a scooter ar rope
Sliding and falling ‘

Focus: happy faces,
How Teachers May Use These Aoﬂvltles

Suggest children depict their favorite sport/activity.

Ask children to choose a subject for dance mime.

Set out equipment to evoke jumping with elevation.

State a task which involves a movement sequence: show two,
(3-4-5) different locomotor patterns, at least one of which
shows a twist,

Prowde apparatus and surfaces for sliding and falling.

How Chlldren May Respond

Guess what the activity is.

-Tell how they knew what sport it was.

Select (individually or in groups) a movement idea and pres-
ent it

Tell what types of movements (strong, weak sustamed per-
cussive) give the most pleasure and explain why.



Physlcal activitles can help everyone feel ‘gmd

‘Whydotfeolative  Learning Experlences: loaming ahout hady cones
when | runt Games & Sport

Rhythms & Dance

Body Control & Gymnastics
Fhes Doy s natarally dividad into soveral skoletal zonos, A
significant aspect of foeling good is tiod up in heing able
to tse areas of the hady I differont zones,
Right side
Lelt side
Front
Rack
Upper half ol the hady
Lower half of the hady
Bodly halance, coordinated movements, and an awareness
of space are dependent upon belng able to tocate and move
the bady parts in these varlous zones,
Racklng on front, back, and sides
Rolting in different directions and in different body
shapes
Rocking on the hips, back in different body shapes

Focus: feeling good in general.

How Teachers May Use These Activitles

Suggest hopping, skipping, sliding to the right.

Suggest galloping, leaping with the left foot leading.

State a task: Make a movement sequence which shows a roll,
.arock, and a roll.

Differentiate between a rock and a roll.

How Children May Respdnd

Show rocking on different parts of the back.

Show rocking on the hips in a curled shape

Show a right shoulder roll.

Show the dlfference between a stretched and a curled roll

1
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CHAPTER TWO

appearance

Because | Want to Look Good!
ahl

Participant’'s body “looks good”

What makes me Learning Experdences: 1ocusing on efticiont, efiective
look good? (anyone)  movement,

Games & Sport
Agility: run, ligure 8s
Total body assembly
jumping
hitting
catching
kicking
K ~ throwing
Hand-eye efficiency
catching
hitting, bouncing
rhythm and force in jumping, hitting, bouncing

13
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Rhythms & Dance _
Synchrany and rhythin i locaiatinn

walh shigle
Fhny gallop
hnp b
ship) JHinp

Fieasds, shaulders, kivess, aiid toes
Combing Taeomotar and pon-acomaios g iy hink
st HeR
jUi, hvist
jump, bend

Heuly Contiol & Gymnasticy
total hody assembly
Folling, 1oeking, stopping, jMmping
Symnetry and opposition in elimbing and running
Curling, stretching with tension
Rostlionsy when fanding from flight
Symnietry of afms i jumping

Focusi details of movement, especially flow.

How Teachers May Use These Activitles

Set i apparatusioquipment which demands wtal body as-
sembly.

Prowicle even=uneven fhythmic patterns for locomaotion,

Cuestion why one throw restlis In hitting a target and another
does not,

Fxphiin opposition and alternation,

How Children May Respond

Show a lighvheavy foot patiern,

Run and jump lightly and quickly,

Soloct o movement that looks best and tell why.

Tell why one move Is better than another,

Porform a thythmic/non-rhythmic hop, skip, slide, gatlop.



-T_ralln?lng for lean body mass

~ How.often and how Learnlng'Expeﬂences: focu-;ing on duration and vari- -~
* long should 1 ety of activities for whole body. .
exercise? Games & Sport

. Warm up of continuous . .
. runnmg, 30 seconds-1 mmute
' tagging, chasing
eeing ' o

. ~ obstacle courses

\\ | ’— r_,__'\,__Q —;—"

over hurdle | around pole under rope on & off box

]urnprng jacks
wmdrzmlls
arm, hand, leg, trunk circling

Rhythms & Dance -
. Vigorous dances

/'This is The Way the Lady Rides”; "Go Round the
R : Mountain”’ ©
- Stimulating music
Marches -
"Toreadors'
"The Love of Three Oranges”
Sousa marches + *
Latin thythms ' : .
"Reggae’’ '

¢

i

Body Control & Gymnastics
Combining movenients.
. on apparatus '
on-off
" over-under . .
. under-around
N e etc. N v
- On floor and fepeat on-apparatus with a partner -
S follow the leader o
, 5 : cannon/round '
mirroring:

[ONCY
.'}‘“" -
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Focus: strenuous activity.

How Teachers May Use These Activities

Include strenuous, large muscle activity on a regular basis: at
least 20 minutes/day; 300 calories of activity cost.
Pay attention to activities which involve the entire body,
especially the upper trunk. ‘ (
Balance activities to include running, jumping, balancing,
hanging, climbing, rolling, sliding, throwing, kicking,
‘bouncing, striking, catching.
Tell why activity helps keep the body thin.

How Children May Respond

Move continuously without bumping or stopping.

Explain why it might be easier to move if thin or short or tall or
heavy . ..

Use examples of thin athletes, dancers.



Dynamic form:

What makes myskill Learning Experlences: focusing on force and flow

look strong? Games & Sport

_Obstacle courses
Hurdles: two cones and wand
Use of force and speed in throwing, kicking, hitting
Moving and stopping: kicking, dribbling
Imparting energy: throwing and checking movement

Rhythms & Dance

Ethnic and cultural differences in dynamlc form: ”Muffln
Man,” “*Carousel” . -

Accents, timing’

Repetition: ‘’Row, Row, Row Your Boat"’

Phrasing: contrasting locomotor patterns

Music with strong beat; canon form
‘Bunny Hop"’
“Gallant Ship"

Body Control & Gymnastics
-Movement sequence showing changes in speed, force, and:
e flow; levels and directions
Tension and release contrast on apparatus
Rocking and rolling
Yielding to gravity and overcoming it (resisting)
Rebounding on inner tube, Jumping Jimmy, Hippity Hop
* ball
Balancing on ‘’bongo’’ board, wobbling balance beam
Symmetrical and asymmetrical balancing

Focus: combination of force and flow

How Teachers May Use These Activities

Present specific dance skills which demonstrate dynamic
form: skip, gallop.

Encourage (with music or drum) a sense of tlmmg and phras-
ing.

Set task: form a continuous marching movement in canon
style using swinging ropes.

Make a specific request for children/a child to set up an
obstacle course. :

Present the problem of setting up an obstacle course: what

A should it include?

17
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" Elicit spontaneous tesponses to show how to stréngthen arms,
show force, or flow.

How Children May Respond

Experiment with jumping and rolling. _

Explain what imakes the body move smoothly.

Beat or clap out rhythmic phrases on floor in movement
pattern.

Create dances.

