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'INTRODUCTION

The Small Sch-ools Project Objectives.9 1- 12 were deieloped during the 1978-
'79 'school year through the cooperative efforts of three levels of educa-
tional Organization:.ten Snohomish and IslandsCounty school districts,
iducational Service. District 189,and the State Office of Publicanstruc-:
tion. Funds were provided through Title IV- C and SPI,.I.Tith ESD provid=-

ing in-kind'services.
. .

Process Proceare. ESD-189 personnel and selecied.durriculUmApecialists
fivt'identified objectives in three disciplines, language arts, maths .

matics and reading to serve as a.basis. for.a goalbasedcurriculumin the
three. disCiplines. Atadre-of secondary teachers from the ten consortium
schools. (Arlington,-Dartingion GianIte Falls,._lake'Stevens.Lakewood,:

-2Monroe, Snohomish, Stanwood, SUltan and South-Whidbey) then.proteeded
to use thy' objectives list 'as a base for curriculum development.: The..

,':objettives listed inthia document represent thefinalliroduct of...the
curriculum specialists and secondary. classroomteaCherS. The' third

step in the procesaWasto invol4e secondary tlassrooMiteadhers in writing :1
activities to accompany the ObjeCtiVes. .The objectives, and activities.
with these accompanying monitoring procedures and.resources.Make up the
curriculum.guidelihe.

ORGANIZATION OF BOOK

. .

BOokCOvera-.and Objective -pages for Small SchOols materials have been
color coded for.each'subject with language arts being yellow. 1

. .;
. .

Following each colored,objectives page there are usually, several pages
-which identify activities, resources and monitoring procedhres whicirmay,
be used when teaching to the.objeCtiVe(s)... (See pages x and xiof,
this book forMore detailed explanation of the-formats.) Within each cur-

.-riculum.book the objectives have been,torrelated.to the Goals for the
Washington. Common Schools and to the Small'SchOols Program goals for lan-

guage arts. A limited number of activitieihave been written for some
areas of the scope of_setondary_matheiaticS, since.most ihgtruciors
use the text-as the; basis for instruction. Users of this material
are asked to-suggest activities that might.be.added to this book.following
its field testing and priot.to final printing.

j



. .

.The_purpbse.:_of .011sbookandall-other=Smailhoolsmaterial4S7is
to assist teachers with,. the imprOveMent of',cuiriculum and instruction.
In addition; itis:expected:that many..smaller districts lacking curri-
OnlUmpersopuel,wilf4iiWthis book helpful .in complying with-the SLO

. (1143,:aqaiitireqUires,:diptricts toidentify student learainiobjecr'ayes gradeS'hinthriiugh:twe)ve in-the'area-of language arta,: reading
and'mathematibs and initiate-implementation'of.SUch a:program:on or-
before Seitember:l", 19810* ,'

-
Contained within this"book are many more objectifies than, any district
would choose to Identify.as their SLO objeCtivea."

t
-

; .

The,approach of the Small Schopls ProjectConiortium was first to
develop a curriculum, grades 912, in mathematick;-language arts
and reading using a goal base model._ Thita.the objectives contained,
in this book,-although they may be helpful in meeting the; aitent
of the'laW, were redly designed as instructional objectives and not
specifically for the SLO -Law., The consortium. alaci.made 1, decision

f.to develop a taxonomy o objectivesfor.-eachAIdtipline.9712 and.
deliberately chose not to develop objectives_ for specific,courSes.
Secondary teachers thus are..,freet-d-EhOtile objectives from the'
taxonomy to huild their specific courses in .this discipline.

.

*Seel.PGuide to the Student Learning Objectives Law," RCW 28A. 54.090'
SPI, Olympia, Washington 98504

)



FORMAT

Ones. unique. feature .of the Small SchoolS Curriculum is .the format
rangement of informatiOn on the; page. The format was:developed inorder

-.to facilitate the'.transportability of the product by allowing districts'
to personalize the curriculum. materials to meet their own educational
programs. The Small Scbools.Format providesa simple.agrangelent for

.listing objective and identifying activities, monitoring procedures,';
. and:resources used inteaching.

Page One

.

The'firstIcrmit 'page-lists the sequence of student leatning'objeCtives
related to a Specific-area of the curriculum for either reading,: language.
Arts, mathematics, sCience'or social studies.. For each objective a..
grade.placement'has been recommended indicating where each objective
should -be-taught and mastered. The.graderecommendation for.thesecon=
dart' level is.very broid reflecting that courses are often non-graded
.or.that.student4.must ,enroll in some basic courses to'mpet graduation or..
compentencies Iguiremenis,

.

Columns at tbe.right.'of,theipage have beenprovided so district, personnel
can indicate the.grade placement of objectiVes to coincide. with the cur-
riculum courses.in.tbeir sCh061A. District personnel may also choose.
to. delete-.an oblectiVe by Striking it:fi-om the list or add another
objective by writingit.directly on the sequenced objective page.

SMALL SCHOOLS pRaiEcr.

.
SPECZETt'AREA

The student knows:
.

'LITERATURE

4

Approaches co the Study of Literature

Literary Genre: lliographv

. chat a. biograOhY'is the history of an individual'e life
Which provides a particular perspective on the
Individual's personality, milieu'ane work.

. that'an autotiography is written by the subject about
.hinielf for publication.

:tha

indi dual's life or period in history.

The student is able to:
.

_

gain'informatlion'and insight iota an individuals
lie'or period in history by reading biograAies.

-

bgraphies give-infornatin and insight into an

that the biographer's point of view toward the subject
taluencei the validity of the work.'

,

The :siudent ValuCs:
.

biographies for the insirht.and infornation they coo.
... give on'an.individual's.life or Period in history.

,-BEST stopy tiVAILABLE
viii
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On the.second formatamge; one or more objectives fromthe firsOormat4age
are rewrUten.pmd suggested activities; monitoring prodedures.end possible
.resources used in teaching to -the'objeCtive(s).are identified.. The objectiveS-
are correlated to the State Goals.forWasangton ComMon Schools and.tobroad
K -12 program:,,goals. The suggested' grade placement of -the objectiveS and the
`activities is indicated and, wherevei applicable, the relatedness of, at ob--
jectiveto.other curriCulumAieas have been shown. Particuldr'effori.has been
given to:.;correlatinvthe materials with -the OtEnvironiental Education;
and the use of the newspaper in;the clasgroom. ..

. .

Below is an example.ofa completed second format page. Teachers and princi-
.

pals ins local districts 'May personalize this page'by 'listing their own
resources and by correlating their district goals to the student learning.
objectives.

SMALL SCHOOLS. PROJEa. SliggeSted ObjeCtive Placement
.

4

Student Learning Objective(s). The nr.ndent knnwq rhar .nhe:binkintertn point of Irt,PW toward )qtate Goal
. -

the sob ect influences the Validit of the work. B: The student..knowsHthat an autobio raphy'is . District Coal.

' Written by the subject about him /herself for 'publication. . - am'GO:

9-12 '

4

Related Are(si

1.4

,A5;6.

B4ggested Activities: Grade(s) 9-12 Suggested Monitoring-
Proctduris

Possible Resources.
. .

Clements, Tacharie, andJkon
Burrelli:Profiles,-ACollection
of Short BiographIS,'. 1.4arning
Trepds, Globe Hook Co'.', NY, 1975.

*.Contains biographies on such.

people as'Pancho Gonzales,
Boris Kailoff and-Mary Bethune

Kieszak,. Kenneth, Turning Point,
-A Collection of Short Biographie!
11;r3ningTrendst7lobe Took.C4.,
1 .

Contains biographies on such
people as Buffy Sainte-Ma0e,
Mario Andreiti.Goida Meier and

Arthur

Title: "Biography - l'oint Of View

Group size: individual, large group '
Materials: chalkboard, biographies, auto-

, .. .
,

biographies. ' .-.1.
,

Procedure(s): '' :

..Have students read excerpts, or sho'riautobiogra-
phies (see resources). Fi',4. ..,.,

Have students write down differeneWinpoint of
vial found in each type.

,,,- -1,

.., _,,./A.
,'Compile the differences and list oo.tthe'chalkboard.

. Discuss the biographer's point oi-view and how it
'influences the validity of his /her work.

Variation(e)e . .

s

. Use an autobiography and .a biography about the

same person. Compare'the differences/similarities.
Lf excerpts are uSed; ch0Ose sections dealing with
the sameperidd of thelptrson's life.

Have-students enumerate differ-
endes between a biography and
an autobiography..

ix

11



SMALL SCHOOL PROJECT;' H

.1

`DEFINITION OFJORMAT.TPES
e

7.. .. . -

.

SubleCt:indicate4a broad'cOUree Of study. subject classifies the
-tlearning intoof the general areas of thecurrigOlum, teading-,
tathematims,SPd4!siudies.:

: :

Specific-Area1pdicates-a particular learning category contained-within,
thesubject. sWithin..'tfie subject of reading there -exist several.sPecific
areas, i.e., coMbrebeniiOn,%Studyskills, word attack skills. ' .

r.,

State.-Goal indicatii a broa&term.policy s nt:telatineto. 04'edUcation-..,
students.within.the State of Washingt fi0972. theState Board of --

EducatiOn-edopted J0 Staieto4Xi for the Washington ComthonSehoels.-.

District-Gnalgener414y4refIects the expectitionSof.the comMunittregardinv.
the kinds of learning..thatshouldreiultfromschool eXperience These .goals
are employed mainly tO:anform the citizenry of the broad almt,oetheSchaol.
When district goaiS Are::correlated to student learning objectives, community
members are able to

. .

See howtheir:expectations forschools are tranSiate
daily -.into, the teaChinelerning_process ofa

Program Goals are K712.goelswbich do not specifygradeplacement... These
- goals Provide-the basis.. for or objectives for courses
or units of studyWithiii*a.::Subject area: ProgramgoalssarenSed Ap'.alasis
for .defining the'outcoMekofen:entiee area ofinttruCtiansuch as mathematics,

.language arts. or soCial:sttdies,. .

.-

Student Learning- Objectives
.

The three-majr types of learning=: bjectives which have been identified
knowledge,'processnd value Objectives. ..

`,'Knowledge Student Learning Objectivei identify something that
is to be known.and begins with the words, "The student knows...4.

. Knowledge objectives specify the fehOwledge.46tUdent'is expected-
to learn. These ob/ectives.inClu4LCategories of learning such
as specific faCts;:prindipals andlews,-simpie generalizations,.
.similarities and differences, etc.-. ".

. .. .

Aneiample of /a Knowledge Student Learning Objeetive.i6:: "The
student.knowS guide Nrords'in adiCtioiaryindicate.the first .'

and, last words on tbePage.'" : :"
Process Student Learning Objectives identify.somethifig the
.student able.to -do and begins witatheidS,."The student
'is able to..." TheseobjecFivet are associated with the
rational thinking ProieSses of Communication,. inquiry; prob*m"
solving,,prOdtiction,serVice:4nd b.uth4n.relationghlps7.

Z An example of:aProcets Student'Le4Fng ObjectiveAs:- "The
Student4s able to associate a. consonant sound with the letter
name '.3-" .

Value Student. Learning Objectives identify only the
4.1.ues which foster the context of the diicipline.
objectives are.chougfit to be mdst uniformly and 'cons
approved by society as supporting the major aims of
aiscipline:

.

type o-f.."'

These.
-istently

the ..

are

An example of 'a Value Student Learning Objective,is: "The student
values reading asa worthwhile leisure timeactivity." 7..



*\iSuggested Learning.ActivitieS describe the behavior of. both the teacher
and-stuaente. .The. instructIonal.sitegies:employed-by the t'eacher;.'s
well'aithe activities,tndertakenby the students, are.itclUded. in thi
sectiot.'7Each actiVity inclines materials, group sizeand7prOCedUreS..

Suggested Monitoring:Procedures. ndicate, inforMal me.t4ods-for determining.
.

the progress a_student is, n89 the attainment of theobjectivew
These inethods-Cludetechn queSsuch as teacher .observation, stUdene.*
Interest and attitude surveys and recording resultso clasSroom instrUc-'

Possible Learning Resources indicate materials, teacher-ms e,or commer-
cially produced, which are needed by both the teacher and students in.
order to accomplish the learning activities.



GOALS'-FOR TAE WASHINGTON COMMON SCHOOLS..

..
Ala.resulAf the process.of education, all students
should have the basic skills and knowledge neCessary
to seekInformatiqu,.tapreseUtsideas, to listen to
and interact with qtOrs,and to use judgment and

.

imaginatidn itti p e r e J.-v in g and re-SO.11in- prod -lens .

As:a-resultpf he
should underSt-,
emotional well

process of educaiion; all Student
the,elements of their-physical

g.

3. As a result of the process of education, all students
should know the basic principles of the American demo-

,

oratto heritage.

4. As a restflt of the process of education, all students
should appreciate the wonders of the natural world,
amen achievements and failures, dreams and capabilities.

S.. -:As a result of the process of education, all studehts
,should clarify their basic values and develop a commit-

ent to.4,ct upon these values within the-framework of
their rikhts and responsibilities as particiganti in
the democratic piocess.

6. As a result of the_process of education,011 students
should interact with people of different cultures, races,
generations, and life styles, with significant rapport.

As a result'of the process of educationf all, students
'shgaild pa icipate insocial, political, economic, and
family ivities with-the confidence that their actions
make ifference.

g. As areirilt of the.process of education, all students
should prepared for\kieir next career steps.pk.

.

9. As aresult.of the procesS of education, aal:students.
sh6Uld use leisure time in positive-and satisfying ways...

10. As:,a_..reSult7-crf-cess. o e ucation,_all students
should be .committed to life -long learning and perSonal
growth.

1.4
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SMALL spools PROJECT.

. _

LANGUAGE ARTS PROGRAM GOALS

The student uses language effectively in interaction with others,
gaining and improving speaking and listening skills in group
communication,process.

.c.:Jrhe* student writes!openly.i tfeerly and:creatively., .

. The student acquires., interprets and evaluates information through
seful and critical bbservationiand listening.

.

The student responds in subjective, analytic and evaluative ways
to titeraturea4 the humanities as a reflection of the life,
values and ideas `of this and other cultures.

. 'The student compiehends the rinted material needed to succeed in
eduCatiOnal:vocational and ocial interests and inquiries.

6. The student recognizes that ideas are expressed in. many Jays:
in varieties of dialects; of verba-I-M6Ida;--Of-styIes a usage
levels, of associations and points of view.

. .. -

7. The student adaptS speech and writing to different purposes,.
. .

audiences. and communication
,

forms and-usea;the Mechanics and
conventions of writing and,speedh aPprorately toiassure

,..-,
__Accuracy and clarity in communication.: -.1 -

\ .. -
.

.

..

8. _The student expresset and interpretwidgas, attitudes and feelings
effectively .in verbal and.dOnveibal-ways. . :'

.--, ;, .

The 'student knows that language'idapts to the needs of people
thiough time.

.

The stUdent know-s that one's experience%inthe World is given
meaning:and ahape.by ranguage,_ .

10.

wa



LANGUAGE ARTS

SCOPE
9 -12
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SMALL SCHOOLS PROJECT

SUBJECT:

SPECIFIC AREA:

LANGUAGE ARTS/LITERATURE

Approaches to the Study of Literature

Literary Genre: Novels ;8 9 10 11 12

The student knows:

. that novels are classified .to types: historical,
regional,Lso_ ciologicaii, my-s ery,-..science_fiction, and
utopian.

. that sdciological novas emphasize the'influence of
-

economic and social conditions on character and action,':
and often make a plea for reform. N

that the historical novel utilizes events, people,
settings from histwry,; and intertwines these-with

"fictional material to ach.ive the desired effects.

. that the regional novel emithasizes the manner in whiCh"
character and action are affected by the language,
customs, values,. and landscape.of a-particular loeality.

that the element, of.the,ndirel.wfttch are commonly uiiliied
in mystery literature-are suspense, foreshadowing and
surprise ending.

. 'that-in dealitig with time ida novel', a writer may
employ:1 chronolokioal sequence, flashbacks, stream-of-

.

.consciousness, and-multiple narritors.

The student is able tO:\
. ,

D. " .

. identify the methods. by which Characterization is
accompIithed::H chaiacter's name,appearance-, thoughts;
speech;adtiont, and other's attitudes -toward.the
character:

ttate the donflic or robleMin a- story or novel and llt'
explain how theco ici'is resolved.- 13

identify mood produced by,the
c
identify point of view.

. identify obvious symbolism. 15

. -

The student values:
.,.

the'novel.as an itportant tool for underttehding and
interpretingrealitSr. .

,

.

-. the-novel as a work of:art. ,,---. 0.-

t

. the novel. at'a source of- and enjOymere..

) !,

3/13

11

15



SMALL SCHOOLS PROJECT
4 -

Suggested Objective Placement 1=12.

Studentj.earning ObjectiVe(s) itaaL14L .LQi...0o..tudent.knowstimPhaslzetile.ilfhe4ceState Goal

_gLegonomic and social conditions on character:andaction,and Often'make a Plea for reform. .1) istrictGo.4.4444.4
.

underst
and intageting reality, 'Program Goal

Related Area(s) ,
.

4

Suggisted,Activities: Grade(s) 9-12

8'

Title: Developing Responsibilitiei/

Relating Fictioiai Characters

to Reality;

three'or but. persons.!

'Materials: r Lord of the Flies, pens

Procedure(s):. '

Siudedts Assume they'are.stranded,bIan Ysland ,as'

are the boys in Lord. of the: Flies. They assume

that they haveormulated the following respon-

sibilities:' .

1., We must estal2lish a group Qf, hunteri whO.will

find' meat,* prepare it for .eating.

2. .We' must establish a '%inds .tip" rule: 'No one

-. will be permitted to sPeakOut of turn. .

o * ,3, We mustestablih some .means of enforciagftles

and policies. Those not Conforming will be'

puniShed accordingly..

O
0

4." We .must Make sure that the fire is` .going and

g emitting smoke at all times.' %.

.5. We must build an adequate number 'of shelters
0 0.

(1)

*0. tb house us. all.. They must be safe and ,sturdy

Cr
".B enough to. withstand storms". ;,;

P4) (1)
6. We must establish a list of names for reasons=

AfIsafetland organization.

. . Each member of each group is to rank they above`

'reSponsibilities in order Hof importance bi'using

the following:thaft:.

$uggested Monithing

Procedures

1

110/0,1,

4,5,6

Possible Resources
. .

lOiD Of THE FLIES by Willia
'' 'Golding, Putnam Capricorn BoOks-..



Suggested,Activities: Grade(s)

Suggested Monitoring

Procedures
Suggested Resources

S 1.

0.2..

1i-

S .3

B 4./
1

L 5.

11

T 6.

I

B

S

Directionc! Place a "1 " by the 'responsibility

which you'feel is.the most inportant.,a
"2" by the

one .which is\second.in.importance,.
etc. All the

responsibilities must be numbered: When yonhave:.
finished rating the responsibilities,,

tally the'
poinii.for

eich,responaibility.,

MEMBERS

A. . B. C. D. TOTAL' FINAL RANK

/MN

Each group.is'to, discuss the, following textual

questions, placing
primary.siipOrtance. on the one

responsibility that-teceived the least amount of
points in the final ranking Atithe.chart above.

1. Why do you think the boys were not very suer,

cessful in their attempts to establish res- .

ponsibilities or,carry them through?

110.110oys'go4
throUghtheftdcess Of.priOri-

tizini their responsibilities, as, you;

sight theYha;e,had more success it their.'

.endeavors?

Considering the characters oflilph,.JaCk and----
Simon, which

ofpeSiX,responsibilities 4o you

think eaChof,them. would select as most imports ?,`

This ranking helps each. student

.to identify hi /her own reactiont
to a' situatioolsimilar td the
toys in Lord of .the Flies.

Make'sure each student ranks

411 of the
responsibilities.

4

This discutsion tates".a

:correlation-between 'a student's

own reactions to. t4ioSe, of : the
Oaracters in the text.

"P.

District Resources



SHALL .SCHOOLS PROJECT

Student learning Objective(s)

Suggested Objective Placement 9 -12

State Goal

(continued)
District Goal

. Program Goal

Related Area(s)

Bested Activities: Grade(s)

,J6lhat:responsibilities,.othet than the. six

listed above; should be, developed by the boys

if they are to make the best of their

experienie? . .

Do you feel that if a person does notteee

with policies establielied by,othert,'he/she

ihould'noti)e madeto follow them?

6. 'Are there'any Bituationsor circumstances

which might demand the' full cooperation'of,

everyone whether. or not some of the group may

.'not, ish to cooperate? Athe.situation

described in this novel odd of these2

Suggested Monitoring

Procedures
Possible Resources

District Risources

2

00.



Sugpsted Grade(s)

A



Suggested Objective Placement

tudent Learning; Objective(s)4. The. "student knows that,.the elements of the novel which, are commonly State
Gdal.

jai-11.17Pd in mystery literaturd are:-sn'oense; foreshadowing, and surprise .ending. B. The student District Goal
I,

,thev.novel _source: of entertiktent..and enjoyment.'

Related'Aria(s)

. Program Goa

. Suggested ivities:. Grade(s)

Title: ,Ifotif, and. Foreshadowing and

:Ttispense.::

Group Size: Individuals
Materials:. .' We litiveldwaysaved.ii the.

Casile,':note paper,. pen.

Procedure(s):

4

/Segment'. the reading,, conducting

directed class disCassions as to
how as. the ,Rovel progresses

each referlade-to "the moon"

'helps 'clarify. the meaning of

this motif. ,

The, length and level of f.

'sophistication of this analysis
i-Onds ,upon the level of s.tu- 7.-

dent, writing ability.

.

. Teacher defines motif: a character, incy t,
or, idea that recurs freguently in ,various wo ks

or in:various parts of oe 'sane work.

----.-LTeaeher-definesjoreshadowing: hints or clues lin
r the form of aword, ora4Phrase, or sentence

to inditate what" is.*going. to occur; stimulate

. reader interedt; adaiugeise; help prepare the
reader for the,..outcome.

. Students read We Have Always Lived in the Castle,

recording on note paper all of Merricat's
references to, life "on' the moon".

After; having read this novel, students write an
analysis of Merricat's freqUent referente to
lifeon the moon".
Ditections: Wing specificlextial references,
analyze 'the ways. in which, "on the moon" serves as,

a foreshadOwing for MerriCa"s statement at the

novel's, end: "We are on the moon at last." 'Make

sure you'explain the significance of the words

"at last ".
. Explain how this- motif:

- adds suspense
- helps prepare the reader for the.outcome.

,G.

Possible Resources

We Have Always Lived in the

Castle : .by' Shirley. Jackson

District Resources
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Procedures'



SHALL SCHOOLS PROJECT

ltudant Learning.ObjeCtive(s) The,student is able to idedt

Suggested Objective .Placement

y the methOds 14 which *ratted-.
State Goa

.....z_ation is accomplished: character's name, appeararice, thoughts; speeci actions, and other
District Goal

attitudes toward the charaCter.

'Related Area(s)" Short Story

ProgramlOal

Suggeited Activities: Grade(s)\_q Suggested Monitoring

Procedures"
Posaible Resources

Title: , Developrent of Character

Group Size: Individuals

Mat Lord of the Flies, pens
Procedure(s):

Students are td complete. the following chart,

identifying ways 'in which characterization is
achieved, through the charactet's name and
,physical appearand.

4

'RALPH PIGGY

1

JACK

.

SIMON

Identify
Effects'Of

Character's
Name on His

Personality .

Identify
Character's

Appearance ,

.

.

.

Identify
Effects of .

Character's
Appearance'

on His.

Personality

.

, 1 ,

:.,

The chart should .4/handed:out

when the text la handed aut so,

that the students complete the,
middle horizontal column while
reading. ,The Other two

zontal columns, should be 'com-.

pletehplicompletion of the
text. It.

Using. the chart as a guide, the students are
to write a brief explanation per character, of
the wayi in which his name and phyeicak descrip-

,tion help achieve characterizOori.
3U s."

Lord of the Flies, .

William GoldingiPutiam.

'Capricorn :Books.

District Resources



Methods; Of. Achieving Character-,

ization
;Graup Size: Individnals,
liaterials:, Paper and pens'',

Procedure(s:
awe* aie iajitite a bite page Character
'des egpt+ton of Ifalph,.-Pigu4ack or Simon,

mettiOds of achieving
`chars elfzation: thOughtt, speech, actions, and
ath .s. attitudes..tOwarkhe character.

.ti



Suggested'Objective Placement' 9-12'

Student Learning Ob:jective(s)iiTroblemina';storyor. State Goal

conflict. ris Goal

.=1.*=1.1 Program Goal

1,4

Related Area(s),

Suggested Activities: Grade(s) 9-12 Suggested, Monitoring

Procedures

Possible Resources

v.;
7 1

Title: Conflict within. Novel

.Group Size: Individuals

Materials: Novel, pens, .Paper.

Procedure(s):

T eacher defines plot (e.g." the plan and

arrangement of related incidents,'detaili,

and elements of conflict in a story).

. Teacher defines.conflict (e.g., the struggle

between two opposing forces).

. ,Teacher explains the main types. of conflicts

(e.g,man against self, man against society,

man against nature, man against man).

. Teacher, explains the difference between internal

and external conflict (e.g., external: a physi-

cal struggle; internal: an innef(truggle-with-

self Orconscience).

. Teacher explains that most novels include severe

basic types of conflict, some major and some

monor, which combine to produce a'unified whole.

'.'',$tudents are to:

';L:Read a novel.

2. Identiiyjby means of shott paragraph

explanations the types of conflicts employed,

in this novel, indicating whether these

conflictsare internal or external.

3. Label each conflict for or minor.

4. Make a plot outline {see Short Story section)

for one, of.the major. conflicts.,

5. Beiprepared to explain their outlines to the

entire class;

Lengih of plot Outline deienis.

upon (1) level of student

ability and (2) novel chosen.-

11

--Distritt-Resources
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Suggested .Actiiiiiei:; Grade (i)

yYh
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P

SCHOOLS
Suggested Objective placement.

' 9-12

*Udentlearnin 'Ob,jeCtbgii A. The student is able, Statelhe conflict orprobleiin.a

story_ or no*etand ftlain how the conflict' is resolved. 'B The. student Values the. novel Si'

important tool:f4.:understanding and intetpretinkreality:

.

'Area(s)

State Goal

District GoaL

Program Goal

1,4

Suggested Activities: 'Grade (s) 9-12' Suggested Monitoring

Procedures

Suggested Resources

Title: Explanation of a Plot Outline

Group Site. indivildual

Materials: ,'paper and,pens

Procedures}

''. Teacher explains the following terms tdthe':

students.

_

Students:shOuld take.notes oft,

theseterms, and, aftera

reasonable amount of time,

be expected to employ thes

terms 'in writing and 'in

'discussion.

1. Exposition (e.g.,background material)'

2. CharaCters (e.g., 'people in the stary)

3. Protagonist (e.g., person around whom

the action is centered)

4. AntagoniSt (e.g., persgn who oppoSes.the,'.

protagonist).
5. Ti*: when ,

6. Pike: where,'

7. Situation (e.g.pta brief explanation of the

: problem confronting the protagonist)

8. Steps leading to climarje.g., explanat

of the main characterliitru es as
,

lead up 6 the climax):,,

9. Climax the point Otgrentest in;ensity
,.,,

.in the story) , .

10. DInouement '(e:g., the final uaraveling of

the plot),

13'





OOLS. PROJECT

S,tudent Learning Objectivep)

Suggested Objective Placement

The student is able to identify obvious symbolism. The student

values the ,novel as a source' of entertainment aad enjoyment.

elated Area(i)

States Goal.

District : Goal

Program Goa[

114'

4,5,6

Suggested Activities
:, Grade(s) 10-12

.
Suggested Monitoring

Proce4Lires
Possible Resources

Title: "Keep. It Under Your Hat"

GtOup Size:.. Entire' class,'small groups
.

Aattrials Copies 6f.THE'SECRET. SHARER,

.,,Procedure.(s)4.(Thejrocehres assume that,* class has

read the story.)

Students begin discussioof symbolism by consi

dering two- quotations.

,Early in the story.the,naptain-narrator says: .

"But,what I fiit most. was my,being.antranger to
the ship; and if all gletruth tot be told; I was

somewhat 'of a stranger to myself...I wonderedhow
;

ax,I'should .form outjaithful,to#0,1deal Poncep

'act Ofone's own personality every man setiip for

. himself secretly." ,

At the end of the story, the captain says:' "No one

in the world should stand now ,between us; throwing

a' shadow on. the way ofsilentknowledge and'mute

ffectioni.lhe peifect.'Communion'Of a seaman with

his first Pommand

, Students consider the incident of the shared hat

for symbolic implications. literaliy,'the hat that

the captain gives Leggott,is supposed to protect

the,latter from the tekol'ithe sun as he escapen

toward shore. When it falls off Leggate,ghead:as'

he swims away from the ship,".the.captain es it

as a mark to, steer his ship out into .deeper,

In succeeding in saving his ship he wins the confi-

dence of his crew and increases his own confidence.

42

Teacher leads clas discussion

and.reyiew of liter 1 account

of the story, including the

psYchOlogical implications of

the feeling of duality Conrad

creates between the narrator-

captain and Leggett..

15 .

FOUR ENGLISH NOVELS, edited 'by

j. B. Priestly and O. B. Davis,

Harcourt) Brace, Javonavich.

The Secret Sharer

ESD 189 Film Center

.Film #1806

Britannica, c. 1973 30 minutes

Discussion of*The Secret Sharer

ESD 189 Film Center

Film p1807

Britaanioa c. 1973 10 minutes

District Resources

43



ggested Activities: Grade(s)
Suggested Monitoring >e

Procedures

Sngges:ted Resorces:.

a, hat is an individual, personal sort
bf.coveting not generally to. be shapch!liit this

one has been worn by two' different men; /r is it

th'tLit has been SharedhttWay,sides ofrhi same

. Both meznienbout the saMe4gt,:build,lackground,,

iliost like twins. Leggatt, the violint'one,:is'

perhaps the shadow side: of the captain, the part

he does not" know. Wheirhe. captain accepts, hides,.

and helpi Leggatt,'he is accepting thentherside'

of hii;:elf..

The shared hat SymbOlizesthe whole personality,

whole becAusethe shadow side has not been rejected

The hat beCOmes the'steeting mark that enables the

completed self.tobring-the ship out of danger.
.

Finally,:thenarrator-captain is ablefto:sei, "I

Ilas In time'ro catch an evanescentIlimpse of my

white hat left behind to mark the spot *ere the

secret sharer 'of my,cabinand.of my rhoughti,,as

though he were myAteconctnelf, had loWere0i2-

Self into the water to-t*eliepunishieicr-4-frie

man, alroud4Wimmer striking out for a new

destiny:"

Possible writing topics: .

(1)' Where should the emphasis' be in the title:

Secret SHARER or SECRET Sharer?

(2) In whit ways, did the three captain's' the

Cutry Sark, the Sephora, andthe ship of the

narrator-captain - differ4nreheir approaches ,

to the problem of outlawry 'vs, society?

4,4

P. .

District Resources
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SUBJECT-:- LANGUAGE ARTS/LITERATURE

-SPidIFTC Approaches to the Study of Literature

''Litefary. Genre: Short Story

5
co 4.0

4.1
5.4

4.1 a
00 to

4,

00 qik
cp 8:14

8' 9 10 11 12

The intudent

. .. i . . . : ,
.

. . ..-...
.:.......-.. that the short story deals...with economy.Oflanguage,,-
.0'..- :.,.details, characterization, andsetting..

V
'.. .

...' k° . '
- -..--.' .. . .

. e :

''.'. :-.-.' 'that the short generally,story :has'one.atoryline
.

- .
.

that in contrast to.A.novgl-i-the length of4 short story
restricts the .number-ot-conflicts,themes,-full.deVelOped".::-
characters, aiidgenerallY the time span-pOrtrayed.

The student is able to:

identify the, storyline in a short story-
-,

- .

The student values:

the-short-4tory as a source of enjoyment

1

17,

9 9-12

19/

21

21



'SMALL SCHOOLS PROJECT )
Suggested Objective Placement 9-12

Student Learning Objective(s). A', The student knows, that the short story deals with economy of State Goal

language, details, characterization, and .setting. B.. The student knows that in contrast to a

novel, the length of a short.stoty restricts the n co cts, t emes, 'fully developed

characters, and generally the ,time.span portrayed.

eaten Area(s) Novels, elements and structure

,6

suggested Activities: Grade(s) 9-12

District Goal,

Progtam Goal

,4

1, 4,6

Suggested Monitoring

Procedures

Title: Short Story Plot Elements and

the E0momy Of Language

Group Size: indiVf!d41.

