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TRAC :
This collection of conference proceedings focuses on
the outreach proiects of the Handicapped Children's Early Education
Program (HCEEP). The goals of these proiects are (1) to stimulate
quality services to preschool handicapped children, their families
and teachers, and (2) to develop effective outreach models. Each of
the five key obiectives of the conference is outlined in the Preface.
Chapter I examines the current status and futuve directions of the
outreach projects. Chapter II reviews outreach dissemination models
in terms of conceptual bases, assumptions, principles and procedures.
(The four models discussed are the SKI*HI, the Early Recognition
Tntervention Network (ERIN): the Macomb 0-3 Regional Projects and the
High/Scope Cogritively Oriented Preschool Curriculum.) Chapter III
‘focuses on the provision of technical assistance to outreach
directors and presents a summary of conference discussions in the
areas of tardet selection, materials development and distribution,
training, and model fidelity. Chapter IV provides information on
improving coordination among outreach proiects and state education
agencies. The final chapter, Chapter V, describes the results of
revieving and revising the indicators of impact for HCEEP putreach
activities. Appendices include a list of conference participants and
a 1ist of State Directors of. Special Educa%ion, Preschool Incentive
Grant Directors and Coordinators, and HCEEP State Implementation
Grart Directors and Coordinators. (Author/JA) '
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The information reported herein was collected pursuant to a grant with the
Office of Special Educannn, U. S. Department of Education. The opinions
expressed berein, boweter, do not necessarily refiect the position or policy of the
U. S. Department of Education, and no official endorsement by the U S.
Department of Education should be inferred.

The 19800 HCEEP Outreach Project Directors’ Conference was planned and
conducted by the High/Scope Educational Research Foundation in accordance

- with Grant No. GOOBO)1788, First Charice Outreach Project, Qffice of Special
“Education, U. 5. Department of Education. The conference was beld September
10:12 in Reston, Virginia. 3 '
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Preface _

Gh;mgt; is the only predictable variable in the development and support of
tate change for the improvement and

innovative programs. In order to fac
refinement of innovative programs, it is important to consider key areas of
activity at eritical times. One such area for consideration is the Handicapped
Children's Early Education.Program (HCEEP) outreach effort. Outreach has
been funded since the early 19705, and a variety of materials, products, and
programs have been developed over the years.

The HCEEP Qutreach Directors’ Conference was held at che Sheraton Hotel in
rginia, September 10-12, 1986 to discuss and plan future directions for

Reston,

-()utr;dch The conference had five key objectives:

. To examine the current status and future information needs of outreach.

2. To review outreach/dissemination models in terms of conceptual bases,
assumptions, principles and procedures, i

3.7 To provide technical assistance to project directors in selected areas.

4. To provide information to improve coordination among outreach projects
and other critical target audiences.

5. To review, discuss and revise the indicators of impact for FY 1979 and FY

1980 outreach project efforts.

This document includes lﬂJ()ﬁThlll()l’l related to each of these objectives,
Hopefully, this information will be of assistunce to a variety of persons interested
in outreach/dissemination efforts. The document is.divided into five major
sections and includes two appendices. The five major sections are: 1. Overview
:md Futun; I)irc:ctiuns- I ()mrc::n:h M()df:l*i* !!l, 'l‘rchnic—:il A.sﬁismnct:- iV

Aumn:;a Appgndlx A Containg i hst of L(lfoLFLﬂLL p;l,m;!pum.s, Appgndlx B
provides a list of State Directors of Speciil Education, Preschool Incentive Grant
Directors/Coordinators, and HCEEP  State Implementation Grant

Directors/Coordinators.

William W. Swan
Washington, D. C.
1981
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Future Directions

Outreach:
Overview and

" William W, Swan

Acting Chief, Program Development Branch
‘Office of Special Education
U. S. Department of Educalion

- i =

Suppﬂﬁ for the Handicapped Children’s Early Educition Program ( HCEEP)
outreach projects was initiated in the early 1970s, There were then, and there
are now, two goals for all outreach actvities: ~

® First, outreach projects are expected to stimulate increased high quality
services to preschool handicapped children and their families and teachers. The
purpose of outreach is not only to conduct outreach activities; these activities
must result in target audiences providing increased high quaiity services.

. St;u)nd effective ()Utl’é;ii:h m()deis must be devalnpt:d Hi‘itt’)i’iti“y this

systr;matn_ pl;m,s Iur 1mplnmenun§ thur efforts most ,i’lgl"tf not dﬂdﬂpﬁd
written statements of theig outreach models which include conceptual bases,
;x§umptinns. principles and procedures.

Over the years, outreach projects have had significant impact, in spite of the
very limited formal technical assistance available to them and the limited
information on dissemination/implementation of new services in education.
Individual outreach projects have made significant strides in stimulating
services, in coordinating with-other agencies, in documenting impact, and in
developing outreach models. Coordination of efforts across outreach projects,
however, has generally buen the exception rather than the rule.

In an attempt to achieve cross-project coordination, outreach activities and
re:sult-. Wi}c: analy&d in a jmnt pmf;«;sinml rm:'ﬁng of nutr’uch pm;;:ct

Fm]u:t Dl,ﬂ,:uur:a Cnnfgrtnu:; Ththt an;lys@s mclvud&_d examination Df cach
outreach project's objectives, activities. and outputs. In addition, technical
assistance was provided to each project director-by evaluation consultants and
i other outreach project directors. Resulting from the conference was o
proceedings document! mcludmg papers on three major topics. First, there was
an overview statement of pammeters relating to the first goal of outreach. This

Swan. W. \V (Fd ). HFfFFimhtwrb khﬂm’ r?:’ifﬁn;s \Vaihmgmn D.C 111()m;15 Buﬂ‘mgmn and
Associates, Inc., 1978. (ERIC ED 175 224; EC 120 259)

ey

.statement, ‘hased on 1 markztmg model, ‘emphasized that the final goal of
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outreach is 1o assist others in actually serving preschool handicapped children
and their families (see Figure 1), Second. a descriptive statement of the six
outreach  activity  areas  (awareness.  product  development. distribution,
ng and
rations for

stimulaiing high quality programs, stimulating stite involvement, tr
other specific consultative assistance ) was developed with cons
mutual exclusiveness and exhaustiveness (sce Figure 1), Third, two outreach
models were deseribed and references to the dissemination literature were
provided.

This joint professional cffort helped the projects refine their programs to
and objectives. While cach outreach project

more cffectively meet their goal:
had as its focus the two mujor goals of outreach, cach project was unigue in its
demonstration model, target audiences and outreach activities. The differences
among projects allowed outreach and dissemination to be considered from 2
varicty of perspectives, The 1977 conference provided an opportunity for both
outreach projects and € tft to share this ope of information and to record it
in the form of the proceedings docunent. /

But the time has come for additional refinement of outreach efforts and

information sharing. There are three reasons for this decision. First, the HCEEP
has been funded for eleven yeirs and it is important to continue to demaonstrate a
wise and effective use of the dollars invested in outréalh cfforts in order to
continue the positive impact of the program. Outreach projects must continue
to refine their efforts to maximize their effectiveness. This refinement occurs
not only by the development and use of written materials but also by discussions
‘with other outreach project directors and consultants in the field of

_dissemination. $econd, it is essential that OSE discretionary programs (e.g.,

Education for All Handicapped Children Act). To achieve this goal, there must
be increased emphasis on and dissemination of modcl components which have
particular relationships to the law. Third, both outreach projects and OSE statt
are fcspunsible for communication with others concerning outreach efforts.
Outreach projects must share information on what has proven effective in their
endeavors, While some of this information has been shared previously, it is
imporiant to do so in a4 more systematic manner. Increaked communication and
coordination with State Education Agencies (5EAs) and other state-level
organizations, federal agencies and other relevant target audiences must be
included as integral parts of the continued refinement of HCEEP outreach,

Future Directions
There are four major areas in which outreach must grow: outreach models,
outreach procedures, coordination and impact indicators.

Outreach Models

Some outreach projects are using existing outreach or dissemination models
and some have developed their own models. In either case, however, additional
effort i5 needed to document the conceptual bases, assumptions, principles and
procedures of these models. In order 1o compete successfully for outreach



funds, applicants must provide certain details on their outreach approaches,
such as cfiteria for selection of replication sites, overall strategies for providing
outreach assistrance and expected results of outreach activities. Although this
minimal information is useful in conducting outreach activities, il is not
sufficient to implement a maximally effective outreach effort.

Outreach projects have been very successful in stimulating increased high
quality services to handicapped preschoolers and their families. This success is
due, in significant part, to the ongoing leadership provided by the project
directors. It is important that the originial demonstration project director has
often continued to operate the outreach project or has remained closely
affiliated with the project in its cutreach phase. Also, one of the primary
components for HCEEP demonstration projects is a strong evaluation system.
These points, considered together, provide a continuity for outreach that is
based on a systematic progression from demonstration model development
through evaluation and dissemination.

It is apparent that these successful outreach endeavors are not the resule of

« chance occurrences but of careful planning. It is also apparent that much of the
information on a particular model's conceptuil bases, assumptions, principles
and procedures has been maintained within the project informally, by “word of
mouth,” bécau§§ of',.kﬁ';! staff attrition. Project staff have been so involved in

w

recognized the need to share this type of information in a more formal manner

with others, Qutreach projects have also had only limited information shar?ng

with each other through personal communication, the annual project directors’

raeetings. a.ud other occasional meetings. Projects have not been encouraged to

document their outreach models as they were required to do for their

. demonstration models. And. while the demonstration models have an aceepted
and defined role in the development of programs for children, the development
of outreach models has been a relatively new endeavor without such clearly
defined relationships. In fact, while HCEEF and early childhood education for
the handicapped are considered to be relatively new areas (since 1969), the
field of dissemination in educatio
Title IV-C and National Diffusion Network activities.

Although outreach has been a difficult area to pursue, the project directors
and their staffs have demonstrated extensive expertise in conducting their
programs. We must capitalize on this success. Outreach model development
needs to be documented in written form; such documentation will assume
increasing importance as outreach and dissemination efforts continue to be
refined. Carefully documented outreach models will not only increase the
impact of individual outreach efforts in terms of “knowing where one is going”
but also will help communicate to others the effectiveness of the outreach
program, '

o

Outreach Procedures .
Integrally related to outreach models are, outreach procedures. For instance,
when does one use a face-to-face presentation for awareness efforts and when is

10
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wrilten ﬁ}.lﬂt;ﬁ;il or a mediated presentation more effective? Should a training -

strategy include borh onssite visits to the original dLﬁ]I)ﬂ\[lelHﬂ sitevby the
replication site staff and visits by the outreach stitff to the replication site? These
nypes of procedural questions relate to the cohneeptual bases and other are
outreach model development. They also relite to the projected impacta project
may have on a given site. There are a variety of arcis in x’vhiclkﬂdditiﬁnul
information about outreach procedures can 2ad should he gathered, including
‘ipt'uﬁ;dtlﬂﬁ of mrg* sLIumm criteri, trai in;, dcvclnpmcn[ and diwrrihminﬂ

'

lTlU(ii_l '
Qutreach project directors and their stafts are valuable sources of information”
it is

on nutrc-aih prnuduns U p{m ruu\um_ outre "Lh pm]uts L\PLI" nees

program as i \ﬁmlc vull not hmv;m It is ,m'p{'xrmm then, to thake sure that
outreach projects have the opportunity to share information with cach other in
specific procedural areas and to discuss ideas for new procedures thit will
) - #

enhance project effectivencss. 7 :
d . . :

caafdinaﬁgn

third area to be considered for future directiony is coordination. Mutual
resentations at conferences, the sharing of dissemination plans, and aschedule
f joint workshops and training programs—when and where appropriate —can
do much to further the efforts of those interested in carly education for the
handicapped. Providing examples of coordination among outreach projects may
positively influence the coordination of agencies at the state and local ley Is.

Geographical coordination. Based on an initial mapping of outrcach
projects and their sites (sce maps, pages 6-9). itis apparent that sey¢ral outreach
projects operate in the same geographiie, areas with a varicty of sites (some
projécts having multiple sites in the same city) without being aware of cach
mher or their re*’spe:ctive &iitci It i‘i c—ri c:llly impnrnnt for nutfc;lﬂi prujc:ct.s to

Q "'U

pn:schm)l hill'ldlLilpr)Ld thldn,n and thur f.ln]lllLH in tlu s¢ ATCS, Aﬁ\L \.lm]‘)lt nl
this type of coordination would be joint presentation of mplé.s tw local
administrators in areas with mor¢ than one outrcach program, thus avoiding the
negative types of competition that may develop without such coordipated
efforts. ) .

