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Teachersf-thoughts'and dec,isions ere the focus of studies ourrtintLy

e

under way at Michig4n State UnIvIrsity's Institute for Research on lesih-
,-' . .

.

i
..

aing (IRT)., The IRT was
de

founded n April 197fi with $3.4 million grant from
. .

the National Institute of Educat ion. That grant Vas since been reliewed,

extending IRT'i'work through Septeitber 1981. Fiinding is arsoLeceived from
.2.-

. .

-
. . . 711

. .

other agencies' and foundations' The Institute has .major projeceS investigating

teacher decision - making, including studies of reading diagnosis' and remediption,

,.

classroom management strategies, instruction in the areas of laogdage arts.

reading, and mathematics, teacher education, teacher planning, effects of
4

'I

I

external pressures on

teachers' perceptions

disciplines cooperate

teachqrs' decisions, "ilicio-cultural factors, and

of student effett. Researcheri frogrimaily different '

1Jain" research. In addition, public school teachers

,
work at IRT as half-time collaborators in research, helping to design and

plan studies collect data, and analyze results. The Institute publishes
,

research reports, conference proceedings, -occasional papers and a free

quarterly ne

on the IRT

Eaat.Linsi.g

A

sletter for practitioners. For more information or to be placed

, . **.

ailing list.pleaSt write to : The IRT itor,.252 Erickson, MSD,

r.Michigan 4'8824. /

Co-Directors: Judith E. Lanier and Lee S. Shulman' (.

.

--
Aseociate Directors:

Editorial Staff:

Lawrence W' Lezotte and Andrew C. Porter

1

:Lawrence W. Lezotte, coordinatoi of CommuniCationsiDissemination
-Janet Fl egg IRT editor . - :.--
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Pit Nischan, assistant editor . . .
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interaction. Teachers as the chief plinnors and purveyors of impiir-
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occasions for learning in the Classroom are'in a unique position

serve, monitor, and refl4ct upon both social and academic change
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t

t; of the
.

cilroom c... ommunity wii,',can be
-

of educational ethnography a#Ucan oven hep to shape the qourse
c
of

,.. ..
. % .

ethnographic-descriOtion. :

1

are very specialnatives'

important' arbiters of the validity

S, o 0

.
A

V

r

" .
.

..

`
7 ,

.

.

s,

A

4
4.

, C t

, e

r



... ., 41 ....: i 4-f . ..-....1-r- .. ... , '
. f 1

el . A .4 .
A - ;- 3"to

t_ ..

. As .
I . ,. a . .-

1. ... - k 11%4! 1

.. 4. . 4.. . t 1.,4 4 . r., .
N., i. -1.4. 1. ,

,. t
... ; 4` ., ,

1 4 ..
.. . . ... ... . ....

, . . ,... -w. ....,, F 4? . le ..

r r # - i, - .. t . Ly
. 7 ip ..

*?
- c mit
, 0 r 1° '

.- ti
.. ..., .: It, -.

.-. -. . .. ,. -
i '1

... ,, ".... ,. ., PI , 0 i

i ...
-

ie .* ... t. . . .;,4., . 1 .'T , 't , O C. AS . . 1
/ ,,,.. A ,,, . Ii. "C ).4

-:: 1.. A _, . Slif' 4. '.."'*, ',..., ,, .

.1..
' jit 4.. ' VERY, sucjALINA1114.,S t THE. EvougliG ROLE 0 TEACHERS t %. ' I

.,-
. ) ' 4 ; ..-Ag INFORMANtS fix:r'EDIYOATIONAC-E1WHOGRAPIIYI -- --'--

n

1 rP . .A fi f 1\ *: 4 .. / V. . ..., I

, t
''''' ..

, .: .. -..
.

,. .,4; . . .1: S
I "1? :Susan. F1.*io 0.,

I . 1% , i, ;,.

vi'

%

...0
...

.
".-"i i

. .
. ' 4

: i . ' .. * i* "4". .4..' ' e;
1

4
t "

. ,..- ;,,, -..:,
. .- -:. -.

.... Al?

-g

.(1,
. :

. - . . , . ..,, - Ini,:oduc ion ' '''' v .., I, 1.
,1 k ". . iv/ t,, i

I' .., . t '; fi _o..t t ..e 1- i,- - In the last ,lpyears,*,much-studied,Amer*an educatorl, h.,4ye been - i

:', ., ';, , t, ,, e i : ' 't / i,

"G . ..) t :
..''' . i 1 E ..; 7

:... treated to a7nov,F1.43ortiOf inquiry .1.1...to their problem* and practices I., ii-.1

t.4 '5, ._., 2;- ' 4 A.. s T '."...- Ze %11,.. 1: A '4
At.2alled "etiktography." Ai:le-01s kiig-Ot -researchmay he.iiew to g-te i

...,
i.4. t j ...,,- 4. . 4,4

....._.,..... ,

iiducational dOmisunf.ty; .4rilitrot.ogifips pOint :au hat etlinoutiphyhas
... ,

T 4 . A

.i. s 1, , , . .-.. .. gi .
.,. Vi; , _ ... Avf, :, all ..4. 1 '

'''d:!a -1png history., Iferodotuek, inkIhe fifth ontury IiCt, cfravele:d.the ''' 4
-1/. : '" ir , .,. It ,,/ 1 ."41 . ' / ,.

Mediterranean wo'95.d and chronicled social 1:±fe414ere t He istOten PI
- -,. .. 1. . , i $ %. %.

ft"

'4 ' .1 ' 1." 'd t r
4. N 0

..5t " .:
. f i,) ' .. 48, Pr

-.L- "considered .tom be,,eot 'only tie first hiStoriSt, but tide' first ethnographer.1- IAt':
; 4 - . ..., .:, r $

*-, . 4., i , 'fr L 4 . 4:1 ' .

'Like his modirn tcritereart s I.\ tit endctii to view cosamunitiOs holistiCalky .1, )-
-;

...,
_ ,, .

,N
F. r- . - .,*- /0. , It "I - . rt,

' ,,4 j se ..

and. to.:inItgemip.retilnuolki 'behavior: '1.41- .right of 4;1' social
..,

ccnrger..,t Ancl,, , 4 1.1
;, .1i . .

like contatiporary.,flelirivorkers, Airo-do6s gathered much of 1is inforihatiin. .
- ,V.:,,,,,,k ' '4;20. :.. . ; ".4. ... . ..`e

b-Y means Of fiist %era nbSeAskttbnicot.,soci&tl. /ite/...:,. *...
, , '4,-*V

r .- , , ,r ',.
1

r. , ...
Mi.

