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FOREWORD - L L oL L
byTHEODORER bRAIN -~ .

2 ;Specjal edueators have 1ong recogn1zed “the 1mportance of ear]y 1ntervent1on _
“in ﬁr6m6ting the" growth and potent1a1 of ch11dren w1th spec1a1 needs. As’ B]ack
educators we are.even more aWare of the s1gn1f1cant d1fference a good beg1nn1ng

‘Bin education can make_for the young B]ack except1onaJ child, b1rth to five »'

.4, . - \

efforts t6 p]an educat1ona1 services:

® e are. faced constant]y w1th the prob]en of the 1arge numbers df

00

young Black ch11dren who are 1dent1f1ed as menta“]y hand1capped ﬁnd':.
the 1ow numbers who are recogn1zed for their g1ftedness. o '

. We see an a]arm1ng growth in menta] hea]th prob]ems, espec1a11y
l

\ v

among ‘those Black ch11dren from urban;-poor ?ommumhes°

" lie know the diversity of backgrounds from Wh}ch these children come -

and recognize how tﬁié diVérSity édntrihﬁte§7tb'théir unique needs..

e lie are keen]y aware that spec1a1 tra1n1ng of personneT to work w1th

-

’

& We know that spec1a1 programm1ng and p]ann1ng are essent1a1 1f our

B]ack hand1capped children are go1ng to rece1ve the’ education to
o 7

which they.are ent1t1ed., N ' . _

e - R R S R 7

© e We ébntinua]ly recagﬁize the broad imp]#catibhs'Of parent ith]Vément

‘

parent part1c1pat1on more thorough]y.

The Young Black Except1ona1 Ch11d is a t1me1y pub11cat1on des1gned to '

=20 prov1de some. answers to- the prob]ems we face and te st1mu1ate our creat1v1ty :

-
-

and 1mag1nat1on,asfwe take the-respons1b111ty of des1gang spec1a1 serv1ces in
. ' . ' . o
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';1nd1cators.7 In the pro s we Iearn why current 1nstruments are 1nappropr1ate

h'and how new ]eg1s1at1on has mandated changeS' d‘, . T
i ch11d d1ff1cu t1es in th1s area cannot s1mp1y be attr1Buted to def1c1enc1es . -

- take advantage of the1r un1que pos1t1on to conceptua11z' and deve]op 1nnovat1ve

; tra1n1ng programs. These shou]d 1nclude new component

thTs area.‘} T S o ' . N

It addresses the 1nequalit1es 1n assessment reeva]uates the tota] ' ‘.;:‘

asséssment procedu e' aind pr poses a]ternatives for future nonb1as/d/ab111ty

, e _

¢
«

, -

It takes a Iook at the reaI wor]d of the young B]ack ch11d 1n an- effort

~-‘to 1dent1fy so]ut1ons to menta] hea]th°prob1ems.' The Cause of the E?ack

».1n the ch11d fan11y or commun1ty. j

It cha]]enges B]ack co]]eges--the Traditiona] B]ack/Inst1tut1ons--to

o

;_suchlas.jdentjfy1ng-

3 "-g

]k asféafg‘;' S

for des1gn1ng and

i

the - 1nformat1on we have and ga1n1ng new know]edge a'e two of the mOst ﬁmportant

N .

Not on]y w111 th1s pub11cat1on become an .invalgable resource for B]éﬁk;

educators 1nvo]ved in research and in p]ann1ng and roviding services to pre-

\

schoo]ers, but 1t w111 be»a usefu] document for the1' white'countérparts in

. these same areas who seeﬁ an understand1ng of the 1ssﬂes.'

at

PR

We are ina t1me when ‘the va]ue Qf earIy 1ntervem§1on for a]] except1ona1

ch11dren is becom1ng accepted as ‘a most v1ta] area of emphas1s. It 1s puﬁ'

'responsibi11ty to our profess1on and to our young‘BIack ch11dren to be in

the forefront of th1s movement o ensure “them an appropr1ate beg1nn1ng that
has been des1gned to meet the1r w@ry spec1a1 needs. o s
[ Xhd JE

‘E- B

N

these pages. Synthes1z1ng,l
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".WBlack children ‘because they have never exper1 nced the soc1eta1 c1rcums:7l

o
&

?

confront1ng the hand1capped ch11d have b11nd spots in cr1t1ca1 areas with |

‘;>-1n wh1ch these.ch11dren 11ve. They 11tera11§kcannot return to these Ve

f
exper1ence in an,areavcruc1a1 tS working ”ith these'chi]dt/n. -
We hope that thé 1nformut10n e have prov1ded in the pages of ‘this text
will g1ve a]] of these pébp]é thé 1a] perspect1ve
We have tr1ed espec1a11y to do three th1hgs here: ’
| 15’ P(e§ent7a1te[n§t1ve§7fqr71nterven1ngfw1th Bﬁack children and their X " ;;
families that are based on -the cu1m1nat1eh of our exper1ences as IR
. B]ack professionals. R : - _ SR
I ' ./ . . ‘*7
2) Present strategies usefu] for Black profess1onals who are in ' ]i
' 1eadersh1p roles siuch as planning and adm1n1ster1ng ear]y ch11dhood '
programs for exeept1ona1 ch11d?en° / . : . « ot
. / B : 4“:5 B
3),~PFé§éﬁt a §yﬁthé§i§ of the iﬁ?BFﬁét1on current]y be1ng emp]eyed in ﬂé3
address1ng 1ssues re]ated to the B]pck except1ona1 child: and his or
her family. ™~ - - - - K
To gaid from th1s document the k1nd of understand1ng ﬁf the 1ssues R 1 .
';surround1ng EerVICes to Black hand1capped ch11dren and - to use the 1nformat1on \:_-.}

as intended,! the reader must beg1n’

""""" e’i
-

Th1s 1s an area where it is too easy to make ‘snap Judgments w1thout suff1c1ent

’
|
i . X . o ot o
: o : N
| T : : . . &} L
b : g N : R,
-0 . —_ ~ .
v O
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'th1s book--more about the nature of c1rcumstancés f 1ng B]acks in. the

A Y .o
Amer1can soc1ety, and part1cu}ar1y, in the f1e1d of specna] educat1onj_7fiwgh

S ] add1t1on —to. start1ng w1th a fresh att1tude we .hope our‘réadérs wjjf

T “mcarefully cons1der our approach to thék1ssue ‘rThat is, we have .asked the

-fo]]owing guestaons throughout each area covered in the YOUNG BLACK ‘

EXCEPTIBNAL CHILD

1) What caused and perpetuates the C1rcumstances that have had an

, unfavorable impact on the 11ves of Black except1ona1 ch11dren and
" the1r fam111es? ' . y :

-

2) What impact do these circumstaheés have?

'35 What sféps ’hou1d'be taken to ame11orate present c1rcumstances e ﬂ_m;

,

7 The c1rcumstances we are talking about include the- var1ous day-< to-day
-encounters that B1acks have With others in the soc1ety--encounters in: wh1ch _ g | ﬂ
- -the bas1c human need for d1gn1ty is sometxmes subt]y and somet1mes ostens1b1y
‘v1olated 0bv1ous]y, it 1s more d1ff1cu1t to ta]k or write about subt]e 7
encounters that over t1me demean a child or shatter that ch11d s sense of //1
| se]f—wo th th 1t is to wr1te about d1fferences in language or env1ronment 7

'that affect 1earn1ng. But until we understand the ifmpact of these subtle o EQ

encounters (psycho]og1ca11y, academ1ca]1y and soc1a11y) and seek more.:
'g--‘ act1ve1y to e11m1nate their very ex1stence, we w111 not understand the B]ack '

s exper1ence,and 1ts re]at1onshﬁp to 1earn1ng. We must broaden our Understand1ng

*and. go beyond the concrete-d1fferences between one group and another to those

more:abstract iss s that 11m1t potent1a] and growth . v e

e hope that this book wiii %ﬁ p1re Black profe551onals to cont1nue

l

'de11neat1ng the nature of the Black exper1ence and 1ts impact upon B]ack

. . [
IR
- T . " vl
. . . oLt T R ". BT
R - N R R . . e - . . P - . o
RS - - S . L - .
. . 5 . B R . < Loy
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o e ~ s S
expanding serv1ces for. The B1ack except1ona1 ch11d and h1s or her:fam11y--;7/'

vmust come to understand our exper1ences fu11y and po1gnant1y. . i
: I

& {
: We a1so hope that our readers w@ill be st1m%jated to reth1nk tﬁe1r be]1efs

&

-=‘;1and pract1ces as they re1a¢e to. the many jssues addressed ﬁéFé. You may-not~r k eii};

be’ ab1e to returq from where you 've.never been, bu Eﬁéf ddeﬁ_not ﬁeéﬁeyéh
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- - . L3
) ‘ ; . . ." A . ;’ < .
| CHAPTER1 . ' L= - .
" ~ CONSIDERATIONS IN ORCHESTRATING AN EARLY: __ " ° . P

- . CHILDHOOD, SPECIAL EDUCATION PRGGRAM A*BI:AGK

.ABMINISTRATOR'S'PERSPEGTIVE , & .7

A B b?LEONARD D FITTS L, “"_: R SN
: ; . A . ¢
‘. The B]ack adm1n1strator, for a number of complsx soc1a1 reasons,.1s :

faced with cha]]enges in manag1ng an ear]y ch11dhood spee1a1 educat1on

program that are often not confronted by hIS or her wh1te counterpart* .

More than any person 1n the program the adm1n1stratbr is respons1b1e for =

A l

nsur1ng 1ts harmon1ous operat1on. If he or she fa1ls to orchestrate ;_ .

S
v peop]e and act1v1t1es we]] the proJect'w111 probab]y fail.

X
In this chapter we are 1nterested in exam1n1ng the prob]ems part1cu1ar

%

2

to Black adm1n1strat1on. We w111 beg1n by d1sc sing an adm1n1strat1ve .
N
approach in spee1a1 edue jon programs. Then we W111‘cons1der the

- N /

character1st1cs wh1ch a successful adm1n1strator shou]d have or deve]op

._' 5 ,
e to work w1th1n this process. Next we wi11 turn to an_ exam1nat1on of {;.-' ‘

seven potent1a1 cr1s1s areas 1n terms of an adm1n1strator s respons1-

B

b11itiés. We will conc?ude w1th a d1scusslon of adm1n1strat1ve pract1ces :

} wh1ch may have the 1ongest term benef1ts for ch11dren 1n spec1aJ educat1on._

Adm1n1strat1on in Spec1a1 Educat1on R Lo '.; . SRR
The core adm1n1strat1ve-proeess'ih'eariy'éducatfon projects ®ssentially

t

0

cons1sts 5i three act1v1t1es L N ' S e a
S oL ?
1) Estab11sh1ng obaect1v v ' :
4 -
- ‘ o
__2) Directing atta1nment of ob3eet1ves, and 7
: 3) Measur1ng resu]ts..zl' 'i o "_;7 o

‘ ) { g \\ P
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R

4>* - 11fe; Each t1me results are eva]aated new obJect1ves are set Often when

objectives are be1ng 1mp1emented the_needsfor~better or at 1east different

L

< obJect1ves becomes clear. So the adﬁ?n?stnatéh is continuously ?aced wtth
¢ ] . N -

dec1s1ons regarding the course the prOJect is tak1ng--whether it is on

N
target or shou]d be changed . | .

[

+

orchesthatéh.' In this chapter when the WOrd orchestﬁ%te is used, it refers .

Wh1ch are necessany to ach1eve des1red ob3ect1ves. It is the workvwh1ch the :

[N

adm1n1strator does as,he or she seeks to get results through other peop]e.
' 6rcnestrat1‘hg i canducted at any organiiati&hai 1é’v’é1 where one person

des1red goa]s. The schoo] super1ntendent orchestrates the entire educational -

' sett1ng. The d1rector of var1ous un1ts_is reSpons1b1e fcr orchestrat1ng

activities w1th1n ‘those un1ts.' The project director ‘or administrative

ass1stant orchestrates resources at the prOJect

-

"\ Everyone who seeks to get results through otheF'béébie mﬁgt,aSé'wha‘ﬁm"

P
“ call the seyeh elements of orchestrating (obta1n1ng/synthesiiiﬁ§ 1nform7t1on,;
. planning, deciSiéh-makihg;-6F§§hﬁzing; c'o'm'm'umcatm'gi mot1vat1ng, eva}gat1ng);
But before turning to these, {et s 166R at the qua]ities that are 1np }tant
for an adm1n1strator to deve]op before beginning his or .her work
Eharacter1st1cs of a Suc%essfu] Adm1n1strator
7 There are many qua11t1es which may r1ghtfu11y be 1istéd in an "1dea1 :
@i profile of characteristics” for an adm1n1strator; They 1n::¥de eff1c1ency,
fa1rness, competerice, 1nterpersona1 adeptness, 1ntegr1ty, cleverness, "
f]en;b{11ty, resourcefu]ness, etc. We ate concerned here, not ﬂ;th a-
complete prof11e, but wit h those qua11t1es which fay be part1cu1ar1y
o : 1 9 i :

ERIC = ., THE BLACK EXCEPTIONAL CHILD [ 8
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__cr1t1ca1 to success for a Black adm1n1strator. o S -

g .

Alternat11e§3 The B]ack administrator is often 4 new administrator.
¢ )
This means he or she may not be accustomed to looking for a multiplicity of

'?aTternat1ve so]ut1ons to prob]ems Of course, the ability to con?ider alternatives

P
depends on the ab111ty ‘to see or find a]ternat1ves Because resources,

,xboth f1nanc1a] and profess1ona], are’ cften 11M1ted around m1nor1ty proJects, o

‘__.___ 1

it is cr1t1ca1 for the ' ‘ eeking of a]ternat1ves" to become'second nature to -

A Y ~

a BIackroqm1n1strator§ o

. Cre#libility; - Before even beginning the viork of a. project, racial

steredtypes may ?nterfere w1th the adm1n1strator s ability to funct1on It

is cruc1a1’that he or she deve]op an 1mage of cred1b111ty w1th both the

N

Black and White commun1ty Some of the ways this may be doné are:

i'-

’1)‘ Maintain a strict set cf prnfeSSJODal standards for your: work w1th

the community and with agencies. .Be absolute]y fair--as honest
and objective as you can be=-in work1ng with others. g

2) Work_ to establish r ggort ‘With both Blacks and*whites; th1s may
~ involve attending commun1ty functions -such as cakewalks; go1ng
to churches, attend1ng civic meet1ngs, ete.

"3) Develop a base of. gggglgggg about your enviromment; 1earn which

agenc1es may he]p with plann1ng or with resources or with services.
Confidence...Noth1ng is more destructive to adm1n1strat1onfthan é lack _
of confidence in-one's.ability to' make decisions. Develop confidence or

»

Boistér‘Whét you Rave by 511y?n§'yoﬁr§é1? with people you trust--for example,

‘other successful’ proaect adm1n1strators. ‘Learn from them and let them help

-

PR N #

Also be willing to trbst your own instincts about what is needed for

you,-

your~qgork.' (There areé some things a minority administrator.will always be in

a better position to krow intuitively about minority children than a whité

administrator: With confidence; you will make more accurate decisions.

'}‘-u
FY
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Adminigtrative Responsibilities in an Early
Childhood, Special Education Program

- - . . !
-l . . - . .

Program Philosophy
Identification of Population
" Curriculum Design
Parent Family Participation
Demonstration and Dissemination
Coordination with other

i ~ Agencies;
, - o \eg . Advisory Council
: % Assessment of Children’s
Progress  ©
Budgetary Management
Personnel Development
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Adm1n1strat1ve Respons1b111t1es S \ 7 i

®

As you w111 see by rev1ew1ng F1gure 1 there-are;teh'majér“prégram v -
eomponents wh1ch the adm1n1strator must oversee; Tﬁésé Eéﬁpéﬁéﬁfsvréfieét“ .

K e R
tﬁose used by the Camden Pub11c Schoo] System The seven act1v1t1es 1n S

~

;the c1rc1e 1mmed1ate1y surround1ng these components are the ways the

.

-adm1n1strator w111 d%e to make sure the components funct1on proper]y In

v

"with 7ch of the seven act1v1t1es and offer so]ut1ons.'j

0bta1n1ng/Synthes1z1ng Informat1on. Witheut 1nformati6n; a program

caniot rea]]y be p]gnhed Informat1on is needed to show Jusf1f1cat1on for

the program (the popu]at1on 40 be served, ava11able resources commun1ty

'

'consc1dusness and o) on) But there are prob]ems a B1ack adm1n1strator
(

- may- have 1n gett1ng some. of th1s 1nformation. T

1) It is espee1a11y diffjcult to getelnformatlongongfundlng

Unfortunate]y,rmany government pub11cat1ons f11ter down to proaeets

- * '
' after funds have been a]]ocated. Several ways to combat thi

S
(-

UI |

1ack

.of information 1nc1ude : )
,--Estab11sh t1es with state departments of educat1on.

==Get on boards-of var1ous ear]y eh11dhood programs such as aay care;

\

--Increase attendance at professional meet1ngs [such as the 1oca1 chapter

of the- 60unc11 on Except1ona1 Children (CEC)J

.

v— Deve]op, 1ndependent1y,«a knowledge base that consists of informatien
. on a variety of resources.

be served Many times th1s may happen because of res1stanee to a Black .
édministrator as a "profess1ona1;" Combat this problem by:

==Being conscious of political realities.

--Being part.of the community in terms of its activities and goals.

.
1 >
J

1¢° .
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T .77E~bi§tenin§ 1nd1viduals as we]l as groups—to get 1nformat1on on
.~ hanhdicapped ch11dren in the eommun1ty and the'kind of program neededd- :

--Be1ng w1111ng to u\}k w1th the schoo] d1str1ct in provid1ng services
- to chﬂdren° . : ;

3) It 1s d1ff1cu]t to estab]ﬁsh 11nks w1th otherggroups, Without ties

to groups in the eommun1ty and in the profe on— 1t is. 1mposs1b1e to

stay abreast 6? new deve]opments in. the f1e]d The 1solatJon that a . -

o - N

RH . V‘B1ack adm1n1strator may fee] can be reversed by

\

\ o
o

--Subscr1b1ng to pub11cat1ons that .are- pert1nent to\the program
(dourna] of Spec1a1 Education,; CEC pub11£at1ons, etc )

--Pncreas1ng attendance at 1oca1 meet1ngs and becom1ng\1nvolved by

._7 - holding offices within organ1zat1ons

. . ¢ .
»  -=Forming liaisons with, other Black adm1n1strators in the state.’

--Bffer1ng support to he]p variots. profess1ona1, c1v1c and\other
organ1zat1ons realize the1r goa]s. T \

4) - ligiégdiffiiultgtogget 1nformat1on fro parents. 6?tén the
3 0.4\

'1mportance of keeping med1ca1 records and 1nformat1on concern1ng_§

) “child! s health or deve]opmenta] history’ 15 not understood by parentso_ .
. 7 k ;
. 0Often, too,; the know]edge that many parents may have about normal ch11d

growth and development may not warrant keep1ng information for future .
reference or use. This prob]em can be ame11orated by

--Mod1fy1ng the information-gathering processs and working through

- parents to tap other primary sources of data such as hosp1ta]s, .
clinics, doctors and others. . '

--Improv1ng interviewing techﬁ1ques (e g. probe parents by gett1ng

them to provide you with examples about major events: in the child's

1ife such as the parent's reaction when the child said his or her

first word, ‘who was present when the gvent occurred etc.).

Planning.- The problems a Btack adm1n1strator often has in planning
occur because he or she is a new adninistrator; unfaniliar with the scope of a
leadership position. 'He or she is unacquainted with the tasks that need
to be completed before beginning to write schedules and set objectives or

]
'

Y

. : L
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requ1red to manage effeet1ve1y. : ; ; f ' P
s "'1) The Black adminisiiatarglsgoften unfam111ar with plann1ng as a
’ mahagementeprocess. To combat the prob]em , : o

v
--Estab11sh t1es w1th an exper1enced and successful adm1n1strator.

-

-=Make sire enough 1nformat1on is available to a]]ow rat1ona1 p]ann1ng

» - before beginning. For examp]e What is the ~availabtlity of resources?

‘What i§ the school d1str1¢t s record in working with parents and their

" - “handicapped children? What is the present status of service delivery
. in the system? What ‘goals have- been set. for ear]y ch11dhood spec1a1 _
educat1on programs’ - ) . o . . S

«

i ==Be abso]ute]y c]ear--1n wr1t1ngf-about goals and obaect1ves for' the. - }
program how they will be implemented, .and how\they w111 be measured .

--Be absolutely clear==in wr1ting::aboUt the function of each tompdnent

b o? the ﬁrogram SO that a gap or dup11cat1on in-services does not occur

--Ut111ze your. adv1sory board as a source of information. aad d1fferent
perspect1ves T , - g

--Estab]ush p011c1es for: manag1ng personne], and schedu]e conferences

for planning with staff at every level: bis drivers.and custodians

through -program adm1n1stratons.‘ A]so, use staff to help in solv1ng’~

. pTann1ng d11emmas. _ L
. ;_1 - "
?)v It is d1ff1cu1t to estab11sh 16hg;range4ﬁﬁﬂsLt@mause there are S0

b M
.’; many 1mmed1ate cr1seserogresppnd4to To combat th1s prob]em ';'

'--Rea11ze the va]ue of p]ann1ng and deve]op1ng programs. For example,

v

s the p]ann1ng and development of a fodel programfare more_likely to

result in fonds for continuing the program and "its work after thi-ee
years than concentrat1ng pr1mar11y on day to-day service> de11very

==Do everyth1ng possible to’ get more : fund1ng at, the outset of the #
program.- Begin 1ong -range p]anmng° : o .

‘ ,7 «i-Use your adv1sory board's expert1se to dec1de on appropr1ate Tong-
,‘range goals. ' ] :

- ; , 7

N ke T i P I

)' There is 1ittle iH#OrmationgauailablegonfBlack programs. This 1is

frequently the case for programs 1n your area and nationa11y. Without research

> T 1n?ormat10n on successfu] educational pract1ces within Black programs, for

instance, 1t is d1ff1cu1£ to p]an'effect1ve1y because you do not know. of
. 1 . '(“ , f N ]

10
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" other. methods and strategies employed in similar” sett1ngs, what the
3

latest is in m1nor1ty educat1on, etc: The suggest1ons in the'"Ob a1n1ng/

v v

'Décisiéﬁgﬂakiﬁg; GTearTy the dec1s1ons to be made in a program/depend

‘

on the place "1n t1me" bf the program (for examp]e, pTann1ng, serv1ce

de11"e?"7 aTuat10n outreach tra1n1ng, etc )’ Nh11!’the part1cu1ar

!

dec1s1ons to be made vary accordlng to the stage of the prograp; prob]ems

. in the® way dec1s1ons are made genera]]y stay the same from the program's

¥

beg1nn1ng tn end.. The. styTe of the adm1n1strator~-1nformed by h1s or .her 1ega1

at dec1s1on mak1ng as do the soc1a1, economic and educatlonal environments;
as weTT as other var1ab1es. The part1cu1ar prob]ems faced by Black ;,*i

adm1n1strators reTate to exper1ence. S : ;\ . ', B

}3 The Black adm1n1strator often- hasgl4ttle4expgn1ence in mak1ng \
adm1n1strat1ve decisions which will affect many people. In’ add1t16n to
e TN e
the-suggestions-for gathering iqférmagiah and gaining support from

.ex$er1enced adm1n1strators it is .important for the new administrator to:

— 1 - . .
N A ]

. --Learn to see a1ternat1ves, . -

T

-
.

d

,--Read LT ) - E ) Tz
. \ - ~

2) The BTack adm1n1straterglsgfrequentlyglnexper1enced in the Use of
'computers as an a1d in decqs49n4making, Data about env1ronment cT1ents,

etc., are usually storéd in computers wh1ch are rap1d1y bec0m1ng one of the

-
-

few rea11st1c ways to synthes1ze and interpret large amounts of data. The

adm1n1strator mUSt;]earn to use this tool to keep up w1th,h1s/her professjqn;

bl
S

é

_r
R 5
Lt

THE BLACK EXCEPTIONAL CHILD [ 14 ] e

-



‘==Seek basic training at 1oca1[universftfes; L S

techn1ques. 4 7 7
,Q£§§§i§i§§5 Dealing with- peop]e, t1me and re10urces to achieve certa1n '
L S }
v objectives takes organ1zat1on. Perhaps the major prob]ems faced by «a B]ack

administrator in regard to this activity concern personnel. It is difficult’

to get the ri ght m1x of pebple to execute the oper tion of the program and

‘.

)=

Fehain ”?th thé prOJect over tlme. ;fi.,

'1) It is d1ff1cu1t to get a culturally m1xed staff that meets the needs

. of - the progect.-_Sometjmes 1t is 1mpess1b1e to\get the spec1al1st needed

because ;of salaries or because Black specialists are in short supply: -
| Once staff is Tined up; it is oftentimes hard to keep them due to. the
demands for minority professionals in the fieid To remedy this situation:

s --Nork to ach1eve an attract1ve sa]ary/benef1ts arrangement .

4

--Byild and maintain a current file of app11cants and 1nc1ude there1n

a minority ‘talent bank (peop]e met at m1mor1ty meet1ngs, ‘etc. ).

o paraprofess1onals.

--Use trained paraprofess1onals From the commun1ty and seek a]ternat1ves

for fukther pkofess1ona] training:

;\*;\;;_\‘ 2) EiééﬂéﬁilygthégadﬁinisiiaiivéglevelgefgtheLBlackgprqiess1ona1 is i

a]%enat1ng to staff. Sometimes there are rac1a1 barr1ers for whites*

-

becaUSé they are not used to the B]acﬂiprofess1ona1 be1ng in & 1eadershfbv
‘position; Other more subtle barriers fiay-exist for Blacks whb work with a
Black aamﬁi-giraiar.; Tﬁé'mek’ admfnistrator with bath white and Black

R Both groups may prove difficult for the Black manager. The suggestions:
V'J' o
offered in .the section- ent1t1ed "Character1st1cs of a Sdccessf01

Administrator" apply here apt]y. .

gﬁn
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- . N . . :
- . . )

caaauﬁi£A£i§§; Some peop]e fee] that th1s 1s the fost - 1mportant of

c’a]] the sk1lls a manager possesses and uses. Barnard (1938) wrote,_“;.;thé

'Ecommun1cat1on. Perhaps the fiost. prob1emat1c issue 1n “this . area for the

RN
‘ y o~

,,,,,

- N

h ;- d1scussed--estabT1sh1ng two-way-oemmun1cat1onf

-

1) The B1ack adm1n1strator often f1nds it difficuld

iR

!

on h1s or her work Methods fog chang1ng this s1tuat1on 1nc1ude
%‘

’

- —-Use persona], staff and commun1ty conferences. :' . -

H--Attend commun1ty group meet1ngS*

N

--Be ava11ab]e to anyone who wishes to talk. -~

L

« --Use a suggest1on box:_ o i' .

2) IhegBlackgadmlnlstrator f1nds 1t d1ff1cu1t to estab11sh the proper

')

commun1cat1on ‘tone. In many B]ack programs, the staff sees the adm1n1-

strator as a prob]em so1Ver who can be he1pfu] for matters beyond the

r

scope of the progect;_ Th1s can cost t1me and lTead-to pther prob1ems ;;; fJJ
| To avoid suck instances:’ | \’ R e
3 --Estab11sh ground rules for commun1cat1on ( ;é., foeus on goa]s and k\X

objectives of the project, keep small talk to an absolute minimums ete.)

. P '

'-4Prov1de a]] people with .information.at the same time and on-t1me.

\ w& The Black a'-amihi'st%ataf‘s staff will pos;sibiy,inciude a
mixture of persons from Vary1ng backgrounds and thus reflect a wide range <
of work exper1ences; expectat1ons and work styles. For some of these: peoples :
the project position is ®heir FiFst experience in such a job. gt may be
difficuit to achieve maximum performance beciuse their work experiences are
limited or they ire ot used to working in an early childhood education

_ environment. In short, they may find their new roles difficult to perform.

Z? .

ot

a%)
| Y
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3

1) It may be aifficuit to héip people feel the dég'é of responsibility

- needed to execute the work proper]y To combat this prob]émi

f their part in the prOJect by using memos of

pra1se awakds for except1ona1 performance and letters of recogn1t1on.A

--Eam111ar1ze everyone with the goals and ph1losophy of the prOJect
and the vital ro]e that each person plays. : I

<

--Make each person fee] like he or ;she beT®ypas by involving everyone

. in dee1s1on making, presentat1ons, open hooac, group activities, etc.

- Evaluating: Th1s act1v1ty is always one of the most difficult in-any

projzif‘ Each of the ten e]ements in the center of the circle in F1gure 1 {(p. 10)
t

has t be eva]uated eventua]]y; which adds up to a huge amount of work “for -

very few bééﬁié‘ The problems often faced by many Black adm1n1strators are

?e ated féiiﬁe_fact that they a are often or1ented toward service de11very--

" not- model deve]opment eff1caty data, and th\\11ke. This makes it d1ff1cu1t

1) Many BiacELadminiSEFatofs often

" . (what and hou to evaluate): Like many other professionals, they tog
\ i - B ) ) ) o '. ';” 7 7-7. : -
may feel inadequate in the area of evaluation. Pé?héps the best ways
. - to address this issue are: H
9 '

--Reerumt.eompetent evaluators for staff.

--Request from the Office of Spec1a1 Educat1on tra1n1ng 1n th1s area
for minority leaders. .

2) The Black administrator aftéh does not 65ésiﬁ sufficient data for

evaluation. Among the best ways to deal with this problem, in addition
to those listed under number 1) above, are:

L4

3 --Develop a re1at1onsh1p with an exper1enced, successfu] project

) ab director who can assist by he1p1ng you learn to eo]]ect the proper
® data. P ‘ :

D)

--Estab11sh among staff the importance of data co]]ect1on he]p them

. to develop a data co]]ect1on system and monitor its 1mp1ementat1on
8 .
ks :
. !“{)
— 7 -2
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35..IheLBlackgadeantratar often does not p]ace h1gh pr1or1ty on . "

?ievaluat1on. Thus he or she w11{ not acqu1re a- Competent tra1ned eva]uator.

A

: . - . S

\Th1s hapbens pramar11y because he or 'she is often d1rector of what 1s
‘usually ons1dered a serv1ce preJect The B]ack manager may not cons1der -

'eva]uat1on a hlgh pr1or1ty. Moreover, he/she is usua11y nat: research oo

s

P : or1ented There are severa] ways to rect1fy the s1tuatron _;' °
' lg o --Encourage doctora] students to 1ook ‘at your‘program as a source of

%jt ; B data for the1r dtssertat1on.
--P]an w1th another proJect to compare the data from each pPOJECt*

T '-—Ident1fy peop]e in the 1oca1 commun1ty and at piaces 11ke Educat1ona1
Sl i s S Testing Service and Research for Better Schoo]s who m1ght have an: '’
IS - -interest:in your program. : . |

g
.

C]ear]y; in a]] of the act1v1t1es above we have found areas 1n wh1ch

if;‘ the Black adm1n1strator may face d1ff%cu1t1es in orchestrat1ng ‘an ear]y

‘chfldhood program for ch11dren with specta] needs. If the prob]ems are ¥

t
5 - '

not resolved the ultimate result w111 be" that ch11dren w111 ‘not be gett1ng n
. v <
B \' : the serv1ces they need Th1s is a comp]ex endeavor. To estab]ish good

ii N '_serv1ces u]t1mate]y, we must concentrate now on program deve]opment But

'appropr1at§ services shou]d 1nvar1ab1y be the outcome of :a program whose
) approach 1s we]] def1ned and operat1ona1 L ';:5 N .

e 0rchestrat1ng such a program is the pr1mary task at hand To carry '

B o out such akcharge s a comp]ex effort 1ndeed 1t 1§“compounded if *ou

w ¢

‘*are a m1nor]ty_1eader in a 56c1ety that 1s JUSt beg1nn1ng to ccept

4 P

-and respect m1nor1ty 1eadersh1p The soiut1ons suggested to strénétﬁén the.
B]ack 1eadersh1p pos1t1on 1nc1ude . get more tra1n1ng in schoo]s, from V7
co]]eagues, and other sources, pair yourse]f w1th an exper1enced preschoo]
o \ © ot
- o Lo o 1

~o A

»
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CHAPTEBZ L )
i CURRICULUM AND INSTRUGTIONAL STRATEGIES

| by HENRY E. HANKERSON o S B Y S8

] t K —
.'.

. ¢

R UNDERSTANDING THE YOUNG. BLACK EXCEPTIONAL CHILB: |
iy . | | = AN OVERVIEW

Lo

r s L 4 _
- \

B

Preschool programs must cont1nue to be deve]oped and‘reguJar]y rev1sed

"to meet the educat1bna1 needs of young ch11dren hav1ng various cqltura] and )
' .°—~

:~peop1e in the Amer1can society. The young B]ack except1ona1 ch11d 1s character-

BN ¥

1st1c of this grauh He or she is faced w1th a two- fo]& dis 7dvantage being

a m1nor1t¥ (B]ack) and hav1ng a handlcapplng,cond1t1on. He or: she presents a/
Y.

will. encourage 1ear'n1ng° )
The cha]]enge is-underscored by the faé tha t the yauﬁg ﬁiaék ekéeot?onai

and his or her own 1nd1vxdua1 d1ffere ces within that group These qiffereneés

inciude thé.gaciapsychaiagiéai aspects of the child's background. The young

Black exceptqua] chi]d may fit into the #b]]oW1ng prof11e

2 This ch1]d is a member of an ethnic m1nor1ty He or.she cemes from. a//
B broken : home, a’'single_parent_ home, a foster heme.or even a relatively
stable family home. -The child has had experiences unique to the Black

culture which méans he or’ she has ideas about self and others different

from the majority culture; and. has different value canstructs about

1ife, education and happ1ness He or she also has special phySTcal

and/or mental needs. = I
Therefore, the child's needs (a.bjijties'and disabilities) must be ‘approach-
‘ed in terms of the "child as an individual® ’("i"rifra-i'ﬁ&mduai’“); iot in terms -

ra

that force comparison of the’ ch11d with his peers (Bardwél] Kreig, and

0lion, 1973). S SR S o

voat . e

-~
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this: Careg1vers must be qua]1f1ed and capab]e Tn erstand1ng and accept1ng

thms h11d as a ch11d first, w1th the same bas1c needs, feé11ngs, att1tudes ;1"

[

and 1nterésts as any other ch1]d The hand1capp1ng cond1t1on( ) TS’JUSt one '

aspect of the ch11d s tota] Spectrum of. strengths and weak' ’ses. The Qh]]@“

potent1a1

) Many Ways ex1st for st1mu1at1ng, teach1ng and car1ng for ch11dren W1th -

.»1

spec1a1 ne ds 50 that they attain- their maximum potent1a] and 11ve a product1ve

11fe that f1ts their ab1]1ties and needs. Th1s chapter presents 1nformat1dn

schoo] educat1on for young B]ack except1ona1 ch11dren, as well as ch11dren 1n'

-

genera] The goa] of this chapter is not an exhaust1ve or exclus1ve exemplary

- to use in 1n1;1at1ng, ame11orat1ng, and 1mp1ement1ng curr1cu1um and- 1nstruct1on

in programs for young B]ack except1ona1 &h11dﬁen.

The fo]]ow1ngJe1ements are 1mportant ways of encourag1ng and cu1t1vat1ng
(&)

gram:

. .

children: ) . b 7
~ 2) Have @ purpose for the part1cu1ar programs.

4 35 Coordinate goa]s and objectives for the grewth and deve]opment of »
young children in the program with teaching metheds and techni quies.

4§ Use a system. for measur1ng the outcomes of curr1cu1um and instriction

: " in behavioral terms.
: Ia¥a
A \J

e ¥
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5) Dev1se strategies (1nc1ud1ng parent‘and,commun1ty 1nvo]vement) for
" using teaching at the pre¥hool level to ready the child to™

‘déﬁ . eventually function well enough to egégpathe ma1nstream of soc1ety.
5 e

"uBu11d1ng urr1cu1um and teach1ng, then, must be approached from a B]ack

curr1cu1um and 1nstruct1ona1 strateg1es (1) Goa]s of Ear]y Gh11dhood Edueat1on

i and Interventwon Strateg1es An Integra] Part of the Deve]opmenta] Curr1cu1um' '
'_and (2} Effect1Ve Ch11d ang G]assroom Management Focus1ng on Teach1ng |

Obaect1ves Rather Than On Disc1p11ne and Contro]* Each of these +op1cs w111

e

to curr1cu1um areas and hand1eapp1ng cond1tions of the young B]ack except1ona1 ‘

71 ch11d

| .

' -~ PART 1 N 4
- " . GOALS OF EARLY CHILDHOOD EDUEATION AND INTERVENIIDN ,,,,,,,,
: STRATEGIES AN INTEGRAL PART OF THE BEVEI:GPMENTAI: CURRICULUM -

~

B fore curriculum 1s p]anned, goa]s must be estab11shed in order to determ1ne
”hat is to be accomplished: For the purposes of designing and mod1fy1ng curr1cu1a~
Vand 1hstruct1ona1 strategies for the young B]ack except1ona1 ch11d 1et s use |

‘the bas1c assumpt1on that "our goa]s mandate each, ch11d Tive.a happy~&h11dho$g

'reach h1s]her potent1a1, and become a happy, fu]]y function1ng adu]t"'(H11de-'

. brand’ 1971)’ The pr1mary theme of th1s chapter makes 1t necesSary to 1nc1ude

;.certa1n gu1de11nes for attaining this goal. F1rst, careg1vers must understand

- and be aware of those aspects of the Bfack child’ sﬂl1fe <. cu]ture and her1tage -éd

J ~ that br1ng happ1nes%zto him or her. Second; caregivers must screen, assess, and
i:d1agnose the "whole" child's growth and deve]opment so that emphas1s is not

. p]aced so]e]y on the ch11d's d1sab111ty. Deve]opment occurs concurrent]y in

-

a]] of these areas for the ch11d to oBt ainta1n and str1ve toward h1s or -

her potent1a1; Therefore, for this Special ch11d ‘who happens to be Black,
, 4 . .

fthv : ’S
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Te

feducat1ona1 pTanning must 1nitia11y fit currlculum and 1nstrUction to each

> )

Third; in order_that this ch11d may 11Ve a: productive 1ife from ch1ldngpd to

aduTthoedTand thereafter, educat1ona1 programs must be deve]oped and improved .

‘and careg1vers tra1ned to 1mp1ément Curr1Cu1um and 1nstruct1ona1 strateg1es

v,that are, congruent w1th the ch11d's needs, ab111t1es, disab111ties, d1sadvantages,
T ﬂ N Q
‘and advantages Information,_there?ore, will be presented here to ass1st ‘the P

teachers, parents, ahd other careg1vers in reaching these goa]s

The goa]s of earTy ch11dhood educat1on as defined by: H1Tdebrand (1971) w111'

~

be used as the foundat1on for descr1b1ng the deve]opmenta] curr1cu1um for the

- 'young Black except1ona1 ch11d However, they have been mod1f1ed w1th SpeC1f1C -

n.1nformation to he]p p]anners spec1f1ca11y aSS1St the young Black except1ona1
_;ch11d Moreover; th1s-chapter covers-a wide var1ety of hand1capp1ng -
cond1t:ons -- Tow 1nte111gence, motor disab111t1es; neuro]dg1ca1 impairments;
lV1suaT 1mpa1rments, hearing 1mpairments, Tearn1ng d1sab111ties, Tanguage d1s-

ab111ties, and emotiona] and behav1ora1 disabitities. The ch11d for whom th1sf'
J

-,

‘the preschoo] center or cTassroom as h1s or her Teast restr1ct1ve env1ronment
B »

: :So,freference to curr1cu1um areas w111 1nc1ude exper1ence§ in soc1a1 sk1115,

»

art; dramat1c pTay, movement b]ock bu11d1ng, and fie]d tr1ps) -

.

