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l_{ E-ENTRY WOMEN: SPECIAL PROGRAMS s 1511

FOR PECIAL POPULATIONS* e

- As t_he,numt)er of traditional full-time students'decllnes, institu-
tions are increasingly turning toward adult students to maintain

enroliménts. Between 1972 and 1979, total collegé enroliments in-’
creased by 2.3 million; about half this increase was due to the °

-enrollment of parttime students age 25 and over. In large
measure, this growth can be accounted for by the-enroliment or
re-enroliment of adult-women, who outnumber men students in
the 25-and-over age group by roughly 2 to 1, and whose attend-

© . ance at postsecondary institutlons has led women to outnumber
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men stud®nts at the undergraduate level for the tlrst time ‘since

World Warlll.!

Re-ent women—women over 25 who have Interrupted thelr
educatigh for at‘least a few years and are now entering or re-
entering postsecondary institutions—comprise the largest poten-

tial source of new students, and their participation in higher
" education ig expected to increase for some time-to come. Most re-

entry women pursue higher education for job or career advance-

. ment; many attend school on a part-time, evenlng, or extenslon

basis, and enroll in certificate or degree programs. Consequently,
a growlng number. of postsecondary institutions have begun to

evaluate their policies and _programs to determine how adequately -
- they ‘attract and serve thls new student body Some colleges and

universities have revlsed their recruitment, admlsslons financial
ald and related pollcles and restrictured their .scheduling of

~ courses and support servlces others have establlshed continuing "
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education programs andlor women 'S re- entry: programs speclﬂcal-
ly deslgned for returnlng women students.?

Concurrent with their Interest in re-entry women, spme Instltu-
" fions have also begun 1o  develop programs to aitract and retaln
JLeturning women from speclal grgups, such as minorities, displac-

“ed’homemakers, single parents, fhe elderly and/or.tetired, and the

handicapped. However, many pfograms. specifically designed to
serve members of some spec al populations—such as minority .
programs. and handicapped " programs—typically focus. on
tradltlonai age students (and sometimes on male students) wlth

little attention paid-to the recruitment or retention of the returnlng- ‘

.

women within their ranks. Yet, re—entry programs ‘can’offer sub-:

stantlal benefits to women from special populations.
Unfonunately, in some Instances~ Institutional policles and

practices may inadvertently- make enroliment and retention dif-

ficult: recruitment efforts may not reach women from ‘special
populations; admissions ; and tlnanclal and criteria may make it dif-
ficult or impossible for them to enroll; schedﬂllng “practices, and

- poIIcIes gove;ning part-time study may precIUde them from com-

pleting degree work; support services may not adequately meet
their needs; and few—if any—women staff members from special

I3

populations may be available to help with problems or serve'as
role models. In other instances—and partlcularly in"the case of .

some programs designed specifically for re-entry: ‘women—mi

norlty'women and women from-other speclaI populations elther'

. . e
;e N

. *This paper was_written by Roberta M. Hall and Francelia® D. Gleaves. Staff from the Women's Re- entry Project and the Pro]ect on the Status and
Educatlon ot Women also contributed to the research and dekopmentot this paper Addltlonal research for this paperwasdone byJulleA Kuhn.
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do not enroII or enroII but do not complete‘certlllcate or degree *

work.

Barriers to recruItment and retention of re entry worhen from -

8pecial popuIatlons are cbmplex In addltion to specific.ins

tional pdlicles and practices, they may include a range of mIs
conceptions held by institutions and by ‘potential re-entry women
themselves. Perhaps the most inaccurate of the latter is the

E _ assumptionon the part of some mlnorlty women (as well as much

of the larger society and members of other special populatlons)
that re-entry and/or continuing education programs are designed
1o serve middle class, midgle-aged white women, to function as a
diversion or a means to “fulfillment” and thus have no relevance
to minority women.?' However this view Is fading as inflation and
other factors lead many women from special populations to return’
to’ postpecondary education as an avenue to career advancement
and economic survival. -

. Women in special population groups are less likely to have
entered college at traditional sollege age. Nevertheless, they are
also likely to be highly motivated, since thelr need for career

preparatlon and for economIc Independence may be especially
“acute. v %

v

Bhe special popuIatIons as dls,gussed’ln this paper. Ir??ude:

* raciai and ethnic minorities -

» Asian/Pacific Americans—women of Chinese, indochinese,
Japanese, Korean, Filipino or other Patific island descent

‘s Black Americans—women of African descant;

« Hispanic Americans—women of Spanish descent IncIudIng
Mexican (Chicana), Puerto FIIcan Cuban or South and Cen
trai American heritage; and

» American Indians—women of the native Indlan tribes and
‘the Eskimos and Aleugs of Aiaska.

* single parents—w ml;i\
wldowhood, or othenreason are the sole support and head of-

i household for their families;
. » displaced homeémakers—wome! wl<o devoted the ear|ler por-
tion of their.lives fo homamaking and/or child care and who,

_through divorce, widowhood of other separatIon. llnp them-

.selves suddenly '‘on thelrown’;;

* older women—women over the age of 55 andlor retied
women;

. dlsabled women-—women with speech, hearIng,vlsuaI ortho-
pedic or similar Impalrments or with diseases such as cere-
bral palsy, epiiepsy, muscular dystrophy, muitipie sclerosis,
cancer, diabetes, heartdisease, mental retardatlon learnIng
disabilities or emotional iiiness;* and

» gconomically disadvantaged women—women wlth llmIted In-
comes. A large number of women in special popuIatIon
groups,are likely to be economically disadvantaged as well.® .
'Thus, many of the barrlers these women lace are exacerbated
by economic need. - , . ; '

<

lNSTlTUTIONAL ATTITU DES

While women from special populations may approach the pros-
‘pect of entering or re-enterlng higher education with inaccurate
preconceptIons Institutions may approach women from these

" ‘groups with preconceptions of their own that may be equally. .

counterproductive. With regard, to minorities; for example,
academic policy- -makers and planners have often tended to envi:
siona monolithic group. Such a perception can help InstItutIons
focus on.real areas of concern—poverty. poor health, low achieve-
ment, jack of skilis. However, it can also prevent them from deal-
ing with issues that are equally real but perhaps less apparent. For

- “axample, the absence of Puerto Rican or Chicana women lrom

E\.
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continuing education or re- entry programs may be dismissed by
attributing it to the “gfrong family orlentation” of Hispanlc
women, the| absence of American indian women to their “tribal
orientation,’ the absence ¢ of AsIanIPacIlIc American women to the
"lact" that a members of the “model mInorIty," they “ail” en]oy

.

who, through divorce,, separatlon. .

-

r

. successlul careers In research or buslness Similar preconcep

tions erroneously describe worhen, from other special popula-

" tions: single parents have “notime” to return to school; displaced

homemakers have ‘'no clear goais”; older women are™'too-old to

learn'” disabled women have “little promise of success."”

'DOUBLE DISCRIMINATION

- status, age, dlsability and/or income level.

Re-entry women from special populations are particularly likely
to encounter double or muitiple dIscrlmlnatIon—dlscrlmlnatIon :
based on sex, in addition'to discrimination based on race, marital
Institutional ap-
proaches may. inadvertently corhpound the effects of double or.
multiple discrimination. For example, minority recruiting efforts
ma‘woc\us on minority men; minority and other special population

_re-entry women may be “tracked" Into courses that prepare them
- for low-status, low-salary *women's fields.” Indeed, many. blaek

and Higpanic wamen now of re-entry age first became aware of
double scrimination in the late sixties, when, as educational and -
economic opportunItIe;\Lpr minorities began to expand, they per-
ceived: that educational ‘and corporate_recruiters were- olten prl
marily interested in minority men.

) INSTlTUTIONAL |NVISIB|L|TY

- Even when institutions attempt to.avoid such preconceptlons.‘ ‘
however, they may, stiil fail ‘to .attract ‘or retain re-entry women

‘from special populations. - Too often—Iike minority recruItIng
programs—other programs and services established- for minor- " - -

Jties may not ‘adequately serve minority re- -entry women. Such

* women may, for example, have very specific needs for academic

-

and career counseling and for affordable child.care, “but minority
programs per se may not deal with these.issues appropriately—
or, as in the cAse of child care, not deal with them at ali. Women's
programs, on the other hand, may approach these issues from a
majority perspectivejand may be unattuned to special needs Too
often, minorlty wonx\ “fall through the cracks': neither

programs nor women's progrdms may adequater address their

) academlc and career concerns or their need for support services.

o Women from .other special‘populations may well encounter sim-

ilar problems programs and servicds for disabled or elderly stu:
dents may overlook the particular needs of the re-entry women
who laII Into these larger categorles _ :
BARRIERS TO RE- ENTRY AND DIRECTIONS FOR CHANGE
Re-entry women genera|Iy face. any ‘number, ‘of barriers as they
ttempt to return to school. Re- -entrfy women from special popula- '
tions are ilkely to encounter all of these—and then some. Minority )
waomen, for example; are more likely than white women to work'
fuli- -time, to have lamIIy responsibilities and/or be single parents,
need financial assistance and child care services as a condition
for returnlng to school, and be able to attend _s¢hool only on a
part-time, evening, or extension basis. Like women from other
‘'special populations, minority women may need a variety of sup-’
port services—including counsellng, basic skiils programs,.and
relresher courses In math and science—to help them move more
successlully into the atademie and economic mainstream. o
‘Despite these barriers, institutions can do much to help re-entry

women from special popuIatIons gain access to and succeed in-.

- postsecondary education. Many cblleges and universities have
. set up workable programs—some based on communlty organlza N

tion modgls—and funds for scholarships and program develop-
ment have been made available by a multitude of agencles and or-
ganIzatIons both wIthIn and outsIde the federal government.*
Moreover, particularly in the last ten years, women within special
populations have themselves formed organizations that speak to
‘thelr own needs and concerps. Many of these groups can offer

_resources and recommendatIons to academic ptanners.’

This paper briefly reviews the current status of special re-entry
popu|atIons ‘identifies severaI major barrlfrs to thelr full: partlclpa-
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tion in re-entry and other higtfgreducation programs, and offers . - broadening of ‘educatlonal 'opportunitles for women. These, and
“speclfic, recommendationgs titutional change. It also in- other mlnorlty women's groups can'help instijutions'in efforts to
cludes a list of resourcei WakAhd organizations concerned " attract minority women to re- entry and other postsecondary pro-.
with higher education thi ] clal populations. By under- grams. T

el

“standing the ciirrent’ s-of women from Special . ‘ o : el
population groups a rown pdlicies'and practices . The Status and Needs of Minority w°m,nu : .
, Inrecruitment, admisg D, financial ald, Sypportser- . The dual status of minority women as minorjties and as women = .

~ vices and curricular hat understanding, institu- - " hag tanded to render them invisible not only in the Institutional .. .

< tions can recruit*and.r ential .student body that ;  ¢ontext but also in the larger soclrﬂy“'\‘%ita about minority women

might otherwise go unse ‘ ' - - is especially difficult to locate; most data has been tabulated
Some of the recommenqaﬂ Xs, paper are drawn from sither by race or by sex, seldom by race and sex simultaneously .
other papers in the re-entry seri tped by the Projectonthe . (gych as black women, Hispanic women, etc.). Moreover, until re- -

7 Status and Education of Women. #rs wishing mose Informa- cently, data on minorities was often lumged into one categofy—,
tion In- particular subject areas may wish to consuit- lngllvldual “blacks and other races.""? ”;ﬁ T o
papers., Whether or.iot a particu ehseuggestlonalsrappropriate will f N .
depend on the characteristics of We ‘institution aAd those of the - .. '.. IE R RPN
special population(s) it serves. A yide range of possible actions is - AsianPacific American Women ° '

' Included so that collegés and unifgities can pursug those most “Asian/Pacific Americans, -especially Japanese Chlnese and :
appropriate to their individuat? stances, Institutions may - Korean Americans, have often been called “the model minarity™; it
flnd many of the ideas and sugge$fi Rs in this paperhelpful with has .generally been assumed that they.are well- eduoated eco-
respect to other nontraditional sfudents, as well as.to re-entry.  nomically successtul, and able to cae for their own. populations, -
women from speclal populatlons L 1 . However, as is the case with preconceptlons about. other mi--

: ¢, . norities, these assumptions :are not entirely accurate. Like’ black .
. L oy . women, Asian/Pacific women are more likely. to be«ln the work '
‘ . - . .. force in proportlonately greater numbers than whlte women/
- SPECIAL RE- ENTRY POPULATIONS— ‘ N ¢+ however, many Aslan/Pacific American women who are college
.WHO ARE THEY? - e L ‘graduates remain underemployed as bookkeepers ‘seoretaries,
. AT t R file clerks and the like.?? Ironically, although some Asian/Pacific .
MINORITY WOMEN' . ' . oL o Amerlcan women are highly trained If technical fields generally
T . . - nsldenpd nontraditional for women, many are categorized as’
Re- entry and Other Programs A New Perspecﬂve . * _ searchers or technicians and face particular difficuities in at-
“Although ifi the past many potential minority re-entry women tainlng managerial and other higher positions. Some AsIanIPacItIc
hesitated to enter or re-enter postsecondary education, the pic- - women’s groups attribute this, in part, to the stereotype of the’
ture is fapidly changing: Two tactorS’-—-echemlc necssity and a . Aslan/Pacific wognan as passive, content to work in isolatior, and -
sharpened perception of sex discrimination per se'°—are causing unsuited for thanagerial responsibilities.
increasing numbers of minorlty women to return to higher educa- The types of positions Asian/Pacific women h°'d vary con-
tion in order to upgrade their own skills and gredentials. ~ _ siderably between subgroups: Filipino women, for example, hold
The income of a minority. working Wife has historically been a . 2 higher proportion of .professional positions, while Japanese
critical factor In minority households, and inflation has.made i ™ Women’ hold a comparatively low proportion. However, informa-

- even more critical. In a two-parent family, a minority wife's salary, tion about the actual e_ducatienal and economic status of a great ,

often makes the difference between being poor and being abJe to -many Asian/Pacific . women Is" often facking;.many Chinese

women, for example, live in crowded urban areas and do. "plece

manage adequately. In contrast, when a minority woman'is a
g . y- y wom “ work" in srall garment shops or work for very smallbusinesses.

single parent, her wages may be insufficient to keep her famlly out

of poverty. Most minority women—aeven those from ethnic back- * Many.are not counted in national statistics, as is partlcularly true
. grounds that have traditionally eschewed women'’s working out- for some newer immigrants from Indochina. ot
' side the home—rea'lize that they will work for most.of their adult * " . Indeéd, the recent idflux of Indochirese Immigrants will be an
lives. With this realization comes the acknowledgement ‘that ‘especially erthsal factor for-educational planning in those parts of

education and training mean access to jobs other than'unskilled the.country designated as resettlement areas. A small but signifi-
factory or domestic work. Indeed, the stronger the economic mo- cant number of newer women Immlgrants from some Aslan coun-

tivation, the more open ‘minority women may be to “special - ~triés, are protesslona|s who may have very specmc educational
. women's programs v ) needs (e.g., language tralnlng, re-credentialing, management
Moreover as many minority women have become aware of the' training, etc.), while a larger'number may' need avarlety of courses ]

extent to which they are affected by sex discrimination in addition in basic academic and gerferal “survival™ skills, carger orlentat|on, e
to race discrimination, they have begun to examine societal and counseling. Contrary {o_ the Sopular perception, many

- preconceptions about themselves. Like women from other special . .. Asiap/Pacific American women—whether recent immigrants or ci-
populations, minority women have had to face special obstacles.” . tizens of long standing—are both undereducated\and under-
However, these challenges have strengmened growing numbsis employed !

of minQrity wome_n in their resolve to develop. and achieve educa- -

tional, employment and other goals. Increasingly, they have ex- Black Women

plored women’s issues from their own perspectives and within the co Black women have a long history as full- tlme worklng women-in
context of their own experiences in- order to evaIuate their own- America, and. have been reared for sevefal generations with the

" roles in home and community and to understand thelr Status m[ - knowledge that they wiil have to be wage sarners in order.to halp

relation to minority men, white women and white’ men. The women suppnrt__or soleiy. support—their familiés. Because most black
in each sethnic minority have established one or more women's . women are taught from girlhood that they wiil work, it might be

- rights organizations, The members of these groups are aware that assuimed they would consider a widé range of occupatigps. How-
legislation: prohibiting sex dlscrlmlnatton applies to them, justas | ever,'particularly in the case of black women,35-and-over, sex and
legistation prohibiting race dtsgimlnatlon does (see “Legal Con- . race discrimination along with both kinds of stereotyping, «
siderations,” page 13), and they have torrhally called for extenslve - foreclosed many options.-Thus, like women from other minorities

S . . t : ‘ - Lo ¥
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and specIaI popuIatIorLs, N bIack women have often been Amel‘lcan Indlan Women
economIcaIIy dlsadvantaged to start With, and if counseled at aII< The role and status of American Indian’ women varIes con-
have generally been guided toward.low-paying *‘worrien’ s fields.” . . siderably among the 400 or so tribes in the United States; addi-
Moreover, ‘in -addition tq-Amerlcan- black.womén a slgnltlcant', ......tignally, there are marked differences in life style and standard lof |
. number of black re-entry women In some areas of the country are - . living between rural (reservation) and urban American Indians.

