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INTRODUCTION
Thus publlcauon isa dlscussmn of What is known loday about leamlng

(leachmg English to speakers of other Ianguages) By necessny when

one person attempts to interpret so diverse a field as TESOL and applied

Imgmsllca there are bound to be conflicting views and ifterpretations of

the same phenornu na; It is important, then. for an accurate interpretation
of my remarks that lhe reader understand the particular viewpoint from

which I speak. 1 am in profound agreement with Abraham Kaplan's

notion that there is nolhmg so practical as good theory. but the fact is
that there is noi 1 good theory for Ianguage Iearmng There are many

theories from several disciplines which attempt to account for language

learning and language teaching. and many of those theories are conflict-

ing. But there is also knowledge about language Iearmng and language

leaéhlng from an empmcal approach, from trial and error in the class-

room: As Director of an Euglish Language Instntute whlch teaches En-

glish o academlcally oriented students, I am mvolved with the prob-
lems our students face daily. Their needs are the primary mﬂuence on

my. thmklng about language teaching. Theoretical speculallons are inter-

esting. and it is very clear to me that a solid theoretical foundation is

necessary for sngmﬁcant progress in understandmg how languages are
fearned. but, for now. the a"p”p'roach laken here is that of the putative
Missourian: ' Yol've got to show me.’

In other words. this book ignores or only bneﬂy touches upon such

theoretical issues in second language acquisition as those connected with

morpheme acquisition studies and the critical perlod hypolhcws to

mention just two topics. It deals instead wnlh practical matters in and out
of the classroom. This may be an unfashionable and unpremglous view
in academm but | feel reasonably certain from my own six years of

leachmg ifi the poblic schools that classroom teachers will understand

the choice:

The book f'rsl sl\elchex the Eusloncal dcvelopmcnl oflhe f"cld and then
educalmn The major pan is concehed wnh who teaches what to whom
for what purpose to what effects to p'traphrasc Lazarsfeld's famous
formula; i.e.. with the teachers and the subject matter they teach, with
the students and what they ledrn. and finally with how effectively this

process is carried out—a how-to section.

N
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OF TESOL IN THE UNITEB STATES

Language lg.uth goes hdLl\ almost as fiar as hlslonml records.
Bdore 2000 B:C: there s evidence of ‘important bilingual \Lrlh‘l]
s;hool\ in V\hlu.h th n‘mvu ARRadmn ‘md th u‘uhlmnal Sumumn \\c'

Nubmh,ldrncu . was mughl to communicate ngn es (ithl than hls
native Hebrew. There were (;rcd\ ‘iﬁd I ;iiiﬁ holh ot vxhuh “at various
times, werce used as Lmymgr
Uf\LhOLIFI} lmrnl :
day k
d;\dnpgd ‘l dmlo&,llg lehUd 0' lL;ighih'L and C icero dd\ o ‘IXLd a lm m Of

ng Idn}_..u‘lgg\ are no more.

Pruunmhl\ Nghmh‘xdnuz‘n s concern ior Lxm.u‘nu lLdLhHlL wis nol
lhc sife s thdl ol th Pruxdu nt's ( nmmh\mn on I muyl l angu [gL and

dnd the world.
What also Lh‘ln,_.,t.\ are the combination and wn\lclldlmn of Ll-l\\l(\()lll
luhmquu into the various methods s well s the theories which

‘lllcmpl o JCCO[ml tm th\L mglhod\ WhllL it s nm lhdl mml

pumgul‘lr context in vxhuh lhq were lrlud and the rationale for lrvmg
them were different. At present TESOL iS5 ihe seene of @ number of

competing miethods o satisfy just about any taste. but this was not

dlwiys the case.
_The historical development of TESOT. us o ficld of stody in the United
Sl‘llL\ is generally hLId lo d :lg rmm W orld \\ ar ll und ll’ So- L.l“Ld army

the ESI. muhod But it is necex\.n\ 1o hicktrick hmﬂ. to unduxl.md
lhu dudnpnunl

gramnuir s lhv.' mnld for duuthg~ olhu l»w.um_u These 'mun:nc
grammirs worked because the langiages described were Indo-Europein

lhcr\ in parentheses appearing in the teat refer to the Selected References
begimning on page 3%

6 -
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the rule lhat lnfnmvcs should not be sphl in Enghsh Bccauxe thv.rc is no
Ilngu:stlcally valid reason for this rule in English. many linguists instead
make it a rule 1o occasionally split their infinitives to prove their liberited

point: (Editors then unsplit them right back.)

Theri around the turn of the century; when cultural anthropologists

s of American Indi-

began thc serious sludy of the languages and cult
ans, the Latinate grammirs no longcr sr.rvcd to descnbe these typological-
ly very different languages. As Stuart poiiits out; Franz Boas in his Intro-
duction to the Handbook ofAnwn( an Indiah Languages (l 0 marked “the
beginning of American descriptive linguistics and the effccuve stdrllng
poml ofa new dlrecuon in grdmmdncal studies™ (99) In I9"l ;jn"o'thi.r

about language Saplr s most
hypothesls (167); is that the structure of the lan e one sp:.dks

influences the way one perccwei the world. (Although this is an

attractive idea to nonlinguists; most linguists remain skeptical.) In 1933,
Leonard Bloomﬁeld pubhshed La'nguag? {10) which Bowen refers to as
the bible of American structural linguistics; and indeed it is now possible

lo bv.gm lo ldlk aboul the dlsuphne of llngmstlcs d very new field of

Other scholars contnbunng to the dcv:.looment of structuml Imgunsllu
in the United States were missionaries whu in groups th the Wyuhffv.
Bible Translators and the Summer Iy inguist .
cated to spreading the Word of God by ii-:ih'il;itih’g the gm'pen ifito
pnmanly unwritten Ianghages Partially,; the very practical demands of
translation ififluenced their thmkmg about hngu:sncs To give but one

example: many I.mgua;,cs hive lncluww we (d“ of us guys’) and
exclusive we (‘'my friend and 1 but not you guys’): and if such forms are
unfamiliar. thc mulus:vwculuslvc feature of the first p;rsun plural
pronoun is far from immediately apparent, So it is not surp sing that thr.
missionaries inadvertently translited —~Our Father” with exclusive we.
and subscquently discovered to their hom)r the Ay i Indizns” inter-
pretation of a God for white folk only. which fotion was the list on carth

lhcy had mlv.ndv.d

of the Hartf)rd Semmdry F(‘undauon in An 1'nrodm
Linguistics (38) were genumely concerned with what came to be known

7
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discovery procediires.” ihie .mdlvu\ of Unknown dnd unwritten
languages.
This practical bent of anthropologists and missionaries in the de-
velopment of Americun linguistics was important for two reasons.
UmrlhlllLd enormonsly to the knouludgu about the world's fanguages
other tkan the Indo- ifnmm in group; and it madvertently developed
lu.hn...]llL\ tor lc.umng theni thmu h lhc }uu\ on dmourv pmccdurn

Ainerican an\'-hovx for Ic.umng. lhcm. Thiis lhc Army Spul.:l!ud
Fraining Program was established 10 teach Linguages intensively to
military personnel using native-speaking teachers, extensive contact,
smiall classes, and high student motivation (13).

The results were considered excellent and the exceltence attributed to
the method: (It is nglunml. to wonder now whether ‘m) method may not
hd\L h.ul L'\LL“L"[ results; given the miotivition: the tme: the money;
r the ‘nudmlmgu(il method becime lu'mly

ng thie fifties i d sixties. lrl is fot cleiir

Biit thi iidiolingt *h. as exj ded by stirictural lingiiists like
Charles Fries 351, Robert Lado (547, and Nelson Brooks (135, wais
learly and exp dtob phych v and reinforee-
ment theory (80). The basic tenets of the audiolingual ap
formulated in Moulton's five slogans of 1961, were as follows:

roach, an

1. Language is speech, not writing.

20X l;in’gii;igc is @i ~ct of hibits:

3. Teach the language. not about the language.

4 A langiiige is whiat mitive speikers siiy. hot whit someone thinks
they ought to sy, : -

5. Languages are dlltcr'ciii. (65,

As Priator discusses (760 not i \lnLIc one of these sloguns 1s not
qunuoncd iii'd'.i\' on lhcorcln..:l grounds. In the fifties. however: they led
to i method of lc.uhlnl~ churacterized by presentition of oral Idn&,lldLL

hclmc Written, extensive p mcrn-pr.u.luc .md dl.l|0,_.,llc mcmorl/.mon. H

Sttideiits were never cnwumbcd o my ‘:r‘.y(hlnhon their own for feir of
making mistakes which would then becorne habit.

bly t k .nbuul th L& s Co ol diiy; the
ouse term s the finny Einguiges.” lllo;.lx..ll’ Of course!

