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/. . ®he first part of these findings is ‘a report on a
s/udy of ‘the characteristics of 120 Spanish-Prglish bilingual - -

“hildren's speech over a *wo-vear.period -in the classroom, on the -

- playqround, and at home. Three *ypes of language msasures were used .
“as well as audiotaped speech samples taken in the three cosmunicqtion-
set+ings. Preliminary findings suggest that (1) children vary in ;
langusae: ussqe and preference-depending.on the settings  (2) discourse:

skills and of languade is individualistic in nature: (¥)

in *he classroom is predominantly Pnglish: (3).acguisition of reading

chdeswitching is more prevalent in some communi®ips than otherss and

(%) multiple measures of oral language proficiency nmay be needed for

' yalid assessmen*. The second part of ‘the repor* focused pn the_

bt1ingual discourse of 24 children in kinderqarten through grade two,

"ﬁéiﬁd it terance as ‘the badic unit of &Speech: The apalysis axamined:

found in the extent %o which it did occur: (BMH)

(1) frequency of codeswitching in two different border areas in

mexas: (2) codeswifching over a period of two years: (3) language = -

mixing as a function of agesgrade level: and:(4) type of language .-

mixing over *ime and by region. TE was found that codeswitching did |

.no+ occur wi*h great frequency, and that regional differences were
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: some of the var1at1ons Wh1ch ex1st in b1]1ngua] read1ng programs and to

For the past three years the Southwest Educat1ona] Deve]opment

Laboratory has been engaged in’ a program of research on the teach1ng of

.\

read1ng to b111ngua1 ch1]dren The research is funded-by the Nat1ona1

Inst1tuté f Educat1on The pr1mary goa] of that research 1s to map out
RER

| assess the 1mpact of those variations on the ‘achievement of ch1]dren with - -,

vary1ng Tanguage and- cogn1t1ve backgrounds The research is a seven-year;
Tong1tud1na1 study wh1ch will traek the read1ng progress of approx1mateT;
400 ch1]dren from k1ndergarﬁ§n through grade four. The study 1s.des1gned
to examine the effects of the 1nteraet1on of certain Tearner character1st1cs
and type of read1ng 1nstruct1on on the read1ng achievement o? Span1sh-f'

Eng]i h biT ”ua] ch1]dren in the state of Te as Amon g he ]earner char =

ter1st1cs of interest to us are cogn1t1ve style cogn1t1ve deve]opment,

T. degree oT;b111ngua]1sm; ‘and level of 11ngu1st1c awareness of part1cu]ar

1mportance -in understand1ng the effects of : the read1ng 1nstruct1on on ‘the ;

: ch14d s read1ng progress is - a cons1deraﬁ1on of the child’ s degree of B1]1n-

gua]tsm, her/h1s pattern of language use, and the level of deve]opment she/.

4

he has reaehed in . each of the languages she/he speaks Thus the nature of

our research requ1res extens1ve and pree1se exam1nat1on of the children's

i

R ora] Tanguage deve]opment.

'Gf - j TheSubgectsz)
The study is bu11t around a\ abdraqrvar1at1on" des1gn aﬁa-cgjis'#af

4

‘a carefu] se]ect1on of schoo] d1str1cts, schools, teachers, and students..-

For some purposes, aT] students in a c]ass are tested W1th certa1n 1nstru-

'
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4n each classroom for a more detailed "fase study" examination. Thig

target group of students ‘is the subject of special obsefvation and of

__tiye of the popylation from which thiey were drawn ‘in téms of ‘sex, language

 status;.and cognitive-style

!

as defined by the constructs of field

_field independence and réflection/i?pulsivity.-’In Year Two, the sample

~cansisted of 120-Spanish-English bilingual students from three school dis- -

" tricts in the border areas of south central and’solthwestern Texas: Most ,*

7

- of the children were from low to tower-middle income families. About one = _

~ fourth are classified as migrantﬂ’all of the children are bilingual to one

monitoring their language growth, three types of-language measures are used

e e e e T *
. gegree‘or another, w1thgthe»maaorjty'ef the_¢h11dren dominant in Spanish.

' Language Assessment

-

For the purpose of assessing the children's language abilities and for -

~in the study: (1) ah oral language proficiency test, (b) teacher ratings, -

“and*(c) an ethnographic verification of the children's language abilities:"

' The oral language proficiency test is selected by the.school ‘district

~from a list of state-approved, commercially-available language tests: All

of ‘the children in the sample during:the first two years were administered .

the Language Assessment Scales - LAS (De Avila & Duncan; 1977) in both

English and Spanish in the fall of each year.". ' E

.-

. Teacher ratings of the children's language ability are provided to the

. project on three oceasions during the school year. During the first month
| R A S o )

'\—ff— _ ‘ . L <

*The Eiuayfﬁféséhtiy contains children who reflect. a much wider range

in degree of bilingualism and a wider range of socioeconomic status as well.
It also contains a monolingual. English-speaking control group and a control

group of monolingual Spanish-speaking students. Howevery these latter chil- -
dren entered the study just this fall and are not discussed in this report.
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individual assessment. The target students were selected to be representa<.
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‘ot‘school the teachers rated all ch1]dren in the1r c]asses on the Student*

B S

'sessment Sca]e (Duncan & De Av11a 1976) This pro-

test scores / Th1s 1nformat1on is a]so used as ‘one cr1ter1on for selecting .

sses. In the month of December after ﬂﬁe

ol

target chlﬂdren in each of the el
 teachers, have become fam111ar w1th th' Tanguage patterpézand usage of the1r .

f

ch1]d;741 all target ch11dren are rated by their teachers onﬁthe SEDLAOEal
LanQU'ge Prof1c1ency ScaJe (MacerMatTuck et al: 1979) 1n both Eng]1sh and

F Spandsh (seé’Append1x 1) v The teachers rate the ch1]dren once aga1n on o

]
this same Cale 1n Apr11 or May, concurrent w1th the adm1n1strat1on of the

3
o B .