,

1
1:1

Alth"ough ma-ern ffol.dworkerit'resetable their predbctabora in. some, - --
, 1 '4. OP .: /. fi it titi' 4. ' t %., ir ).' t A '3 A..

,important' ways lithixotrapny has keen'influensgd di ng its long Itistory'.":' .-?;$ I
4

.
. 41. , .. ...: q I - I .0.k. A '" 4- 1

b Olafigeekin J3OC 144', In een.aptutil ,ond.,techpe,togi a. climatsp Peril
44 ,;,

,t "' 1 .7' e, 2 ., 4
.?la .

-1. ..virtie of the changes weight 'by such a'Iongllif -*thnogisphy dOes not
, -4. .. I,...- , .. ., ..

.. J4
presently lend ,itaA to's; easyq.f4f.fiNktiOn '.tp nAii liackaiting as a set of

I

, r 'S PI . s, , , , ,'' / p b... ,

...tt "' *<% ', ti'
researtb terinlques, . or "OS ,facile--proliisee in isEp. .Trent appriqttion to

,4; . . , ../ , 0. 0..
.i'!. . ,..s.,'I d 'st 0,57*.:*, . ; 4. 1 .1

p, 1 . ...... ifAl ,...Z. ......
,S. .,

:k ..-. ' Ow RI . :';'4.
0...., V M. . ! 1. I 1

. 3-Paper pr4sented at the Ptf41i Anlival oalege of .Eduoation Symposium, 4
..t:,,..% "Ethnographic .Research in SClioah, ltharl it All Abciitytt University of 1... z I

. Delaware, Newark, Mat .2324, 1980. t
..
:

., ' /i
.--

V
A.-

.. ..
41.

, 1%, 4.;14.4
° f ' p:ie, :., ! '1/4 ,

2' f ''`C.." ..11CIF . ' .';'''' A .

Sudan F1C4440, iN..46705,rdirtator * /HT'S Writhe Literacy Pfolect and
a Senior rksearclier vitinl 014..Teacher ucation Progr Studies. She is
also ani.fISD'essi0.1..ant professor in eh Student Teat ing And Professional.
Developiiient,pepheiiii)nt, College of Education. ...

..s.; , . ' ;,- ..
4.,'-.. t - .1*

. . , . . ,. . It.

.. i.., , A . . ; 1k4+ ,.. .f,?,, ' '



6.

** I.

/ 1 . .
4_ , .

..
...". t.i.' tr.), i-1 .

,
. .

-i" 1.) A .t, \
4-4'... : b /.-.e !,1 vq,N,

4"vtlik ,...b

%
ale NS ttity oredueationgtlymes, Note I). Yet in spite of the absence of ,

1 .p> e...

1 e i e k d e f i i 0. t i O n a Ch4romises, ethnographisresearch i s being under-
:,-.- ' .

/6, ("k
4St XT. (tfiFen 'in' the schools, alit educators must. reckon with it. Educators.,, ..

y.... i

2, : ,..... 00404, be:Aiinclettiailcith ethnography partly because, like,?ther kindsAl .. ,..., . -
s . . --.., .1t''' ,- f

.#4 A lajtv
. .

0 ea i their' psactice, -.it bay ultimately, influence, the .:...)

. ..k :lit ., :_.V''' .1111.1 $1.
6li "r. Itt1/4

. .
' insiftutlionsr: policies with which they must live. Perhaps' more sig-

.!.... .
..

..,
-re . .- 16. 'nyicahtly, '..hoiever ethnographY,concerils eduCators because, of the

Se al''
. II' N ... :. .

1 ' .t" r . c 1 a I. ih s that it makes/ Fox example, in Frakes (1964)- terms,
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tea eravelogud of life in
*

ethilRgraphy should be a theory of cultural .
behavior in a particular society, the, dequacy of
which* to be evaluated' by the ability of a
spraegdr to the culture (who may be the ethnographei)
to* the4thnogra:pher/s statements as instructions .
fog°4propriately anticipating the scenes of the'
society . *(p. I%12) ,-
In other *vord.s

.
.-

14 'ethnographer is responsible to repOrt, not

the -observed community:, but a specification
1

y whap the members of that, community
'N;,

44.4:1/. sensibly within it and to make
- "fi!:

:eqd, the tWdwgrker must

Ah*. 'the'v' nity, but. what
.

v04, thole participants

..ick .1 . e, '''; . Underlying
I.

:t

.....

f.. ,44,,' and harping is. ' "r- te.W

must know in order to''behsve

sense gbe

find out

the behavior of others. To

not only what is going on in
..

the goings' on mean to the participants, and

order do 'what they do.must kitow in to

the current use of ethnography in the study of teaching
s

$

the assumption that an ,analogy exists the school.or,

;4:. 44W9ont and ltuie Given the claims of general ethnography, the- -
4 i m . '

.
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Ethpbgraphers are thhs aiming to baumont a.4° opiratincknowledge
s
:

"0,
.

-
that SE-Ales educators and students to navigate everyday-life in

'-
. - .

schools. ''In this lights teachers, who are perhaps the only enduring
.

and native,mpbers of the classroom community (Carden, Tot* 2), beccime
'

-
Very important arbiters of the;!Olidity of edntatiOnal ethnography,

They are also very special informants whose knowledge; cooperation,:

and insight are needed to answer adequately the qhistions, "What's,

r

going on heri?" and "Whit does it mean to educators ?"

LPN

.

'

v.What is an Informant?
.

,
0

. ...

ArT
. .,.

. ,

The aims of ethnography are different fromAthose of other kinds.:
_ .

of research in 40 behavioraliand social sciences. '.Out .of its long

3

1

history, ethnography brings-certain theoretital assumptions about.thi
1 -

, ..

ogganizationof human life and attendant traditions and methods for .

4..

ondying it. Ethnographers, for example, do not attempt to caltrol or :.
. .

$44 . .7 .
.,,

' ipulate the multivariate social.world in order tostudy At% Instesdf
; ..

.

they pay close attention to the partic'aars 44. social, iife linioldima in
A.N

..

,
.

communities. In their fieldwork, ethnographers hope, ip a very disciplined'I

* . . . .; ., ....

,,.

.

way, to understand how life is lived meaningfUlly in a coornmnitY4i *..

. .

. '. . ,. - . ...'"

it ,cit/4 neighborhood, school, or classroom. . They `hope to undersiahEi
A ..,

. .
1

0 4 8

t. , 4 . 0

the.relqtionshie of" community to other coOmupitieS and to thes.4:,,.it

%. 4

.1iigir Social units in Which that community mav be,semhedhed: .,.::.--1%*

-.
, .., 4 A a

41 , 4
$ .4 4 :

2Ata sense', every human being is engaged in ethnograp ic oearch
. -; id. . .