. foreign studbnts who may have speclal counsellng needs. Con-  ~  Educational, employment and income levels are generally lower in’

L trary to the fal enotion that blagk women have“arrived “mostare . ~rural populations and family size Is often larger. The average

' - stiIlQIustered n|0iwpaying.|0w -status’jobg, earning substanjially - educational attainment of American Indian women and men re-
“less money ‘on the @verage than white women and minorlty men. malns significantly below that of the general population.?* Most !
- Few ho|d professionaPor technical positighs; “fost are service, _American Indian women who-work are employed in low-status, |
tactory or clerical workers. In additlon to being dlrecteg by exter:, ' low-wage jobs, particularly in clerical and health service positions. ,’
“nal pressures and expectations, many black wofnen rmay have had _American Indian women earn less than any other minority, and /’
"t limit their qwn cabger choices because of an early sense of . American. Indiaf -families with female heads are among.the ! - .
responsibiIIty to work, not for personal fulfilifment or achievement, - poorest in the country. e’ )

~but to shoulder {he financial burden of family support black men - -~ = Many of the Amerlcan Indlan women entering the postsecond X
were often- prec ded from carrylng on thei; own. lncreaslneg, ary ! system are likely to be of re-entry age. Often American Indians.
' however, black women are.seeking to.mave out of “job ghettos”
and to'acquire educatIon and traInIng to enter professional and/or
/ nonyraditional fields. Such women 'may need academic and career
counsellng, basi& skills help and a varIety of support servlces in
_order ta achieve their objectives

I

N

'Hispanic Women™ . - - .

. hesitanito, participate in institutionally-based special programs
As with Asian/Pacific women Hlspanic women include many Reasojis Ior this are complex, but Include conflicts with tribal
-subgroups with varying familial, educational and emp|oyment pat-  roles and lack of funds. Additionally, some Indian Gultures do not
terns. These include" Mexlcan Amerlcans (Chicanas), Puerto - make age distinctions in relation to education, and women from
Ricans, Cubans and Spanish- speaklng women of South or Central . - certain tribes may thus not initially pérceive programs aimed at re-
. Americarl herltage '* Like other minority women Hispanic women .  ‘entry age women to be pertinent to their own circumstances.! ‘
. have been perceived through popular stereotypes Mainiand Puer- American Indlan women who live In’ cities are more IIker to
to Rican women, for eéxample, have been seen as home centered, "have completed college than their rural counterparts;** however, if -
subordinate to their husbands, hesitant to enter the. postsecond - women move from a resesvation to an urban area to pursue col-
ary system, and likely to experience considerable confiict when - lege work, some  may encounter problems such as* Guityral
economic necessity compels them into the job markef. While this dislocation, Inability to IInd andlor to afford housing-for a large ex-

v view may still be accurate in some measure, the situ tion is rapid- tended family, etc. Like women from other speclal popuIatIons. :
‘ly changing: younger Puerto Rican women, like younger Chicanas, ' American Indian women tend to major.in traditional areas: eduda- 3 "
are increasingly encouraged to seek educ%gmmancemen,t _tion, -health fields, and’ the social. sciences. Many - college-
although they may also experlence sIgnIIIc lt pressure to fulfill - * educated American indian women ara employed with regional and
traditional family rolgs.'” Indeed, ‘confiict betwaen cultural role ex: - other offices of the Bureau of Indlan Affairs, as well as with the In-
pectations, along with a lack of student support services, has dian Health Service. However the ma]ority of American Indian .
been cited as an Important Iactor In the drop out rate oI Hispanic women who work in such’ agencles are'clustered at |ower grade
womensstudents.!*. = - i levels in clerical and dther se’vi'ce positions.® e

As of the mid- 1970 s, avaI|ab|e data indicated that relatlvely few LIke other minority women, American Indian wom GW need
- Hispanic women were highly educated. In 1974, for example, the. . .personal and career counseling, basic skills courses ing Ior
median number of years of education for e{ll SpanIsh -speaking - nontraditional careers,"and college. EngIIshtrai Ing%“ ‘ '
women (14 and over) was 9.7.'* Many Hispanig women of re-entry .
" age are now seeking to upgrade their edu'caiional and employ- . OTHER POPULATIONS OF RE-ENTRY WOMEN' )
ment status. c ¥y EENL " . Like minerity re-entry women, - single par nts dIspIaced
Contrary to’the myth that strong IamiIIaI patterns prevent homemakers, older women and disabled women have, until .
Hispanic. women from entering the labor forée, Hispanic women - recently, been invisible in both the larger. so iety ‘and .the .
do work outside'the home and in large numbers 44 percent of all postsecondary context. Waﬂ re-entry women from these .
_ Hispanic women over 20 were in the worhorce in 1975, many of groups share many of the educational and support 'service needs
whqom were single heads of households. /Thls percentage con- - minority women have ‘Additionally, those who are also members:
tinues to increase.- . - - of more than one special population are often multiply disadvan- -
Employment patterns, like family orientation and educational = - taged For example, a displaced homemaker who Is i her early
~ attainment, also differ between groupsf" though- this .too is - sixtles and disabled is likely to suffer the- problems all three - °
~"  changing, Chicanas are more likely to:be'in the paid labor force groups along with the stereotypes attached to each e
than either Puerto Rican women or’ w0men  of Cuban, Soyth : . .
American or Central -American heritage. The ‘relatively few Single Pafents g '
’ Hispanic women who hold professional or technical jobs arelikely - In 1976, almost 5 miliion households with one or mor mInor
to be of “‘other Spanish origin,” particularly of Cuban descent.?" . chitdran were headed by single parents, over 90 percent of\whom
GeneraIIy, like many other minority women, Hispanic women.hold were women.?* Currently, female heads.of households account for
Jow-pdying, low-skilled jobs. Chicana and Puerto. Rican womeh _avery large proportion of economically disadvantaged per ons.
especially, are likely to be domestic or clerical ‘workerg.?? - " The need to upgrade skills and to obtain credentials necessary for
o}.Ike other minority women, Hispanic women often need career . employment has led many single parents to re-enter the educa-
nseIIng, basic skills help, and training for nontraditional - tional system and often to enroll in special programs. In-ma y
: careers In addition, some Hispanic women for whom EnglIsh is a. " continuing education programs for women, a substantial numbar T
second language may beneIIt greatly- from bIIInguaI courses and = of students are divorced. Yet, for a variety of reasons, divofce
services. L . - . women prove to be high achievers. Indeed, a recent sampling of\ = -
Q o . o o ISR : o | C
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.students—-even though 70 percent ‘of the women surveyed dlso.

graduate schools found that divorced women outperformed other

had children.?®
Despite thelr motlvatlon it is olten difflcult for single mothers

to balance school and tamllly responsibilities. No .other group of
<. returning students—many of whom -are aJso minofity women—

- feels the pinch of poverty and the need for affordable child care
* s@rvices more. Returning women in‘this group may benefit greatly:

from personai counseling and from time management courses. A

- substantial number of single mothers may also ‘neéd baslc skllls
.and refresher courses to allow them to move into the academlc

malnstream as well as academic.and career counseling to help

them set Iong term goals Lo

. : ' A «

' Dlsplaced Homemakers

Although the term\’*cgsplaced homemaker” is relatively new, It ‘

has both political slgnlllcance and legal status.® Displaced

- homemakers, usually. women over -35, are former homemakers
- who, through divorce, separation, widowhood, or other crisis have -
. lost .their source of economlc support Most dlsplaced home-

makers originally envisioned themselves as graduating from high
schooi and becoming wives and mothers; consequently, their

_ academic and vocational goals were often short-term and llmlted .
. Having spent a substantial number of years in the home carlng for.

tam?y members, displaced homemakers often find re-entry dl.f{

_ fleult. They may | lack education, ]o‘b skills andlor work experience,

moreover, even if they have prevlously earned bachelor's degrees,
general education degrees, “¢ertificates or busIness diplomas

" andlor workéd outside the home before marriage, they often need

to upgrade’ skllls and credentlals to be competltlve In the current
labor market. -

Many dIsplqced homemakers need 1o be educated about career
opportunltles—especlally those now open to women in nontradi- -
tional fields. Additionally, these women may need-tounseling to

. help them translate their-abitities and experlencas into job skills

and to make and pursue approprlate career directions. Since
displaced homemakers often lack sell-eonlldence, they may need
basic skills-and refresher courses. - R
0lderWomen :

Contrary to popular bellef, older women—women over 55 and/or
retirees—who re-enter higher education may do so not only or

primarily for personal enrichment, but also to prepare for employ- -

ment. More people are beginning *“second careers” in their fifties
and sixties than ever before; some older women begin second (or
first) careers becauisne they must do so. In the 65-plus age group,
women-outnumbermen substantially," and while most of the men
are martied, most.of the women are widows.”* (Many of these

women are- thus also displaced homemakers) Whether they live

alone or with retired spouses, many older women must cope wlth

_ the impact.of inflation on fixed incomes. ' .

" Older w0men are likely to face age dlscrlmlnatlon in both
education’ and employment and, If they are members of mlnorlty
groups, race. discrimination as well. It is difficult enough for a

. woman In her thirties or forties to re-enter the academic-world’

andlor to- find a job after being a full-time homemaker, but a
woman in her fifties or sixties who must make these transitions
may confront even greater barriers. Moreover, those older women

_who do work are generaliy low wage earners:’* as.members of a

generation that did not encourage women to pursue either educa-

tion or careers, ihey are often limited in their job cholces to posi-»
tions as y aleswomen and domestic or serviceworkers. .

Older, women are particularly likely to experience not only
economlc insecurity, but also low self-esteem and loneliness.
Like single parents and  displaced homemakers, many older
women can benefit from personal counseling, basic skills and re-

“fresher courses, .and academic and career counseling. Older

Q

women who are less vulnerabie economically and who do.return -

e -
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G EN ERAL BARRIERé TURE-ENTRY

. - ’ ) \

to hlghpr educatlon primarily tor persorial enrichment can also be

served by a variety of support servicés and scheduIIng arrange-
ments »

-

/‘ . - L v‘l_‘ . 4_,,_.” P
.Llke women from other speclal’ populatlon groups, dlsabled,
women often encounter difficulties based both.on their sex a d
on thelr disability, and must often cope with even greater soclal
and Institutional invislbllity. According to figures compiled By the -
Rehabilitation Services Administration for fiscal 1976, handl ap-

 ped women wpre significantly less likely than handlcapped mento

recelve vocational school or other training; to'be rehabllltated Into. *
wage-earning occupatlons to earn as much as rehabllitated men; .
and to work in as wide a variety of fields as rehabiiitated men. If

" 'they are also elderly andlor/mlnorlty women, they may face multl-

-ple barriers.. . -

Disabled women are frequently poor. Many such women who
reached college age before Implementation of the Rehabilitation
Act of 1973 had limited access to job tralning and other educa-
tional opportunities; others were tracked into low-skilled, low-
paying areas‘thought appropriate for them—often without atten-
tion to their particular abilities ‘and interests.’® Disabied re-entry
women ‘are likely to need the same services as other re-entry

women from special populations as well as careful evaluation of -

those methods by which they are most able to learn. Addltlonally.
they may requlre special. learning equlpment and services as well
as gerierai transportation, physical access to educational sites,
and/or methods for brlnglng classes to them via teIevlslon radlo

-or otrQr means.’ » . »

SPECIAL POPULATION WOMEN: SHARED BARRIERS
MInority women and women from bthef special popuIatIons are
likely to shard problefns in several critical. educatlonal and em-

. ployment areas: . o

* with the posslble exceptlon of A,slanIPaclllc women, thelr
‘educational attainment Is below the national average; ,
e their earning power is low, usually because they hold low-
"~ paying, low-status. ]obs and are poorly trained.far better em-

ployment; oo v
.*despite low incomes, they are more Ilkely ‘to be heads of
households and the sole sou‘rce of support for thelr famities;
. ® they are likely to be poor;and .
' ethey-are likbly to face double or multlple dlscrimlnatlon
-based on race, age, marital status, economic status or han-
dicap, in addiNon to dlscrlmlnatlon based on sex.

The barriers faced by women from minority and other special

. populatlons attemptlng to return to postsecondary education are
" many. In addition to llnanclal need (see page 8), these barrlers In-

clude: . : /
" ethe “gllded’ cage lmage" ol re-entry and contlnulng educatlon '
. .programs: As noted previously, some special populatlon
; women, are partlcularly,llkely to belleve that these programs
are for! bored middle-class, middle-aged housewlves—gspe-
cIally when they are offered by institutions that have not been
known for an energetlc recruitment of, and welcome for, -
wornen from speciall populations as students faculty, or
staff. (Some minority. women,
whlte women have ma'de substantially more progress in edu-
-cation and employment than non-white womeh and may re-
s_ent the exlstence of special programs they percelve to have '
been created for an already-privileged group.) = ..~
‘s concern that courses will not be connected to thelr employ '
4gent community @nd culturai needs. Many re-entry women,
especially mlnorlty women, may fear that traditional academ-

ic progrgms will not be relevant to their needs for career ad- -

vancement and/or will serve to divorce them from their own .
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* fear of “chilly waters.” The fear andIQr prospect of belng the '

“only one” from a special popuIatIon group may dlscourage
potential re-entry women frédm enrolling in some programs
Although women's centers can be vitai in helplng returning
women *‘get their bearings,” many minority and other speciai
- population women may fesl uncomfortable in a women's cen-

ter because of perceivéd racial and class dmerences Yet

they may fes! equally uncomfortable ina mlnorlty or handl-
capped student center’geared to 18-22 year old students. )
e lack of ‘home and. community support. Like some ma]orlty

women, some Minority women and women from ot,her specIaI :

" popuiations may lackthe emotlonal and financial support of
their spouses and chiidren, or have difficulty-in balancing
school/family respongibilities  and academlclcommunlty
values. Minority women may encoumter even more reslstance
from spouses whose own status and earning power may have
been limited by racé discrimination, and who may con
quently feel especially threatened by the possibility:that thelr
wives will exceed them in job status and earning poiver.*’

« need for affordable child care. Child care is a crucial concern

forall women with young chlldren—especlally so for minority
women, slngle parents, displaced homemakers and handi-
.capped women with ‘families. Low income women with chil-
dren may find that the cost of child care coﬁ%led with tuition

-

* j presents an absolute barrier.to theIr partlclpatlon in post- '

. secondary education.
‘e lack of affordable and safe transportetlon Inadequate trans-

portation can prevgnt special population women from partici-
- pating in postsecondary. programs—pafc‘ularly ‘when

‘courses are offered only at an on-campus sitgata substantlal

"distance from their workpiace or home.

