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,stndying it. Ethnographers, for, example, do not attempt to control or -,

v. o ' . .
Ethnographers are thus aiming to dbcument the" “opérat ing knowledge
R AT

“"’r

' that enables educators and students to navigate everyday life in

schools."In this light; teachers, who are perhaps the only enduring

* and native members of the classroom communi§§ (Cazden{'Note 2), become

e #
——

very important arbiters of the;xplidity of edutatignal ethnography., I
5 .

They are also very speclal informants whose-knowledge, cooperation,:
. L) " - . . —’.':. i o
and insight are needed to answer adequately the questions, "What's |

. 1

going on here?" and “What does 1t mean to educators?"
s

..
o 1

L~ . .
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The aims_ of ethnography are different from,those of othér kindq

of research in §§e behavioraﬁ:and social sciences. ~0ut <of 1ts long
- \ .
history, ethnography brings certain theoretical assumptions about, the

o;ganization of human life and attendant traditions ‘and methods for
ipulate the multivariate social world in order to,study it- .Instead,

they pdy close iftention to the particalars of social Qiie unfolding in

il

communities. In their fieldwork, ethnographers hope, in a very disciplined"
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it citgg neighborhood, school, or classroom. They‘hope to unders:and 'nf
y 5 Y A

Il !
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-« Fhra senbe\ every himan being is engaged in ethnographic g%hearch‘
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) . ‘ F ) - - . - 1 -
. . - self-consciously and rigorously. Care 'is taken to base "ii:nferences{ Lo
I 4 - - B
. about the meaning’ of what is observed on supporting evidence reflectiye S

. »*

. of the points of view of participdnts.’ In short, in describing a comd

.,

mun:l.ty, ér.hnographers report not their owm impresbions, but the:l.r ’bgst

accountiﬂg of the perspectivqe of theif informants When the commuﬁity

: of interes; is a school or classroom teachers are generally iuwite& to ;,
participate as those informants. As community members, their help L{'\

. . o . . . .
~* enlisted in accurately interpreting what Hymes calls the community's
" . ‘ " T

e

hd a

"local meanings" made manifest in talk, movement, and use of spaco
(Hall, 1966; Hymes, Note' 3) f )

< Being an informant in an: ethnographic study isarherefore a very

& lr‘b
g different order of research participation than serving as the naive subject of

an experiment, filling out a questionaire or letting someqne watch and
. X -
take notes while you teeth.‘ If ethnography is a disoiplined form of
‘ the sense-makiig thzt we all do everyday, and if the fieldworker's task
) .1s to discover how pafticipants make sense of éveryday life in &
’ . . ’,/ ‘ ) ! » .
. school, then teacher informants potentially have consigerable'influence '
r . A I . ’ : . - -
" on the course and substance of ethnographic/inquiry. In this light,
3 - \ R . -
_according to %gmes (Note 3), !
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a member.of al given community, then, need not be merely L.
: a source.of dhta an objecf at the other end of a sgien c
instrument. e or she already possesses some of the local .
. /knowledge and ‘access to knowledge that is essential to .
s N ethnograﬁhy, and may have a talent for sifting and
’ synthesizing it special insight into some part of it.
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L ) ‘ In light of the analogy beween a’chool and culture and of the .

r

C:Ecognition that local meanings d:l.fferjrom plage to place, the sensi- )

Lhlve regsearcher will f:l.nd that s/he has a lot’ to- learn from. the ui'embers _' o~ .

. of even the most apparently typ:l.cal American school or classroom. . v
¢ N -

/
j }bdern resear

education y have redefined the I:Jou’ndar:l.es ?f. their dnquiry, but they = -*, |
_ -dre st:l.ll, orking in the tradition of their historical counr?erparcs ‘ S 3’
- :I.n anthr-opo ogy. . '_’ o - . .. ‘ .
: | From ca‘eful doqmentation of :I.nd:l.v:l.dual school coumun:l.t:l.es, - .
.re:aeatchers ’gein two k:l.nds of knowledg;e. F:l.):‘st, they d:l.scover the ' f ‘
vound o

. local norms«—-wha‘t it :l.s about th:l.s school or this classrodm that makes . "
:lt ‘unique and confm its distinctive flavor. Second, by collect:l.ng,

compar:l.ng, and contrast:l.ng descriptions of different educational com- .

