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the sample and the kind3 of data co}lhcted'are extracted from the full
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Teacher Behavior, Student Achievement, and Student Attitudes:
. .l’; » - - _-\ +
( . Descriptions of Selected Classrooms , , "~ ° o .
L I o »
In the lifersdture om classroom teaching, fhere is much discussion

of the so-cafled “cognitive-affective trade—off." Can student
e e
achievement be,enhhnchnly at the expense of affective Factors? Onm

. -
l. L '

the other/ﬁand, can we promote the affectiye growth of students without
limi:in%f:heir cognitive development? 1In short, must we choose between
affective. growth and cognitive growth as goals of education? One of the

purposes of this study was to shed light on these questions by examlnln%

.tj -
the relatLOnshxp of student ach1evemenb and attitude to teachers' . | -
- . - . ‘
behav iorg .
. . “, . -
. This report "departs from many reports of large-scale studies of ) .

teaching. Rather than presenting information aboqt teachers in tabular

n
:

. ) 4
form, leaving the reader to construct prototypes ?f ﬁéperal teacher
. . - 1 . r

behaviors or classroom activities, we have elected "'to use anecdotal

+

information in the foryg of vignettes bésed'on obs;rvet classroom suﬁmary
descriptions to capture the.salient characteristics and the oﬁerall tone . .
6f teacher behavior, and Efassroom enviroﬁment.
f . » o v
_The anecdutal data presented here are "from the Texas Junior H1gﬁ
. , . &
School Study conducLQS\by the qurélate? of Effective Teaching Program,

Fl - . * L . =
Research and Development Center Ior Teacher Education,” The University of
' ]

' ' »

Texas at A;stin. The full sfﬁdy.was a large-sgcale field baged .

' " 1 - .
Il

: 4 . .
investigation uf effective math and English inst}actzon in*a

-
-

metropotitan school district in the Southwest. A brief description of

. -
r +
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BrOphy, in press; Eveitson, Aﬁdeéson’& rophy, Note 1).

Description of Teachers %§~;he Sample

videotapes and the gecond

Sixty-eight teachers (39 English fand 29 math) were observed in nine

r an average of 20 one~hour -

(classroom occurrences-and behavior) and outcomes-(the achievement ané

atfitudes of students at the end of the year). Information about

*

- - ¥
classroom processes comes from p specially designed low-inference coding

. F

events deemed relevant by thd observer but not already included in. the

systematic observation. Desfriptions were also summarized by each

observer yvielcing a set of: nd-og-year summaries for each class.
[] LY
i
ned for two weeks, the first week with”

eek in the classroom id pairs. An ohserver

reliability of +80% agreempit was obtained. It should also be noted that

" ]

’
the observers were unawage of the teachers’' effectiveness rankings pridr

to completing their descriptions. In addition, they had opportunities

' .

---.....__-
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‘to. see a range of teachliers, as well as, the same students in differedt.

classes.. - . .
Qutcom¢ Measures RN i < I .
- . 3 . .
h? 1. The achievé"nt tests were‘eépecially cons;ructed for use in ,
this studv to mea§uré knowléége-of'English grammar, ggellfng, R

mathematical computation, and reasoning. Tests were -administéred to
. CE . -, - > )
. . A ’

each class near the end of the year.dfter observations were completed.
.t . .

e 3 " - » 4
2. Before taking the achievement tests at the end of the year;’ all
students were asked Lo rate their teachers on nine 3-point scales
. ) L
dealing with students’ liking for their teacperS,/students’ interest in

the'content areas, or studeuta’“assgsament ¢f how much they learned. 4

composite score was used to rank classes rated highly by students versus

those/rated less highly. These ratings will be: referred to as student -

Data analyses for this repott were performed as foilows: Using

L3

only|the sample of students who had bgth an ent&r1ng CAT score a

,_/

end- :E-year;jkﬁnevement test scare,,ﬁcores on, tﬂe ach1evement test were

L

covarxed with the presoore (CAT) yieldlng an egtimate of re31dua1 galn

f
’

for lall classes. This residual wad. used to rank classes from high to

low |in relatiye achievement gain.  These residual scoregy were used only

to get an index of relative effectiveness, so that & sample of most and
leadt effective teachers’ classes ‘could be selected.
rs

As preéiousby mentioned,-observer deécniﬂtions were c&lleccad for

in

eac1 clasg perlod in each of the 136 math and English ‘classes involved
éhe study. In ad&1t1on to the daily descr1pt1on3, summdry

'. . . . = . "
desgriptions based on the entire observation period were written at the
~ L '

I . .

ratings of teachers (SRT). —_—

/
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. * 4
end/ of obsgrvations in May. It is from these summaries that the

Sdlection of Classroom Descriptions s s

| ‘score based on the attitude ratings qf'his/her'étudents was also

. " : .
.teachers. It was thus possible to sort c¢lass descriptions into the

ERIC

/ * —

i Select#hns of the teacher descriptipns reported here were made in

he following way. Each teacher's residualized gain score was paired .
i

4
with his/her summary description, In addition, the teacher's total
3 ; . -

! *

recorded. Each of the classes was then.forted within subject.matter

according to high (top third), medium (mjddle third), or low (bottom.
third) groups based on the residualized achievement scores. They we%q

+

.

then grouped for high, medium, or low scores on student ratings, of

| L

!
following groups: those with high achievement,.high attitude; high

i

- L. - * -
achievement, medium~attitude; low achievement, high attitude; etc.,

¥ -

vielding nine groiks for each of the two subject matter areas.

L]
' - -

“The vignetﬁés reported here are taken from the extreme pairings in

-

"each subjéct. .Thdb, four classifications each for»math and English were

- a

used. The descrlptlons of teacher behavlor Suggested (part1Cu1ar1y in
the grOups in which achlevement .and attltude corresPonded) Lhat the

classes in a particular grOup‘tendéi.to exhibit a certa1n character“

\pgofile; and it—is one of the purposes of thisvpaper to describe these LT

-

% = -

profiles. Table 1.8hows the number of classes which were classxfled as

L ai

described above. ‘ . :

&

The selection of descriptions was governed by several -

it

¥

_considerations. First descriptions were selected which were most
.y .
typlcal or representative of the teache;s/classes in the grOup3 1.e.,

4
descriptions were chosen that mos; fullg;éxh1b}ted the character1st;cs

he 4

rar
LAt




; . 3 .
definitive of the group.. Those which are not presented here are not .
Rl * -r ’ - . v B . '
necessarily in disagreement with the selected descriptions but provided

" o ) ' .o ST e : . A
less complete ;Qforwaclon..13€gon§, 1n many cafe§ both classes of al

. e O oy .,

given teacher fell into the s%mé-groupl.wh?n this Sccurred, only one

description was considered. Finally, those descriptions were selected

that ‘were for the most part‘ﬁatchbdnwith respect‘to entering abilicy. 1‘
» ) e y .

y * . - x4t - R 1
Tables 2 and -3 show the meam enterithg scorgs on the CAT (pretesﬂy and .on

Y

- ) : »

. ‘ Lo ’ ) ‘ . 4 .
' the posttest, along with mean scores for students' attitudes for each of-

!

av - .-

the selacted classes.- : y
' Relationships Seqéien Achievement in Math Cldsses- and Student Attitude
' . w -. -‘ 3 3 /H\‘
4 number of positive relationships between .student attitudes,

" student achievement, and teacher behavior appeared in the larger study,
1 . * r

-~

. ! - . .
. particularly for math ¢lasses. In general, the ‘student.ratings of ..

]

inétruétion'and the student achievement gains }n math classes were
correlated'posi;ively and significantly (r = .31; p = .02). Several of

L4

.

the teacher behavior variables which were positivély related to

achievement gain were also related in the same direction to student . -

attitudes., 1In general there was consistency ip the relationship of

attitudes. and achievement to teachers' effective management methods and
> 3 )
¢lassroom control, to”teacher monitoring of the'blaéerOm, to teacher
' . . -
organization and high amounts of time on task for stpdents, and to

1
teacher questioning. A

¢ -
.

Negative relationships between student attitudels and teacher .