41 . 4.
c.""

.

:'. every day, MsTeople traverse social ana.-physical%speier., !:Apky, attempt"a %'
, 4

_, ) I Li. '',m .3k, .
.to reconcile their eiwn intgtpreeations of "what ig going on'here"with

Y
,: .`ti! .

'P
4 . .., . .

f
%1 .,.. , . , :

tpie.:" of their neighbors.. They are all trying' to nAgbtisVS meaning 'in .:
...... 7 4 .

. . - -- v ., ,

. ; 4 '. * .
. . -fat *i'_'!,

ths?soCial worldSiouluttheum 'In that sense all:pAopl04are'dieldworkers: ..
0, (
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In research,)lowever, this sdnse-making enterprise .is uhderfaken.."","

'_
0.

Inferences
- . .

, self-consciously and rigorously. Care.is taken to base :

. .

about the meaning' what is observed on supporting dvidence-refiectlie:i,
. ,' : .

,.of the points of view of participants: In short, in describing a coni..
$ ..

.

,. munity, dthhographers report not their own impresaions,sbuttheii?bpsi

accounting of the perspectfvdt of fheit informants. When thec(MmillatY

of interest is aschool or classroom, teachers are generally invited-tot-

4 participate as those informants. As community members, their help Li

enlisted in accurately interpreting what Hymes calls the community's
.

! . . .

"local meanings" made manifest in talk, vement, and use of space

(Hall, 1966; Hymes, Hote"3). I

Being an informant in anethnographle study is therefore airery
.

..\
.

different order of research particiratIon than serving as the naive subject of
. . " .. , ..

. - .

ah experiment, filling out a questionaire, or letting someone watch and
4 . .

take notes while you teach., It ethnography is a,disoiplined form of

the sense-makits-diEit we .all do everyday", ,and if the fieldworker's task

.is to discover,how participants make sense of dveryday life in 'It

school, then

on the course

teacher informants potentially have considerable' influence

/
and substance "of ethnographic inquiry. In this light,

according to Imes Mote 3),

1, a member. of al given community, then, need not be merely
a source.of data, an object at the Other end of a sciengiac
instrument. Ile or she already possesses home of the local

/knowledge and access to knowledge that is essential to
ethnography, and may have a talent for sifting and
synthesizing it, special insight into some part of it

(p. 4)
A
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In light of the analogy,betWeen SchOol and culture and of the
...

c
'

.

.

CeFognition that local meanings differ
-3
rom place to place, the semi-

,

tive researcher will find that s/he has a lotito.learn from. the members

of even phi most apparently typical American school or classroom.

'Modern resear s who use ethnographic techniques to learn about
. ,

education y 'have redefined the boundaries of their inquiry, but they__

are still orking in the tradition of their historical counterparts

in ibthrOpt, ogy.

'
lirom careful docnmentation;of individual schoOl'cotmunities,

researchers gain two kinds.of knowledge: First, they discover the
. .

k

k local norms+ -what it isabont this school or this classrodm that makes . .

it unique and conf its distinctilie flavor, Second,y collecting,
. /,.. . -1

comparing, and contrasting descriptions of different educational com-t . .

upnities,

calls "coon

the" reseerchir is able to make what David Hamilton (Note 4)
.71

crate generdlizetrons" The knowledge and instght of native

a .
mean

.

beri"-Of the community is essential te the' completion of

= listth'Oft these .tatskb. It is re5t that

tor themsel4friDi tecord end think ab
. .

4

observation and reliable recording of' 4

researchers cannoWook and listen
-..

. ..
.

.

. ... ,
out xheir oiseryations. But- ._ --.. . °

1 .. . 4
. -

tiehavior are insufficient to *.--;..#.
. C '

.0

;

unaerstand; Viich .of the diyerent sights and sounds recorded make a

differenbe to .4hi,pioile in the, scenes{Hymes, 1977)'.
,

.

Tb make sense of their observations and tb check the validity.°
'

. , "

their inferences about meaning, researchers rely on a variety .of.

forms of-partidipantiO.knowledge and help. Sometimes help is injhe -t;!

k

.
1 9

k

,
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form ofmn answer tAa direct question about themeaning,of some
.. \

1

. .s.

particular act: An example of thlAi would be the fieldwbrker asking.

the teacher why 's/he may,haVe moved a stu dent from one reading
. ', - .

grodp to another. f 0 ' IV /
4 .

h
Sometimes help is offered spontaneously, as participants'Offer -

commentary on their behavior that may inform one anther an d,
, '-

inadvertently, the xeaaTer. An? example .of 'ibis might le the

. teacher saying 'kb an erfa* student, "During 01.4 free time you
. .

.1

can choose whatyou want to do, Jimmy.' But you must do it quietly

IF
and at a table." Suddenly of meahe ning of .and rules for' '

.-- ,

. ."quiet free time"are exposed, - 1
. .

On other occasions the help is Patticipente

. ,

do-not-always talk about their operating-knowleNge, bu their willing-
.

ness to lei someone "hatig around" endlessly, watnhing and listening. .

.

-may lead the researcher frousurface description o behavior to an

insight about its meaning, that can be tested age st subsequent

behaviOF.CMcDermoft, Gospodinoff, A. Aron, Note
t

In linguistics, the level of deepription t which the researcher,
I .

.

records surfacebehavior (in this case the unds of a lengitage) is '

. . .
called the phonetic level. Any trained.ob

4,

phOtWtid Notation syStipi to iainiathiTT

could expect m.high degree of oonsensu

using'this system even if they were

eraver can pse the conventional

de that speakeTstmake. We
.

eliOng experienced transcribers .

Tatannally knowledgeable about

the language being recorded. The p oneticlevel of working is important

because it enables recording of avier in a form that can'be used
- .

AFAtive analysis. `
,

, later for in-depth as well as
.

e 1
4
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However, simply recording eaithfully what Is heard is leslifficient

to understand how, different sound* arelusedmeakingtully by the
. ..

. .I. '.
.,

naiive speaker. In order'to decide which differences have meaning
0 .

.

O

e
and which do not, the researcher'must considet notronly patter* of

sound, but patterns of use as -well. In linguistics, this ,level

-
analysis is called thp Phonemic,.and it is here thatonativ

speakers can be most helpful to the researcher ty expl- ning, des
0- .

ctibIng, evaluating,
,

and displaying patterns In the use,of.spe ch.
.