19
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Body as‘ subject L

What can | I.eamlng E.xperlences- reviewing fundamental move-
experience with my  ments and sensations.
body?

o

Games & Sport
‘Locomotor patterns
"~ walking
jumping
. hopping
skipping
crawling
sliding
rolling .
Handling objects
Propulsive
throwing
hitting
kicking
blocking
Receptive
" catching
controlling with stick, racket, scoop

Rhythms & Dance ' :
Emotions - /
- Force-wéakness
‘ Response to pulse, rhythm, phrasmg
_ Shapes, designs, floor patterns
Welght-welghtlessness
Vertigo
" Speed
Balance
Communication
Sensations: hot/cold
Being a pilot, skier, ballet dancer .

» Body Control & Gymnastics

o - Balance patterns
standing twisting
sitting " rotating’
. bending v swinging
! " straightening climbing

stretching
-Supporting another person

~-




Focus: variety and quality of movement.

How Teachers May Use These Acﬂvlde$

Review how one maves and how it feels to move.

Ask ““What parts of your body do you use to change dlrec- .

tions? “How does it feel to be crooked?”’

Pose problems which involve using the arms/knees/ankles/
hips in jumping.

Point out the function of the eyes in balance: “jJump and turn .
with eyes closed, what happens?”’ .

How Children May Respond

Imitate the gestures of another child as in the game “Find the
leader.” v
- Investigate parts of the body to balance on.
Experiment with ways of supporting another person.

a
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Body as object

How can | be Learning Experiences: being manipulated; being ac-
moved? - ‘tive; being the audience; moving to imagery,

How can I move like

something? . Games & Sport

Being a target: Dodgeball

Swinging games: Statues

Partner games: Wheelbarrow
Moving like: snake, wind, clown, skeleton, cloud, snow-
ball, leaf

Falling

Rhythms & Dance
p Being a model, an. audience
Dances of imitation .
“Thread Follows the Needle”
“’Five Little Chickadees”
"How Do You Do, My Partner”
“‘Gallant Shipy

~~

Body Control & Gymnastics
Partner work which involves -
-~ pushing '
. - pulling ’ s
lifting /

, . supporting L
twisting
spinning
dragging
swinging
rolling

- ' sliding
making a bridge

Focus: how children use each other as objects.

How Teachers May Use These Activities

Device examples: roll like a ball, pencil, corkscrew.

Present ethnic dances which include being swung: “Little
Brown jug.”

Formulate tasks for partners: Make a movement sequence
which involves one support and two other ways of moving
your partner (as in twisting or pushing).

22
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How Chlidren May Respond

Stretch like a rubber band then collapse.

Demonstrate how a kite flies.

Make movement séquence: one partner spins the other, both
run, jump, roll, and balance with a partner.

Explain the difference between body as passive object and
active subject. .

Tell what an observer looks for.

Guess what a statue looks like.

~

v
>
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‘Individual differences in performance

What makesme - Learning Experiences: focusing on developmental, '
look good? \‘ structural, sex, and stylistic differences.
| .
' Games & Sport ,
Movement games of other cultures ' .

Ambos Ados (Puerto Rico)
Rolling/kicking/chasing ball
Combine: rolling/throwing ball over apparatus :
Chasing/evading

Rhythms & Dance
, Dances of other cultures with music
- Music with contrast
“slow/bouncy -
fast/sustained.
Voice sounds
Body noises -
click teeth : -
smack lips s , :
stomp feet
" clap hands

Body Control & Gymnastics
Bouncing on Hippity-hop ball
Alternate running-collapsing/falling
Running, jumping, rolling. '
limbing on trestle tree, beam, box, stool
Swinging from rope, bar
Swinging, dropping, rolllng sequence

Focus: individual styles of moving.

How Teachers May Use These Activities

Observe energy levels, challenges and preferences.

Select skills to practice, performance to reinforce.

Note type and frequency of play.

Set up for wide variety of challenging apparatus/equnpment
Suggest throwing over trestle tree, under stool.

Provide opportunity for quiet and strenuous activity.

How Children May Respond

Show what makes each person feel good.
Tell why each person moves in certain' ways.

“




Set up apparatus/choose equipment to show preferences,
. Use equipment in a unique way.

Rearrange equipment to create greater challenge
N Talk about experience or accomplishment,
Demonstrate « particular skill.

o 4
-, Iy "
[
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CHAPTER THREE

achievement

Locomotor Movements ' : )

Whatwaysare there  Learning Experiences: varying skills, crawling, creep-
for.me to travel _ing, sliding, walking, running, jumping, hopping, rolling, and
from place to place?  climbing,. :

Games & Sport )
Giant Steps with cartwheels, rolls, umbrella step, and
. worm-like motions
‘ Find as many ways to get into, out of, and around a hoop
as possible .
Find as many ways to get over a stretched rope as you can
Follow the leader: when leader (teacher or child) changes a
movement, so must the other children
Experiment with different arm positions when running
Run on toes, with straight legs, prancing, lifting legs high in
. back

27
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Walk changing directions on each t'()urth beat, each three,
two, one

Skip forward, backward, and in a circle

Hop over a ball; around it. Find other ways to get over it

Slide between two lines, first to right and then left

Rhythms & Dance
Be a horse pulling a heavy load; a circus horse, a polo pony
Mimic the toys in Santa’s workshop
Move to the music of *Peter and the Wolf”

Body Control & Gymnastics

One partner lies on the floor; the other finds different ways
of going'nver and around: bunny jump, cartwheel, hand
spring

Jump from box showing curled, stretched (ball and win-
dow), symmetrical, asymmetrical shapes

Roll from one corner of the mat to the other three and back
to start without repeating the same kind of roll

Jump over a mat and roll back

Run around gymnasium (playground), jumping over every-
thing you can

Climb up the back side of a ladder and down its front side

Coffee grinder

)

Focus: use of actions using total body.

How Teachers May Use These Activities

Select different children to be leaders in games or movement
sequences.

Choose locomotors to comblne into sequences: walk, hop,
slide.

~Watch for and reinforce unique uses of locomotors (step hop, _

grapevine).

Ask about differences and similarities of locomotor patterns
(""How is your skip different from your slide?”").

Provide opportunities for different locomotor patterns toeven -
rhythms: walk; hop; run; jump.

Elicit responses for locomotor patterns to  uneven rhythmlc
patterns: gallop; skip; slide. ~

R
s
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a
N ‘ How Chlldren M¢'1y Respond

- Try own different ways of performing locomotor patterns..
Lead or follow other children when dsing locomaqtor patterns.
Point out children who are performing Iocomotorsqcorrect'fy

. or well (“Caglotta, Maria, and Johann have good'leaps —

they get really high off the floor’’). ’ .

Describe imagery connected with locomotors before demon-
strating those locomotors.

