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ABSTR!CT :
‘mhe home room teacher has the responsibility of

”Tfenab ing field experience students, student teachers, and visiting-
"sgecialists to £ulfill their role successfully. The field experience |

v

for the Instruction of an ‘entire class for any: period of time. The ;o
agenda’ for. this studgnt would include heavy emphasis on introductory/
ard assistinq activities. Some of these include becoming familiar '
with the school and the classroom routine, and working with small. ;
groups, helping individual students, some evaluation‘of pupil’ /

" progress, and assisting in other class activities. The stulent

ctivities,

teacher, after completing orientation ‘activities, shouid participﬁteﬁ”
fits from

and evaluation of pupil proaress. The studen* teacher pr

‘steadily increasing amounts.of interaction with pupils. Tha"

cooperating teacher can provide valuable. quidance on the wise ‘use of -
time for the student teacher. An inservice *eacher specialist~should
be accorded the anthority of a full teacher in the school. Nutual
respect and cooperation between two inservice teachers is the key to

2 successful experience for a specialist in a. classroom. (JD)
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THE CARE AND FEEDING QE VISITING TEACHERS

o . )
el ~ -
B
- -

- by .
oo Y by

o _Karen King WQmack?and Sld T. Womack ' v
Visjting Teadher- (1)*Any teacher, whether pre- serv1ce or not,
who. visits a classroom to help 'students ‘learn and/or gain competence
in instructional.skills; (2)’ a particular label worn by a group of
in-service teachers who rulflll_a specific.task.
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) Visiting teacher as the term is used in -this writing refers to

L] » -" . L] » \
the former dafinition above. Many of us in our teaching careers ,

will be Eortuqate endough to haye another human being enter our .
. instructional space and pérticiﬁate in the education of our students
- ¢ - # .
with us. As®is the case wikh'other human interactions,- how self-
il i . . o 3

actualizing the experiendes willibe for all congerned will depend

Q

v &

largely upcn how well the interaction‘is maniﬁkd.f - 7

: . Teachers who visit other teacher's classrooms are ysually of

. . - . . 5.’ ]
, . these varieties: (1) pre-service interns who .aresginvolved in
B \( ~

. \ B A § S
field %?boratory experiences before student teach@n@; (2) student

teachers; (3) inservice teachers having some special reason- for

sharing . the classroom with the "home room" (heretofore referred

to as the HR) teacher. ‘

3
e

Morris (1977) devised a useful classification system to describe

the\activities that teachers engage in within the classroom.

{ S :
Teachers basically do four kinds of activities: T
, 1. . Introdugtory activities . - R '
2. Planning activities - :
3. As51st1ng activities !
4., TFull re,pon51b111ty activities
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- A v151t1ng teacher part1c1pates in these actLv1tLes in varylng

’

amounts and degrees accord;ng-to hlS deflned role. How to

. » : -
. »

eﬂable 1nterns, student teachers, and 1nserv1ce teachers 1Pterpret

. l

those roles and fulflll them is the focus of the present wrltlng.
) ; .
. The pre- serv1ce 1ntern';s ordlnarlly not’expected to ever

&
‘take full respéns%blllty for the 1nstruct10n of‘an entire class

p

%§ students for any period of tlme. If th;s ‘occurs, it may’ not

be in the best interests of the intern or the class. Child labor
\y.-_ ‘) N .
~ ' . gl ' -, R . .
laws' protect children from being impressed into service at adult

jobs before they are maturationally prepared?fof the\same reasons

-~
that university pollc1es protect pre-service 1nterns. The agenda

for the pre-serv1ce intern would include a,heavy empha51s ‘of

\'

introductory and as51st;ng activities. Some of those ipclude:

i

. Introductory Actiéitx%g . Assisting Activities
1. Introduction to principal, 1. Supervising student groups
. other.teachers, and class . ' ;
2. Observation of HR teacher's .2. Help individuals with seat-work
strategies - .
3. Learn daily schedule, fire 3. Direct small group discussions
drill procedures . and projects
4, .Learning attendance keeping 4. Direct opening activities-roll
'x systems . call, lunch reports, etc.
5. Make seating chart - . 5. Some evaluation of pupil

progress on daily work
6. Leafn HR3teacher's grade
book system
7. Learn logcation of
instxuctional and,dupli-
cating equipment
8. Learn how to.operate basic
. audio-visual equipment .