: . The drop-out rate for minority students is often high;, thls may
_be true for other special populations as wel| However, these - . .

E GENERAL RECOMMENDATIONS

_students may be ‘“stopping out” rather than “dropping: out.”
Minority students, for example, tend to attribute their wlthdrawal

to non-academic reasons such as financial dmlcultles, marrlage, :

or the desire to get practi¢ai work experience. (White students, in

contrast, are more likely to attribute their withdrawal to academic’ -

reasons.) However, recent data Indlcafe that students most likely
to re-gnter th
non-academic reasons.**

[y

.

Although the general barriers noted‘above may not be directly

’ ’.caused by institutional policies and, practices, institutions’can

take many steps to help re-entry women from special populations

. overcome them. Specific recommendations in major areas of in-

Q
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stitutienal policy and practice are discussed in separate sections
beginning below. However, colleges and universities may aiso
wish to consider the following general ‘actions. (As noted earller
not all recommendatlons will be appropriate for aII institutions.)

* Develop recrultment strsteg|es targeted at women from spe- '

clal populations and degsigned to dispel the “gilded ‘cage” Im-

age. Emphasize nontraditional career areas. (See speclﬂc

" recruitment ‘recommendations, below.)

* Avoid what may look like the “lone tsken" special populstlon ‘

woman; ensure that Beverai \qomen from each of these
" ‘groups are enroliéd in a glven program. Seek the aid of

ame or a similar Instltutlon are those who left for .

- minority and other women's organizations' to Identlfy inter- -

‘ested women.
« Involve the speciai re-entry population to be served ln’dsslgn
ing and evaluating appropriate academic programs. Some in-

stitutions have worked with community groups-and/or educa- |

tional brokers to achieve this end; others have received.feed:
back from organizations set up by their own students (See
page 11 for specific recommendations. )

¢ Setasidea plecs where minority and other special populetlon )

- . ) ) !

.

%
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re- entry women can gather. Counsellng and minority centers
at some Instltutlons have provlded space for such gather-
ings.

. Acquaint members of the academic community with the spe-
clai backgrounds of re-entry women from speclal popula-
tlans. As part of its.program.for Hispanic students, Hood Col-
_lege (MD) is developing a series-of lectures, art exhibits and ./
‘other events to introduce ail faculty, staff ahd students to
Hispanic culture.

*» Keep records on re- -entry women from speclel populations:
‘who drop out or “‘stop out” to Identify reasons for attrition.
Where partlcu‘lar institutional policies or practices—e.g.,
financial aid or Internshlp ellglblllty—are Imp|lcated con-
sider. modificaflon.- :

. » Make a special effort to seek out women from specle| poputs
tlons for faculty and sta¥f positions. Such women may noton-
ly serve as role models, but are also likely to be helpful in
. degling with .the problems re-entry students from these
groups may face.

* Traln re-entry counselors. and other staff to desl wlth the
family and community conflicts that some women from spe-
clal p@uletlons may lace Hold staff workshops and invite

representatives from minority’ and other women'’s organiza- - --

tions—as well as re- entry women from speclal populatlons
who are a|ready enrolied—to participate. '
* Hold orlentation activities to which re-entry women and thelr
familles are Invited._ Minority and other families are less likely
" to feel thrpatened by a woman's re: entry If they have vlslted
the “competing’ environment.
. Identlty child care Tacliitles in the area whlch serve minority.
: students Encourage these and other "child care services to
‘set up “scholarships” for children of “minority students

" andlor establish affordable child care facilities on %ampus

or in satellite iocations.>*

¢ Offer classes Ina variety of communlty |ocstlons—|ncludlng
community centers work sites, churches and elsewhere, par-
ticularly where minority women are located. Hoiding classes:

- in' the community not.only lessens transportatlon problems,
but may also help re-entry’ women bridge the gap between
- community and academjic’roles, and help them ease back)nto
théacademlc context. . . '

-RECRUITMENT

REACHING ouT , :
Women whose access to educatlonal partlclpatlon has been -

‘Ilmlted will not suddenly appear at the doorstep of an InstltutIon

desplte a commitment and willingness’ to encourage access. 15

these women are to enroll, institutions must develop specific -
.outreach efforts related to the personal, educational and com-
'munlty experience of womern . from special - populations. For a_-
‘detailed discussion on recruiting re-entry women generally,

readets may wish to refer to “Recrultment and Admissions: Open- .
ing the Door ‘for Re- entry Women,”. Project on the Status and’
Education of Women, Association of American Colleges, 1980. -

Pertinent recommendations from that paper are inchuded In thls o

paper as weli.*’ . -
What the Institution CanDo N
* Set up a committee to evaluate the ettectlvensss of recruit-
ment efforts aimed at women from special populations;
include women from special populations in {his evaluation;

* Compare current enroliment and focal population data to. .

determine which special populstlons are among the Institu-
- tlon's re-entry women and which groups are not represented,
* Evaluate all general recrulting materlals for inclusion of Infor-
"~ mation about re-entry women from the various special popu
* lations In both text and plctures;
-.» Evaluate mlnorlty recrulting | materlels for Inclusion of Intor

!
i )

Y



' FIELDEVALUATION DRAFT =

.

matlon about re-entry womsn, oo 1Y
» Examine current minorijy recruitment programs to determine

- «whethsr or not they are reaching potential re-entry womsn

within minority popuiations;

. Dovslop materiai aimed spsclllcslly‘st rs-sntry women from

special popuiations. All/erno College (WI), for example, used
a poster of a young mother holdlng a baby and asklng,
“Ready to go back to school?"; . “\\

-Encoursge women appllpsnts and studsnts to teli other
women about your program. “Word-of-mouth’ recommenda-
" tions by peers Is often the most etlectlve wdy to recrult
minority re-entry women;

* Work with educational brokors and/or community orgsnlzs
tions. to- rocrult re-entry women from targeted groups.
HACER, Inc. (Hispanic American Career Educational Re-
sources) ‘works within the community to recruit Hlspanlc
women for the Williamsburg site of the College ol‘ Staten
Island (NY).Outreach Program; )

\,l * Use terminology famiilar to speclal populations. If, for exam-

~

\ple an.institution emphaslzes the availabllity of experlential

. credlt\as an incentive for enroliment, minority and other spe-
cial population women are more Ilkely to recognize -their
ellglblllty wtten a brochure indicates “communlty activity”
rathef than “vqlunteerwork” asacriterion; / :

‘. Dsslgn recrultmsnt\mstsrlals that emphasize future employ-
ment as well as the gbnsrsl educational benetits of rotumlng
to school; \ -

. Provide materlals in- othsr lsngusgss. e.g., Spanish andlor

' Vletnsmssslto potentiai r,s-entry studsnts for whom English

may be a second language; - Ny

) _ *Disgseminate materiais throughout the;:ommunlty ln plscss

programs funded for minorities, -displaced homsmskers‘,
-older women and hsndlcappsd(women Distribute this list as\ .

© .
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. such as community ters and sgenclu small felghbor-
hood stords, supermarksts, shopplng centomhsslth clinics,
walfare or unemployment centers, churcties, senlor centers,

minority centers and other places where they may rosch

members of special populations; . -

. Dlstrlbuts information to minority media such as lorslgn lan .

" guagde radio stations and nelghborhood nswspspers, . a3
» Distribute re-entry materiais to hospital statf and rehsbl%p

tion counsslors who are, llksly to ‘deal with hsndlcsp ed

. Msll notlcss of spsclsl re-ontry programs and other course ot :

terings to parents of current undorgrsdusts students who are
members of speciai population groups; . -
° Publlsh a list of avallable funding sources. lncludlng spscltlc

part of recrultlhg materials in ‘'order to iriform thes women~
that funds may be avallable to help them return to school;

e Send press releases, recruitment information and/or notices
about special programs to newsletters and other" publlqa
tions put out by orghlzstlons that serve women from speciai
popuiations, e.g., handicapped and mlnorlty women s
groups; -

#inciude the names ol |ndlvldusl stsll msmbsrs in rscrultlng
materials aimed at re-sntry women from special populations.
_Ensure that. these contact people have necessary communi-

‘cation skills, e. 9., bilinguai skills orthe ablllty to Interpret for .

"the hearing-impaired;

»Contact local social service priﬂilers to lnlorm them of spe- o
" clal programs that may serve their stidents. or clients.*

Kansas City Kansas Community College is developing a pro-
gram to work with social service providers that identifies and
gives individualized instruction to handlcapped students in-
cluding re-entry women; ’ . B
- Develop programs or workshops about minority women and
open them to the community. The University of Mlchlgary
Center lor Contlnulng Educationdor Women has dorle thls.

‘-Co:sponsor meetings, workshops and other actlvities with

minority organizations, handicapped, senlor citizens and
other groups. The Institute of Study of Oider Adults adminis-
tered by New \ rﬁglty Community College, Division of Con-
tinuing Educatio ! has worked with a variety ol such 'agé’n-
cles;and r\l A

* Urge local smploysQ unions snd prolssslonslgroups to pro- '
vide opportunities for their employees lrom spsclsl populs- '

tions to return to school. .
. ¢

RECRUITING FOR NONTRADITIONAL FIELDS )
With some exceptions, minority women and women from other

tific, technical, management and professional fields, and women
of re-entry age are more likely than their younger peers not to have
considered -such career directions. Within the iast few years,

.speclal populatigns are generaiiy absent from high-paying scien- -

however, some institutions have begun actively recruiting re-entry

women Into training programs to prepare them for occupations in
engineering, the sclences, buslness management and other
areas.

What the institution Csn Do

¢ Conduct career awareness workshops tor mlnorlty womdﬁ,'

displaced homemakers, oider women and other special popu:,

- lations specifically dlrectsd toward .encouraging them to
enter nontraditionai coursss of study and nontraditional oc-

. cupstlons Workshops mlght include an exploratlon of inter-
ests, goals and future plans, as welkas information about
_specific fields and required academic tralnlng, )

-_e invite alumnae. or other women from spsclsl populstlons om-

"-ployed In nontraditionai tields to be guest speakers. Such
women can provlde information and ajso serve“as .role
models; - .

» Otfer tree or low- cost vocational aptitude tsstlng to disadvan:
" taged women who are consldsrlng re-entry; ’

» Disseminate information on vocational and technicai t trslnlng :

programs {® AFDC (Aid to Familles with Dependent Chiidren)

~ case workers, CETA offices, welfare departments, etc.; ¢
. e Co-sponsor nontraditional - career fairs with organizations
, that serve women from special populstlons Invite represen-

tatives from localindustry and business; and

* Work in conjunction with two-year colieges to lacllltste pro-
lesslonsl engineering or management careers for minority
men. The Minority Women-in Management Program - at

Polytechnlc Institute (NY) provides counseling and remedia- .

tion in mathematics for selected minority women enrolled in

vocational programs at two-year coileges within the Clty _

University of New York. The women then transfer into a com-

bined B.S. and M.S. degree program at Poiytechnic where '
they can earn advanced degrees in management, computer ’

. sclence, or transportation englneerlng (Although this pro--- -

gram was not originally established as a re-entry programL

most- of lts students had been out ol school lrom five to

seven years.)

ADMISSIONS AND REGISTRATION

For a detailed discussion of'the barriers re-entry’ women '

generally, may fase in the admissions process and strategles
tor change, see "Recruitment and Admissions: Openlng the
¥ Door for Re- -entry Women,” Project on the Status and Educa-

tlon of Women, Association 6f American Colleges, 19q0 In--
stitutions may also wish to consider the following actians to -
facilitate the admissions procedure for re- entry women(lrom o

special populations:

¢ Coordinate efforts of the adult sducatlon or_recentry statf

with the minority center or counseling staff to\hslp re-entry

" women from speclal populations deal with the sdmlsslons,'

' llnshclal aid and rslstsd offices;

9
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. Aek re-entry women from special population groups {o make
a *trial ryn” through the _current admisslons procass. Use
“their experiences as a gulde to ldentlty problem areas and
barriers;*
¢ Educate admisslons personnal about lnetltutlonal pollclas
regarding CLEP (College Level Examination Program) and
other means of giving cradit for acadamic and experiential
learning. Be certain -staff is aware of. those-community ser-
vices and other actlvlties that may be credited by the institu-

tion, and able to help women from special populat ons iden-

tify their own eligibility forcredit;

N

" ing Institutional programs to "'llll in the gaps” where possible. For

a discussion of financial aid for re-entry women generally, see

" “Financial VAId: Helplng Reentry Women Pay .College Costs,”

What the Institution Can Do

' e Accept the GED (General Educational D'avelopment) test,

which is offered in braille, on audio cassattas, and in Spanish -

and othar languagas, In lieu of a hlgh school diploma. A
significant number of potential re- entry women from special
~ populations have not completed four years of high school;

« Consider waiving application feas for applicants below a car-
taln-income level. Many women from speclal populatlons are
unable to afford these fees;

« Provide assistanca as neaded to . handlcapped re-antry
woman throughout the admisslons/registration process.
Designate a staff person In each relevant office to aid handi-

capped women,.or have a re-entry or other counselor act as

Tliaison; and
* Provida over-the-phona or one-stop registration to maka the
~ procadure as accasslble as possible to woman who work,
hendlcapped women and oldar woman.

FINANCIAL AID' i :
* Limited resources for tuition and attendant educational-ex-
penses constitute a ma{or barrier lor re-entry women from many
special populations. Minority students of any age may weli/be
hampered by lack of-funds so that “the energy that should be
focused toward educational academlc goals is diverted to ‘sur-

vival’ goals:"** Re-entry women from special populatlons are likely

to suffer most. In two-parent middle-class minority households a
-wife’s.earnings often comprise a larger percentage of total family
income- than does & wife's salary in simllar majority households;
thus, the minority woman cannot afford to stop working in order

to return to school. Further, althcugh many ‘middle-class minority .

famifies place high value on education‘as the key to advancement,
the cost of sending their child to college often'makes it impossi-
‘ble for women from such families to retusn to school without sub-

stantial financial aid. Minority women who are single parents— .

-and thus .perhaps most in need of education to upgrade their
employmeht potential and their families’ economic position—are
likely to find tuition, child care and related expenses beyond the
reach of their meager earnings.. M'oreover, some types of public
assistance_ made available to minority and economiically. dis-
advantaged'women may include.legal restrictions that prevent lts
use for educationalexpenses.

Women from other special populations_face srmllar llnanclal

v

. proQlems: ¢ dlsplaced homemakers have lost their. means of

economic support, elderly women ‘are likely to be living on fixed
incomes, and disabled women may have little if any discretionary
income. However, re-entry women from special populatlons arein-

creasingly eligibie for targeted scholarship and. other support -
from any number of public and private sources. institutions can -

help overcome what mignt otherwise be an-absolute barrier to

" 'successful re-entry by ensuring that re-entry women from special . '

RIC

populations are aware of all available aid sources, and by develop-

'Severel of the programs and resources llsted in this section—such as the
CETA program—are currently under reconsideration at the federal level. In-

stitutions will want to keep apprised of changes. Additionally, institutions :

may wish to-consult sources such as The Interaction of Public Assistance

and Student Financlal Aid (see resource list for additional Information) to -

‘evaluate the impact of overlapplng publlc asslstance and student financial

aid programs.
10
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Project on the Status’ and- Educatlon of Women, Association of
American Cblleges, 1989 Some of the folldwing recommenda-
“‘tions were drawn from tl}at paper.-

M )

¢ Assign a financial aid olllcar(s) to act as liaison with ra-antry,
> 'minority and handicappad program staff to work with spacial
population re-entry woman saaking financih! assistanca.