2
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Non-locomotor movements

What imovements Learning Experiences: pushing, pulling, swaying,
éan | use when 1 do  stooping, stretching, bending, twisting.

not move from ‘

place to place, or in
combination with

Games & Sport ’
- Swaying from standing, kneeling, and sitting positions
From squat position, twist to tall standing position

traveling? * Place bean bag on head while in back lying position; come
to stand without dropping bean bag
Lifting partner
One partner in back lying pesition of floor, with body stiff
) Partner places hands under ankles and lifts legs off floor
Or, places hands under shoulders and quts upper trunk off
floor
Partners stand back to back gripping each other’s wrists
. ~ over their heads. One partner rocks forward lifting the
o other on his back. Partners must be of equal height to .
- perform this
- ' Lifting a medicine ball from the floor to an overhead posi- .
. tion :
Rhythms & Dance
Make yourself as tall as a tree ) : - e
- © wide as a house - . . '
thin as a pin
small as a mouse
i : Make a movement grow
. begin with the smallest part of your body that quI bend
.-and gradually include the whole body. Repeat as drum
"beat becomes stronger, louder or faster '
Music can be chosen which helps the children spin, tw1st
shake, Vibrate, thus bringing in all axial movements
Body Control & Gymnastics
Move your head-(thand, shoulder, leg, arm)in as many ways
a3 you can think of. Can'you combine all of these head
movements, bending sideways, forward, and backward
into one ‘movement?
e ' Drawa circular (square, triangular) pattern in the space you
R . "are sitting with one part of your body. Make it as Iarge
(small) as possible ’
Touch VOJFTiﬁgers toyour toes, your knees your shoulders.
* Now take yourfln;,ers as farfrom each of these body parts -
as possnble :
. _Find three pdrts of your body you can twist
30 ' .
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Find two parts of your body on which you can turn or spin
Find a piece of apparatus on which you can show a twist
and a turn

Focus: use of all body parts in axial movements. N

How Teachers May Use These Acﬂvlﬂes

Direct children to performcombinations of 2, then 3, then 4°or
more axials.

Select and position apparatus to elicit axial patterns,

Question children about their axial movements (*’Which one
did you just do with your arms?”). o

Choose rhythm pattern or music for children to respond to
‘using axial movements. ‘

How Chlildren May Respond

Tell what makes a bend different from a twist, different from a *
stretch.

Explain correct or incorrect parts of own performance of
axials.

Design and perform own unique comblnatlons of axial
movements. )

Demonstrate and label partlcular axial movements when
asked,

31
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Manipulative movements (prehension and dexterity)

How can | controla  Learning Experlences: reaching, grasping, and releas-
ballt. ing. ’ ’ ,

Games & Sport

From sitting, kneeling, standing position, bounce ball
around body, clockwise, counterclockwise (to the right
orleft)y - '

In standing position bounce ball in figure eight pattern
around and between legs -

Stoop beside ball (or lie down beside it) and begin to pat it
As it begins to bounce, begin to jump and make your
jumps higher and higher _

Toss to self while running, skipping, hopping around the
room ) . :

Toss to wall and catch while running around the room

Toss over a rope and catch on the other side

Make figure eights among objects or people

Toss over Bounce around
L]

- ‘ * Body Control & Gymnastics
Ball gymnastics ;
bounce ball to rhythm with right/left "hand/alternate
" hands ,
bounce under right, then left leg
toss, catch; toss, bounce, catch; toss, turn, catch
figure eight with one hand/changing hands
Partner work -
“each partner has ball; toss and catch each other’s ball;
‘ bounce to each other ) -
make ball routine with partner

Focus: use of fingers and hands.

32
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How Teachers May Use These Activitles .

Ask about games, dances, or gymnastics activities where par-
ticular manipulative actions are important and useful o

Note the manipulative actions;- unique variations, ,()r prob-
. lems (errors) which children show as they move.

Sug,;,,c-.sr ways to make the manipulatiye actions morq difficult.

Make checklists of correct form clements or items for the
manipulative actions and rate each child. -

How Children May Respond i »

Experiment with several po%slbllltlcs for varyuu, the perfor-
-mance of manipulative actions.

Cooperate with otheis when performing manlpulatlve actions
together (throwing and catching).

Fintl ways to perform manipulative actions in relation to large
apparatus as well as with hand-held objects (throw a ball
over the vaulting horse while going under it).

Make a rhythm pattern to go with a chosen manipulative
action (bounce a ball to “’shave and a haircut—two bits").

By 33
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Complex skills are comprised of Iocomotor,
non-locomotor manlpulative skllls, balance and
perceptual motor abllitles

Howdo I putitall Learning Experlences: tracking and anticipating
together? movement,

3

Games & Sport
In sitting position toss ball in air, rise and catch when
standing
Repeat from back lying poslition
Jumping rope and bouncing ball at the same time
. Game: “The Moving Wall.”” Beginning in large space run-
. ning (or with any locomotor pattern) or dribbling without
‘bumping or losing control of the ball, the space gradually
\ gets smaller
' Juggling the ball with dlffcrent parts of the body
Throwing the sling ball .
i Dodge ball in threes or in twos with one partner against a
wall
Rolling a ball up a hill or |nc||ned plane and calchlng

; : Rhylhms& Dance -

“Glow Worm Mixer"’

“Paw Paw Patch” >

"Norwegian Mountain March”

“Bleking" ’

*Chimes of Dunkr'k“

Working in threes, create a movement sequence showmg
locomotor, non- Iocomnlor movement, and a balance

-

" Body Control & Gymnastucs T
Walk lisw balance beam and bouncc ball; toss ball toselfor
to partner -
Jump rope on a low balance beam
One partner makes-a-briclge dnd the other craw'~ under,
then jumps over
_ Partners pass on a balarnice beam or ladder _
- Using jump rope in locomotor patterns: skip, hop, rebound- .
ing (both in place and while moving forwcxrd) back-v
wards, or sidewdys . '

Focus: task completion.

£ -
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How Teachers May Use These Activitles

state tasks that involve combinations of skills: “On the ap-
paratus of your choiee, find a way o get on using your
hands, make an asymmetrical balance, and got off showing
a stretehod shape,”

Provide opportunities for jumping, rolling, twisting, andt spin-
ning: ""Combine these four words in a movement sequence,
either on apparatus or on a mat,”

Accopt the child’s completion of a task and respond verhally
10 the sequence used. “You did a very nice handstand,
followed by a roll and a scale.”

State that the children are to hop on the tap of the tambourine,
twist when they hear the kazoo, and run on the drum heat,

]

.

