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Th1s study tests the hypothesr.s that the way in wh1ch teachers treat
"'_thel.r students can have an effect on their political attitudes.” The sa‘mple con-

" gists of 1, 625 students in- 79 Nnrth Carelina fifth .grade classrooms. The, ,
methodology consists of student questionnajres tapping their attitudes and per- .
ceptlon of their teacher's. behavmr, teacher quest1onna1res..«and classroom )

' observation. The findings of the study are that when teachers treat\students

.. fairly, "and are interested in their ideas and problems, the students atre less ;
" “politically cynical. This effect is ‘'much stronger. for white children:than for ' :. .

black children, although it still exists for the latter. We also find that black. "u_;,

children are'moxre cynical than wh1te children. They also,perceive thefnselves
as-being treated less fairly-and ' 'democratically'' than white children do. In
addition, while white children's parents' education and support for their school-
work: is negatively and*imearly related to pohtl.cal cyncism; black children have
.a curv111near relatlonshl.p between. panents education and support for schoolwork
and their political cynicism. This is because h1gh levels of parental education :
and’ supgort for schoolwork will be -associated with high levels of’poll.tl.cal knowledge '
- regarding the low ‘general status of blacks in'our society, and this produces . -
-political cyn1c1sm. Nevertheless, this 'can still be moderated by teacher behav10r.
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@ , Every soc1ety seeks to’ 1ndoctr1nate its young -to be11eve 1_n K /
S be subaect to its Po11t1ca1 system and the values wh1ch ‘sustain '“?f \

;-'system Ir most societies, schoo]s are. seen as the main soc1a1 _
','fﬁhstrument through which this objective 1s to be ach1eved- Thus, L {.:'
"~ + ‘industrialized soc1et1es Tike the United States. expend enormous '
'energ1es and money in efforts at po11t1ca1 socialization. '
. In the United States, the professed goals of po]1t1ca1 social-
o 1zat1on 1nc1ude imparting "facts" about political 1nst1tut1ons,
N 1nscr1ng Toyalty to and.affection for nat1ona1, state, and. local ™
'fgovernments crea 1ng 1nterests in var1ous types of po]1t1ca1 _
. part.c1pat1on, nd- 1nsur1ng certain. m1n1ma1 1eve1s of comm1tment
" to due process, fair p]ay, equality before the 1aw and such c1v11

‘liberties as free speech and, religious freedom. Of course, che _
substantive mean1ng given to these genera] goals and. the emphas1s .
given the spec1f1c obJect1ves varies in relation to the character-
- istics of the subjects and “the local schoo] system ) '
| This paper proceeds from the assumpt1on that a 1arge part of

' whatever impact schoels: have on political 1earn1ng is attr1butab1e |
to an- Mimplicit civics curriculur that is, the behavior of teachers‘:'”

3

N "

'and the nature of the classroom environment they he]p to creaté &
- and ma1nta1n ~The not1on that teacher behav1or and the c1assroom o

* The research reported in-this paper was made® poss1b1e by a grant from
the Spencer Foundatiorm to Willis Hawley: We are very grateful for their
support. We are also indebted to Tom Heath, and espec1aé1y to Ph111p

Yen, both of whose research ass1stance has been most hev ful,
. ‘v | » ’ ‘_ . 3 “ o . ‘. ¢ ._ . v/ /
i . L ’ 4 : . » A/ ;
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ru]es and norms are "lessons" wh1ch students'learn 1s, ot course,_
not new. Indeed th1s notion has been given considerabje Tife in =
~recent years by such radical educational reformers as I11ich (1971) and’
Kozo1 (1967) and anthropolog1sts study1ng sex roles (ﬂaar1o Jacklin, and.
T1tf]e,]973 Serv1n and .0’ Leary, 1975) Unfortunate]y, nost - of the
11terature on “the h1dden curricylum"” (Jackson, 1968) --a m1snomer
S1nce it is not h1dden from students -- s, ‘based almost ent1re1y on
persona] exper1ences or 1mpress1ons of- the authors or authors cited.
There "is a need to examing ‘the 1mpact of- teacher behav1or and c1assroom
structure more systemat1ca11y and obJect1ve1y

The Process of/Polftical Learning:'~Some TheoreticaT-Assumptions

I There are some. scho]ars ‘who argue, as does Greenste1n (1965:166), '
that much of an individual's or1entat1ons toward politics already has
h become fixed by late adoTescence. This belief that early soc1a11zat1on
: constrains and structures 1ater political 1earn1ng, called "Jmpr1nt1ng
by Easton and Dennis (1967), is found in a number of studies and
syntheses (Cf Hess, 1963; and Dawson and Prew1tt 1969) -
Recent research by Knutsonr(1974 39) us1ng “in- depth 1nterv1ews

comes to similar conclusions:

"Thus it appears that. while the' ch11d s know]edge - v
of ‘matters political is-inexact and 1mcomp1ete, ' o\
the -vessel into which this knowledge is being :
poured is largely formed by the time the ch11d
beg1ns the process of forma] soc1a11zat1on
‘Because the ear]y researchers an po11t1ca1 soc1a11zat1on focUsed on
the format1ve and 11m1t1ng character of ch11dhood exper1ences on poli-
t1ca1 1earn1ng, they conc]uded, not surpr1s1ng1y, that “the strongest
' ‘influence on a child's political attitudes and preferences was the
fam11y Indeed some went so far as to contend that most of pre- adu]t
po11t1ca1 1earn1ng took p]ace in the family (e.g. Dav1es, 1965). -
' ‘Although parents are }mportant in shap1ng the d1spos1t1ons of -
‘their children, more recent researeh suggests that the degree of
‘parental influence is substantla%ly less than was ear11er assumed.
eml