.

One linguist, Kenneth Pike .(1967, exfended thephone
. . ,

'phonemiedistinction to accommodate not only language, b' other

aspects of cultural transactiowas well. He made ao Our- *
...

distinction between "etic" (fiOttphonetie), or w is externally
. -

.

apparent and meisureable about asulture; and " ice (from' phonemic),

\ . . . - .

'or the behaviors considered in terras..or:their meaninip to participants.

: .

. Thus, in linguistics, One notes by means. of the phonetic alphabet .an
%

.

external* pleasutible difference in the pronunciation identified :in any
. I . . .e

language; p% some languages, the difference in voicedness when
.

I '
pronounting /p/ And /b/,,though present, does not carry meaning.

,

. .

But in English, this voice4Aess is a distinctive feature, as jn pig
. ,

And big. Its. presence makes all the differenc.. Hearing the a6unds
.

t.
I

is thaifore necessary butnot suffitient to "undetstaridihg how they'
.

work phonemically. `I

Sfailar19, in:minir American school buildings, the schedule caul
.

s ' .

given to visitors indicates that school day sta'rts each morning at '

. , . 4P', . .'
an appointed hour and upon the, ringing of a bell. This official -

. *

a

.
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1 1.

.

.
I

4.

anformation,'while reliable,,, is much like.the phoneV.6 transcription.

I

8

1-
.laticaliy, in one American classroom, the alert'yisitor dho'retu64

o -A

.t
3. 6, .

often enough,,day discover that the schoolday starts .notwhenifie
A A

bell rings or the hands of the clock ire iri particular postition-,
.. %

but when the teacher moves to a carpeted'aree in the room and calls,

41

.t.

- .

.. ..-
, ,-',-

.

iEenie* peenie, minie, does.let's
-

go!" Upon inquiring,. the observer
.- . .

.
, ,..

-

may further leatn that the timing _af the teacher's opening pave iay ,

,

depend, at least in partl on her.reading of stbdent talk and movement.
. , .. , .. - .

.

emic.indices of their- readiness, to
/
sfatt-,the day.

4,

4.

. ,
. .

-

. If such meaningful cosudunicative behaviors- cam -be identified for .
. 1

. . . .,..

. . ..
.

.

, .

41e.eid6le "activity of st4rtingithe school1 tday, itls worth considering
/, . . 1

,
. .111' 1

how mliping is c nicated and, shared by participants formoze complex
: ,.....

school actilges like test administration, soeiai studies disculaion;.or
0. .' .'

:
writing instruction., Furthermore, havingtrecognized the.uniing and, :IP

'4. '-.. .
.

R.

codex waya in which ode eXass,?itarts ail day, the observer.is likelfi

, .
.

.

to wonder wbout'thSe range of variation eitant in daily life in the
:

dozen 'other eldsiroods in the building.

,Thus ethnographers need informants tohelp them as they
.

work back and forth between the etic level of'behevioral description

. and an understanding-of the emically leedningf41 nature of the behaviors
/

described.

a description

itia ford that

communities.

Returning

They need this-help'ififhefare u Imatdly, to
/

that native

of the community of"interes at is

/
. =et

,

.v .

can be compared and cont5aste with

lender

both valid and

other accounts of other,

Y
to the.extOple of.linguistict, it heti bee further argued'

informentelha Ve functioned as far more than helpers in inquiry

4

12
. 4-

.

I.

.

9:=1*
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-. - . .
as aqphropol sts have undertaken Co' describe' languages.,..1

s, . 4
.

e

S
> 7, .

.

.]
Kenneth

.
Hale (1974) -asciertsi for example, that

.
,

. .....

many important aspects of the structure of a giyda
'language ate essentially beyond the reach lif the'
scholar who is.not native speaker of it.
(p. 385) .

,

".. 1 .

...

.

As a resultalia19,Coniends, 'seven where we have a-clear-cut
'! c: .

, . .

, .

t

:prObrep rq'iivestigate, the mote remote this is from s'aierficial
. -

,, .., .
a. .,.

apects'of linguistic structure, the more cruci.e1-15, native...sgeaker's

/
. .. .:

intuitions.becoMi" (p. 381). Therefore; the native speaker's
s N. . ... 04.,

,insights and intuitions aboi4t the /rules governing her /Ii linguiSiic.

'

..".

.

.. '
''. t ,

behavior funqtldn not only to provideanswers "toqinguists! questions .
...

or to:validate,theihyPOrheses, bUpProfAnd1;. to structure and ',

.
.

,

. . .

- . .. , , . .

direct studies of languige,that.may Katie been 'imitiatea,by the linguist. .

'.°
Q .

- . . , i
, . . ..,

. ...
. For stme impOrtant.researth prObleTs, uarticqlarly those involving.. v

-...' . , . .
.:.

.
, . ,

tike study of,langcage ip'Use, Hale (1974) 'maintains-that there is doubt
' *

.

.."
.. whether the traditional arrangement in which '

-%the Linguist is problem is lormuldted-in one mind
I.- ".. and .tha- cruciai'linguistic '. intuitioi14,reside in .

another, can wtak 0.011- -or, Alta it appears to

-

., .' work,. Whether -it' cm-be/said that the native speaker .' .

....:.: is" not, 1,.n.t act , functioning as a linguist.. (p. 387) .

. _ . -' , . ,

Given-trtan,the aim of educational ethnography iSsimilarly to
. v

. , -..

,

. ,
penetrate the silifece of school, andslasproom'liferto dodument meaningful

:

.6

teaching and learning behaviots, one wonders whether Hale's.points area'
,

41.

not equally trtlefor 'tihe'i4tribut ions ckf- teachers and other educators
--.

, %

who have served as naii4e informints on theii pratitice'ind their
e 6 4

0.
cOmMunitied.

. .14
-a.' r '

a'

3

1

4

'

/ !

".1
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Applied Ethnography inXiucation--iihatis in It for /the, Informant?

If the role of teacher - informant is upique to research in .

educational ethnography, it is. also potentiallymore"demanding, risky,
. .

'' ,' , .
. ,

and rewarding thaw other kinds of research participation available to
i

. , c.

teachers: Participation in ethnographic research in.ohe's school or
,

. .

ciassrook is demanding because informants are usually asked to engage-
,

. .s
. .._ :

..

iii long -term associations with a'urious newcomer., ,Teacherstnay be .

, _

''- "shadOwed" 'es'theygoabont their bilvilays.. They may be asked at
, .