0
s
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All in d“ lhcrr. was a sltuauon in which (.ompellmg social factors de-
manded the learning of Englisk at the same time thit @ very qucsnondblc
method for teaching it was in vogue. The emergence of the Allies s vic-
i(iR in World War I1 resulted in the even firmer establishment of English
as the world language of trade and politics. in an economy which en-
abled the Unlled States to play a leading role in world reconstruction—
carrled out mostly in Engllsh-—-—and eventoaly in the establishment of the
Peace (orps whose substantial if inadvertent contribution to English
language te;jch'in'g his been bdsndlly xgnored ln addition; the Umted
States faced s:mulmneously the problems of mdny dxspiaCLd persons and

polmml rr.fugecs who dld not spcdk Enghsh And i slrong, ndéol%y for

forengn stiident !n ang.sota m thewr.drl){ﬁffms, l,“,"!*‘ lolrd whgn
critic,zing some feature of American life: “If you don't like it here, go
back to where you came from.” The pressure for immigrants to the

nited States to repress the mother tongue and to leam English to
édﬁfd?n? iLi Hiiiiﬁkiiédﬁi vmues was enormous.

such demunds: Ev:.n[ually it did not but it did have a few pomts in its
favor. The thOFClILdl founddllon on whlch the n‘nlhod was built was
very solid. deuy most hngums think it was an lnadequate theory
(lheorles are rdrr.ly wrong,) but it is snll pcrfully p()\\lblt. for an

rcudcrs of this book will thc. bu.n trained in this method or WIIl hd)
studied ;; foreign iéﬁgu;;g}; taught iiiidibii'rigu:ill'y The 'oth'é'r 'p'o'i'n't in its
of fcdéml monies becom'ng .{leldblt. for Idnguagr. lmghmb Virtually d"
the Na’n’on;il Defense Foreign L.mgudge Institutes established to “re-
tool ™ teachers ddVOLdch the audiolingoal method und helped dissemi-
nate it in the public suhools

It shoould be added that no senslblc tedLer was ever llkely w dLlUd“y
teach accotding to the “pure’” theoretical tenets of the dudl()lnngual
method, and with good teachers. so-called audiolingual Tourses were

_often successful. It is easy to criticize the method so completely thit viie

throws cut the baby with the bathwater, and that is not helpful.
The whole situation led to two developments. First. a profound
distaste for the study of foreign languages ccurred in the United States
o the pmm that " Americans’ lngompcunu* in foru;n l.mguag,cs Is
notl"i'n’g stiort of scandalous: and it is bewniing worse: " according to the
President’s Comniission on Foreign Language and International Studies

{(71). (l:.drl,, soeial fictors dfe more important in explaining this

4
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u.m.hmg of E ngllxh o \pr.dlu.r\ of uLer languages, who slronblv telt the
need for a4 way to obtain professional recognition and outlet for their
interests; for a professional organization which could contribute a sense
ufduuplmu uniform standuards: information: teacher qu‘illtu.‘mm ; and
all those mdmr\ v«hlgh make @ prnfu\mn i prohwon In 1966, the
TESOL organization was founded: with its affilistes today it numbers
approximately twenty- five lh()ll\dnd niembers. TESOL Kis cufie of : age

ds d profession if its owin right.

THE DOMAINS OF TESOL

Betiiise TESOL covers 4 miultitide of teiching situdtions qnd <t
dents needs, this diversification of interests probably contributed par-
tially to the slow development of the ficld as a profession. Even today,
very few states have teacher certitication specifically in TESOL, In any
case. in an attempt to define the various groups and rieeds ot the field, the
Program Committee ot the 1972 TESOL convention ashed Betty Wallace
Robinett to address this problem. Robinett defined the lt..m.hlnl~ of
Ing.h\n ws o continuom with the wreas between the two extremes the

proper dontins of TESOL: (84):

non- standard
English- English-
speakinig speaking

T 1777’ - . Tt I’i’ B ;l‘ ‘ [ % Ju—

ESL tilingua
“instrumentid”’ Cdtcanon
ESI. ESOD
Cintegrative”
SOURCE: IhL l)om.nn\ ul l l S\)l " by B W Robmgu in ” SOl Quadrteriy 6, 0o,
31972y 1922207, Reprinted with permission.

English as a Foreign Language (EFL)

FH refers to E nglnh as o i-urug.n l.dnL.UdLL ‘where English is fooked

upon ¢, a cultaral .xcqumlmn " Overseas where others xlud) E ngll\h the
wiy persons in this eonntry stady French and Spanish: most teaching of

10
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his EFL. AIiHLiiigh the amy uc;igh-muh af th’i: arca was 'o’fi'c'n’

Fﬁg

mnsldn. rLd the word foreign to be pqommu dnd hcm. 2 to bL avondud in
the \dlln;_. of textbooks. British usage in referring to overseas teaching is
also FFL:

English as a Second Language (ESI:)

ESL mstrumr.ntdl " (the terms are Lamberl s) refers to the leammg of
English for **specific fun;yondl purposes.” ie.. self- serving such as for
economic advantage: while “integrative™ refeis fo lnlcrpcrxondl as-
\lmllall\L purposes (56). In Robinett’s terms. foreign students studying
anhxh m th \Jm 'd SldlL\ for purp( ol pursumb an Amumdn

The lummblogy is NOt as lmpormnt as the undv.rlvmg dlsunulon whu.h

should be clarified:

Spmkmp_. from er\Undl XeranCL for a Swede who hy nLu..\\lly
]Ldm\ Engh\h as the lingua frinca of l:urope the experience is not very
thrmt..mng. S hie h.n H p:.rfu.lly ;_.m)d ngh.;gc dnd LU'IUI‘L of h(r an own

consider the ledrnmg of Engllsh by suuh groups as the Navajo and the
Chicano. The very fact that these children are pressured into acc;epung
another culture and its medium of expression is likely to seem a deroga-
to"ry 'c'o'iﬁiiiéﬁi 'o"n' t'h’Zi'r Liwn' L.ijliijfb Whéh the thtiiti b"etwe'e'n 'cth”n’ii'

from forelgn nguagc lmrmng and the teacher can never aﬁ'ord 1o foi
get that: Minority group students have . great need for a sense of digni-
([(.d de 1u persona: the teacher's recognition of their rights as human
beings. Tact can be more intportant than methods.

Bilingual Education (BE)

BE refers {0 pmbmm\ W hm. Lqual mehd\l\ is pl.nud on learning the
native langu: as well as English. During the st dLdeL BE his
attracted the tion's share of federal tunding for langiiage teaching, The
result has been occasional aciimony in job competition and shifting
teucher competencies. and at times ESL programs have_unfortunately
heen contrasted with Bi: b”rii';'r.i'rh'\ .i% 'n'i'litik-nll' L\Llll\l\L In what. to ray
I posttion of -

mind: is an immo
teichers: the American lgdc!.umn of Teachers has gone on record as
opposing BE in the clear attemnpt to preserve jobs for its members (%0,

i
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92), It is therefore doubly important that readers have some knowledge
of the development of BE in the United States and its relationship with
ESI.. IhL tollnvunl~ may scem like a lengthy diversion: but it is important
tor .m iy cumu undgr\t‘mdmg of the lt SOL \can

.md the marches nt the (.|v11 nght\ movement, were not lost upon th
other ethnic minorities. The melting pot came to be regarded as a myth,
and the naw slogan was—and is—"from the melting pot to salad bowl.™
%HEHﬁé%ﬁiiih iRRi bdiht& iiiii iﬁzii Etﬁﬁic ghiiibk iH;ii L‘iihié ihiii Ciihi;iti

from groups lh.n come Into contict through volunmr) migration. The
Anglo superordinate group maintained its goal of assimilation for all; but

the wnnexed Chicanos wind the colonized Indians refused; prdurlng l()
mgintain their cultaral identity of which l‘mgu‘igc is an mtq.r.nl purt:
Their g gaal is culturzl plurdll\m vulh structuril incorporiation, i.e.. dccess

1o g,ond\ .md services .md ln \uu.nl institutions hku Ldumhon .md jii\'lii."c

denied thur t.ur Shire. This contlict is Jl\n mlrrn)rud in lhg LdU\..l[lOngll
sector. My own view is that controversial issues of bilingual education in
the United States can best be understood as a part of a larger political
movement which pn\ the subordinate ethnic nunorities, n.hclhng ag.un\t
Lumnnm L\pll)l[ mnn ln q povx Lr slrugglc wnh th domln.mt md_wm)