Materials: paper, pen, short story text,,,

worksheet of short story got

'elements.

Procedure(s):

. Before students can discuss short' story

effectively, they should be able to emp1Oy the

terminology needed to analyze fiction

(see Explanation of Plot Outline lesson, Short

tory section).

. Stitdents read an assigned short story.

. Students complete the following plot outline

for the assigned ihort story,'

Short Story Plot Outline

Exposition, ,

Characters

m g Protagonist

Amtagonist

cu o
Time

g Place

Situation

fri

713t Steis Leading ,to

44 1

7

Carefully review, 41 terms used

in the plot *lint..

Possible Resources'=.W
Day, A. Grove and. Bauer., William

F., The Greatest American Sidrt

'Stories, McGraw-Hill, 195377

Emphasize that the situation'

should be "4.'Concise explanation

of the main conflictbetiten

theprotagonistand antagonist;

Emphasize that 'the steps leading

the'climax are necessarily.

.brief dUe c:1 the very nature

of a short story. !

:)hlshasize that the steps.:

leading 'to the climax work

together in building toward

the climax. '
I 1

Remind studenti that many

short stories do not include'.

a denouement.

District .Resources

19



Suggested Grade(s).

.;;



SMALL SCROOLS 'PROJECT

, .

Student Learning Objec ti.ve(s)

Suggested Objective Placement 9.0.7

enath of.a State'Goal

District Gael

line'in a shot story.: Prograi.Goaltime a The student is 'able. to identif the"sto

The 'student values the short story as .a source enjoyment.

Related Area(s)' Novel
I ,

.Suggested Activities: Grade(s) 9-12

Te,

Title: Explanation of :Outline

Group, Size: individual

Materials: paper and pens

Procedure (s) :

Teacher explains the following terms to the

students.

1. Exposition (e.84ackgpund Material)

2. Characters (e.g.., peopii ins story)

3. Protagonist (e.g., person around whom

the action is centered)

4. Antagonist (e.g., Jierson wito opposes the

protagonist)

^ 5. Time: when

6. Place: where

7. Siivation (e.g., a brief explanation of 'the

problem confionting the protagonist)

8. Steps leading to climax (e.g., explanation

of the. main character's struggles as they

lead up, to the climax)

9. Climak (e.g., the point of greatest intensity

in the story)

10. anouement (e.g., the final unraveling of

the plot)

Suggistpi Monitoring

Procedures

51

Students should' take notes on

these terms, and, after a

reasonable linouat of time, '.

be 'expected to. employ, these',

terms in writing and ie
discussion.

Suggested Resources.

.McFarland, Philip, .et.al., Forts,

.-Foctis: on Literature; 'Boughton

Mifflin and Company, Boiian, 1978.

anthology is centered on

shaft, story. elements, including.

plot, setting' and. characterization.

Dit#ict Resources
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SMALL sapoo-,imoilicT

,

T.:

-SliBlE Cr: . LANGUAGE .ARTS/LITEItATUItE
. .

SPECIFIC mud.. Approaches to the Study of Literature

1 Literary Genre: Myths, Legends

The student knows:

: . that myths'are-Usually concerned with,the activities of
gods and:itiperheroes...

.

that myths provide imaginative patterns for understanding
man and, the universe.

.that: a" myth is not a specific literary work but -a floating
tale common to the memb,ers.of,a tribe, race, or nation.

S

. .. .. that many 6uligres _share the-:saine.-myths because of similar
.., . .-..:. :need,,s, and concerns. . . .

. .

- .,.. . .. .

. ..
.

...-:, that writers frequently sake -mythological references to
...-clitity and give.meaning to their texts.' '. .

. Ahat lege.nd (e.g.,, King. Arthur and the Knights of the
,.Round Table) is a story or collection of stories handed
down through- oral tradition and popularly regarded as
history.

that legends frequent-ly serve: t account -for geographic
physical.. phenomena.

\ the student is able to-

4.r0.elate _myths: to current hisian' concerns.
9.

relate no thd of on culture to another.

The student Values:.

myths and legends as insights into universal- concerns
of men.

23

:7.; .7101.

V0 4.)qj .94 aWry 0 w
4.1 04 114 a
W491 4J c)0 øo. a) .
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CO 0

.251
27

29/
35

33/
.37

25/
39

25/

2

31
39

-35
37
41

8 9 10 11 12

9-12



Suggested Objective Placement .9-12

A. The student that myths are usually concerned with' the'
g-Objectiveks)----, StatGo

activities of gods an4 superheroes. B. The student knows that many cultures share the,

same myths because of s

District Goal

at needs and Cameros.. .C. ,The_student knows 'that writers frequently
'

Piogram Goal

Relat
maea

Area{s)
ke lythological references to clarify and give meaning' o their texts.

Suggested Activities: Grade(s) 9-12 Suggested Monitoring

Procedures ;

Possible Resources.

Title:. gods and Superheroes

Group size: entire class,

Materials: see'resources

Procedure s

use with the-class the fait that *birth

of many'gods in mythology and of, many giegt,

historical figures are surrounded by strange

events. . Have the students research and write

up stories relating to the unusual birth and/or

Atath of mythological or historitil figures.'

.Athena and Aphrodite, Julius Caesar, Mark Twain,

. lave students write an original 'story in

mythicil style about 'the birth 'of an imaginary

hero or. public figure.

Assist students ection,

of myths and legends from class

roomimaterials and library.

---Check-studente selections and

determine if they, are meeting

the objectives.

Meyers, Catherine R., and Myers, ..

Franklin G. The Heroic Spirit,

Prentice.Hall,.Inc., Englewood .

Cliffs,. N. J.,'1978.. .

'Trout, Lamina; Myth, A Scholastic.

Literature Unit, Scholastic Book

Service, New Yorkli. Y. 1975.

Antholoiies (district liteiature.

series).

Wagner, RiChard, The. Ring of. the..

Niebling:(opera)

District Resources
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SMAI.L; SCRCOLS PROJECT. '

Objeitive.Placement,

I' '' " .
...4; ' . , .'..` ...

tuderii Learning okteetite(s)... student knows that myths are usually concerned with the acti!-4 State GOal
. ; ----

,

,&Ltthvitiesofand8uPerhaoeWB.Tllest'u4ehow8at-TaYthsProvidefaaRinativePatfernsforDistrict Goal
v P. "lit/Grit/gill man and 0140... :C. Thejudent knows that many catured4hare the same myths Prograi;GOO1

bating of, similar need'ina ThsiUdent is able to relsiOythi to :current :human concerns. .,;:

The student s able to relate. tyt one

Suggested Activities: Grade(s)

4, 6

Possible\Resoutces

Title:
Grout siza: entire dais,'
Materials: ',,,sesi,resourcet.

ure s

Read myths . about- t

Eked:0d 'student responOis to,
,1efermine how well they

supported their version

Relources - anthologies...

re4 legends aid myths
legends,

worli/,andlor

DiScniallie different methokdescri.be,d (Ex:
Ragnarokk and A:gloriout fight from the

eireival of jgoad,:deposition.'d one god.hy.an-

Other as itGreeltalei, the' great 'flood.myths;

lave stndents discuss- wejrs&ey.,think the world
could end ind.vOte.to see which they cOnsider.ziost

Ask StUdents,to'itite their own. version Of jilt.
probable end'of the world.,

"
Life Motif

Group Size: entire taus
Materials:, anthologieS4 science texts -

procedure(s:
Read and' discuss rebirth motif in mythology

Example:. thephoenix, Yggdrisil, etc)..
. The theory of ,endlessness or cycles in life is,.

common to =y ancient and current religions
'And philosophies....:10e student consider

and discust.cycies they are familiar with:
'Science, bialogy.classes, should supply
several, such as seasons, food chain,
rain. And evaporation, life ciais of insects

Observe students to determine
stitdentknowledge of theIeiillth.
motif and its relatedieisA'
-other fields soCh,as science.



vested Activities::"
uggested Monitorin

Procedures
uggeited, Resources

Group tile:
Mat

out:hire 0

; Rest myths and storierabont the Mnd of' the

Discuss = the.differetit iket)lods described (EX:
iiegnmrolck ant,l,'a glOrions.tighe frot the
..survival, id. goo4,,depoii4orof one god' by
:another as :in' creek. tal.es.,..the flood mythk etc.),

have students discuss ways, they think the.world,
could end vote to see Which they'consider
most . , ,

`ask students to write their. Own version of the';'
probable end.:* the world.

..
A. 44.

V'

:;1;

Dis id Resources

;44,
$

4.

:

r



,uggested. Objedive Placement 9-12 .
. .

sodent Lear4jog objective(e) A. The student IcnoWs th..._........id,iprov
......4p...,..._._...ide.7tiaginatiieuterus for st4& Goal

understanding min; and the universe.
. B. The ,stude.nt: knows that maiifitia4ures share the saie.myths ., . ::11 . , Districtlo-

-0 \

MINE, .,44.4=T441...41.4.414144401
betause of 'similar needs and concerns. C. The student is `able to rely myths to .cnrrent,tiMan

,

.01W
1.

14.....4MMEMOIMEnn
.... program Goalconcerns. . ,.., , I

:::a >+ ".;;slated /ties (s)

Suggested Activitied: Gradb(s) 'Sugges =d Monitoring ". Possible Resources
.Pxocedures. ,

Title:
, aiverSal *OP and 'tConcerns

Group size: entire clase; .coups

Materials.:

Procedure(s):

save students; in, groups of. 5 '-.6, consider
o and list some major, treble* o,r :concerns most
people' encounter in real life.
'Hane the entire class-coordinate lists from

each group and compile a Master, list of univer-
sal concerns.

. Then have students maintain a checklist for

each major *rth.itudied and ihfclisconcerns
from their-lists are '06 'concerns of ,#e, Myth.
They' alics add: any'ilhiCh appear:1i myth's and

fl:,,,nor on their list
',.:

and :dismiss tvtj concerns

ithanged -over the cenitries;

01:May,:Work.from thetthetgie4iVdant ask
itudenq toianahre they are read and
start tAist. of concerns: from the material that

has. been examined:-,

Myths and legends

Pathologies

:Cr



Suggested Activities.

0. 4



NU SCUTS PROJECT

Student .,Learning:' Objective (a)

Suggested Objective PlacePen 9712

. The.stnderit'.1cnomS. chat myths provide imaginative
patieras:for State' Goal

4. "'.
B. The .student knO!. that.i Myth.:is not a speciiitJl.:0#YDfitrict

Goal

..understanding .man and: the universe.

work but!a floating tale common.. to members of a:tr4t, race or-nation. C. The student is able to

Program Goal
relate myths of one culture tomother.

Related Area(s)

Aggeste6ctiVities: Gradi(s) , 9-12

'

Title:. CultUral:Comparison and Contrist

of 'a Shared Myth

:Group size: entire class and indiiidual

Materials:` r
'i-Procedure(s):

Rave students

/
aid a .prosei, version. of the story

is -t4 iod(rt: prose translation

.

v .indpitdrial studeais4or.the

report to the class 6n the

analySis of the Gilgamesh
ShOuld bori the, commOn origin.

?easily discover for,themselves

rities':between ilie4t4pishtim, sect ion

aid Noah.
:

fiteP: analysis, of the stories,
and difference:1'i. emphasizing the dif-

ferent'religious outlook and Cultural values',
which resulted In the changes from'ithe' original

Suggested Monitoring ,4

Procedures

F

Possible Resources

Anthologies .

story line.

District. ReSources

31
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Suggested Objective Placement

Student Learning ObjectiVi(s) The student knows that myths pattezusfor State Goal

,.,:understanding.MSiVand,,,the universe.. B. The Student knows thet,t:lyth:it..not-a.specific

9-12

Y.

r; wok tut*goating,tale common to the members of race or nation. C. The

t knows

'Related Aria(s),

egends frequently .serve to account for geOgraphic-physical phenomena.

Suggested Activities: ,Crade(s) 9T2 Suggested Monitoring

Procedures

PossiblesiResources

Title:.

7,qtbFritif.ge: individuals, groups

;Materia/s:

Procedurettyr:

have-Aiiaents research mythi and

legends, tall tales, regional customs and tra-

ditions for their area.of the state or an area

they have relatives living in.
Eave them gather information not only, from

.printed material, but also froia interviews with

local people if possible.

Collect the stories and publish them if possible.

Develop continuing collection tobe used iat

various grade levels, 7.4tb Wash. St. Bistory,

Process student resulti of

interviews, edit and assist with

publication

ro lee Local LibrarieS

Cross Cut, Centrum Foundation,

Fort Wordes State Park, Port

..lownsend,, Wash. 98368:

(A .Washington State Foxfire

publication)

eta -
:;'

Note: Contact state counci of teachers,of
English Ida assistance in local publication.

Also, 'there is a film on Foxfire .available to
motivate students. e

Districtlesources

V



Suggested, Resources



- SMALL SCHOOLS PROJECT

AuggeitidOhjectile #1aoient 12

A. The 'student knows that myths provide imaginative
patterns.'..forv.,_Student:Learning Objective(s)

iidirstanding man and: the universe..
The, student values mythi and legenda as ins its laito

universal concerns' of

lilateckrea(s)

Stiggestted Activities: Grade(s) 9=12 SUggestid Monitoring

Procedures
Possible Resources

Title: Surquoi Tales
Group size: entire clad or individual,
Materials:

prOcedure(s);

A "pouritnii" tale is ane whick.tellehow"

.sametIting 'came,to bekbe way it is.

. d or tell the,clar some pourquoi-type

.
,

,stories from a vide y of cultures and azylea.
,',Identify the elements *common to ',this type' of...

etifery.
.encourage etude:10:6 wilite theft on, isle to

explain a natural. ptenoienonfluch as why
the sea is saliyi sky is Slue; Sow the leopard

:got its spots,, why BearsilavkOort
etc.'

iAfter the student has writ:erkepourquoettale
have it c area,with"an aeady published talesot

on, thfiame phenomeiot Why 'then Sea is Salty,

Be sure the student eitablislies, and 'maintains
.a mythological sfYikin'the. story. The student)
might also try_para114ingtheistyle of a Par-
,ticular..culture. .

Stargrelliag Stone,

; peldman.,.(

Myths and Modern Man

Stan*
Myths ofthe world

'Colon

TrOut, Lawzinavta Scholastic

LfieratUre Unit Series 4100,

5cholastic 106,SeOice, New

York,'N. Y. 1975 ,

4

35



Su ad..ictivities: Grade (s)"414
.

ley 1.
e

;Suggested Resources

District Resources



SGII3OLS PROJECT

rt

41

,. .4 , Suggested 'Gkjective P

,
,--,.T.,g,A. The student knows that a myth is not.41pecific li.tess ......iO4s.

r. o.
ent Learning. Objective(s) .'t

,. . .,
.

as

.

00,but :a floating tale comma to the members of _a trib..e,race,_ox_nati641,711. The stude4r_,O. Distridt-Go

thatmarty ctiluesshare the same taYths because of 'el.' needs' and concerns: The,etudenf

;myths and legendS as Insights into universal converne. ;of men, gods;:end superheroes.

':with the activities of

Sugges.teci Grade(s). - 12

ro

1;1;9

SuggAted Itnitoring
'Procedures

s e: entire class

Materials: ite,t paces,

Procedure(a)1--

. student' read a varietY,of taleS featuring Zeus'

Sntlis 'love affairs" , *.

7researtii "mother goddess" riiitiveales of

Greece;'*esPecially.

Dis41tss toTon elements f Zeus lovetales

Discuss historical of invasion. of Greik

mainland. from. Centr Asia and 'assimilatioeof

nottadic:ifsky.""god with "earth" goddess ;' Drscuss:,,

cultures of localiied native. Greek communities.

dismiss assiiitstion proceeds in,regard tir4
stihs in generaf.'

. discuss man-i6aan and family relationships in-

'heTent'in each tile and all these tales and

Oompare with f011i'relitions s in:rear life..

.4 .

,

^

Possible:Resources

Greeb Mythology

Aithologies

..1C

It"
r.?

.J;

,

'4
`..1

liitrict Res roes.'

sl

:A



luggested Attivitiepl--Gract s)

Distriket,:Resourcii

, r4r



uggested. Objective Plaieseat 9-12
mWMWM.mm..1

LStudent Lestuiug. ObjectiVe(s) A. The student knoimtfrit man ?" cultures share the sari myths tate GOal

'beciLe.ef similar, needs and gArthui'
uzstrict Goal.

and the Knights of the Round Table) is a story or collection of stories handed dpyn ,thro411 oral Program Goal

tradition and popularly regarded as history. C.' The student is able to relate:myths tto current
.

humakeoncens. The . student is

; Suggested Actirities: GraCs)

elate tg, of, gne
v.:, ,

Searchlor

Group size: entire clan

litocedure(a.

M11

I

ylk

SAggeted mouito7ing

likedures
?bs0,brg Resources

Haver st.. is read severer *die'

.,cern$: ',the search for itior

. DisetiOsiortality as a goal in
ends foltore...Reviei l ie imarck'

/cal: rtality ( e.g. fount#1' of youth
igyptimembalting and ritual, suspended'

$,tionand.Cryogenica,!'etc4.'

laphasitObierealistical4, most peopi

forimmortality.through,theit.work,161.:

lintswhickwilljiveonifter their per

deaths. Ia" ,this, sense, imna ,taut tai
retesbered:t.futUre

Have students write a ParigraPh stating what

accomgisitimeitsliervopigioSt..lile to': be; ri-
rberedforc' .$41,;

Reid parigtaphs.aloukinonymously;4i4the

and ideliftgroup4tals.empOsed,00rmi,

whicli are most

. Compare .class: goals with ,objectives` ?myths and

legends.

:llaie'40 intaipie'a !Odd,
, What and ,problese 04 hey foresee?

tiveithei onlifgr their life and eelings
at e scent tine. they 'could. live for:

8, how do the t .they would 44?

Trout, Layana, M, A Scholastic:

Literature Unit, 'Series .410O;' .
Scholastic Book Services, New. York
1975. -%



Suggested Actiivities: Grade(s) ,

Suggested Monitoring.

Procedures

time.at the end of that tine. What would they have

sccomplis , roblems-would-they-have.11.:e.r1111

they could it e aging process it any

ime initheir lifespan, what age would they

choose and why.

,-

I



,i::,t.

.

SMALL SCHOOL. "S PROJECT.7

, A. khe student mows that writers ,frequecAiyimake mythological

.,4. ,

Suggested iljective Placement 9-12

. . .
IStuOtilt Liming Objeclive(s)

S tiie Goal

,:;?eferencet,td'clarify and give meaning to their_texts.:A3,_The%student4Sibleits-reldte-myths-'--.1.6tikt
Goal

7-0v:t turiaent4 humansOncerns.
The student values myths and. legends as.inii

'Program Goals .of men!

(BY'

s d'ActiVities: Grade(s), 9-12

- 'Group size:

Materials:

itocedure(s):

. lave students maintain a, continuing looioibler
mythological characters, names and concepts.

in daily life and keep a liit of each contact.

:they notice.

Example:.

Apollo missions to the moon, names of Planets;

lootball player.injures Achilles tendon, a .rock

',.i.roup records a new versiO4.)f "Jbfai"Henry",Troup

Nature" doesn't likebeinefooled'

with margarine, qt. 19:2

Students should also keep aTit of English

usage words they encounter wbch,originnted in

hology. Record the sentences in which they.

ountered the words and'give the mythological
.

origin

Example:

titanic (from Titans),

panic (from Pan)

Have litudents annotate

'7.'414thbLi6.that they enc

ha our Lives

4iggested Mona ug
Procures
Once a week the teacher

should a k the students to

rend s eral,of the items

from t it lists.

Possl5le Resources,

1;;9.

4,6-

Myers, Catherine Tv and Myers,

Franklin G., The Heroic Spirit,

Expository Writing, Prentice

Hall, Inc., Englfwood. A. J., 197E

At end of course, semester,or

year, ,have.studtnts count np

how many such references the

have. (Even teachers miglie

be surprised at how many .

refetences to mythology we

live with.)
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1,......:-., ...

SUBJECT:

SPECIFIC AREA:

Literary Get**

6
V.

LANCUAGE.ARTS/LITERATUgE.

coget 4-
-

. .- .

Approaches to he Study of Literature
. .FolktaleS, Fables, Parables, Tall Tales

..:
.

11 12

The student knows; I.
. ..,

- .

.- ..:'.-.'---''
..

.. ,,,, -;:.--;
.

-. -

:.i.`
.

Iv ....

. .,
. ,,, ..:I!: that because people .face mazy of ,.the'aiiMerchallitlies,-
4:imilar folktales' '-evolved at differene-ltimes a places., :'

_ ..
. ,

. that folklore if the oral transmisSionlof art forms
(e.g., literature, Muslc,.crafts).

that fables teach a if& lgioscinP %an nature an
lig/la/Ay, personify a1thnrs as characte

Simple; realiatic -Story, that
.

hat* a parabl
illustrates a moral -or religious lesson.

, .

- that the moral' of a-pble. is in161.1-74t w ile the moral' of..
the 'fable is exPlio1.t. ,

:that. the till:tale4biiildsitpoh the exploits -of 'a hero.:-
thrOugh exaggeration of his.si-ie; .endurance, actions,
speech an& importance.. .

-%..
a . . .

. -77---t at-peaple_gain..satisfactio# from telling an4.4iSteiling:
--- to tall tales (e---;i;;7,-.Te-titertairdixent-azitLpfricie itirpeople '''''

pitting super stren,gth, power,. knowle&g, :a si4e... aea-itist--7- --
World forces). . . -

. . ,

:

,
-.-- so

The strient is ablestol- --..
gsp

identify major folktale-motifs.:

J"... -.identify folictSles as a means of axpr spidg--the Vaues. .of -a culture. .. . .

I .-.

45/
47.

49/.
51*

Sr..

53

53'

9-12

s
. rel-aite dIifférdntversioias.of folktaleeto differeit

cultures

. : elate folktalei, fabieS .tit, current huinan-. conderns

The student values:' - ..." Si I

.. ;he insight folk literature provides into universal and*
,evefirday ,siitiations,:411bes. and concernt.' .

.(
.49
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SMALL SCHOOLS. PROJECT

Or

Suggested Objective Placement, 9-12

,

ObJective(s) A. The student knows that because peoq.e face many of'fhe same
State; Goal

ti

similar folktales evolved at different times and places.. B. The student 14 able,

.te identify major folktale motifs C. Thestudent is able to relate folktales and fables to

Current hum concerns.
_Related_Aret(s)

District Goal

Program Goal

Suggested Activities: Grade(s) Suggested MOnitoring

Procedures

Possible Resources

. Universal Needi and (oncerns

Group size: 'entire class, stall,groups

prOcedure(s): .

. In, small groups or entire class,. have students

consider and.list the &it pressing concerns.. they

have experienced.avindividuals. (While myths

also eipriss universal Concerns, folktales

usually deal with tore4ersonal orientations

and :family relationships, rather than a status,

relative to the world and iverse..) .

Ai folktales are read, in class, have students

keep a running list of.which concerns' are dealt

.with ch.. Ventually &pattern should

be looseiy established and can lead to intro-.

Auction andliscusseon of motifs.

.111mi:wand/or have itucients write a paragraph

.diScuising'the relevande of these universal.,

771-r-lotifa'tOlresent dafiancerns.

OQ

5 a

4 Coo V

c
B3,ftv=a,

V.

a.

Discuss.motifs and what is

meant by, a'inotif - have students

.give .examples.

Peruse the liit of concepsiif

be, prepared to expand'the ihinkl

Pag of group...

Anthologies

Trade books on'folktales and fables

45

District Resources

a



1, .+*

District .1tesources



smALL3cnoo;s PROJECT

Student Learning Objective(s).
A The student len

. folktales evolved at differ t times .pliCee, ..B. The strident /is able.

"40.4dpitifiLlplktalma4.2e9244:presidig tfv.Ital.tipa of Lculttins. C.." The sttntlelit
03.AbletOrelate'folktales, fableatocurren0Umai.COncerss,

luggested Objective Placement 9-12

that because people face efmany o the/ same
itate Goal'.

C.

District Goal

-Program -Goal

1,6

4,6,9

Related Area(s)

Suggested Activities: Grade(s) 9-12''' 'Saggested Moratoria

Proceduies

Have students identify some ex-

amples of folktales that expriss
the'yeluada culture

4

.;; Title:

GrouP size:
entire class. or groups

Mat :,

assigned materials
Procedure(s): .;

Discuss the fact that my .folktales dog with',thk

theme' of ,the hero's proving himself and'findiag

,some reward. HaVe stUdents.read,several of\
these initiation, tales and make short oral re-

Ports to the class'relating'how the story dealt

'with ppsinga test and acqUiring some mar1t. of
.1 success as a result,

Example:.

Aladdin; t leek and

the Beanstalk,,etc.

Have the, class, ,analyze dements and style

mason to this 'style ort:sle...:, .;

Discussthy.oveicoming adult authority is sym-

borized by a diffiCultor dangerous' task. Does

:setittfmake .a child
to gain his independence? id are spit reasons

..for that? In real life; what are site things .

young people must do to yroVe their. adulthood?

. Rave students irdividually, gioupe, write

a modern version of this testing:procedure and

d e v e l o p a story p e r h a p s ' re lat i n g oia high. school

1, student hero.'

Posiible Resources

Library 'books

Anthologies.



,Suggesteiictivties:
Suggested Monitoring Suggested Resources

1dure's



SMALL spools PROJECT
.

.

Suggested Objectivellacement 9-12
.

. .

Al The student, kluis that folklore is the oral transmissionStudent Learning Objective(s)
'

of art foras'(,e; g., .1iteriture umiic crifts). The student.value(the insight folk liter-
Distiict,Goal

ature

.

.,.Related Area(s)
.

Program Goal

Suggested AtiVities: .Grade (s) 9-12 Suggested Monitoring

Procedures"
Possible lesources

Title: Storyteller

'Group size: ind*shuil,

Materials:

Procedure(sl:

. ..Read a short folktale aloud to the sttdents..

Tell a short folktale, ether the same. one or

'a similar one. :

. Have the class discuss ,the differences betken

. written and oral storyol;ini. What' are the

procedures and "triike'iused.fitoral presentation

, Have each studeti choose a, folktale and "read it

. several,times.' Then have the student iitactice

.(at home) tell* the story until theitudeut

is confident enough' to tell it to. the olqss.,

----/-Each_student will become a "storyteller," Have .

the 'class discuss what it vars. like, when most

' information was passed down through "Oral

1' tradition." .°

10 1

Caution - Teacher should be

well prepared for this .

presentation.

0,1

Pleasant de. Spain', on

TV. Sunday morning at 9:00-

Ch. 5, tells :stories . One

of thestories'is printed the

,daybefore in Saturday's Seattle

Tithe§ :Jr Section.

Kottmeyer, William Fables and

Folktales, Webster Division,

Mcgrawqill Book Company. San

FrincisCol 1973.

A

___Districtiesources

1 119
4,114
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FAL SC1130Li PROJECT
Suggested Objective Placement 9-12

Student. Learning Objectiie(s) A. The student knows that folklore is the .oral transmission. of art State Goal.
,*--...% . .1' . .

.' .

. forms, .e. g. , literature, music, crafts. B. The student,knoWs'ihat fables teach a useful lesson
District Goal

about huign nature and usually personify'animals as characters. C.. The student is ab4 to identifi
Trogram Goal

.tpaijoi.q.olitale, motifs. 11.1e Student is able to ,identify folktales as a means of expressing the

ungea.,Areal)
values of a c

,

iiigeited Activities: Grade(s) 10
.

ate erent vers ons o o to es erent cultures,

suggested Monitoring

Procedures

Possible Resources

Title:

Group size:, entire class

Materials:

Students should read .a selection of JC Barris'

ker

Teacher or studeMts investigate African back-

gonad for Brsr Rabbit tales Wand tales, etc).

'. Discuss elements of these stories (huior,

clever and stupid perionglities; regionil details)

Compare` these' elements to traditional European

fables .such as Aesop stories.15$,, . (

Discuss,the differences, expettilly amphasidon

humor, and non- explicit morals.,

If desired,; these stories can bt discusded as,:

" Sublimat4na of the slave-master system and

covertrebellionp ai well

Anthologies

'Aesop Fables'

i'I G

51



Suggested'Activities: Grade(s)

Title: Ikt.or'Fiction

Group size: ientire dais

Materials: worksheet

Procedure(s):

, Individually;lave-siudents gather as much

information as they can find on beliefs,

folklore, and customs relating,to any specific

process, event or, object:, Example: good'and

bad luck, astrology, cold remedies; etc.'

Have them attempt to gather information-from '

different times, cultures and countries

. Try to determinelf the custom ,described actually

benef;ta.the.proOss,Idescribes;it'accuptglY):.

perpetuates harzifullasinformatiOn, or is ,

merely superstition. 4 .

.Try to establish howmany, and to what extent,

these customs are "alive" today.

Variation:

prepare a worksheet 'on some common beli4, Cgs-.

toms, mores. Have students survey three groups

(1) parents,' .(2)-peersi-and:(3) a community

member. to determine' whether they believe the'in7",

formation, do not believe.* information, or are

undecided'. Have students compare the results 1gs

'groups and determine if there are any tonclusions

that can be drawn.

District Resources

I

1.



cSMAIL SCHOOLS. PROJECT

Suggested Objective Placement . 9-12.A. The student bows that .fables teach'a usefullesson about' human
nature and uaually .peXsonift animals'aa'characters.

.7 B.' The' 'student ----.---45-;', Student Learning Objective(s)

State GOal
knows that a parable is a simple, realistic story that illuitratesa moral or religious lesson.,

.
.

.
.

District Goal.
. ,.

r- -.177' The student, AlOs that the.noral,of a$argtlels
;mpicit waiie the,moraI of thhrfarl

ezplicitt 'The student is able to identify folktales as a,meansOf expressing the values .o .

Program Goal
Oulture.B.The student is able to relate fOlktales, fables to current h4lin canceric',Relaecl,Areal(s)'

4%.

--Suggested Activities: Grade(s)

Group size: entire class

Materials: see resources

' Procedure(;):

Have students.read a variety of ancient and

modern fables' and parables. ./

Discuss characteristics of fables, and parables.

Have students list several proverbs and morals

then chose one and use it as 'a basis to write

. an' original fable or parable.

Suggested Monitoring

Procedures

Have students relate the dif-

ference is a fable and'a par-

able.

\Have students specify ,the dif

\f0ente between a moral of: a,

Parable and of a fable.

53

Possible Resources

KittmeYer, William, et.al,:Fables

and Folktalei, Webster Division,

McGraw Hill Book Company, San

Fransicd,"103

'Anthologies .

briry books

Bible

District Resources

1



Suggested Activities: Grade(s)
Suggested-Monitoring

Procedures.

Suggested Resources



SMALL SCHOOLS PROJECT

Suggested Objectiye Placement 9 -12

A. The student kaows that the' tall tale builds upon the exploits of ,Student Learninf Objective(s)
Goal

.
.

a hero through exaggeration of his size, enduraice, actions,' speech and importance. B. The
District Goal

student knowsws that people gain satisfaction from telling and, listening to tall tales. The
Program Goal

student is able to relate different versions
of folktales to different'cultures.

Related'Area(s)

1,6

4,6,9

Suggisted Activities: .Grade(s) 10 Suggested Monitoring

Procedures.'

Possible Resources

Have students identify cultures Tall Tales, Anthology
Group size: entire dial with ,specifictall tales. . \liaterials:,:.. see resources j.

Library books about Pecos
i'ocedui7(;)17 .

Paul Bunyan and Joe Magarac.
StUdents should lead a selection of tall 'tales

whictticlude.examples of. occupational heroes

.Magarae, John Henry, Pecos Bill,:etc,)

Tales should be analyzed and diattsterfor
elemente Comm to all tall tales 11:taggeration,,

of:size, endUranci,iii.)' 7

Tales should then be analyzed and discussed for

occupational and cultural details.(e. g., Joe
: Magarac for eastern European customs, steel

...:).industry procedural, .etc.)

In western Washington, Paul kayo telei'could
be investigated in depth for development and

changes as legend noted from eastern DS .t6 west

coast, emPhasizini geographical details.

Students- shoultbe 'encouragedto try writing

a tall tai either adttini a version to a:,

kiovi, hero, or inventing, their own ,(Modern:.

day Paul Banyan,, or.Super Student of

school).

