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.. FOREWORD

The West Virginia Department of Education has identified educational goals toward which educational activities
in public schools are clirected These educational goals include achievement of hife skilisthatenable girls and boys to
respond to the demands and challenges of daily living. Educating young people to be competent consumers 1s one
means of attaining educational goals for West Virginia.

Learning to manage, 1o buy w'sely, 10 save ang invest, to protect cneself from unscrupulous practices, and 1o
understand the responsibilfities of being a tax paying citizen are important hife skills.

Corsumer Education 5 8 Aclivilies, Fesources and Zvaluation descnbes activities which teachers may uhilize as
they quide students toward competence in these area.. It is anticipated that the use of this document and 1ts com-
panion, Consumer Education K- 12, Concepis, Compatencies and Learner Outcomes, will resultinyoung consumers
who can responsibly interact with the free enterprise economy.

Phil E. Suiter
Assistant State Superintendent.
Bureau of Learning Systems
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WHY SHOULD CONSUMER EDUCATION BE INCLUDED IN
WEST VIRGINIA SCHOOLS?

The President’s Committee on Consumer interest summarizes the role of consumer educatior as foliows.

The purposes of consume: education are to help each student evolve his own value
syslem, develop a sound decision-making precedure based upon his values, evaluate
alternatives in the marketplace and get the best buys for his money, understanding his
rights and responsibilities as a consumeér i our society, and fulfill his roleindirecting afree
enterprise system.

Clearly, consumer education can bridge the gap between the school environment of the student and the real
world of consumer choices. In classrooms which encourage students to make choices based upon knowiedge and
their own values while seeking informaton in arational manner, consumer educ at.on canreinforce the importance of
school for living.

- .
N

Suggestgg Guidehnes for Consumer Education (Washingtor.. The President's Commitiee on Consumer
Interest), p. 2 ' r




WHAT SKILLS SHOULD BE EMPHASIZED IN THE TEACHING
OF CONSUMER EDUCATION?

Consumer compelence requires sound decision-making. In a country that offers many gouds and services,
choices must be based on values and personal resources. Competence sn analyzing consumer information 1s néces-
sary to make intelligent decisions related tu personal preferences Competent consumers cdn make wise decisions In
cheosing how to satisfy wants and needs. Focusiig upon decision-making as an essential ingredient of competent
consumer vehavior gives studenis practice inthe democratic process. Knowing the iymits and extent uf personai free-
doms together with nghts and responsibihties 1n the marketplace are directly related to cit.zenship education.

Auding students to clariy their own values s angther essenual component of consumer education. When boys
and gurls recognize the belefs which underlie their behavior, they can buy in the marketplace tather than be sold or.
influenced by extemnal forces not compatible with their own goals

Value clarfication 1s the subjective base of decision-making, the obiective bace is the collection and application
ot data. Teaching students how to make good decisions, based upon an analysis ol intormation, is crucial in a world of
expanding knowledge. It 1s important 1o teach students critical thinking. a good consumer gducation program aids
them in learning how 10 learn as well as what to learn.

The West Virgima consumer education curniculum utihizes decision-mdkaig, valuing and inquiry processes.
Competenc.es. learner outcomes and suggested activities are designed to fostor the abilily to use these essential
processes to increase satisfaction with personal consumer achvity.
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HOW SHOULD THE CONSUMER EDUCATION CURRICULUM
BE STRUCTURED?

Abilityfto function as competent Ecngumers is developed over ime and through a mynad of classroom and life
expenences The sheer numbers of competencies required lor adequate consumer functiornng necessitate intro-
duction 01 consumer educalion €onCepls as soon a5 students enter the schout program Concepts to be introduced
at three grade spans (K-4 5 8, 9-12) under each of the orgénizing behaviurs dare presented in the Tabie on page 6.
Examination of the curnculum reveals that learner outcomes and suggested activities for grades K-4 emphasize the
relationshipof the boys and girls in those grades to thewr individual famibies, classmates, and community, The surncu-
lum lor grades 5-8 emphasizes concept attainment within the macrosconomic framework of consumer activity Stu-
dents 1n grades 3 12 focus on their roled ag futare adults as they establisty hous¢hiolds and families ‘

ra
In additron to incorporaling consumer education concepls at all grade levels, 1t is also necessary o organize the
concepts 'nto behaworal patterns of cormsumer act'vity The suggested curriculum organizes consumer education -
toncepts Into five processes The organizing processes include managing, saving and invGsting, buying, protecting *
and sharing Concepts necessary for understanding and utihizing the processes shuuld be studied in relation to these
larger processes to prevent fragmented learning

MANAGING - Manating s the achivity wh.ch involves recognizing needs and wants,
setting goals and prionbhes, deciding on ihe use of resources, mahing plans and carrying
them ont Managing involves managing money. o7 budgeting.in all of iis phases. ltincludes
the use of skills in planning a budget, developing a workabie system of record keeping, de-
lerming when credit will be useyd, analyzing the costs ol credit. determimng net worth poss-
tion and deciding when investments in human capital need to be made While the concept
of managing focuses on use of money and other resources. we must remember that abasic
activity of managing 1s getr roruning 1. hat goals will be sei. based on personal and:or family
vaiues Determining a “We style 1s a function of managing also

SAVING AND INVESTING - The second essential consumer activity which siudents
must use effectively 1z sraving and investing This achivity involves ¢hoosing ways i which
money will be retained for tuture use Consumers will not use all their money for meeting
present needs and wants The achivity requires competence in handling the concepis of
Interest, fixed and vanable relurns, savings instruments, secunties and forced saving It
requires an understanding of how banks and olher investment institutions operate as well
as examining reasons for sawng The concept of saving and investing s introduced at the
5-8 level




act vity reqoigs knowledge of many conceplts. It involves seeking a balance between pur-

chase of goods and services, knowledge of the functions of buyers and sellers, producers
and consumers, and the role of supply, cemand and scarcity, and profit in détermining price.
intelligent buying also presupposes knowledge of the distnbution system and @ncompass-
es the use of advertising and propaganda. merchiandising, labeiing and product testing

The buying actinty is where much of the ‘nitty ¢ tty” of consumer education 15 essential.
To get the mest for their money. it is necessary that consumers possess up-to-date know-
ledge ut the aitributes of products. Ways of evaluating auality and terms ¢omenonly used
tn the marketpice are also examined.

BUY,NG{:??& thisd orgamznng aclivity in which all consumers éngage 15 buying. This

PROTECTING - Protecting involves understanding how laws protect consumers, The
process includes use of contracts. warranties and product safety as ameans of pragection
It encompasses methods of seeking redress for gnievances, deception and fraud. Protect-
ing 15 a means of dealing with economic nisk and thus includes knowledge of Insurance asa
means of preventing severe economic 10ss.

SHARING - The final organizing activity is sharing. This activity focuses on ways of
dividing the scarce resources our world possesses and includes the concepts of rationing, v
corservation and the whole question of public §goods and services. The concepts of taxes
and v2ting are necessary if those public decisions we make to provide goods and services
avallable to all are to be intelligent ones. The concepts Qf wills. estates and trusts as sharing
achivities are included since they provide the legal means of shanng one’s private wealth
with others.

HOW CAN THIS DOCUMENT BE USED TO DEVELOP
CONSUMER COMPETENCE? -

LY
’

Consumer Education 5-8.  Activities, Resoyrces and Evaluanon 15 dwided into two ma]or sections Section |
identifies the speciic conwepts, competencies and learner outcomes which are the target of the middle childhood
consumer education curticulum  Sechion i descnbes the instructional aGtvities, resources and methods of
evaluabion whiLh teachers may ase in developing learning competence. At the top of each pPage ©! activities. the
specific concept. competenty and learner outcome .s repeated for teacher convenience. In some cases, several
achivities ale needed 10 develop a particular learnar behavior. Also. each outcome does not necessanly have aspacific
evaluation methud histed Some evaluation 15 cumulative and measures several gutcomes. knaddrion, this ducument
15 not to be interpreted as the minimal of maximal program for all leainegs. Rather it is to be used asa guidehne for
devetoping jocal curricuium and for designing istruztional strategies which meet needs of paiticuldr individuals
graces 510 8 The vhart on the agjoining page shows the relationship of middie childhood concepts 10 those of
success:Ve levels.

ERIC L 11
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CONCEPTS

ESSENTIAL COMPETENCIES

LEARNER OUTCOMES

I. MANAGING
Budgeting
tngome
Wages

Credit

1§, SAVING/INVESTING
Banks

interest

Savings

1.0

2.0

The learner will recognize that
budgeting is a systematic effort to
plan and control the expenditure of
income.

The learner wlil expiain the services
that banks provide for families and
bus inesses: savings, loans, trans-
actions, safety.

Pl

1.2

1.3

2.1

2.2

»

Given a specific amount of money and
payments to te made, the learner will
prepare a budget to balance income.

Given a situation in which expendi-
tures exceed income, the learner will
develop plans for obtaining money.

Given a situation in which income is

greater than expenditures, the
learner will formuiate plans for
investing the resarve,

After visiting a bank or talking to a
banker, the learper will design and
construct a mural depicting bank
services.

Given a mural depicting bank ser-
vices, the learper will state whether
the co’ s are assumed by the bank

or by the consumer,

-1




CONCEPTS

ESSENTIAL COMPETENCIES

LEARNER OUTCOMES

11

BUY ING

Harketplace:
Production
Distribution
Labor
Management
Capital

Supoly and
Demand

Price
Profit
Consumption
Competition
Advertising
Propaganda

Product Labeling

3.0

The learner will identify the foilowing
component parts of the marketplace:
produccion, distribution, labor,
management, capital, supply and demand,
price, profit, consumption, competi-
tion, advertising, propaganda and
product labeling.

Given newspapers from the local commun-
ity, the learner will list places
where goods and services are
exchanged.

From the list of businesses described
above, tha learnes will describe the
marketplace as a place where buyers
and sellers meet to exchange goods
and services,

From goods-and services depicted in
magazines and newspaper advertise-
ments, the learner will explat the
relationship between vants and needs
and items produced. .

Having played a marketplace game,
the learner will explain how supply
and demand influence the pri¥e of
goods and services.

Given descriptions of the market-
place, the learner will identify
factors of production (i.e., land,
labor, capital and management),

Given selected market situations,
the learner will classify them as
either competitive or monopolistic.

Given several types of advertise-
ments, the learner will identify and
describe the techniques used.




CONCEPTS

ESSENTIAL COMPETENCIES

LEARNER OUTCUMES

V.