How Children May Respond

Invent movement sequences with a ball and abar or a balance
beam, :
Offor suggestions for parts of the bady on which one may
twist. : * ’
Combine run and a turn; bend, spin, stretch,
Perform dances in time with the music.

r 0
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The goal for the skill determines the form of the skill

How does my Learning Exp'elfmncesu varying the skil! to be appropri-
purpose Mfect the  ate In different cotexts,

::0";'@:0:‘5 © Games & Sport
, Locomotlon changes
' run fast for sprinps) \
run slower when jogging for endurance
run zlgzag when fleeing or chasing (tag games)
jump for helght, standing distance, at end of a run (run-
, ning long jutivp, going up for a catch)
Throw for accuracy, distance, helght, kicks, hits (still or
moving targets)
“Call Ball"”
"Three Player Keep Away’’
Contrast -
20-yard run
20-yard zigzag
R 20-yard hurdles
Contrast: throw for helght/distance '
Contrast: jump for helght/distance
' Contrast: throwing/catching

Rhythms & Dance
Locomotion for expression: 3/4 run, 6/8, 4/4
Twist like corkscrew, winding top, screwdriver
Running with others (Troika) :
+ Locomotors and axials to show
emotions (fear, anger, joy, happmess)
holidays
seasons, weather (autumn, summer, storm, snowfall)
anlmals (zoo, circus)

Body Control & Gymnastics
Locomotors and axials for control

initiating body motion (jumping, leaping, climbing)
receiving body weight (balances on several body parts)
hands and feet for. hanging, climbing, traveling on to
é apparatus across and off the apparatus - ‘
matchlng a partner’s movements (mlrrorlng)
making this rounded shape ,
holding balance on one foot while changing body shapes

_ climbing up'and down quickly, slowly

Focus: effectiveness of movement. "
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How Teachers May Use These Activities

Change environments and tasks to eliclt differences in ro-
sponse patterns, »
Set out varlety of targets, markers, balls, Implements, halghts,
and dlistances of apparatus,
Question differences In the function of speclflc body parts for
speclflc movements: fingers for catching/releasing,
Choose children ta model who are performing differently:
right and left-hander;
tall/short child;
footwork of childl running for fun and one flecing tagger/
fleer.

How Chlildren May Respond

Demonstrate patterns and skill in more than one context,
tagging, being tagged. - - ‘

Explain how body parts move differently when throwing,
running, jumping, for different purposes:

Tell what the goal is for each activity or task ('I'm trying to
jump far, to throw hard").

Compare and contrast how the body parts move to fulfill
different purposés such as how the arms are kept close to
the body on a spin and go away from the body to stop, how
the arms are used in the hurdle and the long jump.

lJ‘A



Factors that affect the Icamer’s abllity to selectively
attend

Whatdo llook at  Learning Experlencesx altendling to [mportant cyoes:
when | catch a ball,  visual, mulllury, tactlle,
A et
Vlsual cues '
TossIng, spinning, and catchlng to self or partner
football
basketball
volleyball
Partners toss and catch two balls simultaneously
Partners bounce and catch two balls simultaneously
Bouncing red, green, yellow, blue balls around, In and
out or through colored hoops
Bounce balls with eyes closed to focus on the sound of
bouncing

Rhythms & Dance
Auditory cues

Walk to the beat of the drum
Shake to the shaking tambourine
Craw! to the scratchy sound of the tambourine
Tiptoe to the trlangle

=  Run lightly to the top of the block
Increase stretch with low to high pitch on the guitar
Decrease stretch with the decreased sound (loud to soft)

of the drum ‘

Hard tap on the tambourine: stop

Body Control & Gymnastics K
Tactile cues
Curling toes and fingers around rung of ladder’
Using palms of hand on the caterpillar or lnchworm walk
Flattening. the back agalnst the frame or stall bars in

hanging. /
Rounding the back in the back rocker ’
Rocking on the abdomen /7

Rocking on the thighs in a swan
Spotting: Jump with 1/4, 1/2, aﬁc/i/full turn

Focus: selection of equipment which permits discrimina-
tion. ’ <y ‘
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How Teachers May Use These Activities

Make spectiic roquest: "Childron with a red ball hounce
around all the red hoops; chitdrenwlth a blue hallbounce It
into a groen hoop,”

Share knowledge: chlldren chooso red, hlue, groen, yollow
[n this order,

Ask why they think this Is so.
“Remined chlldren to track the hall as it comes toward thom,

Provide apportunities tor chlldren to tap out thythms and use
Instruments,

Elicit spontaneous responses to what sowds make you foel
like moving in what way., ‘

Extend chlld's ankle, hand, wrist, back on a streteh,

Let children take thelr hand In a balance,

Prompt children to spot when they jump around.

How Chlldren May Respond

Speak in thelr heads: “Jump,” “Turn.”’

Experiment with different colored balls for catchlng, different
size for sound of bouncing.

Listen to sound of bouncing ball,

Sot tasks for different color balls and hoops.

Devise ways of using a ball, a hoop, and a cone in a game,

Tell what they feel they cannot see or hear clearly, e.g., some
mats are the color of the floor and children trip over them,

Explain why rocking on the back is easier/harder than rocking
on the abdomen or thighs.

(e
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Welght transference (dynamic balagc@)

How o | keep my
hady balanced
while maving!

Learning Experlencesi shifting weightsmoothly.

Games & Sport
Rouncing of kicking ball while moving, dodging, stopping,
anel atarting quichly, ditferent pathways, floor patierns
changing direction suddenty
moving ot different speeds, changing speeds at g signal
throwing, catching, hitting, kicking with different force
varying force, distance, speed whon running, houncing 4
ball
prapelling to a motionless or moving trget (“leading”’
reeelver)
moving to catch or intercept a throw, a Kick, a hit, a pass

Rhythms & Dance '
Folk and ethpie dances using ¢ ombinations of locometors
(Norweglan Mountain March: running and step-hop)
Changing locomotor patterns when music changes (walk,
run, skip, hop, Jump, leap, slide, gallop)

Body Control & Gymnastics

Stepping rolling, rocking, back and forth o travel on floor or
.lm).\r.\lll»

Twisting and wrning while traveling (floor .\n(l apparatus)

Sequences of rolling, rocking, stepplng, twisting, turning
with different (balance on) body parts

On, off, across, above, below, to the side, over, umlnr,
through, plece of apparatus

Flight patterns (jumplng, leaping, from apparatus)

Making shapes in the air

Carving air pathways through space

W

Focus: smoothness in motion.

How Teachers May Use These Activities

Watch practices; give feedback on smoothness of movement.

Request refinement of initial responses, repetition, and prac-
tice until srnooth patterns emerge.

Point out apparatus or manipulative objects to encourage
experimentation, -

" Ask questions focusing on°which body parts were contribut-

ing to the motion and how. ;
Help children evaluate the quality of their own ‘movements for
themselves.

41
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How Children May Respond

Working alone, in panners, with sinall grovps of three oF fou
on welghi ransterens s.

Expreriment fepoatendly with sesguene s of skitls that are inter-
#ating 10 them.

Tvent their own combinabinns af movements O sequences.

Change patters ab movemsnt, withoul ielining one betore
EVINE il

el what inovenients go it their sequenc es, why they put
theme tigether.



: Welght-bealing (statlc balance) equlllbﬁum Is attalned’
when the center of gravity Is over the base of support

How do 1 hold a‘still I.eamlng Experlences: maintaining balarice.