~For example,” Jennings and Nie 1974) have found that; overall, the
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fourth of the variation in the part1sansh1p of. their h1gh school age e
\\ children. (Yet partfsan affliation and pres1dent1a1 candidate choice
“show the | greatest re]at1onsh1p\between the: po]1t1ca1 d1spos1t1ons of -
parents and children, (Niemi, 1974:, 126-128).  Connell (1972),
after reviewing stud1es conﬂucted from 1930 to 1965talso cthludes
that parental 1nf1uence on poJ1t1ca1 attitudes. -- even w1th respe€t -
~to such th1ngs as Commun1sm, preJud1ce and po]1t1ca1 part1c4pat1on --

party affiliations ofiparents accounts for about one- th1rd to one- ;
L

" is weak or contrad1ktory ‘Children's exper1ences, he therefore .
argues, are the dom1nant shapers of political d1spos1t1ons
Thus,_there 1s 1ncreas1ng ev1dence of the -influence of Tactors
other than. the fam11y on the po11t1ca1 soc1a11zat1on of ch11dren
These include school related exper1ences, peers, and, most recent]y,
the cultural context of the ne1ghborhood or . subcommun1ty in which '
the ch11d 11ves (Oaros and. Ko]son,\1974 Gustafsson, ]974 Rosse]]
”-»1978 176). - Of all these factorss the one that is most poss1b1e ‘
to alter 1s schoo]s : - -
- Two’ cont1nu1ng prob]ems assoc1ated w1th 1mprov1ng or*purpos1ve1y
‘ man1pu1at1ng ‘educational environments, however,.are that there is
: . no‘comprehens1ve theory of human 1earn1ng, and there 1s 11tt1e
v‘*.'systemat1c research that has been’ conducted 1n soc1a1 sett1ngs
. (e.g. the classroom) wh1ch wou]d yield theories of 1earn1nq Most |
~ efforts to spec1fy the process by which po\%t1ca1 1earn1ng occurs
turn out to ‘be definitions of different types of processes or
. statements "about . s1mp1e corre]at1ons, rathen than exp]anatorv or i
~_ .'pred1ct1ve propositions. _
‘fﬁ\\\ ‘The socialization research that has dea]t w1th the 1mpact of
schoo]s, has usua]]y focusé% on the forma] curr1cu1a This research

4
y

‘ - whith seeks to determine whether exposure to social studies courses.
W affects political ‘learning, genera]]y 1nd1cates that such exp11c1t
' ‘.1essons, dn themselves, have little consequence (see, for examp]e,
'Ehman, 1969; Langton and Jenn1ngs, 1968 Pr1ce,L1951 Farmer and.
- German, 1972; and Horton, 1963). g
Y grossman (1974) Thowever, found that igh school students’ report N
of the number of courses they took dea11ng\w1th controvers1a1 issues )

o))
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_ had a small re1at1onsh1o to greater to]erat1on of dissent. It is not
o ‘;.clear, however, whetner tha causal var1ab1e/1s thé farmal curr1cu1a
e;'ﬁ;gr "the way- in which the ‘teacher taught the course and hand]ed the
o d1scuss1on 4 : b SN _
. ' wh11e there is 11tt1e ev1dence that convent1ona1 curr1cu1a s1gn1- :
' f1cant1y affectsthe acquisiytion of political know]edge skills,?or -

attitudes, th1s does not me@n that instruction -cannot, - if propnr1y

conceived and delivered, hav‘

'mpact Severa] studies of exper1menta1
efforts to 1nf1uence political 1earn1ng in part1cu1ar d1rect1ons
\suggest that' the formal’ curriculum can be an- effective, if not powerful
soc1a11zat1on mechan1sm (Tapp and Kohlberg, 19775 Patr1ck 1972;
Litt, 1963; .Zellman.and Sears,-T97] Cox and Cous1ns, 1965 Ma1ner
1963; and Button, 1974) -~ - - . : e

A]most all stud1es of the impagt of, curr1cu]a ﬂBnore an obvious

: .1nterven1ng variable: the nature and qua]wty of . 1nstruct1on
‘As Dawson and Prewitt. (1969) note,\"The teacher s ro]e as.

»

conveyer of consensus values s §0 w1de1y assumed that few studlés
of po]1t1ca1*§oc1a11zat1on have 1nvest1gated it.’ . Beoause teachers .
are products of the same political soc1a11zat1on for wh.ch they are
-agentsn it is usua]]y presumed that th‘ would have no effect on "
“attitudes 1ndependent of the currqcu]um '
, Th1s assumpt1on is - 1ncorrect The 1_
' teacﬁérs and effect1ve 1earn1ng 1nd1cates that teachers p]ay a
cons1derab1e ro]e in determ1n1ng the effect1veness of curr1cu1um
(Jones, 1968).- Instructors mod1fy the curriculum they teach by -,
| 1underm1n1ng, om1tt1ng or add1ng e]ements and by g1v1ng emphas1s
consc1ous]y or not, to part1cu1ar 1ssues or top1cs Harvey (1970)
2 ‘and F]anders (1970) have shown how -the structure of a teacher's
belief system 1nf1uences th§3d1spos1t1on of students to be cooper— i
_ at1ve w1th and support1ve of others, more partici ative in class,
and mone capab]e of abstract th1nk1ng Langton and Karns, . (1969)
. - and Button. (1974) find that greater opportun1ty tg discuss. .
.controvers1a1 issues results in a greater sense of po]1t1ca1 eff1cacy

and a greater to]erance of d1ssent Ehman finds not only this

erature on the ro]e of

vl -
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_re]at1onsh1p, but a pos1t1ve impact on attitudes . toward part1c1pat1on

_and c1t1zen respons1b111t1es On ‘the other hand, Jennings, Ehman, -

and Niemi (1974) found no s1qn1f1cant relationship between teacher
attitudes toward in- c]ass express1V1ty, or the handling of". contro-

'-vers1a1 issues and a range of student or}entat1ons However they

’dﬁd not measure actual teacher: behaV1or or student percept1on of .
:"teacher behavior. Jenn1ngs ;hman, and N1em1 (1974) and Jenn1ngs (1974)

found that students percept1ons that they are treated fairly . imr -

'uschoo1 enhance feelings of: persona] and political trust and have a
) . small pos1t1ve 1mpact on a sense of po11t1ca1 eff1cacy

<Y

' focused on the deve]opment\gf att1tudes toward author1ty, es\ec1a11y _
lthe respect and legitimacy granted to leaders and.public 1nst1tut1ons
" The* po]1t1ca1 att1tude we examine in ‘this paper is po11t1ca1 cyn1c1sm
5(often ca]]ed in the soc1a11zat1on research by 1ts converse _po]1t1ca1

) .