Lngd”( framework wllows for: 1t is & moot pmnl ho\x »oluntary [hL
mxg.mon N |t th.. dltgrn.m\ eisi hlnndy 'n.vuluuon Gis in lhe ciase ot th:.
cise of lth IVIILLJVI immigrants tmm ngl}.a) The Pquto Ru.m\ mlerlL
to New York and Chicago, but there is dlso considerable back-migration
to Spanish-speaking Puerto Rico. Consequently many of the children
know neither English nor Spanish well and feel il it eise in both
tiiliiifti P’u’i:'riii Ri'c;i'rii lihliki: Nibiit;ih iiﬁ'riiig'r;i'riti zi'ri: li:'gzil 'ciiizi:'n'i iif

and m.my Pmrto Ru.m\ resent th situation in which as U. 5 citizens
they arc denied the use of their official mother tongue on the continent.
They also resent the transitional .l\\lmllatmn gouls of hlllng[ml LdULdlI()n.
and: lndccd the p'cm.m programs in the United States are seen by the

L.mv.rnmu.nt oﬂ'«.mlx is i more eﬂ"ucnt way of temhm;, thc nduonal

pmhl..m. Fh.. children were put into rcg}nar leshr()()ms with other

i B
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English- speaklng children in a ''sink-or-swim’’ situation: today such
classes are sometimes referred to as "submersion’” classes to distinguish
thiem from the Ganadlan immersion programs.

The first advance in meihodology and curriculum came from the field
of ESL: It is probébly accurate to say that ESL has never been given a
fair chanCe in the publlr schools The development of Fries's aural-oral
method. |ntended for adults; came to contain primarily mechanical-type
drills which the students could parrot withoat onderstanding a word.*
These pattern drills were then used with school :nildren instead of the
modified languiage arts program lhey need: d. Not Smprlsmgly the result
was not encouraging. What is surprising is that the term ESL became
identified in parts of the country with this particular method of leaching
Englrsh as a second language and ESL loday remains rejected out of
number of teachers trained in methods of leachlng Enghsh to chlldren
who don't know it; very few states require or recognize ESL teacher
Lenlflcauon

The prescnl criticism of ESE by BE prouonents is unfortunate for a

number of reasons. LSL remains thé only fEKSIble altemauve |n schools

backgrounds Also the consment criticism of ESE as a pedagogrcal

methodology (albell for prnmarlly polmcal redsons) may serve to dlS-

discredited in the eyes of those who set nauonal polncy )

In 1968 the so-called Bilingual Education Act was approved. This Title
V11 amendment to the 1965 Elementary and Secondary Education Act
provided the first federal funds for bilingual education “"to meet the
needs of children of limited English-speaking ability from low income
families. so that these children will gain sufficieng proficiency in English
to keep Up with their monolingual English- speall-&]g peers in the educa-
tional system’ (66). From the legislators’ viewpoint, the programs are
compensatory in nature: their objective is a more raprd and efficient
acquisition of English. Such programs have become known as the
transitional model. ) o ) ) o

The landmark case in bilingual education was Lau vs. Nickols in which
a Chinese parent took the school board of San Francisco to court. *The
plaintiffs claimed that the absence of programs designed to meet the
llngmsuc neéd< of[non Enghsh speakrng] ch.ldren vrolated both Tltle Vl

*Certainly. this was never Fries's intention.
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_|udgud out of wmph mu vulh the Lau duNon stand the

Eng,llx are LfrCL[lVL‘ly foruloud Irom any iﬁl(j'rii'rigﬁil education”™ B7j.
In other words. equal treatment does not constitute equal opportunity.

Subsequently. the Office of Civil Rights of the iﬁﬁiiﬁﬁiéﬁi of Health:
Education. and Weltare (Hl W) .lppomlul Q@ l.x\k force to work out a set

of ”mdclmc\ for lmplumc on the \()L.l”l.d ‘Lan

: . The cogpstant excose
of \LhUUl administrators who do not want 1o nnplumnl i hllln).ll.tl
Ld[] mon pmy.nm in their uhool\ i thiit 1hg dnldun dn not need it s

" do end
"'ii't iif éi

mcant that the children \\LrL not to Jeamn and be mul.h( E nLJl\h

The " Lau remedies™ are |mplcmcnlcd by the Lzu Centers which serve
undcr th DLpr{rlmen' of Pdmulmn lhc tcdcml L.ov:.rnmcnl h.l\
(mm! H}.Wrgr,\rpcndllurcs un Blllnp_.,l}.ll thluuon dnd or l*.bl.pro_luls Ior
fiscal yedr 1980 amounted (o nearly $150 million): and school districts

action at the state IL\LI hlhngu.ll education

.md also lhrom.h volunl
proerm\ are hcmg mlplcmL nh.d .icrox\ the m[mu\ (Thu Md\\dLhU\Lll\

:.duc.mon and its M.m.uhu“ll\ ll‘m\llmml Hlllli}_.,lldl Educution Law
of 1971 h‘l\ sere Ld ds i@ prototype for other stites.) lnrm.m) ciises,

educationil pollcv prc§iihl.lhl\' intended by Congress in the triansitional

Bllihgu;il Pdlu.xllon AL[ ot 1968

iﬁibléhiéﬁiihg ihE new directives, invariably refer 1o lhc programs as
Biiiﬁgﬁ&bﬁidﬂiﬁhﬂ and see the Oh_lk.LllVL‘ as stable hilingualism with
matntenance of the home culture as well as the home Language. As the
“For a list of addresses of the [
Education _and Minority. Lang
Marviand Avenue. SW. Washington,

au Centers, contact the Office of Bilingual
e Affairs. Department of Edicition, 30
DO 20202: (202) 23522600,
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have been mterprctcd lm)suly enough (66) m allow for maintenance
programs as well as for transitional programs. In generdl it is considered
a crucial point in maintenance programs that teachers be membcrs of the

same ethnic groug as the children. an ideological rather than a pedagogi-

cal consideration. I do not think the consequénces of such policies on the
children’s Engllsh language dcqunsmon have yet been dealt with.

Bilingual education changes the requirements of teacher competen-

cies, aiid many prégrams are accompanled by chronic teacher strife as

tenured Anglo teachers are fired in ajob market without jobs in order to

make room for bilingual teachers. Because of this confrontation of
interest groups ii1 competition for smrcembs. n is not surpnsmg that the
dxscussmn about peddgoglcal 7melhodology sometimes takes the form of

lmmedlalely dp arent lhat leachlng Enghsh lo mlnornty chlldren (1nevnd-

programs The standard and generally duepled U.S. Och of Educauon

definition of BE (from the Title VII amendment to ESEA) calls for it

Bll!ngual cducauﬁn is the use_of Iwo_languages. one of Wthh is
Enghsh as mednums of mstrumon for the same pup:l popilation in a

varies. Some classes have biling | teachers who divide the school day
between thu Lt and the L2 in cte&rly scpardlc units: others have bilingual
teachers who use the $O- Called concurrent trdnslanon dpproach

well be delrlmental to ludrnmg, yet thc methbd is WIdespread (58). Other
classes function with an English-speaking teacher dnd an aide who is a
native speaker of the children’s L1, Such arrangements have been muoch
Criticized on the grounds that the children internalize the lower status of
the aide vis a vis the teacher. The practice of course’ hdd ity ongm in
Exmdlcncy. no bilingual teachers were available. With continued im-

plementdllon of BE. the teacher/aide arrangement is lmcly to be phdSLd

ont: many aides are presently pursuing some form of teacher certifica

tion.
My own prLfeanu. is for thc Cdnddldn model whuh scpdrdtcs th

Spﬁ.den5 Frengh lLdLer Given thc del lhat very few people. and even
fewer teachers, are pm’ully bilingual; it solves the problem of teacher Ian-

guage proficiency.

T
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Still other classes have only a 1mnollngu‘nl [‘nglnh tm‘.hcr iny rq,uldr
progmm b(ll are visited durmg, the week by an ESL-trained teacher who
takes some of the Lhildrtn in so-called pull-out’™ classes. in which they
work speuﬂdlly on Pngllsh I.xnguagc m.qumnon Obvmusly su‘.h

vchgmtntll}.ruluzcd b) regular teachers. ESL lt.u.hgrh. and BE teach-
ers alike. The regular teachers tend to dislike the commotion; the ESE
tedcher Wwints more time with the children. and the BE teacher wants the
children taught in the mother tongue. However; in the not uncommon
situation of some fifteen children from ltn ditferent l.mg,uag.c de'\
grounds at five different gl‘.(dt levels: ll is undcrsmnd.iblc thiit thc
practice is resorted to. And if we listen to the children: it may not be
totally réprchtnxlbk Al a recent «.onkrcnuc in Toronto cight tenth
grddcrs who had lmmlgratcd to Cdnddd four years earlier. insisted in the
tuce of detgr'mimd guestioning that their first most helpful experience
had been their pull-otit ESL classes.