SHAR NG
¥
Taxes

Rationing

Conservation

7.0

The learner will demonstrate how
taxation, conservation, and rationing
affect the redistribution of
resources.

+

6.3

6.4

7.1

7.2

7.3

Given a real or_simulated situation,
the learner will explain the con-
sumer's rights in the marketplace to
be safe, tc be informed, to have a
choice, to be heard, to be protected
and to be educated.

Given a real or simulated situation,
the learner wil! determine areas of
manufacturing and sellino in the
marketpl ace,

Given information on the West
Virginia tax dollar and how it is
spent, the learner will describe how
that sharing of resources benefits
the citizens of the state.

Given a hypothetical situation where
scarcity of resources exists, the
learner will explain how rationing
and conservation aid in sharing those
limited resources.

Given a simulated situation where a
shortage exists (i.e.,, water), the
learner will prepare a solution to
the problem acceptable to all
persons affected by the shortage.

L
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CONCEPTS

ESSENTIAL COMPETENCIES

L EARNER OUTCOMES

Marketplace

PROTECT ING
Contract

Warranty/
Guarantee

Product Safety

4.0 The learner will distinguish the

5.0

interrelationships of the elements
in the marketplace.

The learnef will relate how warran-

ties/guarantees, contracts and
product safety contribute to the

protection of producers and consumers.

3.8

3.9

b1

5.2

Given several examples, the learner
will evaluate an advertisement in
relation to criteria established for
good advertisement..

Having played a Brand Name Game, the
learner will explain the effects of
advertising on our perception of
needs and wants.

Given product labels, the learner
will indicate their usefulpess to
producers in marketing and to
consumers in matching products to
specific wants and needs,

As a class project, the learner will
create and conduct a business and
analyze how the component parts of
the marketplace operate in that
sktuation,

Having 2xamined sample contracts and
discusseg their provisions, the
jearner will list the essential
features of.a contract.,

Given a contract to examine, the
learner will state how the contract
protects the buyer and the seller.

11 1
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CONCEPTS

ESSENTIAL COMPETENCIES

LEARNER QUTCOMES

[

Rights and
Responsibilities

6.0 The learner will identify ethical
behavior in the marketplace.

5.3

5.4

5.5

5.6

6.1

6.2

Having examined.a sample warranty/,
guarantee, the learner will list
the essential features of the
warranty/guarantee.

Given a warranty/guarantee to
examine, the learnmer will state how
the contract protects the buyer and
seller.

Given 3 list of common household
items, the learner will identify
safety features related to their use.

Given provisions of laws related to
product safety, the learner will pre-
pare an exhibit which demonstrates
where these laws have been applied.

Given real or simulated experiences,
the learner will determine areas of -
consumer responsibility in regard to
shoplifting, mishandling of products
2nd consideration of the proper use
of goods.

. . -
Having identified ethicai practices
in the marketplace, the learner will
internalize ethical practices for
his/her market behavior.

vy A
~f
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. MANAGING

CONCEPT. BUDGETING, INCOME, WAGES AND CREDIT

ESSENTIAL COMPETENCY: 1.0 The learner will recognize that budgzting is a systematic effort to plan and
control the expenditure of income,

, LEARNER OUTCOME. 1.1 Given a specific amount of money and payments to be made, the learner will
prepare a budget to balance income with expenditures.

! ACTIVITIES RESOURCE EVALUATION
N : L
1.1 (a) Collect budget plans and examples of budget plans | 1.1 Given several types of budget plahs

have students c‘ wpare the and a set amount of money, the

% several types. 8e sure to in-{ catalog(s) - student will set up a budget using

: c¢lude concepts such as credit his/her plan,
and lay aways as a means of newspaper{s) and grocery store
budgeting. flyer{s) . Student's finished work, can. be
{b) Give the class an checked for math accuracy. Student
opportunity to plan and carry q can be asked to choose the concept
out a money making activity ’ “hudget'' from an example/non~
such as a bake sale. After example situation to verify concept
completing the sale, the stu- understanding.
dents take the total amount of
money and make a budget for Students, given a blank circle graph
the class expenditures such on a worksheet, can correctly divid
as tr.ps, materials, etc. that the graph into correct amounts to
they plan to buy. equal 100%, when given a sample
- budget,

{c) Given an unlimited amount
of money and a catalog, the
student is asked to make a
list of all items he/she would
like to purchase. The student
is then asked to limit the
list of items to those ne/she -
could purchase if given a set

:3 j amount of money. The student
is now buying on a pudget.

Cont'd '




[t

. |. MANAGING
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CONGCIPT.  BUDGETING, INCOME, WAGES AND CREDIT

ESSENTIAL COMPETENCY: 1.0 The learner will recognize that budgeting is a systematic effort to plan and
control the expenditure of income.

LEARNER OUTCOME 1.1 cContinuation of 1.1
ACTIVITIES : RESOURCE i EVALUATION )\
1.1 COMT'D

Discuss decision making that
had to take place and the
effects of the decisinn.

{d) Using a daily newspaper
and grocery store flyers, have
students plan a grocery shop-
ping trip. Mother will be
away for a few days and she
gives the student $25.00 to
buy the food needed. Include
the supporting concepts of
putritious, pnon-nutritious;
needs vs. wants; specials and
""good buys;''weights, measures
of various products in relat- n
ion to prices; known brands
vs. cheaper, unknown brands,

etc. ~
(e} The teacher will as;KE
volunteer to tell hd¢ much

money he/she has with him/her.

Then ask the student when he/

she will be getting more money
Cont'd
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\7 {. MANAGING

CONCEPT,; BUDGETING, INCOME, WAGES AND CREDIT

Y

ESSENTIAL COMPETENCY: 1.0 The learner will recognize that budgeting is a systemati. effort to plan and

contrel the expenditure of income. .
LEARNER OUTCOME: 1.1 Continuation of 1.1 '
ACTIVITIES RESQURCE EVALUATION

1.1 CONT'D Have students comolete the followina:
At this point the student will - 1. Classify the following foods into
tell what his/her expenditures twe groups: nutriticus foods and
will be from that monent until nonnutritious foods. Milk, candy,
receiving adg¢itional funds. pop, pork chops, orange juice.
Have him/her 1ist the expenses{
with the amounts required for 2. Explain the difference between your
each. This is actually the needs and your wants.

beginning of budgeting.
2. Given $5.00 to spend, which of the

(f) Have students, given a following ways would you spend it.
tneoretical "allowance' of (8e sure your choices do not add up
$1.00 per week, decide upon to more than $5.00.)
a weekly budget for managing (list of choices, etc.)
their money¢ Decision making,
math skilis and the budget L. Explain in your own words what "bud-
concept should be stressed get' mzans to you.
consistent with the student's (a) What items would appear on the
age and experience. budget of
(1) @ farmer
(g) Have students develop an . (2) a rock and roll star
imaginary family, @ father, {3) Evil Kneival
mother, and three children - (4) a truck driver
1 3(} ages =, ’ , grades (b) what items would be on everyone'sg
, , . Then make budget?
,a list of expenses for a year
font'd . N Le N
18
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CONCEPT. BUDGETING, INCOME, WAGES AND CRED!T

ESSENTIAL COMPETENCY: 1.0 The learner will recognize that budgeting is a -systematic effort to plan and control
the expenditure of income.

i LEARNER OUTCOME: 1.1 Continuation of 1.1
¢ ) "ACTIVITIES RESOURCE EVALUATION
vﬁl"
1.1} CONT'D 1.1 CONT'D
for the family and plan a (b) Student's finished written work
o budget for them. The income can be checked for math accuracy.
for the year is $12,000. _ Students can be asked to choose the
concept '"budget'' from an example/
. non-example situation to verify
concept understanding.
{¢) Given an amount of money and a
set of expenses the student will
construct a budget for a month.
O 1Yy ]9
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1. MANAGING

CONCEPT; BUDGETING, INCOME, WAGES AND CREDIT

ESSENTIAL. COMPETENCY: 1.0 The learner will recogn.ze that budgeting is & systematic effort to plan and control
. the expenditure of {ncome. .
LEARNER OUTCOME: 1.2 Given @ sityation in wh:ch expendi tures exceed income, the learner wnfl_IQeIOp plans

for obtaining money,

ACTIVITIES n RESOURCE EVALUATION )

1.2 (3a) Discuss advantages and dis-
advantages of a budget including
unexpected expenditures, credit,
etc.

(b) Given a specific monthly
income, make a simulated situa=
tion in which items included in
budget expenses add up to more
than the income. Let students
discuss in groups their ideas for
balancing the budget. Let each
group then report thelr ldeas to ,
the entire class. List all of
these on the board. After all
have been given, discuss all
possibilities, their consequences
and decide upon the most appro=-
priate alternatives.

(c) Groups make a list of situa-
tions that might cause their
budget to. be insufficient.’
Discuss these. Given a fixed
amount of income and a list of
} Q,j normal expenditures, have
students decide what choices they
could make should one of these

e e e e ——— . VY )
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. HMANAGING-

CONCEPT:  BUDSETING, INCOME, WAGES AND CREDIT

ESSENTIAL COMPETENCY:; 1.0 The Iearner will récognize that budgeting is a systematic effort to plan and
) control the expenditure of income.

