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Print Pma:eness -of a Selected Group of Mildly Mentai:ky Retarded

Mmorlty Urban Adolescents

and writing behavior of 9 randomly selected mildly mentally retarded

Black urban adolescents currently enrolled in secondary level sf:ec:.al
education classes in an urban school district with a total population
of over 150,000 students. L |

drawing, fonnmg letters and mubers and general print production.
Subjects were also requested to answer h:l.stcncallacperlenflal
questlons and conceptual/ qualltatlve questions about reading and
wn;tmg Other tasks ascaftaa:ned the subJects book”handling knowledge
as well as oral reading abilities. '

Interviews and surveys were conducted to determine subjects'
attitudes toward reading and writing, parental attitudes and models of
reading; and the interactive relationship between language and home
enviromments. Subjects' P analyses (i.e. deviations from print)
of their oral reading revealed how efficiently they utilized the
syntactic, semantic, and graphophonemic language systems. |

The results indicated that these Black adolescents' reading and
writing behavior could be amalyzed, categorized; and measured qualita-
tively within a particular information processing/psycholinguistic
paradigm.

Thé implications focused on the practical implementation of whole
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language instruction (Goodman, 1967, 1969, 1973 1976; Goodmzn & &mke
1980) and integrated activities into the urban junior high school
currieulum and home envirorment for mildly mentally retarded minority
urban é&élééé&f:é
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Research Q.iestlms

2. Do mildly mentally retarded minority urban adolescents demonstrate
~an a?éreﬁesé of the written production of language by producing

writing patte:’rns" |

3. How do mildly mentally retarded minority urban adolescents view the
purpose of writing? | ' '

4. Do mildly mentally retarded adolescents demonstrate knowledge of

5. Do mildly mentally retarded adolescents dexrn‘istréte a developmg
awareness of wntten receptlve 1anguage by exhibiting certam

reading pattems"
 reading?. .
7. How do mildly mentally retarded adolescents dedcribe the reading
 process? E - |
- 8. What differences and similarities are cridenced in mildly mentally
retarded adolescents' %?iff&l language behavior? _
9.  Is reading comprehension of mildly mentally retarded adolescents as.
“measured by retelling dependent on word identification?
10. Does the readmg of mii'ciiy mentally retarded adolescents in th:Ls

syntax, semantics, or graphophonemics? _
11. Do .mildly mentally retarded adolescent readerscm this study produce
a high percentage of semantically acceptable miscues?
12. Do mildly mentally retarded adolescent readers in this study prodice .

a high percentage of semantically Erééééﬁféf)lé; but corrected miscues?




1. Without regard to its etiology; the hame does,not appear to -jb'é an,

instrumental factor in the scquisition and utilization of reading
" skills for this group of mildly mentally retarded adolescents.

2. These é&élééééﬁfé demmnstrated the awareness of written production
of langusge. ALl adolescents demonstrated same capacity to reproduce
wr ting expected of them in a particular instructional program
(i%:; sight waféé; alphsbet, rames, addresses): They were able to

- produce rmeam.ngful thoughts although dJ.scont:u:nm or disjointed,
through written language. 7 7 @
3. These a'c}blés'cénts explained the function 'o'f mtmg in a utilitériar 77777

f:asha:on "to get work done,' "'to respond to a request " "to learn,® |

"to write their names." ‘f’ ' |

_‘ names, addresses, or dates. The majority. of the words m the l;sts,

- phirases and sentenices, were spelled correctly. Also, readers
appeared to heavily depend on the grapheme/phoneme -cue system rather .
thin the syntactic of semamtic cie system.

5. The adolescents dencnstrated a developing avarensss of written

" receptive language by exhibiting certain reading patterns: identi-
Fication of a letter, identification'of words, understanding the
concept of page, indicating where reading in the text began, pro- =
duction of close matching between vocalized reading and text, somding
out wotds in unfamiliar text, using pictures as cues to meaning, etc.