Unfortundtdv there is very little sy \lcmdllt. knowledge of technigues
idnd procedutes for tedching children a second language at the dcmcn(.lry
level which is coherently anchored in a thwry of language quUlSlllOn
The eluboration of such a body of knowledge is an important priority for
the future dgvdopmgnt of BE: because withoat it the entire approuch of

,BE may fall into disillusion. And that would be 4 great pity becase it is
*known that it is cusier for non-F n[th-\pL.xl\ln[~ children to begin their
st.h()ollng in BE programs.

To summarize. blllnyml edication in the United States lod.ly Is a
matter of federal I.m the process of implementation reflects the socio-
political situition. Slowly the children are coming to have an education
which is an affirmation of thewr language and culture. an enormous task in
a country as large and diverse as the United States: But it will be

accomplished. Finally. the children themselves should have the last word
on bilingual education: **Uno tiene mas opportunidad de aprender ingles
sin necesidad de avergonzarse’ Om has u better opportunity to learn
English and without the necessity to feel ashamed and muke a fool of

oneself (105);

English to Speakers of Other Dialects

(ESOD)

The last domam ofTFSOL refcr\ o FS()D or more commonly today
SP SD lSldnddrd an.hsh asa Su.ond Dialect) which is the interest group
for lhO\L who tuu.h hng.hsh lo Amcrlcan bl.u.ks whosc homc I.mguagc 5

ry
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Afro-American Engllsh but most commonly Black Engllshr qulng the
last ten years. Black English has been the focus of intense scholarly

interest and work which are reflected in the teachlng of Standard English
(31); In the beginning there were atiempts to adipt forelgn language

teachlng techmqhes but such methods. especially of the mechanical
audiolingual variety. have not turned out very well, and most_scholars
today believe with Virginia Allen that A Second Dialect Is Not a
Foreign Languagé (5): Some major issues have been (1) applylng the
linguistic descriptions of Black Enghsh to a study of interference in
reading and writing a and consequent lmpllcatlons for teaching (21): (2) an
adequate history of Black English for teaching cultural pnde and |denmy

through understanding the legitimacy of Black Enghsh asa dlaleci in its

own right (31): (3) the identification of speech acts; such as rappmg
sounding. and jiving. and the legitimacy of Bluck caltare (51):
{4) language attitudes (91. 110); and (5) perhaps. above all. Labov's The
Study of Non-Standard English (53). )

Recently. there are clear trends indicating that SESD is becoming
mcredsmgly 1nterésted in nonstandard dialects, other than Black English.
as, for examplé in the issues surroundmg the learning of standard En-
glish in Alaska by Native Americans; in the Caribbean. in Appalachia.

_ Altogether, the domalns of TESOL mnge over a wide variety of
situations and needs Teachers nééd to take into account the particular

situation of their students because thie social: pg!mcal economic. and

cultural factors tend to be of far more significance in influencing
educational results than any Ianguagc teaching methods per se:

WHO TEACHES WHAT TO WHOM FOR

WHAT PURPOSE TO WHAT EFFECT
Who—the Teachers

Presumably because TESOL is so recently recognized as a profcsslon
in this counlry it remains a fact that very few states require teachers to
be certified in this area.* As a result. probably -the majority of teachers
who have nonnatlve English- spcakmg children in their classrooms hive
not been trained in TESOL. This is not to say that their teaching is

neuessanly bad-—leachmg is an art as much as, if not more than, a
Stience. and good teachers learn more from their students than from any

*See Charles H. Bldu.hford Dm(lun of Teucher . Prepuruu“n Programs in .
TESOL and Bilingual Education 1978-1981 {Washington. D.C: Teachers of

English to Speakers of Other tanguages. 1979).
17
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training program. But good teuchers dlso bcmmc frustmtgd when thclr
L]d\\l()()m\ become upset, lhclr studcnls don tlearn. and they can't find
answers 1o thclr very specific guestions. Teaching ESOL. is not just
lcdc.hm;, but .llso content and subject matter and interaction with pco-
ple who ciii be very different from the other students. This section at-
tcmpls to deal with such problems, suggesting avenues to resources,
sources for answers; in short, 4 survival manual for teachers:

*What is the erfcgl ESL teacher like? Such a person doesin't exist ol
course cxgcpt on f);if)& Even so: it is useful to consider possible
charactery stl cs ln order to have i norm dgainst which to measture one's

own comp ncres and ldcntuy those areds most in need of improve-
ment; whethcr*knowlcdgc experience, understanding, or affect. I rec-
ommend the (:lud( Jor the Certification and Preparation of Teach-

ers nfi' nginh fo Spe erS of Other Languages in the United States. As
the official guuddmcs of\ch* rofessional organization TESOL, they re-
ﬂul yeirs of careful thought and discussion (1015,

A solree of help dand information is the publisher of these guidelines;
the professional organization TESOL (302 D.C. Transit Building;
Georgetown University. Washington, DE 20057): Founded in 1966
TESOL serves a wide mnslllucncy of interests; iy indicited by the
follomn&, Special Interest Groups: (1) h.uhlng E n&,hsh Abroud: 2 J En-
L.ll\h as 1 Foreign L‘mguugc for forugn students in ln&,hsh -spei
countries: H) English as a Second Linguige. i LleLntdry sghools
(4) Enghish as a Second [; angaouge: in secondary sghools (5) English is &

Quond l‘ml.u.x&.c. in hq,ncr cdugatmn (6) Eng,llsh as a Second Lan-

dnq rc&.!t)n‘n! affitiites sponsor local mnfcrcngcs and workshops on a
multitude of related issues. The inter/national organization has a publi-
cation program which addresses itself specifically to the needs of ESI:

teachers at all levels: as wcll as two regular publications; the TESOL:
Quarterly and the TESOL Newslerter (1a; 101a; 101b): 1 personally be-
lieve that every TESOL teacher will find it worthwhile to be i meniber
of this profe ssional organization:

Another source of lnform’itmn thc Ccnlcr Ior Applud Llngumu.s
program of interest lo lhc ESL teac.her mcludlng thc newsleller.
Linguistic quurlert and a_staff of experts on topics ranging from
textbooks and materials in ESL to literacy, BE, crosscultural awareness:
and many others, Since 1975, CAL has run an information program. the
National Indochinese Clearinghiouse/Technical Assistance Center (toll-
free, hotline telephone number: 800-424-3750) which gives practical
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advice on problems and isaties related to the Vietnamese refugees. CAL
also ()p';'r;;ias iﬁé FR](‘ ('ié;i'riﬁgh';;u;e on Languiges and Linguistics.

Education:

A third source of information is the National Clearinghouse for Bi-
lmgu.:l Education (1560 Wilson Boulevard: Suite 802. Rosslyn. VA

22209). with the free FORUM nessletter: i list of publications: and
wmpulLr sc.mho

teacher of Spdnn.sh. French, or (urmdn. There are more mrmll.nr],ufc:
between teaching ESL and teaching French than between teaching ESL
and teaching English literature. Yet most often the English teachers
become responslblc for the ESL students, and it does not occur to
anyone to ask colleagues in the forexgn language teaching field for advice,
even though théy are an excellent source: And for the administrator who

pondcrs to which teacher thc rCspnnslbiIlly for thc FSl: students should
be assigned. I W(i'u'ld hkc to add that our pr(‘,rlchE in the Enghsh

~ Language Institute hds been that @ wod teacher of Spdmsh or any other

foreign language will become 4 good teacher of ESL with rcl.mvdy little
additional training.

Finally. there is the dppro.:c.h outlmed in the followmg counsel ESL
teachers need the serenity to accept the things they cannot chaige. thc
courage to change the things they can. and the wisdom to know the
difference.

What—the Subject
A useful dlsnmuon needs to be made in Idnbuage tchhmb between
Imgunsm tompetence and conimunicative compelence basically it is a

distinction between form dnd soudl furiction of languagc FIngUI\lIL
compelen»c rd’crs to the Sptdkcr s knowledge ofthc Ianguage the set or

lo, rgcul ‘he ate goldf"sh .lohnr' as un- Enghsh and to recognize that
flying planes can be dangerous™ is ambiguous. Bdhlkd”y it refers to the
grammar of the language.

Communicative competence. on the other hand rdln to the \pLdRLr s
knowledge about the social rules of language use. to “the systemic sets
of social interactional rules™ (39). as well as to herhis linguistic

wmpclcnce The argument is that it is not sufficient to teach simply the

forms of the l.inguage but o onc must also teach the socially appropriate
use of: in the present case; American hngllsh This distinction is

discussed in more detail in the following pages.