LEARNER OUTCOME:

1.2 Continuation of 1.2

——

RESOURCE

ACTIVITIES EVALUATION
1.2 CONT'D * 1.2 (a) Evaluate through oral comments .
(b} Oral or written verification
unexpected expenditures pop of understanding may be veri-
up. The students then analyze fied through the following:
and revise their budgcts. © - (Examples are given)
(d} Students may share their 1. Explain what it may mean if |
2xperiences with planning and tell you a family has bills
following their own budget (owes money for goods and
with groups of others. ser\?ices} for more than 100% of
its ‘income.
N 2. Why do some families put away
\ part of theI\Kincome in savings?
21
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CONCEPT: BUDGET G, INCOME, WARES AND CREDIT

ESSENTIAL COMFETENCY: 1.0 Thf; learnef-wlll recognize that budgeting is a systematic effort to plan and
' cagntrol the‘expendlture of income, :

. LEARNER OUTCOME: }.3 -Given a situation in which income is greater ‘than expenditures, the learner
) will formulate plans for investing the reserve.
4
ACTIVITIES RESOURCE ' . EVALUATION
1.3 (a) Reverse the situation so reference books ) 1.3 (a) Given the following facts
that the income is greater answer questions I- 3
than the stated expenditures. ‘ !
(See (a) and (b) of 1.2) 3
Follow preceding procedure in Monthly Monthly
Activity 1.2, allowing groups . Expenses Income
to name many alternatives. :
List and discuss each possi- Food $240 $850.00
bility for discussion. Rent $150
_ . Pavments $130
(b) Students visit a banker, (furniture, car, department store)
stockbroker, real estate Utilitjes $140,
broker, etg, and discuss Entertainment $100.
various forms of investments (movies, bowling, ball games,
and their qualities. . social ¢lubs, trips)
) Doctor/Bentist $25
(c) After personal and family Miscellaneous $60
‘ budget concepts are establ/ f (gas for car, cosmegics, beauty
ed, the state or national parlor, etc.)
budget provides an extension Clothing $65
for upper level students.
o Figures and percentages on the 1. |5 the family IIVII"Ig withln its
| JNS \ national budget are easily income?
obtained. 2, What would you suggest to help
. balance the budget?
* Research and Report Topics: 3. Is there some other way Besides
1. '"How Qur National Budget reducing spending that tae
Cont'd 1 Lont '4d

\J‘
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I.  HANAGING

CONCEPT BUGETING, INCOME, WAGES AND CREODIT

ESSENTIAL COMPETENCY 1.0 The learner will recognize that budgeting is a systematic effort to plan

and control

the expenditure of income.

LEARNER OQUTCOME 1.3 Continuation of 1.3
ACTIVITIES RESOURCE EVALUATION
i.3 CONT'D 1,3 CONT'D

Has Grown Since the Beginning
of our Nation and sincz World
War 11."

Z. "Items included in Qur
National Budget in the 1790's
and Items in Our Budget Today.'

3. "“Comparisors of the Per-
cent of Our Budget Spent for
Defense, Fducation, etc. with
%0me Other Countries of the
world."

family can meet its bills?

{b) The student will actually

invest
a small amount of money in a chosen

waY 2nd monitor the profits and

losses.

(¢} Follow stock reports in the

newspaper,

11




11, SAVING/INVESTING

CONCEPT. BaNKS, INTEREST, SAVINGS

ESSENTIAL COMPETENCY: 2.0 The learner will explain the services that banks provide for families and businesses:
savings, loans, trans ctions, safety.

1 EARNER OUTCOME: 2.1 After visiting a bank or talking to a banker, the learner will design and construct
a myral depicting bank serwvices.

(oY
T

ACTIVITIES

RESOURCE

EVALUATION

2.1 introduce the topic¢ of banks
through discussion. Let each
student list 5 questions con-
cerning what he/she thinks are a
bank's responsibilities. After
each student has completed the
list, devise a class list,

After completing the class list
of questlons, ask what they
think the answers to the
questions are. Let students
give their own answers.

After discussion, plan a trip to
a bank. Discuss the visit with
the banker well in advance so
he/she is aware of your specific
areas of need.

Construct a mural or collage
related to information lTearned
on the field trip to the bank.

Sample questions:

(1) where do banks get money?

{2) What are bank services?

(3) Hw do banks make a profit?

(4) E~w do banks get their money
for paying employees, util-
ity bills, ete.?

{6) what do the terms interest,
jioans, transaction, etc.,
mean?

Materials:

1. listings of local area banks
2. telephone
3. paper and pen

For a form of evaluaticn, let
student creatively write about
their experiences while visiting
the bank.




. “H1. SIA'NG/IHESTI_NG B ' e y . e ”

CONCEPT: BANKS, INTEREST, SAVINGS

ESSENTIAL COMPETENCY. 2.0 The learner will explain the services that banks provide for families and businesses:
savings, loans, transactions, safety.

LEARNER QOUTCOME: 2,2 Given a mural depicting bank services, the learner will state whether the costs are
assumed by the bank or by the consumer.

ACTIVITIES RESOURCE EVALUATION
1. large roll freezer paper
2, paint
3. brushes
4, magazines
5, glue
6. megic marker
7. tape
8. scissors
2.2 Conduct class discussion about mural group discussion
experiences relating to what
students have learned about board, pencil, paper observation of the role playing
banks.
child-made bank
Example:
I. %ho is the most important play money
person in the banking sys-
tem? Why? sampies of:
1. checks
2. What advantages do banks 2. Christmas club book
have for you? 3. deposit book
b, loans
3. How could the bank help you?
b, If you worked in a benk,
what job would you want?

25
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11, SPVING/INVESTING

CONCEPT BANKS, INTEREST, SAVINGS

-
* ESSENTIAL COMPETENCY: 2.0 The learner will explain the services that banks provide for families and bustnesses
savings, loans, transactions, safety
LEARNER QUTCOME: 2.2 Given a mural depicting bank services, the learner will state whether the costs are
assumed by the bank or by the consumer.

ACTIVITIES RESOURCE EVALUATION

5. What would happen if every-
one stopped putting money
in the bank?

6. Of all the services provlded
by the bank, who benefits
most?

7. Who assumes the costs for
bank services?

tn a stmulated activity let the
children set up a bank in the
classroom.

C\
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BUYING

CONCEPT: MARKETPLACE

!

ESSENTIAL COMPETENCY. 3.0 The learner will identify the following component parts of the marketplace:
production, distribution, labor, management, capitai, supply and demand, price,

LEARNER OUTCOME.

profit, consumption, competition, advertising, Propaganda, and product labeling.

3.1 Given newspapers from local community, the iearner will list piaces where goods
end serviées are exchanged.

ACTIVITIES

RESOURCE

EVALUATION

3.1

Begin by explaining the concepts
of goods and services. Basic
concept development activities
first appear in Consumer Ed-
ucation K-4, Activities, Re-
sources and Evaluation

{essential competency 7.0). |If
students have not beeh exposed

to this material, you may want

to use them at this point,

Provide the students with news-

papers from Lhe local community.
Working in groups, have students
make lists of places where goods
and services are exchanged.

Newspapers from the local com-

munity

[
&"\
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BUY ING

CONCEPT: MARKETPLACE

ESSENTIAL COMPETENCY.
L EARNER CUTCOME.

profit,
3.2 From the list of businesses utilized in outcome 3.1,

3.0 The learner will identify the following component parts of the marketplace:
production, distribution, labor, wanagement, capitai, supply and demand, price,

consumption, competition, advertising, propaganda, and product labeling
the learner will discribe the’

marketplace as a place where buyers and sellers meet to exchange goods and services.

_

. ACTIVITIES

RESOUR‘E

EVALUATION

3.2

Describe the marketplace by em~
phasizing the followlng attri-
butes:
1. a place or locatlon
2. meeting of buwfrs and
se, s
3. exch ge of goods or
services

Introductory activities:
What do the Followir;\g\havJ
in common?

A can of corn, an automo~
bile, a book, a record. (All
4re goods or products pro-
duced by our economy)}.

Ancther aspect of our
econamy is “service.'' Many or-
ganizations sell service rather
than products. Examples of
services include transportation,
education, repalr, sanitation,
recreation, etc.

What requl rements are need-

ed in providing a service?

Resource material related to
various services-

o C°1
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CONCEPT: MARKETPLACE
ESSENTIAL COMPETENCY: 3.0

LEARNER OUTCOME:
3.2

?
The learner will identify the following component. parts of the marketplace:
production, distribution, labor, management’, capital, supply and demand, price
profit, consumption, competition, advertising, propaganda, and product labeling.
Continuation of 3.2 \ 2

-
Y

ACTIVITIES

RESOURCE EVALUATION

. 3.2 CONT'D
Consider the following: ’
1. special training
ment
3. land, buiiding,
equipment
L, advertising
Research Activity:
Choose a service toO
explore and answer these

questions:

What training is
requi red?

one meet?

2. licensing by govern-

What quallifications must

What regulationsor guide-~
lines govern the opera-
tion of the service?

3.2. The research ac*ivity can be used to
" evaluate the studznt's understanding
of service.

L]
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111,

BUY ING

COMTEPT  WARKETPLACE

ESSENTIAL COMPETENCY 3.0

LEARNER QUTCOME

3.3

3.3

The learner will identify the following component parts of the marketplace:
production, distribution, labor, management, capitdi, supply and den.nd, price,
profit, consumption, competition, advertising, progaganda, and product labellng.
From goods and services depicted in magazines and newspaper advertlsements, the
learner will explain how supply 2vd demand influence the prize of goods and services,

ACTIVITIES

RESOURCE EVALUATION

This le« ner outcome pulls
together several cencepts.
review of Lonsumer Education

Newspapers and magazines
A

K-b, Resources & Evaluation

(see needs & wants) may be
helpful. Several activities

needs and wants are geared to

older learners.

Have the learners generate a

tist of goods and services.

Discuss how goods and services
match individual wants and needs.

Aave learmers examine several
advertisements. Discuss how
advertising influences wants
and needs 2.4 the item proi-
duced,

on




.
L1,

‘4

!

BUYING

CONCEPT: MARKETPLACE

ESSENTIAL COMPETENCY: 3.0 The izarner will identify the following component parts of the marketplace:

production, distribution, land, labor, managewent, capital, supply and demand,

LEARNER QUTCOME. price, r?fit .consumption, competition, monopoly, advertising, propaganda, and
produc abeilng.
3.4 Having played a marketplace game, the learner will explain how supply and demand
influence the price of aoods and servigces, _
ACTIVITIES RESOURCE EVALUATION
3.4 Divide the class into two groups Buyer and selier cards as Participation in and discussion Of the
of buyers and sellers. Sellers spelled out in the activity. simulation activity.

will have cards that say.
Chalkboard

SELLERS

You are selling a bushel of
appies. Try to obtain the
best price you can but do pot
sell your L.shel for tle-

than %

You should have five cards for
each price: $2, 83, $&4, $5,
$6, 87, 38, $9,

Buyers will have cards that sav:

BUYERS

You are tu buy a byshel of
apples. Try to obtain the
fowest Price vou c¢an but du
not pay more than §

for a bushel.

You shoyuld have five cards for
each price:  $1, Sc, §3, Sh, 35,

31
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I, BUYING

CONCEPT. MARKETPLACE

ESSENTIAL COMPETENCY: 3.0 The learner will identify the following component arts of the marketplace:
i prgductto?, distribution, land, labor, management, capital, supply and demand
pr|Ce,€ro it cgnsumptlon, competi tion, monopoly, advertising, propaganda, an

LEARNER OUTCOME. product labeling.
3.4 Continuation of 3.4

ACTIVITIES RESOURCE EVALUATION

3.4 CONT'D
$6, $7, $8

The teacher randomly distributes
one seller card to each seller
and one buyer card to each buyer.

