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ABSTRACT

This evaluation report focuses on the strengths and
weaknesses of the 38 lessons in the 1976-1977 version of "Skills for
vthical Acticn," (SEA). SEA is a program based on a set of :
-audiovisual instructional materials developed to teach janior high
school students a. behavioral strategy for acting ethically. The .
overall objective of the SER strategy is to help students "do °
something which they have dectded is fair after cipsidering the -
possible effects on self and others.” The six majdf steps in the SEA .
s*Tateqy are identifying the value problen, thinking up action ideas,
considering self and other, judging, acting. ‘and a2valuating. The 38
lessons of SEA *nstfuctiop evaluated in'this report focused on
student responsibili*ies in STA, case studies about teenagars holding
specified values, uses of SEA strateaies to. handle personal value
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indicated tha+ istudents agenerally liked working with audio cassettes,-
sometimes reacted negatively to delivery styles of narrators employed
on +he tapes, found some case studies inappropriate or unrealistic,’
and felt *hev learned a lot about consideration for others as a
resul+ of participating in *he lessons. (DB)
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INTRODUCT ION g Cy
o : B ) _ \

.

Skills for Ethical Action (SEA)'is a set of Enstructional materials

developed at Research for Better Schbols, Inc. (RBS) to teach seventh-,

7%ighth—, and ninth—grade students .a strategy, or process, that enables

<

them to act ethically in their dally lives. 1 Since the fall of 1974 SEA

has undergone a number of small-scale classroom tryouts and reviews by
s .

consultants to determiné what revisions should be incorporated to make

s

the materials more instructionally sbund and appealing. Although some of

v T,
this evaluation background is provided, this paper is primarily a report

-

on the evaluation activities carried out during the 1976-77 school year

Y

and the resultant .modifications in SEA.
.

The pages in this section contain a descripfion 6f the version of
SEA that was evaluated, a short history of the development of :-SEA, and
A Y

the purposes of the 1976-77 evaluation. -

skillls for Ethical Action, the 1976-77 Version

The versdion of SEA of concern in this evaluation report consisted of

38 lessons, each designed for a half-hour instructional period and

related to qne another in a fixed order of presentation. Salient aspects

of the program are the SEA strategy, the unit organization of the

ligehtcal action" is defined in SEA as actiqn undertaken after
objectively deciding what is fair, based on consideratien of probable
- consequences to all persons, including oneself.
iri



- ‘instruction, the objectives, and -some characteristics of,"the SEQ materials -
v . ‘ : - e -

" themselves.

. The SEA strafegyf The.instruétional core of the SEA program is a
— 7 E— : ' :

six-step strategy which éoqbines actions consistent with self-held values,

a ~

etﬂica% decision makihg,/and'eyaluation of completed éctions. ¢
In the first step, Identify the Value Probilem, qhe'studenfs
described a situation that presented a probiém or that indicated they ,
_were not doing enough to show that one of ﬁheir values was~meaningfdl.
Tﬁey named the value ih{qlvgd and then formally stafed their prpblem.
$he,éeg9nd step, Think up Aééion Idea%, asked the sgudénts to brain-
storm ideas for actions4th§t ﬁfght help théé handle.their problem. The..
studentsuthen checked their action'ideas to méke sure they were stated

4

specifically and‘ﬁer% possib}e_to impleﬁen?. '

Consider Self and Others was the third step oflthe strategy. Here
the students theught about how their action ideas might affect their own
values,_feelings; health and safety, and possessions. They also obtained
information using course-taught methods about how others might be

Q ~

affected in these four areas. Finally, the students considered what
might happén if everyone acted as they were thinking of acting.

. "The next step, Judée, asked the students to objectively review and
sum&arize'the information gathered in Step 3 and to judge whether their
actions would be ethicai, i.e., whether the actions would have mostly

positive effects on everyqne. They could change or reject those actions

‘which they deemeé\not ethical.
&




I

v to be ethical and made-a commitment to garry out that action. They were
) S ' : , . - ‘ ,
' also called uporf ‘to persevere Until ?he action was completed. \
\ K LN Y \ -

" In the final step of the strategy, Evalqste, the students examined
: ’

the effects of ti"actiop they had comp leted }nd asked themselves whether

a

- : < . . - : . .
it did indeed pr¢iduce mostly positive effectsi/fonieveryone. They also

revieweéjhpé,wel ;they used each strategy ste 4and examined the importance
\gffthe value_w _ch they'acted upon. I
. .-; f " The units of SEA instruction.’ The 38 SEA lessons were grouped
' j'§equentially into four units '§ E #;/ '
T The first unit consisted of te; lessons " These lessons presented

. _iu the student responsibilities in SEA, analyzed the SEA definition of
¢ s \ : .
= 55“"ethicaip ction,' and introduced "the SEX strategy. ‘

o

& KT
?In th ll lessons of the second unit, the stude%ts practiced using

B

' the stra egy in a simulation involv1ng four case._ studies about teenagers

. * #

' holding specified values. - The practice égvorved working together on the
[

cases with classmates ‘in small groups gutilizing the strategy steps.

©w

The Act step of the strategy was simulated by acting ‘out the action in an
improvised drama. The definition ‘of "ethﬁﬁ&l action," and the disposi-

tions of caring for othets, of act1ng cons1stently with one's values, and
* m{,{r . 3

. of being fair in Judging potential cgnsequ eg were linked to the
—\ ° . -

strategy steps as a part of the unit 1nstru tion In addition, role-

4

’ .
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v . The third unit contained nine’ lesgons auring‘which the students.
.l ) practiced using che.gtrategy to ﬁandlé‘value.groblems‘pfééent_in their.’

~-own lives. Fhe squenté Wefe to expand theik kﬁowle?é;\of their own

values by’raﬁking general vélﬁg éepms_and vere hfovided with ﬁurther'

practice in’applicétign of the skills”introduced eariier. This .unit

Yy ,

emphasized the subprocesées needed to compiete each step of the 1irategy,
and the ‘students were ﬁxpected to actually carry out the'action they had
A v .

v
. decided was ethical. . i
., , . ‘ r
In the final unit, the students were asked to. use the strategy in
c Co ;

‘ order to make one of their own values more meaningful in their lives.
The unit stressed the vélue-orientéﬁiinitiation of the strategy use

rather than the~speéifiq problem-oriented mode of the .ptevious unit.
' ‘ \\_\_ ) .

S Again,'thg students were called upon to actually carry out the action.

-

The conéept of "others' was expandeé‘td include persons beyond those

immedi;tely and .obviously involved. The course ended with the request

that the stﬁhents project future circdmstances in which they might use
' B ~ - - "

the st;§§egy._ This unit consisted of ‘eight lessons. |

. R ‘ ,
SEA g&jectives. Every SEA lesson was designed to achieve at least

. \V\ . N . .
one specifiC\sggectdi, and these objectives were presented in the SE
Teacher's Mandhii_alon;\qgth the lessons to which they were related.
: N . :
N " However, more generalli,wgﬁA was designed to teach the strategy described

\b — .
S 1 : .
\\ previously. As the SSLdents practiced using the strategy, it was postu-
X
“lated that the strength of several values or dispositions would be

N

increased also. These are: ‘the tendency to act on self-proclaimed

<



values, concern for the welfare of others, and objectivity "ln decislon

]
making. [Finally, in addlition to fostering these disponitlions, SEA was
to develop the skills needed to use the strategy. These are the skills
that enable a person to translate values into actions that have been—

; , (
objectively considered and judged to have mostly positive effects dn

everyone, including oneself.