113

'4

L

I

District Resourcei

,55



stet' Activitlei: ,rade(s)---"
Suggested ilisources

f.
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District (jesdurces



SCHOOLS PROJECT
Suggested Objective Placement ,9-12

Stude t LearnAng Objective(S)
...1....DLgildenelsabletoidentitaletaotifs. State Goal

.1

The stydgnt is able to identify folktales
al a team of expressing the values of _a_dulture. -District Goal

The student is able to relate different versions of folktales to different cultures.

Related Area(s)

Program Goal 4,6;9

Suggested Activities:, :Grade(s) 9 10 Suggeked MdtAtorilig-

'I Procedures

-. Title:

Group size: entire class

Materials: trade books, anthologies

Procedure(s):

Students should read a variety of AmeriFan

,t folktales with emphasis on different-types and

1,4 content.

Analyze stories foi types and content.

Establish patterns typical of Americo' folklore

--humor, emphasis on non-child heroes4 ghoit
and

devil' stories, regional concentration, etc.

. Discuss probable reasons for development of

"'supernatural adult themes rather than "child"

topics of most European Mar (eg. "recent

development of American culture, shorter time

for oral development of tales, greater sophis-.

tication of tale tellers, etc.)
,

Determine' through class rig-

po,ses students who have read,

extensiielyin folktales. and.

fables.

4

Possible Resources

Trade books anthologies

District Resources

118
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, IANGUAGVARTS/LITERATURE i
G

SPECIFXCTAREk.: Approaches tothe'Studviiif Literature
".... .

Literary Genre: Drama

The studeit:_knowsl

that dkama7probablrbegan as a means.ofexplaining
religious rituaL:andllocti*Iie. .These playi-wereicalled
mystery and miracle aramas.

_

that dkama is:classified 4S-tragedy or comedy.

:'that':.A.tragedy resulra4nAdisintegration (.disaster,:death,
theunsucCessful:kotaLstruggle

that ComedY-achieves.integration through` the. haOpy,
-bloOdless solution of aAjrdbieivthat has'fruStrated,
jem4artassea or distressed:thigmtharactera:

-

. ' that purpose, method and tone'of comic forms
satire, farce,. and-burlesque.

P.

such as

dramatic conventions (e.g., .chOrusmiaaks of,Greek'Tragedy,
dialoguelin_-_vekse,.. _direct 'address to audience, asides,i.

the:charaCteristicphySiCal.eXeMents (stage, lighting,
props,- coatumes) of the ancient,: Elizabethan and
modern theatre. -

thatthere are yarious,ypes of -staging (Arena pro:-.

.SeeniUM,_ thrust). :- .-: . . .,:. :. :.c... -- ..: :'-'

.. .

-

that a.stene is a Subdivision of:Art:act, amo:Uthat.aach
sceUe'consista.of'a'Unit.uf:aCtioU:In.WhiCh'theie-ls no
ohaUge-of place or bkeak_in the continuity of time.

The student is able to:

.contrast tragedy and comedy in drama,

identify dramatic conventions,::physical.elements and
staging as a. result of:watching drama-.

The'studentvalues:

a the experience of theatre as entertainment.

the voice of the playwright as-a critic of society.past,
present, and future, and as a commentator on personal
relationships..

'59
21.

61
:63

5

6

73

61/
65

71-

69

67

9-12

, (V

CI 14.

9_ 10 11' 1
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SCHOOLSIPROjECT

\
ti Learning. Objective(s) A. The student.. knows that' -drama is classified as tragedy or comedy. 'State Goal

.

Suggestedijectfie PlaCe;ent.

The student is able to contrast tragedy and comedy in diama.

Related. Area(s),'

D4iript,G4a1

, Program Goal

Suggested Activities: Grade(s) 9-12 Suggested' Monitoring

Procedures
Possible Resources

Title: Exposure to classifications of
drama.

Group size: entire class
Materials: multiple copies of one-act

plays. .(Students each have
one copy of at least four

'plays.)
Protedure(s):

. Past out copies of the plays and have students:
read' through- them either silently or aloud.

. rriscuse the plays -- compare and:contrast. char-

acterization,., mood, setting and finally purpose
of the playa.

. Discuss tlassfficailons of. drama:
,

a). tragedy

bY. comedy

. c) melodrama .

om d) social drama
''.e) farce
f) fantasy'

.g) .folk play

14. h). allegory

Study each' play mid' determine which. play is' sUit-

g a able to each .classification. .Discuss- reasons for
fittitig the plays into these categories.,

67.0 Have students select a scene from one of the

4-,?-477--isilyrant-exrend-the work to anew interpretatiO
.e.g. .comedy to farce or fantashetc.)

e Have Students create imProvisatiOns which-they

. present as melodrama then as tragedy, folk ;.

plays, etc.

c

Give students a worksheet with

several: tlassifidations of
drama and have them look up

plays that will match each

Classification.

District Resources



1.11...
nigisted .Giade(s) v

. .

Fe ferit as as; tivisatioP t
froLfolk songs '(as,!17ranIcie and Johnny"
"Little ibhee.;`")

eats present,as 'drama. rovi.stbons taken
`fro poetry-tuthitctliert Forst p' TieFas,r.

Vordavoitles.714ichael"; or "The .Idiot Boy"; or
B3Torits."Pi:isorier of Chalon".



SMALL SCHOOLS. PROJECT,

Suggested Objective Placement

student Innis that a' tragedy results in 'disintegration (disatter,;,Studentlearning 6bjective(s).
State Goal

following the imsuccessfui moral struggle of .the hero.

'District .Goaf.

.

r

disorder

Program Goal

Related A History_oil 'dramOyeteiy_lind--miracle-tiremas;:tharac-teristi-c-physital eleientsof
aneteiit; Elizabethan, and modern theatre.

Suggested Activities:
Grade(s)' 1011.

I

Title: Teaching Macbeth.

Group size: entire class

. Materials: copies of Macbeth

Procedure(s):

. Lead discussion of Shicespear's.life and' times

including a study of ;he history of drama in

England (touch upon church tableaux, miracle

plays, morality plays, building up to Renais

sauce drama).

Compare staging to modern methods and stage

tcTtypes.

-
Read and explicate the play in class; Asa*
reading for ho4 study to be discusseUthe

lowing class' pstiod. Discuss thei,plot glad. char.

acterization.
, ;,

Examine the flay as 'en'example of tragedy. "(SPe

.structure of Macbeth.).

Tent about moral struggle - How was Macbeth.

Suggested,Monitoring
Procedures

A film' Or. filmstrip of the

Globellieatre or a model l'of

the Globe, is helpfil here..

Teacher may require some line

. memorization and concentrate

on meaning, and significance

of Shakispear's quotes.

. .Reread the two, sleep-fencing

Act V) to show, the tragic d

Macbeth.

D iscuss themes ,,of darkness and gloom; the

imagery 'of,blbod; Sleep and time, etc.

. If tiagedy is man's desire to ,find"himself, how,

did Macbeth attempt his goal: Did he succeed?

. Dismiss disaster (war, Malcolm's accession, Lady

liacbetlesdidcontent, etc.) death (Duncan,Banquo,

Lady Macbeth) and disorder (Macbeth's solikqty).

es (Act II,

fall of Lady,

1,4

Possible- tesources

Various books of the Life of

ShakesPear, plays of Shakes-

peare, anthologies of Elizabe-!

than drama.

Recording of 'the play as done

by the Old Vic Players., :,

District Reiourcea



ggested Activities: Grade(s)
Sugges ted- Monitoring

Procedures
Suggested': esouices

Structure of Macbe
Groupsize: entiraclass

Materials: copies of ilacbeth

Procedui,e(s):: .

ti

'Note. laeprx*Ctisunde/rtalcen as .part ofTh unlf
on tragedy. It presupposes a .detailed study
,of tragedy and the '; letion of tile, tfassts-.,,,

studir''of. Macbeth. 'A study'of Hamlet may

also-be done and the two plays and 'the two
tragic herpes ,compared. The purpoie of this

lesson is to show that many dramatists.oper-

ate Unair a rigid structure.

Outline on the board the stricture of a classical
.

five act play.. (

Act III
Cation

Act V

Resol i ti

. Go, throngh the play and indicate by Act, Scene,

or lines, the partaapplicabie.to the outline
presented.

.

ShoW tow the outline pattern, intensifies; the
impact of the:

tompariaon can 'be lide betWeen

!Macbeth!".

Quiz students to, determite if
they meet the .objeciiies. If
not, use other examples to.,..
refeach l the'objective.

6

District Resources

.;

041



Suggested Objective Placeuent 9-12

.4,

::,Student" Learning Objective(s): A. The student knois that coed' achieves integration through the
. States 6al

.
.

happy, bloodless Solutiontf a Problem that hii:frustrated,'embarrassed, or distressed thethar-
DiStrict,Goal,

acters. B. The studeit Is able to contrast, tragedy: and comedy in drama.

; Related Area(s)

Program_Goal_
4;6,8

Suggested Actiiities: Grade(s) gll.

Title:. 'Comic Drama

Group size: entire class

Materials: None specificaliy, but a comedy

. must :have or Will be studi-

ed as: part the class work.

ARecommended to use 'with a study

of a Shakespearean comedy.)

Procedure(s):

Suggested **ring,

Procedures'

Possible Resources

if

Potts, L. J., Comedy,(London,

Hutchinson's University Library #4:

Read. to the Clisefrom Some easy formtf comedy,

as a joke book, or:camiCistripi..,'

Discuss what makes' people laugh. Arrange scale

'.on. Chalkboard, fromthe bottom (the earthy joke)

through :those comic mishaps on center,sCale

(coincidences, mistaken identities) to the comedy

nf.mannerj on top.

Bring class to realize that comedy is associated

with human beings-itS agent is aighter!:

'present comedy'and,t;agedy in parallel form--

contrasting the two ..(see next page).

Practice comicjlements:' Improvise,comic:scenes.

1) krigidityphySical obstimancy, JfailUre

to adapt,

006044tiOnTOtsre (as a person.who Is

1. '''.itoy4.,:the'hi&of another),

advanced' or reversed (as a

'
.\

.

exaggerationtfform Or structure"

430Discusslow the elements 'of comedy.' fit :: comic

:drama that was;'-tead,' (Shakespeare's' comedies ate.,;

goodillustratiOni because'they'incorporate so

. many, comiclorms.) .

Take:J*7*d show ow cOmekCould, be intra.,



Tragedy and comedy are presented. here inpaialleI;-::bbviousiy, with traits. so different and
yet so zimiiar,,defining each peatly4.1s npt possible . One source--suggested that tragedy
and comedy Meet at infinity;' indeed, human experienee would seem' to corrorborate-this= state-ment, In 'extremes'- of human _suffering 'or:joy; theyelbeConie confused" with each other.

TRAGEDY : 4VS.
-1:81-storically-,tr-ageily-enterses---irom

sacrificial rite:;:(tragodia, ,the.14-
mentation chanted over aacri#icial-
offering at ancient :rites to. Dionysus)

2. Tragedy begins -the birth;-d.eat4=resur-
rection struggle. -*

COMEDY:

4-f: Comedy ,emerges from the p
and: revel 'following tie, sac

- 'rite. (komos, the- revel
following ,Dionysian rites)

2. Comedy ends the struggle. It
corresponds- to".the resurrection,
from darkness into sunlight."

--
3. Comedy cures folly with folly.3.. Tragedy works a purgation; a diens-

ing, catharsis. ...
. :

; Tragedy* assumes a clOsed'Striicttire.. 4. Comedy remains an improvisAion
with a loose structure.

. Comedy movesfrom license to4 4responsibility'

Comedy is chiefly rooted
character.

Tragedy-moves from sin and suffering
to calm of mind, often death.

1 .
Trag7ly as chiefly ,rooted in plot.

7. Tragedy deale with the- unusual, but
normal..

8. Tragedy apPeals to the emotions.

'
_. Comedy deals:With ute abnormal,

but not. 'unusual.

8. Comedy appeals to the intellect;-
laughter is_incompatible with
emotions of sympathy,pity, 'or fear:

9, Tragedy concentrates
the intentional.

10. Tragedyitivolves the whole being.

".:'Comedy concentrates on.- the Aestitre,4.
the unintentional.

10. -Coiedy concentrates on the atti-
tudes, movemenizi; and/or language
part of a being, not on the whOle
being; -on the-iinsociability in' a
.person.

11. Comic-her-ow:1 learn by suffering
which takes the' form of humiliation.,
discomfort, disappointment, chagrin.

12. COisedy"Is the weapon against disiri-
. tegratiOn7 in human society; it is

a great leveler..

13. In comedy; the.vice or frailtY re-
taing4its identity, remains a:char-

- acter; so to speak. 'CoMedies 'often,
fear the common-noun name -of the
frailty,. itself. ` .

.

11. Tragieheroes leant by suffering which
takes the form of death.

12. Tragedy. i8 -.the bastion of human self7-
respect against superhuman or =human:
forces pressing is *ion manktnd.:

13. Tragedy so Completely incorpOratea.^11'
vices and passions into the, individual,
that tragedies ,often become personifi7
cations and bears proper-no* title.

.66
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SMALL SCHOOLS PROJECT
Suggested Objective Placement

Student Learning Objective(s):-...leatudent knows that =nose, methoLandizeLiniir jong $tate Goal

satire force; an burlesque. Tho,litmAtInt
th° 11'1'6 nf:11113 playwright elk

J
'critic of society past, present and.futnre.

Related Area(s),

District Goal

s, Program Goal

a.

0

1,4

4,6,8

Suggesteliketizitif-s4Grade(s)
:16-12 --Suggested-MonitoriA

Procedures -
--Possible Resources

Op

Aite and the Man'
Grows size: entire class
Materials: copie's of Arms and the Man

Procedure (s) .1

Distribute books.

Cast play from the class memçrs.

Give a'brief background about orge Bernard Shaw

indlidtng personal and political life, the ties,
Anglo-Germai rivalry;"Colonialism4nd Imperialism

the importance of being heroic. ,

Distribute, a list of topics for Oral reports to
be given after' reading the play (which should in-
clude. topics with reference to the satirical ele-

4, meats Within the play.).

Read Act I in c.lats. (Read Tennyson's "Charge of

the Light Brigade" in conjunction with Act )1).

T ake the following three days to finish t4,play.
Divide the class into groups to 1s cuss .topic

id,eas:

1) Realism vs. Romanticism,

2) 'Shaw's view "of the rd.litary,

3) The idea of melisuring social class by in
dual worth rather than by wealth Or birth.

Groups-shoulrepot findings-to-thi-entire-
class, supporting -ideas by quotes from the play.
Comedy may be "Man's desire to lose himseltfto

become unimportant except as something wi4tier`and

bigger than himself." How does this rel e

Raina and to 8luntschli? How is ,Sergius's,fate
,actually tragic as compared to the comed

ther two?

4

Caution student not to read
their own attitudes or perhaps
disenchantment concerning war,

Alito the play. (At that time,
thaw was revolutionary in his/
ideas.)

Everybody's 'Political What' s

hat? by George Bernard Shaw,

Dodd Mead & Co., 1947, Ch. XVII

"The Military Man."

.11

District Resourees

.



suggested Activities: Grade(s)
Possible Resources



Suggested Objective Placement 9-1;

Student Learai4 Objective(s)
State Goal

The student values',
District Goal.

the experience of theatre as entertainmeni..

Program Goal

Related'Area(s)

Suggested Activigies: Grade(s) 10712

Title: Comparing theatres

Class size: individual, groups, depending

on format.

Materials: paper, pens, wood nails, paint,

misc. items.

Procedurecs) : .

. Depending on format and times the teacher can

approtch-thii lesson in one of many ways'.,. In

all cases, however, the teacher should explain

to the class the characteristics of ancient,

Elizabethan, and modern theatre. Have the class

discuss a scene in a play they have' studied

(could be from Shakespeare, O'Neil, ChikhoiL;

Williams, Miller, etc.) and have them visualize

how that scene would be dond in: .

a) An ancient theatre,

b)Elizabethan.theatre,

ilvdern theatre,

Theft have th'eclass------,

a) individually write.a paper discussing

. and analyzing the differences-rot'

b) draw diagrams or pictures of the.differ-

entes, indfiidually, or

c) in groups of 5-7, construct a miniature,'
theatre to present to the class of one

of the three types, or

d) individually or in groups` construct_ all

threi-tyfeiatheatres in min atu e.
Note: In all cases, students should deal with all,

physical elements.

10"1

SUggested Monitoring

Proceduret

Quiz students on some the

'characteristics 6of the ancie4,.

Elizatetikari; mbdern theatre

or haVe thim contiasrthe char-

acteristics'. .

--Possibie-Regautte

District Resources



tiggested Grade(s).

District Resources

rl



MI, SCHOOLS PROJECT
Suggested Objective Placement' '9-12

Student' Learning Objective(i) The studett knows that there are various types of staging State Goal

District Goal

1,4

. (arena. ,proscenium. t .irust). The student is able to identify dramatic conventions, physical

elements and staging,as a result of watching drama.
ProgramGoal.

Related Area(p)

-Suggested ktivities:
, Grade(s) 9-12

Title: Stage the Stage

Class size: entire class

Materials: Pittuies

'Procedure(s): °"

.11eCture to the class on the' different types of

stages such ps:arelia, proicenium and thrust.

Show picturesuf.the various types and point

out the kind of productions that are appropriate

for each one. .

. Ask students if they can give examples of

various .types of stages that they have encount-

ered in their lives.

Title: Visit the Stage.

Class size:, entire' class

Materials:

Procedure(s): 4 14

,Visit various parts of your school to deter

mine tow a play could be performed in a Parti-

cular area.

Example:

lost gyms could bused as an arena stage

aid mos4,classroors could. be arranged for

1 1
a proscenium' stage. Thrust stages tight be

harder to find. Discuss the architecture'

and decide how each. could be changed to

iccotiodate other types of theatres.

Variation:

Arrange for a visit to several ,typed'. of stages

in a di,/

Suggested,Monitoring

Procedures

Possible Resources

Teacher observation of student

responses.

Plan areas for class to visit,

act as discussion leader, and

proaote ideas.

District Resources

A



'S:Uig.psted Aft vities:
Suggested Monitoring m Pcsiible .ReSOurces.

Procedures



SMALL SCHOOLS PROJECT

Student, Learning Oil ective (s

.1Suggested Objective Placement 9-12

udent Icnowsjhut that a scene is .a su,kv112fanaci,aiddlat State Goal

ion in whi s here is no chan e of 'lace or break'in the District Goal

Program Goal
continuity of tittle.

,Related Area(s)

,."

Suggested Activities: Grade(s) 9-12 Suggested Monitoring

Procedpres

Pgssibl Resoprces

Title: Setting the scenes

Class size: entire class

Materials: worksheet

Procedure(s):'

. EXplain to the cl,ass 'about the importance 'of: the

setting to .a play and how that setting stress

ed in the.subdiVision of scenes within an act.

Then explalfe that acts can change the setting

in both the'time Ind

. On a worksheet, enumerate'.several subdivisions

of famous plays show hoseach scene occurs

in a particular time and place.

Read 'a play 'in classnoting these facts.

Act as class discusision leader,4

provide students with worksheet

and act as. guide through regin

of play.'"



tivitiesr Gra

Possible 'Resources
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LITERATURE
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SPECIFIC AREA: Approaches to the Study of. Literature

Literary Genre: Biography, 9 10 11 12

The student knows:

that bingraphr.ig-the history of an individual's life"
pro:44es a partiCUlar perspective on the-

individual'S personality,. milieu-and work.:

that autobiograPhy,is:written by the .subject about
himtelf for publication..

. that biographies give infOrmation- and insight .into an
individual's life...or,POiod in history. .

that the biographer's point of view toward. the subjec
Influences the validity of: the

:The student is able to:

gain information and insight into an individuals
life.or period-in' history by reading biogranhies.

.

The stdent values:

. .

!

biographies' for':the" insight and information they can
give on an individualelife br period- int,hiStory.

75 ,": 0.

77
79

83

1

82.

'77

77



SMALL .SCHOOLS PROJECT
Suggested 'Objective ,Placement '.9 -12

(s): A. The student knows that a tiography is a history of An individual State GoalStudent Learning Objective

life wEiihWides a particular perspective on the: individual's personality, milieu and work.

B. The student knows that biographies give information and insight into. an individual's' life or

period in history.

ielated irea(s), thitton RxprpRainn

District .doal

Program Goal

Suggested Activities; Grade(s) 9-12 Suggested Monitoring

Procedures .

Possible Resources

1,4'

4,5;6

Title: Family Tree.

Group size: individual
. Materials: paper and pencil

Irocedure(a):
.

Discuss .the definition, of .a,biography with students

Ask them questions 'such as the following:

What are some interesting things to know,about

people? .

- Can you give some examples/of hoi biographies

have helped you 'understand. some famous people?

(e.g., famous historical figures, 'stage' person-

. inventors, athletes.)
.

. Ask students' boi they think biographers obtain, in-

formation needed to .write a biography? (interviews,

research)
.

..Aik students if they.iliare'to conduct an interview,

what 'kinds of questions they would asL List the

questiona and, as a class, select .the best ones..

Have students question their parents to discover

0
-

cr)- 0 as much as they can about their ancestors.

"V..-Eave-studentS chooscone-ancesta-to-writem

graphy'about.

ci.5 -Note: If students have any difficulty at thisg
§ point, suggest they make up an ancestor

g to wrj.te about. .

ta. "Nave students collect as much inforiation as poss--

;2 ible and then begin the writing process. (See

vim Written Expression.):

Franklin

..Prentice Hall, 1978.

District* Resources

15



Possible 'Resoarces



SMALL SQ1004110JiCT Suggested ybjective Placement

'

.

StOent.. Learning. Ohjeative(s), A. 'The,':'stedent kiciiis that ',a biography is the history of an . individual'itate Goal

life-life -a-naricularpperspectiveon-the-individuails--Personality,-mili-ea-and7work. Di-strict-Go
..

..4',71.,.. .
,,.

r. ... . .. 0 A,

fit

:
:.111i.s'Attident knowsi'lat the biographer's point of View toward the subject influences the validity ,Program Goal

of thlOttirk.

Related'Aregs) L1rf tt , ,., . '.

Suggested Activities: Gride(s) 9-12
I

/I

Title: Writing A Bipgraphyz

roup site: indiividua,,l1Pairs

Materials: paper and "pencils

Ptocedire s :

Suggested Monitorial

ProCedures
Poesible.tesOurces,

Discuss. the,,, dean.* .Of `a .'biography with students
Asitl*pletiii*.-such as tiie'filioWing:
- Whipire:someinteresting things to know about

pekile?

Can' yod give soMe examples of how blOgraphies

have .helped 'iduiniderstand some iambus 'people?

(e.g. famous historical figures, stage, person-
,.

alit eg, inventors, athletes,)
Ask, students hOir they think biographers obtain in-

formation needed to write a biographY?(interviews;.
research) . .

..,,,Askstudents if they...were:to conduct an interview;

what kinds'Oi.l.qaeitiOns;`iiiey would List the
.

,questions. and';,as: a, ,class; select the best ones.
. Have studeati:..pait,.Off.and..use the questions to

,-...cOlduct a personal interview, taking-notes of
. . , .

answers..

Have students use the notes to begin; the'writ
process. (See written expression.)

.. Advise the writerstot,to show the other' person the
biography' until completed`...

After finishing the biography, have students.' write
an autobiography:.

. Compare thwo sketches noting tIe differences.

qiscuss with students how an
author's point of view can,in-
fluence the 'validiti,of the work
Have. thei IiidicatOpte, examples

if pogible, from their own read
ing.

1 4



.

pAested poring
Procedurei,.

.

::Vossible 'Resources

r n.



Student learning Objective(s) ud t laws tiW iatchio raphies rive inforiation and insight- State Goal
;

rictG04

Program poal

1,4

Io

ested Activities: Grade(s). 942 Suggested Monitoring

Proceduresd

Title: Reading a Biography

Group alma: individual;'

Materials: seOral short biographies, or
bioiraiihical. sketches

,ProCedure(sY:

studentsclilose.a:,hi 101 perebn,,to re;
',search and read a biograpliyor an autobiography
on the .person..

. Rave students research the political and social
climate of the, ,period in whiCh the person lived.

. Prom the research .have students prepare a report
or speech' on the,.person, ,arid the ,times,, discussing

how the times influenced. theperson, an/or, how
person influeilced'thg

,

Possible Resources

Kiestak , Kenneth, 'Turning 'Point

A Collection of Short Biographies,

Learning Trends,, Globe Book Co. ,

:1973. ,

COntainsbiOgraphies on such

people :as Bu.ffyliinte-Marie,

Andretti, Golda. Meier, and

Arthut Ashes

his tract 'Resources



SuggesteCAOivit

V .



SMALL SCAOOLSPR03,,ECT
.

Student. Learn g; Obj ictive (s) 'NP

subject influeiiceSthevaliditY of

. ,

Suggested Objective Placement 9-12

aiiidAnt kirwa that tba hin_giaphpita paint of view toward :

the'work. ..B; The SEucle)itfinows:that autobiography is

State Goal

District Goal

iritten .bp' the wahbisW or publication.
Pifgrom 4oal

,7Related Area(s)

1,4

40,6

Suggested.Activiiies:- Grade(s). 1' Saiggested Monitoring
;:tYProcedures

Possible ResoC;ces

Title: .Biography -"Point of View
Group size: individual, Urge grout.
Materials:. chalkboard, 'biograPhies., au

biographies o-

Proceiture(s):

*.:11ave students' reakexcerpts or short autobiogra-
phies (see; resources).
11 velt1 idents'Inite down fferences in..point of

/ill' the aiffe.,s cps and list on the chalkboard;
the el.'s of View and ..how it

influences the validity of 'his/her work.

,

.'llse an,autobiography'and o,bi.ography about the ,

:some .person. Coppare the'clifferencestsimilarities.
If*ceiPts areiusea, chooselectious dealing 4ith
tie .same'perisoctof the..pirion's life: ,

,students ,Inumerate differ-
.

encebetween a biography and
an autobiography,

Clements Zacharie, and. Leon

Burrell, Profiles,"A Collection
of Short Biographies,,

Trends, Globe Book!Co., NY,I9`75.

Contains biographies on such
people as Poncho Gonzales,

ris Karloff and Mary Bethune

Kieszak, Kenneth, "ranting Point,,
A Collection of. Short Biographies,

Learning Trends; Globe Book Co.,
1973.

Contains biographies.on such
people as. Buffy Sainte-Marie,

Mario Andretti, Golda Meier and

Arthur ishe.
. ,

District Resources



ggcstM Aegviries: Grade(s)
,4ggeSt*Koni.644 Poisib41k)urCes

WA'



SMALL spools PROJECT.

SUBJECT: LITERATURB

J
44
4.0 ej

SPECIFIg.AREA: Approaches to- theStudy.of Literature

Genre-: Essay

-

The student: knowp.:-
. ,

that: the [es.44." a. short. literaiY oOmposition ;on 'a--
iinge silbj0Ptitually preeentinhe views of the:

. .
.

9 10 11 12

.1.

.,,

that the formal essay is a brief. proSetork.1.n-y.hich.th
author as an rauthoritTsm.a subject, _presents
arguments jn an'.oideriYad:Systematic fashi64,.and'i-
emploYS(a eignified.:and'iMpefson01.tone.t,.;-

:that the: informal essay isfOrief'prOse work in which
-thei.authof,,,employ.S[ra relaxed, humorous, and often
whimsical tone.`

that informal essays may be::ClaSsifidaccdrdingto-the
"author's': pprpOse,, descriptilie, lumordnisOritiCk,
satirical, persuasive, instructive, reflective.. .

The student is able to:
. .

,. . :, ,...6"..7 ; ....

recognize the essay as a literary; fctrm,,,wher-the author
.states his opinion on a-

The student values':

, .

the essay asi sourceq,f.:information.an personal: nion.
.

.

.

1,

2

47;

89

93

91

87

-91-

09-42



SMALL SCHOOLS P110.40'.

Suggested Objective Placement 9 12

. .

1 A. The student/knOWs:thailhe,eisay
is aehori'literery osition State Goal.

StUdent,J,eerning ObjeC't'ive(s):

. :q11 a single subject, Oually,presenting
the:views of. the author. B. TheitUdent is able 'to --Distr4Goal

t

recognize the essay is a literary form where theoauthor states
his7her opinion on a topic. f

Program Goal

Related Area(s);

1, 10.

4,5,6

Suggested ctivities: Grade(s)
9-12

Title: Try Your IlineAt It

Group size: individual

Materials: formal and'inforMal. mays.

Suggestedionitori

Procedures.
Possiblilesources

Peruse Written reepoiies'and. re-.

'teach itUdeniswhoio.not'grasp

the:objectives...

Procedure(s):,

The.itudents Will read an essay, identifythe

.authors .opinion andlrite.his/her reaction

to the author's opinion.

VariatiOn:

After identifying the topic of the essay, the

studenk writes a 3007500 word essay using-t0,-,

satetopic but expressing own opinion

Daigai$ Arthur and Roxanne M.

Bork, Food' for Thousht,!Prentict

N. 3.; 1977.

, (Contains many contemporary

essaysly such people as

Margaret Mead, ,James Nerriot,

and lilliam,Feulkner.)



Suggested Ii.4;ir4ies: Grade (s)

.1 .

3



),

' / \ _!, 4.,"
Suggested Objective glaCenelit 9 - 12.

student ksioWs that the formal esiay is a brief' prose Wort:Student Learning ObjeCtive(s) A'

in which the author writes 'as an authority- on- a subject,
presents arguments in an orderly andairmeat MI& plepl art a Milli fi ;434 ilepaprinal fra l'ho itjui Fitt tOogi. the

orial essay: ita b ' 0 work in which the eauthoi,,employs a'relazid rotis, and oftenwhitnifie 4 fr;z.

4

State

'District Goal

Program.Goal,

Susses* &c
,

es:. Grade(s). 10 1,

4

Sugge:Sted Monito

PrOceduei.
4.%.

'Can Yon Name It?

'Group. size: individual,

laterialsi severe essays, formal an

iiiocedire(s):

Teacher will lead discussiOn

-on each. essay,
cation

informal

Aftei a teacher presentation' of the' basic
of foraa3. and. Informal' essays,

distribute the essays.

,Students will read and decide if each essay

is formal or informity:.
;

Studenta'itst be akle to supPort'heft osiers.;

. Discuss:-

Title: Formal Essays

Group size: individual

Materials: fatal essay

7rocedure(s)

Students will read and outline' the 'formal,.

essay, noting the qatenatic. and orderly, /ors

the ,author etployed..

N

Variation::

This nay also be doe witlian in

.District' Retoutcei.'

sY

1



; 4 "l .."

Siggsepd,Activities: rade(s)
!!),04. ''...!r ,1 ',..r 4,

. .,.,.14.. , 0,
tic Identify-le

A,..., i. 7 .1 re

9rOtrP 'size: . indivgual

'Materials: ' of 'different' genies

-...,Procedtire(a):' ' ..

,Provide. students with i basickhowledgt tk the

cofltents Of infotial,and.fo eseays: .:
Havellit students glad examp of a ,foital "and
4n. informal essay, .2 abort sioryi and an editor-, .,

Maie'tl!e,attide4t identify the formai:and 'iliformal
issais. with' supporting eviditie;



4,SCIaLS PROJECT

,/;

t learning Obje ve(S) A.

tive Aunorous critic"'

State Goal
A5?

'District Goal:::,' : 7' . ' i ,%. . .. .,,,. .q' %B.- The stud values ;the ihe essay bource. of .information, and pertota opinion. RitP gram Goal

,Related Area(s)

o4.

!Suggested, Activities:

1 10

.4 5 6

,

The Purpose at an Essay

large group

essays with different ,purposes:.

descriptive, humorous;

I persuasive, instruiti

,reflective,

The tea c h e F Oat write t)ig; 4
purpoite o 4cly essay oti the

oatd-kila randgirmanier.
, ,

The teacher mill &Act the'

discussion.

Daiioti'l 404:
Norkog Food' for

Erentlie 1104,4. ;.

(Contains many

....essapt by such pe6le: as 411.,.

..::Co'sbY,*garet Milk and
,

lavel:stideit read thei.Vioni 4861. prOvided.;
Selectingfro! the, put:pisesion the board and

,uslcng..their iotes, ',students id'entify,the

purpoiti'..Of each essay.

students, sUpport.,tilleir.:,decligioi with con
e. exam plea.::and nations:.

uss,:theiiiaysand;ple pirpkaes...
.

-

,More
"pirtiO and

'an appropriate!enbIliieJOr °se.

sq;:of r



^ a

*jested Activities: .piadt(s .