- tan i) |
‘behaviors were” also consistent in some ways with the negative
f - N I

relationships betweeﬁ'math achievement and teacher behaviors.. Measures,

. such as teacher criticism of students, student inattention or
'\ 4 - .
unpreparedness for class, serious misbehaviors, and routine or
. ‘ .

- ’ .

\)4‘ }- R ‘ B 5‘ ‘ - “
EMC . . . i 8 ! R
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procedural contalts with students Grather than academic contacts) were

negat1ve1y related to both attltudes and ach1gyement. }

-

Successful Math Classes

ment.

well as more .time in lectures and demonstrations to explain lesson-

RIC

!

“a

~

It should be emphasized that not all of these classes were <
identical, but the descriptions show similarity in certain teacher v
- ’ ’

/
practlces arid dJﬁtlnctlve teacher styles. First, we w111 glscuss the
hxgh11ghts of mathematlcs classes where students gained more than

expected and where studéﬁt ratings were also high. . v

) 7 . ’ .
These classes were characterized by good monitoring, efficiency,,
[ - —

Classroom rules were_consiscently enforced and most of

- -

anp'orderliness.
the class time was spent ,in productive work with high student engage- :

In additioh to having the classroom organization and management
+ R ' £ . .
under control, math classes-yhose*students learned more could also be

. 1
s ¢ -

described as providing a higher petceniage of teacher-student time in

discussion. They also provided more public response opportunities, as PR

s .
P \ .

content as opposed to mereiy assigning seatwork and waitiné fgy sludedts' -, - .
to s;me up w}th‘problems. T%ese math teachérs &aﬁled:onﬂvsluntééss . X
preddﬁinately and atte@pted to pqualise‘ppportqn{ties4f0r~swudents to

talk by Lalling on students {d an_ordereq fsshibn. .

and teachers integrated these °,

-

Student contributions were solicited,

.

In addition, teachers praised gtudents'

into the class. lessons.

.

That "is, misbehav-

£ 4

answers, but reacted calmly to student misbehaviors.
iors were handled with a minimum of fuss or overreaction. Three"qf’the, .
classes which showed high achievement and high attitudes toward teachers - -

J
were described /by observers as follows:

»
. I 9 L]
> . .t




-

* respectfully:

‘help those who raised gheir hands.

’

o
- ’ -

ng’Adams:l "A very organized, efficient'and\thorough

teacher. She had no discipline problems and'studentsyremained
quiet and attentive., Class discussions focused on the
processes of problem solving, rather than getting the correct
answer. Students explained the methods they used to achieve
the answers. Class ran automatically. Teacher prowd’d
puzzles and other challenges for students to test theiTr
skills. She taught to the entire class and did ndt group or
individualize, Lectures were clear and well thought out sO
students had Eew questions afterward. Whole class time was
filled with planned activities. Students respected her but
usdd math class for the business Of math. Teacher was
friendly, but reserved and saved social contacts with students
for. before or after class, .
Ms, Baker: Teacher had good control over the class.

Students were rarely disruptive or lazy. Teacher was fair and
consistent and gtudents respected her. Rules applied to
everyone and teacher did not tolerate infractions. Teacher
expected a high level of effort. Students were motivated to
work’ hard and the teacher answered all pertinent duestions

She planned and used relevant -examples worked
out on'the board. Teacher praised students' correct answers
by Making them feel that they hdd done vhat was expected.
Room was neat and orderly. Teacher d1§’hot sociaglize with
studlents, but maintained the expected teacher-student role.
-Students reacted to such & classroom atmosphere by being
depgnﬁable, relaxed, self-reliant, 4and- respectful of
themselves. ' . 5

: . s

Mr. Casey: Teacher had his classrgom control down very

well and had excellent‘managemen skills. Students were
allowed to work together on seatwork and did 80 without
becom1ng.no;sy or failing to‘}ﬁnksh their work. He gave clear
and- complete lectures always/giving extensive feedback on
homework, working harder ¢proklems on the’board, answering,
questions from the class,/az§Vasking questions to check
understanding. Regularly wonitored-séatwork by stopping to

He thorohghly reviewyed ipe
lecture for studentsho needed extra help. Encouragad
students to-be self-motivated and reaponsible, but did not
punish those who -forgot supplies. Students worked hard to
please teachef dnd to receive hie praise and approval.
Students who were discipline problems in other classes were
quiet, attentive and productive in this c¢lass. Teacher was
Triendly, keeping socdal contacts with students for before and
after class, but he was respectful to students and in turn,
students resngcted him., p - \

1411 names are fictitious.
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Again it is importadt to note that all classes did not follow these

characterizations. Teachers' styles differed but observers' - »

—_———— e e e
. -

dascrlptlons of +hese classes were slml}ar in certain upderlying ways.

. .1 -

Most of these similarities were captured in the general statéments L

mentioned aboye.

Less Successful Math Classes | - ~

On the other hand, math classes whose students learnéd less thaq
expechked bssed ubon ente;ing capability se'elcharacterized.in the

. ..
following way: Classroom activities were jnt?rrupted a larger aumber of
times for some internal or external reason; student3 were‘frequently'

h -

allowed unstructured free time; teacher ;ended to fill empty or dead

.

‘time ‘with busywork and many times this was unrelated to the content

areas. Students were judged by observers as being less inclined to do

school work, ﬁ%ving poor work habits, and as generally nonresponsive to

teacher-initiated classroom discussions. This is coupled with the fact

that tedchers in these classes initiated large numbers of private

Fl

- - v .
‘contacts -with students, These private contacts were frequently of two

"ERIC

Aruitoxt provided by Eic:

types:* 1) long contacts which were remedial in nature, intended to hefp

students with basic underStanding of the curriculum content ar¢a; or 2)

attempts by -teachers to control student misbehavior in the presence of

the observer. . \

In addition, teachers in lower achieving math' classes 'spent

-
. . -

relatively larger "amounts of. time correcting misbehawior. Frequently .
. - ' <

.
+

these corrections involved target or timing errors, i.e., teachers ‘
allowed the mlsbehavxorﬂ to go on too long, or corretted the wrong

student (Xounin, 1970). * This suggests that poor monitoring have led'to

———— - N

selectlon of the wrong student, Classes where sEudents achieved less

% a
.
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fﬁ;;maa—“ékbected-and‘where student attitudes weve also low were, described
¥ * -

by observers-as -follows:

%
i

Ms. ‘Davis: "Teacher was not enthusiastic about teaching or
about her students. “Her classroom style consisted of
assigning seatwork with little or 'no time in lecture or
explanation. She was available for.questions from students .
during seatwork, but otherwise minimized her contaét with
them. Her general facial expression was a ffown and she o
appeared nervous and Elustﬁﬁed THe'class was, usually out of
ﬁontrol. She tried to madage this by. wa1t1ng until the noise

evel reached a hlgh pitch and trying to shout the class down
with threats of staying after school., This worked briefly,
but the noise soon increased again. If students learned in
this qlass, it was because they had the abi¥ity to do this on
their own, not because of the teacher.

o

/

-

n

'

N . . - k]
Mr. Elliott: Teachér was in a constant state-of anger and

frustration over his gtudents' lack of motivation and concern t
about their futures. As the year progressed he logt his
temper and his patiénce and was nonreceptive and even &
sarcastic in respopse to their questions. He was erratic and
would come to class prepared at times, used excellent control, .
and accomplished a great deal, trying to.be a good teacher.

At other times something would set bim off and he would punish,
the class by refusing td teach. The students likewise sat for.
the whole period doing no work. He did have obvious favorites
and spent a disproportionate amount of time working with them )
neglecting the other students. He dressed neatly and -
sometimes séemed serious about what he was doing.

-

Mr. Farmer:* This teacher had-extreme difficulty

maintaining classroom control. Theré were severe discipline
problems. Students ran roughshod over him and ignored his
requests for quiet. Students’ lack of gespect for the teacher
was very evident. The teacher would stand in front of the -
reom at a’loss Eor what to do. He atl;empted to ‘iecture or "\
explain problems » but tth led to noise and dlsruptlan .
Consequently, he ;E&z% em do.'seafwork all, period, but many .
times this did not keep them occupied and more noise and
talking occurred, Only aboudt half the class worked at any ome
time{ Teacher knew.his subject matter and was prepared for
£lass; howéver, several students were. outrlght defiant and
egged the others on.