(..:ntsﬁm with state directors. A coordination area of critical ﬁigﬁi{‘icance is
éutreach project contacts with the state directors of special education and their ~
staffs in the area of early childhood (see Appendix B for a list of thcae difectors).
Outreach staff must be aware of a target state's plans for lrnp!c:mcntmg P.L. 94-
142 and a-state’s goals in the area of early childhood education, and they must
help their site(s).in that stage achieve those goals. It' is important that each
outreach prc =ct contact the state director(s)/consultant( 5)in whose state(s)

11
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their project is operating. The states’ responses (G these types of contacts have
been very positive, and outreach projects should ¢stablish, continue and/or
expand such relationships with the state directors and staffs. For example, a
project director might visit a state director to di in which the outreach
project can be of assistance. This tvpe of contact can often be coordinated witha
visit to a replication site. Such discussions and offers of assistance will foster
strong linkages with the state not only for the outreach project but also for the
sites with which the outreach project is working, Mil[‘l}; outreiach projects are
already working very efic-ctively with state directors and their staffs to increase
and strengthen efforts in the area of early education for the kandicapped. Such
cffective contacts can also be made with other swate-level agencies as
appropriate in given states. '

area of coordination is the provision of more outreach assistance to states that
presently receive only limited assistance. Several states fall into this category.
perhaps because they have not requested assistance. But this scarcity of services
may also be due to the fact that outreach projects have not targeted enough
resources to a given state. Not all states house outreach projects—only 49
projects are funded in this fiscal year—so it is and will continue to be important
to distribute outreach assistance across the nation on an equitable basis.

Establishing agency linkages. Still another significant area of coordinatién
for the future is establishing and maintaining links with agencies such'as the
National Association of State Directors of Special Education, Regional Resource
Centers. and the Cernter for Exceptional Children Clearinghouse for Early
Childhood, all of whom are working. at least in part, in the area of early education
for the handicapped. There may be additional agencies providing avenues for
outreach dissemination that have not yet been considered as a part of a project’s
coordination efforts. .

Production of written materials. While the most’ effective means of
coordination is always face-toface contact, the development and/or
distribution of written mategials to assist others in becoming aware of project
efforts is also critical. This is another outreach coordination area targeted for
future growih. _ 7
- In sum, based on currer.  ~cal situations at all levels of government, it is and
will continue to be important to demonstrate that coordination efforts are being
undertaken in the most cost-effective manner. especially in the area of federal
discretionary programs. Critical ¢xaminations of programs to assure that the
dollars are being wisely allocated for achieving intended impacts at the state and
local levels will sutely increase in coming vears.

Impact Indicators

One’of the major results of the 1977 Outreach Project Directors’ Conference

was the development of sample indicators of impact for each of the six outreach.
activities. These sample indicators of impact (see Figure 2) were designed to

previde a potpourri of measures which could be used to dccument the results of -

an outreach project's efforts. The information gathered from the sample
: = 19 T
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indicators has been the basis of several federal reports on outreach impacts.
including executive summaries of program impact prepared for OSE staff and
managers. These impact indicators have been of assistance to outreach projects
as well as to national program staff. |: now seems appropriate to revise and
mnsolidatc those indicators which seen: most relevant and meaningful both to

individual outreach projects and to national program staff as they attempt to

document the impact of outreach nationwide.

There are several reasons for emphasizing the collection of reliable and valid
data through a set of updated impact indicators. First, collecting data that are.
relevant to an individual outreach project's objectives can provide internal
evaluation of project efforts (i.e., “Did we do what we said we would do?").
Thus, it is important that indicators of impact be a logical result of project efforts.
It is also important to consider that outreach projects may use different sets of

indicators to demonstrate their impact. As noted carlier, while each project.

focuses its efforts around the two major goals of outreach, each project does so
uniquely. Project directors have consistently reported that some indicators have
meaning for them and some do not.

“Second, the provision of reliable and valid data can support communication
nat only among outreach projects but also between outreach projects and other
groups. Assumning that the data from the impaci iridicators are reliable and valid,
these data can be aggregated across projects to provide an overall picture of the
impact of the HCEEP outreach program. This type of aggregate information is
critical to certain audiences (such as policymakers at the local, state and national
levels) and, due to dissemination constraints, often may be the only information
that can be shared with such groups.

The first year the indicators were used (1977-1978), a summary statement of
the impact of outreach was developed. This summary statement contained 40
pages of narrative and tabular information. Executive summaries of this draft
report were shared with selected OSE managers to document the impact of the
outreach program. As a result of the analyses for the 1977-1978 repott, it was

determined that a minimum of 25,000 preschool handicapped children ;md

their families had received increased high quality direct services that year due to
the efforts of the 64 outreach projects operating at that time. These facts were

*“supplemented with additional data indicating that perhaps as many as five times

that number of children and families had received some improved servicesasa
result of materials: distributed or general. training sessions conducted by
Dutrcach projects. While this indirect information is very difficult to document,

it praﬁdes a very Valu;‘ihlt‘ perspc:c;twe on the Cwerall impact of our outreach

efforts.

* Third, impact indicators must be reviewed penod:cally to EChlE\rE uniform

definition of terms across projects. It has been difficult when gathering impact

- information to achieve uniform definitions. For example, how do we define a
“replication site™? The definition provided: “utilization of at least the servicesto-
_children/services to parents component(s)-of the demonstration model” is

relatively precise. But it is stiil not clear enough; for instance, how do projects
report the existence of three classrooms within a given public school system? Do

' | 17
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deﬁmuun is not (.lc.;xr on t,h!,s p{)m[, A n:lmv:d pmhlt:m ;_unu,:rns mdu: mrs that
have meaning for only a limited number of projects, such as “the initiation of a
CEC chapter.” Unless indicators are meaningful to a significant number of
ts, they should now ne vsed for data summuaries. It has become ;lpparent
that outreach projects use a "core™ of the indicators to communicate with one
another and perhaps this is the set which should be considered in more dEp[h

Fourth, reliable and valid indicators of impact can be used to produce more
detailed statements of thc: cost-benefits of outreach, thereby enhancing the
utilization of limited résources. Again, the basic unit for such,benefits is the
handicapped preschooler and the family. It is important to dl’:n(()n'stf‘;ltf that a
given activity has significant impact on this unit and, in fagt, has more impact
than alternative activities. Such cost-benefit questions might include: How much
impact will result from a personal presentation versus a film, a tape, or printed
materials? What is the purpose of implementing a particular awareness effort?

“How much money does a project spend on product development and

distribution efforts? Regarding stimulating new sites, how many face-to-face
contacts (and for what duration) are necessary to implement agiven model? Do
any projects have sites pay for any patt of the assistance that they receive? What
are the most cost-effective means of examining training efforts?

Thus, there are very important reasons to provide the most reliable and most
valid indicators of impact that are available for outreach activities. When the
original set of impact indicators was developed in 1977, the strategy was to

implement those indicators, use them for i couple of years, and then consider
revisions that would improve the reliability and validity of the data both within

and across outreach projects. It is therefore critical at this time to revise the
indicators of impact by c:hmmntm;, some, reworking others and adding hew

()I'ILH

E

Summary

Often outreach projects view themsely s s Lhangc agents, convincing othersto
initiate new services to preschool hgndli.lppLd thldrt:n and their f;lmﬂ' s and
teachers. Pc:rmdlmll} hﬂWut:
ourselves s
own changt:—agrm Lffuns W]‘Ilh: it rrmy hc dlﬁu.ult to s‘wngh mk:-s even fgr a
short period of time, it is critical to our continuing improvement,

Much hasbeen accomplished hy the Handicapped Children’s Early Education
Program during the past eleven years. And a significant number of these
a'ct;omplishméms have been achieved by projects with outreach support.
Howceveér, there is always a critical time for growth, and at this time growth needs
to occur in the r@ﬁnf;mc:ﬁtﬁf the outreach effort in four primary areas of
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outreach: ‘models, procedures, coordination and impact indicators. By

examining our strengths and weaknesses and by developing improved ways to
“achieve the outreach goals, the projects and the people who staff them can be

more effective in assisting others to meet the needs of handicapped
preschoolers and their families and in assisting those in the area of dissemination
to move the field forward. :
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FIGURE 2
“Overview of Outreach Activities and Sample Indicators of Impact !
L

Awareness

Sample Activities Sample Indicators of Impact
Advertising/promotional: Number of persons requesting additional
mass mailings materials/information by phone/letter
journal articles
convention/conference presentations
university seminars )

Number of new CEC Chapters established (and number

of members) by location

Number of persons requesting site visits and/or
visiting demonstration site

exhibits

materials dissemination Number of contacts resulting in

) ) nvolvemnent/coordination activities
Demonstration * training

Conferenves/ workshops—discrete

Product Development/Distribution

Sample Activitles ) Sample Indicators of impa.i‘;l
- Number of items reproduced by third parties and
distributed to others by such third parties

Materials revisions
Field testing
Number of items evaluated by other agencies/groups
New materi, evelopm P e a e el
- New materials development _ and subsequently intluded in “approved” lists ;
Distribution of materials | ; s e
Distribution of materials . Number of children receiving new/improved services
via use of selected materials items or components of
S model

Publications

-~ Number of items for which copyright has been
Curriculum guides " obtained and publisher prints and distributes item

‘ Stimulating Sites ' - '

Sample Activities }
Program planning: - ' Changes

Sample Indicators of Impact

: in organization (personnel/responsibilities of
® needs assessment new staff) as a result of using model components
* hudget/funding sources
s staff sclection
# physical fcility
& proposal writing Descriptive information for cach site (include ~ L
inuation-demonstration site)
¢ ubles 1A, 1B, 1C
name of contact person, complete address of site,
phone numbers ' )
Evaluation and feedback & number of preschool handicapped children (and
e ' : their families ) served by handicap by age:
E amount and sourcef s ) of funding: number of
. . . ’ : staff fand type of staff) allocaled to site for
- ’ perrticiilar use of mesdel; nitmber of classrooms:
ntodel components utilized with/witbout
(ddapration; child progress data based on use af
services 1o children componenl
* number of second generation sites

Changes'in organizational procedures as a result of
using model components

Staff training:
® preservice and inservice
® in-depth and continuing

'HCEEP Outreach: Selected Readings, 1978, pp. 134-140,

= J
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FIGURE 2
{ Continued )

Sample Activities

‘Short-term workshop/training;

programs (in cooperation with
niversity personnel )

State Involvement/Coordination

Sample Indicators of Impact
Identification of university training programs which
incorporate part(s) of model into coursework

& number credit hours, course title and aumber
*» number students taking course

& established practicum-internship sites

Number of handicapped children served by number of
persons reaching criterion training

- Amount and source(s) ﬁ.mding provided by others to
support training experiences
Identification of universities granting degrees in early
childhoad based on outreach efforts
Participant satisfaction; test performance; pre/ post
observation of performance; lesson plans; simulations

Sample Activities

Communicaiions networks (e.g., referrals)
Linking sources together )
Legislation development :L‘is}sl:im;r: _,’/
Early childhood state pians

Consortia

Advisary board participation

ﬁ?}!igj' formulation

Sample !ﬁdjﬁtnﬂ of Impact

Early Childhood State Plan (development, draft, final
copy, implementation)
& assist with state guidelines for early childhood fiew or
revising licensure/certification standards for early
childhood positions
& assist in developing or amending state legislation for
early childhood ( written, introduced, passed,
implemented) .

SEA-approved and fiscal support of r:ér!y childhood
programs :

& Part D funding for carly childhood training efforts.
= [V (_.V] B, funding from 3EA or other funding from other
agendics in cooperdtion with SEA

Establish or revise SEA funding priorities to focus on carly
childhood

Referral petworks/communication networks
New CEC chaprers

Handbook of early childhood (topics such as screening,
etc.) published and distributed by SEA

New programs stimulated (amount and sources) of
funding. number children served (see “Stimulating
"Hites”)

Coordinated plan for HCEEP Consortium to focus efforts
and avoid duplication of cfforts
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FIGURE 2
( Continued )

Other Specific Consultative Assistance

Sample Activities Sample Indicators of Impact

Support services Number of programs stimufited using other models
- C L (see "Stimulating Sites™)
Consultation in general d
e - Contracting for consultative senices
Outreach assistance in general
Related projects funded (e.g. research)

New SEA pasition for early childhood

guidelines, increased number of children served )
More children re
sereening/diagnostic procedures and subsequent
direct services :

(‘:
Changes in pupil, staff ratios
: Proposals written and funded

Cost-henefits considerstions/analysis
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Whlk; all outreach prﬂ]ﬁ;ts must
outreach projects have developed written statements uf th

mch

.terms of conceptual bases, assumptions, principles and procedures. This section

contains four examples of models which meet these criteria. First, Tom Clark‘

" describes the SKI'HI outreach model which is composed of five major

components: dissemination and awareness, ‘identification of adoption sites,
training, technical assistance, and evaluation. . Fhe sequence of activities and
relationships among the five components are specified. Next, Marian and Peter
Hainsworth define the outreach model used with ERIN. Six tools are detailed
including an approach to “adoption ripple effects™ which consists of four phases:
basic, implementation, demonstration, and satellite. Then Patricia Hutinger
wril =8 abaut thE autﬁ::ic:h mc:xdgl-shg uses “;ii:'h her rural infant pfoif:i:t The

are bas?d on pnnglplcs ::f snual psyi.hcxlt::g}. lzammg thecry/instructmna!