The buyers and sellers meet to
make transactions. Once a trans-~

action is concluded, the seller
reports the price to the teacher
and this price is recorded on the
cnhalkboard. For example:

Transactions
Price Round 1 Round 2 Round 3

$9
$8
$7
$6

-
C

$5
$4

32




HiE. BUYING

CONCEPT  MARKETPLACE

ESSENTIAL COMPETENCY 3.0 The Jearner wiill identify the following component parts of the marketplace:
' production, distribution, tand, labor, management, capital, supply and demand,

price,profit, consumption, competition, monopoly, advertising, propaganda, and
product iabeling.

LEARNER OUTCOME

3.4 CLontinuation of 3.4

-

ACTIVITIES

RESOURCE

EVALUATION

3.4 CONT'D

Price Round ! Round 2 Round 3

Transactions

-

$3
52

At the conclusion of the above
transaction, each buver and seller
returns the initial card and
selects & new one and enters the
mars<etp.ace. After aboul tea
minutes, close the market,

Discuss with students how c¢hanges
in supply and demand relate to
price.

Play a second round in the same
manner except use only two of the

seller cards at each price,

Discuss:

1. What hap,..ited to prices?

33
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[1i. BUYING \

CONCEPT  HMARKETPLACE

ESSENTIAL COMPETENCY - 3.0 The learner will identify the following component parts of the marketplace:
production, distribution, land, management, capiZal, supply and demand, price,

LEARNER OUTCOME profit, consumption, competition, monopoly, advertising, propaganda, and product
labeling.

3.% Continuation of 3.4

ACTIVITIES RESOURCE EVALUATION

J

3.4 ConT'D
i. {Should go up).

2. Why did prices change?
iLemand remained the same but

the supply decreases at every
price.)}

Play a third round ipn the same
manner except use only two of
the buyer cards at each prlce.

Dituss;

1. What happened to prices?
(they go down.)

2. Why did the price go down?
(Supply remained constant but
the demand at every price de-
creased. )

iy

e d
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111, BUYING

CONCEPT. MARRETPLACE

"ESSENTIAL COMPETENGY
L EARNER OUTCOME.

3.0 The learner will
production

rice
grodu&

of jt
lTabeling.

consumption,

i identify the following component parts of the marketplace:
distribution, land, labor, management, capital, supply and demand,
competition, monopoly, advertising, propaganda, and

3.5 Given descriptions of the marketplace, the learner wil] identify factors of
production (i.e., land, labor, capital

» and management)}.

ACTIWVITIES

RESOURCE

=

EVALUATION

3.5 Provide students with basic in-

formation relating to land,
labor, capital, and management
as the crucial factors of
production,

Ask representatives from the
world of work. e.g., an indepen-
dent grocer and a representative
from a public utility to speak

- to the class about how the

factors of production relate to

thelr production of qoods and
serviz s,

Speakers

Recall tast to determine if students
can idgntify factors of production.

Provide students with descriptions of
hypothetical forms or bus‘nesses and ask
students to identify the factors of
production

(G
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CONCEPT "MARKETPLACE

ESSENTIAL COMPETENCY: 3.0 The learner gi” jdentify fhe following component parts of the marketplace:
' i » fit i ] i ] i ]
LEARNER OUTCOME. g::cl)gﬁc r?abe“ggr-\sumptlon competi tion, monopoly aq':ivertrsmg, pfvgpaganda and

BUYING

-

production, distribution, land, labor, management, capital, supply and demand,

3.6 Given selected market situations, the learner will classify them as either
competitive or monopolistic, : ’

/
ACTIVITIES RESOURGE EVALUATION $
3.6 Provide students with the basic Worksheet Additional worksheet items could be
attributes or characteristics of placed in a“learning center. Individ-
competitive and monopolistic ual responses could be used for N
situations. evaluation purposes.

Following this input of jnform.-
tion, ask students to respond

to a worksheet where they are -
given market situations and
asked to classify them as tend-
ing toward competition or
monopoly. The worksheet could
include the followlng items:

1. You may choose from 18
brands of mouthwash. (C)

2. You can only get your tele-
phone from C & P Telephone
Co. (M) _

3. Austin's Market has a sale
on cider ~ 5 cents below
wholesale. (C)

b, Yellow Cab is the only cab
that will pick you up at the ¢ . 1
airport. (M)




1.

CONCEPT

BUYING

ADVERTISING AND PROPAGARDA

ESSUNTIAL COMPETENCY: 3.9 The learner will identify the following component part. of 'y =arttplas

LEARNER OUTCOME

production, distribution, labor, mznagement, capital, svopty ac: Jemar
profit, consumption, advertising, propaginda, ard oroduct
3.7 Given several types of advertisements, the learncr . i1

the technigues used.

Paheting

Poiper s f L

ACTIVITIES

——

RESOURCE

EVALUATION

Elicit from students thelr con-
cept of propagenda. (Most
answers w'll probably indicate
an unfavorable connotation to-
ward the world. The fz:ot that
propaganda can be both harmful
and helpful will come out in
the activities).

A b.iletin board display of
colorful ads and a good
selection clipped from magazZines
should be available.

Asl iearners to share som
of their favCrite ads or com
mercials. Why are there so
many ads or commercials? Do
you think advertising is a
good thing?

Provide learners with a handout
outlining the following
propaganda techniques:

1. Ca~d Stacking--Telling all
of the '"good facts" ard none
of the had.

Magazines, newspapers, examplies
of ads.

bultetin loard

old magazines

snissors

thumb tacks or stapler

8 cards--cach naming and avtin-
‘ng & propaganda techninue,

1 copy of the self-test for
each student.

MAtem "t Teeve b e
GFiaie sratemgr®, (o ptao L
Trars fer " T
: Boynog [ T Lot .
(ar: "na_ .- £
— : — )
LU otreel oy
- e, Tl e
i Marmatt o
g Apoeal oot coroyes anfenms
. Associatien L F the peoayll wath ke
flag, the Bihle, rotrer gnd anpie S
0. Everyore is dotng 1t.  dhy don't you”
§ Worried ataout occasinnal gonstin~a-
tion®  Tae Milh of Magnesia”
T Tell all trne aned orints and none @
the bad,
G. "“Drive a Granada, 't Tuois like 3
Cadillse.”
H, Senator foghorn says, ‘min favor

of peace and human dignity for al)l
people.’

U3
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P11, BUYING

CONCEPT  ADVERTISING AND PROPAGANDA

FSSENTIAL COMPETENCY 3.0 The learner will identify the following component parts of the marketplace:
production, Jdistribution, }abor, management, capital, supply and demand, price,
LEARNER QUTCOME profit, consumption, competition, advertising, propaganda, and product labeling.
3.7 Continuation of 3.7

ACTIVITIES RESOURCE EVALUATION

2, Bandwagon--convincing
people that ''everyone is
doing it, so join the band~
wagon.'

3. Plain folks--appeal to the
common people,

b, Testimonial--celebrity
endorsement of products,

5. Status symbols--association

of the product with symbols

of status, wealth, and
prestige.

Glittering generalities-~

use of nice general state-

ments that everyone likes.

7. Transfer~-identifying the
product with a well known
symbol that is universally
admired. Discuss these
eight propaganda techniques.
Discuss commercials and the
technigues they use, Let
by m the ltearners go through

U g old magazines and cut out

advertisements which they

think illustrate the tech-
niques. :’

[.8
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ERIC

CONCEPT

ESSENTIAL COMPETENCY 3.0

LEARNER DUTCOME

ADVERTISING AND PROPAGANDA

The learner will identify the following component parts of the markesplace:
production, distribution, labor, management, capital, supply and demand, price,
profit, consumption, comperition, advertising, propaganda, and product labeling.

3.7 Continuation of 3.7
ACTIVITIES RESOURCE EVALUATION
Asslst students in sorting and 1} Tape Recording-Play a tape of actual
displtaying the advertisements advertisements. Have the studernts ident-
cn the bulletin baard r the 1 f, the propaganda technigues wrd ir the

correct ~ection-,

advertisements.

[Arorron powist o enic H'}

¥
b i 14

Grwide students ot s alld T« regutth oy g oo tane ! St Post-assessment-Read tre foltoning
3roups.  Give eact Group g oro- s 7l advertlerant s 5age and list 3 pronaganda de.ices used
duct and ast them to Jevelop an Peotne advertisgeeent
advartisement for it. The roducts T U dowelon adesr -
advertiserent developrent cou'l Fanmron s Fae e oemgte e Gt hort the Surer (00 geseratinn, bn
be inoc elevision cnm- treg iicenter dal o wmar s lbE e Ut Anera
be g radino or tel 3107 " Lves o vigentursosal oexo Vi Lt Ateriary
mercial or a magazine or news Poeonn of fer o potiita e e are celeuratic g baerreo’s 20010 Lirthday
paper ad. Afrer they have For wast v b atth Super {ala the Vight, retreshing sof:
developed their advertisement. Jrine. that teads 1! other colas in popu-
p
ask ther to evaluate their o,.n- Pt Ly, 3CuOr 3o, b g felet U sasernment
advertisement in terms of tho oy
nropaganda technigues used, LU s, et one A et ot e Supen
AVlow time for gach arcuwn to Ladogenerat.or, Feoo Marce te Laliforaia
present their advertiserent to progte 4t ages . Fror abn watis of Tife
the class. Ask the other stu- v sre dricr g Super . the All-drerican ol
dents to evaluate each adver-
tisement after it is presented 1Tt b Lpeual de Fesoen L odent
and describe the propagarda D I R e T T o e N O L
technigue{s) used, S S LT T P R
k)
1
3.
34 bt
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111, BUYING

CONCEPT ADVERTISING AND PROPAGANDA

ESSENTIAL COMPETENCY 3.0
L EARNER QUTCOME ~

The learner will identify the following component part. of the marketplace:
production, distribution, iabor, management, capital, supply and demand, price,
profit, consumption, competitior, advertising, propaganda, and product labeting.

3.8 Given severs] examples, the learner will evaluate an advertisement in relation
to criteria established for good advertisements,
ACTIVITIES RESOURCE EVALUATION
3.8 As an overnight assignment, each ldertical sets of advertice- Student participation and response,
learner will bring to ctass an ments for each group taken from
example of a good advertisament. magazings or newspapers, Final Evaluation® Each student witl make
These ads should cnver all forms up an ad which megets the group's estab-
of media: television, radio, Precorded ads from radic for fished criteris.
magazines, newspapers and bill- eath group.
boards. Then the class will
form groups to discuss ''good" Magazines , new,papers.

class into groups of five.

ads. The class as a whole will
list criteria necessary for a
good advertisement. Divide the

each @roup eight identical ads.