6. The adolescents expressed diverse purposes for reading: for §1éééiifé,
acquisition of Icnodledge functional Sx(lll etc

ERI I o ;' E




10.

11.

Seven of the adolescents felt that learning rring to read more effectively
and efficiently would be easy. Other ideas mentioned were that

iea::mrg’ arming to read more é%%éétivéiy aﬁci é%fiéiéitiy could be accomplished

learning books (nmbrization) , spelling words, etc. :
All édbiéé’cerits were able to spell their written productions with

40 to 83% accuracy and use correct capltallzatlon patterns with 25

m cursﬁ ive while the other wrote in manuscript. Most commonly, the
adolescents presented lists of words, phrases, single simple sentences

with few examples of m.11t1ple . senternces or canplex sentence Structiires

as wntmg

. + Reading comprehension as umsréed by Tetelling is dependent upon

word identification. The adolescent subjects providing oral reéai.ﬁg
miscue data indicated an overall lack of word identification
s&‘-atégie'é by repested omissions of unknown words .

The adolescent readers in this study appeared to heavily depend on
the grapheme/phonene cue system to the ahnost complete exclusion of
the semantic and syntactic systems. )

The mildly mentally retarded adolescent readers in this study did

produc diuce miscues mvolvmg use of tiie’ éyntacdc and seman 'ti'c systems.

" meaningful mlscues The high percentage, however, were miscues of

partial graphic & partial sound Slmllarlty
The mildly mentally retarded adolescents in this study produced a
high percentage of semantically unacceptable miscues; and few attempts

were made to correct them:

wni
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Imp]_ catlons and Appllcatlons s
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S

'ﬂiéfé_ is a need to ::nfus'”imé a practical awareness ‘of reading ading and writtng

into the home environment. A
A wide variéty of reading ling and writing materials should be readily
availsble in quality and quantity to students at hame.

read:tng and ertting should becoms an integral and systanatlc

part of the adolescent's daily educational experiences:
Writing needs to be presented as a natural language’ act1v1ty and

should be accggt m its present stage of development
Numerous OPPOft'Ufﬂ:tleS should be prov:Lded for a wide vanety of
activities at scﬁoo]:

Exceptional adolescents should have the opportunity to s'p'ei;& uninter-

rupted time with printed material they enjoy.

All adolescents nieed to see significant adults, siblings, and friends
gain pleasure from reading. |
Meaningful reading experiences ééi{isé provided in the instructional
setting by incorporating practical reality based activities into the
dally readmg progra:. A ..
Teaehers mist be ass:.sted in becam.ng more :Lnfluentlal persons in
these ado]:escents read.mg aequ151t10n process.

Teachers should fiot overlook the possibility that some efficient
instruction techmiques may be suggested by adolescents (i.e., memory
reading; exposure to print). These strategies may characterize their
individual leaming styles. |

Encouragement of an adolescent's interest in print allows for develop-

ment of functional uses of written communication: ILetter wr::tmg

————

grocery lists and messages are all activities that would involve

5 A
S
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adolescents in the ftmctlonal use of pnnt

;:; |

Natural :Lnterest in writing/spelling should be enccm:'aged through
functienal activities (i.e.; writing permission $lips to go to the _
1avatory producmg request sh;ps for chpdar:g it classroom materials
for home use, and note taking activities). Writing opport:mita;es can
' be accomplished ‘in a non-threatening atmosphere where adolescents
are ﬁéé't’d"ptaié&cé,— experiment,; and explore print production and
memipulation. These activities vould help them increase their confi-
 dence and competence levels of writing and spelling behaviors.
13. Reading for functional purposes as vell as enjoynent and learnig
stouldbe accamplished (e.g., recipes, TV guides, merms). Reading
directions for games newspaper’ 1EWSD camics, empty grocery boxes and
ments all have direct and greater adaptrve bebavioral campetence apphcati’o"ri’s
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SO . dge  pate