19
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Linguistic Competence
What English should be taught? Because most teachers are likely to

teach the English of their textbooks, texts become a very lmpormnl
matter in ESL and deserve careful consideration. The first step is to start
an ESL textbook collection. ‘The easiest way would be to convince the
school librarian to undertiake this task; but then each school wiil have its
own polluy on te \lbnoks Write lhé mdjor pubhshcrs for lists of pubhu-

new hSL texts. Most pubhshc*s wnll scnd cxammdtmn copies whuh may
g};hg[ be returned or may be free. Try the university library. Write
TESOL and the Center for Applied Linguistics and ask what bibliog-
raphies of textbooks they have avaifable. Write CAL/ERIC. Call the
chairperson of the ESL department of the local university and ask for
suggestions. The point is that there exists a plethora of ESL texts, and
only energy and a bit of individual ingenuity will provndc access to them

It is wdriblhc effort: good tcxtbooks makc life a lot easter.

The next step is choosing a text. Itis a given that you really will not be
able to tdl whuhcr Il is a ood text antil you thc tried it; And it is
another given that no matter how good the text is: if you do not like it. for
thlLVL‘r reasor. it will not work in your clussroom: There is nmsbsolulc

standdrd for lcxlbooks lhcy ‘IIW |ys thC o be evalu.llcd in rcldllonshlp

L‘valu.ntlng a grammar text which cmploycd atran sﬂ)rmanonal-gcncmuvc
approach. The teachers were not familiar with T-G grammar. At that
point it was irrelevant whether the text was good or bad because the
teachers felt intimidated and uncomfortable with it.

Here are a few hints for consideration.

. Be concerned pnmdnly witn the course objectives, (These are
dnsgusscd in more detail in the “"For What Purpose™ section.)

3. Choose a text which ts neither too easy nor too difficult. How can
you tell? Without access to ﬁi&irciéﬁty scores, the only honest answer 13
trial and error. If the textis too easy, the students will work very qunckly
be bored and careless; and say that it is babylsh work: But rcmember to
ask them: If the text is too difficolt; the stadents will not finish their
work lhEy wnll bc dnswurabgd dnd say lhey w:ll never lcdm l:nghsh

workmg wnlh dlﬂ‘crcnt Icvel texts, no matter how inconvenient for ihc
teacher. In a pinch, I think students may be better judges of the difficulty
level than the teacher. Ask their opinion. Also ask the salesperson or
publisher. For reading materials. try the Cloze test: the technique is

20
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discussed in Paulston and Broder (7’) bo not feel bad if vou misjudged:
it is very edsy to do Just be reddy to change

3. Check that the text provides a multiple of student acuvmes Good
textbooks structure situations so that students learn. There should be
opportunity for oral as well as written activities; but most importantly

there should be communicative activities where sludenls can exchdnge

thmg lmportam to thm work through a set of exercises yourself and
note your own reacllon

4. Check that the text contains grammar rules or explanauons Most
studeiits, except for young children; find such explanations helpful. They
are also helpful for the leacher who is not traired in ESL. Most native
speakers do not know the riiles for the dlfferences betweeri, for example.
some and any, or the present perfect and past tenses. It is very useful to
have this information in the text. Also check the kind of rules: it is not
EHbiigh ib be ibld ih:ii ihe bre§ehi ijei'fet:i tbﬁ§i§i§ 6f ihe pre§'e'rit of have
knowing when to use it. For those who have studled Spanish, just think
about ser and {Sz}i' and you will understand this problem. The grammar
éxplanauons should be not only formal but also functional.

5. Be sure that the text emphasizes vocabulary and: of course: vocabu-
lary wthh is useful to the students: If vocabulary is salient; it |s easy to
learn; if it is riot, itis a drag One probably leams grammar and guesses at
of Iexlcal ltems Gweﬂ bue dog. and mallman everyone lhrnks ofa dog
biting a mailman; for this reason ""dog was bitten by mailmain makes

the headlrnes and the pdssrve is a dlﬁ'lcult paltem lo Iearn One of the

traces of that neglect still linger. Make sure the text emphasizes vocabu-
lary Iearmng

not much care to read exclusrvely about the rural Unrted States dnd vice

versa. Do not use elemem:iry school texts with large prlm for high school

studems even if the language is at their level: Avoid texts with dated

pictures: hlgh school studerits have very little tolerance for what is not

take linguists dhother ten years logls,c.ovefr. Never rmnd lhdl you can g
éib’iéi'n’ wny it W'o"rks it i% 'q'u'ite §iiﬁ'|t:i'e'rii fdr )760 ib RﬁbW tha't it 'd'o'es

additional resources. a reference grdmmar or two and a good dictionary .
2]
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I~ngh\h remains my own ﬁvornc lhroughoul the yuins: it is dn index of
d” lhc p.mcms lhdl (rowcll s sludcnls wnslxt- nlly made errors on, und

purpuoses 1s the chmgc Dn.tmnmy h)r reasons 1 have never undcr~
stood: some teachers won't allow therr stirdents lo use hlhngu.il dic-
tionaries: lry to look up the definition of & word yon don t know where
you can't Undcrsldnd the definition dnd see how hulpful itis: A\ long s
sludcnt\ Fnd blhng.u‘nl dulmn‘me S usdul et lhcm use lhcm l'hc\ woin l

them s soon as thcy cin.

Communicative Competence
(n:ncrdlly communicative competence is taken to be the objective of
s¢ teaching: the pmduumn of spc‘lhrs wmpucnl {0 communi-

cate in the target langiage. Divergent oplmons arise; however: when one
tries to isolate the skills needed for efficient commanication: l.dnguagu

teachers lcnd to Lq[l‘ilt. commanicative compt.lgnc‘. with the abrlit
Lley out lmgun\llg mtcr‘n.llon in thc ‘xrgcl ngu E,c Bul LﬂlLlL‘nl

use (33.7 39, JI. 13). el Hymc., (hL ‘lnlhrropplorbl\l.rdrp_.,lrl}.‘\ lhu[
communicative competence must include not only the linguistic formis of
a language but also a knowledge of when. how. and to whom it is
dpproprmtc to use these forms (45, 46), AII u‘uhurs tuuh the wh-
qu stions "'rly in the Lurruulum hul lhc h the questions one
can ask. If y
vmuld prohdhly L()n\ldt.r you drunk somt.wh.nl mdd or vcr) rudc \-.tln

same llnt.ﬂlsllL form virries from uultun. o ulllure €ammunication
inc Iudu nunvgrhdl thd\lUl as vu:ll A\ oflcn un.d ese wnl‘m th.(VIO.'

prohahly vull known. hul hm many lc‘uhcrs hivee l..nughl propg:'r Teye
contact behavior to students? ()bvmuﬂyrthqrc is nothing mhc'ri;'riil,i more
proper about one set of behaviors vissa-vis another except in cultural
appropriateness. On a superficial level. communiciative competence may
simpiy be defined as tact and good manners. and people not sharing that
%ykiéﬁi will consider others rude and tactless. Teachers do their students

a disscrvice if they don't teach them the social rules along with the

B
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supenorlly of one rulr. over thr. other.
Occaslonally, faulty rule sharing will lead to L‘ijiﬁﬁiété breakdown i

I was bom and rdlsed We (my American husbdnd and thldrcn)
celebrated Thanksglvmg by havmg my lmmedlale fdmlly ('\WCdl\h) und
friends for H) traditional turkey dinner: t was busy in the lulchen and canie
belaledly into the hvmg room where my sister-in- -law had just arrived: In
1mpeccablc Swedish | ask her polncly ‘Do you know everyone?” Any
native American wopldrcorrrrectly interpret such a question to medn thull
waiited to know if she had been introduced to those guests she had not
previously met, She |00k(‘.d at me sourly and said, 'l don’t know
everyone, but if you are asking me if I have greeted everyone, ! have.”
FliSéEd zii l was :iiid iii élii:h zjh zj'r'ch't:i'ybii:zil Aiﬁéiitzih Siiliziiiiih l h;id
wait to be introduced by a third party; but go around the rocm; shake
hands with éveryone; and say their name aloud to those they have not
previously met. Because any child knows that, my sister-in-law felt | had
repnmanded her for bad manners; tor faulty shdrlng ofa systémlc set of

social interactional rales; €Iearly the meariing of an interaction is easily

mnsmterprcled lf the speakers don t share the same set of rules; Hence

1h|s anecoolc 5180 llluslrdtes dnother aspect quommunudlw ¢ compe-
tence: it is easier to keep one's linguistic codes separate than one’s social
codes as one is often not aware of the social codes on a conscious level
until they are Viéi'a'ii"d [t is much easier to be bilingual than bicultural.