" Educate all financial aid staff about the problems such
women may face in funding their education;

*Sat up -an Instltutlonal tund to halp fill tha gap batwean
allowancas under tratitional naads assassmant formulas and
the likaly aconomic status :( ra-antry woman from spaci
populations. (Usually, financial aid packages cover only(?(t
percent of a full-time student’s actual need; white midd
_class familied may be able to absorb this difference, whilg,
mihority and other special populatlon households olten can-
not.**); h

.* Be cartain financial eld offices and dasignatad lialson stelt
are awara of public and priveta programs. for which minority

. and othar special populatlon wamen may ba allglbla These .

" include but are not limited to: e

— Ald for handicappad petsons avallable lrom the Vocational
" Rehabilitation Program administered by the Departmen( of

Education. (In general, these faderdl” lunds su pIement

" state and local programs.); >

— Aid for Amarican Indians through the Depart ent of ‘In-

terior, Bureau of Indian Affairs (for undergraduate educa-

" tion) and the Department of Education (for pro essional and
graduate education).-Tribal higher educatlon offices and
some state governments also have scholarshlp asslstance

programs; .

— Ald for welfara reclplants tha' underemployad and the un. -

employad may be availabla through: ’

* the Aid to Families with Dependent Children (AFDC).
. program, which may provide .child care and ‘other
" funds.to low-income mother?lnvolved in trairling pro- .

. grams;

-* the Work: Incentive program (WIN) which provides
funds for tultion and training, as well as for living ex-

.«penses and transportation, orlow-lncbme unem-
ployed mothers; and -

** the - Comprehenslve Edugation and Trawng Act
(CETA), .which ‘may provIde funds for éducatlon or
skill training; -

— Aid for minorities through a wlde ranga of -state and
ledaral govemment and private funding sourcee, as well.
as proteselonel associations and_ other organizations.
Many guides to such sources are available, including
separate directories of financial ald sources for minority
students in law, business, educatlon,‘ and jour-
_halism/communication. (See resourcs list for publlshers
and additionalinformation.);

— Ald for graduate sfudents (pertl;:ulquy mlnorltles and
women) who have baen traditionally undarrepresented in

" ..~ profas: nal caregrs through the Graduate and Protee
slonal Oppor ies Program;

— Ald for legal tralning for parsons from dlsadvantaged
backgrounds through tha Council on Legal Education
Opportunity (CLEO) program; * .

"« Maet with AFDC, WIN and/or CETA parsonnal to Intorm them
- of educational possibllities for parsons partlclpatlng In thair
programs. Often administrators of these programs—which )

" -vary greatly by state or. locality—are not aware; of avallable_
‘opportunities for postsecondary education, De Anza Coflege
_(C_A) jnitiated a summer awareness campaign to encourage -

S .
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social servlce and referral agenoles to recruit students and
inform them of avallable ald, and 1o traln and inform casé
workers and other agency persannel about educ‘atlonal
benefits in relation to'welfare benetits;
* Dayvelop institutional scholarship or tollowahlp programs for
ts from speclal population groups and ensure that
ing women are _.given f(li consideration. The_C.i.C.
. -Universities (eleven major.midwestern universities who_are
smbers dl the 'Commlttee ‘on Instltutlonal Cooperatlon)
7have establlshed C.i.C. Mlnorltles Fellowshlp Programs for
graduate study1n avariety of. tlelds. : :
. lnvoatlgate state aid sources to dotormlne it apoclal alloca
* tions or programs have been designated for fe-entry women |
. from speclal popuiations. Maryland for example, hag set
. aside vocational education, funds for use by dlsplaced
homemakers under a voucher system;**
° Invutlgato public and private sources of fundl deslgnatod -
for programs designed to serve special populations. Title IV-
A of the Older Americans Act funded development of courses
“offered by the Institute of Study fdr Older Adults (ISOA) ad-
ministered by New York City Communlty College Dlvlslon of.
* - obntinuing Education; :
o -Mako certain that tlnar\clal ald admi latraton are lamlllar
» " with changes mandated by the Righer Education Amend-
ments of 1980 which allow institution$ to use up to 10 per-
) cent’of federal allocatlons under Supplemental Educationai’
Opportunlty Grants. Programs (SEOG)' and College Work-
- Study programs to aid less-than-half-time students. Many re-
. - entry wolnen from special.populations may be able to enroII
. ‘only on aless-than-half-time basis; and
.+ Complle a list-of local employen who have tuition refund pro-
grams, and alert women from special population groups to -
the possibility that their employers may be willing to detray
oducatlonal costs. ‘

SUPPORT SERVICES L. o
- Support servlces can be especially lmportant tore- entry women
" from special populatlons Because many such services—for ex-
ample, transportation, student health sewices and medical insur-
ance, stadent" empl,oyment and_placement services—are crucial
for all re-entry women, the Project on the Status and Education of
Women has published separate papers on basic support services,
* child cars, counseling, and baslic skills and retresher courses.
5 Many of the. recommendatlons made In-these papers witkalgo h
v “Institutions serve women from special populations, ‘and readers
,lnterested ina partlcular area may want to refer to the relevant
'paper for general suggestions _and- additional information.
However, re-entry women from special poulations also need sup?
port services geared to special needs. : ,
, Among the most important.of these are academic, tafeer and
~ persd®al counseling,.and basic skills help, which are discussed
' more ll.llly on page 10. Ajselected list of addltlonal ways in whlch
Instltutlons can be of help follows:

‘<" .. Information Services - ) '
" _.*Establish a newsletter for re-enlry_ won(en trom spoclal
* populations. Pro]ect Chance, Brooklyn College (NY) uses its
e -newsletter as a way to keep in touch with the minority women
: "It counsels after they have entered the college's regular pro-

gram. The newsletter helps maintain a.support network and

. keeps peerrole’ models visible for re- entry women; .
‘-Devote a portio _Jt the re-entry or continuing education pro-
gram’s newsielter to activities for women from special
populations. - The Center for Continuing Educatlon, for
Women at Valencia Community College (FL) regularly covers
- activities of their dlsplaced\homemaker s program; and
s Issue a directory of campus offices and/or contact parsons
that serve re-entry women from special populations. Include
the names; and: phone numbers of those in re-entry, minority
affalrs, and other offices, as well as liaison persons in finan--

,
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cial aid{campus employment and administrative omoes Lur-
rently /enrolled women who are wllllng ‘to help may aIso be

(] (WA) partlclpated in& study ot transportation prefer-

ences and problems the college reached an-agresment with.
the c\ty by . whlch the munlclpal bus system would use the
.college and senior centers as regular bus route terminals;

e Arrange for dlal-aride or dial-a-bus programs. Frequently

sponsored by local offices on aging, senior.centers, retire- -
ment homes, etc., these programs usually pick people up at.
central points and deliver them to shopping ¢enters, medical
centers, college campuses and other locations. Some pro-

/S grams wili also transport people to any specltlc local destina-
tion; .

s Investigate rural transportation aerylcoa Rural communities
in.lowa have a county-operated program called “SEATS”
(State Elderly Area Transporatation System) which provides

_door-to-door transportation on 24-hour advance notice; -

*Explore stateé and/or federal funding for transportation ser-
\ices “that can serve “older and/or handicapped re-entry
women. A few colleges have purchased minibuses or jitneys
wlth tederal state and/or local funds such asthose available

* under Title JIl of the Older Americans ‘Act adminlistered by the
Admlnlstdtlon on Aging of the U.S. Department of Heath
‘and Humaq Services..The University of Nevada. Fleno, coor-
dinates the use of its own Jitneys with city buses to provide,
_transportation for people livin ég'\wlthln a 20-mile radius of
"Reno who need a ride to,campys; and o

t Minimize tranaportatlon problems on campus by clustering
classrooms, offices and other facilities Jikely to be used by

‘re-entry womeén. Harvard University (MA), for example, uses
the Dudley House for non-resident undergraduates to house
the Institute for Learning in Retirement, the continuing edu-
cation offices,a Ilbrary, and a cafeteria. Where such consolis
dation is not possible, an institution might make a particular
ettort to locate on-campus classes for re-entry women close
‘tothe library, cafeteria and’admlnlstratlveottlces

Health Care Services and Maedical insurance .

o Ensure that ali health care services are free of Inadvertent
age discrimination. If necessary, traln and/or expand the
health care staff to lnclude professionals familiar with prob-
leghs common to older women;

* Provide inservice training to health care staff to tamlllarlzo

" them with health problems common te minority group mem-
bers, such as hypertension among black women and malnu-
trition among American Indian and/or low- income women;

\

e Be certain that the health services staft Includes personnel

with necessary communication abiiities, such as bilingual
skills of the ability to.interpret for the hearing-impaired.

-e Ensure that medicai insurance plans are free of age limita.

tions which may have a discAminatory impact on older-
women and displaced homemakers; and

= Offer atudenta, including singie parents,.the opportunlty to

purchase tamlly modlcal lngurance

Extraéurrlcular Actlvltles : i

¢ Deveiop. extracurriculsr actlvities tor re-entry womel\ from
special popuiatiohs and their families. Some re-entry pro-
grams Invite women and thelr tamllles to a general ‘orienta-

.- tion activity;

¢ Sponsor extracurricular actlvltldo for dlsabled students, in-
cluding’ re-eritry women, whenever possible. For example, ot-
fer captioned films for the hearing-impaired and field exper- -

o1
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* Plan’ extracurrlcular activities that wlll acqualnt the general - = . models available lor new students, ' .
acaderpic community with the cultural backgrounds of re- . ~ -« Malntain active counsellng eﬂorts throughout egch studont' -
entry women from speciai popuiations. As previously noted, i enrollment’ Womqn front special populations ma!\ be par- )
“{Hood College{MD) has inciuded a concert of Hlspanlc music, - . ticularly hesitant to, seek help with home or campus prob- v\
a series of movies by Spanish director Luis Bunel and an ex- Iemsl\and may let acadgmlmlvork suffer unnecessarily;
. hibit of Puerto Rican posters In its developlng program for - " » Be cortaifcounselors have the necessary language skllls and
e Hlspanlc students - o ) , ¢ theawareness of ‘cultural backgréunds to ettectively servere:’
. ® o + entry women from special populations. Miami-Dade Com- A,‘ )
COUNSELING AND BASIC SKILLS - % i.‘ . - munity College (FL), offers group counsellng to displaced

homemakers provlded by a bilingual’staff;*  Blackfeet Com- .
‘munity-College; Browning (MT) has establlshed a counsellng
center for American Indian women who,are singie heads of "
households, working women, and/or oider women. The center
provides financial aid stipends and child care services, as
weli as counseling for nontraditional careers;
“\Assess needs through home or nelghborhood visits. Staff ot A

the Women's Program of the Indo-Chinesé Cultural Center, ~

~ Portland {OR) visit Asian refugee women. Blllngual inter-

- preters aid in counseling and treach efforts, which also.
serve handicapped refugee w “pre-re-entry” program,
-the Women’s Program, teaches basIc survival skills and ...
essentlal English, -and has successfully channeled  par-
. ticipants into ]ob ‘placement and Engllsh -as-a- sebond
language programs . '

‘e Establish a péer. counaollng system Fle-entry women from
special populations otten benetlt greatly from the support -
“and understandlng peer counseling provides. Some institu-
tlons, such’ as Miami-Dade Community College (FL), offer
both peer and professionai group counseling, while HACER,
“Inc. (see above) trains successful te-entry Women to become
peer counselors for.new students; ;

".Most re-entry women can benellt greatly from counsellng ser- R
vices however. academic, career and personal counseling is often
) cruclal'for the successtul re-entry of women from.special popuia-
tions. These women may need particular help to identify and build .
~ confidencein their own skills and abllities; to set clear career .
goals (possibly including a transition from traditional “women’s
jobs" to batter- -paying nontraditlonal fields); toylearn how to bal- -
ance school, work anhd-family respbnslbllltles and tobulld—or to
. cope with the lack of—community- and family support. in-i- =
" dividualized counseling, starting before admlssloqand continuing
throughout enroliment,-can play a major role in preventing: attri-
tion- among re-entry women from special populations. Institutions
. with_onhgoing r&entry programs have Increasingly made counsel . ;
. lng a significant component of them, sometimes by training ‘parti:.
cular members of the regular counseling staff to, work with re\ ot
entry women.
For a more complete dlscusslon of this area and. reentry Wo
. men generally,'see “The Counseling Needs: of Re-entry Women,"”
Project .on the Status and-Education of Women, Assoclation of
.- American Colleges, 1980. Some ol the recommendations that
. lollow also appeared in that paper.’ ) S

- : e A . " ejincorporate counseling content into courses offered to-re- -

Whatthoinatltutlon Can Do . . ' ", turning women students. Several_ ‘institutions -now offer

-ldontlly those offices, gprsons, groupa or programs on cam- *."  courses or workshops in adult life skills. The Adult Life
_pus that can otfer coyhseiing to re-entry women -from each Resource Center at the University of Kansas, for example, of--

- special population gfoup, e.g., minority affalrs olllces, pro- -~ *  fers a workshop that focuses on the changes and problems ,
" grams for the handi¢apped, etc. Be- certain at least one per- . assocIated with 'various stages of adult development and
son in each office is aware of the particular problems re-entry . strategies to deal %hem The ‘workshop is open to
‘women may face, and trained to offer appro‘prlate support e " students, staff, and préféssionaig-i the fieid and the publlc,

) and guidance; : Old-Déminion Unlversity (VA) offers.a course ‘entitled “Black

e Coordinate counaéllng efforts of pertinent oltlces on cam- - Women and identity” designed for black Women of.all ages
pus, such as the -ontry oﬂlco and the oﬂlce ol mln9rlty at- " (others may also attend); .
talra. ) . * Provide career counseling programs that help women from .

" o Evaluate counsol ng ograms, materlals and tests lor blas ©oon 7 gpecial populations become aware of job possibilities innon- ..

concerning sex and age; - - © T traditional fields. The Eugene (OR) Displaced. Homemakers T
¢ Conduct intake interviews to assess each studont's baalc o '_ Program, for exaﬁtple, works with the Women g Awareness -

. gkills, discuss-her goals and plans, and evaiuate potential ' .. Center of Lane community College to offer an-industrial,

problem areas (including factors such as Iamlly or commu- - -, . orientation program. Tompkins-Cortland’ College (NY) offers -

_ . nity opposition, the need to juggie multlplo rojes, etc). Staff - - ° _women counseling, testing and piacement. in occupation
of Project Chance, Brooklyn College*(NY), work lndlvldually . training programs which lnclude work experignce;* s
wltheachpotentlal re-entry student; - - - . eDeveiop . counsellng programs - -for re-entry women from - . -

"e Arrange. ‘with educatlonal brokers, communlty or other . * special populations who are_pursuing graduate degrees in ..
organlza.tlons to provide specialized - -counseling services. * . nontraditionai areas as well asto those seeking vocational
"HACER, Inc.. (Hlspanlc American  Career - Educational . " andor- undorgraduato credentials. The Minority Women' in
Resources) : counsels re-entry women. enrolled in the - Management Program, Polytechnic Institute (NY), provldas o
Wllllamsburg site of the College of Staten Island (NY) . such counsellnglor,ltsBSIMSstudents and o
Outreac Program, HACER provides both orlentatlon andin:. | - Extend counseling services to all re-entry graduate women..
tervention counseling: a staff person attends each evenlng v from . speciai - populntlons Minority women, displaced -
class throughout the first portion of the térm, and contacts . ’ homemakers and women from.other speclal populations who

/‘Q.students who are absent to discuss problems Staff remain ° are pursuing’ .graduate work may need additonal support.
on cali throughout the semaster. ‘Other ‘minority organiza- ' . There is some evidence that women returning to graduate
tions, as well as local groups ‘of dlsplaced homernakers "y . school may encounter more reslstance trom tamlly and-
rehabiiitation agencles etc maz be. able to provlde slmllar _ friends than returnlng undergraduates so -

- services;

* Keep ' In contact wlth women who, have been counselod T Basic Skiiis Programsand RelresherCourses :
thrdugh special Ppublications and othorl means. Project . ¢ . A significant number, of re-entry. women lrom all

hance, Brooklyn Coliege (NY) communicates. “with -its backgrounds may initially Tack contldence in their academic.
o!mselees through a newsletter that also heIp keep vole - - abllltles and/or’ need remedlatlon in language, _math and
ERIC S e T e T e
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_q:lence skills. This may t)e especially true, however, for

~~.women from special Ropulations. Basic skiils help—provided

both before and during enrollment—can play a vital rote in*

the recruitment and retgntion. of minority women, women -

from dlsadvantaged backgrounds, displaced homemakers,

slngle parents, handicapped women, and older women who
‘have been out of school. for a prolonged period. Increasing .

numbers of lnstltutlons now offer baslic skills progeams to

_ their tradltlonal-age undergraduates; these programs can

"olteq be tallored lo serve re-entry women from. special

populatlons Other institutions have found ways to work
cooperatively with communlty organizations to provide basic

by having students discuss personal experiences and then
Identify the major ppints and main ideas expressed,;

" «Offer televised courses in reading and study skiils, math an- -

xlety, exam skills, et¢. Televised basic skills courses car eas-

. lly reach single parents with small chidren at home, handi-

cappbd women, and older women, and can also enhance re-
cruitment efforts;

*» Pravide ‘basic ekllle programs- on’ eudlo caeeettee Like -

televised basic skills courses, these will allow re-entry
women from special populations to work at home at their ~
- own pace, and can be especlally important for visually-
impaired-and other disabled women. Some audio tape'pro- .