The major gu1de11nes for us1ng the materia] in th?s

h

-

section of the chapter ‘to 1mprove your curr1cu1um and 1nstruct1ona1 | _ .
, program 1nc1ude SR B o : - |
1) Adobt and use a rich curr1cu1um hav1ng units’ in each subaect area

and designed for preschool children. There.is a wealth of curricula

(models; books; materials, etc.) ava11ab1e for progra s to use:
% ng children
/ .-

, 2) Obtain and use know]edge, sk1lls and attitudes about

- - . ’ 4 g

(J

Q |

28
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;Uwith handicaps_in a- diagnostic prescriptive-intervention approach ST
to teaching and learning. This can be facilitated through inservice

training; utilization of support staff 1ike speech therapist; physical.

‘therapist, spécial educators, “and.. .by invo]ving parents and other re-

- lated professional and community resources. °

-3) Use caregivers who are capabie, wi]]ing, able and. qua]ified to teach
and help the_young Black exceptional,chiid through curriculum and

dinstructional strategies from a BlaCk perspective. There must be

. T

an acceptance of this child, as a chi]d first regardless of what

_ he or she can and cannot do. : ‘
As this chapter moves\into the "goa]s of ear]y chi]dhood education and)
'the deve]opmental curriculum," remember that its intent is to facT]itate

'(rather than supplant) the design and,modification of curricu]um and instruct—

~ional strategies for young, Black exceptional children through the foundation of * :

’

4

| goals for ear]y childhood education. -

. : - Y '
nce." The tasks for imple-

menting. this goal in preschool include providing the child the opportunities to
perform the task of dressing him or- herse if,lte increase‘his or;her abi]ity to '
_ make w1se choices and deCisions in a consistent maﬁﬁéi;rta develop the ability
 to organize, plan and follow through on simpié assignnents; to manage "self"
s a;\indIVIduai and capab]e person; to establish routines ‘and patterns of
1i;ing thaﬁ/bring happiness, and to expect and cope with fai]ures, as well as
successes. - . # - -
Curriculum and instructional strategies should permit children to
receive well defined directions for - performing tasks, to 1earn routin ,fbr;

for movement in classroom and ﬁome), to improve in 1earning on a developmenta]

continuum based on abiiity to: achieve, to execute self—help skills independent]y

curricula actiVities‘(art experiences, fiXing puzz]es, hand]ing toys, playing
in housekeeping area, riding the trike, etc.); to use materials, supplies, and

O(j ) ; .
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jvlevel, s1ze, and 1nterest) - 3. .

) ﬁustomar1]y Black chi]dren perform many acts for "se]f" because parents
are %hvaivéd with other children and many other aspects of 11v1ng. They are
chalienged to perform. "Put on your clothes while' I’ fix breakfast" or "comb

your sister's hair" are ot uncommon 'Instruct1ons~ in the Black child's home.
Teachers and others must learn to apprec1ate th1s mode of 11V1ng and prov1de
assisﬁance to the ch11d in s1tuat1onsssuch as: rebutton1ng a shirt (cr1t1c1sm
and scolding for misbuttoning are 1nappropr1ate) F.The way the preschoo] program
develops this 1ndependence rests with the_careg1versi.attftud’s and §£;§£é§ié§'
for aiding the ch11d with spec1a1 needs ff the caregiver and others act as 7
| Cif offer1ng he]p is an 1mpos1t1on, the child is ﬁfaﬁasiy not heing ﬁnderstood;‘
: appreC1ated**and cared for properly.. This goal must be revised continﬁoﬁsly to
~ make "1ndependence" a rea]ity for the young B]ack except1ona1 chi]d. )

Goa] Two: "To he1pfthegchildeglvegandgshare as well as rece1ve affect1on." |

"Th1s goa1 presents prob]ems to all ch11dren at times, but it is even more pro-

nounced for a B1ack hand1capped chi]d who»Iooks and/or acts differently from his
or her c]assmates or fam11yAmembers.l It 1s hard for ch11dren to Tearn to fee] o
rsecure and 1oved However,ﬂthe sk111ed understand1ng careg1ver can help chi]-r“
dren Tearn the necess1ty of sharing and cooperat1ng with others and managing ;‘
B their fee11ngs. The'sp1r1tua1 va1ues 1mposed by the fami]y and others a]so |

‘tend to aid ch1Tdren in obtaining this goal. |
Since preschool programs are charged with the résponsibiiity of.makdng,thﬁs
goal a reality; the ﬁrst step is to plan a aai‘iy activity éehéauié which is fol-
lowed. in a classroom: atmosphere of warmth and acceptance where ch{]dren fee] good
_ " needed; and Wanted This 1nc1udes havlng we]]—dev1sed 1earn1ng centers with .
: 1\ materia]s and 1nterests relevant to the B]ack cu]tura] her1tage. A1l materials,
. . r‘C o
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*supplies-and equipment should be p]ent1fu1 and-in- good cond1t1on. Thé work

. of each child should bear his or her name and conversat1on shou]d occur w1th

thé;chidd;inVWhich'his'or her Work is described in a posit1ve manner: Another

| way of fostering this goal .is by putt1ng each ch11d in the driver's seat with .

B g o
giant ride 'em toys; by 5F6V1ding exper1enees in dramatic play and socipdramatic

play to act out real 1ife scenes; by ﬁaEiWQ provisions for ch11dren to console~

Wé]i as in moments of joy and happ1ness,

w

one anéthér'in unp1éasant moménts a

by st1mu1at1ng conversation about how eh11dren fe]t 1n var1ous s1tuat10ns—-e g.,

£l _ .
: w1th the teacher. : ) g :$

There is a lot of 1ove and affect1on 1n‘thé homes 6? Black éhtidfen; The

methods of show1ng 1t sometimes vary. from trad1t10na1 soc1ety, but carefu] o
= 2

11sten1ng and observat1on of (parent-eh11d and ch11d-ch11d) 1nteract1ons 1n

" both work and p1ay s1tuat10ns w111 revea1 th1s Tove and affect1on. Neverthe]ess;
: shar1ng,may.not be f 1y exh1b1ted by the B]ack child. The careg1VéF must under-

Etand the scarcity of commod1t1es in his or her home and the'neéd for security

1n order to deal effect1ve1y W1th this aspeet of goa] 1mp1ementat1on. Having

tgaé] iﬁiééil "To help the chi]d to get a1ong,w1th—ethersqﬁ Deve1op1ng

-1nteraction techn1ques that bring positive responses from W1th1n and outs1de

the fam11y un1t is a developmenta] task for preschoo] programs. The young

‘ch11d must be exposed to exper1ences that teach att1tudes and ab111t1es for

fanet1on1ng 1n a soc1a1 group. Qgijdgenifrom diverse groups with certain
31
THEBLACKEXCEFHONALCHHD[27]



]

_ others cooperat1ve1y, the other ch11dren will treat the ch11d d1fferent1y and %i

. .
TR

child's speC1a1 needs, rather than expecting h1m or her«to work and p1ay w1rh

RPN

cause conf11cts 1n the soc1a1 1nténact1on process. Therefore; caregTvers must i

'lv

' make sure that their att1tudes are adJusted to show no pregud1ces toward the 7;

FERY

young B1ack except1ona1 child which W111 mark h1m og\her as be1ng different

Act1v1t1es wh1ch 1nvo1ve group- 11v1ng exper1ences -- sharing mater1a1s,x

.:p1ay, art mus1c, show-and-te]] for 1anguage deve]opment social stud es; c1ence,v

'and mathemat1cs--can be benef1c1a1 in operat1ona11z1ng th1s goa1

<

The young Black child has a: tendency to 1dent1fy him or herse]f peers;

and somet1mes adults by "nicknames." - Get ch11dren into the habit of 1dent1fy1ng

themse??es and othens by the1r rea] name\\a~ nnt‘“Peaches,“ but Mary. The se”ce'

of "ma1nstream1ng" d1fferent races of ch11dren into one educat1ona1 sett1ng may

resu]t in the "n1cknames“ being seen as "name ca111ng“ wh1ch oftent1mes causes

children not to get a]ong with each other. The, careg1vers must prov1de avenues

for children to grow accustomed to us1ng the1r proper names. Th1s is pess1b1e .
‘ S

in everyday. greetings; perform1ng sing1ng games and poems or.r1dd1es where

. proper names are used° and hav1ng ch11dren retord cdnversat1ons and

p1ctures of Black: peop]e B]acks w1th hand1caps 1n var1ous occupat1ona1 ro]es and

var1ous p1ctures ef ethnic. groups in- soc1a1 sett1ngs to start conVersat1ons |
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to get the aob done -- painting a mural; “building a b]ock structure, pu111ng

7 a wagon, c]ean1ng up the ]earning center, taking turns ‘to perform chores, and
?i.rso forth The caregiver is thl key for mak1ng this. concept a rea11ty in the
¥ c]assroom or center.. Also, by USing parents and commun1ty resources in da11y
'p atlons, the caregiver can help the young B]ack except1ona1 child ‘see the

team concht»1n operat1oh Which shoqu underscore the need to get 1nvo]ved

and work together to ue successfu]

" Goa] Four ;‘"Toehe}” th

!

except1ona1 ch11d, they are even more 1mportant It 1s 1mporbant to f nd the..

cause of behav1or before enforcing consequences ?“conpora] punishment L "negat1ve:

: often done W1th the B]ack ch1ld Th1s ch11d needs ways for understand4ng and——

b ih.
-~

i respond1ng appropr1ate]y to 1ssues 1n order to protec hi m- or herse]f or "keep

"out of troub]e." Th1s means that the ehw]d must be g1ven proper a]ternat1ves for
express1ng h1s or her emot1ons that are acceptab]e 1n*terms of group norms.

Care must be taken to that the'ch11d 1earns to respect author1ty through

rat1ona1 means rather than through fear. :. fi? 'zilfﬁ';m‘fa j '

The careg1ver fosters th1s god

;al strateg1es that 1nciude. many acx Wltjes that requ1re no r1ght or wrong

.
K

: gresponses, many se]f-1n1t1ated act1v1tiés many 1nstances of frequent pra1se*, ot

ﬂgmany chances for repet1t1on of pos1t1ve experiences many ways of mov1ng from '
one’ actJvity to another; and%many anxietyTreleasing types:of activities (thPOWJﬁg‘.ll-
TR vo ot ¢

' .
s

 THE BLACK EXCEPTIONAL CHILD [ 29 |




L o S Lo P ’
o bean bags, k1ck1ng ba]ls, punch1n9 baQSa pa1nt1ng p1ctures, pound1ng c]ay, o

hammer1ng pegs or na1ls in boards; s1ng1ng, runn1ng, tumb11ng, etc )

These aid the ch11d in dealing with h1s or her inner fee11ngs through what

T _P1aget and others ca]] d1sp1acement, pos1t1ve acting out, and construct1ve

—U"'“behav1ora1 responses. Se1f-express1on of 1deas and actions through dramat1c»-;'
and soc1odramat1c p]ay are other means for bu11d1ng skiTls in. se]f contro] 7 -

'.'The child can become very persona]]y 1nvo]ved in h1s or hen cu]tura] and ethn1c

her1tage through role p]ay1ng, movement, 1mprov1satlon, pantbm1me, puppets,

do]]s and obaect man1pu1at1on. These he]p the ch11d remember, th1nk fo]]oW

sel f= contro] ;,

. This- goa} demands that the preschoo] program work cooperat1ve1y with the home.

~.

-'.Careg1vers (1nc1ud1ng teachers, parents, and others) must work out p]ans for

§

act1v1t1es and consequences regu]ar]y, these should be based on the var1ous'

-behay1ors éxh1b1ted by ch11dren.v This strategy w111~strengthen the ch11d' ' fif_
'mastery of se]f—contro] R :.f ) g'a, J.;. o . T '
-,:imal;EiﬁEi:-"To help the ch11d deve]op i posit1ve self%imagé;“ The way

a ch11d views h1m- or herse]f 1nf1uences the way he or she beha&esVWhﬁch does
\

not a]ways pa1nt an accbrate pncture of the ch11d Se]f-1mage is 1earned From

the way we are treated by parents, teachers and others 1n our env1ronment

Persona11ty types vary from one cu]ture to another and from 1nd1v1dua1 to 1nd1v1dua1

e e — b Ny

lResearch 1nd1cates the pos1t1ve and n t1ve effects of var1ous ch11d rear1ng
praCtlc tasks ch11dren are expected to perform or. not perform and the praase,
pun1shment, or rewards for d1fferent competencies or lack thereof, Fam11y memnbers

j,as Well as various outs1de sources, p]ay a v1ta1 role .in :the deve1opment of the '

:ehi]d?s sense of self—worth There must be @ thorough understand1ng of cu]tura]

7 - : A
N ST, ST T : ;:': : UA
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. - -

~strengths i order to correct the effects of condescending attitudes and negative -

procedures ?n“thé-teaéh?ngaiearn?né aiaééggég Black and handicapped children often

:go through. Sound educat1ona1 pract1ces have aTWayS stressed the importgnce

of eujturé,as a basic faetor 1n curr1eu1um and 1nstruct:on (as suggEStéd in
thé,théorétﬁéai %afna1afiaﬁ§ of Erik Er1kson); ,Yet cu]ture,has not a]ways
been conS1dered in educat1on for Blacks and-the handicapped Movements to mo-.
gave b1rth to the “B1ack 1s Beaut1fu1" and "B1ack Power concepts;r wh11e seen
'4f by many to be an adverse approach _the pos1t1ve“~§pects of th1s "se1f 1dent1ty“‘
tifme were very benef1c1a1 (M111er, 1974) Hopefu]]y, P.L. 94 142 (1975) will

v

" hhye a S1m11ar 1mpaet on educat1on for the hand1eapped*

As the. child str1ves to preserve the integrity of the "self," coup]ed wi fh

des1res for enhanc1ng se1f-esteem, he or she a]so strugg]es to become a we]]-

Th1s ch11d must be given opportun1t1es to adapt adJust and control his or her
:genv1ronment_and expanding world in terms af his or her own cu]ture rather than '

inJWays défdnéd by thé dominant cuitureé Careg1vers must be constant]y rem1nded-
'l,of the Black's strugg1e for se]?-]dent1ty and reeogn1t1on in the m1dst of vacism

“and advers1ty throughout American h1story even 1nto our present society. Miller

& (1974) extrapo]ates d1fferent me ages, ‘ways of 11fe and 1ove == a mechanism

\ Rau] tawrence Bunbar, dames Ba1dw1n, Nat Turner, E. B Bubo1s, H. Rap Brgwn,

-

Gwendolyn Brooks, Dr. Mart1n Luther K1ng, Jr., Malcolm X; Roy Wilkins and Marcus.
)

Garvey. Variations in Black cu1ture and 1ife are cont1nuous]y be1ng exposed
through the works of thousands of B]ack contemporar1es. Careg1vers must cons1der
the strengths of the children's cu1ture and 11fe sty]e in bu11d1ng pos1t1ve

S€ 1f—1mages. Emphas1s on pr1de and d1gn1ty 1ﬁ Blackness, the 1nf1uence of

- 7f‘, ‘._ .
L . >
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" African her1tage, “and the strong focus of aestﬁet1cs in 11fe (Black fo]k]ore, L

: mus1c i the form of sﬁﬁr1tuals, b]ues, 3azz, poetry, dance and art) can be
poS1t1ve parts .of curr1cu1um and 1nstruct1on if the preschool.

As curr1cu1um and 1nstruct1ona1 strateg1es are cens1dered and 1mp1emented

‘for the young B]ack except1ona1 ch11d careg1vers must make prov1snons.to screen,
assess;-and aiaghaée children. In this way, educators can provide act1v1t1es

~in which ch11dren can perform we]] Within the1r capab111t1es Caregivers must
make -sure that critical comments are stated pos1t1ve1y the act and not the :
Vch11d 1sAcr1t1c1zed. For examp]e, say "If the do]] were a real baby, how wou]d .
it feel if someone hit it in the head?" rather than "You mistreated those dolls -
as a mean person would do" Then show the child the Way to handle toys and

objects. A caregiver should be a good model;. Theré should be many act1v1t1es

_ available for foster1ng a pos1tive self-1mage mirror play and printed- mater-
t

, 1als for observations and conversations; ethn1c 1dent1f1cations through books, }F

<.

photos of ch11dren and others, pictures in maga21nes 11ke Ebony, Ebo;y ﬂr.,“:

charts and - posters, gtc. Caregivers can a]so use man1pu1at1ve materdals to -
- aid the child in master1ng chores or tasKs -- easy-to f1x puzz]es, puzz]és W1th:

i j and many others. Careglvers can d1sp1ay photos of ch11dren in order to he]p
" fotivate and develop feelings of sd1foworth. Activities in piay that involve
group interacting, sharing, talking and thinking also help develop a sense’of -

self. “Show and telf! is a positive method for bfihging‘thé child's Famiiy

'i;1nto the teach1ng 1earn1ng process. 'Dramat1c and soc1odramat1c p]ay are a]sov;

curr1cu1a .areas. 1mportant to deve]oplng pos{tive se]f-lmaées Pos1t1ve re1n-'?f

—

.forcement must be cont1nuous]y used te show ‘the _young B]ack exceptiona] ch1ﬁde-

that his or her coﬁtr1but1ons and performances are werthy and accepted pos-

-

itive reinforcement is alse used as a symbo] of 1ove and approval

Ny
] u o
s : G E
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 Goal S1x "o he]p the ch11df""m>

- roJe 1dent1f1cat1on. Preschoo] curr1cu1um cons1sts of mater1a1s and methods

-

that aid ch11dren 1n 1dent1fy1ng body parts and the1r funct1ons. Th1s step 1eads '

‘

[ S —

B Act1v1t1es arée included 1n the curr1cu1um that are appropr1ate to the d Ve]op-‘

L o

méntai levels of. the ch11dren. The child must be g1ven opportun1t1es to exam1ne,

1nte11ectua1 exper1ences
o to affect the ch11d's se]ect1on prOCEssss.u Mo e and more, soc1ety is becom1ng o

Li 777777777 : re
' un1sexua1 in ro]es and responsib111t1es and it can be cons1dered a who]esome change ,

Var1ous occupat1ons are not Just for any part1cu1ar sex, family roi es are '”he

V.

‘cooperat1ve, and sports and aesthet1cs are more broad]y interpreted ?or both ma]es ;;t
and females. Th1s nonsex1st approach ]s essential to teach1ng ‘and 1earn1ng. B

% The curr1cu1um must prov1de oppprtun1t1es for the ch11d to get exper1encesﬂ

* for understand1ng h?s or her body Use pictures of the human body for descr1b-
ér
ing and. 1abe11ng body parts and for d1scuss1ng funct1ons fncludéd 1n the

p1ctures shou]d be gen1ta1 brgans d1fferent1at1ng boys and g1r1s. Motor develop-

ment and mus1c are areas where this goa] can be accomp]ished eas11y ',

movement, rhythm1c exerc1ses, 3mall motor tasks, and runn1ng, c11mb1ng, Jump1ng, _ §
l X
sw1mm1ng, and s1ng1ng gam Through 1anguage arts, expé$1ences in story o

te111ng, show and te]], rhymes, and pantom1me, the body can be thorough]y ex-

?or the body can be obta1ned through health .
a " “f

room1ng pract1ces,.eat1nglproper foods,

p]ored ~ An understand1ng of the c'

. and sc1ence exper1ences, 11ke good

gett1ng proper rest dress1ng proper]y and gett1ng med1cﬁ1 exam1nat1ons ‘and }
checkups. o o ?
&7
/ . v
% :

- " THE BLACK EXCEPTIONAL CHILD [ 33 ] g



T

y : : . . . .
. A . 4 v

““i"w'céré’muéfusé taken to mo]d these act1v1t1es to meet the needs of the
young B]ack except1ona1 ch11d' ﬁct111t1es shou]d be repeated such as say1ng

the names ef body parts and tOuch1ng'them. Break the tasks 1nto -small steps,Y

»a1Tow for fa11ure, but provjde cont1nuous pract1ce through exercises.. A 1et

T T T
LY

g,- .

';se’ 'd ro]e 1dent1f1cat1on.‘ Conversat1ons whi]e Washfng hands, eat1ng snacks,

durihg bréakfaSt 1unch or at recess ‘are very benef1c1a1 1n he1p1ng the ch11d

o

to understand the body. - ' e s 3
Phys1ca1 featUres and structure of the B]acﬁ ch11d s body can be d1scussed

;‘,. fn v1ew of cultural and ethn1c her1tage. The careg1ver can show p1ctures of
B]ack s strong body. structure; and books, and maga21nes portray1ng B]acks can’

be benef1c1a] in apprec1at1ng the Black phys1que, facial structures and the total

~ body- feature of Afro Amer1cans. _ o : f N
) ‘» A

”-"hlld develop and Tearn many large and small

/;;motor sk1lls.", Th1s goa] cay be fostered through prov1d1ng developmental tasks

\

;that tha{]enge the ch11d s 1arge and small musc] Funct1on1ng 1s enhance&

{.by prov1d1ng and adJust1ng motor act1v1t1es to the age, s1ze and dEVelopment.e_ -

| of{thetch11d For the young-B]ack child with a handrcap, the careg1ver must~

l

’prov1de curr1cu1um and 1nstruct1ona1 act1v1t1es_that will rot be in conf11ct,

. with the hand1cap. “For examp]e, in perform1ng a small motor task ]1ke wr1t1ng,f-5

chii
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'fat. The careg1ver can wrap the too] w1th 1ayers of tape or push the penC11

5X

through a rubber ba]] in order to fac111tate the performance. If this chi]d

is g1ven a regu]ar penc11 w1thout the tape or rubber ba]], the 1nstruct1ona1

S strategy wou]d Be‘;} conf11ct w1th the except1ona11ty Bo1ng the task by a 7:

stepimethod; praising 1mprovement in performance; dr111Jng in se]féhe]p sk11]s;

S -
B : LU
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~ than perfect performance are factors that are essentia1 in curriculum and

a

;
.. st

" showing Eéiiéﬁéééﬁi confidence in ithe child's-abi ’iiy and allowing Tess -

a ¢

,instrUction of the young Biack exceptiona] chi]d

Keeping these factors in mind; curricuium motor ski]]s must 1nC]UdEn‘UUt~

door play periods that invoive vigorous activities to teach 1arge motor skiiis--fh’i

| 1ike running, dancing, ciimbing, aumping, pushing and pul]ing toys, riding

o modeiing c]ay) provide avenues for 1arge muscle, deve]opment A]so, b]ock

-With 1arge motor invo]vement.-“

-B"iid ng and d ramatic piay are areas that prov1de rich experiences for chiidren ,

A}

. % For smal] motor ski]is, use. activities and materials 1ike sewing, writing,

.draWing, cutting w1th scissors,,snapping and.fastening buttons,‘lacing and tying

many other experiences requiring ‘the use 6 the haﬁds and eyes.-

| ? Perceptuai deveiopment is an integrai par of motqr fuhctioning, ACtivltleS

, &<
_?and materials that requ1re using the senses for feeiing, seeing, touching, sme]]-

, f1avors of foods, and touching and naming body parts

a

ing, and tasting are characteristic of perceptuai Sk1115.7 Eurricuium actiVities

inc]ude uSing textile boards for feelihg different materials sugh as sandpaper

N

. 1etters, numbers and figures, throw1ng baiis for eye -hand coordination,

co]oring pictures within the 11nes, hearing and describing sounds, tasting various

" The young B]ack exceptionai chiid as we11 as other chiidren can benefit

'greatiy from games, free piay, utdoor play, dance mbvement and many manipuiat-

ive experiences.. “The methods and techniques used affect the effectiveness of -

the motor activity; The chiid w111 need gu1dance in'adJusting to the exception-li;"

- ' 1
Much aesthetic appreciation for the arts -- dance,_mUSic, scuipture crafts

‘. ‘

uu “ .“ . . .1.l
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and pa1"t1"9 - can be cu1t1vated by fOCUS‘"Q on and us1ng cuTturaT heritage. =

GoaT E1ght llTo he]p the child to begﬁn to. ﬂnderstand and contro] h1s/hér

vphysiéai waria'". For the young B]ack except1ona1 ch11d ~grovth and deve]opment .

. \

occur in the face of distorted 11fe sty]es, underexposure of cu]turaT contr1b-

t'ut1ons racial conf11ct and advers1ty, 1nadequate portraya] of BTacks 1n the
N ma1nstream of soc1ety and h1stor1ca1 aCCounts, and 1nequa11ties in the educat1on-
'3l process., 0bstac1es thwart the child's understand1ng of‘and contro] over

-,

' f%h1s or her phys1ca1 woer It therefore, becomes the deve]opmenta] task of

preschooT programs to’ prov1de a Black perspect1ve 1n their curr1cu1um and- 1nstruc-

w111 heTp prov1de a background of exper1ences and - att1tudes that make 11v1ng

;'ffand 1earn1ng mean1ngfu1 The ch11d s woer puzz]e must be p1eced together

'ment and 1ea@n1ng exper1ences. Instead of us1ng many subaectlve, att1tud1na1

J

='to so]ve prob]ems, encourage naturaT cur1os1ty 1n ch11dren and st1mu1ate

: creat1ve 1earn1ng. Thﬂs heTps }o deveTop 1nte11?gence =~ wh1ch 1nc1udes th1nk--'

1ng, reason1ng, gather1ng, and u51ng a: var1ety of 1nformatlon. Th1s 1S an-.

exceTIen timé f "heTping ch11dren deveTop good study habits and Tearn t, t

«

successes ar e arned through repeated efforts.v Understand1ng the phys1ca1

i

woer requ1res ch11dren to becorie 1nter ste d ’pTore, exam'lne.r anq apprec1ate

their env1ronmentsf The curr1cu1um must foster thjs approach

Fantasy p]ay, dramatic, and sociodramat1c pTAy he]p ch11dren to ‘test the1r_

".
R

.'fwoers; The use of housekeeplng areas, un1t bTocks, Targe hoT]oW b]ocks, and
: S

'bTock aceessor1es are usefu] mater1a]s for enchancing pTay Through SC1enceb_-'
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tua] and sc1ent1f1c p]ann1ng and discovery. Mater1als appropr1ate for th1s are:

te]escopes, te]ephones m1croscopes, sca]es, thermometers, growhouses, m1rrors,'

calendars; pictures of’gﬁople, p]aces and th1ngs, books for read1ng and conver-

\ .
sat1on' mus1ca1 1nstruments' games and puzz]es, Totto games; work too]s, f1e1d

o
B . tim

%f;' tr1ps and ne1ghborhood wa]ks.

Ao R
The ut1T$§at1on of‘fam111es and commun1ty resources 1s 1mportant W1th RS

'th1s goa]- Inrp]vement of and contr1butions from parents, commun1ty he]pers,

and ne1ghborhood estab11shments (churches, schoo]s, bus1nesses) are essent1a1

o

elements in operat1ng sound, effective preschoo] programs for the young B]ack

child (Di11, 1973). These 1nvo]vements also make dea11ng with the»except1ona1-
' ' : : . i

©* ities easier for teachers. 9
"To help ’7;,*7";-77 e new lan 'ageeconcepts,and new
. vocabuiary in his or her soc1a1 and 1nteJ]ectuaJ actqv1§31 Fostering the = ¢

child's use of speech and ]anguage in his or her surroundlngs andﬁdevéioping

meaningful vocabulary to use"in communication are develgpmental tasks for

‘ ach?éVEng th?s goal. These activities are encouraged through voca11zat1ons

4 ..'_

at very éarly ages by parents and family members many opportun1t1es for the ;; R

pr1nted pages; storyte111ng; f1ngerp1ays; and dramat1zat1ons;‘mus1ca1 act1v1tTéS§

."ﬂ and med1a -- te]ev1s1on, radio, f11ms, f11mstr1ps, etcfuv?

" The young B]ack exceptional child in many. cases 1» bormlwnto env1ronﬁ§nts

that make the acqu1s1tion of adequate commun1cat1on*@h1]]s d1ff1cu1t Th' e

r

psycho]og1ca1 and 1nte1]ectua1 h1nderances cause the ch11d to become hand1- -

capped in develop1ng sk1lls in speak1ng and 11sten1ng o Many ch1ldren possess

cannot use them proper]y in their social and }nte11ectua1 acﬁ1v1ty ’Théﬁg'there
(i a< . '

are children who are disabied by psycho1pg1ca1 1nte11ectua1; and motoric

u 1

1
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- ;" ma]funct1ons which cause them problems 1n speech and 1anguage deve]opment.,

. Many profess1onals fee] that 1anguage deve]opment and cr1t1ca1 th1nk-

f

1ng are 1nt1mate1y re]ated* Therefore all ch11dren have the same communications

*P_ri;'u .

needs. However, Sm1th (1969) no d that d1sadvaptaged children sby def1n1t1on

!

it-l&

) .and the nature of their 11fe sty]e have d1fficu1ty in becom1ng 11ngu1st1ca11y
prof1c1ent in Amer1canrsoc1ety Many young B]ack except1ona1 children f1t 1nto
lSm1th S descr1pt1on and are therefore in need of curr1cu1um :and 1nStPUCt10n to

.4, ‘

v'he]p t hem atta1n 1anguage sk1lls to cope in th1s h1gh1y verbal soc1ety. Success
for these ch11dren in a preschoo] progyém w111 preva11 onty when the1r -
educational exper1ences (mode]s for language acqu1s1t1on,-curr1cu1um1and '
mater1als common “to cu]tura] her1tage, respect for nonstandard Eng]1sh but °

i_expectat1ons that 1ead to 1earn1ng standard English; use of words, terms,

" reading mater1als that a child ean comprehend, etc.) are des1gned to‘meet
needs from s Black rather than middle-class white perspect1ve. Immediate measures’
mist be 1mp1emented to ame11orate or remediate 1anguage djfic1enc1es 4

Curricula prov1s1ons 1nc1ude using creat1ve arts and crafts as a basis for

communication and creative expressions -- €.g.; cooking, seW1ng, crafts,

o : dancdng and movement, s1ng1ng; prov1d1ng amp]e avenues.for us1ng oral language

.~

Prov1d1ng 1anguage and word games, puzz]es, picture f:]es, word 1abels,
reading and recogn1z1ng names, danger signs; using d1ct1onarie3‘ and pro-
viding many Baaké;‘nagaiiﬁés,.aﬁa'séﬁsary mater;a]s -= fabrics, scent_Jars,
etc. == all help in developing iaﬁguagé skills. o
Instrictional strategies include teaching auditory, visual, motoric,
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fverbal and 1isten1ng sk111 thw Ugh mode11ng and the use of concrete mater1als.‘
L !.The careg1ver shou]d use many examp]es and a]low praé@1ce dur1ng 1nstruct1on
he or she shou]d show respect for n0nstandard Eng]1sh 1nsofar as 1t 1s a part
of the ch11d S cu1tura1 env1ronment he or she shou]d then g1ve opportun1t1es

for standard-English tasks use the: “1anguage through ~experience- approach charts"

and rea] 11fe stories; use all the media available and the Be patient and

tff understand1ng of the ch11d hav1ng d1ff1cu1ty,

This " goa] or1ented approach for des1gn1ng and mod1fy1ng curr1cu1um and

':;many p] s The concepts prov1de 1nformat1on, curr1cu1um mater1als, and re-

'-

sources that represent exper1ences and 1deas gathered from the author s past

| parents and commun1ty resources. As an added feature to strengthen1ng this
\

1ntervent1on strateg1es are prov1ded be]ow. .

K 3

7 . -
- AN

A D1scuss1on of Interventlongstrateg4es L

Iné%rvent1on strateg1es are approaches to teaching: They are structured

around the needs of the_ch1f%5 which is essential for the young Black
exceptional child. They help the teacher focus attention upon the chiid‘s'
s1gn1f1cant hand1caps and strengths and they provide a cons1stent way 5

of dea11ng with each 1earn1ng situation. The 1ntervent1on strategies are

based on the child's deve]opmenta] 1eve1 and the tasks wh1ch he or she should
'be_ab1e,to attamn “they assure, to a certa1n extent that the ch11d w11115uccess-
fu]]y complete these tasks. .

These strategies. should encourage parent involvement and make provisigns

© for parents to learn how to help the children through reinforcement procedures

~at home. The strateg1es work best when they are:
: A

I oy so o
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1) Developed as "prescriptions” which are based on the results from the

' -diagnosis and the screening/assessment process.
2) Used in the design and %ﬁﬁiéﬁéﬁtatiéh plan for teaching and remediation.

This process éi?ﬁ?ﬁéféé'the quessing games and helps teachers, parents and others

k]
f

develop specific tasks for each child based on his or her "individual education
progran® (IEP). | | .
finier6éﬁfiaﬁ strategies for young Black chiiéréq with special needs “should
include planned dbbéﬁfuﬁitiéé for experiences and activities for the individual
and group needs, Tikes, abilities, home 1ife and éxﬁéfiéhtiai backgrounds of
var%odé éﬁi%dFéhaih thé éduééE§6ﬁé1 ﬁFégfam; In pi%nh?ﬁé and désighéhg these

strategies, the following TEN PROVISIONS may be used as a guide to help cﬁiiaréq: |

1) Teach new skills -- which is important to them as individuals as well

as vital to the group's functioning.

2) Encourage personal=social, opportunities == which includes sharing, laughing,
) co - consoling one another and being helpful to each
| « other. - o |

3) Share experiences with parents -="which involves parents observing
: : and werking in the learning -process.
i)' Encourage working alone -- which means being able to think, browse through

materials and be quiet at varying.intervals.

§) Help them make plans and decisions -- for special eventsy for daily
" activities, about behaviors androut%g; tasks.

6) Expand their interests --' by visiting places within the school and the _

_ neighborhood, and by being exposed to new adventures.

7) Get them "ready -- in the areas of reading, speech, arithemic, writing

and find a balance between active and quiet activities
* {indoor and outdoor play). B
guara?ﬁgwégéjﬁst'aggrgssjveness;,déngégjhg pride in
OWﬁershipf@hjcbﬁjs”héhSélfish and feeling secure
about pnese]f and responsible in a group. _

5

§) Develop social values =- Fich includes developing indépendence but

" '9) Help them inspect thé”ﬁéturai,enviréﬁﬁéﬁﬁftjfbyréxpioring;,obééfﬁiﬁg;
. investigating; experimenting and experiencing.
10) Let them grow -- through dramatic play, gamési'arfuééf?Vitiés;,sihging,,

rhythmic expressions; and personal creativity.

O
E Y

IS

o : . o aa
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These provisions shouid be the basis of 1ntervention strategi A]ong With;

the goa]s for Ear]y Chiidhood Education, they shou]d be 1ntegra1 parts of the

_ deveiopmentai curricuium.' These provisions over]ap as did the goa]s, but after

all, socia], émotionai, phy51ca1 and 1nte11ectua1 development are 1nterreiated

"‘_ The provisions are a part of the ingredients needed to organize manage and
; ;aperate an gffective ciaSSroom environment The second part of this’ chapter rf<\]
- defines the other needed ingredients. ‘ - L v a ,; R
. \\' o

 EFFEETIVE EHIEB AND CLASSROOM HBNAGEMENT' EOCUSING ON_
TEACHING OBJEGTIVES RATHER THAN ON BISCIPEINE ‘AND* CONTROL

PART'2. ‘%ms ! oL
; T

P]anning 1S'required'for effective child -and classroom management; _ﬁiahs'
. must answer some essentia] questions "What are”thé-ruies7“' "What are the conL

sequences?" "How am I going to pun1sh, 1f needed?" Ch11d and c]assroom manage-‘
LF

. ‘,,‘

ﬁment involve organizing’ and structuring the ciassroom the day's act1v1t1es,

,,,,,,

‘and the teacher s behavnor; The physica] environment and sequence of act1vitiesu

must support each other. Ciassroom organization and methods of 1nstrgction

determine the degree of effeetive chiid and classroom management {Smith and

\I

i
iSmith 1978) The fo]ioW1ng strategies are of?ered to imprave the Jdearning.
env1ronment of the young B]ack exceptionai ch11d Teaching must be based on

obJectives or too much tiMe will be spent on d1scgp11ne and control. -

aéiiiﬁgesxarxed Early in the process, write and display a set of
~rules. These may include: WALK IN:ROOM AND IN HALL: RUN IN GYM AND

- OUTDOORS; BE POLITE HELP EACH OTHER; PUT AWAY TOYS WHEN FINISHED WEAR

SMOEK WHEN PAINTING SHARE WITH OTHERS; SAY PLEASE WHEN ASKING; and SAY

THANK YOU WHEN SOMEONE GIVES You SQMETHING

' Rem1nd ‘the ch11dren of the rules by reading them to the children

daiiy Have chiidren repéat the ru]es with you Praise on]y when specific

rules are followed: Make reference to the Files in conifents; such as: "I
\‘l ’ Zf; V
" s F ) - -
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1ike the.way Johnny is walking the hall:!"."Mary is really practicing
~ using good mqﬁﬁéré;f-Sﬁé,§éia"fﬁaﬁk‘y6&fiwhéh Edward gave- her the puzzies! = o

Helpful procedures -for effective behavioral managément in.the classroom . . °

M

include::

1) “Specifying, in a positive way, rules that are the basics for the. : .
_ reinforcement. Emphasize the desired behavior by praising-the .
. . . children_following the rules:" (Rules are -made_ important by.. =
-7 providing reinforcerent for following them.) .Rules may be .
', different for different kinds of work, studyy or play périods,’
: Limit the rules to three or Jess. - As the children-learn to
follow the rules, reépeat them:less frequently, but continue to:. -

praise good behavier: -

[N

2)-.Relating the children's perfarmances to the yulés, :Praise "

..~ behavior,;not the child. Be specific about behavior that

. .ov exemplifies paying attention or.working hard--"That's right;_
‘». - yot are a hard_worker." . "You watched the pictures when I "~ :
..~ showed them, That's good paying attention.” Relax the rules . S
-+ between work periods. Do not be afraid to have fun with'the o

7 e chzi:fen when the task is over. .
. *3) Catthing the children'at being good. Reinforce behavior that

will be most beneficial to the.child's development. -In the’

process of eliminating disruptive behavior, focus on reinforcing

tasks important for .social and cognitive .skills.

4) Igrioring disruptive behavior unless someone is.getting hurt:
Focus attention on the children who are working weTl in order

to prompt.the correct behavier from the children who are

misbehaving or not attending -to. performing the tasks.