s who use eth_nograp'riic_ techniques to learn®about ]

e . .Lm.ln:l.ties, the' researcher :I.s able to make what David Hamilton (Note 4) e .
. cell's concrete- genera’l:l.zat:rons. 'i‘he knowledge and :l.ns;[,ght. of native ‘ 3
Ny \\ me.mbe:rs of .the educational con:mun:l.ty is essent:l.al to the' complet:l.on o‘il.’ﬂ ,‘ . .-)}:
i bbgh “of th‘és‘e”ta.sks. It 1s not that researchers cando”ook ‘and l:l.sten.":_ . T
o for theanse‘l‘ve; or ’record And th:l.nk abouc che:)'r obseryat:l.ons. But - ‘ _ .h.:; :'J,,{
” " observa.t:l.on and reJ,:l.able recoEdIng of behavior are insuff:l.c:l.ent to -?V.* E ﬁ__'-ek ‘
. “" unaerstancl 'wh'ich uf ?he dijerent sights and sounds recorded make a . 'E'-f**,
d;l.fference o I;he pepple in the scene\(Hymes, 1977)". 3 / . . '.
. Td make sense\u:‘. .ti'ne:l.r o'bservat:l.ons and tb check the valid:l.ty o:f " .;4*\ ?"':
the:l.r iuf‘e‘rences about. ;neanf.ng, researchera rely on a var‘i.ety of l ‘, A‘ ’ moe :‘_
forms of- part:l.c:l.pants . knowledge and help. Sometimes help :l.s :I.q the “ C, B h-
N : .
-~ ' v N
o LA ' ‘ . . . ' <L
' . . . . } . :f. ﬁ..,
) | ? P é . f:‘::.;.:';;;e
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SO . form of ‘an answer gg\a direct question about the meaning, of some \ )
r - - . Y- Ill 3 .- .: ‘9
.o particular act. ' An ekample of this would be the fieldwbrker asking .
{ . - ‘\ . " ] .
N .the teacher why "'s/he may have moved a student from one reading
- ~ P “ - ' - . R . -
" grodp to anmother. . . & .y " . )

_Ln,Esmefﬁagg*hgiﬁ 1s offered spontaneously, as participants ‘Gffer ..

\\,'. cémme_ntéry onh the:i.r__l.:ehav:l.or that may inform one another and, . S .
: ,\ inadvertentlg, the rebearﬁner. Ap’ example of this might .be the S
. teacher saying tb an errah@ student, "During quiet free time you .
. T ) ean choose what- you want to do, Jivmy . But you must do it quietly ) "
! " and at a table.; _Suddenly some of the m?’ening of .and rules for’ \ o
: "qu:l.et free time" are exposed.. . T T . .‘ ' '/ S S
i "/ ‘ On other occas :I.oniﬁ the help }s lese»;.xplicit.‘ Part;'ic:l.pants g c
. v, o ot ‘always talk Bbout their operating knowléage, buf their willing- -
P ‘ . ness to let someone "hang around" endlessly Watching and 1istening: )
! {"\ | s may lead the reseatcher from ;urface dehcript:l.on o behav:l.or to. an’ _
Y. ‘ . .:I.n.s:l.ght about :I.ts meaning, that can be tested aga st subsequent '
‘& 2 v behavior (MeDermott Gospodinoff ﬁ Aron, Note ) ‘;' ’
* E . In linguistics the 1eve1 of description t whichrthe researcher.
K t‘. . ¢ records snrface behavior (in this case the --unds of a language) 18 '
bY . ’ called the phonetic level. Any trained ob erver can yse the conventional
"%“;&i;:'" S phonetie Tiotation systpm to recor&_tne sgunds that speakersamake. We
vl F ' e i, 4 .
3 t‘r § could expect a high degree of consensn_'aﬁong experlenced transeribers - .
‘ y . 2 " using this system eve-n\ if they were f tfpe‘rsonally knowledgeable about
i; ,ﬁ.}: . the language being recorded. The pfonetic level of working is important
?rif ;Ej@" beoause it enables recording of b;favior in a form that can_be used" -
;L ﬁ: ] later fo; in-depth as well as c-nn&rative analysis.
I N i . . . rooo. .
Ry e ' » - R )
«ERIC. . . ‘ : 10
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. HoWeve.r, simply rec'or.ding faithfully whaf:b'i's heard is insu'fficient '
. to understand how the different sounds are :used meaﬁ&ngfully by the -
In order to decide which differences have meaning

-

and vwhich do not the researcher must consider not’ only patternh of

!‘ "

native speaker.