Several books discuss techniques for ledc.hnng communicative LOIan

tence and many linguists think this is an important and ncu’xmry
supplcme'ﬂ to the regularcurnculum-l? 4U 72 74 8[) Bulthc.cls one

bellef% that their compcumc rul“s are lhc only rédl valld ones, dnd this
.endency needs 1o be watchcd ttis nct rude to correct a stadent whose
behavior one reacts to as devidnt a« l()ng as it is done tdutully The
importaiit thing to remembei is not to |g1ply any moral superiority of ¢ one
riile over another, 10 remember the difference between adding rules ind
substituting rules. In the latter case, one obviously rejects the vilue of
the first set of rules and rejects the very culture of the student. Thus the
emphasis should be on reachirg communicative comnpetence. no* on
Eiiikiéiiﬁg forms which deviate from it.

I may not purmulurly like eating a meal with my anr.rn. but at least |
know better thin to ose my left hand if 1 am served a Moreccan dinner.

One doés not hav:. to like others’ cultural rules to find a relief from

anxiety und un case of commanicution in knowing what those rules are.
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brokr.r. lhr. most |mpnrl.mt sotirce of mﬁ)rmdtlon 1wherv. can one find
rules tor eye contact wnitten down?) tor all these strange new ways of
doing things. This 1s a responsibility for the ESL teacher to tuke
seriously.

Whom—the Students
The other side of the coin of leauhmg stodents the commaunicative
competr.nuc rulu ot the madinstredm is ﬁ)r tcauh:.rs to ledm dbout the

thg last is the most important) for teachiers «vho have studenls from other -
cultures or subcultures.

I. Do understand that there is no such thing as a culturally deprived
child (by culture is meant the consistent value systems and beliefs held
by a giiiiib or simply that group's unified way of looking at the world).
There are culturally different children: yes: but they have a perfectly
good caltare of their own which in ail lilglihood t lhey prefnr{o that of the
mainstream: Even though the objective of many public schools is the
mmon of thldrtn mm malnstrmm cultural valua—-—and

nu.d not Lnldll the dLnldl of thur own culture. so often du.ompdnlcd by

s:.lfhdlr.

. Do undcrsldnd lhdl the nguage these thldrr.n spmk~nr dialect.
;md this is as true of lower-class Whites as of lower-class Blacks—ts as
perfectly good a linguistic system as the teacher’s standard English: it is
just different. To deny that ain’t is a word or to claim that **1 ain’t got no
book™ really means that you have got a book because two negatives
make a positive is not only sllly but also llngmslludlly incorrect. This does

not meun that you should not teach stundard bnghsh only that you should
do so without dtsparmmg th child's mother l()nguc Attcr all: students
lesimed their way of talking aat home: and by mdl\mg clear yuu don't like it:

whdt )ou e rr.dlly lr.lhng lhr.m is whal you thmk oflhurf """ ly And thl

you dre dmng Do bc LerﬁJ] ofuommcnts on sludents speu.h. ldnguagu
IS an mtv.grdl pdrt ofthelr sense of sv.lf dﬂd LLO ld:.nmy

idluu but ¢xpress them dnﬁ'érr.ntly on thc surfdu. To look someone
straight in the eye may signal honesty and aboveboard dealings to a
mainstream teacher. but HlspdnlL children have often been carefully
taught to avoid direct eye contact in order to show respect. An American
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Indian child will show respect by speaking softly, and the loudness of
Qéiée Wﬁiéﬁ Riiii#ﬂk iﬁe ie‘iéﬁei is ii eiei(r kigﬁ iif 5}@;& ib iiiiii child.
enquctte n might be w:.ll (o take a look at some of lhe entries in the
blblnogrdphy éspLCIdll Burger and Abrahams-Troike (1; 17 20; 42; S1;
87. 94, 110y,

21 Don't be 4 Purlldn elhmu with th se thldren l)tﬂerenl cultures use
leerenl strategies for sanctions and rewards, angi to plug someone into
the wrong system just doesn’t work. Internalized guili—the touchstone
of the Puritan ethic—doesn't work in a cultural system where shame is
the controlling sanction. Middle-class Anglo children have internalized a
set of sanctions and will self-monitor their behavior, the " you-can-trust-
them-to-be-good’" sort of thing. Other cultures such as Hispanic, Arab,

and ghetto Black monitor behavior with external sanctions. Shame is

external: and appeal to someone’s nonexistent guilt feelings is just more
tuned-out teacher talk; Teachers are so wnstdnlly admomshed never to0
use sarcasm in the clas room that lhey NEVEr resort o it except when
angry. and lhcnrn is indeed resented by mainstream thldren. But in
cultures where shame is a controlling sanction, verbal ridicule is a very
ﬁiiwei‘flil fdfcé Miihy ii iiiughie iﬁ ihe tlii§§iiiiiii1 thse Veiy iiili'gh'ries"ﬂ

mmd very much being made to lose face. Sarcasm is not good beuduw |l
indicates inherent .mlmoslty and lack of good will, but if you can think of
a loving kind of s: you will find it more
efficient for directing behavior than moral res. One of my staff
reports the following incident: ~On the fourth day of class; two Latin
American stodents were ten minates late: It was reported by the others
lhdl they had gone for coffee: When they cume in: 1 commented; “1 hope
the coffce way good much to the amusement of the others. No one has

casm, s rcasm with good will

respect for you Remember these children are not cullurdlly deprlved
but they are culturally different. It is very difficult (:'s well as tiring) to
Fgure oot what motivates specific behaviors of people in another cul-
ture; which is why it is so important that teachers be consistent in their
behavior and that they clearly outline their specific rules. Since the
p.xrluulur mnfgurmmn of values on which these rules are based may not
necessarily be shared by all students; teachers should therefore take care
to explain them. Mot of all, remember that « hludmg heurt .mnude does
these children no good all. \1dke certdin they are held to the same

exacting standards is uther studerts. Teacher expectation of popil work
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i§ ci"u'ci:il ih dctc lxi'n'i'n"g thc quality iif ihe &i iirk ﬁtuu&:hti bﬁidhté It is

6. Do reas
most of !

llurcs dm.uxm.d here that pcnplc lcnd to rclatc to pgrsons

not te sbstract moral values. For Lx{impic there 1s no way that | can
comvince some of my students to come on time by .nppu.nllng to the
mor.xl mlua (W huh lhe) don t sh.m.) uf pumtuahl) But lh:.y mll comi

rcxponslhlhly bul dlso recognize that other cultures do not do so to lhc
same degree. Nobady likes to do homework: bat wh(n both the physlg.il
conditions of the home (suck us larg:. families with no posslhllmu for
priv.u etc)) ‘ind the caoltaral .mnudu toward ansopervised work

dictate dg..nnst its bvmg done: lhcn nut of- le\s dsslgnmenls bccome

ieachers of sludc ts who hdn difficulties pn dmn;, (hur homcwrorrli'. ()ﬁr
have %iijdbth doitin your own tlzii% ()i '\i'hzit'cv'c'r L-l§i: 'y'o'ii Czih ihihk bi'

'iiii'u"ré ii i's-

also necessary. A brief funguuge lesson each week with sludcnts .Mmg
a8 teacher works very well: Invite pm.nts or adults to come in and
Giscuss their accupations., and re member that cvuyhody docs not want
to become middle Cliss. It may bL dlfﬁgull for te: ichers to undcrsldnd
lh it lmlc huy s .1mhn|on rnay well bc to bu.omc a gdrbagc wllu.tor lch

groups. You m.iy however. want to prcscnt a woman doctor or lawyer:

narealsoa mmorlty group (erldmly you can thmk of
many such activities yourself; keeping in mind that one of the most
important things to teach the Anglo children is i genuine interest in and

respect for other caltares:

profc sstonal wome
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) 9. Do be alcrt to the pmslblhl) of wmcxtual wnstr‘nms in the
teaching situation. Burger tells the anecdote of a program of prenatal
care for lower- class girls in (hllc (I7) ()ff('red in the local school; it was
a complete flop. It so happened that |n7C7h|lrc sitting in gldssrqom wils
associated with childish status. but social clubs were very miuch in and
desired upper-class behavior, When the meetings were held insteid in i
private home with refreshments served, the program became o huge
SUCCess.

Peer teaching may be a viable alternative when the teacher cannot get
through to the student; Be careful with male-female relationships in
pmrlng studems for team work B(m t pumsh chlldren for spedkmg thelr

pLuc an mterprélalmn very different ﬁom yours on the same phcnomc

noi.