'1



SMALL scadm-Picini

Suggeited OhfectivOliCement 9 a
student knowilhat the infOrtal tsgay is a brief prose °

State Goal

Student Learning l'iective(s)

voilt_ii_vhicItheLauthor-esploys-a-rel*ed--htmoroOncroften**40.:tote. ,

Dfsii;ct.Goal
e

Related Area(t)

Suggested Actiiiities: Grade() ,10

3.Mary. Lou,. Essat

Teit:Xodule: Concefts

Communioati6 gritintilloUghion

et. the .student has t 0 knowledge of t

basics of informal essays and has iled.ei.
patience feading.several inforial;essayi, the-

student will 'write tn' informal. isay 300;.
500 words., ,

Thi 'student ;ALI choo0 One and pri-
V .tent 'tugs's. a tAlued and tone.

Z:!..tote:, This ativiriWill helilhestudent
apprectite the informal eisay.

0

Iti

1 0

N
. 4

Yf 0

",



. , , . .

Suggested, Activities: Gr



Approaches. to ..the Study of -Literature

Literary renre: Poetry '
44

Student: kn

t . poetry:;
-in-expressi
amusemea
outlet' f

. ,.

en Intrinsic civilizations- -.as..
over (friendship, nature); a source

an-int; songs,: nursery. rhymes), and an
amd poi ticlal commentary and criticism.

97

-.that poldr,y :zis.,111ritened speech emphasizing sound',
imagery ait4cl more instant sensory 'response
than -does-

that-the baset.'StrnOture of poetry is the line,-'
groupings of lines form stanzas (couplets., tripl
quatrains etc.)

.' -. that the sound- of a poem comes f,rom its. rhyme
\ .its metrical pattern and its tise of -allitemetrical

....,- ..,onoinatopoeia
that rhyme scheme is the .1'iiVen of repetiOn
at the ead of the lines :'''1/4-t "6.--:.;>,f-4.:.: ) ''sci..),

: . that "meter. in poetry 'referd=* to the9atteia of ac..
and unaicented syllables within a line

t alliteration is the .repetitiOyr f aotiSon-
ts.

'that onomatopoeia s the use=of -sound-Of, ii".biord that
;imitates cm r4esemb1es,what stands Tor on

thq.. staSory .;suggestions Ole irealcrea

F.

di4tion.,-aq0ORbr, and
.the:.dhO Ce and- xise,,of

metaphor is a....fkgure of speteillV.n which sgaethin
-

iiamed tor deSerl.,d,tO show iiief_.11*enesi-bei-wc'
`the two 4

4" that simile id a figure of -s7p-e'ech whichzunli e:tfilags- 7

. Ore coniparedio,.--in a phrase larroduded by like br s.
that :tone is the at4tude revealed by the poettoward t!te
subject,. '1

. that personVkieation is th,77giving of harden qiiaffiieP tei
- .

-animate or inanimate , objects. ;2i "r
that -symbelStriN141Stuseof an ofiject or '.action to .4:,1,2
repripsent something-else. ; .

thlt. blank verse is unrhyued, iambk;,entameter..
that freelietse is characd*rized' by anClu'rhythiniC
variation',, staateic- forins aid either .absende of
rhyme loose, rhyTepatterns.
that the ft:t-off-1)f a poem.is .compatible with and -indicetiVel.,127.
of ...1.Es stib ct matter and-.

. 6 ,

183,



',1-174SEA;ZoPf.e-..-,
.

scHQ S iPECT'

: . .
- .

- 4/F- .

a:* a

:
4J., u

oadrtes'to- t

"Literary de4: Pi t,ry2-( ( ntinued) ; 4 -

-e student? -IchowS: of ) -' i' ..,.

.:- ... - - . i- ia
. . trat_ a, It_ >tells* *dry ',handed dOwn,orng1.13i; thfcaiih

dialogue, and "actiani: azidopfriiiuently uses the "stanza, forn1. .-:.
refrain, .apd-,1,0tock.: de..1c.xip ive.;plgases;

, t an*'tha i1: dz...ii .--a long n tile p .about the "."
iiilitiiina.V heic -figu and r 6 the:ideal...,.

valnes of tlie**)...4tociety,;Fhich-iir et it . 0., -: .. .

the narrative i -440
characteristics of

-that a: J.yrxe 11- 'paem w7

tilat to s a stdry
a tOry:
i expresses . the -poet emotions

eeds o f a
and'

129

thus %.

or sentiments x . **ply ztelling.!exteinal events
-.... . . .

. -.: that anso t..,apf oemtof fourteen 'lines,:
.-

.<;.,-
y of several

fixed.fixed_ Ver -.4sciemes,.,typically,. in ypied iambic....
peatainete ...i-744,-e-AXakexistibilly,-ex-pxeSses. a'.single .-.

.. -

that' an: ode is a poeiir.writ
... , .-,...,-;.,...

person or deed..: .'-;,-.;.t--f---'.,-
-----.-"--;;;.

:"...,, .."-.,...

n -in..comMera of a -gree:t...

.

-that An. elegy-' is a
one iliceeied`.

that, a ,Ximericic.r.
con._

ote
:an,' acCented one; ..

-- ) .

a*--major fo

t posthutiously,. praiser of-.
.

erise poem- __Ve Hies a-,
two Ilables. foloied

es ,folloWed
. - 7 ,

veiSe has-
..;:zfolt2:14teein employs fiVotatiVe :

-dftomparisons; and :creates: a single gee,,...
Thi,itu.dent fa-41;1e td; l'Y''

. .i..- identify the ele ntsitphit, Si.
" . identify .the-1 ry.. in -,a copnt

.
- .. identlifV;-words a h es"thatallpeai., , identify the .utho n,-,'tlheme an

,6,-*ify e given po typi-..f", .

oem -sound.

es: t?,. _. . ,,
poetry . 4 'Creitiir'-e-e ression. ; ,

tNe sound ;: Pit. erns, -and structure of .poetry
4e1..ihJoY:pe4t:Obta. ... ed gfirough 'poetry;t ,...ilcills invOlved. id-Crafting a fine _poem:::

ry,sead_ aloud. ""' ..
i

,the varietY Of- unique lys_ inlut Joh langna".$e .is -tiled .in. ....
.,i ..,.: . .. .. - 4 : 0., ..:, :::-.:........ a ."

.,. ..,

,

ko' the istn



SMALL SOULS PROM

4'

.

native Plicement 9.q2
woormiouriiri.

.1114

civ- Sthte?

District Goal

Program

vt

Goal,

ilizations as an expiOsion of love

songsi nursery rhymes) and an outlet ,.fo

endalip, nat

social' and

Related Ares(s)

Suggested ktivities:, Grade(s) 942 Possible Resources .

Title: '.',Poetry Past and Present
Group sizel.. ape
'Materials: ,serected poeMs on worksheets

?rocedure(s): ,

Distribute Worksheets of poems frond different

.\ ages...ind nationsbnt: written on mon' theme
such' love, t riendship, p triotism,
na ure.

el the Pods a oud6- .

'1 Ihe,'disiussiuni following ihe ri,ading,'.suggest

that people haie. always bused language artIsti,

cally to express their most vita]k thoughts

nd

.Listen to student, s responses ,..

is, to how they feel. about. poetry

in leneral.and, the specific
poems you chose to discusii.

(Deign, Arthur; Schmitt,
Beginnings and Endings,.

Prentice Hall, Inc:,
Englewood41iffs, NJ, 1977.

,Daigon, ,ArthuWigoba, Ronald.

J tie Heart of theMatter,
e-

74Prentice Hail 197.N

%'

. .

rJ' a
.



Suggested Activities' Grade(s) Suggested Hooltoriag.-

Procedurks
Possible Sesources

. a.

District, Resources



,

SMALL SCHOOLS PROJECT.

Student Learning ,Objective(!),

. Suggeited Obje tiv.e. PlaCement 9-12

Suggested Activities: Grade(s) ,9-11

Title: Poetry/Prose Comparison

Group size: entire class

*Materials: a ballad
Procedure(s): .

..Select a ballad you particularly like or one from

your anthology.

. Read the ballad aloud.
.

St udentitrite a proscomposition telling the same

story that in the. poem.

. ifteratudents have finished rewriting, the ballad
in prose, reread the ballad to the class.

. Discuss with the class the differeices between the

two forMs,, Include in your discussion.: fength,

effectiveiess, diction, appropriateness to thi

'stibjec, lidtations of each form.

Suggested Monitoring

Procedures

Ai.

IAD

State Goal.

District Goal

prOgram Goal

POssible.Resources

1;4,5

,4,6 10

District Resources

199



Sug,gested ACtivities: Grde(s)
Suggested Monitoring

Procedures'

Posaible Re.sources

r .

4



4tudent Learninglbjective(s). State Goal,

_schemeoaatrical_patc801;and_tise_of_ailitentsoninterzolp B. The Distritt Goal
,

.
.

;.
student knows ;'that meter in poetry refers to the accented apl unaccented pyllahles within_' ft 3 inp. Program Goal

1,4,5

:Suggested 4tivitiez: Grade(s) Suggested Monitoring

Procedures

Title: Rhythm and the B14es

Group size:. entire class

.'Mat s: A. record that uses/strong rhythm,

"such, as "Cecilia!,,l*by Simon and

Gerfunkle;lipoem, "Stopping by

Woods", by Robert/Frost; and a

limerick.:

Procedure(8):'

Discussion: Rhythm makes a poem physical; it makes

our body respond to the movementl, of ideas and imaiei.

Rhythi can be determined in many ways, one of which

is the. meter of each' line-i.e.,/ the pattern and,

number of stressed: syllables per line.

Each single syllable noun is stressed: houtie,horse,

cup., time. Articles such se a,/ and, and the,' and

prepositions such as with, to, etc. usually are

, not. Stressed and "unstressed/ syllables placed

together to form word phrases become metrical

patterns. In unstressed syllables' the vowel sounds

are less. pronounced.

. Play "Ceeilia". or ,anothet song. Have students clap

out the rhythm.

Write thelimerick on the board and show the-accent-
,

ed and non-accented words./

/ r Ail id /Lo
There was a young lady of Niger,

74-

District Aesourees

p

x0.86.eltr3wie 4iel

&y. returned from, tue ride

,k
val.h.tut lalv inside;

v %a/ v
And.the smile on )rhe ace of the ti ger,

101



Suggejted Activities: Grade(s) °Suggested Monitoring

;Procedures

Write Itobert Frost's poem °lithe board.
the studentkcppy 4',Sidlut,in the accemt,:.

*4 student to, volunteer to place the accent
markt), ois the :board. ,

..'Diecussion..

Poslible.Resources

'-.Stopping IrLlloods by-ItObert Frost
so

los
/ /

fle woods:these are I think lakow..,.

His house..islt he viliatt.ttOugh;/.
R will not see.me stopping herev.. / cd: / / .v/
.To watch his woods. fill up with smow,,

. You may.' wish to discuss the 'mites of the types. of
metrical feet.

iamb (v/) unstressed syllablciollifiediy a
'stressed' .
kad / %al 14/

when If have fears/ that 4/ may ceasel to be

11

a.
anapest .+Id) two unstressed follotted.by a..

stressed. /v /' igo , / 1S11.0
'0 my dar/ling my dar/lipg my'life/and my bride.

trachee "(/4') stressed followed by unstressed77, / ,to , /
Tell memo; inimouroluinuobero

(tokr) stressed fdllowed by two tmstress

Canon to/right of, them

District Resources

InAmoitall regular poetry one type will re-
thOngifiOst.'poets make use of a variety

within 11 given framework; .;

t

a.

. 4. ,



1.

SMALL. SCHOOLS PROJECT

. ,

Student Learning Objective(s).

. iipaccenied.Eliables District Goal

Program Goal

,1,4,5

4 6.10

iteraterAfearsi

ested Activities: Orile(s)' 9.12 Suggested Monitoring

.Procedures

.Title: Stress
'Listen to'stUdent responies to

ameilei entire class
see if.theY underStand the con -

Materials: "Mending Wall": by Robert 'Trost cepfs:'. Try tO,elicit a variety

,.'written on 'board. (first verse) of Penile's tespouses..:YoU can

Precednre0):
, have itudinis,,Scan poem as ,

. Refer to the,pr;ions,actiiiity on voter.. individuals if you want

. 'Discussion: each poem, line. is 'divided into feet assess retention. This-may be
depending for nuMber, On: how,many.stresses_there_are..done-in-the-bnaid

as:well as on

"Manometpi,,.i'striati..Tetrametir, 4 stresses._
4111V/duel Worksheets.

Dimeter, '2,stresses. Pentameter, 5 stresses:

TriMeter, 3. stresses. Hexameter, '6 Stresses.

The pattern and.;umber:ei stressed 'syllables des-
. cribes .the poetic elite. If 'the pattein

(tirochaic), with hreestrisses the aesCriptinn

is troth* **ter,
.1)

. Write on .boaid, u yhig6. .-4 vows,,v.c.,/

. Ask siudents to .(anapestic pentameter)

. Ask the Blass. to sCani'Mending wall' f

. Possible Resources

Swis4F, James W.; Creative

Writing:, The Whole Kit and

.Caboodle, EMC Corporation,

St. Paul, iiinn.,1978.

4
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IMALL.SCHOOLS PROJECT Suggested ObjectivelPlacement 9 -12'

Student Learn* Objective(s) A Tie student tlen that tht.ROitd of Alpt MPS from its rhyme State Goal

hese its metrical attern and its use of alliteration and onomato eia. B. The student knows that District Goal

alliteration is the repetition of initial consonants. C. \ The 'student is able to identify the elementsPzogram,Goal
that \give a poem sound.

Related Area(s)

1,4,5

4,6,10

Suggested Activities: Grade(s)
9-12

Suggested Monitoring

Procedures

PoSsible Resources

Title: . 'Iretty Poems
Group siie: entire, class, then individual. r

.,,Miteriali:.:.101g.using assonance :or
teratione

Procedure(s):

..Read: aloud poetry-,singe.

Disiuss assonanceor alliteration used.
Alliteration is the use, of like consonant sounds at
the beginning, of stressed syllables, e.g., slimy
snake; '
Assonance is the:repetition of like 'vowel sounds in
stressed syllables, e.g., lake, bake:,

. write a one line example of each on hoard; e
,

Hordes of hungry honkers descended on the wheat
-field. The owl 'hooted ominously in the 'moonlight.

..For each of the 'consonants below have students
write .a sentence based on alliteration of that con=
soiant.

(1)

(2) B

(3) R
,,(4),}1

(5) I
(6) T 4,

Read the student's sentences *alOu'd and listen to .-
.their;differences in sounds

. Discuss what mood they might wish to describe using
, a .Rc sound in a poem?. an L sound ?., ap R Sound?* -.

. \ `borer)
.

2O1

listen'to sententes containing
alliteretion. C011ect poems

which- hive alliteratite. Read

poets aloud in class. Make a

list on the board of alliterati
Phrases.

105

.

1 'Swenson., hoes V. Creative
yritine: The Whole Kit :and

Ca`600dle; .EMC Cciporation,

'St. Paul, Minn.', 1978.
ve

.District Resourcles



d

4

Suggested Activities: Grade(s) Posylle Resources

.!'.11.ave students write a.,short:poem bf fives

lines using one consonant sound as the bask 'Try..

to :space.thai sound so. that the poem doesnr
become tonotOnous. Also be certain* that the
mood .16' appropriate for 'the consonant' ciu've
chosen.



SCHOOLS PROJECT

-itudept Learning Objective(s)

Suggested.Objective Placement 9-12

State.Goal

District Goal

Program Goal

bf sounds at the end of the lines.

em sound.

The students able, to jtlotify the elements _that give a

Related Area(s)

1,4,5.

4,6,10

Sugges?ed Activities: G;ade(s). 0-12

.111.1W
Suggested Monitoring

Procedures

Possible Resoufc,es

.

Title: 'Misic to My Eats

Grpuj-sizei entire :class'

Materials: Poem' on a worksheet or On the

board.'

Prgedure(s):
.

..Discuss the idea that.eiery poem has its music, its

sound.' There are many different ways. of making

music; and one of them is using end, rhyme, the repe-

, tition of 'iowel, and consonant squads at the, end of

a word.

Read Ehe folldwing poem aloud from the board or

, worksheet.

'Steam Shofel

by Charles Melia

The :dinosaurs are not all dead.

I saw, one rase its iron' head

To watch.me walking down theroad

Beyond our house today.
1

Itsijews were dipping with a load

of earth and grass that, it. had cropped.

It mulii have heard me where I stopped.

Snorted white' steam my way,'.

And' stretched its long neck, out to see,

and chewed,. and grinned quite aliably..

, I

Correct the answers !given orally t

tb student's rhyme notations.

'4

107

1.

Insights Themes if Literature,.

Vebster Division, MtGraw

New 'fork; 1979.

District Resources ,



Suggested Moratdri

Procedures

PosObli lesources

' Mina 'identifyinOliyme Scheme bb .marldng a
letter for each !Linekthat rhyme get the

sake letter. Scheme, for i.'StiaM' Shovel"

adcbddeee.

. ;Have the students. select another poem from their..

anthologies .!asd .rhyMe. scheme on apiece

of paper.
.

.

StUdents may readlheir seleitiMn aloud and note'

the rhyme scheme:.

. Discuss answers.

4

,k,



SMALL ,SCHOOLS PROJECT
.( Suggested Objeciive Placement 9-12

Student Learning Objective(s)

that imitates' or res

I sit II : all I it : I :

les Oa it 'stands for or describes. B.

Stite Goal

e student is able to identif Distritt Goal

he. elements that give a poem sound.
Program Goal

'Related Area(s)

1,4,5

4,6,10

Suggested Activities: Grade(s) 9.12 Suggested' Monitoring

Procedures

Pcitsible Resources

-Mae -eSrndsGOOtto lie,

Group size:, entire clais

listee list of subjectE0Sems using.

onomatOpoeick"ThOldolreck",

Carl Oapdxo;,"The fills", Edgar

Allan Das.

Procedures): .

'Write definition of onomatopoeia onboard:

'Onomatopoeia is the,musicaleffectItesfni.words

that sound like what they .
. Read. aloud a Poem selected and discuss which words

are onomatopoetic.' ,!

.,Write a gist of wordi the'botid. and solicit

oral responses' forexaraplieof :onomatopoein:.

(1) wings (2) .;ambulance (3) epgine (4) fountain

.(5) hou0 at night, lei g , The wings whirred ant&

flapped in flight. '

. EiVe students think of a particalaricene they hive

beitlt and.destribe thencerOn fOur or,fivelines

using,onomatop6eticlangtage. '4

Discuss the students own 'lines

to see if they understand the

term 'onomatopoeia ".

, .r

I

District. Resources.. ,

.1)



Poslible Re'sources

N.



`SHALL SCHOOLS` PROJEC
.Suggested Objective 'Placement 9 -12

4 . tire'

dent-Learning kjectiVe(s) A. he student knows that imagery is the sensory suggestions the poem o State GOal

tee the use of diction metaphor, and simile. E. The student Imola .i.hat metaphor is a District-.Goal
k

figure' of srieech.in which 'something is 'ailed or:described to show the likeness' between the two Program Goal.
things,' C,The student/Er able to identify imageiy in a poem.

Related

uggested, Activities: Grade (8) X12

.
1,4,5

4,6,10.

Suggested Monitoring

Procedures
Possible. Resourcea

Thei$etaphor. Game

,Group alga: entire class
Materials:. List Ott theoard

Procedure s):

Discuss' ihe of i metaphor. 'Definition:
comparison which peinVon similarities between
two seemingly unlike things. A retaphor either
states 'that one thing is another or implies that.
Example: ,Love is a star to every wradering bard'.

. Write all ox some of the followirig categories on'

the boardr:'cars, bodies of water, flowers,
sports, beverages, trees,,.states, weather, types,
fabrics,., season's;

. Bait each' student' wilte'the list on his own

Encourage the students to' have'
aiOod time but not be cruel
in their answers.

Stephanie Gray, 'Teaching Poetry,.
Toclia, J. Weston Welch Publisher,

Portland, Main, 1976.

.
Piece of PaPer.

After ,each.catigary,oi::the list, the student
writes',' specifically What he 'feels he most
closely, resembles in that category.

Example: 4The kind of car he most Closely re-
sembies might be a V.V.

Make sure there is no discussion or looking' on-
eacif.others' .papers.

.' Ask foi.a volunteer to: leave 'the room. While
that person is out, the class decides. con-

census what they feel' the student irc the hall
man- closely resemb'les for. each category.

Keep the discussion poaitive, and encourage stu-
deny" to use legitimate reasons for. comparisons.
The volunteer. comes in from the hill and compar-

isons are made of Ae two lists.

District Resources

.......-...w-.--



'StiggOpted:',tionitoil.ng; ,..Possibl!...Resources
; 'Procebres:



.

Student Learning:Obrivi(0 at haws that imagery is the liens° .sti estions the oem .S,tateGoal

creates thiciugikise,of /diction; metaphor, and 'simile. S. The studtt Allows that 'diction ie. the ChoiceDistrict Goal

use of words. C. The student can identify theimatery in a poem.

jaateruiigs

'Program Goal

i,4 5

.0110.111111.

4,6,10

uggeSted Activitiei: IGrade(s)
9L12 Suggested Monitoring

Procedures

fopible Resources

Title: Poetic Diction.

Gp size:: entire cla#s
Materials: Two poems

.Portal diction: "My,Heatt. ps Hp'

hi W. Word ith

Informal: !IN Ostrich" by de; Noah

I They ostrich ioans the great Sahara.

Its mouth is .vide, its eck is natra.

It has such long and lofty, legs;

11'm glad it sits to lay its eggs.

Procedure(s):

Diction is the apt seleition of the word for the

particular meaning to be conveyed.

There are at least four levels of usage of words:

the formal, the informal, the colloquial, and

slang. 'Almost any language is used in modem

poetry if it is appropriate for the subject or

the speaker. ,'

Read aloud two poitiy, selections.

. Discuss_the fact that some poets felt poetridemand

ed-,the use of words not in coimon use or an artifi-

cial arrangement of them. Compare the language in

the two poets.

Encourage students to be aware

..of,differencei in diction.. It .

might be helpful to give examples

of different levels of diction tan4

haVe students try to add.to the

list.'

,

Thrall, Hibbard and Mon,
A Handbook to Literature,

Odyssey Press, N.Y,, 1960.

District Resources

218



;47



SCHOOLS PROJECT

iident Learning 'Obj ectOe (i)

something is ,nand'or deiciibed to show the; likeness between the two things. R. The student knows District Goil

that a figUre of speech in which, unlike thins are c ared in a hrase introduced Program Goal
Or 88.

uggeited Objective Placement 9-12

1,4,5

:;Related Axpa(s)

4 6

'Suggested Activities: ,Grade(s) 942 Suggested Monitoring

Proceduris

Title: Making ,Similes and Metaphors

'Group size: individual

Materials:

Procedure(s)":

Discued\definitions of similes and metaphors. '

Simile: comparing two things using, the words, like

Or AL

Metaphor: comparing Iwo things by saying one thing
is another.:

. Write a list of six cone:Tete nouns on the board;
e.g., paint brush, pop bottles; magazine, spod,
canoe, mosquite.

Ask students to,develop in a sentenceia simile aid

aletaphor for taih'of the six noun. They say use

the nouns la anylart of the 'sentence.

..Write one example on the board, e.g., simile -

like garbage cars the children swallowed every

scrap of food.

Metaphor - Garbage cans open their rusty, mouths, to

the rain.

`Have students read tit copper,:
,isons aloud .and aiscuss whether

' there are legitimate similar qual

sties or if the.comparison
tietching too .far.

Possible Resources.

Swanson, James W., The Whole'

Kit and' Caboodle, EMC ,Corp.

St. Paul, Mimi, 1978,

District Resources
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Student Learning Objective(s);,,

':AS/112: I

.

';;;ta:.idettify: the imager/ toet.-

Related-

Suggeste Activities:. Grade(s) 9.12 Suggested Monitoring

Proceduresgli.1.011.1.1.k
Title: 'Writing a ?sera !ased on a Metaphor
Group size: individual
Materials:

Procedure(s): '

Write the following directions on the board...
1. -Focus on antimage'of some object or scene

which you tan imagine clearly:: Describe'

this imagebriefly in words which pound ,

well together.
2. Think about. what this image reminds. you ot .-

/ to what you tigbt: compare it. Write another
1 image which will communicate the comparison

yon thought of. ,

3. Show the basis. for the tompartaon you have,
made by indicating some way(s) which the
first and second image are alike.

4 Decidehow you feel 'about the object Or scene'
you are writing about,,,,Indicate your own
feelings about it in a line or two.

Sample: C.

Water beetles skirMing the stillisurface of theavater

.1

Collect Poems:and read 'them

.,aloud or havettudents read
their Own, if they will 'volun-

teer.. Discups the legitimacy:
'of the comparison. .

Possible tesources '

'Gray, Stephanie, ..Teaching
_Poetry J. Weston gala
to:,.Portland,,ke. 1976..

LIke tiny skaters gliding retitle
Just one small push of their feet easing thei forward until
They ate diZzy with motior .

Me, I have always kept

;My feet on .the ground.

117'
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SHALL. SCHOOLS PROJECT
Suggested Objective Placement 9-12

'Student Learning Objectiv(s) A. The student knows that tone is the attitude revealedby the poet, State Goal 1,4,5

toward the subject. B. The stdent is able; to identify the author's tone, theme and symbolism. District Goal

11elat.'efArea(s)
.

. Program Goal

Suggested Activities: Grade(s). 9-12 Suggested Monitoring

Procedures

'Possible Resources

Ll : Love
,

Group sine: entire class, individual

Materiels: Three poeis on the ice theme but

with 'different .tones

PrecedUre(s):

Hand out three poems ':some examples might he

If Thou Most Love Mt by.Elix#eth B. :Briiining

(serious)

"One Perfect Rose".by Dorothy Parker

(ironic sarcasm) .

'Those -Hinter Hundeis" by :Robert Hayden

,(regretfUll

. Dieduse the defi4tion of tone.

. On,a:plip of paper live students- identify each.
poem's tete;
A list of possible tones may be helpful to the stu-

lent for this exercise.

. Reversing this procedure students might be Oven

list of different tones and be asked to supply from

their text the of a poem to match each tone.;

Discuss the tones of poncgiven.

Discuss students selectioi of poesi to see if they

match the tone.

229

During the discussion on tone,

make sure 'each student under-

stands the differing tones.

Have the students read one of

their poem selections aloud and

'ask thei to disduss the .tone

represented.

Q.

District Resources



Suggested Activities: Grade(s)

Title: tone

'Group size: entire class and individual

Materials: Poems with obvious tones

ule :

Discuss definition of tone.

Definition: The poet's attitudie:toward his subject

is the tone. This attitude, revealed primarily by

the poets choiCe of words and c ., arisonsto des-

cribe the poets subject express his ors her, feel-

ings, may shift 'or remain constant throughout the

pie. 4.

. Verbally give general statements where you change

the tone although the'words remain'relatively the,

same, and have the students'identify the tone.

Example:-Don't yokever do that again. (angry)

Please don't 4.9 tjulL4pleading-.)

Oh, you'd better not do that. (warning)

Gi ve students some exerpts from some poems that havE

a clearly, indicated tone, and haVe them identify

them. Discuss the answers as a class.

Examples:

"The 59th St, kidge Song" (casual)by 'Paul Simon,

'Pplanft by Rod &ken, "Tomorrow and Tomorrow and

Tomorrow" (disgusted) by Shakespeare..

231

Suggested Monitoring

.Procidures

I

-Poilible Resourcero

Discuss what tone the students*

perceived the selection; given

and have them-tell tow they got

that. tone.
.

rir

District. Resources

JAI



Suggested Objective Placement 9-12

Student,,,Learningobjective(s)
.. The itudent knows that personification is the giving of human State Goal

1 4 5

quilSial-tolmbastek inanimate objects.

gtelated Aiei(s)
.

SuggettedAciivities: Grade(sY

District Goal

Program Goal

Sugges,ted Monipring

Procedures

Possible Resources

Title: Personification
../proup size:, '.entire,,class

, Materials: Coilection of ids using animals,

pictures-of the-Statue' erty,
the kiss, the wrestlers, greeting.
cards; political cartoons.,

.Procedure( <<.

. Give thedifinition of.personificatioat
Definition: A, special tylie ormetiphor in. whicii

an:oiject is presented: in terms 4711.1th Make it seem.

; Present examples of advertisements containing.
various animals as perions: Captain Cruncli,',Iony:''

the Tiger, Sliok. Bear. Discuss how the animals

act and speak.

. Show picturei ,ofsdulpture which symbolize' concepts

of justice, greed,. love. Discuss tow the Picture

represents the, concept.
. Greeting cards 4epidt various emotions to express

r their message:, ;Collect examples.

.it Cartoons often 'Use personification. One good
example is 'James Thurber's cartooa:of a driden.

lutsband returning late to a house Which resembles
crouching enraged wife. ;

.' List several, abstract words on the board,
love, joy; poverty,;, peace. 'lave stUdents pick

one. and list the thing they associate with it.

.

1'
V,P.

Gray, Steplianie,.Teaching

Poetry Todez, AMC Corp.

Portland Oregon, 1976.

District Resburces

1. ,



Poverty ,not. !wing ienougb food; :people
tangents being tired, 'dirt ... frustration. ,dui* broken *don. :disease ...
lea the list is complete,. uk each ;student to
*int libOt )ind of', petson, In bid of
specistsituation miglit ;anglify several of
the items listed en the board. 1,...



SMALL SCHOOLS PROJECTe Suggested Objective Pfaceaint 9-12

1....The'student knows that symbolisM is the use of:an object or action State.Goai'Student Learning Obective(S)

",

to represent somethbletoidetlelse.B.ThestUdentisa,eauthor'itethemeartdr District Goal.1=101M

symboliim. Program Goal

.

Related Aret(s).

44,5

4;6,10

'S'uggeSted Activities: Grade(s) 1-.12 a

Title: Symbolisml

Group size: class 4,

Materials* Transparencies shOwinglictures

of symbols.

Procedure(s):.

Discuss the definition of symbolism.-

Symbolism is the act of suggesting abstract ideas'

by Using...Concrete 'or visible objects..

Point our symbols in the' room, i.e., flag, teacher,
students Point out that eath object may be a aym-,,,

bol of more. that one thing.

Put transparencies on.the overhead projectorand

have 'the students'write down various symbols.. Think

ofiymbols using color, shape' and and.

Disco
.

s sayings using, red as.alymbol.(operating

in the red,to:see red,.red badgeof courage, the.

scbrle letter)

Mack. . lacioat, suit, darkness, gloom, sorrow,

siknight,Aperating'in the black ) :

11se severs; others of your, own 7 greet, animals,

nature, seasons,

Give students a list iiith extra examplesiand have

thetavork

Suggested Monitoring

PrOcedures

J

Possible ResourC6

Cd.lec

euC

tlhe 11.stflnd,read them

alto see if, students under

St the. symbols,

Symbolism In'Ilterature

Creative Visuals, Big Spring

Texas, 1969. (a collection

of, transparencies)

District Resonrces



u isted.Activities: ,:Grade(s)
Suggested' Monitoring

Proadures

Gyithoiiim

kaisize:. individual
Materials: Poetry selections in whicb syiboIs

are easily recognizable
'Irooedure(e):.

Review the definition 'of symbolima.
. Band outlaw containing examples of symboliin,

Listen to student responses
to asPeTtefn if they understand
thelmbols'in the poetry.'' I

Grass by Cark Sandbwrg....
"The, Road Not Taken" by Robert Frost.
"Stopping by Woods on a.Snowy Evening" by Prost.
"TbeTwenty Thir(Thalmn, ,The Bible.

.:Read one selection aloud. \
Ask' ,questione-r:o draw out ,student .response to the
symbelism. in the poetry.
!Pas:age:1.

,"Road Not,Takinn by Robert'.#0et
1. What experience,14 life' is.suggested bpthis

poem? 1.

2.' What detailestrengtOn the parallel the poet
draws between the roads in, the woods and the
two roads" in life?

District Resources



l Dein obdoir. or , State Goal"Student ,Learning bbjactive(s) th tsm tiolt

tictiotr WA'

symbolism.

A.-

'Re latrid *Area 6)

Grades)
-. 9q2.

.h4 **-s.Ti.tle: Symbb:ism III

. Group-size; intlividuai

Materials.:

?rocedure(s):

. 'Review tha,definiti.of of symbo3.1sw.

A Ask students to createripdeus based, on .sonperal
sy. which

;person
mbols which represent thespelves

Write this formula of the board.

Line 1: .,.111131._ to be .