.

some iaconvinienceto.include the researcher in already well-organized. '

.
1

.
10

. ,.

activities. And,-through it all, they may 'tie asked many questions that
.

...

aiom.tiivial or enindame. : . _

I

A, . -e-
1 *.0. q

W.multaneously,-participation in ethnographic research may be :.i.
,

.. V,
,..

1'

risky for Members of the schoorcOmmunity. While competent researchers'.. .

- c. . . ..,
. .1.

carefully negotiate entry into, the community, informahti must risk, .-.

. ..
I

x.

trusting ,Chun. TypiCilly,(Sh ethnography is a apidy'of One coimunity , Y

. 0 -c. 1 4' .. . 1
S., ow Al ..

. and is undertaken with the assiatanCe'qf e'few key informants: MO

-"Participants in such a study canmotjet lost in a "large n.7 There is:
.. .. * . ,..

.
04.

g .
. .

.- '

t'' nil randomization of selection, ancrthe preservation ofone'sjinonymity
.

. .
., -, .

lay not really inure privacy - -at least not- when the findings are \ 4

shared locaily (Co).vard, 1967).' To make matters worsetthe nature of

liacoveryoriented research is such that few topics are ruled out of
. -

- an investigation a priori:. As a result, ethnographers cannot assure
A 4. . .4

14formants
I
in advance precisely what will or will.not be asked, what' .

F may or may not be*.discovered.' Skeletons in the cyrset - -or just bad :.
. ..

days - -may well be noted along the way.
.; .

1.0

4 4

r
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Given all of this inconveniennead'risk, it is reasonable for

. .

teachers4to Vondei about the Ofrd feature of participation in the

1 00 .r * 419.
4.._

informant roles a potentially rewarding ex9erience4thm4:iald
, -f-

if 40) 71 *.. ; , i .. .

be possible in other kinds of'reseaX LI Whtch tea6gettk.might be'
.

;
more inonyinous and less directly,fittived. To undeistand'tite4otential,

.benefits of partic4Ation as an informant in research; lit is useful

to'consider some of the ch'angis that have been 6sking place
.

. / , .

. as it has blen'applied to the study ok.eddation:
d

.4ography".;

.1

Changes in Ethnography for Education

r '''''
Resear8hers such as Rist (1980) have written about the transformation

,.. A.- . Nr: ....
1 s' 4t t., ft". "4-.1E .

of ethnography:applied-to the study of _education in to of the
..% .

'confusion that surrounds method, the lack of quality cd of among

". ,Aar

.
.i.

studisj.claiming to'ke-,,ethnographi6 and thilnadequate:preparation of
' ' ''''''

, J.
* .. .

.

some. researchers piesently"plaimIng to do field work. 'All,of Otis.
t . .%. V

.

is tree- -as it iight .6e 'for any' mode of , inquiry lAcked, up sovihat.
. . . . -

" . .

ddishly by Ahiterogeneous collectionof scholars trying to.answer
'

If
.

thorny questians
.

about schooling A n d society. But Rigit also makes the
,

.
. , . ,

.
0 - ....

impoitapt observation that,,despiti "Ronpdion surronnditi ethnogriiAlyk
: se ectissith .

there arecunew
.
and exciting -ways In Whidiffe methoecan be"

.

.
, f. .

. .

some of the most
.

pressina problems in education:'(Rist, 1980, p. 10) ..... . '
It isto these new Ahd exciting developientsand the teadherts';oke

.

. .

. ,
,

within them
.

that this account is addressed. .
.

...% t

Educational ethnography:hle been looked to both.ky-tedearchers in .4 '

ii . .
..... ,,

other traditions and by practiftioners,.in Erickson's (19/9) words-, to .

)

t
;

I 1
0- I

4S.

:Ar ;
provkle And interpret a More or 1pss,broadly synoptic view of
the, everyday aspects of:sphOol teachers', stddenti0; and adminis-

, _ tratote working in'and thrOugh.,the particular social ecOlogy. of
the momentin 4 given classroopieWithina given school And communliy,
within a given society. (1:0 185)

, V
AP

A. .

4

4. 0
co,

t.
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The appliation Oiethnography to the:sOdy of teaching and learning .

. ,
,..

. A

:ingtheir social context rests et least in part on the assqmption that

. .
1

. Ap analog5i.eiists betwden.the classroomcneother social groups or
, .- .

.

GiUMqpitieS. #
. .
, .. .

' : .4owev,er, what-ethnographers have been learning from and with teachers
** ''

Syk.pha ethnographicsAtudy of teaching and.classroom life suggests that

*,,
thils.inalogy'is at bati a partial one. The classroom does have soie of the

1

trappings ofCommunity.. It is. a human collective existing and
.11.

. .
. .

through. time. The members of a class come,. .1.n the course of-711 sc ool
e, , 4 . . .

year, to$3lknw and act:upOn the rights and obligation of membersh p'.
.

.
.

A
w

.% _

'
They patticipate

InmIL

eaningful rituals, acquire a shared.histo and
.,., .

. L.
/

-
.. -

employ *articular C collative codes (Cazdent John, & Hyies, 972; .

a

,Shultz 1'979

Butkttte cleasroo pi different frbwm6iiather communi' es in.'

imentapi:tgays t1iit avebearing on how it can, be `studied. It has been

spggested,'for examp & that the classroom community has nly dne.,

sarooth year after
.

native member-; ;the teacher.: This native occupies thA,C
,1

. 4 i
,

rear, vihtle other participantsv6mae and go. "The teach
, -

an"``d restoOsible to strCCiure most of-the'imPditantS
,

_ L . or \ ''''

li
4 s

Vplace with1 the.Classroom during the clase'l tenure

it mighty be argued that the teacher makes explicit
.

.

lesions, lkmanyspects
.

of social life that would

6y.particip,nte in another cultural setting (Me

& finger,, Note 6). : '. V.
..0

'.- 0ne.reasol wity.toachers engage instht c
1

day-lift iNclassroois is ihat.schooling in
.

4. I. .

A

40

,

empowered -

ial event& taking

together, In fact,

' . . .

in the planning
.

of
. . .,

.
-...

ver be made"so explicit

an & WoOd,1975; Clark

°

eful structiriag Of everir-
.

American culture is thought .

. *

c
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to Met for the Purpose,

-'

theiteachees

-

r.

of growth endbeneficial change among the
f

.char& Classroom interaction.research
1

13

indicaiiithAt there is an important relation between the organization
.