et

The pre-service teacher expects to have some: involvement with the
'act1v1t1es*of the HR class, but generally knows not to expect full
respon51b111ty durlng hls tenure 1n(fh\t capacity. Indeed, to put

such a v1s1t1ng teacher in charge Jf  a class under any but the most

- . . -
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'unusual circumstances would 'likely be to set theé stage for a

e . . %
faiiﬁfe experiepce. ?ea@hers,a:e made, not born, and thosé’Who
?éﬁperiSe visiting teachers at this eﬁbryonic stage shéuld ask
fhemselves the question: - "Is this task premature?" The answer
" to that question may be "No, this task is- appropriate for someone
of this leel of educationalkmatﬁrity;"_ One of the authors saw a
éophomofe intern placed in,charge.of)almusic class of about 95
kindergarten children one morning, with no warning or opportunity-@
for preparation. This saturatidZ continued for 25 minutes. The
countenance of the visiting inté}n at the end of that ordeal would
be a sufficient stimulus to most humane individuals to discount the
qdvisability of such a proceaﬁ:e. It is important to give this
level of visiting teacher a gradual rnitiagioﬁ to the internal
workingsiof a school. Interéctions with studehts, especially large
’numbers of studeﬁfs,;are,among the more complex interactions that
take'plaée in a sghobl environment. Working with students can
provide meaningful experienceS‘if.those experiences are carefully
administerea.

The next kind of teacher who visits a ciassrooﬁlis the student
teacher. This visiting teacher customarily has had twéﬂor more- .
years of additiénal uniVefsity preparation than the preiservice
intern has had. The student has had more‘éxperience in curriculun

writing, lesson planning, evaluation of pupil progress, and the

4

operation of audiovisual equipment. The student teacher, after

completing the.introéuctory activities, will participate in
assisting activities, ingluding team teaching, and two other types

of classroom activities: planning activities and full responsibility.

Some tyPical kinds of thesé categoriés of activities are:
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. . > s



Planning Activities : Full Responsibility
. 4 .
l. Lesson planning | " 1. All responsibility for intro-
R o o ductory, ‘planning, or assisting
) : activities v
. 2. Making special materials 2. ‘Responsibility for disciplinary

activities, responsible within
the classroom

3. Making interest centers 3. Responsible for all instruction
4. Obtaining A~V materials 4. Responsible for evaluation of
p pupil progress., subject to

: review by HR teacher
5. 1Inviting outside speakers -

6. Arranging field trips"
7. Planning a unit or units _ 1 ' .

*The addition of planning actiV1tie$ and full responsibilﬁty

-represents a new plateau for this 0 sitlng teacher. As an intern,

the visiting teacher is essentiallyéa reacting agent to structures\

already within the school. As a studeﬁt tea@her, the v151t1ng

\,

3 \an“étructures. Having

%

teacher has an opportunity to create hl

o

~

some' lesson planning skills, he has opgkgﬁ experience o

, N\
established strategies of helping students a tain the stated

objectives of the school program. He may als ‘wishlto develop some

new avenues for arriving at the same goals. The se%uencing of

1ncreas1ng responsibility usually begins with 1ntroductony activities,
\\ Q

followed by some exposure to aSSisting activities, then a combina—

&

tion of planning and assisting activities, followed by ull
responsibility. At the entry point of student teaching, the student
teacher is (hopefully) at a point where pre requisite skills enable

him to profit from steadily increasing amounts of interaction with

students. A ﬁey phrase here is steadily increasing. The student
= ,
teacher should not be inducted into full respcnsibility in a "sink -
£ » .
or swim" fashion. Rather, such responsibility should be added a

period or a subject at a time until the student teacher has full -

responsibility for all classes. This period of full responsibility

L 4
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in most programs is from one tb two weeks. K
,Fatigue is a.frequently-reported, unaKticipated factor in,
the Student teaching‘experience; “The quality of stress induced

ros Y 4
by student-llfe\ls dlfferent from the quallty of stress experi nced

in teachlng The quantity ofAhours spent on-task the n
'l
'calorles burned and the cqncentratlon requlred for being.. a(student