Line 2: a symbo1 to represent the Way.,

you used to, be.) fl

Line 3: , (desciibe the object you choaein'line.2)
Line 4: But now' I ant

iine°5: (F111 symboV.for what you are now.)

Line 6: (discribe tbe..objecti you chose ,in

Sugeestedtio.nit

Procedures

Possible' Resources,

Rave the stutient

or rave them re

.voluiteer.
, .

District 'Resources
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MEL SCHOOLS .MX1 ;forking Copy

Student Leaning Objectives)

Suggested Objective Placement .9;-12

..thit fret vertels characterized bY'rhytimic variation, unusual stanzaic,fo

State "Goal

and either.:

lbsence:of rOaelorloose rhyme, patterns. -The:student.values:theilariefy Of uniquOgya in

District-

Program Goa;

geiutsedlOoetry.::C The student values' the'Sounds,. pattetas anditi*ure'Of poetry:.
Area}

Suggested .Activities: Grade(s) 9-12
Possible. esources

Blank verse /free verse'

Grodu size: entire class

Materials: none'

4Procedure(s).:

(1.) to suggest to students that all poetry

does not necessarily rhyme. (2) to.deVelOp an

appreciation for various .types of poetry,

Introduce a poem in free-verse:

hunaple(s): ,

Thisis Just, to Say - William`Carlos Williams;

\I have eaten

the plums

that were in

the icebOx

And which

you were probably

#Ying

''for: breakfast

Forgive me...

they were delicious

signet

and"s#cold.,

Grasi Carl Sandburg

'Pile the bodiesjiigh,at Austerlitz andVaterloo,.

Shovel them under and let me work- -

I am the grass;-1 cover all.



tnd, /ignitor*
PiOcedures.

d Pie tnem. high: at ..Get
,

And them highl.mt:;rist,'E.incf

Shovirt2triti *eaglet lava
'No years,' ten yoisi, and passengers' aft

thi crsithictor:

What. ?lice is this,

Where are we now?

I an the 'grasst
Let Mork,

Ask:students why free verse is an appropriate;
form fo*ail Sandburg's Criss?. (NaIet. have
students think pf.*at the speaker is*Oe':

'r , POW, whst4t does And what about

gine thei4itiss',the ptlemby,W14 ams,
Ask itudenti if the 'size 'affect CPUld:hiave:;::
been, achieved tightly:, structured ,stanzas,
Introduce a second poem.7 a .rhymed Verse t

. es HStopping'by the Voodi `on a Snifilitittli

are the.Poemi for struiture,,:tierer,'
.rhythmic qualitY.
Give the students a4short, poi:it'
(Sandburg) and let theta discover:: 'poetry.
The '..snortest poem Lin tile:world"

;,.,

Fleas

Adam

:is this a poem? `Gould one word lisla pot?
Give :the class excerpts froi ShaltOpearess plays

rchant of Venice, i goOd) or',801Mf'itobert
Frost's poems. Disciss the'rh*c quality

of iambic line's.

Let the class try writing.descriptions, comer-

sation, whatever is tear, 4.1 'blank verge,and.
'free verse. 7



SCIO01S 410.1L1 rking Copy

,Student. Learning Objective(a) A. ;:rht student knows. tgat a oenothich vlas ;;: State Goal,

Suggested Objective Placmmear

meint-to-be-sungi-4-folk-ballatwaslassed-or istrict Goal
, ;_;),

fare written down ad hems tcnownautior. B. the ,student knows nartitive.: oet PrOpai:Goal

9,

stOyAnd has the Characteristic.of a story.
lilated Area (s)

ested Activities Grade(a) '-12 °Suggested Monitor

Procedures

Possible Resources

'.0

r

s21: Ballads ,

Group size: ':ent.ire class
Materials( worksheets ont'aining baf

edure 8): i!P
Distribute :,the',*:;rksheets and read the poems

:Mowi,many.include dia

'logue?..:07*nyodiscribe'''clatracter? Row many:

unfrainiuy't;.wItow many use. abab ;pine scheme?
$ow many hays: many

411.1.c.ht are toore. fortal*::
Label: :the folk,or
Siggelt story topics.and have stodents write.
their'.,;owh ballads, (NOill!s ark,/*et the
Hoes den.)

:ji

q

'turd Randal
PitricOpence"

'Barbara Al

lOzi'Dooley",'"

flilhe,Listeners", Walter DeLaMare

ichael"; Wordsworth'',
"Lucy GraY", Wordsworth

;.,!The Ballad of WillialtSycamore".

?'The Highwayman "", Alfred Noyes'

=..district lesoureely

4



nitring
Prodv urea:

'; ,;

Possible Resources

t.

i

. .

'

4,0

...bistrict Resources
.

7 1.

' ,
N.
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'WI ;CMS .110jECT -*Iforldrig Oted Objective ,Placement 7744

.

Student Learning Objective (8).A. The Student laiowa that an' epic is long tiaritiVe. poem UbOut

.. It77-
the deeds, of 'a traditinnal biro' figure Aid reflects the ideals and .values 'of a society which

(
prbducd it. B, The student is able t identify. the author's tone theme and symbolism.
C. .1lie student values poetry as a cr
leated Area(s)

District Goal

Prograi'6oal

Suggested Activities; Grade(a),. ssibteResources

.The Epic

'Group Size: entire 'dais
Materials: 'claas ,copies of Beowulf

.(or ,ethet epic4
Proceibire(ii):.

Ask clase to discuss.. current ,heroes and'.heroirias
such as: SupeiMan, Batman, Wonder Woman, -The

Bionic' Min and Woman." Discuss the 'features

of heroic 'characters: they can.perform super-
human feataii. no harm can 'come to *them, evil.
cannot *triumph.

DO' we need heroes91,BOw. fulfill . fantasies:
' DisCliss -.the :role the heroine' have

played histOricaliY.

The Vikingt admired Strengtisand bravery...
The 'Christians added reverenci.,

MediiVal.tnights reiPeCted)vmanhood.

.

What are some ten laws' that ara'never.

What or, heroinet, violate?

violated?

.mad through Beowulf
far heroic 'deeds, ideals and values of the' ;
society and hoW ours are similard .

,Iioj:z..,would Beowulf be acCeptedto.? '.EoW is he
SuPermanoi-otbeielOW is he

:them 9.'





1. 0.

soiticit,S. PROJECT

Student Learning Objective(s)

Suggested Objective Placement

The Student howsIiit alyric is a poem which expresses the 1tateGoal%

9-12

net's' emotions or sentinenti rather than .simply telling. external events. . .-...Distriet Goal

.

,
ogram Goal

,

Related Area(s)

1,4,5

4,6,10

Stigges ted Grade (s)

4, ..-

Suggested Monitoring

PrOcedures.
.

,Title: Lyrics
MINONIENOM

A ,' Group size: entire class
'71 liaterials : records, anthologies ,

Pronedure(s)

Collect variona-modern iong lyrics (trashTaid
..good):.that.,appeal o theLsto0.,: rein access./
!to the'record :#4.,make..wdtksbeets"with

words of the 'song e.seian lii$ontraited; with
these. lyrics

and poems thOuld eme, such

, ;love. and death.

Begin by di: is a pOeM"'? Introduce..

..fley oetiThy Poets:
it.%24.4

by Carl Sandbag

Ournal Z's;itee; egmal.Aving .

bland fry, .in-the ..
Iss..,nt::.e191anati0a. of life, fading

too swift-fo'explanations.,.
:loetry,,is.s',Aeores of a yellow silk:handkerchief

lmOtted,4th riddlei; sealed' in a balloon tied to
the tail, of a kiti,llyinein a ihiti'vind: against
a blue sky in spring. '

'h I

Poetry is a phantam script, telling how.rainbows

are made and why they go-away..

;Poetry the synthesis of hyacinths and biscuits.
Poetry,liothe opening and closing Of a door, leav-
ing those,Whs look through to :guess a' out whatiis

seen during a moment

133.

T

Possible Resources

scar Williams,1 Pocket Book of

Moderi 'Verse .

Ciardi, Row Does A Poem Mean?

District Resources



t

z

_

Faui Beliefs of Robert Frost
!berry is

"words that have become deeds''".

Poet is about ,1

7' "griefs. leave grievancesto prose"

A poem *his
.

"in thewurprise oflemembering

. , i ,someitiniTdiditt knov I hew",

. A pOezi ends

.,flin a clarification Of life, a .women

`tarp stay &Oust confusioe.

. Play a song such as "Puppy Love" (Paul-Inka).

cide !tether it is good or lad poetry and defend

;Jour judgientin a written. assignment.
. Ditcns6tie'class opinion of the song. Try to let

the dabs see the immaturity, sentimentality, and

lack.ofimagery in the ,song:

. Relate the.poets' definitions of poetry to. the

song..
:

Read Poi; Browning's 4olinq i4": Relate t s' t0'
the definitions Hof poetry.

.,Read Sucklites 4Song.frouAglaura" and Words

irth'i "She Vas' a Phantom .6f Deliiheior Edna

Vincent Not

Heat Nor Drink".

. Select from these ,poems and others the 'de that

handles the love theme particularly well..

. Pass ouppe lyrics from other songs: Oscar Earn-

merstela,"If Loved You Alan. Jay Lerner, "I.

Loved you Once, in silence'; Stephen Sondheim, "To-

night"; Carl Sigman,"Ebb Tide "; Alan Spittou,'

."LoTer Come Back".

'.4valuate techniquei.used by poets and song writers

-- to handle the love theme. Analyze at least:one;

poem and one song lyric in detail.

. Repeat the lesson using the themeof death in

songs and' poetry,, or the "Carpediem" theme.

;'tt=



C't Suggested Objective-Placement 9-12

"Student Learning, Objeetiva(s) A. The student knot: that a sonnet is .a poem of fourteen linea,in State Goal

any -Of several fixed d rhymeschems,,tiically in rhymed:,
J

Vani!Hi rt. 2111i, Ch 'District Goal

'..,,es a'single theme. B. The,:studentj.ii.Als:,-toidentify elements that ',
rt"

sound. : ,kiAt student is able to ,identify words kinkphras dist appeg to the senses.
, Progr Goal

tea. Ates(s) ': '. A:- '.. .. '-`.* -. -bi

D. .The student Values the sounds patterns anclIstrii40,ot poetry. vi,..

: ' Ai4r':"` 4::

- :C=T ,

cotp:::gttak peare s Sonnets

Procedure(s):

. Discuss the Elizabethan, period and the conven-
tions of .love. (POsaibly begin With.Zhe Rules

for the Art Of Courtly Love by Andreas Capellanus

and work up to,changes in courtship, trends in
Shakespeare's. age.) ':Focus on the eiaggeration

'Of. the descriptfon of 'beauty of the beloved.

Help the dais realize that the sonnet
a single,theme, most probably:,

Discuss .conventions: ..Nhysie scheme,meter, and

feet. Put several. damPles on the board to
shoi.the iambiC, trochaic, ,dactylic , and ana-

pestic foot. ".,
'pat thafirst,line of Sonnet 18'on,the hoard 'so
sildents can,scan for meter ,and feet:,4etr1Shali.1/cOSpre/tteto/as&/Mesdayday?

. .' Go ihioughleveral of thd'sOnnets Showing

rigidity'ofatructure and adherence ,to Single

. .Ask the stUdents to write a sonnet starting them
. ,

with 3 first lipe:.
When I/first saw/ a golidenshif/fo411,

Have students continue the-line until they
rio write 14 with the Shakespearean:rhyme scheme

41).a: (ababcdcdefefgg). Note the rhymed couplet which

concludes the.rhyme schesie and quo *the

__McFarland, Philip, et .al,
Forms: Focus on Literature, -----

HoUghton rCifflin, BOston...197&I

ti

;

.



Sus'esed. 'Works Posiible Resources
.letivitissi Gradit0

Procedures.
:
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iMALL SCHOOLS. PROJECT

;tudent 'Learning.r.ibjective(s)'

of 'a eitiperson or deed.

Y"1

'atudent knows that an ode is a .,poemiwritten. in commemtirationt,
ri4 5

.,,

District Goal

,e acted Ar (qa s

uggested Activities: Grade(s)

Title: Odes

Group .size: entire'class
. Materials: Odes of the romantic poeti

(English Literature Anthologies
:Procedure(s)':

Study the romfmticleriod, es'pacially the tenets
of rOmantilt,,, belief' (emotionalism, love ,of 'nature,
desiii tit.return to the pait);,,

. Disiuss the ode - the definitIon, purpos' and°

. Reaitilther "Ode to &Nightingale!' (teats),
WhyiwoUld, a poet chOose,toxitefr,an ode (which'

''/Commamorites a person or great died) to the wind
or ,a bird? Row are theak poems 'Odes?,

Read "Ode on a Grecian Urn" 4eit4). lhat deed
is exon ated?

. Read "Oz (Shelley). ls.tk4Yson
praised g or ars%hiedeedi,":Cirneith4?3
Finish the uni.tilittktliscussion of "Ode on

\ Intimations of inifi iirtaii,ty" (h Wordsrrth) ;
....0derstand Wordsworth as,a,.,ifebel--irha(htwas

';rebelling, against and whit.ifitgiples pre-
ceP.ti ke believed in. Was ctimemorating.

seltand his Ova-great deeds; Or was,he writing
a poem to praise the test of theyorld?

Suggested.Monitoring.

Procedures

Poisible Resoutcer

1.4

"
4.

District Resources

'41



Suggestalialirities:

A

l'AdeT§) Suggested Monitoring, Poslible Resources ,

Procedures

.
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SMALL- OLS PRO CT
, .

tudeh,la° Objective(s)

SuggestedObjective Placemesi

is a ppea'Writie;i4.poithOonsity'sThe student knows that'ai ele
A'

. f.

,. ,

Related Area(s).

ggested Act44ties:',,.Gtade(s) 11-12

...Elegy

ze: class
Materials: CoOss,of,Gray's "Elegy Written

' Country, Churchiardl;

"Slegy one; the Death'-04a lad'
Doei

'Procedure(s):

Read the Poem

'Hale stud 'ents.",suamitize the chi .,characterii-
,s t ,

tics. of ,the poem (philMsophic, formal, little
emotion,. laments

. Relate the Oeme ' of:'deat to :whit was written
during:1:e Anglo - Saxon

Discuss:the, SOundsif mourning (lowing herd,.

an&words of.

mourning (toll; 'kieel;:weary, darkness);

theirelation4:4kthe end of day-co the
(separEitfon, slow .movenetg.

.

Reread :the following phraseS:, incense,'hreathing

pomp of poWer",, inevitable hour., general
current, noiseless .tenor pioui drops. Shoi

e inbstitution,of. an elegant phrase fnr a
the .tone Of poetry shove ,the level'

the particular to the,itiverial, -
scuss the ,dign.ity of the .phem and the enhance-

Mnt:Or ,detaction7af the last two, stanzas:
..If the itude'jits'teent to understand aff.elegY,

.have them. readf;'!Death Of A Mal Doe" and:goipare.

and ,contrast: merle aid Purpoit:

.4 . k



tos Act!
1

,Tossible,

,

:

f Ns, f

-

'

r:.
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.

th a metrical_ foot consisting of f-two sliort gllables- followed,-by a:ilong_ont,or_two istrh-Le;oa-
':;...--7---5:.3....4 , . ', . , . ''.' ''. : -i' . ...syllablei.folInwed,:sby"-an accented One. :.}3. The student ,is Ei

Vble,:to
identify .a given poemfoy type; ?rogram 'GOel- ..

uggeated -Objective PinCement
,

The studeit That a 1 tick is- nonsense pOeM c.f.:five lines State Goal

p.--ior`

Itimerick
Group size:. entire r.las"e.,siedt14:1twl3-
Materials.

:
e de n of a limerinkon

a po r- f humorous verse of thr
and twO'shor44nesi rhything aabb

There was'e.Yourig loidy..oflynn
Whir was so' excesSively" thin':
That wen she Apsayed::,

:*

fSheiii.Pped through the-strai and fell fin.
St create . ca:F'r ft their oonlimerick.. If' they
have-trciiible` ies;t1.2;g gi*:, em tote - iform

limerisk:
There,was
Who.-Olescribe whit heialit-didi.!
That- she

(tahat she a44)
.10 He _she



71.
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,SMgLL SCHOOLS PROJECt - Working dopy
Suggested Objective Placement

student' LearniiigiObjective(s) A. 'le student is able to identify' a given poemby,tYpe. B. The

.that haiku is a ma or form of ; Japanese-verse' which has seventeen s llables

Utile: Haiku

Group size: ..entire'cl 1,Md#(.624,
Materials: Overhead and transparencies.,

Pf6cedure(s): ,

A transparency is .put .On ',the' overhead. FOUr

overlays, A, B, C, .D, are puton.,the'transpa-..

rency,, one' at' a time.. .'
Overlay A: Haiku is a major fotm.of Japanese
verse which has 17 syllables.

The falling flower
I saw drift back to the branch

Was a butterflyt
'4. Overlay B: Haiku,is written in 00,1iiirt--in

*following form (although titslAtions, from
tile:,,Japanese'inay vary): 1st lineWsyllables;
lad -line,' 7 syllables; 3rd line, 5 syllables:

,S4nce my. house' burned down,,..

I`now own a better view , '
,

Of the rising Iron., ,

t,c Overlay t: The subject is 'almost always nature..
These, morning airs r

Olie:CanSie themitiriin
' ,..Cateipillar hairs'.

D; haiku is a s
imcli4p a s n of the year.,

Bilossoms e pear

aoioian in the Moonlig
Freads a lkter *re. ';?":",

. .\,,/
Wilting of thaikU may be done first as a ci

s .exercise, and then as an individual
ig activi

Suggested 'Monitoring

-PiocedUres
Possible Reiources

For group.Wiiting; pool the .

studeats' list of phrases on-.

the board adding nei:detcrip-
.tions until there la a .great.

'\- .number .from whiVo choose..

point: ask the students'
sum,,up the impressioni, or

,..ideas *out the scene their
phrases 'reflect. Revievenaiku.

fort4 Students seleCt one
'phrase from the board to begin

theit.poem,.ioodift: it and

intshAt in,theix awn words.A
ioniP14ed, are read

aloud. .

Henderson, Harold G., An Intro-

duction'to Haiku, DoubleHay
.

Anchor Books.

I

Haiku in English, Chiles:E.
Tittle. Co: Miller; O'Wea1i.

*Dann Literature .of` the
Eastern rld,Scctt:, Foresian
reo.,1970. ,

,/,

27



iuggested Activities: Gradi(s)

PO .11111 11. ./w/P. m

7

1,-,4;41,J

$uggested.,116iiiefint,: Possibiniiburces:.

Protedures
:

aw

n ,

J ' 144,



4.

S,
\,

tudent 14ming.01)jective(s) The student able't6 identiffitherds tInt_phraseskthat
r;

Related Area(s)'

Suggested 'Activities: ,Grad

011wwww

Suggested Monitoria

Procedures

Ittl...e: '': S,oindsintPictures

Group-Size: individual,

Materials: a record: of instrumental.mosid e''......_. .

With varies themes and tempos"`,

and a selecticin,of posters, with ,

..1,..., variOis. scenes. . '.. i.

Procedure(s): : ,.

(eC. Play the record for the student and gi
following directions,: .' '

Listen to the music. .AS ,..ii ten, write the
images (word you mint,

4ou
pictures). t t 'Occur in.

.7. ' That does the music remind.yo;of? what colors

do. you see? How does it 'make yla.fee.1? 'Apply..--.:

all five sehies to. the experienct :When ,the

mood and, style changes, .follork,the chafe to.

.other experiences and feelingi.:,
Have stud refine their poems':

... . ... _.,

oems,with. the class. ; .

.,..T.lo a similar activitt:using photographs.'
-,%.

,.. , .

'411SWatUdeis:tolead their

poems*400d to ,theclass

..out criticism. "Pcisitite Cements'
.' : ;

Swansimi', Jamei A.,The;11hole

Kit Caboodle, EMC (

St; Pail,

4

a



Suggested Activities: Grade (s) , Suggested Monitoring

Procedures

Title: Color Me loud
Encourage students to sharef Group size: individual their color sounds.

Materials:
Proiedure(s):

. Write a liit of colors on the, board.

student_Pickwound_fOriach-tolor-that-seema-
appropriate: ,

Example:. Orange - loud and:brassy.
The, student chooses any, three colors that appeal to
hit and writes Ai phrase which includes} the color

the sound and an appropriate object; i

Example: Orange brassy blare of a trumpet in a band:
. Ask students to share. their writing. ,

Title: . Blind lian's Seise
Group size: entire class
Materials:, box containing ,various objects .

that can be felt: a key, an egg
ospaghetti, a feather, an ArasOr

a' Lipstick or 'something shaped

that:

?rocedtrte(s):

. A student is blindfolded'
and examines. each item in

the box.
.

The student orallydescribes the object as many
different ways as Possible compariig it to 'other
things.

. Another student writes thedescription.

. The student has Vila/21,61d removed.
.

. Ask a student ,to read the list aloud along yith
tie object in view.
Rave :the students select one object from the, box
anckarriti a short!descriptive

poem about thit
object.

..

Poslible Resources,

After. the student activity ad

'discussion, suggest that we 'of-

ten.rely.too heavily On our sense

of sight: 'Point Out 'the 'vtilUe of

Using other senses andlive the
students reat.their.poeis aloud.

146

District. Re ounces



SMALL S 0 S PROJECT'- Working Copy
I %Suggested Objective FlaCemig" 9' 7 12

rling 01:i' eciive(s) A., The :student values poetry,as a creative expression. B. The'.
, State Goal,

, ,

tyalues 'the sotuis, .patterns and.structure of poetry:. C: The student values the enjoyment
District :Goal

bte ned through poetry.. D. student values. the skills involyed is crafting fine;poem.

Related Area (s)

4.

!

Suggelted Grade(s) 9-12

Title:.: Are You a Good Jidge of Poetry?.

rout Lae: individual/class .

,..lateriiils: a worksheet of the for poems
,

ocedure s : I ,, ., .. .

.. , Give et eats a Ilittoed \cop? of each of the
1 611 g four poems : :_ l'
I. Clinging, melody meeting, melting

1. 'Iiiieme shape enfolding;, engulfing'
I: Greasy of purple destiny

s, tboxed , ',

Tangliu crusty frustrationlrom a Fustian
I , is Hiatus to tussling injury,

!timbal \'

Tinkering like tiiddling dead fingers,'

Fingers crumpled like half -sided
,

Cigarettes in, a pale green a& tray.

III Ash, winds blovi hot

Over October Bill;

.I fit my slot
Breathing a dry sharp chill;

a brawn flOwer

to my vest

no contest
but test

littgred .py stone bower

'No

but my. choice.

Possible Resources

District anthologies

District Resources'



SUggested'Activiaiii.: 'Grade(i)

Hissing,

Miiiing-a perk'

Every third measure,.

,4;1r8

0 gibbous moon, do side on le;
Tell 'me that my flub was blue;
GriI.1 me on a mush of blue, .

lill,me with your glecouf brew.

0 many times I've seen you drool
A pool of pillows, willow's glue'
Set: me now a newt of hope

, 'Peed me with a widow's stew.



SMALL SCHOOLS PROJECT Working Copy

Student-Learning Objective(i), Continued

Suggested Objettive Placeme4 9-12

Related, Area(s).

State Goal.

District Goal

Etogram Goal,

.1

1,4,5

4610

Suggested Activities: Grade(s)

. After,Students read thesilusterpiene,thetL

are told that one of the poemswtswrittend

and published by Mark'GrO'(cOpyright 1965).

- Naturally, the first question is, which ole''

is the published poem? Present the evidenCe

to, subitantiate your data: Is. it 'a good;

bad, Or -great poem?

Include the following .questions:
.

What is the poet trying. to say in poem no.* ls? .

What is_npurple *destiny"?

What words *mist you look .for in the, dictionary?

What Is the significance of the metaphor in the

last two lines of poem mi. 1?: ..

Is the emblematic uSage in no'. 3 effettive?

Why i.or why not?: ..

Explain the action of lines 1, and 2. in the.:

second stanza of poem no. 4.

.

. Other .questions' may arise and many students

may 'begin to see that the ability to.disiriminat

.betWeen good-bad-great is not'Something learned

in a semester; it is really' learned-in a life-

time.,

r

ftems 1,3, and 4 are Although poem no.

2 is the published poem, it will probablytever

make itsdanthor famous. Why?,

)5:)(1... A discUssimconceraingthelerits o various

:popular rock lyrics toultfollow-wi bOth..

lhilarioui and enlightening resultS.

Suggested Monitoring

Procedures

1k

Possible Resources

1.

District .Resources d:1

4



won t,literal-language-is-usel--to-make--reading-more-ixteresting.
, .

Simile (It is a -comparison that contains "at", "like"; or "than ".
114-.0paeciabrthe-,:floof hungry lion.

She ate so:much that .she..was.bigger than.a house.
..

. 4.` ; .4. ,.Metaphor (It is. the Subtle' comparison,of similar qualities or
:..without the.use.'Of "ai3",.-"11.1ce";';or"than".).

. ,Buffy,:you're a pig.

Mrs. Jones is.:4Old crab when weruft across her lawn.

description

.
r. 4:M

Hyperbole: (ItAs an overstatement 'for effect;:an exaggeration.),
, .I've told you that** tiepti. (meant figuratively)

. , .She got up a hundred times in, the night to take care scif her sick child.
4. -Me losis. (It is en understatemint.)

I. haven't hid a new dress in years.

Wei haven't gone out for ages.

Personification (This is a figure of speech,In which an *object or thing is
talked about as if it were a living Person.)

Cove is. blind. /
The powerful steam shovel hungrily ate-,,'uP huge chunlcs of .'earth.

. ,.. , .The cup with .the roie'design and that
... .re& saucer are true friends,.... . . - .. 1 4,

:-. . - 4:-
. Idlom.-(This is a. group4 of words.thaf.hai a meaning quite .differt ttroin-the:

meaning that: the words_ usually .have, ) - ',...' - i :*4 . :-_

"I think Scisan'et answersis the best One -because. it :hits the nail on the head,"she said . ;
,

"Mr. Hill :mt_ his focit doWn on Tom's buying, a gun becausej Tom le
I

young'."
. .

7. Proverb. (An adage.. It is an'Often-used siiottSayinA,0:1!al\expresses a gerteraltruth or,rule.)

he is Very shahbily d essedt" agreed Ellen's -lather, "but you ,must, not
judge a book-by its cover.

"A stitch' in time saves mine."-



EXPRESSIONS ANDLANGUAGE CONSTRUCTION
I.

.
Pun (It is-a play on words.)

.
_

All the apitdis came to the piCnicin years:excePt the-worms. They cade.
in apples.

,
..ltravidid.that run-down feeling, always look:both ways before crossing the street.

.
7

9. . Slang-JIt isithe use of a word out of its normal context.)-.
. .

"Let me have a crack at that jai. I'll have it open in a;minute."

"Let's truck-on down to the store."

10. 'Irony (One say's the opposite'of what is-true.).

"War is kind."
. '

;-

"My,.-YOu're doing well thiayear!", (Stsdenhas not .passid a test.)

"Surely they're all honorable men!" CMarkAntonylp eulogiPof JUffus Caesar
. .

11.'.SYnetdoche (It isans.uoing the parts for the whole.)

The bishop's" robe,(for'the power of the Church).

The crown. (for the British kingdom)

12. *Metonomy (One substitutes one word for another.)

"The pot's boiling",- (The situation is getting out of hand.)

13. ApoSiroppe (One talks of something dead. as-if It were alive or somethin
. ' absent as if it were present.)

Old world, tell me ihyvain.
,. .

Roll on, o, deep seal (Sere. we are not really talking to the sea.) -,..

. . .

. .
.

.
. .. .

14. Onomatopoeis:(The actual pronunciation of the4ord indicates' the sound the''
authoriOr poet wints.the.reider to hear.) ." -

bdw-mow

clang, crath..

The iintiilatini3 of the bells! (Edgar AllenPoe)

.1 . "Appositionslior"

He kept the pigeons in pens drlfets.- (Pens are not the same as lofts.)

The men cut somebrawse',- or brancheg forthe starving depi. :("itowse"
. and "branches" are synonolnous.)

.

22
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16. Clue words
. .r,

Noi-until we .heard. over the radio the weather report concerning the hurricane
did we begin to prepare forthA coming 'storm. (sequence of action)

WliAle-Narah-peaIed-the-potatoeseremiah-chopied-woodfor-the-estipfirere
(Simultaneous action) . '



scaooLs PROJECT

suBacT:

Thematic

The student knows.

that '4..literary work may be significant for .a.nximber-0
reasons:- soCial, historical,- economic, religious,'
philosophic,

that people '':Ofs:'-iiariqui-culturee- often-express`..identical :
emotions and Vers4 themed their- literature.: ,

. .

. :that recurrini- themes. appear .in sliterature, art musia and
philosophy.

That. 'an- author expresses ethical values through the ways
in, whiCh characters 'react to problems (the .choices they
make, their statementaj- and through eXposition an4 the ,
outcome. Of the story. . ey

that literature- and the ertS..may reflect the idea that a
person's destiny is .infInencoldr-by the interactionof
biological, .sociological andr4sychological factors.

.-' that JudaeO-Christian themes have hada significant
influence in'western literature (e.g.,-guilt, original

-'sin, atoneMent, retribution.i.justice;'mercy, salvation,
absolute morality, fulfillment of hurt= potential, love'
sf fellow man).

2,.. . _

that .philosophies such: as Lexistentiallim, determinism;
and humanism have ekerted. profound, direct and indirect
Influence on writers. (e.g.:;'Caynus, Hawthorne; Crane):

. . - .,.. ..that oriental'literature emphasizes certain themes:
,denial of ego, onenesi of living .things, unimportance- of

..fimaterial comfort: - ...
I, ..- .

that literature reflects conflicts based upon differenCes.*:
in rage, _attitude, and valne (e.i.,. the rebellious teen-- :.. -ager; the' anti-hero who pieces no value in'thd-American

.. dream, the criminal) .
.

that. loneliness and alienation can result-.from
. the dis-

aVo*al of. 'shared values. and 4a.ilure-. of communication, and .

they can be expressed in:.vatious ways.: rebellion,
ennui, dropping.:out): - .

2 4
151-
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SCHOOLS PROJECT-

SURIECi:

SPECIFIC :AREA:

LANGUAGE. ARTS/LITERATURE

.

Approaches to theStikly of Literattire

Thematic .(COntintied) 9 10 11

The student knows:

that ucopian literature .treats -man'ssearc:h...for 'the
perfect society and includes. thanes such as individual
freedom,. the family unit, -.edudation-, government, work,
leisure . -- I b

that literature reflects that philOsoPhies..of life area
.sometimes Characterized by a preoccupation with death.

that literature reflects that war may force an to a stew
and more compilete-knoWledge of hiMeelf.

.

The `student is able to:

identify major themes in literary works.

The studeiat values:

the thematic approach as an aid In un,derstandirig liter ue.
: universality of themes In literature,. art, .musia and

philosophy,

154

..,Z

kJ.
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SMALL SCHOOLS PROJECT

uggested Objective Placement. 9 12

Student Learning Objective(s) The student knois that a literary work may be, signifi6ant for a nimtber, `

State Goal

of reasons :: social, historical,
economic, religious, philosophic,

political,
\District Goal

Progam Goal

Related.Area(s)

Suggasted Activi 'es: Grade(s) 9-12'

Title: Spoon River

Group Size: entire class

Materials: ditilkcontaining excerpts. from

Edgar. Lee Master's Spoon-River

Anthology ,

Procedure(s):

Provide the class with dittos and 'lead class.

cussion on selections from the anthology:

Discuss the significance .of different characters

in light A the criteria in the objective.,

Many characters could be found that illustrate

a social reaSol, economic, religious, etc.

ExaMpl.e(s):

Social -- all ,of the characters

Religion -- the Village Atheist

Political Hannah Armstrong

Historical -- Hannah Armstrong

all characters

Economic -- 'John M. ChUrch

While Studying the work critically, point

out these aspects.

Viriation:

. Give students several selections: from literature

from which to clioose and have them, determine

on' what basis the work is. significant (i.e.

social, histOrical, eic.)

. Students are to. support 'their reasons by

noting.passages from the work.

Suggested Monitoring

Procedures

EOve students read a pasiage to

'support their ,decision as to .

why it iiiiinificast andlse if

the class agrees.

Possible Resburces

4,6

4

The United States In Literature,.

Miller; Scott;,Foresmen Et, Co.,,

IL.

District Resources

4



Suggested Activities: Grade(s)



SMALL SCHOOLS PROJECT

Suggested, Objective 'Placement.. g - 12

Stndentlearning.Oljective(s)
the ways' in Fhich-Characters react. to problems (the choices they make their.dtatements) and through : .