“sound but patterns of use as well, In linguistics, this level £

:'analysis 1s called the phonemic, and it is here that*nativ

aspects of cultural transactiom-as well, He made a‘n aful
° - ., b3 l - 89
distinction between "etic" (froﬁzphonetic), or w 1s externally

ic¥ (from'phoneuic),

apparent and measureable about a culture, and !

. - 'dr the behaviors considered in terms,of thelr meaninp to participants. ' ,

‘ Thus, in linguistics, one notes by means of the phonetic alphabet an J

i . u
externall& pwasurable difference in the pronunciation identified in any -+
ll_ - .
o language. in some languages, the difference in voicedness when :
‘ . [ P |

pronouncing /p/ and /b/,.though present does not carry meaning. ,..‘ e

But in English, this volcedness is a distinetivé feature, as 1npdg
L L) [ 3

dnd big. Its. presence mahes all the difference.- Hearing the sbunds .
.i . is therefoijnecessarf but -not sufficienf_fo"uﬁderstaﬁaiﬁg"how they' R
' -' work phonemically. . ' CTh . J. : ' " " ’ '
Lo Si’milarlir, in, many Aterican school buildin'gs, the' schedule caxd = .+
given to visitors indicates that school day sosrts each morning at '
an appointed hour and upon thefrinéing of a bell. This official . . . .
. . . ;_ . . _ . i,(‘
L : 1 - IS




N

+ =
'
-

.information, while reliable, is much lik,e the phone@é zranscriptio!r. e

t

~

o /,' Emica],].y; in one JsmericanS cldssroom the a1ert vis-itor whp ra;.'turns S / :

l . oﬁten enough .Hay discover thetrthe sehool day starts not when the ’,. o

| be11 r:l.ngs or the hands of the clock qre in g par;iznlar position, “-; AP =/

'.A"l A but when the teaché‘;‘ moves to a carpeted area 1in the reoom and ca11s,

. ~ . ;

) " o . “Eenie, peenie, minie, moe, 1et 8 go!" Upon inquiring,, the observer . ,

';/ . may further leatn that the timing of the teacher 8 opening move m‘ay ' '

i . depend at le;ast in part, on her .reading of st'udent talk ahd movement-—-. i ) |
* ("

e emic-cind:Lces of thein readinéss to/sta‘rt the day.. ' . t’ "* ’ - : }

L/ ‘ ‘. / If such meaningful conmlund.cative behaviors can be identified for .

- . ~

?'" ‘ ' .‘ the simpa.e actirity !of‘ stdxting;the' school ‘day, :i.t: 1is worth considering-- R
. - x’ ’ - . T .)M-

.- -§
\ . how m'ing is ¢

[ - . schoo.?l. activj’,n;:;,es 1ike test administrati’on soeial studies discu/eibn, or ' "

¥

nicated and shared by parti'cipants for mcure ccmplex

» -

. , writing instructien., F\thhemore, having: recognized the t.mi ue and R R

R

6 - : corqp‘lex ways. in which orie class, gtarts its day,txthe observer ‘18 1ike1y
I‘.' " ) ' y £ g '\? / "y

e to 1i-:onder -abou{ t!'Se range of variation extant in daily life in the ) -

- i
. ' -

dozen other classrooms {n the building e _ e
s, v .Thus ethnographers need informants to-help thew as they ' .
C Y o.

d work back and forth between the etic level of "beha.vioral description

‘_ o, and an understanding oj:' the emically 11/1&aningful nature of the behaviors

.o described. ‘I‘hey need this-help if lfhey are uftimatély to render o
) I‘ . a description of ‘the community of interes at is both valid and *
'/Q ¥ . / d} R "_' . .