-= V:. .
Sex ] Interviess Se#t:mgi
~]§. Whmymarereadmgmdymcmetosanetlmtgyoadortkrm whatdoyoudo"
Do you ever Uo amything else?
2. TWho is a g,ood reader that you know? ~(Ask about teacher) - g
3. ant makes her/him a good reader?
4, Doymtgmkdiat s]ﬁe ever comes to saﬁethmg s/he doesntknowwhen s/he
i is reading? _ .
5. Yes Wlens/hedoéscaﬁetosanethmgs/hedoesnth:ow viiat&oyouttnxﬂc
- s/he does about it? _
No Suppeserhat sfhe does come to scmethmg that s/he doesn't pretend to
know. Whatdﬁymtl'nﬂcs/hedoesabwt it?
6. If you know that someme was ﬁavmg chff:tcuﬂ:w readmg how would ycu help
) that perscn”
7.  What would a/your teacher do to help that persm”
' 8. Howdid yai learn to read?
. What d:l:d Qfﬁey/you) do to he]:p you learn" :
9., What would you like to do better as a reader?
10. - Do you think that you are a good reader" Yesfmoi
;; ,- N £. ’ H — -
: Addrt::cna]: Qdest:tcns i L _ . 5
11._ Wlat: do you read *cutme]:y” Like everyday or. everyweék” ' .
12, :-What doyou like most"of all fo Tead? o : ~
13. Can you renanber any spec:.al bock or the most mm)rable thmg you have
. ever read? - :
.\ : .
i
\

| Y
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 Book Bendling Fronledge Assesoent

St b title coreed by

hand. Flip over pages.

Displayicg buk.

islaing bk

Presmtwrmgwayupmd

“back towards S,

Turn to page 3.

Give the book to child.

If child doesn't read the
back or does inappropriate
book reading contimue:

- give the bOOR{ttthe_d]lidm .

Read the first page.
Turh to the next page.

. "Sﬁowm the top of this

"What's this callad?"
Nhat's this thing?
If child answers with the

- nae of the book, record

and ask "What's (say Nae
of book given by child?)"

"What do you do withi it?"

"What's driside 3"

' "Showme the front cftbls

book" "Take the book and
open it so that we can read

it together.

Hold on to a page. and ¢ say
"Show me a page in this
bock." "Is this a page?"

Read this to m.

I'm going to read you this
story. You show me where
to start readlng;n "here
bl

page." "Show te the botta
of this page."

. "Stﬁry

"Book" "Story Bock'”

 "Story” Neme of Book

Read it" "ok at. it
nTéll it" um it"

ll "Ptctmell
l%rasll l"fféll "IEttEIS |

or first page.

Point to page "Yes"

Reord al] respnses

_I_i;_cj;‘_cates print on first
pege. .

. '_'.r - .

Indicates top edge or
tovard top. Indicates
botten of page or towards
bottan, |

ey

cCyu
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C plec&s of black cardboard)

il Tean see just one letter."

9. - Show the page to the "Show me with your finger Pomts todleflrst
‘ cthd | exactly whete I have to word on the page.
begiri reading,"

10, Show the page to the " o6 with jor finger  Left to right, am the
child. vhichway I go, as Iread  page: ,

: this page." |

11:. Continue to shov the here then!" (Thismy  Top Line to bottanm Lire.
page to the child, already have been done or

stated in #9, if so credit
bt do riot repeat.)

12, Read the page. "o point to the story ihile E}xact mtchmg of spoken
| - I read it." (Read Slowly)  word with written vord.

- ' ,‘ Close matching.

13. IF there is print on both "Vhere do 1 go fﬁﬁ" 1fgn_xt_s_t_:o_thg_f1;§f:_ line
pages msplayﬂwpagm of print on the next page:
Readthenexttwopégés Cari o o I vead this now?