" The ﬁevelopment of;Poiitical'Cynicism_

' Most of the socialization research by'po]iticaT'Scientists‘has

trust ) o
The fee11ng that “leaders ‘are not to be trusted 1nvo]ves the
belief they will often be d1shonest and will not act in the interests

of the people. The sca1e we use 1in th1s paper to measure po]1t1ca1
-._*cyn1c1sm thcludes the fo]]ow1ng propos1t1ons to which students res-

‘ponded on a 5 point L1kert type scale rang1ng from strong]y agree to

strong]y disagreer

. . [

' 15';The government cares a lot about what
o we all th1nk of any new. Taws.
2. ,The government is. do1ng 1ts best to _ o
‘f1nd out what ord1nary peopue want o

3. The government . does not" try to .
~ understand us. SR

4, Most po]1t1c1ans are too se1f1sh
* to care about ord1hary people. /
|

]
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5. “Once the government . passes a law,
SO + - there is no point in tirying ‘to get - EE
.->5\ b i- it changed 1 L. R

. Er1k H Er1kson (1963) and M. Brewster Sm1th (1968) have argued
“that. bas1c trust s essefitial for develaping fe511ngs of:persona]
adequacy Lane (1959) a]so argues that personal ‘trust, self-competence,
and. trust in po]1t1ca1 1eaders are all re]ated Trust in e]ected
:off1c1a1s is on]y a more specific examp]e of trust in. mank1ndv In

the’ Tong . run ‘this 1s probab]y a progect1on of self-esteem. Severa]
eemp1r1ca1 stud1es have found a re]at1onsh1p between self- esteem and
‘p011t1ca1 trust among ado]escents (Bachman, 1970; Kenyon, 1969; ,
 Rodgars, 1972; S1ege1 1971) R AN - “

LY

The Nature of this Research

N S R
. We propose to take this. research in another d1rect1on We -
inten to test the hypothes1s that the way in wh1ch teachers treat K

- their students can have an effect on the1r political cynicism. The

teacher behav1or variables which we hypothes1ze might reduce a
student s political cynicism are-(in arder of 1mportance) .
B teacher's fairness towapd a student teacher s intérest in a student s
1deas, ‘teacher's opennegs to a student, and of Tess ‘importance
'7whether a teacher gives a student the 0pppﬁtun1ty for self- directed
‘,work and the opportunity to work with others. (These variables are.
'descr1bed 1n Appendix. 1. ) ‘The effect of these- var1ab1es on student
’_att1tudes can be direct in the sense that the teacher s behavior can
serve as an examp]e of pos1t1ve behavior by an authority and thus
Xﬂf]uence the degree to which students trust other po]1t1ca1

. author1t1es The effect can also be 1nd1rect in the sense that how

the teacher treats a student can affect his or her. fee11ngs of’
_7se1f—esteem which §n- turn affects the1r po]1t1ca1 cyn1c1sm .
The research reported in this papery d1ffers from brev1ous S\

:research in severa] 1mportant ways '-st we attempt to relate a
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fspec1f1c teacher S behav1dr to her studentsI attitudes. One serious
' shortcom1ng of the ex1st1ng research is that most scholars. conceptualz -

<

ize .the env1ronment in terms of some schoo]w1de pract1ce or the
_ "average" be11efs or behav1or of all teachers in‘a school or, at best,
- a]] ‘teachers. with whom the student has .had courses (e q., Ehman, 1969'7
 Garcia, 1972; Langton and Karns, ﬁ969 Hess and Torney, 1967 :
Grossman, 1974; and Jennings: and Niemi, 1974) -While Jenn1ngs,,Enman,
- and Niemi (1974) do 1dent1fy high- schoo]l social stud1es teachers W1th

their students, they 1qnore other teachers. w1th whom the. A

student has contact S1nce teachers 1n most pub11c schoo]s are l-

'11ke1y to be not1ceab1y different in att1tudes and. sty]e aggregat1nq
) the1r be11efs or behav1or d1storts the student s ea/er1ence

-Second, we have chosen e]ementary school students (f1fth graders,-
‘ as our :subjects. V1rtua11y all of the, stud1es of the 1mpaCt of
_schoo] on po]1t1ca1 1earn1ng have ana]yzed high s&hoo] students.’ Yet;

{ * there is some ev1dence that ‘a cons1derab1e amount of po]1t1ca1 attitude -
o format1on occurs before h1gh schoo1 (Patr1ck 1972 Torney and Moss1r,
- f 1972 Hess and Torney, 1967) The research reported here focuses on
ch11dren at” an age when the 1mpact of schoo]s on po]1t1ca1 1earn1ng

. should*be-at its height. - . . o N
. Finally, this study 1nc1udes blacks as well as wh1tes ‘Unti1- -
' recent]y,_pd11t1caJ soc1a11zat1on ‘résearch was conducted almost o

o exc1usive1y with urban whites.- As it turns out, race is an 1mportant' .

var1ab1e explaining variations in political learning. and the )

' ~influence of var1ous socialization agents (e g.., see Abramson, 1972
| Jenn1ngs and N1em1, 1974: 195), and thus’ genera11zat1ons made from
. the ear11er all wh1te ana]yses are 11m1ted 1n their app11cat1on