10, Thc ﬂ)rq,mng suggestions don t mean that you will not have indi-
vidiial aberrations. but they ire difficult to spot in another cullurc with
which you are not familiar. Don't just write_off outrageous behavior as
typical of X culture. Do as the anthropologists do and work with infor:
mants from the same culturd in order to find out as much as possible
about specific sets of behavior which you find disturbing.

11: And. finally; do take with a gr.un of salt all the good advice experts
podr over yua: Sincere hkmg and respect for all your students 1s sull the
prerequisite of all gmd léduhmg All the good advice in the world cannot
give you that if you don't have it: and if you have it: ynu caﬁ move the
earth, Lon't undcrcstlmdtc the lrcmendous importiance a teacher can

have in the llvc.s of individual students.

For What Purpose—Oblectives

It is not profound to say that the objectives and needs of <tudcms’

should he the overriding consideration for all dtthon\—I[ is merely
common sense: The basic Oh_]LUIVC for ESL studenis in the public
schools is pcrfutly clear: to be able to follow everyday instruction in
English: The ESL: program is a temporary support program. There is no
reason why ESL: students should not follow the regulur program in
music. physlml LdULdllOn industrial arts: home economics: and such
classes from the very first d‘ly lhl\ is i good place to emphasize that
ESL. stiidinits hdnm. i th chisses of their ige grodp: I'ic best |1lll[_llnl[_L
teachers are the students’ }ng,h\h spc‘ll\mg k.ld\smdlc non- an ishe
speaking students should not be pliaced in lower grades becatse of their
lack of prof‘ucnq in Lnglish.

As muuh as p()\\lblt lhc rcgul.lr .lsslgnmcnts md dLllVIllt\ shnuld hc

i7
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very difficult. but with ingenuity it can be done. It need be nothing

involved. If the student is mlung chorus; for example: help hinvher work
on pronunu.mon of the lyrics: Find a student who knows hisher
ngu*igé to help translate: Work on the vmabulary in the directions for
home economics dnd use 4 lot of peer teaching and translation; Each
l:.duhcr can lhlnk of many more such activities, thl iy important is lhdl
lhr. sludv.nl Fu.l pdrt ofthv. sociely ot the whol:. \LhOO] \u..lng, E nglnh as

sludenls \Lh()ld\llc needs. from voudhuldry to activities such as writing
book reports. taking tests; filling in study hall passes. and all the other
language functions of school life.

But students also live in the real world. Find out what their other needs
.m hlllng om mcdlcal rccords at the doctor B oﬁ'ge’ Applylng for a

role pla) J()h |nlr.rvn.wa. ldkL students to th bank. Home vmts may hr. a
thi'ri'g of ihé b';iit biii iiy ihEiﬁ Yiiii iiiziy bé ihé tliliiii;il biiikéi i‘o"r thé

time-consuming and difficult; but it can also be very ruwardlng

For many ESE students: their ESL teacher becomcs their major
ruourue person in those dlfﬁuult early days Be aware Oflh’il need: And

in case you think it is not your job: remember that youor stadents will
learn as much Eng,hsh from such cxuhdngu as dnythmg. you can teuch
them from a textbook.

To What Effect—Methods and Techniques
How effectively do we teach ESL” Most teachers will look to methods

and techniques for the answer to that question: This section briefly

dlscusses variots methods and refers the reader to additional sources of

lnﬁ)rmatmn

pcople hkr.) hold the stage. Perhaps lhe,best way to introdiice lhls,sec,-
tion is_to give Prator’s ten slogans (which he suggested to replace Moul-
wn's five):

I. Teachingis more of an art than a science.

2. No methodologist has the whole answer.

2K
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: Try to avoid the pendulum syndromc

. Place a high value on practical experimentation wnhout doctnndlre

allegiance.

Look to various relevant disciplines for insights.

. View objectives as overriding considerations.

: Regard all tested techniques as resources:

. Attach as much importance to what your students say as to how they
say it:

. Let your greatest concermn be the needs and monvauon of your
students.

10. Remember that what is new is not necessarily better.* (76)

f SEWY

OC w3 N A

oI

Described by Prator as an éiiiilidé toward t'eii'ch’ii'ig. these slogans
express very well lhe ‘commonsensical approach advocated throughout
thls book

prediction holds (I06) Ausobel (8) is still frequently cited in footnoles.

everyone insists that language learning must be meaningful, no one

claims that Ianguagé Iéarnmg isa strmghtforward matter of habit forma-
tlo'l and there seems to be a general consensus lhal grammatical rules

7 BeSIdes cognitlve psychology psycholmgunsncs (23 30) and neuro-
linguistics (’ 59; 60) ure areas of study receiving a lot of attention.

Especmlly in regard to neurolmgumncs caotion is needed in drawmg

implications for the classroom: At this pomt l think it is safe to say that

the evidence (frUm aphasm spht brain operauons dichotic lmemng
tests, etc.) indicates that |nd|v1duals have different ways of Iearnmg for
whlch there may be a biological foundallon But that was known before. I
find the readings in neurolinguistics the most |nterest|7r7|g in the ldngqage
|€:iﬁiii'i§ field iiid:iy Blii l Wdriy ébbﬁi ijiéiiiiiilii’é ii'p'ijlit:iiti'o'm and I re-

In psycholmgmsncs there has been a spate of so-called second language

(1;2) acquisition. research. There; too. it is still early to predict the

implications; any prematore recommendanons for specific techniques

should be taken with a gram of salt: 1t is difficult to smgle oot speCIﬁc
studies. The issugs of the last four years. of Language Legrning and the

proceedings of 1975's Géorgetown Round Table (30) are a good introduc-

“Ifi Se.m.h of @ Methad™ by €. Prator: in Re udinm on f'ngl[sh as.a Second
Lunguage. edited by Kenneth Croft, published 1980 by Winthrop Publishers.

Inc.. Cambridge. Mass. Repninted by permission.

29

30



O

ERIC

Aruitoxt provided by Eic:

tion; but the hest W{Le to begin s probably Rog,cr Brown's A First
Lunyuuyc (l*) His basic fmdlng is that “‘there ls an approximately
invariant arder to acquisition for the 14 morphemes we have stodied; and

behind thls mvarnnuc llcs not modchng frequenv.y but 5cm}mt|L dl’ld

Ianguagc lcaghmg

After this brief detour of present-day influences on ESL. a \pct.lht.
look at methods should be helpful The audwhn;ual mclhod has been
lolally dl\(.rtdllt.d m.:yhc at times unf.urly as it is blamed for infelicities
whn.h Fries ucrLunly never |nlended A mreful rc.:dlng ot his T( av hmp

' Hew lrcnd »\llh its

.:rroll s term) 1s gencmlly rcwgmzcd to be thc m

emphasis on meaningful leaming and careful analysis of llnL,IJl\llg,
structures, The cognitive code approach can be considered a reaction
against the audiolingual. both from theoretical and practical viewpoints,
An excelient and detailed account of this approach can be found in
E‘Eﬁéi;{iﬁ’ D’e;iréhiﬁiiiﬁ S('i:(}iid Liiiiﬁiidjié Skill\“ T}ii;iiﬁ' iii Pi&ibiiiv;i i”i

sv.hool of thoughl about th:. nature of I. guage: and it is lnﬂucnu.d by
cogritive pﬁ)’t.hol()gl\l\ critical of stimolus-reinforcement thcory such
as Au. L bcl (8) ll holds lhal language isa rulé governed cre.mvc systcm

definition ofhngun.sm. wmpucngc on page. I9). There is the same nice ht
between linguistic theory and psychological theory in cognitive code

aéiﬁddéiégy ii% iii{ié Likté Wzik ih ihé ziiidiijlihgii:il hict'riiid ThL‘ trouble

tbook for

beglnnlng stadents uhlch can be classified as strict wgnllnc code.

In prictice: most lungoage teaching spul.:lhls are eclectic, as are the
textbooks they write: Carroll holds that there is nothing mutually exclu-
sive in lhc theories of Skinner and of Eenncberg-Chomsky about
Janguige leaming but rather thit these theories are complementary (19);
This opinion is reflected in lhc Lt.let.llk approach to mcthodology
ghdrdklcrhllk of .1ll lhc hcsl mcthodx tcxts al lhc luhnlquc lwcl thl

have themselves been l.mguage lc.:uhcrs,
. Allen. Edward D dnd V.nlcltc RChc&.kd M. f'ikiii'ri)imi

Technigaes: Foreign Languages and English ay a_Sccond Lan-
guage. New York: Harcourt Brace Jovanovich, 1977,
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) to P{qgl( e. 2d ed. ('hlcago Rand. MLNalIy 1976.

