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) Alumnd of Lincoln Oniversity, an historically black
and cuvren*tly multiracial institution, were surveyed for their views
cAncerning *their colleqe sxperience and its effects on thelir

s1bsequent work experience, and responses wete compured based or
r2ce. 0f *he 3,500 a2lumn® who vere mailed a rewsletter containing the

auestionraire, 129 responded. The respondents represented a broad
cross-section of Lincolrn fAniversity alumni, and three-fourths were

black ard sliaohtly over hal® were female. Information is also

presen+sd on vear of graduation and mafor. Or *he whole, the former
stiden+ts ceemed relatively con®ent wi*h +heir educational choices.
*he ides of not attendirg college was lowest sn their list of
possibhle changes, and was, in fact, overvhelmingly rejected.

similarly, *he educationzl process was generally acknowledged to have
enhanced virFyally all &kills that *the respondent possesses and

anplies:; Pesponden*s reported 2 general pattern of a somewhat lower

ckill level +F n their curren* emplovment applies, 2nd this
-~einforces the tdea of a need for greater, or more effective, college

exposure. However, discrimination, and employment opportunity, rather
+han low educational or skiil qualifications, appeared to present the

fador dif€iculties in first job <earches: This general pattern was
ns* dependern* upon the vespondents! race: the most _striking racial '

patfern is the absence of siarificant atfitudinal differences between
black and white alumni. Never*heless, blacks experienced mdre job
discrimination, and fel* #ha* +he skill aoplications were jenerzally

~

~mnre !ntencsive than did *helr white connterpartscs (SW)
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STUDENT OUTCEMES "SSESSMENT: A BIRACIAL ANALYSIS

Dr. Jeanne E. Sudig

Drr. David L. Sallach

Lincoln University
Jefferson City, Missouri

During thke 1980's more difficult questions are being asxea:

What do students expect from collega? How well are collezes

heeting &tidents' needs? fAna the hardest guéstion of 21l still

demards an answer: aoes ccllege really matter?
REVIEW OF THE LITERATURE

There Fas been a grewing body of research designed (o assess

~ Fs

the performance of educational inatituticrs. Much orf it hus been
gerieraten in =n attempt to improve educatioral productivity frem
Lhe percpective of management (Bowen, 1974, bLenning, T oo, Minek,
and Service, 1977, Miller, 1979). Other research has [osused
‘ie determination of nppf&b?ié%é Lnivercity seals and fre

valie clarification which must accompany the process (Peterson

afid Unl, 1977, Micek ana Arney,; 1974). Less commoan howover has
been an emphasis upon tie transmission of practical ~kills,; and

the extent to which the tniversity prepares stidents for capable

performance in the worila of work and community invelvement.
Institutionnal research; which ras attemptea te aevelop

nodels for evaluating university performance for accountability

purposes, tends to stress the resources and charactoristics of

[



the universiiy itself. Sagen (1974 T7i=76) des seribes four
slternative feoeci: fixed effectiveness moasls (based upon

veltatidns, rencnrac
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enrc.'ment basea actz); cStudent perforn
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and process evaluation, and evaliation Llty perfermance.

Nore of trese approachecs,; however, adequatsly answer (t.e

guestion: wWhat gkills has the student scquired, and how oseflul
sre ttey in the performanze of responsibilitics at work zrnc in
the community?

The “institutiénai Goals Inveitory" proviges a aiffersit
approacth Which emphasizes tné civérse obijectiven whiech may Le
incorporatea intc the university miszion. Wnile a distirction io
miade betweer precess geslc (e.g.,; freeaom, gemocratic géve%nahcc3

ane outoome poals (c.g., intéllectiual orjentaticn

«

humanism/alérsuisn), neither catepory adaresses the extent t

which practizal skills are actually cenveyed: Two of the most

¥
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relevant outceme goals (vocational preparation and meeting

i

neads), far example, areé tormulatea in terms of the outcome
soctght by the university or ecommunity,; rather than the student.
Thud, thé university sheuld try Yto proviae opportunities for
stidents to prepare for spéeific ceeupational careers", and
"provide skilled manpower [or local-aree bLsiness, industry and
government" (Peterson ana Ukl, 1977: 6-7); bet the process io
4till oné of establisking university priorities, rather than
asuvessing the eonvejyance of iLsefil skill to students.