. strategies, organizational change and marketing strategies. And finally, Elisabeth

Schaefer and Bernard Banet provide a description of the outreach model for the
High/Scope project. This model is composed of four phases: information
dissemination, program planning and design, replication training and evaluation.

These Ehapters are -representative of efforts to achieve the second goal of
outreach—to develop effective outreach models, e
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Tlve SI{I *HI Outreach Mmiel

. Thomas C. Clark, Project Director
Utak State University, Logan, Utab

mn;n we started the outreach phase of our program six years ago, we really
did not know whart “outreach” meant, must less what “outreach” did. We had
neither expertise nor experience in “dissemination,” "“replication,”
“awareness,” and all the other outreach words. Since the Officé of Special
Education (OSE) did not provide technical assistance to outreach sites, we
assumed that they believed in our ability to put together an outreach program
and enake it work, just as we had put tcigetht:r a demonstration program and had
made it work. ‘

Our service model is a home intervention model for families of hearing:
impaired infants. We provide direct services through weekly home visits to both
ur'bsn a'mzl l’uﬁll fsmilies We alscn have a L‘hild ideﬁtiﬁcatian camponeﬁt aﬂd a
ycars wc s:nt:d asa dt:mc:nstranoﬂ pmgram wnth fundmg support from DSE
(then called Bureau of Education for the Handicapped). We demonstrated our
program’s validity to the state of Utah and it continues as a state service. We also
demonstrated the program’s educational validity to the national Joint
Dissemination Review Panel (JDRF) and werd apprm’z:d by JDRPas a ﬂatmnal
model program that works.

This overview describes the operating principle, philosophy and basic
assumptions upon which the SKI*HI model is based. The SKI*HI model is then
described in terms of the five components of outreach. The outreach process is
described in sequential steps which illustrate how an agency moves through the
prliéS_,_[i()ﬂ prc’:éeés to become an adoption site.

Operating Principle

The operating principle of OSE outreach, and thus of SKI*HI outreach, is to
provide quality services to unserved preschool-aged children and to improve
services to under-served children. Consequently, our outreach efforts each year
h;m: fGCi.ISEd on helping’ agem:ies reach hsndicapped children vﬂ"lo are not

2ttempt to lmpmve the quallt? and quaﬁﬂtj' Df th!:u‘ services to chlldren and
famlllcs 2

23
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Basic Philosophy .

The  basic philosophy of SKI'HI outreach is that personnel  from
replication/adoption agencies must receive comprehensive training, assistance
in organizing and implementing 3 program, necessary materials, on-site
technical assistance, and monitoring in order to adequately adopt a new

program,

-
Basic Assumptions . .
Using the above philosophy as our foundation, we formulated some basic
assumptmn'i to guide us in thx: developinent and operation of the SKI*HI
utreach model:

e Agencies—people within agencies—are the vebicles that bring ahout new
programs or changes. Individuals acting independently are not potent change
agents. Outrcach efforts, thercfore, must be directed at agencies. People
receiving outreach training should represent an agency that is adopting the
program. All agency Pi;l"s()nnll who are involved in the adoption process must
participate in the training. - A

o Agencies must commit resources 10 program flm'flnpmem and child-
Sfamily services. Agencies that commit personnel and financial resources usually
develop quality programs.

® Outreach stuff must search for potential adoption agencies and select
agencies that show the maost promise and need. Many agencies are happy to have

outreach programs help them meet their inservice responsibilities, but few are
pn.pared to commit their reséurces to implement a new program for preschool-

aged handicapped children. Outreach staff must conduct a planned and
systematic search for sites that are ready and willing to commit resources to
rxmg,mm dev c:lupm;nt -.

ilt’l‘fl jhr services ﬁ)r pn-u I.mnl bzmzlu u[ ]u*zl _d)t!zlren ’?L:‘ nre they mi{nmke ml_r
attempts to det elop prograins., '

e /n order to_provide quality nmn*mb services, there must be a cledr
understanding abowdt what outreach staff will do ane what. the adopting
agency staff will do. In addition, the curriculum and other program components
that will be replicated must be clearly specified. N

& Replication personnel must receire ¢ opifrrebensive training that mplants
the “spirit” ds well as the “technology” of early childbood programs. C!ulrugh'
training must provide both pedological and practicum experiences.

_ Participants should be requlred to demonstrate their ability to use the

curriculum, . -
o By the end of training, replication staff should bave a clear plan for
developing fiﬂd implementing the program at their site. To accomplish this. a
needs assessment should be conducted, and then a plan For lrnplemr:nt” ng the
model should be formulated.
® To insure the fidelity of tbe adoption, nutreacb smff must make site visits
and monitor the implementation of the program. The site staff should evaluate
child progress and should participate in the outreach evaluation plan.
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® Gutreach staff must provide materials that are unigue to their ailtreach
niodel. Such materials must be developed and supplied to the replication site by
the outreach program.

The SKI "HI Jutreach Model

The SKI*HI autreach model has five main Lumpungms (1) Dissemination and
Awareness; (11 Identification of Adoption Sites; (11 Training; (IV) Technical
Assistance; and (V) Evaluition. These components, along  with  their
subcomponents, are outlined in Figure 1 and discussed in the following sections.

1. Dissemination and Awareness Materials and Activities
Project SKI'HI ases brochures, newsletters, media, state contacts and
conferenees to provide information on our outreach model.

Awareness brochures. Project SKI'HI outreach has developed an initial
Phase 1 awareness brochure and will soon complete a Phase 11 awareness
brochure. The Phase | brochure is inexpensive but attractive, and is designed to
create more interest in our outreach model. The FPhase 11 brochure contains a
comprehensive overview of the SKI"HI service model and describes the
adoption process. We have also developed asystematic distribution system using
mailings, state facilitators and conferences. :

Newsletter. Project SKI*HI pubfishes and distributes a quartc:rl} newsletter
to a wide audience. This newsletter promotes awareness of our services and |

activities.

Use of media. We have anactive public awar
radio spots and announcements, p!:l'l(}dli, news
items, and talk show appearances.

Contacts with state facilitators. We have Sent brochures to all state
facilitators. We also provide (upon request ) a 17-minute video-tape that givesan
overview of our model. As a result of these contacts, several state facilitators have
helped us schedule and present one-day awareness conferences in. their

irticles, television news

g:ugmphlul areas.

dc’:%vc—lapgd a h&ltgtmn .h}“!stt:fm to help us pamcnpme in state f';u:;lit,:;m)r awarensss
meetings in more productive ways.

Pm]ect SKI*HI respgnds to all agen:;u;a and pt;uple who indicate they want to
know more about our program by a letter and 2 phone call, and the project
director aiso calls agencies serving our target population. -

Locating potential adopters. In addition, we work wi
o] lncate pmmising agencieis W‘hen an agencyexpresses interest in thc aduptm

¢ 1 Upnn rzceipt Df an agt:nc}?s applicatmn nutreach stif mt::t
to cﬂnsidﬁr the Site spnrcntial for implementing our program model. If we agree

- ¥
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that a site has-good potential, we will conduct a one-day. on-site, in-depth
awiareness conference for them. ,

. Selection of adopters—adoption agreement. At the conclusion of the
awareness conference, we question the agencey about their desire to adopt the
SKI*HImodel. IF they want 1o adopt. we ask them o write aletter requesting our
services and have them complete the first draft of an adoption agreement. The
adoption agreement is not a legal document; it is a declaration of intent. K1 *HI
staff consider the agency for adoption and, if the agency is accepted as an
adoption site, the ageeement is executed.

II1. Training

Basic training for parent advisors is provided through a three-week summer
session at Utah State University or through a series of on-site workshops. The
summer session at Utah State University is conducted by SKI°HI staff, universiey
and replication sites and

faculty and personnel from the demonstration site
covers all components of the SKITHI model. -

In licu of the three - week summer session, on-site basic training is provided to
individual agencies clustered in one geographic area. This allows us to work
with a cluster of five to tenagencies, During Year One, aseries of three three-day
workshops is provided to train parent advisors in replicating the direct services
component of our model. During Year Two, the agencies have the option of
adopting the child identification, program management and supportive service
components of the model.

Administrative and supervisory raining SKI"HI also provides training
for administrators and supervisors of adoption agencies. The Jdmmlstmuw
training is conducted cither at Utih State  University or on- The
administrators are instructed in home intervention technigues, personned,
contracts, budgeting and other aspects of managing a home intervention
program. Supervisors are provided with a cnmpréhcnsiw training package for
training new parent advisors, SKI'HI sponsors a supervisory workshop every
other year in how to manage early childhood programs for the hearing impaired.

Training for supportive personnel. SKI*HI arranges workshops, on-site
v ~consultants,  or  other  technical  assistance  for  audiologists.

sye ologists, child development personnel and other professionals replicating
arent- infant pmgrzm‘ls ’

¢ mmunicative !)15()rdcrs ar U mh ht;!tc l-m\x rsity .lnd our (lLlU'(.‘-th program i%
used to help train students to become specialists in communicative disorders.
T -ervice training. The SKI'HI project provides inservice training to the

.Ut lemonstration model and adoption sites upon request and the agencies

ing.
¢p in close and friendly contact with a

ust: .y pay the expenses for this trais
SKI *HI Network workshop. We¢

MRl ¥

g,ﬂ)lii?(')f;l”.’m:i("i[ﬁil[ wr:c:iii the "SR HI di:iwur'k " Tht

ncics du nui gci
h;ut‘ ()rg.mxgcd ;m)und E()P!L’}s uf mtcrcs[ to dll ;lg,c.nuch u)ngcrnmg h(,,):nc
intervention for hearing-impaired infants and families.

’ . 28
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IV. Technical Assistance

Project SKIHI provides technical assistance in three major arcas of program
implementation: “next steps” after training, on-site visits, and provision of
program materials.

Designing steps for implementation after training. Following the three-
week basic training, or hetween onssite training sessions, SKITHI provides the
adoption site with a "next steps™ process which the site follows in organizing
and implementing the model.

Planning and carrying out technical assistance and making on-site
visits. SKI°HI staff travel to cach adoption site and work with all adoption site
ssessing the current status of the program, desired status, and

technical assistance needs associated with these plans. A comprehensive
planning and implementation document is developed.

Developing and distributing program materials. SK1°HI provides cach
site with the specialized 1 rials associated with the SK1°Hl curriculum. These
materials are provided without charge. These materials undergo continuous
review, revision and updating, '

V. Evaluation

The SKI"HI approach to eviluation concentrates on both process and impact
data. ’

an ongoing basis. These data are presented in an annual report which is
submitted to appropriate agencies (for example, OSE, NDN).
Evaluating child and parent progress. Ezch -adoption site must use the

SKI*HEapproved assessment instruments and  participate in the SKIHI
evaluation process. Both pre and post child and parent data are collected. Each
adoption sit¢ must submit both pre and post data to the SKI'HI national data
bank at the University of Virginia Evajuation and Research Center. Each adoption
site receives an annual report which contains individual child and parent
progress data. The report also contains information on the average progress for
children and parents in a particular program along with the national average
progress, The programs can then compare their progress to the national average.

The Adoption Process ,
Anothér way of understanding the SKI'HI outreach model is to follow an agency
through the adoption process, from awareness to institutionalization. Figure 2
illustrates the process that an agency goes through to become a replication site.
In the following discussion, we briefly outline each step in the adoption process
illustrated in Figure 2. ' :
Primary Awareness
2. We ask cach state facilitator to distribute outreach awareness materials to
interested parties, )
3. We contact potential agencies by telephone and also send them awareness
materials.

&9
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4. We work closely with state facilitators. We atend state facilitator
awiareness conferences if the appropriate target agencies are also attending,
Selection of Adoption Candidates
5. Agency ﬁ;-.punds to our awareness efforts by requesting further

information.

6. Our project director contacts the agency and talks with the administrator,
7. If the agency shows interest and demonstrates potential for replication, a
profile form is sent to the agency. This form clicits further information on the
agency's needs and potential for replication,

8. Agency Q completes the form. It is determined that they have good
potential for program development.

Secondary Awareness
9. Pr()]f:u SKI'HI staff trave] to Agency Q and conduct a1 one-day
dlsscmm.ltmn/ awareness conference.

Selection and Adoption Preparation
10. We determine that Agency Q has good potential,
11. Agency Q writes a letter to request our service.
ency Q and Project SKITHI sign an adoption agreement.
13. Project SKI*HI assists Agency Q in preparing for training and recruitment
of personnel as appropriate.

%

Training
14, A three-week trining session . OR - Two  on-site  triining  sessions
is held at Project SKI"HI in Logan, (three-day  workshops) on the
Utah. All components of the direct services to families
SKI'HI model are adopted by site. component :are held in the fall.