:balance? Games & Sport

Statues (children mold each other’s bodles into teacher- or
child-selected shapes which must be held)
Twister game (body parts stretch to touch spo(s on floor
over or under other players' arms and legs)
Combatlve stunts involving pulling or pushing partner off
~ balance while trying to maintain your own
“Feet off the Floor’: child with softball tries to hit anyone
. who has her/his feet on the floor -
curled position, hands on floor: raise both legs and hold -
" aslong as possible :
from squat position place hands on floor, elbows straight;
lift right, then left leg. Replace right, then left
from stand, place hands on floor and raise legs as high
- as possible .

Rhythms & Dance
Folk or ethnic dances demanding Sllll balances (Seven
jumps) )
Musical chairs (hold still balance of desugnated kind when .
music suddenly stops, maintain balance until music be-
gins.again) R
Creative dances including stillness alternated with motion

Body Control & Gymnastics ‘
Balancing on different body parts
high and low
. small"and large basis of support
( - upright and inverted positions
- Rocktng, rolling, stepping tnto still balances, rolltng out and
"into another balance
Partner b&lances (partial wetght bearlng of other person)
Moving on apparatus:to mu5|c stopptng to hold a balance ’
when music stops . :
Still balances into rolling or stepping assafe ways to recover
Experiment with different foot positions on landing from a
jump: together, apart, sideways, one in front .
" Roll and spring out; come out in stride position or intoa ~*
balance - B SR
Swing and drop to a balance
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Focus: holding 'a really still balance

How Teachers May Use These Acﬂvlﬂes

Label body parts bearing weight durlng still balance

Suggest experimenting with narrower or wider base of sup-
ports while practicing a movement.

Challenge children to balance wider (base of support), higher.

Ask which body parts are supportmg, which are being sup-
 ported, how to change from one still balance to another one
~ with the least motion in between.

How Chlldren May Respond .

~”

Answer questions about’ supportlng body parts, non-
supporting ones.

Try changes in base of support, alignment of body parts being
supported, to experience near and actual losses of balance.

Invent hew balanced positions, alone or with others,

Point to’,siupporting body parts when others are balancing.

Predict in which directions others will lose their balance
when they recover from the still balance.

Modify body shape after losing halance from still posmons
several times.



‘ The body can rotate in 3 pla;les

How do | move Learning Experiences: pracucmg movement in each
differently in a turn, plane.: '
‘a cartwheel, and a f

roll? Games & Sport
Running and turning to catch balls
Scooter boards -
bending and stretchlng body parts whlle splnnlng and
twisting
. running and sliding to rotate in different directions
Rhythms & Dance
Ethnic or folk dances wnh spins and turns
Basic square dance step in teacher-designed sequences
(swing partner, do-sa-do, ladies’ chain across, swmg
corner, do-sa-do corner)
Creative dances with turns and spins, with body parts in
different relationships (close together, farther apart) .
Turns, rolls, and feet-hands-feet patterns to music of varying
. tempos (very fast, very slow)y
Body Control & Gymnastics
. Flight off apparatus
e " jumps and turns ‘
. jumps and spins
jumps and flips (somersaults)
/ changing body shapes during fllght
/ Taking weight on feet-hands feet patterns (roundoff
cartwheel . . .) \ -
stretching and bending body parts while doing so
Variation in rolling
changlng speeds -
SRS - _different.directions (forward, backward, diagonal, for-
ward over shoulders, sideward = logroll) =
bending, stretching body parts
on floor (mats) to apparatus’ : N
Sequences of rolls, turns; feet-hands-feet patterns
teacher- or child-designed
on and off apparatus, across, through . .. on with a turn,
offwith aroll, over with astretch, underwnh abend..
on floor, on apparatus, or combination of floor and ap-
paratus space '
Focus: an efficient relation of the body in all thiee planes.
46 o " .

[ A}
v e




O

ERIC

Aruitoxt provided by Eic:

How Teachers May Use These Activities

Question about use of head hands, and arms to aid splnmng
and turning.

Design apparatus setup to elicit rolls, turns, and 2 feet- hands-"
-feet_patterns. e

Challengmlrdren ta.roll, turn, or do feet-hands- feel patlern
slowly, then quuckly—repeat -the_same patterns. ,

Call attention to children exhibiting varlatlons -in.use of body

" parts to turn or spin more slowly, more rapidly. \,\\.\ )

Develop movement sequence problems focusing on children
dlscovermg relationships between position of body parts
and the effect of splnnmg and turning. _.

G

How Children May Respond

Create sequences using a range in the dynamlcs of mo-
tion(slow — fast). :

Experiment with different dynamlcs of the same movements
(’spinning faster this way, slower this way”).

Analyze anoth}er child’s movements, labelmgthem according
to the axis of rotation used (“which way is Jason spinning,
turning, rolling?"’). ‘

-
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Force ls needed to produce or change inoti‘on

‘Howdo Imake - Learning Ex*\erlences. moving r‘,y;e‘f and other ab-

- myself or something - jects.
, movet " Games & Sport
-~ Manipulative acions

N —

Throwing and catching medicine baII . '
Ball at rest. Begin hitting it until it begins to bounce .
g : Make it bounce higher and higher -~
Bounce ball and turn around to catch
Toss higher, bounce, and turn twice to catch ball
> Toss and let bounce; repeat letting it bounce twice, then
three, four, and up to ten times. Note changes in height-
. of toss needed and force applied
~— Toss ball against the wall and let it bounce once; repeat +
e and let it bounce two, three, four, and up to ten. Note-
\'\'angles,of'toss and amounts of force needed

Rhythms & Dance A\\\-'\"-'-\

Creative danges usmg contrasting |ma§,ery y (strong.and Ilght
moves) - =
Features in wind
Heavy piano that doesn’t want to be moved
Clouds floating, thunder cloud coming fast
Snowflakes vs. hailstones
Creative dances with jumps and hops i |magery {Mexican

jumping beans)

Kangaroos rabblts circus tumblers, and trapeze artists
e ~Jump., o : X
oo ‘overa fence .
‘ across a stream
to touch a cloud in the sky
over the moon
. into and out of a ditch
. . - like a basketball
like'a ping-pong ball

Body Control & Gymnastics
Partner work with balancing and taking part of other per-
+ ' son's weight : .
: Still balances, moving balances
Traveling while bearing part of partner’s weight
Movement sequences involving quick and slow combina-
tions of movements, forceful and soft moves

Mt a
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Track and field activites: long jump, highjump, triple jump,
shot putting, throwing - ‘

Seal slap (slap hands after push off from mat)

}umplng into hoops

L-sit against wall

jumping over rope

Focus: use of force to create motion.

How Teachers May Use These Activities -

Graduate the difficulty level of tasks (shorter to longer imple-
ments, targets closer to farther away).