A.'lhe student knows that an authoilxpressekethicakvalues through SLie Goal

AI

A '

.

nflicteDistrict Goal
based upon differences in age:Yattitude; and value (e.g. the rebellious teenager,..,the anti-hero who'

.-:: ;.. .' .Program Goal
; it : :

alienation can result.from the disavowal of shared valUes and failure of communkoion:,and they 'canRelated Area(s)stnazinid,1,Annin.

1,4

4,6

SUggested Activities Grade (t)' 9-11 Suggested Monitoring

Procedures .1. W.

Possible Resources

Title:

Group' Size:

Materials:

Thematic 'Approach to The

Glut Menagerie;

'Coarire: e Glass 'Menagerie

by TennesseeWilliams

Procedure(s):

Prior,to.,passingOut..ihe play, .give the class
some backgrOUnd..oi Tennsee Williams': life.

'Explain .bow Tom Winfield's. problems are those
of Williams --he worked.ini the same 'conditions.
(shoe ,factory) witha Similar home.situatl.on..

. Talk about characterizaition and .value judgments:.

Laura .represents, youth"(altered by physical
handicap)...

'Tom represents adulthood (stifled by.social
handicap).,,
Amanda 'is age (not typical because ali..;efuses

' to. accept her position).
. ;

Now Is. the time to stress how literature
reflect conflicts lased upon differences 'in
age, attitudes inOialties;
1. Amanda: wants the love and 'security. she

WasAenied in'youth:.
2. Tor; wants-the adventure he feels,entitled..

to at °nit agi.
3. Laura: wants to be left alone.. "'

Aesires:de based on their own attitudes
about. themselves and tow they perceive life,
should be ,

I

Read aloud the first ,part (Scenes

.'Discilis,:lonelineis and alienation,

Background' mated:aloft Tennessee

Williams' life; filmstrip and/or
recording. of The Glass Menagerie

.District Resources



'Suggested Monitoring

Procedures

.1. Amanda lives.in the past.

(Point out the importanceofi memory and the

pictUre: Toe& father. )

2. Tom liies in the future.

1. (movies, alCohol & imagination of ".a ;beicter.

life)..
3:7-Leura 'lives in dreams.

.(phOnographs, dance hall music, glass
menageni,e)

'DisCuss. failure 'to communicate.

1. :Amanda/and Tom fight.

(Tom...ian!t let himself leaVe.his

:2.::Amanda' and Ifiurac fight:

.(Lania can't admit failtire'ai business

school.)

Teacher; should ,const

"'relate the !pater-lel

reality. These chaxa ters,.

are.exaggerated,,examples,

,but 'the.iiroblems,land frustra-

dons. and the incidents of

humor, love and happiness

are those, fOund in any family.
.

,4-unit,4-unit

.

nit 'of any age. or place..

,

3. Tom and Laura' fight.'

(Neither will take, out theii frustrations

ton 'kande.),

All hqe different values..No one listens

to another.

Discuis ethical values and the way characteri

react, to their problems.
.

'Amanda fears her son will be like his father

(shiftless, Carefree, drinking) al,though she

admired his father.

2; Tom's "ethics" 'keep him shatklect to a job.

he does not do well and to. a family for which

[ District Resources

he feels loVe and disgust.

3: Laura's hmility is her ethical quality,.

yet she goess overboard in :her "gentleness".

unt41,she cannot be "exalted,"

(Continued on next liege

r.



1$111,.$CROOLS PROJE

Student Uarning Objective

Mi01. (continued),

Suggested, Objective Placement

Relatct Area(s)___

luggested Activities: Grade(s) 9111. Suggested Monitoring

Procedures .

State Goal

District Goal

Program Goal

1.

Possib;e Resources

Before reading the final..,two scenes, discuss

man's. search the'perfeet'society:

Jim is meihi.to be salVationbr deliverance:
.

for the family into utopia.:

1,.Amanda-sees.him ia".7our'husband".....

2. Tom sees.himas his escape

3. Laura. sees him, firstlearfuily,i`hen with

aCceptancithat her:dream:world can be

abandoned.,

...Read:Scene 6. .Whose scene is it? Does lit

.seato be a Savior?' What qualities does be

have (other thin he's amap),?. What hashappened

to Amanda's ethics? What has happened to the

confliciaseen in the family prior 'to this

;scene? Row is loneliness` and alienation, rapidly.

'disappearing WithAM'e presence

.Read, Scene 7. lkose.stene'i,it?,What is the

climax of the scene? Rot have Itauxa!i-valiei

.changed? ,Why.is.she now able to communicate?
A

What shatters everyone's dreams at.the end

the scene? What will happen next to Laura?

to Tom?. to Amanda? -jho,will survive, or how

well will:each,survive?'

View' the,play in its entirety.''

1. .What.'is a perfect society? 'What wOuld'make

Tom,, Laura, and Amanda' happy? Why.Was.

haPpy?:Cananyone ever be content? Do you

think. you will ever find satisfaction?

Do people live happily:ever, after?

3 (ov") 159

'04

District Resources



: .

Suggested Activities:

Proceduree
. . .

Who sou inrlitidnal,.freedomi'
Did Toil really want,fteedum*frnm. rislionsV.,',,''.

.

:bility? "'. , ... 2 ''' . ': :
Did .Latra.Want freedom from' Amanda?

....,

...

DidlitandA- want to he ablt":to kind by
herself.,; on. h# own insritr..--.' ". ''. .11..

'Was this 'a typica.i'farailytAnti.12 What *did- '1
. they;have in coimo'p'witli.04tertamiLtes?\

g. kJ..
I

. k..
Were 'Some Problems libe.....rbOit`g'iiieriotie:). , ; . '7.2.
in a different degriet,*;theie love? ...1 :( .,..-, - .

1448 there *hate? 110-was'iiiiether there?
'How. was 'hisyresence aiiptrent ,Do sons iy.'.,' ''' .'*'''' iik:1'. :::i....)''., J1 l ',

How.

s

,,4 . Coispete.irith 'fithers and .daugliiers ;Oliveto ., ,... .
i

with- Motierit ..:, .:. .',, , -. ,.. .:', .' ., -.,
!..,. .. ..;...

4. WhY.,did tilt government not 'aide?. ,.Where.Was '
,governbie4tmentiotte,d? (Governtent
'seen 'as.. a licrger unitlEigilring., its. own . . ,,, ''''i.'

L w a s,.. Co ild ei f ar ig

'f

at
.4. ,

c e

,

, , ,

.

O

haveokept theivtogeilter or would dt' have ..' , .t.

Speeded. Tom's. escape?

5.:. What faith. aidAfandi,lift Jim eve iii :iAttatioli?
. ; . Could edycatia2 .proliide tte, way to he :"perfect! sze

',. 1 society7t.; Dia/iintiink it foi Jim? ... .*...

What was thauthor s view of educatioi?
. ,,,s(uSba)te.speare"\:wrote 1.,toeii, on the' ihoi baiii.),
6, Whit(' faiti,didAanda '6 JinD.,haire...it,Work.:

Codid work:provide theway to the "perfect:
..,

. , , ,,
socicty"?. . . .. . ., ..I

'I: ;Relate. the' *shame s views -..,Of work to his devil
of use o leisure time. Tali, Laura, enjoyed their ,

eis.1 di titei ..Tim ..& Amanda, spent' it tryini.'601 .. ',:, . ,.
.

..work or to.. improve 'theiseives. '. -Who was ,betteriftet
. .. their use of,* liiistire .'ii:me? '. .* *,,,. . . : i ..

'' Shoila !filmstrip or .inIniother tray review the 'play! 4'',
.,,,,' P;' ifS'entlfety.' Let the-class *ite their. views. ? ....

'''' *l...'ion'ethfes. aid *144 Of, ethici, Co nflicts. 6; colmitsiiCationi.* , .
v.; loneliuese& fogethernsi,'perfeCt s,o.cietY:And realty.. i.

. . .i, ,

I



Student ,Leirning,Objective(s) philosophies.The student knows that o s h as existentiali#2, deter-.
State Goal

Suggested ObjeCtive Placement 9-12

minism, and humanism hive :exerted profound, direct and, indirect influence on writers (e.g.;.e.g.; Calms, District Goil.

Hatthornei Crane)...

1

'Relat (Ittree(-s-)

Program Goal

,,4

4,6

Suggested. Activities: Grade(s)

Title:

Group Size. entire class

Maittialii copies lot Stephen Crane poems

Procedures) i

First daY

on chalkboard Descartes line:

think, therefore, I .eidet."

. Discuss With .class what this means, Why must
.

.people think? ,How,are people separate from

animals in:ability to think? Whit do, language

end communication add 'to" the thOught process?

Aiscust.theidea that truth is to.be deter-

mined..biiach individual -(exIstentialism).

Siert& a ibis period debating ,this.
Second: day

Write on chalkboard the. three, theories:

Ilan is created hasicilly good.

'Man is created. baeically bad.

Mania created with e blank. eonl, his nature

to-helleterMinedw y, ettvtronment.

(Tabula' Ros.a) ." # .

;Discusi whether heredity shape; the person, of

enVironnent,.or Whether a person's actions are

predetermined prior to .birth and he/she acts
as a puppet 'would.

Read to the class the poeby Stephen Crane'

"There Were Many'

3 8

uggestdd Monitoring

Procedures

Observe :students and .their

'written responses-to seeTit

they understand how environ-

mental influences affect::

their writing.

Suggested Resources

V.

Poems
mentioned are found in

mventures in American

Literature, Harcourt, ,Brace

and. World, New York, 1963.

District Resources

161



ti

2;
uggested

Procedures"
Suggested Resources

ere, wer`maay fah

ey
.

not- er;
any rate success or

G` Would attend alb; in':equality;.

,, 5, He vent.into :direful thickets;
Ultimately:he died, thus, alone,

o t tuddled,:processiza

'Our lives' are. controlled by outside forces,

ether .than :our, own- (determinism).

Let' the class relate to the poem and explore
the idq of; : determinism. Discuss how they are
controlled by their parente.,.their social.

standing; .theiricommunity; etc.
...lead. and disCuss other. Crante,poems, such as

'".11hink..As I Think" "I Saw.a Xan" "A Man Said

to the .Universe", "The Wayfarer".
Ask if they may not .feel differently about

determinismafter being.convinced of ,its validity
by Cranes poems..,1.

Have the clais write, one paragraph about any
topic they know well. 'Read the paragraphs
aloud, and as you do,,,list topics On thelioard.
Show the class how their wilting is based.

'immediately on environmental influences.,,
Relate this to the initial statement that pbilo-'
'soPhies exert profouzi inflUesce on writers.'

0

62, .

District Resources

311



.S'MaLL SCHOOLS, PRO

Suggested Objective Placement 9 12

t Learning Obj'ective (s) A' le, student, knows that literatuie ieffects.that phildeophies

'fe aresometives characteiized by a priocc*tion with death. B. The student is able to

identify major themes in literary Works.' C. The student values-the thematic approach as an

an aid in understairding.literature.
meted Area{s;

DiFtrict Goal

Program Goal

Suggested'Activities: Grade(i) 942

Ti . Stop for Death
Group, Size:' 'entire class
Materials:, ditto

Procedure (s)

. Provide the class' with dittos of poems by

Emily Dickinson. Dm poems' especially approp-.
ride might be "Because I could not stop .for
death" or.."I heard a fly buzz when I died"

The following is the edited version of this poem
done by EmilY!s editors after her death.

I heard a fly.buzz when I'died;
The stillness round my form

Was like the stillness in the air
Between the heaves of storm.

The' eyes beside had wrung, them dry,

And-breaths. were' gathering sure

'For that last onset,. when, the Icing
Be witnessed in his power,

Suggested Monitorin

Procedures

TeaCher provides class with
dittos and leads class
4iscuesion.

Possible Resources

1,4

446_

The United Stites in Literature,
Miller; Scott, Foresman & Co.,
1973.

'Any other work of literature
dealing with death, particularly:

Edgar Allen'Pu's short, stories
2. "An Occurren&at Owl Creek

Bridge" by Ambros Bierce

3. "In,Memoriam" by Tennyson

4. "ThanatOpsis"hy William

Cullen BiYant.

District Resources

I willed my Iceep.Sakes signed away

inlet .portion of :me

tould make assignable,:tand then

There interposed a -fly,,

With blue, uncertain, stumbling buzz

Betireen the light and-lie;

2.11id then the windows 4iled;, and the
I' -could not see 'to pee.



1465

buzz

Stillness in the Rgom.

ieStree«tne air--
Stora--:

es around --had. Ifrung, then dry

,vere::',gatherik:firra'f:',
Fore that .last. Onset -vhen1 the Ring

willed mq icCIP8007'siiO4
Whit...Portint;

sigoable -and`. then`It was'`

With`.Blue-- uncertain tumbling, Buzz--
the

An(pllen the Winder failed-rEna:..ton
nee to

1712

Because I could not stop .for Death
. Re kindly stopped for

The Carriage held but just.Ourselves--
Aw J.L1ror

We slowlydroveRe.knew no Mite ,

And I had pit. away
'. My labor ind.ny top,:

For hie .Ciiility

rict Resources

..Weiii4 before a Wouse that.se
I 4,Swelling of the Ground--

,the'Roof.;was.starcely
.1lia,Cornice-An the Ground.'

lielessefthe:School, where Children 'strove
At lecess-41- the Giag

.

paised4the Field ef t4ing GAtin",
.We passed the Setting Sun ,

centuries-'aid et
:Feels Shorter than, the,

. I urmized the Horses' Rea
Wire toward 'Eternity



SMALL SCHOOLSPROJECT

Suggested Objective Placement 9 12
=.....=

Student Learning Objective(s) 1" The student knows that literature reflects that, philosophies

:r of life4re sometimes, characterized by'a
preoccupation with death. D.. The:student.. is able to

,

Identify or themei in literary works. C. The student values thelhematic approach as ta.
,nid in understanding literature.

Seleted-Areaks-

State Goal

District cok.

.program Goal

Suggested.Activities: Grade(s) 9-12

Title: ..Facing Death

Group size: entire class

!ateriais: Poems; essays and literature with

a death' .theme
;

ProCedure(s):

Read ecoupie'oi short selections in literature

that utilize a death theme (e. g.,, 044 Out by

Robert Frost;lhe\Death of Ivan Ilych .by Leo,.

Tolitoy; lie4 Day by Randall Jarrell)..

Have students discus0 the Selections as to the

author's Orme in writing about death...

. ..Discuss.with the studentsthai the subject of

death is, upsetting to somepeople but' must be

laced.by all. Have the students discuss: their
.

....feelings about death.
.

Have students write about' .their own death'

specifying in some detail the Place,. whether,

natural or accidentalt.Young or oldltG

...Divide the students into groups and' have them

discuss the, imaginary, deaths,' Compare similar:

kinds of maginary deaths' andthose that.are

Aar different.
.

.. Survey the students as to their attitude toward

death...
.,d

Suggested' Monitoring

Procedures

Observe students attitude toward

death and relate this to some,

of the'' reasons authors write

about death.

'Possibl. Resources

Daigon, Art ur and Schmitt,

Mimi, Beginnings and Endings,

Prentice' Rail, Inc Englewodd.

Cliffs, New. Jersey,,, 1977.

District 'Resources

317
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CHOOLS PROJECT,.
Suggested ObjectiVellacement '9.12

,

Che student knows that literature reflects that war may force
State Goal

16,a teeiind more complete knowlecige.'Of himself. B The student is able to identify major Disrict pod
?es literary works. C. , The student /dues the thematic 'approach as at aid in understanding

Pro rata.Ociar

Related Area(s)

Suggested Activitiei: Grade(s) 9-12 . Suggested, Monitoring

Procedures
Suggested ResoUrces."

Title:, The Red Badge

Group, Size: entire class
Materials: The Red Badge of Courage by

Stephen . Crane

.. After -completing:,Crane's Red B

discuss the following:
Discuss the action that begins when the youth's

regiment ,moves forward.; ,..

1. 'NO does the youth:. feel 'apart from the, other ./
Soldiers? . T.

2. 'Explain the'youth's. action:3,mA: the changes

in his attitude from the time hi .first
hears gunfire until he meets the Spectral
soldier.

3.,3ibif4s the effect of deatiupon t youth?;,.,
4. that roe does the.tattered spider lay?

'' .To the Youth a Mound is a red batige courage:
1. What circumstances cause the uth,,,to want

. this badge?:..

2. How .does be 'acqiiire ";*,

3. Whit effect does ,itie.,',hedge hav on his
Comrades?

14. Bow does it Ultimately affect the youth
'himself?

The youth'-;fs praised.ly hie 1.ieueenaat at.
wild cat and noticed by the colonel- for kielsing
the flag up front:

?:Teacher leads clasEi discussion, ,Thelnited States in Litdrature,
. ,...:Po' ley;' Scott, Foresma.7

1963..'.

Also other works of literature ,

that deal 'with this topic ::
1. "An Occurrence arOwl Creek ...

1;41:

Bridge"; mbrose-, Bierce

2. Fareigeil'io Ernest

HOng4/4.11 '
.3 .',For Whom' the Bell.To13.1 by

Ernest Hemingway

4. Bride Oder the River Kid.'
by ',Pierre 33,ouTte

r

JosephrKeller

ggEt on the WesternFront
,:by. .4ari Maria lemarque

1. Explain the incidents, .that_

these ciiimendatiOns and the relatiOnships
between. them...

2. Vhat.is.the yo siattitad ;when, 'the story



Suggested Resources



SMALL PORN'S PROJECT

. :
SPECIFICAREA:.:

LANGUAGE. ARTS/LITERATURE'
. s

Approaches to the-Study of Literature

Ristorial/Cultural (Continued)
1

The student knows:

that a literary work is .a reflection _of. the time or
ure in which it was produced (Beowulf :is a reflection

, of- glo-Saxon values, religious beliefs, and political
iit tudes. Huckleberry -Ann is. a reflectiOn. of social
'ira ties. at one stage of American 'development). .

.2)to IN .

w 4.; v
.60 .0 el 0,
60 qs °PI p,4

1.4
121 gig.11

-8 9. 10 11

. -

. that literature may lierpetuate the imlues of a Ciilture.

. that to best understand &work, it should be read from' itS
ewnhiatOrfcal/cultural point: .of view.(thereader should
read-Hailet'as if the, ghost.were:real because"the..audienee
at'th-JiTi;.believed.tht'it

that Ofactices.that are:not acceptable in one eulture,may.-
macceptablejnliapOther'eUltufe.

:that some cultures have been.cut off from the mainstream,
of culture by repressive eirtumitances and attitudes
(e.g., Blacks,: American Indians, Hispanics)..

that literatuie has perpetuated sex -role stereotypes..

thei literature deals -withiuntersalLand-timeless-Vssues
as weWas with'Concerns specific to a time and culture .

(Moby Dick is built upon 19th centurywhaling practices,
but the conflict between man and nature is still
oecurfing).

that thitauthbr's personal circumstances are a major
influence in his literary k.

The'studentis able to:

. read with. understanding from a historical/cultural
:viewpoint.

erstand that history and culture explain motivation
d action.

. identify in a literary work a specific example of a value,
issue or point of view different from those held by
people ,today....:

. relate the relevant issues in a literary work from a
different time and place to the present.

the.student 4aluesi
.

literature as an insight into other times and cultures.

tulture/history.asaminsight into literature.

171.1-12

173

175.

177

209

187

175

177

191

185

185



stuga;iscaoins:Pitancr

-LANGUAGE ARTS/LITERA

SPECIFIC AREA: Approaches to the Study oflterature -

The student.knowi:

Historical/Cultural

that amtchof.eirly.literatUre.stems from uhigue-Oral.
traditional:if cultures and was later written

:Of MythS,. ballads, and.ePicS:.

e written.
changes as it is retold but remains

the en

that the Greeks contributed the epi,Tyric, comfc,and
tragic forms to. literature and. the Romans adapted and .

perpettiaied these forms.
-

that-the early medieval church played a major role in the
preservation of the literary traditions.

that during the Renaissance classical literature was
revived and new literature' was written reflecting the-
humanisitic interest in individualism, worldliness, and
human patentiality:

that writers of the Neo-classic movement consciously
attemped to attain. therestrairit, polish, and objectivity
of the classics. .

American literature and art were essentiallyl,ranches of
English literature and art until near the middle of the
nineteenth century.

that folk literature has influenced written literature-
in'the United States.

. that an impetus for the Romantic movement was a revolt
against the,rigi4 conventions' of Neo-classicism.

thatmuch ofAmerican literature has emphasized morality:.
that Naturalism held that humans belOng. solely to the
order of nature and thereforetheir characters and.
fortunes are determined by,.heredity and environment.

that existential writers maintain that individuals create
their-own meaning rather than relying upon absolutes Such
as predestApation, univerSalmoral codes, or basic

'human nature.

that ethnic groups have made important contributions to.
literature:

173

7

209,

18

185

19

19

19

8

9-12

9 10 11 12



1MALL:SCHOOLS PROJECT'

,Inggested Objective.Plicemenx 1.12

, . . .

,
.

. .

:Student Leerninglbjective(s),
.A.Thestudentknowsthst:muchearly.1iteraturdstemsfromimi..

State Goal

.stdrsamgci,_aturesaadindwai later written in the form of myths, ,ballads, and epics.
District Go.

hunderstandLiaLtudentisabletoreaccitnfrosahistoricaucuiturailiewpant.'

Piogram Goal.C. The student is able to identify in a literary'work
a specific example, of a` value, issue or

Related Area(s) point of view different.from those held by people today. D. The student is able to

relate the relevant issues in a literary work from a different,* and plice te, the present.
SUtgested Activities:- Grade(s) 942 Suggested Monitoring

Procedures

6,9

Possible Resources

Title:, Homer's Epics

Group Size: entire group, individual

° Materials:

.Procedure(s):

Teacher, class or .individual students research

historical background' for, Homer's Iliad and

Odyssey.

I. Investigate probable "real causes for

Trojan War, such as Troy imposing taxes for

passage throUgh Dardanelles, etc. ..

12. Trace several hundred.years of development of
1' oral versions of war wit4'Troy.

3. Discusi Homer as composite, or lait of long

line of storytellers, editor of epic

collec on of stories.

.4. Rases ch,Henrich Schlieman.story.and discOetY
of T y, with emphasis oiiiidespiead belie
that omer's tales were "only myths%

5. Res rch Evans' distovety Of Mycenea,

6. Read Ernie Bradford's Search for Ulystes

and discuss possible historical background

for this oral 'tradition. (Sno-Isle library

has copy of tine made-for-TV documentary

based on tMe book) .

Read a Ed, modern version (entire or selected

,sections) of the Iliad and/o10dyssey.'

n4tr.
34d

A

'District Resources.

I



Suggested Actiyitiesr,` Gtade(s)

Suggested Resources



t.

SHALL SCHOOLS PROJECT
Suggested Objective Placement 12

Studeni Learning Objective(s) e student 'knows...A.a.m,tmiapp .nteltate Goal
traditions of cultures and was later wr tten in the' form of he

is able to read with understandin from a historical/cultural viewpoint. C. The_student values Program Goal

anlinsigt-ftto-Iiterature.
Related Arei(s)

: 1111 : ,o District Goal

Suggested 4tisities: .Grade(s) 12

Title: .Early Literature & Oral Tradition3
Group size: Whole, group, .indinidual,'

:Materials: , ten
.procedure(e): .

During the 'first part of the:period leCture. the.
lass on bOisinCh of early literature was forMed
by one person or persons taking the time,, to write
doWn Stories told: to hiniherby word of Mouth.
Explain to the 'c/assihat tellingtories was
a form of entertainment' and that. the entertainer
was .called'a "scope, etc: '(Refer to' possible
resources :for lecture,makerial.) Have students,
take 'notes on .lecture,:. discussion.
Brinfin an example. of a ballad, myth, or epiC

:::cand.point out examples of,oral tradition; and

tultutal influencesthat affected the' writer.
Do thoOughleCture:and class discUseion4ea-
couraging sttuients in try fiSing etemplis.,
(Teschet; will .,probably use own. text provided

stbotii.dicrict)
Example: "Sir Patrick Spence", is mballad
written about a store believed to be° trme.

1281, the scottish King's :blighter Hargaret:
married: to Etic, King .oilotway 'in, AngUst,

iuttn the returnlourney the ship.; *ging
many knightaand :nobles, waS loit.

SIR mina' Omit

'

The king sits in berlizg tonne,,
Drinking the blude-reid wine:

"Owbat will I:get guid: sailor, .

,.. To sail, this achip omile?"

Suggested Monitoring
Procedures

Teacher will prepare' lecture
and encourage class discussion.

Possible Resources .

NION..1771111..11

Miller, England in Literature,
Scott, Forestman, Glenview,

Illinois, 1976

1

173

District Resources



Suggested Activities, Grade..(s)
Suggested lionitOring .SUggested Resources

Procedures

Ziyand spakskeldern, kni

Sat at the kinss richt kue:

"Sir'PatrickSpence is the best sailor

That- sails the' se.

And signed'

Aid sot it to

Vas 'yrilking on

tai 'his hind,

Patrick Spence,

The first line that S latric rat

ibid. laud e;.,

lie nett line thaesir P OA red,

The: train blinded.his ee.

wha is this has don this deid,

This ill deg don 'to me,

To send le out this time the yeir

To sail upon the se!

Mak hest, mak huts, my aim ten. all

Our guid schip sails the more;

--!0-say na sae, my master dei,

Pot.; feir a deadlie storme.

"Late late yestreeti I saw the new moone,

Wi tlaeiauld moon in hir eve,
feir, I fair, my, deir master

That we will cum to harme.:" .

0

0 fang, lang may their ladies'

their:soldkesi in their

thatt.iin der lord

FOr they'll se thaie mair.

, to :Abirdour,L,
fiftie fadom 'deip, I"

And their lies gild .Sir patrick,Spence,

14 the Scots lords'at his feit.

Prom Percy's,PELIQ

.\.

L District Resources

0 our Scots nobles vex richt. faith

To weed. their cork schoone:

But rang owe a' the p wer playd,

Their hats they want dope.

0 lang,.',1ang-may'-their ladies sit,

their fans into their hand,

eir they se. Sir'Patrick Spence

tum.sailing to the land.

.

'r



SMAL1 SCHOOLS PROJECT

, .

.

..,.
,

.
, .

tiv.Student Liarning Objece(s) i,Thi'stutent licnOws that oral literature changes as.

C

it.is retold
.

.
..

State Goal. . . r " 4w........% 4m.414..........411.441..

Suggested Objective. Placement 9-12.4440.4.4.

but remainsthe same whenvritteit. g. rThe student is able to read with understanding from
District Goal

Program.Goal°.

Related Area(s),

Suggested Activities: Grade(s) 9-12

Title History of Batbara Allen

.Group Size: entire .class, individual

Materials:

Procedure s)(4

' ; Dis with. class the characteristics of oral

tradition with emphasis onballads, troubadors,

etc

M ention that the ballad of Barbara
,

been collected in over 100 different versions

from many regions in both America and

British Isles. 41

Students in groups or as individuals should

,'collect as many different verslons of the %mg

as they On find, both'in wriltten and orallr.

recordeAform. Note on each version the

approximate date, region,' country and ethnic

group .

When collection is as complete

(.;students try to arrange the' versions.,i

y:echronological and geographical order and trace

the develoProentiof 'changes in wording;:regional,,..

references, etc. ft''!'
Discusi.poisible reasons and influencei for

chingeS.1..

Suggested Moilitorint
Possible:esources

Procedurei

4,6 9

4



ited

Suggeked Resources.

?id; start: the whole class imoiii.,and het
EtUdents write it, down .in, their 'own words

as; vivid a language as;,possible:: ?airy

.of;`.nitterrrliymes'youltwork Little;
.goldilocks'and:3 Beats, .

Them' Little: Pigs, Paul Iknylia: You could;
also do this..sssigmint

'by.haiing choose'

a racenilatit that:had
Occurred. at'school.

'Then stare., .assignments orallY.; careful
to point out differences ti adjectivei,.:intei=

pretationi, etc.'

Theiwrite the story with' the cflOssyitifiut. on
overhead projector or :a Ilackboard .and, bpi

another. Student write
"Pukiicatioi."

.The next daitiiirthe'dittoid/ltory to elites'
and pot out that glis is'ihitOrY that will

,and not change from all' the interpretations

veliesterdaY

Of Have 'students.
compare it with the original

version.'

rid/neat
sion;,.,callect:paiiers, provide:

with large visual copy,
4tory, and ditto off ciass's

District Resources

.1) I



Suggested ObjectivOlacement 1-12

StUdent.LearningOblective(s) A. The studeni.know(thai the Greeks contributed the epici:

41idirjaUlgt_formsito_literatureAuld-tlieTiorlara-adarited-andlperpetuatickhese-forms;
District Goal'

I. The student is able to understand that history and culture *lain motivation and action.
Program

664
. d

mated Aret(s).

State Goal

;4ggested ACtivities: Grade(s) 9-12

'Title: _Stereotype4Hero Villain .

Group Size: ,

Procedure(s): 17.

Research conventions of Greik dramawith

specific reference to doe of stereotypemasks;

.tostumes,;deus ex machina, etc.

..Ask,stUdents to trace.modern, versions of these

same stereotypes to identify.:major _character's.

For eXaiple; Greek misks'used wig colors to

,,identify personality--protagonist and. antagonist

'1oles., Blonde wig symbolized the protagonist,

:black Symbolized the antagonist, red identified

the comic relief: American Westerns .perpetuated

'these idets with` e hero .in the white hat :on

the, white horse, the. villain in black on the

black; arse, and the last minute cavalry rescue

as debs a machina...

Suggested Monitoring.

Procedutes

,6,9

Possible Resources

ArnoJItt, Peter, Ancient Greek

and Roman Theater, Randon'

Rouse, New

Hartnoll,' Ph' as, The Concise

Ilstory of the. Theater, .Abiams,

New York, 1968.

District Resources



;,)

!.



Suggested Dbjecti've: Placement 12

Student Lea Objectivq(4 ,
The 'bows that the nedieval thUrch played a major

in the preseivation. etthe'literary traditions. :

Statoa.Goal

4,strict

Program
4,6,9.

Related Area(s)

Suggested Activities: Crade(s)t 1:

TGirtoluep:1;1:ze::

Materials:

thux4.',.d. Chanter

crass Chance's.

of the
for each atudeai

tales:

;Procedures)

4. .Lecture ;cleat on ;auk. co` medieVal
literature,

folInFing.exciiPi;:ipgsiveii,,belo*: for
0PosSible informatioa,; 44140i 'from.

land ; In Lit', Scottt:goness'ani.,:.01f,.i'y

In Norman Ragland. i'dtiOilon was the .province= of
the .church,...'In 'the latigICeniiiries before Oie;
printing Oresaw0'.iiiveni#4, nanuscgpti were,'.
painstakingly, Copied:s ..hand.. in tha nonistetias

ProtaiSuckbegi*ings::.in taelfth,aid thixtienth

centuries came the formal organization of Ogoid
and Cambiidge!as

The' Church was also ttimate1q bound up with

politic4iffiirs.'.41404.via. thought Church

and king were iiecassairinsa*ents of the divine
scheie for;iaintainiiii.Xordef in .Society,ilie most
faions cinaitel betweei.,Church and king in medieval
England was that .Of 'Tomei .a.Backet, 'Archbishop .

of Canteibilry,::.and Remy' Hairy' 8' belief
ghat ceitain rights,azirCised by. the Church be-

tented tO.f.the king. ,,Cnifident that he could bring

.about thel..changet he desired, Henry had

his ,chancellor. and dOse apponted tO.this
heckle eichhialioP;.htlieyes;

Ieckert staithlyipheld the 'rights. Of the Church

Chaucer,, Geoffiey, .CanterbUry.

Tales

Miller Literature's

Teacher'sIesOatee Be4;.

Poiesiai:.& Co.,i

3:976.
+4..

V, 4,
a



:Suggesred,iionitoring.

.1roCedutes.

uggested Resources

Illa*tete. had ea an impasse. `AC rding to
etc to 'a

me

of t -turbilint,ptieitrilOor Itnigate, straiihtFay
Groff tei,Cpterbery,'fidid the iirchbishop

yers 1,,the, Cathedral.; and 4iticl,Chte down' with
Ihe *in* world 11s ,,,phoCkedi;

f dipietOthetillits*Cdid iieSaucei'
of tholes: Becket atiAmterh.ory Imes* a 1.

te.place

AO* r4±090 044.j?fil, Middle A80. in-.
*red theprutiades; 'whose oliject:114 to tit* ,the

.104.fres;.the ifolmsirdHdent. ;

1044.do trueadeli: were ultimately ',Imaucce4sfil in
their:efforts to 4,berate the ,ggy. Laid 'from the!:

foimd effea:
t.