. rgad1ng ach1evement tests
' /

-/" For the purpose of mon1tor1ng the ch1]d's ]anguage growth as wel] as

vy /,

i

. // ver1fy1ng the ch11d's ]ahguage status, aud1otaped speech samp]es are- taken

ofice 'a month from each of the target ch11dren (Mace Mat]uck et a] 1978)
-’\

The samp]es~are taken on a rotat1ng schedu]e ‘in three commun1eat1on sett1ngs
.

"-qn the-c]assroom, 1n the home, and either on the p]ayground or 1n other

_non- instructional sett1ngs within the school: C L

= a.:f

The taped samp]es for each eh11d are 20= 30 m{nutes in Tength §tandi$d
" cassette tgpe recorders and Tapel; or Tava11er iicrophones are uSed for .
tap1ng 1n'the c]assroom The taped samples on the p]ayground and in the home
are obta1ned by pTac1ng an act1vated m1crocassette tape recorder in the
pocket of a spec1aJ]y-des1gned bﬁlt and= sah worn by the ch1]d Th1s 1s
s1m11ar to that worn by ch11dreh on schoo] cross1ng patro] | A very,small
Tapel m1crophone extends from the tape récorder up under the sash and
through a. buttonho]d at shou]der he1ght ensur1ng that the m1crophone\:§it

1dea11y p]aced to p1ck up’ the ch1]d S speech as well as that sf others K
./.‘ -;>‘ .

. “ ) .
A . . .
[ . '
R




around her/h1m S . o
Each of the tapes is transcr1bed by a 6111n ua] speaker

) ora] ] guag assessment
; -

f

T H
L !
\‘

.)’,, 4
¥

¥

| SEDL staff

members and/or consu]tants who have expertmse T

/
: and 11ngu1st1cs exam1ne the transcr1pts and tap”d samp]es f% *extent and

qua]1ty of ]anguage and for language preference in each of the commun1ca-
J

tion sett1ngs As we eva]uate the tapes we record certa1n 1nformat1on
!

'l’5aut the tota] interact1on (e g 5 genera] lagguage use of %he student and E

. 1nstances of egocentr1c speech spontaneous ,
In add1t1on, the chT]d is g1ven an oral ararié1éﬁéy '

stor1es, songs, etc,)
rat1ng based on the same cr1ter1a used by . the teachers in: mak1ng the1r

!
%

rat}ngs. o :f ?.'wa : Cel ‘
L o . F1nd1ngsanlescéssion T _‘;1 g AN f! |
’ i . } . _.\;‘: - .

The three sources of 1nformat1on (t?e test scores, teacher rat1ngs,

and taped samp]es) ha?e prov1ded us with a r1ch and var1ed data bank. From:;

the ana]yses we have made to date, seveéa] statements can be made about .the

general character1st1cs of the ch11dren s 1anguage use W1th1n the three

commun1cat1on sett1ngs ) . -/‘~r 5 x\s\j o B B

""""""" Preference Across ‘the ThreeASettlngs o ' ‘{f,‘S
- _ -

Tab]e 1 dep1cts the percentage of tapes that were character1zed by a’

part1cu1ar type of language use by the compos1te group of target ch11dren

represent1ng the three sehoo] d1str1cts In the c]assroom,Eng11sh was the

L chiid'd cho1ce of language on. about one half of the tapes Span1sh was- used.
by the ch11d on about one’ th1rd of ‘the tapes, both 1anguages were used in

‘one or more ep1sodes in 20 percent of the tapes. As was true of the f1rst

7



-  Table L |
Type 6f tanguage Use of the Targét Ehiﬁﬂren W1th1n

‘ Three Commun1cat1on Sett1ngs - A1l S1te5'

—  SETTING . . .
n (N =.154) P]ayground (N 177) ' Horie (N=156)

- primarilyspnisn |z | s | en

Primarily English | ~49% - | 1 | 224
Aitérnatinggﬁgyﬁjz 1 1w R N

| Bgitbiggnei gr mgtg SRR J..l %e-% . : . ;_ 22% T Tl .— : 17% -
. episodes in which - . : ' -
“gach language was» s
‘used pr1mar11y) ' | ‘
»caaé§Wiféﬁiﬁg S R T S B S

b
Lo
41




_ o PR B
year data we f1nd very 11tt1e codesw1tch1ng by the ch1]dren-1n the c]ass-
room even though there were numerous 1nstances of codesw1teh1ng and eode-
- m1x1ng by the teaehers{ | ) S f . .[45' u - ) ! r;_;;:;~;:~;
" On the p zground the ch1ldren s ovious choice was Span1sh ﬁoweuér; S

fD\
w-
.
o
=
fD

Tig sepprox1mate1yﬂ46*pere tapes were c]ass1f1ed as pr1mar11y English

or conta1n1ng'ep1sodes of botﬁ Eng]1sh and Spanlsh on,the-same tape:. We -
 have found that, overa}l more Eng]1sh 1s be1ng used on the p]ayground in"
5:th1s year S data than 1n those of tﬁe prev1ous year and that eedesw1teh1ng
.h\ and ]anguage m1x1ng is ]ess preva]ent as. wel] | ‘
found on the p]ayground Overa]], the ch11dren tended to speak Span1sh.t6 ;? ¥
i adu]t members of the fann]y, but to show a preferenee for Engiishiwhen con= -
‘.vers1ng w1th older S1b]1ngs and playmates. In on]y a few homes Was Enoljsh
used as the pr1mary language of eommun1eat1on w1th all fam1]y members

tanguage use . by school d1$tr1ct When compar1ng tﬁe data across the

| schoo] d1str1cts (see TaB]e 2) oné. f1nds a 51m11ar pattern of ]anguage use;