Give

-2
"

Eath group will evaluate the ads
to determine the "best’ ad, and
the "worst'' ad hased on the
criteria set up by the class.
This will be followed by a class
distussion comparing the groups’
decisions. Two bulletin board
displays will be set up in the
room. Learners will display
examples of ads that meet their
¢criteria on one board, and

those that do not an the other.
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BUY | NG

CONCEPT  ADVERTISING AND PROPAGANDA

ESSENTIAL COMPETENCY 3.0 The learner will identify the following component parts of the marketplace:

production, distribution, labor, management, capital, supply and demand, price,

LEARMER OUUTCOME grofit, consumption, competition, advertising, propaganda, and product labeling,

3.7 Continuaﬁion of 3.7

PUSY

ACTIVITIES RESOURCE EVALUATION

3.7

CONT'D

In this activity, the student
is provide with a game board
and a deck of cards. Each card
will describe a situation in
which one propaganda technique
is being used. The student
needs to identify the technique
being used on the card and then
he/she will be permitted to
move the number of spaces on
the g?me board which the card
states. The first person to
reach the finish by correctly
identifying the technique on
the cards will be the winner.
An example used on one of
the cards might be as follows:

"Everyone is buying this
new deluxe-modern money maker!
Dont be left out... now you can
own one too!"

If you identified this as
the Band-wagon technique, then

you may now move the number of
spaces indicated on the card,

by
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111, BUYING AN

CONCEPT  MARKETPLACE
3.0 The learper will identify the following component parts of the mart~tolace:

ESSENTIAL COMPETENCY production, distribution, tand, labor, management, capital, supply d demand,
price, profit, consumption, competition, monopoly, advertising, propaganda, and
product labeling. ) =

LEARNER OUTCOME 3.9 Having played the Name Brand Game, the learner will explain the effects of

advertising on our perception of needs and wants.

ACTIVITIES ) RESOURCE EVALUATION
3.9 Organize students in smal? Chalkboard Have students draw a cartoon or picture
groups of four or five students. describing the effects of advertising on
Tell them they are to make a our perception of wants and needs.

list of brands (zheck to make
sure they know what a brand is)
they would purchase if they wend
to a store to buy:

a. Tooth paste - Crest, Colgate],
etc.
b. Bath scap - Dial, {rish
Spring, Coast,

etc.
c. Baseball glove - Wilson,
Spaulding,
etf:'?‘*\__
, d. Soft drink - Coca-Cola,
' PEDSi, ?-Upi
etc.

e. f8read - Stroheman, Town
Talk, Wonder, etc.

L ,w Ask students for their choices
U 3 and put these on the chalkboard. \
Ask: Why did you choose the
krands you named? Head the .

discussion toward the effect of < CJ i

-

—




1

v 11. BUYING

CONCEPT MARKETFLACE
ESSENTIAL COMPETENCY 3.0

L EARNER OUTCOME s

P —— — -

The learner will identify the followind component parts of the marketplace:
distribution, land, labor, management, capital, supply and demand, price, profit, con-

production,

sumption, competition, monopoly, advertising, propaganda, and product labeling.

Continuation of 3.9

ACTIVITIES

RESOURCE

EVALUATION

why they didn't select:

Soap
¢. Baseball glove - Regent
d. Soft drink - Double Co}
e. EBread - Kroger

focusing on the relationshi

advertising by asking students

a. Toothpaste - T?eaSurY Brand
b. Bath %0ap - Hills Deodorant

. Summarize the discussion by

between advertising and our
perception of needs and wants.

a

[

o'
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111, BUYING

CONCEPT  MARKETPLACE

£

ESSENTIAL COMPETENCY: 3.0 The learner will identify the tollowing cumponent Lt Y

production, distribution, land, labor, wanagumenr | oo, ocal | o«
. rice profit, consumption, competition, —oncp 1, o, er T
LEARNER OQUTCOME: groduc abeling, )

3.10 Given product labels, the

fearner will
marketing and to consumers in matching

g ICate ThL sl aLvt Lo
products 10 e b Ll

ACTIVITIES

RESOURCE

EVALUATEDN

3.10 Give each student a label {rom
a product, e.g., a can if pork
and beans.. Ask students to
make a list of useful informa-
tion fourd on the label. Pos-
sible responses are:

1) name of product
2) size or weight

3) ingredients

4) nutritional information

5) U.S. daily recommended

allowance of nultrierts

6) pri.e

Discuss these vesponses and
describe how the label is use-
ful to both the producer and
consumer as wanls and needs

are saltisfied in the market-
place., Provide further elaborad
tion by havirg students examine
and discuss labels . om other
products such a3 tovs and

fruit drinks,

produci tahe!s

P . |

~t
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! — o
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trat they, weoid like
10 their gormuonity
Lot g jewelry. e order 1o
qeeter crne Lhe demand for the
retp students make
different class-

i their own school and
tesr nergnborhood, showing
crples of the prodoct
wlected to sell.  Also dis-
tribute "flyers' describing
the jewelry and conduct sur-
veys on how well the product
15 liked or disliked.
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{b) Situdents will devise ways
in which to sell the product,
such as teking orders from
customers or selling the
merchandise door-to-door. The
class will invite a iawyer or
legal assistant to expiain
legalities in selling mer-
chandise. Sefore this activi-
ty, students will be asked to
research methods which have
Cont'd

tram construction paper

jevelry camples

jewelry

lawyer or legal assistant

Teacher will observe each student during
a question-answer discussion with a
lawyer or legal assistant.

Each student wil! check his own progress
through asking questions, contributing
ideas and trying out new methods in
selling merchandise.

O

Aruitoxt provided by Eic:

ERIC
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1. BUYING

CONCEPT: MARKETPLACE
ESSENTIAL COMPETENCY

LEARNER QUTCOME: b1

4.0 The learner will distinguist

marketplace.
Continuation of 4.1

the

e rrelat o e

investments and product s
Students will vote on whe
they prefer to establish
for handling money.
grefer a bank account, st
dents will be taught the

tr+hing the bank account.
trig to the bank in order

make necessary arrangemen
if the students prefer to

for handling the money from

If they
proper procedure for estab-

class will then take a field

tactish @ general fuad and
Cont'd

school sate we treg
ales. place fur stur:oy
ther

rules

u-

The

to
ts.
es-

2

i
ACTIVITIES RESOURCE EVA. 1ATION ;
|
4.1 CONT'D Teoller it !l obser,e "0 oag.n L wtirgt )
eali Atagent plars g de,edsps eefhods
proven to be most successful money from irvest g Lnes for scelieng Jraeire. Teacher Wil glio |
in selling merchandise. After sales PeRL e PeLOT Gt sacn < loter 'y Lronr '
discussing ideas, students Sty the eer e b Heeee e ,
will select various groups to field trig ‘o Lonk f
handle the responsibilities. Ty Lt I iy '
(examples: one group may take| materials for e_tali..fo I N D, b2 s
orders, another group may bank account pot 4
deliver). ; o -
materiats for c.tap!:, ‘
{c) Students will establish al general furg e , R
bank account or general fund Peyeen :




. Il1. BUYING
CONCEPT MARKLTPLACE
ESSENTlAL COMPETENCY L“O The learn&r il ,\}|,'Ii|“:..‘”_)k e lrtwprrpy | S TR L othe elerents ' [ht:
rarketplace.
LEARNER OUTCOME .1 CLontinuation ot 4 1
ACTIVITIES® RESOURCE EVALUATION

k.1 CONT'D

decide to heep the ropey st
schoot, o discussine will be
hedd on the proper procedure
tor establishing a genergl
furd.,  Students =il Jis .-
srrangerentye fur storine,
cone, aith tre oring ipal,

denty |
wWay s Ll dJd
equatl.

dirscuss vers aue
.rdlng the profar-

waong Ltass merhors

Some Tdvas To b discussed
iactude . dividging the mone,

mwiney for g class,
usirrg noecey for
Students il

f v te way

pParly or
Fiela 10
vGLe ey

tu steire (o080

then ugke Or:angerwents Hor

L,‘.jﬂ:{ thas L

{9} Studeris will deorde noe,
profrt, feo the sate . fF tre
cradact 011 be shared, ;-

equally among s{udente, oot

ERIC

R~ 7t provided by ERic

Teacher ] e,aluate vach -tudert's
progress through observing concributions
v class, plans gnd arrangements for
see drng profits and the various ways in

Stiigh the student develops and Carvies

tion i pian< for ‘_»pef“d;ﬂr,r profits, Fach
Stugent vl l be evalysted or group inter-
actren, deas offered in class, and the
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CONCEPT

PROTECTING

CONTRACT, WARRANTY AND GUARANTEE, PRODUCT SAFETY

ESSENTIAL COMPETENCY 5.0 The learner will relate how warranties and guatantees, contracts, and product
safety contributes to the protection of producers and consumers.

L EARNER OUTCOME 5.1 Having examined samples of simple contracts and discussed their provisions, the
learner will 1jst the essential features of a contract.

Aruitoxt provided by Eic:

ERIC

ACTIVITIES

RESOURCE

EVALUATION

Within some subject area, the
teacher will establish a
contract-system approach to a
unit of study. The student
will agree to: {1} complete

a quantity of work, {2) in 2
given period of time, (3) in
teturn for some amount of
vompensation.  Example: '""(om-
pieted math assignments will
recerve ten points each day

ap Lo tie gays (6D points) -
e omarh gnit on fractiors "

At toe subjecl area usitg
re 0 s Trgcl, the teacher il
wer et o Consider con-
trgrts nortainging to present
tw-bgaments, This contract

! clune A new featurye,
toat RS LITE I A X% (L
Eoar, ompieted assio
eill~ o, =aro ten puints - oach

Ly o te by e davs {50 pGthH
frovtdel the tealher i pat
gt et e Lhen o case the

Cont "¢

In pairs, the students witl write a
contract concerning exchange of servires
which contains 311 features of a con-
tract., A second contract will be re-
written with a condition clause.




"Iy, PROTECTING

CONCEPT. CONTRACT, WARRANTY AN

D GUARANTEE, PRODUCT SAFETY

ESSENTIAL COMPETENCY" 5.0 The learner wiil relate how warranties and guarantees, contracts, and product

safety contribute

to the protection of producers and consumers.