«u3 skillsraining.-For amore general discussion of this arba, see K
WConfldence and Competence: Basic Skills- Programs and -
Flelreéher Qourses for Re-entry. Women," Project on the
Status.and Education -of Women, Assogiation of Amerlcan
- Colteges, 1980. Some of'the recommendatlons Included here
. werealso made lnthat paper v ‘_ .

grams are geared to, the elderly. The Senior Center
Humanities Program of the National Councll on Aging Is
designed to introduce .literature, history, philosophy,
- soclologyandanthropologytoolderpersons : -
+Offer a study skiils and. reading workshop especially for
women In transition such as Single parents, widows and
displaced homemakers. At the Unlverslty of California at San-
ta Barbara, the Women's Center Newsletter publishes
. notices of “Women in Transition Programs and Workshops™; —
s Establish a referral service so women will know of off-
© campus resources in thelr community that may offer _bee'lc
sklils help, and ensure that counssiors and others working
“with them are familiar,with local resources. Displaced
homemakers, for example, may be referred to local displaced .
homemaker groups for programs’ that provlde baslc skllls

Whet the lnetltutlon Cen 06 s
10 Evaluate all general recﬂi::lng mater, ple end ceteloguee tok/ -
2 - see that they Include information about basic skills programs
o for reentryvmmen from speclal populetlon groups; :
" .. eOffer basic lkllls programe n Spanleh andlor’ olher
o lenguages
+.Develop basic ekllle progreme in whlch Englleh le taught asa -
- second language. The women’s' program at San Jose’ Clty ) o
College (Ce) offers a one-semester college preparation ‘p(o- ) workshops and training; . <« RN .
gram designed for women whose primary language is not o Offer classes In how to combine the foles of stude nd
Engiish, The ciass is also open to women who desire tralnlng single parent. Humboldt State Unlverslty (CA) has a t;/"c'l\uh\
- In baslic. English before. beglnnlng regular college ‘classes, ﬁlology c.ourse called "Slngld Parents at_the University;
"-and is given for credit; and- \

. ~
¢ Inform ecedemlc counselore about beelc skilis and roWesher .

. cour_eee for speclal populations." Many students in_these

- groups often do not know how to seek help with academic
programs or feel that asking for help Is-a'sign of lnadequacy
Informed counselors can recommend speclal services as a
matter ol course

CURRICULUM SCHEDULING “. "
“ AND COURSE PLANNING S
Often working in cooperation with communlty organlza

- tions, ‘minority and other women's -groups, ‘educational
‘brokers andlor other postsecondary institutions, many col-

. leges and universities have found wapse to modify curricular .
offérings, course scheduies and class locatlons.to foster the
‘parti¢ipation of re-entry women from special populations. A
host of modifications that can attract and serve the general .

" re-entry population arealscussed in"*Earning a Degree: Alter-
native Options for Fleentry Women," and "“Re-entry Women:
Part-Time Enroliment, Full-Time Commitment,”. Project on
the Status and -Education of Women, Assoclation of

© - American Colleges, 1980. The possibilities for innovations
“thattan extend educationat opportunities.to re-entry women
from special populations are as diverse as the needs and cir- '

" cumstances ofthe various speclal populations and of institu-
_tions themselves. The lollowlng are illustrative of several

types of approaches.

* Provide re-entry women . lrom epeclel populetlone with q .
head-start summer orlentation program to help with writing -
-and mathematics, and to familiarize them wlth college couree

- work and examifations;

« Offer special skliis and: review workshops atcempue mlnorlty

_ . offices. -The University of ‘Minnesota has' four learning
« .~ resoorce centers designed to.serve American Indians, blacks,

-+ 'Hispanics, and Asians. The-centers ’provlde tutoﬂn_g and sum-
_mer institutes, and some also offer bilingual classes in math,
reading and study skills; - . ;. \

-Arrenge for program gradu’elee to provide peer tutorlng'ln

~ " basic skills to newly. enrolled students. The National Con-
‘ gregs of Neighborhood Women (NCNW), In cooperation with
: Lagiuardla Communlty College (NY), has set up such a
system as preparal’lon for an Assoclate of Arts program ol
.fered by the NCNW and the College; = .
« Estabiish a program to eeslet disabled etudente The Educa
' " tional Diagnostic Clinjc ‘at-De Anza College (CA)” assists
. students with learning disabilities through testing, counsel-
lng and tutoring. Students -are-tested not only to determine
~academic achievement levels but also to determine how they
"best learn, e.g., visually, aurally, etc. Individual programs are *
- designed to help mainstream these students, which include
béth re-entry women and members of mlnorlty groups;
' ."'-‘ sh-a list of basic skills' programs designed for women
1”lrom peclel populetlone. and distribute it to groups that
" work with them, such as mlnorlty offices or centers on cam-
pus, local mindrity organlzatlons dlsplaced ‘hqmemakers’
groups, senior citizens centers, soclal agencles hospltals
*and rehabilitation counselors, .

o Dehlgn basic skills courses geared to the lntereete an
periences of women trom special population groupe
Working In conjunctjon wlth the Willilamsburg site of the Col-
lege of Staten Island (NY) Outreach Program, the Hispanic

P American Carger Educational Flesources Center (HACER,
Q Inc.) has devlsed a course to develop college Ilsfenlng a}(llls

EMC"‘“ o o
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What the Institution o Lo -
* ,* Design-re-entry prograts specifically lor'women from par-
" Tcular special population groups. The ‘University of Califor-
nia, ‘Santa Barbdya, has develgped such ‘a program for re-
-entering Chicanas. Initiated by, Chicana students with the ald -

of the- University’s Women's Center, Re-entry Program, and

- the Chicano Educatlonal Opportunlty Program, the program

- is being oxpanded o inciude ‘support: services such as
counsellng, ‘basic skills tralning and child care. lncarnate
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Word College (TX) offers a college entry and re-entry program . vantaged older adults. The agencies provide the students and

. forwomen of retirement age, single parents, and women for \ the outreach sites, while the college offers a 10-week course .
_ whom English Is a second langpage. The préBram, called . |program®* . . . - B
WENCOE Women In Education: New Careers, Opportunities, -~ .\ '
Expgriences) Is cufrentiy being expanded to include a “transi- BRIDGING THE'GAP: » '
tion,Yo college"” qutreach program; » TRA\NSFER POLICIES BETWEEN RE-ENTRY

« Join with other ifstitutions to set up programs that can offer AND REGULAR PROGRAMS AND BETWEEN TWO-
" rogular,collog;l courses to re-entry wolmen from “special . YEAh-AND FOUR-YEAR INSTITUTIONS

- popuiations. Ploneers, a program for_Invoiving men and VA Igrge percentage of re'-entry'women from spicial populations
::;“::t?:c?‘?gcc:“ﬁ: ':c';?sl:‘l':; uggg:g'z?:‘:&:;cggeg: ‘:_lsa::eai - initially gain access to postsacondary educatlon through two-year
New England College (NH) th’e University of hrh,arylanlc‘j Cec;ar colleges‘z_ Few, however, transfer to four-year institutions and go
Crest Coligge (PA) and Nor’th Shore Community Colleg'e(MA) on to earn the bathelors or advanced degrees that would prepare
Elderhdstel. a -summer. program for older adults makes- them fd;ladvanced professional, technical'or management posi-- -

! : ! ‘tions.® Sometimes, in fact, two-year degrees can become a barrier ’

classes avallable at institutions around the codntry; o : !
. . v ) o educational and occupational advancement. Women who have
* Offer short courses, weekend courses, pvening courses, or “earned such degrees and wish further education may discover

courses schedued In biocks of time convenient for students - :
5 that few of the credits they have earned are transferable to four-
'fre‘:t'tn :::;l:w::": zl::r:?rhomele:locn\ze"l’s'o;rgge?tr:r é??_%‘:‘e) year lnsiltutlons. (Fora dlsc'qsslon of transfer policies as they af-
f A g fect re-entry women generally, see “Qanflers to Re-entry Women:

' island Unlversity (NY) offers weekend colleges” in which " Ovllege Transfer - Policlgs, Residency and Graduation Re-

degrees can be earned by intensive weekend study; several S " ; 4 . - .
institutions pfovide basic_skilis courses to re-entry women quirements,”, Project on the Status and Education o'ﬂ Women, '

‘ Assoclation of American Colleges, 1980.} . B

: ?T:gjstc!“:iz:sigdbeh'c:]n;zr:::ﬁ:'s during the -hol,‘rs chI_Idren are . The need for €Jear transfer policies and workable transfer ar-
) 3 : X rangements between speciai outreach programs and two-year and.

eDesign Curricula for ‘spacial popuiations that combine four-year Institutions is acute If re-entry women from special

academic with career, community and cuiturally oriented i :
, - materlals. Seek input from re-entry women in the curricuium populations are&.to develop their full educational anfj employment

development process. Many Institutions have found that re- potep\tlal. 2 v ¥
entry women from special popuiations are most likely to ‘What the instituon CanDo -~ - - . = : )
enroll in and complete programs when courses are closely " eEvaluate |nstitutional policies "for accepting transfer .
- related to daily needs and experiences. La Guardia Commoni- -~ " students from two-year colleges'for any disproportionate im-.
ty College (NY) In cooperation with the National Congressof .~ * pacton re-ehtry women from special populations; .,
Neighborhood Women .(NCNW) has worked In_conjunction « Designate particular staff In (oglatra’ra’ or admissions offices
with students in NCNW's college outreach "program to to act as liaison betweén local community and junigr col-
develop such curricula. Hood College (MD) inciudes courses .- . -leges, and community outreach programs. Be certain these
“in- Hispanic heritage in its all-college program for Hispanic " staff persons also coordinate their efforts with the office of
students. Deganawida-Quetzlecoatle University (DAQU) (CA), a minority and/or special student affalrs, and re-entry or conti-
Chicano and Amer, indlan junlor college, offers a-unique - nuing education programs; - . U .
trl-cultural interdiscipiinary curriculum that combines in- ~ *Work with_community organizations or educational brokers
digenous epistemologies with Euro-American approaches; - - ~to help students transfer from local outreach into B.A. pro’
« Consider implementing -an “Inverted cuiricilum” in which . - grams. The National Congress of Neighborhood Women has
more theoretical and abstract courses follow courses that - . co-sponsored community Associate of Arts programs with -
emphasize ' the concrete. and experientiai. For example; - varlous institutions and Is now designing a B.A. program.

HACER, Inc. works with alumnae of the Willlamsburg site of ,

psychology faculty might offer a course in group dyn_ainlcs
the College of Staten Island Outreach Program to help them ..

_ before, rather than after, an introduction to_psychology-

course. HACER, inc. has developed such an approath for the - transfer between colleges; : :
re-entry women attending the Williamsburg site of the Col- - * Estabiish targeted programs which tacliitate transter for re-
lege of Staten Is|and;(NY) Outreach Program; - - entry women from ‘special population groups. The Minorlty *

e Offer courses in community settings, such as community” Women in Management Program at Polytechnic Institute:

centers, work sites, churches and elsewhere. Many ongoing . " (NY), mentioned earlier, helps minority women enrolled in

programs for re-entry women from special populations have vocational programs at two-year colleges within the City

brought the classroom to the community. The Natlonal Con- University of New York system tr@nsfet into a combined.

_ gress of Neighborhood Women, for'example, has offered its B.S/M.S. program. at Polytechnic »ihere they can earn ad-

Associate of Arts program in a varléty of community settings vanced degrees in management, coghputer sclence, or trans-

"since 1975; C o ' vo- portation engineering; and )

«Use television or other media to offer courses .to older ~ e Publish a guide that specifies which courses glven at nearby

s}udonts, handicapped students, singile parenta and others at - two-year institutions (and/or in special programs for return

. group learning sites or in at-home situations. Senlor Universi- ing' women) wiil be accepted In transter and what re-

"ty of the Bay Area (CA), offers televised courses to older . quirements they fuitiil. Make the guide avaliable to re-entry
adults at several senior centers and some group residential . women from speclal populations and the offices—re-entry, -

~facilities. Students view and discuss courses with each other " minority or special student affairs—they are likely to deal

¢ and, by teleconferencing, with instructors and - guesls. . with. For example, Old Dominlon University (VA), a fod{-year

Queensboro Community, College of-tiia City University of . institution, publishes a transfer guide ‘detaliing *which

New York offers a 8Imilar program for ha dicapped students; ° courses at any of the state cgmmuhlty colleges will fulfill re-

and -~ _ ‘ . ... qulrements at Old Dominion. The guide matches spetific

* Plan educationai programming in'cooperation with social ser: . courses given at the local two-year institutlons with courses

. vice agencies. The Community College of Allegheny County at Oid Dominlon, giving the -exact number of credits

Q . (PA) offérs a program called "Late Start’ designed for disad- - trénsterable from the two-year schools. (Publishing such a

ERIC e
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state or regIonal gulde can encourage conlmunlty college
: students to apply'to a four-year institution, and can be an ef-

from special populations, imstitutions can enrich the experignce

. of the entire campus by, lntroduclng a variety of perspectives, ana

fective recruiting tool among re-entry . women from speclaI c'-‘,, an strengthen ties with'the larger community through coopera:

popuIatlon groups)

LEGAL CONSIDERATIONS

%

Federal laws and regulations related to lnstltutlonal policies

and practices which affect speclal populations of re-entry women
Include the foliowing:*r .

Titie IX of the Education Amendments of 1972, '
Title IX generaliy prohibits discrimination against students on the
basis Jl sex in ail federally assisted educational programs and ac-
tivities. Institutional poilcies must be the same for both sexes. Ad-
ditionally, poiicies and practices ‘which are ostensibly fair but
which disproportionately affect one sex more than the other may
in some instances be consldered discriminatory.®® .
Tities VI and Vil of the Civii nlghts Act of 1964, ’

Title VI prohibits discrimination on the basis of race, color andna-
tional origin in all federaily assisted programs and activitiés.
Minority women students are thus protected by. both Title Vi of-
the Civil Rights Act and Title IX of the Education Amendments of
1972. Additionally, minority women, lncludlqg students, who are
employees of an educationai institution, are covered by Title Vil of
the Civil Rights Act which prohibits discrimination in empioyment
“on the basis of race, color, religion, national origin or sex.