*_DAIA AND METHODS

The Samg] ~ .
The samp]e cons1sts of ch11dren in 79 North Caro|1na fifth

11<} 1.;v S
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grade c1asSrooms" A random samp1ing procedure was Unti1ized to . e
: strat1fy schoo]s by race, median fam11y income, and degree of - |
urban1zat1on A]though resource constraints necess1tated 11m1t1ng
the samp]e to North Carolina schools, ‘we attempted to max1m1ze the
- generalizability of“the f1nd1ngs by exc]ud1ng the coasta] and _
mounta1n reg1ons of the statef-both of which have d15t1ht1ve A S
cultural traditions and somewhat unique. socioeconomic character-
istics.  Two c1t1es--Chape1 Hi1l and Ra1e1gh--were exc]uded because
- of the1r rather unique popu]at1ons--un1vers1ty and/or government o
" emp]oyees Only one school den1ed us-access. There are 2 142
| students and 79. teachers in the sample {an female). - o _
Th1s samp]e(was then reduced to 1,625 cases because 517 studénts = °
" did not know their parent S educat1ona1 background . This reduced
- 'sample has rough]y the same proport1on of males and fema]es and
blacks and wh1tes as the total samp]e (One m1ght expect however,
v f_ ‘that'those who- do not reoort their parent 3 educat1on are dispro-
port1onate1y from- fam111es with 1ower educatlona] backgrounds)
;; ".'_ The fifth grade vias se]ected because as other research suggests,’
| '_ ch11dren aged 10-12 are -experiencing ‘an 1mportant per1od in the deve]op-
= ment of the1r po]1tl$a1 attitudes. and because most students have
re]at1ve1y intensive contact w1th on]y one teacher unt11 the ninth _ _ _
grade Once children enter Jun1or h1gh schoo] they may have seven - .”:";
“to twelve different teachers in a given: school year and tracing the SR
- 11nkages between teacher behavgor and student attitudes becomes very
K difficult “indeed. - Although our samp]e 1nc1uded “open c1%ssrooms", ‘ .
multi -age group1ng, and’ other var1at1ons on the se]f conta1ned classroom,
in every case students spent the bu]k of the1r .day w1th one profess1ona1 e
teacher ‘ C

A]] of the schoo] systemslstud1ed professed to be. desegregated
There .are no a]] b]ack c]assrooms, a]though there are two a]] wh1te
L c1assrooms 1n this sample. We were told ‘that’ ch11dren were not -
L ’ soc1oeconom1ca11y or a 111ty grouped by c]assrooms Many class-

rooms, however, were 1nterna11v organ1zed by ab111ty in some subJects, _;'

)
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',proved too d1ff1cu1t to measure o e 7-'

Methddolong,‘ R T

The centra] methodo]og1ca] shortcom1ngs of ex1st1ng research on the
'ro1e of teachers in’ shap1ng po]rt1ca1 va]ues and att1tudes have to do j(j‘ ‘

. wWith the neg]ect or 1nadequate treatment of Key 1ndependent var1ab1es, '
| "i'part1cu1ar1y teacher behavior and anssroom env1ronments The meth-
odo1ogy used hére ‘was developed as part of a 1arger study of how '
' pch11dren acquire att1tudes and va]ues that m1ghtLhave po11t1ca1
consequence ' ‘ ;

v

“We ca11 th1s methodo]egx, the Assessment of C]assroonnﬁp11t1ca1
y Env1ronments “The system has six: components which serve’ to re1nforce
' “ff each othey and aid 1n\the d1sedtang1ement ‘of eausa Tty: (1) a
procedure for observat1ongof student—teacher 1nteract1on,.(s1m11ar to o
Flander's, 1970);(2)- a sot1ogram-type map. of the classroom and
€§3ent-teacher re]at1onsh1ps, (3) accheck ltst assessment by observers
“of ‘'various- aspects of. c]assroom structure or c11mate, (4) an. exten§1ve
~.student quest1onna1re read to students ]n the absence of teachers or
) -other schoo] perSOnnel (5) a teacher quest1%nna1re and (6) contenf Y
?ana]ys1s of. relevent 1earn1ng mater1a1s (texts, etc. ); Th1s paper
draws pr1mar11y on the student quest1onna1res |
The student quest1onna1res tap student percept1ons of teacher -
' behav1or and c]assroom structure as we11 as their own att1tudes on
- po11t1ca11y re]evant jssues. It seems c]ear to us that the most, )
"1mportant factor 1nf1uenc1ng student 1earn1ngw1s what a student
»perce1ves and 1nterna11zes rather than objective rea11ty At the ..
i same time, it 1s possible that student percept1ons>of such teacher o

© traits as openness respons1veness and fa1rness are L1ke1y to be - ';”'W
“infl nced by student's pr1orjlevels of cyn1c1sm, trust of author1ty,
‘~and s1m11ar pred1spos1t1ons~The observers character1zat1ons of
tudent teacher 1nteract1on .and the cTassroom env1ronment prOV1de ul

[P

-




10>
bg us w1th add1t1ona] ev1dence‘;o establish the d1rect1on of 1nf1uence
: .~ Each of the texts and supo]ementary pub11cat1ons~used\regu]arly
~in the c]assroom were exam1ned to determine if~they treated various
po]1t1ca] and racial issues differently. Since North Carolina has
"sta;e approved textbooks and curriculum gu1de11nes, there was 11tt1e
variation in the materials utlized, and hence the'way mater1a1s treated
~ issues and values d1d not vary'sdgn1f1cant1y from c1assroom to c]assroom
s Currtculum, then, is a constant. v )