Adoption Installment and Implementation
15. "Next steps” process after OR  After the first two  three-day

training is presented. workshops, an on-site visit is made
16. Onssite technical assistance to monitor the adoption.
visit occurs, _ A third workshop on the direct
a. Planning for implementation services to familics component is
is completed. , heldd.
b. Needs assessment is
conducted.’

17. Technical assistance
agreement is developed.

18. Delivery of further training

and technical assistance occurs.

>M¢:mlt§ﬁﬁg Adoption Impact
19. Evaluate fidelity of adoption and child progress.

Institutionalization
20. At the end of Year One these  OR - Atthe end of Year One the agency
programs should have an should have. implemented the

30
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independently functioning home
intervention program for hearing-
impaired  children and  their
families. The agency becomes a
member of the SKIHI Neowork
and  participates  in Network
activities.

21. Adoption sites that wish to
be evaluated and, if they have a
valid replication, the program will
be  validated as a SKITHI
Demonstration Site,

22, Personnel  from  validated
demonstration sites can be
trained to become  SKI'HI
trainers.

31

direct services to families
component and thus have an
operating home visit program, If
they have the need and potential
they can request outreach
services to implement the child
identification and supportive
senvices components during Year
Two. Atthe end of Year Two, then,
the agency should have a
complete home intervention
program,



FIGURE 1

The SKI "HI Qutreach Model
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Early Recognition
Intervention Network
(ERIN):

An Outreach Model

Marian L. Hainsworth, Project Director
Peter K. Hainsworth, Evaluation/Dissemination
Specialist, Project ERIN, Dedham, Massachusetts

This paper presents six important tools that we feel are important in outreach
and then shows how we use them to help adoption sites implement the ERIN
model. This is prefaced by a brief description of our model. ERIN is a
competency-based training program for teachers, coordinators and parents in
the modification of environment and materials and in adult intervention to assist
young children with special needs in regular and special education settings. The
ERIN system is designed for children ages two through seven and their parents,
both in special preschool classroom/home programs serving children with
mnderatr: to severe sljt;‘ual needs, nnd in regular c.lrly thldhnnd (nurser} chd

m()dt:ran: speual needs thldﬂ:n whn are imr:gr.uuj Wllh thelr peers.
ERIN staff havt: hc:t;n wnrkmg for -r‘.ucml }Ldrs to dexcl()p an uu[re:u.h rnod:l

d(}gumcntt‘di me this L:xpf:nincei we h;m: !dtntlﬁid six mnls that must be
assembled in order to meet the above goal:

1. A general theory to guide development of all evaluation, curriculum
materials, training and communication.

2. specification of program implementation levels and small, easily
accomplished sweps (modules) to attain each level

3. Flexible but clear-cut criteria and steps to facilitate a good working
relationship between developer and adopter.

4. Specific training procedures and materials keyed to thr: modules/elements
of the program, which allow maximum self-training and self- mnmmrmg by the
teachers and adopting agency.

5. Procedures to facilitate an adoption npplf; effect in a geographic arca.

6. Methods of formative and summative evialuation that can be employed
casily ;md s|rnply hy gduptmn agencies. ,»/

" disengsed in the following pages ta illustrate h(}w ERJN

[ e 1)

/

/ ' i; '!/‘

!UM
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1. A Theoretica

ally Based Model

To understand children and their leaming environment in order to cffect a
better match, we use the following theory:

INFORMATION PROCESSING SKILLS
VISUAL- BODY
LANGUAGE PERCEPTUAL- AWARENESS AKD
o __ MOTOR __CONTROIL_
} Attention and Discrimination
INBUT sequencing Skills
et e Memory dand Association
INTEGRATION . S
Formuliting Ideas
) OUTPUT Motor Planning and Motor’ Control
Monitoring Results
) PARTICIPATION SKILLS
SELFJ’)R(E@NIZATIUN - SOCIAL SKILLS
INPUT Attention Awilreness
INTEGRATION Organization Interaction
OUTPUT Monitoring Evaluation
AC_.ALDEMIC. READ!NESS SI{!LLS ‘
" LANGUAGE ARTS MATHEMATICS
Comprehension of I,;mj—,u.q,g Arts
INPUT and Math Svmbols
INTEGRATION Oral Language Base Math Concepts
OUTPLT Expression Using Lingiage Arts
and Math Symbols

This taxonomy provides the basic unity for ERIN. No evaluation, curriculum,
training, or program miterial is developed that is not consistent with the theory
(and hence all other materials ). The basic theory has existed for more than a
decade, but is continually being expanded and refined.

2. Specification of Key Elements (Modules)
in Program Implementation

ERIN's step-by-step unit approach pr(mduny‘smmdm non- threatening formai
for learning. For cach weekly unit, a teacher sLluJ's and ‘implements

36
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maodifications to the existing classroom program based on ERIN's keys to
classroom obseration. Each sequence of weekly units fits into the progression
of modules during the school year, but the order of units cin be changed to meet
cach system's needs,

Each module has complete, self-paced activities and resultant competencics.
Outreach sites report their rate of completion to ERIN staff by filling out the
Module Feedback Sheet. Modules are organized to reflect increasingly complex

The notion of Program Implementation Levels has three advantages:
e [t makes the ERIN program applicable to both mainstream and specialized
settings which serve children with a range of handicapping conditions.
e It gives teachers manageable program chunks to learn and internalize
within a six- of twelve-month time span.
It gives sites ways to grow in using the program.

L}
ERIN is prepared to work with a total school system program—from
mainstream preschool and primary classes to center-based special education
settings with intensive parent programs. ERIN can be undertaken by aschool for
a half year or full year, and then extended for successive increments. However,
the system requires implementing all key elements/components of the ERIN
program found in the Program Implementation Level—only the degree of
complexity varies.

Figure 1 illustrates the relationship of the theory and resources to module
development, using the Language Module as an illustration. The Language
Module is refined into a series of skill units (for example, formulating language
ideas). Each skill is defined and screening and informal classroom observation
summarized for the teacher. Teaching ideas (strategies and materials) for
working with children in the skill area are also presented. These strategies and
materials are elaborated in cach weekly unit s0 that the teacher may zeroinona
particular need each week. These suggestions assume increasingly greater detail
as a teacher moves through the program, or as the degree of child handicap
dictates.

All of our ideas are illustrated in slide tapes or filmstrips or demonstrated
through model materials, and descriptions of how to make such materials or
adapt common activities are provided in the print materials. This concrete
specification of our model enables teachers to use our ideas immediately.

3. Clearcut Criteria for Adoption

Before any school or ageney decides to adopt the ERIN outreach model, we
make sure that key coordinating personnel and teachers know exactly what will
be required and agree to participate and support the growth of ERIN.

The Agreement Letter
When a school or agency, with the support of its personnel, decides to adopt

_ERIN,_an agreement: form must be completed and signed by the appropriate

37
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official. The agﬂ:cmfnt letter outlines the collaborztion berween the school and
ERIN and covers the following areas:

e Cost-sharing and determination of ERIN materials to be used.

o When, where ERIN triining sessions will occur and how training support
will he organized. .

¢ What follow-up support’asscssments are to be provided.

o What responsibilities EREN staff and the local teachers and coordinators
wili have.

necessry to n;l} lt;.sh on «,Jm;uummu \u[h cae h [tdth;[‘lndtuﬁmphdh!}:t local
coordinator support. The support and training we provide for the local
coordinator and key teachers, plus the carefully pmgr;;mmcd: step-by-step
curricylum and training materials, allow the local coordinator to adequately
support local teachers.

Checklist of Steps in Adopting ERIN
As we noted earlier, we believe flexibie but clear-cut steps are needed to
establish a productive working relationship berween the developer and adopter.
" The following checklist outlines the specific steps we have identificd to help a
site adppt our program:
& School/ageney- attends an ERIN awiareness/training conference and/or
reviews ERIN information.

® Acoc.dinate - signated by the local agencies to organize and support

the local ERIN pn e s

s A select group of mainstream and/or special education teachers reviews
the Curriculum Sampler and agrees w implement ERIN,

s School/agency official signs the agreement letter and pledges agency
support. :

® Local coordinator and key teacher(s) attend the leadership training
institute at ERIN House in Massachusetts ( three to five days ). or we provide local
training if there is a large regional group.

® The local courdinator conducts & two-diay workshop for participating
teachers to start the year off,

e Each teacher uses an ERIN notebook of weckly units to make modifications
in cither the regular or special classroom to assist the handicapped child, and
sends in a monthly Feedback Sheet o ERIN, checking off that month's
accomplishments, ' ;

# The local coordinator reviews ERIN training materials with participants
before each set of units is undertaken and provides additional support for
teachers through regular classroom consultations.

® When initial units are completed, ERIN staff visit the local site to pr()vidt: :

fet:dh.uk and tr;nmﬁg fur\ the next ;st:r s of umts : e

I:RIN pmgra,m 5,
e The local coordinator, assisted by ERIN staff, pre p:lrts a year-end summary
report.
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4. Specific Training Prﬂtedufés
and Materials

As noted earlier, a leadership (r2ining ingyiye€ for jocal doordinators and key
teachers is conducted at ERIN HOUSC in \1;0Msets or regionally, This three-
to five-day workshop is designed for the thGQl Gr agep{y personnel who will
coordinate the ERIN program local Iy and whe will provide training and
supervision for teachers. By the ¢nd of the jnerifite, the core leadership staff will
have an overview of the whole ERIN syStem 3nd Will have the materials and skills
needed to conduct initial opite training OF their teachers, The major
responsibility for on-site teacher taiNing 304 SPervision belongs to the local
coordinator, who is trained by uS to Condyet @ "wo- to four-day workshop for
program teachers that covers the first ryq rﬁﬂ“hg of the classroom program.
The local coordinator also consults with ;Eaéhﬁfs On a regular basis and provides
in-classroom support for participaling teuchef®

The basic pattern of on-site tmi“f 18 And 53upﬁﬂ‘i‘.iorn can beé revised to include
more direct involvement of ERIN staff, ¢ thef€ dre large numbers of teachers
involved or if severely hsndlcappéd thqugn ar€ bt:mg served. The extra costs of
this training can be covered by the schgg) /ag;:ﬂ‘:'}* or with other srate and local
assistance.

Since the primary responsibility for training in the ERIN program is now the
local coordinator’s rather than ERIN'S, (ke q;ﬂ ity of our support materials is
critical to program success. TraiPing aigs must Promote self-sufficiency*while
retaining the integrity of the model. Thﬂgf‘?rt; in designing the support
structure, we established the follOWing ¢rjp.rit:

e Training aids must be ;ersatile enougl o provide for selfstudy by
individual teachers or to be used 25 pagy of (o< lly Jed group training.

® Training aids must be congistent ang key,*‘d ‘—p the implementacion steps of
the ERIN program.

® Training aids must be fl[}pfﬂhng“-mmp]; Atryetive, portable,

* Training aids must be refepcnt ﬂl’ld lmlll"-lL immediately 1mplgmcnmhlc
suggestions.

Three types of ERIN materials Meet the 550v¢ Criteria and complement cach
other for training and classroom application,

Print self-study modules, Fach appmgﬁh or strategy is presented in
manageable steps and is buttressed by slmplﬁ “nggfsnons with cartoon-rype
illustrations. Simple program dﬂﬁun’ltn[a“ﬂn and ﬁ:p{lﬂmg to ERIN is
accomplished through the correlated M(mu]c Feeghack sheets.

Audio-visual training materlals. gjige. (aPes, tmmp‘;rcnq masters, and
illustrative charts parallel the pflﬂt Mageriy| gﬂd can be used to introduce or
review the modules. Teachers are able tg gee (n¢ Prggram being implemented in
the classrooms of other ERIN teachers,

Demonstration training materialy Ay 4€'Ve classroom materials which
illustrate each teaching techniqu€ ang ggp,€BY are designed as models for
teachers to copy or modify. Coordinators haye € opportunity to begin to make
a sample set of materials for local Use Whjje at the légderghip training institute,
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Supportive illustrations and masters are provided to help teachers produce their

own materials. ) o

Figure 2 provides a list of representative ERIN training, aids.

5. Adoption “Ripple” Effect

The ERIN approach involves selecting strong outreach sites that have the
potential for moving into extended outreach (Satellite Site Phase ) within their
gt’:ﬂgf@hig’:ﬂ region. While not every site will be able to become a center around
which other new ERIN sites can group or coalesce, experience with our
demonstration centers indicates that many <an and will. The ERIN outreiach
approach is thus geared toward moving outeeach sites through the following
phases: '

& Busic Phase for Site—A small number of teachers are participating in the
Basic Phase ( 16-20 units). along with a local coordinator who, with support
from ERIN ficld staff, is providing on-site workshops for local teachers.

s mplementation Phase for Site—An increasing number of teachers are
participating in outreach, with some in the Implementation Phase (a further 16-
20 units ). The local coordinator is organizing the whole program, including
monitoring. with only peripheral support from ERIN staff.

e Demonstration Phase for Site—A core of weachers has completed the
Implémentation Phase competently. They can demonstrate the program to
visitors. The local coordinator trains new staff and disseminates the program in
that geographic areit.