NCHEMS has recently sugpested an student-outcomes research

stratcgy dbdjghéd to collect data at critical points in the
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sdic ition process (Gray, 1979: 9-11). One of the data collection
Soints is from alumni who are sble to assess the value of their
cducational experience as it applies to the non-academic world.
Such an approach is a departure from the more traditionzl
approach of viewing the aliumni exclusively in terms of
fund-raising programs (but of., Bowen, 1978: 230-232). Rather
than rely on indicators defined by zaministratore, rescarehers or
model builders; it allows students to previde their sibiective
assessment of hoﬁ {(and to what extent) their skills wvere
enhanced, and what, if anything they would charige corncerning
their educaticnal program.

Rccent regsearch has establistoed sipgnificance of subjéestive

sesamerts of the eauecatioral precess. Dumwnt and Troelstrup

[0

d
(1979), for example, concluge that seif-report gata are
sarticularly appropriate {n the evaliation of institutionzl
experience. There 15 no adequate sLbstitute, they argue; for
steh aafa since it provides a unique Mindicator for the
assodsment of generat edication instructionatl sutcomes" (1979:
12):

S5Uoh data may bo especially relevant when evalta2ting
potential differences Uhinh race interjects into the educational
experience, and its subsequent offects. It has long been noted
Lhaf EEE %éttrh to edication, in terms of income, is lower for
blacks than for whites (Duncan, 1969; Yeiss, 1970). Thus the
guestion is not only how stidents with posi-eaucational

expericnee assess the contribution of their colleges: It must
o
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2150 concern differcncés in that assescment based on racial
differences arising from tre experience itself, or from the
subsequént oltcomes at work or in the comminity. As Bowen (1G73:
37U4) seummarizca: "Most stuaies have been concerned with W ite
males anc have baen silént about minopity groups and wesen.”

This trerd is also true of thess aiwmni ~tuaies which ac exicst:
The objective of the present stuay ic to provide a corrective to

this pattern.
RESEARCH DESIGH

The present study seeks to gather alumni assessment of th

ir

o

collegs experience, and its effects witnin {n@ir subseguent
experience. Sevoral of these questicric are: 1) to unAt oxtent
have necessary skills been enhanced by their collegw stedy?  2)
hat skills would ihey recomnend be emprasized in the future? 3)
what changes wWolld they make in their cellnge progran? and  4)
what problems have they encountered in ftheir post college
experience? .The answers to these questions can then be
interpreted in the light of demograpri~ and o.rer backgrouna
dutas

but s1s0 modifies it in several ways: In the first place, we
have drawn Lpon a population of all alumni: This, the sasple i3
a broader cross section, and 1¢ss age-focused, than that

suggested by NCHEMS. Second; we have drawn upon other sources in
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conatructing the questicnnaire. Of particular valte was the
questionnajre develop=d by S. Hitereson ang D. Chapmzn of thre
University of Mictigan:. Their formilation of 1) skill and

sbility areas, and 2 problems encoln 'red were empleyed

o]
.

fruitfully in th= rssearch presentea her
The effective stuay of {ident asscooment of the value of
ifeir educational experience; and how race may influence fthat
evaluation, regiires a subjective study of a multiracial
populaticn. The alumni of Linco n University, an histerically
black and currently multiracial institution, provided a uniquely

appropriate popul tion in which to examine these issues. We are

48

e tim

-+

gkatéfhi to those alumni of Lireoin Universtity who t ook
ana frowble to fill out and retern a rather extensive
qUQStiOﬁﬁéi%é;

The study of student assessment » their collegs Cxperience
requirec dircer eontael with the stucern. to elicit the asscssnent
in question. Th ineé present stuay 1t Wao determined to use thre
alumni newsletter of Lincoln Yniversity for this puruose.
heaardingly, tre September 1980 i5sue of the Harambee Hewsléettor
contained a nuestionnaire of about trrec papfes in lenpth which
contained a range S items concerning bjggiﬂphiéﬁi informaticrn,
evaliation of a~aucational expericnee, possible changes in
spééiéliiatibn; major or enrcliment,; and other opinions; grals
and respornses.