SEA materials. The instructional materlals includeqlcasseﬁte-audio
tapes that coéld be used to present 34 of the 38 SEA lessoné to a ¢lass.
(For most of these 34 taped lessons the taacher was also provided with
elaborate guidance as tolhow to present the lesson without using the
tape.) fﬂé‘instruction on the taEes was provided iannits I and III by
a male n&rqg%or who spoke slowly and in Units II agd IV- by a female
narrator who spoke more rapidly. The tape presentations also.included
&odeling of some’of the content by Boys and girls, some Black, some White.
Finally, music was used as a part of eacﬁ lesson introduction as'well as
during the times allowed on tape, for student activity.

The lessgns referred the students to 44 study book pages ;nd three
filmstrips, which gave visual support to the primarily ‘audio instruction.
In addition, there were 21 worksheets to be completed\in conjunction with
, the SEA lessons. ‘

1

The SEA'Teachep's Manual included suggestions for materials prepara-
tion, classroom arrangement, the objectives, and a lesson plan for eachfof
the 38 lessons. It also included outline descriptions of all presenta-

tion modes possible (ftape, tape and .teacher, or teacher) and suggestions

for remedial activities. In addition, the Manual contained a reproduction
y:

1



of each audlo script, anotﬁted with asuggested dilascuaslon questlons,

-~ N .

. guldelilnes for teacher particlpatlon, and clasaroom management roecommen-

\

datlons. Coples of gstudent materlals, tests, and'scoring directions

3

‘ ' for each of the four unit tests were also included. ~In all, the SEA

Teacher's Manual had 680 typescript pages and was contained in a 2l-inch-

thick, three-ring binder. ‘ ‘ . . o

The Developmenf{ of SEA2

L

The 1976-77 version of SEA was the outcome of over two—aﬁd—a—half
years of developmental effort. Based on a previous success experience,

those in charge of its development began with the orientations that (L

the course would teach a strategy, or process, that would include as an
' N {
integral part acting on issues of personal importance, and (2) the teacher

of the course should have available an audio-taped presentation of all,

*

or practically all, of the instruction. To provide the knowledge base in

'

moral and values education that would irform about the current state of
\\\ knowledge and practice, a small library of.,over 1800 books and articles,

a)d 55 different sets of curricular materials yHs built, and was used

extensively during the first year of development efforts.3
-

\Ad"

2See the SEA Teacher's Manual: Volume 1. (Philadelphia: Research
for Better Schools, Inc., 1977) pp. 37-43, for a more elaborate descrip-
tion of SEA's developmental history. i
&
3This knowledge base also provided for the following publications:
M@réia B.- Klafter and Jgan Wallace. A Bibliography on Moral/Values Educa-
tion. (Philﬁjﬁlphia: Research for Better Schools,/Inc., 1976), and

Nicholas M. Sanders and Marcia B. Klafter. The Importance and Desired

Characteristifs of Moral/Ethical Education in the Public Schools of the
: #SeA.: A Systematic Analysis of Recent Documents. (Philadelphia:
esearch for Better Schools, Inc., June, 1975).

™~

LY

4
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Aa soon as the SPA ntaff was able to prdducqvun Intellectually
defensible othlcal actlon t,ltr'z;i:cgy to be taught Lu the env b Lonad courao,
‘amplrlcal testing began with students from the tareget populatlon hé[oru
additlonal course developient was undcrtuken.l As may be seen in Table 1,
student tryouts of elther components or complete verhionu of SEA were
almost continuous between fall, 1974, and fall, 1976. The teqihers and
~students involved. were the sources of Informatlon that was criklcul to
the development of a classroom-worthy course. More specifically, the
presentations were observed, informal interviews were conducted, and tests
and questionnaires were used, in order to determine where and how the
course might‘be revised to‘imprqve its appeal.and instructional value.

The'devélopment~process during these years also included -seeking
reviews of the cdurse materials by experts. There were three such:
reviews. First, a philosophy-of-education scﬂolar, whose special area of-
expertise was moral education, reviewed the course for its philosophical
validity.' Second,~a director of a valueé education center, who had con-

~

sidered many values education courses for use in public schools, reviewed

the quaiity of imstructional design of the course. And, finally, a-beard

_ member of a number of civic/educational groups and member of a large city

mayor's advisory committee on community improvement reviewed the course
to determine whether any ethnic-or interest group might be offended by -

the contents.

Purposes of 1976-77 Evaluation Activities

i

As may be noted by reference to Table 1, the nature of all SEA

,
v

{ | 17



. : CARLE L
Student Trvouts .

' Priov to the 1976=77 Fualuat lon

~

’ A / ”
Datas Mdﬁmu of SEA Prosentation ) Sampla
Oct. & Nov. '74 SEA staff "talked through" the 9 nolectaed elghth
flrat veralon of the strategy. gradery

- (School 1)

Nov. '74 - Jnnf'75 SEA staff presented 9 lessons 31 regular class,
* .on the strategy elghth graders
- (School I)
' May = June '75 . SEA staff presented 9 revised 11 selected
lessons focusing on insatruc~ ) seventh graders
tional activities '’ ' (School II)
July - Aug. '75 SEA staff presented the spring 17 selected
. '75 versiow of 23 lessons - geventh and
. _ eighth graders
‘ (School III)
Nov. '75 - Mar. '76 SEA staff presented redesigned | 29 regular class,
. ‘ \ (fall '75) version of 43 lessons eighth graders
°, (School III) .
Feb. - June '76 Teacher managed, with SEA staff 31 regular class,
consultation, the tape presenta- eighth graders
tion of redesigneg (winter '76) (SéHool III)
version of 39 lefsons 26 "problem" class,
' 4 seventh graders

(School 1V)

¥ July - Aug. '76 Teacher managéd, SEA staff presen- 18 selected
tation of redesigned (summer '76) seventh graders
version of 36 lessons (School III)

12
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. Presentations in student tryouts had entailed aR least SEA staff consul-

tation with the teacher, if not direct presentations by the SEA staff.

5

=
=

In other words, prior to the fall, 1976, SEA had not been studied under
conditions of freedom from direét developer influence. Thus, one purpose
of the 1976-77 evaluation activities was to study SEA classroom presenta-
.+ tions under suéh conditions.

‘Another purpose was to note the variation among classroom settings.
Lo

The past tryouts&of SEA versions, as may be seen in Table 1, involved at

most two classes at tHe same time. In fact, most of the revisions in

SFA vergions were based upon information from White, middle-class teachers
’

and their White, suburban, middle-class students.- A wide variety of

school settings and students was sought for the 1976-77 study of SEA.
Under the conditions implied by the two purposes described above, the
evaluation study was desiéned to accomplish two major goals. First, there
was a need to examine information about how the course was presented and
what the effects were, in order to further refine the course. And,
secondly, there was an interest in trying to depict the status of SEA
development through portrayals of its use and effects in particular class-

rooms. The latter is referred to as the ''case studies"; the former is

called the "formative evaluation.'
Also, it was necessary to consider expert perspectives on (1) the
placement of SEA in various parts of the curriculum, (2) the use of SEA
in relation to other moral and values education courses and programs, and
i

(3) threats to, or degradation of, any religious principles or piactices

by SEA.