¥

it is-readil& apparent that .there are wide differences in math

Titial

[ - r

I i " .
'classes where students aghieve and those where they do not,
- »

-

ability of nlasses as medsured by the CAT was.coﬁparable in hoth the

) MO . - .
high and low achieving Classes cited above, but the quality of climate

[ ~

¥ . 9 : "
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and student cgﬁ&eration is vastly different:: This appears o prbv}de'
. . . + . r -

- . B . Lo M
moze confirmatior for the belief that téachers do indeed make a .

F

© difference in student learning at the éxtremes.
Most of the differences betueen. the Ewo_iza}s of math classes are

- . .

+ . .
in the areas.of classroom management and organizatiom, teacher manage- -

L]
L

ment of student responses and duestions, and in the behavioral and
motivational characteristics of students. There, were also differences

-
a .

v, *with respect:to the gercehtage'cfftime‘spent on;‘aﬂd tea;her initiation
of, instructional activfties: The latter comes .as ﬁb su;prise, giveh
2 the'striking‘fifferences with respect‘to classroom management.
Math Classes with Contrastfng;g%gres on Attitpde and Achievemegt

+ There were also teachers whose classes demonstrated high

-

!.

achievement 'g4ins but who for some reason were tot ra¢ed'high1y by their

- .
5 o :

o8,
"alsd true of a small subgroup o€ classes that achxswedrpoorly but rafed

thexr teachers hxghly (low-high group), It is 1ntu§t1vely‘appéalxng"to

eﬁamiqe these classes alsorto look for-reasons for the cdntrasting:

N H ' ~ e w

scores, Teacher trainers and teachers alike have been ¢oncermed that
’ ' * 3

- » - ‘ # -

¢ high achievement may in sonfe cases be accomﬁlished at the. expense of

N [ . . -

othei important affective factors. Im this -study, there were few Of

-
L]

these contrastfng classes Eor‘ﬁagh because, in general highr achieyement

e,

and posxt1ye attstudes toward school and’ teachers generslly occurred

@
- - .
L]

together1 although there were sbme<except10ns as‘can be seen .in

:‘ " .-.’ ‘—-' LI . > -
- Table 1. - \ﬁ"/ - - ' o o //

[ + - ’

Only three mxth classes hgﬁ hi gh achxeﬁem&nt gains but low

- 1

attxtl.fdes ﬁserver descnpt:.ons of these classes were as follows.

7 + ' .
" - '
. .o 4+ - re WUt . - . .
. . i “ N ' :' % -
- ! "
,“ " “'__ H P N
. y .
) 37 - 0 - :
o : : 23 SO
lC ¢ N ‘-.L ' -
t; ., " - 3 - e

studeu;s. " Thede have been labeled the high-low groub: The ogposite~is

L3
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Mr.. Green: Teacher gave clear, concise lectures and could

stimulate class {nterest and 'ﬁwo!vement in discugsions.
v Theke were two groups of students in this class. . . a group
of smart and articulate workers and their opposite. Teagher
was prepared and planned work for the whgole class feriod, t
had some management problems. Teacher had less success in
private contacts. He was reluctant w sit down and help
students. - He expected “them to figure/(it eut for themsglyes.
*He got upset with misbehavior and lost his cool. This eroded ’
his motivation to help students’ sapet1mes. Teacher seemed ill
at ease wlth observer 1nrthe—room\

’

Ms. Harper: Thls teacker was good. for stuﬁents
academically. She explained fully.during lecture and then went

' from student’ to student to momitor seatwork and reexplain Ay
fully all that ha¢ been discussed. The.class was a mixture of
high apd a few (6) low achievers which kept her hopping. &he
ability grouped:and planned different assigements for 2ach.
She resented having obsdrvérs in her room and ,Eelt threatened.
She took students' misbehaviors personally and 'would pout. s
She was. not particularly warm, praised little, but-she stuck

7 to her rules and kept pushing students along.

Ms. Itwin: Thls teacher appZared imsecure about her
@b111t1es as a teacher. She lacked confidence about both’
-managing the class and her subject matter. She relied heavily
on the book apd most of her time was spent reviewing. She had .
students work problems at the board;-but volunteers were .

. - always the same ones., She §pent the .rest of the period ' o
correcting errors at the board. Students’at the Back of the
room made fun and did not work. Teacher sometimes had game
day where kids chose sides and competed- in,working probleme .
the fastestx, Bright students were able to galn something in
the tlas's, but poorly motivated ones wasted time. Teacher wag
anxious with observer in the room.. b

‘There are several common threads in these three descriptions. ~'4l1

teachers appeared ill at ease with the ‘observefs in the room. The ~

. . L 3
. classes tended to be mixed in‘'terms of entering ability level, (The

cﬁé’tribution"_i_q Ms. Irvin's class was -bi-";nodal with about 12 students at
- or above grade level and about 11 8%tudents two to three grade levels

* . +

below ) Possrbly teachers aimed the1r 1nstruct10n Lo the highest

achlevers, and perhap-s ft was with this. group that the gains were\made

"All of the teachers demﬁpstrated rappprt problems in Qeal1ng with

’

‘students either by overreacting to 'misbehavior, or holﬁing themselves
- . - H
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aloof from studegt contact. They seemed not to hafe worked out the

sppropriate gffective stance partjculsgly with 1

and a smooth working relationship héq not been achieved.
The other inberesting subgroub is the grcup-of elasses'whose:'

achievement gains were low, low buig:ho rated their teachers h1ghlx
‘ IR
Mf. Jackson: Lessons were; seldom planned in adyance As a

%, result ‘some importan math areas were not covered. Teacher
seemed much more coffcerned about his rapport-with students a&)
tried to make sure students liked~him. He always had a v -
fv1end1y grin or a pat on the back for them. 'He chatted with
“them a lot, - filled his ¢onversation with jive talk, and often
-told bad 3okes at which some of the students w1nced .
Discipline was somewhat lax. Class atmosphere was reiaxed and
open, and students were free to express their feelings. Thig
atmosphere seémed.to prevail because there was not that much
work to do. His lectures were wordy, pumped up, and some A
times lasted 40 minutes. {Both observers, nevertheless,
believed that the students would rate this teacher highlyﬁ? .

" N .

Ms. Keith: This teacher had'a rather free, relaxed math
class, which was allowed to 0perate with an unusually high
noige-level. The teacher allowed-too much .talking and other
disruptive behavior, which impaired her effectiveness. “The
"observer had the-impression that the_teacher was timid about ‘
assert1ng her author1ty and 'that the 'students wehe aware of .
*this. On the occasions when she did repr1mand the class for
ta1k1ng, the students. were quiet for a few minutes and then ) .
resumed their talking.- She seldom followed-up when this
happened, which damaged her credibility. The téacher N
definitely knew the material and seemed concerned for the

. welfare of the students. The teacher did provide individual . }

" v.desk help ‘during the class, ‘but there were usually too many -
other distractions from studente for this'to be of any Lo e
benefit’. - In short, her weakness was classroom” managament and .
control. Her class was managed ‘in-a disorderly fashion; .one P
never knew what to expect néxt. Those who did, finish-their |
work far ahead of time usually sat around and ‘played cardgs,
combed. hair, or talked. L1ttle was done on the teacher 8 part
tp curb these actions. .. N . 3

. -

.

Both of'these classrooms were it upper-middle cr,middle ckass_‘

neighhorhood schools. 1In the first teacher's clasg, the suggestion is

-~ ~ . )
- -

that perhaps important msterial was not covered, but more time and - .

.effort was spent "trying to jintérsct with students at their level snd to

&
»

%4
3, -

achie&éng.students .

&
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- “a . d - . f
win them ‘over." This teacher appeared to be engaging in a popularity '
contest. “ . .}” ' v ot L. ' . !

,. . . - . . .

* ’

On the other hand Ms. Keith's relutancé to manage her classroom

Yo - +

o more assertively could have fesulted in a relaxed atmoéphere to which

: the students responded positively, bgt at the same time, impairéd her ¥
-, - credibility and instructional leadership. - Her studeﬁts‘did not take her :
seriously and she did little to curb their extra~curriculaf activities,

. E ’ w " . .

Time which might nave begen spent in mathematics tasks was spent iQ other
. . * .