. iti..a form t.hat can be compare;i and conl:raste with other accounts of other ,

- * L

' comunities. ) ST "’.“ L e o
7 s ; ' .
® . Returning to the: example of 1inguistics~ it has been further argued’
&.l * . -

\ ) .that native informant;s 'have funétioned as, far more than heIpers in inquiry

. o ,,

i3 .
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T appects of linguistio structure, the‘hore cruciai‘ﬁve natdve..speaker’s

- i ) 4 . * [ ' l ) ’ ' rx- \ r ’
! . as aq;hropo}pgésts have undertaken to'describe’their languages, .1 .
) P - ™ f v, * .

- - -
‘ L L]
5 L]

many important aspects "of the structure of a given ‘A-' *

Kenneth Hale (1974)fasseft8' for exaﬁple, that.

o . (N * language are essentially beyond the reach of the -

' . ., scholar who 1s mnot a native speaker of ic.
Yo * (p. 385). .

¥
L) - - LI
0. - ,, . g B h =t

N As a result*fHalg,contends, "even where we have a clear-cut - .

e = .o

.proBIem tq‘investigate, the moze’ remote this ié from superficial

T
. [

/ "'B [
© *  intuitions become" (p. 387). Therefore; the native speaker 8

-

hr insights and intuitions aboqt the rules governing her/his linguistic

.
.
't

behavior funqt!dn not, only to.provide answers to* linguists' questions .

- or to Validateftheir/hypotheses, but,- profdﬁndly to structure and oo

e
[

, direct srudies of 1anguage that . may Ha'e been initiated by the linguist.

=

&

For sqme important research problems p‘rticqlarly those involving . T“'_

-

':"% (. . L] ~
f v !

the study of language in use Hale (1974) maintains that there 1is doubt
. _\' oo whether the traditional arrangement, in which Co o
' . *the #inguistié problem is ‘formuldtéd -in ome mind -
.“» and the’ crucial“linguistic intuitjolig reside in. [ .
. % another, can wotk ab»all—-or, vwh¥e it appears to
e .« " work,. vhether 4t can.-bersaid that the native speaker . !

- .-

) PR not, in-fact, functioning as a-linguist.. (p. 387)

. . Given tﬂatwthe ain of educational ethnography is similarly to

-

penetrate the surface of school and cTas room life Lo document meaningful

) teaching and 1earning behaviors, one wonders whether Hale 8" points are

not eqnally true'for the‘gﬁﬁtributions of teacherB and other educators

.

+ A ‘ ‘
* ,who have served as- native informants on their praétice and their
\.‘\ L. P . . e 8 - L] .t - Il
comtunitied. - i
¥ e ) ' * . ' &

A

miann

-
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Applied Ethﬁography in;Education--ﬁhat‘s'in 1t for /the Informant?

1If the role of teather-informant is uplque to research in. .

LR

" educational ethnography, 1t 1s. also potentially more demanding, risky,

‘and rewdrding thad-other kinds of research participation available‘to
Participation in ethnographic research i;‘one s school or
classroom 1s demanding because informants are usbally ask'céd to 'engage . "
Teac;hP:rs. tay be . ':

" teachers’

.

iqllong-term assoclations with a curious newcomer,
] L
"shadowed” ‘as: they g abont their busy 'days._ They may be asked at

some inconvgnience -to include the researcher in already well-organized
™

activities. .And," through it a11, they may be asked many questions that

e *

Segn trivial or mundane.

*

i
1

&

SimultaneOusly, participation in ethnographic research may be

—_—n

» - =
£

-

«’ L .
risky for members of the school community.

*-?

\ N &

s..l"

6
carefully negotiate entry into %he commbnity, infoimants must risk

) trusting thet. Typically, & ethnography is a srudy of omne cqmunity

w

. and is undertaken with the assistance of a few key informants.

L

r

. .
. Participants in such a study cannot get lost in a “large n.’ "

\l'"

While' competenf researchers

»*
L

¥

4"“
There is!
o

"no randomization of sefection, and the preservation of" one s anonymity

-

‘mﬁy-npt really insure privacy--at least not- when the findings are’

4

-

i

N

sharedxloca}ly (Colvard, 19675.' To make'matters worse, &he-nature’of C e

'discovery-oriented research 1s such that few toplcs are ruled out of

an investigation a priori.-

informants in advance precisely what will or will ot be asked what .

d

¥ may or may not be,discovered.