-

5) Looking for the reinforcer when a persistent problem continues, ,
It just may be yeur. own behavior. . ' - o R

In.short, a teachier's (or parent's) stock=in-trade method of handling .

day-to-day child and: classroom management iy an é%%éctﬁ§§4nanner is to:’
o S E » e ;97777“.;77;5? L B ;',-'.‘;~ :;,,,'-nl B j\', S
1) specify rules, '2) ignore disruptive behavior, ahd,ﬁ)ﬂﬁfﬁiSé'dé31réd". e

behavior (Becker, et al., 1671). These.are basic procedures, Variations:
must be made; however; for fhé»ihd{ViHuai child and the specifics of

various situations:

2

General procedures for planning teaching and instructional operations *«
“are necessary for effective child and classroom management. Planning should
take into consideration the fact that not all children finish a task in the
: . A
Fa v
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'”‘same amount of time., For the young B]ack exceptiona1 ch11d providing a
"cush1on act1v1ty" Eetween tasks w111 a11ow a11 chi]dren, without regard to

d1fferences 1n performance, to comp]eté the task For examp]e, the chi]dren
‘\vvu';s

: Wf.may“be told: "When you f1n1Sh your tab]e games,iipu may p]ay with the
wheel toys." - ',' . ﬁl T | :
" Plans should be made to ﬁmag “systematic prompts of.reminders" about

what each child should be doing’ or s to do next .Elear sigﬁaié about what'to
,47

do” next can he]p e11m1nate contusion and wasted time: These, 1tems w111 ass1sti
?n the prompt1ng*process co]or coded name tags, he]per hands, 1ists pn the

B"i1"tin B ard and cha]k boards, verba] rem1nders, 1nd1v1dua1 fo]ders, and

-

s0 forth " S 5*: '¥ ?

P]anning shou1d prOV1de for day-to day cons1stency 1n rout1ne.g The -

\;._ ¢

need for daily rem1nders of vary1ng sorts 15 great]y reduced by estab11sh1ng a

routine. The comp]et1on of one. tasEVbecOmes the cue for. the rt of the next. .

!

i For examp]e, "Joe f1n1shed his art work He went to the rest room‘and washed

\

h1S‘hands. Then he went over to the block area and f111ed the truck:w1th b]ocks i.;i$

S

-and began to pu.1 1t " When the teacher haphazard]y moves from one act1v1ty to ﬁ%
. the next on impulse; it helomes very d1f?1cu1t for - the chi]dren to Tearn good 5'555-

-_,work hab1ts. :

P]ann1ng can he]p in mot1vat1ng children when one act1v1ty is automat1ca11y |
rewarded by the start of another act1v1ty For examp]e, "Sue was brows1ng through
‘zthe story books Upon f1n1sh1ng, she wa]ked over to the ease] ‘and began painting

a p1cture of the anima]s that were in the storx7and asked the teacher11f she

cou1d te11 the story to'the c1ass."

P]anning shou1d proV1de for a per1odic "change of pace. Quiet work might
be foiiowed by ta]king~or singing: " Serious materia] might be follewed by a _
‘game. S1tt1ng m1ght be fo]]owed by runn1ng or a more v1gorous activity. Often;

JUSt a m1nute or two of a v1gorous act1v1ty 1s a11 that is needed to ready a

Rl

A ¥ ' - : '"i) A : .
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Eurr1cu1um and 1nstruct10na1 strateg1es for the young Black. except1ona1

’ . \

" child requare that careg1vers~

-

1) Use experiences that don 't requ1re RIGHT and MRONG;performances

' and/or set answers. In order,to a11eV1ate “ch11d fa11ure," DO:

prov1de few choices (start with one)

; A
-a

- give clues where needed - - :' ér";

- let the child experience "success" in performlng the ‘task

.{éven if you S1ng1e out JUSt gne step done proper1y or a1most g

properly). B ,
L ‘ '-uﬂ RN g -
.-'p]an short range tasks for 1mmed1ate success; and 1ong range
. tasks for eventua1 stccess (developmentall. ;

= use proper cues to get‘the child's atténtion‘on the task~

task be1ng presented SR , L 5. v .

2) kProv1de exper1ences that requ1re br1ef tasks. In~ear7y 1éarn?n§

'stages DO P P

present tasks that requ1re on1y one response..

make sure that, the’ response Ts over]earned through suff1c1ent

repet1t1on of exper1ences. S . : g

i .
. - avoid 1ead1ng the reSponse into a sequence of 1nterre1ated concepts. )

- 1imit the number of concepts presented 1n/any one 1earn1ng set._,c

.7”- show as we11 as te11
.

'3) Know the child on a persona1 basvs. Make sure that the mater1a1 starts

from an/ear]y 1eve1 and graduates to a more cha11eng1ng one, Do: -

i)

= plan from the tasks the child can already do. - _f i

= follow his or her 1ead for d1scover1ng 1nterests.'

- extend the act1v1t1es in degrees of d1ff1cu1ty.
’ ‘; $ -_-"‘.

observe ch11d!s responses to de;ect ear1y frustration (ﬁ?en .

detected go back one step or 1ev§1)

_D.

- ut111ze a systemat1c, step- by-srep techn1que in. prov1d1ng a: s1mp1e»

v .

to a moére comp1ex sequence of tasks. SR

1: 5;f, 11:". S i'iﬁq . ‘ A8 'f : .”§¥~l
< Ly : ° - o ,
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©8). Avoid gquick, drastic‘change_ from one task to another: ‘Learning 45  ~ -
best faci11tated when you, DO :

h gradua]]y fiove into activities that change tempds (quiet to active).

SR

- present a task,1né§%;equence of sma11 ‘steps; each one bu11t upon a
prev1ous]y Tearned : o

he1p the ch11d genera112e from one s1tuat1on to another:

- present the same concept‘1n var1ous sett1ngs and in var1ous
re1at1onsh1ps (transference of common eleémegt 1n each).
5?"Use$tmmediate aﬁa .ontinuous reinforcement. It is important that the

_child know whether or not his ar her respopse is correct, For him 6r
her to have th1s know]edge, DO: ' : ; ;

| a _;_'.:‘ re1nforce the child” when he responds correct]y (soc1a1 act1v1ty and/or
——— token re1nforcement) o -

- prov1de 1mmed1ate feedback so that the eh11d knows that he or she

v -z - T T 77

'has responded correct1y

- 1et him or her know if reSponses are incorrect afonﬁ’the way; this is.
part of the process of f1nd1ng the correct response. . ‘. :

Eh:1d and -e¢lassroom management wh1ch focuses on- teach1ng obJectlves rather. L

' than on d1sc1p11ne and control makes the preschool 1earn1ng environment come.

h_a11ve and promotes happ1ness, hea]th and successfu] growth aQ: deve]opment of o ]

7 the eh11dren who attend Proper an§£cons1stent care and attehtion must be g1ven

"i_ch11dren, espec1a11y B]acks with spec1a1 needs, compete and funct1on in soc1ety

to p]ann1ng, us1ng ru]es, 1gnorrng dlsrupt1ve behav1or and pra1s1ng des1red be-

I

havior, and focus1ng onrteach1ng obaeot1ves. W _‘ o . .

1 ) B S . . .
. : N . -

Ve

SUMMARY

iy .
The approach used for he1p1ng educators and others deal effect1ve1y with 2 -

curr1cu1um and 1nstruct1ona1 strateg1es as presented in’ this chapter is holistic;

1t 1nvo]ves p]ann1ng, programm1ng and eva]uat1ng {t is the key to he1p1ng

{:gtp their fullest pbtent1a1 o " y ' T 5EH"?' :
i ;:_.»;,f_-z ':Furthgmare— t‘mseapproaen ténas'ta keep Black education realistic; ;;r;;
grams for preschoo]ers must take qnto- cons1derat1on that young Black minds may »
“ ,,:;_:)\. = . ‘.J ; ] _ .

S m;iauxék Eiééﬁioﬁ_éj.ftﬂiLb[ ‘i’
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D B]ack ethn1c heritage.

years. As”D111 (1973) po1nted out, B]ack educators, parents and others must

for all of the ills wh1ch confront our ch11dren (Di11, 1972) Care and cons1d-

. dration must be given to 'p’i‘é'n’hihg prograns that provide cufricula that will

“have an effect far beyond the preschoo] years. Therefore; the goal-oriented

'curr}cfdar mechan1sm, of fered ?n thf 7apter, shoo]d,ﬁe used ta,?astef effect-

" ive 1nstruct1on and Tead to sound— 1ong:range; pos?tiré é?Féctsi?or 1éarﬁiﬁ§é

from a B]ack perspect1ve wh1ch ensures cu1t1vat1on and apprec1at1on of the
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SERVINGPARENTSANBFAMII;IESOF — 0y

YOUNG BLACK CHILDREN WITH SPECIAL NEEBS o SRS

N , H

L by JOYCE BICKERSTAFF

A .
S N

o

&l

'-he* has 1earned to do and th1nk and fee1 from h1s parents w111 co1or
‘ wir -2 7 ¢
Ruevery m11e of this adventure and adventures to come.“

4. v

To reach the ch11d censequent1y, teachers need to form a partnersh1p W1th.
the parents-ibne that 1nvo1Ves p1ann1ng for the ch11d s 1nte11ectua1, soc1a1 and,'

'emot1ona1 development. Parents must also see that continuity is estab11shed between"

the th1ngs they va1ue and teach at hohe and the things being taught at schooif*;'_ )
Cont1nu1ty is efpec1a11y 1mportant for m1nor1ty and hand1capped preschooTers“

whose home env1ronments may be considerab1y dlfferent from schoo1 Th1s chapter'j

Tt a1so 1nc1udes mater1a1 on the sociopo11t1ca} events that have had an impact.

Ve on ch11d—rear1ng sty]es among minor1t1es. The 1mportance of a pareht profess1ona1 f

_partnersh1p 1n meeting the: needs of m1nor1ty ch11dren is addressed 1n a quest1on

1

and answer sect1aqV’ And the chapter conc1udes wwth a cons1der§t1on of the role

S educat1ona1 goa1s.

)Aa : PARENT DEVELGPMENT AND EHIEB REARING <

T

. The fami]y is the first social group in. wh1ch an 1nd1v1dua1 1earns ro1es

;*i;It is within the home that the concept of parent is deve1oped throdgh inter--

?ﬁ

acting with and observipg adu1ts The way parents u1t1mate1y raise their

* He is used generically. = .g\ o
o3 | o i

an
W

— - . . T
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i children depends Targely on the way they were brought up. Usually, major . .
| 7"'changes in the ch11d -rearing pract1ces of a culture take a long time to' 'i s
deve]qp. But sweep1ng soc1a1 movements in the past two decades'have cat91yzed
T the process in the United States. ~ These social changes have been espec1a]1y

: aramatic tor'éiaCk paréhté:-tfhéy-havé ot ohiy}af?ected the-parents ro]es

 With their children;.but also their roles in society as a whole: The effects“*

~

QUL

have been magn1f1ed for some B]ack parents because of prob]ems with poverty,
d1scr1m1nat1on, rura] aﬂd urban b11ght, unemp]oyment poor hea]th and hous1ng
:{cond1t1ons, 11m1ted educat1ona1 ach1evement and Tow. self- esteem due to
: underemp]oyment. ' - .F;;::” ‘ : Y | o
 The way many parents have coped W1th parent1ng prob]ems has beén to re]y. ;3

?on profess1ona1 adv1ce Many B1ak k parents,vhowever, have been unw1111ng or’

‘. i

unable. to: take advantige of the ch11d rear1ng adv1ce ava11ab1e from phys1c1ans

a. i

and psych1atr1sts and 1n women s magaz1nes. In many cases, they are MOre

secure in’ us1ng their own exper;ences or. the adv1ce of parents. Moreover,

-
,,,,,,, } —

Gonsequent]y, profess1ona1 adv1ce may be cons1dered superf]uous,u. 7N

*f?*“ ‘ M1nor1ty parents are a]so acute]y aware of rac1a1 d1ffe ences. Théy may

”cu]tural d1iferences .

e .

. worry that adv1ce from profess1onals does not take cruci:

1nto account And much of the adv1ce 1n popu]ar 11terature, in any case, is

Q

-Nﬁ§§ not spec1f1c for the Black parent

F1na1]y,—:ccess to profess1ona1 advice depends upon -income 1eve1 and

edutationai b ckground Many B]acks and other parents are unaware: of the « i

avéhaés ava11ab1e for-ob€%1nang adv1ce.' Others spmp]y cannot,payrprofess1oha]s

for the adv1ce they have t SFF' .

Fér these reasons, educators can make an Tmportant d1fference in

the. qua11ty of parent1ng offered to ch11dren. They are’ 1n a pos1t1on to help

the parénts legenr about growth and deveiopment and to work as partners with -

VRV L

)
.
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! sens1t1ve to ‘their. needSuahd des1res It is jmportant to consider the1r

' mom and7dad in educating; the Shii&* R

4
a*

37

. ‘ﬂ\_@\

T

To work effect1ve1y,l1t is necessary to 11sten to the parents,'tb bé f

s

points of v1ew;.even when they_conf]ict W?th the educational Views of the

1arger society.

It)1s a]so 1mportant to 1et them know that the socia]ization process

S d fferent and sometimes more d1ff1cu1t for ch11dren with spec1a1 needs,

;and that these needs may be further comp1icated by the rac1a1 or ethnic group

4

"to which the child belongs. Parents mist be 1ed to understand that any kind

“of special need 1iiiits the kind of ssocial 1nteractjon 4 child can have. b'ar'e'n't's B

“have to learn to cope at ﬁaﬁy 1évé1§;-ﬁat ‘merely w1th the child's spec1a1 needs®- f':‘ :

g '\

3
and the educator can offer enormous he]p. But f1rst ‘the educat1ona1 profess1ona1

)'!

must come to Understand the factors that have shaped the parents' 11ves. L

B T o : . . . N -
. . . - . -,

The ways parents choose to raise the1r chi]dren depend on an extraord1nary

' number of var1ab1es. For examp]e HOW were they raised by their parents7

. What was happen1ng 1n the country when they were growing up? What reg1on of

' and’ st111 be s1gn1f1cant1y 1ncomp1ete. The 1mportant point for educators to-

the nat1on is: the1r home? Hhat 1s their educationa] background5 What 1s

the1r economic s1tuat1on? The 11st cou]d stretch to the enduof this chapter__=€”

remember when work1ng with parents 1s thii?there is much m6re“than meets thefkTi‘

ARy .
. -
2 oo
P .
.o -~
PR o
.
PN

eye to the way parents respond to their ch11dren In th1s sect1%n, some oF

the cr1t1ca] factors that are often maJor inf]uences on B]ack parents W111 be

d1scussed S ; ; L-W'”

' Parent StréSS. Many parents try to save the1r chi]dren from the unhappy ;

, :expernences,they themse]ves had when they were sma]t; Other parents try to -

‘base their behavior on what they feel is expected by their peers: Still others

feel they should behave in particular ways toward the¥r children, but are -

4 - -
(T - o - © ',

2

.
;
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| unab]e to do S0 because of certa1n persona11ty character1st1cs. ’Anyvone or;j.
a11 of these approaehes to. parent1ng ean Tead te stress., If 1t'1s éxt%émé;-”;,.._r.;;
.stress can r1p apart the fam11y or. 1ead to parenta] behav1or wh1ch 1nterferes
dramat1ca11y With the emot1ona1 and intellectual deve]opment of ch11dren.
In some B1ack fam111es, unHSUally h1gh 1eve1s of stress are caused by )
econom1c cend1t1ons. For examp]e, many B]ack women have to. work to supp]ement
;the1r fam1]y s income. They often have the 1owest pay1ng JObS and work for ‘
Tong hours, Th1s may cut deep]y 1nto the1r seTf-esteem. “The mother may not

fee] she has | any controT over her env1ronment She may find 1t d1ff1cu1t

Cto ma1nta1n asp1rat1ons for better JObS because her 1ncome 1eve1 and place

1n the commun1ty consp1re aga1nst any poss1b111ty of betterment Th1s , i;”
s1tuat1on somet1mes 1eads to a]coho] and drug abuse ch11q abuse depress1on o ';f
“;fg, and other ser1ous menta] hea]th probTems. R a2 ‘ . . ; .

. Teen. pregnancies hive a]so 1ncreased thé Tevel of stress in some Black

- fam111es; In fact, stat1st1cs, in some 1nstances, 1nd1cate that 1n the past

'»r.

';few years the nature of the B]ack fam11y has changed to- 1nc1ude a teen fam11y

.W1th1n the or1g1na1 aﬂu]t unit (Myers and K1ng,_1n press);. In the 1960s ‘and :

'765, the b1rth rate for teenagers 1ncreased wh11e the genera] b1rth rate

a ;fdec11ned Many of these b1rths were to- B]acks (Myers and K1ng,‘1n press)

Teenagers are the parents 1east able 1n SOC1a1s'phys1ca1 and ecenom1c terms S
i Iﬁ L
to ra1se ch11dren. Ip fact; their offspr1ng have a greater than norma] chance

_;of be1ng born w1th hand1caps or being born premature]y Hea]th and deve]opmenta]

,progress are often poor for the1r ch11dren, and the s1tuat1on 1s further

U

o comp11cated by d1ff1cu1t p011t1ca1, econom1c and soc1a1 c1rcumstances. ] '_ S

The problem of stress 1n parent1ng has perhaps 1ncreased 1n the 1ast twenty AN

_ years because of changes in the trad1t1ona1 B]ack fam11y Wh11e 1t used to-

n

1nc1ude grandparents and often ants and uncles undef one roof or at 1east
nearby, the fam11y now 1s, iﬁ maﬁy iﬁgfaaééé, only mother and father. This
a0 W ‘ . T . .'.. l'.'r:' ) . .. . o ‘ :
k - ; ’ - . UU ) . ’ ",; ' Am; - N

THE BLACK EXCEPTIONAL CHILD [ 52] ~




=

.fpmeans that ‘when both parents have to; work 1ess des1rab1e a]ternat1ves (thah'

\7‘grandparents) for}car1ng for the preschoo]ers must be used f_

in "hiid eveTopment* Many years ago Vassar he]d sumer 1nst1tutes 1n

euthen1cs--1 e. > "the study of. the 1mprovement of human funct1on1ng and

: —~ jNursery Schoo] for'two weeks: Entire fam111es were 1nvo]ved 1n the study of

v_wways to 1mprove the qua11ty of the1r 11ves Parents took'cours95'1n child

© full= sca]e program. Many of today s parents and ch11dren cou]d prof1t from

. ? th1s sort of tra1n1ng. It probab]y'wou]d be a We]come change from,short-term

-

workshops. f" ' |
. E§§§§E¥ The events of h1story in th1s soc1ety have a]so influericed the way

some B]ack parents perform the1r ro]es._ Dur1ng s]avery, fathers were de11beratéiy

» taken from the1r-fam111es. It has taken many years to undo some of the

s

;‘7They have been den1ed educat1on 3ob opportun1t1es and consequent]y, oppor- .

'”-tun1t1es for. 1eadersh1p and advancement Unfortunate]y, th1s same 'set. of

'3:prob1ems be]onged to the1r parents and affedted, 1n turn, the1r own upbr1ng1ng. a

| 3Re1igiou,and Va]ues. H}stor1ca]1y;.re11gionhhas p]ayedva sagn1f1cantﬁro]e in

. the. socialization of the Black fam11y. The degree parents are'invofvéd fn

) Dev1at1on from re11g1ous codes on the part of parents or eh11dren,usua11y

& v

.'results in stress°_7. _-';f;
v e N r P ' - H N ..
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" seen in things such as fﬁé,aég};éé £o which a.child 1s permitted to express
'anger or show phys1ca1 aggr ion, the perm1ss1veness, nurturance, or
5d1sc1p11nary approaches character1st1c in the family; the: genera] rout1nes
~and structure of the fam11y 3 TIfe, the way . parents show approva]; and the1r

' att1tudes in general toward the fam11y.- AT] of these factors shape both

R parent and ch11d And the ch11d s Tevel of conf1dence, 1nh1b1t1on fear,and

. host111ty are ‘shaped by the parent 7 |
'Siéiisiiész Other 1nf1uences on parent behav1or that educat1ona1 profess1ona1s R

Lo

should cons1der are: " lﬁ S

"f--The t1me in the parents' 11ves that the ch11dren were born
_--The number o? ch11dren at home '

--Econom1c status

< --Phys1ca1 and 1nte11ectua1 well= be1ng of the ch11dren and parents

--The soc1a1 and po]1t1ca1 m111eu

--The parents sat1sfact1on with thewr children's behav1ar
==The amount of eommunTty;resources

. THE SOCIOPOLITICAL MILIEU o
| The 19665 and ear]y 765 repnesented an unusua] per1od of po]1t1c T"”'”

~soc1a1 concern for m1nor1t1es and for the educat1on of young m1nor1ty bh11dren

(

'1n low-1ncom a éas W1th the Econom1c 0pportun1t1es Act of 1964 came a new

role for the federa] government 1n the fam11y 11ves of rac1a1 and- ethn1c

groups 1n poverty ne1ghborhoods The Civil R1ghts Act of 1964 was another \\

po]1t1ca1 and governmenta] dec1s1on that d gre at effect on m1nor1ty

parents and ch11dren 3 11ves 1n many ways, both 1nd1rect1y and d1rect1y; and

o

ed1cts began a,ser1es of probTems w1th1n the' larger schoo] and soc1a1 sett1ng'v

resu1t1ng 1n st111 another rea1m of d1rect federa] contro] These_goyernment.
. EH . o <
L2 , ;' ) ' -
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;l;jﬁdacts created a mino ity popu]at1on of\parents W1th their own "spec1a1 needs"
'even though they. d1§§$t]y focused on the children. Atp]east three quarters
of the B]ack popu]at1on has been touched'1n some way by these aets;
In some 1nstances, B]ack commun1t1es ‘have been broken up and fragmented
by the 1eg1s]at1on. In other 1nstances, the commun1t1es have been strengthened

| Some parents and ch11dren have been p]eased, some not. Th1s e]ear]y demonstrates,

'neighborhood, but his parents-have_11tt1e contro] over the env1ronment;_ Un11ké

th'é 'naa;éiac-k- aaréht who iﬁay- Bé:-ai’seahtéhé With th'e afrahgaﬁéht' and can move

many parents ‘are attempt1ng to exert some centro]--w1th tremendous econom1e

' f-sacr1f1ce. Attempts to help parents see th t th"ir children can be benef1c1ar1es

rather than v1ct1ms of some of the federa] programs that have found as much

’

cr1t1c1sm as acc1a1m are now . be1ng made. -
For examp]e, the Head Start Program is mak1ng a major effort to 1ntervene
in the deveiopmenta] process of the young chlld’ The focus is comprehens1ve;

.”; W1th emphas1s on soc1a1 competence, emot1ona1, 1nte11ectua1 and phys1ca1 growth
Many exper1menta1 research add demonstrat1on proaects (e g., HCEEP) 1nc1ude

';parent1ng as. part of thenr work‘ Bas1c Educatfonal Sk1lls 1s the 1atest and

- perhaps the most 1ntense federal effort to def1ne a new and eﬁpanded ro]e for

parents--1 e., as educator and 1earner——by recogn121fgrthe parent as the ch11d'

first teacher°

\f

-need help. 1f ch11dren are to be he]ped There 1s st11lla~1ong:way to go,
/ S A

‘we have nonethe]ess made much pregress._ | o ﬂ?*'._=, f_:';f':rr_.nvﬁ;fgc;j;

T - o
E o, , ,
lJ\.),_- T . A.V“ a.
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S PARENT PROFESSIGNAt REEATIGNSHIPS o ,,[; o n;;f!
The partnersh1p is somet1mes d1ff1cu1t to forge espec1a11y w1th Black |

parents, fbr a var1ety of reasons, For examp]e, teacher and parent va]ues

i”rned at schoo] that

‘may conflict: The child may come-home\¥1th behavior 1
s unatéép;abjévto/ﬁhé parent. Or the- teaCher may not be teach1ng ‘the sk111$ o

the parent fééis»aré dmportant whatever the prob]ems the f1rst step 1n_;‘

- R i
IS

R M
f |,.‘. .

schoo] - ~'x, ,E

"What Fee11ngs toward Schoo] Do BTack Parents Ofteanave?
L Coai rl g :
Som’mes they are defenswe ina schoo] s1tuat1on bEcause of ch11dhood

| - ekperTences._ They may remember fears‘bf be1ng Judged or graded or fa111ng a
test. They also may be very sens1t1ve about -thé1r 1mage because of the. |

‘ stereotype and med1a reports of Black. parents as "noncar1ng, poor, undducated

;emot1ona11y—depr1ved" 1ndih1duals

“_HowgayliﬁréﬁisikpﬂelmaLibn@uﬂLJheseJ&mllngs?

As a teacher or adm1n1strator, be sens1t1ve to the way parents have ra1sed

ll

lthe1r ch11drenf Be willing to gu1de, but do not Judge parental ab111ty.

A]so when you meet parents in a sett1ng outs1de of educat1on, take the '

opportun1ty to broaden your re]at1onsh1p wit h hem. They may then see you as

c~

a person more than was poss1b1e in the classroom. Use schoo] out1ngs and

o

Try to estab11sh good commun1cat1on w1th the parent In so do1ng,.
~recogn1ze that he usua]]y has a greater emot1ona1 stake 1n the child than you do.
T. Gh11dren are extens1ons qf parent ego . When the child fa1ls, the parents may |
ﬁto the parents. Because B]acks often fear they w111 be 1abe1ed bad parents
wher their child faﬂs; it is mport‘aht-'f'o'r -the teacher to.reassure them,

K Po1nt out what they are dolng that is r1ght fOr the ch11d
. AR R 1; ‘;71
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o 'Aég_a;,',,.t'eathér,_ Clarify your feelings about parents as role models, Hhat
is your roT as a parent? What roTeﬂde yau%'paréﬁfg'§15y in your éa#iy
schooTTng? what roles have you observed parents from d1fferent ethn1c and

-ls%c1oeconoM1c groups pTay with their chderen? .

-igiHOW Do Teachers Alienate Parents? 'Ff‘
N S ‘ L
_ %-7‘ They*1mp1y that a ch11d s poor behavior is the fauht of tbe parent They ,r’“~\\

.pretend that everyth1ng is go1ng smoothTy when 1t is not They may feeT uneasy
“*»about ways to,approach the parent and subsequently remain aToof~ They do not
treaﬁ parents as 1ndividuaTs. They do not make themseTves ava11ab1e to parents, -

";m They compare ch11dren rather than 100k1ng at each child as an 1nd1v1dua1

'ZrobJems Hhen the €h11d Enters an Educat1ona1 Sett1gg?u,

Somet1mes mothers f1nd it d1ff1cu1t to share the respons1b111ty of the1r

2

baby w1th the teacher. The mother, who found the care of her child di f?icu]t
_ may be even more reTuctant to share responsibm]ity; because she fears she is
sh1rk1ng her charge or that ‘the ch11d W1TT not receive proper care.

BTack ch11dren are aTso usuaTTy f1rst éénérafion nursery pup1ls Tﬁ{s ' J
alone Téads to m1sunderstand1ngs bet'e en parents and teachers-over the schooT' | - ’
program and 1ts a1ms ~d{ u j{f\ R T'T_d]: | . . .1V ////
How Shoud Parenecmmmmnmda e S

F1rst, it shoqu be’ 11stened to, areful}z ‘ﬁE§atiﬁé ?ééTTﬁ@E*can Sé

-41c1eared away onTy w1th frank dﬂscussions. Instead of act1ng defen§1ve1y/ﬁ th

cr1t1c1sm as a road to improyémént o0 _ _”'Z;' 7//(

In What Other Ways Can Teachers Improve ReTat1onsh1ps4w1th4kn£mts?
/’ L
% Show parents that you- are try1ng to make the bést educat1ona1 dec1sions ‘

§ for their ch11d

(3 o L )
Include parents in. decis1on-mak1ng- esp:ciaTTy during diagnostic and
IEP procedures. : S P v o

5(- |

from your own in: order to Tearn n w thingss -
. Y
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o A proach parents as adu]ts with whom you can be frtends. W

L . i ,,

PARENTS AND EDUCATIUNAL GOALS

& "o "

g ‘

‘ Qy" pres_rie trad1tlona1 methods of 1nstruct1on. They may not want t° r1sk

i3

o ///}hey may suspect tf f hese new 1deas have 11tt1e foundat1on or Fear that‘“lgt*:

B

&

,','/

)kf.’ ti%y repreSent the treqﬂ toward care]essness or overpérmiss1veness that 1s

- X
techn1ques simp]y' ack the r1gor that the1r eh11dren need to 1earn. To many
B]ack parents, se]f d1sc1p11ne rote 1earn1ng and memor1zat1on are famq11ar

f approaches wh1ch they expect to be used w1th the1r ch11dren. f'ft' ;'i‘

{\ : _

Iﬁ;many cases, B]ack parentsﬂieel their own educat1on 1eft someth1ng4

gﬁréa-;jyé hei may m1strust new teach1ng techniques and- want to”'

L ajdow1ng 1nnovat1ve methods and materia]s to be used w1th their ch11dren,

W

Or they may fee] thét tpose

For the sake of 1mprov1ng parents rela 71onsh1ps w1th the schoo], 1t 1s L

.’ 4 ' .

B cr1t1ca1 that 'ey be made aware of the schoo] s goa]s for the1r childrens, f'

They must understand that teaching methods change w1tﬁ each generat1on, and

that there are now new resources and mater1als, espec1a11y for Black ch11dren,:;7

and new and better school env1ronments.

It is a]so necessary, espec1a11y w1th spec1a1 ch11dren, to acqua1nt

parents w1th the ch11d 1earn1ng behav1or and the ways you wi]] use to he]p

? h1m function better at home and in soc1ety. The parents shou]d a]so be made

PR 6

' aware of ways they can. support your effort* For examp]e* they-can provmde

opportun1t1es to 1earn at home or mode1 certa1n k1nds of behav1or.
What Particular Goa]s Are Important7 '“"'“?h "?ftr ) 'f" o

Bas1c goa]s for children should probab]y include develop1ng 4‘5

1) The capac1ty for creat1ve, 1ndependent th1nk1ng* :

. °2) A good se]f-1mage., o o B .

3) Att1tudes of social cooperat1on and mora] respons1b111ty.

“ F
-y )

El
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4) - KnOWTedge'abo:’
—.in thesenvironner

=

5) Basftiacadem1c sk111§'.‘1 e., read1ng, wr1t1ng and ar1thmet1c.

’ . .
S

How Can Parents Be Enceuraged tb Support Goa]s?

You shou]d 1nVo1ve them 1n se]ect1ng goa]s For the1ro_ n}d fYou can he]p

o

them Tearn about ch1]d deve]opment pr1nc1p1es and how they spec1f1ca11y app]y

| to the1r preschoqler. You can encourage‘them to nurture the ch11d— to act .;

; s,

as a modﬁ] to be perceptlve observers and 11steners, and. t011earn to se]ect

:éfi appropr1ate 1earn1ng;eXper1alij You shou]d: Tso encourage'in thém the

: °e1f—c01f1dence and assert1veness they need to adVocate effectlvely for the1r =

R E . LG

| ch11d '; s J;'T '3‘37”7 : : 'T ﬁ. By '.'3’ L ; o o

Parents of spec1a1 ch11dren can a]so gain: the sUpport they need to be. . 4T

soTat1on and unweTcomeness

» effect1ve from other parents, In many ways, th

they may fee] for themse]ves and the1r ch11d 1n certa1n pTaces (stores, etc )

iif can be - ame11orated by assoc1at1on w1th parents of "normaT" ch11dren. When

‘they’ Tearn thatﬁthese parents a]so have prob]ems with the k1ds, theﬁ~
;.cof the fee11ng of a]oneness o " . ;n_ibf“d U 'T;ﬂ
grents? o L

What Other Informat1on Is Usefu] to P

They need to know that the1r 1ntu1t1ve understand1ng of the ch11d is- a

They need to know what to expect at certa1n ages

,..

(deve]opmenta] stages) And ‘they need know]edge about the way att1tudes are

deve]oped (such as rac1sm) and the way to deaT w1th rac1aT conf11ct N1th more
‘ knowTedge, parents expectat1ons for their ch11d become more reasonab]e, and
they are better ab]e to treasure the1r child' s 1nd1v1dua11ty.

How Can Th1s Knowledge Be Prov1ded7

7

R e There are many ;\E§ : The 1mportant pr1nc1p1e to remember 1s--parents, T1ke
a]] human be1ngs, need actlvltles,1n order to Tearn. In parent-tra1n1ng sess1ons;'

pract1ce mak1ng matenna]s. Then exp]a1n how they can be used with the ch11dren. .;
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' Then 1et parents préct1ce us1ng the mater1als to. teach the1r c711d a p&rt1cu1ar
R concept Knowledge caﬁvrlso be prov1ded ;""Tffﬁ"’vlzg”:‘fl t:”l‘”f';5: f4f;;ff’;
;s_ hg]) By a]]ow1ng th:'parents to observe the c]assroom and then d1SCUSS1ng '?
7 -what they saw: | Tg., _ . S 5
o h_ 2) ‘By- a]]oW1ng themrto part1cipate in the classroom. ;;_-: "U~ o i"«‘:
o < 3) By us1ng conferences;’telephone d1scuss1ons, ma11ed f]yers, etc. n? ”
.;.3" What Shou]d Be the: Teacher Goa]s 1n Work1ng w1th Parents7 \ “ ;i3

Eby 1nc1ud1ng parents whenever poss1b1e 1n the edUCat1ona1 sett1ng In fact

;t"'s to the advantage3” *m 1ab1e*as much

as p0551b1é to parents.l
th eacher's openness for observat1on of the work and an honest des1re for o”“ﬁﬁ”
}“T . 1nteract1w“ 1fea51er for . fathers and work1ng : ??

mothers, whose schedu]es ma'e,1t d1ff1cu1t to set up appo1ntments, to V1S1t

teac proving refationsfiips with parents §ﬁauila?aj§a "
: inciﬁde; _; ) _f fa{fﬁﬁpzlll“fpf' ';\, | ;,‘é | St A.h« E ‘“%
i) ;.. e .p,,, , -
s 2) : B
lgr“ _3)-l q w1th the teacher.gél 3
f ; '4) Ga1n1ng know]edgekfrom parents to 1mprove ‘the ch1lo ] d elopnent"/ :
% 5) jEmpath1z1ng w1th and.respect1ng parents goa]s. " ‘: ;:Q'Ji'. E' .
6) Establishing a professional relationship with parents by--
:;kéep?ng?a“heaithig énérQEt?c attitude.'i I ;ﬁ; ' .
'--guard1ng aga1nst becom1ng entang]gd in persona] relat1onsh1ps.'
;f«',‘fJ : ‘_'--sett1ng and enforc1ng 11m1ts ‘for children and commun1cat1ng yourv
R exbectat1on to both ch11dren ana adults. . N
-Zalert1ng parents to hea]th and safety~prob1ems. | | : o E
f") i : 4
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'}1mp1ementat1on wfrn the need qs great Also, child- study groups, groups for*

parents w1thou;

'"éﬁéour§9109,9§f§"t§a§9,bE]P make decisions for the1r ch11dren S
.z about- educat1ona1 programs and env1ronments. D f“: .
g aailable wperenss.
Howlean Goals for ﬂork1ng w1th ParEnts Be- Imp]ementéaa‘m ST , j';_;j :
) Home v1s1ts he]p. Home teach1ng progtvmi;are 1dea] aids to goa] o %;

,,,,,,,

' partners, and’ parent effectiveness tra1n1ng are usefu] Lend1

B
K i

toys and boo}' aleng with adv1ce on how to lse them can “help, parents w1th goa]sj% ft

<A
-Fam11y p1cn1cs, meet1ngs organ1zed by parents, and espec1a11y churches--wh1ch ~§;i
are st111 the centers of many B]ack commun1t1es--are a]] p]aces where educators {iré‘
can support parents' efforts.‘- o s EEEER o »g%é v
EROEE cowetusmn

fB1ack parents. Many m1nor1ty mothers and fathers are u51ng trad1t1ona1 and

,

"Theifssues-we have cons1dered “in this chapter do not pertaiﬁ-to a11‘

% . ' T . R . ”;:; . R
~contemporary parent1ng methods-aalone or 1n comb1nat1on--to ra1se t' ; _g?»;<ﬁ e
_:ch11dren. And they are do1ng it effect1ve1y. But g1ven the h1§tor1ca1 facts .':5
& ST

v

L which have ra1sed overwhe1m1ng econom1c and social prob]ems for many B]ack

adults- 1n our soc1ety, it 1s not remarkab]e that there are sets of parent1ng A

'fproblems more pronounced for B1acks ‘than’ for other groups. These prob]ems

v
o

can be overcome. And" education canmake: an.mmporta, t differ ’ence, U &
- R . . ) - ! [ j
; 8 . ) ) ;: o
i‘:}',‘ ) ) »' ‘ - L
(‘ 5
o a
Q. Z
T : :
;
s . _ .
. e, . f("!. ° N
. ( K . ' : : 5 p " ’ !
" . ! . U X ".'
4 [
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GHAPTERet e . - L
\ PERS@NNEI: DEVELGPMENT .

: by JAN,zc BIRCKHEAD AND BETRAMA COPPOCK JR ‘_ AT L

-

.;_.

PART‘] CURRENT ISSUES IN SPECIAL EDUCATION TRAINING .o
IN TRADITIONALLY BLACK COLLEGESAND UNIVERSITIES o RSN

; .

L PreSEnt1y there are maJor factors at Work in. th1s country Wh1ch promise
¥ e

better serv1ces for B]ack hand1capped ch11dreh But for these act1v1tqes:_{-'“!

to prove effect1ve, the nature of tra1n1ng for those who educate thése_v,;li,_”

9 -3 ‘11. .

‘3:ch11dren w111 have to change. It‘w111 hafe_to be 1mproved.nn quaiity;~’ R
g:,,content, and ramge° o ‘Qn.uﬂ-' | 7 . ffJ;f_r-" S
oLt : .o - I, :

Th1s ehapterﬂ1s concerned.w1th the way educators and adm1n1strators E

N, -

invo]ved w1th hand1capped preschoo]ers can be prov1ded with the k1nd of
—tra1n1ng they W1T1 need to Work w1th B]ack ch11dren effectwe]y° F1rst,_

rﬁthe factors wh1ch are encouraging - and 1mped1ng tra1n1ng effort

exam1ned Second the ro]e of the Black CO]]ege in PPePar1ng educators s ff@% |

V. ;' i
/SN R —= - »

fn1strators 1s scrut1n1zed ~ And Ehird; the cruc1a1 issues- for

»
2

g Factors Affect1ng Tra1n1ng, ”'* - -'f?,iﬁii; v:' S

~

by. Betran{A €opp0ck oo HIEER T I

= A

e

ff

Two major factors have a sign1f1cant partr$”’present attempts tg\form deve]op,a-

and/or expand spec1a1 educat1on tra1n1ng programs at tnad1t1ona11y B]ack 1nst1tu- B

f‘ t1ons of h1gher educat1on. The f1rst factor 1s Pub11c Law 94 142 th@ Educat1on o

1nst1tut1ons and 1nd1v1dua]s. 7 54 4 i N _é'; h:
P.L. 94-182, Fuch1gam1 (1980) wro;%. regard to P.L. 94 142 TR
. _' R . {\P‘; . ;." y . St v . ;:,/.' o
o e (VP T L R
. Al
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i , v o

’m...most analysts acknow]edge thaﬂﬁmuch of the 1mpetus for the v

L '1eglslat1on and its specific requirements was. derived from

_rrom. - : IO

-actions @nd activities of special educators. and' parents concerned
about minority related issues such as 1napgropr1ate testing

procedures; 4abe11ng, d1sproport1onate numbers of. culturally S i R

: -
diverse children in special’ classes; -inappropriate curricula, and

- inadequate preparat1on of teachers and adm1n1strators fo. werk W1th ;t -
.cultura11y d1Verse studénts and parents (p 634) e . '

3. -\3[; . y ..