S s HYPOTHESES

Pt ¥, . H
T . - . /
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The 11terature d1scussed above y1e1ds severa] hypotheses that
.can be tested ‘with our data The primary issue we are concerned with
is the effect of a teacher's. behav1or toward a student on. his or her

trust of po11t1ca1 author1ty On the bas1s of "the’ research we have T
;;d1scussed we hypothes1ze that: o
. a2 3 . N ) ("":m

i u413 a teacher .who treats a student in a fa1r and
Qﬂﬁ*’democrat1c" 2 manner will reduce the cynicism
™ with which that student perceives -other authorities,
spec1f1ca]1y political author1t1es ’
_ The 11terature also suggests that race and c]sss may be 1mportant
background var1ab1es 1nf1u%nc1ng po]1t1ca1 att1tudes Race and class
~-can be 1nd1rect measu?es of the type of po11t1ca1 soc1a11zat1on be1ng .
'carr1ed out by the family. Futhermore, there is reason to believe that
_the po11t1ca1 soc1a11zat1on which 1s carr1ed out by the reg1me is class
" and race specgf1c (see Bowles and G1ntes, 1975 Squ1bb, 1973)
" Most studies of’ children's political. att1tudes have found children
of 1ower class to be 1ess politically affect1ve 1ess part1c1pat1ve and -
" more po]1t1ca11y cyn1ca1 than those of h1gher c1ass -In. general terms,
"however, the theoretical basis, for: cons1der1ng parenta] education as an
. important independent variable influencing att1tudes s not well established.
c The ‘1inkage between political attitudes apd values of pgrents and the1r N
,,_ch11dren 1s more tenuous than ear11er 1nvest1gators thought and the ")
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correlation of particular'po1itica1 beliefs with formal education is, on
many issues, weak(see Stephens and Long, 1970). We believe, however,
that s1nce po]1t1ca] cyn1c1sm is related to self-esteem, and that

children and adults of lower classes are treated with 1ess esteem by
their peers and superiors than ch1]dren and adults of h1gher class; that
(2) children with parents of higher educatjonal
attainment will be less cynical than chiddren with-
parents of lower educat1ona1 attainment. : S .

o

Race has been found to be one of the most»qmportant background

' var1ab1es 1nf1uenc1ng the degree of po];t1ca1 cynicism of students.
V1rtua11y all of the research. f1nds that b1ack ch11dren are more cyn1ca1
thah white ch11dren (Abramson, 1972, 1977, Laurence, 1970 Lyons, ?970,,

. Orum and Cohen,: 1973 ~ Rodgers, 1972; Long, 1976; Ehman, 1972; Langton '~

and Jennings, 1968; Bachman, 1968, 1969, 1970b Kenyon, 1969, 1970

Dennis, 1969; Laurence, 1970 Greenberg, 1969 Rodgers '}_ : JK

andfTaylor 1971) Only Bachman, 1970a, using researéh from a 1966“survey
found blacks™ to-be Tess po]1t1ca11y cyn1ca1 than wh1tes ~In his three .

- subsequent surveys- (the last in’ 1969),however -both blacks. and wh1tes
became more cyn1ca1, and b]acks were, now more cyn1ca1 than wh1tes Thus,

-

we hypothes1ze that

(3) b]ack students are more po]1t1ca11y v
s cyn1ca1 ‘than white students . \»/ .

Abramson (1977) offers four hypotheses as to why blacks are more:
‘ vcyn1ca1 than whites. These' are 1) the po]1t1ca1 educat1on thesis:
b1ack ch11dren are taught d1fferent1y in school than are white. ch11dren,

}
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2) the social deprivation'thesis' Black children's greater cynicism is
a result of socioeconomic influences; 3) the intelligence thesisL ‘black .
children are 1ess intelligent then white children; and 4) the political o
rea11ty thes1s black and white ch11dren grow up in very different _

' po11t1ca1 environments: Their d1fferent att1tudes regard1ng how much one,_'

~can trust. po]1t1ca1 author1t1es are s1mp1y a rat1ona1 response to their
very different positions 1n society, both past and present. Abramson 3

" believes the fourth thes1s is the most persuas1ve the third thesis to

" be of na va]ue at a11, and the f1rst thesis to be the weakest of the three
plausible theses.  We do not’ d1scount thesis number 1 as a viable ‘
opt1on, however, and believe our data can shed* some Tight on its’ va11d1ty

It is qu1te poss1b1e that black children's greater po]1t1ca1 cynicism
“ s exp1a1ned by a number of theses, rather than just one. " The political
~education thes1s might -be valid 1f we 1nc1ude 1n our def1n1t1on of'pol1t1ca1
- education, the "hidden: curriculum® ; that. s to say,.. the implicit values '
teachers convey to students by the1r structur1ng of the curr1cu1um and .
.their behav1or toward students We. hypothes1ze that

'»__(4) b]acks w111 view teachers as be1ng 1ess
~interested in their ideas, less open to “their.
-~ ideas and problems, less fair, as giving them
Tess opportunity for self-direction and work-
ing with others than wh1tes will perce1ve the1r
_teacher. ,

'Abramson notes that the ma1n prob]em w1th the po]1t1ca1 rea11ty thes1s .
7_ as an exp]anat1on for greater po11t1ca1 cyn1c1sm among black ch11dren,_1s

1
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© that ch11dren,1un11ke aduTts, have 11tt1e opportun1ty to engage 1n* ea11ty
~ _testing with their political env1ronment nor do they have much pd% tical.
knowledge. Thus he, conc]udes that even 1f we accept as factua] that, b]acks
are depr1ved of po]1t1ca1 power and.have reason to d1strust po11c1ca1 |
- leaders, we cannot assume that black children know these facts. - The! research
‘on the degree to which the political attitudes of black aﬂ%%}s are trans-
mittedfto black childrencis contradictory. Dennis (1969) fobnd b]ack \h11dren
“no more: 11ke1y than white ch11dren to\share their parent's eva1uat1on§ of
- the trustworth1ness of government officials. N1em1 s (1972) anaTys1s Shows .
1b1acks to .be more: 11ke1y than wh1tes to share the1r parents' level of\\
political cyn1c1sm We suggest it 1s poss1b1e that the contrad1ctory f1nd-
~ings may be a function of the median’ socioeconomic - c]ass of each samp1e
'2‘7'It seems reasonab]e to us that the usua] positive re]at1onsh1p between\class
. -and po11t1oaﬂ trust m1ght work in the oppos1te way - for b]ack ‘children 1f the'
political rea11ty thes1s is correct. Th1s is.because black children of : \\‘
h1gher class may have h1gher self-esteem, but they wou]d also have greater ‘\\
political know]edge and h1stor1ca1 know]edge of the way that blacks have ‘p\
“been treated in this country.3 1In add1t1on,:they are more 11ke1y to
have parents who commun1cate this to them Therefore; we hypothesize \\ '\g
| X R
(5) b]ack ch11dren of h1gher soc1a1 class w111
be more cynical than b]ack ch11dren of Tower S
social class. S o o g
: Parents are another author1ty whose behav1or toward the1r ch11dren .
5"m1ght affect the1r ch11drens po11t1ca1 cynicism.. If parents show c e