- Push for refinement and range of dynamics in the movement

responses.
Balance the tasks among games and sports, dance and
rhythms, body control and gymnastics.

Question children about.forces needed to throw far, jump'
_high, and which body parts produce the motion. A
Question how they changed their toss/bounce to let the ball

‘bounce ten times.

.qu Children May Respond

Assist each other by giving feedback and helping to refine -
movement sequences.

" Work together to create dances or movement sequences

Name body parts contributing to major action when balanc-
ing or manipulating objects.

Explore lots of ways to accompllsh the mampulatlve actlons
and.persist in trying more and more ways to apply force to
own body and objects (propulsuon)

Mt ' 49



The movement bath of an object is determined by its
\speed of rotation and pro]ectlon veloclty

Howcanthita . Learning Experlences: placirig a ball where and how
target with a ball? you want.

Games & Sport -
Ball skills (throwing, striking, kicking)
against floor
against net
against wall
up a hill :
~Roll, toss, bounce, throw (overarm underarm, sidearm)
over, under objects before bouncing off walls on floor
with spins from hand twists (to right, -left, srdeways :
topspin, backspin) y
with spins by contacting off center-(hit under, above
center of ball) !
using hand, foot, paddle, racquet, stlck
. varying forces and degrees of spln

" using targets for accuracy
vary distance, force, direction (/)f propulsron :
back spinning a hoop so it will return
spinning a ball to go right, left, or return

. : toss ball to wall and jump over after first bounce; repeat
' - after second, third, fourth, etc.

roll \a hoop or tire

Body. Control & Gymnastics
jumpmg rom apparatus
. using \fferent forces
varying |&ength/dlstance of jump
varying elght ofjump protectlng body from apparatus to’
appara us y
\ using different body .parts to push off
S e “doing "flips”’ onto soft crash pad going forward back-
: ' © “ward, sideways " » S
rolls (forwar backward) L S—
Taking off fro sprlngboards =
bouncing body into the air :
making different body shapes in the air
© varying anglei of take-off :

i

Focus: efficient movement when spinning- or prolectlng_
objects. o : t

fadd J‘

so vl




How Teachers May Use These Activitles

Emphasize resilience of knees, hips, ankles for soft Iandmg,s
extension of legs for take-offs.
Set up apparatus at varying heights, distances, from other
pieces or from landing areas.
Provide wide variety of sizes and textures of balls, bats, pad-
dles, stick, racquets.
Give feedback on unique variations from each response.
Probe with questions to lead children to predict effects of
.spinning the ball or hitting it off center (“where will ball
. b()unce”to if you twist it Iike that? Why does it do that?”’)

How Chlldren May Respond

Find ways to spln balls to right or left, with top- back-, or
sidespin.
. Discover body actions that help child bounce on sprlngboard
or as far when jumping for distance.
_Help each other by sharing movement patterns that spin balls
_ or make them bounce in particular ways—work on match-
R ing other child’s methods of spinning or bouncing balls
' Backspin hoop and jump over it; roll through it.

\ . . / : ) - ) pm." rony 5]

/o _ - vl

O

ERIC

Aruitoxt provided by Eic:



Speclﬂclty of Strength Training

Which musclesdot  Learning l-'.xperlences. concentrating on one body part

want to make to become stronger.
stronger? Games & Sport
‘Move the .muscles | move . . . three times. (each child

becomes a leader)
Pulling, pushing, lifting, boxes
Locomotors up and down inclines or hills .
Arm wrestling
Leg wrestling
Combative stunts (pull partner off balance whlle standing)
Individual stunts ("‘coffee grinders’’) N
D I stiints (“Chinese getup’” —back to back arms Ilnked .
from sitting to standing posmon) : \
Toss medicine ball to self - ' o
Twister: front bridge to back bridge

Rhythms & Dance o
Folk or ethnic dances with jumps and Ieaps ("nghland v
Fling”) ' :
Creating dances of strong movement ("‘work,” “‘mechan-
ical parts,” "r\achlnes" themes) \

‘Body Control & Gympnastics
Hanging or climbin on ropes
. Swinging from arms
. Pulling body high levelSon apparatus
Pushing body upward from{loor
Stretchlng against resistance ™\ ;
Holding partners while balancir ("Angle Balance )
. Curling body parts agalnst resrsta ce

N
Focus: gaining individual muscle stren'\gth.ﬁ_

' How Teachers May Use These Activitles

Show muscle charts of body.
Name muscles.
Describe locations —simple form. *

* Sequence tasks so that all muscle groups are used.
Request children to show strong, heavy motions.
-Select activities which have many repetitions (perhaps allow

-for many turnsto try . . ).

Choose tasks that gradually require more effort to perform L

(can you lift thls new box today?).

52 . 7 . : , v
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How ChHdren May Respond ‘

Draw pictures of muscles moving body.

Improve own ways ot swinging, hangmg,, then pushmg, pull-
ing .

Show d|fferent ways to jump, leap in dance context.

Initiate own versions of combative.

Tell which muscles feel tired, which ones need more work.
Devise exercise for a specific muscle group.



Relaxation

How can my body
“let/tum loose?”’

Learning Experiences: conscious body relaxation.

Games & Sport

Who can be the tightest spring?

Twist like a corkscrew?

Unwind/unravel like a yarnball?
. other imagery related to showing contrast between
tense/tight, and loose/relaxed muscles

Practice ballistic motion (e.g., throwing kicking, striking

with a long follow-through) o
Drop down to floor (at the end of any vigorous game)
Lie down in cotton to breathe deeply, float like a cloud, etc.

Rhythms & Dance
~ "Flappy and Floppy the Ragdolls”
dance like a puppet on strings
be pulled upward to tiptoes and collapse completely toa
puddle or greasespot on the floor
"wiggle and shake’ (vibrate body parts as fast as possi-
ble, release tension at sound)
swing arms and legs to music

Body Control & Gymnastics
Slow, deep breathing, standing high, sitting tall, lying long
Hanging on apparatus from various body parts
Swinging on apparatus with long, loose arcs /
Listening to your breathing -
Making yourself heavy when Iymg down

Focus: on signs of tension such as facial expressuon
hunched shoulders, fists.

How Teachers May Use These Actlvities

Call attention to contrasts between tight and loose.

Check relaxanon by Ilftmg hands, knees, elbows, feet (flop-
piness).

Observe non-verbal signals of tension when in free play situa-
_tion or between more formal activities (fingers in mouth,
twisting hair). -

Develop muscular tension (tenseness) in activities gradually.

Release mhscular tension in activities gradually. r

Hlustrate tension and relaxation of a muscle (e. 8., blceps)

55
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Compare and contrast feelings from within, from outside (““it
feels hard when you touch it,” “I feel droopy on the in-
side”’).

Find large rubber bands or inner tubes which children may
use in a dance.