LEARNER OQUTCOME 5.1 Continuation of 5.1
ACTIVITIES RESQOURCE EVALUATION
S&.1 CONT'D )
points are not earned." ‘
Students will note similar~
ities in the two contracts z
and identify the features.
)
Q. g2 49 90




IV, PROTECTING

CONCEPT CONTRALT, WARRANTY AND GUKANTEE, PRODUCT SAFETY

ESSENTIAL COMPETENCY 5-0 The learner will relate how warranties and guarantees, contracts, and product
safely contribute to the protection of producers and consumers.

LEARNER QUTCOME 5.2 Given a contract to examine, the learner will state how the contract protects
the buyer and seller.

—  —

ACTIVITIES RESQURCE EVALUATION

5.2 (a) keferring to the teacher- service contracts In pairs, the students will write a
student contract (Activity ' contract for an exchange of services
5.1}, establish the paralle! modeled after classroom Samples which
roles of buyer and seller. contain all necessary features andg

clearly provide some degree of protect”

ib} Referring to the teacher~ jon to the 'buyer and seller.

student contract {Activity
5.1}, nave students Suggest
contract changes under "con-
dittons' which would enSure
4 farr contract.

(! Sgcure and vxamine @s-
tsling serveice contracts

relevant to the students {hari
dryers, reword Players, etc. ).
tdeptsty clouses which provide
protectls v Yo the buyer and

¥l:' (TEES

L

=
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V. PROTECTING

'ESSENTIAL COMPETENGY: 570
LEARNER OUTCOME: 5.3

-

.

'CONCEPT: - CONTRACT, WARRANTY AND GUARANTEE, PROBUCT SAFETY

* .

.

©d

The léaFner will relate how warranties and guarantees, contracts and product
safety contribute te the protection of producers an
Having examined a sample warranty and guarantee, the
/ essential features of‘the warranty and guarantee,

consumers .
earner will lTist the

.-
-

L]

ACTIVITIES |

RESOURCE -

' EVALUATION

5.3

—

(a) The teacher wi‘ll intro-
duce a piece of classroom
equipment to the class which
may need repalr. in order for
the ciass to decide what
action should be taken with
the .equipment, the teacher
will then introduce the

equipment's warranty or gff

guarantee to be examined.

(b} Students will be asked to
secure a warranty or guaran-
tee from a personal item
(bicycle, stereo, etc.} to
examine in class. Each stu-
dent will pinpoint the essen-
tial features.

warranty or guarantee for a

-

variety of goods or- services

Given a sample warranty in class, the
—~ students will correctly identify the
essential features of a warranty or
guarantee.

1.

p—

. J6

5r
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.. 1V.- PROTECTING ;

CONCEPT. CONTRACT, WARRANTY AND GUARANTEE, PROOUCT SAFETY

N
. »

T

ESSENTIAL COMPETENCY: 5.0 The learner will relatu how warranties and guarantees, contracts and product
safety contribute to the protection of producers and consumers.

LEARNER OUTCOME.” 5.4 Given a warranty or guarantee to examine, the learner will state how the
contract protects the buyer and seller.

ACTIVITIES lRE?SOURCE : EVALUATION

AL _= o
.| 5.4 (a) Referring to Activity . . Given a simulated experience with a
5.3, the teacher will lead product or service, abbreviated warranty
the students in listing "How or guarantee, and a description of a
This Contract Protects the d buyer-seller conflict, the studeut will
School" and "How This Contract : suggest a resolution to the conflict
Protects the Manufacturer.” showing how the warranty or guarantee

~

(b) Referring to Activity - .
5.3, the student will 1list |
how the contract protects the
buyer or school.

protected each party.

(c) Referring to Activity
5.3, the students will ex- -
change warranties and guaran®

tees and list how the con- ¥
tract protects the seller or
manufacturer.

(d) Lists from steps (b) and
(c) will be compared to deter-
] mine if both parties are

L protected.

vie Oy : : .

7




<" V. PROTTCTING

CONCEPT:

CONTRACT, WARRANTY AND GUARANTEE, PRODUCT SAFETY

ESSENTIAL COMPETENCY: 5.0 The learner will relate how warranties and guarantees, contracts. and product

: safety contribute to the protection of producers and.consumers.
LEARNER OUTCOME: 5.5 Given a list of common hcusehold items, the learner will identify safety
features reTated to their use.

ACTIVITIES

RESOURGE

' " EVALUATION

5.5

(a) The teacher will display
various household items
featuring safety features:
flame resistant material,
push-turn medicine lids,
protected aerosol push button
lids, safety construction of
chi ldren’s toys, etc. Stu~,
dents will iist items and
attempt to ascertaln the
safety features in-each.
Correct answers will be given,
demonstrated and diﬁCussed.

\b)  Students will share at’
least one additional house~
hold itém which has a safety
feature.

{c) A recent newspaper,
magazine or new clipping will.
be shared which relates to
tragedy due t0 miguse or poor
construction of a-household
item. Students are to suggest
a possible safety feature
which may have prevented the

tragedy.

household items

Students will

illustrate a real or

imaginary product with a newly jnvented
safety feature.

+

100
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1V, PROGTECTING M

CONCEPT:  CONTRACT, WARRANTY AND GUARANTEE, PRODUCT SAFETY

ESSENTIAL COMPETENCY: 5.0 The lJearner will relate how warranties and guarantees, contracts, and product .
' safety contribute to the protection of producers and consumers.

»

LEARNER OUTCOME: 5.6 Given provisions of lgws related to product safety, the learner will prepare
an exhibit which demonstrates where these laws have been applied.

ACTIVITIES RESOURCE EVALUATION
h__ .

5.6 (a} 'Distribute information . Ac part of an exhibition entitled
concerning product safety ""Consumer Proteétion - Yesterday and
laws to the class through Today" each pupil wil'l prepare an
handouts, speakers, ‘film/ exhibit featuring one product and the
filmstrip, etc, way it was or could have been prepared

\ or distributed before passage of the
(b) The ¢lass will list safety laws and the way it is presented
products which have been now.
changed in order to meet
sroduct safety laws.
S W '
1 0
S

54




|y, PROTECTING e ”

CONCEPT: RIGHTS AND RESPONSIBILITIES

ESSENTIAL COMPETENCY: €.0 The learner will identify ethical behavior in the marketplace.

LEARNER QUTCOME: 6.1 Given real or simulated experiences, the learner will determine areas of consumer
responsibility in regard to shoplifting, mishandling of preducts and consideratign
of the proper use of goods. '

|
* - 3
ACTIVITIES RESOURCE EVALUATION S {
- ~ -
6.1 The concepts to be presented Supplement 6,1-1 Y Pretest (Supplement 6.1~1).
are ethical and unethical : Discuss student reactions. The pretest
behavior. Is difficult to grade with a key because
of the value laden responses.

Give the pretest by present-
ing the handout of acceptable
and nonacceptable behaviors in
dealing with business (See
Supplement 6,1-1),

-

In discussion groups, have the
studénts glve examples of
unethical behaviors in the
marketplace that they have
i~ experienced or heard about.
Examples: snoplifting,
damaging merchandise, misusing
products or other dishonest
-practices. ) e

Prepare and present short A Teacher's evaluation of group's abillity "
skits showing consumerS and to depict ethical and unethical practices
businessmen interacting. Some * in each situation.

suggestions for skits are:

{a) Consumer shoplifting in : '
store;
: * Cont'd

55
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tV. PROTECTING

CONCEPT:  RigHTS AND RESPONSIBILITiESL\

.

-

. =t .
ESSENTIAL CQ&BﬁTENCY: 6.0 The learner will identify ethical behavior in the marketplace.

LEARNER OUTCOME:

6.1

Continuation of 6.1

ACTIVITIES

RESOURCE

EVALUATION
1.6.1 CcoNT'D Iy
. “b) Consumer returning an
item of clothing after
wearing it for a special
occasion;
{c) Clerk makes a mistake in .
your favor when return- \
~ing change; ' :
(d), Consumer switching price A
-, tags in a store;
(e) Consumer making a com- ’ -
plaint in store;
(f) Consumer damaging mer-

chandise in store.

Have & group design a question-
naire to be sent to local
businesses asking such-things
LY as:

(a)

What is the incidenca of

shoplifting and monetary

amount taken each vyear?

(b) What types of merchandise
are generally taken each
year?

Cont'd

Student-made questionnaire

Flnal evatuation: Given a written story
sityation in which the main character
exhibits unethical behavior, students

will identify and correct these

behaviors.

{Supplement 6.1-3)

)

17

.56
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IV. PROTECTING
YA

CONCEPT: RIGHTS AND RESPONSIBILITIES

i b -

“ . v M -
ESSENTIAL COMPETENCY:  6.0. The learner will identify ethical behavior in the marketplace.
LEARNER OUTCOME: 6.1 Continuation of 6.1
ACTHHHES‘ \ ‘. RESOURCE ) EVALUATION ~°
6.1 CONT'D _ ¢

{c} Who accepts respo#’fs/ibil-
ity for the payment of
the stolen merchandise?

(d} What steps do you take to
discourage shoplifting?

{e) " What do you feel the con-
sumer’s responsibility
is if he witnesses a
shoplifting?

(f}) What suggegtions do you
have for the consumer
concérning the above
question? )

{g9) What other irresponsible
actions on the part of
the consumer cost them
money? Compile data
recelved from the ques-
tionnaire in chart form.

In small groups, have student:! ‘"Consumer Code of Ethics"
develop a ''Code of Ethics" (Supplement 6.1-2)

for consumers. Compare this
with '"Consumer Code of
Ehtics'',

_ : _ 57
s L |
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1V, PROTECTING

CONCEPT:
ESSENTIAL COMPRTENCY: 6.0

-~

RIGHTS AND RESPONSIBILITIES

.

The learner will identify ethical behavior in the marketplace.

internalize ethical practices for his/her own market behavior.

LEARNER QUTCOME: h 6.2 Having identifiez ethical practices,in the rrfarketplace, the learner will

—

ACTIVITIES

RESOURCE

EVALUATION

6.2

Situations for group dis-
cussion:

A. A person is obkerved while
switching tags on & pair of.
sunglasses. The s les clerk |
allows the custOﬁZR to buy ’

this article and then calls

the security guard to arrest
this person. .
5. Whtle shopping with a

clese friend, you see him/her

"steal a watch from a display

counter.