- N - 1
ways'. - ) A . P
J ' . * Piscussion N
S . 2lscussion , \

)/’ The pattérns emerging from the characterizZations of math classes
N . p . " s 7
. . - e " - - a
are reasonably clear. The classtooms of the iffeqtlvp'math;teachers

wete business-like, orderly places.to be.  There were few disruptions.or

_ outbursts; goals were clear; iessons'uere coﬁﬁle:g& and’expléna;ions f‘ -
- gi%en. They were Qo€~§i€hoht_warmth,.bht thelprimary business a; hand
Y wasv_mat:h _instr:%- :and’aperfoming thé primary activities designe.d to L N
- ¢ ’ " 1
E . briag that about. Qarticipqpts in thegeﬂplzssroom? appeared- to share

comnon pefrceptions’ about ‘what was needed and what roles each played: o

B S K .. - ' ;. . .
o Alternately,  in the low achieving.classes, where attitudes .were Lo
- - P »>
also low, there seemed to'be a strugglé for dominance. Much of our .

»
+

attitude data im math classes in the larger study (Evertson, Anderson, &

T - '
[
E] . k3

P Broﬁhy, Note 1) suggest that in junior high ciaéses students respect

-

) teachers who are competent.but fair, and who possess the organ1zat1onal

and managerlal skllla that clgarly demonstrate the1r {;mmand of Ehe ,

- .

subject gatter and oE cTassropm procedure. In many respects junior h1§h

-
- »
- - -
] . -

school age :students push behavioral limiis'and test teachers' manhagement

skills (Doyle, 1979).- Metz €i9?8) also repQ;ts that one o? the mos;

- Vo .
-
" g . ’

¢ . ¥

\.1 . - ' ! "
L ) . . - - . , - . * - t‘
o | 16 - :
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impOrtant,afpects-of'ma agement lies in student challenges which occur
a L] !
in all classes as they fry to get to kndbw the tkacher and to gep--theirr

-

own way in areas of di?agreement. \ .
¢ . . ' :
* Relationships between Achievement in English Classes ¢
-— " o ]
~and Student Attitudes ,

Ho_gignificaﬁt correlation between student attitudes anfl academic

[ ) . , :
for English” classes’ in the full study. | However,

‘the data showed that both high and low achieving

groups, im' contragt {to middle achievement groups, tended toJrétentEi;r*

yield a clear pictfire of what transpiged in English classes. There wer®e'

interest in the full.étudy, however. Data from

some findings of,
" 7

-

- i + I - ., ' -.T
obserggrkratihgs fhowed that in low achieving classes lesq';#me Yas

. . o : . :
spent learning the systematic’ rules of Engliph,unge:anq gpe#iing. The

.observaf_descriﬁ ions below verify the fact that a widé'varfety of
-~ ¥ ’ . ! :
" actlvities wére-pursue? ynder the rubric 6f English instruction.
B¢ Désc}iptions_of the Englfsh classes suggested théﬂ?lqsaltiqé was spent

on the ériterio  matérial agg on the activities of gr 'g;;and Spelbing;
punctuation, anF other agpects of language usage. .0f ecéssity, the

v anl1sh tests did not cover some'of the'broadér verbsltcommunication

sk1lls‘hh1ch some teaohers msy hhve a:;empted to teac ..;In addition,

L

o .
the correla:1on between the CAT ysed as the measure o enter1ng ability

8nd our achlevement test (given at the end of the yeét) was extremely
- N N 3 '[ *
1 " high, leaviag very little vsr1ange to be accounted for,by classroom

- , . .
. 1 -

.me€asures. (The correlation between. entering andmexiting_achievemeht wﬁs
B “ ' i ? -

~ ,92.) In_addition to the reﬁtiicgghfresidual variéncé, several of the,

| e 14 : Pt
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cIassr:;g,measu:es taken in English cIasség, suych as classroom -

* - .
+ - . ‘
- " . - * - -
observ rion scales, showed restricted variance in comparison with those

H . r - ) - ! ‘1 = = .
« taken in math classes, however the summary descriptions’ are-somewhat

A

enlightening. ’ . )

3

Suqcess-fu.l* English Classes, . ( ) ] .

" In .the full  study classes that were high achi%ying and were rated
highly by students-exhibited good classroom organizatior, manégément,
' ' . ' .

and orderliness; students.actively participated in class discussions; L

and observers-rated these teachers as "appearing to enjoy tedthing and

sdealing with .students." In these classrooms, teachers often assigned
B . i

%

. - PO N
homework, called on"volunteers :to answer questions, and allowed students
" . o . .‘c . I 1
to help one another with class%assignments. 1In addition, students .

r - “ *

I appeared-more” highly motivated and eegér to learn. ‘Tﬁécﬁexs‘also spent

»

more time giving feedback to studdnt apswgrs and?using the

-

lecture/demonStration approach for explaining lessons. However,“

I

still more difficult to characterize the’ Yhigh achieving English class”

2
L, ¥
-

. than it is to pic:ure.:he "high achievding math class." The-f@lléwing .

. s .

LY . A ) . 4 ¥ i . N L
narratives describe three English clasges which weré high achieving and
b *

which'were,rated highly by students.~. . '

- LA 2
Ms.- Lake: Thxs was a creative teacher who was alwdys
prepared and conscientious about having:her -work done for the
class. She . did wtll in teaching grammar and mechanics of .

, writing, but her forte was her creativity in writing )
asgignments and clevdr tréatments of spelltng words.  She
usually had a big grin on her’ face f3r the Kkids. If she had a
problem, it was that her classroom control was somevhat loose. .
Het classgs were large fnd there, was a grodp of disruptive

' students which caused her problems un:11 she moved them later 'Y;\

. in the year L . - n .
Ms. Martin: Students appeared te enjoy this class. They :
. seemed motivated ,to do their work and were respongive and

.« v bright as a whole. While the classroom was not‘partlcdlarly
quiet, .students did their work and the_freedom to 'talk seemed

~ - .

Emc',. ~ - 8 ‘

Aruntoxt provided by Eic . '

e—



o
L]

-
————

.

to work as F mot1vat1ng factor. Class discussions were

* animated’ and many of the topics required reasonlng and
conceptua1§z1ng. Class also,discussed moral issues. Teacher
was warm apd supportive and very concerned about students
developlng affective and communication skills., She appeared
to enjoy teachlng and was able to mot1vate students without
haviag to hecome pun1t1ve. ’

]

L3 t -

¥ Ms. Nolan1 This teacher was a master of good dlassroomg
control and good Wmanagement techniques. She could usually get
class att}ntion by eye contact alone. She was sincere and
friendly iand affectionate with students. She initiated a lot
of contacts with them, Her dicussions on literature

. demonstrated an in-depth understanding of the stories and an
ST excellent ‘ability to direct discussions to the central aspects

of the story. Students came into the room,.got their

materials, and began work. Students seemed to know what to

do, and .the class ran automatically. She appeared to approach
the class with the assumption that everyone could accomplish

the assigned work and that the only difference may be the

speed w1th'mh1ch they'could do it. Those who approached lessons
more slowly were given more individual assistance. While this
teacher had a firm grasp of the subject matter,. she was very -
concerned with deyelopfignt of affective skilrs. She respegted
her students and they refurned this. respect. '

It -appears that the high achieving-high- attitude Eng%ish classes
' ¥ [ Ll " .
hold a certain amount of excitement for students. Tt is also evident”’

from these descriptions that the observers were caught up in the same

. . ) . v,
enéﬁusiasm forlffe'teachers that they attributed to the students.

+

Clearly, these English classes were interesting, stimulating, and
. - . 4 . . Y ! , . .
. perhaps memorable places to be. Tedchers: appeared to be student—

oriented.and devoted themselves to maiﬁng.thettime interesting and
enjoyable, but they alsc managed to instruct students in the

- "o

* .. . *

‘mechanics .of spelling, grammar, and writing which were -the elements most

- N . N

, .

heavily emphasized in the end-bf-year achievement test.’ h T

Less Successful English Classes : X o K e
! . Feﬁ_positive.predictors appeared.for:aehievemeﬁt in English classes
N NW% . in. the pro-ess data for the larger stud?. in general, the process data
- % o e T

from the "larger atudy showed that less-successful English ctasses had a
LI . . ' .