O.

of claseroom'social.evets and the intellectual skills acquired

I

within them (Gearhart'A Semen, Note 7). To document classroom life.

it& any measure: of completebess or validity, the ethnographer

V-,
must consider both the social. life of classrooms -and the ipental

.

activities occasioned by social intekaCtion. Teachers as, the
40

chief

4
planners and fqxveyors, of important occasions for learning in the class-

.

room are in a unique position to observe, monitor, and reflect ,pon

both social and intellectual change. in the. classroom.

. ., -,

.iipatethnographers have been learning about teadhing-as skilled
- '

'4ilerformance and about

.

classrooms as enyironm epts for learning inclines
...

, .

Many of.them-to-t4ink in new was about the role-of teaOlers ps infor--
. N

masts on life in-the classroom. Some of !:'heir new vihys.ol thinking
. ,

,
prise from. insights about the special knowledge,teachere.have to *hare'

.
..,

-
.

, . .
s. 4

with ethnograOhere. in other ways ethnographers.are cdhcerned-thatt, ...

. . .. .

they,will'hive .somethinF df value to ihare.with\the teachers who have

.' .
1

.
-

*

t'S

Nir

engaged in reeearch with them.
-

.

4 Anyone-fiiiliar/with. the history of ethnography as a.mode.of -,

,..
,

44 I. N .. .

inquiry Rill notle, het.a concern fdrAhe:Utility of.findings to the
- ,

3.e i1. . ... o r
o 'informaatssis relStively fetent (Erickson, t979; Hyii7C-IgiTS-.. While

litrtature the trust, intimacy, end. ,"4

. ,-

....

..

;: insights401,Oped out of the relationehip.betT;een traditional-
.

,

ethnegra ers and their informants (e.g., Siith -Bowen,. 1964; Wagley,

*.r.

. v

19174 yte, 1955), it was typical ethnographet4s to set sail for
- A .
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1

.%. 7. a , - . . .writing, up the report of. wtisr v/he hat learned. in t e -' 4.. '
. .. . .x.

. , - r.*field (Mead; 1977), Rarely were retorts sharedwith or deemed' - . '
, ,...-. : . P P . ,

, .
*

home' before

xelevant to)the people studied.
: . 4.

...- As ethnography is increasingly applied to di. Andre than nragrell'./4
I. .

. .i adescribe" life in social. settings, adjustments in the tiature of cheV,
1

inquiry -process

the process

researcher, the

answer them; an

- 4

0 CC Ur These adjusttnents concern various aspedt?'Ot

tiding the fLimoi of fieldwork research,, the role of the

nds of questions* addressed and the data collected to.

the sharing and use. of findings. 'These chatked
, -

the nattite.of (fieldwork research also have implicatioris,for the teachers
N ." _.

. who participate as fnformants on the' processes of teaching and learning.,
C

. . I
, . ..

Applied ethnographic, research ilk fimeriCari classrooms is different
Ai 4-

in. some important, ways ,from traditidn 4tai. general; ethnography in alien-.

. . .... ..*cultutes. given the imprecision of the betweeh'the classrsom
. .... .. ,

4 . .
and culture, the particulitrly,

and the special-importance of

applied ilature of classroom OhiographyA

tegichei's in structuring, the ciassroprn
.

environment, it is not surprisiiig`to'dlacover that the information that
- :. . , - -,.

teachers share with 'tesearchers; of ten 'takes on a stecial 4s4.gnificarice ...
t. . w

. , a
slid weight when Compaied with otherskinds of data othit one collects' in,N

the cIassroOm. Oft& teacher iitsights and que stions hqlp fundamentally -

* at.\to shape' or re-dipect the course of xesearch within an-inquiiy process
a I ,4 . .

e . .
that is highly inductive ,and *terative by its very nature (Schatzman &

. .

Strauss, 1973X. Many ethnographers
.,

have.not only acknowledged but
, ; . i

,

'.havea,pttielly lauded the roles played by ieachers in fieldworlg

1 Teachers have hot only provjAed gooti iniortnation ,about educational

tii
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about educational practice;" but, to the extent that such information

ip pertinent an useful ko,teachers, practice itself has been impr1ed

(Hymee in Cis en, John, & Hymes, 1972; Steinberg & Cazden, 1979;'Hymes,

Note 3; Ca asco, Note §).

One/ Mportant assumption both underlying and motivating-field-
:

work research .in classrooms is that the work is being undertaken with
0

some application in mind, that what is learned can be applied at

Least in the classroom, studied to enhance the .processes of :teaching

and learning(4rickeon, 1979t: Contediorary ethnographic studies Of'

education are not written and reported thousands of miles from the

community s tudied or in a form inaccessible to the informants. .Inde

i
,

the researcher is rare ?who cati even finish data analysis before be
.

,, it ''.
petitioned to dhire the educational

*

implications.of the reeqarch ith I /
t

. . - -
t,

teachers, administrators, polic makers; and funding agencies
. .

(Scribner,: Note 9).
. 4,.. ,

..
:

. .A
...

4.- . ..

Asi result, the boUndaries between who studies and.wflois studied,
.- /

between who teaches audwhos taught hivebecoMe quite blurred of
.

.- . I
:/ v

. .
.,

-
. ,

late in educational thnography, Open discussion of research and its,- ,
... " .

. . /

indeed,
. ., ,

Implicatiow3,. indeed, the negotiatiOn of findingi to divereeaudienies-
e /-" :

1
--,

.1 .

4 .no.. ' »
, al . :rather than the dispassionate dissemination of them or withdr#Val ftom

the culture of interest in order to'descritie:ii; providedi poisibility .

x
, .

c. .

dillresearchersa.andinformants Will lea n togetheraad to:,mptu ly,
- t , I.

-

beneficial ends (Florio -& Walsh, in.ptess; W,nouti'eFlorio, Not 10).
4 -

.

4 4

I i' , t i
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.r1"

- .

. s

19
4

4



1 ;',op 4 0
. l .

. '..

.. ... .' s-4:
.. .4w

1s -
. . P. r/,

i P

P. 4 ..,

,

. chaAges in boundaries/have implications far the:'socia1

is

., 1

.,. . . .
%

t i - .....
I ..' r..... ,

. 0 4

a :...e.i. liti .of both re4earchers and teachers. When'peop3,e itlidy a 1

P

1
/ 0 '4 l k

A ', a
) .. 40

4'..3
' ,-
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ways: When a further condition ip added, that what

' be shared with those who have helped them learn it, teachers'becOm
coo:

vulnerake. thnographers and their work are held accountable by the

,natiVes they have come to know. By asking new sorts df queptions
0

;intended both to elucidate and to-enhance the iives of teacher-
4 '' 4

informants, ethnographers and the clualiiy of their work are0anted.