, .

'dee begin teed* ;CinfeihurP
laid, that character's were

to..,:OOket! :thob. '
t Out lifer to the Odd to their.

e?'



tHiLifSCHO pc PRO T. Suggested 'Objective Placement

. . ,

Student Leaning ObjeCti,ye(0 The' tticient
. . .

,conaciousl red tb*attaki the 'restraint District Goal

Belated Aria(s)

Suggested Activities: Grade(s) 941 Suggested Minitoring

Procedures

Title: , geonlaisicism New classicism
Group mize: entire Class ,(1eCture)
Materialsk Paper, and pen

Procedure(s): .

.-Definitteo7!classicism for the. students: Ilrit,ing that
shows",:t1* influence of:Greeit'and. pion classics.
Explain .thaf neOl;claimic Nriters'-sucli as Jolieph
Addison, Jonathan Swift, and Saiuel Johnsdn'delib-

erately attempted; to lake the Boglish.languagi con-
form to the patterns_Of tin : . .1 7'
(1) by modeling theii sentence structure after

"Latin sentence structure

smoothly flowing sentence .whose meaning Is

unckeer until.the ffnal yor4(s).
.,(21 b us an,..abundanee of yords

'.Latin to.insuftexaCt expression:
..Explainthe nature of lat;in sentence structure

Latin .deOiatives..fwas much detail as is necessa
fOf Understanding;

Explain .that 4tip aerivaiives, were used because:

they :weial.con.sidered ,dignified'snd formal.:

:.Paint; but thit.s.tiknearly.Oolmstwe use of
,cielvaive!.spit:;ii to experiments

with the.Entlishlanguage
Expri*.that the neki.asSie4-dsiref-ta
maintain,: standards: of puritit,..led to the :.fitat..
tint- English dictionaries (Bailey's, English'

Dictionary, 1755).

"t

i

Samuel Johnson's Dictiomary, 1755

Bailey's Englifib Dictionary, 1721

v.

't

k.

181



.., oniciousleitiaint-of the neo-classic hiMine_vith the students .,.

.

fijii-Jihnscals Diction.
, Dismiss tter BIlaksnd ohjectivity.of theneo-

, ay, discussing,* lays im,vhi0
.

...

classic vritercaidhey used. the classics as their .they v examOles of'his aitempt
model.

. to stab ze i taglish
e language c

District Resources



SMALL SCHOOLS PROJECT

ted Objectiive Placement 9-12

Student Learning.',14jective(i);the'itudent 'knows American literature' ar4,itri.Tiere essentially
State Goal,?d

. branchei of English literailite andart'.nntil near the.'siddle of the'rdilteenth century
District Goal

Program Goal

Related Area(s)
'01

eSted Activi Grade ' 9-12

/
English /American similarities .

Gronp size: class
Materials: Washington Irvings's The Devil

and. St Walker
PrOcedure(s):

Discuss wily Irvingte style is.relativelY
'limit for modern readers becave his Style
is, so typ.c.ally..English.

'(1), 'long poideraus sentences .and paragraphs
(2). using big "latinetique" words like. termangent..
(3) using archaic idioms such as "the° inlet

allowed a facility.."-And"..', peiiitted a
Aood lookiut to be kept that, no'..one.wai
:it hand."

.1 Discuss .why s works ar°4read.
-cultural heritage - Trying ts. a sharp, bbse

of manners, and morals .01 that day.

entertaining once used to style
Il e:ad.'silently The Devil and. Tom Walker'

. Discnia the idea that selling one's soul, to the
devil'..is 'a typically EriglishAheme but is ,

universal in- application it. fiinteresting to
any cult6re that ,recognizes devils..

Suggested Motitoring-
-Procedure,

Possibleliesourceg

Discussion. is focused around
European and especially English
characteristics Irving exhibits
howder "one can hope to elicit

,.an appreciation,of the. stories
despite their ponderotisness..

't1

4,6

Irving, Washington, The Devil

& Tom Walker.

"District Resources

350-

183





SMALL 'SCHOOLS
Suggested.ObjeCtive Placemeit 9-12

Student ;Aiming Objective(s)

ture in the....United: States.. B. The student knows that rmichoj An4.1-frith iir_Atthiti hat iiihiglitpd DittricOGoal

ality. C. The student fs,ab;ktQ,relate the.:releiant,trilia
'A tfirk a-tiiffer.ent the Pri)grapi q6al

kid place to the present. .-Thistudeit values .cUlturetrIstory at at sight into litetature. :
: .Related Areets).sag.4s,..f4.,iitaiat;., . .

Suggested Activities: ,C.rade(s) 94z

4,5,6

Suggestedlionitoring
Procedures.

poss.ble Resources

Ti tle: Elements in Folktiales
Grouotize: entire clnss
Materials: Hudson Valley Tales

Procedurecq:

Read Washington Itying's Hudson Valley tales 1"rhe.

Legend of Sleepy 11011ow" and "Rip Van Winkle".

;Identify universal folktale elements in, the itories.
Identify regronal/cultural elements, in the stories.

. Identify literary techni(ues used by Irving to en-
hance ,the .fplktele theme.

4:1

,

Irving,,WashingtOn: Budior.

Vallee Ides

Haithoine'

Guest".

Spaulding, .1;11. Historical Reltici

of the White 'Mountains,

Procedure(i):
. Readlawthorne's "Ambitious Guest".

Read the account of the avalanche in Historical
Relics of the White'llountains by I.E. Spaulding
from which Hawthorne got his idea.

Compare the original version! with Rawthorfes

literary work and discuss the authot's use of ,

basic historical folklore material and his orig-.
inal develop mat of a fictional work from such
material.

Title: Historical Ficfton,
;,Group' entire class

ResourCeS

185



ugges ed Activicies: Grade(s)
Suggested Monitoring.

kProcedures

--Wn.r.k is,11004 , . . Oidents express themselves
,:v4ecrolii. diet Class ',', '' ""

iii.,they feel about laziness

. ,...

terials:';- Story "Rip "Van Winkle"1, ',4 "work" ind. who' succeeds. .x,.. .. ... Washington Irilng . pint out other. pieces of lit-Pr e(s):. .,
--.4:-.. "Teratuie that he arab

, . Tell, the students that: some .,-.4: prienarelllii mAn '84' A i..tious NOM andvher_ thied down in a,tulture'ihat.c ,. the culture idea has come from down
.

,

feels. about a Particular' net* of jttitude. .. .through earliest orals folkAsk thee how the
Dutch noneunity and otir. society . litarature to the present.

now fedi about those who don't` wish` to work.
'..,,lielid, the. story Rip Van Winkle. Discuss the

Aiowing'queitions :
, .4 tip" gr,eatest

PosOble Resources

:you- know' that 'tha:Sle regardid
id4pit'S

.whit''happens 'to'Rip at the strange party' .1.
r. ,.Ia.thiS a good thing- or bad to happen?

Mitt ii;a1d- feel bad since they lost a pod
portion, of 'their Thus Itip's

for difeking- and being so 140.
Although the story points out that liziiigsgfil:

not good,..Rip is 'Ain a. happy man.. 'Why?
'Is he really,punishecl theiy;

°,.
..

District Resources



SMALL SCHOOLS PROJET

Student 'Learning Objective(s
,,.

Suggested Objective Placement 9-12

The student knows 'that, ,folk literature, has influeiced written
State Goal

literature in the United States. B; The' student is able to identify in 1 literary- werk' a specific Diiolci Goal
example 'of a valise; issue or point of viol, different from those held by ,peop e. to ay.

stydent values literature as an insight into other times na: cultuies.' .;
,..,BE62ram Goal

RelatefArea(s)

'',,$liggeitia.lictivi ties i 'Orade.(s)
. 9-12

o

Suggested Monitoring

Procedures .1.

Title: Folklore

Group Size: entire class

Materials:, folk tales.

Procedure(s):: .1:

GiVe a lecture containing the.following

elezients:

- Folklore reconstructs the "spiritual history

of.peopleLfrom a study of the ways and gayings

of th&iii116,as contrasted with sophisticated

thinkervad writers.

/ - Although concerned with primarily the,,psycholor

of early man or with that of the less cultured

classes of society,' some of the forms Of folk

lore (e.g.,.supeistitions and proverbial

sayings) belong also to the, life.:Of Modern:

People,' .iterate as well as illiterate,

,mar therefore be transmitted bNcitten record'

as well as by 'word of Mouth.

- The 'relations of folklore to sophisticated

Iiterature are important, but noi.,,always easy

.:
to trace.

Literature is full ofelements taken over from

folklore'and some knowledge, of the formulas

'and;;Oniientions of .folklore is often an aid to

'Undtanding

- The acceptance of a rather childish' love

test, in king Lear may rest upon the fact that'

353 the motif was already a familiar one In

lore, the effects of such works' as Coleridge',':

'Ghristabel or Keats' Eve of St. Aags depend

upon rec,ognition of popularsuperstitions. 187

Possible Resburces

After 'lecture, have st'udents

'read selections. and discuss

the similarities between folk

lore and modern fiction.

%',' j",

A Handbook' to Literature',

Thrall, Hibbard, Holian

The: Odyssey hest, New York,

1960.

DistrictAlesiufces



uggested ktivitiesi .Grade(s)

uggestea'Anito,ring
-Procedtt es'

Shakespeare's laml.ei is .11:itelling if an old
popular, tali of the Nxilianreturn"
fort04:,

Of' the betted knowt1.,fil,k tales
.americp Peco41111l; l'aul)lunyon, and the

;Johnny. Appleseed;',Dntle emus stories,
Decide upon thimi or motif of ,.each story 1.

and try' to. discover: writing
follows the same;itif.

Fiemples:

CoMpare.lug of Silver.ht Truman Capote with
Johnny Appieed

!.. rs !.

Y

Si

7 #

30,

Kit carsonislide Joaquin ktili,er
The Ballad of The-'4rp,:Weaver toy.;:,
vita. St. ,Vincent

.
tuffalo Bilk by 'tie,. cuimings

Iv

9

Suggested &sources

Q. s

I

I

.P 4

4

c4

:,;i

;

;

S.

'

I'

4

a.

Ds. frit Ries

.< .

rces 4 Id
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.a .SifAI.L SPOOLS PROJECT Suggeated. Objective. PlaCement 11-12 .. ;

...'..i,'
,

., .
. .. ..,. .,

. .., , . , . ,,

*:Studentf .1;itc,irliiii 01;,jecitve(si.,L_._2..4L_,__._...V.----,...---,----The':'st t knows 'that an . 'his for ...the t.ic movement was '. StateG4l '.
. , . , . , ,, .

6iaiiict Goal

.4.
o".,

4 .1

.t4;;,.
a 'revolt against the rigid CdnVe.ations of 'ne6-,clasaiiisme

Program Goal.
7

lOggested Activities;. Grade(s);

monpm4.14440

Title" POtaaatiiiis; a revolt. against
neo-classicism

/:1(
GrouO. Entrre:..claaja

Materials:. 1., Paper and

notedu40: ..
' pefirie nto.-classicism for the students:' kind ,uPon'these definitions .

. ,

Th) imposition, of the following, limitations'; according 'to. level of ':Otucient
. on literature: oider,,logic,.iestrained'ett-

tiOn; accuracy, and. deCorum.tothe' extent:that
lnnoVation' and inVentiOn wairidistrhite&

Then defihe, r,omanticism:
.

A rnovemejtt, that arose, so gradually out, of ',the

:rigors of neo-classicism 'freeing the' writer

frq, the rules Of classifiE,wa',. elicouraging him/

het' to eipteSq, to'Jdifill 'on: the .

suhjeCtive aide. of .experienCe.
. P,omantic.s

valued creative *dog as an aide tb. arriring

gie,ater ,than ose revealed. logic.

itoitantioilielt 'on an es e tflm.the daYi-to-day

pioblems of the 'preient.

. these 'defintinflp, point t. the contrastin

g':eleients.:ofeagit* gAiit roraan
ticjeveient was'i,revOlt:aglainst ihcrigid.con
ventionif of neouttiiicism. Have 'students
.lisr characteristic elements of each period. ,

for exaiplet .

netc-classicisim romandcista .

logic ;,'z: creative thinking
restrained emotion % subjective. experience
a,curacy , , escape llieratuie ,

r-



. 73

St Qtade(s)
. Sugges ri

PioCedures,

ssibh' Resources WZ

Title: a mfngnt.1.c rebel ':,
Group size: Entire cliss
Materials: Poem by William Bl

Procedure(s):'

Explain that William Blake was a romantic rebel,

whose writing' combined fact .add fancy. '
..Rave the students read a poem bylltiliam
and discuss the ways in whichIx reflects his
warm hitanitarianism, sensitivity to nature
and unrestrained emotion.

4

.;)

4.

.

4

0...).

%

190,

o.

o:

.

'
V o'"1,o.

:ester poems by

"Ro "w bated" ,

rn

era the Valleys
e

1,

r

;District. Resources,

I.".
1' e



,'414 glOOLSJECPRO

StUdent,Learning-
,

morized

711

The student knows tctive0) A .
fc!

B hi. to-
.4,f

4

9-12ested Ohjecgyi Placement e

such .of,kaer4aniliterittire has

With tinderstand
S.

able to relate the relevant issues
time and plicito the present

tielated Area(s)'
'

Suggested Activities:- Grade(.s

Title:
Group s#e:.

.bates:

otedur

o,

F .

a 'liters*. work frOm a .differene

State Goal-

trict_Go

-- grogram Goal

r;a3

qd12.

,Sin

ciasi
Stk. iloiint;etodman Brown'

N el. 'Hawthorne..

silently 'Or albud.:11ouniioodman7Browe.

s witlftie cuss. whether the story,
reality. 'On one side ,of the board ,

rldreari: write 4I the ciaractiristics sup-,

drearand tinder' reality; whether it was
experience.,

. Discuss consequence

real, then neigh]) rtf and wife re stints
if aFeal,, he may be ,projectiOng his own .guilt

"to tikes. n..,

PiscuSs the use asettiug laC-Characteiization'
epplishint meralit.y.t c' .';'-,, '''

ttiefo oWitig stat klard ..
,have , eats write theiti iWs 'on", ,one:

V. lawthoitpe is: less .conceinetititt:ithe -"Otisis;,-,
. of losi'4 faith. in humail.natiireAnte.:
-is'in the effects. ,''' ',,'`..'

B.. The of T it Goodman 'Drown, is

,.4

:. not sto:1046.1.1t..i;..$3....., 5,,.,!4;

c.:4The:moral\Of the story; is that once Wailonbw

4..
,

evil, Ai via gf the .worl co.nev4r ibl
the,same as it *Is' viheiv`we wee innocent of,
evil.

Take ,statement A ents whO'wrote.,abojit
Ittthatostatement.'read t
Ft,/, ews '- "Discuss witir.,1

class and add your id ,o. ame,with.9 & 0: l':r.'

.g
;o i .1

I

1")
II!

11'

z.

.

Suggeited'Monitoitig
?raced

Havel ants, reed written (in n-
,pertia mule iDiscuss haw, this
,morality differs .from tctdat"s.
beliefs: and styli's.;

. .

f.

w.

vro

.

5

Possible Resources

.;1{1.,1

Eawthorne , Nathaniel;.

4'....7.___47.7,_GoodmarixBrown.r"4

f, 4'1

II

14
rp

't!q

District Resources
9

.';'

;Y4



Suggested Activities: Grade (s)
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SMALL SCHOOLS 'PROJECT
.Suggested ObjeCtive $1aCemint 9 10

'Student Learning Objective(s) Btudtnt .knows that Naturalism held that, humens,belong.aolelY
,

e-rand-therefoirreWthilitifiinnortuneijite deorminedcby'aereditY and Distrtct Goal

environment .

Prbgraz Goal

Related Area(s)

Su ested Activities: Grade(s)

c.1

Title :. Stephen Crane and Naturalism
Group Size: entire class
Nster 14

L Piocedure(s)

'Define natural
in the' natural
forces and inte
no control. ,

. A

Students ;read the following poem by Stephen
Crane

s:

ManjOimanimal
14; responding to;pirrirOntiental

itressei overmhiible.has:

The Heart

I 'the desert.

, .sav . a., creature; niiked;' bestial

WhO; iquatting upk.the,, ground,

'.e

Suggested Monitoring

'Procedures
I 1.

Possible Resources

y Stephen' Crane

This is, of course; it sul4eg
def n 4edi further
exp on vidt.shoildbe has
on lava of student

heart bits hands,

end ate Ofd
I said, "Itt4it good., friend?" ,;
"it istlitirer -hittere.' he answered;
"But I iike its

A

Beal* is bitter,. y,

.and'ybecause it is .my;heart." .,%
itarphit class discussion"

.

"404Ys okits'ngurktistic overtenes;:cry

e.achit ,fOinees, on, the follovini plicatlons
while thiii POld
-,People. s times not onl enjoi being angry

but also h:their 'anger rather than
attempting s to . overcome it.

: Anger sdietimes 'serves + 'useful urpose
in life; inatead'ilt :often, destroys ;those .
vho dwell on It;

students to"relate s
words"' in this.Aekto t
iaition of natufalifie °



,f
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ClipOLS,pRO

14.
,

.--nulgesieilteesive Mice!ent 12

The student' knows that eiiiiient41 writers 4inta..ti:Ait.stoitie4114.4 Ob3ectiv

create their din ,meaning tathq than relying Ron lbsoltites such. 13predistina.".

cod or basic human nature.

;State doal

District'

Si ggested Act viii
Suggested'. Moulton.

Procedures:
,

4 Think, 'Therefor

Greuaize; class

_Materialc:14,!Ygoni

Irocedure
to.

Write on the challi"board,. Descartes'- f

"I think, therefore I edit." Then the clas

t does that mean? What is tt.tat dot's

saying that".

aitre fe1 ' t' 'the fundamental, truth of exis-

tentialism mas` ,that quote. We and things
so. exist),' but the se things have no meaning for

us extipt.through ouvecting on 'them and creating

meaning If or' Ciurielves,

Thral4isindbook IIterature

Odys*2kess, York, 11.'

al stddentalipomment and give input about that

.1philotophy,. it is just an idea and'

theleith- ot 4i.is le to be .etepined. by each

individual. :

Then .present' n liork of existential leteraturc.

Novets .by,dfka, ..Dc toy eau, Faulkner,

amd liemitival 'c,o4d.be used. While stud ing
works?, a4..:the 9tudents to anialize hole.

".; the eziptentisa pales is breu Olt.. is.

...)rtrranA KafkaPs Met

stoiy 'tb use in stres eStions

,

.ask u t
might be:

"Ifrace

his

. main
4.

et nudes towiicr,

tuerphiseisilittoyaid his
chatacteristics does he
How dote life at.jan insect

it ,OP

4.

r

.
4.



cospare-to hiefitelirsittinitip*b
Gregor's traisformation into an insect cat,4:..1'.
be viewed both lircrally End'syniAlliallr:
What aright, hie metanorphosii .symbolize?.

44

s

Re43:rde$,.,

,



SMALL SCHOOLS .PROjECT.

Student Learning Objective(s)

Suggested ObjeCtive PlaCement

The student knows that ethnic groups have made imporoant

contributionsto literature. B. The student knows tht
some cultures have'been Olt off from the

9-12

State Goal

District Goal

''Mainstream of culture by repressive circumstances.and attitudes (e.g. Blacks, American Indians,
HispaniCs).,

.

. Program Goal

ielitedirea(s) Thematic ApproaCh. The.itudent knows that an author expresses ethical values through
the ways in which characters react to pro ems ; e c o c

Sugge to ctivities: Gtade(s) 9-12'

I '
. .

0 PI ;Mt I an. .

Suggested Monitoring

Procedures
Possible Rektrces

Title:

Group Size:

Materials: Black Baby Richard Wright

Chapter 1.

Procedure(s):

Ask students to consider the following ideas as

, they read the story, then discuss t.

) 1. Niolence is 4 major.iheme in Ri ard.Wright's

works. Is his violence caused b his ...viron-

ment.or something:within himself?

2. Wright believes 'that' fear is a do.

emotion among Blacks. What does Ch er 1

reveal about the origin Of this fear? Would

Wright have felt different if he were from

another background?

A. What was Wright's opinion of his father?

kite a fictional biographical sketch of

. Wright's father using the following information

as a base.

Nathaniel.Wright; illiterate sharecropper;

married Ella Wilson Wright; first child,

Richard Wright, born Sept. 4, 1908 in Natchez,

Mississippi. Later moved to Memphis to work at

a night porter in a drugstore;, eventually

deserted his famili,'
.

B. RiChard Wright's early life, was brutal and full

of hardships. Other have had experiences

similar and even worse. What Poiitive elements

were there in Richard Wright's life that might

;Shave helped him to overcome his situation?3

Black Lot, Richard Wright,

larperi Row Publ., Tic., 1945,

Man in ,Literature, Scott,:, '

Foresman & Co., 1970, Contains

literature from around the world,_

including authors Chekhov;

Tolitoy, Aeso:7,' Mann.

"The Man Who Saw the, Rood," '

Richardliright;fromEighttn,

Weekly Masses Co,4...Inc,0961::-

"The Man:WhO-Was, Almost a Han",,

.Eight Men, World Publl'Co., 1961.

District Resources

197

A

3"0V



SMALL SCHOOLS .PROjECT.

Student Learning Objective(s)

Suggested ObjeCtive PlaCement

The student knows that ethnic groups have made imporoant

contributionsto literature. B. The student knows tht
some cultures have'been Olt off from the

9-12

State Goal

District Goal

''Mainstream of culture by repressive circumstances.and attitudes (e.g. Blacks, American Indians,
HispaniCs).,

.

. Program Goal

ielitedirea(s) Thematic ApproaCh. The.itudent knows that an author expresses ethical values through
the ways in which characters react to pro ems ; e c o c

Sugge to ctivities: Gtade(s) 9-12'

I '
. .

0 PI ;Mt I an. .

Suggested Monitoring

Procedures
Possible Rektrces

Title:

Group Size:

Materials: Black Baby Richard Wright

Chapter 1.

Procedure(s):

Ask students to consider the following ideas as

, they read the story, then discuss t.

) 1. Niolence is 4 major.iheme in Ri ard.Wright's

works. Is his violence caused b his ...viron-

ment.or something:within himself?

2. Wright believes 'that' fear is a do.

emotion among Blacks. What does Ch er 1

reveal about the origin Of this fear? Would

Wright have felt different if he were from

another background?

A. What was Wright's opinion of his father?

kite a fictional biographical sketch of

. Wright's father using the following information

as a base.

Nathaniel.Wright; illiterate sharecropper;

married Ella Wilson Wright; first child,

Richard Wright, born Sept. 4, 1908 in Natchez,

Mississippi. Later moved to Memphis to work at

a night porter in a drugstore;, eventually

deserted his famili,'
.

B. RiChard Wright's early life, was brutal and full

of hardships. Other have had experiences

similar and even worse. What Poiitive elements

were there in Richard Wright's life that might

;Shave helped him to overcome his situation?3

Black Lot, Richard Wright,

larperi Row Publ., Tic., 1945,

Man in ,Literature, Scott,:, '

Foresman & Co., 1970, Contains

literature from around the world,_

including authors Chekhov;

Tolitoy, Aeso:7,' Mann.

"The Man Who Saw the, Rood," '

Richardliright;fromEighttn,

Weekly Masses Co,4...Inc,0961::-

"The Man:WhO-Was, Almost a Han",,

.Eight Men, World Publl'Co., 1961.

District Resources

197

A

3"0V



S'PROECt
;,Suggested Objective Placement 9-12

Studentlearning ObjeCtiVi(s) Thestudent knows that a literary bik is a reflection of the
.State Goal

time or vulture in'which'it was produCed (Beowulf is a reflection of Anglo -Saxon values, relig-
Diiirict Goal

. .

:bus beliefs aullolitidal
Attitudes.. Theitudint is alile.to understand 'that. and cul- progrfalrGoal

ture explain totivatiolaa.action,'

',Related Area(S)
History'of Language.

Suggested Activities: Grada(s)

Title:

Group size:,

Materials:,

'Irocedureq0:

Suggested Monitoring

Procedures
PossAle Resources

Introduce:the study' of Beowulf by contrasting:
B eowulf,:,a 'herp 'of Anglo Saxon ties, With'

'popularrotanticlerbes of. film,..television,

comics, etc..,SuperMai wou10 be one example of
a' modern day.

compare the.

qualities-of thOleriOeowultas reflecting

thellualitied..mOst a4Mired by the:people.of

the time:

Code conduct of au, ideal*glo4aion

warrior and

fearless; fierce in battle,' strong,' wise,

0 : ,
late this

tqAbe,living,conditiots, type of

'.culture etc. of'Ang10,,Saxon

liscussleowUlf as altudy of Kingship

King's rewarded subjects or their service:,

Protected them= brought peke and con- :

tentment to couutryletc.

Compare ,Beowulf with other pieces of Literature-L.

which reflect AnglO BaxOn'cUlture in terms of
; theme, sitting,' etcp::

1 382

4

IM

District.Resourcest

383



Suggested Activities:, Grade(s):
, t

,Suggested Monitoring
Suggested Resources

Procedures



rwma

Student Learning
Objective(s) A.' The Student knows that a literary work a'reflection of the

time or culture in whieli it vaitproduced (Beowulf is a reflectiOn:of inglo-Sixon ;dues, religious
District Goal

beliefs, and,political attitides. Huckleberry Finn. is a reflection of social values at one stage

Suggested
Objective Placement 9 - 12

State Goal

)

Program Goal

of !mica develoren .) 1. :The student knows that litexature may perpetuate t e v ues o a c tire.Related Area(s)

Suggested
Activrties... Arade(s) ' 9-12'

4,6

Suggested Monitoring .

Procedures

Cultural liffuence

Whole class'
Materiels: Royals, (eel tad .by teacher)

or, other rks of fiction
procedure (sj

These two objectives are'really one inaIrodUct
of the study of many'worits of literature...
hen 'Work of literature .s taught:, studenid

should be provided with a historical' background.
. The examples written in

the..ob{jeCtpreare
typical of the kind of katiwledge students are
to -have gained.

Exaples are:

To till a Mockingbird is a reflection,of the
mores, beliefs, and lilies of people living in
the deep .South. during kiMpepression

. ,
Silas Matter reflects the docial life, beliefs,
and customs of England during the early1800'ds',

Great Expectations reflects both working:and,
upper. classes of Victorian England. .
The ?earl reflects the values and attitudes,

. of a fisherman
Pal, Mexico

Wuthering Heights reflects rural England during:
the time 'of Queen Victbria.

Babbit 'reflects the values of the *rim,
businessman in early .1920's ,

Great Cathy refleCtshigh society in America
in 1910's .

The Grapes of Wrath reflects, plight of migrEait

farm worker 'in America
during 1930's

3°6
,

L.

. ),

i01

,

Possibte.Resources

To Kill aliocIdngbird
Silas Marner

Great Evectations

TheTearl

Wutheringleights .

Babbit
'

Great Gatsby,

Thi Grapes of Urath

.r

District Resources

.

'



5uggested kthitiest Grade(s)
Suggeste Moutoringt :Stiggestid Reiources

Procedur
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SMALL SCR O S ,PROJECT'

'

Student tearaing,gbjective(sA:

re may be aceptablein
another culture. B. The' student is able' to relate' the relevant .issues

District Goal

Suggestail
OblictivePlacemeqt, 9 712

t ricticei "that are not acce table in one

in a literary work from i different time and place to the present.

Related Area(s)

Suggested Activities:,
Grade(s). 9-12

Suggested Mbnitorin

Procedures
POssible Resources

Title

Group

`Materials:

.irocedure(s):

1 .Read the story

See the movie

Discussion

You in

class

The Lottery -short story and

movie by Shirld Jackson

If lottery is done after the

story, and the 'discussion has

centered'onthe.barbirism of t

act, ask fax volunteers
to par-

take in.another lottery and let

Ilettstablish.the ate of the

"winner". Most wan to take

part. Discuss w
(1) "- Discuss how.this Village is average and

,how.this 'effects the outcome. of the story.
(2) Discuss the part played by ritual in the

lottery, how it is thanged,, and why' it

retained.

(3) Ti this, type of:;thing happen* today?

air cat4d it ifit doesn't?.

(4) Bold,a,lottery either before or after the

lesson.lf before, one person 'gets

dot with-no explanation. Ask the student

how they, feel vs. rest of class. Usually

they feekgOod. Then/Pass Out treats

-everLift¶except:the student with the dot:,

then ask 'the1 how, they feel.

District Resources

AA.

391

.6!



Suggested Activities: Grade(s)

Suggested Monitoring;
Suggested-Resources

Procedures

333



PROJECT

'Student Learning Obje\qive(s) The student loiOws that literature has perpetuated sex-role

stereo7tyPes. B. The student' is able to identify in a literary work
a specific example of a

Suggested Objective Placement 9-11

State Goal

valuerissue or point of view different from those held by people today. The student values

'District Goal

oulture/history.as an insig
Related Area(s)

into., literature;

Grade(s)

Program 'Goal

' 40

5,6'1181

6,9

Suggfsted Monitoring

Procaures.
Poisible Regources

%Ik Title:

:Group size: clean

Materials: any 'anthology

Procedure(s):

. Read aloud ;from the tigIe
of contents, the list

of short stories, poets, biographies ,etc. and
count how many are woman writers.

Rave a disCussion ot.why this is to. Don't
Women write?: or why not?, If 'they do 'write,

why aren't they published?

.:Many of thifselections,in
any anthology center.

on the, following
, themes:

man defOdint
b., woman playitg passive roleAwhile iiat does
''action.:.:

c., womaadotig..traditionilf.jobs of taking care
of hOiiSe.',aUd. family while Man earth

etc.
Examples: 'EacOutter

lObert Coats

'The Wilderness,,by Ray Bradbui7

Little Jess and the ,Outrider
Jessanyr West

The Miracle Worker

The Pearl

Coats; Robert, Encounter in

Illinois

Bradbury, Ray, The Wilderness.
West, Jessasyn,Tilileliir7.
and the Outrider. '

Ihe,Miracle.Worker

The. Pearl

391

205

District Resources

395



Suggested Resources

Drstrixt Resources

397



SALI! SCHOOLS PROJECT.

SuggesteeObjective ''Plcement

'Student Learning Objective(s) The student knows that literature has perpetuated sex-role

stereotypes.

ated ,Area(s)

State Goal

District Goal

Program Goal.

.4,9'

Suggested Activities: Grade(s) 9-12
Suggested Monitoring,

Procedures

Title:

Group Size:

Materials:

What's Your Role?

entire class "'

"The' Gift of 'the Magi"

short story by 0. Henry

Procedure (s)

. Read the-Story alou42t he class.

. Have class'discussion...

1. What is the timg peri d in which this story

takes place? late. 0-early.1900's'

2: Were customs different then from now?

how? :

women didn't work outside:thOome and cried

a lot.

men were breadwinnersAnd boSses never cried

Were these.tharacters real or stereoty0C,

Why do.youaay that?

4. Sentimental tans having ahgcesi of send.

meat- o' emotion. 'Would you considerthii.

story. sentimental ?,' Why orwhy.not?.

.5. If this story were written todaywithpdetn:

ideas dr'sex'rolea, how do yOu think it bight

be changed?1'

Point out that Sex7rote,

i.stereotyping limits the, depth

of the tharacter and perpetuates

the myth of inferiority of

women.

.0

a

Posible. ResoUrces

District Resources

S'

399 .,
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SCMOI.S. PROJECT
.

IiiggestedPbjecttve Placement 9-12 .,

. .

.

.

....,_ . .. _

.

. .
.Student I41014.4hjective(s). A. ,The Student knowthat- literature .dials with universal and

: State Gail.

.

,

.

.
,

timeless i.sues as well as wit) concerns specific 61
time and culture Cgoby Dick is built upon ':,- ''

, --"----r--;-----7.-i------, -,------: Uistrict Goal

4.---

19th_cOntur-whaling practicesbui,the conflidt between man and nature is still occurring).

The student knows that the aUthor!s:
personal circumstances 'are a major influence in his:related Area() literary wcirk.' '

Suggested Activities:
Grade(s) 9-12

1,9

Program.

6°811 4,b

Siggefted Monitoritg

Prbcedurei
'Possible Resources

Title: Universality and individnaiitP

in'Literatuie 4

Group Size: entire' class

Materials: "Personal Narrative" by 'Jonathan

Edwards

Procedure s):

-Define the following terms for the clasi.