»
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higher proportion of serious misbehaviors which went unchecked and a
. a

. .

higher proportion -of criticism of students both for academic matters and
. 1 . . '

. - -k . .
for calling out irrelevant comments during class. Students in these

+

h!zsses called out more often and either had their comments accepted or

.

were giJ!n‘feedback. Other of these relationahipé appear puzzling. For

example, observers were asked to rate the following: "teacher adjusts
* ., . ]
\\ pacing to his or her' perception of classes' aptitude.” This rating
‘sQ?wed a negative relationship with achievement. Normally this is a
. \ “ . L
prescription given to teachers in their teacher preparation courses.
N &a : -t
One possible explanation for this negative relationship is-that teacher

perceptions of students' aptitudes i35 inaccurate in some cases, i.e.,

- ~

teachers assumed that students were not capable of doing the work and
- . . 1
hence, did not require it, or they failed to teach the fundamental

skills required to do higher level wark. Another equally puzzling.

. ;elationship'was the negative fipding for-"student has good peer

»

t relationships.” - The most.plaésib1e ekpl anatiod Tight be that*goo& peer

* 3 3 + - - - 3
refat1onsh1p§ and extroversion, even to the extent of taking over tHe

L)
[ - N » . - - - 1

class, lend their measure of chaos to an already uncontrolled classroom.

L

This may adversely affect classroom climate for those students who are

-

_ trying to do their work. The following is an example of\how three of

o these low acﬁieuing classes (also rated low on student ratings) looked

© ' to observers: _ ‘ .
’ o .
‘ . Ms. Olson: While this teacher spent some’ of her txme
: teaching, she d1d not spenda gréat -deal of it deing so. The
students were mostly occupied doing 1nd1v1dual projects. MHer
N " disciplinary wethods were variable. Sometlmes she came down
- . /too hard dnd Hther times students got .away with murder. She
“oftedl threatened but seldom followed- throdgh There was an
S 1nc0nslstency in her disciplinary methods. ,(The observer

noted that the teacher: expressed 'a lack of Lnterest in what ’

-

Q - w13 <
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$hes wae doing and mentioned that ahe was tired of
teaching.)

El

Mg. Parker: While this teacher was friendly and ocanusm
to most .students, she seemed completely disinteresgted in
teaching. She came to class half~prepared, chit-chatted wi _
the students near the fromt of the room 4nd wasted class ti e . !
Frequently she had to repeat mmmpmaamsnm because many did aot .
hear, She gave a great deal of mmﬁh&dﬂr al though" students did
quite 2 few oral assignments such as plays, reports, etc. She .
tended to be lax about talking, so students got by with a-lot

of unnecessary talking, sowe sassing, and'arguing. However, ’
if she really wanted them to get quiet, they did. She liked

to joke and clowa with the students’, although she did have . .
favorites and they ‘got a majority of the attention and chances '

to respond. Teacher told class that she had applied for

counselor's position for the next year and if she got it, .she.

- .

would not be teaching English. - 2 )
Ms. Quinn: Basically very little went on in this class. - -
The teacher spent most of, the npam at her desk, reading, |+ t

" grading, or working on papers. "The first 15 or so minutes of . -
class were gpent on hvmpwpsm or spelling tests., ‘Usually lone .

" . of the brighter students called out the wgrds for the redt of

the class, The class members exchanged papers and gradeq them .-
with someone calling out the correct answers. After this|the T,

* teacher recorded their spelling mﬂmumm 20 minutes, into the - -
class period. Assignments. were ww<m= in‘ the book,/and .the : .

, rest of the class .period was spent in seatyork. acher| could
mot pronoudnce or spell nrm words and gave erroneous BN

«_ definitions. When asked about a word, she told students to . vt

‘look them up in the dictiopdry vonmsmm "it was good for [them."

- (The observers sugspected fhat the teacher did not know-many of . Yoy,
n:n tonmm ) .Dther than this very little went on, Therq were T . )
. no cldss discussions, very few private interactions, and ’
. - little academic contact with students, except for discudaions ) v
: in-literature. Her mnww¢ was pondirective, and .she emphasized )
student responses and ideas-with munﬂyﬂt&ﬁbﬁﬁhﬁ input. [(Both X '
K observers agreed that what was mnnoavam:ma in the clasg:was , ..
’ uozm zpn: little effort on her- part.) , . e
. . One mvvmﬂmsn underlying theme f% these three¢ classro was that .
- a ) ) . - . ) ' . - . ;
¢ little got ‘done and thé classroom climate was unstimulating pnd . = | . i
.n . M. - N - " . . . B
! ’ . - ] # . . - H ) .
.cswsmmnmmnmrw. ,Teachers’ interactions with students were eifher -« ... - )
. _monexistent ot aimed more at monmmpmuwsm 1mn: students, From the™ * -

i i [

wppavmmm of n:mmm classges, osm,spw:n no:npcmm that the’ nmmn: rs had not’ ‘

K .
-+

worked out a comfortable compromise with their expected roleg as A :
. . . o " "

PAFulToxt Provided by ERIC
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instructors and their needs to interact with their students on a more

informal basis. They had -not achieved a’balance Between conducting the

. > . ‘. . .
business of the cldssroom and that of being friends with students. On
one extreme, the teacher minimized personal contact with students as’in’

-

- the case of Mr. Quinn. On the other extreme much of the time in

Ms. Parker's class was given over to idle chit-chat at the expense of

-

doing the assigned work. -

[
-

_+ In any case, it is not clear what academic learning took pl ace. In

L]
. -

one description there is the suggestion that the teacher emphasized

. . . -
\ spelling, but théte is also the suggestion that students may have tuned

out and simply gone through the motions*of taking spelling tests,

'S .
exchanging and grading them, without really absorbing the material.

- -

. _" “ . L
Also in at least one instanchk, the teacher was very concerned with

‘helping students disguss and- understand literaturé..Consequently, the

-, 'f students may have done well in this turricalum area, but—it was not -

H
. - .
. - . .

tovenpd on the achievement test’and any academic gain is unljkely to-

1 . - ., 'f' ’\ 4
‘have been drrectly measured -~ .
En gllsh Classés with Contrastrgg Scores on Attjtude and Achievement

. - [] < L]

-

- : _Enélish.ckassrdoms with highzadhievement gaifis but low rétings'for'
. .‘n ) . & . L ] )
student attitudes are symmirized below? ) )
q— "t " * -
N Ms, Roberts. Thi# teacher rately lectured and seatwork ,
) predomrnated however, she did emphasize spelling and the o

- class. spent, a2 lot.of time in spelllng activities and drill.
She ufed a lor of educatronal géhes “which she des;fned herself
. o heLp studgnts in these ackbivities. She hadea definite
e daily sgchedyte 'which seldom varied." The class was filled with -
o generdl 1y brrght students, but they were seldom allowed to
. R express 0p1n10ns which did not agree with the teacher's. ‘Her
. personelrty wag hdrd to categorize.: Her demeanor ranged '
. . batqeen hostllrty toward students arid other teachers and a
'.false hear®ness. Sometimes she tnred to get chummy with the
- Sbudents ,*butsthey didn't respond because at other times she -
-, -vas sercaseic and critical. - In an efforn to be frrendly she *

N

+
+ W .

Q . . o~ o
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appeared overly hearty. Mostly she was s0 mercurpial and
changeable that students didn't khow where they stood. The
students responded with alternating fear and irritation
although some appeared to like her and tried to get along.
Mr., Scott: This was an interesting class™in which to o
observe., The teacher had a creative style and spent a great
deal of time holding class discussions and rdlat1ve1y little
time in individual seatwork. ,The brighter' students in this
+ room were challenged_to think ‘and learn. One of his problgms,
" however, was that she did not get along well with the less
intelligent .students in c¢lass. Except for disciplining them
when they were disruptive or noisy, he virtually ignored them
and left them to their own devices. In other instances, he
wag almost too mild-mannered and other studenté took advantage
of him. Students in the halls on the1r way tQ classes would
tap on the windows.of his room to bait him. Some gtudents in
W his class also tried to 'get his goat." He tried to react
calmly but his frustration showed.
Aside from his tense personality, the students-did
- appear to be getting a great deal from his class. While he -
. disliked teaching basic skills a;;?ﬁE_T3§3:1ght ‘spelling, and
grammar, his approach to the :subject matter was exC1t1ng and
held students' attention. . R
. Even with two classrooms, the centrai theme is Eairly ¢lear. 1In
“ - . ' : “ .
‘ both cases.tpé‘teachers‘appeared to have difficulty relating effectively
. to their students.- Less is known from the descriptions about the

ki

?kn‘~ : quallty of the 1nstruct1on, although both classés had a h1gh proportlon

of}students vho were bright and able. The suggqstlon is that while the

PO 4 -

. . ae demlc instruction was adequate and even possibly conduC1ve to
) B acédequ gfins, the attituda of students toward their teachers
‘gukfe;ed and perh;ﬁs‘the} made académic tﬁéks.worse th;n they n;eged to
be. . . ‘ ' g" . . ‘ . K - ) !