‘”;,1n thé home sett1ng across “the three d1str1cts HoWéVér, cons1derab]y more
A"E§§]1sh was used by the ch11dren on the p]ayground in the two schoo] d1s-_‘

o tr1ets located some 40 m11es from the c1ty of - E] Paso (B1str1ets B and C)

2
:

G : . : oLt .';('45-,
| 7R1o Grande Va]]ey of south centra] Texas (blstr1ct A ! .; ‘,fi“’ ot
v R T
Another 1nterest1ng pattern 1s noted in the data on c]assroom usage
Not1ce that in D1str1¢t A, where the ch1]dren are us1ng pr1mar1]y‘§pan1sh }: }71

on the p]ayground mueh of the t1me,'there Is a heaVy emphas1s on Eng]1sh in.
the c]assroom Some ase of Span1sh is ma1nta1ned howeveri e1ther as the . |

pr1mary language or w1th one or more ep1sodes of’pr1mar11y Spanlsh on the

er tapes here both ]anguages are used A]so not1ee that, wh11e neg11g1b]e,

A . o .- R4 - . Co- - * -
o _ i A : . R . C

e




o o Table 2 | ,
; . Type of Language Use of the. Target Chﬂdrenjhtbln Three '

Commumcatwn Settmgs = by School District- =~ v . ©

I
oo

.. Type of Language Yse -Wéiassraem © | .iPlaygr . me *
o i v B E | A [ B | €| AT B €

<. Primarily Spanish  |20% |38%| 53% | 67% | 50% | 429 | 5% | s6% | se%

- primarily Eﬁgiigﬁ“ 515 63% | ae% || 1i%| 29% | 19% | 174 | 29% | 26%

both - > . |27 | - | 37w | 208 | 17% | 33 | 21% | 16% | 10%
3| ii' Hm| - | #| - | e

..l\

Codeswitehing [ -

-

o _ DlsmcLA BJSiiLLCt_B Blstmet c
_Classroom N =108 ~ N=08 N=38
 playground. N.= 89" N=52  N=36

‘Home N = 72 45 " N=39 °

"
Y

o

[
1

Y - v .
f B . .
L ' X -
e - - .
‘

femd,
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A}

a]ternat1ég (concurrent) use of the two’ languages 1s found only in. B1str1ct

. A; The other two d1str1cts (B and G) tend to keep the two 1anguages SEparate,

equa] amodnts of Span1sh and Eng]1sh used in D1str1ct C.

Language use by gradeeleve1, we f1nd no- great d1fference 1n the ‘

'pattern of 1anguage use among the ch11dren on the bas1s of age/grade ]eve]

a,

' 1h;W1th1" the home sett1ng (see Tab]e 3) On the p]ayground we see a greater 1'
use’ of both languages by the o]der ch11dren, suggest1ng that the ch11dren

have ga1ned cons1derab]y more sk11] and conf1dence in the1r Eng]1sh after :

one or more years of schoo]1ng “The c]assroom reveaﬂs a,d1st1nct d1fference
. among grade levels 1n ‘the amoun//of Span1sﬁ used by the ch11dren At k1n- f -

- dergarten, there 1s a dec1ded preference fOr Span1sh At f1rst grade, the
4 \.

. emphas1s sh1fts dramat1¢a3]y to Eng11sh At second grade, Eng]1sh eont1nues

- 7

éff:' to bé the pr1mary languagg of the ch11dren w1th pr1mar11y SpanTsh used on]y:.v.:

‘L”"cas1ona11y However we sée an 1ncrease at second grade of more ep1sodesﬁ

N

0 be shorter and ]ess r1ch‘52'“
'rA def1n1te rise in p1tch is - '

the%' c]assroom tapes

]




. - C e - . o . N\ L T o
i . . R ) . , } ol . 4 -~

Table 3 .

Type of Lahgaagé Use of‘the TarQEt Children W1th]n the Three

*

_ - Commun1cat1on Sett1ngs - by Grade teve]

S E T T I N G

Clanroom

Type of}Langua§é Useg

K

_1

(N=154) P
2

)

"i :PFiﬁiiiI§;S§éﬁT§ﬁ;.i
| f Pr1mar1]y Eng]1sh .;;
JAlternat1ng |

Beth

726%'
60% |

12% |

56%

397

“60%
AN

13% | .2

Codesw1tch1ng - '5_2%3‘ - Fia R -

v -

A\

.\7‘~" B

(!
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" We are qu1te sure that these dnfferences are not due to the type of teachers o

we have~-these are good teachers ‘and pro?1c1ent b1]1ngua]s who empath1ze

'w1th the students--nor are: they a funct1on of E part1cu]ar 5Ch°°1;2§£.§§5,

nor of fhé EYpe of schoo] program Be1ng of?ere This'sané pﬁéhaméﬁah is

' ‘occurr1ng in a]] of our sltes We feel that it 1s more 11ke]y due to the
" nature of schoo] 1tse]f--the 1nst1tut1on we have created--and how ch1]dren

reaet to that env1ronment It is a]so related, we be11eve to the fact

\v

' that the school sett1ng requ1res a k1nd of’forma] 1anguage wh1ch many ch11-

T ‘ \ E -
. -_.;dren have not yet learned to u a d h1ch must be acquﬂred 1n the course :