Universally: An appeal to all readers of

time; presentation of human emolns common

to all peoples of all civilizations;
a presenta-,:

tion of Characters and' actions that are meaning-,

ful, to othir ages.

Individuality: "The charicferistics or qualiiies

that set one person or thing apart from. others.

. Students read an excerpt from,"Personal Narrative

by Jonathan Edwapdas.

Teacher,conducts class discussion on this work,

focusing on the definitlons given.

Discuss what Edwards called. an 'inward, sweet

delight in God and divine things" whi he said

e experiepOd several times along wi h a

deepening understanding of Christ as his
. redeemer.

. Discuss universality within the framiwork of

Edwards' religious convictions,: apresentation

of humanreligious emotions is common to many

people in all ,civilizations.
.

. Discuss'individuality within the framework of

Edwards! tOligioui convictions: such serenity

Ail was a gift which the Puritan faith gave to

4U4 religio0'men like Edwards.

"Personal' Narrative" by

Jonathan Edwards'

ow'

District Resources



Suggested :Monitoring,

a. Procedures.

Suggested ResourCei.

4re

t e:, thor's -life Reflected in'

ti Ris/Rer Literature

r. out Size: entire tlass

: I f i t e r ia l s . 'f inners iii. the ands. of An

Aniry` ckier VP.

cedire s :

r conducts dais ...discussion on this sermon,

focusing, on the :definitions above:

Discuss the ways in which- 5dwards! role as a
Puritan minister :makes him' a gabd.representa-'

,.:tive of, the luritan way of life which

:rivolved around GOd and was rigidly controlled

on thi'lict that an author's personal

circumStanceS':ari i,major,iniluence in his

34tearir Work':t.

I

, "Sinners in, the Bands.Of

in Angry God", by Jonathan Edwards

2

District Resources



SCHOOLSPROJECT...

1.ANGIJAGE ARTS/LITERATURE

c.)C/
p.a

41 1:14

'110 !tr
Att= se:

.
. . " .SPECIPTC -AREA: - Analirsis of Literature

Ei-e4ments and Structure 8 9 10 Ii
The Stlit knows:

' .... .

. that the elements of fictional writing include: plot,
characterization., setting, mood, theme an& point of view
and combine .to form .unified structure of a literary_ wor.k.
the meaning of the terminology necessary to analyzeliterature: fiction, non-fiction, plot,. character, theme,setting, tone, atmosphere, point of view, allusion; and

.symbol.

the meaning of the terminology needed to analyze arid
discuss plot development: (e.g., exposition, initial
incident, rising action, conflict; climax, _anticlimax,
falling action, motif, denouement, .foreshadowing, suspense,
archetypal-experience, dramatic irony, parody).
the meaning of the terMinology used to, analyze and discuss
character: (e.g. , dialogue, character 'foil,: archetypes;
protagonist,.antagonist, motivation, donflict, and
empathy). .
the meaning of the terminology needed to analyze. and
discuss point of view; first person, third' person,

that the title, vocabulary, structure; literal meaning' and.
relationship of a poem are used to interpret the author's
deas.

...The student is able to:
analyze a literary work (i.e., _describe its parts andtheir relationship).
analyze the way in which the theme is 'developed through
characterization,; action, setting and, point of view:.

,identify the general 'at-Biosphere' Or 'Mood j)i'OdUced by:thesetting. -
A

analyze rising actiOn,1 climax and resolution of the main.plot and. the relationship. 'the subplots to the main plot.
recognize the narrative role of the writer (point of view)and how it affects the tone and the -reader's interketation.
draw inferences from the various ways an: author may reveal
character (e.g., by what the: says, by x.fhat the
author tell's the, reader, by, the character's appearance or

each patterns, by what others' say-abour,the character,
by ,how others interact with the .character).'
analyze the ways in which the elements of poetry work .

together to form' alatincture. and . create a tOtal . effect
211 406

215

215

215

215

215

215

9-12



'SMALL scitooLORma

Student Learning Objective(S)

'and.disiuss character (e

The Atudent1

dialo ue

Suggest Obi Placement 9-12

4

the meaning of the terminology used to analyze
'Sati Goal

:character foil, archetyPes
protagonist, antagonist,

'motivation, conflict.and empathy) . B. The.student liable to draw inferences from the various
ways an author may reveal. character (e.g.,-by:what

the character says; by: what the author
Related Area(s) Short Story, Novels

tells the ral7i7T the characters' appearance or speedh_patterns,
-by-what-others-say-about-the- character

District Goal

Program Go

Suggested: Activities: Grade(s) 942
Suggested Monitoring

Procedures
Suggested Resources'

'Title:' Techniques of Portraying

Characrer.
,

Size: individualventire.class

Ma eriali:.._4aperi'penai-short story :

procedure(s)::

Teacher should review the following techniques

authors e to enliven characters:

1. lesc Pan bz author

2. besc Ption b7 another character

1.,Dse of:Aalogui Or conversation

4. Explanation b4haractees thoughts

5. Behavior of character

Eng!'
0

Reiponse of character to other' Characters

or to situations ./
.01r,

.31 Students.read an assigned'shOrt.story.

Stude4ts identify Which
of..tbe'six,teChniques

iL the story. employs by Writing down one example:

of .each tednhique that,they find. -

11
;(Using,this-aisignmentstudints.shOulLbe.

prepared ,to explain any give0echniquetin

:I a clasidiscussion.).'
eg,
=

,

s

Title.
Character-Portrayal Through

. Contrast

Group Size individual, ,entire class

Materials: paper, pens, short story Which'

Contains a character foil-7-

Write, these techniques on the

board/overhead.

Discuss each technique'care-.,

fully, asking several, students

to explain their examples.

McFarland, .Philip,. et al,

Forms: Focus on Literature,

Houghton, Mifflin, Boston,..1978.,

District Resources .'

408



Suggested Acti4tiesi

$uggested Resources

ocedure(s)::

....Teacher. explains Ofteri.oharacter-

...Stiidgirts read an asaigned.shart stofy
contains character. foil:.

.

students-writetnne. prepared' to discuss' a
brief Outline of the chariciers''kfferences.

'EiamPle outline for "Thi.Angel"

Mies Barry Mrs. Jones
slim; active . fat, laiy,.

determin'ed ' apathetic
... Teacher conducts discustion on the

chaaeters' differences,' placing emphasis 4;
the. fact that one tharacter is contrasted to
another id order. to strengthen the reader's
impression of the.latter.;,,

Title:, Empaqly, for a Character
Group Size: individual, entire class ,

Materials: paper,' pens, short story which

contains empathy for a

Procedures) :
' 4,Teacher etplains meaning empathy.

. Students read an assigned short' story which
. contains empathy for a character. .

. Students 'write responeis to questions designed
to -have them analyie ways in which empathy is
created fir a siecifie.character.

. 'Teacher reads aloud those papers that best
answer thesi que,stioni.
Sample questions for "Tile Must Die" by

particular character.

Make' a dais outline on th
boardioverhead..

Empbasize the use of-contraSt..
as a strengtheningitihe.
reader's impression of a"
character rather.'than. emphasize

e of contrast alone. -!'' 1

Pearl S. Buck

oit'Ve Must Die",. Junius Edwards

District. Resources.

Junius Edwards:

ghat methods do the registrars use to undermine.
gill.physidally and mentally? .

. Why is it ironic that Will is disqualified on

a teChnicality concerning 'the Army Reserves?,
. Why is it, ironic that one regiitzar calls Will a liar? 214

.

1.0



'Oak SeilOLS.k0,11CT
,

:SuggesteiObjective PlaCement.
9

74
_.. :The.tudeni knows the meaning of the terminology

needed
StudeOarning

.Stati Goal;to analyze and discuss point of view:
first.person, 'third

person, omniscient.' B. Theltudent
District Goal

is able tolecognize
the.narrative role of the water

(point of view)
and how it affects the

izadgeees, interpretation,

.

.-SitpsDopalaggLidexanaLSIct

Protram, Goal

4

mamMwmP

1'

uggeated Activities: rade(s) 9-10

Title:' .Point of View

Group size:' entire
class ormallrgroups

Materials: paper, pens, two short stories

(one with 1st person limited

narrator, one with '3rd person,

omniscient narrator)

Procedure(s):

. Explain point of view to the students.

Rave students ,read two short stories ;wank theie
two contrasting points of view; first person
limited narrator and third person omniscient
narrator.

R ave students write
an analysis of the pointe'of

view employed'inthese
twostories, concentrating

on both the adyantages
and disadvantages of each

type of narrationt%
.

. "Provielsome gUikines for this analysis, c
First-Peison LimitediliarratoT

ind cite the effect
th&narrator's age

o lig/her observatio6.
.

- in cate-the effect
immediacy has on the char-

acte s

Third-Person Omniscient *rigor.

-.iidicatethe effect the'parrator's all-knowing
point of view (accompanied

possibly by his/her
own opinions.*

sympathies) has on reader

interpretation of the story.

- '.indicate the effect the narrator's all-knowing
point of view has.on the,

believability of the

story' s events.

Suggested Monitoring

Procedures
Possible Resources

215

McFarland, Philip, it al,

Forms: Focus on Literature,

Houghton Mifflin, Boston, 1978'

District Resources



section on 'point of view in.,

plicationand Relevance seetton
entitled Two Stories: Two Boys



-MU s PRoxicz

.-
.

r",,,?:::..f.,...'....
..:

;

: 7 :SUBJECT:

. -
. -7.

tAilaaks- .4irtstinsRATuRE

. .

'17 .
: 43, ;

CO78,
as w

'SPECIFIC AREA: . Anal aid of Literature

. Authortailse .e'f Latage.

The student knows:

the author's style (formal and informal) is characterized,:
by word choices-, sentence pattirns and point of view.

. .

that tone is the writer's attitude toward his, subject and
audience (e..g.'", ironic, serious., objeetive alienated,
satirical, tragic and -aenttental).:

. .

. ., .

a writer may use.: a _pattern .of images to contribute. to the
. . overall mean.ing,,.. (e.g., the "clothes" images in MacBeth).

. writers f qUently allude to mythical characters and
events, to Biblicil.allusions, and to character's and

, . situations found in works of :influential- writers,.

. .

The student is ale to

_
. .

e- the -Teri er s purpose as indicated by the genre,
etoneOmoOd7=Infignage devices and content.

-identify the elements- and effect of figurative language .

in a literary work. '

si."
relate the author's use of ! suspense and fbreshadowing.. in

creating tension that contributes to the reader's- Interest.

identify symbolism in literary Works.

The student Values:

t116-initiOr'i use of language as it contributes to the
drama and\-depthof .a text

_ . ,

the..varietY'of unique ways in.:which-language is used in
poetry.

217
- 41-5

219

219

221
. .

221.

225

225

9-12'
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scans. non,0
Suggested Objective Placement 9-12

tudelit;10.Ping Objective(s). A. The student knows that tone the author's attitude toward his State Goal

li6bject and audience; g., ironic, serious, objective, alienated, satirical, tragic and
"District GOal

sentimental). *IL The student knows that the author's style 'is (formal and informal) is .char-

icierized Nord choices_, sentence_patterns,ianLgoint_oLview..___C._Tie
student-knows-that-to

,itertrea(i)

beat ,understand a work, it shouldobe read from its own historical-culturaLpoint of view. (From
Historical Culfural section.)

'Suggested Activities: Grade(s)
ssible Resources

'Title: Satire.111MONMOMMI

Group size: entire class

Materials:

epceddreis) i .

Note: Satire ii,neaks to leolile e. specific time and
place;/to expect students. to :Understand satire

withdut a background of 'information about that
,,time and. place is unrealistic. Therefge, a

. week or twos before ihe
study, readings' in in

tellectual 0d:social history' should' be assign=

Explore t6e.geOraiviaihods
using ex-

amples on subjects familiar to:Eitidentsi

liaggetation: W.S. Gilberf'"When I Was a lad';',

and ".The Aesthete".. .

Irony: Arthur E. Clough.,;'"The.

Ironies Symbol:' W.E. Auden "

(or:1iscusa Babbitt, Br'

mai Fart.).
Trayesty:

Interviews with the

Anonymous";'..,.: $

. ?ant?: on Hemingwap, Salinger, Faulkner, etc.
Discuss these or similar works, with an explanatioa
of the methods °petite.

Open discussion with
familiar examples, as, in calling someone stupid :

Exaggeration:' "You are the most xemarkable

student in the Puget Sound aree%:,

irony: "You are truly a fine student ",

Inge Symbol: "My friend was. quite as intelli

gent as you, and was, awarded Witli any P. ;for. his,
4,1 tture,

AL

Have students.relate bow
.

different auttiori have used

satire 'because of the time

and setting;;

McFarland, 'Philip, etal.,

Focus on Literature, Boughton

Mifflin and Co., .Boston, 1978.

\

'

test Dicalogue".

e 'Unknown Citizen:

New World, or.Ani-

District Resources

1:

219



Suggested*Activities: Grade (s).

Travesty: ;Imitate foolishly the subject matter
as. .an exaggeration of' a teacher's lecture.
Parody:. Imitate foolishly the speaking style

as; an exaggeration of a '.disinterested
dent's comments's'''.

...Give.additionalfmaterial to be read as homework.7
Answer two questions: "What pas-lieing .criticized"?.

and "What methods did the author use to achieve :

this
.

Sscuis the works in class, and ask Students what
. methods they would use .to criticize the.f011owimg

social elementsitommuniam, *ther's Day, the
school principal, their town... Ask them how theii

criticism wood chatge if they were-Criticiting
Student's Day, 'or a lafger city. (This should
show that Satire is written by one closely invd17

ved with the subject and is written foi self -pro-
tOtion.)";:,
Note:. if not serious, satire becomei comedy,

Discuss tone next and hOw it. determines the
author's attitude toward his' subject. (Satire'

'mediui between, Comedy and :sarcasm.)'

lariation: ,

Study 18th,Century. social histOry.,tleading into. a.
similar study, fOf comparison, on Jonathat'Swift",s

"A Modest Piiposal" and Gulliver's 'Travels'; and

Pope's'"The,Rope of thelock".

1. What Satirical elements, were used.?

2. What social 'Problems were satirized vhic

are still. relevant: today?..
$. What comments were :Dade that would be

entirely unacceptable today.? .Why could

our cultureliit-acCept IdesS printed in"
the 18th teitury?

Suggested Monitoring

Procedures

Poslible Resources

f"

. N .

bo not lei Ancients think satire

is. just organized sarcasm.

Satite.must be tfunny..:Sarcasm

is.blatint ridicule.

District Resources



SMALL SCHOOLS PROJECT '

,

Student Darning. Objective(s)

to the overall'aeaning (e.g., the "clothes" Jae es in MacBeth The 'student knows

style (forma.( and informal) in characterized by ,choices sentence patterns and point of view. Program Goal

student know

Suggested Objective Placement 9-12

State Goal

District Goal

Relaiid Ara(s) fSee Literary Genre: Essay/Bio2ranhv
(Pointsiliet/Dtaia_aurpsejethoWn

Suggested Adtivities: ..GiSde(s) 4:12

Repetition for Effect:,

Groun sizet entire class

Materials: poetry and short stories by Edgar

Allen Poe.

Frocedure(s):

.,:.-Reat,to:thiclase the poet, "The Bells ", Iet them

*bier why the poem is effective (therepititioa.

cannot be ignored.) : DisCuss otomptopeoia - why

does Poe retiett,snateiv,the
soandOnd.thevordY

%Ile"? How does the'ripetition..add to ,the poem

(by definition oflOetrY)?'

"Reread7the.poem,' saying. the repeated word, this

. time, only once, ,.What effect is miSping?

; Discuss with theclist the. life of Poe and his

youth41 marriage .anOubsequent death of his wife.

Use thiiras in inirOdUctiOtIo:"The'Rivenn.

. Read the poem "The Reven".ana"proceed With a din-

cuesion tight tolhat on '"The Bells". 'Mote the

'differences is sentencelength, and the use of ,,

internal_rhyme: ". .
Notes II1"The Raven" the:words,jarelonger and more

foreboding throughout, whereas in "The
.

'Bells". the poeileads up to such style .with'

-the bells.becoming threatening'.

420

Suggestei Monitoring

Procedures

Possible Resources;

4,5:6

Quiz students on how Poe uses

images to enhance the meaning

of his T)o ems ,

Have students contrast Poe's

style with other:, authors.

ti

221

Library books.of Poe or anthology.

McFarland; Philip, et al, Forms,

Focus on Literature, Houghton

fflin & Co., Boston, 1978.

District Resources

421



Suggested Activities: ,rade(s)
Suggested Monitoring".

procedures

222

4..

'Poslible.ResourCes'

. .

District Resources



. SMALL SCHOOLS PROJECT
'Suggested Objective Placement

g-12

Student tiarninfObjective(s) tt,18.71kut rmize the writer's purpose as indicated State Goal

by thelOire,loneilwd,
language devices. ;aid content. B. The student knows that to best under= .DistricihGoal

Stand a Work, it siould.lie read from Its own liugicar/cultural ooitit(of view. (From Historical/ Progtam GoalCultural section)

Related Area(s)

1,4

456

Suggested ,Activities: Grade Cs) .11-17

Title: Identification of PUrpose

Group size: entire Class

Mte mimeographed copy of poetry

Procedure(s):

Note: This lessoi cattle done .only after an exhaus-

tive:study, of the author",s use Of 4100,

,,combiriedwiththelistorical/Cultural

.approaCh....

. Find short selections (16725 linestepretenta-,

tiVe Qf historicaileriodtand represettative0,
writing styles Examples:.

A Shakespearean Sonnet,
A Cayaliet Lyric,H

poems by Wordsworth,

ROberUtOst,

and E.E;CummiigE4_,,

..Give students copies of the potatA4novecific
order and without maiming iheauthor'S name.

Students .are to analyze each poeM

merit, nswering the follOwing kuestidai With

supporting reasons. 4: .

- In which historical period was the poem pro-

bably written?

Vhat are some social `values the; oeM emphasizes?

-,aat is the author's:stYle.and purpose?

'.7'What tone'does:he use express his attitude?

Does he use a,patiern of images ?,

Who, mad the authOr'be?,.,

Note:.,Give'studamts..credit if they can equate any

author's .style and purpose with the selection.

3I

,Suggested Monitoring'

Procedures
Possible Resources

Quit 'students otithe selections

used to ditermiie'if they can

relate the writers' purposes

(e.g., by, tone, mood, language

devices and content).

e

McFarland, Philip, et al, Forms,:..

helot Literature, Boughton .,

Mifflin & Co., Boston, 198.

District Resources



Suggested Activities: Grade(s)
Sugpsted Monitoring

Procedures

1,5

224*

District Resources

4"7



SMALL SCHOOLS PROJECT
.

,Suggested
Objective Placement

9.-12..

Student.Learning'Objective(s)A, The student4s able to relate the author'spuse
of ,Suspense and fore-

State Goal
1,4

s to the reader's
interest,. B. The student values'

District Goal,,1the author's
use of lantuage as it

contributes to the drama and de th of a text.
Progr

Related Area(s)
Goal

6

Suggested Activities: Crade(s) 9-12
Suggested Monitoring

Procedures Possible,Resources

Title: 4 .Keep Them Ouesaing,

Group Size: Ittirlass,
Materials:

Procedure(s)

Discuss foreshadoWing:

1. Boi do you know when it's
nearing lunchtime?

2. How do you know hen Christmas
is approaching?

3. How do'you guess the ending 0 a television show
or a book?

4. (Continue
questions until yoUare sure Students

understand foreshadOwing.)

...Read a student-written short story which 1ea4 up
to a climactic point

and ends suddenly.

. Discuss the story and why it "fails"
in its:::

attempt to entertain.

. Show.the,film mentioned,
or givalther,axamples.

of 'stories lacking suspense.

. Read a suspenseful story; and
stOpjustshort.of

the ending.

to

does it make the siudetts feel? of
Relate this toIV serials, such as soap operas.

.

r Why are they. successful?

Assign storiesthat are strong insuspenseTThe.

Scarlett "The. Most Dangerous Game' "The
Magic Shop',)

and.Some.others Void:of suspenie.
( "The Secret Life 6f Walter Mittyll,."The Poitable
Phonograph ", "TheWilderness% *Pare the,twoto
realize, suipedse,'

.

End the unitiby'reading',7,The
Lady or the Tiger"

mativiewing the film,. 1'

An author frequently gives.

clues thatauggest later

events
Ooreshadowing)...Some

Clues are .recognizable in first

reading; others, onlye.,terre
reading'. Have qUeSti s that

call for bath responses from

the selectiontuied.

Holding Them Spellbound.

ESD District 189%

Film #F1917

Centron Film c.1971

17 Minutes '

The Lady or the Tiger

ESD District 189

Film 01919

Britannica Film c. 1969

16 minutes

District Resources
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Suggested Activities: Gradqs)

,Suggested Resources,



tS" OnGT.'

that -literature is ,a 'soured: of 'information,;:satisfaction,

e4c4134,* and-.

that .literature's Porttilyal of - characters can .helP -the
student :gain: -insight into:hisihee-.0wn- life.,

through literature the possible consequences' -of conformity
and:.noneafiformity ;Idsa'of-iselfridirection, -loss of:6.

personal identify, ,ostrocisia; PerSeaUtiOn)...

The:student: is -able to

respond.; subjectiyeli and honestly to; a',:literaty work and
suppOrt a subjective ,tea'pOiise explain AT. the work

"was liked or disliked-4eyond. the "It was diiib"

. be..more sensitive to bea4y'arid,:huMan feeling through..
reading and Applying literature. to, persontil' -*Patience.

come to 'deeper understanding_ of -self: "ancl'others. through
the empathetic; .ftALA active reading:- of. literature:

,

use the itifierent points- of.'yieW:. in literati:1rd' as A means
of looking at hgrihis 'eXperienee.

expand his/her. Vieur!'of life by identifying. with peoPle:
and' situations endOnntered in literatute:, .

hypothesize the validity, and werth.of AI-literary text.

The 'student values:

his/her own response to a .literary work.

-literature as an aid in examining his/her own values.



Suggested,Objectiie Placetent 9'12

tdent;LesininrObjeiiive(sy, A. The,.student knoWs that literatuteas portrayal,of Characters. .

,.State Goal.
can help 'the eitUdent .gain insight into his/her own .The. still:rt. is able ta. dame to a

District
;deeper:understanding Of self and !others thrOugh the Ampathetic and active, reading of literfitUre., promm_coiLL

TheitudenLvalueiliterature7as7an-aid-inexardnImrhis-terotiVilitesleltited.Aree(s)

Suggested Activities: Grade(s) "9-12
.Suggested Monitoring.

Procedures
,Possible Resources,

Title: . Corm on and 'Uniorgonjeople
Croup' !entire' class
MaterialS: text books, and'Worksheets

Procacture(s).::,
List following 'literary, selection on the
board:. Novels..;

-A Separate Peace, John Kilowlis
Of Mice & Men, :John Steinbeck
All.. Quiet' on. thelestern Front,

. Eric Remarques
The Miracle Worker, G.1.!)qon

A Done', ROUse, Ibsen
The Diary of-Ant Frank, ,Goodrich

Backeft
The Effect-of Ginn Rays on Ilan 'in,

the Moon Marigolds'

Poetry

Rosa, Giovanni

Richard Coq, E. A. Robinson:
.,,.,Spoon River .Anthology, L. Masters

:Short"' Stories

Flowers for Algernon, ,Daniel,.

:Christmas .Memory,,: Caine

If you..have classroom sets of the novel, assign
reading. tOr outside class., The. other. selections
nay be .r*,

A lielVOtY Of .t'llatiiteis a ''yirsiety,Of prob-
..L:.

229 yrK
'' ,



luggettecticti4tiet.04tides),*
.

OIMMOIMMI

lew.art presented; 'Discuss those characters
with whom the studepte. can feel common

experienCe. What bane ti_l_eIgarnesLabstut

thesielyes thrqugh their,reading?

the charactera whose personalities

or experiences Are outside thee realm of the

students' ,experieniet Can they feel.,$)in-

Pathetic to,,,the 'character?,. What understanding

do they this person?,

:

DistricResources

gin.



Suggested Objecfie Placemeil , 9 -12

tient turning Objective(8) A. Thee student is ablt.to
hypothesize the validity and wortiiof

,a literary work. B. The student values his/her own response to a literary. work.

State Goal

District GOal.

Area(s)
,

.
0 .

Program Goal

3,4,5

4Suggested 'Activities:' Grade(8) 12
Suggested Monitoring

-Procedures
Possible, lesourceli

Title: Theme of Evaluation

Group size: entire cuss, small group

Materials: novel, text

Procedure(s):.

. Rave .each. student read a literary selection

picked.by yon:f.rom the text.
'''DisCUsi with: the class the evaluation. of
literature and' a' rationale, for evaluatin;i.'

Lead students to the questions:':.,

"By What standards may: a woric'belidgetIr
'maw do I make this

Enumerate the fetl.loTs'cing
eveluatiOn'iOndirds

as *preparation 'for'', the writing
'assignment:

1. 'truth -.the..'impticatiOn
of generality' and

,universalitiP,

2. 'affirmativenifis:= no Matter.bow bad the

conditioniTife.is,*.valnable and Worthy, fti
dignity:4nd. respect. '.

3.. totality. - ''judging a work as the ilia of all

its 'parts c
4. ,vitality. - insight 'into 'huManity

5. beaut. the ,parts 'fit. the Whole,

6i. personal.preference - based on accumulated

knowledge and eiperienCe therfore always'

..

the-piirp.nse of: the:theze. is to:3Udge,whetlier,the'
novel. they: read was good of not

It so*, Why? If tot; why not?,

VaiiatiOn: Hate students' do' a literary

critique of a play ..ox literary selection,

'Robeits,.E.V., Thinking and

Writing About Literature,

Prentice-Ball, Englewood

Cliffs; NJ,' 1978.

Chritt, Meryl., Modern

English in Action,..D.C;

Meath and; Company, Lexington,

Mass., 1978.

District Resources

8



Grade,

postale Resources .,.

arc,,giveniatp*Opies of the*,'o
F.,

e*.iliation to read and( origiue.

that'cikiiiteaClier can *:trie whether of notatitden4*.yable to apriliiitandarda Of;
eiiivai0tioeii writ*.



SCliOLS

Bart *ping Objective(a),

satisfaction, relaxation '84mulation, escape and :challenge. B. Tie student, istabie to respond

hatrict-tioal-sttectiWailhouestly to aliterary work and support a subjectiviresponse
(i.e0,exT41

uggeotekOictivellactimellt
The atudent knows that literaturE, is a Source, of', information,. state Goal

PTOgtal. Coal
why the work was liked or disliked beyond the "It was dumb " level.) C Thee student values, his/her
-bitted Area(s)

.

own responseto
a.literary woti.

uggestet Activities: Grade(s). 9-12
Suggested .Monitor

Procedures
Possible Resources

Title: took Reviews r,
Interact with the reviei,Group

books selected.bi the students

`the class.,
roun sixe:.* entire class ,....

-_,....._
ProCedure(s):!,..., .

DiScusi with the class thevarious
pleasures and.

',TeWards of .readings .' '
Choose ..some books you like and which might appeal
to the students ink present them to the class
i's, short bOok reviews,

. Discuss with the class the' elements of a good

review., Bring examplis from newspapers and
iagazines. -g

NOte: The ideal (review tells t enough to 327
terest'tlie reader. It touches upon character,
setting,. theme or incident

but never gives away

Library .books

.

k

a surprise. It may, Include an interesting in-
c.dent from the book Which is entertaiiing.or .

inioirstive, and it'Aisially. of f avorableand.

unfavorable criticism..
.

,

Ask each-student or resent a'book
the clans.

. Have the class respond
to the review.
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*Jr

StUdent Leirning ObjeCtiVe(0)

,

of confornity, 01,1; noncOlifkir#
tA

r.

ested Objective Placement 9-12
MtMdMOMMINEM

t

State Goal.

41)loss of self direction, loii.Ef perSonal
Distiiit Goal

,'44' p4ciso, persecdtion). B. .:The student-values
literature as an aidinamining his/her own values.

ProiraraGoal

Related Area(s)

Suggested Activities: Gradels) 9-12

4
Maierials: copies Of ,a novel or short story

for group or class

Procedure(s):-

Read aloud Ray Bradbury's short story, The Last
Night Of the World,.

Discuss the reaction of

'the man 'and woman to this elienu'.,Are-fhey.be-

lievable? How might you react?' .0thers1

Have the entire, clasa read Lord of the Flies,

Goldingor A Separate Peace, Knowles.

(Perhaps. they could have read them,earlier as

part of a'novel unit, CT .perhaps this objec-

tiVe could be incorporated. in a. novellnit.)

. iscusswith the class the loss o self-

direction,
personal.identtandivaluesthatihe

boyi in 'Lord of-the Plies experience. Wha

values do' they give up' andhow,does this cause

thea.to act more savagely?.

In the novel, A Separate;
Peace, Gene's jealousy

and then his guilt cause him4 to try to become

Phineas. How does his losiof identity affect,

him? What does he mean,wh4rte say5WI 14as
bn active, duty time 'at schobl; I killed

Irpenemy there.' Discuss with entire,class;

Variation? Divide class into two .or more.

groups. Have each grbup work, on one of the

,:two:,novelkuggested and discuss the questions.

'.:kidaongthemselves.

,Title: /, Do I Know What I Value?

Group size: 'small groups or entire class

Suggested Monitoring

Procedurip,

Have students identify examples

of Conformity..and non-conformity.

in their reeding'

A

ti`

Possible Resources

AnthOlogies"-Library books

District Resources
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Scanted Activities

4.1

t



SMALL scaoms PROJECT:

Suggested
Objective:Placement,

Student Learning Objective(s). The student is able to use the
different-Pdinta of. view inr

literaturras a means of looking at hielber own experience.

.State. Goal

District Goal

'Program Goal

/4

'Related Area(s)
,

1;4

3 4 5',

Possible Resources

liGrotlupe'Size:

'Materials:

Procedure (8) .

.

Begin with.a.',diScussion of the' theme of each
story--a bOy..who is loyal '-ict a' fathef'whose,

corruption is detested by his associates,

whose corruption canses his' death; aid
;wlios',,iegacy. Is a bo left to 'ponder 'the..
bigicatiOno of 71:1*.05iriiption. and ;the lass..

.11The 'lesson fOcuijs on ,theuthors' Methods
of, revealing :Ale attitude,of bot4olitard.

father;):

.and contrast the openings of the

stories. (The contrast between points of 4
View is'. immediately

striking. .Fallmer;

uses the Omniscient'3rd person; Hemingway,
the limited, 1st person. Discussion centers

on:ihe observation' that Faulkner's4s-a

story with .a boy.and Hemingway`
with a story: Young Sartoris Snopeswilr.

be r vealed through
explication; Young Butle

will e, revealed wholly through dialogue.)

Di,sc theerelitioifhip: betweekparagraph
compl ty and point of Fon1kner..s

`.long, introspective narrative .deVelk
:.'omnisciently extended thopghts

Hi imptites di4ogue
beyond.the. boy's, Yuri.

.Two Stories:
Two BoYs

entire class

"Barn Burning" 'by

Faulkner; mmi Old Man " -by'.

Eriest Hemingway

'4

Teacher prepares discuision

questions and leads discussion.-

Film:, "My Old Man"

\Filma. "Discnssion of 'My Olcklail

(ESD ',19 film library)

11.



Suggested,Monitoring

Procedures

Suggested ResOurces

Remiugway's boy, speaking Only with the ,lit
comprehend be-

expand notk ricationa
,

compare:and contrast the reactions

c:ihe resolution of conflicts. and the Ine
'-'-',.,4estriiction of the fiitlierS4Ronng,Sartarii*,7;1!:"

beCimeS a men, of becomes

articul ate.: ;:Tlie verbalignoe BUtler becomes,'
strangely quiet. Abner:Shaies has left hiS'boy:-...
a legacy of-a-fire determitlatianOir.jutler. his'
left only eiptiness

Suggestiont :for,,firther discOsion;
imagery4he,f*.nipf .4.ague,, sentence
strtfc*,:::tense and voice ofverbs,

7.Suggtstfirons il-or writing top-Zi:
1. Bow doeS an author's choice'of point of view
'''affectlour judgment of a story?

.2. Evaluate Faulkner's/Remingway's use of point of
view- to reveal character..

3 Which. character (Yong Sartoris,:or Joe' Butlei.);:.
do yOu feel. clOser' to? How 'ignifitent
the author's. charm, of .pOint of view. in.,

°, achieving this feeliflga of closeuess?
t District Resources