The pewsletter was mailea to the approximatesy 3500 alumni

of Lincoln University. Of these elipible responden -, 129



aata Lase
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o

ratirned the completed questionnaires which forn
for the present analysis. Ve cannot; of course, assume §nat the
129 responaents are stotistically representative of 211 Lirceln

alumni. Tre “eopcndentu form a self-sslected minerity who to2K

o~

essment of thelr educationat

UL

the time to record %F” r as

experience:

However, while the szmple cannct be regarded as

ol

statistically represen ntative of the ltarger proup it aeos have
o =) 3

streagths: First, it is probable that those who wore wilting to

(o]
—t

take tre time to recspond fel- a greater concern [or these igsues,

or had reflectea more deeply on the topics ttan their

non- reuoonJlng peers. ihe qual 1ity eof the ~natial infeormation Wo

ab, albzit not Susoeptible to

e

are anglyzing may thus b F
gencralization.

were diverse in cge. race and oo

Seaond, the respondents
Attitudes anc reactions which resuit from majov denograpnic
factcors are, therefore, apt to be reflected in tre data. Trors
G also a wine range of academic majors ~cpresertied in tre

Fe diverse prefile of tre responaents innreacec the

-3

sample.
1iklikooa tlint major patterns in the sopt.lafbinn W4ill b
discernable in the somplc gata a5 well.

Seyeral of the variables to be cxamincd (vmployment
Problems, Skitls ana Ability Areac; And Pro. m Change«d) conrbine
alumni responses.into Likeri-type ncalexs Gt »re the answcrs are
weightea from strorng to weax, and adauvd 9 détermih( an overall

samplée (or sub-sample) weignt: Tne resuliing mean is ugea fcr

&) O
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comparative evaluation:

pnalysis of patterns and . iriable relationships was
conducted by the authors Le .o SPSS threugh trhe computer
facilities of Lincoln Uriversity: Where appropriate, the

strength and signifiecance of relationships a5 analyzea trrough

the statistiecs of Gamma and Chi Sguare; respectivelv:

FINDINGS
profile: Survey respondents representcr  broad

sross-section of Lincoln alumni. Taple 1 reveals the patterns by
Race, Sex, Year the stuagent Left tineoln, ond Departmental Mg jor .
{t can be seen trat about three fourths of trose whe returned tre
questiéns were biack, ana s1ightly over ralf were fAmAle .
Respondents attended rte University at different timer,

throuphout most of this century, and represent a wige rernpe of

majors.

Tabie 2 provides a arosstablLlation between Race ena each of
ths other major yabiéb}én. The nAnly variable 1in which thre
aqietribution is %bi rouphly equivalent is Year Left Lincoln;
Only a tractior of the respondents prior to 1960 were while,
While by the mogt c.rrent period the paeial balance 35 roLntly
comparable. These satterns reflect the cranging enrollment
patterns of the Unjversity: Gender and Pepar' wental Major, on
the other hand; show no significant Jifferontiation based Lpon
Race.

chaipes? On the shole, the former stigents of the survey

"




seemed relatively content with their eaucaticnal cholces. This

pattera is revealea in Table 3. When alumni were soked whot ey

wotld be likely to change, given their present cxperieace anz

).

(SR

kriowledge, majer changes réceived only weak support (Table

Nor does race appear tec be a significant factor. White and black
alumni concur that minor alterations in sbédiélizdtidh:,
electives, and flexibility in career goal aefinitions are the
most likely cheices. "Do it all th.e same way" was a hi by
pbpuiér ception for both: On the cther tana; the idéa of net

anrolling in rejectsd by a strong margin: Delaying 5Atoc)l o
gain work experience, éi'éttéhding a aifferent university reccive
only limited support. The overall pattern 1o cne of & n. ePnn.is
whiieh prefers Feu snd mirior Cké;ge;. Divoerpent rankinws by racz
arc minor comparea with the overall similarity of voections,

Asseéssmert. Our o5t defailed informaiisn soncerns thi
student evaluation of # range o7 okills in terms of: 1) ‘hi
extent to which they ar- APPLISD in their current employment; £)
the extent to whick they POSSESS tre skill or ability in
question; 3) tre extent to which the skill or shility was
ENHANCED by their study ot Linceln University, and H) *be evient
to which they fééi‘fﬁéif program sroLld bave given pres. MIFHASIS
to this ability.