-.of ]anguage deve]opment What W f nd -t yp1ca]]y 1n the tapes 1s that the

'teacﬁer 1n1t1ates most of the 1nteract1ons, the ch1]dren respond W1th B

':utterances 11m1ted to short answers or samp]e dec]arat1ve sentences wh1ch

";often inclﬁde fa]se starts and/or suspens1ons At al grade levels in

w1th ora] narrat1ve$for expos1tory text of two. or three sentences usua]]y
‘ ao1ned by connectors*such as and,or then, As the ch11dren move 1nto second

'grade,we notice that they are_prod5’1ng ]onger oral harrat1ves, but they are

still maaé‘ua'nagfiyza? conjoin“JVSentences; A feu ch1}dren, however are

,beg1nn1ng to be more‘expT?c{;-in their resoonses and more' definite in their

‘mode of de11very, suggest1ng to us that those children are beg1nn1ng to

emp]oyed when dea]1ng with abstractions and prob]em so]v1ng

From the po1nt of v1ew of eva]uat1ng children's use of language\¥or

10
- Pl o 19
,EMC” - : = ) . v




e

e éiégéraam) abound on the p]ayground and the ch1]dren perform in a var1ety .
'rof d1s€burse ro]es 1nc]ud1ng that of 1n1t1at1ng and ma1nta1n1ng as we]l as.

j'respond1ng

have he]ped us_ in understand1ng the home env1ronment of the ch11dren and
the language background they br1ng w1th them It 1s in theSE t&pés that S
‘.owe have found a r1ch source of games;-rhymes%_spngs, and stor1 s that the . )
children know and use: e j
2 In add1t1on, a computer program has been written to do certa1n analyses’
oF the taped ]anguage data from a]] three sett1ngs, The speeéh found on .
44 of the tapés has been stored in the computer and an analysis of the ch11-‘
,dren s oral vocabu]ary in Spanish has been,cﬁmp]eted when examined in th1s
‘manner, the ev1dance 1s clear that these b1]1ngua1 children have a r1ch and
. | yar1ed vocabu]ary in the1r mqther tongué; As the ana]yses:cont1nue;;jt 15y
' hoped -that Spanish words that are actually used by bilingual childrén in the
‘ues!, can be aaeumentea an’a organized in ‘ce’n’n's of ’catégories'and ‘?requén’ey}
'Wbrk of th1s k1nd shou]d be invaluable in des1gn1ng mater1a]s for ora]
.1anguage deve]opment and read1ng for these ch11dren '
‘ Qur,. d1scussion of the genera] character1st1cs of the chi]dren 3 1an-
guage would not be cemp]ete w1thout some hent1on of the ch1]dren s usé of
:Enéiish For-those children in the subsamp]e who appeared at the beg1nn1ng
of the study “to h//equally at horie 1n e1ther ]anguage thefr English was

i qu1te similar to that»of,monol1ngua1 speakers of Eng]1sh of the same age;

,<phono]og1ca1 system (e g R rhytﬁm vowel struetures). The children who were
identified as mono]1ngua] sp k rs of- Span1sh at the beginning of the study -

reflected the early stages of second-language acquisition during the first

11

[ Y
a




yéar: they. appeared to understand more English than they could produceig'

4

e
,C;}'they had,eontrol of somesstock phrases; they knew and used spme of the

nafpﬁaiagiéai signals; but their range of syhta’eti’e patterns was quite

iiﬁitéaf The rema1n1ng ch1]dren were dom1nant in Spanish at the beg1nn1ng

h'of the study and ref]ected various stages.1n the1r acqu1s1t1on of Eng]1sh X

,Eomman‘to a]] ef these:ch1]dren Was a. 11m1ted range of Eng]1sh vocabu]anyaA

As Was noted 1n thé fir t year data Eng]1sh was and still is used more }

frequentTy by a]] ef the ch11dren when dea11ng w1th the anhabet, numbers

teacher, fe]der); and p]ayground items and terms (e. g s sw1ngs, sllde, etc:;

- and 0n»your mark! Get4¥ﬂﬂ GoJ) AISO songs, rhymes and chants learned in

’sehee] frequent1y appear on the tapes 1n Eng11sh

déve]epment of Span1sh and in thE1r ab111ty to use Eng]1sh. -Changes in the

‘ ch11dren s patterns "of . codesw1tch1ng and codem1x1ng are a]so noted. fheséh

“L

~In c]os1ng I should 11ke to say ‘that as we cont1nue the ana]yses of
vthe data frem the spe ech samp]es ‘and other sources, we w111 cont1nue to

]ook for ev1dence of growth by 1nd1v1dua] ch11dren and for better ways of

eharaeter1z1ng therlanguage of ch11dren who are perce1ved by their teachers ﬁ*'

A

\

,of ]anguage wh1ch pred1et to schoel success.

less 0. We a'e\aﬂ 0. beg1nn1ng to work toward try1ng to define tho se aspe cts‘“



-7Summar

_déVeIOpment and‘patterns of 1anguage use of 120 Span1sh—Engljsh b111ngua1
| éﬁiiaféﬁ;-» Our findings_to date suggest that (1) the children not only vary
in their ability to use the tio languages but that they show a pféféf’e’hté