Erickson (1979) obserlies in this regard that
;:.

theethnography of Melinowski and most other classic 4'
ethnogriphi: dies Apt address- such 'questions ail

-"How can we. make this canoe better?" Thils.clissic

et4nographershaie been anable to leain what can only Iv.

be learned when ong gete_involited'in the action,, and

picks up,one's.dwu end of the log. (p. 186)

'le

people learti will

t
;.

0

ghge teachers participate in researchas in ormants, they

are given'the opportunity 0 reflect on what they know aud.do in'

new AO. Often they are rewarded for suchreflgction--with time to
.

think, with Toney for their ekpert he10,,and with a.sympathetic*ear,
* ,

It iis
ie'n

OIVICUlt to return tothe clessrdre routine unchanged by suck 4

*

4
1,

, 4.
an eXPerien6e*

.

0 .
.

.°

ilk S.

N.. ,
..1(,. .

.

ore'acher parEicipetion bp fieldwprk research, that takes the form
.

t, .
) '

not only of spewering researchers' questions but of sharing the .activities
:,. .

question framing, data gathecihg and drawinisnd.testinginferences
. -

,

'ca ield multiple profesSionalbedefits. By means of their participation,
-

. ,

teachers not^only gIanda chance of enhancing the quality .of theory &put
t\

4;
ef

r



O

f
N . 1;

stlinOgraiitteis elitsed...idiet g had-keed reported by traditfonal,
,-t1. ... 4 t: A 2 .; !tat Ir

i ' ' . "' : 1
fetlirtagrappe4"about...tlitir roles as e ous outsiders stimulating 1

/..... t r; I 7.,:.
. --

. ,,' ' 13dnati-tak ifiside of tlieiel;tfok-maiits iMead; 1971) As hey` "playici ,- ../
...

,i--1,-N-7

..e ° .

.-* *' back' tmaies . fo;_it ea ,-,gave them time, reward, and encouragement ...i. .

4...r ' . (A . le). 4
It.

I %

0 0 p Pe

#4 'I
flit%ifre-44wing thoge images, ethmographers_hegan to 'obsetve that they . t

. . 5(

i * were oat thq onlyrtdes gainitt poWerful insights into the pts4ctice
.. ' ..',

. ..- . . -.., ..

Mb%

t

;

I

oN
..

. .4_4

t" .4,

Ata' r' -- -- . s

r 4 . 4T.4,:us

T 9 7
14' -e

v ',"c *kit" tit ,
A....:. f

t

or

their practicer, .balt they. JeVetp:iiiitiitlia.. ila and 'experience
1 r'ti

chat May stand-them in griod ittead;44; .the ar;peoseh daily problems
,

, ,,,ctv

4 IN t C.: 4 ILA 4 41. # .
.

. .2.ellii.,7N't4
within hatrpractiei. 4:4 ... r. 0 .7, %. z

.! . %.

.,., . 0 "114:1' 44:t. -1- '

.

EXamination of schoolaractiftktc.pratt3,tionerlithemtelves .
',1 . .;:t.. r. . .

was lappted as,_alf aspect. .-bf;eftlitogrfighi.ficke.searCh at :first as a
N v... , 9 .1 i 41:,:' .

t . 4 . A
0

-.4ay .to inrove'disenittionA St endipitchtqly, some educational
, 7.1

" 7

?
t ''

,

- 4., .

9
kly.

.
it*

'.

..

;

:
--..

A

'
4
- ,'

-

I

4,...

._ .

A4. .7 .91 teacbing,. ,
. ,t A 1

sf it , ' ,
..y. 't .

engagitg.,In dialtbriue withitrusted ethnographers, ,teacher-
, : 1

informants calf come'4o undetatand their own teaching. in mein, richei
e ' -

SA'

'

a

ejt
w;44, In many ,frasts the kinds_, of understandings' of, claisroom life/

t 4

...,-
described' iii fieldwork are precisely' thoie.that teacher edutators,

.

hopeto formulge and share wit Ti etudents and that teachers, .
1 W I 4use, often tacitly, to guide their planning andinstructiont. .

% .. a
"

... 4"
Adding the rigor: and self-consciousness that epitomise ethnography, -

. . .. ) r..
to the of understanding everyday school. life reciaires 41 con-

.
. 4 . es

Bider/11)1e amount of tim e and reflection on the-part'of the iducational.
4 , . . . , '.:.

ethnographer., Time 4.11 taken after fieldwork each day tp wf.ite up'
'V

, te r
th'e dayZs note*, carefully thinking through what. was seen, Vearti, and

.

Interpretations are;draWn,tentatively and tested in :subsequent
. .

,
,

. - .. ,,- ,

field observations. The process is not a -hasty one, This _reflective
, ..

done.

attitude codtrasts 'sharply with the press of time and tat that weighs,

,
"21

.1 .4

A

f

..



t
tf °. .04p dirt -

eheavily. on- classroom teacliars Peactitsitoners erg; genrally not afforded.*
.>: A -,... 1 .,..

thOrlitikUrY of tl.me to reflect on siiudent lerformaAes they have just i
..,, A.

,%( is I.\- - r , i.
i

1

I; I

4

3A

t 1: 18
it

_ ;. ihen At heard. Nor 'ate they able to take sitipkt(of ,the,,,ipart they may
t4 P 'r'et .....,.,

;have played in . thpse perfc.
rmak

npes.
Iri+

e
iS'

n fieldwork skills tend
. . . . ;( . . ''

. refie4ioniin what has been sieee and heard ,can--enhaiiee the Rrof essionaf.

iii-
. r . I ' '. ' ,

%.'rives of tealhers.. ' It. is not difficult to imagina-,bow con.fidene uae\... i , -.. . ,...,,
,- .. , ..: /

. bf f. the rgsearch-skills ,oft euestiontng; obsavratioh, and inference ceaq."
e ' , t I. / : 4. . 4, . -4, - - , ,, -, .e..;

enhariCe a ;teachet's ability to 'assess student needa,. to isrtirpret the.,
,.. -. .

1., ...,1- . . ,- ,S
.A ".AP

.4.- ...... ..
behaviotof .4,thdents froia,diverse backgrounds in faiz, and meaningful

A
;?, . . . , A 4 , . ,

r ... ways t 'andt"..to take mate acAurata stocki.of the cl:assroosi community that

. s/he is eiltagect -in creating;evarr day, with berlhis students. ..--

......... .;.,, - .. *. . -...

*/. X.. .21 I'.. r It .

1.:: / .. "p.
' f

v

.'t - sr

_
4. '

.

