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¢ Recent 11terature suggests that effect1ve 1n§erv1ce educat1on
1s a teacher-d1recged: cont1nual pﬁ#&ess of profess1onaJ deve]opment

To explore the feas1bﬁlity of th1s concept teams of spec1al and vo- R

-

ca%ﬁonal educators were tra1ned to des1gn develop, and deliver in-

'serv1ce education. Eéaluatjve'qata collected)from the teams and

o
!

‘ thei}:audiegces, and ;;bject staff'cbservatiens and experﬁences,‘

L 1nd1cate that teachers with some difficulty, can‘adopt the additional-
| respons1b111ty of 1nserv1ce 1eadersh1pi%“?h1s suggests a'method for
-prov§ﬁ1ng school systems a lasting resource in teachers able to assess

and meet their inservice tra1n1ng needs, thereby creating an ongaing

\(/
process of, professional development.
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Need for Inservice

The need for continuous professional deve]dpment is recognized
to&?y in many professiqns; Large insurarice companies have staff

development directors, management consulting firms offer a wide

range of courses for business people; medical doctors read journals

i and take.courses, and teachers have inservice educationl.- In Inservice

Education: Priority for the '80s, Johnson (i986) discusses_the various
N ' e R

factors that make insérvice education for teachers particularly im-

pértantlin today's world.

e,

i / ] R .
Need fo; Improyed Inggrvice Practices

[

The literature on inservice education abounds with criticisms
of inservice practice, and inservice, in general, has a poor ¢

reputation among teachers. It is clearly worthwhile for thqge who

seek to facilitate the inservice.aspect of teacher preparation to do-

£
so through improved inserviceipractices as well as through delivery of

AN

appropriate content.

’

/s
-

1 The terms inservice education, inservice training, staff deve}opment.

- professional development, professional growth activities, and others

are used interchangeably by some-authors and with specific meanings
by others.  We use the terms inservice education and professional
development interchangeably for variety. We use the terms hroadly,
to indicate learning activities undertaken by or presented to

incumbent teachers to enhance or foster their préfessional growth.
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Gu1de11nes for Effective Inserv1ce Education .

A]though there are methodo]ogish] and reporting prob]ems in

many research reviews and in original research (see Cruickshank,

Lorish, and Thompson, 1979 for a discussion of some tﬁe problems),

the lack of well supported empirical evidence regard1ngg1nserv1ce edy- -

cation leaves us with this literature as perhaps the best source of

direction regarding effective inservice pract1ces.ﬁ Some conf1dence

can be placed in guidelines extracted from these analyses for two reasons:
1. The guidelines extracted by different reviewers from

different sources tend to be similar and not contra-
dictory. , @

hY

2.. The guidelines tend to be consistent with theories of
adult learning and educational change.

Still, we must be cautious, for at best.the ava11able evidence suggests

that certain practices are associated with, rather than cause, effective '

inservice. - The theories add support to the notion that those practices Wy
may indeed be causal factors in effective inservice programs, but they do
not support a conclusion that the guidelines are necessary for the establish-
ment of effective inservice programs.

Before proceding with a set of guidelines on which to base -
inservice practices, we must clarify just what an effective in-
service program is. Typically, the literature uses one or more

of the following criteria to define an effective inservice program:

1. it causes or is associated with desired pupil change
}
2. it causes or is associated with desired teacher change

3. it is rated positively on a number of factors by the
audience (e.g., speaker's knowlege of subJect)

Many authors promote pupil change as the/u]timate criterion

14

of effective inservice programs, although many accept some kinds

S .
AN




~of 1 teacher change--such as making the teacher's jo¥ easier--as
WOrththIe eVeng:;\the teacher Chahce does not directly 1ead to'pubil
change. In other cases, teacher change is used as a cr1terion because '
it is assumed to lead to pup11 change and is easier to measure.

« Explicit reasons for using aud1ence oplh:on AZ a cr1ter10n often are
not stated. However, 1t is reasonable to assume that adu]ts will notj
learn much from programs they don't like because they are un]1ke]y
to attend to information be1ng presgnted or to become involved in
scheduled learning activities (cff/iosenshine and Berliner, 1978).

With the caution that audience appreciation is oﬂlx one im-
portant factor in detemmining-the effectiveness of an inSerrice

( - program, we wt]]-accept it as a minimum criterion. It is important

to obtain evidence that audience ap;reciation leads to. teacher chahge,“

and that the teacher change is desirab]g for its own sake or because

it leads to desired pupil chahge. Lacfing that evidence; there should

at ]eaStbhe strong.supporting theory. Unfortunately, when the evidence -

is not available, the theory is often assumed rather than explicity stated.
The geidelines for effective inservice presented in Table 1 can

serve as theory to direc€ development of'inservice practices. They were

extracted from a var%ety of sources, both reviews of reseérch and 4

rgports of original research. The criteria for effective inservice

rograms were not always specified in the sources, however the guide-
1ines we chose are consistent with theories of adult learning (Knowles,

1978) and appear to be likely to lead to teacher approval of in-

service programs and to teacher change.
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GUIDELINES FOR IMPROVED INSERVICE PRACTICE\SZ R

»

i

Inservice gducatlon programs Should be .an ?ntegral part of the
education agency and should receive the explicit support of the

;,administration. "

%

; InserV1ce ‘education’ programs shou]d be colJaborative]y planned '

by ‘a1l those affected (the insérvice audience, adm1n1strat10n,
./and providers), -

¢

c Inservice education programs should be based on an assessment

of the ‘needs and strengths of. the inservice audience

> Inservice educatlon programs should have explicit goa]s and ,
. Objectives. - -+ o , . '
Inserv1ce educatlon brograms should offer a vardety of learn-
ing activities, c1ud1ng individualized activities, to accom- - -
modate 1nd1v1dua ~learning styles of audience members. '

. Inserv1ce prov1ders should -be selected for their competence

.in meeting ‘the needs of thé intended audience. Teachers are

"5often competent in nieeting their own ngedsd _

Inserv1ce education programs should be evaluated by those
affected and evaluation ‘results should be used to assist in

| planning and implementing ango1ng inservice education programs.

i

". Howey, and Boyer with Vance, 1976)

o
. /\ X
S
. H

2These gu1de11nes were dgveloped from the following reviews: :
Skrtics Knowlton, and Clark, 1979; Skrtic, Clark, and Bolland, 1980;
and Hutson, 1979. These reviews included, among other sources,
the following: Lawrence, a&Er, Elzie, and Hansen, 1974; Edelfelt,
1977; the Rand Change Agent Study (Berman and McLaughlin, 1975 and
1978; MclLaughlin and Marsh, 1978{ the Inservice Teacher Education

. Repgrts (Joyce, Howey, ﬁarger, Hill, Waterman, Vance, Parker, and
Baker, 1976; Joyce, McNéfr, Digzs McKibbin, Waterman. and Baker, 1976;
Nichelson, Joyce, Parker, and Haterman, 1976; Yarger, Boyer, Howey,
"Weil, Pa1s Warnat, Bhaerman, Duke, Dar ind, Joyce, and Hill,-1976;
'Brandt Mesa, Ne]son Marsh, Rubi :;aés orth Brizzi, wh1teman Joyce,

survey by a_task. force of the
National ‘Inservice Network (1980) and texts and art1c1es on adult
“learning and educational change,
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A Curricu]um Deve]opment Approach to Inserv1ce Education

One way to meet these gu1de11nes is to, with administrative support

involve teachers in an ongoing system of 1nserv1ce curriculum developmeht

and implementation. Once adm1n1stra;1Ve support has been obtained, ‘
t !
teachers can be tra1ned in the processes of curr‘1cu)'ltm1deve]opment3 and.’

8
through 1mp]ement1on of those processes, an ongoing system of needﬁ-based-

- inservige education can be initiated. Skilled teachers and supportive

administrators can then maintqin'the.system. The following paragraphs
will describe how the guide]ines'can be met through the processes.