If possible tum to a page Wy ar why not?
with print and a picture on |
it. Tun the book upside
 dom without the child -
seems you. |

15, Showhow £ usennskmé’ crd  “let's put sae of ;h_e_st_:ory the 1e1_:;g correct:

- toclose the "ourtzins” over in thiswindow, Iwntto Two letters correct:
the'wmdmz" (Use o close the curtzins like this

"Now just two letters.”




16 Gpen "citaine”
17. qm ey *JI*;E’*jn*S*i'i

18, Reove card

; .

B fead to ad of stary:
Close book and pass it to
the child, C

20 IEZVEtheb(XJleﬂlthe

;‘_'“_—(:‘DEI(T T Tt

2. Titte page pointing

"N closé it wntil we.
i see Jtist one viord."

 "Show e the First letter

m aword--anyword "

. "Shcmme a capital 1etter |
ay capital letter."

 "Show e the nane of the.
ko e of Story?"

"Show me: the begummg of -

mdofthestory

"It gajs bere (Reaitltle
of the book) by... (Read

tﬁeaﬂms@) " What -

does b}j (say author's
m m?"

1 word cotrect
2 tiotds correct

' Fn:st correct
Last correct

Foints clearly to a

 capital letter Foints
"to any capltal‘ letter,

Cover; fly-lea ot title

page.

* - (pens book to firgt p page
o— —and-points-to-the First-line. 00— —

Turns o last page and points
tothelastlme L

'\ "‘Iéwrotelt" "Hémade  the

story." "He made the book. ;

l

BT

oy,



e ]



t by Yetta Goodmn and Carolyn Burke- ”
: and Margaret Lindberg ' i&

mRDLEVELSUBSTI'I‘U'I'Imm(Xl\Tm EVAIJLIATION
.Evahiata;cn of the foﬂowmg questions indicates whether the student is

appropriate: use of grammatical function and of the graphophonic

cueing system. Questions 1,2, and 3 are answered for only word level
substitution miscueg. Under colum headed Text list the word that is
involved in a substitution miscue. Next to it, under the colum headed
Réé.dér list the word which the reader substituted. Answer the following
questions for each of these pairs of words.. If dialect is mvelved p];ace
ad n@rt to the reader's substa:tutmn

Q- Gia(f)ﬁic Si:iﬁﬂéﬁifji How much ao tﬁe two words 1ook ah.ke"
~ high =~ TWO of their thiree parts “are smlar L
Begirming and middle 7
ing and end

M:dele and end -

some NE of their three parts is similar.
) . Begirming of general configuarion..
none , mofﬂxenifﬁ;_‘éépartsaresm.lar _
Q2. Sound Similatrity: * How miich do the two words sound alike?
- o - . o - . PRl il S aituingt. J-g | e -_—
" : - Begimming and end . =
N - Middle and end
_ \ some - O of their three parts is smn.la:r
.

N <
Q3. Gramatieal Function:Is the grammtical function of the reader's word"

.~ the same as the grammatical function of ‘the text
- "\ word? (To help amswer this.question read the

'\text sentence with the reader's m:.scue in it).

same S 'l‘he reade_ snnsalelstnesamagramtlcal ftmctlon
' ' - as the\text word.

_ questionable It is mpo}sﬂ)le to tell whether the granmatlcal
‘ ; function of the reader's miscue is the same or
_dﬂ:EEermtﬁanthegraﬁnatical functimofthetext

- different - Big,zeadegsf@@g}é\féffmt graumatlcal
Q _— : .”ftmctlmthanthetextmrd :
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Zvaluation of the following two questions indicates the degree tc which the

reader is concerned with producing acceptable language as he reads. Questionms:
4 and 5 are answered for every sentence which contain one or more miscues.. If
the miscures exceed sentence boundaries include as many sentences as necessary
to maintain the relationship of all the miscures caused by other miscues: To
read for aceeptability cansider each sentence as the reader finally produced it:

All corrected miscues or attempts at correction should be read'as finally re-
solved by the reader. When there are no attempts at correction, the miscues
should be read as produced. Miscues which are acceptable within the reader's

dialect should be considered acceptable.
Mumber each senterce in the text and place the mumbers for sentences containing

miscues under the column headed Sentence Number. Next to this, in the colum

headed Number of Miscues, indicate the number of miscues contained in each of ;
tﬁé sentences: o . ,

Q4. Syntactic Acceptability: Is the sentence imvolving the miscures
*syntactically (grammatically) acceptable

‘in the story? :

the reader it is syntactically acceptable in the
story. -

yes “When the sentence is read as finally produced by

1o When the senterce is read as finally produced by
the reader it is not syntactically acceptable in
the été?:y; : :

A5. Semantic Acceptabilify:  Is the sentence irvolving the miScues
semantically (meaning) acceptsble in the
story?

yes ‘When the sentence is read as finally produced by

the reader it is sementically acceptable in tte
story? - . . , L L

: o .. When the sentence is read as finally produced by
o | the reader it is not semantically acceptable in - =

LA

.

the stary.

' Evaluation of this question indicates the degree to which the reader chang nges
" the intended meaning o f the author as he reads. Qeustion 6 is answered for
every sentence which contains ane or more miscues. To determine the degree of
change the sentence is read as the reader finally produced it. All corrected

miscues or attempts at correciton should be read as finally resolved by the

reader. When there are no attempts at correction the miscue should be read
. s N
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,,,,,’l,,f;ér S
1. The percentage of substitution miscues which indicate high Graphic and

high Sound similarities.

enter % 0L high. - | P —
enter % 02 hlgh ;
The | centage of substitution miscues whlch mdlcate Graphic and
Sound similarities. o .

enter 7 QL same I

enter > Q2 same
cambine QL high plus same '
canbine Q2 high plus same , - .

2. The percentage of substitution miscues whn.ch mdlcate similar Grammatical
Function.
. enter % @3 high o ) S

3. The percentage of instances that the reader produced sgntact;gai;ly
“  accsptable sentences and/or corrected syntactically unacceptable |
sentences. ¢

e'n'tér%@ :

4. The percentage of instanices the reader produced semntlcally acceptable

,sentmces and/or corrected semnt:tca;'lﬂ:y wnacceptable sentences.

enter % Q5 yes -
5. The percentage of lnStéIlCés that the reader retained the author's
' enter%%nochange -
enter % Q6 minimal change - =
. , canbmeQBm&iangeplusQGmﬂﬁﬂ“ ehange
In order to obtain data .about the following two areas of strength, it is

necessary to return to the work sheet for the information. Read the sentence

'mmchfhem‘saieaskedabalto;msasﬁltweretheonlymscuemtﬁe
sentence. L

é; Relat:;cnsh:qa between graphic dJ.ssmlanty and meaning change substitution
miscues with Graphic similarity marked 'none'' but where the miscues are
e:.therh:@iquai:tymscues (mda;catemﬂmal or no change ofmeamng) or

are corrected

Ir

7. Relationship between grammatical function @gg@lanty and sygtgc;;cal]:"
acceptable substitution miscues with no Grammatical Function sindlarity -
hut where the miscues are in structures which are syntactlcally acceptaB];e

or are corrected.




yes

fs there a &aange in meamng isvolved

in the sentence?

When the sentence is read as finzlly .produced by

-

the reader there is NO change in the intended
mesning of the story.

Vhen the sentence is read as finally produced by
the reader there is a change, inconsistency or

lOSS to minor incidents,; characters cr segquences

in the > story. .
When the sentence is read as fmalty produced by

the reader there is change, incansistency or loss

_ to major incidents, characters or. sequences in the
' stofy
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Appendix D
Example of Teacher's Script for Miscue Analysis
Comprehension Assessment from Retelling
Retelling Outline
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. THE LINE DOWN THE MIDDLE GF THE ROM

Victor and Billy were brothers.
©©° Mok what you did!" said Victor to
Billy e day. "You broke my plane!" ;
"L didn't mean to," Billy said. |
" Victor picked up his broken plane. "I : o

told you not to get into my things;" he

said. - S

' "1 just wanted to sée it,” Billy said.’
. ¥This. was my new plané'" Victor said.