_Certa1n1y\the 1aw has ostered a,newfound lntarest 1n ¢ra1n1ng for peop]e

“T

‘f’* f'--.

s

‘—;IWho work w?th B]ack and other exceptional'CHnldrep It has even created o

.

‘“_ways to prov1de7that tra1ning by offer1nghmon1es fdr expand1ng the

»
. ..9. 4’.

. 1nformat1on that 1s 1nc1uded in teacher preparat1on programs on except1ona1
N o \» .
’ . ch11dren (Dean 3 Grants) But it has aTsofCreated new 1ssues wh1ch go

e

beyond the powers of ex1st1ng 1eg1slat1on to’ reso]ve. For examp]e; s

[y

"._,'h1stor1ca11y been exc]uded from theggrf”

.. ‘-‘H . : ,,77”7‘k o
Tra1n1ng programs for profess1onals WhU W 1

educat1on for ekceptional ch11dren havefth’ﬂr antecedents in the Brown vs, I
T 8- e

Boardgongducatlon,Supreme Eourt ru11ng of W954 (Abeson, 1976) ﬂTh]S
TREET

dec1s1on dJsmant]ed the 1ega] foundat1on for separate but equa] educat1ona1 )

pract1ces and fac111t1es. As a resu]t Afro Amerwcan ch11dren were 1ega11y :;i‘:'i;

hprov1ded access to educat1on in a mu1t1rac1a1 educat1onal env1ronment. SRR T

.opportun1t”'wrth1n the "syst*'% Wh1ch in the past had h1ndered the1r ﬁf::l. L
Juvr' 1fwu i1 - I '.j; : ,_:-”hf“' “?.:

Uu
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6’

" » .

parent § success sole y”on the bas1s Uf race. The overturn1ng of these

1aws s1gna1ed to . many ”pt1m)sts the dawn1ng of an era wh1ch wou]d s the_

Y rap1d ass1m11at1on o? B]a‘ks 1nto the ma1nstream of Amer1can 11fe° : s

.,\;-.',; EP
B

T, 1nfer1or gave way to more ;gbtle fUrms of 1nst1tut1ona1 rac1sm w1th’1abe1s,'- ,;‘-;;;;
>ﬁ3uch a5° cu]tuva11y depr1ved cu1tura11y d1sadvantaged cu1tura11y ER |

“ d1??érént, etc. (Baratz and- Baratz 1976) The nature—nurture issue wh1ch

- educat1ona1 ab111ty depended on environmenta] faetors (and cou]d be ) ”L‘; . fﬁif‘

2

' fg.1mproved through nurtur1ng)--sh1fted ”ith the new mood, env1ronment Was

”"1to be b]amed for IQ d1fferenc%s., The d1fferences between Blacks and wh1tes

were cons1dered "def1e1ts," w1th wh1te peop]e be1ngaused as a, norm,,,

Addit n 11y, Afro-Americans were v1ewed as a hemogeneous group Y th!io
W ,@.
» d1vers1ty. Most B]acks were stereotyped as be1ng members of the¢poor

ol

’(Myers, Rand and Harr1s, 1979)*"
N1th test1ng be1ng what 1t is; the who]e issue of culture became bound
up w1th handlcapp ? Eh1]dren who were different from the white norm

hscored poor]y on tests and were assumed to be 1earn1ng d1sab1ed or retarded

M r" er, teachers wereg and are. stq]l as a group, not,adequately prepared

;l } ' o,

—

Blackgcolleges in America
ik The trad1t1ona11y B]acﬁ%gnst?tution (TBI) has p]ayed an 1mportant role,:

' accord1ng to B]ackwe]] (19755, in preparing Black peop]e to strugg]e B ;

I
-

aga1nst racism: , . s . '35}5
b d , B
'

Vo

1) By providing an opportun1ty for advanced tra1n1ng throughout the

w per1ods of de jure and deriactgrsegregat1on.

ﬂ' - -

o < o ,

- - . ] TarAY - - . -
g Voo ' . ! '
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o By
LT

o S E R - ?’
3) By-trafnfng 80 percent of all B1ack'coiieéévéraduétes;- '

; g«'¢. "

_5) By serv1ng as a rem1nder of the "1nte]]ectua] acumen" among B1ack .
peop]e.” (p: 125) 7

The Ro]e of the B]ack Educator. The ro]e of the B]ack educator is as v *’,J

"&

“and B1ack spec1a1 educators in part1cular, serve as program adm1n1strators,

N

, B S SR
c]assroom teachers, researchers, commun1ty 1eaders %sources of commun1ty
: e i

=
expert1se and po]1cy 1nterpreters, and--to a sma]] e%%ent--as po]lcy
: IR 7 I ‘
1n1t1ators° & \ o T 5
However, the bulk’ of the t1me Spent by Black spec1a1 educators is 1n

c]ag%room teach1ng; superv1s1on of student pract1cums, and student

adyf““1ent; ItHis not uncommon for junior and senior faeu]ty alike to

been: - . e

15 Financial constr 1nts of the un1vers1ty wh1ch do not perm1t adequate ﬁ"5;,~

support. This+has limited educators' opportunities toscquirey

‘ additional tralning ‘to stay abreast pf the new developments within
+ their fields, which has adverse]y affected their students and the1r
programs. 5 » S , .

S

4 . é) Desegregation of wh1te 1nst1tutnons of h1gher educat1on which has .
SRR ~ created a claim ofi a greater nuhber of exceptionally ta]ented£§1ack

“youth as QE]] as Jun1or and senibr B]ack faculty.

'3) The tendency to b]ame the, teachers for students' lower performance,
as well as for lower 1evels of program support

: B1ack’spec1a1 educgtors wh11e they- pe(form the1r dut1es,’
i .A, “; - 7 . I
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: E”ﬁaiﬁg IBI speclal,Educat1on Programs. Fuch1gam1 (1980) est1mates Wthat

N

' over 30% of the children return1ng to the regu]ar c]assreom for the major

| part of the schoo] day are non Wh1te m1nor1ty hand1capped ch11dren (p,637);

Hith figure this 1arge, 1t wou]d seem reasenab]e ta fund tra1n1i”

¢ ;_- programs for spec1a1 educators at B]ack 1nst1tut1ons and prov, B ad%jtlonal

nonf1sca1 supports (1n serv1ce tra1n1ng, staff fac111t1es) atf_evels

capab]e of produc1ng enough’ teachers and others to work w1th spe01a1 B]ack

A
and other nonwh1te ch11dreﬂ effect1ve1y. Yet 1n a study of fund1ng=

£fD1v1s1on of Personne1 Preparat1on (a d1v1s1on of the former '

'7979 went to B]ack co]]eges (Coppock 1978) Of the th1rty=seven TBIs P
.‘,.‘»Q: o 2
;grece1v1ng B1v1sﬁon of Personnel Preparation funds during th1s per1od;

“twenty-f1ve were pub11c]y supported schoo]s and twe]ve were priuatéwf

. Tra1n1ng in TBIs A d11emma fac1ng fhose TBIs whth spec1a1 edueatfan

- programs and courses has been the s]ow response to the need for faéulty--

ot

for 1ncreas1ng the number of tra1n1ng programs and add1n courses (et cetera) to
2 -’“@ o -
¥

address the needs of ,the severe]y hand1capped parénts, paraprofess1onals,

],.

nd other areas ‘of need: created by the prov1s1ons of P L. 94 142 TBIs

g‘dm‘

CUrrent1y as a group emphasize the mild and moderate areas of mental E
retardation and 1earn1ng d1sab111t1es; Work within the areas of the

‘g’if.ted" the sévéréiy'méﬁfan“yf F_étardédi;'thé behaviorally and learning disabled,
and parent training gt linited:., |

st : . . A
A ;
-~ v -
L .
v *?’"

*BT%&R colleges serve more than jusi Black people; but this is not generally

kriown: | Their clients.vary in terms®of racial, geographic, and-language
background. “TReTr spec1f1c target -populations usually include rural and

urban groups, various ethnic groups, and non English- speak1ng groups.

Pl'
e
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e

A

the top five pr1or1ty areas that these programs saw themse]ves address1ng
 were: | \'
1) Genera] spec1a1 education
.3) Interdisciplinary tra1g1ng

4) Early childhood -
‘5) Physical educat1on and paraprofess1ona1—tm%

i
»
g

It is important to note that the top five di

L -'jinstitutjons Were in'the‘mi]d-tofmoderate spe
- iﬂersaﬁnéi thaihed in‘thes:e':'programs,

' :'reéeiVé as degree outcomes : éfl a baéca]aureate'or no déﬁreégljf} i

BRSNS

7S ~ “ o

*- tra1n1ng PreSEhtly, there are no doc%oraté-level programs prov1d1ng

B} train1ng 1n any ares of except1ona11ty 1h any TBI jiquﬁva o K

' A]so g1ven the current nat1ona1 thrust 1n the-&rea of preschoo] serv1ce,

f% 1s 1nterest1ng to note that the target popu]at1on these programs sought

{ Yo

w1th adm1n1strators or superv1s&§§nranked seventh tra1ners/1eadersh1p,

#a Y

:tenth research/]eadershﬁp, fourteenth. There was 11tt1e or no emphas1s

T

p]aced upon tra1n1ng persons in policy or dét1s1on-mak1ng roles: , é 9s5 .

o research tra1n1ng, adm1n1strat1on, etc. . B

R Rer%uneLepeparah sonn tion 1n the 19805 | . &

Personne] preparat1on in TBIs must square]y face a series of ehaiiéhgés

e e - : : : i
g ' - o f {

o 7 - . ; iy F : ]
O ‘ IR .' e M : 4 5
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ghd 1ssues 1f the 'lnstltut1ons are to surv1ve grow and cont1nde to prov1de .

personne] equ1pped to address the ed0cat1ona1 and 1eadersh1p needs of B]ack

.

hand1capped ch11dren and the1r parents.

i

B]ack co]]eges are 1n a unique pos1t1on to conceptua11ze and deve]op
1nnovat1ve programs to meét a var1ety of 1ssues fac1ng B]ack hand1capped

‘ persons. "Most’ TBIs have the organ1zat1ona1 f]ex1b111ty to. deVelop new

.

v_inferdﬁsc1p11nary:models of work1ng toge;her; Hhat»1s needed 1s f1sca1

support and a firm conceptua] foundat1on. '.n\ . f A;fs_

The issue of 1nadequate f1sca1 human, and mater1a1 resources and o L

. ¢

si1n TBIs w111 dont1nue to be a’ maaor var1ab1e

program s operat1ng base. For example: i

- 1) .Strengthen program operations tg{ough co]]ab
~arrangements w1th1n the: TBI : S

2) Increase programming resources by deve]op1ng a: network at the

i state, reg1ona1, and national levels. S e
. 3)‘ Increase. program capac1ty to prov1de data and conduct research .
on Afro-American hand1capped ch%Jdren and their unique needs.

[
J

4) Develop and strengthen Tong- rangéqg?wnn1ng capabilities \in the
special education area. .

The issue of appropr1ate special educat1on tra1n1ng, though, extends”

»  beyond TBIs. “Training 1"""St,ituti'o”n's as a whote (,whethe'r they are predominantly l

white o Black) are affected, espectally since t'h'o'se"o't':hér than- TBIs
cupply the professional parket. Portaps the key ssues in preparing efoh
people to work with handicapped Black children were:best summarized by

Fuch1gam1 {1980): * -
5 Change teacher att1§gdes an expectat1onsu ,
8
L‘a\_; ‘ P"'i b ) : : ' -
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'.‘;2) Ueve]op ways for 1mp]ement1ng content that is re]ated to R
rac1a1 and ethn1c groups. - S ;

o 3) Fam111ar1ze teachers w1th avallable mater1als.
4) Proi/pe 1nserv1ce tra1n1ng for co]]ege faculty.

5) Bolster 1nst1tut1ona1 comm1tment to prov1de 1nformat1on about
cu]tura] d1vers;ty in teacher preparat1on programs. {pp. 635- 636)

K

Because the cr1t1ca1 nssues 11e 1n«the way we tra1n teachers, Fueh1gam1

; Q

g!gsts that coﬁleges mayvﬂ.t;a. . if;the fo]]ow1ng approaches in ,ﬁgi,

sett1ng curr1cu1um

1)-Use a'separate modu]e or course on mu1t1cu1tura1 educat1on

.2) Use a‘ser1es of courseS* S : o . A
‘::7 7 .77 i’ A W 7 B L - ) @ .
- 3) Usefa.genera d1ffus1on of 1nformat1on throughou h urr1cu1um.,
- 4) u'.se,--;expe'rimentalii;'c'o'urs_es. (p. 639) . ; | W

The c'ouir‘s-éamight consist ‘of ihStfuctfaﬁ suéh as: 1) raat cuit'u'rés'from
t‘
" . V,
for various ethn1c groups, 3) the changIng cu]tures of ethn1c groups, 4)

the re]at1onsh1p of these groups w1th the rest qf soc1ety, S) the current

v v

S “'s1tuat1bn oF ethn1c groups, and’6) the future of ethn1c groups-Kp 639)

in Issues of Eommon Eoneern (1979) the nature of the 1nformat1on that

shou]d be prov1ded through ‘these cpurses was expande%}upon° Persons who --. -

- work w1th cu]tura]]y d1verse ch11dren shou]d rece1ve "seps1t1v1ty tra1n1ng\~3

4 4
.

At

m1nor1ty progects and popu]at1ons (p- 53) Among ways ava11ab1e for -~

ffackk1tat1ng this tra1n1ng Wou]d be to make opportun1t1es available for
A

-§tudents to do 1nternships in Hand1capped Ch11dren Ear1y Educat1on

5 o
%0 .';n'
r—v 4 e
Q o
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_staff and ch1idren alike,

foundatioh.- This isa basic e]ement of a]] cirriculum deve]opment

as much for black children as for any other ethnic group for whom

b".'there are documented- develogmenta] and eduCat1ona1 needs, We are

_@;notf“1mp]y concerned w1th adaptat1on of the very mode] wh1ch has

: ;fﬁ'ideolog1ca1 base 50 that theory test1ng can be carr1ed out from that
"7 bage . (p169) , R o

I

b 169): .

'V.1)'...A strengthen1ng through teaaher preparat1on and reeducat1on of

the pedagog1ca1 foundat1ons for 1earn1ng is needed
LJ

< teach1ng s a]] the more necessary.

3) The deve]opment and strengthen1ng of ach1evement motivation -is

essential to the task of educat1ng the b]ack except1ona1 child.

4) Hhere b]ack ch11dren are concerned “the 1ntroduct1on of a |
program of group re]at1ons 1nto everyday c]assroom life is -

des1rab1é oY N

- 5) Spec1a1 educators need to draw upon and teac lk56W1§agé7g§§g§

open systems theory and methods ‘of organizational development.

6) Effeet1ve programm1ng for the b]ack ‘handicapped child requires
that spec1a1 educaters build an entirely new relationship with

b]ack parents (pp:169-174);

These key statements offer a firm foot1ng for strengthen1ng programs and

f?..
'*other

"Tnst1tut1ons that prepare: teachers to- work w1th the B]ack hand1capped child,

'They a]so ofﬁ?r a perspect1ve a1med at mai1m1z1ng the human’ potent1als of

i

il el
" s B
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3

Perhaps the. essence of a]] of these suggest10ns for 1mprov1ng the '

preparat1on of teachers and others:can be: stated thus]y A} people’ who [13;,7';7’ff

”.work w1th cu]tura]]y d1verse ch11dren must Tearn to expand the1r percept1ons'

.”Mctaugh11n Williams, (€?77) wr1tes-- f .-_w,vﬁf'. 5;;;;i

: Ma1nstream1ng can become a force for’ va1u1ﬁg 0? 1nd1v1dua] differences, ~
© a process to fostdr acceptance of varying physical, psycho]og1ca1 3
educational; and racial characteristics, and a futuristic model to
celebrate variance as a desirable state Mainstreaming can be 11kened
to.a tributary flowing into a river: -Some portions are smooth and -
p]ad1d, others are swift ‘and contain rapids, protuberances, and

obstacles; and still: others are so difficult passage is tenuous and
uncertain, perhaps impossible. If the spec1a1 sedutdtion tributary is -
eventua]}y to flow into. the educational maJnst 11 barr1ers must

be removed (p.107).
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Y PART 2: PERSONNEL DEVELOPMENTby janeC Bn’i:khead L )

¥ ,,“f:
respons1b]e. ]%, i
One is that 1nst1tut1ons of h1gher educatibn have net been ab]e to g 7T“~ -

that bave changed the face of educat1on for both the hand1capped and non-

-_ov' kel - Lo :'~,.,'O< ,‘/ . .l' . G
g L0 R

L et

P . o R

hand1capped student over the past decade. S S NN

: Second, since teachers have little or no contro] over schoo]

BN . .
; - P’
- Coan

organ1zat1en, class s1ze, superv1sory personne] prov1d1ng ass1sIance and '

prob]ems that young B]ack children exper1ence and appear to be sens1t1ve BRI

to their needs, massive referra]s from g’”e'"r educators--many of wh1ch
are 1nappropr1ate--for more restr1ct1ve piaeements for these students tends

”fto dampen the spirits and discourage the advocacy instincts of these spegial
7 _ e o ; » ! '
o e.,o
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: Tleducators.vl'%§. "*;jtc'
Other factoirs that also affect teacher effect1veness tnciude; the . % -

1teacher S attt1tude about the ch1]d the ch11d s att1tude about the . X

Jteacher,‘the 1earn1ng env1ronment the subJect matter be1ng taught and

dthe eVV1ronmental cond1t1ons wh1ch may or may not mot1vate the ch11d to a

0)"‘

A]so;_the 1nf1uence of parents upbn the schoo] the teacher and

’

Pear';

y

>'the behav1or of the1r own ch11dren p]ays a §%9n1f1cant ro]e in the ch11d'

n‘_‘ \\
<

ab111ty'to adJust read11y to the teach1ng 1earn1ng process.

Unfortunate1y, the 1atter genera]ly ho]ds true for many yeung Black hand1capped
: “ix_,..

r AN o o o /ﬁ

| §fuaéﬁf§. R . S S
4 X - ;‘i«' oo < E ‘* #,i'_
3pec1a] competénc1es and sk1lls are necessary in crder to cbmbat the

;o
’u.

’ forces that make teach1ng the young Black except1ona1 ch11d in. an urbaﬁ
T

sett1ng ine??ect1ve. "What is needed are exper1ences wh1ch acqua1ne th%h

5

educator w1th the rea]1ty of the cu]ture, fhe rea11ty of oppress1on and
, N

, spé‘.ci%icaﬁ-y,f

inservice tra1n1ng for feachers in urban sett1ngs, The baSis for this

tra1n1ng, which we def1ne as those act1v1t1es which teachers, administrators;

-

T ' o w o
support personnél, and 0 fher educat1ona1 staff members engage in to keep

,&abreast of methods and ﬂ@chn1ques related to their respective fields of

o ]

'expert1se; will be d1scussed first, Then, recommendat]ogs for tra1n1ng
approaches will be provided with a 1ist of tips for success.
‘&',_,,7 o . \

— I-c,
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'"ff: 1nstruct1ona1 a]ternat1ves have not been appropr1ate1y seT‘cted The i

(-

T

_ ;"iprocess fa1ls to accurate]y determ1ne whether a hand1capp1jg R

J‘.

»

‘e nd1tg*n_actua11y ex1sts or the nature and,extent of: the gpndﬂt1on. 7Many ulg;

of. these ch11dren are given restr1ct1ve placements, such as self- conta1ned R y

The TeveT of funct1on1ng of 'hese ch11dren, the1rvTearn1ng character1st1cs:
S > FR
'5:curr1cu1um needs, cu]turai d1fferences and Tearn1ng probTems, re 1nterre1ated

The most resourcefu] teac

'But they must a]so ﬂeve]op the sk1T]s to use methods that move students

: deve]opment make state and Toca] educat1on agenc1es accountab'elfoW prov1d1ng

inservice educat1on. They requ1re that annua] needs assessments be conducted mar

-‘)

'be made ava11ab1e to a]] personne] eng ged 1n the educat1on of hand1capped s B

L -
o

~€students (Skrt1c, Know]ton, and C]ark 1979)

Recnmmendat1ons for InsErv1ee Tra1n1ng

L I KR

<y Accord1ng to White (1971); the ideal program for tra1n1ng teachers to _
: iy e

< work with d1sadvantaged ch1Tdren (Wh1te s term) w111 have, to. be-a systems g

approach a competency-sk1]1 based program operat1ona1]y defining each '

i

: 1nd1v1dua1 task 'and skill® used on “the Job He believes that these teachers

. : K | . : o
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;J.:.

.J\—

' beg1nn1ng work w1vh these~teqchers 1nc1udii

sc1epi1f1c effort to deve]op efﬁect1ve train1:g programs. for- teachers of ",f;‘
- young BTack except1ona1 ch1Pdren, ana]ysas of the teacher s ro]e must be -

moﬁ1tored over a per1od of t1me énd in var1ous s1tuat1ons.~ MaJor emphaS1s . B
“mustghe p]aced on the goa]s and obaect1ves teachers shouTd be work1hg T';xk’f’

Trel

-

] e

Quest1ons thatapreservTCEggﬁd inservice tna1ners must reso]ve before S

BEE Nhat spec1f1c khcher 1earner béhaviors are in questlon when
3, speak1ng of teach1ng ch1]dren w1th spec1a1 needs? ~

S ‘they perform1ng as: expecfed'after R
: HW~-'f tra1n1ng7 o » o . :

defined teacher role? : A

Pl

,tawarg; Goa]s for teach1ng young Black except1ona1 Ch11dren certa1n1y
’ 8

‘.6vérggp wit h‘tﬁése for teach1ng other ch11dren, but there are s1gn1f1cant1y

"y :
d1ffergnt 1mmed1ate1 1ntermed1ate and f1na1 goa1s. Theoret1ca11y, the

oy ia ‘&

’ term1na1 educat1ona1 goa]s or\all American ch11dren are the same, a]thoughmi} .

,,,,,,,,,,,,,,,, ’.

the skills they deve]op ?ary to a great degree. o o .
Ii554£6E45uccessiMJ Tra1nr;1 LI

S .
The needs 0 teachers in urban env1ronments necess1tate that tra1n1ng

U " >

"be de11yered ‘F,a yav1ety of ways _for examp]e in 1arge groups and small.

-+ groups and, in §jtﬁatf6hs with similated exper1ences tha; re]ate to the

hwh1ch are des1gned to accomp11sh term1n'

f.

8éﬁ§ﬁ&§ 6?'thé 61a§§r66m s1tuat1on* ‘The fo]]oW1ng examples represent a
_s1mp11f1ed task ana]ys1s type Uf p]ann1ng in which a program of activities

"obJect1ves are p]anned for

teachers. ' 'p'

N Examgié 1. Tﬁé’%é’ae'ﬁéf wil} be i'ﬁf,éumaﬁany guit ded thraﬁ_ijh 3

l,_

<9
o 1.
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& 2) Are you preparing {pree;;y1ce) young ‘fien .and ‘woren to fu1f171 the .: ;-

Paraphras1ng Wh1te on th1s topic 1f there is going to be a ser1ou3, TR



RS S TR MG T

+ A =
D

" w111 be d1scussed and: each ch11d's strengths and weakneséﬁ

1dent1f1ed' Based on the 1nformat1on generated; the teache®: wil

write an assessment report and an IEP for one student in the

@

Examp]eAZ' The teacher W111 be asked to observe a ch1qd s soc1a1
ibehav1ors dur1ng a spec1f1ed per1od of t1me over ‘a number of days 1n '
© the c]assroom; The teacher Wil se]ect a record1ng method that can
4be eas11y managed dur1ng 1nstruct1on. 6bservat1on data Wilk be
ana]yzed anddthe behaviors requ1r1ng intervention- 1dent1f1ed The

obse;Vat1on act1v1ty should prov1de thei'eacher w1th more spec1f1c‘;

1nformat1on about 1nd1v1dua1 cﬁderenﬂ

;ExamgleA3 The teacher w111 be g1ven ba:”11ne 1nformat1on about aé,)i.,"

i hypothet1ca1 group of ch11dren. Informat1on‘?111 1nc1ude.]earn1ng'

P
T s

" ”f}' sty]es, preseqif]eve]s of performance and behav1or or1entat1onsq

"_Based on thTS 1nformation,‘the teacher w11§§deve]op a da11y 1esson

o p]an that 1ncorporates 1nd1v1dua11zat1on for var1ous ch11dren W1th1n ‘

P

the group setting. A = '4,._ , &

. \F»

Exanple 4.. Given a parent-teacher interview checklist, the teacher
wiTl interview a parent of one child 1n the c1assroom and determ1ne

ways the resu1t1ng 1nformat1on can be usefu] to the parent and 1n the x

R

-
oo
v ot 3; e
' N . HERE

The success of 1nserV1ce tra1n1ng programs depends upon the opportun1t1es o

)

. -for 1nput from a var1ety of 1nd1v1duais who' -represent the var1ou§_1evels of
" e

. personnel;to be tra1ned. The att1tudes of part1c1pants dunnng the tra1n1ng w111'

. offéﬁ:débéﬁd on the amount of 1nvo]vement ‘they, have fad in. the planning process.' |

Fédéral regu]at1ons (P t 94.- 142) mandate - personne] deve]opment

'; - . . . .
. . 7()
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s traihing State 1eg1s]at10n determ1nes suggested pr1or1ty areas. Bdt'the} S

i

tocal Educatibn Ageucy (LEA) has h' spons1b1]1ty to ensure,that teachers -

. e S Cidl T G S
possess sk1lls and competenc1es to fu 1f111 the1r spec1a11zed ro1es. fIt_y_'_ T _
;ff may be Wise “on the part of the LEA a]ong w1th state personne] ta cons1der'

.

;. some of the fo]]ow1ng suggestibns.* "”xf
e . TE s ; C . .
v . _7L7 1 - R
1) Ident1fy and ma1nta1n a cadre “of tra1n1ng personne] (i nc1ud1ng _
- Black profess1dnals)--e49., general and special education teaqhers,
administrators; subject-area specialists and’ spec1a1 education -
i the deve]opment

supervisors. Thegse peopte should have expert&

LT © of multidimensional: traininé packages based upof
S .of the teachers,- ’ _ S ' : R ST
2) 6rgan1ze and prov1de }eadersh1p to a strong and*coh951ve Parent ,,_g;,' ~

W LT

Advisory €ouncil ‘that” has. mepresentation of all ch1]dren rece1v1ng

\

| “serv1ces’and parents of children at all age and grade 1evels.

. . &
3) Encourage parei‘ibart1c1paﬁﬁon in-all maJor system w1de tra1n1nc

activities: for'general and special education teachers. The major e

3 responsibility for parent's knowledge and awareness rests with ... @ =
© . scheols and teachers, As Harvey (1977) stated, a critical need =~ PR

Ffor the culturally-diverse child is 1ncius1on of h1s or her parents ER.
1as an 1ntegra] ‘part of the ch11d s program,,'

Bi-

[ W’ G

- personne] deve]opment training via_ the provision of consultant, - o S

services to address individual néeds of teachers. ‘Special . educat1on .

tl‘s

'Support 1nd1v1dua1 schoo] adm1n1strat1on efforts to prevwde

AL
N g,

administrators should; however, maintain control>e¥ rrthegselect1on .
.,and use of a- d1vers1ty of gualified. consu]tants thrgugh_the ’ T
deve]opment of a comprehensive 1ist of persons. with’ expert1se in .-

s programm1ng for young hand1capped ch1]dren with diverse needs.
[ . ‘-

- i5) Prov1de a ﬂar1ety of . built-in 1ncent1ves for teachers 1nvo]ved in,

?}ﬁ'ﬁ?u i ,personne] Qevelopment training--e.qg.; st1pendso inservice or graduate ¢. -

" credits_from local co]]eges or universities”and certification status’

. - arranged for engaging in a sequence of credit, counses, training-~ . . &

packages and ‘hands-on materials; and. training. dur1ng the schoo] day ' : o
R

fé:—. L when subst1tute teachers are prav1ded : o e »;'
Many State Educat1on AgénC1es (SEAs) d1ssem1nate needs assessmentp 4

B

. surveaﬁ;td gehera1 and 56§;1a1 éducators thrcughout the 1oca1 educatgﬁﬁ

E‘P' arta subd1v1s1ons.; It shou]d be a pr1or1ty 1n urban areas to exam1ne the
_ / o , S o A
resu]ts of these data and wse then’ as fo]lows e ?_" :J ’15; o P

1) To see 1f 1oca1 needs assessme

l:! (-H

ta match SEA assessment resu]ts°

< R . Co qu\ . . ] . P -
SR P ' - ' LRV AR o ' :

- ‘ : '.,\ ; o . ) . . , S R T s
o . ‘( p " b e 3o ,,, . ,.', B TRt = == = o ’ Ly ,' e R ! * T
7L THE BUAEK EXCEPTIONAL CHILD'[ 81 ] ST R
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&

5 S e _ .
- Vit E o Cw - . T . ., L
t - . s - L. . € 1 - -
. . SO % - .v ; ~ . - : oY

—

2) To* determ1ne the cr1t]ca1 -areas. where the needs.of genera] and

3spec1a1 educators coa]esceuy,;'" Sy o ~_" _ Ty
S | EATNERES 5 B .ot
3) To 1dent1fy state and federal pr1or1t1es emphas1zed 1n the needs S :
“a,assessment survey S ,,,? S o R == ,;L;iifzﬂiﬁmf
. S e . < . X N

KE ; v-‘_.f'.._f c
4

7 To determ1ne wh1ch subgroups w1th1n the profess1ona1 popu]at1on :w*

'“V" need ‘the most and the 1east tra1n1ng° : s o
o ?j Igiggterm1ne wh1ch needs survay captures data in the most eff1c1ent
manner, - o : '

Spec1a1 Educat1on in Ba1t1m re C1ty Schoo]s v1ews needs-assessment data as a_

74’ 3

“crnt1ca1 part of prov1d1ng effect1ve teacher tra1n1ng programs that/address the

. ‘4_‘;..
ﬂfg -
perce1ved needs of 1nstruct10na1 perso&ggl as we]] as what must be done to S
“{25" s
upgrade com tenc1es and sk1lls and méet the 1ntent of the 1aw A copy of

,,,,,,
b ,_a-.- - .
R b R B

. P . . r
- - a A - . B
R . : . o ;o
” LY M~y

K 1) Deve]op and d1ssem1nate a needs assessment survey.'

S fo]]ow1ng steps

a) Survey teachers usimg: quest1onna1re§ and 1nterv1e@s and gather

BT ‘-ii') eva1uat1on Feedback on prev:ous workshops., : f f'{ y
By e TR

,sﬁiﬁ f 2) Usézﬁﬁ%i;?réﬁ systemw1de and state surveys. . n_g g-
) e . . 3) Rev1ew tra1n1ng act1v1t1es gresent]g‘ex1st1ngnr‘ , R 7'; e
Lo~ EE . . - ‘\ B 7' o : e ‘-. .'\.:'
T ) Aha]yze thevdata on needs to determine the overa11 sbalsg-dbjéctivesjj

' cpntent and methcds of eya]uat1ng the program° K '_

' 5) Def1ne bas1c topwcs, and ana]yze the']ipks 1nvo]ved in accqmp11sh1ng

the ob3ect1§§§§§§ determ1qe the appropr1ate sequence an:' '1ect10n

: of act1v1t1
A : 4

- 7_:’ 6) Se]ect t1me and secure fa access1b1e 1ocat1on for {fgnéli*“'

~ s - ’ " -
o A ) ’ . . . . _—

"I R S - S rs . . 4 a
c ,"r P A S R @’
N * ) 3 AP V
./ N ».._. . & 5 ) o - . s L i - S = /‘
Q o T e S,
M. . . .. s  THEBLACK EXCEPTIONALCHILD[82]. - .
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.

=

. .8 Provide. tra1nernor1entat1on segghons. Review conteﬁt Yaterials and
- the 5ct1y1t1es ‘to- be catried out to determine st{ategies for - ;

‘ensuring thegsuccess of pract1cum act1v tJéS e ;fQ17  S

-

.?5 Deyef%p w1th trainers a pre- and post assessment survey to be
A adm1n1stered td' the part1c1pants. 2 :
s o TO),Egp]ore<1ncent1ves sﬁch as 1nserv1ce credﬁt gradqate cred1t and/
BEREEI. st1pends._3;' }ﬁ : SR e . ff

b Do vk

= [,

77-Not1fy partrctpahtsyand theqr superv1sors of h 71mes dates,

1

'.1ocat10n arrd requ1rements for cred1t o e

LR

;iﬁ"Rev1ew a]] arrangements and doub] 'heck for apprqgf1ateness and
'.,A,freadmess° Lo ¥4 e

: !za_.‘
-

e 153 CondHCt sess1ons,'us1qg a varmety of act1v1t1es and pract1cum

of Ch'l]df‘&[l. ;‘ - ;- ¢ o L S S S
. . . 3 ("I' . ’..-',"-' BN N

.’ . P

”14) Conduct a format1vé and aJSummative eVa]uat1on of’the tra1n1ng
act1v1ty qp P o ,

'],) Mon1tor part1c1pant 5" phﬁ%ress tofdeterm1ﬁé the extent that know1edge

#ga1@s of ‘children asithey reldateé td IEPs,bstandard1zeﬁ fests, soc1a1

1nteract1on analyses and cr1teraon peferenced tests.;ﬁé,

T ' PP - i

. '-i."

Yy

Ieachersﬂwhofkesqst Tra’ .
nl\ C’“ B Lt t.;; Yol

| teachers who w111 not ‘be affécted by any amqﬂﬂ% oF personne] deve]opmeﬁt

. B _ P
tra1n1ng To them atadem1c aeh1evement among young B]ack ch1]dren is.a

0.‘ /,,,L

secondary obJect1ve, whicffveans that theseachildren gn the1r.charge w111

'«s\t"" & .

fa]] farther and farther_b

».. ‘;'

T "gﬂster pos1t1ve ach1evemenT 1n young B]&%% except1ona] ch11dren.,
7*1. s . . ‘
;ere a'e o ea’sy answers as to what can be dd$1>for these g@achers

L ﬂ!
7: ﬁtwe o, severa% succ1nct steps can be taken The fo]]owﬁng suggest1ons -

-
P

offer some feas1b1e so]ut1ons to 1n%ure that'ch11dren rece1ve'
P ‘aa&

. he . .
1 o,.,

oo

L e

3 - . i L . B .
w L > X Cos e
s une o

© cexperiences;. on_ the: 1nstruct1onaL needs and mutt1cu1tura1 d1?ferenoes,

and:$kills from training.are used.in tHe c]assroom.g Examine wth ;4

f;~ There w111 always be a popuiat1om of hagﬂ core‘

X
LT



fov

‘15 Initially,. a]] ass1stance fr‘om the agpropmate sekv1ce prov1der

~should be used: to meet the needs of part1cu]ar students in the
c]assroom. e :

. . - T . L oo . :
,,"- — - . . - —_— - 7/ S - 0 T

2) SU'p’p”o”r't ser'V1ce prov1ders (e g., /peeeh d 1anguage c11n1c1ans,
“physical- ther‘ap1sts) should-address only one need area-at a time.