'support of and concern for the1r ch11d s school work (wh1ch 1nc1ude§

‘read1ng to them when’ they were younger) th1s may- 1nd1rect1y affect
political cyn1c1sm by affecting se]f esteem, and/or d1rect1y affect
political cynicism because the child may genera11ze from the concern

and ~support of parenta] authority and assume that p011t1ca1 author1t1es
are also concerned and. supportive. Hence, .we- hypothes1ze that

- (6) parents who show more support of and
concern for their child's;,school work will
. -have children with less po]1t1ca1 cynicism .
than those parents who are 1ess suport1ve of
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the1r ch1ld s school work.

we add one _caveat,. however If the vaT1d1ty of the poT1t1caT
reality thesis as ‘an explanation for black children's political cyn1c1sm depen
on adults. convey1ng to b‘ack ch1Tdren 1nformat1on on their Tower status - :
in society, than it woqu not be unreasonabTe to assume that black children
who are cTose to, the1r parents and rece1ve encouragement to do well in
school, are also receiving. 1nformat1on about the nature of wh1te soc1ety
If the 1nformat1on is accurate, it should be largely negative. Hence,
we hypothesizZe that: ' ' |

(7) black ch1Tdren whose parents are support1ve N
of their school work will bé more politically
-~ cynical than black children whose parents are

- less. supportive of their school work. ' ?

AY
~

. .

FINDINGS R ~
_ .~ Table 1 shows the average perception of teacher behav1or toward _
~ students broken: down by race and sex.’ These data 1nd1cate “two 1mportant:"

' pr1nc1pTes F1rst g1rTs see their: teacher - as being more: open to the1rk?:"
ideas and probTems more 1ntere ted in their 1deas, fairer to them, and
as g1v1ng “them ‘more opportun1ty for self- d1rected work and. to work w1th
'1others then boys do. - ATT of thése d1fferences stat1ca11y s1gn1f1cant;

vteacher as be1ng Tess open to thei
“in the1r 1deas, and Tess- fa1r than whites do. -The first ‘and last
percept10ns are stat1st1caTTy S1gn1f1cant There is no s1gn1f1cant
difference between bTacks and wh1tes 1n ‘terms of whether they perce]ve -
‘ the1r teacher as g1v1ng them the opportun1ty for seTf d1rect1on and to
. work w1th others " Lo : .

f These data: suggest there is ‘some validity . to the poT1t1caT educat1on
thes1s that Abramson (1977)reJects That is to say, black and white
ch1Tdren see themseTves as be1ng ‘taught in a d1fferent manner bTacks
with Tess teacher openness ‘to their ideas’ ‘and problems, and Tess fair- 5
ness than whites. This is what we call(the "hidden curr1cuTum These
data ‘also support our-fourth hypothesfs that black students will perce1ve
'teachers as, - treat1ng them in a less "democrat1c" way than wh1tes

Secondi_and more 1mportant for thi paper, black students see their ~
;Lwdeas and probTems, less 1nterested

i Iy
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_ Tab]e 2 shows the average ‘cynicish of the students in our samp]e
" broken down by sex and race. These~data 1nd1cate no_difference between
_boys and g1r1s which 1siqg£l;:rpr1s1ng sjhce there is no- 11terature to.
support such a  difference.

be accepted: _B]ack\chi]dren are significantly more cyn1ca1 than white

re 1mportant1y,/our th1rd hypothes1s can .

| ch11dren W . ‘ _
| Tab]e 3 shows ‘the. zero order corre]at1 ns between po]1t1ca1 cynvc1sm L
’ ‘and teacher behavior ‘towards students for the entire sample, for boys and ’
"-g1r1s, and for blacks and wh1tes These data 1nd1cate that, before contro]]-
ing for other factors, all students have a reduct1on in .cynicism when
- their teacher treats them fa1r1y and "deMocrat1ca11y " ghen we break this
,'down into groups of boys and g1r1s, b]acks and. whites, we see that the
‘same ‘negative. re]at1onsh1p ex1sts between each group and each teacher _
T behav1or var1ab1e The teacher behav1or var1ab1e which produces the . - /?5 b
) greatest reduct1on in po]1t1ca1 cyn1c1§m is téacher fa1rness, fo]]dwed by ) o
“ openness to student' S 1deas and prob]ems and interest in a student S : o
'1deas The least 1mportant var1ab1es are the opportun1ty for se]f d1rect1on
and working with others. S R

i

These data also. 1nd1cate that. g1r1s exper1ence a greater reduct1og -

in cyn1c1sm than boys when thelr teacher treats them fa1r1y and “democrat1c—
ally. ! 1n addition, whites have.a gregter reduct1on in. po]1t1ca1 cyn1c1sm
* than blacks -when teachers treat them fa1r¥y and "democrat1ca11y," al hough *
. both races are 1nf1uenced . This suggests that black po]1tﬂca1 cyn1c1sm,
because it is more rooted in po]1t1ca1 rea11ty than white po]1t1ca1 :
cyn1c1sm, 1s Tess. amenab]e to change by a. per1phera1 authority.
. 'Table 4. is a breakdown of p011t1ca1 cynicism. by parents’ educat1on,
tudent s sex, and student s race. " It shows that the 1nf1uence on class

is exdactly the opposite for wh1tes as 1t s for ‘blacks. -Blacks are. |

‘more cyn1ca1 -at the h1ghest parenta] educat1ona1 Tevel and at the 1owest S

(partially conf1rm1nq hypothes1s 5); Qwhgtes show a pos1t1ve 11near re]at1onsh1pa