13
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METHODS

@r

The evaluation was based primarily upon studies of the classroom use
of SEA. HQWever, the evaluation also drew upon reviews by éducators out-
side of RBsyénd ongoing affirmative action checks éonduﬁ%ed'by‘SEA staff.
Because 'these three sources of evaluative informati;n required different
methods, the folléwing description of methods involves a subsection

devoted to each source.

Classroom Studies

The major source of information for the evaluation was the studies
of the use of SEA in classes. The following describes the sampling, the
arrangements for participation in the study, the ways of collecting
information, and the use of the information collected.

Sampling. The target population for SEA wgg considered to be stu-
dents in seventh-, eighth-, and ninth-grade classes. With the purpose of
studying SEA use in a variety of school settings, recruitment efforts
were designed to contact school personnel in a large city and its suburban
districts. The first contact initiated by the SEA staff was usually with
a school-district level administrator with responsibility for curriculum
and/or instruction. Then there were follow-up contacts with principals
and, eventually, with teachers. This process, while not resulting in a
representative sample of teachers or students, was assumed to be similar
to an instructional materials marketing process and, therefore, should

result in a sample representative of future users of SFA.

¢
14
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4;
Descriptive information concerning the sample is presented in Table

M A

2. All classes completed all lessons of SEA, except the classes 1-1 and
/

/

1-2, which completed only Units I and IT due ;6‘class schedule constraints.

Arfaggements fO{ study participation. In order to become involvéd

in presenting SEA to their classes, teachers had to be willing to try to
. ~

present the full SEA program of 38 lessons and to assist the SFA evalu-
ation staff in data collection. They also were required to participate
ia a three-hour training workshop prior to their classroom presentations
of SEA. The workshop was designed to familiarize them further both with
the SEA program, a part of which they were asked to experience as students,
and with the data collection needs of the study.

In feturn, RBS supplied the SEA materials free of charge and paid

.

the teachers an honorarium for time required beyond normal classroom

preparation.

Information collection procedures. The overall purpose of collecting

data was to provide information in four areas. These areas were presen-
tation, acceptability to the teachers, acceptability to students, and
effectiveness. Information was obtained in each of these areas by a

variety of methods.

‘

First, the participating SEA teachers completed a teacher's report
form on each eof the 38 lesson presentations. Some parts of this form

related to how SEA was presented (e.g., time used and difference in pre-
sentation from the procedure in Manual), while others referred to issues of

how the teacher perceived SEA (e.g., difficulty and management ptublems) .

11
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‘ (/ TABLE 2 N
Descr{ptiveﬁinformation Concerning the 1976-77 Sample )
for Classroom Studies of SEA
Characteristic o School-Class Coded - B
—_— — - PR 2 T ‘
1-1/1-2  2-1  3-1/3-2 4-1  58/s=2-  6-1  7-1  8-1 9-1
gﬁn L. R
.. . <~ =
Location Suburb  Suburb Suburb Suburb Urban Urban Urban UrBan Urban
Ty{e N pNb Cath PN PN PN PN PN PN Magnet®
Clads grade 8 8 7 9 7 8 9 ' 7&8 7
- : . R
Class size 21/18 = 18 29/29 27 30/35d 35 18 31 32
% non-white in class 0/0 & o 0 33/33 100 100 . 100 59
L
Class verbal abilitye 30/ 54 53 70/64 29 30/14 38 4 19&16 81

a .
The school-class code contains two numerals.

became involved in the study, while the second L

e

bupyr is used as an abbreviation for public, neighborhood school!

rst numeral indicates the order in which the school
r is merely}for class identification purposes.

-
»
a

P

. /
“This "magnet' school selected volunteer students from across the large public school district.

dAbout 20 percent of the students were shifted betwee

®The figure given is the grade-related percentile ran

n the two classes. &
!

k of the c¢lass mean on the Verbal Part of the Cooper-

ative School and College Abilitv Test, Series [l (5CAT) administered by a member of the SEA staff prior

to SEA instruction. Form 3A of the SCAT was used fo

Educational Testing Servi

ERIC’

IToxt Provided by ERI

r altl
ce,

Further information is presented in
N. 1., 19A7.

classes.
Princeton,
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; The form also included a question concerning changes the teacher wished
to recommend. E
In order to review and‘clarify the teacher's reports on the lesson
C r

+ presentations and ta obtain additional teacher input with regard to the

]

progress of the course, the coﬁpleted teacher repoft forms were Yoflected
and reviewed with the teacher in an interview conducted by the SEA field

coordinator after every thifd to fourth lesson presentation. This inter-

C \ -
- view session allowed the teacher to orally communicate perceptions of the

course related to all the points on the teacher report form, to elaborate

7/ rd

upon aspects of the instructional content, and to clarify evaluation

-

i cheqkpoints used. These sessions also allowed the teacher to communicate
his/her perceptions of hows#the students were respénding to the course.
A third'procedgre,.the classroom obs;rvatioﬁ§ served .to collect in-
forﬂation about how SEA was béing presented and about how students were

- reacting. The observations were‘conducted by the SgA field coordinator
. u;ually every thira to fourth lesson presentatf?n. The SEA-‘field coor-
a Pt
: fi}—(dinator focused on a_number of events during EHe observed lesson-bresen—
Al
tations. These events fallfingﬁ six datqfories: time, instructional mode,

I
[

particular instructional and other mfdificatidns/and/or elaboratiprs of-
N T ‘
’

the lesson as it was depicted in the SEA Teacher's Manua studenﬁﬂreac—

tions to the content and activities of the lessons, disruptions outside , f¥&"

the presentation, and supplementary assignments given by the teacher.
The final method used in the classroom studies to gain information

regarding the teacher's gverall impressions of SEA-related events was an

13
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| i
. interview conducted by the SEA evaluator with the individual teatheg after

the program had been presepted in its entirety. The final interview
covered both presentation issues (such as what makeup ‘procedures were

/ used for absentees) and acceptability issues (such as perceptions of the

value of SEA for the students and evaluations of the taped lessons).

v

_ »
The three means for gathering information regarding students' accept-

ance of SEA were the collection of all the studeg;s' written SEA class

A

. wofk,vaﬁquéstionnaire adyinistered to all the studeﬁﬁs upon completion of
- the program, and the classroom observations described above.
The purpose of the End-of-Course Questionnaire ‘'was to measure three
areas of student response: disposition, knowledge, and reaction to SEA.