. / )
“Identification of needs. The first stage of curriculum development

¥s~identification of needs. - Guidelines 2 and 3 suggest that inservice

plénning should be a collaborative effort of a1l affected and that pro-

~_/ ) :
grams should be based on an assessment of the needs and strengths of
[

those who are to be the_aq&iéhce. In most cases, teachers will be the

,most affected by insérvice proérams, and they will form the- bulk of the

auaience It is qmerefore reasonable for teachers ;o take major
respon51b111ty for identification of needs and strengths and inservice
p]anning{ They can be taught to use needs assessment strategies that -
wi]f also tap the percebtions of gdministrators, support staff, parents,

and even students as appropriatei’

Specificafion of goals and qbiggtives. Once needs have been identi-

o

fied, goals and ebjectives are speéified. This curriculum development

stage obviously meets. guideline 4 and helps to meet guideline 1.

»

3Teacher‘s of course .have some of the skills of curriculum

development, but in general they tend to be users of rather than
developers of curricula. Although several packaged inservice

programs and sessions exist, there is no 1nserv1ce curriculum for
teachers to review, mod1fy, and use. _,

» 8
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©If godls‘and objectives are written for all the needs identified,

- the§ can form the basis far an ongoing co]laboratide system of professipdaf
deve]opment.‘ Analysis of peeds,-strengths. goals, and objectives.can '
reveal a picture of schoolwide needs and suggest apprepriate audiences
and pianners for programs to meet those needs.

Va11dat10n: _For severgl reasons, after goals and objectives have -
been specified, a validation process should occur. When teachers-
ana!yze needs assessment results, they will order the needs accerdiﬁg
to apparent priority and Write goals and objectives they believe will
meet those needs. The validation process requires the respondents to
the 1n1t1a] needs assessment to consider both the priority 1ist1ng and

\ the spec1f1ed goals and objectives. They may register disagreement
with the priority listing and/or with the goals and objectives. The
validation process aids in meeting the first four guidelines by allowing
individuals affected by the inservice process to clarify their needs,
an 1mportant step in collaborative p]ann1ng

Design and deve]ogment of .inservice activities. After teachers

validate goals and objectives, they can begin to design and develop
inservice activities. Teachers, of course, are trained to design

7 .
‘and develop learning activities for their students in their own subject

-
~

areés. For many inservice needs, there will be teachers with the
requisite content expertise‘to fill those needs. Therefore, if teachers
are taught principles of adult education, they will be ready to design
and deVe]op inservice activities that address the specified goa;s and
objectives. When they do not ﬁave the expertise, they can research the

subject or collaborate in designing and developing the program with -

someone who does. They will-at least be able to explicitly specify
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their.needs. Thus, tﬁis curriculum deVelopmeht stage aids in meeting

. guidelines.2 and 5.

Delivery of 1hserv1ce‘programs. Iﬁservice programs are de]ivered after

. activities have been developed. This stage provides an inservice program

for an initial audience and serves as a f1eid test of programs that may
be delivered to other audiences. The teachers who designed and developed
the activities may be best suifed,to deliver the program. Some teachers
may be more proficient at design and development than delivery and if so,
someoqe else may be selected to deliver a program. When possible and
appropriate, this can be another teacher who has been 1nvo]ved in the
p]anning prqcess f;angthe beginning. In some cases a provider may be .
selected frpm outside the school “system. In any caée, when the individ-
uals who have assessed needs and planned programs select inservice pro-
viders, they are bound to select competent providers, because they will
know precisely what they are seeking. Thus, guideline 6 is met.
‘Evaluation. The final stage of .curriculum development, evé]ua;
tion, feeds into the initial process of needs identif}cation. Teachers already.
have some background in evaluation, through evaluating their students'
performance and through completing eva]ﬁation forms regarding inservice
programs they have attended. Instruction in purposes for and methods of
evaluation will enable them to design and implement mﬁltip]e evaluation
strategies that will provide them infofmatiqn regarding the effectiveness '
of their inservice progr;ms. They can then use such;in?onnation to help
them decide: (a) what aspects of their programs are effective and should
be continued, (b) what aspects need to be changed, and (c) whether
further programs are needed on some topics. This final process of curri-

culum development meets guideline 6. \

a4
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- “Truining Educators to Design. Develop. and Deliver . Inservice Education®
1s a three-year project based 1n the Uﬁ%ygns1ty of Kansas Department of |
Special Educatiop and funded by the Office of Special Education. Its

y ‘ major purpose is to prepare sp@éia] and-vocational educators to meet the

B .

careek/vocationalﬁv

,ucation-needs of handicapped students. The vehicle
V¥

" for this teacher preparatiop, is the facilitation of {mproved’ inservice

P ,“x?}u
practices. The gqjde]ines for effective 1nserv1ce were followed 1n

o
designing the project. Theﬁproject proposal was written in 1978, however,

{:
ongoing needs assessment and evaluation are vital aspects of the project,

Lt

and thus the guidelines we fbl]ow have been updated since the original

proposal was ‘written.
R .
After planning meetings and conversations with several special and
D . : *

vocational_administrators in Kansas communities, agreement was reached

with administrators from three sites. Two sites consisted of special

® . education cooperatives and Area Vocational.Technical Schools and the
' Re

olher'was a ]arﬁe séhool district and itstrea Vocational Technical
School. Administra%ors agreed to grant released time for inservice
team members and-to schedule the inservice programs.
i%Teams of teachers were selected from each site. Each team in-
w c]uéﬁé at least one vocational instructor, one special education

teacher, and one teacher with a role in both areas, such as a work

a
~

study&coordinator for special needs students. Each team comprised
three to five teachers. .
A graduate level course was conducted in a central location to

teach the teams the initial stages of curriculum development. Follow- .

11
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‘ ' {ng 1nstruetloh 1e neads assessment, goal and objective welclng. and
valildation, the teams implemented each stage in their own, schools,

A second draduate course was conducted during the sumier on the
Universihyeof Kansas campus. The teams learned principlas of
‘inservice desidn. development. delivery, and evaluation. While on
campus they designed their inservice programs, practiced delivery,
and designed evaluation strategies.

In the fa]l, the tcams delivered their inservice programs“.
A1l addressed an area of career/yocational education for hendicebped
students. For example, one focused on tips for teaching«épecial
students and another on safety considerations in the vocational class-
room. Several were preceded by and were followed up with staff news-

ot letter articles. Some were delivered to joint audiences of special

and vocational educators and some to one or the other.

4

- 4 The next phase of the project will be an Outreach Phase in
which the original teams of teachers will train new teams of
teachers from their own and nearby education agencies. This phase

has four purposes:

. 1. It will institute a multiplier effect so that more LEAs .
/ ' . will have the benefits of teacher led inservice programs.
2. It will reinforce the inservice curriculum development
skills of the original teams (through their teaching of
the inservice curriculum development process to others).

3. It will reinforce the institutionalizatidn of ongoing
teacher led professional development in the original LEAs
as new teams continue the process.

4. It will add to the poo] of packaged inservice programs .
* designed and deve]oped for teachers by teachers.

’
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 .' = ‘j‘ Coﬁc]us%ons
Iﬁ our gxﬁeriehce with the project thus far we have reached several
_ _cdnc}uSions we hepe may help others who wish to 1mpro§e inservice practices
théougﬁ facilitating teégher involvement. The§e_conclusion§ Were reached
from the following sources:
) 1. Knowledge tests completed by project participants
2. Project staff observations and experiences throughout the project
3. Formative evaluations completed by project participants
.. 4.. Formative evaluations completed by inservice audiences
5. Solicited and unsolicited comments from various involved
indjvidug]s, e.g. administrators, site contact persons, project
advisors”.

The conclusions are presented on the following pages as hypotheses,
with each hypothesis acdompanied by its justification, conclusions and -
evidence, and recommendations and remaining questions. This represents
a "reconstructed logic" (kaplan, 1964) because although some of the
hypotheses were evident from the beginning of the project, others became
clear to us as we gained experience with the project. Besides providing
advice to those who may wish to replicate some aspects of our project,
we hope these conclusions may pravide direction for further inservice

research.

> The appendix includes further details on the evaluation strategies used and
data collected.

&
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. Hypothesis 1: Some teacliers can learn to design, develop, and deliver
inservice education programs.

Justification. By virtue of their preparation to be and their experience
as teachers, many teachers have many of the basic skills necessary to develop
and implement an inservice curriculum. The inservice literature suggests

" teachers want to be and should be involved in all aspects of their pro-
fessional development. Therefore, following training in areas of inservice
curriculum development and implementation where the{ lack knowledge and
experience, teachers should be able to design, develop, and deliver inservice

education.