%@]f eva]uatwn by teaehers shou]d be™ eneouraged -and r'e1nfo;reed. n

3 :
# S LI Shi

i L ’L‘fﬂ?‘

AR g

S 3) Eva]uat1on of teat;m'er effectweness shou]d be, d1rect1y re]atgd td’ &,

3TFQF : @“ ~ohjtd: progress and achievement, as measured by the 1nd1v1du€1 educat1on ,
S . pRogram.and standardized and criterion=reférenced tests which are .
R gener‘aHy adm1n1ster‘ed 'to all ch11dre 11‘-1n Title I urban sett1ngs. o .
. 2?") }'eaeher behavwr char‘actemstms and behavwra] character1st1CS of g
LR . *»children shou]d be matched to aHow for' '?ﬁdfwdua] pr'efer'ences and RS CA
R ‘ﬁééasn,‘ N : 3 R
LA e e o me e T o
" ?are%s shou]d be encour‘aged to take an active part in school wf’de ;
S activ -"e]] as sped1ql educatmn c]assmom act1v1t1es’ '

»%
o el A

.5. - - “ =
. - )

w%r'kmg.w_- ais _.,,eiiceptloﬁal ch11dr'en° oL

ST SR ur o e
Cae Tn regar‘d to tra1n1ng teache(s in. ur'ban %tmg to' wor‘k mor'e effectWe]y,
T 5‘{{" L ' “ e
Foos ‘“gxth yeung -

Bt U
R "-'~“‘-cﬁ1us1on

fo_d' h1s chapte o mlm‘sﬂtra’tars Sl

deve]opment for staff educatwn* The mu]t1dfs¢1p11nar’y dharacter of spema] (

7

e educat1on makes 1t mandator?’ that mu]tizi1sc1p11nary tgpu:sfe tauéhté"d | -

»that some of th1s tr‘a1n1ng occur' in d1r'ect,conaunct1on with othey

. oW

«&/ ,Th1s means "1earn1n?/to 1earj;;/together. . : | . S
- ..' . :,,, _ . 7",77777!*' NG ‘ ...-_ . A
8 M’“ . ‘QPer‘son f evé]op ent tram:!ng s a contmuoﬂs process. If prnperly : _
PN - ~ ’ S LR S
. impleménte it can meet needs not addr'esssd at the preserv1ce 1eve1 ‘and e
- ‘__,

' fs’tﬂ{l pmﬁé cmer'e;epmstmated \tr‘a‘l«mng te expemenced %rsonnel,h The S

,‘ “'bas1c 1n1;ent o tra1n1ng programs shotﬂd be to sat1s?y the ’1dent1f1ed§needs i o
: ‘;of staff as weH as those needs 1dent1f‘red by adm1n1str’tot‘s, per\ns*
'and suppor‘t serv1ce prevnders " e o f w%
(4 R ;; _ | .
ERIC ;. wfx o0t THE BI:ACK EXCEPTIONAL cuu.p[sa] e g_:
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;; s o T Attachment 1'3;7-':;5*;7//ﬁi~ I, v
#0007 . NEEDS ASSESSMENT SURVEY -~ . T
: ._7.:., ko "u. . . - . - R i . iL‘.
"?ai’ ; The . survey forms, which begin below with the circular, capture. datar'-
“ o Jfrom-avariety of sources and levels within the urban educatiomal | = .
- , env1ronment Us1ng\the _survey accomplishes several tasks. ‘First; ;>:>?, v

. it.gives the teacher information on what other personpnel perceive
S to be hﬂs or: her needs. SecBnd, 1t gives. the teacher an opportun-

:addressed in a comprehens1ve training program Third; it provides

.+ ‘a~basis upon which evaluative data can be- captured\redard1ng the

:; 3y‘effedt1veness of the tra1n1ng. St e gh;\\p
f fr‘Needs assessment survey 1nstruﬂ%nts must be, updated per1od1ca11y\\ :
i g to ref]ect chang1ng training priorities. They should be = . \%eiié;
R Ry ;cont1nuous]y exam1ned to determ1ne better ways to collect and L e
v ranalyze data. e _ o 7 e
2o Dl SRR : .
%ﬁ T e e o o FE | _
‘- -BALTIMORE CITY'PUBLIC S'HOOI:S l o % Civchlar No. .
; BALTIMORE, MARYLAND 2]218 ( L . Serfes: 1979-80 T
: 'Office of ; ' . . i . L

The Super1ntendent cf Pubf?c{ nstFUetfén'-f L March

Y N : ) ._sf. -
gr1ntendents, Pr1nc1pals and Heads\qf Central fo1ce S *
= W B 5 e T

- é{t ,TQ:,; . Regiopal.Su
o T Un4ts1 -

¢ . FROM: ndenL,Eqbllc In§tr9ctwn, . T
IS 7 ipgrirtendent, ‘Public Instruct1oni i L e
N ) Deputy Super1ntendeﬁ jBureau. of Education:’ e e
Lot _ . Sugkrintend®nt; D1v1stbnafor% ’ i

P Except1ona1‘Ch11dren ;,, I

o Qua]xty personne] deve]opmen sTessent1a1 tJ,1mbYoved eurricu]qu ,i}n e
deveTopment'and instriction fd%. pantticapped children., ‘The. process- ich 3
training-needs are "identified, shou]d be:- comprehens1ze: mu1t1facﬂ_”

"= 1nteract1ve L . ”"'i s.‘ .
" . . 3 L 7777777757:‘7 u

I#e purpose,of the attaehed needs: assessment s to he]p determ"” £

'nature and level of tra1n1ng needed. by, administrdtors,”

i pefsonne] relative to 1eg1s]at1on child find, identificati
_\ < éyaluation,: p]acement and ins ructional T 2
- ¥he items conta1ned in ‘the nee as’esi "t serve;as a bas1y for i
priority. needs ofvpérsennel “at-the § ‘
_that add1 ena] staff deve]opmsgé:

at1ves can be p]anneﬁ and jmp mented

X The suréii has been d gned¢td emphas17e a cont1nuum~

, _IhJs allows respondents, tq examiné and evaluate their-owngddve?
- S%%”d‘”g’ kﬂow]edge, and skills-in relation to. their bickgrou

the SiRY




. | | R — ‘ - ' ‘ . .v ‘ “2* 4 . | N ~~ 3 .
“J . L "v - . ) . "‘:r . . . w . ) . &;‘ ‘.
We recogntze that personnel preparation is a cont1nuou§ procesg and -
- should be organized according to .needs fotbef§t§ff77gWeiu111 apprec1ate. R
“  jyour support in so]1c1t1ng thoughtfu] responses toﬁ§b1579951§19nfgf our: s
- needs - asse;sment effort.- Please ask each statf member assigned to your .ot
building or office -to comp]ete ah 1nd1v1dua1 Survey. A]] surveys should
. be collected and returned to :, - . | L
by — — - o _ . "-S,:"[: - o B
3 P !
y Aga1ﬂr thank you - fdr your ass1stance in th1s endeavor. S

S -
N . - j; [ ~>. Vv;_' :- . ; . .
I _',:L' ‘ B g ' f:k ttaQEQent ;o Circureraﬁb
A C . L. ' ‘-‘@:-@e | ';\ X i - ‘E: 3: X
\\ | - . l» I ,l Lo ,.; Lt 4,,, . d ‘ ‘;
Q1v1slgnffor7§ggepplona1 6h11dren T O S R
' Needs“Assessment Survey SR M R ek e
for SR - L ,
2T Genéﬁhl and Spec1aT Educators BN e, L L Y - :.;h:
' ;, L S ce e 4_¢f$,¢.'rfﬁ§
P]eage spec1fy your title under one of Eﬁé EﬁWéé headiggs - < .. v "
Zont’rthe survey , strument.-‘<";r '{;» : P fﬁf??f"v- R
77 Teagher & Support,PerSOnnel .;f
Examp]e R - Example: ‘ cg.-._ Example: ‘
' Bu11d1ng ?r1ne1pa1 R General Edueator, Grad[' ':Psycho]og1st

gﬁ} Educator, Leve{’ . Sp ch & b nguage Therap1s"j ;:H

’ ,*‘«'f ervite ' S
'. Teacher Aide e (Gen.,Ed )
; GeneraTquucator (SecéaE L (Spec Ed.)

. . Special Educator (Sci éﬂ _ ' .
S Jish, Math, ptc.)

‘ PR A : VAT - ‘o :

3 RS%Q;\Déh 'tatement under the var1ous cateeor1es thaf 1ate e
gq,_jr~-! @9 3~ component of special; educ&t1on. Determyine your §iaths A

‘eve]opment

3. 1=5 basis in regard. tqlspe61f1e staff « ¢ o
8Y.eL.4 N each catEgQ“x s
e 5

,ntra1n1ng, exper1ences qp-needs you y. I

Bw T -he fo]]ow1ng 1nf
X ]; ing youm rreqergf
L’aﬁvareneavel”

.:”7:- work1ng Enow1e;¥

':Mor ¢ra1n1ng

T

"'_n ‘._ S - "a B Q(J"\ . 7‘..

.'96 a
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5

Aruitoxt provided by Eic:

"~L5 ~ 5gec1£%c4need,for tra1n1kgf The réspondent needs tra1n1ng 1n the;£$%a

. Honk1ﬁm knowledge in the area
related to the compenent but

Stra1n1ng act1v1t1es,; e S

‘ §; Expegtise in_the area:
‘5}. and evaTuat1on feedback in this area;

.Af

Respondent could. prov1de 1ead rSRip

2

4 gNot app11cab1e to present . assggnment, Respondent cou]d ﬁ%

acauﬁfed from tra1n1ng t0\curh§nt pos1t1gp ass1gnment

i order to;fu1f111 m1n1mum expectations. « - . - : .

" THE BI:ACK) E)i@EPTIGN L CHILGT



S ~ - Division. for Exceptional Chlldren : S Lo ,
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Federa] and state 1aws, agency po]1c1es, and recent caurt dec1s1ons have

-made profess1onals and concerned c1t12ens who are 1nvo]ved in the spec1a1 ed- S
RS

'ucat1on of young B]ack eh11dren,anxious about assessment technﬂques and p]ace——

/ . Cw e

’1onals are perp]exed and disturbed that- young

. ment procedures Many pro s

Black ch11dren rema1n overrepresenfed 1n classes for the menta]]y retarded : lff;

A rfwh11e underrepresented 1n c]asses for the phys1ca11y hand1capped and gifted

T(Mercer, 1973 b) Some professionals attr1bute th1s 1nequ1ty to d1scr1m1n-' "

o atory assessment proceduresfand suggest that the f]aws 1n such procedures .

Y

are sor w1desprnad }hat formal assessment shou]d be d1scont1nued a]together'

L R

~ Vo

;56ak1and 1977) Other pub11cat1ons have sharp]y cr1t12ed the use of standard-

.
e P

. Szed tests: wh1ch form the bas1s ﬁir most eva]uat1ons of student progress in

;Amer1can educat1on today (F1e1dsT Jacobson, 1980) \Evaluat1on has been ca]]ed

' the maJor d1saster area in educat1on7 The Counc11 for Bas1c Educat1on (Weber,

1974) and the Nat1ona1 CounC11 of Teachers of Eng]1sh (Venetzky, 1974) have L }ﬁ

'”;pub11shed pam h]ets h1gh1y cr1t1ca1 of . present standard1zed test1ng procedures .r o i
,Green (1975) po1nts out that the use of standard1zed IQ, apt1tude and. ach1evement'<~,‘
) . .' . . 7
tests have mushroomed, resu1t1ng 1n vast po11t1ca1 and econom1e 1mp11cat1ons

fOr B]acks and the poor 1n the Un1ted States.; GrEen eontends that the scores

kY

that young B]ack schoo] ch1Tdren ach1eve on’ standard1zed tests great]y .av"-

" affect the1r educat1ona] careers, futuré emp]oyment chances and the)r adu]t

- : g - : T

P : 1
&
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are criticiiéd and opposed are nbt di?ficu]t to find the tests themseives are
. 1

q‘«imperfect and Sometimes seriousiy fiawed used unwnseiy, miSinterpreted over-

e ¥~a~1nterpreted and handied as: weapons rather than toolsa 4§~— e ,_:,

$- o

; “ Aware that the aforementioned criticisms of tests and existing testing :

'and referral practices are fraught with 1ega1 and morai dangers, and . seeking
-to tompiy w1th the iaw, professionais and concerned c1tizens have responded’

to assessment 1ssues in diverse ways. Many st111 beiieve that there is nothing _

- wWrong'w ”ith th 1d way Of d01ng things, but feei h th"y must Simpiy find

‘aiternative ways to avoid prosécution and 1oss ofs certain funds (Gerry, 1973)

~

For others, the empha51s is on avoiding the misciassification of’Biagk chiidren,

they ﬁoid that the hanges required on]y concern the referrai and assessment

: of spec1ai popuiations, the nondominant ethnic and rac1a1 groups Finaiiy,
Laiuate the tota1 asse ’Went

some see in these 1ssues an opportunity to ree

process. it»is in this spirit that this chapter is written " The content_

~ is'organized to describe and examine issues 1nlthe foiioWing areas: factors -
. _ -B, . .f,l.
_that contribute to the ineptiess of - current instrumentation theqresuitant
1 o )‘— . >

\ B Biack chiidren and theJr parents, trends 1n the assessment of Black chiidren, .

'conciusions and the future DiSCUSSTon of these isS” s'giii, for the most part,-

',be concerned w1th chiidren Who are between the ages of three and five years,

RN - :
P R AN -

aithough the 1nformat:on has much reievancy beyond this age group The primary

"educationai settings of concern heré are those governéd by state and federal .

Five years of age The ma1n con51derati_n is inte11igence testing, the subJect

’?fof much centroversy today _;;@;%4

-,\n T
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. _5|_f .
.

ad T T-'ACTORS THAT CONTRIBUTE TO. PROBLEMS e
N 1 CURRENT INSTRUMENTATION .~ *

4ovs

The fundkmenta] 1ssues 1h the testing of B]ack ch11dren emanat' from \\

g the pers1stent and unden1ab1e fact that a d1fference ex1sts—between the test a

"u'_,scores of B]acks and wh1tes. 0ver the past f1fty years, severa] stLd1es have

repeated]y demonstrated that the mean SCGK@ of B]acks fa]]svone standard @e-
v1at1on be]ow the mean. score o? wh1tes, espec1aJ1y on testSth1ch purport o

measure&levels of 1nte1 ectua] funct1on1ng (Samud% 1976)

; Tests often ref]ect the day-to- day exper1ences to wh1ch m1dd1e- and upper~. |

!

L1ncome ‘children are exposed The exper1ences of many B]ack ch11dren are not
Treflected in the contént of the tests, and consequent]y, many B]ack ch11dren
'start 'test tak1ng w1th a good chance of f]unk1ng (Green, 1975) Moreover, the

_use of standard1zed tests of 1nte11rgence on B]ack ch11dren is an examp]e of

how profess1onals, 1n part1cu1ar psycho]og1sts, Fave a]]owed pract1ces that <«

tests 1s that educators are re]uctant to be Judged and he]d to account for
the1r actions. Ebe] (1975) be11eves that tests can report competence and
1ncompetence> further asserts that educat1on is b]essed w1th many capab]e

¢

teachers. " He contends, however, that the profess1on a]so has 1ts share of ed1-

R

e

‘ocr1ty and fa]se mess1ahs. Ebe] conc]udes 1n genera] that tests used 1n ,'4I"

5o
educat1on are valid and f1nds ]1ttﬂe basis for the be11ef that they are b1ased

aga1nst m1nor1t1es. 'Vﬂ"“i"~' . wv»”:g;F Zif“'v ;‘,f.51_~

- N

, A]though the test1ng movement enaoyed a w1de degree of pub]ic acceptance

‘pr1or to 3955, in recent years controversy and debate SaVe grown concern1ng

standard1zed tests and espec1a11y the’ 1nterpretat1ons plated on the test score
4

-

. . 1'»"
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”f‘Bl 'k nd m1norit1es Testing organiiations are. being subjected to. a
nat1ona1 wave of skept1c1sm d1senchantment and crit1c1sm Standardiied tests

have been. sa1d to be b1ased agatp;t B]acks and minor1t1es Some of the cr1t-

F
T

mmn~1c1sms of standard1zed tests are;exam1ned be]ow
. o \i

Construct1on of Test - ‘:,j.a N oo T et

/ : .-

fu' RS 77] o
A number of assumpt1ons must be made by the wr1ters of any test’: Forf

.%:\ e :

I3

scores to be va11d these assumpt1ons must be true for the test takers _The |

umpt1ons (see be]ow) on Wh1ch standard1zed tests are constructed represent ;

a de?1n1te source of bias aga1nst Black th11dren (Dent 1976)

SN
' . 1. A1l ch11dren regardless of ethn1c1ty haVe the same set of experiences

ﬂand these exper1ences are tapped by the questions on the test .

2. A1l who take the test haVe equal facility. w1th the Eng11sh 1anguage =TT

‘each child reads, speaks, and understands the 1anguage to the same -

i : ’ ' ' . )

3. A11 children will comprehend the word usage“and ‘the context of the

qugst1on in exact]y the ‘same way regard]ess of d1fferent1a1 background
exper1ences

~ B L

- 4‘ Al chi]dren, regard]ess of . economic. cond1t1ons and cu1tura] background
* have the same value system. - S Co. ﬁ(

When app1y1ng standard1zed Is Q tests to B]ack"?h1]dren, these assumpt1ons
prove 1naccurate Add1tiona11y, severa] other construct1on factors compound
,.:;ﬁe—iwltura] bias of ‘tests: 'item se]ecti‘on' and. item content’

ItemASelectlon, Dur1ng the 1tem se]ection propess, experts, whose or1entat1on .

1s 1arge1y m1dd1e and upper 1ncome, deve]op a 1arge poo] of 1tems. These 1tems

are tr1ed out on representat1ve samp]es of .the popu]at1on The 1argest segment -
4

of that samp]e will: natura]]y represent the 1ﬁrgest segment of the tota]

‘soc1ety, ‘the wh1te m1dd1e class. Consequent]y, the items se]ected for a’

'comp1ete test will be those 1tems that are most 1nf1uenced by the responses of;

the white m1dd1e c]ass B]ack representat1on in standard1zat1on samp]es has

<

: on]y a small 1nf1uence on norms When the try oufifampjes are dom1nated by
. X . : : S C.

| - .g - ./

Q - i ' ' - o
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3k of the samp]

e

;wh-i'tés.' , S S -

After the items are coMp11ed 1nto a comp1et test; §ﬁ§ap norms are estab-

L

11shed by adm1n1ster1ng the test to a 1arger number of sUBjécts. Thus the norms > -

~and- acceptab]ecresponses to spec1f1c 1tems are. determ1ned by the 1argest segment "

;-the wh1te middle cTass (Bent 1976). o

R

K Is it fair to eva]uate young B]ack ch11dren on 1tems tha} are se]ected by

' -wh?tes whose or1entaf1on is 1arge1y m1ddle class’ Is 1t just to pena11ze

. c1ass? Unfortunate]y for many B]ack ch11dren if' he1r responses do not con-‘

- with cash7" N | o ' ;is

' 1nte111gence tests aga1nst many Black ch11dren, one need on]y examane test

Yo,

'ch1ldren who xper1ences ‘do not conform te those of the dom1nant white m1dd1e

-

“Form to-white m1dd1e class standards, 1t is assumed that the1r ab111t1es are f.“qw.?

1mpa1red and it-is presumed that they have a def1c1t 1n 1nte11ectua1 endowment

Item Content Questions reflect1ng the: cu]tura] exper1ences of B]acks are

seldom among the items on stahdard1zed tests. B]ack ch11dren are at a severe
N 7 i
d1sadvantage when they are asked 'to prov1de answers to quest1ons that descr1be
\
s1tuat1ons that they have had ro opportun1ty 'to. exper1ence. Therefore we f1nd

jBlack ch11dren reared in the ghetto be1ng asked “How wou]d you find your way

vout of a forest?" Ch11dren from we]fare fam111es are expected to g1ve the m1dd1e

:class response to the quest1on, "Why is 1t better to pay b1]15 by check than
)

To illustrate the negat1ve 1mpact of cu]tura] d1fference ’d‘fh" bias of '.if
e

s

1tems such as the f1ght 1tem on the Wechsler Inte111gence Sca]e for Ch11dren .

(WISE)f This quest1on asks ch11dren what they wou]d do 1f struck by a sma11er o

ch11d of the same sex. The correct answer 1s that ft is wrong to hit- the ch11d

~

back. Yet, in many B]ack commun1t1es 1t wou]d be su1c1da1 t%%walk away or npt h1t

back. Furthermore fiany- Black ch11dren are taught to h1t back as a means of

§u5v%va1 : Yéf this answer rece1ves no’ cred1t Th1s response and others 11ke
N . [V

»

- J . .
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. v T LT . \\,'
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it do ot conform to white midd]e c]ass standards. Nonethe]ess, dfvergent

responses are erroneousiy interpreted ';indieators of 1mpa1red 1nte11ectua1
functioning. - oL
'fExaminer Bias

"51'

e (N

A number of profe551onais have su gestgd that B]ack ch11dren ev1dence fears,

-<susp1c10ns, and apprehensions when tes ed by white examiners. They state that

~«the presence of a white examiner brin s about feelings of 1 security, se]f-'
C
n
|

d that these and other factors adverse]y e

P

affectﬁthe test performance of B]ack hildren Oakiand and Matusek 1977)

1

Barnés (1972) supports the contefion that the examiner 'S race has an
i
|

*:impact on the scores of B]ack childre
)v,i
: eV1dence suggests that white exam1ner

. He conciudes ‘that in generaif the'L-
L haVe subt]e de]eterious effects on the
1

'scores of B]ack chiidren. Barnes bas?s h1S conc1u51on on studies by Forr estE' -
. . _ -
and Kiaus (19643 and Katz (1964). Ip the Forrester and Klaus. study, the two

f;hauthors discovered thaé:Eiack kindergﬁrtenefs HChTGVed higher scores on an I Q
j [

;test when examinedeby a B]ack examinir than when examined by a white examiner.

| ,Katz (1964) disCOVered that when the administrator of an 1nteiiigence test was -
~ H

o white, or when comparison w1th white peers was ant1c1pated by B]ack students,

B]ack subJects performed more poor]y and expressed concern and anx1ety over their

“‘fperformance. S 7 P
y .

. Hi]]iard (1975) a]so fee]s thag;examiner b1as is of partieuiar 1mportance. -

S

%
He contends that 1nvestigators Wwho atiempt to study other cu]tures must come

to recognize that 6n1y through 1nt1mate contact w1th peop]e of other cu]tures

. is ﬁhé xaminer ab]e to understand th'

. Other profe551onais disagreecto a” extent. They point out that the g

r‘;;f~; :
(O

( \
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i maaor1ty of research exam1n1ng the 1nf1uence of the exam1ner s race on ‘the test S

e,
s \ . -
\'

performance of B]ack children reveals no genera] tendency for these ch11dren

;to score higher or 1ower when tested by axwhite or B]acf exam1ner on 1nd1V?dua11y

o adm1n1stered and group tests (Shirey; 1956' Meyers, Sund trom & Yosh1da, ]974)

These educators po1nt oyt that a]]ay1ng ch11dren s apprehens1on and motivat1ng

iathey conc]ude that a. po]1cy to pair exam1ners w1th Ehi]d ’n of the same raC1a1-,

. B “,

?, ethn1c grodp seems unwarranted in: most cases. T;, f P LT
'f Hhether on]y B]aek exam1ners should be used to assess B]ack ch1]dren 1s -a ,;ﬂﬂ :

ﬁuest1on'that»1s st11§ be1ng debated 1n some c1rc1es however the key ta~th1s

- .
R '

| 1ssye 11es in good 3udgment Ihere are certaﬂg]y s1tuatnons 1n wh1ch the exam- .

'i iner shou]d be paired w1th a ch11d of the same race, however, th1s must depe d j

ool

A"upon the needs of the 1nd1V1dua1 ch11d In the maaor1ty of cases_ 1t appears

S ©

that a]]ay1ng ch11dren s apprehens1ons and mot1vat1ng them to do the1r best .

col

1s not re]ated to the;exam1ner s race but to the manner 1n wh1ch rapport s

r N

estab11shed and ma1nta§nelfw?ow'the exam1ner responds ‘to the ch1]drén s :

”(»:, : . .
77tit'des ‘and- fee11n§s§ and the types of - behav1ors re1nforced \ s B
L _io ' 'x‘: e
" THE INEREASE DF BLACK,CHILDREN . S
; . IN SPECIAL PRGGRAMS - o S

*'z, ‘ SN ' : ' .

o The djsproport1onate number of BJack ch11dren 1n spec1a] e ucat1on classes S
e

ig a fact that cannot be den1ed In\sp1te of the tremendous amount of attent1on

’ ~—

. g1ven this 1ssue by parents and concerned educators, the s1tuat1on for many

Black youngsters rema1ns 1arge1y unchanged (Mercer§43973 b) %he reasons g1ven“5n:‘"

ki

for the 1ncrease of Black ch11dren in spec1a1 educat1on c]asses and programs ;f~ T

"VVary among professiona]s, however many po1nt out that the present s1tuat1on

. i B
oA

-

.-’, ﬁ ._ -
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‘.use w1th B1ack ch11dren (Barte], Gr111 & Bryen, 1973 Gr111 1973; Sattler, 1973;

N Su111van 1?73 and Meeker and Meeker, 1973) S '; ; §‘J> . ¥

~

Perrone (1976) be]]eves that the standard1zed test is the cqur1t 'Het_

)f;states that standard1zed tésts have been used 1ncreas1ng1y tU make 3udgments

Zf-;‘:abo"t h11d7en and contends thatech11dren audged to be be1ow average are not
o ‘11ke1y to have rece1ved the k1nds of educat1ona1 opportun1ty ava11ab1e to

| chﬁ]dr Judged above average Moreover, he feels that p1acement in remed1a1

e

“fand spec1a1 educatzon programs is usua]]y re1ated to test resu]ts. Perrone //// '
Ef:' conc]udes that thESe ch11dren, who are 1 rgely B1ack and H15pan1e, are p1aced |

“in 3pec1a1 c1asses and are v1ewed as fa11ures. Thus, he adds, these ch11dren

L

1earn to view themselves as fa11ures and contr1bute 11tt1e to soc1et&//

: The'standardized (I Q ) tests of 1nte111gence are fra”ght w1th additibna1

probiems for B1aeks. Saniuda (]976) revea]s that these tests are/ﬁsed to strat1fy

e

Students in terms of estimated potent1a1 wh1ch 1eads to: 1abe11ng and the sub-

\
9

.seqdent effect of a 1owered seﬂf-concept They are a1so USed to re1nforce
myths and stereotypes “They 1ower expectat1ons from teachers, wh1ch 1eads to
\poor 1earn1ng cond1t1ons and 1nfer1or performance on/ach1evement tests Thus,
a v1§1ousrc1rc1e 1s formed and t§£ ce]ebrated pred1ct1ve va11d1ty of the
I;Q; téSt:1s demonstrated L 7 ' '

o 'j-;. §ome educators do not be11eve that the standard1zed test is the cu]pr1t

, They arghe the score of the 1nte111gence test is not the maJor factor in deter-‘-

:m1n1ng e11g1b111ty for p1acement of B]ack ch11dren in educab]e menta]]y retarded

gt

THaﬁaiéappéa Law Report 1980) They a1so argue that the tests are re]1ab1e, .

.va11d and do not d1scr1m1nate aga1nst B]acks (Ebe}, 1972).
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¥ Although some profess1onals do not 11ke to adm1t it; the 1nte11igence test _f

P

“‘and 1ts subsequent scone have caused«problems. In many 1nstances, the I Q

'-tests are cu]tura]]y b1ased aga1nst young B]ack ch11dre\\ahd the scores that }*

;“by the ru11ng and the expert test1mony ﬁn the Larry P. VS. R11es (1972) case,

Ted expert testimony and research reports to demonstrate that 1nte111gence

1nd1v1duals earn by taknng the - tests have beew-the cruc1a1 determ1nants 1n the

\

tlplacement of B]ack ch11dren 1nto specia% cIasses. Th1s fact 15 substant1ated'_¢;5'“‘

a case that 1nvolved the 6a11f0rn1a State Bepartment of Educat1on and the San

ffFranc1sco School D1str1ct as defendants qndas1x B]ack students as p1a1nt1ffsoi :

_ 1 o
In the Larry P. Vs, Ri]es case the students had been p]aced 1n EMR

classes on the basis of 1nte111gence test scores a]one. The pIaWnt1ffs marshafj s

© tests in general are rac1a11y and cu]tura]Iy biased aga1nst B]ack children.

" The court recoghiied the cu]tura] bias' -of the 1.0. tests in quest1on and the

m1sp1acement and,ensu1ng harm done to Black ch1Idren after test1ng with such

measures. The court heId that the’ tests have a-d1scr1m1natory impact upon
Furthermore, the court ordered that the d1agnosis of mental retardation may not,
.rest so]er on I.Q. tests. The implications and Consequences of test1ng remain

Fééi— drastic ahd pervasive in ‘their effects at all Ié"éIS'é'd at all stages .

.k‘ © kl

in the lives of Black ch11dren. SRR

MGRAL AND LEGAL_RIGHTS OF BLACK CHILDREN
: AND THEIR PARENTS :

s

The decades since 1950: have w1tnessed an- 1ncreas1ng pub11c concern for

~ the rights of Blacks: "a concern- that is réflected Ain the enactment of, federal

and state iegisiatian. In connect1on with mechan1sms for 1mprov1ng t\e educa-

Al

'tional opportun1t1es of Blacks, test1ng has been 3 Tajor area of focus° The

lz,q A
(v
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"children and their parents in regard to aggéééﬁéﬁf;_ ‘The following section

' [ment and p]acement of Black eh11dren.

.

.
Sk
8

Y

. _oF the tbpic. A number of profess1ona1s and organ1zat1ons (W1111ams, 1972

.

Green, 1974 Cardenas; 1972 Bent 1976 NAACP "Report on: M1nor1ty Test1ng,"?

1976; and the Assoc1at1on of B]ack Psycho]og1sts, 1974) have stated that the

1'mora1 r1ght§ of B1ack ch11dnen and the1r parehts have been v1o1ated Primar-

1Jy, these groups are referr1ng to b1ases‘§nd the misuse of the inte111gence
: i A

; ”’tést with B1ack ch1¥3?én.“ They po1nt out that \the exper1ences of many B]ack e
hr~uch11dren are not ref]ected in the test content, opportun1tﬁes for Blacks to ‘

,;ga1n exper1ences have been limited by- poverty, tests ref]ect the day-fa-aay‘

7eexper1ences of m1dd1e- and upper 1nceme ch11dren tests are des1gned by Wh1te o

PhDs from m1dd1e -income fam111es, tests do not adequate]y pred1ct the )i
3

I S

‘l _futures of- young B1ack ch11dren, maqy examrners are nof sens1t1ve to Black

ch11dren and' are. poor]y tra1ned 1n th1s regard and 1nte111gence tests are

poor indicators of 1earn1ng capac1ty. As a resu]t of some of these prob]ems, 4

some peop]e fee] that the construct1on and use of 1nte111gence tests vioi

wthe mora] and c1v1T r1ghts of B]ack ch11dren and their parents.

presents .some of the main“?éa’turés of the laws as they pertain to the assess-

v

1) These laws guarantee that without parental consent no schoo1
district or official.can:

A) Evaluate a child's abilities and educational needs,
B) Determine which special education services are necessary, or

k‘

C) Place a child in a special program.
. The: 1aws encourage participation by parents in all discussions affecting

& . .

St - o —
, G -t 1in
4 L

»
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thexr ch11d, and requ1re that parents be fu]]y 1nfermed of every dec151on, :

the a]ternat1ves consﬁdered and ‘the reasons for the. ParentS-have ther _‘

A
}uj’ r1ght to 1nspect a]] of their ch11d's education records, 1nc1ud1ng those.

concern1ng his or her 1dent1f1cation, eva]uat1on, and p]acement '
2) The laws require that if schioo] off1c1als th1nk a child feeds to

-~ be evaluated or placed in a sdifferent, educational program they must

first not1fy thd parents,exp§a1n1ng SR

- ?_,‘_W},A) What actions.are_ proposed--wh1ch tests they Want‘to give, o
7 . which. experts will be invo1ved ‘and ‘what kind of p]acement o
- C is anticipated.

O B) 'Why an evaJuat1on is’ necessarS'"Wh1Ch existing iég{g; what ehavior,

been reJected L

v o )

"ﬁj_ Any othe( reason for reeommend1ng a change in p1acement ox program.
It Shou]d be noted that 1t is 111egaT’for anyone to remove a ch11d from the
: regu]ar schoo1 program without an; eva]uation without the parents be1ng fu]]y ) /

1nformed and w1thout parenta] consent or a: f1na1 dec1s1on by a hear1ng off1cer—f

or court \, I o BRGNS

V73) The laws a]so require ‘that the educat1ona1 team selected to eva]uate.
’ the child must-include people who know the child well {including the

parents, people who the parents select, peop]e who know how_tp eval-

uate the information resulting from the various tests, people who

spec1a112e in the child's particular disability, and peop]e fam111ar
with'service and treatment alternatives), .

4) The ﬁaws reqU1re that a var1ety of tests and other procedures wh1ch
are rac1a11y and culturally nondiscriminatory must be used to_ obtain

a complete picture of the child's educational needs: The child cannot

be evaluated on the basis-of any single test, incident; or discussion.

Data on health, vision, hearing, social skills, emotional status; general
; ~intelligence; academic performance, and physical coordination must ali

be comb1ned to make up the individualjzed educat1ona1 program. :

I
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child's inability to speak English or h1s/her part1cu1ar hand1cap
(Yohalem & Dinsmore, 1978). _

It is recommended that Black parents and their advocates contact their

Y state Department of Education or the Office of Spec1a1 Educat1on and Rehab111tat1ve
X .
N
. . ’ i
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Services in washington B E., to 1earn more about the1r 1ega1 rights as -

prov1ded under Public Law 94-142, Section 564 and other state and federa]

1aws.a
' FRENDS IN THE ASSESSMENT GF BLAGK EHIEBREN I - o

w1th many psy ho]og1sts, educators and courts agree1ng that trad1t1ona1

A tests are d1scr1m1natory, we are faced w1th the quest1on What do we do

éBéﬁt 7t( Several a1ternat1ves to problems 1n trad1t1ona] test1ng have been

-

proposed., Among the more prom1nent are nond1scr1m1natory test1ng, cr1ter1on-

e referenced testing, and psychosoc1a1 test1ng Each of these a]ternat1ves

r{ .
and the1r Tmp11cat1ons for B]ack ch11dren mer1t d1scuss1on.,
. . y

B o Pl B I

One evident trend in ‘the deve]opment of a1ternat1ves to trad1t1ona] assess- :

~ment pract1ces for young B]ack ch11dren is an. attempt to deve]op tests w1th

content that 1s eq ;11y fa1r or unfa1r for a]] children. In’contrast to

trad1t1ona1 1nte1129ence ’ests culture- fair tests deemphas12e those factors
’ N ¥
‘be11eved to m1t1gate aga1nst the performance of B]ack ch1Tdren, spec1f1ca11y,

.

gpééa; item Eontent and stress on verba] ab111ty (Laosa, 1977) Cu]ture-fa:r
vi{\;_tQSts are presented primari]y as nonverba] tasks not 1nvo]v1ng str1ct t1me |
11m1ts and requ1r1ng ne1ther wr1tten nor spoken Tanguage on the part of hé '
Black child. Items are se]ected on the basis of the extent to wh1ch they |
f':sample knowledge, skills, and experiences which are equa]]y cofiiion or un-

corimon to all. groups. Various profess1onals (De Av1]a_& Havassy, 1974;

designed for Blacks. Williams (1975), because of his fee11ngs that cultural |
jnfluence cannot be divorced from the testing process; has designed a test

112
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AN

v

’ person has been exposed w1111ams test’~the B]ack Inte111gence Test of»

Cu]tura] Hombgene1ty (BITCH), 1s constructed—byuB1acks, for B]acks and

A]though the BITCH test 1s not speci?ica]]y des1gned for young B]ack ch11dren*
it doas represent a s1gﬂLf1cant a]ternative to: trad1tiona1 test1ng practices

’ A test of th1s nature may ho]d great prom1se for use w1th young\B1ack~ch11dren

v \ .
1 ) : . - NS
.

‘1n the future. e ' R : a

v¢Cr1ter1on Referenced Testing ;‘ ' o 11 : A \

however cr1ter1on referenced test1ng, another method of interpreting a ch11d'7
ach1evement ‘has eMbrged recent]y Cr1ter1on referenced test1ng 1nterpnets

ach1evement by descr1b1ng in behav1ora1 terms the ch11d*§/performance rega<d1ng

- a part1eu1ar 1nstructiona1 obJeet1ve. The standard or: cr1ter1on is usua]]y re-

- determ1ned and it provides:a. standard aga1nst wh1ch to compare the chi]d s

:; the group (taosa; 1977), on]y prec1se cr1ter1on behav1ors are used- as,refer- ‘

V":change and to name common househo]d obJects represent behaviors that are

- - (\

'ach1evement It 1s 1mportant to note that when criterion= referenced tests are -

T,

Q s
N

a

ences.l Ab111ty to tie one' s shoes, to’ eat unassisted to bathe to count

3
4genera11y assessed by cr1ter1on referenced measures. Know1ng that a ch11d can

':;perform one or more of the -above behav1ors is more 1nstruct1ona11y 1nformat1ve

Jthan knowing he/she ranks. in the‘f1ﬁth1percent11erof;a norm group (0ak1and and

T

Matuszek; 1977). - ° o
6r1ter1on referenced test1ng is a potent1a11y useful, viab]e a]ternative

to trad1t1ona1 test1ng practices for Black children. Neverthe]ess, it is

“not imilune to misuses - Reliability; validity and eliminating cultural biases

i

are still potential problens that exist with these tésts (Laosa; 1973;

C ' A 112
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Marfinez, 1972; Oakland and. Matuszek; 1977; and Bailey and Harbin; 1980) .~
x T

 psychesocial Testing o . L .
o SR RN R A

v
R
B

Psychosoc1a1 measures, such as the Adapt1ve Behav1or Inventory for

Ch1)dren (Mercer and’ tew1s; 1978) have been deve]oped tb assess the child' s
: ES < }
ab111ty to part1c1pate in soc1a1 ro]es in the home and commun1ty. In géhera1;;

cppe with the, natura] and soc1a1 demands of Ehe env1ronment (Grossman, 1973)

‘j adapt1ve behav1or sca]es attempt to measure\gheﬂab111ty of an 1nd1v1dua1 to
Many educaiors are advocat1ng ‘the use of adapt1ve behav1or sca]es, gince

o

e the1r use tends to reduce the p]acement of B]ack ch11dren in spec1a1 c]asses. *if‘

»

: waever; Ba11ey and Harbin (1980) po1nt out that a number of issues need to be
"resoiﬁed_be?ofe;the ut111ty of these sca]es can be fully determ1ned First

‘there needs to bea consensus among profess1onals as to what compr1ses the
]

‘adaptive behavy\dr construct. Sq_cgnd work needs to be done to ensurt,!r the

4 accurady of the data co11ected Th1rd, s1nce rat1ngs by counse]ors, teachers ?-

and parents d1sagree great1y, the_reJ1ab111ty and va11d1ty of these 1nstruments i

need to be documented:
It appears that many profess1onals are making a concerted eftort to respond':
to the 1ega1 and 1eg1s]at1ve mandaté to reduce.b1as in testfng B]ack ch11dren
~However’, as Bailey .and Harbin (1986) point out; it w111 be a ho]]ow v1ctory
unless the educat?onaT programs tb'wh1chrB1§ck children are ass1gnedgmeet the
needs of the childr p k : o i' - . R 'i g
' 'EGNEtUSIaNS | |

of youngrBlack ch11dren have beenvexamined here. What conc]us1ons can be
- drawn frag these aiscussiaﬁs and mare 1mportant1y, what about the future? |
At th?s,bofnt it ?E séfe to say that the prob1ems as well as the so]ut1ons
surrounding the'assessmeqt of youngtglack ch11drenia2e complex. Many ‘of the
e . i1
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st

fraught W1th 11m1tati6ns. We have seen that the way 1nte111gence tests are.

constructed representsfa def1n1te source of bias aga1nst B]ack children. ST
P .

vthe persons support1ng the tests are often a part of the wh1te m1dd1e c]ass, :

AN

.and - the test quest1ons are taken from the1r white middle- c]ass euper1ences. .

e
A)

One'wonders;what would haﬁpen;?f the shoe were on the other foot and the 1tems

‘ f selected for the test were”taken primarily from the exper1ences of B]acksc i

Would those persons who scored poorly feel that I. Q ’es ts were a11d for-
them5 Perhaps not* Would -they cons1der the' tests- b1ased? : " 9 ‘

In regard to 1tem se]ect1on and content one can on]y conc]ude that the

S 1mpact of cu]tdra] d1fferences mist be a]]owed and the bnas in the 1nte1-

b

11gence test e11m:nated if B]ack ch11dren are go1ng to be va11d1y assessed.

Add1t1ona11y, exam1ner ‘bias must be e11m1nated We must have better tra1n1n§

.l

programs for exam1ners.‘ §

l

=

The isste of’proper tra1n1ng of e 1ners is a maaor area of concern 1n

- o
' I
T S

many commun1t1es, yet persons in respons1b1e p051t1ohs ire ot speak1ng out:

about the poor job that some exam1ners are doing Unfortunate]y, some exam- -

N

monetary gain. Some are more in=

Lo -t ;
. iners éré'cléérly in testing on]y for the

terested in the number of children, 7:ey assess, rather than-in the qua11ty of ;;

L

the1r work Standa‘gs to become a 11censed exam1ner or psycho]og1st must be .

strengthened 1n some 1nstances and adhered to in a]] cases./Exam1ners who’ﬁ/rk %
w1th B{ack ch11dren must be sens1tTVe to “the needs of these ch11dren.

en the 1ssue of race and the exam1ner' when a B]ack ch11d “has an att1tude of
fear and susp1c1on and 1s uncomfortab]e with a wh1te ‘examiner in the test1ng

s1tuation, a sens1t1ve B]ack examiner shou]d be pa1red with the B]ack ch11d

However one shou]d note that exam1ners of other ; c s can also effectively . . ;Qg
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assess young B]ack ch11dren. When exam1n1ng th1s quest1on it is fmportant
, ]
f{' to remember that al]fexam1ners need to be warm recept1ve and have rapport

o w1th the young B]aek eh11d 1f they are go1ﬁ§ to be successfu] 1n e11c1t1ng

‘h1s/her best effort o ';, - ,:,}~‘”’7 - . RN
' 0n the issue of Tega] and mora] rights of young B]ack ch11dren and their
parents we f1nd that the 1aw guarantee parents the r1ght to be’ 1nvo]ved

1n their ch11d s future' AT parents can now quest1on the eva1uat1on of their
‘ethd' If parents d1sagree w1th théieva]ué’ﬂon they may foT]ow certa1n pro-. |
cedures fOr the1r child to be reeva]uated It should also be remembered that

:the 1aw requ1res that a var1ety of tests which are rac1a11y and cu]tura]]y

;nond1scr1m1natory be used.to‘obta1n a'complete‘p1cture of the child' s.educa- o

77777 ; . . - .