C. Wwhile-browsing in a gift
shon, you accidently knock &
glass ornament from the shelf
and brﬁgk it. Since no one
is looKing, you quickly leave
the stbre without saying
anything,

D. When returning pop bottles

to the local grocery stoie,

you observe the sales clerk
Cont'd

bty
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V. PROTECT ING

CONCEPT:  RIGHTS AND RESPONSIBILITIES

ESSENTIAL COMPETENCY: 6.0 The learner will identify ethical behavior in the marketplace.

LEARNER QUTCOME: + 6,2 Continuation of 6.2
ACTIVITIES RESOURCE EVALUATION
6.2 CONT'D

Given a written statement, the student
will differentiate between ethical and

. putting mon.y given to him ¥ unethical practices. (Supplement 6.,2-1)
for a produce sale into his .

pocket rather then the cash
register,

E. A clerk incorrectly rings

. up a sale for a pair of jeans
for $6.95 rather than $16.95.
You say nothing and pay the
$6.95.

F. After having made an
appointment to get a hair cut,
you find you‘are unable to go * ’
so you forget about it,

Bring to class types of shop-
ping problems you and your
family have encountered.

; Discuss ways for handling

such prablems, \\\\%
L]

112 ' e %9 . 113




IV. PROTECTENG ' : v

» L]
CONCEPT:  RiGHTS AND RESPONS!BILITIES
ESSENTIAL COMPETENCY: 4.0

The learner will identify ethica! behavior in the marketplace.
>
LEARNER OUTCOME: 6.3 Given a real or simulated situation, the learner will explain the consumer's rights

in the marketplace td be safe, to be informed, to be heard, to have a chwice, to
L ' be protected and to be educated.

F — »
ACTIVITIES ‘ RESOURCE EVALUATION

. S
' 6.3 To be informed and heard:
The teacher will bring in an
{tem which he/she says has ]
been Just purchased and found
that it does not work properly
Generate discussion as<to what
- might be done about it.
{(t1lict possible actions and
consider consequences of the:
\ actions.)

Have students interview mer-
chants to determine various
P . policies they have in handling : \
customer complaints. ‘

Have students prepare a bul-
letin board displaying labels
from foods and clothing in
which they point out the
important information con- \ ’
¢ sumers need to Know about the ),A,
products., The display should
be constructed in two parts:
one display depicting good
labels which give the consumer )
considerable information and
Cont'd 7

ve 1
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t IV, PROTECTING

M

CONCEPT:  giGHTS AND RESPGNSIBILITIES _ "
ESSENTIAL COMPETENCY: 5.0 The learner will identify ethical behavior in the marketplace.
LEARNER OQUTCOME: 6.3 Given a real or simulated situation, the learner will explain the consumer's rights

in the marketplace to be safe, to be informed, to be heard, to have a choice, to be
protected and to be educated. :

ACTIVITIES RESOURCE EVALUATION

6.3 CONT'D

- the other depicting labels
which provide insufficient
information.ggp

SUsing the "vellow Pages'' of Yellow pages from the phone N
the telephone book have stu- book .

dents see how many choices
they have as to who will pro-
u vide the following goods or
services:

(a) abicycle in need of , ‘ |

repair; i
{(b) a veterinarian for a sick ;
parrot; . : |
(c) ambulance s,s/r}vi::e . E
(d) a hair cut; » . . “

(e) paint for the birdhouse
you have made.

The students will write how
one would go about making a
wise selection.

Cont'd

81 : 1
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1V, PROTECTING

CONCEPT:
ESSENTIAL COMPETENCY:
LEARNER OUTCOME:

6.3 Continuption of 6.3

RIGHTS AND RESPONSIBILITIES

-

t

6.0 The learner will identify ethical behavior in the marketplace.

!

ACTIVITIES

RESOURCE"’

EVALUATION

* 6.3 CONT'D .
Obtain a copy of Consumer
Report or Consumers Guide.
Have students select one s
article and summarize the
shopping tip it gives. Stu-
dents¥should share the tip
with others in the class. -~

of advertising which are:

s

Consumer Report

Lonsumer Guide

“Collect for disblay examples/ |-

magazines, newspapers

{a) informative and appealing;

{b) non-informative, but
appealing;

{c) informative, but not
appeal ing;
non-informative and non*

]

(d)
. appealing.

Discuss consumer responsibility
in critically evaluating ad-
vertising.

‘After interviewing pa;ents or
friends, students will role
Cont'd

“upt
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* IV, PROTECTING

CONCEPT:

Y

RIGHTS AND RESPONSIBILITIES

ESSEN,TlAi_ COMPETENCY: ¢.0 The learner will identify ethical behavior in the marketplace.

= —

L EARNER OUTCOME:

6.3 Continuation of 6.3

T~

L

e

ACTIVITIES

( RESOURCE

.

iy

EVALUATION

R

6.3 CONT'D

play experiences, relating
disappointing. and unfortunate

experiences In purchasing
goods or items of clothing

and the course of action taken.

. (Designed to inculcate the
attitudes that consumers have

, the-right to be informed And
heard.)

%
L

.Practice writing a.letter of
complaint. Discuss appropriatd
ways to express concerns with=
out being rude.

-
- Using the local telephone
- directory, have students check

tc see if there are any con-
umer organizations ,in the
mmunity, Mrite or telephong

any such agencies and ask for

information on services offer~

ed to the consumer. Prepare

a report listing the local’

organizations and their func-

N tions., Distribute to ogbgr

)

Supplement 6.3~1

<

Telephone Directories
Yellow Pages

Suppiement 3.3-1

students will indicate if phrases would
be appropriate to use in letters of

complaint.

L

, L PR Con
ERIC <v
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CONCEPT:
ESSENTIAL COMPETENCY:
LEARNER OUTCOME:

PROTECTING

RIGHTS AND RESPONSIBILITIES

6.3 Continuation of 6.3

6.0 The learner will identif} ethical behavior in the marketplace.

ACTIVITIES

RESOURCE

EVALUATION

6.3

tions.

CONT'D
classes.

Have students visit a large
grocery store for the purpose
of observing and studying the
actions and behavior of the
people who are buying gro~
ceries. Take notes and spend
enough .time in the store to
record information on the
numerous technigues and ways
by which people make selec~’

from the school llibrary or
city library, check one years
edition {Jan. ~ Dec.) of Changs

Periodicals

Changing Times

ing Times or Consumers Guide

Consumers Guide

magazine to see whi¢h foods.
for each month are considered
best buys for those months.

Have students prepare a list of shopping
techniques that were observed then state
what seems to be the chief difference
between a good shopper and a poor .one.,

Have students prepare a poster with two
columns. In one, list the foods con-
sidered best buys for each month and in
the second column list reasomns why the
magazine editors listed these particular
foods..

Devise statements and have students
categorize them as to which consumer
right (A. to be heard, B. to be in~
formed, C. to have a choice, D. -to be
educated) the statement supports.

Example:

i. writing a letter of complaint

2. reading Consumers Guide v

3. using the Yellow Pages ,

h. asking to talk to the manager &f

a rude salesman .
5. reading labels

|

&h-

.)'

L4




" . ! “ ‘. ‘
© T IV, PRETECTING / ;

"CONCEPT: RIGHTS "AND RESPONSIBILITIES

Fl

ESSENTIAL COMPETENCY: 6.0 The learner will identify ethical behavior in the marketplace.

. 6.4 Given a real or simulated situation, the learner will determine areas of
LEARNER OUTCOME: *  manufacturer and seller responsibility for ethical behavior in the marketpiace.

KCTWFHES , RESOURCE BRSO : EVALUATION

S

-

t
6.4 Have students interview various 6.4 Administer post-test using Supple-
merchants as to their feelings ment 6.1-}. Discuss learper
of business loss or gains due to reactions to items and note where
unethical business practices by changes in response differ from the
manufacturers., pre-test situation.

Students will list ethical and
unethical sales practices by the
merchants then compile this

data in a chart form.

Have groups role-play différent
situations concerning ethical
and unethical practices of the
manufacturer or seller.

in small groupz, have students magazines ol
make a8 mural depicting various /
ueceptions that the manufacturer| newspaper

or salesperson might demonstrate )
to the perspective customer.

Given real or simulated story
situations, the learner will
"identify areas of manufacturer
and seller responsibility in
ethical and unethical situa-
tions.

65




V. SHARING

CONGCEPT: TAXATION, RATIONING, CONSERVATION ,

-

o/

/

ESSENTIAL COMPETENCY: 7-0 The learner will demonstrate how taxation, conservation, and rationing affect
the redistribution of resources.
LEARNER OUTCOME. 7.1 Given information on the West Virginia tax doilar and how it is spent, the learner
will describe how slaring of resourc s benefits the ci®izens of the state.

¥
M!J

ACTIVITIES

RESOURCE

¥

7.1

o

a, Ask students to select
pictures from newspapers and
magazines that depict services
orovided by state -tax dollars.
Small groups of students should
compila their pictures in a
collage and these should be
posted around the room. ODiscuss
similarities and differences in
the group projects.

b. Using the West Virginia
£lue Book, students should
determine if the services sug-
gested in he collage are actu
ally provided by the state of
West Virginia.r

c. Biscuss beneflts to the
citizens of the state from tax
dollars. !

newspapers

magazines
scissors
poster paper
giue

West Virginia Blue Book

+ EVALUATION

Have students create a short story

describing what life in West Virginia

might be like if services were not
‘brovided by taxation.

¥
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* V. SHARING g

R . X
CONCEPT: TAXATION, RATIONING, CONSERVATION

ESSENTIAL COMPETENCY. 7.0 The learner will demonstrate how taxation, conservation, and ratlonlng affect
the redistribution of resources. -

LEARNER QUTCOME: 7.2 "Given a hypothetical situation where scarcity of resources exists, the learner
wilJ explain how rationing and conservation aid in sharing those limited rescurces.