For the use of one language over the ether depend1ng upon the sett1ng and 1_;‘

v

' the person( ) w1th whom- they are 1nteract1ng (2) d1scourse fn thé c1assroom

/. _appears to requ1re the use of a formal sty]e of language wh1ch d1ffers from

. that used fﬁ bas1c 1nterpef§qnal commun1éat1on, the ch1]dren are sens ti ”é t6

th1s fohn of ]anguage but many children 1n the ear]y years of schoo]1ng '?,

,,,,,

!

are both. h1gh]y 1nd1v1dua11st1c in nature. Both appear to be 1nf1uenced in no

small part by factors out51de af the 1nstruct1ona] program.l(4) codeswrtch1ng,

J

wh1]e neg]1g1b]e 1n the spé%ch behav1or o? the ch11dren, is more preva]ent in -

.I\,

(5) mu]t1p]e measures of oral ]anguage prof1c1ency may be needed to prov1de'

a va11d and re]1ab]e assessment of thé b lipgual cha]d s 1anguage ab111t1esi

Finally, what are the 1mp11eat1ons for the classroom that we can draw

‘from, our study in its present stage? Our exper1ence would seem to suggest
the following: « .
1.- Look at thésé ch11dren as 1nd1v1dua]s ' ~
2. ;Lea;n a]] 'you can about each ch11d S ab111ty in her/h1s two 1an-
guages as well as her/his patterns of language use.

3. Recognize that these children generally have a ]anguage that 'serves/

them well for interpersonal communication. It.is rich in vocabu]ajy

and syntactic structures and in the functions of language needed in

social 1nteract1ons

Q o . R . . 16




4. Notice whether or not the child is experienced in the form of -
. language needed fa®) the classroom. It-may well be that a greater
- : ‘emphasis should be placed on school-related:language in the )

. materials and instruction specifically designated for oral lan-
- ‘guage development. ' ' -

5. Kéép‘ihlﬁiﬁagfﬁéf'BFaj']angqageftést'seérés,bfsyoung children may

- . . not proyide a reliable picture of the child's language resources.
% Teachers can be trained to observe children's language behavior

and to make reasohably good estimates of the children's ability
to perform in the school setting. — \ . o

. . (’_ . » R P . . ; I \\ '
v A ' ’ T
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EANGUAGE SAMPtE RATING SHEET

. Student's Name ___~Grade R
Teacher F ; “fl.' e, Date Coiiééfé&
 School” 1  Reter_ PR
'D1str1ct . f \‘ _ Date Rated
1. Typé of interaction (circlé cné) T P F. - .
2. Genéral language use of’ 1nté‘locutérs (c1rq§g oné) 2 5 E A C B+ _
3. "General languagé use of student. (c1rt1é one) 2 5 E - c B ¢
- 4, Oral prof1c1ency rat1ng 3 i : ‘
o a“"' .
- "SPANISH JENGLISH,
e (if usea\by §fﬁaéﬁfs (?? ﬁ§éa by EfHaEﬁE) -
__PRONUNCIATION 1 2 3.4 5 ||°1 2.3 4 5 -
NN Y _ e
1 grammiar 1 2 3.4 5 1 2 34 5 NN
. T ] . o 7 ) B R
VOCABULARY 1 2 3.4 5 ; 1 ‘2.3 &4 .5
COMPREHENSION | -1 2 -3 4 5 1 2 3 4 5° |
N I : | "\‘ S ' . . :
 OVERALL comMu= | L R
-~ NICATIVE SKILL T 2 3 4.5 1 2 3 4 5 -
N R N :
_ (. C Eo
1 ) T ;"' . | _ FEEE L
T= TéééﬁéF~Pﬁ§71; Peer—Pup1], F = ﬂ¥am1]y-Pup1]
2 s =<§béh§sh* E = Eng]1sh A's A]ternate use of both; ¢ = Code Switching; B E"'B’cjféh'
'39_Refer to accompéﬁyiﬁé criteria sheet
r ; ;
(20



Date ___ - SN SR c ‘Student Name ___ "

School _ S S S Teacher L Satoa
. . ' ~ L < -, ' - :

_STUDENT OPERATIONAL LANGUAGE AssssquNT : H

.

Please mark the one box whlch most closely descr1bes the way th1s student uses English
and/or Spanlsh. _ :

:J-‘; 1. pi.

Has nat1ve—11ke comprehensxon of “both Engltsh and SpanIsh and produces

language which is coherent and syntactically. (grammatlcally) correct, w1th
;complete nataveelakerfluency, in both Engllsh and Spanish.

j"'.II; Partial blllngual - Englxsh domuﬁaﬁi _;- . f

Understands all spoken Engllsh and produces Engllsh utterances w:th

i
I

' native=like fluency and correctness in syfdtax (grammar). and vocabulary-

Also' understands some spoken Spanish and can produce fairly complet
sentences 1n Spanlsh but w1th lesssthan natlve-llke fluency. Hls]h

: syntax ana vocabulary. ) “;. . . e o
] ) lll.A'Partlal b111ngual = Spanish domlnant E - o U_ o '"'\

® 1

':Understands all spokeu Span1sh and produces Spanlsh utterancés Wlth
natave—lakerfluency and correctness in syntax (grammar) and vocabula

~in Englrsh but with lessuthanlnativelilkeefluency, Hls]her sentence 1n
English are somewhat awkward with regularzzed errors in syntax and T
vocabulary. - . - . ‘- , , l

.