¥
N ~ i C R
- 1

Examination of the‘bbserver deseriptions of English ¢lasses that
y ghowed lower achievement, ‘but higherfsthdent ratings of-Leachers,
- indieates that in.these classes English teachers used a variety of

methods to -éach students such as filmstgips, gameg, story réaqing, and

t T discussion of'lite:ature- Most of this material was not covered*by the

o . 20 . .

Lo .. 23
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achievement test and'this may be one.reason the student performance was

low. In some of these classes discipline was also a problem.

. One of the. largest categories was the group described as low
achieving but who rated thejr teachers highlz:' Nine classes were
L . . .

categorized this way. A representative description.of these classes

follows:
. . ' i

Ms. Thomas: Students did seatwork in this. class about 90
to 95% of the time. They worked on contracts and this,
contract work was self-paced, but also varied by diffiéulty
level ("A" contracts, "B" contracts, etc.). Any extra help
the students needed with getting their work done they got by
going to the teacher she always stayed at har desk .
or by asking a friend. The teacher allowed and % couraged
¢ollaboration among the students to some extent.

—

¢ basis, the teacher attempted to'

7 @n a nonacade
promote solid;ﬁg y with the ¢lass to the point where the

students coul and Qiﬂ) take advantage. They never seemed
intimidated by any of her threats, and she seemed to follow
through only/on a small percentage of them. The' teacher
seemed more/concerned. with developing sqcial relationships
than with feaching the subject matter:” The class seemed to be
a br1ghter than average clags. I heard _her say to them that"
they could all probably “do the "A" contract work. A couple’
of ‘troublemakers kept the class lively. Also, some of the
most mafure and soc1ally apt students in the school were
- . apparen}ly in this class. Students ht rave enjoyed this
class without learning much. The teacher jseemed to operate
- with tﬂe assumption. that students would all be motivated to

-

get ¢t b‘mater1al from thelr packets and that those-yho
couldn't woyld come up to her of their own volitio

Ms.
stud
able

i
)
-

»

This teacher was really concerned’/about her . '

derwood:
#P She was idealistic and wanted her studenta to be e
to cope effectively with life. She tried to instill a

mature attitude and a sense of fair play in the students. She

“spongored a- mult1rac1al club after achool hours and had
exceﬁlent rapport with' the class part1cular1y minorities. She
‘lisgened to their problems- and was sincerely concerned and
invalved. She didn't cover much academic material in class,
howéver, and often she gppointed students to run.the class. -
There was a great deal of class time spent in chlt-chattlng \
and, talk1ng}$h1ngs over with individuals. Very little work ,
went on and the teacher graded the claas on how much they. . N
tried, rather thah what they had accomplished. (The observer
felt that the teacher had excellent potential to be a fine

e
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Aruitoxt provided by Eric:

1.

teacher, but that at present she needed to "teach more and

‘ gocialize less.™) '

-

" 1 .

N '

* " Ms. Vinson:

“This teacher had all of, her classes organized

in a particular”way.

The first five m1nutes were .for , -

organization and reading miterials.

The next five minutes.

(timed) were for individual reading, during which the

students

L]

were not allowed to talk or move around.

After this,

the

class proper’ began,

The teacher*lectured a number of

times -

and was interesting and Lnﬁprmatlve

but the lectures and

discussions were marred by the interruptions of a few

problem

. students, The rest of the clads time was spent in individual’
seatwork, which was also dlsrupted by the problem students. :
Seatwork pre&bmlnated generally over teaching the class as a o
whole, . et

[

. The teacher had a pos1t1ve attitude most of the time. -
. She dealt well and warmly with most students, but was lax ‘in

her discipline, and some took advantage of this.: She spent’ a
great deal of time giving special help to some of the slower

kids.in the clawnd they seemed to appreciate this. -

-

There were a few students who.tried td bait her into ‘
an argument though she would nevér react strongly At wmost, :
she would quietly stop ‘what she was doing and answer their
irrelevant questions or tell them to be quiet. These students
were continually disruptive, got very little work done, and
bothered the rest of;the'class'a great deal. . . .

., b
' v . . ]

YL .~ PlBcusslion -

“. . B

In contrast to thé data from math classes, our study did.not yield

- * - Y ’

such a clear picture of *English classes.

[

This ‘was born out in the

- 4

larger study which failed to yield a coherent set of predictﬁrs of s

student achievement for E&ish‘ classes. Why was there such a ’
. t E

-~

comparatiyely ldrge group of low-achieving, high-attitude-classes in
English and not in‘hq;h3;~0ne possible éxglanation is the lack of a '
shared pirception of the goals anq.imﬁortaﬁce of juni%r high English,

which pfesents a major'diffitulty_not only for effective teaching. T

3 . . .
.o - . . . i

itself, but for the study of effective teaching asﬁwéll. As was noted

-

in.the final report (E?ertsén; Anderson; & Btophy; flote ¢ A .
There are no agreed-upon sets of skills or goals which are
generally petceived as important and which are the exclusive
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, responsibility of Junior high English teachers. This leads
not only . te difficulties with measuring learning outcomes, but -
' also teo difficulties with getting students to perceive their.
. work as important., Thus, students tend to judge their English 4.

i

N ﬁfféc;s on achievement,

.  classes for a given teacher were quite consistent, regardless

teachers primatily by aFfective criteria rather than their .

" academic effectiveness (as judged by the achievement test).
. y =e o -
With math, however, there seems to be gre§ter agreement between

-
-

teachers and students regarding the nature of the classroom activities

- 1 [

required for learning, Thus; the English teacher- Taces a greater o

' problem in mazintaining the cooperation, attention,
- * - 'l .

and task-orientation
[ -

- of the students.. In addirion to thié, it must be kept in mind that

' * - *

"English' ehcompasses a wider raige of classroom aEtiviti&s,fﬂan math.

Hence,

it may be that the gbsence of a significant correlation between

student ratings of instruction with student achievement reflects the
_J. H "_‘ . . ,- ‘
difficulty of constructing an achieverdient test that accurately reflects

. o N A .

<
- . .

" the many goals of English teachers. . W :
. ‘ ¥ g' . - -
- ) . :
- -7 Another singularity of the‘data with réspect to English classes is’

[P
v

"’ that the pretest accounted for an extremely bigh ﬁroporgjon (85%) of the

variance on the posttesf. Thus, the entering achievement levels of the

students played a particularly important part in mediating the teachers’ .

A teacher who began ‘the year with twd classes -

» whose avérage achievement levels were quite.&iféerent, might preduce
- - w Lt ’

quite different effects in terms of "gain oqwthe two classes, while & .

' teacher whose ‘two classes were gimilar would bé more likely.to hgﬁp‘ﬁa _

-

- similar effects on gain. However, on pupil "attitudes the effects across .

of -

“ A . . :
' ‘entering pupil achievement. This may indicate a conqi§tent pupil 7 | :

* \

reaction to g consistent teacher#btyle. However, the often inconsistent. .

.

pupil achievement results "across Eﬁgliéh'classgs may. indicate that the

.
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the ‘high-achievement math clasées,

co~existerice.
" N *
" such classed appear®o result from the teacher’s inability t ' .
' .a’ " et
students are.taken in'to account. . - -
" on te other hand_, there is a notlceable absens:e of a teacher-"dlrected

’ agenda.

. whose functl:ons dppear to. be "makmg it through the ~permel. . S .