The Age Discrimination Act of 1975, , :
This Act generaiiy prohibits disc minatfon based on age In
federally assisfed programs and act ities. Age Is not dellnedf the
_ Act prohibits dlscrlmlnatlon' on the basis of age at any age. Thus,
polities.or practices whlch restrict admissiop of women (or men)-
into a particuiar program because they.are *“too oid” violates the
Act. dltlonally, policies and pragtices which seem reasonabie
for stidents 18-22 may\lnadvert’gtly discriminate ‘against oider
women. (or meh), For example,: if®lder appiicants have more dif-

ficuity transferring credits bétwee'ﬁ two-year and lour-year lnstltu- )
tlons there may be avioiation of the Act.** - . D

. Section 504 of the Rehabilitation Act of 1973
Section 504 prohibits discrimination against otherwlse qualltled
women (and men) solely on the.basis of handlcap in federaily
assisted programs and activities. Educationali lnstltutlons as weli
as vocational programs, must be adapted to the needs of handi-
capped students by elimination of physical barriers that prevent
“access, and/orby:
. provlslon of other adaptatlons (such as asslgnlng class-
~ rooms to accessible locations); -
o-pfovision of aleIllary alds ther effective means of making
.course content accessibie (such as provldlng interpreters for
hearlng impaired students), and
¢ appropriate adjustment of academic requlrements (such as
the substitution of art appreciation for music appreciatioh in
* the case of hearing-Impaired students, and/or the aliowance
of additional time to meet degree requirements). )
- The text of the regulation itself includes examples ol special
alds adaptatlonsand services.”” -

concwsron L

: By recognizing the history and acknowledging the experience
and culture of re-entry women from special populations, Institu-
tions can modify existing programs and/or develop new ones to
successlully recruit and retaln a significant population ‘stili
- largely unserved by postsecondary education. MOreovar, in thelr
ettqrts to provide educational opportunltles to re-entry women

3
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U
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¢
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—_

l6n with social service agencles and with mlnorlty and other-
organlzatlons ) -

v

NOTES

YHigher Education Delly, August 27,1980, p.4

*Such programs are generally also open to qualltled men who wish to
enroll.

*For further dlscusslon of black women's perception of white women as
members of a privileged class whose concerns differ from their own, see
Barbara Elchelberger, “Voices on Black Feminism" ln Quest, Spring'1977,
Vol. 3, No. 4,p. 16.

“Section 504 of the Rehabilitation Act of 1973; Handlcapped Persons
Rights under Federal Law. Whilie some conditions—such as cancer or tia-
betes—may not constitute immediate overt handicaps, persons suffering
from or having a history of such diseases are protected from discrimination
under the law. (Alcoholics and drug addicts are also considered handi-
capped.) Among advocacy groups, some prefér the term "dlsabled” and '
others the term “handicapped.” Section 504 uses the iatter; this paper uses

. both interchangeably. For turtherlnlormatlonésee the legai sectlon ol this +

.

paper. -

'Although mlnorltles are disproportionately economically dlsadvan-
taged, each minority group aiso has a strong and viable mlddle class.

*The Assoclation of American Coileges, for example, ‘has recently estab-
lished the ‘MInority Achlevement Program which provides smail grants to’
member’institutions to promote the development of programs designed to
support the education of minority students in sugh areas as recruitment,
retention, advising and counseling, and t?anster betwéen 2-year and 4-year
institutions.

-’See, for example, Resource Gulds for Vocerlonel Educerors end Plan- -
ners: Helping Displeced Homemakars Move from Housework to Pald Work «
Through Vocationel Tralning, Education-Deveiopment Center, Newton, MA,

-19880. For a descrlptlon of this Gulde, see the resourcp saction ot this

’

paper. -
‘The Pro]ect on the Status and Educatlon ol Women Association.of
American Coileges, .has discussed these barriers In a series of separate<

papers Inclyding: ' Barriers to Re-entry Women: College Transter Poilcles, ~

Residency, and
lenge for. the 80's]

raduation Requlrements,” "Campus Child Care: A Chal-

gree: Alternative Options for Re-antry Women,” *'Recruitmerit and Admis-
sions: Opening the Door for Re-entry Women, " “Student Support Services:
Re-entry Women Need Them Too,” “Conlldence find Competence: Basic
Skllis Programs and Refresher Courses for Re-entry Wofnen,” “Re-emtry

" Women: Part:Time Study, Fuli-Time Com[nltment" and "*Re-entry Women

and Graduate School.”
*Generally, women and men ol mixed ancestry are consldered minority
fhembers and are eligible to participate In financial ald and other.special

- programs for minorlty groups. However, they may also face speclai prob-

lems of cuitural identjty. and need additional counsellng or other as-

. sistance In "finding their place” on.campus.

"For a discussion of these Issues, see Diane K. Lewls “A Response to,
Inequality: Black women, Racism, and Sexi§m" in Signs: Journel of Women’
in Culture and Soclety, 1977, Vol. 3, No. 2, pp. 338-361.

1"Much of the general data In this 'paper was gathered from a serles of
conferences’ sponsored by the Womeri's Research Program, Progré’m on
Learning Development, Nationai Institute of Education, Washington, Bc.
‘Separate reports were issued on the educational and occupationaineeds of

~ each of the foliowing groups: Asian Pan-American women, Amerlcan indi-

an women, Black women, Hispanic women, and White Ethnic women. (See
resource sectlon for turther information.)

*Canters around the country are now balng estabiished td gather infor- _
mation on specific minority.groups and to make recommendations for edu-
cational and public pblicy—e.g., the Center for Chicano Research at Stan-
ford University (CA), and the Biack Women's Educational Palicy and Re-
search Network at the Wellesley College Cénter for Research on Women

‘ (MA). Information about many speciai population groups (based on 1960

and 1970 census data and on the:Survey of Income and Education for 1976)
is available In Soclel Indicators of Equellty for Minorities end Women, A
Report of the Unlted States Commlsslon on Clvll nghta Washlngton, pC,
1978.
" "Donna Hart, "Enlarglng the Amerlcan Dream. Americen Educetion,
‘May-1977, Vol. 13, No. 4, reprinted by the Project on the Status and Educa- .
tion of Women Assoclatlon of Amerlcan Coileges, 1977 unnumbered pp
5-7. R .
"“ibld. A 4 .
'*Beginning with the 1970 census, four standards were used to ldentlly
Hispanic Americans: birthpiace and birthplace of parents; mother tongue;
Spanish famlly nanie; and Spanlsh orlgin. .

1= - o

~

: " “Financidl Aid; Helping Re-entry Women Pay College -
Costs,” “The Counseling Needs of Re-entry Women,” “Obtalning A De-

*
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" 1'gea also *Minority Women and Higher Education #2: Spanish Speaking '

“Women and Higher Education,” Project on the Status and Education of
- Women, Associatlon of American Colleges, March 1975. '

‘’Hart, unnumbered p. 4.

“ibid. ’ .

"Minority Women and Higher Education #2,” p.2.’ o
»Women of Spenish Origin in the United Stetes, p. 8. Published by the

" us. Dept. of Labor Employment Standards Administration, Women's
‘ Bureau, 1976. : ’

10One reason for these differences, as well as for differences in educa-
tional fevels among/Aispanic sub-groups, is the number of highiy-educated

" Cuban-Americans who have emigrated to the United States.

u5ee Josephine Nleves and Margaret Martinez, "’Puerto Rlcan Women in
Higher Education in the United Ptates,” Conference on the Educetionel
end Occupetlonel Needs of Hispenic Women, Natlonal Institute of Educa-
tlon, 1980, pp. 87-83 and Theresa Aragon Stepro, "Impediments to Hispanic
Women Organizing,” ibid, p. 122. :

#Conversation with Owanah Anderson, Dlréctor, Natlonal Women's Pro-

Through Vocatlonal Tralning, Edugk\loﬁDevelopmentCents\Newton, MA,

1980. Additionaily, organizations which may be of heip to institutions that

wish to develop programs for mingtjty women and women of other special

populations are cited In the resource%;t;tlop of this paper.

\.-*Resolrce Gulde for Vocetionel Educators end Plenners, p. 8. .
s1Rgsource Guide for,Vocetionel Educators end Plenners suggests set-

' ting Up such a procedure fordisplaced homemakers.

. University of Minneso,

- wuSae The.Summer of Seventy-Eight: A Creetive Response to the Higher
Educetion of Minorities, Office for Minority. and Special Student Attairs,
1979, p. 15. LN .
“The Summer of Sevénty-Eight, p.9. N . -
“Resource Guide for Vocetloriel Educetors'and Plenners, p. 17.
+'Several of these recommendations are drain from Weinstock.
“Neglected Women, p. 17. : C
“Neglected Women,.pp. 16-17.
_ wangelica Brennan, *Some Shifts
by Re-entry Women ‘In Education,” paper presented at the National

o
‘

\

. Women's Studles ‘Association Conference, 1979; abstracted in FRON-

‘gram Development, Inc., OHOYO Resource Center, Wichita Falls, TX. For -

additional Informatlon, see Helen Maynor Schelbeck, **Current Educational
Status of American Indlan Giris,” Conference on the Educetionel end Occu-
petionel Needs of Americen Indlen Women, National Institute of Educa-
tion, October 1980, pp. 63-81. o .
40Office of Speclal Concerns, Dept. of HEW (now HHS), A Study of Se-
Jected Socio-Economic Characteristics of Ethnic Minorities Based on the
1970 Census,” Americen Indlens, Vol. 3, p. 54ff. ’

uClara Sue Kidwell; “The Status of American Indian Women in Higher’

, Education,” In Conference.on the Educetionel end Occupetione! Needs of

Americen Indien Women, pp. 80-91.

.myggyas of Special Significance in Minority Women’s Resolution,”.

OHOYO, National Women's Program Development, inc., OHOYO Resource
Center, Wichita Falls, TX, July 1980, p. 7. ! : '

- 7The federal government, which is the largest employer of American In-
dian women, also employs American Indlans in flelds such as geology, etc.
However, few American Indlan women currently hold such positions. -

~sprofile of the Single Mother and Her Educational Needs,” Neglected .~

Women: - The Educetionel Needs of Displeced Homemekers, Single

Mothers end Olider Women; Natlonal Advisory Council on Women's Educa- .

tiona! Programs; Washington, DC, 1977, p. 19.
“pam Mendelsofin, Heppier by Degrees, A College Re-entry Gulde for
Women, E.P. Dutton, New York, 1980, pp. 71-72. ~ T
_»pccording to Vocationel Counseling for
Menuel, * *Displaced homemaker’ i3 a grass roots term coined In California
in 1975 ... (and) now Is used to identify. men and women eligible for-tar-

._geted employment assiatance programs.” it has been *'bulit into federal

and state laws"’ deallr)g with these and related matters, For additional dis-
cussion of the educatignal needs of displaced homemakers, see Voce-

" tlonai Counseling_for Displeced Homemekers, Education Deveiopment

. of American Calieges, 1980.

_tion of American Colleges, 1980.

Canter, Néwton, MA, 1880.
"Ruth’ Weinstock, The
Laboratories, New York, 1978, pp.36-37, . . ; -
nHarriet Miller, Double Jeoperdy, Nationai Retired Teachers Assocla-
tion, 1977,p. 2. - : o Cor
1ngee Welnstock, The Graying
Laboratories, 1978; and * Student Support Services: Re-entry Women Need
Them: Too,” "Obtaining A Degree: Alternative Options for Re-entry

—

women,” and “Re-entry Women—Getting An Education Without Getting A

Displeced Homemekers: A~

Greylng' of the bampus, Educational Fécllltles_‘ '

‘of the _Campus, Educational Facflities

Degree .. .", Project on the Status and Education of Women, Assoclation

1), Corbett O'Toole and Ce Ce Weeks, *Whet Heppens After School? A

Study of Disebled Women end Educetlon, Women's. Educational Equity,

Communications Network, Washington, DC, 1978, p. 5. -
»ibid., pp- 21-22.

“For a discugsion of severdl such Innovatloﬁs that can serve-handicap:
“Obtalning A.Degree: Aiternative Optlons for Re-

ped re-entry women, see

entry Women," Project on the Status and Education of _Women, Associa

¥For a discusslon of this and related [3sues, see Lewls, 'bp.,345ﬂ.
»Michael A. Olivas, The Dilemme of Access: Minoritles in- Two-Yeer Col-

-

leges, Institute for the Study of Educational Policy, Howard University -

Press, Washington, DC, 1879, pp. 39ff. .

'ngee “Campus Child Care: A Challenge for the 80’s,” Project on ‘the’

Status ahd Education of Women, Assoclation of American Colleges, 1980.
_For a more detalled discussion of innovative approaches to course lo-
cation and scheduling, see “Obtaining A Degree: Alternative Options for

Re-entry Women,” Project on the Status and Educatlon of Women, Assocl-

" -atlon of American Colleges, 1980, and “Curriculum, Scheduiing and Course

Pianning,” pp. 11-12in this paper. - : :

“'Other publications by the Project on the Status» and Education of
Women discuss recrultment of minority women of all ages. These include
“Recruiting Women for Traditionally Male Careers: Programs and Re-
sources for Getting Women into the Men's World,"” 1977. Reglonal repre-

. sentatives for displaced homemakers and a host of speclal recruiting

“'strategles are ilsted in Resource Guide for Vocetlonel Educetors end Plan-
ners, Helping Displaced Homemekers Move from Housawjork to Peld Work

E\.
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TIERS: A Journel of Women'’s Studles, Vol. 5, No. ].'\Qp{lng 1980, p. 4..
“For-further discussion of these scheduling options, see "Obtaining A
Degree: Alternative Options for Re-entry Women,” Praject on the Status
and Educatlon of Women, Assoclation of American Colidges, 1980.
* "Welnstock, pp. 83-84. . W i _ :
"1For a discussion of this problem as it affects minority students of all
ages, see Minorities In Two Yeer Colleges: A Report eng Recommende-
tions for Chenge, Institute for the Study of Educational \Policy, Howard
Unlversity, Washington, DC, 1980. ’ '
“Foradescription of Titie 1X of the Education Amendments of 1972, Title
Vil of the Civil Rights Act of 1984 and other legisiation generaliy appticable
to women as students andlor employees of educational In titutfons, see
the chart “Federal Laws and Regulations Prohibiting Sex Disarimination in

Educatlonal Insitutions,” Project on the Status and Education of Women,

_Assoclation of American Colleges, 1979.

“For example, some women's groups.maintain tha:t,-,pollt‘:le's which do
not allow part-time study arée discriminatory against wo
portionate number of women—especially re-entry womén—are precluded

‘by job andlor family responsibilities from attending school on ‘a full-time

basis. R - . .
»See “The Age Discrimination Actof 1975.and Women on Campus,” Pro-

ject on the Status-and Education of Women, Assoctation of American Col-

leges, 1978.

V'Eor additional Information, see O'Toole and Weeks, What Heppens
After School? A Study of Disebled Women ‘end Educetlon. Technlical as-
sistance materlals, a self-evaluation check list and other resources-are

.k\‘

. \
in Psycholggical Stresses Reported -

e,nf_sl_r_\ce adlspro- -

avallable from the Office for Civii Rights, Department of Education, Wash- .

Ington, DC 20}01.‘ ) . , .