" He took Billy bythe am. "éay Jou'ze

sorry.

"

' "ou can't mike me say anything," said-
52

Billy. -

_ Victor took samething out of his pocke ket.
"See this roll of tape?" he said: "I'm

- going to put a line of tape right down the

middle of the roa '"

"What for?" Billy wented to know.
"ait and ses;" Victor said: |
Then Victor made a line with the tape

"Now," Victor said. "This is better."



s ie
: :

"o come?" said Billy. |
| "oxe you' 11 know which 15 your side and
vhich is mine. I don't want you ever to |
step over that line. From now on, Stay an
your' side!"
"Who cares?" Billy said.
When Victor got into bed that night, he' ”

forgot to turn off the light. Billy was still

“Hey, turn off the light; will you?"

| Victor askéd

"I can't;" Billy said.
"B&:at de ycu mean, you can 't2?" asked
Victor. -

[}

 "Lea't!" Billy sa:d: "I can't ‘step over
"oh, come on," said Victor..

"Wo!" said Billy. "I can't scep over the

tape. You said so yourself!"

Victor couldn't make Billy tumn off the

. h:glt 3¢ 7”.‘:

off himself:

- In the morning, Victor felt cold. He saw

that the wmdow was ‘open. :
"Shut the w:ndow Bllly I'm cold," he

! Y
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’Weil:&: Imnd " said Billy.
"Shut thatwmdow or I will!™
Victor.

"'Ch 1o, you won 't!" Billy said. "This is

Just tfmthewmd%lavm It blew the
pépérsoffBlllysdesk ’Iheyﬂewaﬂ:lcver

"Hey, shut the window," Victor shouted.

"And pick up your paperf"“""ggi'i

B:Lllyshut: themndow 'ﬂuenﬁetu::ned

" to VICEGI' and srm.led
1103 _

"Bat I cona't pick the papers up, : he
said. |
"hy not?" asked Victor:
o know why."
 Victor looked at the line of tape going

‘down the middle of the floor.

"Ch, that crazy line!" Victor said.

He got out of bed and pulled the tape
off the floor.

,Andthatwésthemdofthelmea&m
the m:Hd]:ed,of the roam! .

[}
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Who else was in the story? Tell me about them. What was (name of key character)
lﬂ (ei? . . . . N

Note: Use only those names or events to which the reader has already referred.

Can you think of anything else that happened?

Where did the story take place?

Plot: N

Why did (name key event) happen? ,
Note: , Use only those events to which the reader has already referred.
What was the problem the story was trymg to soiv*e?_ |

How did the story meke you feel? Why?

What do you think the story was telling you?

. Why do-you think the author wanted to write this story?

Do you know any other stories that are trying to tell you the same thing?
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 Character Anal iyfsiéi:':

Victor

‘Billy

Events:

8

Bﬂ;ly breaks V:tctor S new pla':e

" Victar can't force Bllly o say he is sorry

Plot:

Theme :

Victar divides ﬂiemmbalfmthtapemdsayseacﬁﬁoyrsto staycn

his own side.

Victor gets into bed ‘and asks Billy to turm off the hghts

Bﬂ:ly refuses becduse the h@ts are on Victor' s side.

The next morming Victor is cold and asks Billy to close the window:
Blllyrefuses andwmt let Victor cross the line to do :Lthmself
The wind blows BIH:}' S papers allovertherocm

Billy closes the window but refuses to pick the papers up Because tﬁey
fly to Victor's side of the room.

Victor removes the line.

i
il

'W:;H; the hne down the middle of the roam solve the boys' problans”

Boundary lines between people do mot solve problems.
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