~tional needs T - o
_on. trends in assess1ng Black children: it fs generally agreed that culture-

o free and cu]ture fair tests are d1ff1eu1t to construCt Yet, the cuiture: )

. le' st111 needs to be dore; €r1ter10n referenced and psychosoc1a1 test1ng are '_}7
a]ternat1ye5~to trad1t1ona1 testiné., Howeve:t they too suffer some 11m1tat1ons. ]
Thus; we find oursejves ina complex situation in regard to assessing young .

 Black chfidrén;.-ﬁut uhat'shouid we‘do now-and n what direction should we. go

" in the future? g’Perhaps some answers to these quest1ons can -be found if the
Y .

-

;follow1ng d1scuss1on ,
e . . R . . ’ ! l

'The Future

) Esséssigg rather than teSting young Black children. Test1ng'1s done with

ésééééﬁéﬁf in 63367-56WéVér asséssmeht daés not heeessarily result in a score.

&
U

. ' . C o
. . 3
. o i 7 _ '
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intervention. Tégfiag'ﬁa§>%fs-1imriataahs in tha'-scorésjaré earned and
’ N I j
Tize that testing is in

dec1s1ons are made based on. the scores. we must r

-no way equ1va1ent to ass es 't' This v1ta1 d1st1nct1on must be made if We e

‘ 1n_the future.

Parent involvement 3¢ vital issue in the assessment of Blaék children
" that must be 1mproved 1n the future. B]ack parents must not. a]]oW the1r o

‘ﬂ

ch11dren to be Judged on the basis’ an1ntelligénce tests alone. Parents must

the child be cons1dered when p]aﬂn1ng h1s or her educat1ona1 program.’ Most

- of a]], Black parents must be cons1stent1y and act1ve1y 1nvo]vEd in the educa— .
‘tion of their ch11dren. If young B]ack ch11dren ‘are to reach khe1r potent1a1 =
the parents of these ch11dren must become advocates at a]] 1evels of the’ |

: ;ducat1ona1 hierarchy. Black profeSS1onals and concerned educators must extend

2

a he]pxng hand to un1nformed and poorly tra1ned B]ack parents;-1f they
\

‘are to-become effect1ve advocates. Training in the proper quest1ons to ask,

v

where to go for 1nformat1on, and ohi]dren and parent r1ghts ar b it a few of -

the areas 1h wh1ch B]ack pnpfess1onals shou]d prov1de tra1ning and ass1stance

in the future.: . L

S Teacher invoglvement is another 1mportant area that we must be concerned
with in the.futuré.v Assessment is a part of;the ongo1ng teach1ng process;
The teacher works directly with the child and needscobservational 1nformat1on

~and assessment results to plan teaching Strategies; The rapport thatf1s
. . ¥ / .

often built between teacher and student is an important reason for the
teacher to take an active role in the assessment process in the future. |
The teacher must bring ?nformat%on“to the assessment as well as take information
From it ' ' |

i"v
-L‘

Q '
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1l

Took toward informal rather than forma] assessment Our sk1lls in obserV1ng
and inf’§v1ew1ng young Black ch11dren must ‘be sharpened. We must utilize

anecdota] 1nformat1on - actual work samp]es and other. less forma] techn1ques

to prov1de usefu] 1nfbrmat1on on young Black chﬂdren.i P]ura11st1c assessment

N o
P f o : ,
' M N . T :

nat1ves that we must examine for future use,.

— o
oun!goa] ig to prese "é the tatus quo, then it fo]]ews that the trad1t1ona1
1nte111gence test wh1eh'1s t1ed to the exper1ences of the wh1te m1dd1e class -

w111 ‘serve our pukpose qu1te we]l However, if our purpds is to assess

0

equ1tab1y a]Tvch11dren 1n;}he educationa] setting;-then our purpdSési-phbtésses A-

SN

and goa]s for. test1ng must ch%nge.' In the future we mist cont1nua11y Took

w

for new assessment practices and 1nstruments to use in the assessment of

young B]ack ch11dren. We must expand our research endeavors and work toward

vthe goal.of prov1d1ng env1ronments in which young Black ch11dren can_grow

»

and deve]op to. the1r fu]] potent1a1 .

o |
oo
€D

& o :
e #
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| CHAPTER6_ - e .o
WMENTAL HEALTH PROBLEMS AND THE BLACK CHILD,
. ISSUES OF INCIDENCE, TREATMENT AND PREVENTIGN : o

\ R B"FlEeTéR . MYERS

- . v +
. . . LT . A
R o e b ifc” < >
t IR B INTRBBUETEN A T S
'ﬂi :, There 1s grow1ng a]arm 1n the menta] hea]th f1e1d over the d1sturb1ng

trends 1" dGVE]Opme"ta] patterns and PErformanoe and‘funct1on1ng ]eve]s ofg_

'3 the B]ack chr]d 1}_%;'r1ca Ih1s concern rs part1cu1ar1y acute for the ]0Wr

,,,,,,

1neome, urban B]ack ch11d Increas1ngly we read reports of h1gh prematur1ty

rates, proﬁlems o? ma]nutr1t1on, and of ear]y ch11dhood r1sk for-a range of

d1sorders (NCHS Report 1976) We also read reports of 1ncreas1ng rates of

’ "f academ1c fa11ure and of schoo] drop outs, of 1ncreas1ng Juven11e gang member-

sh1ps and the correspondﬂng 1ncreas s in cr1m1na1 behav1or and in. drug and a]-f

coho] use’ (S1ng]e et‘a] 1974 K1e1nman & tukoff 1978 Fa1rch11d, 1978) in: 3
s creases 1n the 1nc1dence of ado]escent pregnancy and parent1ng (Menchen, }975 ;

Ba]dw1n, 1976) the a]a§m1ng rates of B]ack youth unemp]oyment su1c1de, and '

the grow1ng .despair of: BTack parents c]ear]y under§core the harsh rea11ty of

‘.

the cr1S1s in B]ack menta] hea]th and soc1a1 statUS (Hend1n 1969x Seiden,
.)' .

+ K -
‘,. L

| ,]9723 National Urban Leagne;>]978); | .-,; : "
In response to the variety of concerns é'rtiéiﬁated by sBlack parents and

the prob]ems exper1enced by a grow1ng ‘number of B]ack ch11dren we see a- pro-,~f

Tiferation of well- 1ntent1oned but poor]y conceptua11zed organ12ed/and :

funded pr%grams “New educat1ona1 programs, for exaﬂ?Te, ‘are* being designed andg'

Poe

| 1mp1emented on]y to be d1scarded after 11m1ted testing The same 1s true-of
socvaT programs ostens1b1y deS1gned to address the areas of unemp]oyment,.re-'
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creat1on, sk111 tra1n1ng, transportat1on, ete.

In the ment 1 "ffeW’ﬁr ’1m11ar unorg\nyzed pro]1ferat1on of programsf9

is 691dent New programs are ereated then they are rev1sed 1n react1on to

~

changes'1n the surfgce man1fes;at1ons of menta] hea]th prob]ems Gonsequent]y, A~

lﬂ‘rv

there 1s 11tt1e 1mpact on the: fundamenta] causa] factors and processes

|he B]ack child's present state of- mental_health and funct1on1ng,.

1' especJaTTy 1n urban and poor communities, is a]arming.‘ C]ear]y, thousands

of: B]ack‘ch11dren are increasing]y less capab1e of negot1at1ng the rough

waters of Amer1can soc1ety Th1s state of underpreparedness, however, cannot Be\~

A 1ty, A more eomp]ex ana]ys1s of both the structure and systemat1c proc ess that

'0

has 1 d hé present s1tuat1on is requ1red 1f the status‘of B]ack eh11dren s

: 1}1ustrat1ve programs of primary and secondary prevent1on w1th B]ack ch11drEn o

\ RN

menta] hea]th is to be understood and 1mproved

In th1s chapter I w111 present such an ana]yS1s uS1ng the most recently -

pub11shed data on menta] hea]th care over the past twenty years F1rst B]aoks

T
and wh1tes and ma]es and fema]es under the age of twenty w111 be compared “then

0’

proJect1ons of menta] hea]th needs 1nto the m1d 19805 W111 be d1scussed Second;

1mp11cat1ons‘?or the future of serv1ees to the‘B]aek popu]at1on Th1rdw two

f
-

- and the1r parents w111 be. addressed 1n deta11 F1na11y, recommendat1ons w111 be.:f

A note of caut1on.is portant at th1s Juncture The ana]ys1s of the :
state of B]ack menta] hea]th is a comp]ex prob]em fraught w1th many p1tfalls;

Gn the one hand the ava11ab1e nat1ona1 stat1st1cs descr1be the pattern of

.contactland ut1lizat1en of menta] hea]th_serv1ces'by ch11dren; But these are on]y

lfestimates_of the_truéﬂincidénce aﬁa'prévaléﬁeé,o? menta1 and emot1ona1 d1sorders

b " T R . 1( "
L . ’ R LI N ’“Uu‘
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in children. Use of health care 'variés .according to race and social class, and

WT'BTacks and the poor tend to be over represented among those served by public |
‘imental hea]th agenc1es Therefore, stat1st1cs fré% those agenc1e$ may prOV1de

. somewhat 1nf1ated est1mates og the oecurrence of spec1f1c d1sorders among ‘
o

- *BTacks and poor ch11dren ATso some ev1dence suggests that BTacks and the

I

poor seek care onTy after a probTem has reached fa1r1y severe proport1ons
Th]S pattern of heaTth care ut111zat1on comb1ned with the documented tendency
of hea]th care prov1ders to g1ve B]aek and other poor 1nd1v1duals the more >{i

severe of poss1b1e d1agnoses (e*g* sch1zophren1a as opposed to mild emot1oq§1 A

ap. .

deorder) resuTts 1n a d1sproport1onate number of the Black or poor among those :

. aT1zed ‘among those most T1ke1y to rece1ve psychotrop1c med1cat1on and eustod1a1

N

‘care, “and among those with he Teast encourag1ng prognoses (Ho]]1ngshead & Red-

t
lich; 1959 Sro]e et a1 2> 19623 Sro]e, 19@) O S

: MENTAt HEALTH EROBLEMS e e
‘ ISSHES OF PREVﬂtENEE AND TREATMENT o &
In a ser1es of recent stat1st1ca1 reports by the Nat1ona1 Inst1tute of

S

Menta] Hea]th on adm1ss1on rates for ch11dren and youth under age twenty to-

- and to other 1nst1tut1ohs we f1nd d1st1nct race and sex ‘trends. (Note data ‘

for the birth- to-f1ve years age group are not ava11ab1e as a separate daté set

: ‘ but are 1nc1uded in stat1st1cs for ch11dren below the age of fourteen years f

. Look1ng at the ava11ab1e menta] heaTth stat1st1cs for 1950 .1960, 1970
1975 and proaect1ng these trends to 1985 we see a d1sturb1ng pattern of in= f
creasing casuaTty rates among urban BTacks Add1t1ona11y, we see 1ncreas1ng ;

and d1sproport1onate re11ance on h05p1ta112at1on and 1ncarcerat1on as the maJor

. _‘b
3 - U o
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For ch11dren and youth of a]] races and both sexes; not1ceab1e 1ncreases

L}

- over the past twenty years . have occurred in the numbers admitted to psych1atr1c

: sett1ngs In terms of raw numbers, whites xeeed nonwh1tes]and ma]es exceed °

~.

females. However;' when the rates of adm1ss1on for eaeh 100;000;peop1e are
o

cons1dered .Black males are d1sproport1onate1y represented in hosp1ta11zed

: popu]at1ons aﬁd Black females far exceed wh1te"fema1es' Between 1950 and ]970;

the .rates (per 100, 000) for Black ma]es ranged from 45, 2 to 79.8 persons '

adm1tted and for B]ack ?ema]es, ffam 26:1 to 41 5, For wh1te males the hos-

'p1ta11zat1on rates ranged from. 23 5 to 54 3; while for wh te‘fema]es the rates

range from 15.2 to 31.1. (see Table 1.) . °', S

Extend1ﬂg these: trends to 1975 and ana1y21ng the age re]ated trends for d;

each of the four sex and race groups more prec1se1y, we see that hosp1ta11zat1on

| stead11y 1ncreases from the 14, thrdugh the 18- 24 age. range We see further
ev1dence,that B]ack male and female hosp1ta1izat1on rates cont1nue te exceed

those a? white males and fe ma]esf Be]ow age 14, the h1ghest rates/100,000

"‘_'\.

of psych1atr1c hosp1ta11zat1on are reported by Black ?ema]es (3 5 percent) and
B]ack malés (3.0 ‘percent). Between,the,ages 14-17, the_h1ghest-rates/100,000

are again .rep'ai*ted’,‘ by Black males (5.9 percent) and Black females.(4.6 percent). )

Between ages 16-24; Black males have the highest rates (24.4 percent), followed

.

1Data by racc is reported as wﬁ1tes vs. nonwhites. A substantial proport1on

of the nonwhite group is Black.. Conseguentiy, the nonwhite group provides

~a very good estimate of patterns of Black mental health casualties: In this

text, we have equated "nonwh1te" with "Black" for purposes of coﬁparison

153
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by white males (20,0 percent) and by Black females (14:4 percent). ~(See Table 2:) -
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, TABLE 1 °
Number of Persons and Rate[100 000 Population of Persons under: Age7g§ Hospitalized .
in Psych1atr1c Inst1tut1ons from 1950 1960 & 1970, by Sex and Race; U.S:
7777777777777777777 BN
NUHBER OF PERSGN& . RAIELIOOTOOO POPULATION
| 1950 1960 _ 1970 1950 - ' 1% - - ‘970
HITE MALES 5,370 110,415 1 718,090 - 235 38:3 54,3
HITE FEMALES - | ° '3,344 5,359 19,976 152 { &3 31.1
ONWHITE MALES* | . 1,459 2,265 4;632 45.2 o Y11 B ¢ 79.8
ONWHITE FEMALES| =~ 849 1,130 . .| 2,402 26.1 24.2 41.5
B e 1
‘Abstracted f?om Morton Kraiier, Natlgna1 Institute of Mental Health Ser1es, No. 12, Psychiatric Services
: g-Institutional Scene, 1950-1985. Bepartment of Health; Education and Helfare Publication .
Nq; [ADM) 77-433; 1977, pp: 63-64,; p.89. _ |
EE | #Data by race is.reported as white versus. ngnwbite.fﬁg,substantia1 proportion of the non-
e . white group is Black. Consequently, the nonwhite group.provides a very .good estimate
i -7 of the patterns of .Black mental health _casualties: In this teéxt, we have equated
‘nonwhite' with 'B1ack"for purpose of comparisbn . :
\ ! 2
v £ -
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L]

K

Admissions to State and tounty Psychlatric Hospitals of Persons. under Age. 24 by Sex._ and Race, in the

u. S., 1975: Rate/lOO 000 Population and Percentage D1str1bution by Age
o v . HUBER OF ADMISSIONS ~
© AGE ;w'HiTE-M’AE"Es “1o WHITE FIMALES - NONWHITE '1AI:ES* © NONWHITE FEMALES
L e 4,001 4 1,662 s 1,09
! 18-17 7,140 4,745 3,432 1,431
18-24 38,108 15,050 18,215 4,458
. ;
14 .
1417 .
18-28
18
. 7:7 7’\7‘
14-17
1824 '

Apstrggted from MilozzofSoyse, Admnssion Rates to State and counfy:PsygQ#atrie;HespitalsgbygAgeTASe*
and Race, U.S.; 1975. "Mental HeaTth Statistical Note No. - 140 Bepartment of Health, Edbcat1on a‘waelfar|

Publication No. (BDM) 78-158; N6Vém5er; 1977, ps8e 0 e .

" . *Data by race is reported as white versus nonwhite. A substantial proportion of the nonwhite group. 1s Blacl
estimate of the patterns of :Black mental health

'+ Consequently; the nonwhite group provides a very good
casualties, . In this text, we have equated 'nonwhite' with 'Black' -for purposes of compar1son. .

0 X ° . .

)

THE BLACK EXCEPTIONAL CHILD [ 122] .




- e
)

if the 1970 rates of psych1atr1c adm1551ons of ch11dren by race are :ﬁff'}iffﬁif
projected to’ 1985 assuming no swgn1f1cant changes 1n popu]at1on trends wh1tes -

are proaected to show a decrease of 16 percent overa11 wh11e nonwh1tes will

show an jnerease- of 7.6 perCent overall. (See Table 3 ) This trend is
, also eV1dent when the most severe d1sorder, sch;zophren1a,_1s prOJected By -

1985 wh1te youth hosp1ta11zat1on for sch120phren1c d1sorders is expected to

decrease by 9.4 percent, wh11e nonwh1te hosp1ta11zat1on rates for sch1zophren1a

t

" aré eipected to 1ncrease 6:9 percent (See Table 4. )’ Th1s means that not
only are B]ack ch1]dren and youth proport1onate]y more ]1ke1y to be hosp1ta11zed

in psychlatr1c 1nst1tutions than wh1te ch1]dren and youth but over the next

S

f1ve years, the trend towards the hosp1ta11zat1on of emot1ona11y 1mpa1red wh1te

' ch11dren w111 show a-substantTa] decrease’ wh1]e that for nonWh1tes W111 Tncrease'

“ v

These d1fferences may ref]ect e1ther d1fferences in the mental hea]th sta- -

: wh11e that of B]acks is deter1orat1ng); orsan 1ncreas1ng pa tern of differential

f treatment of emotional d1sorders for Black and white yquth The tSuth probabty

'1nc]udes e]ements from both of these exp]anat1ons B]ack ch11dren %oday, espe- '

c1a11y those from ]ow 1ncome backgrounds are’ probab]y at greater menta] hea]th

“pisk because of 1ncreases 1n exposure to the associated stresses (Dohrenwend

1967 Dohrenwend & Dohrenwend 1967 ]969, 1970 Ge 'sré” é' al., ]974 1977

Myers & K1ng, in press, J. K Myers, et al. ]974) | 1

’

The ]ncreas1ng hosp1ta11zat1on rate d1fferent1a1s, however, probab]y re-=-
‘ f]ect the nat1ona] mood of retrenchment and conservat1on, soc1a1]y, econom1ca]1y

" and -in metﬁods of treatment ThetEommun1ty Mental Hea]th Centers and the 11bera];

derserved 9”°UP5 are now under S1ege Most centers are-plagued by cr1ses 1n ‘”?”'“

. - Lo i EE . r.) : L ) . R ) ,._]_.,,-
- ' : ;. . » ’ . n T .‘ 1&1'{7' o * ) ‘.'T.::_',- “ U .j.. T i
' ‘ SRCFE. : : R . S N
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T *Data by race is reported as white versus noﬁwhite. ?n-.
Consequently, the rnonwhite grcup Provides a very good,estimate
In this text we have equated'-J

white group is Black: -

of the patterns of Black mental health casualties.
- 'nonwhfte* w1th 'Black” ﬁor purposes of compar1son.-

) - -~ .
. pre
.l o ova L
- " ]
7 , A
A 4
- { - . .
Nt " e
e -
b
.a R
PR - »,
N { '
’ i
2 4
.
N K
L .
.. P
- O
-

THE BLACK EXCEPTIONAL CHILD [ 124 ]

P

| - ]
R -\ .
- - o .
Ryt ¢
: .
. e
s
Z{..; . )
S




. ’ . ’ l~v \ : 7.
i v o C (
', 4 . . .

s . . : . . ‘
‘ R ot o ‘ Pt

- e

" Number of Cases of Schizophrenia under-Age 15 Recelving Care, Change' {7 the Number, and
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. nonwhite group is Black. .Consequently; the nonwhite group provides a very good éétiﬁété_

“of the patterns of Black mental-fealth casudlties. ~In this text; we have equated
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Nuiber and Rate/leo 006 Popu1ation of Persons, under_ Age 20,
by Type of Inst1tut1on Sex & Race- U S., 1950 1960 ‘& 1970

- TABLE

o
- K

.

-in, Institut1ons

’ ’ “ NUMBER OF .PERSONS - |
A L B o . L
1950 1960 1970 ;1950 1960 1970 -
CORRECTIONAL INSTITUTIOHS T | 5 : o
White Males " - | 12,121 20,026 17,438 53.1 | 66:0  52:3
= "White Females 197 1,183 1,340 --3:6 _-3:9 4.2
' Nonwhite Males* 5,988 10,710 16,566 " 115.6 230.5 - .285.3 -
-..NonWHité Females: 569 718 879 17.5 - 15.4 15.2"
HBMES & scHooLs_For. fHE - ; - B
MENTALL¥4HANDLCA995947 P ’ -
‘White Males - f 24,887 38,719 41,864 109.0 . . 12736 125.6
White; Fenales = - |i..18,343 '27..097 27.141 83.2 92.3 86.6
Nonwhite: Males - - 1.781 4,551 7,740 55,2, 97.9 133.3
.. 'fNonwh1te Fana1es 2l 25¢ .3,512 5. 083 -38.6 76.3 : 87.8
TRAINING SCHOQLS FOR ' i .
JUV o . ,' ;: ’
White Males - *16,855 21,737 27,053 " 73:8 71.6 81.2
Wh1te -Females - 10 ,029 -, 8,256 . 8,330 .45.5 28.1 26.0
Nonwhite Males 5,854 10,666 19 N2 181.4 - 229, 5 . 332 6
Nonyh1te Fema]es ) 2,004 3,342 4, 641 6157 . o 71, 80 1
DETENTIDN HOMES | | :

S White Males 1, 335' . 4,678 4, » 5.8 15,4 12,0
‘White Females 554 1,995 2,578 2.5 _ 6.8 8.0
“Nonwhite:Males* . 43 - 2,322 ¢ 24N 12.8 " 50.0 41.5
Nonwhite. Females 145 & 87N 1,063 4.5 18.7 © 1834

HOMES FOR UNHED MO HERS | -
lihite Females 2,101 2,200 © 2,580 - 9.5 7.6 {0 - 8
Nonwhite Females - ~ . 190 ——— — . 408 - 649 5.8 8.7 n.z

| WOMES_FOH NEGLECTER ! , -
‘;&‘DEEENDENT CHILDREN ‘f‘ ! . o n :
| White Males ™ -~ . |. 50,462 35,89 22,782 221.a.i N3 ¢ 682
White Females . 39,309, 26,515 14,801 17823 90.3 46.2
‘Nonwhite’Males 2,891 4;679 4,601 ~ 89.6 100.7 - 79.2°
Nonwhite Females 2,411 3,635° ERE I T TR S 710 SR |} .53.6
Abstract from. Mortonfgramerjfﬂational Inst1tute of . Menta1 “Health Series B No. 12; szch1atr1c ]
Services and the Changing Institutional Sceme; 1950- 1985 Department of: Health Educat1on and
Welfare, No. (ADM) 77 433, 1977, pp.b65-74. - A .
, . j )
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* Data by race is reported as white versus nonwh1te.
‘Consequently, the nonwhite group provides a

- group 1s Black,

of Black mental health casualties;

_ purposes of compar1son.
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" Finanices, Teadership and figrale; and most are turning away from aggressive - .

comunity models of primary prevéhtion and outreach and back to’ traditional = P
mediem models of treatment ééaéhraehuﬂ 1979). And, as this mentai héaith .

care aTternative becomes 1ncreas1ng]y 1ess effect1ve and respons1ve to the

1ncreas1ng demands of its low=income ethnic constituency,-there appears to
be a growing tendency to revert to the other more traditional social insti-

thtions for dealing with mental health cases (i.e:; juvenile detention and

o,
-

B incaroeration foster homes, homes for the hand1capped homes for unwed teen

‘ mothers state psych1étr1c hosp1tals, etc.).

'"'iatr1c Institut1ona11zat1on

"The.trendsf1n 1nst1tut1ona1i"at or reported for psychiatr1c 1nst1tutions

~are also evident in'fnstﬁtutiona1 settings that address issues related to mentaT;

ihea]th (see Tab]e 557. However, in correctiona] 1nstitutions, the rate of incar-
,cerat1ons per 100 000 for youth under age of twenty by race and sex show a
s]1ght}y d1fferent picture. For white males from 1950- 1970 the: rates of
1nst1tut1ona11zat1on ?hcreased from 1950 {53.1) to 1960 (66 0), but show a .

s]1ght drop by 1970 (52 3). For wh1te fema]es, on the other hand the “trend | %_

. ¢over the same twenty-year per1od 1s increas1ng (3 6, 3 § and- 4 2 respect1vely)

" 1950 (115.6) to 1960 (230.5); to 1970 (285.3). Nonwhite females, onthe other

v ~
Note, however, the very sma]] numbers ‘of wh1te fema]es actua]iy ingarcerated

For nonwh1tes, the- trends are c]ear]y d1fferent Nonwh1te ma]es show the

.highest rates of 1ncarcerat1on overa]] and;show marked rate,ancreas s from

o P R i . .

- hand,,show;rateshot.oﬁéﬁj??Vé times that ?oF 'h1te females, but their rates of

. incarceration over the two decades are decreasing' (F.e:; 17:5; 16.4 and 15.2, =+ -

. : - . ’ . . X ’ N N : 6
respect1ve1y) A s :

In the case of tra1n1ng schoo]s for Juven11e de11nquents and for. detent1on

homes, the trends are s]1ght1y d1fferent For tra1n1ng schoo]s the t) enas S

3

- C

o L
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wmfor wh1te males and nonwh1te ma]es and females are 1ncreas1n9s W‘th the "0"“ B

"

'”hi ma1e show1ng the d1sproport1ona11y h1ghest rate (181 4 229 5 and

1ﬁva1ved youth show eomplex raee and sex trends Nonwh1r es as a group are

. males Nonwh1te females are more 11ke1y than wh1te fema1es to be 1ncar-

' schools for the Juven11e de11nquents

. . '; o~

B w_,_s. g -

332 6 between 1950 1970? For wh1te fema1es, however;. the trends are ;;;

' s]1ght decrease by 1970 . : ";' : TA I ,fﬁﬁ- | ."?i g‘;‘y

Inst1tut1ona11zat1on as the 1nterwgnt1on strateqy of cho1ceafor cr1m1na11v- '

Fema]es are more Tikely to be placed in sqhools and detent1on homes than |
SN

"f cerated. in. a11 three of the correctiona1 1nst1tut1ons, espec1a11y in. tra1n1ng

: N

7~ : . ~ R
o B
o~ - < )

In the case of 1nst1tut1ons for the mental]y retarded wh1tes exceed

nonwh1tes overa 11 However, wh11e for white ma]es and fema1es the trends

;ffemales ‘the trends are stead11y;1ncreas1ng

S1m11ar1y, in the trends for .the 1nst1tut1ona11zat1on of ch11dren 1n homes,

,for the neg]ected and dependent, wei¥1nd that wh1te ch11dren c]ear1y exceed

the number of nonwh1te ch11dren in sueh homes However, the twenty-year trend |

’ t

1950 to 1960, fo]]owed by decreases in 1970 |
F1na11y, 1ook1ng atﬂthe rates of 1nst1tut1ona11zat1on of teen mothers
in homes for unwed mothers we f1nd ""e of the 1owest tota1 number‘of re

dents across both. races The rate di? rent1a1 for wh1te and nowh1te fe-

‘ma]es are; however; quite d1ffer£nt For wh1te females,the.rate dropped_

~. ' S o ) . 3""\
Uu

THE BLACK EXQEPTIONAL CHILD [ 128 1

-
~ .

o more 11ke1y to be 1ncarcerated in the more restr1ct1ve correct1ona1 sett1ngs”: oo
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» \from 1950 (9 's) to ﬁso (7 6), and began to 1'n'cr*as “again by 1970 (8.1).

For nonwh1te females, on the other hand the rates have been stead1ly 1n-

creas1ng»51nce l950 (5.8, 8.7, ll 2). (See Table 5 for detailed stat1st1cs )

¢.
b Jhese nonpsych1atr1c hosp1tal1zat1on trends suggest that across the
board psych1atr1c and soc1al d1ff1cult1es exper1enced by nonwh1tes are o

1ncrea51ngly responded to W1fh 1nst1tut1onal12at1on The pr1mary ase -
‘sett1ngs are’ 1ncreas1ngly psych1atr1c 1nst1tut1o9§ and lnstjtut1ons for
1ncarcerat1on ; S o - v. ; - ,;ﬂ

| Kramer (l9?7) 1dent1f1es several factors to account fof the changlng
j'”st1tut1onal1zat1on trends 1n general Amahg these are: l) social. leg1s-'*
_lat1on that sh1fted certa1n types of pat1ent populat1ons from state psy-
‘ch1atr1c hosp1tals 1nto commun1ty and pr1vate settings, 2) new—treatments,

‘3) general demograph1c changes that 1ncreased the number of ch1ldren overall;

s’” ll as those at r1sk for psych1atr1c d1sorders 4) soc1al cond1tlons

7and problems such as unemployment a&dépoperty wh1ch are also, assoc1ated

.w1th 1ncreases~1n crime and 1ncreases fn arrpsts and 1ncarcerat10n, 5) racism

ar. ‘.'.

reand other d1scr1m1natory pract1ces that result in the d1fferent1al treatment -

}'—4 ;--- u-_

of dasorders as a funct1on of race,: and 6) 1nsuff1c1ent and 1nadequate

v <

commun1ty programs

factors that produce both the disproport1onate jincidence and prevalence of

'the psych1atr1c d1sorders, .and the pattern of 1ntervent1on. A more detailed

Hrev1ew of the factors and an analys1s of the processes lead1ng to these

_ou*co'nec are nccessary to apprec1ate the 1mpl1cat1ons of these data fully

' tm
o Let' S proceed therefore, to rev1ew some of the pr1nc1pal models 1n the' f1eld

G,that try to account for the dlsproporttonate rates of psychlatr1c casualt1es

among the offspr1ng of Black and other ethnlc mlnor1ty groups and the poor;
. ) i %

e - . ' o 1 : !
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MODEtS OF MENTAt HEALTH ANB fttNESS THE EAUSAt BEBATE

One S theor1es or assumpt1ons e1ther exp11c1ty or 1mp11c1t1y gu1de -
one' 's methods ‘and act1ons. If we examine the theoret1ca1 perspect1ves of

mﬁériean‘so’eiéty we ﬁiay'?find'réasons for' somety 5 percept1on of menta]

hea1th'among B]ack ch11dren and youth and 1ndeed an: exp]anat1on o? soc1ety ‘s

responses ,' L . T i: S _' s f ;,;

S

In a very proyocat1ve art1c1e, Ra1nwater (1970) 1dent1f1ed f1ve con—

- cept1ons of the poor or the "d1S1nhethed " and descr1bed the treatment

)

»approaches wh1ch they spawnedf, The concept1ons were 1) the mora1121ng,

2) the med1ca11zing, 3) the apothe05121ng, 4) the norma1121ng, and 5) the

‘ ‘natura1121ng— The f1rst four are comb1nat1ons of two bas1c d1men51ons 7
‘i?ﬁétéhéy (1 e.s the poor are- e1ther weak or they qre potent) and y1rtdos1ty.‘7
(1 e., the poor are bas1ca11y e1ther v1rtuous or evi]) The fifth pér-

a

spec t1ve comb1nES the essent1a] elemehts of the other four and extends them

to the1r 1og1ca1 eonc1u51on . :
. -3 :' . , d’/

Aocord1ng to the Ra1nwater ana]ys1s, the most bas1e perspectlve

:on poverty is the mora]121ng that character1ze th" di si herited urban B]ack

a 11 and potent The urban. B]ack poor are baS1cally evil. and S1nfu1 and

,drawn to a "1ess c1v111zed” way of be1ng in the wor]d As such— therefore;

they tend to grav1tate to env1ronments were debauchery, SJn and 1mmora11ty:jjp

are the ru]e (i.e., the drug add1ct1on, broken famt]1es, schoo] fa11ure and -

,the other negat1ve féatures of th nv1ronments are 1egwt1mate by products N

sof th1s stote); ~The_vjct1ms by soc1a1 standards" are S1nfu1 and need to bé

Medﬁcaiizfng_"The econd perspect1ve, the med1ca11z1ng'br med1ca] model ;.

{t character1zes,the urban Black poor as essent1ahlyueV11 and . weak (r;e., sitk,

»
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e ' .
he]p]ess products of the1r unhealthy selves ahd unhea]thy pnvironments) The

.7

ref]ect th° patho]og1z1ng of - norma] persona] and sot1a1 processes Bath s
the 1nd1v1duaﬁ {i. e., the Black ch11d) and the soc1a1 1nst1tut1ons (1 e. ,,:_:;"
«the Black fam11y, the BTack commun1ty) are sick Pr1mary emphas1s in th1s

I . : :
perspective is on "psychopatho]ogicaT persons"° the causes of problems are . s

u .

l

attr1buted to def1c1ts 1n the persona11ty and the cognit1vefand emot1ona1 _
‘ structures of the 1nd1v1duaﬂ Bﬁack ch11d Hhis is d1fferent from the |

mora11zlng perspect1ve,in wh1ch the pr1mary causa] agent 1s the 1nadequate'

BLack fam11y and commun1ty. the noot cause is not seen as ind1v1dua1

patho]ogys but rather, soc1a1 disorgan1zat1on and soc{a)fpathology (1 e, the~v

| pathoJog1ca1 cyc]e of poverty 1n the ghetto cu]ture) g _ f; ) }::';;_ e
&{ w - "..,"x;:'. "v. ;/,-‘ . .

Much of'soc1a1 sc1ence and mental heatth evo]ves “From the med1ca11z1ng ﬁfﬂ}/g;.~

1 . /

,ﬁérsﬁéét1yé We can characiﬁr1ze most mentaT hea]th theory, research and

1

r,‘ Lo

7pract1ce asi"psychopatho]og1z1ng*" insofar- as the primary bas1s for,th/

ana]yses of the causes of emot1on T and behaviora] d1sorders r%%ts on the ,ci*f""f

as a patho]og1ca1 context that contr1butes to the/developme t of a d1st ,_f\

1nadequate ego in the 1nd1v1dua1 ' Thusa for examp]e, BTack ch11d abuse, Black \ ;y'

youth v1o]en£e, B]ack youth su1c1de are aTT exp1a1ned as the products of

M

fundamenta] de?1c1ts 1n the character stnucture of the 1nd1v1dua1 ch1]d on‘f' 7
parent. These def1cits resuTt from the de]eter1ous 1nf1uen§es of .a patﬁoTogiz7;?;”;;‘?
;1ng env1ronment o ~? . 7; T:__;;ff: hffi“V;ﬂT;!;c- i”fi;f~¥;?-:;;..??.
The soC1a1 responses (;xe \ tneatment) that ey21ve from th1spatho]og121ng1

3 -

'perspect1ve emphas1ze the d1agnos1s.of "disease" 1n the chde and ?am11y and

\c

?prescribe clinica] 1ntervent1ons to achﬁeve symptomat1c re41ef The pathd]qu :

o L
,assumed to be endem1c in the env1ronment 1s usua]iy ignored because~ Jt.is.too. _?_ ”.13;5

v i
wh

-,'r/,

~ .,
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A
,,,,,,,,

menta] hea]th pract1t1oner c o f_',, B e ;

. v

ing. Thé third and fourth perspectwes, the gpotheos . -

Apotheos1z1ng an

S1z1ng and the norma11z1ng, character1ze the urban B]ack _poor. as essent1a11y

Lo
" ;v1rtﬂcus The negat1ve exper1ences of poverty and ogpress1on 1n the f1rst"

s
“~

in a perpetual struggle for survxvai aga1nst 1nsurmountab1e odds‘ From

this strugg]e emerge spec1a1 sk1lls, 11fe sty]es, ph1losoph1es, and a spec1a1

qua11ty of ex1stent1a1 human1ty, all of which he?p the ch11d adopt to' h

-stark rea11ty of ghetto 11v1ng From the apotheos1z1ng perspect1ve, there-

‘ )

fore, B]ack 1anguage, cogn1t1ve sty]es, and behav1or patterns represeﬁt

hea]thy, adapt1ve attr1butes forged w1th1n the context of: a v1brant and creat1ve
T . s . ',’; . . . t S
3 B]ack ‘culture: . e o ,( -

rea11ty of be1ng B]ack and poor as having any mean1ng and s1gn1f1cance 1n

'account1ng for B]ackvbehaV1or and mental health. This perspect1ve starts from

\

the basic prem1se of the "equa11ty of a]] peop]e " The assumpt10ns are that ,."

a]though B]acks may have been d1scr1m1nated against, the effects of these

—_ [
e

exper1ences over several generations arehessent1a11y m1nor ‘«What character, -'w, 5_
cogn1t1ve, emotional and behav19ra1 differences ex1st between»B]atks and wh1tes

B are bas1ca11y superf1e1a1 minor Var1at1ons exist in form and express1on, not:: v*'

4
P

in substance The mater1a1 "and social restr1ct1ons B]agﬁ%fhi]dren have been6

~§ forced to live under are not assumed to be sevére enouah te have had any last-
1ng effeets on the 1nterna1 dynam1cs of Black 1nd1v1dua15 and fam1T1es, or on

the transactions between Blacks and the 1arger soc1ety

The bas1c model of 1ntervent1on suggested by these two perspect1ves can be

pars1mon1ous]y descr1bed as "nontreatment W qn“1gnoring thevex1st1ng social
1 iy ) !b ¢ g Sl Ly
\J; ‘7" . ‘
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7'f_take the1r course:

Qi

Both of these pos1t1ons, 3nd espec1a11y the apotheos1z1ng, can be found

“in the wr1t1ngs of 11bera1 wh1te and B]ack soc1a1 ana]ysts Wh11e they do not

‘\attr1bute the current, menta] health status of Blacks e1ther to mora] decadence ;i‘

W i

11ness, they neverthe]ess confuse 1mportant 1ssues and include erreneous

:assfggtlons F1rst they 1nc1ude the assumptlon that we are all bas1ca11y

'the same (. €. equa]), and 1f g1ven the rlght opportun1ty we wou]d all’ r1se

: B \
- to our natural 1eve1 in soc1ety In rea11ty, we must d1st1nuu1sh betWeen

u"ex1stent1a1 equa11ty" and “?unctiona] equa11ty,.' Ex1stent1a1 equa]fty is an g

}1deo]og1cal,pr1nc1p1e that aff1rms the essent1a1 human1ty of peop]e and the

fu]]y. Funct1ona1 equa11ty, on the . other hand is based on performance
/‘

i.e.s ”ha thé 1nd1V1dua1 is capab]e of accomp11sh1ng based on ab111ty,

t
;effort and opportunity to function within our soc1a1 ‘structure: Th1s is a :

po]1t1ca1 d1a1ect1c A e., natura] persona] attr1butes are inf]uenced by

X
,po]1t1ca11y structured opt1ons, opportun1t1es, barr1ers and constralnts

s .
wh1ch help deve]op attr1butes. Fa11ure to acknow]edge this. cr1t1ca1 1nter-

act1on reduces the 1deas art1cu1ated by these two,perspect1ves to 1nsubstant1a1

plat1tud1nous statements , ;' l : T : .