Conclusions and evidence. Some teachers can learn to design, develop,
and deliver inservice education. Some teachers are better at certain
aspects than others, however.

did not begin with sufficient knowledge to develop and imple-
ment an inservice curriculum. However, all teachers invdlved

1. Comparison of pretests and posttests indicates that teaC&ers

gained sufficient knowledge to at least contribute to the\
design, development, and delivery of an inservice programi

H
\

2. Teachers' comments on formative evaluations indicated they
were confident they were learning skills that would enable
them to design, develop, and deliver inservice programs.
Degree of confidence varied with the individual teacher and
over time, but in general, more and more teachers became more
and more confident as the project progressed.

3. Teachers did design, develop, and deliver inservice education
programs. Audience responses were largely positive. Project
staff who observed the inservice programs were pleased with the
‘teachers' performances, as were administrators. One administrator
commented that the inservice was the best he had seen in the
fourteen years he had been at the school.

Recommendations and remaining questions. More teachers should be
trained to design, develop, and deliver inservice education. In this
way, individual teachers can assume the inservice tasks they do best
and let other teachers accomplish other inservice tasks. Further,
teachers who know how to design, develop, and deliver inservice pro-
grams may be better inservice consumers. This suggests that instruction
in aspects of inservice curriculum development should be offered
at the preservice level. Investigation into the characteristics that can
predict which teachers will best be able to accomplish certain inservice
tasks should he initiated.

b
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Hypotheses 2: Teachers who volunteer to b@come part of an inservice team,
who are recognized peer leaders, and who exhibit above average teaching
ability will make effective inservice team members.

Justification.  In order for teachers to be responsibte for their
own inservice education, they must commit personal time to inservice
curriculum development. If they were to ‘receive a great deal of released
time, they would no longer be full=time teachers and some of *the advantages
of teacher-based inservice would be lost. It is reasonable to expect that™
teachers who volunteer to be part of the team will be willing to commit
their time. .

Although the literature on adult learning suggests that effective
teaching of adults differs inSeveral respects from traditional teaching
of children, it is reasonable to expect that those teachers known for
their ability to teach children will be dble to teach adults. In
addition, those individuals may have greater expertise in the areas
for which their colleagues express a need for inservice education.

This will facilitate the development of inservice activities.

It is likely that an audience of teachers will respond favorably,
initially, to an inservice provider they know as a leader. This will
enable the provider to concentrate on matters other than gaining audience
attention and acceptance in the first teacher-led inservice program.

Conclusions and evidence. Although it was our intention to choose
team members who volunteered and met the other selection criteria, many
administrators insisted on selecting participants. In instances
where teachers did volunteer, there were not enough to institute a
thorough selection process. In addition, in some of our sites, it is not
Tikely that the teachers with the greatest teaching ability would
measure up to the "best" teachers in other sites. We do know that we spent
more time than we intended "selling" the project concept to the team
members, that some of the team members were not well respected by their
peers, and that several team members complained about the amount of time
they had to devote to the project. On the other hand, each team did
successfully design, develop, and deliver inservice programs. Further,
one of our contacts in a site told us the teachers who began without the
respect of their peers were gaining in acceptance.

Recommendations and remaining questions. We are pressing harder in
Phase II (see footnote 4) for team members to volunteer and to meet our
selection criteria. Many administrators, however, still want to select
participants. So, if administrators insist on selecting team members,
extra time should be allowed to build team members' commitment. Care
should be taken during training and assignment of inservice tasks so
that the inservice curriculum development and implementation process
does not suffer from team members who are better suited to particular
tasks than others. Research is needed regarding the following question:
What characteristics of a classroom teacher predict that teacher's
inservice leadership potential and how can administrators be persuaded
to choose team members accordingly?

(V4
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Hypothesis 3: Teachers wl(Tldes1gn inservice programs that 1ncorporate
multiple learning activities. ‘

Justification. A typical complaint of teachers regarding
inservice programs is that they are often strictly lecture and
therefore boring. They often state the need for more "hqnds n"
experiences. It seems reasonable to expect, then, that in-de 1gn-
ing inservice programs, teachers would avoid lectures. In ad ition,
our guidelines for effective inservice suggest that a variety| of
learning activities is appr§pr1ate, and therefore that was some-
thing we stressed in our training sessions on inservice des1gn and
development.

Conclusions and evidence. Although our teams voiced disapproval
of long Tectures, the inservice programs they designed revolved:
around lectures. Some included warm-up activities, films, and |
tours, but these were all discrete activities rather than mu1t1p1e
activities geared toward one purpose.

Recommendations and remaining questions. Apparently single
rather than multiple learning activities are easier to design, develop,
and deliver. Sometimes, a lecture may be the most appropriate learn-
ing activity: 1if knowledge of a subject is low and time is short, for
example. If teachers are to design ";gole learning activities, per-
haps they need even more encourageme $=~f? examples, and the inservice
schedule should allow more than just a¥duple of hours. Alternatively,
if single activities are chosen, the reason should be eXplaiﬁed*to
the audience. ‘ .

P
.
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Hypothesis 4: Inservice programs planned and delivered by teachers
will lead to teacher change, which w1ll lead to pupi -change when
approprlate

. o : s
Justification. Teachers will conduct thorough needs assessments
to identify. the inservice training their colleagues need. Because
of their similar perspectlves, they will be able to.design programs
at the appropriate contént level. This makes it likely that teachers
will be able to learn what they need. In addition, their colleagues
" (the inservice leaders) will be available to aid them in making
changes based on the inservice program. This teacher change should,
in turn, lead to pupil change .when pupil change is the goal.

N

Conclusions and.-evidence. Many members of the inservice audiences .
have indicated plans to implement suggestions they obtained from the
inservice programs. Of course this is not solid’evidence that they
will, but it is an important first step. Unfortunately, many of the
: assessed needs, were 50 great that one or two inservice sessions cannot
be expected to completely fulfill them. More sessions will be needed °
. before the expected teacher change can be great enough to lead to
measurable pupil change.

Recommendations and' remaining questions. Teachers should be .-
involved in designing inservice programs because they are able to
specify the appropriate content level. If they do not actually design
and develop the program, they should work closely with those who do.
When needs are great, immediate teacher and pupil change should not
be expected. Rather, the necessary inservice should be planned in
sequence, with appropriate evaluation at each step, so that eventually
demonstrable pupil change will occur. Methods of documenting teacher
and pupil change that are valid and yet minimally time consuming
should be explored.
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Hypothesis 5: Teachers will appreciate inservggg programs pianned

‘and delivered by their peers more than those planned and dg]ivered !

by others. - . °

Justification. In response to questions #dbout the best in-
service providers, teachers often state that providers should be
individuals with classroom experience, rather than "ivory tower
‘intellectuals.” FrequeﬁgTy teachers indicate that either inservice
providers did not present anything new, did not present anything ,
useful, or did not present enough information to be practically

~applicable. Teachers clearly do have.classroom experience and
“should, especially following a needs assessment; have an acturate

grasp of the amount and level of information their colleagues need,
because those needs will be similar to their own.

Conclusions and evidence. Most teachers did appreciate the °

- insepvice programs planned and delivered by their peers as much as

or more than those planned and delivered by others. In response to
an open-ended question about the best aspects of a program, one
teacher igdicated that it was nice to know there were teachers in

her building to whom she could go for advice. ' Many teachers who in-
dicated that the teacher-led programs.were "about the same" as other
inservice programs they had attended said that the/other prqgrams
were also very good, Most teachers who indicated that teacher-led
programs were worse than other programs had several negative comments
that were irrelevant to the teacher-led &pects of the programs (for
example they were forced to attend because of their contract; they
did not want to attend past school hours, but that was the only time
their contracts a]]owedg :

x A

. Recommendations and remaining questions. Because the majohity
of teachers exposed to teacher planned and delivered inservice programs
appreciate those programs, teachers should be given responsibilities
for their own professional development. It is reasonable to expect
teachers will benefit more from programs they appreciate. Teacher-led
programs are not the only programs' teachers appreciate, so further
investigation should be conducted regarding the inservice charac-
teristics teachers appreciate. This will aid teachers, administrators,
and others involved in collabbrative ins Tvice pJanning when they
assign inservice responsjbilities and specify requirements for the kinq§
of inservice programs E&Ey need. ~ .

ob~
)
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Hypothesis -6: After.experience with one-teacher-led.inservice
-program, -administrators, team members, and remainifg teaggé?s’yillW
‘requést the institutionalization of a system of ongoing inservice
education planned and implemented by teachers. 7 B

Justification, This hypothesis follows from hypothesis 5. If
teachers appreciate teacher-led inservice programs, it is reasonable
to expect they will wapt more. If the inservice leaders are appre-
ciated by, their peers, they should want ngsontinue to .receive that

appreciation (and they should be able to enlist some .help, following
~a successful experience). If administratohs perceive that teachers
apprieciate teacher-led inservice programs, they should be willing to,

" -share the responsibility of inservice planning and implementation.