In addition, at gach’ parenta] educat1ona1 Tevel, there is a race d1fference in terms
”'] of wh1ch sex: 1s more cynical. For b]acks‘ fema]es are more- ;yn?cal except at the,

h1ghest educat1ona1 level,’ For whites ma]es are’ always more cyn1ca1 than -

~
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femaTes at every parentaT educat1ona1 TeveT o xid

. Table"5 shows three compTete equations: the f1rst for the enIﬂre X
sampTe the second for bTacks, and the third for wh1tes =~E£or each group, .
" thé first coTumn conta1ns the unstandardized partial correTat1on coefficient
(b) for the equat1on,w1th the standard. error of the.b coeff1c1ent in
parentheses . If ke standard error is Targer than the b coefficient than ’

‘we cannot have anwhéonf1dence in the d1rect1on of .the sign of .the coeff1- _

“cient. The second column. for each group contains the standard1zed _
regress1on coeff1c1ent (Beta) which represents the standard dev1at1on of RS
the 1ndependent var1abTe divided by the standard deviation of the dependent
varible, multiplied by the unstandard1zed b coefficient. Those coefficients which
have one star are s1gn1f1cant at .01 or better using, the F rat1o and

' those with- two stars’ are s1gn1f1cant at. 05 or better. e
B The -equation fﬁr the entire sampTe indicates that blacks are more o
poT1t1caTTy cyn1caT than whites andﬂthe h1gher a student s parents' . ..
educational TeveT . the. Tess poT1t1caTTy cynical they.. are (conf1rm1ng ‘
hvoothes1s ). The 1nteract1on effect between parents educat1on and ‘

' bTack race §a dummy var1abTe) shows no reTat1onsh1p for bTacks because as we saw
;in Table 4, it is a curvilinear reTat1onsh1p Hence the main .effect: “parental educat1onaT

level (w1th ; negat1ve 1nfTuence on political cyn1c;sm) -applies onTy to ¢

- whites.  This is also true of parentaT support of, and concern for, schooT-

.'work The ma1n effect variable 1nd1cates that for wh1tes parentaT support: 3§§‘?{'p'

‘,for school work reduces poT1t1caT cynicism, while the 1nteract1on effect . 1.\ﬁ,‘%
between parentaT support and’ black race ‘indicates.that for. bTacks,,parentaT o
-support has no effect. Orly two of the ‘teacher behav1or
var1ab1es s1gn1f1cant1v redlice poT1t1caT cynicism in students' the’ teacher s

: openness to student! ideas and problems,. and a teacher's fairness. Th1s ,: ‘

equation then supports all of hypotheses suggested aboﬁe and it . T

explains 13 percent of the variance 1n political. cynicism. f. ™~

) The next two equat1ons are for bTacks and whites separateTy They conf1rm

the student background reTat1onsh1ps shown in TabTe 3 . oy

L4

3
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equat1on for both parentaT educat1on ahd parentaT support for schooT o
,work o , . . . - )'
R Thez;eadhgr behav1or var1ab1es whieh~reduced cyn1c1sm for the ent1re .
sampTe remain, statistically s1gn1f1cant for whites. For bTacks, ‘however, f"
the only teacher behavior variable wh1ch -is significant is a tgacher s
_fairness. The black equat1on only exp1a1ns 4 percent of the var1ance in
“-black poT1t1caT cyn1c1sm whereas the,wh1te equation exp1a1ns 14 percent

f of the var1ance in wh1te poT1t1caT cyn1c1sm

. ? N N K} R
, . ) . ) . = :

‘Summary'and COncTusion o ' , .

- The research data presented 1n th1s paper supports the seven hypotheses |
. outlined at the beginning.” Black.children are more cyn1caT than white "
children. They aTso perce1ve th:;leTves as be1ng treated Tess fa1r1y and
Tess'"democrat1ca11y" than wh1tes do. Thus we f1nd support for: Abramson s (197%)
; . political educat1on thesis. We alSo find that teachers:who treat the1r - ")
* . students ip a fa1r and "democrat1c" manner will reduce their. poT1t1caT
- cynicism. The effect is ‘stronger for whites than for bTacks, but 1t does
exist_for bTacks ' o B
v We also find that bTacks and wh1tes have oppos1te patterns with
-regard to the reTat1onsh1p between their background variables. and poT1t1caT -
;cyn1c1sm There is a curv1T1near reTat1onsh1p between a. bTack student s parents
‘educat1ona1 TeveT and their poT1t1caT cyn1cgsm For wh1tes, it is. pos1t1ve T]near
areTat1onsh1p. Th1s suggests theﬁﬁb11t1ca1 real}ity- thes1s Abramson (1977) offers is
\aTso at least part1aTTy correct. That thes1s &as pred1cated on the assumpt1on ﬂ-] . .
that bTack ch1Tdren had knowTedge of the poT1t1caT reality of the be1ng blac in; |
. this country The research indicates: that ‘the poT1t1caT know]edge of ch11dre
Y s greater, the h1gher their social class. ~ Thus bTack ch1Tdren are’ more cyn1ca1
) i\at Tow levels of. social cTass hecause they are more T1ke1y to be treated Tess weTT
than othbr students They have high levels of cyn1c1sm when they aré‘of h1gh soc1aT
'LcTass because they are -more T1ke1y to“be aware of the Tow status of bTacks in our soc1ety
.greater if they are cTose to the1r ch1Td and concerned with h]S or. her - ’
schooTwork - —_— , f' I : : v
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" Table 5 |
WhMWN”MW%MWM&~
. Student § Po11t1ca1 Cyn1c1sm