PUBLICATIONS

. S

 Anderson, Willlam R. and Rhopa Hartman, Higher Educetion end the Hend-

cepped—1981 Resource Dlracrory..HEATHICIoser Look Resource Cen-
. ter. Annotated Iisting of publications and organizations pertthent to the
higher education of the andicapped. Listings are geared.to administra-
tors, faculty‘and students. 10 pages. Avallable from: HEATHI/Closer Leok
Resource Center, American Councll on, E_du'céﬂon, 1 Dupont Circle,
Washington, DC 20038. Free. * - e
Architectural Checkilst for Meking Colleges and Universities Accessibie
and Getting Through Cellege With e Disebllity. Available from: The Presl-

dent’'s Committee on Employment of the Hahdlcapped, Var_iguayd Bidg.,.

Rm. 800, 1111 20th St., NW, Washington, DC 20036. Free.-

Berrier Free Design: A Selected Bibilography. Annotated resources for the
disabled, eiderly, planners, architects, and others. Avaliable from: Michi-
gan Chapter of Paralyzed Veterans of-
Garden City, Mi 48135. $6. :

Bureau of Indlan Affairs, U.S. Department of the Interibr. Cereer Develop-

ment Opportunities for.Netlve Americens. Provides general-guldance on
requirements for admission to postsecondary education; describes pro-
grams, schools,
can applicants Including Information on Bureau, state, tribal, institution-
al and organizational opportunities for vocational and other higher edu-
cation; describes generai federal and other student aid programs for
ch Native Americans may also be eligible; inciudes bibliography.

per, 56 pages. Avallable from: Office of.Indlan Educational Programs,
ureau of Indian Affairs,

. 20245(currently-being updated). Free. : .
Cereer Counseling end Job Plecement of Disebled Students et Two-Yeer
Colleges: A Guide. Center for Advanced Study in Education of the Gradu-
ate School and University Center of the City Unliversity of New York, Ap-
plicable to four-year schools as well. Includes chapter on academic,
vocational and.personal counseling as weib as Information’ on employ-
ment placement. Avallable from:-David Katz, CASE, Instltute for Re-

and financial aid sources specifically for Native Ameri-

- Lo “ <
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search and Development In Occupational Education, Graduate School .
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and Unlverslty Center, CUNY, 33Weat 42nd St., Rm. 1430, New York, NY .

10036. $9 prepald.

" Cole, Katherine W., ed. Mlnorlty Organizations: A Natlonal Directory. An-
notated list of approxlmately 3,000 groups organized to serve.minority
group members. Includes alphabet!cal index, geographical index, func-

" tiona! program index; glossary, and lIst of sources of Informatlon on
minorities. 380 pages. Avallable from:’ Garrett Park Press, Garrett Park
MD, 20766. $15 prepaid.

The College Student With a Disability: A Faculty Handbook. Manual con-
tains basic information on several types’'of disabllities and what (if any)
educatlonal adjustments students with thesg disabilities may need. In-
cludes Information on a varlety of topics, suthas student-faculty agree-

R

ments for taping lectures. Available from: President's Committee om

Employmentot the Handlcapped Washington, DC 20210. Free. -
Directory of Qrganizations Interésted in the Handicapped. 55 pages. Avall-

able from: Committee for the Handicapped, People to People Program, .

- P.0.Box28593,W
Education Devalop
" Homemakers, A Ma

ington, DC 20085. $3 prepaid. -
Center Yo

: Helping

. Housowork to Pald Wo k Through Vocational Tralnlng Education Devel-

.. opment Cénter, Newtan, MA, 1980. Focuses on §he requirements of the -

tional Counseling for -Dlsplacod
placed Homemakérs Move from

work worid and how counselors can help displaced homemakers assess °

thelr skilis in terms of 106 requirements, develop them through education

and training, and/or uss skills and life experience to obtain forrhal credit.

Includes appendix of Displaced Homemaker Programs on ategional and

- state basis. Avallable free while supplies last from Second Look, EDC, 55

.. Chapel St., Newton, MA 02160. Also avallable from: Superintendent of

: 'Documents, U.s. G vernment Printing Office, Washlngton, DC 20402,
tock No. 065-000-00020-2. $2.25.

E ucation De\klopment Genter. Resource Gulda Ior Vodutional Educators

Paid Work -Through Vocatlonal Training. Education Development Cel
Newton, MA, 1880. Explains how vocatlonalgrograms can be expande
to serve displaced hom{makers in a variety of gostsecondary and othdr

e

~seftings and offers dirgctlon for the development of new programs. In-
cludes chapters on outreach admissicns, career exploration, support
services, evaluation and funding, wifh many recommendatlons based on,
existing programs Also Includes appendix of Displaced Homemaker
Programs on a reglonal and state basis. Avallable from: Superintendent
of Documents, U.S. Government Printing Office, Washington, DC 20402,
Stock No. 065-000-0 5.$2:25.
Financial Aid for Minority Students in Educatlon, Flnancla/ Aid for Mlnorlty
Stubents in-Business, Financial Aid for Minority Students in Law, Finan-

and Planners: Helping Displaced Homemakers Move from Housowerkm\\.
nter,

4. -cial Alg-for Minority Students in Journalism/Communications. Pam-, |

) phlm”avallable from Garrett Park Press, Garrett Park M’D 20786 $2"
. ‘each. .
Gollay, Elinor and Alwlna Bennett The &ollogo Guidg Ior Students with .
Disabilities, 1976. 545 pages. Avallabi® from: ABT Assoclates, Inc.,
Publications Division, 55 Wheeler St., Gamb\ldge MA“O‘HSB 318.50
$12.00 to the disabled (prépald).
A Guide to Collegel/Career Programs for Doa&Studonts, 1981. Published By
' Gallaudet College, Office of Demographic Studies. Avallable from: Cap-
_tloned Flims.for the Deéat D[,strlbutlop Center, 814 Thayer Ave., Sllver
Sprlng, MD 20910, Frée. :
Handbook for'8lind College Students. Avallable from: Natlonal Federatlon
of the 8lind, 1800 Johnson-St., Baltimore, MD 21230.%4.95. -
“~Johnson, WIiltissL., ed. Dlractory of Special Programs. for Minority Group.
. Members: Caraor Information Services, E_r,np/oymont Skills Banks, Finan-
4 .cIaLAId Sources, 3rd ed., 1980. A comprahensive directory designed for

. .

A~

blacks, Hispanics, Aslans and American Ingdians, for counselors, pro- -

gram’planners-and empldyers. Lists thousands of education-and training
programs, awards, scholarships and fellowships, dnd sources of career
Informatlon including summer employmerit and Internship ‘opportunl-

fies. Entrles include programs avalmble mainly or exclusively to mingrity. '

candidates (andfor the economically disadvantaged) th
by private institutions and organizations as well as by st

are supp

od
e and federal.. .

government. Includes list of organizations cross-rbferenced By program,
state, and academic fleid. Many entries approprigte for and/or aimed at

. minority re-entry women. Includes blblleraphy Paper, 612 pages: Avail-.

able from: Garrett Park Press, Garrett Park, MD 20766. $19 prepaid,

- Library Resources for the Blind and Physically Disabled, 1980. A Directory
of Deat, Blind. and Physically Handicapped Librarles aﬁdMachlne Lend-
ing Agencies. Available from: Library of Congress, Natlonal Library Ser-
vice for the Blind and Physically Handlcapped WashlngtOn DC 20542
Free.

Mudrick, Nancy R The krtaractlon ol Pub/lc Asslstanca and Student Flnan-

'~ clal Ald. Washington Gfﬂce of the College Board, Washington, DC; 1980.

N

- Assesses Impact of overlapping public assistance and student financlal -

ald programs with primary focus on interaction between Ald to Famijies .. - -

with' Dependent Chlidren (AFDC) and Basic Educational Opportunities’

" Grants (BEOG). Explains how recelving ald from one source can reduce
_support from the other, and suggests ways in.which these' major aid plo- -

.grams can be modified and befter coordinated. Paper, 24 pages. Avali-
able from: The Colliege Board Publication Orders, Box' 2815 Prlnceton,
NJ 08541. $3 prepaid.

Q ’é .
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. Nogloctod Women: The Educational Needs of Dlsplacad Homemakers,
Single Mothers and Older Women, 1977. National Advisory Councll on’
Women's Educational .Programs. Report based on series of hearings
held around the country. Assesses heeds, includes recommendations

* for federal policy makers local agencles and Institutions, and sets forth
. agenda of -future *issues. Includes as appendices a list of financial ald
sources for re-entry women and a selected bibliography. Paper, 63 pages.

" Avallable frem: ERIC Document Reproduction Service, P.O. Box 190, Ar:
lington, \/* 22210. $5.30 plus postage (paper); SO 91 plus postage
“(microfiche); (ED #163-138).

Office forMinority and Special Student ‘Affairs (OMSSA), Unlverslty of Min-

nesota, The. Challenge to Sﬁccood (59 pages) and-The Summer of

Seventy-Eight: A Creative Response to Minority Higher Education (34

pages), reports in the series The Higher Education of Minorities, :1979.

Both describe Institutional responses to problems faced by minority

students on farge, predominantly white campuses; Include action recom-

mendations that focus on institutional structures and intra-institutional
cooperation./The Challenge to Succeed describes an OMSSA workshop
for staff, and The Summer of Seventy-Eight an OMSSA Summer Institute
forincoming minority students. Bibliographies. Available while supplles
~last from: Office for Minority and Speclal Student Affairs, University of:

Minnesota, Twin Citles Campus, 100 Church St., Morrall Hall, Room 12,

Minneapolis, MN 55455. $3.50 each.

O'Toole, J. Corbett and Ce Ce Weeks. What Happons After School? A Study
of Disabled Women. and Education. HEW, .U.S. Office ot Education,
Women's Educational Equity Communications Network (WEECN), 1978.
Discusses barrlers disabled women-and glrls often face in elementary,

" secondary and postsecondary educatlon and In.the working world. In-

clt!des Issues such as counseling, tracking, and nontrggitionat careers.

"+ Offers reEommendations for educators, and includes list of resource

ture, accessibility of junior colleges for handicapped, and vocatlonal and
educational opportunities for the disabled. Also includes appendix ex-
plaining legal isslies. Paper; 58 pages. Available from: Womén's*Educa-
tional Equity Act Program, 1100 Donohoe Bulldlng, 400 Maryland Ave.,
SW, Washington, DC 20202, Free.

grolps and resource guides on subjects such as barrler-free architec- -

Project on the Status-and Education of Women, (PSEW), Association of -

American Collegas, "Recruiting Minority Women No. 2," “Minority °

Women's Organizations (A Partial Annotated List)," “Minority Women -

and Highér Education No. 2,” ""Minorlty Women and Higher Education
' No. 3,"“Enlarging the- Amerlcan Dream; A Review of the Culture and
Heritage ot Minority Women.” Minority Women's Packet available trom
PSEW, 1818 R Sta NW, WashIngton, DG 20009. $3 prepald.
Redden, ‘Manha Ross, ed., Assuring Access for the Handicapped. Art cles
by people involved with handlcapped postsecondary students. Topics in-
clude campus services, student responsibility, faculty and administra-
tive roles, légal technicalities. 120 pages. Available from: Jossey-Bass,
Inc. Publlshers, 433 California St., ~Sdn Franclsco, CA 94101 $6 95
prepald s b
“Technical Assistance Corps Directory, 1981 Lists. by state individuals.
trained to achleve accessibMity for the handlcapped in thelr own post-
secondary institutions. 21 pages. Avallable from: HEATH/Closer Look
Resource Center, American Council on Educatlon, 1 Dupont Circle,
Washipgton, DC 20036. Free.
S’Departmo‘nt of Educatlon. Selected LIst of Postsocondary Ed\ucatlon
- Opportunitieé for Minorities and Women. Complied by Linda Byrd-John-
son. and Carol J. Smith, 1980 editlon. Lists selected un#grgraduate and
graduate financial aid resdurces by, fleld of _study. Includes res%urces,

‘.

- specifically for women, forAmerican Indlans and for persons Ih the mili- - '

tary. Also Includes%nformatlon on the Departmentof Educatlon’s six ma-

* jor ald#rograms. Papes, 106 pages. Avallable from: Superintendent of -
Documents, U.S. Government Printing Office, Washlngton DC 20402
Sjock No. 065-000-00058-0. $4.50.

* U.S. Department of Educatlion. National institute ot Educatlon
» Conference on .the Educatio nd Occupatioral Needs of B/ack
~ Women, Dec. 16-17, 1975, Vol. 1 & 2; reprigled Sept. 1980; L
e Conference on the Educational and Occ&atlonal Naads of American
. Indian Womon,\Octmm published Oct. 1980; _ -

. ® Conference on the Educational and Occupational Needs of Asidn-
Pacific American Women, Aug. 24:25, 1976; published Oct. 1980;
s Conference on ths Educational’and Occupational Needs -of White
Ethnic Women, Oct. 10-13,/1978; published Sept. 1980; -
" Conterence on the Educational and Occupational Neads of Hlspanlc
Women, June 29-30 and Dec. 10-12, 1976; publishel] Sept. 1880. ~ -~
Each’ volume contains a serlea of reports about
'groups, along with a list
. policy makers, Reports ar®avallable free while suppllies last from: Publi-
cations Department Natlonal Institute of Educatlon, 1200 19th St., NW,.
Washington, DC 20208.

U.S. Department of Heaith, Educatiorfand Welfare, DIroctoronNatIonaIln-
formation Sources on Handlcapplng Conditionis and Related. Services,
1980. Avallable from: Superintendent ¥ Documents, U.S. Government
; Printing Office, Washington, OC 20402. Stock No. 017-091-00234-7 $6.50.

Welnstock Ruth.«The Graying of the Campus. Educational Fadlities
Laboratorles\(EFL). Report on lnatltutlonal programs that serve students

. ) .1

omen within these*
f recommendations forgovernmental and other °

x)
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over the age of 55. Discusses curritula, sypport services, campus envli- . « "Are You a Rurai Woman Looking for Work?"'; :
! ronment and financing/management issues. Examines many programs, .« "Disabled Women and Equal Opportunity”; and-
‘. now underway, and makes specific recommendations. inciudes selected ¢ "Aglan-Pacific Women in America”. o B
‘bibilography. Paper, 160 pages. Available from: EFL, 850 Third Ave., New . Along with a selected bibliography on education, employment, counsel-’
York, NY 10022. $14 cloth, $8 paper, prepaid. ° v ing and related areas, Roundups include a listing of national organiza-
-Women's. Edqulonal Equity Communications Network (WEECN). Re- - .tions and projects. Avallabie from: Women's: Educational Equity Act Pro-.

source Rounduﬁ§:~59ﬂes Ofblbl!‘ogr_aphles includes: n . gram, 1100 Donohoe Bullding, 400 Maryland Ave., SW, Washington, DC '
« “Black Women and Education”; . : : 1 20202.Free. ~ : Lo
"« “Ara You a Displaced Homemaker in Search of Funding?"; DR ¢ '

ORGANIZATIONS ~ « ' . - : o \
ula- - and older women, as.well as women from racial and ethnic minori- - .
id ties); others direct their efforts to a single minority or other group.
. Nafnes of directors and/or-contact persons have been included
.- where possible. T : )

A multitude of organizations now represent special p
tions, The following Is a list of-selected organizations tha
women from speciai population groups.* Some organizatio

" serve women from several special populations (the Displaced

" Homemakers Network, for example, is likely to aid single parents < L o Lo
. e Yoy v . . . o e ) .
ASIAN/PACIFIC AMERICAN WOMEN ? . C ‘ y National Associationpt Asian American Women
R : I S \~ | 12Beekman Pl. ‘ o :
. Asian/Pacific American Women - New York, NY 10022 |- - ! :
6720 Sherborne Dr. : . L (212)797:5900 S S
Los Angeles, CA 90056 - » " . .. % EstherG.Kee,Chair ' :
(213)2956571 ' - _, Carolyn Chin, President
.. . IrenaHlrano, ViceChair of y LU o :
_Administration & Finance . National Committee Concerned wtih
R o : .7 Asldn Wives of U.S. Servicemen -
.Aslan & Pacific Women’s Caucus - W . 964 LaJolfl RanchoRd,--~ - '
,  A413NESTthSt o o / Ladolla, CA92037 o :
Seattle, WA98103 . =~ -~ .- o L meyess2s21, . - L ,
(206)464-6500 - - . o™ T Bk Lim Kim, Chair - : ' §
Yurl Takahashf, Co-Chair .~ e e L e . : -
e W R I . _ - Organization of Chinege American Women
Asian/Pacific Women’s Center . - . . CL e <956 North Monro@St. N ) -
. - Agape Fellowshlp B T o, AringtonsVA22201 % .t : -
- '332South.virgii Ave. i - . (703)522-6721. M o ‘ .
. losAngeles, CA20020 - SN e " Payline Tsui, President 3 )
© . (213)387-1915. I o *, R L
Arlene Inouye-Matsuo, Director  ~ = . S P Organization of Pan Asian/A#erican Women .
RO : T 2025 Eye St., NW, Suite 926 AV .
~ AsianWomen'United - : e .+ - 'Washington,DC2 T - L
* . -1610BushSt.. . LT (2022937087 A N C
San Francisco, CA 94107 » ' . Jo Uehara, Chair -, ©o .
(415)928-5910 - - . e , " Cora Yamamoto, Vice President t
, * Pauline Fong, Coordinator - e CoS ‘ “
o - . . _ . _BLACKWOMEN. -

. Asian Women United ] . ' Lo CoL L , _ -
~ 170 Park Row,Suite5A  *, T yon Alpha Kappa Alpha Sorority, Inc. - e ’
' NewYork,NY-10038 - . v .. .+, . ..5211South Greenwood Ave.’ e

o @asirre0 o - SR : . Chicago, L 60615 - .- o - .