Y The dispositional and knowledge items all relate to SEA objectives achieve-
Y. £ .
$ Y

Ve . ment and are discnssed in the following parvavraphs.  Jthe thod area, wha-
. -

dent reaclion ta the propram, coverced a mumher ol iems g ordey Comedare

Fa'\

Chee sCdent =" perceptions of the value ot SEAG Tts dailren iy, ot o \

-

upset caused, and doterest.
}

ALl of the students' written work, coded o the tadesnt s Lo oo rve
. @
(heir anonymity, wis examined by the development statt, Fhe Tesponses o

'7.

oludents in each class were summarized as to level of compiction, quality,
and sense of relationship to desired responses.  The students' tesponses 3
provided not only student acceptance tntfotmation, but alsco a Loecl ot
et tfectiveness data for the particalar lesson partl 1o ohilcb Che coourred,

. Fttectiveness in terms of actilevement ot x)f)]cx,'l Lve.r v olhoadled hv

> dme ol test 1lems thdt were construcled Lo measure dlocccly most ot t he
Y]

O
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N\ specified objectives associated with SPA lessons: These items, along
- - ¢
" with the instructional -objdctives they were designed to measure and “the

e .
directions for scoring the items, were reviewed for objective-item con-

gruence by the SEA developer.and two RBS evaluators not’assigned to the

3

SEA project. Where necessary, modifications were made in an item or fts.

7 /J{ Y ‘L;’ 4
related objective to bring the two into agreement. /é/ > ‘%/
"Items referenced to instructional objectives occurr¥gg/ ﬂ d given
IR f’vﬁ,’?ﬁ 7:‘/’ o /4,‘
unit made up the tests for that unit. These tests wegé/ 9m, gpé'éd‘by
/@ =

thefteacher to the students Qoth prlor to andffo I@ﬁl/ ee;nﬁ”ﬁ%%ns of

\ /'a- @ {f’”/ / s “;’»T?aﬁ..

the respective SEA units. For eath unit pre—-and/%os/ est theﬂanswers
(

/.

l e T .
of at least five students in each.of at least two. classes were scored by

/A,

two independe t scorers. After a comparison of- the results from the two

o,

scorers, scoring directions were clarified and addiﬁional double scorings

were conducted where necessary to obtain'q-high degree of agreement., The

I

. o
remainder of fhe janswers to the particular.test wa$ scored by omly one of

R NN
4.

the two scorets.

]
. The remaining SEA objectives-referenced items were administered as
pa;t of the End-of-Course Questionnaire. This questionnaire was admin-
istered by the SEA evaluator soon after all SEA presentation was completed.

An item that relates to anticipated future use of the strategy and one

that has to do with recall of the strategy were egpecially critical items

N,

"\

in that they were designed to measure the' egr df achievement of the

objectives for-which most other SEA objectives may be consideved instru-

mental.

15
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Informatlon aﬁaly51s.procedures. aThe information collected by the:

J

A

above methods'was analvzed-in,two difﬁerent ways, to serve "the. two major
: ; g .

- goals of (1) portrﬁyul of the use of'SEA as a whole in several ''case

1

studies' (a type of status report) anﬂ (2) revision of specific aspects'

-

of SEA to improve the\ ourse.

. A
% In the case study analyses, khe data from six of the nine teachers'

; ¢

'A%Jassesgwere organized to answer,three major questions for each case. Of

/- \ * *

, «cSurse, one of\th€se questions was, "Was SEA effective in producing the

[}

“ deésired Ehanges in the students?" To ahswer this question, both gains

l } . v . /A
from pre— to post instryction and absolute levels of postinstructlon per-
EN ’

/ .
fonﬁance on the obJectlves referenced tests were ?sed. ~Also ,of md jor

. )
B

concern was the question MDid ‘the’ teacher and/og the students value and

-

enjoy SEA?" = The teaclief report formsk intervéews with the teachers, SEA

staff observations during SEA.lesson‘presentations, and the End-of-Course
Questionnaire that the students completed were the sources of information
used to answer that question. Finally, in order to evaluate the suffi-

+ )
ciency of the study of SEA by looking'et the results of the particular
classroom use case, the question, "Was it a good test of SEA?" was asked.
This question was answered using the teacher's reports and'interviews and

the SEA staff observations,

The formative evaluation, which was designed to pinpoint aspects ot

SEA needing revision and to suggest ways 1n which those aspects might be
teviscd, used basically the same data as the casce studies, Howevetr , ULhe
formative evaluation 1uvolved vrganiziang that Jdata to ceter Lo spgoec il
4
< f
lo
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aspects of SEA\inbteadﬁéf to particular teécher-class cases. Also, data
from all nine teachers} classes were used in this aspect of the evalua-
tion. This revision-oriented anélyéis resulted in a report on each of
the 38 SEA lessons. On any topic in the report (e.é., effectiveness of
the lesson in achieving its objectives), the results from all of the

classes involved in the study were presented (e.g., changes from before

to. aftér instruction in percent of students in each class who were, cor-—

L)

rect on the test item associated with that lesson's objective}). Thus,

the major outcome of these analyses are 38 lé@son analysis reports. How-

- » N

ever, for purposes of conveying the changes in SEA so that they may be’ -

comprehended without going through every lesson report, these analyses

a

were summarized by relating the changes implied into a relatively manage-
able number of categories, presented as suQsections of the Findings sec-

tion of this report.

)
External Reviews

b4

The 1976-77 version of SEA underwent review by educators employgd
outside of RBS. Their roles in the review, as well as their particular
positions of related expertise, are described in the following paragraphs.

The 1976-77 version of SEA was reviewed by a currigulum and instruc-
tion scholar who has published extensively in the area of moral education.
He was asked to review the program instruction in fulfilling its object-
iveg, the pl;ce of the program's intended outcomes in relation to moral
education in general, and the usefulness of the program in the school cur-

.

riculum.

o
o
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, .
A second reviewer was a school district-level administrator whose

main concern was the social studies aspect of the curriculum in a large
p '

( . .
metropoliitan school district. The SEA staff-asked him to consider issues
.

, ! 2
of implementation that would affect the potential for public school use

of the 1976-77 version of SEA. ‘ . -
¢ ~Because the area of -moral values \is a substantial aspect of religious

‘

orientations, the SEA staff’algb sougﬁt a review by a person or persons

whé'would be qualified to-jq&gé any re{igious connotations that might be
. o . . ? s .
unsuitdble for<materials intended for publict school use. Two scholars at

a univérsity—based center specializing in the relation between public

.

‘education and religion took on that review!'task.

Affirmative Action Review

The third type of evaluation activity was an ongoing check for affir-
mative action aspects of the course,/which ﬁas.applied to both the 1976-77
version ana to the revisions of the 1976-77 version. The review proce-
dures and standards wefe those developed b& SEA staff following guide-
lines set by kBS. r

First, there were counts acrass all materials of the race/ethnicity,
sex, and any handicap of the major, minor, and background characters;
these counts were to ascertain that an appropriate diversity of individuals
was represented among the tharacters. In addition, there was a check of
the physical traits ot those tharacters depicted in fllustiatlons, (o

ensure abseuce of graphic stereotypes. Finally, the chatacters' soclal

relationships, activities, and personal tralts were reviewed Lo avotd

I8
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stereotypes énd_to provide a balance in. characterization. Standards

.

involving language consideratﬂons were also applied to SEA materials. A
Pz .
main concern with the audio script was how pronoun references were ﬁigij

’

N led. 7

-

FINDINGS

o

Ld
The findings are presented under .two general headings. First, there
‘are the findings of the case studi€s, including brief descriptions of the
. ~
nature of SEA presentation and its impact in each of several classroom
"cases.'" Second, there is the summary of the findings related to improv~

ing SEA, the formative evaluation.