‘Conclusions and evidence. Teachers' appreciation of teacher-led
inservice programs is not sufficient to ensure institutionalization
‘of the practice. Many of the team members are’not eager to continue
to spend so much time on inservice activities, although some have *
indicated a willingness to serve on an inservice committee. One .
administrator, after lavishing praise on the. teacher-led inservice
program, has indicated that there will be no inservice programs next
~year. On the other hand, one team has been, asked to provide more . ,
“inservice programs in its cooperative, as well as in a neighboring one.
This team has a contact person with inservice rgsponisjbilities who

has been a very active supporter of the project. Y\

Recommendations .afd remaining questions. The institutionalization
of teacher planned and implemented inservice programs is a worthwhile
goal, but it will not necessarily occur after one successful program.
More detailed plans must be made to provide E?e impetus. It is prGbdple
that an active supporter on-site and close- to’ the administrative leve
is helpful, but further investigation into the issue is required. The
various factors that may facilitate the adoption of teacher-led in-
service programs, both those involving teacher willingness and admini-
strator approval, remain open to question.

9
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Hypothe51s 7 A university project staff can assist education agencies

in implementing an ongoing system of teacher planned and 1mp]emented
prafessional. development.

Justification. As is stated in more detail in the beginning of
this-paper, research and theory supports the concepts of teachers hav1ng
major responsibility for their own professional development. Teachers
have many of the requisite skills and with administrative shpport they
should be able to learn additional skilks and then 1mp]ement a process
of irnservice curriculum development. é

Conclusions and evidence. With adm1n1strat1ve éLpporb and
training by project staff, teachers can des1gn, Ps and deliver
inservice education. Hypotheses 1 through 6 e %&pe/some of the
conclusions and evidence supporting this sum ar N' otﬁesﬂﬁ It is
clear from our experience that some teacheps ﬁ% padept than
others and that some administrators are g rii :

In addition, a great deal of persona}*’ﬁmetl réqﬁﬁ
willing to shoulder inservice responSjU s
\
s Recommendations and rema1n\ng quest10ns/ We recommend that

further efforts be made to aid education- agencies in implementing

an ongo1ng system of teacher-directed profess1ona] development. The
burden, however, should be shared by admipistrators as well. They need
to prov1de encouragement and some re]eased/t1me, in addition to
cooperating throughout the total process. Investigation into optimal
composition of an inservice team should be initiated. For example, what
should be the proportion of teachers,. administrators, and other involved
“individuals; what should be the final size, and what should be'the
selection criteria? Another question that,remains is: Can teachers
skilled in inservice curriculum: deve]opnent specify their needs to an
"oﬁtsg de® inservice provider in such a way that the resultant program
will be acceptable to the audience? If the answer is yes, teachers

can have a great deal of involvement in their own professional
development without having to design, develop, and deliver each inservice
session they need. Teachers can collaborate with consultants, completing

- some inservice tasks and monitoring the consultants' completion of others.

This collaboration, then, can become part of a planned system of inservice
education, instead of being a quick answer to an apparent inservice need.
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Appendix

Knowledge Tests

Eleven teachers canpfeted a pretest, which included essay .
questions designed to tap knowledge in the following areas:

goals and objectives;: - .
needs assessment .

. inservice delivery alternatives
evaluation

S WON —

Analysis of their responses revealed that most teachers understand
the concept of gobﬁs'ﬁnd objectives but few had even an awareness of
. heeds assessment apd evaluation princjples or of the variety of
delivery alternatives available for inservice programs.

A final exam was administered at the conlcusion of the second
training course. Instead'of administering an alternative form of
the pretest, a more straightforward exam was developed. This gave
teachers who had acquired inservice skills but had not yet general -
lized them to other situations an opportunity to display their know-
ledge. Nine essay questions addressed the following topics:

1.  Content, presenter style, and audience needs in relation
to choosing a delivery format

Purposes of wam-up activities

Alternative closings for inservice programs

Inservice media -

Lecture "scripts"

Inservice evaluationg ;

Coping with problem participants

o

\lO\U’I@wN

Ten teachers completed the questionnaire. Responses were scored
excellent, adequate, or less than adequate. Of the 90 responses,

twenty-five were judged excellent; nine, less than ade uate; and the
remaining, adequate. No individual scored less than a equate on more

than two questions.

Staff Observations and Experiences

Project staff met frequently to discuss planned and completed
project activities, perceived results of training activities, communi-
cations with team members and administrators, and team members' in-
service products. We also met with national, state, and univers,ity-
faculty advisory committees to discuss our successes and problems.



s o Y .? .
Comments : |

' ) e 4 .

Project staff attended the inservice sessions and noted comments

_made by audierice members and administrators. In addition, some ad-

visory board members attended some sessions and their comments were

solicited as well. An example of the comments follow.

1. I am impressed (Professor of Adult Education)

2. This is the best inservice program I have seen in the
14 years I've been here (Director of the Area Vo-
cational .Technical School)

3. I'm getting better cooperaEion from the vocational
“instructors since this project started (Special
education teacher)

4. I understand the special educators' concerns better now
e (Vocational instructor) :

5. These teachers, really have worked hard on this program
and it's made a real difference in our school (Inter-
preter for the deaf)

Inservice Questionnaire

To add to our knowledge regarding teachers' perceptions of
typical inservice programs and the characteristics they believe are
important, two questionnaires have been distributed to 200 special
and vocational educators in Kansas communities that have and have
not participated in the project. Multivariate analyses of the re-
sponses will allow us to specify some of the inservice characteristics
teachers believe are important and to compare their perceptions of
teacher-led versus other-led inservice programs on those characteris-
tics. Twenty-five percent of the questionnaires have been returned to
date. Analyses will begin when more guestionnaires have been receiv-
ed. The questionnaires are provided in Exhibit B.
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e October 8, 1980

- ' .‘”,." S b_’ SW KS AVTS Dodge City - '  _E_ .. - . .~;;%.
cL e TEACHING TIPS FOR SPECIAL STUDENTS ‘ R
| .‘ Inserv1ce Evaluat1on au
A;Circlg'oné: . | Vocational ; _;31;;\‘ ‘ Spec1a1 Education - _ 11 Other - _ 0

DIRECTIONS: Please answer the following guestions as complete]y and honestly

Lo

as’ youcan.

Which information or inservice activity was useful to you?

Special Education: The packet (3). Textbook material adaption to sp. ed.

Azudenxz Good information in several areas. Some. Group discussion
n presentations of specific subfect matten. When 1 have time to go through

the bookLet, 1'm sune the techniques will be very good. Howard's Feow Chants,

.concepts, task oniesitation. Alternative teaching techniques. Group

activity about appropriate teaching techniques.

Vocational Education: ALL. Getting to know othern special educational teachens
to know how they handfe problLems. The Group Sessions. Use .of overlay.
Angie's Presentation. S Little--mostly positive--any negative attitudes? .
Textbook uses.

Do you plan to use any of the techniques presented?
Which Ones?

£5
Special Education: VYes. Yes, ‘postive comments and neading techniques.
1 already do (2). Ves--all. Yes, gLow charnt ideas. Yes, textbook use.
Maybe §Low charts.

Vocational Education: VYes. Yes, undune at this time, neéd to nead packet
fiunt. 1 already use most of these techniques for negularn students.

A
Which techniques do you already use?

Special Education: None. Most of them. Techniques forn teaching EMR & LD.
Task analysdis. Have used most of them in the past. Skeleton, visual aids.
Oven-Leanning and practice. Those appropriate. Some neading techniques,
poditive approach, oral wonrk §on students, and Level of students. Outlines,
demonstrations, hands-on techniques, etc. Learning techniques. Alternative
test taking options and insthuction.