'j' T JacquelineHuey:Preslden.t‘ T (3,128684-1282." L ’ R o
. : C s e e e BarbaraK, PhiliipsPresident _ R
_ ¢ Chinese WomenifAction. = . - " . . <. ErnestineGreen, I*F.,D., Exeg%tmfe Director = " -w * -

‘o . clo A,S..I.A._N.,Inc(. o R O T Ao G A e ‘ Co

: 1610 Bush St. TS AL e oalitlo TP S EIN '

. -San Francis¢o, CA9.4'11Q" G R e I hggz?;:g‘é;:‘guslaek_women T4 T

Teo weeBsmo T et NewYoreNVaga8

-Paulln?Fong,Qon}GCt . R (212) 560-2840 "~ » T N
e Lo . - .Jewel Jackson McCabe, President -~ .. . @
T CQunclrotAalanAmorIcanWomen Je T T A <« Th o : .
" ThregPellSt. . ° ™ * . T 7" Leagueot Black Women . . N
New York,NY 10013 .° St w1t 111 EastWacker Drive, Suite 321
©(212) 3484417, . .. .. '+ --Chicago,IL 60615 AR
. LindaJ. Lee, President ‘ - cl (312)644-'7950 MO . x
o : o » . "« Barbara Proctor, President
*Many of these organizations, as well as research, professional, political: . " Links, Inc. (The) . . i .
: and other groups are listed in Gu/de to women's Resources: More than 400 - ", 1522 K St., NW, Suite 04 - v .-
/ . Organizafions Concerned with Women's Igsues, Office of Sarah' Wed- AN ' " . X s A
- " dington, The White House, Washington, DC, 1;980(outof_pr|nt). T ..~ Washington, DC 20005 ' R g

o .4 (202)783-3888

ERIC - S s ]’316.. RS S e
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~ JuliaB. Purnell, President - .
© Nan D.Johnson, Executive Director. . - :

2

National Alilance of Biack Feminists

202 South State St.,\Suite 1024

‘Chicago, IL 60604 ) C

. (129390107 . | .

. ‘Brenda Elchelberger 'Executive Dlrector )

": Sylvig Castillo (Asst. Deanof .-

_Latinas Unidas Para Accion  ~ . R

H|spanlc Won]on in nghor Educatlon
Stanford University
OldUnion323
Stanford, CA 94305
.(415) 497-2733

Student A,Hdlrs), Chair ,

Natlonal Council of NogroWomen . 436 SegurAve. - B R
" 1819 H St., NW, Suite 900 Toledo, OH 43609 bt '
Washington, DC 20006 - (319) 2433228 ¢ .
(202) 293-3902 ‘ "
Dorothy Height, Presldent League ol United LatIn.AmorIcan‘ .
— Citizens (LULAC) . .

Nationai Hook- “Up of Biack Worhen 2590 Morgan Ave. ’ .
1100 Sixth St., NW, Room 5 , Ao . CorpusChrist, TX78405 .
Washington, DC 20001 '\‘ R . £ (512) 882-8284 C -
(202) 667-6993 . \ v e. "~} Ruben Bonilla, Jr,, Natlonal President a Y
- Karen P. Johnson, National Presldent o o ] ¢ : CatherlneVasquez & Patrlcla Aslp, -
. Shirley A. Small-Rougeau, Executive Director ' *  'Co-Chalrs, Women's Division

C . o o o 400 First St., NW,; Sulte716
HISPANIC WOMEN Washlngton DC 20011 ] ] o

Lo . o : 1202) 347-1652 e S
- Chicana Coalition 9 \ Deborah Fledmond Women s Flepresentatlve ’

_ 349 Willow St. . .t
" sari Jose, CA 95110 o MoxlcariAmeﬂcan l..ogal Defense o s
(408) 279-6552 . S and Education Fund . ' : ' '
Cecilia Arroyo Presldent Chicana Rights Pro]ect ' : } o
. _\ : 28 Geary St., 6thFlgor T
, chlcana Foum . © .. o “San Francisco, CA94108 3 : ' o
. 287GSt,NW . TV (415)981-5800 - oy
" Washington, DC 20024 L : Y- Carmen Estrada, Pro]ect Dlrector (A
{202) 484-9193" ’ s Tyl T Fel )
Sharleen Hemming, Chalr ) B : Moxlcan Amur|can Women's National o / : i

N VllmaGuln Executlve Director ™ . . Assoclauon(MANA) ] T . .

' R P.O.Box 23656 ° L. o

: Chlgana nghta Proloct - , L'EnfantPIazaStatlon s S
-clo MALDEF, Petroleum Commerce BI@ A i oo Washington, DC 20024 , ' _ . LT
' San Antonio, TX78205 . . ) \ T -(202)3317867 . -t v
(512) 224-5476 o ‘ ) ’ Wiima Espinoza, President Ty . e /
_Carmen A. Estrada, Executive Director - o ST ! A

S v .~ Mujeres'on Cambio c o ' S
Chicana SQrvlcoActlon Center, Inc. - T Chicana Fle-entry Program R - .o - e
2244 Beverly Bivd. . - A N Bldg. 406 .
Los Angeles,CA90057 .~ . . T University of Califorhia - o T L

© (213) 381-7261 : BTN s ' SantaBarbara,CA93106 /. . - .~ ‘
FranclscaFlores, Egle:utivenlrector . - DoraMadrlgal Coordlnator L T e

. . \\ . . .
" Comislon Femenit Mexicana Naclonal v ‘ ,\\ . ' Mu]o_rpa Latinas en Acclon o - :
379LomaDr. . - 4 N . 1823West 17thSt, # o . ¢
Los'Angeles, CA90017 - IR P 'VChlcago,IL60608 ’ : o 8 '
(213)484-1515 : SR \ <L (312)226-1544 B i PR I
Gloria MorenoWycoﬂ Presldent & v Josle Vargas Actlng Dlrector R .
LA . o e
Comlslonparaol Méjoramlentodo . ; Nntlona| Asaoclaﬂonof Cuban . . LA .

108 Dorechosd'otaMu]er W " American Women of the USA ?, e T )

. 1608AvenuePonce.deLeon e B{)QConnectlcutAve NW, o - N O
Santrce, BR 00910 Co R , 02G . Lo ot P
(809) 722-2857 . T i - Washlngton, DC20008. oy R

- Fluth BurgosSasscer Presldent (202)245-2181 ‘ - . e Lo
Dr. Ana Maria Perera, Président Tl

R

o

EMC”'

Hllpankxeﬁrlcan Career Educatlonal .
Rosourcos(H.A’.c.E.R. lnc) L

115Wedt-30thSt. " ° , L

" New York, NY 10001 .

'Graclela Beecher VI(oPresldent

PO, Box 464; Fladlo City Statlon-

Natlonal Oonloronco of Puorto Rlcﬂn Women

.(212)868:0623 ~ U . .. ) NewYork NY10019
' NormaStanton Dlrecto/ : ' ol 212)977-5740 -
ol e AngeIaCabrera Presldentu
oo ' T e 1n- : N e
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—
Puerto Rican Legal Defense & - ‘ o OLDER WOMEN, SINGLE PARENTS DISPLACED HOMEhAKERS
ucationFund. N '~ ANDOTHERS
o .
?1 eww:(?rlif OJYA: g1ss7ulte 1208 h . ©o+v 7 American Assoclatlon of COmmunlty
‘. C o & Junlor Colleges
(212) 532«8470 ) o c for W Obport Itlb’
Sandra Lopez By(d, Board Chalr N  Center for Women's Opportunitiss ,
Lita Taracido, President & . o A . One Dupont Circle, NW, S,ulte 410 . . ,
General Counssl * : C' . .o . Washlngton, D’C 20036~ . L - - [
- I (202)293-7050 . I { » 1 -
‘ L S e o carolEIIason Director . Y;’/\ s
. AMER|CANINDIAN_ WOMEN o ) ~ " Council on sappalachlanWomBn.lnq T W
. ‘ ' P.07Box 4 : >
Americans for indlan 0pportun|ty— . ’ ’ Mars'H#l|, NC 28754 ‘o,
Indian Women , e [ - ~ (704)689-1228 - ° N i ,
Plaza del Sol Building o e . o BarbgraSallsbury, resident . “y
600 Second St., NW Suite 808 . : o Y , ; )
" Albuguerque, NM 87102 KR ' . DIsplacodHomoma orsNotwo ,Inc ‘.
. (505) 842-0962 . ~ ] o .. ., 7558th'St;NW -
¢ LaDonnaHarris, President o - Washingon,DC20g01 ~ . = X.
- O . (202)347-052 R
American Indian Women of Minnesota, inc. ‘ . .SandraJ. Burton Execitive Dlrector
"P.0. Box 7175 Powdsérhorn Station - R Cynthla Marano Presldant _ : o
Mlnneapolls MN 55407 L ) B . . o - . -
or o ' o ' G\rayPanthors N 4
~ 217North4th Ave.West - .. - A v 4gasChestnutst. o I
Duluth,'MN 55806 - ' : .Philadelphia’ PA 19104 AR ' L
. Mary Ann Walt, Chair =~ C L (215)382:3300° .+ - o~ . :
~. Bonnie Wallace, Vice Chair . . st i .- Maggie Kuhn, President = . . o '
oL [ Lt EdlthGlese,Dlrector R e,
"Interagency Task Force an American - . L o ' ' ' ey
Indian Women .~ o * o > - .Natlonal Congross ofNe|ghborhoodWomon o '_‘
US.Department of Labor . - . : e q129Catherinelst. - . : o
' . 200ConstitutionAve,NW = " - L . “Brooklyn,NY13211 . S
Room'S-3319 ' . D | Tl R (212)388-6762 < ‘ . )
* Washington, DC 20510 .. e e . -~ Janice Peterson, Executive Dltector v ’
T ~(202) 5236633 YO e o - Anh Giordano, National Coordinator = & . o
. Mary Natar?l Chair T Cea ot ; ‘ o PN
<. ) . ' - S .« Natlonal Policy Center on Aging'Women ’ '
' S e By ., ColeFleldHouse, Room1150 - . .
. e T e e LT . Uniiversity.of Maryland R
- ouovo Sy Lot S - * College Park, MD 20742 - - ' -
_Natjonal WomensProgram Development "_ \ ‘ , (301)454-6666 < R . —
Inc. . M S o o
+ 2301 Midwestern Parkway, #214 e ok N Ional Retired Teachors Assoc|atlon, L ; e
“*<Wichita Falls, TX76308 - . £ e morlcan”Assoclanonof Retired R
- (817)692:3841 . - . .. g™ T * Persons oL R
. Mimi-Purnell, President ST ¥y oo ‘Women's'Activites . . o oL
Owaﬁahﬁnderson Pro]ect Dlrector T <1909 K ST T i P
Looe Washln}on DE 20049 T - o
A NonﬁAmorlcanmdlan Women's (. .+ .. (202)872-4700 . - . : : 1 -
. Assqciation (NAIWA) P C o ' : Margaret Arnold Coordlnaton - ,' R S
- cIoUS Dep nient-ofLabor - S e T T . R T L =
Women's Burgau - - B oo L 0|dorWomonsLeaguo Educatlpnal Fufld K
« * 500 Constitutign Ave., NW - SN T e .3800 HarrisonSt. . W e
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American Coalition of Citizens With Dlsabllltlos 1200 15th St.,
NW, Washington, DG 20005. Publishes quarterly (\ewsletter, The

: Coallflon (202) 785-4265 or (800) 785-2835

The Assoclation on Hnndlcappad Student Service Prograrns In

Postsecondary Education (AHSSPPE). Provides information on
access-and services for. handlca;}ped students in postsecondary
educatlon includes training programs and workshops. Designed

for administrators and staff but also serves. students. Pubiishes *

newsletter.. Richard Harris, Coordinator. for Handlcapped Ser-
vices, Bail State Unlverslty, 841 Stydent Center, Muncle, IN 47306

. (317)285:5203

enter for lndopondent lelng 2539 Teiegraph Ave Berkeley, CA
W Non-profit organizat_lon‘ run for and primarily by disabied -
people. Pubiishes The Independent, a quarteriy magazine by and

about people with disabilities and'an information and plcture re- _

source forteachers and IlbrarJans (415) 8414776

ngher Education and the Handlcapped HEATHICIosor Look Ro\

. source Center. National clearinghouse on postsecondary educa:

.thn for disabled studegts. Cooperative-effort of Cioser Look (a na-

".tional clearipghouse for parents of handicapped children) and

S

ACE (Ameri¢an Council on Educatiof). For-Informational packets
and newsletter, write to Box 1492, Washington, DC 20013. For ad-
_ditional Informatlon confact” ﬁhona Hartman Dlrector (202)
833-4707 o .

) - .' . -

**As 6f thls wrltlng. we'yere not able to locate national service organiza-
tions primarily concerned wlith disabled women. The organizatlons des-

cribed here should be of help to lnstltutloqs that wish to Improve accesa )

_ and services for all disabled students. N
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., Office of Informaﬁgn and Resources for the. Handicapped.

- Department of Education, 3%00 St., SW, Rm. 3106, Switzer Bidg.,
-~ Washington, DC 20201. Organization provides. Ieadershlp in the
: developmen_t of programs, ‘evaluates program coverage.and ser-. -

vice gaps, and operates a central information ciearinghouse. -

- -

" Registry of Interpreters for the Deaf. 814 Thayer' Ave., -Silver -

' 588-2406
'STAFF - S :
Director ' Bernice Resnick Sandler
Asst. Dir. for Admin. “Mary-De Mouy ‘ :
Staff Associate Jeanne Fisher- Thompson )
Staff Associafe Roberta M. Hali
Admin. Associate Jean O'Gorman -
Staff Assistant " Donna Zubris
.- Staff Assistant / Karen Sesbohm .-
Staff Assistant .- Julle A.Kuhn '
Stéff Assistant Pat Flelden :
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Spring, MD 20910. Issues 10 regional directories of certified inter¢

- preters, provides fee scales InformatIOn on training, §tc «(301)