Case Studies

Case studies we{F made for six of the nine sites involved in the
classroom use study. The analysis of data for the case studies was re-
stricted by praftical concerns to six of the nine caseé. The six cases
chosen represent among them a wide range of school settings and student
backgrounds. The case study reports that follow are presented and labeled
in a way that is designed to maintain the anonymity of the students,
teachers, and schools involved. Reférence here to teachers by third
person, singular pronouns is designed also to protect anonymity; i.e.,
"he'" and "she" are used randomly among the cases.

Case A. Both classes in Case A provided moderately good tests of
SEA. The teacher departed only slightly from the SEA developer s intents

&
for SEA lesson presentatlons. Time allowed to present the SEA lessons was
adequate. Students had a high %ttendance rate, and were encouraged to

learn SEA concepts by the external motivation of being gpraded on their

v

l ¢4

O
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work. Only a ten-week lodg.interruptidp of lesson presentations and an
- .o ‘ .

initidl negativism toward RBS on the part of some students prevented the

situation from providing an’ ideal test of SEA.

With the exception of a dislike for the pace and tone of the taped

L \\\_

instructional narration, the teacher's evaluation of SEA was bositivé.
She was %specially enthusiastic about the "logical,'thoroug? development
of content" in the course. She thought almost all the lessons wére at
an appropriaté level of difficulty for her class, and there was evidence
on only one occa ion of a minor class management problem arising from SEA
activities. The SEA Teacher's Manual was considered adequate, and the
preparation requirements for lesson presentations were considered reason-
able. She did find that fitting SEA into an already full curriculum was
difficult; she suggested that a shorter version of the course would be
easier to fit, but ag the same time cautioned against abbreviation that
would disrupt the good development of content within and beétween lessons.
Although the students seemed attentive and involved during lesson
presentations, the teacher believed that they were somewhat negative

ab?ut SEA even before lessons were begun. By the end of the course, the

vverwhelming majority in both classes were expressing strong Jdislihe for

the course. Most ot these students said that SEA was less uselul thaun
their other courses. Some expressed upset with the course tor leading to
an invasion of their privacy; most expressed bouredom and the cvuviaction

that SEA had been a4 wdastle of tlne.

Howevet , the students’' achlevewaar oL Bka wbjecllves wan Lo, e o 4 loan
thet coutse related attltudes would imply. A high level of [ ciloim . bicc
Py
o0



A . S
’ -

.

: was especiélly.evident on tﬁe bogniti;e type of objectives, such as know-
ledge of the stratééy. On the other hand, -there was a veryllo§ level ofj
intgnt to usé the strategy. Finally, both the teacher and her students
generally thought.SEA was neither too difficult nor too easy.

The above comments concerning SEA effectiveness and acceptability
of the course to the students apply almost equally to both classes. One
class was slightly more positive and achieved*slightly more 06 the unit
tests, but the differences were so small as to leave no need for two
different éummaries.

In conclusion, SEA was well-implemented in Case A and well-received
by the teacher. Although SEA was effective in teaching many of its ob-
jectives to these students, the studentsvgenerally did not view the
course positively.

Case B. This case did not providevd good, test of SEA. Class 1 pro-

vided a better rest&Tkuation than class 2. The teacher departed from

2

the SEA developer's intents for lesson presentation,dnly slightly in class
Y,

1, while there was a greater degree of departure in class 2. Also, though

absences were at.a rate of about 10 percent per lesson in class 1, they
were over 20 percent in class 2. There was no reglidar p{;vision for make-
ups in either class. Finally, in the last half of the cdurse both classes

were faced with class periods that were too short for lesson completion. 8
.

Although the teacher was generally positive about most aspects of \\\\

®

~

SFEA, he did feel the need for greater elaboration and clargfication of
i . A
terms and activities directions. His concern was greater for class 2 and

216y v
26
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" involved almost one tenth of class 2's lessons. (The students, however,

perceived the course as about right in its level of difficulty and as of

“about the same difficulty as or even easier than their other courses.)

However, with a few reservations, the teacher thought the SEA Teacher's"

Manual was quite complete, he believed that the preparation required for
N

SEA lesson presentation@was reasonable) and he valued the audio-taped

lesson presentations. Finally, he judged a large majority of the SEA

lesson parts as posing no problems.

The students' respoﬁseé to aspects' of SEA were mixed. The classroom
observation reports indicate that class 2 was generally quite attentive
to SEA lesson presentations, while class 1 was much less so. The teacher
thought ghat Unit II was not interesting to the students in either class,
primarily because the roles they were asked to play were not realistic in
their life experiences. He also pointed out that in Unit III they
were not ready to involve thq@selves personally by using the strategy
with a problem situation from their own lives. Nonetheless, ;bout one-—
half of the students in each class said on the End-of-Course Question-
naire that they were glad to have had SEA and believed they learned impor-
tant things in the@ourse. The other half said they were bored.

SEA's effectiveness in Case B is also a mixed picture. SEA was
effective in increasing\objectives-related achievement in class 1, but
was less effective with ¢lass 2. The level of unit test scores was

gyeneral ly very low, especially in class 2. This distinction between

classes became more exaggerated on a measure of strategy knowledge, with

<
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over one half of class 1 students exhibiting a furctional knowledge of
;ome of the strategy pfocqsses, while no one in class 2 attéined that
levél of khowledge. Ho&ever,‘among those class 1 students only about
20 percent of those-sufficiently knowledgeable seemed disposed to
actually use the strategy. .

R Case B;should brobably be divided into two subcases, class 1 and
class: 2, for purposes of conclusions. Although neither subcase providgd
for a'good test of SEA, implementation in class 1 was much better than

- that in class 2. The objectives-referenced tests revealed that clas; 1
knew more of SEA than class 2, with class 1's level of achievement being
low to medium, while class 2's was very low. Also, the teacher beliéved
that while both classes had some difficulty with SEA iﬁstruction, class 2
was‘more dramatically affected. Only on indices of student acceptance of
SEA did the class differences decrease, with about half of each class
liking and valuing the SEA experience. The tég%ﬁer was generally positive
about the course.

Case C. Case C provided a very good test of SEA. The SEA lessons
were presented with only slight departure from the SEA developer's intents.
Tﬁe time for lesson presentation was always much more than enough. The
absentee rate was 8 percent per lesson, but those who were absent had

égpmple opportunity to review missed lessons.. Also, the students were held
accountable for the SEA work by being graded on it. Furbhermore, the

“Feacher provided much rev #w and additional homework assignments to supple-

ment regular SEA instruction and review.

; 2 - *
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' The teacher, was &T}tebppsifiv? abou; SEA[i She rated over 70 percent

of the lesson partsoa;hﬁei?%§"efpeqially good." Qhé praised the SEA

‘>Teacher's Manual and'f0un&tlessog preparation requirements to be-reason-

able. She found no management problems associated with SEA activities,

%yig one occasion of §tudent difficultquith matg;ialst and only one’

SﬁEaSiOn of harm -- which she believed could be easily corrected. Finally,

she appreciated and used the audio-tape -presentation of leé§pds very often:
Préctically every indication of "student reaction to SEA was positive.