The respondent ratcc the ability in each of the above four
areas as being to a large extent (4), somc extent (2), a small
extont (2), or none at all (1); To begin with an overview, the

Skill and Ability Areas h-ave been combined into general types

ERIC o0 '
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which, along with thoir norrespondirg means are shown In Table

i,

The ALL SKILLS gcetion of Tavle ! providas a general summary
and usefcl standard of comparison. fespondents tend to feel 1. at
they must apply most of the skills between gome extent ana a
large éxtent (3.50). In gerieral; they tend to teel that trey
possess the skills to slightly less than th=:, ocurrent

employmernt applies them, altnough the aetailed aata show
excéptions to this tendency. The aliumni feel trat their atudy
enhanced treir skills to some extent (2:93), but not to tha
extent that they Teel they possess the skill. It seems possibie
to infer thrat they have acquireéa a portion of treir skillu of

various types at work, or in other non-zcacemic Settings. The

extent to which this i1s true . eries by the skill in guestion.
Finally, they tena to believe that most skills shoula be given
great wmphasié in a college program. In genéral this emprasis

e

slightly exceeds the extsnt to which they feel they poszess the
skill (3.43 to 3.37, overall).

Turning to the ovérdall comparison by race, we fina that the
differences are quite small. The only discrepanzy worthy of ~ote
is tral black respondents feel that the skills are more likely to
be applicd in théir cirreént crploymeént by a mooerate extent (.50

t- 3:H40): This pattern is founa in most specific skill areas;
and may reflect the tengency for minorities to have, ari to fuel
they hdve,; moré demanding standards placed upon them. For the

rest, the striking fact is how amall the differences are between

[
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white and black respondents:

Turning to the general skill areas, Soecial Skills are scen
45 the category most applied; and mest possessed by the
respondents. Analytical Skills are least possessed by the
respondents (3:03; to some extent) but it is also the category
least appliea in current employment (3:09): Collcge stuay nas
enhanced 511 skill areas "to some extent", but it-always 1403
behind the extent to which thie skitl is possessed. The eriphasis
which colleges should give to *he skill i3 high, alttough
generatly it lags behind the extent to which the skitl is
applied; or even posscsced. The striking exception is in the
srea of Analytical Skills wrere respondents feel thev shoula be
emphasized to a greater extent than they are applied cr poscessed
(3.29 to 3:09 and 3.03). It may also be noted ihat respendaents
felt these skills were enhanced least by college study, between
some and a little (2:69):

Racial comparisons reveal some differences Wwithin specific
categories of skills. In all categories; blacks feel the akills
are appiiéd to a greater extent than do whites. The discrepency
is greatest in the area of Analytical Skills (.29); which is also
the only area where whites report they more strongly possess
skills than do blacks (by .11). In the area of Analytical
Skiils, white responaents place greater emphasis upon Analytical
Skills in a colleige program than blacks by a .19 margin:

iﬁ other aread, particularly Social (.13) snd Communication

(:11) Skills, black alumni report greater competence than white

bl

S
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respondents: They alsc feel that they gained more from their
college education (:10 and .18 respectively), and place greater
emphasis on these skills (.11) than do Wwhites. 1In one of the
areas are .he differencés laige, ard in the area of Vork 3ltills,
the differences are minute.

Turning to responses to the spesific items (Table 57,
further illustrates the Similarities and differences. For
exanple, while both white ana black respondents repert (Tabte 5A)
that the ability to communicate with others is the most important
skill applied in their cirrent employment (3;335; blacka réport
greater application of its specific forms (writing; speaking; and
perstasion). Blacks also report greater kills in spezking (:
and percuasien (.14). Only in writing do white respondeit s

report more skill development ( 07), althougl both repert they

¢ mush of this ability as their employment reguires.