'§econd they confuse adaptation with health. While the~mora15£ing and

gl
;m%dlca11z1ng perspect1ves character1ze B]ack behavior as essent1a11y negat1ve ‘

and patho]og1ca1, the apothe051z1ng and. norma11z1ng views comm1t the error of
react1ng to . the def1c1t modeT by postu]at1ng its 0ppos1te (i.e., strenéths
and assetsJ{ This approaeh; wh11e ore pa]atab]e, still fa11s to portray

réaii‘ty aééurétéiy and’ ﬁaﬁégﬂyf ‘While Black chiiafén are not ésséntiaiiy




i
8

.

, -:Théireefforts'to adapt and cope in the-face'of'great odds is admittediy héroic; ;;

However, adapt1ng to oppression comes at a pr1ce, one wh1eh often enta1ls

'i'f"uﬂthe development of strateg1es to. avoid. ext1nct1on Biit these’ strateg1es do not

I X

: a]]ow for,mastery and for truly creative development, and growth Thus; it s
;not suff1c1ent 1n the fostering of the menta] health of oppr ed peOpTe

,; ;s1mp1y to reaff1rm culture and adfocate greater opportun1t1es It is neeessaryc

'to rad1ca11y remove the 1nterna11zed "menta11ty of the oppressed" and to. rad1ca11y

AN

aTT peop]e (Fanon, 1967)

. ,;Natura1121ngf, The fifth and f1na1 perspect1ve as 1dent1f1ed by Pa1nwater 1s

.-TabeTTed the NaturaT1z1ng Th1s v1ewpo1nt is advocated by those who attempt to

_assess the cause of the behaV1or of BTacks and the poor from a presumab]y

va]ue free pos1t1on The assumpt1on nade 1s that sc1ence w1th its ob3ect1ve
and va]ue free methoﬂs can ascertain the "truth" about Black behavaor by com-

par1ng it aga1nst the "un1versa1 standards for a]] human behav10r Two ";\

maJor themes coex1§t under th1s head1ng b1o]og1ca1 or genet1c determ1n1sm

and cuTtura] re]at1v1sml ;_g

Accord1ﬁg t0 the genet1c determ1n1st there is "sc1ent1f1c ev1dence" to

_support Eﬂf content1on that. the ﬁbor and BTacks are b1olog1ca11y d1fferent
(i.8.5 1hfer1or to the more aff]uent and to whites) Th1s genet1c d1fference

is USEH to éxpiaih why.many urban,BTaek ch11dren fail at many soc1a11y defined

.deveTOpment tasks, and why they are d1sproport1onate1y represented among “the

mental hea]th" casua1t1es The genet1c determinist further assumes that the

;:b1ologtca1;def1c1ts serve as,1mmutab1e barriers to the successful part1c1patfon

of Black éhiTaréh'ih'soeiéty; Therefore, expectat1ons and asp1rat1ons shou]d

B \
‘ be accepted as fact (Jensen; 1069)~ "This perspectlve 1s»part1pu1ar1y*ev1dent '

-

1n the work on the 1nte111gence and cognitive capab111t1es of the BTack child.
108
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A1l def1c1ts 1dent1f}ed in the B]ack child whether behav1ora1 emotionaie_
hcogn1t1ve or physica] are attr1buted d1rect]y to fundamenta], natural bio-

: log1ca1 weaknesses that 1mpede the ch11d s effectlve funct1on1ng and hea]thy

- social adJustment Therefore, no amount of man1pu1at1on of soc1a1 and env1ron-

néntai éonditions can overcome the 1mmutab1e effects of th1s biological barrier.
N

7Therefore, B/aék children are do1ng as we 11 s’can_be expected g1ven_what they _

-

The cu]tura] re]at1v1sm perspect1ve, ‘on the other hand v1ews the be-
hav1ors and soc1a1 systems of :the Black poor as perfect]y va]1d ent1t1es in

the1r own r1ght Black children are ne1ther 1nfer1or nor super1or to wh1tes,

'they are s1mp1y d1fferent Black lang

'patterns and va]ue ‘preferegces are adapt1: toAthe B]ack world. Thereforé,.

“Black behavior should be eva]uated within thé‘éonté&tvof the Black culture

and - not against standards deve]oped to assess the behav1or of whites. fhase

a??irﬁs thé ésséntiai di??éréﬁéé of BTéEks It is s1m11ar1y limited in -its

failure to locate: the present status of the Black

ana]yt1c posf’“
child organ1ca11y w1th1n a concrete historicai;rEéiity; fhé Biack child is :
different from the white ch11d in terms of‘cu]ture and h1stor1ca1 roots
(1.e., Afr1can vs. European) _The_d1fferences also resu]t, however,rfromﬁ
the fundamentally different éxisténtiai posi-ttons of the Black child and whité .

child in this society. White children develop wi‘thih Y 'con'er'e"é’e’ social

reality defined as white: The obstacles that they may face can be attributed
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to the1r social c]ass, sex, or. re11g1on, and u1t1mate1y t h ir individual
-b

) ab111t1esir Race for the Wh1te ch11d is not an ex1stent1a11y mean1ngfu1

\
v

B ent1ty It is 1n fact a m1n1mum cormmon denom1nator taken for granted
The B]ack ch11d on the other hand beg1ns w1th a dua] ex1stent1a1
rea11ty to_be B]ack-and to be:Amer1can (Dubo1s,v1903). Race is an ex1sten-
,t1a1 factor that is primary. Be1ng Black sets the tone of one's ex1stence ‘

' throughout ‘the ent1re 11fespan As our data basechlearTy show, the eards

“are often stacked aga1nst the ch11d pr1mar11y on the fact of be1ng B]ack f:5;4

Add1t1ona11y, the factor of soc1a1 c1ass for B]acks appears to mu]t1p1y the .;l*igu

e =

effect of race (1 e., rage. X c]ass) As ‘we noted ear11er, to be Black in

3 Amer1ca is d1ff1cu1t! to be B]ack and poor 1s d1sastrous. Add sex, re11g1ous

a

' 1de0109y, and individual capae1ty to th1s rea11ty, and wefget a more accurate

p1cture of the true bas1s for the dafferences between B]ack and wh1te ch11dren

Q&
Therefore, the cu1tura1 re]at1v1st perspect1ve is human1st1c but - 11m1ted

they attr1bute the eauses of Black- behav1or to d1fferent th1ngs, the cu]tura]

re]at1v1st (d1fference) and the qenet1c determ1n1st (def1e1t) prescr1be

+

U
s1m11ar so]ut1ons (1 e . 1eave the B]ack ch11d and the B]ack fam11y a]one)

p011cy (1 e., cu1tura1 d1fferences VS, 1iﬁ#ted ab111ty) and the d1fferent

soc1a1 po]1c1es (cu]tura] p]ura11sm vs cu]tura] e11t1sm) | Neverthe1ess,'

accord1ng to these V1ewpo1nts, the menta] hea]th of the Black ch11d shou]d

——————————— -

u1t1mate1y reach "normal"-level if we assume a non1ntervent1on1st pos1t1on.

v

From these f1ve perspeet1ves we see the B]aek eh:]d as both hero and o

V111a1n as both super1or'and 1nfer1or as both the normai product of an

/

organ1zed social response, to oppress1on and as a patho]on1ca1 deviation from-

PR

the norma] social order: Black soc1ety 15 simultanedusly . ev11 and decadent

Lt * - . o 1 ‘ - N
N ) ‘ “ , . ¢ .
: . < - [ ."
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. V1brant and hero1c It S1mu1taneously prOV1des a hea?thy cOntext in which

© necessary surviva] sk1145 are 1earned and a context ‘that - hand1caps peop]e

-

. _and encourages 1n€ompetence The fact that these unexam1ned contradictions ’
' have coex1sted w1thout reso1ut1on for seVera] decades 1s in part respons1b1e

for our fa11ure to dEVISe a means- of grasping ‘the rea]ity. We shift between o

!

‘positions. w1thout a he1ghtened consciousness 1nfermed by an understand1ng

'a

) ef7h1stery. We' have no method for. ana]yzing and understand1ng:the h1stor1caff'kt

New Perspect1ves In a recent paper, Myers & K1ng (1n press) cha]lenge*theSe-g~;bfs§*

- ['Th1s reana]ys1s“_eg1ns by recogn121ng that the respons1b111¢y for the failure

. of our soc1a1 programs mustfrest at 1east 1n part w1th the scientific commun1ty

,'methods usedw1n4ana1y21ng sec1a1 phenomena A]thouah soc1a1 se1ence 1s not
the on]y force 1nf1uenc1ng soc1a1 po]1cy, it: neverthe]ess plays a cr1t1ca1

?role in def1n1ng the nature of soc1a1 prob]ems and in d1rect1ng the formu]at1on;

N .

‘report on the B]ack fam11y (Meyn1han, 1965), wh1ch prov1ded the sc1ent1f1c
Just1f1cat1on for the N1xon1an po11cy of "ben1qn neg]ect "% In. a recent

- comp11at1on of f1fty years of pub11shed soc1a1 sc1ence research on the B]ack
“ch11d (Myers Harr1s and Rana, 1979), the. authors prov1de documented ev1dence

'of the r1g1d and narrow def1n1t1on of B]acP ch11d deVé]opment andﬁﬁgntal

; hea]th as essent1a11y negat1ve products of deficits in the ch11d:and in the EAL,.ﬂgf

.E'Black family. What was c]ear]y absent in thi s vo]um1nous body of research

and 2) the role ef soc1a1 sc1ent1sts 1n he1p1ng set- pe]1c1es’and praet1ces that

estab]ish the cond1t1ons wh1ch can lead to different outcomes.

gs‘

gm‘

t

>
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X eond1t1ons 1nteracts w1th chanqes and 1s changed by these cond1t1ons ;Iheuh

, deve]opment depends on th1s rec1proca] 1nteract1on The B]ack eh11d 1s born

4'
1nto a sdc1a1 context .= fam111a1 as We11 as econom1c ;J whiéh ﬁ’st be under-vr'

stood and revea]ed The‘psycho]ogy of the Black chi]d 15‘2 product of the
d1a1ect1ca1 1nteract1ons between the eh11d and h1s]her soc1a1 space.

There 1s no quest1on in my m1nd that B]ack ch1]dren are be1ng devastated
1 rema1n amazed at the creativ1ty ahd angenu1ty of- a]] the chfldren who surv1ve

these eond1t1ons . One of the maaor prEm1ses proposed by Myers & K1ng (1n oress) B

'is that- th' e 1s 8 "deep strueture « cotermlnous w1th the catha11st1c soc1a1 '

rder, that ma1nta1ns the soc1a1 cond1t1éns in wh1eh a large number of B]ack

eh11dren must 1ive. That 15, there TS a h1st??//of econom1c and soc1a1

; exp101tat1on des1gned to benef1t the few, wh1ch contr1buted to creat1ng the

present s1tuat1on o - - 5_,g27-

.
[ -

;}:; A second maaor prem1se is that the éhdid who is part of theéE’%%é?%i' RATEE

“ changes brought abodt by the ch11d however, are 1nsuff1c1ent to ba]ance

the changes 1mposed on h1m or. her by the soe1ety 7 _
A thivd, major prem1se is that the 1nf1uences on the child by the socisty,

genera]]y 1abe]ed stress cond1t1ons, are med1ated 1ntéhna11y By the child -

S fthrough cop1ng strateg1es wh1ch we d1mens1ona11ze into mental health states

_of We]] be1ng. o . ;;f - ~5f‘1' h“‘S ; Lo

e e -
‘L“r i

The bas1c debate among sc1ent1sts faced with. aecauh;ing for the mentai{f'
hea]th of Black ch11dren ]1es in how the crit1ca1 caﬁsai factors (iré;;
genet1es Vs, env1ronment) are spec1f1ed and how pred1ct1ve mode]s that spec1fy

the nature of. the relat1onsh1p between- these factors and the menta] health

ﬁ\putcomesaare formu]ated. The mode] for the ana]ys1s of the menta] health

X ,
\l > - . -

. l,cq', : 8
A
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*of BTack children wh1ch Myers and- King prop‘”éa'a;awg uaaa-iaa distinct

theoret1ca1 sources 1) the theory and- research on urban stress ‘and its
effects, and 2) the theory of soc1aT dia]ect1cs of oppressed and coTon1a1

peop]e as. art1cu1ated by Frantz Fanon; These two perspect1ves share in- common ;

an. emphas1s on:the appra1sa1 and adaptive processes mifhin the person, and

‘the’ transact1ona1 processes between the person and the soc16po]1t1ca1

. env1ronment to pred1ct mentaT heaTth outcomé . ﬁﬁai

’ . . 3 i ' .
. " . - 2y

The Urban Stress Mode] of HentaT Hea]th

In a ser1es of very provocat1ve articTes, Bohrenwend (TgéT* 19675*

)

Dohrenwend and Dohrenqend (1969 1970) and more recent]y Myers (1976* 1977a,
/ 5 in pre s) rev1ew ava11ab1e theoret1ca1 11terature on psyohosoc1a1 stress
”as a way of ana]y21ng ‘the ep1dem1qlég1ca1 f1nd1ngs on the phys1ca1 and menta]

o heaTth of the poor and ethn1c minorities. The bas1c parad1gm consists of an VV?T*

e]aborat1on of the Se]ye (1950 Tii#) and Lazarus (1966 1974 1977) mode]s&;"'

V_Of the stress-adaptat1on pro 5§ a precursor to’ d1Séa’& nd system ma]-

'funct1ons. The parad1gm conta1ns s1x bas1c e]ements

'ij '7l7%ﬂ=*;*ﬂ" "TTTTTTT;”'ﬂf""J en def1ned as the factors that

-2y ‘\

, jfcontr1bute to defining a basal Tevel of stress usuaT -for the
"&.1nd1V1dua1 or group. : . ‘ ‘

2)"Interna1 and external med1at1ng factors, wh1ch are the factors
that increase or decrease the relative 1mpact of the stress.

i 3) ElltJtlng,stressor(s), the obJect1ve stressful social st1mu11 that

:ﬁlv . require’ adaptat1on or change in. the usua] level of functioning:.

4

4)  The resu]tant stress state°

el .\
5} The adaptat1on process, the complex phys1o]og1ca1, cognitive- -affective
. and behayvioral response process of coping with the stressor. , - =

5) The health outcomes; a result of the coping gffort. '(Séé Figure 1—5 L

SeveraT assumpt1ons are made in th1s paradngm. First- the greater the

_ amount, 1ntens1ty and durat1on of the stress exper1encedg the greatér the-

l

l
+
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iRahe; 1967) Second the amount of stress exper1enced and the sever1ty of the

‘5"1mpact of stress are related to factors of soc1a1 c]ass and race (Dohrenwend E

and Dohrenwend 1970 Myers, 1976) Th1rd the 1mpa¢t and mean1ng of—any
;ﬁstressor or c]ass of stressors is 1nf1uenced by 1nterna1 and externa] med1at1ng \‘~l'

L

factors related: to the person s social c]ass and ethﬁ?é Background Fourth

'-3the_person's or group s state of re]at1ve hea]tﬁ can: :be meanTngfully pred1cted

i ;from‘his or her race and social class sf’ 5§ dynamics~(Myers, 1976 1977a).
4 FoT]ow1ng an extens1ve and cr1t1ca1 rev1ew of the theoret1ca1 Vand ep1dem1o=
Tw1091ca1 Titerature on B]ack menta] hea]th i fee] the urban stress mode1 suggests

Tfthat 1nd1v1duals who are both Black and poor are exposed 'to greater amounts

of stress and are often. forced to cope w1th detr1menta1 st sses over a” ex-

tended’perlod of time. Consequent]y, the sever1ty of the 1mpact of these

s L
‘stresses on the1r 11ves is- substant1a11y greater than those exper1enced

&by wh1tes as a group; (See Myers, in pres fOr a deta11ed presentation and
ana]ys1s of th1s model.) - \ | |
The_ mmﬂmumam%auﬂeam

The urban stress mode] accounts for the 1nc1dence of menta1 1ﬂ1ness

stress and stress-cop1ng efforts.: Pr1mary emphas1s 1n the ana1ys1s is .

‘cop1ng sty]es.4 Externa] sociopo11t1ca1 factors arée 1mportant but are
v1ewed as secondary med1at1ng factors that 1nf1uence both the amount of 7
stress exposure, as well as the re]at1ve 1mpact of that stress on the 1nd1—
v1duaT However the stress model stops short of art1cu1at1ng precisely how
the externa] context of rea11ty predeterm1nes the degree of suscept1b111ty
to mental disorder: S1m11ar]y, w1th its emphasls on cop1ng and adaptat1on,

the stress model does not articulate a social-change strategy. Thus as a
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I . mode1 of.menta] hea]th for the urban B]ack ch11d 1t 1s st1]1 not comp]ete-

- enough for our purposes ';_ s k 1

'of the menta] hea]th of co]on1a1 soc1et1es 1n the Car1bbean and Afr1ca as

' :~tr1st e]aberated a "co]or X c]ass ana]ys1s of the co]on1a1 soc1et¥ as the
‘the dynam1c between the 1nst1tut1ona]1zed 1nterests of the rul1ng c]asses and

V’E.cu1ture of the oppressed masses by the rql1ng classes, and the 1mpos1t1on

- of the ru11ng cla sés' culture, vaiues and standards. ST

_ B]ack commUn1t1es and affirmed- that "the present mental hea]th d11emma (of,

_ rather of c]ass conf11ct and of cr1s1s, in the h1stor1city of society"

 {(p 3) It 1s 1ndeed 1ncemp1ete and m1s1ead1ng to account for the menta]

'ihealth stat1st1cs on the B]ack ch11d as reported earJ1er s1mp1y on the bas1s'-'
of the1r presumed greater 1nherent ma]adJustment or. qreater psjcho]og1ca1

"vu1perab111ty Both of th ese xp]anat1ons cont1nue to ignore the critical

“of vu]nerab111ty and h1gh casua]ty rates which we see.

- . e e e L
A . . -v _.-_ - {'.,.._-. . j
e

.

".:
[
Yan

Therefore, in e]aborat1ng an a]ternat1ve mo&e1 of menta] hea]th for the;nJa

iurbaanlack ch11d Myers & K1ng (1n press) 1eoked to the d1a1ect1ca1 ana]yses L

&

- art1cu1ated by—Frantz Fanon. Fanon (1965 a & b 1967 & b),- the Mart1n1can psych1a-

cr1t1ca1 dynam1c that def1ned the state ef~menta1 hea]th of. the soc1et% Th“

menta] hea]th of co]on1a1 soc1et1es,was broad]y def1ned as the- product of

e

i

. the 1dent1ty-defenses and €go e]aborat1on of the oppressed ma sse Central-jz'

w

[ 4 \
. . L)

K1ng (1978) app11ed this ana1ys1s to the mehta] hea]th of urban

|

the urban Black-ch11d) 1s not (s1mp1y) one of persona] ma1ad3ustment but
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operate oppress1ve1y on the exc]uded members of soc1ety to create the state

K1ng notes further thaﬁ'1f we accept the personal ma]adaustment conce

as centra] to our ana]ys1s of the menta] hea]tg of the B]ack ch11d then %
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1~_also 1mp11c1t1y assume that we 11ve 1n a p051t1ve growth enhan61ng soc1a1

;structure to wh1ch a]l members of society should 1dea?1y adapt in order to\
. function opt1ma]1y However, even a cursory ana]y51s of the peculiar history

' fof B]ack Americans Would suffice to be11e that assumption. The history

:of the transactions between B]aeks and the 1arger American soc1ety 1s one

J

>

-To th1S Blacks have deve]oped response systems characterized by mistrust
fear, hostiiity and reactive reaection This peculiar tranSactional

-‘,(':' L \

- process- between oppressed and oppressors resu]ts, as suggested by Fanon, 1n _
&

»

'; the creation of a disinherited peop]e condemned to a marg1na1 soc1a1 and
'psycholog1ca1 status, trapped amb1va]ent1y ‘between se]f—affirmation and se]f—

. den1a1 between 1dea1izat1on of the OPPressor and condemnation of that
Cemssor. o hootw T
» .;.. . - ;,

Ontthe other hand th1S transaction a]so creates a~5061a1 m1nor1ty of,the

...a .

'1nher1ted (1 e R the ru11ng c]ass) Who are de]uded by their fa]se sense.of o

,i”superior1ty, are b1ind to the ethnocentr1c, se]f serv1ng value bas1s of

'their eva]uations of the oppressed,rand are trapped 1n an oppre551ve“§e1f-

' perpetuat1ng soc1a1 structure

The ana]y51s of mental hea]th in a class- caste soc1ety sueh as ours

cannotﬁﬁggerefore, be made s1mp1y on the basis of the presence or absence 5

"ﬁof illness symptoms: Rath”r, it must neeessarily ‘include the ana1y51s of the L

é'ansactional processes etween 1nd1V1duais; social . classes; and: the soc1a1

structures that create the CGnd1t10n§ of menta] health vu]nerab111ty w1th1n
§

5¥part1cu1ar soc1a1 c] s s and: races. S1m11ar1y, menta] health cannot S1mp1y.f’f

be defined on the ba31s of adaptive capac1ty, because 1n soc1et1es w1th
oppressive 1nst1tutiona1 practices; adapt1ng to'the rea11ty must’ 1nc1ude aﬁ;

Y ; H‘r,.,,, v

afid soc1a1 transformation‘

\ R

active commitment to persona

* A0
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Cons1stent with these prem1ses, the soc1a1 1a]ect1c mode] of menta]

q’

B ;7hea1th def1nes a- two~factor matr1x that structurally'represents the d1a1ect1cﬂ

L

ihv1nd1v1duaT and h1stor1ca11y 1n the soc1ety

and ‘the soc1a1 structure Th1s d1a1ect1c evo]ves deve1opment§11y in the 'f

'Between the psycho]og1ca1 state of the person as 1t 1s 1nf1uenced by the ex-

terna] SOC1a1 structure and the’hature of the transactfon Between the person -

A

;> Ihe f1rst faetor 1n the d1a1ect1e def1nes the 1nterna1 state of harmony K

\

(A
el {
e
|

“or d1sharmony'in the 1nd1v1dua1 as*1nf1uenced By externaT soc1a1 structures

. A T ! :an .
The person can be sa1d to be in a state oF h1gh or 1ow cr1s1s to the extent ﬂ%; :
N AL
that there is an 1nterna11zat1on of externa] oppr on. Thus, for examp]e, , 1ﬂ‘- r
the 1nd1v1dua1 who- by v1rtue of h1s or her social c]ass or. co]or is 1n a ?'ﬂgi{ji
. RO . \ 'Q,v,-‘_’\ ol

BADS

o behav1or as a resu]t of th1s state of strugg1e can be sa1d to be 1n a state

of h1gh crisis. If, on the other hand, soc1a1 c]ass and co]or oppress1on 1s‘

djacknow]edged but suceessfu]ly e1rcumser1bed sucﬁ%that a s1gn1f1cant state of ':i

'fstruct1ve then the person is said to be in a state of Tow crisiss '“.’”__;;” R

=4

S1m11ar1y,‘the second ‘factor. in the d1a1ect1c the nature of the trans~”j : 5i;¢fv

act1on between the person and the soc1ety, ean be d1chotom1zed SO that'1t 151_4

consistent w1th the degree of the deve]oped sense of conf11ct centna] to th1s e
. r o

=5transact10n Bt the 1nd1v1dua1 has a he1ghtened awareness of the fundamenta]

' pstructural contrad1ct1ons in soc1ety and is acﬁiqply engaqed—1n a strugg]e

to art1cu1ate and remedy these eontrad1ct1ons, then he" or she is sa1d fb be

Sin a state of deve]oped conf11ct Ifg-on the other hand there 1s 11tt1e o

vawareness of these structura] contrad1ct1ons, and Tittle or no conoern

'understand1ng andscorrect1ng them, then he or she is sa1d to be in a state 7'

F11ct
: g v . -lulj ’%‘\ !
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sc1ousness of" and conf11ct w1th the contrad1ct1ons‘1n the soc1a1 structure

‘A

represent states of menta] d1sease, 1 e.: 2) low crls1s and undeveloped

conflict = psychos1s, 3) h1gh cr1s1s and undeve]oped conf11ct é anx1ety, su1c1de,

v

v1o]ent outburst actnng-out behav1or mass revo]ts, etc.,(See F1gure 2 ) i

~

The d1a1ect1ca1 and stress mode]s emphas1ze the t?ansact1ons w1th1n the i'

person (upner conf11ct) and between'the person and the soc1ety as: the bas1c ‘

0

un1ts of ana]ys1s pred1ct1ng mental hea]th outcomes The treatment approaches

0

~on the.one hand and s§;tem change (1 e., sot1a1 transformat1on) on the other

'-/
«

hand The former reduc s the state;of cr1s1s w1th1n the 1nd1v1dua1, and the

1atter he1ghtens the contrad1ct1ons between person and soc1ety and fosters the e

N‘

MENTAL HEALTH TREATMENT PREVENT%PN -

The. art1cu1at1on of theoret1ca1 mode]s in menta] hea1th is a re]at1ve1y
- .-r-"

fffffffffffff

N _
easy process Deve]op1ng the 1mp]ementat1on programs, however, is: a much more -

E comp]ex and d1ff1cu1t task Desp1te the var1ety of theoﬁet1ca1 propos1t1ons

in the mental. hea]th f1e1d the vast maJor1ty of menta] hea]th programs are
treatment programs a]most exc]us1ve1y ded1cated to remed1at1no 1nd1v1dua1
d1sfunct1on._ Very few can be character1zed as prevent1ve in nature where the . .

stated goal is to 1dent1fy and remedy those cond1t1ons that are known to ‘be v

1mp11cated 1n the deve]opment of emot1ona1 d1sorders (e 9., ear]y ma1-_”g.7

| nutr1t1on, ch11d abuse and neg]ect, 1ncons1stent and contrad1ctory parenta] ,\

commun1cat1on and behav1or etc )

1

\

, THE BI:ACK EXCEPTIONAI: CHILD | 145] gt

an

there s’ both 10w personal crls1s (i.e., ioﬁ'stress) and- a deve]oped con—;...lﬂ”;;;'Lg_hmm



8

B S R FIGURE > |
L I Bia1ect1c Matr1x o? Mental Hea]th o R

P P ‘_'f _“*”’ _Person = Society . . .WimvTMi S
ST T T = ,:Conflict - . . ; -

. Coy ) . . : . .
i

7- Lfl' S SR ';l'f:' S Beve]oped Jf{~ .
e y o Eontradﬁct1ons '

al

. -F@
‘Mental Realth | - 1 Violence, Acting-oit

Al \1) R .~ . ' :  Behavior, Revolts
. | o e o oo | (4) :-\

S -

° . -

oW

Intr@,Pésgnél 'Low R R R L High

Cr1s1s gStress) T T e A

-'.

LN

' ‘ S F o ‘nf;i" Se]fLDestruct1ve ;,’*;
' " {,' . . ) - H.Igh AnX’Iet_y, SU'IC'Ide,» N v
‘- 2) oL I Substahee Abuse, Depress1on,~

‘s

O
a
-

2% Undeve]oped o ' ' o
: ' Contrad1ct1ons s e T

' \:?:'.' . . ’ RS

Ry o



¢ DR [ -
’ 1

) TW& programs in thé Léé,Aﬁgéiég area which I have had the pririiédgé of

knowrng are refresh1ng 111ustrat1ons of;%ntervent1on approaches, d1rected at -

,1ow 1ncome B]ack ch1]dren and youth that comb1ne both d1rect treatment and
‘pr1mary prevent1on strateo1es These are. the ch11dren star]y Ident1f1cat1on,

K'Consultat1on and Tra1n1ng Program (Part F) at .Central C1ty Commun1ty Menta]

L4

L Hea]th Fac111ty,1 and the South Centra] Los Ange]es Ch11dlDevelopment Center

: kd? Menta] Hea]th and operat1ng out of a- 1arge B]ack comprehens1ve commun1ty

mental health center. The 1atter 1s a small; 1ntens[ye 1nfant -nursery program

"for the offspr1ng of teen parents that is aff111ated w1th a B]ack 1nner c1ty

Los Ange]es h1gh schoo] !“‘ ?

.Iirf_tf*TW*j.CTT” p*?***” p”*”*;T?** p' : t

The Centra] C1ty Part F program was conceptua]1zed and 1mp1emented as a

omprehens1ve treatment and/prevent1on program address1ng the myr1ad menta]

. hea]th needs of 10w- 1ncome, B]ack ch11dren and the1r fam111es in South Eentra]
i.'Los Ange]es The program was estab11shed in 1972 by an eight-year staf?1ng d . .
”i4grant from the Nat1ona1 Inst1tute ‘of Mental Health and charged w1th the task | |

- of prov1d1ng menta] hea]th consu]tat1on, educat1on, and tra1n1ng to commun1ty

t’careg1vers in the1r catchment areas Eoncept1ona1]y, Part F was. des1gned

as-a comprehens1ve, mu1t1d1sc1p11nary program 1nc1ud1ng the fo]]ow1ng serv1ces

p $<

- “ﬁﬂ) Birect psych1atr1c serv1ces to emot1ona11y aff11cted B]ack ch11dren :
and the1r parents - : :

sy

R

: ]The author was the Director. of th1s program from 1973 1975 and _has cont1nued to .

serve as a research and- program consultant. Apprec1at1on is given to-Mrs. Annabeh®

Williams;. the present B1rector of the program and her ded1cat1on to the task of

th1s program B A iy v . S

3o . . 3
v -~ ! . P \;! . " . Q

Center, for her ass1stance in prepar1ng this manuscr1pt I o

\' R el 1

2The author is: gratefu] to Mrs Patr1c1a No]cox, B;rector of the Eh1]d Beve]opment
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,ﬂi;ﬁQWﬁm—perSOHHEJ -at-local preschoo]s, Head Start programs; . andr1n_the AU
- elementary,j junior h1gh and senior h1gh schools '

é) Menta] hea]th consu]tat1on and tra1n1ng to the %eachers and other

3),'Eommun1ty organlzatién mob111zat1on and’outreach proaects 1n a
' , 1ow-1ncome hous1ng proJeet'- , . U

1nc1ud1ng adopt1ons, private foster parenfs, hea]th care centers and
3Uven11e 3ust1ce programs. , :

. 5) A comprehensive teen parent S _program. serving the teen parent the
offspring; the families of origin; and consulting with the staff
of‘the cont1nuat1on schoo]s that tge pregnant teenagers are referred to.

The teen béféﬁ{ié'pféé?éﬁ was ﬂéyéiopéd as a faﬁﬁly-coﬁﬁunity systefs

- .

-model (Myers & Co]bert 1974) address1ng the comp]ex 1ssues of the prob]em T
: of teenage parent1ng in B]ack commun1t1es.d As noted by Menchen (1975)
ff;@f~'and Ba]dw1n (J976); teenage pregnancy is an endem1c prob]em in 1ow-1neome,

nonwh1te commun1t1es The race d1fferent1a1 .in fert111ty rates for g1rls

' "of wh1tes. For g1rls under 14 years of age, the nonwh1te fert111ty rate is

"sl1ght1y 1ess than tw1ce that of ‘whites (158 vse 82);
Un11ke many programs that focus a]most exc]us1ve1y on the ‘teen mother :

and her 1nfant and address spec1f1c areas of need (e g 3 phys1ca] hea]th

K

- mental hea]th counse11ng, ete; ¥ the Part F teen parent1ng proJect Conceptua- B

~11zes ear]y pregnancy as a problem and cr1s1s of the ent1re fam11y system-’

-

';"and commun1ty As such, thergfore a]] affected 1nd1v1duals are targets for

.i’"*
’

: 'ass1stance. Furthermore, teen pregnancy “is een as 1nf1uenc1ng a11 aspetts
e v ; ﬁ, S

3

- educat1ona1, soc1a1 hea]th menta] hea]th parent1ng, and commun1ty spheres

The prob]em of teen pregnancy and assoc1ated consequences for the h

ado]escent the 1nfant the fam11y, and the commun1tyware a1so belﬁeved tﬁh

-,requ1re aggress1ve and coord1nated prevent1on strateg1esL~ These 1nc1ude S
T B S T SR ‘ o

' SRR uf S o

Ros . . . - . RREERT
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"the educat1on and hab1T1tat1on of thé teen parent to prevent future preg-

. ?-nanc1es, to reduce the deve]opmenta] r1sks of thé1r offspr1ng, an_ to Lo

)" facesf-'Thé prevent1on strategy aTso addresses the needs of the fam111es of

';or1g1n by ass1st1ng them in. mak1ng healthy adJustments to the pregnancy, and f,*

f

- future pregnancy exper1ences in the1r younger sons and daughters,»

J--\ el

F1naTTy, the proJect aTso 1ntervenes w1th schools, churches an;fcommun1ty

. ‘4 ‘

_30c1a1 agenc1es and programs to heTp them deveTop effect1ve educat1on,

':jcounse11ng and soc1af ,t1on programs forfBTack teens around the 1ssUes of '

:

xua11ty, contracept1on, persona] respons1b111ty and cho1ce, and pérsona]

worth and dec1s1on-mak1ng

After e1ght years of serv1ce, the Part F proqram has prov1ded consu]tat1on

\

* “and educat1on to severaT dozen agenc1e4“ has estab11shed ongo1ng work1ng re-'
'fTat1onsh1ps w1TT aTT of the pub11c and ’r1vate preschooTs through sen1or ‘

" high schooTs i its catchment areas, and has'. served over 500. Black: teen- mothers,

_;the1r 1nfants and fam111esi ql_ o "}f, o o ,?ﬂ @
n Ty

The Locke Infant Center == Schoo] ~Aged Parent Program .,;-.jl,__ e

o
5

The Locke Infant Center was. founded in. 1975 w1th a grant from the state E

of.-a11forn1a (under 1ts SchooT Aged Parent Program) The Eenter 1s aff111ated ,

‘v

with thwee TocaT BTack inner- c1ty senior h1gh schoo]s*and prov1des an 1ntens1ve .
iiprogram of parent1ng educat1on to BTack teen parents and ch1Td care and

deveTopment serv1ces to the1r 1nfants The program comb1nes d1dact1c and
. Taboratory parent1ng 1ntervent1on and tra1n1ng approaches, aTong w1th heaTth,

v

_fnutr1t10n and psychosoc1a1 counse11ng serv1ce

-~

Un11ke the Centra] C1ty Part F teen parents proJect wh1ch ut111z€s a more

;,globa] 1ntervent1on stratEQy, the Infant Center focuses more 1ntens1veTy on the ..;

;i?“r' ;‘-f.”""igf"ﬂgg
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B]ack teen mother Jnfant dyad Each teen mother ?§7énr611éd 1th academ1c

cred1t in a parent1ng c]ass where 1ssue of ch11d deve]opment and effect1ve

parent1ng are taught In add1t1on the mothers spend severaT hours in the

w".??1ntera"t and st1mu]ate the1r baby, and recogn1ze and respond appropr1ate1y to .

o h1s or her needs

-

The 1nfants 1n the program spend the day in the nursery wh1]e the1r

;mothers are attend1ng c]asses. They each are assessed and mon1tored in terms -
of the1r deve]opmenta] progress and. the1r hea]th Spec1f1c 1ntervent1ons are. .
des1gned for each 1nfant to correct whatever de]ays or prob]ems are 1dent1f1ed :

| and to enhance h1s or her sense of se]f—worth growth and development “The'"

: u_

1nfants oenera]]y range from age two months to one year and often may spend

| severa] years at the Center 1f the1r mothers conce1ve"fand de11vered wh11e

K

they were sophomores or Jun1ors ' ?i ,i,(;

h1story, 372 teen mothers and 373 bab1es have been served Of those, over 80

percent of the mothers comp]eted the program and the1r educat1on through to-

graduat1on, and approx1mate1y 90 percent of these g1rls obtannZ:/7ome post-

h1gh schoo] educat1on or went to. work Only a very sma11 perc tage (. 05 percent)

" of the g1rls were rec1d1v1st (1 e 4 g1rls Tn 5 years) Th1s percent is TR
e .
substant1a11y Jower than the rec1d1V1sm rate for 1ow-1ncome B]ack teen parents

maybe as h1gh as: 30 percent for g1rls conce1v1ng prior to. age 15) (NCHS Report—~

s 1976 p 6) The program has also served 72 nonparent teens, none of whom have

B subsequent]y become pregnant

Of the 1nfants served pre11m1nary data,suggest that wh11e they«are a t the

f

Eenter and part1c1pat1ng in 1ts program, they show marked]y acce]erated patterns

e e i L - ‘ R l_r

N
o

o “ . .‘Z . - | ‘ S ) 77'%7”‘7_77'7,;7;::‘, ' o ‘7‘ i 7_ ) .
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defects, however, do. not show th1s pattern §¥iacce1erated deve]opment (Myers, i

of deveiopment in a]T '"i’.

1nfants that showed ear]y deveTopmenta] de]ays Ch11dren w1th congen1ta] i};}. f;"

Bavis Gadd1s, Ph1111ps, Epps’, and NoTeox, .in preparat1on)

". hﬁk -These two 111ustrat1ve programs c?early 1}1ustrate that whether the

N

pr1mary program emphas1s 1s nentaﬂ heaﬂth (Part F) or educat1on (Eh11d

the 1essons of the pa?% and present must be- stud1ed to 1nfgrm the future.v.igmw;,f:1f

- Programs that are s1ngu1ar1y focused at sooth1ng the pa1n and correct1no

-

Beve]opment Center), effect1ve treatment and prevent1on resu]ts can be ob-

mu]t1moda11ty approaches are used j Strateq1es must dd" ss the ranqe of

needs of the Whole person and‘have an. 1mpact on hlS or her who]e wor]d

A Voo N
" . ) .+ 4.

t . S N . .
ﬁECoMMENBATIONS FOR FUTURE PRBGRAMMING | SR

In th1s chapter 1 have br1ef1y presented an~overv1ew of the present state

J'oF Black ch11d menta] hea]th as ref]ected 1n the ava11ab1e treatment stat1st1cs

.'

and br1ef1y reviewed the- theoret1ca1 and ph1losoph1ca1 perspect1ves in the
f1e1d I have descr1bed two 1ntervent1on/prevent1on programs which address
the prob]em of B]ack teenage pregnancy and parentwng The ev1dence sounds
an alarm. As a oroup, Black ch11dren are at great r1sk fbr menta] and phys1cal

d1sorders due to the continued deter1orat1on of the1r soc1a1, econom1c and

po]1t1ca1 cond1t1ons° L ;%'.; o S e - ' S

] vl
—————— T~

Programs to- reverse th1s dangerous trend are sore]y needed However,

the def1c1enc1es of individual B]ack ch11dren -are . necessary, but are'only’ o
a. i r ]

temporary and short term in thé1r 1mpact As we hav ave een in‘the stat1st1cs

presented* the present "treatments in'vogde" for the mentaJ hea1th needs of
};' o '

B]ack .Children are hosp1ta11zat1on and 1ncarcerataon Future programs must be;’

| -c‘.. . 7 15? -
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i must fOCUS fore on.p ;,Ht1on than on‘xreatment and remed1at1on R
Pr1nc1pa1 programmat1c needs rests 1n the areas of 1) ;ar1y 1ntervent1on ;m

‘-

"to prevent teen pregnanc1es, 2) programs to 1mprove the ef ’ctlveness\pf B]ack o L
v,parent1ng, espec1a11y among the most. oppressed segments of the B]ack commun1ty,

: ry

: 3) programs des1gned to re1nforce and support Black fam11y systems ‘to make

o R o GRS
. L . -

them more:re§1stant to the negat1ve<1' act,of oppress1ve econom1c and soc1a]

oy : e : 7
q;;sh1p and res111ence 1n b]ack ch11dren and youth rather than emphas121ng e
thremed1at1on and the correct1on of def1c1ts (1 e:s strength enhancement programs)

ﬁi Tf. I may paraphrase Fanen (1967), there comes a t1me when 511ence is ;;g:* =

e d1shonest What matters is not s1mp1y to know and descr be the wor]d of . the ‘

f"'outcomes.. Rather, the need 1s to conceptua11ze the 1ns1d1eus process

TR

of manufactured d1sea§ﬁ and d1sfu”ct1on c]ear]y, nd to change it so as t ii

@
O
_ . ) “ e
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The preced1ng chapters EXaaned key 1ssues current]y affect1ng serV1ce
de11very to young B]ack eXCébtional ch1Tdren and iig1r fam111es. FoTiow1ng L ; -f};ﬁ

(p -the, d1seuss1ons of each of the1r ;op1cs, the authors recommended ways for

beg1nn1ng to rect1fyfthe s1tuat1ons d]SCUSSEd Unfortunate]y, we have been |
ab]e to p1npo1nt on]y a few of the 1mportant 1ssues 1n B]ackispecaal . . j'f,'" B
E; educatnon 1n th1s<booka;h1nkth1s chapter We want to féeas on other areas '_.1‘ d“; 'déa
“ ';.l
.,_._..AR;A 6? umrzé cohééhfﬁi\ﬁoﬂ' - e el
ij; Research ﬂ;iﬁs gu1de program deve1opment and educat1ona1 pract1cet ! ‘ '¢57£%Tt

et e

* 3 - ‘ Lo .