M Bk it

Student Backgrouid Variables ilfb"@gj | 'g_' Beta . b feta

Male Sex. RN 1€ RN N -0 -0 -39 .0
: /[ (e (.3%) : LA '
_ Black Race . B
) o S 1) R L
- Parents' Education - S S [ N | A |} B XA L
S N ) A 1013 I 1) I

Parents' Education x-Black Race- (.323) A -

| . o 132) e S
- Parental Support of School Work = -.039  -.05% 11 02 C-,038 -, 05k
EENEEE o) (.038) o)
_ Parental Support k Black Race 058 .14 | S

| . ()

‘;,Teacher BehaV1or Var1ab1es

’ 'Openness to Students SR A KL RN 11/ P L
o (.029) s (%) S
Interested in Student,-deas - 4!‘--025’ e =038 -04‘_ IR 014 -0]‘?‘ RO
ST R ey e
" Opportunity for Self-Direction . - .034 + .03 .. . 0¥ 03 088 e .03 .
AR ) S 1) | R L0g)

- Opportunity to Work with.Others . -.00  -00 - 00«04 00 0

[ 1) I (o) L)

. Fairness to Students =~ L IR N /£ T R SN -
R o A7) ‘(;043) SRR T ( 026) '
lonstant oM B2 oooae
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e

;‘tThe hél{abi]itlef thié'scale\using Cronbachs ' alpha coefficient is

.53. :.‘ . . 'I., _'_‘,\ . . . . o
.-:"Demdc}atiC" is. interpreted here as showing interest in a'stddent;s
'1deas, being open to'a student's ideas and problems, g1v1ng them the~
opportun1ty to do se]f d1rected work and to work with others '

. Ehman (1969) f1nds that support1ve env1ronments and open d1scu¢s1ons
. decrease cyn1c1sm 'in whites, but increase it in b]acks qhns may -
be a function of what is d1scussed in the open d1scuss1ons If _
‘blacks are educated as to their p011t1ca1 status, then it wou]d be’
“reasonable that they become more cynical.

A .
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* Student Attitude andwppinimg Scales. :

N

W

,;}

Teacher Interest in Student Ideas o

- . -4 : :
1. Our teacher respects our opinions and encourages us. to- express them.

vf2.' Does your teacher lat you express an oplnion different from hers’a

3. .How often does your teacher‘let you ezplore your 1deas and try out
. new ways of doing th1ngs° o . ‘ e

| ;4; My teacher is 1nterested in my ideas.

. 5, My .teacher glves ‘me things to do that really make me think rather than,
things just to copy or look at. , ' o , _ fi '

Reliability = 64,(Cronbach' alpha coefficient) (Code' Never=l, Always=5)

-

Opportunity for Self Direction

1, -How ofren does your teacher let you ask quest:|.ons9

2. How often does)your teacher. lat you explore your: ldeas and try out -
. new ways of -doing things? : . :

- 31',How often does your,teacher let you choose an assignment which 1s
' interesting to. you" ' $
4, How often do you haVc time during wh1ch you can move about in your ;‘ B
Hclassroom? S S . :
5. - Does your teacner have you help each other in class?
ﬁ;”Reliability = ,56 (Cronbach's alpha coefficient) (Codc. Never~l;'Always=5)

o 2 Coding for this questiou was’ reversed. _ 32
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Teacher Fairness o o S e

1. Does your teacher try to sett1e thinos by hearing both sides’

2, 1Is your teacher fair to you in her enforcement of the school rules’

3. Do you understand the reasons for any punishment you may receive from
\your teacher’

1 T 4, My teacher always gives into the wishes of the same group.zx - {

5..f§y\teache“qﬁas pets" or favorites who can get away'with things that.
I C&Dﬂot.z . ] : . - L e B e

f6.‘;Do your principal and teachers run this school in_a waylthat is'fair?;'

74 3My teacher grades me fairly. - f | -_i.e_ .
.8. .If I get a grade on an assignmentvor my report card that I think'is
. not fair, I can talk with the teacher about it and,she‘will listen
'.carefully. - S

Reliability = .70 (Cronbach's alpha coefficient) (Code” ﬁever=1, AlwaySéS).,

_ Teacher Openness

._ lh Our teacher respects our opinions and encourages us to express them.b
2.vrhow often does your teacher let you as& questions?
3._.Does your teacher 1et you express an opinion different from hers?'&;

4, How often does your teacher 1et you explore your ideas and try ‘out - ,v
new ways of doing thins’ »

5. When something at home or school upsets ycu, do you know that your
teacher will 1isten to your problem and h;lp\you‘

6. How often do you get a chance to help decide what you w1ll do in class?

7. How often does’ your teacher let you choose an assignment which is inter-
‘esting to you?

8. Does your teacher give you a chance to ask questions when you need help’ =
) - L . ’
9. If.I don't like éomethino the teacher tells us to do, I can te11 her my ‘
- feel.ngs and she won 't be upset. ' : .

o 2 Coding for this question was reversed. - o -

<
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10, If I get a grade on an assignment or my report card that I @hlnk is
not fair, I can talk W1th the teacher about it and she will listen
carefully.. : / . ’

Rellahflity = ,74 (Cronbach s alpha coeffic*ent) (Code' Never—l Alweys—S)

“ ot

opportunitv to Work titu Others %”-‘f

S

-1, Are there times when YOLI teacher 1ets you work in small’ oroups’
2. How often do’ dlfferent students get to be class or group 1eaders’
B
;3. Does your teacher 1et you talk quietly 1n small groups’

4, How often do you have time during which you can move about in your“
classroom’ Y,
| : %

5. .Does" your teacher have you he p each other in° claSs’

”’Reliabilityr 53 (Cronbach's alpha coefflclent) (Code. Never=1}, Always=5)

¥
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S Variable Means and Standard Deviations
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