Four out of every five sguden;s’said that they were glad they had ther

course. The teacher reported%high degrees of student interest -and parti~ .

g

cipation through the third unit; she said that attention and interest
wangd somewhat during;Unit fgybﬁly becaus% students were ready to leave
schoolﬂéor the summer. Most students believed that SEA was about right
in di;ficulty. Every student listed some aspect of SEA as being person-
ally useful, and SEA was rated by most students as being of about the
same usefulness as their other courses.

The findings with regard to SEA ef fectiveness in Case C are mixéd.
First, there was definite improvement ‘on the objectives-referenced mea-
sures, though the level of achievement was slightly less than half the
possible points. Also, almost two thirds of the students demonstrated
at least partially functional knowledge of the SEA strategy, though it

~was estimated that only about one fourth of the students were both suf-
ficiently postive about strategy use and knowledgeable enough to put at
» least some aspects of the strategy into use. However, the teacher noted

several instances of use of course concepts and techniques outside SEA

lessons.

>
w0 .
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In conclusion, Case C provided a good test of SEA. It was chgréci’
terized by ;ositive teache; aﬁd student reaction to the course, ahd some
evidence for SEA's effectiveness was obtaineé.

Case D. Case D provided a genefélly:good test of SEA. The teacher
varied only slightly from the developer's intents for lesson presentations.
The time perioz,available for SEA lessons was usually quite adequate.
After the first unit, tests were graded, and the students seemed'seriOus
about their.'éét performances. Absencés.were few, and a coverage of at
least the esse;tials of missed SEA lessons was arranged. However, the
teacher did believe thaﬁ one of the students in the class was quite dis-
ruptive to most of the class meetings.

The teacher's view of SEA wagvgenerally positive, with some salient .
negative points as well. The large proportion of lessons was considered
either problem-free or especially good. Her major problems were with Unit
I1 group activities and dramas, which posed classroom management problems.
Only at those times did she think that the SEA lessons required an
unreasonably long preparation time. She herself believed that the taped
SEA lessons presented instruction very efficiently, but her students seemed
throughout the course to be unable to attend to directions presented by
the tape.

As noted above, there were problems in doing the group work and
r;luctance in producing the dramas required in Unit II. Nevertheless, the
teacher and SEA observer had seen only a few signs of negative student

reaction to the course prior to Unit IV. Thereafter, reactions of most

25

30



stqdents were negative. ‘At the end’of :the course tﬁe majority said that.
the course was boring, too difficult, and less useful than their other
EOurses. °

| Altﬁough the SEA lessons were effective in increasing objectives-
refergn;ed achievement, neithgr that achievement nor fhe étrétegy know-
ledge ang‘use orientétion of the-students revealed more than moderaﬁg('
levels.of objectives achievement. Also, while the teacher did believe
that the students would use aspects éf the course, she said that she could
gffgr no é%&dence for her belief. .

In conclusion, under the generally positivé conditions for studying

SEA in Case D, there was a generally positive teacher reaction, an increas-

ingly negative student reaction from earlier to later in the course &nd a

T

low to moderate level of SEA effeectiveness.

Case E. Case E provided a situation favorable to the testing of SEA.
A district administrator cggie the teécher as the best teacher to work
with the course and then encéuraged the teacher in SEA presentations.
The teacher was enthusiastic throughout the presentations and well prepared,
remaining quite close in lesson presentafion to the SEA developer's intents.'
The class was rather small, the students seemed to respect the teacher
highly, and there seemed to be good rapport between students and teacher.
The students were absent very seldom. Rbe class periods were cbnsiderably
longer than required for SEA lessons, and the pace of the usual lesson
presentation seemed leisurely, often with extended, relevant discussions.

Only a somewhat irregular rate of presentation, broken within SEA units



.
¢

AN

. two times by an extended period of no SEA, prevented the sftuation frem

being the ideal. <. ' ’ )
As presenﬁed above, the teacher's general reaction to SEA from start
through finish was positive, enthuaiastic. He judged préctically one-half
of the SEA lessons-to be of especially good instructional quality and
found no problems with almost all the rest. He believed there were no
problems of classroom management or ha;m to students arising from SEA
and found less than 1 percent of the SEA lesson garts to be at an inappro-
priate difficulty level. He thought the preparation time and resource re-
- quirements for lesson presentations-were reasonable. He thought the SEA
Teacher's Manual was adequate, except for ; few minoé points. His only
negative reactiohs were to the tone and pace of the narrators and the
tone of the teenagers;‘voices used to model on the audio-taped lessons.
The étudents' reactions to SEA were aiso generally positive, with 72
percent of the-students saying they were glad thi!'d had the course, and
two thirds of the students saying‘that SEA was more personally useful
than their other courses. The majority thought SEA Qas about right in its
level of difficulty, with most of the remaining students believing it was
easy. |
With this class SEA was effective in leading to a high level of per-
formance on objectives-related test items. Most studentslhad a thorough
knowledge of the strategyl It was estimated that about two-thirds of the

class was sufficiently experienced, positive about future use, and know- -

ledgeable enough to put at least some aspects of the straéegy into future

[
~



g use. Alsb, the teacher:did believe that he had seen an improvement in the

-

ﬁ& ". ' interactions of the students outside the class during gym and lunch-time

g w sports. . - : . )
o, .

In summary, under the positiverconditlons provided by Case E, SEA

. was a generally well-liked course that improved 9bj7¢tives-related know~

-

ledge.and skills to a high,lqvél of achievemgntl

% » Case F. Case F posed a challenge for SEA. In a school with much
o interpersonal conflict and fighting, the class invélvga in SEA was a
N ) .

speciél one for students who were more difficult to manage than-the

-

regular students. {élso, the tested verbal Abiliqy of\{he students in

< -

‘Case F was extremely low, \

" Perhaps closely £elated to these features of the setting ié the faé%‘
th;t the teacher presented SEA in a way.which;depq?ted\cohsiderably from
thefdeveloper's intents. His comments on most of the modifications indi- "~
cate that the changes'were meant to make SEA more rgalisfic, interesting,
and i;tellectually ayailable to his particular students. While'hié modi-
ficatiéps may ‘have made his awn and his students' evaluations of SEA more
positive, than if the changes were not made, the changes also resulted in
Jponsiderable departure from the SEA objectives. Thﬁs, Case F did pot pose
a good test of SEA.

| While'lhe teacher's judgment of the program was heaﬁily influenced
by his view of its“inapprop;lateness for the special class studénté in
Case F, he saw some positive aspects of SEA itself, including '"the best

\

teacher's manual" he'd ever seen. He said he would especially like to




s ‘ . 4
teach SEA to one of the "academic" classes in his school.

The students' responses to SFA were mixed and probably were more
functions of'beiné in a study than of SEA itself. On the one hand, mgAny
students were suspicious and referred to all aspects of SEA as a "test,"

perhaps because of the controlled pacing of activities and use of work-

' sheets, in addition to the general measures and unit tests used and the

knowledge that thé& were involved in a study. On th2 other hand, there
were several indications that many were proud of the special status they.

believed was attached to having been chosen to participate in the study.