] s Aﬁoﬁoiinﬁnaleﬁnglxsh = _

v

4 Understands all spoken Engllsh and speaks Engllsh w1th easé and complete
' native-like fluency and correctness. If any Spanish is understood or '\

spoken it is no more than # few Isolated words or ‘expressions.

s N ) ) S . ) o |
] V. Monolingual Spanlsh s S ‘ \

native-like fluency fand correctness. If any Epgllsh is understood or

Understands all spoken Spanish, and speaks Spanish w1th ease and
spoken it is .no more.than:a few isolated. words' or expresslons

.

.~

] VI: Limited English/li

appear that he/she understands spoken Engllsh and Span1sh but the oral

séés not have native competence in either English or Spanish. It may

tences and’ systematxc errors in syntax (grammar), vocabulary and fact.

- _ - - T, T EEmTmE

L Usually can't speak Englxsh wzthout mixing in Spanish words and vxce-versa.

l. VII. Late language learner

' ;N
Appears to have serious llngulstlc ‘difficulties. These d1ff1cult1es are
characterized by either a) labored and awkward production in one language
w1th near or complete deficiencies in the other; b) total deficxencles ~

in both languages, ie: alingual.

RIC - ey




B f_? o ‘BRAl: PRGFICPENCY RATING SCALE
‘:‘. !f B T Er1ter1a

T JLUL/ Y7

PRGNUNGIATIGN _ ' E _
1: Often unfhte]11g1b1e diie to excess1ve m1spronunc1at1on mak1ng compre-

hens1on extreme]y d1ff1cu]t
!

2 Inte]]1g1b]effbutiu)thffreguent m1Spronunc1atﬁons wh1ch may, at times,
o 1nterfere w1th commun1cat1on : : :
3 A]ways 1nte]11g1b]e, but ref]ects oceas1ona] m1spronunc1at1ons wh1ch

:* are- usually systemat1c

-

R Essent1a]]y 1ike that of a nat1ve speaker, except for some res1due orﬂ

\ . oVértonés tﬁat,suggest nonnat1veness
o ;; 5. For a]] pract1ca1 purposes, ]ike that of a nat1ve speaker; pronunc1a-
i - tion mdy-reflect character1st1c features of the dialect of the reg1on
1 | . . . | ‘l\ }77” 7 | .
GRAMMAR 777777777777777777 - X ’ v
. L MSE es excessive numBer of errors in grammar, exeepﬂ’umstock phrases;

extreme]y,]1m1ted in range and variety of syntactic structures.

-+ 2. Makes frequent errors 1n grammar,iwn1ch may Tnterfere with norma]

communication; rather limfted in range and variety of syntactic struc-

tures; frequent]y resorts to rephras1ng in m1dcourse

-range and variety of: syntact1c structures are re1at1ve1y 1imited when )
compared with those of native. peers , : d

e ‘ .3. Makes occas1ona1 errors 1n grammar whjch may ; at times;, obscure m4;n1ng,

Makes sporad1c errors’ in grammar that are nontyp1ca1 of native speakers

- of the. same age; grammar-is essentially like that of-native speakers.

" .with syntactic structures resembling those of nat1ve peers in range and
~var1ety : 1} ~ ; _

R

Makes no systemat1c errors in Syntax or morpho]ogy, except for deve]Jo-;

g " -mental "errors" common to mono¥ingual speakers of ‘the same age; range

Qo
. \

. _ and-variety .of syntactic structures are. Tike those used by native
- ' . < speakers of the same age. ~ . )

' - VOCABULARY L,,,,-{” 7 .
. 1. -Vocabulary is _gggrglx_]1m1ted and often hampers communication:

" 2. Vocabulary is ]1m1ted when compared W1th nat1ve peers, frequent use of
’ inappropriate terms. i
3. 'vacabu1aﬁy is most]y adequate bpt occas1ona11y def3c1ent

*

- 4; Vocabu]ary is essent1a]]y like that of a nat1ve speaker of the same age;

»eitept for sporad1c grop1ng for appropr1ate terms. . o ﬁ%

of the same age

‘A

A




COMPREH NSION -

T derstands very 11tt1e speech except for a 11m1ted numBer of 1tems P
o frequently used in the classroom or social’ setting—{e.q., greet1ngs),

~_;¥, régu1res s1mp11f1cat1on, repet1t1on and/or much use of gestures -
2. Understands some adult or _peer speech spoken at a norma] rate, but often
-requires s1mp11f1catlon of speeeh or frequent repet1t1on or rephras1ngr

\3;"Understands most aduTt or peer-group speech, spoken at a norma:\rate, u;' -
- that would usually be understood by native peers, but occas1ona 1y Lo
, demonstrates Tack” of, or only part1a1, understand1ng ~ ,

4. ‘Understands essent1a1ty everyth1ng, Spoken at.a normal rate, 1n schoo]-’7

relat§§§ social; or, .peer-group. conversation, except for certa1n 1d1oma-

- tie phrases or convent1ona11zed usage of the language

f_wdu]d usua]]y be expected of nat1Ve speakers of the same age

.5 Understands: everyth1ng in both c]assroom and playgroup speech which ;

- - e s - < ;
OVERALL COMMUNICATION SKILL ) ' : S v
1. Is'able to_participate on]y minimally in school- re]ated or peer- group
. oo conversat1ons conducted in the language. Speech is generally charac-
71{; . terized by -labored product1on, 1ncomp1ete sentences, and/or excessiVe