[l

possess

Blacks conaistently feel that college has p‘ayed a larger
role in enhanecing skilla than do whites, in the casec of writing
by a .49 margin. Except fer perauasion, 5lazcks also place

ireater emphasis upon comminication Skilis ifi a c¢olleae program

(.38 for writing; .24 for speaking). Doth blacks ana Whites rate
the enhtancement of their persuasive ability Uy college stuay as
less than that in other aféié}

Analytical Skills (Table 5B proviues tre most ajverse set of
information on alumni 8kills and attituces. iote, for example,
tte wide range of levels of applica ation from 3.69 (Developing New

Approaches to Problems) to 2.28 (Using CompLters).

Y
L
.
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The specific skills are i1sc of interest. Blacks and whites
rate themselves Gimilarly in termS of possessing trie ability to
Uevelop New Approaches to broblems, but the former feel this

ability is applicd to 4 far greater extent in treir employment;

&)

and thua cxperierice a nLeh larger gap batween need and capability
(.36) than do white alumni (.07). Also, although blacks feel
thst they have reccived less from their college cducution in this
irea than whites (by a margin of .35), they would nevertheless
place less emphacis upon it (by a margin of 17):

in Analyzing Ideas; blacks feel it is demanded more (.15)
and they possess it more (.05) than whiten: Both got abeut the
same enhancement from college, but ubite alumni wolld put greater
emprasis upon it in their progyam (.19)

Using Library ani Researael Facilities is, perhtaps; the most
cnique category 5f s11 in one respect. AL} responaents feel they
have more than encugh of the skill in question: Wnercas
in virtually all other skills the respondents felt they
fell short [ what was applied in their current gmployment; in
Library snd Research they feel they have an excess. This is true
for blacks (+.28), whites (£.53) and ALL (+#.38). This is also
the only skill where college was seen as sontributing more than
the amount applied, siid almost all of the skill possaessea by the
respondent . Nevertheless; all féébéhdéh{ﬁ continue to support a
strong emphasis on this skill, much stronger; In fact,; than
current cmployment LoLld require. We can only surmise that

library and regearch skills must be seen as 2 ugeful tool which

b
i
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i{s necessary when required.

Interpreting Numerical Data, and Using Eomputers, are
distingluished by & “ich lower rate ci application than for other
skiils: FRespondents fecel that they have as mich ability to
{iite: pret numerical data as their job requires but; in contrast
t5 library skills; a lower portion of their ability was enharced
by Lniversity education: So, too, would threy place less emphasia
upon this dkjll in a college program--altiough they weila place
more than they nave, oOr than iheir jobs reqguire:

Using Computers is distinguished by the low rate of
application, but, more, by the low rate of college erhancement of
skills. It might be snsumed that this is related to age and time
of graduation, but further énaiyéié of these data cast adeubt upon
suck an interpretation: Alumni leaving Lincoln since 197C report
an enhancement 5f ability to use COmptferé of 1;5éi compared with
1.31 for throse leaving Lincoln during i@?b or béfé?é--a minute
difference ccmpared to the entancement found in other areas: The
amount of empruasis placed upon compui¢r training is similar for
atl cohorts (.68 to 2.64 to 2.69); aéd the gap between emphasis
and enhancement 1is sreatest for those who have left Linmcoln since
1970 (1:12):

Relatively khigh application and emp: nsis is placed on all
three work skills (Table 5C). Dlacks feel particularly Ligt.
demanas for the organizaticn of time: Blacks 5180 report more
skills in the area, whites report more planning skills, and both

report equal capabilty tg work on long term projects. These



skills arc enhancea "some' but; as Lsual, less than they are held
and required.

The pattern on Social Skills is comparable to that of
Comminication Skills: Blacks possess; and feel the nced to
apply, these 5kills to & greater extent than Whiten. Botl
receivea "soma" entancement of their social Skills from their
sollepe atudy. Curiously; white respondants wotuld place 3

greater emphasis upon these zkills in thres of four areas. Thre
sole exception is the ability te Supcrvise and lLead, whichk blacks

emphasize by 20 more than whites.

syist fall into a few specific areas: 1) black alumni feel a
higher skill level is required by their employmént than ao white
alumni, and 2) black respondents tenaed to feel stronger in
sreas of Communication and Sceial Skills, while white respondents
terded to feel more competent in analytic aréas; in no case was
the discrepency sizable.