_ . - o
‘Some very positive aspects of the students' responses to SEA itself were-

_their interest in.the filmstrips and the teacher's report of their greater

3

v

effort in SEA than iq their other courses.
One.aSpect of “the gréater degree of effort that the teécher repor ted

was that the students did take the SEA unit‘tésts seriOusly; And, with

the exaepﬁion of the 1;st unit test, the students did exhibit definite

imprbﬁemént in objectives-referenced performance from before to after

relevant SEA instruction. ~Howeyer, for the many reasons presented above

and perhaps others, the students' level of objectives achievement was

- never very high, averaging about 20 percent per student across the tests.

. In éonclusibn,{secausé of the considerable &eparture from the de-
veloper's intents,dthe SEA impleéentation in Case F did not allow for a
clear test of either SEA's effectiveness in objectives attainment or the
acceptabiliﬁy of SEA go the students. On the other hénd, the departures in

in SEA implementation probably occurred because_the teacher judged that

3
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f<;<3 , much of the SEA content and activities needed modification to-make it

a

Y

more intéllectdally available to his class of speclal students and more

4

congrﬁgﬁﬁ with their lifestyles.

Conclusion of the case studies. LThe pgeceding reports of six case
studies of SEA usehand effeqtiveness were éésigned to provide protrayéls
of the classr;om life of SEA in diverse set;ingéiz These findings have also
indicated ;ﬁat revisions.iﬁ the version, of Sfi_tested~during the 1976-77
'schooi year probably'would improve SEA's accéptability and effectiveness
in settinés in which SEA was ﬁot'effective and/or not well received. A
-summéry of rev}sion'findiﬁgs is presented in the section immediately

following.'

A\

Formative Evaluation - . ' /

As discusged in the Analyses subsection of’the-Methods section, the

findings concerning aétual lesson presentatigqi;gpﬁeal, and effectiveness
that were used i? the course revision were specific to parts of SEA
lessons., However, for purposes of reporting, these findings were sum-
marized by relag}ng the revisions implied ‘into a relatively manageable
number of categofies. These. revision categories include teacher¥control
of presentatién and concomitant management issues, provision of alterna-
tives for vgrious student users, Unit II revisions, changes in objectives,

student privac§ rights, and design or format of the Teacher's Manual.

Presentation mode. Several interesting points regarding the presen-

tation mode alternatives were made by the teachers participating in the

i

stud%. All were in favor of retalning the audio cassettes. The general

a
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consensus was based on-the usefulness of having particularly difficuit
concepts presented accurately, the modeling of fered, and the varjiety the

tapes offered students. However, the teachers also thought that with

more familiarity with the program they would opt for more teacher-led
presentations. They projected that more provision for conductiné a
lesson themselves would also allow them to handle any negative reactions

to taped presentations which might occur in individual classes and would
/

permit the teacher to direct particular activities for which the potential
d

for management problems in some classes was reVealed during the study.

-

In addition, there were reports o?‘negative reactions to the audio
e
t.;_,

delivery styles of the narrators eéployed on the tapes. In production of

the revised materials, greater'attention wag givén to this aspect of the
; i -
audio portion of the instruction. s

B4
I

Student considerations. As was noted previously, the student users

of the materials in the study came from diverse backgrounds and possessed -
a wide range of ability. The analyses, particularly of the student re-
sponses, lent supohrt to revisions that would make the materials more
suitable and‘meaningful to varied student populations.

Many of the concepts and lesson activities were exemplified through
stories about, and on-tape modeling by, young persons. Some of these
examples were reported as being inappropriate or unrealistic, particularly
to nonwhite, urban students. In Such cakes the stories have. been changed

or modified, using examples drawn from the gtudents- to make them more
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realiftic to the age group in general, TFurther, the Teacher's Manual re~
vigions offer alternative stories and examples, and suggestions for modi-
'fif;tion of given situations, which are aimed at making the materials

more meaningful to the urban youngster

b .
[

The major goal of the program is to teach a core strategy for stu-
dents to use ‘in their own lives. Some of the concepts and sk}ils under-
lying this strategy are pomblex.l Previous tryouts of the m§tgfials had
enabled the developers to break apart and sequence the instructign to
facilitate student learning. However, thg analyses of the current study
data reyealed that studeﬁts of lesser ability showed very low.levels of
achieQement in mastering some of the basic concepts and skills; Changes
in instruction involving reading and pacing were made.

The reading Yoad of the program presented in the study was quite

modest. Most ofternt it consisted of simple directions and short paragraphs.

The reading level was geared to grade 5. In addition, the printed direc-
tions on worksheets and study book pages most often were also given on

the'tape"or reﬁeat;d by the teacher; However, the analyses revealed that
lack of reading (and writiné) skills still interfered with successful use

-~

of  the materials ipn some classes.
Qgions include more provision for oral responses and

Thus, the revi
frequent requests that the teacher read particular worksheets or study
book pages to the class. In group work situations, it is suggested that
an able reader be included in each group.- The instanceé where these
directions are deemed necessary are clearly indicated in the current

revision of the Teacher's Manual. -

32
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Algp, whenever possible, illustrations have been amployed In the
revised materials to expan& definitions, and ph&sical activitics have
Peen introduced which exempiify or reihforcé certain concepts.

More‘provisions have been made for breaking lessons into.parts to
allow the“téacher té vary the instructional pace to meet vpried stu%eht
abilities. Additional remedial exercises are also provided, and homework

)

_suggestions are given.

L\

Unit II revisions. The revisions recommended for Unit 'II, the only

unit dramaticall§ revised, exemplify and expand upon some of the concerns

raised ‘above. The unit as designed in the study required the students
el . > g
' to work in groups, each group using one of four "cases" of@cgggagers hold-
. 7
ing specified values. The %nstruction was structured to.give the studefits
- ”

practice in using the strategy .by taking their case charagtefltthugh eacg\\
strategy step and engagiqg in behaviors,. such as role-taking, that are

" seen as bging neéesSary to accomplish the steps. Earlier tryouts had shown
the students to be engaged by the instruction, the variety of activities and .
and the group work interaction throughout the unit.

Thislwas again the reaction in segeral classes in the éurrent study.
However, in a number of other classes the unit posed great difficulties.
The main problem was that of management g;owing out of teacher disincli-
nation t0wérd group work or lack of experience on the part of both teacher
and students invsuch a learning situation. Ha?ing groups of students

working with differing materials required much preparation and taxed the

mapagement skills of those teachers unused to this mode. The very nature

N



3 . . -
of the group work demanded a great deal of self-monitoring and group~work

skill on the part of the atudents. It also required the abllity to follow

quite complicated directlons.. It was ;herefore de;ided to reconstruct

the unit, allowing for a great degree of teacher option in prgaenQation

and organization.
In the revised version, teachers may elect to have the class work
together with*one story, thus'prdViding much more contral _o¥er both pro-

cess and feedback. The class work may be directed by the tape or the
- ) - s /'
teacher. The teacher may also choose to have the students work in groups, )

E -

each;group ysing a different case study. Detailed directions for imple;“

menting either option are.provided in the manual. 'The student materials

-

have been simplif}ed not only to facilitate activities but also to allow
for better delivery or feedback. Certain group gétivities such as the

"action drama' have been eliminated, because they, rather’'than the strat-

o

egy, became the focus of the unit. The relationship of the instructional
events to the strategy has been highlighted in simple terms. Also, a new
case study, more relevant to the life experience of urban noigLite stu-

dents, has been added. Finally, the 'cases'" are now called "stories' to

avoid the perjorative quality associated with "cases'" for some students.