3. Dacanay; Fe R: Techniques and Procedures_in Second-Language

. Teaching. Quezon City: Phoenix Press. 1963.

4. Dubin, Fraida, and Olshtain; Elite: Facilitating Languuge Learn-
ing: A Guidebook for the ESLIEFL Teacher. New York:

McGraw- Hill, 1977.
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. Language Ann Arbor University of Mlchlgan Press 1945,

7. llyin. Donna, and Tragardh. Thomas. eds: Classroom Practices in

_ Adult ESL. Washington, D.C.: TESOL, 1978.

8. Paulston, C. B., and Bruder: M. N: From Substitution to_Sub-
stance: A Handbook of Structural Pattern Drills. Rowley. Mass.:

~ Newbury House, 1975.

9; Paulston; €: B:: and Bruder: M._N. Teaching English as a Second
Language: Techniques and Procediires. L'iiiﬁb"ri'dg'c; Miss:

) Wlnlhrop 1976:
Teachmg of Enghsh as a Seumd or Forwgn tangmge New
York: Oxford Umversny Press I978
i:anguage Temhmg 2d ed. Rowley Mass NE&VBﬁiy Hiiiise
1976.

12. Rivers, WIlgd M: Teaching Foreign-Languuage Skills. Chicago:

. University of Chicago Press. 1968,

13. Robinett. Betty W. Teaching English 10 Sprakers of Other Lan-

guuges: Substance and Technique. New York: McGraw-Hill,
|978

Sec ond Language Theor\ and Melhodfor Multic uilural Educa-
tion. Englewood Cliffs. N.J.; Prentice-Hall. 1976..

15. Stevnck E. W Adapung and Writing Language Lessons. Wash-

Mass.: Newbury House 1980.

Mosl of these wrllers agree lhdl d" four skllls—llstemng spmking

actlvny for the other skills 1s generally recogmzed and there is conslder
able interest in controlled composition. No one taiks any longer about
memorizing long dialogues: EListening comprehensnon is still poorly
understood on a theoretical {evel: but there is more emphasls on the
teaching of that skill. The crucial importance of vocabulary . the ignoring
of which was one of the worst fdults of the audiolingual approach; is
increasingly gaining acceptance/

There is probably agreemment with Chastain that " perhaps too mach

attention has been given to proper pronunciation’ {22). and there is now
3
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ate ndency to thnnk it is more lmpurmnt for the leamer to communicate
ideas than to priciice aUlerdnces wulh pcrfeu pronummuon The one
thing tlmt everyone is db\L‘lUlE]y LE“dln .ibo[ll is the nuesslly to ose
assroom. As early as 1968
Oller dndr()brrrcghl Lonuludgd fmm an experiment l[ml communicative
activity should be i central point of pattern drills from the very first
stages of langiage learing (70). Savignon's widely vited diﬁ\i'ci'iiiiiiihviﬁ
1971 confirmed that beyond doubt 186). There is some bridling at pattern
drills, but. more importantly ., there is agreement on the basic principle of
iiié;iiiiﬁgﬂi‘ learning for the bu'r'p'o;z of communication. .And that basic

principle is indicative of what may be the most slgmﬁmnt trend:
increasing concentration on student learning rather than on teaching (69).

In addition to the prcv‘nlmg eclecticism; several new methods have
gained visibility recentiy in the United States: In alphabetical order they
are as follows: (ommunny Lounsdmg-LcarnmL MNotional- [umnondl
Sylldhm deld Acquisition, the Silent Way, Suggestopedia, and Total
Physicil Response. The Momlor Model (5") should perhaps be men-
tivned here, to: but at this point it is a theoretical model of language
learning rather than 4 method for language teaching.

Community Counseling-Learning or Community Langiage Learning
(CLL) was developed by Charles A. Curran (28) from his earlier work in
affective psychology. In CLL the students sit in a circle with a tape
recorder and talk about whatever interests them. The teacher; whose
role is seen as a counselor; serves as a resource person rather than as a
traditional ““teacher:”” At the very beginning stages: the coonselor also
serves s lr’lnsl.m)r for the clients: stadents first timr in their n.mve
Idngu‘agc thc tear her transhites, and \ludgmx rLDLdl their own utter-
ances in the l 2. The t Lipe is pldyui b K. errors ‘m.al)lcd. and Lllcnls
copy down whitever striictures they need to work on. Adherents of this
method tend to be ardent in their fervor, pointing out th.ll it {eaches the
whole person™ within 4 supportive community which minimizes the
risk-taking held necessary for languag. .« arming. Another value of this
method lies in the motivational aspeci .o that students can tulk about
issues of concern to them (28, 96, 97).

The Notional-Functional Syllabus was developed in Europe and is best
known through Wilkins's Notional Syvllabuses (104, 109). (*Syllabas™
herc meuns texthook content:) B.i\lL.i“) this .ippr(mch sees the org.ml/-
ing factor for a syllahus or carricolum % be fUI"lLllOndl aspects of
languiige rither than formal: Instead of ldkmg in lnvmmry (which is
lnmmplctc anyway, siys Wlikm s) ofgrdmmar patterns and arranging the
taxtbook ifter them, one dkcs L.lngOFIL\ of u)mmummtlvc fumtlon.

hkc Judgmgnl .md cv.ilu’ it
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the grammar pattems wherever they tum up in these categones wil-

kins's concern is primarily with communicative competence: .

ln drawmg up a nottonal syllabus instead of askmg how speakers of
the language express themselves or when and where they use the
language. we ask what it is they communicate through Ianguage We
are then able to organize language teaching in terms of the content
rather than the form of the language. (109)

He also mststs ona lmgutsttc formal component in the cumculum but

that insistence occasnonally gets lost in the enthusiasm of his followers in

the Untted States.
Rapid Acgquisition ofa Foretgn Lattguage by Avoidance of Speaking is

an approach developed by Winitz and Reeds Ul The authors belteve
that there is a natural sequence (neurologtcal) in Ianguage leamtng and

structures and limited vocabulary

The Stletu Way was developed by Caleb Gattegno in I963 but not

rods a color-coded wall chart for pronunctatton and speaRs each new

the teacher wnth no further modeltng Many teachers are enthosed by this
method, but there are also anecdotes of student rebellton (16 96)

tute ofSuggestolog& in Sofia; Buigaria (9, 62), claims to reduce the stratn

of language learning: Ltstemng and speaking are stressed with emphasis
on vocabulary acquisition: The Suggestopedtc Cycle begins with review

of previously learned matertal in the target language: followed by
introduction of new material. This is followed by a one-hour séance
during which students listen to the new material agatnst a background of
baroque music. -The students also do breathing exercises and yoga
relaxation techniques which are satd to increase concentration and tap

the powers of the subconscious. There is also coiisiderable role play of

stresses ti;iéﬁiﬁg contf)f'ehensmn as he believes that if ltstentng and
speaking are introduced simultaneously, listening compreliension is
much delayed Bastcally the method consists of having students listen to
commands and then carrying them out.

I refrain from commenting on these methods since the opinion that is

important is the teacher’s. As long as teacher and students have confi-
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denice that they are in fact learning, and all are happy in the process. I
don't think the methods make too much difference.

CONCLUSION

T would like to conclude by acknowledging that 4 classtoom teicher's
job is oiie of the most taxing in the world. Not only must the teacher be
knowledgeable about her/his subject and prepared for classes, bt the
sheer psychic energy needed to deal with lively children and adolescents
éll dﬁy Iiii’ig iS iﬁﬁ:ly iétﬁéniiéd Eitéﬁi By iﬂhéf CléSSfﬁiﬁiﬁ teachers. The

cultures is doubly difficult. Funhermore when in addition those culitures

represent minority groups with a long tradition of social and economic

exploitation by white middle-class Anglos the classroom sllu.«mon often

becomes unbearably difficult. Often these children are held to be slow to
Iedm lhey do not read at thc cxpcc.lcd nallonal Ievels lhey are Idte lhey

on. Oﬁen lhese allegdtlons are true; and when the c.huldren do not Iedm

the teacher is blamed. The teacher thus becomes the public scapegoat
for all the social ills, for the problems of the schools reflect the problems
and social injustices of the larger society which are totally beyond the
control of an individual classroom teacher. Nevertheless: in splte of
these difficulties; the enormous influence a good teacher can have on the
life of an individual student is not sufficiently emphasized: Teachers who

care passionately that their students learn English will have students who

Lare too: And |l Should not be forgotten lhat wnhout [:nghsh thcse

c.ounlry The extent of the teacher's responslbllmcs IS awesore.

M
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