: number of errors

;o 2 Is able to get,the g1§t gffmostfsghooI-relatedcand peer-group conversa-

tions, but is unable to part1c;pate with: fac111ty in*any but very .

fam111ar, routine conversat1ons Speech 1s frequently uneven,‘ﬁesitant,

_ and fragmented : SR : L

' o < ' LT ;\' .
< 3 Understands and speaks the- 1anguage adequate]y to part1e1pate i most
school-related. and peer-group. conversations:: - Speech is. cﬁaracter1zed

- by occasional errors in grammar, some grop1ng for words, and at t1mes,

hes1tancy and unevenness in. product1on

A

edk Uses the language f]uent]y and accurately, for the most part,fandf;sf*f

able to participate successfully in atl.schogl- related and peer-group C

- conversations. Speech while smooth; effortless; and generally with-

out error, contains some sound qua11t1es and grammat1ca1 structures ‘
“which Suggest nonnat1veness’ - ,
d "

5; For a]T‘pract1ca1 purposes uses the language 11ke a nat1ve speaker of

,,,,, LI _ T T

“the-sanfe age.. Speech in-: all school-related and p]aygroup corversations’

is smooth effortless, and nat1ve- jke  in accuracy

Al
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Much of the 11terature on code sw1tch1ng in the Uh1ted States has R {“f el

s

focused on the use of Span1sh and Eng11s by Ch1cano and Puerto R1ean
b111nguals However, researchers in th1s f1e1d are 1ncreas1ng]y turn1ng

~ the1r attent1on to the speech of ch11dren, s1nce 1t:'as been found that

o R o~ . L
s in early ch11dho od. oo o ; o 7 :
~ . : { “ -
Most of the recent 11terature on codesw?tch1ng in ch11dren 3 speech

“ focuses on ch11dren in the e]ementary grades, and mich of this 11terature '

y \
concernd the b111ngua1 speech of ch11dren w1th1n the c]assroom (JacoBson,
1976 Zente]]a, 1978; Va]dez Fa]11s, 1978, Gonza]ez & May, 1980)
N

?T;f' {\ . ','W'Vig_l . Procedure :

In our work;as part of the B111ngua1 Read1ng Study, we have up to

L (Fth1s p01nt focused on descr1b1ng the b111ngua] d1scourse of ch11dren 1n

<1ndergarten through grade two The tota] sample for th1s substudy

71\;; f’

. cons1sts of 24 ch11dren Fourteen of these ch1]dren are from a- school(

fror vo scioo] d1str1cts in the border area of southwestern Texas near

-the'city of ET PaSO'n These latter children are at t1mes, treated a
51ngle«group for compag1son purposes due to the very c?ose prox1m1ty of |

the two school districts and the s1nn1ar env1ronment and background of

these ten ch11dren. Lo Lo

. Seven of the children from the Rio Grande Va]]ey schoo1 district;
hereafter referred to" as District A, were 1n‘phe f1rst grade at the time
the data was. collected the other seven ch11dren were in second grade

S

; In the southwestern Texas schoo] d1stricts, hereafter referred to as

- I’




LS

A N 11?‘ii;a;:' - - |
'TW“?E]fT A]] of the ch11dren in the study were taped in three commun1cat1on o

sett1ngs 1n the c]assroom, in the home, and on the p]aygrﬂund An ex-

\

am1nat1on of the patterns of codesw1tch1ng of the ch11dren dur1ng the -

¥ ff1rst year of the study (Esp1no & Bom1nguez, 1986) revea1ed that 50% of |

: the ch11dren s m1xed utterances occurred on the p]ayground, rather than:
“7in the‘home or 1n the c1assraom.n Since the p]ayground sett1ng appeared
h;f@c‘to be ‘the most produetive'for the study of Ianguage mixing in the ch11dren s’

'speech, 1t Was dec1ded to focus our attent1on ent1re1y on -the p]ayground

L

“

'”ﬁfcorresponds to a s1ng]e turn of talk. The terms “code-sw1tehed“wand
. ’-1”m1xed“ are used synonymous]y throughout th1s report to descr15e ail
;1nstances of speech behav1or where Eng]1sh was a]ternated w1th Span1sh,
'.-e1ther wlthin an utterance or between utterances A]] b111ngua1 discourse’
was - ana]yzed 'as e1ther 1ex1ca1* phrasa], or sentent1a1 code sw1tch1ng..
jbelA S1ngle word (or words in the case of a proper noun or formu1a1c expres-
| tsion) from one language wh1ch was inserted into a grammatjcal frame of:

the other language was cons1dered a 1ex1ca1 switch: These weré nouns; |

/é-

w1th1n an utterance. A sentent1a1 sw1teh cons1sted of a- omE

utterances of the other language or when a comp]ete utterance in one.

language fo]]owed an utterance in the other 1anguage within a single turn. :

";Alternat1on of languages between speakers was not 1nc1uded in the analysis.
' *

Q '
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)

. El Pa§a area.

R

v

Resuits ofsthe,Analys1s

The ana]ys1s exam1ned (1) the frequeﬁly of codesw1tch1ng between

L ehaldren frem o d1fferent border areas in the state of Texas, (2)

d1fferences 1n extent of codesw1tch1ng by a greup ef eht]dren ever a “d

twe-year per1ed (3) d1fferences in the. extent of language m1x1ng as

by the ch?ldren over t1me and by region of the State.