’

5 "

]

v

“r

* O .
As a result 'ethnographers cannot assure

days-—may well be noted aldng the vay.

Skeletons {n the qlosetj-or just bad

’ . .

24
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1

be poss:l.ble in other kinds of’ resea;s[ in whieh tea&}fera.tnig‘ht bé -

|"'-'J

more anonymous and less directly‘ al\Ied. To nnderstand *Ehaﬁ‘p)otential,

benefits of particii)ation ss an informant in research it is useful

\0'

L

F H : . ! ‘ . ' PR i
* " ] | Lo

PO Y ]
" . . ) i N oA ;
) ’i . . 11 ‘

% . . : \, .

. ( [ Given all- of this inconveniemnd risk, it is reasonable for ‘
teachers to wonder about the third feature of participation in the :
# irs ‘I
\ ninformant role:” a potentially\more rewa;ding exgerience,thas;_ﬁm.\ld :
3 " e i

to consider some of the changes that have been ﬁaking place %nography
i (IR,
as it has been applied to the study of ed‘qcation. N ‘”&
. . . ’ ' -
o X . . -~ ¢ . . » . .
, Changes in Ethnography for Education S ) . . ’
. . ' ) ,1 R 7
Researchers such as Rist (1980) have written about the transfomation ':
h \- —*"%' :
. of ethnography,—applied‘ 5:0 the sttdy of education in tezof the : ' ’
.. . : D . . _ ) B
-confusion that surrounds method, the lack of quality & ol among e v 43

studiesz.claiming to‘be-.éthﬁographic’; and th‘e _inadequate'-‘preparat'ion of

some. researchers presently claimir}g to do field work 'All, of this .

© 18 trﬁe—-—as it might ‘6'e for any‘ mode of, inquiry ‘j:icked up someiahat S

@ddishly by a. heterogeneous collection of schola;:s trying to. anawer . g
thomy questidns about schooling and society But R.is_t also makes the J”’
.impor'tapt observation that, despite cﬁe cion /ugion surrounding ethuography,

. fx- ?“'
there are<"new_ and exciting ways 'in Which‘*%e metho& can be’ appliedtto

~ —

some of the most pressing problems in education (Rist, 1980, p. 10)

it is-to these new and exciting developments and the teac‘her 8 role

s A S “

within them ‘that this account is addressed , : -

‘

1 r -t L "

- -

Educational ethnography has- been looked to both by fes‘earchers in ﬁ

other traditions and by p%:actitioners, in Erickson 8 (1979) wordss to "

]
IR - hd

e
provide and ;interpret a more or less, broadly syQoptic view of

v the~averyday aspscl:s of 'school teachers’, stddents’, and adminis-

. trators' working in and’ through the particular social ecology of

" L

' the moment-~in & given classroomy within'a given school and comu:rity, .

- within a given society- (p. 1835) . : oy

E) b "
S
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Year, ﬁhile other participants‘mome md g0,
M?\’\%_'./
v % - and tesi

) b -
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The application of‘ethnography to“the:study‘of teaching and learning

in‘their social context rests at least in part on the assqmption that

* ap analogy exiats betwéen the classroomqand other gocial groups or
) . . s e “ ) - .
. 5 Qcommupities. ¢ , -

i , , :

'Y
- . *

uf

-HOWever, what ethnographers have been learning from and with teachers

;n tﬁe ethnographic study of teaching andnclassroom life suggests that
" tth analogy ‘1g at beat a partial one.

The classroom does have some of the
5 trappings of‘community
through fime.

4 r -

"1t is a human collective existing ip and
The: members of a. class come in the course of-a scHool

*

C oy <fay
native member-;;he teachef.

This native occupies thé € ssroom year after

-t L4

The teachdr. 1s empowered
esponaible to structure‘most of. the impoftant sotial eventa—taking
L. " . v,

. Taoe Ne oy b -

"

.