. ceptionaﬂ ch11d and h1s/her ?am11' is cwit?cai Severa] top1cs B N

- ¢ -

£ al: '-requ1re S'tudyo U e S L o
hat needs much 1nvest1gat1on 1s teach1ng strateg1es, W1th:“

';ch11dren, Baakgiauﬁa'iﬁfafaafiaﬁ 1nc1ud1ng assessment and’ observat1on '

data 1s more read11y ava11ab1e than ever before. Carefu] ana]ys1s of th1s o ; o =
N i . ] . T R A *:‘,“J
.,’1nformat1on wh1€h prov1des educators W1th 1n51ght 1nto the ch11d* 'g‘ T ifil;v

e




=

provide an opportun1ty foriﬁeSearchers to 1nvest1gate a var1ety of teach1ng%f/?*
g

techn1ques to 1so]ate those most successfu] 1n encourag1ng and fac111tat1ng;“

competence and 1nte11ectua] development 1n the B]ack except1ona1 ch11d .t?

.;'. '?reas o? fnvestlgat1on wou]d 1nc1ude the 1mpllcat1ons of u31ng certa1n

2.

ihstructTpna1 strafegpes in reTation to a ch11d s part1cu1ar 1earn1ng sty]e7“

a

or the responses of ch11dren to certa1n teacher beﬁav1ors (such as’ the o

— B Qe W
> . ’

v ‘teacher s hand]ing of a sthdent who‘speaks nonstandard Eng]nsh --§1;e;;- _ ',njm;;“;;-i

L
ST d [

irfuﬁ"whether or not the student s eagerness to part1c1pate 1n 1anguage and other
T express1ve act1v1t1es is- affected by that behav1or) Such research endeavors

f.shouﬂd began to generate the k1nd of 1nformat1on necessary to encourage .

- ) o .
-

: change 1n 1nstructlona1 approaches and subsequent]y-1n ch11d progress and

/ Lo = S Tl
' profess1ona1 att1tudes.:; L o T R . >:‘.‘.1f:‘;t'dﬂ LW
\ g ' ' " e

Ei:° A second area for 1nvestigat1on 1s g;s ch on the strengthsgoi

&

:f,BlackffamJlles. Here severa] top1cs Can be exam1ned, one be1ng parent/;

“51;'-fam11y react1ons to the b1rth of a hand1capped ch1ld There 1s ev1dence: 11_ .,f -
L wh1ch suggésts that fam111es of cu]turqgly-d1verse hand1capped ch11dren ;

N ‘_.do not f1t the stereotype gehera]]y assoc1ated w1th parents of hand1capped A

Iﬂrfﬂfshock; d1sbe11ef, sorrbw and other assoc1ated fee11ngs of gu11t and

'depress1on (tuderus 1977 Mar1on and McCa$11n, 1979) eRather fee]1ﬁgs é';

. of protect1on and acceptance are’ more typ1ca1 eﬁbt1ens€¥&Thesrole of the (\_.,V

o extended fam11y, re11g1on, and the fee11ngs of acoepfknce and seeur1ty
. tt BN ‘ ';::., \\
. Y

engendered w1th1n th se taw;1res demands much attent]gn i " Dol T
‘ A th1rd research aréa is that of 1dent1fyTng and nurtur1ng4g1ftedness
,4 D ) Q

3*Jn the young B]ack ch1ﬂd Too often resear'hvis concerned w1th re]at1ng o

negat1ve attr1butes to the B]ack chﬂjd and 1,eu, } R _-Qr'
RIC S THE BLACK EXCEPTI@NALGH[I: [jss.] R oo B
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_?? “behav1or management prob]ems. In focusing on g1ftedness and talent in.

e

st e - : IESIET : -
1dent1fy1ng def1c1ts W1th1n the ch11d (W1111ams, 1974), suggest1ng

“-J

patho]og1ca] fam11y cond1t1ons (M1nuch1n, et a]., 1967)gor attr1buting in?e?16r S

,,,,,,

character1zat1ons to chﬂdren‘l 1nte11ectua1 ab111t1es (Jensen 1969)

T

Due to much of- th1s kind 6? r"Search the creat1V1ty and potent1a1 of -5_; S

many BTack ch11drenmhas been thwanted and m1sd1rected under the 1abe1 _fj:~:,‘ T
. v . [ . : ’ .

En

the B]ack ch11d, reséarch shou]d be conducted to 1dent1fy 1nd1cators wh1ch

| suggest the presence of a oh11dqsn

]

arts, etc ); Going a step further, research shou]d also 1nvo]ve exam1n1ng

I
) H "’_:. N

ways to succeszu]]y‘foster ch11dren s ta]ents° R .
A fourth research emphas1s 1s parent{famllyglnvolvement, Paréﬁfég;f' o ,:-.§5
. . k]

. shou]d be 1nvo]ved in’ a]] areas of the1r ch11d's progy aifn. Mar1on (198@0

r

2N
|
%

1dent1f1es three areas of need regard1ng parents oiffu]tura11y-d1verse .

g1fted and hand1capped chﬂdren° These needs

1nformat1on, not on]y about the basic tenets ofr

-~

abéut the1r r1ghts and respons1b111t1es as we]]

. hav1ng onerrfée11ngs and concerns responded to pronptffN\h_;;nstruct1ve1y. . #"§33:
(A s T

o

By hav1ng an understand1ng of these needs, profess1pnd1s can expand the1r )d

7 ro]es in the commun1cat1on process With garents morei*f?ect1ve1y. w1th

part1cu1ar regard to B]ack parents, andq;spec1a11y those frequently 1abeﬁedrif~

. "hard to reach - research should g1ve considerab]e atteht1on to these need

' 1nvolv1ng B]ack parents,v The resu1ts of such 1nqu1r1es may'great]y enhance N v”:‘

the parent 1nvo]vement process as it current]y ex1sts today;and beg1n to, :

break_down_barr1ers that separate»parehts gndvprofess1onals,;v' o ?gi;_ .

e oL qra
g . . .-... . . . v ..\J“
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, top1c from a var1ety of v1ewpo1ntsa. Some.'

'ch1Td rear1ng pract1c ‘ Others have concentrated on the effects of "f?7

d1fferent chn]d rear1ng pract1ees on the 1nfant s cogn1t1ve deve]opment,\
P .

"”3*St11] others have attempted to demonstrate the effect of varfous st1mu1at1on/

' Ai1ntervent1on strateg1es on the 1nte11ectua1 deve]opment of 1nfants. The

. fd]ff1cu]ty w1th such stud1es 1s that for the most part they assume a "def1c1t

m,odé]ti or 1nadequate" ch11d rear1ng praet1ces. Many such studJes have used
ﬁ?b1ased measures (e g.,those based on m1dd1e soc1o econom1c status va]ue

systems) Such factors as the preva111ng system of soc1a1 strat1f1cat1on

E that th detr1menta1 effects upon m1nomat1es as a wholeaand Blaeks in .

.

gpart1cu1ar have v1rtua1]y been 1gnored

'-_and h1s or her fam11y In1t1at1ng more research based on a ho11st1c v1ew

of what takes p]ace w1th1n the env1ronment of" 1nfants can prov1de 1nformat1on

jhat beg1ns to account for d1fferences in deve]opmenta] outcomes

IS

Fina]]y;_there has to be more effort and 1nvo]vement on the-part of

' ”'Black profess1onals 1n the researeh f1e1d In order to exam1ne var1ous

A
ﬂb ﬁgcurately the meaning of. research findings.

; f"f“'nd top1cs re]ated £ Black exceptional children and their families,

i

S, of the same ethn1c origin have to pecome 1nvo13€d 1n determ1n1ng

Al . ? .
s to be addressed and appropr1a§%’research apprbaches to be used

L'fiS-1nvo1vement is part1cu]arTy 1mportant in determ1n1ng research o

gdlr ct1on,z1mprov1ng the va11d1ty of: the research," and assess1ng more

o4 v & -

' s _l -
- x N [

. FE . . ’ [
P - - — . - e ?
P . P - S PO I
e
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< s I o ‘ . {",

o Coppock and B1rckhead Cr‘oter 4 e]aborated on the areas of preserv1ce ° e

r

o and 1nserv1ce tra1n1ng. Both areas are’ @ruc1a1 in terms of the1r effects . _
J . . .,

on teachers and adm1n1strators. Too, 1t is at these p1vota1 po1nts that
program serv1ces for B1ack except1ona1 ch11dren can be strengthened by

C, : ~ir
:"' other means,j: 1"7ﬁj - 'ééfl'"7-i - i | B
| f‘buring preserv1ce.and inserv1ce tra1n1ng, the awareness aﬁd know]edge “ﬁi ;fpi';:’
of teachers and adm1n1st;ators can . be" he1ghtened concern1ng theghature - fj .‘,=' |
“»ahd cu1ture of B]ack ch11drennand the1r fam111es,3 i§R1s of utmos@ necessity |

I :
" to 1nc1ude 1nformation 0 gth1s k1nd in tra1n1ng efforts to rep1ace 5 ?

‘ )

stereotypvc 1deas and 1gnorance on the part of profess1onals. Except1ona1

B]ack ch11dren éﬁh the1r fam111es can have more prob]ems as.a result of

profess1onals' att’tudes than those problems brought on by the spec1f1c ﬁ G

| hand1capp1ng con ons, Negative att1tudes and 1owered expectat1ons can TR

RN

1ead to m1sreferrals, m1sd1agnoses and m1sp1acements of Black eh11dren

o
-,

in spec1a1 educat1on programs° _ ’;71 ' SR ﬁ; : vt P R

-

¢

L5k

1nformat1on thatgwould prov1de an accurate pqcture of the follow1ng
A 1) background and h1story of Black Amer1cans (e go, s]avery, emanc1pat1on, - - o
; o g 9 . K - o

cu]turé accomp11shments, fam11y context the B]ack family's pos1t1on in

’G

L
the recommendation of appropr1ate a sessment procedures, 3) appropr1ate s
: teaCh1"9 resources’ and-Strateg1es;'and 4) 1nformat1on regarding the effeits
x > )
of negat1ve att1tudes and Towered expectat1ons ofi the Behav1or and performance'
‘6 " | "&_’) b

o = : - : i

s - F; PR : . N

3* e o . PR ‘ . .

k N ) ) ] e . - ;

e

- - ¥ - f

— . . o U .
W
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K

educat1on agenc1es, and agene1es in the pr1vate sector) wou]d haVe to f1rst~’

3

'a‘

1wsupport such changes.u A]though the foca1 group be1ng wr1tten about is’

l{*:" B]ack Amer1cans, such changes in the personne] preparat1on syétem shou]d
. : e’v,_.. : :
: refieet the ex1stence pf a mu1t1ethn1c so;1etx' S

A]so re]ated to persenne] preparat1on 1s the need to strengthen

serv1ces to the except1ona1 B]ack'th1]d through the preparatlon of more.

-’

N .Lf,Blacks in fie]ds such,as psycho]ogy, med1c1ne commun1cat1ons (speech and_ R

i-, e

Jnggrvtce“as we]] ﬁgh1s need is one a]se vo1ced by

'

,,,.,ai‘% B -
3mgnﬁ?1ty Tea ers who adm1n1ster ear]y}é%11dhood prngrams in the Hand1capped o

B

There are nat10na1 B]ack organ1zat1ons represent1ng the respect1ve & ,

prefess1ons of psycho]ogy, soc1a1 work, soc101ogy, educat1on and nurs1ng.\

cw 2

It is regommended that these organ1zat1ons become more exp11c1t1y 1nvo]ved in .
. : v

e

: the-1ssues that reTate to prov1d1ng serv1ces to young B]ack exéept1ena1 ¥
- ch11dren and thelr fam111e§ o oy o
‘ ”-? W:ﬁ#y, in 1nstances where(the teach1ng staff 1s 11m1ted ‘and where
1t 15 d1fF1cu1t to 1dent1fy staff members who'are sens1t1ye to-the needs
Ej .; and. cuitura] un1queness of the pepu]at1en beﬁn§.;serveag tfainiﬁg hfdgfaﬁs. L;

to prepare m1ner1ty paraprofess1onals are Jnldféént demand. PFSQFaﬁs; |

‘ agencies and groups who can aé%t%%]y mOVe to'dndttaté‘suéh.programs:are -
\encourageé%te do so,. ! f& 'L x - o B AR ";7; o ’
Program Pefokiat1on '2 o ; z", R o | o -

Accordﬁng to Myersr(]979) current acadeﬁ1c pract1ces tend to suppress
If.w
al

A
- THEBLACK EXCEPTIONALCHILD[162] & E




SRR '},b E :.14. . . ?!.;. _ 7
and subord1nate Gu]tura] differences in the m1nor1ty ch11d rather than*

deve]op and 1ncorporate them 1nto a dynam1c mu]t1cu]tura1 educatton processov

Th1s is true in reguiar'and spec1a1 educat1on,' There are, however ways to ';_

. -'o 1
@

a]ready been c1ted In add1t1on, cons1derat1on must be g1ven to one other

v _ﬁalternat1ve--that of proyram reformat1on 1tse1f ‘7> ;.~%> S i;, v P

.(1976) and K1ng (1977) Although the1r work re]ates to ear]y ch1¥dhood

»!

. spec1a] edgfat1on endeavorSO; Instead of compensatory pnogramsvbased on

+

"*goa1s to correct aoademrc def1c1ts in B]ack ch11dren and

’jthem to f1t 1nto the ex1st1ng soc1a1 order, they propose an a]ternat1ve

. ; PR
mode] ‘I the1r model the ch11d 1s v1ewed as the "centraT part1c1pant T

o .
. *, -

'*1n the creéﬂ@&n of h1s/her rea11ty v1a¢the 1n1t1at1on of act1onrthch beg1ns ,'tl

_w1th fu]] 1nc1us1on of h1$/her way of be1ng in the wor]d in d1a1ecttc

b., t

'-.1nteract1on5‘w1th the soc1a] rea11ty" (K1ng, et a1., 1976 p. 11) The ch11d

‘fv.; -1s g1ven thé oppor‘tumty to -use hqs{her' own. backg\%n%and capac1ty to*

: e
~act upon xeahty° __"; 3"

Emp]oy1ng such a model Myers states, wou]d prepar%}ch1]dren to be
: ’ s ?M{
o act1ve-con3truers of‘the1r concrete rea11ty; prepar1ng tﬁan for fu]]

‘»,.

?t'fof persona] and soc1a] cond1t1ons (K1ﬁg, et 81-, 1976 ﬁ511J§: if §ﬁ ﬁ

a. context the true educator can use culture as a bu1]d1ng b]ock for d S

s 1
. > o
’

1ear'nmg w1thout suppressmg of' subord1nat1ng the ch11d s nat1ve cu1tUra'l T
N. EE ’ ; LR

.fbrms, ﬁhen th1s 1s done states H1111ard (1980);_spec1a1 educat1on;cani

. ) - e -

9 .
L v . L - . X ~

) 4.’-:". N P “ - ' - oot

. R e )

L j..» PRI A N Vo 7'L; i f . .

IR . .‘-"’l 7‘:'. ' ‘_.. bt T . '; ] T ‘-JS :’;.4‘_!-. .; ‘ [ -
, ] -
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':5 be v1ewed a5 he1p1ng ch11drendach1eve the poss1b1e rather than adJUSt to

‘

;i" the expected ,1_ : e = o

G VCONCLUSION e o

As w1th all ch11dren, !he B]ack except1ona1 ch11d shou]d have h1SuOP

hEr deve]opment approprlately assessed and then be nré§ided an env1ranment T

that enhances tcta] deve]opment* In‘mov1ng towaﬁd-this env1ronment Do IR

educators, researchers and others must recognize and dea1 adequate]y w1th ?fi;

o

q‘.u K

certa1n pr1nc1p1es bas1c to the enhancementrof educat]on, 1n genera], and

\.

Ibe'ac epteme,of,the
group identification -- a term that i
- within-a given race of people.
A C - :
. ) ., “ g ' L . .
. . &
; L
- ; Twe .
:}’ B .~5 ';.‘ \ i 9 . - u ) :
- ¢ . . N 7 - o o @;; ol
. . o - '4; . ' 4@; e
. i ' {z sy
o . LT >
. =3 & I ‘ :
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APPENDIX A_ ~ - ' '

4 RESOHREES FOR AND AND ABOUT BLACK CHILDREN o -
ANDBLACKAMERmANs T ‘ N S,

" The 1ist of books and background read1ngs be]ow was comp11ed by MarJor1e fiﬂ“':fa

Lee and annotated by He]en Shap1ra of the ERIE G]ear1nghouse on" Ear]y Ch]]thod‘{‘“

Educat1ﬁh LERIC/ECE) Urbana, I]]1no1s The 11st has been amended for th1s

<$

book The comp11at1on 1s a few(years o]d, so some of the 1atesb ork 1n th1s

- area is not 11sted S IR v ﬁcit[ —f;‘nf
T R S
SUGGESTED BOOKS ‘FOR' YOUNG CHILb;iF:N (ages 4-8 yrs.) - ‘
Abby by Jeannette Ca1nes Harper & Rew, Pub11shers, New York 1973

Threugh aSRT“Q questions of her mother and brother Aoby bg”‘:"'

-to understand some th1ngs about her-adoption and: about”

identity.as a girl. “Her mother and -brother. ‘respond w1th

Tove. and Judgment to her 1nqu1r1es

v

Adam's World: San Francisco by, Kath]eeg Fraser & Mmam F lzevy
ﬁP A1bert Wh1tman & Co. ,‘Ch1cago, 1971, _ _ _ S

Though prov1d1ng 1nformat1on about the c1§w of San Franc1sco,’"

this book really focuses on pr1de of identity and family

~:relationships: . Adam's daddy is' a merchant sailor. who returns .

from a trip- with some beautiful Africdn cloth. Adam's ‘Momma
sews clothes for all the family and they &njoy their Afr1can
look-at a street fa1r w1th all the1r neighbors; o

" The Boy Who Didn't’ Be11eve 1n Spr1ng by tuc111e C]1fton EjP;;Ddtton ,
& Co., Tncs; New York 9730 o o D

K1ng Shabazz sets out. through the city. streets with his fr1endu
. Tony Polito, to find Spring, which everyone says is coming. soon.
-~ ‘After. search1ng through- the city streets and byways they f1nd

- Spring ip the1r own ne1ghborheod

v”Co]ors Around Me by V1v1an Ehurch; Afro-Am Pub11sh1ng Co R Ch1cago 197]

_ ipﬂ short v1v1d1y illustrated index of. d1fferent shadeg of b]ackness,
ﬁ end1ng w1th the 1dea that all kinds of b]ack are beautiful.

Dld;ihé;SUﬂ;Shlne Before You Were Born? by So] Gordpn-&ggud1th Gordon._
The Th1rd Press, New York 1974

on reproduct1on w1th1n the _context of fam11y A w1de Var1ety of

. \; i Ce . _ L
O e i . Y ) l P‘ r)
’”‘ .. ‘ ‘ . ¢ e . .

\ . . 7 o B S

o LS . - '
- N N > .
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DoctorAShawn,by Petrone]]a Bpe;nburg. Thomas Y. Erowe]] Eo,, New Yogk 1974

o the1r mom s out d01ng her Saturday shopp1ng, Shawn; his s1sters,
fr1end and the1r cat convert the1r apartment 1nto a make be11eve

al m

’Déh't~¥ou4Remember? by Luc111e C11fton.- E.P. Dutton-&~C6;;~InEf;;Nem-Y6rk;. T
T L L or

i

o ce]ebrate her b1rthday.- " S c _
E] nino queAnofcrelagenglagprlmavera—by Luc1]]e C11fton.‘ 1973"

7a
(Span1sh ved%jdn of- The Bongho D1dn t Be11eve'1n Spr1ng)

Mart1n Lither King, Jr.: A P1cture‘Story-by Margaret BooneeJones;v Children's ~§F5
’ 'Press, Eh1cago; 1968 o S ‘g . ; B SR

-

A bﬂography of Mart1m ‘Luther K1ng focus1ng on h1s ch11dhoodfk"

S e s =

and ideas are br1ef1y retold in a: style su1tab1e for young ch1]dre“;¥,

7:' The Legend of Afr1can1a by Dorothy W. Rob1nson._ JohnspnuﬂubT1§h1n9 Co., .
L ;Ch1cago, 1974 ‘ | | e ":-3!”'“ S

@ .

’Uhura, thé pr1nce of. Afr1ca makes a strong statement for - preserving

- : . the ethnic and h1stor1ca1 1dent1ty of a]] peop1es who have been
R oppressed i ‘ -

?T z Char]es by Sharon Be]] Math1s 'Thomas Y Crowe]] Co., NeW‘York— 1973.

-z T - I \

and ach1eve greatness as a mus1c1an

Ronn1e by Eileen: Rosenbaum., Parents Maga21ne Press, New York 1969i

d .

'
.

The. exc1tement and,uncerta1nty of a surpr1se trip. w1t his dad are
ref]ected in. the thoughts and captured in the photographs of an

0

Rosa,Parks by E]o1se Greenf1e1d Thomas ¥, Crowell €o:s New York 1§§37.

A moving accognt of the 1ife of Rosa Parks,7the7woman7whofrefused to
move to the back of the bus and thereby hered to 1nst1gate the

-

' S

SBiRn. o - : »~ -
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§3=“5‘wa1k Hoiie T1red B111y4denkln375y Ianthe Thomjs: Héfﬁ;;‘g“ROQ;.Edb{igheﬁsiéﬂitﬂl
RN .New York, 1974 5_: o ;; - . i 'iﬁ
' B111y is too t1red to walk home from the p]aygréund but h1s b1g fﬁ_

sisten, Nina, makes the walk home such an adventure that he is home. = < g
befone;he knows 1t . : , i j’ »:ﬁﬁ, _ )

Hhat Eolor Are You? by Darwin Valton. Jéﬁﬁgaﬁ-} pu.bji-sﬁ»i-ﬁ_g{_iéo..; mé,@f_

. €h1cagof 1977 .
. . In c]ear text accompan1ed by photographs, ‘this boek exp]eres hew all
s _people are. a11ke, gives a historical explanation of - the development

3 ;' of different skin colors; d1seusses the function of skin, and the

i' IrreleVance of skin color to what goes on 1ns1de a: person. :

Where Boes the Bay Go? by Walter M Myers. Parents Maga21ne Press, Newi*,e*
. York, _1969 ‘ LA '

. ’father, wa1k1ng in the park with his son and sofie ther ch11dren, I Y
" helps the children-satisfy their. curiosity about day?%nd L night.  In C
- doing so,. he po1nts out how people; -1ike day and night; may seem . . . ;.ﬁ*7n~
: ) d1fferent but are s1m11ar in 1mp6Ff5nt ways. -
" Afro=Amn“Publishing Co. ”71 '[ - e . Thlrd Press Internat1ona1'
. 910 South Michigan- Avenue N _ 2 - 1995 Brdﬁdway i
suite 556~ . . ~ New York; NY 10023 , ,
Chicago, IE. 60605 e (212 724 9505 | o
(3125 932-1147Al“ T e LRy
, : e : R 2 oo -Th1rd Wbr]d Press S
Publ 7524 S, Cottage Grove g

sgociation for.the Study of Negro : " Chicago, Ik 60619. )
/Life and History~ ~: (312) e51-0700.

1401 T4th Street; NH : g R
o 'Hash1ngton, pc 29665 : o Yy ) ) = ) )
©. {202) 667- 2822 S S e
- ¥ —t ' s SN
dohnson Hﬂﬂjﬁdunggco1,glm: . : v S
820 South MitMjgan Avenue . '
- Chicago, IL%:60605 o : 7
(3]2) 322- 9200 - - , s ) ‘ | '}(
J g ;’i':"a';
- : . —
. ol ¢ 1 Fi 2 §
{ ) - _ . L}
TCI * SRR SR _
- SR s o R
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. . A - . - i
“: = PR : o
L  SUGGESTED BACKEROUND READINGS  FOR TEACHERS AND OTHERS %
.. Child Development -_f X '{.P, . ST -
‘ : . ;7 s 77, X . oot t . v . ' . .
¢ * The. Black:Child: A Parent s! Gu1de by Phy111s Harr1son Ross & Barbara A o
. Hyden; R g A J o T

v
-

"Eer H. Hyden, Inc., New York 1973,

- xChild Care by James ? Comer ‘& A1v1n F Poussa1nt Sﬁﬁbn &, el
Schuster, New York 1975 L ' "f;, e

L “.Chftdren of Cr7§1s Qy Robert Coleé DeiT'Pubif%Ningfto;; New York, 1967.

7 ~ Race Awareness 1n Yoting Ch1]dren by*Mary Eiien Goodian. Coiiier:d e }?
T 3 Macm111an, ttd New York 1964 S - LT < S O

histbfy-ahd;cu1 ufe,gi: AR e

B An_América Jf'ifjfiwfﬁuldefta,Black H1story by Ph1111p T Dretninggi
; Doubleday & Co.,:Itg.,:tgw York 1968 K . ' Coe
'.Befone the Mayf]ower.ty Le;one Bennett, Jr. PéﬁguwnaBooks, New York 1966, -
T & : “5.‘
Tﬁe Bfaek Amé¥1eans by C Eric L1nco]n Bantam Patﬁf1nder Books, New -~
York, 1969 : ‘r, : T e e,
i? F”***f*VQSra ed. by dohn H Frank11n Vintégé”éaaﬁgé‘jajj?:: k

leRandOm House, New- York,11969 . ;ng _ _ L R
A o IR S
~ Thé Neg l,P11gr1mage 1neAmer1ca by ‘Charles E. L1nco]n. Bantam

. Pathf1nder Books New York ]969 o : o

. TAbout Being B]ack .‘l

,,,,,,

Autob1ography,of Ma]co]m X by A]ex ﬂa]ey. Grovevaess,‘New Ybrk“:V§é4; .

;ffﬁeathfat an. Early Ageegzlaonthan Kozo] Bantam Books, New Yorky 1968

,M by, W1111am J W11son Un1vers1ty of o i

Roots: The Saga of an Amer1can Fam11y by A]ex Ha]ey. DGUBTeaay & Cb;;.' L i
Inc., New York, 1976. - L - _; o

i

.‘f_;Ihlnty:st thJdren by Her?ert Kehl - New American Library, New York, 19684 " *
e S s m B :

. 1 i~
™ R -4
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f NE ':;g;s_F1ction by Dorothy Broder1ck
R. R Bowker -Co. 3 NeW'Yoﬁﬁv 1973 S .

- . 0

"‘**"In House and But Housés Authent1c1ty and the B]ack Exper1ence

; €h11dren s Books,“ Sthoolngbnagygdournal, Oéfohér 1970

Lt RIS BI TSI iy ot

.‘*': £h11dren.. The Cou¢%11 on, Interrac1a1\Books
g for Ch11dren¢ New York. B "

% Co ‘ DR R "-" 'n';;; .o e : S
Regu]ar éh depth stud1es of racism aga1nst B]ack Amerlcans 1n . o et
-children"s "classics" and~in mew "interracial" books (some:

' excerpted 1n In;errac1aL B1gest, a v11551e ?Fom Ehé Counc11) PR TR

«!
L .

Ut B]ack Peog]e for Young ’1~;';1f-l-fﬂé.’?
Wisconsin’ erartment of . ‘

&

ChlldrenngreASchoolgthrough Thjrd Ghade

o wa11c Instruct1on, Madison, WI. < @s

W@mmwmmq \ R

A Black Studies Curr1cu1umvfor Early Ch11dhood Educatdon feééhing'
_Units. (Revised Edition) Prepared by the Black Studies Gurr1cu1um p .
evelopment Project under the direction-of Bernard Spodek:." ERIC/ECE\\.
blications Bepartment Univers1ty oﬁ 1111no1s at Urbana,f1976

o
1]

'f3.§§§§g£g5 Johnson Pub11sh1ng Company, Cthago.) ?

A b1monﬂ%]y act1v1ty magaz1ne for and\gbout B]ack _;5
}K1ndergarten--Pr1mary Grades. - _ e

. "Pride: A Handbook of Black Studies Technigues for the Cla Teacher /
o - by,€1yfford B Watson. - Stezen;yjlle,tM§\ Edutat1ona1 Serv1ce Ine;;6397]oa' . ,;2;:

: Soul Food- Cookbook by Jim Harwood and. Ed Ca]]'han ﬁ{fty é}{ftx S "
_ Product1ons, Concord Ca11forn1a, 1969, A o : e

w
i
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_, - . : L
- . . - . - s A o ! - '
’ T B Es ) . ety o ' .
2o (Y . . A . . ""{vi o ; .
PE¥19d1C315 L} : R oM T

e

S B]ack Scho?ar _Jourpal of B]acﬁ Stud1es and Research The.ﬁiéck;ﬂo?id

Foundat1on San Fr'anc1sco»° ‘. i - - -

0t o

. . - - .
.o - . £

,,,,,,,,,,, L 4 Y

P

g

- s .

@ - -

. LI -,,-?;

;; A month]y magaz1ne abouteBlacks in the var1ous Amer1can and 1nternatioha1

b

%

I

** From a 1975 11st deve]oped by the Counc11 on Interrac1a1 Books for - *
Ch11dren, 1841 Broadway, New York, NY, 10023
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. EE . " "/‘ (AR ?' i ’ . ’ . \ ) .
_ ‘ "Eﬁgﬁgi Johnson de11sh1ng égmpany“,c°fi’**” ’ ) s
_....l. ) .- e Rt - DR ’-7 7 _ . -~ ) : ] g
BRI Y ¥ monthly; magaz1ne wh%ch nepor‘uirn;many v1ewpo1nts and aspects of B
B]ackneSS an,Amer?ca%and othe & untr1es. LR ) o
ol - ,j T o~

,EssenC',CommunaCations, IR

R Essence The Magazﬁne for ToﬂhYJS,B1ack Woman.
B Inc., New %ork : _?';,s_~‘ T L
. 'J :, T - s ) g .,_.— B @
R - A morithly maga21ne on top1cs such as currentilssge§,7h1story, trends, .
(A o fash1on, beaut ind careers? (from.a b]ack woman s perspect1ve). et
R F1rst Wor]d F1rst worﬁd Foundat19§ At]anta.\', .(,i';f.h" . _
| é ”iﬁ'olmqnthly Journal devoted to dlSCUSS10n of 1ssues concern1ng,Bﬂack o
‘ people,” commentaries; essays; fiction, poetryz plays;. and cartoons o R g
S e . by well- estab11shed and new artists and th1nkers. o : ST
f{I. R / . SR g . . ; . g ‘ N
v e : B . ' _j} L v

S quhdgnapmes&" | | |
o fCu]tura] Awareness; - AfResourcegBJbllography by Ve]ma Eifschmjdtfand N

i " Earldene McNeil1, 1978. The. National Associat1on for the Educat1on of .
X Young Chdldren, Nash1ngton, DC. S - ] ) “'; R
: 0' : P & . -
R Tbls b1b11ography conta1ns a sect1on on*resources for Black Amer1cans. )
.+ -The ¢o ntentsfjnefuﬂe S : -, p
T T vBooks_for. Children: ;~ ° ‘ B ,
w0 Sy Resources for Adults--books and art1cﬁes, b1b11ograph1es, v
L ‘ . catalogs, per1od1ca1s,f - .o
) M%tér1als,anﬁ Experieng es--posters/p1ctures, records, f11ms/
Y ST f11mstr1bs,_s]1des, olls,. museums. I L
Multlcultural B1b]1ography for Pre Schoo1 _through Second Grade,by n ts
Margaret S: Nichols and Peggy o' Ne11 1972 Mu1t1cu1tura1 Resources,
-Stanford; CA. ’ U i o
b

LS

Th1s document c1i!s picture: books, stories, posters, and b1b11ograph1es E
for Biaék as well as other m1nor1ty children, Cn :

1

;»;' C;y Milti- Ethn1c Reading and Aud1o V1sua1 Mater1a]s for Young C
Annotated B1b11ograpﬂx, 1972 Day Care and Ch11d Deve}opment Counc11

| a Washington, DC.

(

This resource Jists read1ng and v1sua1 mater1als for young B1ack
ch1ldren and other ethnic backgrounds .

3




| APPENlea,,,, | i o S
. RESOURCE AGENGIES . coan ol ‘

s Nat1ona]7§1ack Child Deve]opment Instﬁﬁute (NBCDI) a _
1463 Rhode Island Avenue, N, w S o <

Wash1ngton, DC 20005

— L -
—_ ‘ f -
a

NBCDI is a nonprof1t 1ndependent nat1ona1 organ1zat1on composed ‘of persons.

. concerned about prqserv1ﬁg the ‘wellsbeing of Black children and fam1ﬂ1es.

It monitors,; 1eg1s]at1on and po]1c1es wh1ch affect B]ack ch11dren and
‘the1r fam111es. . _ S

evera] pub11cat1ons, s1x of whuﬂ1?re 11sted be]bw _

i -

The‘organ1zat1onjﬁas

te, This newsletter conta1ns pos1t1on papers. and

Black’ Child Advoy

articles.on_federal ]eg1s]at1on, commun1ty action groups, conferencesy

e B 2

‘research relating to Black children ‘and also information about the

‘.act1v1t1es of the 1nst1tute., It 1s published ten: t1mes a year

3

Keep on Growing, Made1e1ne'Co]eman Ed1tor.v“

5'Th1s book esents ten: progranrmode]s d§51gned )y Black people for °
Black children, The _prograns_are desf'ned to draw upon the ‘strengths
~of Black heritage and family 1ifestyle; helpin

;.:helpindy the child build-a = " o
positive sense of his rac1a1 1dent1ty and se]f-c cept. .0 -, 7 B Zs‘"

"Eurr1cu]um ApproachesfiromgaABlackAPerspect1ve Th1s’ddcument 1s f:a'*
- the proceedings. of:a workshop>designed to. exp]ore current thoughts :

~on; curr1cu1um deve]opiiht for, the Black child.

S

g . N

criteria for evaluating books. about.Black’ children. The paper . also o

>fBlack Ch11dren and L1terature Margot C. ETTJs. 4§h15 paper presents ”: _,{,‘55‘

contains récommended books for children by Black authors and some -

= " by wh1te authors as we]] .as a_ list of obgect1onab1e books.

>Gu1de11nes for Researchelnnolvlnggsdack Ch11dren.‘ Asa H1111ard

5. . As:tbe title suggests, this paper outTines. suggested gu1de11nes for o

‘research’ 1nvo]v1ng B]ack ch1]dren.

u;ﬁgé-@_ ‘This document presents a statement of the Black Child Development - .

> - Institute regarding’ the devetopment of model education constricts Tor «

. 1‘ Black . Children. It a]sorprov1des a b1b11ography of f1fty bas1c books
pertaining to B]acks in Americas .

- A Modél for Deve];pjng Programs far B]ack Eh11dren. Barbara P. Hue]]

.}§;7 Nat1ona1 Coune11 for B]ack Fam11y and Ch11d Déve]opment (Nﬁé?éﬁ)

Dr. vay Chunn - President CAT ) S - {
. Dean of the School of Social. WQrk ‘ . R R S
Howard Un1vers1ty : ‘ R S ;
. Wash1ngton, DC 20059 ' . : . _.’f e e T,

\'"NCBFCD is an organ1zat1on which advecates “for B]ack ch11dren and youth
their fam111es, and their. communities: It was founded.ﬂn T972 in

;~,Nash1ngton. Its stope is national: . o , i
| .1;;5, S
s \J .'...‘ - ©
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]’ﬁl' Its goa] for: the next two - years is to ass S, the
- Black child and family in Amer1ca and to call for
to 1mprove the s1tuat1on.; ERER

- oA - - - fpe

',Z‘:l. - j:.;'_: advocacy‘ L.._:L.';Z“ O T
3L - Black Eaucus of.Special Educators ”ﬂej :
' ,/‘Eounc11 for Exceptional Ch11dren (CEC) ~

.+ 771929 Association Drive - >
" vaReston, VA 2209 T A T SRR
N "?\ o . e o ?-. ¥ RN I; . ) v
" The purposes of th1s subgroup Witﬁin CEC have been stated as fo11ows"j_ ey
r h - @ : S .
! a

| 1),vTo become pers1steng advocates for the r1ghts to appropr1ai§;;€tc?

services for B]ack ggcept1ona] children. , i
o 2) To form bonds w1th allvprofess1ona1 gréups and L

» S . . — T

orgam .
mutually concerned with the educat1on of B1ack'ex,f
;ch11dren., . R

o 3) To prov1de a mechan1sm for thg-]ocat1om of employment?gpportun1t1ES
, o for B]ack Spec1a1iiiycators-agg a method of referr1ng them.‘;; P

- _l A)Z_To prov1de strongmsupport for. m1nor1ty group'comm1ttees within 'ﬂ' ""kﬁ
; _the Gounc11 for EXCeptiohéJ Ch1TdFeh.o,' o c ‘ ,_ . ;,;.'v.@";?;f

— LR e
o 5) To éncourage involvement of Bl§65,pr9fe§§r9n?1s in the o D s
7 S Adm1n1strat1ve h1erarchy of the parent organ1zat1on (GEG)t B
> é); To create an awareness of va11d”concerns énd to ra1se the 1evel

" /
.
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