» Satellite Site—Site is designated as an official Satellite Site by ERIN with
designated Turnkey Trainer(s). Teachers are involved in all phases, but somie at
the Demonstration Phase are able to demonstrate the program. The, local
coordinator or key teachers serve as official Tu

To be considered an “official” ERIN outreach project, @ site must have
completed the basic steps described carlier in the discussion of the site adoption
process. During the first year of operation, ed ‘h outreach site is expected to
complete the Basic Phase of program development and to beégin local
dissemination/demonstration by introducing other nearby programs to the
ERIN maodel.

In the second year of operation, cach outreach program is expected to reach
the Implementation Phase and begin extension within its own site by adding
new classtooms or teachers at the same level, as well as allowing staff from new
sites to be trained alongside their new staff, '

In the third year of operation, each outreach site is expected to:

ikey Trainers.

e Continue exteénsion activities in their own agency (perhaps taking on anew
grade or age level). )

e Become a partner with the “ripple™ sites ( begun the year before) by
helping them entcr the Implementation/Demonstration Phases (perhaps by
participating in ERIN meetings conducted entirely by local personnel).

o Add staff from still other new sites and train them along with the staff from
their own “ripple” outreach sites.
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X . Finally, -g:l:x:t:d sites will reach’ the Satellite Site Phase and become
s mdcpendcnt ERIN tmﬂer& with gnly quality control Lhedcs from ERIN staff.
s ;  While these timelings and ncat‘grumetnn mtim do not held asfully norin tht
same way in each outceach site, p%n,nmg for as much of this * ‘ripple” effect ak
posxibk: is lmportgnt in ERIN's wosk With each outreach sm: Figure 3 lllustmtes

w ~ ©  the operatloﬂal sequence of the ERIN model. - . .
. 6. Simple Evaluatiomr Methods for -
S ~ Adoption Sites
Ghild Assessments, N

In'the ERIN approach, mlmtian tools must be able to be used for both pm'grém
development (formative) and program impact (summative) evaluations.
Further, they must be able to be administered simply, ‘wsing limite'd per-snnn;—-l
and resources. Thg\fﬂllawiﬂg instruments-are used for these purposes:

Preschool . Helps pick children in need Dﬁ:lnpm:nm ages,
Screening and determine areas of deterniined pre and post,
Sysiem (PSS) strength/special need. . | assess growth of children.
(15-29 mins.) :
(‘.‘DHM vaﬂgéu;d;d qb@mh:m
Cbmuﬂﬁns and . | of children in basic arcas and a
Levels : E .
' ’ Detailed E VA checklist nf;l:illa (age 0-B) Pre :nd post assczament |

Inventory of _In each skill area 1o guide gives growth in. months in

« Learned Skills IEP and in-depth cesching. m:urm:lm i

. (DILS) 7
— — — —7;,,_,;,,,' rrrrrr S R

Formative evaluation. The three instruments described above are used to
help determine children's leaming needs and specific skill'sequences for, the
Individualized Education Program and the Teaching Program. In m;iﬂsifgam
classrooms, this process is often accomplished in the context of large- and small-

" group activities. In special classrooms, however, individualized teaching
- sequences are used to supplement group teaching strategies. (
Summative evaluatinn. ERJN staFf re;ommend that sites Er‘nploy an

by tht: Prcsz_h(ml SLﬁ;(:mﬂE Sysu:m at th: cnd ﬂf the pmg:am wﬂh hl!s or hL’l‘
expected level of development. The effectiveness of a program for a gmup of
children can be assessed using this procedure. ( This was the method used by
RIN in its application for natjonal validation by the Joint Dissemination Review
Panel.) This procedure has been simplified for use by school systems, and all
sites are required to carry it out with the Preschool Screening System at least,
adding Observation and Detailed Inventory of Learned Skills information when
appropriate.

41
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Progfam Assessments

Now that ERIN is being disseminated broadly, which mcan:g more sites and more
people, the mpmtormg of the implementation process has been streamlined. For
_cxample “

. The checklist of adoption steps is used by local staff and ERIN prior to the
bf:gmmng of the program to make sure that the adoption/implementation
process is planned appropriately.

¢ Monthly Module Feedback Sheets are sent'to ERIN by teachers to document
their efforts. This feedback helps ERIN staff and the adoption site staff monitor
how the program is being implemented and what new competencies the
teaCher is demonstrating.

. Slmple lc::gs gf scnm:e to thldr:n and f:lm]ll(;‘!,a local tr:umng me:tmgs and
p;zrt Df the recnfd kceping s’ys:cz*n":i and are hubmltt;‘d to ERIN in ordc:r to reu;rd

“the achiévements of the adoption site. ' o
' On .the basis of information from the checklist and logs, certificates of
completion are given to sites by outreach staff and on the basis of information
from the Module Feedback Sheets, certificates of competencies attained are
giveno teachers. "

Summary |

We have attempted to show that outreach to adoption sites across the country

requires a model based in theory and specified in a step-by-step fashion that can

be easily implemented by teachers, following specific training which is keyed to

- the c‘:l:lﬂ' iculum content. Further, a delivery system must be established that

assists- the adapnoﬂ agency through the steps in the adoption and

implementation process so that the effect on the school and the handicapped

children can be assessed and the model continued and extended within the
school and ;}Erhaps nearby to other schools.

y
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FIGURE |
Relationship of Theory and Resources to Madult Development: Qutline of 2 Sample Module E
C. DEVELOPING LANGUAGE SKILLS L +». MODULE EXCERPT
Receptive Language Expressive Language o am FDCUS W LANGUAGE YPRESKION
Auditory ; }mmmn ormuliting Liguage ideis o ”fS F{)RMULATING IANGUAGE DEAS Is the nhlll[y o im“m e
Sound discrimination Pamting sentence constntion \
Word: senience sequencing - -Mutar conirol of speech ."’ lhmghm Jlld mmmun!cm th«.lrmﬂnlﬂgthmugh ﬁp"kmwd& mf
Language memory asociition Momituring

ARESOURCEBOOK i Langiage provides hackground infrmmation an ﬁ.l;my Ieaher
ides.

SCREENING inforniitiyf guides plamning and i_i:;lchinﬁ

GENERAL - MODIFICATIONS organize the
‘Classtobm - civironmgnt o foster inguige
developiient,

TEACHING IDEAS AND TRACKING
MATERIALS ire piven lor ¢ iclh skill in languiage.
Teachers often ke these muterils in ke
it/takeit Worksliops,

SLIDE-TAPE SHOWS arc keyed to the units ing illustFite modilictions, !E;!L'hihg
ideas and materils.

SIMULATION AND OTHER TRAINING MATERIALS incude displys,
tansparenvies, and teachet-involvement activities graphically ilusieadg lnguge
concepls, ’ ' '

SPECIALIZED SETTINGS van determine detailed wiching sequenes by lise of the ‘(REM BER ERIN'S MY} TRV A
Developnientdl liveritory of Leamed "‘kl"‘i(u““\) Lo ® e

43 o




RE 2
ples of ERIN Training Alds

Audio Vil Traaing Matrals

=5

| m- ﬁxllnwing sound almw! are pmmly avillable:
L ER]N ﬂwﬂrkw

£

xJ Pl:nmng‘-mﬂ (‘.ummunlﬂmm

! Scheﬁlng nand Tmﬁing Appma;h:s fur:
Fanicip:tkm '
v Visuk Pe;ﬂwtu:l Motor
- anguage
Bmly Amm/ﬁmml

W

o o : | - 'K
ERIC . / v Ll

.
. .



IGURE 3

Idealized” Outreach and Extended Outreach
. Develop a pilot program Introduce other agencies to ERIN
in a site : -
. ! Plan with some agencies —
P [ ! = N /
- | )
— _ _ _ — —
. Begin extended outreach - (] .
P with pilots in other sites - (.
Extend within site to , P P P
 new teachers/classrooms — . B
Begin extended
O000QO0O0 outreach with pilots p| [e] [
00000 in still other sites —
Further extend p <] p Extend to new teachers/
‘within outreach - — - srooms within second-
site - generation sites "

O

ERIC

Aruitoxt provided by Eic:

34



ERIC

Aruitoxt provided by Eic:

'A Rural Child/Parent Seﬂtife
Outreach Praoject:

Basic Assumptions

ﬂnd PD‘HRHPIBS

Patricia L. Hutzng s Project Director
Outreach: Macomb (lj’ Regional Project
Macomb, Illinois

Qiir outreach model —the Macomb 0-3 Regional Project, a rural child/parent
service—operates on a set of basic assumptions and principles that provide a
framework for determining pr{)ic’ct activities, future goals and needs. The
assumptions behind our outreach goals and objectives are  theoretically
consistent with the assumptions underlying our service delivery model.
Outreach assumptions not only underlie all decisions related to project
operations, but also are interrelated with one another. Figure | 1llustmn:s these
relationships,

Since outreach requires us to share  expertise widely and 1o
demonstrate/disseminate the model broadly. we must use our resources wisely
in order to gee the most réturn for our investment. The project assumptions
provide a set of criteria to help seaff determine prioritics and make decisions
about reasonable alloc: regarding new activities
;md/ur new materials du::l()pmmt are nudc unl\ 1f they LlL rl} meet pmjcu

ions of resources. Decisions

.msumptmns.

Major Outreach Goals
We are committed to incriasing quality services to handicapped: children
through various cooperative ventures. The m:u()r goals of our outreach project
are as follows:

1. To increase high quality specialized services in rural areas to handicapped
and high risk children from birth to six years of age, and to their parents.

2. To develop an effective outreach model for rural communities using’
selected model components or the complete model. - .

We have formulated a series of objectives related to.the major outreach
activities: awareness activities; stimukition of adoption/replication sites; training

nF mhcr umsult.nmni natli)nal rcgmml ;md state mmlvnm;nt/um: dination;
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Operational Assumptions

Our outreach project operates on six basic assumptions. The first assumpition
is thal, since the model bas been demonstrated to be effective in rural
areas, major target groups should also be rural. Scrvice provision to rural
areas is different than service provision to urban areas. The unique rural focusisa
major strength of our outreach model, We use the fullowmg principles to guide
us in our work with rural sites:

1. We establish credibility with rural targets. The product (model) is
worthwhile-and has credibility because of: a) the length of time we have beenin
operation (six years); b) the evidence we have of the effectiveness of our model
(Joint Dissemination Review Panel approval, data base, parent report); ¢) the
materials we have produced for use by sites; d) the consistent theoretical base
we have developed for our model; ¢) the fact that our demonstration site is
lmattd in a rural area.

. We establish a trusting relationship with rural target personnel by making
sincere efforts to meet their needs and by making them feel very welcome when
‘they visit our site. A warm, informal atmosphere and relationship should be

- established and maintained.

3. Since resources are scant in rural communities, we make the most of the
resources available. For example, at our own site, there is not Enuug,,h money to .
hire a full-time physical therapist (and we would have a hard time gettihg one to
stay in Macomb ), so we use therapists on a consulting basis as we need them to
help us do tminiﬁg We use th()‘itj tht’:i‘ﬂpiﬁitﬂ Wh("! have wnrk&d with usinthe p:iSt
rur:ll pmjeus stretch thEll’ resources.

4, Ruml programs need help upgrading their programs and we provide a
broad range of services and materials. But we try not to make our materials or
slide tapes too “slick.” Rural clients have an appreciation for materials that are
produced economically by outreach project staff.

The second basic assumption is that t:aaperatian, t:ﬁardim,tian, and
open communication are essential components of successful outreach
programs. Cooperation, coordination and open ‘communication among
project staff, continuation site staff, replication site staff, target personnel, early
childhood professionals, State Education Agencies, and other outreach projects

are crucial to program. success. We recommend the following strategices:

1: It js essential to esmblish multiple linkages based on functional
collaboration. For example, the cooperation we have fostered and maintained
among the llinois First Chance Consortium, the HCEEP Rural Consortium, and
INTER-Act has enabled us to increase our project’s effectiveness in
accomplishing the stated goals and objectives. '

2. It is essential that communication be open, with easy aceess to outreach -
pmier’.t ‘itﬂf Curnrnumcatmn is mulu dm;umnal lnf()rrn:ll anmumunon

ﬂu; gutrx:agh, pr]LrLI sometimes maintains a- suppt:ft rol(: in activities to help
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insure successful operation, while at other times it plays a leadership role in
order to accomplish needed tasks, x '

L. Time; paticnee, and persistence are required to establish contacts and
adoption/replication sites

2. Follow-up activities and follow-up evaluation are necessary o establish
long-term effects,

3. Priority must be given o lengthicr training sessions and activities rather
than short presentations.

A fourth assumption is thqat continuous, long-term evaluation of
outreach activities and products is an essential brogram activity,
Muaintenance of those activities and products that result in positive evaluations
furthers the project's goals and objectives, Therefore, we believe that:
© L Maintenance of careful records is essential,

2. Refining and developing effective evaluation measures is an ongoing
process, '

A [fifth assumption is thas effective outreach activities combine
Principles of social Psychology, learning theory/instructional
strategies, organizational change, and marketing. W¢ believethat target
sites can leam o use the following principles:

L. Outreach staff can use principles of social psychology, including the
croperative posture mentioned ecarlier as well as: : :

® Strategies designed to inform and influence decision makers, such as
legislators at the national and state levels and key seate ageney personnel, Such
strategics must he ystematically implemented,

*® The outreach staff approach should be informal ang nonthreatening to site
personnel. Outreach staff should be available for consultation and to provide
help as needed and requested by site personnel.