Second; all respendents felt 1) that ‘trey were alightly
weaker in the varicus skills than their emplovient required, 2)
{hat they had received some, but usually not most , gkill
enhancement from their colleépe education, and 3) that thev
supportcd considerable college cmphasis tpon skills of all

types.



Table 6 shows the weighted pattern of the three biggest

problems alumni encounterea in seeking their first joub; scorea
three pdihfs for largest, two for Ssecorid largest, ana one for
third largest. The pattern clearly reveals that inadequate
sdLcation of skill qualifications plays no more than a minor role
in limiting job opportunity: Tre restlt shown in Table 6 is
statistically significant at the .05 level. Specific analysis
stgpgests trhat the difference is largely aue to the aaverse effoet

which discrimination has upon mincrities. Trie tight job market,

in contrast; is viewea comparably by black and white alumrni

alike.
DISCUSSION

The purpose of trhe présent study has been to employ daté
gathéréo from an alumni survey to proviae new insight into how
students view their college cxperience ifter they have liaa the
opportunity te try it out in the workplace. A parallel cbjective

has been to compare responses basca upen the race af the
respondents. The multiracial alumni of Lincoln University
proviaea an excollent source of information for the inquiry:
Regaraing the most gencral question; the alumni Wwho
responded to tte survey appear to have receivea value f?éﬁ; and
tuv value, their college edication. The idea of nct attending
college was lowest on treir list of possible changes; and was, in

fact, overwhelmingly rejectea. The popllar choices involved

[ =Y
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incressed Flexibility, minor alterations; or "aoing it all ttre
same way".:

Similarly, tre eaucational process was generally
acknowledped to have enhanced virtually all ckills that tre
responaent posscsses and appli€és. Further, ' - amount of
emprasis which these alumni world recommeny is typically higrer
than the skill enhancement which they record. The eltear
implication is the desire for more, not less, of the benefits
which 3 college eaucation proviaes.

Rospondénts report a peneral pattern of a somcwhat lower
skilli level than thceir current emplovmer* applies; ana this
college expostre. HNevertheless, only a small percentage repor tea
low educational or skill qualificaticns as an obstacle to tre
acquisition of treir first job. Disecrimination, ana emplcyment

in first job searches.

The general pattern described above is not depergent upon
the race of tke resporncent:. The most striking racial pattern is
the abaence of significant attituainal aifferences between black
ana white alumni: Nevertheless; blacks experiencea more job

discrimination, and felt that the skill applications were
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implications but, in general, the pattern of cgsential similitude
prevails.

The potential effect which these finaings might have on
institutional policy cannot be determinca apart from other forms
of instititional svaluation. We can note, however, the 5kill
areas which the data suggest aeserve special attenticn: First,
all résponoeﬁts rated WCommur.2ating with Others" as the area
where they would place the greatest emphasis: "Speaking
Effectively" was one skill where the discrepency between
possession and application was relatively righ for both black
(.21) and white (.27) alumni. White respcndents also Shoﬁca
significant aiscrepencies in ﬁCommunicating.wiih Otkers® (.23)
and "Persiading Others" (:20). Together, these findings suggest
that comminication skills are important to all students; but
multiractal universities may want to particularly note the felt

-~

deficiencies éf_théii white stiderits in this area.

Second, the Analytical Skills posscssed were the lowest of

the several categories. The greatest discrepancies in the area

were for blaecl alwmni for tha skills of "Developing New N
Approaches to Problems" (.36), ana "Using Computers (.32). A3 a

possessien anag enhancement . However, it is important to note tte
large aiscrepency which all stidents felt between the extent to
WhiGH their computer skills were enhanced by college stuay, ana

(1:28): It has been predicted that computer literacy will be the

AP - o
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next mzjor class barrier (Molnar, 1978; Billings and Molrsana,
1979), and it is essential that institutions which serve
disadvantagca poplLlations institute policies which prevent or
minimize such devélopments.

Thira, among werk skills all alumni cornsidered an emptasis
upon "Organizing Time Effectively" to be & high priority: Bliek
responaernts kad érpsrticuléfly Figh discrcpency batweer
application and pésSéssion (.38). As in otfter areas; this was
not because they possessea 1less of this ability than white
respondents. (in faet, they rated themselves higher), but because
of greater felt demands upon them.