Vocational Education: 1 already use most of them. Demonstration. 0ral
testing. Reviewding them using the overhead, explain teums.

(For vocational educators)- Do you feel more confident about working with special
education studgnts in your class than you did before the inservice?

Please explain.

Vocational Education: No, 1 will nevenr be comgorntable hau&ng special education
Ataaénté in my class. This will all help. No (2). Yes (2). Ves,
‘good tips in the handouts. : .

¥ 26
=N\



- \Q

. . -
- Please comment:

a1

Do y&u now feel more comfortable about working with vocational instructors/
special education instructors? o

»

- Special Education: Ves.  Ves, very good. There wasn't enough interaction

. with vocational instrwetgrs to evaluate this. Yes, T hnow they are interested

“dn helping the Special Education students. Yes, we are there to help the

student. . Ves, the Tejiddi.e program has been extremely helpful in communicatin
with the -Vo Tech teachens and negotidting with them to integrate my pupils 4in
thein classrooms. Yes, more infonmed. Ves, theirn real people, thcy know
a Lot about thein area. Yes, an awareness of their efforts 4is very commendable.
T have altways felt comfontable wonking with them when beneficial for my students.

' For’the gifted area, I'm siill not parnticularnly sure as to how to interface these
programs . . _

' Vocational Education: (7). " i’u, hid neinfonrces. Vocational instructons.
) §eel about the same. The only problem 1 see i8 to help the special education

Atudents. with the whole class, T tend to Lose the interest 0§ the othens’. Yes,

T have common concenn. Ves.

Would you have made any changes in the format or schedule of the inservice?
R . N

Special Education: No (6). - No~Comment (2). Yes (3).
Vocational Education: Wouldn't had -~-------- dpeak. Would have made the

atmoshphere coofer, but you trnied. No (6).
What changes would you have made?

Special Education: No (4). 1t was excellent. Tashs a Little Long.

Mone small groups of Special Education and Vo Tech to discuss techniques and
approaches. I would have snade sune 1 had sufficient notes and was aware

04 the microphone. Mone activities rathen than the Lectunre. Perhaps

o0 much information presented for one meeting. Participant participation
An bringing out some ideas might have given concrete example fon classroom use.
Mone dirnect interaction between vocational and special educatonrns--chance 2o

ask each otfher specific questions. More specific suggestions and activities.

Vocational Education: Moxe group work. Felt somewhat nushed--would have
been good Zo have mire interaction. None (6).

ry -~
v
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- 1JABULATtou,0F'EVALUATIONS OF SALINA AVTS INSERVICE -

1.

ot ) November 7, 1980

Parts 1-3 Ratings of individual presentations

RESPONSES (N=36)
' Meaningful & Useful - | My Needs : Presenter
Information was Presented | were Addressed was good
PRESENTATION - SA- A D SD|_|SA A D SD|_ |SA A D b _
: (4) (3) (2) (N){X }(4)(3)(2) (Ix | (4) (3) () (A X
Simulations 15 16 .1 0 (3.4]14 15 .2 ‘0 {3.4]19 12 1 0]3.6
. Epilepsy .23 1 0 0137116 13 1 1 [3.4]16 15 0 O0f3.5
Special Projects - 15 14 2 0(3.4f 9 17 3 0 [3.2{18 11 1 -0'3.5
Adapting Materials 4 15 1 013.4/12 15 2 0 [3.3]18 13 0 0}3.6
RSVP = 9 17 2. 0143.31 5 21" 2 o |3.1}113 16 0 0]}3.4
/
/
Part 4  Rating of total program N
' RESPONSES
. STATEMENT ; A A 0 sl -
| (4) (3) (2) ()] X
The presentations '
were interesting 19 15 2 0}3.5
. & | . : )
S S P 1 o
SA= Strongly Agree (4) T . Evaluation forms were collected
A= Agree 13) . from 36 individuals. However,
each individual did not respond
D= Disagree (2) - to, each question.

§Ef,5trohgly Disagree (1)
X= The average

‘o




‘ t-'Part 5

- .

Nhat were the two most important ideas you. received from this workshop? *

";:'lMaterial modific\tion, adapting materials (8)

Simu]ations" information on hearing impairments and adaptations for
physically disab]ed ()

o Accept the student where he is. and go from there " (3)

' .'Better understanding of epi1epsy. have cots available for’ boys and girls
. who need to take a break for medical (epi1eptic) reasons, what the
3@@' physically. handicapped can do. - (3)
i 2l

?”’ The ability of Bonnie Consolo and Paul (arm]ess individua]s) (2)
" Talk slowly - :
’Repeat _ _ . :
It's necessany to discipline ..to work.with the disadvantaged
Keep your sense of humor . '
_ Greatful I'm not handicapped and how to cope or adapt to it
’ .-Consideration -for- the’ handicapped '
R Regardless of the handicap a person can be trained
a 'Handicapped are-not necessarily handicapped other than physica11y
* LD"does not mean stupid
RSVP projects and opportunities:
Special Projects “
Have more inservice -
Revisiting of previous acquired knowledge
Nothing for shop or classroom instructions that is for better instruction
I feel the simulation groups...not beneficial with the

Handicaps are...handicapping. More assistance available than most of
us realize. , )

* NOTE

Fourteen individuals, wrote two ideas, thirteen wrote one, and nine
did not respond to this question. The number in parentheses follow-
ing some of the statements indicates the number of individuals who
wrote similar statements. Ellipses indicate i1legible words.

Part 6
RESPONSE
Coiiege Credit Seminar Other | No Ansg
= QUESTIQN o Skin Training o Workshops er
If you desire further | = = o |
information, in what 8 1 3 R b I 15
format? ' : "

Q ‘ : - > P . e _. [RTR ,~29




8 Part;7;_  . L , , 4
*' OTHER COMMENTS * S

POSITIVE - - v
) I think the day was well planned, well organized, well presented. (4)
This has been. a most constructive'and-1nterest1ng workshop. Thank you.

i | and

erage a training station every 2-3 minutes in my regular class an
' 3; ngg-have enoug% time to give the disadvantaged the time they need,
so have other students help--some of these students should have seen

this workshop.
One hell of a good inservice:

: ' - lets
One of the best programs that we have ever had at Vo Tech. It
instructor knos that they can get professional help from logal
people, right.here at Vo-Tech School, with student learning problems.

!
Paul was gooc

? Good inservice program!
Various topics were equally interesting
Good material \
. One of the better if not the best inservice days we have had

NEGATIVE ;
Time span shorter
Did not stick to schedule (3)

‘Smoking should not be allowed in class sessions

Don't we learn by observing--how or what method do we retain best!
Reading, 1istening, observing--feel if we visited industry we could
learn a lot by observing especially for ideas to.help ggndicapped.

Cucete and opoakers should be seated at the front of the room so when

Egey are introduced, the audience does not have to turn around to locate
em. g

Speaker not here on time.

I feel that RSVP is a good program but question what the purpose was in .
their presentation to the staff. If SAVTS is interested in becoming
involved, the administration should get together with RSVP and draw
up specifics to be then presented to the staff.

The last session time schedule should have been... |

NEUTRAL

Need ap extra part-time qualified instructor person to give the disadvantaged
this' consideration which they really need. :

* NOTE

~ Fourteen individuals wrote one or more comment; twenty-two did not respond.
'The number 1n parentheses following some o¢ the statements indicates the

numbhar af individuals who wrote cimilav ~tatomonte -

- 30




S JANUARY. 14, 1981
.- SW KS AVTS, DODGE CITY
* INSERVICE QUESTIONNAIRE
Check.ohé: ‘Vocatiohal'lhstructor. .9

- Special Educatof5l
Other (specify) S

Please rank order your: preferred: inservice providers. Use a 1
for your first choice, a 2 for your second choice,.and so on,
~with a 4,5, or'6 indicating your last choice. :
* Average Rank T Rankings , :
- ..3.4 1local administrators 266223 37 _ -

1.9 local teachers 133111115 _ .
3.8 personnel from the State Deparfment of Education 4 4 54522 4
3.8 _professors from universities 3543643 2 -
. _1.8 other, specify People from industry 1141
{7 _2.0_ other, specify _Field trips 22

What did you appreciate most aboﬁt this inservice?