® Generalizations related to Eroup dynamics can be used to affect the values
of target groups so that they will function A% instruments of change (see

2. Learning theory/instructional strategies can be employed by outreach staff
in order to function as cffectively as possible with different agencies and
individ :

* Project assistance o a target agency should be based on careful assessment
of need. The unique and individual differences of agenciesand targ-t sites, and of
individual trainees/lcarners must be recognized (see Knowles, 1978). Projects
need to add a bit of their own uniqueness to the model. Lillic ( 1979) mentioned
this in his reference to “the Betty Crocker principle.” :

® The quality of an adult’s thinking is different than that ofa child's. Therefore,

it is important to recognize that strategies successful in service delivery are not
nee ily going to be successful in providing outreach,

® Careful planning and preparation for effective adult learning activities pay
ning starts with behavior and personal experiences,

off in positive results. Lea

4
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Effective and lasting learning comes after the indi}j’dual has experimented with
new approaches and rec ived appropriate feedback in a practical situation.

e Ohservational learning and/or role modeling are . important for adult
jearners. Therefore, actual demonstrations of model cofmponents arc cffective
(see Knowles, 1978). For example, trainces can be brought or

te to obsene

the model in operation in continuation Sites. (It is, of course, essential to have 2
well-functioning continuation site that will cooperate in training activities.)

" e Amention to the-Uconditions” of learning, depending on content and
« (see Gagne, 1970)..

4. Principles for orga also uséd by our outreich staff to
insurt long-term cffectiveness of project activities (sce Croft, 1979 Knowies,
1978; Lubin, 1979): '

e It is important (O maintain  administrative  CONGICLS. with other

purpose, is essential in carrying out training activiti

jzational change are

administrators who have the power to influence decisions and ‘eventually to
implement or change ices for children and familic - For change 1o oceur,
someone in a strategic position must feel theneed for g GINEC § ndtimprovement.

e In order to achieve organizational change, the purpos¢ and stricture (of
organizations and activities), and the nature of power mist ‘be clearly
understood. For example, we have developec
have also designed specific replication agreements to clarify responsibilities.

set of eriteria for target sites. We

e Internal change leaders are natural targets for the ¢l

nge agent, since they
help to shape the organizational environment and function.

e Structural and interpersonal systems must reinforce and support cuch
other.
® 5
organiz
abilities of prople.

. ® The target/client system eventually becomes a sophisticated consumcr of
hew programming, matcrials, and ideas.

4. Markcting principles must also be employed to full advantage in order to

ems changes setoff additional interactive proc

sin which changesin

onal functioning not only increise outpyts, butalso develop the latent

. have a successful outreach progran:

e Those who adopt/replicate project components must subscribe to the
service delivery model's basic assumptions and curricular principles.
e Production materials and other promotional and publicity products muist
be produced using language suitable for target audiences. :
e Outreach staff must maintain broad exposure in Garget arcas. Materials
usihg the project’s 10g0 should be widely distributed and casily recognized.
e The materials developed by the project staff should be available to help
anyone who needs them, and suggestions about how to obtain further
information should be frecly offered. Income from sales of materi
only cover production costs. In addition, some free mater ils must be
disseminated, depending on the need of the requesting person or agency.

s usually can

e Because outreach staff cannot always predict when 2 contiact or an activity
will “pay off”’ with a replication, they must undertike s many hroad-based

awilreness activities as resources permit.
& Since print is a4 powerful medium for influencing decision makers, efforts
should be made by staff to “hreak into print” in professional journals and with

49
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umgﬂ-s\mcn lq..hl.uurs. .md mhc:r dc.usmn m.llq;rs ‘

s Recognition of individual differences among consumers can be maintained
through a variety of procedures, including individualized responses to written
and/or phone requests. Careful records of products distributed should be kept
and followed up as further cofforts at evaluating products and determining
possible tirget audiences,

Our sixth assumption is pat the administration of a successful
outreach project as an innovative ovganization is based on the use af a
set of principles derived from administration/management theory (scc
Blake, 1979). Some examples of these principles are:

: 1. Management of the outreach stalf and tarpec site staff should be
accompiished by using a team approach. Staff in this type of system are
committed to dLL(ll‘ﬂpllﬁhlnL program goals and obje ctives; lﬂ(L‘l’dL‘pL‘l‘ldL‘ﬂLL‘ is
achieved through a “common stake™ in the organizational purpose.

2. Project mamagement should be goal-oriented, secking to gain results of

high quantity and quality through staff participation. involvement nitment,

and problem solving. In this way staff’ can contribute cooperatively to the
development of project-related ideas and activities.,

3. The staff structure should be flexible. There should be an casy
staff responsibilities, a readiness to change, to depart from tradition. St
be able to take .ld\dﬂ(d&t‘ of spontancous opportinities;

4. Suff roles should be broadly defined, Undifferentiated smﬂm;., meins, tm’
example, that a project eviiluator can :also pr(mdc tritinting for individuals on
aspects of child development.

5. Persomal growth should be emphasized among the outreach staft, the
continuation site staff, and the target site staff. Further training must be supplicd
and encouraged. For example, as target site staff become competent, they should
be involved in training activities. Stff should be encouraged to contribute
cooperatively to the process of developing project ideas and activities. Broad
training for staff members is essential and new staff must have opportunitics to
develop unique skills :md interests.

6. Stff turnover s :cted. Since training is both time-consuming
and expensive, st Lﬁ mLmers. who move to other locations should bc
encouraged- to serve as dissemination/replication consultants,

[ &

hifting of |
affshouild

1

Summary

. In summury, the basic assumptions and principles we employ in our rural project

assumpti(’ms! We usg the same fram&:wnrk to cs(abhsh prmrmi:.s and to makt:
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decisions about all our activities.
miture, the project’s assumption

(.u.. llfs. ,

Croft, ). C. Organizational development for Thoralea: A communication package
and some results. In B, Lubin, L. Goodstein, & A, Lubin (Eds.). Organizational
change sourcebook I: Cases inorg.  ~ation derelopment -1 Jolla, Calitornia:
University Associates, 1979, (pp. ~ ) '7

« Gagne, R M. The conditions of learning (2nd cdition). New York: Holt,

Rinchart and Winston, Inc., 1970. :
Knowles, M. l’lw delult learner: A neglec 1ol \pﬁm\ Houston, Gulf Publishing
Co., 1978,

Lillie, D. L. The Betry Crocker principle. Emphasis, 2, 2:17 (Winter 1979).

Lubin, B.. Goodstein, L. & Lubin, A. (Eds.). Organizational change sonrcehook
I: Cages in organization development. 1a Jolla, California: Liniversity
Associites, 1979, '
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FIGURE1

A Model of an Innovative Outreach Organization: A Rural Child/Parent Service
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Tbe Hng/ScapB Quﬂ‘eai:b Model

Elisabeth S'Cbaefer and periayg gﬂﬁet
Outreach Coordinators

High/Scope Educational Reseqycy Fe Oundation.
Ypsilanti, Michigan :

¢

H;,h/'aau)p(_ outreach helps preschool Program? (hl"uug,h(put the United ‘5!4[(:

use¢ the High/Scope  Cognitively ()“i‘mcd Preschool (‘.urngulum The
High/Scope curriculum maodel hag been Volving siNge 1962and isa framew ork
within which adults plan dev L'lupiﬁinmll} lppfﬂprl.“; learning -le jities for
preschool-age youngsters, Our gog) i to hblp teac s assesg the ﬂi\Ll()r‘)rﬂL ntal
status of children and to use this informatiog to h;:lp Children i;ﬂ.iltt‘ .lppl‘ﬂpfld[L

Programs lmplcmcmmg the H.hh/%;upt (,u[fgdl‘j mmju sc;\c moderately
and mildly handicapped  children ¢ither o "hdmr.tn,,gmmj, classroom
environments or in self-contaiped cliyg 5 Serving ?’;11) h\dnmupmd
children. Audio-visual and print materials for t¢ JLerH pruint the F hh/iop;

“open framework” approach with enough t()nlﬂ_lmmﬁ guut the ge Lr;lj },ml-—.
and methods of the approach are clear. We (g qot howér vide
sequence of pre-planned lessons, ¢[aSSToom i of llalrﬁmg_ m,ur;ruls, to'he used
by children. Lacking kits, scripts, and Specifie pn,‘*"np s, our model requires
differing amounts and types of training ;. g f,fchm;;] assistanee in the
replication process than models (bt are q, .. m“tcrmlsh d. We use the
phases of outreach’as described by * Swan' f::,(pl*“!‘\, our outreidch process.

a—

Phase I: Information PiSSEmirlﬂtiGﬂ

ﬂ1L first stage in the dissemination Fruét- is 1 hmld awareness db(mt our
curriculym and the outreach sericts ) we Offer we Iry 1o credte interest in our
services at potential replication: '[L: f‘i) ll\mg m,gll ang telephone contacts and
awireness conferences. We Jl«m Lﬂt()umgl Visity o our di.rnunstmtmn
classraon-in \pﬁllmn ‘Michigan, *

one contacts. The High/ Scope fuuflﬂn[l()n through contract
Jﬂd grant activitjes in its various dePiartMene, dl“( ibutes g Q,LHU*H information
“materials as well s specific outreach prodyery (o ?Ver 50,000 individuals cach

= . —

swan, W, W, Anhutreach prulg!\!- mudel, TAPSCRIPY l,,;*f ¢ mpq ".|| I nn;nf‘ of North
Caroling, Technical Assnumt‘ “nd Development “"‘-t[m 19~ -

at T ) .
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"yeur. Wr: h.n; identified 2,000 individuz!s on thls list as having a spécific

pml, sional interest in Gur outreach project. These contacts have,been acquired
thmug,h previous dissemination efforts and are continually expanded as we
work with exiseing replication sites. A regular newsletter describing the
outreach program is published three times ez wh year and distributed to the
2,000 persons identified as being interested inoutreich, aswellasto all past and
present participants in our outreach activities.

When we receive requests for addironal information on outreach activities,
we distribute general dissemination materiais, including a brief description of
our theoretical framéwork, a media catalog, a publications list, descriptions of
assessment and u.nu.nmn matrumcnh .1nd d.ml auppnﬁm;.. tlu LﬂLLll\LnL‘ﬁ uf

DLp.u"tmL'nt uf [duc..mun Pru'mus L“{poILﬂLL' lma mdu.md [h.n pmmp[
responses to specific requests for information yield a greater number of
potential adoption sites. Additional phone contacts and mail correspondence
can establish whether there is mutual interest and a shared philosophy.
Awareness conferences. If the initial mail and telephone contacts indicate 2

site is interested in learning more about our program, we can arrange cither a

one-day “awareness” conference or @ two-dity. onsite needs. assessment

‘onsulting visit. We have found thiit the one-day “awareness™ conferences are '

ore likely to be productive if:
1) The conference is a state or regional mecting i
interested in mainstreamed preschool programs for the

includes participants
uandicapped.

2) The conference presentition i scheduled for at least 30 people for a -

minimum of 90 minutes,

3) The conference organizers are willing to provide @ complete list of
participants and their mailing addresses. ,

4) The audience contains individuals receptive to developmentally orie nted
preschool programs, as opposed to highly didactic or prescriptive ones.

At cach awarene ion, a High/Scope outreach consultant reviews the
theoretical and empirical basis for the curriculum model, describes the
cutriculum framework, and reviews the processes by which interested persons
can obtain information regarding available outreach services, Specific copeerns
relevant to a conference’s focus are also included in the presentation.

Phase II: Program Planning and Design

if a program has indicated strong interest in program replication, a High/Scope
consultant will visit the site to further explore the replication possibilities; On
the first day of the visit, the consultant observes in the classroom and shares the
observations with teaching staff. The consultant then meets with administrative
staff to discuss such topics as funding resources, staffing, training personnel

. available and interested in replication, and number of children served. Atthe end

of day one, the High/Scope outreach consultant should be able to assess
program compatibility. ‘

On the second day of the visit, the consultant conducts workshops for -

teaching staff. program administrators, parfnts and others interested in tht:

_ ' !