2

\

\place withiﬁ the.classroom.during the class tenuie together,

In fact,- -

v Y

- L}

ver ‘be made ‘80" explicit‘

o
L

‘) ) '

FQ.-




to éx:l.st- for the purpose of growth and benef:l.c:l.al change among the

’ chi}.dren id the /teacher: '8 charg\é Classroom :l.nteracl:ion research

\ \ indicates {hat there :l.s an important relation between the organizatd.on

. .
‘e s ""b. . JI L] -

; Q& of classroom soc:l.al e‘veuts and the intrellectual sk:l.'lls acquired ~

"~

. w:l.th:l.n them (Gea}:hart & Ne}dman, Note 7). To document classroom life

with any measure. of completehess or validity, the ethnographer ]
) must -consider b th the soci,al life of classrooms ‘and the lpental e

v, o act:l.v:l.t:l.es occa.s:l.oned by Bocial :I.nteract:l.on. Teachers as, the chief

, . * . plgnners and purveyors, of important; occaaiona for learning in the class-

i

- - el
.~

room dre in a unique pos:l.t:l.on to observe, monitor, and r,eflecl?ﬁ:pon

. ¢ . both soc:l.al anEl :l.ntellectual change in the classroom.

4 . .. that' ethnographers have been learn:l.n_g.about' teaching-as sk:l.lle't‘{ - d

. \ *.performance and about;.cl'assrooms as ‘e‘n\riror{mepts for ]'.earrxi'ng Inclines . - - ]

'. wany of..t‘hem «£o "tkink in neq\;aa?s about the role.of teachers as ;l.njor-- ) .’
mants orx 1ife :l.r: ~the 'classroon-:'.' éome of Ehe:l.r oew ways of thin.kingh

- . o ‘ar:l.se from :l.ns:l.ghts about the spec:l.ai knowledg.e teacher:s ha.ve to Bhare' L

£

. ' with ethnographers. In other ways ethnogr:aphers are cd'nce):ne,d that -

I o they w:l.ll have someth:l.ng df value to share with“\the tehchers wha, have ' e
) " 1', engaged in research w:[.f:h thenm. [ ° ' T R

. .
“&- ! - [

3 -
e -~

. yone fam:l.lia with the h:l.story of ethnography as a.mode of -

-

ety x

. * o - inquiry yill note éha‘l.\{concern for-‘the ut:tli‘ty of findings "to the -

NN -
= f‘_ ¢ ‘:l.nformants :l.s relatively recent (Er:l.ckspn, 1979 H pes, 974) . Wh:l.le .
the. l:l.tlaf:ature is repletf‘with accoqnt;s of the trust, intimacy, and. .
. - i N ¢. )

Y ins:l.ghts agféloped out of t:he rglat:l.onsh:l.p between trad:l.t:l.onal

. ethnogra ers and their :l.nformants. {e. g. ’ Sﬂl‘:l.th—Bowen,s 1964 Wagley, /z

s
v - . .
. . . . -
- . . ’ 1 * °
. et .o . ) . -t
" . . . .o . o B .
. . * * - * . . * by
.




y - L
- . ‘e ¥ - L v e B 1

R " » LI J t L A o
. - .o} A A b% .
R . H - Y

. + * ] ¥ .
* - v . ' .‘ -
. - . ' - . » H ..‘” 0
-

1 W & ot . - .
1 E - 'y
' ’ ' ., - <L . 14

4 ] % - LY - 1 -

Fd * r 4 L hid K

- -
' N r*
*
Al 1 - * *
o ) -
b3 1 ; N O
. } ® - *-
. *

home * before writing up the report of. what s/‘he hag learne'd‘_iu tHe: 2
feld (ead, 1977). Rarely were reports shared.with or deemed -

* 1

relevant to\the people studied. ‘ AN g o

* - LA
. ] Fl
%

— Ag ethnogra_phy ds- increasingly applied to do mdre than "merely’

describe" 1ife in social settings, adj'ustments iu the flature of the, :
. ) P . - ¢ N
inquiry ‘process occur. These adju.stmeuts couceru vaz:io.us aspects of
" - . N s - ’. . -
, . o the process uding the aims of. fieldwork research, ghe role of the

’

-

researcher, the jkinds of q'uestions? addfessed and the data collected to.

A -

answer .them,' and the sharing and use.of findings. ".Ifhese chages An
ot " the natute of fiel{i\qork research also have 'implication‘s..for the teachers

- } . wvho participate as fnformantg on the processes of teaching and learning.,
= . - . F

" :.- . i . » .
Applied ethnogfaphic feseai'ch i'q IAmeri‘cau classrooms 1is different .