Guest Industrial people .- Safety
Good pointers -on safety Work was well presented
Variety of presentations Done by own staff, and came directly to
Film & demonstrations point.
More of a 2-way communication instead of
What did you appreciate least about this inservice? . lecture. .
Length

Talk from Arrowhead West.

. Overall, how did tﬁis inservice compare with the last one you attended
that was not led by teachers? This one was

9 better"f/ < *
- about the same
' worse
31




N R JANUARY 14 1981
Sk T szSAws nmmscnv

’ - INSERVICE QUESTIONNAIRE

g 4

Check one: Vdcatidnal'lnstructori’ 4
Special Educator -
Other (specify)

Please rank order your preferred inservice providers. Use a 1

. for your f1rst choice, a 2 for your second choice,-and so on,
with a 4,5, Lor; 6 1nd1cat1ng your last choice.

Average Rank Rankings
9 K] 1oca1 administrators - 262 g
1 1ocgl teachers T 1111

4.5 pEFSonne]-from the State Department of Education 6 6 4 3
4.5 'proféssors from universities 5634 . :

other, specify ' )

otﬁer, specify '

————

What did you appreciate most about this inservice?

The chance to state opinion = | ”
Opportunity to give safety demonstration
Awareness level of shop safety.

]

WHat did you appreciate least about this inservice?

Film
Whole thing was good--didn't consider any part a-low point

<>0vera11, how did this inservice compare with the 1ast one you attended
~that was not led by teachers? This one was . .

better ‘
4 about the same
worse



- JANUAEY‘14 1981
SW kS AVTs, DODGE CITY

N 1' INSERVICE QUESTIONNAIRE

'Check:one. Vocat1ona] Instructor ' 1

: Specia] Educator .o _
" Other (specify), T Work/Study Coordinator
o , -

Please rank order’ your preferred 1nserv1ce providers. Use a 1

for your first choice, a 2 for your' second choice, and so on,

with a 4,5, or 6 indicat1ng your last choice.
Average Rank Rankings

_ local adm1n1strators _
1 ]oca] teachers | 1
] personne] from the Stdte Department .of Educat1on
professors from universities - ' o
2 other, specify Spec. education instructors 2

—3__ other, specify Arrowhead West people 3

¥

What did you appreciate most about this inservice?

It was very practical
Safety Awareness

What did you appreciate least about this inservice?

}Perhaos it should have been longer since the subject is so important,
then more shops could have been visited.

Is TEDDDIE not to assist voc. ed. and spec1a1 ed. instructors to
work together? We did not have that much direct contact with each other.

Overall how did this inservice compare with the last one you attended
that “was not Ted by teachers? This one was

better S
about the same
4 _____ worse

s 2 no answer (all had been teacher led)
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Check one: Vocational Instructor _

<.t JANUARY 14, T981 .
"SW KS AVTS, DODGE CITY .-
INSERVICE QUESTIONNAIRE

Special Educatar 6
Other (specify)

Please rapk order your preferred inservice providers. .Use a 1 , X- -

for your first choice, a 2 for your second choice,.and so on, , . A

with a 4,5, or 6 indicating your last choice. -
Average Rank ' Rankings

3.3 Tlocal administrators 4 332 26 &

1.5 1local teachers 141111 '

3.5 personnel from the State Department of Education 314 445

2.6 professors from universities 2 22 3 3 4 L . B
2 other,-speéify Sales7Rep from .school supply companies 2 \

Y

. What did you appreciate most about this inservice?

' 3 other, specify Authors of books 3
Leairning strategies presentation (2) Being able to work on continuum of skills
Material ideas from other teachers W
KNEA . . T
Learning strategies material ., &
No comment ' ' L ﬁ

What did you'appreciate least about this inservice?

?

No comment (3)

" Unorganized at first

Would rather see entire videotape rather than try to incorporate too
.many things
A1l was OK

Overall, how did this inservice compare with the last oné you attended
that was not led by teachers? . This one was

/ 6 better | .
"about the same
worse

o
N
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’ /,»f Fonnative Eva]uations |

‘."r‘

: Open-ended formative evaluation questionnairées were distributed
40 trainees at various points throughout the training courses. The
fo]]owing questions were: included:

7
W&t
b

I appreciate...

I was frustrated by...

I wish...

I think the instructors...

The material covered was...

I plan...

I learned..

-1 hope..

I am concerned

I liked.. 4
The content of the last 2-3 hours... ' N
If I were an instructor‘ \

L

— ot
N=—=O VOO ~NOYOITP W —
. - a - a [

In addition, more specific questionnaires were distributed regarding

several of the presentations made during the courses. The. following
questions were included, among others: ‘

i. What did you like bést about the career education slide-tape
show?

2. . What did you 1ike least about the presentation on adult
education?

Finally, %a questionnaire regarding the whole training experience was
distributed. It included questions such as:

1. What have been the strengths of this week?

2:. Have you learned useful knowledge throughout the training
courses?

3. .Do you plan to apply principles of designing, developing,
and delivering inservice education to other activities?

4. How have your feelings about project goals changed?

5:

Responses to all these formative evaluation efforts ranged from

the silly-- " I wish my feet didn't stink" --to the insightful-- "it
will take time and easy steps to get total involvement." Responses
were tabulated and considered as project staff made plans for upcoming
sessions and fo]]ow-up activities.

Audience Evaluations

Team members designed evaluation forms to be comp]eted by their
audiences at the conclusion of their inservice programs. A sample
of summaries' of these forms is provided in Exhibit A.

b



- JANUARY 14, 1981
SW KS AVTS, DODGE CITY

°

o %
- INSERVICE QUESTIONNAIRE
* Check One:-.Vocational Instructor L b
Special Educator 10 ' \
Other (specify) 1 aide . _ .

v

Please rank order your preferred inservice providers. Use a 1
for your first choice, a 2 for your second choice,.and so on,
- with a 4,5, or 6 indicating your last’choice.

' Average-Rank . Rankinas
b 4.2 local administrators 4 6:4 3 1°4 4 6 4 6
2.9 Tocal teachers 2554231331

3.1 personnel from the State“Department of Education3432413425
1.9 professors from universities 1321322212
4 _other, specify guest speakers 4 %.
- 3 other, specify material reps 3 .

-

‘f:' 1 NEA (e.g. workshop-on sf}hss) 1
1.5 Person from own area of QXCeptionality 21 : :
1 group ‘mtg for curriculum discussion, testing,/methods, etc. 1 s

- What did you appreciate most about this inservice? s
Talking to other teachers about good materials used:in other programs (2)

ke
g

KNEA (2) No comment (2) Getting in specific groups
Information packet(2) Film Agenda - laid out and followed o
(I willuse it & the Materials to work through & with.Vﬁsiting
suggéstions) a wit ,%eachers‘in same area of exception-
What did you_appreciate Tkast about this fhservice? No comment (3)
How unorganized it was Disorganization-waste of time-nothing accomplishe
Didn't pertain to my area of ed Too late .
. Overview of video Not enough time for group discussions
Started too late : Didn't need to have info packet summarized

First part wasn't long enough
ta und?$§t%%%-ﬁq%tt“e was talking about

vera Is_inservice compare with the last one you attended ' /
that was not led by teachers? This one was -
better ’
__1 “about the same o
_____;Wohéf

LN

.. Please allow 1/2 day inservice for discussing. classroom materials with
other teachers, same exceptionality ,
S PR S QP

Sy i .




|  JANUARY 14, 1981
: *'SW KS AVTS, DODGE CITY .

Ve,

%7
]
=

INSERVICE QUESTIONNATRE

~ Check oné: Vogationa] Instructor _ ' ." o
Special Educator - 7 L
Other (specify) 1. paraprofessfonal

Please rank order yquf preferred inservice providers. Use a 1
for_your first choice, a 2 for your second choice, and so on,
with a 4,5, or 6 indicating your last choice. .

Average Rank , Rankings ¥
: 0 - local administrators 4 2233 : v
.6 local teachers . 113443

Y
P

1.7__professors from universities 231112 % R
2 other;'specify personnel from other coops, districts 2

3.2 ,personné] from the State Department of Educatioﬁi§;4'4*2 51 -

k.

other,_specify

i

1 comment: The progrém is mofé 1mportént;thép;the presenter.

?

t .