._\-

behavior, chhlevemenb and student attltudegn math and Engll.sh ) e

ERIC

adjustments the teadhers made in dinstruction for their two class’es were
(LY . t 4. N v -~ g
dxfferegts.ally effective or“that teachers were cons:.stetit in their -~ e
- - ‘ , . . e " .

. <behavior to the.l.r classes but that students ach,lge'd d1ffererft,1a11y e )

i

The data on teacher behaviar sugges.t that some.t‘hing of both occur:’ed
/Apart f__om these pa-rtl.cular varta,g.ons Ain the results of our study gy,
s - ',,‘ 3

between math and Engll.sh classes,

; <t .'
- ‘ .'\ﬂ .

the’ de$cnpt1ve summaries of the “".—*:-u

high- achl.evemmllsh classes corre.spond in many ways with those of . —

e

- & N . . B " '

In both caseg, effective classes are, - L v
— - - » .
A L. . R

busineqs-:li‘ke and well organized. " 'The teachers in the higher achieving -.

-~

. _{f . Y l‘ ) .

Eng{ll.sh clgsses seem Be‘St char,ectenzed as having an overall ‘sense of R i
’ , . . - - - R .
purpose or direction, rather than a day-~tg-day attitude of survival or . o

" * . - . '
This produces an expectation: of accomplishment and gives

a1
'

' ‘l ' ) . . . .‘-- ) . © .
some focus to the various lngtructional activitles. Low att tufes in

- -
b} * + 1 . -

hd -

effectively manage instructiph such that individual differentes among 2 .

. { , .

& - '

. In the Enghsh classes categonzed as low at,tl-tndeﬂlow Fchlevement

[ . A

> [

'I‘hese teﬁpher,s do not act as though they are fulfilling
B ' . ) ' R . -:. R L 0‘ o~ ) .
lgng-term goals; they do_not seem to have pupil acl;ievement i wind, .

Inatead they are e1ther maFku{’;tme or flllmg 1t mth actlwiti.es

] e Y

Apparently, the students have gotten the message.. . . : . -

.. . ¢ . Concluslgns Lo T . .
. - i . . . : - ‘

‘,..Ihe des riptive summaries sclarify the relationships amopg teacher. - _J«

>
n

M A

classes. 'Iheg;.‘_suggegt'that in both stbject ar&as good classroom ‘ R
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It whs

~

A

teach1ng, and q positive student attitude go hand-ln-hand;

{

d1ff1cu1t to see relatlbnshlps among effective teachtng;‘st deﬁi

*

./'

v

- managehent, effective teaching, a large proportion -of time spent, ir - '

I3

Ll ‘v.:’ *

-

M -ach1evement, and student att1tude »n our ear11er feport

’ b
ng;dat ufrom

* .

a

J

1

-

5

" .
* 3

A )
' attLtuderySLng descr1pt10ns of existing classrooms some 1mpo;g

tke whoIé sample, but ghen we focns on ‘the extremes of a{ﬁteveyen igg@

‘ o \

.

*relatlonéhlps begln t0'emerge.'

1l

-

H}gh achlevement hlgh att1tude clagses are character1zed by good

" s‘.)rgeruzﬂt‘l.orl1 a ‘hlgh Qroportxon of t1me 1n 1nstruct10nal act1v1ty, and

task-orientétiod, qpereas 1ow achjevementLIOw attitude c[asses present
B At s :

*

.

¢

-

] . . ! . . b . 5 y
'the qohnterpart-gchaotic,.unstruetured classpooms with less :
. Fd

The dehériﬁtive'suﬁﬁaries-strikingly suggest that .
+ : . F3 )‘ . " . - . . "

" there is a'reratﬁdnship.betweEn the ‘planning and organizatiom of

e taskjorientatiéw.

.

- activitiés, the creation 6f an overall direction or focys for stddeﬁtﬁé

”

goad.mandgement of student behaﬁior--in short, a relatioaship betw &

¥

and student learning.

a

m1sbeha%10r and- fore. task-oriented pupil behavior in.-the

achievgng clagses,

.

That is

Algo in classes: where smoothly r

L]

there was 31mply less pup11 d'
‘ /

¥ e .
ing activities

L

*to be larij}y a result of teacher management,

were carri®d out there also appear to be léss

e

'y

differences, in'coope:ation among students.

sbehavior,

3 *

" This seems

rather than 1n1€1a1 i

The 1nC1dence of good and

ay

»

*

4

poor managers was dfétr1buted ucross schools, entering achtevemeub

E

RIC:

P e
4

levels, within-class ﬁupil‘achiévement variance,

a

~

>

and other-. _ -

characteristicg poteﬁtially_correlated with pupil cadperation.

In cor*tast,

[

"

"the tlasses in which students achi

characterited'hy an absenpe,ot good management.

o

d 'less were

¥

This relationghip is

L1

o




an ‘

‘

r " " .. ¥ - .
not surprising, for good classroom management promotes. the structuring

. 1

of events in classrooms .in such. a8 way as to maximally promote the
< ) N ' . o N
orientation of the students to learning tadks. This relationship is

~

) ¢ o . “ta ) .
» particularly clear im the high achievement~high attitude and low

. ~ -
. achiewement-low: attitude ¢lasses!. . .
. . N . o~
L4 . " ’ . N
\ " The picture is less clear with respect to the high achievement-low

i .
. attitude and low ach1evement high att1tude“c4asses. In the‘former case,

. A

,
& '
. 1tamay be” that the composition of the f£lass is an 1mportant factor. A |

.

. high‘(avérage) achievement gain may-heve resulted from the teacher :

a

*concentraring on a group of‘¥1gher—ab111ty/e7udents at the expense of

lower—ablllty students. The lower attitude rating can b@ assumed to be
. f v . . -
the consequence of. this di erehtial behavior. ‘In&eed, this is, strongly "
. . »
suggested by the bi-modal distribution ¢f entering ability in o

Ms. Irwin's class. The low rat1ngs Qy tow ab111ty students 1anueand

N -

l

her attltude score. In both math and Engllsh, less effecttve‘teachers

.

.had not sélved the"problem of how to deal with indivﬁdu&l differenceg in

intering Fchievement gnd‘ability. The use of small groups and large '

y : - - - - .
ﬁmouots of seatwork were .not successful in obtaining sustained effort,

i} . t 2 . . ~

posBibly as a result of the poor monitoring practicestof the teachers or
. . - y . . ' ;e .
. becéusé of inability ‘te implement instodctional activities in which
e LI ' '
students were both accountable and.successful .

-
L3

More succesgful teachers did not cope with individual differences

» -

as much through grouplng gnd greater amounts of iﬁd&yldual seatwork.

\\*~{They tended instead to kebp stuﬂents together for discussions and
‘oxplénations. When students were given,dﬁsignments, the teachers .
\ - . . \ . .
: monitored carefally and provided corrective feedback. Grouping

. strategies or seatwork £y not nécessarily be inappropriate, but if they

[ ./‘._ - - . . .

B . ' . 26 O : .
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N .

- 1 -

\ " in ways that all~pupil‘work is monitored car fully. -, ,
N . . ' * Fl ' - " N

No/consistent picture emerges in the casiof low achigvement-high -

attitude classes. With reébectléo h classes,

4

he degeriptions

’ . . %h. ) PR L
. ) suggest 4hat the high. attitude m‘@e be a result of a. greater social

"

rather than acadeﬁjc teacher orientation. 'If this is so, then low

v achievement is hardly a surprise. With respect to English cﬁ:sses, we

have -noted abové that in the larger study a conspicious absence of

predictors of English achievement. However, the examination %f ¢lass y
- i .

N ¢

descriptions points out the variety of ways cldsses can differ.
. » T . .

in paséing, the value of‘anecdotalﬁdescriptions such as_these are

-

. that they provide a more unified perspective of classrooms. They are a

useful supplement to coding systems, which by their nature are more

L g

L

[
’ selective, When combined with thesge more elabg;atq observation systems, '
. * k]
descriptions have a great deal of interpretive power, especially when

. AY
outcomes -are measured on a large sample. They contribute to an
h 4

! -

. understanding not simply'of gselected feaﬁurés 4f the clabsroom but of

I}
— . N .