;’swntch1ng as a. Funct1on of Reg1on
/,-

three d1str1cts d1ffer in the extent to wh1ch Engl1sh and Span1sh is used |
on the p]aygraﬂnd As can be ndted in Tab]e 1;'the ch11dren in our sub-.
sample a]so d1ffer 1n the extent to which language mixing occurs 1n that

sett1ng' Cedesw1tch1ng appears to be more prevalent 1n the speech of

the ch11dren in the schoo] d1str1ct in the R1o Grande Va]ley (D1str1ct R)

~ than 1t is 1n3¢hé speeeh.of the children from the two d1str1cts in the

I 1980) It shou]d be. noted that ‘these Fourteen ch11dren cempr1sed part

of the samp]e reported on by Esp1no and Dominguez (1980) in the Year Bne
':report. Data on these children prov1de a two-year 1eng1tud1na1 v1eW of -
deve]opmenta] features ef cedesw1tch1ng behav1or. ‘As can be noted in

w

“Tab]e 2; cons1derab1y hﬁ?e codesw1tch1ng 6ceurred in th spe ech of these

- ch1ldren in Year Bne F the study than 1t d1d in Year Two. Not1ce that :

after one add1t1ona1 year o? schoo]1ng fer the ch11dren at those grade



;;;;. "_1evels the groqp as a who]e tended -£0- use more- T Span1sﬁ“ Uttéranéés
__;__w?vas we11 as m re “a]] Eng]1sh" in the1r speeeh S ' o o
oo = . - — ¢
‘ C]ass1f1cation o? Utterances Produced -
by the Comb1ned Group of Students from. Districts A; B, and (.
~.1in Year Two (1979-1980) )
: District ﬁ ! bistrict B " - b ADﬂStrlct—Lnggfef ;
|engiish | 16% (237) | o7z 008) | sex (a8) |
o |spanish | 7 (11es) | sz (ss) | sn (157} |
o o Tablezo i/
. Classification of Utterances Produced by -Target Students S
frem B1str1ct A in Year 'l (1978 1979) and Year 2 (1979 19806
- Year] (1978- 1979)%;_ "
English, *. | 138 (02) |I°
spanish’ | .65k ’(&’93)'4;'
| Mixed = ?miiééi ;
to be emerging in respect to ageigrade level F1rst graders in both reg1on5‘-
'o? the state tended ‘to codeswiteh fiore than d1d the k1ndergarteners, and
.sec ond graders tended to do more codesw1tch1ng than did the first graders
.(see Tab]es 3 and 4), As-the crildren develop Tore prof1c1ency 1n Eng]1sh
"and move on 1nto 6tﬁér stages in the1r nat1ve 1anguage and soc1a1 deve]op-
.ment ‘we weuld expect to see more\cogfsw1tcﬁ1ng eccurr1ng w1th1n peer groups.'




Tab]e 3 E\,MA‘W:“f._Wb

N ' : “*\ ' P
w*m~—————€1a5$1flgat1on of. Utterances _Produced by the Targét Ch11dren L
L LT frem District A by Grade Level in Year T T

JW;,,_ ) . S a T L . oo . o
. AGrageg;gng;444£gglisﬁ44,4i;ﬁ47;,;, Span1sh L _ Mixed -
Clast ] g (s2) | 86t (555" | .6y (42)
ond | pay(iss) | esw (583) 9% LO)‘

Table 4

Qlassificat1on of Utter,n es Produced by the" Combined Group of .. .

Target 6h11dren from Districts B & C by Gradel Level in YééF 2

lorade | . English |  Spanish | ‘Mixed
Kk - | ssu (3%5) |- 183 (53)
BT | 43y (193) |

The. type of 1anguage m1x1ng produced by the ch11dren in both regions

'~.’of the state is overwhe1m1ngly 1ex1éa1 in nature. Nozkce in Table 5 that
1ex1ca1 codesw1tcﬁ1ng acoounts .for the majority of the mixed utterances not
von]y in. k1ndergarten and grade one; but 1n grade two as well Sententia)
| sw1tch1ﬁ§ occurs at all grade levels but not with as much vitallty as does
i,lex1eal sw1tch1ng Phrasal switching 1s negl1q1b1e, at th1s po1nt and is
Vfound only occa51ona11y 1n thé‘Speech of s1x f the eh11dren; Our data

reveal only two 1nstances of phrasal sw1tch1ng by k1ndergarten, four

’

'-1nstances at grade one, W1th the rema1n1ng niné 1nstances occur1ng at

grade two.




R L 2
Igge§ of Mj%eg Utterances Produced by the Compos1te Group of 7M
a Target Children. ?rom B1str1ct A and: B1str1ets B and C in Year 2
~ B1str1ct A - : D1str%et—B—&;G———————ggggf :
. . , Year 1 . Year 2 Year 2 :
5 (k=1) -  .(1|_12¥. r{k-l)‘ S
© liexicar | saw (o) | 78y (108) || 55k (23)
Sientenee' |30 (28) 16% .(21) ol 43.%"(18) o
lphrase | sz (5 | ex (8) o)
o ,sumﬁa-ry;;-aodésmcﬁing did not occur with .great frequency in the
. speech behavior of the children in our study. "Régi'aﬁél’ (differences were -
found in the extent to. which eodesw1teh1ng occurred 1n the speech of the
. -children from ‘the three commun1t1es stud1ed However,ﬁno d1??é?éhéé§ WéFé.“

. found iR the type of language m1x1ng used'by the ch11dren as.a’ fUnct1on of

-;freg1on Age and/ar level of sk111 1 b h English and Span1sh may be

-re]atea Both to the extent ahd type ‘of codeSW1tch1ng wh1ch occurs

-
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