Group meetings - Group discussion -
Meeting with other instructors Nothing
Video explaining” KNEA mtg
Visiting with other staff members seeing other teachers discussing our
Film programs
What did you appreciate least about this inservice? -
Last too long (after school) (2) Meeting ran late due to poor organizatio
Too much.time getting started, No value

organized (Zg Lack of organization

Would like to try a full day inservice No comment
Time element

Videotape and lecture _
e are with the last one you attended

that was not led by teacher§? This one was
_____ better
_ about the same
v 8  worse

)
-4




JANUARY 14, 1981 o o |
SW KS AVTS, DODGE CITY

.. : L
INSERVICE QUESTIONNAIRE

/ | o :

‘Check one: Vocational Instructor
Special Educator 2
Other (specify)

£

. i ' N
Please rank order your preferred inservice providers. Use a 1
for your first choice, a 2 for your second choice, and so on,
with a 4,5, or 6 indicating your last cﬁgice. ‘ .
Average Rank - Rankings

4.5 1o§al administrators 36,

¢ 4.0 local teachers 4 4 )
. 3.5 personnel from the State Department of Education 2 6

2.0 professors from universities 13 ° Yar' - . .
1 other, specify Someone specific to an area of exceptionality 1

2. “ other, specify teachers from outside coop {foR, specific exceptionali~
. ties) 2 ' " '

What did you appreciate most about this inservice?

Meeting:with teachers from specific program area
Group discussion

-

What did you appreciate least about this inservice?

No comment
The time--why not start at 1:00 or 1:30?

Ove}al1, how did this inservice compare with the last one you attended

that was not led by teachers? This one was
____ better -
____ about the same
______worse

2 first one

P

-_-\“..';; e



Check one: Vocational Instructor’

. JANUARY 14, 1981
“ SH KS AVTS, 'DODGE CITY

INSERVICE QUESTIONNAIRE

-

Specfal Educator __ 1 . .
Other (specify)

-

Please rank order your preferred inservice providers. Use a 1

for your first choice, a 2 for your second choice, and so on,
with a 4 5, or 6 1nd1cat1ng your last choice. . e
1 local administrators ’

2 local teachers’

._ 4 personnel from the State Department of Education '
3 professors from universities
other, specify '
other, specify

r

-

What did you appreciate most about this inservice?

No comment . . \V/)

What did you appreciate least about this inservice?
No comment

Overall, how did this inservice compare with the last one you attended -
that was not led by teachers? This one was

[ better
about the same
1 no response

-

N
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SUMMARY OF EVALUATIONS OF SWK AVTS INSERVICE
| Vicational Instructors
January ‘14, 1981

I HOPE. ..

this thing keeps going

that all handicapped-persons can be and will be employable

everyone understands® why safety is first

we have more 1nservice conducted by teachers on our staff

bad accidents do not.occur ™~

we got our point across--what is simple

we can contlnue to have the good record of few accidents in
our shops ,

I can use some of the ideas .

that I don't get a student' hurt in the shop -

the EMR and LD instructors paid very close attention to the
problems in the shop

we learned about safety '

that administrators, special ed. personnel, etc. don't expect
too much from educators in training of special students.

we can tour Arrowhead West in the near future

I AM CONCERNED...

—~

‘.

that I cannot measure up to handicapped person's needs

with people using equipment whether they are familiar with it
or not. The pros are usually the ones who get hurt. -

that the people who would benefit most from today's demonstrations
were not present.

on employment of the handicapped

about the safety of everyone in the shop -

that the students can benefit from the training

that one of these days we'll have a really serious acc1dent

{gr the safety of the students .
at sometimes that we can get so careless

* about mainstreaming into hazardous occupation areas for training

about safety for the handicap

that students don't think SAFETY FIRST--especially when they must
be reminded quite often

about the students placed 1n our classes without the instructors
knowledge of their handicaps before their admission

e

AN



3. I LIKED...

Gerald Schmidt

the demonstrations

the filmstrip mostly

the presentations and demonstrations R
the chance to express my feelings about safety

the films 5 ,
the film and demonstratfons in the shops.
the outline - %

the looks on some faces as the demonstrations were made

the f11m and the shop demonstrations .

the film ' T

the shop safety demonstrations. Very effective, I hope their
'we11,mggf points were made with the right people! .

4. THE CONTENT OF THE LAST'1-2 HOURS...

was very worthghsle 3 hand 4

concerns everybody not just handicappe

was informative

was very. beneficial if 1t 1s used

was:very good and informative

‘was_good

was interesting--planned ’

last

was informative

was quite interesting and makes me want to become more aware of
what goes on in each of our vocational areas.

was very well paced and informative

5. 1 PLAN... >

&

2

to follow up on this

to review safety in my own program and be aware of it in other
programs

to’ re-evaluate my safety program

to use parts of the presentations

to continue being as safe as I can

to use a more step by step approach

to be more aware when I walk through the shop areas

to make some task analysis

continue to emphasize safety above all other skills of tool and
machine -.operation

to be very explicit concerning safety in the classroom

use some of the ideas .

to be more careful walking through the shops and to be more aware
when I must be there

@

> f
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I LEARNED...

a lot .

-that many businesses do not appreciate the fact that handicapped
persons are employable

1 feel safety 1s important no more:or no less to disabled people
as to any one else. Safety is safety.

some safety problems -

that simple things can cause safety accidents

that there are many more dangers in the shop areas than ‘1 thought

that some people will never change

it is a serfous problem

to use ear plugs when Allan pops the balloon. Very good pointers.

more about the handicapped person

I am convinced that safety applies to all and not just to the
“special" students. In that sense all are "“special” and must
strictly follow safety guidelines.

morﬁ interesting facts about Arrowhead West and about our own
shops

Note: Fourteen instructors responded to this questionnaire
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" 'INSERVICE QUESTIONNAIRE

Please read through the following statements’about inservice programs.
Then place a plus (+) next to the 5 statements with which you most
agree. Also, place a minus (-) next to the 5 statements with which
you least agree (even if you agree with them all, choose the 5

you think are less important than the others).

An inservice program should lead directly to increased student
achievement.

*An inservice program should challenge participants. /
An inservice program should increase teacher morale.
An inservice session should motivate teachers to try new techniques.

_An inservice program should provide information'on required
teacher paperwork. :

- An inservice program should improve the school's efficiency.

L aY

An inservice program should provide teachers with new skills.

An inservice program should cover facts related to subject areas.
An inservice program should make the teacher's job easier.

An inservice program should improve the curriculum.

An inservice program should inspire teachers to seek further
information on the topics covered.

An inservice program should cover instructional techniques.

An inservice program should provide materials teachers can
use in their classrooms.

An inservice program should lead to better cooperation among
teachers and administrators.

An inservice program should provide teachers with ideas they can
apply in their classrooms immediately.

An inservice program should foster unity among teachers.
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Please rank the following statements. Use a 1 for the most
mportant statement, a 2 for the next most important state-
ent, and so on, with 7 indicating the least important

statement. Do not use any number twice.

Inservice providers should model effective teaching strategies

The information provided during an inservice sessionlshould be
compiled in a format that facilitates retrieval.

An inservice program should be geared to the apprdpriate level (e.g.,
awareness of concepts before practicing of skills...)

The inservice provider should capture and hold the attention of the
participants. '

Adequate directions should be given for anything teachers are
expected to do after the inservice. S

. B T
Individual participants should not be allowed to disrupt the
inservice session.

Inservice activities should include on-site demonstrations

—_— \

with learners. .

Please rank the following statements. Use a 1 for the most

important statement, a 2 for the next most important state-
ment, and so on, with 7 indicating the least important

statement. Do not use any number twice.

Inservice providers should speak from the teachers' point of view.
The format of an 1nserv1cé>should be appropriate for its purpose.
Inservice sessions should include planned breaks.

Instructions fdr group activities should be adequate.

Inservice providers should encourage questions.

The inservice audience should share knowledge and experiences as
a planned part of the program.

Inservice handouts should be directly applicable to the teachers
needs. ’

S
et
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. | Please rank the following statements. Use a 1 for the most

{mportant statement, a 2 for the next most important state-
ment, and so on, with 7 indicating the least important
statement. Do not use any number twice. ’

Inservice providers should be patient.

The goals and objectives of the inservice session should be
publicized in advance.