- the”functioning-of the classroom.as a whole. ‘However, one drawback of

[ L !

these and other data collected during the schodl year is that while they °

-

) ’ L, . R
“ . may reflect the standing patterns of behavior in classrooms, we have no

I}

clear ideas about how these effectsldccukqed.

I}
[]

In sum, these data, do suggest some valuable ways o§ interpreting

clagsroom events and the relationships among teacher behavior, student

’ s
- £

gchievement, and student sttitudes, Variations among high-achieving

'
v

.  tlasses witharespect to attituif appear to ‘be in part a function of the

way the teachers are able'to sfread their attentioy among all the ﬁ

{
! ' 1Y ’
students, Hence;.low attitudes in high-achievement classes may be due

N .

- .

o , . 2 e
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. the problem of dlrectlng a::entlon ko all the gtudents. Flnally, the

data suggest that belng a good classroom manager - is an essent;al . '

~* . ' -

attrlbu:e of being a good teacher and that students respond poaitlvely

. .

to good management. Students learn most effectxve;y, and with positive

- N '

_feelings, .when they are in a classroom that is well managed and where

n
1

teaching occursg. -
-3 \
' . LY A1
L] ."‘llf N
* * 13 -
Ta - .
. 4
' s
- F
‘l LY
\ % "
- . -
4 - . - "‘
- . . - .
? o *
© * T
PR
f
N 4 . :
j L
. % il O
- 4 i 4.' - . f
. ; , . ] .
L O o . X 28 /

.‘[ERJ!:‘ w o _ . 531 -

Aruitoxt provided by Eic:

—




- Rgferénce Notes .

-

-

R }
1. Evertson, C.M.}

Anderson, L:M.; and Br

r

ophy, J.E. The Texas Juniot?’

ﬂiéh School Stndy} "Final éeport of Procesgs—outcome

L

Relationships (R&D Rep. No. 4061),

S P
Development Center for Teacher Education

1 ¥
LS

' /2
y Texas, 1978. : . - )
. ‘ i -
19 \ ,.
\ -
|
ﬁ -
- ¢ L]
~
4
A . - :
/
1
i
" , ' 29 02 L] .
1 1

s

, The University of

) Austin: The Research and
-

i.

e "




\\

- References

Doyle, W. ‘“Makiné manage}iaf decisibna in classrooms.“ “In D. Duke

(Ed.), Classroom Mapagement, The Seven;y-E1ghth Yearbook’ of the

Natiowal Soc1ety fq} the Study 6f Education (Part II) Chicago, o/

.

" Illinois: University of Chicago Press, 1979.-
Evertson, C.; Amderson, C.; Anderson, L.; & Brophy, J. “Relationships

Between Classroom Behaviors and Student Outcome’s- in Junior High

Mathematics and English, Clagses." Americad Educational Research

[

Journal, in) press.

Kounin, J.” Discipline and Group Management id Classrooms. Dallas:

+ .

Holt, Rinehart and winéton, Inc., 1970.

. Metd, M. Classrooms ang Corridors: The Crisis of, Authority in
- ' ™ *

’¥Deaegregated Secondary Schools. Berkeley: : University of California

Press, 1978, *

L3

[y

-
-

¢ f 'q-...
K .
i A .
Yo
’ ) b
30 tfé?

P ]




- ' ¢
r [} . ‘
- " . - *
» oo
2 . Footnotes i VI
_ , . ; . - I VNI

4

The author wishes to acknowledge and thank the following people who

-
- -

- contribgtg@ substantively 'to the .research program described and/or

- - ]
L}

offered helpful commerts and criticisms on, darlier drafts of fhis

- .

report! Linda Anderson, Jere §r0ph§, Edmuﬁd—T. Emmer, Walter Doyle,

Jeanne Martin, and Donald Veldmah: The ﬁuthdi:also wishes to thank
o . .

Betty Ancheta and Susan Smith for manuscript preparation.

L

e

31. . L]




, ) Table I s

r;} Distribution of -Math and English classes

for each combination of achievement and attitude level

[

N (Math N = 58, English N =78), .
Students Ratings B Achievement
of Teachers - High <~ Middle ", ¢ Low ‘ "
(attitudes) Math English Math English  Math EnfTish v
High .6 9 7 . 8 -6 - 9
Midd}e 10 8 7 8. 6 10 -
B r P ,
Low !' 3 10 xyp 3 - 10 BRU 6
, )
n
" ‘!o . L4
g
t
- »
{ -
H -
32
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f . ‘ Table 2
] . . 1.
S . Attitude and Kchievepgﬂt Scores e .
P . ' for High ahq‘de:Hath Claségs S, ) ° .
..' - (Y ' ' ) - - e
- L . C e & " .
, _ CAT  CAT Exiting fich’ Residual SRT '
Teacher? Grade X Sigma Ach Sigma Gain SRT Sigma *
- ' . . b - - * . - ) \I
‘" High Ach - ) . . ) T .
High Att - , o . ‘ i .
o Ms. Adams 7 7.1 1.2 62,2 7.4  6.29 53.4  9:}
. . ]
o , o,
> ** Ms. Baker 8 17.0 6 59.5 . 15.7 14.89. 53.6 7.7 ° .
) Mr.casey 8 7.5 1.5  63.2. 15.5  9.89 ' 54.0 6.8
. Low Ach N » . oo L
. Low Att ‘ - )
. zﬁi. Davis 8 7.2 1.5 38.9  “19.5 -5.95 42.7 9.6, '
fl . - \ ' . »
' Mr. Blliott 8 6.7 .9  &41.2 - 16.0  -5.52  43.9 11.0 '
ST . € .
Ml.‘. Famer 8 7.0‘ 106 39'2 21.9 : -IOall 4409 1202
High Ach , o
- Low Att K ' ! , . .
Mr. Green 7. 5.6 L4 36.6 17,2 9.43 43.3 . 8:3
H - Y .
Ms. Harper 7 5.6 1.3  28.4 0.9 b.44 45,9 13,0
Ms. Irwin 8 7.2 1.3 49,5 21.8 9.26 37.3 12.3
Low Ach’ . ' . .
High Att . .

Mr. Jackson 7' 7.1 1.6 42.4 T 19.0 ~7.57 33.9 6.4

Ms. Keith 8 6.9 2.4 "43.9 23.6 ° -4.50 55.3 6.9
& . :

4 -

v, . '
9A11 teacher names are fictitious.
Ppi-modal . ° .

Ach test X = 45.0, SD = 24

SRT % = 50 SD = 10 (standardized) , ‘ .

- Fl
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Table 3

" ‘o . - . ‘ .
- Attitude and Achievement Test Scores
- o for Hi‘gh and Low English CIasseg -
N CAT  CAT, Ach Ach Residual SRT °SRT
Teacher? = grade _% SigMa X Sigmsa _ Gain X_ Sigma
~High Ach
High Att . “
Ms. Lake 8 7.9 3.1 160.1 40.7 5.28 54,3 6.5
Ms. Martin 77 8.1 1.5 177.2 12.2 9.32 586 4.3
) ‘Mr. Nolan "8 8.4 11 172.7 18,5 4.5 54,3 6.6
\\
Low Ach )
Low Att
Ms. Olson 8 8,0 2.8 155.5 38.6 ~-7.25 52,8 8.7
Ms. Parker 77 8.1 2.2 162.6 21.8  -5.55  31.4 11.7
Mr. Quinn J 7 7.1 1.7 151.2 28.6 ~1.03 35.8 9.1
High Ach :
Low Att . ! ) ’
Ms. Roberts 8 7.8 2,2 168.3 24.5 9,05 42.5 9.2
Mr. Scott 7 7.8 1.9 170.1 17.4 13.06 43.8 11.6
Low Ach
High Att .
\ ‘
Ms. Thomas 8 8.2 2.6 158.1 29,1 -9,89 56.9 6.2
Ms. Underwood 8 6.3 1,40 139.7 25.2 ~10.6 59,1 3.5
Ms. Vinson 8 7.7 2.4 155,1 40,5 ~3.49 56.1 6.1
» ] '
- 8411 teacher ‘ames are fictitious,
by i ~modsl
T Ach test % = 156, SD = 35
SRT % = 50, SD = 10 (standardized)
34 .
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