(] |
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program. The workshop agenda includes topics such as least restrictive
environment. setting up a classroom for active involvement of children,

routine. Teachers, administrators, and outreach staff together determiine agenda
topics based on cach site’s interests and needs. At the end of day two, local
program personnel should have a clear idea of the program framework and the
responsibilities involved in becoming a replication site, .

Reports summarizing the classroom observation and the workshop are seat to
each potential replication site we visit. These reports, along witlya summary of
the administrative interviews, serve as resources that are used to select five
replication sites from fifteen sites that receive two-day visits.

Criteria for the sclection of replication sites have been esiablished as follows:

1) Geographic locati nity (o other programs in the region; services
available locally for preschool handicapped chi

Iren.

© 2) Evidence that the site has strong potential for implementation of the
demonstration model as indicated by administrative stability, personal
commitment by key administrative staff, interest and commitment of training
and teaching staff.

3) Evidence of commitment to allocate or secure funds for selecting or

teacher and paraprofessionals to staff the program.
4) Evidence of commitment to allocate or secure funds to provide for the
High/Scope consultant’s travel and per diem,
5) Evidence of commitment to allocate of secure funds to release program

6) Evidence of commitment to gather evaluation and impact data. '
7) Evidence of commitment to continue the project into demonstration and
dissemination phases. :

As a replication site, local programs are expected to;

stance of media, materials, and on-site consulting provided by the

4) Record evaluation data on the number of visitors, workshops presented,
and materials disseminated,

Phase III: Replication Training

Establishing a replication site involves a long-term commitment from the site as

well as the outreach project. From the first onssite contact —the rwo-day needs

assessment—teachers are involved initially in the decision to replicate. Our

experience has shown that programs that include change in teaching practices

are more effective if teachers are involved in the decision to adopt the program.
“We have also found that involving teachers in drawing up réplication agreements

g
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lmplcmcut;ltmn.
Another factor essential in effective pm},mm m]ph:nltﬂ[,l[!m] is an on-site

triiner whom we call a curriculum as
assistant [
Sometimes intensive technical as
and the head teacher in that classe
in subscquent yeuars,

l\\n hnulu ducnh; th:; lh;.,h “H_UPL' curric ulum tr.lmu\nrk in du.ul Ihr
mm:ll glcsgrlptmn of thc: progrim tnr prga;hnn!crh du’Llupul h} llmd R
s in the Ypsilanti, Michigan Public Schools. Young Children in

Weikart and othe
Action—A Manual for Pres
curriculum framework. This manual incorporates the additions and refinements
to the r:urﬁculum which were dc\l‘l()pcd dur—ing thc: YCUars We o Were

ol Fducators® is 1 more recent summary of the

Hc'ld suart, .lml were operating i hrst C h.ll‘lLL dcmnmtr.ﬂmn pru.;hnnl in thc
first phase of our Handicapped Children's Early Education Project work. In

addition to the curriculum manuals, we have produced more than 30 sets of

filmstrips and films for cducators who work with children in the sensorimotor
and preoperational stages of development. These complement the curriculum
manual s resources for inservice and preservice training. These priﬂt and

audiovisual resources were developed with assistance from several hmdmj.,

sources. including the Burcau of Education for the Handicapped Division of

Personnel Prepuration, the Carnegie Corporation of New York, the Office of
Child Development, and the Lilly Endowment.

The first vear of Phase HTincludes ten days of onssite training bya High/scope
consultant, and two week-long institutes which are held ar High/Scope

anti, Michigan. On-site training covers curriculum goals
‘h are presented by High/Scope consultants and

headquarters in Ypsil
and teaching st

wtegics whi

locat curriculum a
workshops are monitored by classroom observation and feedback from one
High,f:%ci)pc ficld consultant and/or the curriculum assistant. Fr.ummg, is
delivered in a spirit of mutual problem solving, involving teachers in desi
;’lcti'\itiu and cnvir(mmcnt-s‘ th:it are suppnrtivc nf’childmﬁ s cmrrgmg :lhnh i

l()L.l"\ H;ILLH:(.I thld mstrurm:nts Lo ASSUsS nuds .m(.l Lv.llu.m; pProgress.
Trainers use an implementation profile (the PTTP or MPTITP) to record dataon
their observations of classrooms and go over this informution with teachers who
are learning to use the moded

The institutes for teachers include visits to the High/Scope Foundation's
tematic review of the curriculum framework.

demonstration classroom and i sy

wWyeikart, D. P.. Rogers, L., Adcock, €., McCleliand, D., National Association for the Education of.
Young Children, 1971.

Hohmann, M., Banet, B., & Weikart, D, P. High/Scope Press, Ypsilanti, 1979.
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The institute for trainers covers basic principles, skills and techniques Which
High/Scope has found to be effective in 17 years' expericnce in (';"()ndu‘;ﬁﬁg,
active training programs for cducators. The High Scope training sessions Chabje
teachers and supervisors from diverse locations to share ideas and expe rienees
in using the High/Scope model. An outrcach aewsletter, published py
High/Scope three times a vear, also facilitates communicition among (e
replication sites and promotes the ¢ acept of site participation in a Ptigpgl
nerwork.

In the second vear of Phase HE the High Scope consultants spend totdl of fjye
davs at each replication site. focusing their activities on the certification Of ghe
local trainer and supporting local “dissemination activitics. Trainef$ from
replication sites are certified as qualificd to train teachers at other lm..lI Siteg in
their area .Ll‘ur they h.l\L

thllalﬂ[l Mn,hlg,.ln

e attended and satisfactorily compicted a week-long trainer msmuﬂx at the
High/5cope Foundation.

e made regularly scheduled visits to cach clissroom they are assisting gnd
have given helpful feedback to teachers. as judged by the teachtTs gpd
High/Scope’s consultant, '

s conducted satisfactory workshops as judged by trainees and High/ SCope's
consultant—including evidence that changes in Classroom process followed the

workshop.

After being certified. replication site trainers conduct workshops for of€T sjges
interested in adopting the Cognitively Oriented Preschool Curriculum- Thgse
second gcncr;itiuﬁ“ Sipes.

sites that adopt the curriculum in this way are called”
During the second year, replication site staffare also expected to product Ao eal
newsletter and to run a demonstration classroom,

Phase IV: Evaluation
Swian describes the evalluation phase of his outreach model as the poingat Which
decisions are made about continuing outreach services to - replication sjpe.
High/Scope’s annuitl evaluation of replication site status involves revie™ With
achers, curriculum  assistants, and  administrators. of the uscfulntss of
High/Scope training and technical assistance services and of the appropridtenggs
of H igh/Scope's curriculum approach, Summative child progress data (ffOm he
COR and I v selected instruments ) is oxi imined. Progress in impleMtnting
the model is reviewed with the aid of the PETP or MPTTP implemcntition
pﬁ)rltﬁ thilt have been hllc,—d ot h} the (,urﬂt,ulum assistant. The same qutstions
! he site bape resourees to oMy e
rbrs [;mgrmn A ;iIl kq)' slq[f mwnbfu prnmin with the progrem ? Are [Kveyys
involved in the progran ina raniely of ways? Does the progyem seree SPeciyl
needs ("M,Ldg*n 7 Are the minimal components of the model being impletented
J muhm\mnm darvangement, active learning, team plavining ) ? Will 1y
7 mmbh?b SerUIci s o second generation sites ?




o
fui

If major components of replication are in place, and High/$cope services have
been satisfactory. a decision may be made to continue the association hetween
the site and High:Scope

If the “replication” process has succeeded, the replication site, indeed cach

* teaching unit, will have a unique adaption of our outreach model. Classrooms at
the replication site will show important similarities to the demonstration school
in Ypsilanti, but they will not be carbon copics.
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Technical
Asszstance

The need for ec’hniml assistance in outreach is recognized-both by the
outreach projects and OSE staff. It has not been possible, however, to support a
formal techmcztl 1'5.5!5(3!1(,!:‘ pr vider bcuusc of (hE dlverslry of ()thftfith

common concern, pmblf;ms and a!temanve su!unonsi Thc;* dlreuors prowde
technical assistance to each other in their individual areas of expertise. This |
strategy is employed for two reasons. First, face-to-face exchanges of information

sof

are often the most effective (and urfortunately the most expensive ) meat
obtaining assistance. Second, outreach project directors have gained significant
skills in providing technical assistance to cach other, As a means of summarizing
the results of thc:ir disaussion-i at mcfetings and cunfi:’rc:m;cs. folluweu;::

3

The mforrnatmn‘m this section was generated by four small groups that were
formed at the 1980 Outreach Directors’ Conference for the purpose of

providing technical assistance, Tht, four groups were organized in response toa
m:eds assc-asment questiminaire that was di-itﬁbute;-d to ﬂiféi[ﬂf‘i prior to the

The four areas of assistance are: target ﬁe!ectinni materials dt:vgloprﬂem and
dnsmbutlon training and model fidelity.

: S9
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Target Selection

Group Leader: Ruth Turner
Dallas Independent School District, Dé?[[(li‘ Texas .

Iht group felt that specifying general target audiences and selecting particular
targets to receive specialized outreach assistance is the very critical first step in
stimulating services to preschool handicapped children and their families. This
first step includes several significant considerations, such as:

s Selecting target audiences from demonstration project audiences for
outreach assistance ‘

e Analyzing needs of potential target audiences relative to the strengths of the
outreach praject

® Matching outreach staff expertise to target audience needs

® Developing and analyzing criteria for target audience selection

® Reviewing existing dissemination materials to determine their
appropriateness to the needs of potential target audiences

¢ Planning appro;iches; to be used to contact potential target audiences

& Planning for systematic ch:mgg in target audiences because of the outreach

:Lssnt:mu: prm'lde

Prm !dmg tLLZ i!L;l,l as 'stanit to Qutreach p!’O]ELL% in tht areas of target
audience selection has assumed increasing complexity over the years of
outreach program operation. Target audience selection is more difficult than
the more general dissemination efforts because of the wide variation in outreach
projects. The wide range of target audiences appt'af*i to grow out of the diversity
of the original demonstration models and the variety in the funding mandates of
the states in which the projects function.

As an Lx.lmplc, of the varation across uutrgm.h pl’ﬂ]LE[S directors

-

* Li}Lil,l Edui;atmn Agt,nuts . Dnrcct service teams in preschcml
* State Education Agencies . programs—all types of fiscal agents .
® Medical community staff ® Public school programs for

who work with high-risk infants ~ 0-5 year olds .
® Speech and hearing clinicians .. ® Mental health facilities .
® Day nursery personnel Non-public school agencies

® Hospital-based newborn & Policy makers in university
nursing staff _ .- laboratory programs, and Head
® Rural infant programs Start programs. '

60
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Haierials D@glapment
and Distribeti

Group Leader: Alice Hayden
University of Washington, Seattle, Washington

.
A number of topics related to materials development and distribution were
discussed. Following in list form is a bricf synopsis of the directors’ comments,
discussions and suggestions, !

® Issues r(:ld(lﬂg o an} ri;,hi intent to an} ,,,,, or tl‘:idt?mi’ll‘k were

discuss
Reprﬂduce “on m.uingl.s .md to !dLntlf} LJ,Lh page of all materials mr
dissemination with the project logo or other designation. The directors felt such
identification would discourage duplication without permission and would
attribute the materials to the correct source. The group felt that project
directors nced more information about copyright and its advantages and’
possible dlsadunmgu Tt was pointed out that the process and costs for
copyrigh tmg_drf not as extensive as many directors believe. More information
on this topic should Be-provided to all project digectors at a future meeting.

e The group felt that all materials.should be credited to the producers (staff
contributors or others) and credit should be given to the funding source(s)
even on preliminary drafts or working papers. '

® Most directors agreed that since their materials are updated and revised
from time to time it is difficult to assure that all staff in replication sites have the
latest revision, especially if the replication/adaptation is long-term. It was
suggested that outreach projects might want ta send out some follow-up or
periodic reports to replication sites calling attention to revisions in their
materials and offering to share such updated material. This would also be agood
way of providing information ubout staff changes and other incidental program
information.

e [t was pointed out that a Catalog of Materials is being produced by OSE
(Division of Media Services) and should be available shortly. The catalog covers
a ten-year period of opérations and approximately 20 percent of the itemsiin this
catalog tover early childhood topics.