Fourth, social skills were given generally high emphasis,
Witk blaek respend=nts having ihé'gréaféSt applicaticn/possession
discrepency in the drea of Supervising and Leading (again, aue to
High demanas) ana white réspondents manifesting the largest
imbalance in "Resolving Eenflicts'".

In conclusion, it seems that; Wwhile olr respondents clearly
value their college experience, ana woula make few major changes,
the areas where they felt tre preatest neeé for improvement were

somewhat participatory in nature: comminicating, recolving

conflicts, manzging time, aeveloping new approacheés t¢ problems
and proviaing leaaership. These skills cannot be enhancea simply
through better texts, different subject matter or more effective
5Fé§éﬁtéti6h of material. Improvement in these areas will

the stident in a participatory way. Steh a process, while not
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easily instituted, appears to hold the pgreatest promise of
further increasing the value of the college experience for the

next generation of  students.




RACE . SEX . YEAR LEFT LINCCLE
Black==91 Male--59 1920-1960--49
White--32 Female--65 1961-1970--30
Other--01 Missing--05 1971=1G80--1l

~ Int'l--01 ———— Missing=-06

Missing--04 129 ) ==

—== 129
129
TABLE 1A TABLE 1B ‘ TABLE 1C

DEPARTMENTAL "AJOR o
EdiLcatinn ane Psychology--26
Business and Economics --18
Social Scierce --15
Natural Science - -=13
pgriclltire ang iome EcC ==10
flealth ana Prys Ec ==09
Other --20
Missing --18

129
T&BEE 1D

TABLE 1. RACE, SEX, YEiR LEFT LINCOLN AND MAJOR OF RESPONDEKTS

oy
~ N




‘Black  White. ‘ Biack _  White
o l- = =1 - = -1 D ST S
Male 1 43 1 141 1920-60 1 UH 1 3 1
1= = -1 - - =1 D T S
Femzle 1 BT 1 16 1 1961-70 1 19 1 9 1
1._;;:1;.,_1 B ]':;”:;.1_._.._1
1971-80 1 2 1 20 - 1
- = = =1 === -1

fABLE 2A

TABLE 2B

Black _ White

i- - - =1l= -~ = - 1

Eocucation and Psychology 1 19 i1 1
Business and Z-onomics 1 iz 1 g 1
Social Science 1 1 1 3 1
Natural Sciencze .1 10 12 1

i Agriculture and Hae Ee 1 7 ) 2 1
Health ana P E. 1 6 : 2 1
O%her 1 16 . 3 1

1‘. - e ] = - :1

TABLE 2C
Chi Square for A=.01, Bz18.76, #nd C=1.71. Chi Square for B is
statistically Signjficantrgtﬂtbé .001 level. Chi Square for A
snd C are not statistically significant.

TABLE 2. RACE BY SEX, YEAR LEFT LINCOLN, AND MAJOR.

Blick  White All

. o o 1= = = =1z = = -1=- = = -1
More flexible in career poals 1 2.65 1 2.38 1 2.601
Take different electives 1 2:39t 2.25 1 2.37 1
Do it 4all tre same way 1 2.331 2:311 2.361
change speciul.zation 1 2.21 1 2:26 1 2.2u1
Change major 1 2.18 1 2.11 1 2:.181
Not attend lLinceln University 1 1.521 1.87 1 1:58 1
More work vxperience first 1 1.29 1 1.55 1 1:.361
Not enroll at all 1 1131 1.7 1 1.14 1

1- = = =}- - = =1- - =~ -1

TABLE 3. PROGRAM CHANGES IF ENROLLING TODAY:




SKILLS (Race) Apply Possess Enhanced Emphiasia

Communication

B1ack 3.67 3.55 3.23 3.53
White 3.58 3.44 3.05 3.42
. ALL 3.66 3.52 3.19 3.52
Analytical
Black  3.29 2.98 265 3:23
White  3.00 3.09 2.73 3.42
ALL 3.00 3.03 2.69 3.29
Work ) , o o
Black 3.58 3:35 2. 84 3.42
White  3:48 3: 36 2.93 3.3
- - ALL 3.57 3.37 2.89 3.43
Soecial - ,
Black  3.71 3.56 2.93 3.45
White 3.53° 3.43 2.83 3.44
AEL 3.68 3.54 2.93 3.48
ALL SKILLS ,
Black  3.56 3.36 2.91 3:41
White 3.40 - 3.33 2.89 3.41
ALL 3.50 3.37 2.93 3.43
TABLE 4

SKILL RATINGS BY _ATEGORY AND RACE

Q : ~




SKILLS (Race) Apply Pcssess

- . ww = w - - e e e - -~ -

Writing Effectively
Black 3.54
White  3.46
_ ] ALL  3.5H
Speaking Effectively
Black 3.73
White .54
- ALL . .69
Persuading Others
Black  3.56
White . U8
~ALL  3:56
Communicatirnrg With,OthéFé
Biack  3.85
White 3.85
ALL 3.86

.53
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.56
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.27
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TABLE S5A. COMMUNICATION SKILLS-BY TYPE AND RACE

SKILLS ({Race) Apply Possess Enhanced Emphasis

- em .  em  wm e aw  wm em e o= e e

-...—_——-.._-_--.—.—.-,._

Developing New Approaches to Problenms
Black 3.74 3:38 84 3
White 3.59 3. 43 .19 3:.67
o ALL ~ _ 3.09 h 3&“1 .95 3
fnalyzing and Evaluating Tdeas and Presentations
Black N.61 3.0 3.08
White  3.46 3.36 S.3.07
ALL 3.59 3,46 3011
Using Library and Research Facilities
Black 3.00 3,28
White 2.88 Sk
- ALE 2.98  3.32
Interpreting Numerical Data o
Black . 82 . 80
Wh-te .00 .04
.88

, ALL .91

Using Computers o o :
.31 .99 1.40

.21 1: 41

Black
White .15 1. 41
ALL .28 .07 1:42

. 84
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TABLE 5B:. ANALYTICAL SKILL BY TYPE AND RACE
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" SKILLS .(Race) Apply Po3sess Enh inced Empliasis
Organizing Time Effectively ~
Black  3.82 3. 44 3:00 3.5
White 3.41 3.34 2;81 3.42
ALL 3.68 ) 3.42 .97 3:54
Planning ana Organizing Job Related Ant1v1t1es
Black  3:09 3.0 2.83 3.47
White R.67 3.52 2.88 3.32
ALL 3.68 3.45 2:88 3.45
Working on bong Term Projects o
Black 3:24 3.22 2.67 3.26
White 3.36 3:22 3.13 3.28
ALL 3.29 3.25 2.81 3.30
TABLE 5C. WORK SKILLS BY TYPE AND KACE
SKILLS (Race) Apply Possess Entanced Emphasis
Supervising ana Leading L -
Black 3:73 3.53 3.04 3.53
White 3:52 3.37 2.88 3.29
ALL 3.69 3.50 3.02 3.50
Cooperating With A Work Team o
Black 3.78 3.68 3:20 3.45
White  3.61 3.59 3:09 3.50
 AEE 3.75,, 3.67 3.20 3.50
Dealing With the Public L o
Black 3.76 3.63 2.92 3.48
Write  3:48 3.48 2.82 3:556
ALL © . 3.71 3.60 2.93 3.53
Rééélv1ng Confllcts in Work Situations o
Black 3.56 3.42 2:5H 3.33
White 3.48 3.28 2.57 3. 41
ALL 3:56 3.41 2.58 3.39
TABLE 5D. SOCIAL SKILLS BY TYPE AND RACE




Il

1= = = =1- = = -1

Skill ana Ed Qualifications 1 H3 1 11 1
Race énd,SéirDiscriminaiiéh 1 53 1 5 1
Tight Job HMarket , i 80 1 23 1
Specific Job Requirements 170 1 27 1
Uncertainty and Confusion 1 "2 1 19 1
Othrer 1 43 r 10 1
1= = = =1- = - -1

Chi square for weichted problems eguals 11:21; p<.05.

TABLE 6. BIGGEST PROBLEMS IH SEEKING JOB.

G
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