0

.

w

L

V

4

-"

'I,

AAP

4

%

2?

,/

o

1

1

/



- ,, "_..t, ... .s ,

' -...1 1;."'. . ..
.

, . ! ......
*. la .. ',. ,

... 1 .

t.. s

.. , / 4
.

. .'". .

1,1
, 4

.yg,

r_

6

61

06

.

4

$1
ho't

, r

19 v I .

=' .

A
Otr . 1:
I S.,Reference Notes 0 4.

6'.
. .

F ; '' . 1 ' 'o,' i
l Rytaes',-.V. What is ethnogr'iphy? (Sociolinguistic WorlAng...PliperN90:k,.: 7 ,..

, .. 45). 7exas: Southwest Edufational Development Labt4tbry, April".., ,'. -,

1978.. '. %. ' _1: -
...e.

. . / ... 4'77.
. . ...,:

A. Cazden;:*-C. Dismission presented es part of a symposiffin celled _

-

. She thild as transmitter.;and recipient of ,linguistics d ;social.1i- .0'1

;onidentitir. Annual meeting. of The 'American Anthropologicil ,
AsSocietion, 'Cincinnati, NoveroVer 29,d 1979.-

.... ..,
, . 6 6

0 : i 914

-, S. ,41yrnea,, 1:04 EthnOgraphic moniariniv Pape; Presented at the .,
symposium, "idpittage Developtient 'id a Bilingual Setting." Popona,
Calif, : "Sta4ePolytechnic Diiversity, '1916. '

4: .11amilton;\1).4.1- On generali1/44tion in the educatfonal sciencestc,
' 7 -4 Paperprepared'for:.c9riteirored Irhe study of schooling: Field;.1,, ,.

. P based methodologies in e "c ional research. Raolne, Wisconsin,
. .

. -1976;t .4 .' ;

I. C 1

.5, :Vtelieroio.tV, .R., 'GOdpOdiriotf,. K. & Axon, J. C iterie Los an ethno-
graphically_ itaikaua.te description of dctiviti s and their contexts.
Patmt plreaeptep at! theAannua3.meettng of the %rican Anthropological' ' .- . Aisociation, Washington, 14C:y November 1976. - .'-

./,':-' , . - .-,,, . ... . , d.. . ..- , . ,. .,
'6.

i

-7" Clank, C.M., °.:& Yinget; R.J.R.J. Three studied-of teacher planning' '( Research

.....
. i

4eries 14oV 55).

..

t. Lansing
?

M I: Institute fore R e eatch
ork.Teachlng,' Mioftigan Sbate University,.1979:, , .

- ..
,,, .... , / _,- . . .

7. Gearhart,' M.,..# ,lawman, D. Learning: to .drai & picture: _ The social .'
.

.

t

context _of art-i.ndisiidual aetlyity. ,Paper "presented at the annual .,
meeting of th American Educational. Research Association, S'an'
Frar(clacoi 1/78.

.
4,- ' v

A.
8. ,Carrasco;.,g. Expanded awareness of student performances A case ,

ttidy in applied ethnographic monitoring in a bilingual clasproom.
Qualifying paper, Harverd Graduate Scho41 of Education, Cambridge?

I. tthuMassacses, .3.978. . . I' " t. '.A " .
4 1 6 . 1 > . .,

9. ScrilYner,S. Discussion presented Ad part` of the symposium,. .
t Ethnographic. approaches to literacy, Education and ethnography

. research forum, ,University of Pennsylvaaia, Philadelphia, 1980.
4. . .

_ , ... .. . ..IQ. Wanojw, D., , &,P1prio, s. Program'evaruatiOn: A colIegititl mo41. ii
Paper presented at the annual :nesting of th 'Michigan. Educational
Research Association, Dearborn, Mic gan°, 80. . .

00

23

A

V



A

-

.

References

20

Cazden, C., John, & Hymest.D. (Ede.). Functions oflangnage in the
classroom. Teachers,College Pies*, 1972:

eolvard, R: '/nterSction, and identification in repo ing fieldresparch:
. ! .A critical reconsideration of protedtive procedures. InG. Sjoberg

(Ed.);:Ethics, politics, and Social research.' Mass.: SchenkdaW
/1967. 1

I f? #

re ethnography: Some problemi in its use in educational
Anthropology and Education` Quarterly, 1979, 12.(1);'182-188..
able as Occasional' Paper No. 15; East Lansing:. Institute

7

Arickson, P.
practice.

(Alsoava
for' Resefrth on Teaching, Michigan State Univertity, 1979.)

Florio, S., & Walsh,.14. The.teacher as colleague in classroom research.
In H. Trueba, b. Guthrie, & K. Au(Eds.), Culture and the bilinual

. Classroom. Rowley, Mass: Newbuty.Touse,,Inc., in press. (Also!
aVhilab/e' as Occasional Paper No. 4; east Lansing: Instdoiute te,p

ResemroK on Teaching, Michigan State University, 1418.y

.

.

Prake, C.O. AmtructuraLdescriptinn ofSubanun "religious behavior."
4/h W, Goodenough (Ed.),'Uplorationi in cdltural anthropology:- New
York: MiGrawHill, 1964., . . dw. . : fr

Hfle, K. Some questions abouX anthropological linguistics: _The role
of.natiVe knowledge. In D.,Hymes (Ed), Reinventing anthropology.
New York: 'Vintige'Boolos, 1974.

4 (

Hall, E.T. .-The hiddetr dimension. Ne;Oioik: Anchor Books, 1966.
U

yrnes., D. QualirativeAquantiative tesearch, methodologies Ad -education:
A linghistic'perspeciive. Anthropology and Education Quarterly,
1977. 8(3), 165-.176. , .. ..

.. ,.
Hymes; D» (Ed.).. Reinventing Anthropology. N.Y.: hntaieBooks, 1974.

, , - 4
Mead, M. Letters from.the field: 1925-1975. N.Y:: Himper And Row,

1977.

Mehan, H:, & Wood,, HZ The reality oCethnomethodoltogy. 11.Y.:. John
Wiley and Sonh, 1975. ,

LangUage in relation to a unified theory of the structure of

. himmmrbehavior. «Thelilague:. Mouton, 1967.
4

Rist,Ri Blitzkreig ethnography:, 'On the,transformition of a method.
,

. ,.,into a movement. Educatiohal Researcher, 1980,4(2), 8r10.
. .

Schatzman, L;,.&.Rtraues, A. "Field research:: Strategies for'h natural
sociology. N.:3.: Prentice-Hill, 197a.

.

. .

'4/