Ll

v . 1in some important ways fvom traditid‘ua} general ethnography in- aJ.ieu
. -
cultutes. Giveu the’ imprecision of the ‘metaphotr betweeu the cla.ssrgom

[

< ) s - ang culture, the particularly applied Qature bf cj.assroom el:huography,‘
t o

*

dnd the special importance of teachers in structuriug the classroom ’

» 3 ™~

o . erivironment, it is rot surprising to” discover th"at the informatibu that
.- . R W - "J

. teachers share wi‘.th r.'esearche.a:s ;often takes ou ) special Bignificauce

. ) . Y .

- * 'a‘nd we:fght when compared with other k:l.uds Qf data that -one collects in,

* & »
to s%ape or re-difect the course of,research within sn*inquiry process
@ Ll
Ithat is highly inductive and :Irterat.‘!ve by its very nature (Schatzman &

o 4 Strauss 19731 Many ethnographera havev-nol.', only acknowledged but
: . »

*. have. a,ctually lauded the roles played by Eeachers in fieldworl&‘.

Teachers have hot only provj.ded good information about educational

A

) the classroom. Oftejﬁ teacher Ansights and questions help fundameutfally ‘ -




[

r

»'-

' (écribner,:; Hote 9). e .

'f’ ) ;' . .‘ i

%

Note 3; Cayfasco, Note 8). ) ! ‘ S ¥

One;, nfportant assumption both und.erlying, snd motivating field-
work _rese&rch 4n classrooms is thit the work is being nndertaken with :
some apbl’ication in mind, that what is 1ej;ned can bep applied at

’1east ‘in the clagssroom, studied to enhance the.processea of_teaching

» P .

and learning (§gickson, 19795::_‘{" Conte:ﬁ'porary ethnograpbic studies of °
education are not written and reported thousands of miles from the

community studied or in a form inaccessible toe the iuformants. . Indeg

£
7 * 3

the researcher is rate who cad even finish data analysis before be
~

tgacherg, administrators, Jpolicy makers, and funding agencies

-

. .
dy, . . ¢
. - - . v‘ N
\a o . - - PR L
. .

Aa .a result, 'the boi.mdaries between who studies and.wﬁo' is studied,

o

] ¥,

between who teaches and-who is taught have_become quite blurred of
: A or - )
late in educational thnography, Opea discussion of research and its .. /'

implications, in*deed the negotiation of Eindiqgs to diverse audie}ge&

, Sah

‘rather than the dispassionate dissemination of them oY withdre’wal Erom

&>

the culture of interest in order to describe it, prcrvides/a possibility

1 A

thag ;eeearchers .and. informsnts {xill leal:n together and to. mptuClly .

=

benefioial ends (Florio & Walsh, in p’kess, Wanous & Florio, Note 10). .
P ‘. .

- p . . '

o L 2 -,
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o ni?y by at%empting to live within it, they begin to ahare with

, natives they have cpme to know.

- intended both to elucidate aad to -enhance the 1ives of teacher-

< . . o
. . L]
LY . l‘ & . .
- L] \
i L.
L] - »
. s
O ) ,‘ ¥

Es”hmﬂere, tonneed them “as well as to know them in significant .

ways.'

' ) - . o oo 2,

o
be shared with those who have helped them learn it, teachers'becbma

Ethnographers and thelr work are held accounﬁable by the :

1

vulneraﬁle.

-

3 . ‘- P .

Jhen a further condition is added, that what people learﬂ«will 3;_ ':

By asking new sorts of questions f' EE

informants, ethnographers and the 4ualily of thelr work are' thanged. =~ =+ -

. Erickson (1979) observes in this regard that . .

p.

theﬂathnography of Malinowski and most other ciassic’
ethnography. » + d8es not address such questions a#& .
"How can we make this canoe better?" This.classic - R
ethnographers have been Gnablé to leatn what can only S
be learned when one gets involved- ip the action,, and <
- picks up*one 8 own end of the log. (p: 186) x

¥ L] .

Similarly, when teachers participate in research-as infdrmanté, they
¥ ' . ]

are given’ the opportunity to reflect on what they know and do in -
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