How Children May Respond

Imitate leader whose muscles get tighter and tighter before
releasing tension. :

Point to others who are tense/relaxed or to part of body that
looks tense. ’

Invent own imagery for being tense, then relaxed.

Isolate body parts to tense and relax.

Hold body tensely curled when picked up by teachers.

.

NOTE: What do we mean by “‘conscious relaxation’’? And
what does this concept mean to young children? If the mus-

cles of the body are intentionally contracted or stretched,

much as a rubber band is stretched, then the opposite, con-
trasting concept of “’letting go’’ can result in released tension.
Relaxation skills are a necessary antidote to some of the
child’s stress in living in an adult society.

¢
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Sadsfaction results from attaining goals

‘Why does reaching
my goa] make me
feel good?

1

v

-~How Teachers May Use These Actlvlﬂes -

Learning Experiences: tryink to reach teacher-selelctedv

and self-selected goats.

Games & Sport ’

Cooperative games: Infinity Volleyball Earthball

Hitting, throw;ng, and catchmg, with a partner or small
group- .

Locomotor relays (shuttles pursuits, circles)

Team games
net games (manlpulatlveskllls) -
running games . . “
batting games : :

Propelling, receiving, manlpulatlng on the move (alone,
with others)
contrelling self (dodging, cuttlng, stopping,.starting)
‘moving with others through space (teammates oppo-

nents) . :

{
Rhythms & Dance b
Locomotors, axials, manipulative skills in time to music,
jumping rope; bouncing, tossing, catchlngballs sliding,
sklppmg, hopping, walkmg, running (+ stylized versionsy

3
‘

Body Control & Gymnastlcs’ ;

Cllmbm;,, swinging, hanging, (ravelmg, axial movements
. to match a partner _ . | )

to copy a partper B S '

to lead a partner ‘ : e

to mirror a partner .f"

to maintuin the shape of a group

sirnply for havmg fun /
Focus:' havmg fun and achlevmg-at the same time: i, "’

e

\

N
_Discuss with children ways to have fun during activities.
_Focus on helping children tdjunderstand what they'ac-
complish, achieve, attain, and do themselves. | ;

* Provide opportunities for domé things together as weII as

alone, for talking about feelings and accompllshments as
well as doing the movement/;\)attems .
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How Children May Respond

Select favorite ways to move.,

Choose most liked balls, implements, dppamlus, place to
waork. : :

Tell about feelings when experiencing success and failure.

Experiment with changing goals tomatch performance realisti-
cally, and performance to match goals.

Describe how persgnal goals (or group ;,oals) were achleved
and the resulting feelings,

R«pea! preferred activities,

Chan;,e preferred activit /€ MOre sUCcess.

‘.
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Goals need to bé realistic

How canl learn to
predict how well 1

can do?

=~
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"How Teachers May Use These Activittes . .\

.

.

Learning Experlences- improving the matc h between
*-predictions and performance.

Games & Sport
Partner-challenges with axials, locomotors, manipulative
skills (both do, then compare with prediction, not per-
son) ‘ '
Can you do what you say you can do? i
" Jump and turn about? '
v How high can you . . . (leap and land softly)?
How far can your. . . tkick a ball)?
How hard can you throw?'
How accurately can you'. ... ?"
How fast can.you . . . ?
Tag games ("l will catch 3 people”’)
Side or team chase games (Crows and Cranes) ("We'll get
4 more this time'’)

Rhythms & Dance e

Creative dances using imagery (scrambhng eggs, frying.
bacon, popping popcorn, floating balloons)
describe your darce
do your dance

Planning and creating dances to familiar music (éach chlld
or small graup telling abouf their pnrformances)
use locomotors C
try axials ~ e
combine locomotors and axials ™

.

»

\,

Body Control & Gymnashcs
"Movement sequences using hanging, travellng, swinging,
climbing, any corrkinations (children make these up, -
alone or in groups, 1. i the movements or éa\y them)
Select heights to ctimb to, jump from, balance on _
AN
Focus- getting closer to your predictions about perfor-

mance. \

Guide childrer: toward settlng and attempting to meet their
own goals: o
Suggest pattern for predicting performance, trymg a task, -
‘evaluating achievement, setting new goals. ; Fi .
Ask who can do a cartwheel.

59 '
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Providg-opportunities for children to tell what a goal is and to
explain what it means to them to have a goal.

Flicit spontancous rosponses: ' That was a fine climb up and
down the ladder, how could you make it more difficult?”

Present problems such as those used in circuit training and
have cach child change cach problen to fit his goal.

How Children May Respond

Name the specific goals they are trying to achieve.
Predict own performance limits (how high, how' far, how

much). _
Modify group-derived goals to challenge own individual
capabiiities.
. Share predictions of goals and actual achievements with
- others.

Discuss how to make goals realistic for themselves. .-
Watch others try a task after hearing their predictions and
Sang evaluate the results (did/did not achieve goal; why/why
e~ ' not?). .
Select own equipment or group to work with or movement
patterns when given choices. :

60
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Personal progress: quantitative, qualitative

How can limprove , Learning Expellencem hecoming more ace uraw fas-
my movements? ter, stronger, smoother , . . ‘

Games & Sport ' ’
Locomotor races for distance in given time, or given dis-
tance for faster times
around/across room
around 2 picces of apparatus
Add own variations when tagger in a game
holding on to body part, with hands clasped behind back
teacher tosses ball/hoop into air; children hit or go
through it with their soft (sponge) ball
children walk around space keeping ball/balloon in air
with hands, stick, racquet
Target accuracy (still and moving with other people) for .
throwing, kicking, sending, rebounding ball on different
parts of body: (with head, knee, shoulder, elbows)

Rhythms & Dance b
Make up own dance steps and gestures to familiar musuc
("Turkey in the Straw'’) :

Repeat basic movement pattern varying gestures, floor pat-’

tern, pathway, levels, and body shape to repetmve music
(Ravel’s "'Bolero”) -

iFolk dances with varied rhythms ("Seven Jumps®”) or in-
creasing tempos (“Hora”)

Creating own dance steps, rhythmic pattern to show quallty
of movement

i!ody Control & Gymnastics
Hanging, climbing, swinging on apparatus to help develop
good body alignment R
Upright and inverted balances, changing shapes and/or
Gody parts used for support, moving to/at different levels
Creating elght bearing movement patterns with others
travellr\" onto, on, and off pleces of apparatus

"

Moving from floor to and from apparatus by stretching and

bending
\ Pushing nff apparatus with feet and hands for greater helght
distance. and speed to help strengthen the arches of the
feet and hands :

. Focus- quantitative and qualitative changes in movement -

patterns

61
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How Teachers May Uze These Activities

Set up stations to practice several singlo skills,

Kepeat activities to allow review and improvement,

Collect data on children’s Tmprovements in several se-
quenced lessons,

Present problems based on changes in distance, speed, accu-
racy, endurance, or Laban's four elements of movement.