ACTIVITIES RZSOURCE . EVALUATION
7.2- {(a) \Using the dictionary, dictionary Have students describe a program of
define the term ''conservation’ : distribution of a short supply of
.+ from current events (i.e., natural gas among the homes of class-
conserving water in dry areas)| mates. The program must incorporate
everyday life (catching rain : both rationing and conservation.

water or recycling rinse
., water from automatic washers),
and student activities (set-
ting aside one of two bottles
of pop for the return walk
during a hike). Discuss the
effects of '"conserving” these
i tems. :
{b) Ask students to imagine
that only a few automobi les .
could be manufactured. What
would families have to con-
serve then? Discuss how this TSN
relates to sharing?
{c) Define "rationing."
Describe rationing programs
from the past, e.g., sugar
(W.W. 11) and gasoline (1970's).
Ask the siudents to imagine
that after seveie limitations
Cont'd
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V. SHARING

ESSENTIAL COMPETENCY
. LEARNEH OUTCOME:

CONCEPT:  TAXATION, RATIONING CONSERVATION

i

the redistribution of resources.
7.2 Continuation of 7.2

L]

7.0 The learner will demonstrate how taxation, conservation, and rationing affect

ACTIVITIES * RESOURCE

EVALUATION

7.2

CONT'D

on car manufacturing for
seven years, the industry
produces only 1/5 of the
needed cars. What would
“rationing" be in this case?,
Discuss the effects of ratioi\~
ing these cars. %

o 3
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- 2

CONCEPT: TAXATION, .RA‘!'!DNING, CORSERVATION

ESSENTIAL COMPETENCY: 7.0 The learner wiil demonstrate how taxation, conservation, and rationing affgct
the redistribution of resources.

-

LEARNER OUTCOME: 7.3 Given a simulated situation where a shortage exists, the learners will prepare &
) solution to the problem that is acceptable to most persons acceptable by the shortage.

. ACTIVITIES I I RESOURCE EVALUATION
. _ -
N 7.3 Divide students into groups This activity can also be used to pro-
‘j‘; and assign each group a role vide an evaluation to the teacher as he/
related to a water shorage - she looks for use of taxation, conser-
l in,the community. The group vation, and rationing as possible solu-
is to assume the perspective tions to the shortage probiem.
of this role in resolving the
problem of "How to regulate
the resource during a period
of resource shortage.' The :
‘class solution(s) must be
achieved by consensus. The N
roles are:
1. Consumer A - small land- /
owner .
2. Consumer B - large land-
' owner ~
. 3. Producer - Commissioner .
of Jocal water company ' :
L. Taxation Agent - State .
Tax Bureau Manager .
5. Regulator - Town Council
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- Supplement 6.1-2

CONSUMER CODE OF ETHICS

Consumerism is @ two-way street. Many ot the pation's businesses, news media, televisjon stations
have risen to the challenge of consumerism by launching consumer information programs, complaint hotlines,
improved warranties and through industry self-regulation. Dr. David J. Schwartz of Georgia State University,

who feels the consumerism movement has been to0 one-sided, has developed the following code of ethics for
consumers. {t shouid speak to all of us.: -

¥

+ ExIblt the same kind of honesty one expects to recelve from the business firm. This means do not
1te, steal, try tqg pass bad checks, defar't on payments and similar acts.

+ Be kind 3nd courteous in all dealings. Give store employees a smile and pleasant thought. Recognize
them as individuals.

+ Read carefully all contracts ycu are asked to sign. Many wild charges against business are the result
of the consumer signing @ contract he did not read.

+ Have respect for the merchandicse you handle. Damaging merchandise makes all goods cost more money to
all consumers.

+ Don't make unreasonable demands on @ company's services. For example, If you can carry the merchandise
home, why not? .

+ Don't be a shoplifter. You and all customers pay the pricc eventually. ({f you see a shoplifter in
action, quietly inform the clerk Or managar. 3aying nothing is condoning the thief's action.)
Don't be a price tag switcher. |It's costly. Both time and money are wasted and it is dishonest, too.

+

+ Don't be a used goods returner. You he'n raise prices when you do.

+ Pay your bills when. they are due. {f you can't, inform the merchant and explain why.

+ Be completely honest in filling out credit and job applications.

+ If a clerk makes @ mistake in your favor, be as quick to point ¢ out as you are when the clerk makes
a mistake in the company's favor.

+ Follow the Golden Rule. Do Urnto Business The Way You Want Business To Do Unto You,

by '"George'' = The Hartford Times, Hartford, Connecticut

Newsletter #5 - January 1973
(From NEW JERSEY CENTER FOR CONSUMER EDUCAT!ON ScRVICES)
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Supplement 6.1-1

Which practices would be most acceptable in dealing with businesses? Fiil in the mouth of each face to show

what your reaction might be., A smile (EE) indicates approval while a frown (EE) indicates disapproval
of the action. = Z

1. After the gas attendent has filled the tank of the car the consumer explains that he has forgotten
his wallet and will return in ten minutes to pay for the gas. He doe. not come back later tc pay.

2. While shoppipg the consumer's child opened a box of cookies. The consumer then placed them in her
cart s0 thatdthey may be checked at the check-out counter.

3. The consumer returned a broken electric knife to & store for replacement after trying to cut a
frozen roast instead Oof waiting upti: it thawed according to directions.

4, After driving 20 miles to the grocery store, the consumer finds that the store does not have the
items listed on sale. The consumer speaks harshly to the clerk because of the inconvenience.

5. After the vacuum cleaner salesman explains the sale on Wonder sweepers the consumer Signs the contra:t
immediately. Two months later the consumer wants out of the contract because he didn't realize he
must make payments for three years,

6. In a rush to get to her parked csr before getting a ticket, the consumer dropped one Of the dresses
she was hanging on the rack and hurried out of the store.

7. While shoppingin the toy department the consumer Placed her child in a shopping cart because she
feared the child might break some toys while attempting to play with them in the store.

8. While checking the grocery sales stip the consumer discovers the clerk gave her $5,00 too much change.
The consumer decided to keep it since she buys a lot of groceries there anyway.

9. After choosing several items at the grocery storz the consumer finds he does not have enough mongy for
all of the groceries. In order to keep his place in the check-out line, he leaves the hamburger on
the she!f near the magazines apnd procecds to pay for the other items.

o

While shopping, the consumer observes a middle~aged lady putting some jewelry in her purse. The
consumer pretePds not to notice apd goes about her shopping.

74
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12.

13.

18.

19,

20,

1

While shopping for a clock radio, the consumer found two similar radios. The brown one was priced $2.00
higher than the white one. Since color seemed to be the only difference, the consumer exchanged price
tags before checking out with the white one.;

After returning from & ski trip to the mountains the consumer decided she probably wouldn't he able to

go again this year. She returned the new ski outfit she purchased for the trip and obtained a full
refund.

-

when filling ouf a credit application the cofsumer listed the length of time working with present
employer as two years when she had only been working for three months.

When buying a two-piece bathing suit the consumer found that a size 7 fit for the top while size 9 fit

for the bottom so she exchanged them on the hangers before checking out. She left on the store hanger
an unmatched pair,

The grocery bill is due on Thursday but the consumer will not receive a paychéck until Friday. He
explained this fact to the grocer and made arrangements to pay later.

When purchasing a car the consumer read the entire contract before signing even though the salesman
had told him what .it contained.

in order to make a complalnt about a lawn mower he purchased at the store, the consumer asks the clerk
where he might talk with the manager.

when the clerk is interrupted while giving change to the consumer she looses count and gives him $2.00
too much change. The consumer calls the clerk's attention to the mistake,

whije filling out a credit application the consumer answered yes to the question 'Have you-ever been

denied credit before?'" even though the answer might influence the company's decision to extend him
credit.

Wi thout checking with the clothing store, the consumer decided to wait until the 15th day to pay the
balance on his accourt which was due on the 10th of the month.
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Supplement 6.1-3

>
8rian and Susan decided to go on a picnic.

Since the picnic had not been planned in advance,

they had to shop for food. To save time Brian

decided to get the sandwiches while Susan chose

the other supplies. On his way to the meat

counter Brian just couldn't pass up the

grapes displayed on ice in the»fresh fruit

aisle. e paused a moment and then picked

two or three to eat as he shopped. When he got

to the meat counter, he chose two types of lunch

meat since he wasn't sure which kind Susan .

liked. While choosing the meat, Brian dis-

covered he had mashed the loaf of bread on the

end. He proceeded to take it back-to the

counter to exchange it. Near the end of the

aisle, he spotted Susan getting the paper

plates. He rushed to talk to her a moment,

knocking two loaves of bread on the floor.

Susan told Brian which lunch meat she pre-

ferred and went to get some other items.

After observing that the package Susan chose
cost 20¢ more than the other, Brian switched price
tags, placed the other package of meat on the shelf
near the paper plates and rushed to get a place In
the check-out line.

By this time, Susan had finished her shopping
and met him in the check-out line. He got in line in
front of Susan and two other people who were behind..
her in line. The purchases came to a total of $8.6%.
The clerk gave Brian $2.36 change for a ten dollar
bill. Brian realized the clerk's error but said
nothing and proceeded on the picnlc.

OIRECTIONS:

1. Underline in red any behaviors by Brian that most
people would consider unethical,

2. Rewrite the story changing Brian's behavior to
what most people would consider the ethical thing to
do.
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Supplement 6.2-) - '

CASE STUDY
Mr. Davies is returning to the west coast by airplane. When paying for his ticket Mr. Davies received
-t00 much change, but being in such a rush, he décided not to waste any more time correcting the clerk's
é}for. Arriving in Los Angeles, Mr. Davies went to pick up his luggage and is told there would be a siight

delay; his luggage had been misplaced. Patiently waiting, Mr. Davies goes over to the magazine stand and

while leafing throygh a magazine he picks up a piece of q?ndg and eats ifﬁﬁ Getting Mr. Davies attention the
clerk apologizéd that the luggage couldn't be found ‘and asked Mr. Davie! to give an estimate of the value
of his lost goods. Mr. Davies gave him an estimate higher than the actual value of the missing luggage. ’
Mr. Davies then went to the storage garage to pick up his new automobile. After checking over his
vehicle, he reads the garage relesase contract very éarefufly, briefly complaining of the high cost of storage,
+and signs the papers.
while speeding down the freeway on an extremely hot, humid day, Mr, Davies' automobile stalled forcing
him to pull over to the side of the road. Afraid he would further complicate the proﬁlem, Mr.'Dayies did
not try to repair’'or tow his car into the garage. The repsirman arrived twenty mintues later and quickly
repaired the defect being very careful pnot to scratch the car. Mr. Davies paid him Immeciately, thanked him

for his prompt service and returned to his automobile to complete his trip home.
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Supplement 6,3-1

LY

Write yes if the phrase is a courteous one to use in a latter of concern. Write no if it is not.

1. Your product stinks.

D —

2. Are you aware that... ) N

3. . I am so disgusted...

b, I wish to express my concern...
5. How can you stay in business?
6. .You have no brains at ald,
I'm going to sue you if you don't... , .
8. . I'mso sick of...

+
9, Thank you for your consfﬁfration of this matter.

" . . -
- 4%