/

Changes in objectives. The analyses also indicat@ﬁ that demanding

recall of what were essentially enroute or ficiliatating objectives often

interfered with student achievement of the main objectives of the lesson.
The plethora of objectives tended to obscure the.main lesson point even for

¢

for the most able students. Thus, the focus of each lesson has been

i
w2 K
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sharponad to rvalate the act vt Len and knowladge racall divectly to the
strategy and baslce concupud. Pacllitating ohjuctlvwnhcgﬁa rutnlgud but

not teﬂtcd:\nnﬂ are uftcn aatlaflad by performance on worksheots.  The
redubtion tn the amount of recall may also alleviate the test-=llke quallty

. s v of the course noted by a number of students.

Privacy i1ssues. " An essential part of all SEA Instruction has been

the requirement for personal application of the sfrategy. This Involves
a number of activities wherein the students collect and record information

about themselves. Great care had been taken with the 1976-~77 version of

’ '

SEA to ensure the right to privacy of the individual student. Precautions
included advising the students that they need not share personal informa-

tiomwif they didn't wish to and forewarning students of any sharing that

e required. Also, teachers were cautioned to allow students to
abstain from sharing, to not call on students who didn't volunteer, and to
not pressure or allow peers to pressure the students who opted not to

share. Although the overwhelming number of students did not report any

2 .
o invasion of privacy, several students did report as a "harmful effect"
l the fact that the teacher had access to personal information. In addi-
tion, observations and student response pages indicated that certain dis-
y .

cussion subjects.or stories prompted disclosures which yere more revealing
~ of personal situatioms thgﬁ was desirable in a classroom.
Revisions have been made_ that include changing these particular dis-

cussion contexts to éyoid leading the students into undue disclosure.

e
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Most importantly; the teachers have been given strong direction in
the Teacher's Manual regarding the handling of the students' -personal
record pages. This involves an initial decision as to whether to check
such pages or to adapt suggested alternatives for checking completion\%nd
éccuracy. If the decision is to check the pages, the teacher is directed
as to when to announce and what to say about the checking. The narration
also mentions that the teachers will inform the students regarding how the
worksheet will be handled, and alerts the students to anticipate such dir-
ection. The Teacher's Manual aiso contains reminders regarding student
privacy at all points where it might be an issue.

Teacher's Manual design. The Teacher's Manual supplied to the par-

ticipating teachers consisted of notes and suggestions for lesson presen-

tation, a copy of the audio script and student materials for each lesson

in the course as well as an introduction to the program. In addition,
copies of all tests and scoring directions were included. This amounted
&

to 680 pages of typescript bound in a three-ring notgbook. Both the size
and organization of the Manual were found to be awkward by a number of the
tedchers.

Although more sophisticated printing and binding might have made tte

existing volume somewhat less cumbersome, it would =til] have beecn hetfty
and not necessarily easier to use. It was thus decided, in c(unsultation
with several of the teachers, to print the Manual In several volumes. The

notes and suggestions which the teachers use to gulde them in preparation

for and presentation of each lesson are in one volume. The audid s ripts

{
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are in a separate volume. The introduction to the materials, expanded to

include additional general information which teachers reported would be

useful and which several reviewers suggested, is in a third volume.
CURRENT VERSION OF SEA

The following is a description of the final configuration of the re-
vision of the SEA course.

The course is presented in 35 half-hour lessons, arranged in four
units of instructign. As in the previous version, SEA is cengered around
the six-step strategy which makes operative the course-given definitionv
of ethical action. The only change in the strategy steps is in the word-
ing of Step 1, which 1s now called "Identify the Value Question.” This
change was made to focus the step more clearly on the question which the
students are asked to state, as well as to avoid the implication that the
strategy is a problem-solving device. The general objectives of tpe
course are essentially the same; specific lesson objectives, howevér,
have been restated and certain lessons reshaped to relate the conéent
more closely to the strategy and the key parts of the ethical adﬁion
definition.

The basic program is contained on 9 audio cassettes and 3 filmstrips.
Although as many of the lessons as possible have been written for possible
presentation,by the teacher, a tape-led presegzzlion of all but a few
lessons has been retained as agg}bk—up option. In addition, the delivery

styles of both narrators on the tape have been modified in response to

adverse student/teacher reactions.
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The audio tapes are accompanied by three volumes designed for

teacher use. Volume I is the Introduction to the SEA course. Having the

Introduction as a separate volume has allowed the inclusion of a more

detailed description of the course, its rationale and the history of its
development along with more information about the course content and ob-
jectives, including a course overview chart. Having a separate volume
also allows the inclusion of information about student privacy issues,
suggested response to parent inquiries, and other general information re-
garding implementation of the course. As an additional use, the

teacher will be able to lend the Introduction to an interested parent or

colleague and still retain the instructions needed to teach the course.

Volume II is the Teacher's Notes and Suggestions and it functions

similarily to a standard teacher's manual. It contains detailed instruc-
tions for each lesson including statements of objectives, suggestions for
materials preparation, classroom arrangements, lesson outlines, optional
presentation modes (either all teacher, tape and teacher, or all tape)
and suggestions for supplementary activities. It also includes the
teacher's copy of the student study book pages, worksheets, tests, and
correction pages grouped together by lesson. Volume Il also contains
duplicates of elements in Volume I to which the teacher might need to
refer during the course, e.g., the Course Overview chart. A system of
graphic symbols has been incorporated into the manual. These "flags"”
appear as words in a different type face beside paragraphs of the lesson

procedures that relate to important management aspects uf the lessouns as
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follows: MGMT, to warn the teacher of a possible problem involving class
management (such as students' movement within the classroom, handing out
materials, and collecting materials); DON;T OMIT, to warn the teacher of
an important activity or concept which must not be overlooked; TIME, to
warn the teacher to stay within the time limits suggested for a discus-
sion or activity so as to be able to complete the lesson within the allot-
ted class time; the FOCUS, to call the teacher's attention to the main

points to be made in the lesson.

Volume II11 i{s the Audio Scripts volume. The audio scripts were the

elements least often referred to by the teacher during the tryouts. How-
ever, they were indispensable when the tape player was inoperative

and the teacher had to read from the script to conduct the les-

son. Also, with the present configuration of the course -- that is, with
more lessons written for teacher direction -- the audio scripts are needed
for those times when the lesson directions call on the teacher to read
aloud the modeling of course concepts and activity directions. To maximize

the utility of the audio scripts, the volume also contains duplicates of
portions of Volume II to which the teacher might need to refer to conduct
the lesson. Most often these are directions and/or questions to be used
in conducting a class discussion, class management recommendat ions, guide

line for teacher participation, and information for supplying activity

feedback. \J/

o
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The student materials for the course comprise u ncncnnsumable 40-
page illustrated student study book, 47 pages of illustrated consumable

worksheets and 10 pages of consumable tests.
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