State individualized, progrossive goals for similar tasks,

How Chlldren May Respond

Predict perfor'm.\nce improvuments (can run 1/10 second fas-
ter).

Record evidence of getting better (jumped over rope 10
times),

_ Share feelings about getting better ("'l feel stronger”’).

Describe areas of specific skills improvement ("I pushed
harder with my toes’).
Experiment with movement variables subject to change
+ use of space
how quickly one maves
variations in effort expended
drlbblmg among othor children without bumpmg or losing
control ‘ ,

Coey
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Comp«rlns with others

How can | move like
otherst different
from others?

Learning Experiences: isolating elements of move-
ment that make people move the same or differently.,

Games & Sport
Locomotion comparing with others
accuracy (hopscotch)
distance (races for endurance)
correct form (partner describes)
speed (races) you perform
Non-locomotion/axials with others
vary gestures, body shapes, body parts moving
Manipulation with others
leader-follower games
matching farther, longer, higher, faster, more
target games comparing accuracy
throwing, kicking, sending with other body parts

Rhythms & Dance
Moving in pairs, 3s, 4s, Troika, Schottische for 3
Changing shapes, directions, levels, pathways on accented
beats " G
Matching the music and a partner’s moves

Body Control & Gymnastics 4

Movements matching other .
exe -t mirroring (frontfacing)
exac: matching (side by side)
exact copying (front to back) -
eatct canon (round) (1st, 2nd)
reiformed on floor, on apparatus
decing opposite movements (me high, you low)
changing level, speed, direction, body shape
you go first, thesy | match: climbing, hanging
balancing alone, together

Focus: m.vement comparisons.

How Teachers May Use These Activitles

Question about likeness/difference in children’s movement
patterns. ) :

Ask for original movement sequences to be copied.

Point out similarities and differences of sequences.
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Challonge to perform exactly like panner, difierently from
partner, \
Labol movement variations seen,

How Children May Respond

Explain how movingthe sami or chifferently feels (it was casy,
hard'*),

Compare performance with others (“john threw higher, |
threw faster”),

Cooperate with others to match, mirror, or copy.

Analyze own unique patterns (1 always like to go fast”),



Controlling aggression

Whydo twantto hit  Learning Experlences: liscovering the limits of force,
something! Games & Sport ‘

' Bogey Ball ‘

teacher rolls hat to other end of gym, children try to beat
it

roll hoop and try to run through it, throw ball through, roll
through

juggling to keep ball in the air

tapping the ball into air with afternate hands \

jumping the shot

batting a ball off a tee

kicking/throwing a ball against the wall

kicking/throwing for distance

double Dutch, double Irish (rope 1ump|n},)

Tether Ball

Rhythms & Dancc
_Creating a dance showing aggression
Showing contrast
stomping/prancing
punching/recoiling
exploding/recovering
bullying/cowarding

Body Control & Gymnastics
Shadow boxing
Punching a hanging ball, jumping on a crash pad
Racing on scooters
Twisting on a Twisterboard
Balancing on a balance board .
Moving wnh control throughout the appdratus

Focus: channeling aggression into constructive action.

How Teachers May Use Thesé Activities

Use music which contrasts heavy/light, angry/happy.
Set up zigzag course for running, tricycles, or scooters.
Organize group games which demand cooperation.
" Provide individual ropes for jumping the rope: child doubles
rope and swings it under his own feet.
Discuss possible ways of channellng or contralling aggres-
sion. . .
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How Chlldren May Respond

Crinh o halloon by stomping on it

Kick, lit an air,

Mimic o flght they saw,

Pretend being hit,

DYiscuss heing mad, wanting 1o hit someone,
Haold a group discussion on controlling force,
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CHAPTER FOUR

psycho-social

Q

Why Sweat It?

Self-cbn\ﬁdenCe

Whatamlabletodo  Learning Experiences: cstablishing challenges for per-
and willing to try? formance.

Games & Sport
- Jumping for height
high jump standard
wand on cones, series = hurdles
Jumping or distance '
Thrawing for
speed
distance
acouracy

(‘:‘,‘/ .67

LR W

Q

ERIC

Aruitoxt provided by Eic:



Kic King for
speend
aceuraey
st o
Running for distance
/4 mile, 172, Vb, 1 on a track
Crom-country, variable distances
running for speud
25-yard dash
hurdles
Running fast among others as stll or moving ohatacles

Rhythms & Danc e
Dance stepe
schottiscin
polka
tour jote
bues

Body Control & Gymnastics
Falling
. Rolling in*different shapes
straddle
curl
straight
. Vaulting in different body shapes
Jumping on/offlover objects in different body shapes
Sliding/hanging on different body parts
Tasks: show your highest balance; a body shape with your
feet higher than head; a swing, jump and roll; a jump
with a turn and a roll
Children set out equipment to show self-confidence in
balancing ‘
. - climbing
Jjumping
swinging
hanging
- falling

Focus: how willingly children try.

w0 Teachers May Use These Activities -

suucture the environment for climbing high, jumping from
and balancing at the different heights, with differing widths
and angles of inclination.
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SelecCor set ot aguipment the children have never seen
hefore,
Ash i anyone needs holp and hold out hand i they do,

How Children May Respond

Take teacher’s hand,

'orsist al sobving o problem,

Porform with astonishing skith and variations,
Put together novel arrangements ol apparatis,
Join readlily in group games/idances,
Volunteor solutlons/answers,

NOTE: 1t s imperative that the tewcher help the child find a
way on and off apparatus elther by saying, “Put your fool
here'” ar by placing the chiid’s foot in a secure place, Children
who are lifted on and off apparatus do not become confident,
competent deciston makers, They must be helped to take
responsibility for thelr decisions and to learn what they can do
realistically and safely,

¢
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Self-concept

How do tivel about  Laarnling Experleances: einticing shilly thanugh prae-
myselll Hee; daring 1oty new ongs,

Games & Sport
Combupastions ol locamotor patterny
w k-hop

mn - P
pnep hop
Vc\l’it\“(lll'l

walk-hop with turn
run-leap with chiange of direction
jrmp aboat - hop forward
Variations in kinds of balls to manipalate 4 ball
Korf, whiffle, frishee
foot, soccer, playground
Select partner and make up agame with the above equip-
ment

Rhythms & Dance
Show opposites
holdness-cringing
fearloss-afraid
succoss-failure
) familiar-strange
j00d-bad
happy-sad
Create dance
The Moving Me
Ethnic dances of celd” on
“Qats, Peas, Bean'
Movements of city and country people

Body Control & Gymnastics

Beams of different heights and widths (12, 2, 3', 4', 5')

Task: find ways of balancing on one body part, then
move to another on floor; put the sequence on a beam

Task: travel in a variety of ways on feet, harids and feet,
hands then feet; put on the trestle tree or ladder

Task: find spaces and equipment that allow traveling by
jumping, swinging, hanging, sliding

—__Focus: facial expressions.
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