Inservice handouts should be limited in number.
Inservice providers should display confidence in their expertise

The inservice atmosphere should be free and open (teachers should
not feel constrained to hide their real problems).

The seating-arranéement should be appropriate for the type of
activity.

* Inservice sessions should include opportunities for teachers to
practice new skills.

Please-rank the following statements. Use a 1 for the most
important statement, a 2 for the next most important state-
ment, and so on, with 7 indicating the least important
statement. Do not use any number twice.

The inservice provider should build enthusiasm among the participants

Teachers'should be treated with personal and professional respect
throughout the inservice process.+

Inservice sessions should be organized.

Inservice providers should use language familiar to the participants.
An inservice agenda should be given to each participant.

Inservice sessions should include an appropriate mix of background
theory and practical application.

Only media that enhance the learning experience, rather than g
merely entgrtain, should be used. '
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R - For each pair of ‘statements below, please p&ace a check mark (&)

.. | -beside- ‘the one Statement you agree with more. Even -if you agree
{ with both, ar do not agree with either, choose the one that
appea!s to you more than’ the other.

4N " Y

. e
f,'An 1nsorv1ce'program:Should inspire teachers to seek further
) 1nformation‘on the ‘topics covered.

« Tedchers should 1eavp an inservice program knowing exactly how
, to=app1y what they have learned.

Inservice programs should be strictly devoted to the content being
covered, - ° . .

i

Inservice programs should. include warm up activities and
unstructured discussion sessions.

¢ L0
¢ ! — 3 N ’

An inservice séss%on should thoroughly cover just one topic.

An jnservice_session should introduce several topics.

B R

¥
£y

4 - 3

The best inservice programs are those in which teachers share their
experiences and ideas with each other.

The best.inservice programs have guest speakers who are known
for their expertise.. ]

S

]

An inservice program is worthwhile only if it leads directly to
improved student achievement.

An inservice program-is worthwhile if it helps teachers function
more efficiently.

4

Inservice sessions should include individualized activities for
teachers.

Inservice sessions should be desigpfd for the typical teacher.

Sy

- Inservice sessions should include planned follow-up activities
with assistance available.

.Inservice programs should not require follow-up activities.

, 4
t "ﬂ‘x {
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Please rank -the following statements. Use a 1 for ‘the one you
most agree with, then a 2, and so on, with a 5 indicating the
one. you agree with least. Use each number, from 1 through 5,
even if you agree with each statement or disagree with each
statement, )

The purpose of an inservice program should be to increase teacher's
knowledge.

The purpose of an inservice program should be to improve teachers'
skills.

The purpose of an inservice program should be to change teachers'
“attitude. ¢

The purpose of an inservice program should be to develop classroom
materials.

The purpose of an inservice program should be to plan changes in the
curriculum,

Please list any inservice characteristics you think are more
important than the ones included on this questionnaire.

When was the last inservice program you attended? If you don't remember
the date, approximately how many months ago was it? ’
& )

THANK YOU FOR YOUR ASSISTANCE. A SUMMARY OF RESULTS WILL BE SENT TO
YOUR SCHOOL FOR YOUR REVIEW.
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INSERVICE QUESTIONNAIRE

‘Pléasé igentify:qﬁe last inservice program you attended. Approximate

if you do not remember the exact details.

‘Topic(s): ' Date:

i

—————

by
Presenté}(s):

y
i

i,

Please fbdjcate the purpose(s) of the last inservice program you
attended: by placing a check mark () in the most appropriate space

followiﬁngach listed purpose.

A Minor

The \purpose of the last inservice program | Only | A Major Not A
I attendéd was to... ' ' Purpose |Purpose |Purpose | Purpose
1. increase student achievement. - i |
2. ircrease teacher morale. . N . ,
3. motivate teachers to try new ' ¢
techniques. L L. ) .
4. bprbvide information on required
teacher paperwork. < . . N .
5. ﬁmprove the school's efficiency. L , N X
6. proVide teachers with new skills. L . ; )
7. provide facts related to my subject
area, L ! \ ,
8. make the teacher's job easier. L , ,
9. improve the curriculum. L ) N
»
10. inspire teachers to seek further
information. L N . i
11. provide teachers with classroom
materials. L ) A \
12. promote better cooperation among ) v
teachers and administrators. L | \ N
13. foster unity among teachers. L i \ |
14. improve teachers' efficiency. L : G .
15. 1increase teachers' knowledge. . ; ) R
: 47)
. LS
3

i
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In each of the following sets. of statements, please place a plus (+)
beside the one that most applies to the last inservice program you
‘attended, and a minus (-) beside the statement that least applies.
Please assign a plus and a minus in each group, if even all the<state-

ments do or do not apply.

During the last inservice program I attended, I was...

bored.
bothered by disruptive participants.
restless from sitting too long.

During the last inservice program I attended, I was...

: challenged.
attentive. )
able to discuss real concerns,

The handouts at the last inservice program I attended were...

Ll

worthwhile for use in my classroom.
useful for background information.

AN

easy to use.
a concise compilation of information presented.

The handouts at the last inservice program I attended were...

_____useless.

___overwhelming (i.e., too many).
_____of poor quality (e.g., poorly duplicated).
____hard to understand. }

y

S0
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Please indicate the extent of your agreement with the following state-~
ment by placing a check mark (v) in the appropriate space following
each statement. ) -

At the last inservice session I attended,

Strongly | Agree |Disagree | Strongly
the speaker(s)... Agree Disagree
1. modeled effective teaching techni- :

ques. o ° Hl ! 1 )
2. captured and held the audience's

attention. ™y : i H i L i
3. spoke from the teacher's point of

view. : L ! 4 L .
4, gave adequate instructions for

activities. N L { N .
5. explained how to apply techni- ’

ques in the classiroom. . [ A . | J

. 5 :

6. encouraged the audience to ask ! ’

questions. [ | T R 3
7. were patient. L e . ;
8. displayed confidence in their )

expertise. [ ! | ] i
9. built enthusiasm among the partici-

pants. i i L L !
10. were organized. L L R N N

=
NV &
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,ﬁead through the fo?low1ng statements about ins®pvice programs.
Vb]hce a plus (i) next to the 4 statements that best describe the
. .Yast.inservice program you attended and a minus (-) beside the 4 that

ﬁ»ﬁagast typify it. Pleasé assign 4 pluses and 4 mig %ﬁég n if all the
Ay gtatements are good or-poor descriptors.. J
i

was geared to the appropriate knowledge level.

The last inservice program I attended...

included group discussion.

. followed an agenda that was publicized in advance.
-incorporated useful media.

included appropriate warm-up activities.

met my expectations in termms of content covered.

AR

included opportunities for sharing information and experiences with
other teachers.

included follow-up activities, with assistance.
included individualized activities. ‘

included an appropriate mix of background theory and practical
application.

was designed for the typical teacher.

Please read through the following statements about inservice programs.

Then place a plus (+) next to the 4 statements that best describe the

last inservice program you attended and a minus (-) beside the 4 that

least typify it. Please assign 4 pluses and 4 minuses even if all the
statements are good or poor descriptors. :

The last inservice program I attended...

_____djd not include adequate instructions for group activities.
included silly games.

included too 1ittle information about too many topics.
included too much theory.

was disorganized. '

[RARRR

had no agenda.

____did not include a question-answer perlod

. included too little theory.

____had an inappropriate seating arrangement.

____ followed a format inappropriate for its purpose.

WJ

=0
]
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Please 1nd1cate the effects of the last inservice program you attended
by marking the following statements true or false. :

As a result of the last inservice program I attended...

changed an attitude.

tried a new instructional technique in my class.

sought more advice from other teachers in my schaol.
used new materials in my class. s
developed new materials for my class. 0 (
work differently with support staff,

cooperate better with'administrators. .
Administrators cooperate better with me.

I comp]ete my paperwork faster. ’

I ordered new resource materials. Y
I did nothing different. )

. (please specify what you do differently) ,

bt g pmd pmd b md

III‘IIHIH

.6;-

Please complete the following sentences.

The. best thing about the last inservice I attended was...

The worst thing about the last inservice I attended was...

THANK YOU VERY MUCH FOR YOUR ASSISTANCE. A SUMMARY OF RESULTS WILL {
BE »;yT TO YOUR-SCHOOL FOR YOUR REVIEW.

sen
o
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