AY

or a student teacher may be close to identical, but thF quality of

stress is different. It is, not unusual for student teaghers to

report drastlc changes in bedtlmes, recreatlonal patEerns, and o
eatlng hablts during the _latter phases of_ the semester. Student}

3! fo
teaching iIs an exercise in several klnds of” management Time

.
t

management skills mﬁst already exist or be developed verfkquickly.
HR teachers can help in the care and (literally) the feedlng of

this type of v151t1ng teacher by glVlng pointers on how to work

smarter and not harder, how to establlsh gating hablts wh;ch/w1ll ‘
Ehe te R2 " pA-How to ’

give -high energy levels throughoutf ;ﬂ;%
. e N ; -
pursue recreational activities”which dispel stress> Much of student, ..
. /
teacher's energy is devoted to decision making. Much of thlS energy
c-f/ ’/ -

burnoff can be minimizéd if the HR teacher will set clear boundarles
about, jurlsdlctlon, Should . I h?come involved in what these students
are doing or not? What should I do if I do become involved’ How

. long will it take.to get this strgightened out? Will my actlons

. cause me'embarrassment? These are thlngs that welgh upon the

student teacher's mind as he sees a dlsciplinary$situation developing.’

: [
If the quidelines set by the HR teacher are clear, less energy will
be wasted in fruitless worry. Some energy will be saved just by
knowing when to hand the problem to the HR teacher. StudentlteaChefs

o ' 2 ¥ \.
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as a rule have not deVeloped the stamina for these interactions -

2
that the HR teachers have for being effective all day long. Careful

superV131on will help this visiting teacher profit from his
L :
experlégce.“ ot
. \

Q;The third type of visiting teacher is a.gpecial services

-

iinserV1ce teacher;) The spec1al serv1ce*performed may be for

-
' language difficulties, speech or hearing impairment, orthopediac

L

handlcap, or it may be to. prgsent a special curriyuiar offering to
tHe entire class. This/V131ting teachek . may spend Qnly a few hours

v a week in-th HR classroom. At any rate the VlSltlng teacher should £
/,, / -
be accorded/the trappings of any other teache5 in the same school.
B gV /, . .
.ﬂh s shoed include a teacher s desk (a symbol or authority), a

e

, gradeybook and teacher's supplies. The same rules of noninfringe-.
9 / /
/Jment that apply to the.HR teacher's desk should apply to the

r v1s1ting teacher s desk. " S %

Since this arrangement involves two trained, inservice teachers,
: ® | ,
further definition.of r&lﬁsﬂand division are possible. The

division may fall alon '%he lines of a specialty‘need'(as in the
case of a speCial education visiting teacher), or might be along ;
.content specialty lines. ﬁﬁ%r example, in a team teaching situation,
one teacher might have a specialty in reading, while arrother might

. Lo

have academic prepara ion lnterest in social studies. During
P

reading, one. teacher wggld be the‘téam leader while the other

would assist. Euring soc1al.st dies class, the roles would be

£

¢ reversed.. N

This method of d1v1d1ng¢1abor may also be applied to classroom
A !
managemen%%y Most teachers have one level of tolerance for one type
i . >/ :P . 2
vy ' ;:_I,.'-‘t?;’a . ¢ ) .
. ' - : _ 1
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of classroom maﬁagément problem, and aﬁotherllevél fo _ ngther
type of problem. _He'méy be intolerant on ‘theft. but over . -
’Qéympathetic 6g name-caliing,'for instgnéé.: Extremes in levels of
tolerance c;;_reduce a teacher'sg effectiveness in dealing with
that problem. 1Ih the ideal éeémnrelatiopship, the less effgctive ’
areas ?f”one teacher complement those of the other. ‘naximizing the
~ |
use of the effective'areag to the benefit of the stud;ﬁt should be
.the éim of such a team relétionship.

In dealing with any visiting teacher, the quality 6f pfofes-
gional regard in the presence of students is a critical factor.
This can make or break the effectiveness of the relationship.

" Where professional fespect is shg;n,/having two teachers'in a

classrdom éven'for.part of the day can be of considerable benefit

to all concernéd. .

‘+
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