® A matter of considerable concern to a number of project directors was the
fact that they must print, duplicate, and distribute many of their own materials.
Most of the directors felt that they had little expertise in this arca. This aspect of
outreach sometimes requires a considerable inventory to reduce prititing costs
and make individual iter’né :iffﬁm:ihlc to the pl‘ﬂiEL‘t and to lefEhii%i:l’i Th::re was
considerable disc
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commercial publisher or going through LINC were considered; but in the early
Stages of product development, directors felt that it was important to have
Control over their materials in terms of revisions and updating. In addition. it was
bojnted out that some items unigue 0 a particular project might not wirrant
tt;}ﬂr’ncmiﬂl puhliczltinn )

# The suggesti 35 such as
libeary associations, sghm)l dlstnus state husplldl'ﬁ Jnd sh;lt;rgd “nrl\sh ops
mjght offer reduced printing costs.

e A major concern of this group was the need for more cost-cfective
agareness materials, There was peneral agreement that awareness materials are
Needed at all levels: national, regional, state and local. but that reductions in
fupding are inhibiting this effort. The group discussed how to produce
*livgrc:nc:ss materials in the most cost-effective manner. They thought it was
r'tpnﬂmt to share information about projects and materials development
through natural channels such as consortia, newsletters of organizations and
asgociations, TADS and WESTAR publications, and other resources. Attention
Wys also called to the possibility of having news s published in local
neavspapers. Such releases would focus on the “who, what, when, where, why”
type of information in order to convey as much information as possible to the
tegders. News releases could be issued to publicize a training session or
Workshop and information could be included about the materials and/or people
and products used, such as manuals, audio-visual materials, special presenters.
Schednling an open house to introduct the local community to a program’s staff
and services was also suggested as an appropriate awareness forum. A project
mijght produce brochures and other products for those who attend the open
hguse; these materials should be suitable for all project visitors.

e The group suggested the possibility of obtaining national publicity for
Programs by submitting articles for publication to American Education,
Byograms for the Handicapped and Closer Look. And they recommended the
ugjlization of public scrvice spots on television and radio at all levels to help
Create awareness on the part of the general public. Films on different types of
h;\ﬂdiuppmg conditions can do much to create awareness in the local
community if they are shown by lmalu:lur on stations. The film, 7he Fortunate
Feu. which includes segments on six different early childhood programs and
‘s:ﬁ,s es the c’:ﬁ’cctivm;—sﬁ ;md Cost L‘ﬁii;icﬁc}' of carly imx:n'r:minn pﬁ);,rams‘ is; an
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# The group discussed the importance of fostering communication and
infprmation-sharing amoeng parents. Parent-to-parent programs can certainly be
an effective mechanism for public awareness and. in addition to exchanging
information, can change attitudes as well,

# There wis considerable interest in cst.ihlﬁhm;, a system to evaluate the
Cligctiveness of awareness materials. One suggestion offered was that one
broject's materials could be sent to other projects to be tried out and rated.
Another s tion was that a task force could be formed to develop criteria on
how to sclect good materials or actually produce them. Criteria for good

¢2
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t, effective content, and effective formats could also be generated by
such a g up.

& A need for a listing of materials available for rental rather than sale was
voiced.

* One project director described 2 low-cost way to use the “hot line”
approach —install a Phone-Mate answering machine s6 program inquiries can be
recorded and answered at a more convenient time.

¢ The group was interested in learning more about obtaining and using
m:iili"g lists to promote awareness of outreach activities. There are a variety of

“list” vendors and a representative sample of such sources is provided below.
Some vendors deal with school districts and personnel. some with libraries,
others with association and organization members. stll others with large
samples of occupation groups. The product or service being offered determines
which audience list is of most value to a particular group. Lists are usually
purchased for one-time use, can be supplied in a variety of formats (for example,
arranged alphabetically or in zip code sequence for bulk rate and/or non-profit
mmlmgs on prusurc -sensitive label stock or label stock designed to be affixed

Mailing List Sources! (compiled 10/80)

Alvin B. Zelier, Inc, M.lrlut [ BALF] Hgtru: al
475 Park Avenue, South [

New York, NY 10016 tport, CT O6HR0
(212) 68Y-4900 ( ’(H) 2267511

i .
College Marketing Group, Inc. 4300 Marine Drive, Suite 200

Chicago, I 60613

(312) 248-9233

o

1726 Champa Street

Denver,

(303)Y573

ar

(5 16) "Hy-g‘)éﬁ Los Angeles
(213) 6257750

Dyirect Mail Prnmminn_si Inc. OrF

san Franeisco

{4 15) 950-206~

('?P)m-r' 1910

National Direct Mail Advertisers Senices

The Edugational Dircetory Box 3H+4

One Park Avenue Frankfort, KY 40601

New York, NY 10016 - (502) 2233434

(212) BBY-B455

or - R W, Bowker

131 Camino Alta, Suite 13 Mailing List Division

Mill Valley, CA V4941 . 1180 Avenue of the Americis
©(Ai15) 3H1-0553 New York, NY 10036

S (212) 75225

'For more information on mailing lists, contact ‘\Lmi;} Brussolo, High!‘inpg qumtmml Run
Foundation. 600'North River Strcet, Ypsilanti, M1 48197, (313) $H5-2000),

€3
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Training

Group Leaders: Karen Dauis, Rutland Center
University of Georgia, Athens, Georgia

and Neal Schortingbuis, Portage Project
Portage, Wisconsin

ﬂ; tmining diﬁt’:u‘ﬁi()i‘l‘i I‘S()\’L‘ﬂ:d a number of [upics including;

. Rt:’plmatmn Versis mudgl u,uh.«:.lmm

® Adaptation of training procedures to particular needs (for example, site
pays expenses, onssite versus off-site training, atteadance at site training )

® Provision of training for second-generation outrcach sites

® Certification of trainers

e Effectiveness of short-term workshops (evaluation)

® The importance of not including demonstration sites and nof providing
demonstration information—only information on outreach—during training

. ® Definition of training as being from 3-5 daysin length, long-termand at least

two contacts cach year

® The importance of keeping the goals of outreach in mind when providing
training.

Assumptions of Outreach Model
Develapment in Irﬂining

Freedé'rzg&ﬂx and ,Turz;y Piazza TEHIFZEHHZIH from tbe 7 s;::gbmg
Research Infant and Child Center in Monmouth, Oregon.

There is consensus among project directors and their staffs that, after the initial
excitement of receiving outreach funding fades, the reality of “graduating” from
model developers/demonstrators to outreach trainers sets in and questions
arise, such as: What is outreach? How do we train others to do what the project
staff do, and 0 do it as well? The Teaching Research Infant and Child Center,
located in Monmouth, Oregon, received its demonstration grane in 1972 and
entered outreach in 1975, We have faced these and similar qucsuons and would
like to share our answers with other projects.

One of the primary goals of outreach, as stated by OSE. is the development of
outreach models. Training assumes primary importance in helping projects

&4
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meet this goal. Thus, we will review the steps we took in changing from a
tion project to an outreach project in the area of training,. These steps

demonstra
have been developed through much trial and, of course, error. Whathas cvolved
is a process of training others that has worked extremely well for us and for a
number of others who have used our outreach model. The discussion focuses on
training and not on the areas of awareness and site selection,

1. Define the Elements of Your Model

[t is as essential in outreach as it was in your demonstration phase to define the
elements of the moded. A clear definition of the model elements provides a firm
foundation for outreach activities. Elements will of course vary widely from

- project to project. The first step in training, therefore, is to have a detailed
written description of the elements of the model to answer the questions: Wit
are we doing? How are we doing it?

v 2. Use a Measurement System to Demcenstrate
the Effectiveness of Model Elements

and it forms another block

This is another activity from the demonstration years,
in a ixnuliz;l ﬁ)undatiun on which to huild outreach. Check the L’E':il‘u:l(i()ﬁ measure

(n ev:ﬂuatmn to dc:mnn:s[mt; Lhmge (Lh!!d, .‘shﬂ‘f ), .!nd (.Z) L\.;ll,mtmn to
demonstrate purity of model (an element is in place and maintained at a
specified quality level), These measures can be used to evaluate efforts in two
outreach arcas—site stimulation (replication training ) and training (developing
maodel competencies ).

3. Determine the Key Elements of the Medel
purposes i pr(llggt must du,c, rmiing whuh mudu LIL ments are !\,' Y; tlu( is, |t
these clements are not in phice, the site is not using the model. Key elements
represent the philosophy and process of a model. Most projects also have
identificd optional clements. that can supplement the model. ‘The optional
elements may apply only to certain child - populations ( mild/sceverely
mndm.nppcd y or certain demographic areas (urban, rural).

4. Detefmine the Competencies (Slills

Each Elemem of the Model
Now we move to actual Coutreach.” It is important to remember, however, that
f“ the success of outreach efforts from this point on depends, in large parg, on the
) “foundation” activitics described in steps one through three.
At this point, it is important to détermine those competencies (skills,
knowledge, attitudes) that individuals will need to implement each model
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element. For example, a particular method of assessment is one of the model
elements for Project X Project staff thus have determined that an individual
would need the following competencies o implement this hypothetical
clement:

1. Knowledge about history and npe of test
2. Skills to administer test items reliably

3. Skills to score responses accurately

4. Skills to analyze scores and apply to child progrumming.
This process should be followed in determining competencies needed for all
muxdel clements,

5. Design Training Activities Which Will Develop
the Model Competencies in Trainees

Designing the training plan is a much easier task when ob:ectives for training are
arly specificd. Once the competencies trrinees must develop are known, siaff
can design a set of activities for trainees that will develop these competencies,
The activitics will depend on the nature and complexity of the ¢ mpetency.
Generally, one or more activities are designed for cach cnmpc[c}kﬁy. Returning
to the hypothetical example of Project XYZ, four ﬁcccssmj'c()nlpi;u‘;g:irss had 1o

be mastered for the project’s method of ass v. Project XYZ
staff designed the following activities for their trainees: \\
Competency or Objective Training Activity \
1. Trainee will have knowledge 1.1 Thirty-minute lecture by
about hismr__\' ard type of test. training staff on history and type of
' test. ‘\
2. Trainee will have skills to 2.1 Thirty-minute discussion h_\‘{
administer test items. training staft on proceduires uscé,! to
administer test, including role pl"‘l}‘
of test. |
\

2.2 One-hour practicum during
which trainee administers test

. T . |

items to child supervised by i

training staff. \

3. Trainee will score responses 3.1 Traince scores test \
accurately, . administered during practicum. \
- |
4. Trainee will be able to analyze +.1 Thirty-minute discussion on |
scores and develop child program. score analysis and programming. ‘

4.2 Assignment to read chapter on |
as ent in text

4.3 Traince develops two child
programs from test administered
during practicum,

£6
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This hypothetical project employed a number of training techniques: lectures,
small-group discussion, reading. role play. and practica. It is difficult to
recommend specific training techniques, More important than the specific
ique used is the skill of the trainer in using it But, hased on cight

training tec
vears of inser
techniques enhances one’s chances of success.

& The hest place o conduct praining for replication is at the demanstration

c¢ training cxperience, we feel that using the following training

site. The trainees are “transplanted” from their work environments and hrought
to the demonstration site where they can see the model functioning under
()pnmum circumstances. Removing the triinees from their work environments
tes a large number of potential distractions. And a sense of credibility is
established when the trainee can see the model in action and talk with staff who
are using the model.

e The training is practicum-based. In closely supervised  practicum

experiences, traincees have a chance to “try " procedures and materials
while training staff are there to encourage. correctand ass
don't have 'to guess about a trainec’s ability: the trainee can be observed
frsthand, Traineis can use their observations to give trainces immediate
feedback on their use of the procédures or mat .. In addition, the trainers
obtain valuable information on which competencics a trainee has mastered and
where to concentrate further training, The chances of replication are increased
if 2 traince masters model competenciés during the training session.

o The demonstration center training is followed up at the trainee’s work site.
An extremely critical part of a training program, follow-up assistance, should
occur at the beginning of the trainee’s implementation efforts. Qutreach
assistance, further training, and reinforceme nt of current efforts hLlp the trainee

“over the hump” traditionally encountered when implementing i new program.

ist thent, Thus trainers

6. Design a Measurement System to Evaluate
Outreach Training Activities

Once a training system has been designed for the purposce of teaching others

how to implement the model, those training

see if, in fact, they are effective. This implics a whole series of evaluations for

procedures must be evaluated 1o

inservice training:
e Consumer satisfaction—=Did they enjoy the training process? Do they want
to use the model processes/materials? .

e Did the trainees acquire the necessary knowledge, attitudes or skills as a

result of training?

e Did the trainees implement the model elements? If they did, were they able
to do so at a quality level?

e As a result of implementation was there change in child behavior?

“The first two types of evaluation occur during the training session and the last

two during follow-up to the training, The follow-up evaluations are important.
elements in the documentation of the impact of outreach,

7
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Model Fidelity

Group Leader: Merle Karnes
Project RAPYHT/Project PEECH.
University of lilinois, Champaign-Urbcrict

N
Thc uroup considered questions such as: How do we determine if sites are
ing a model? To what extent can sites deviate from a model and still

ing it? There was consensus that those components of the model that
have to be replicated must be - clearly delineated in order to maintain the

integrity of the model, If sites are not replicating these key aspects of the model. !

changes must occur. Several important considerations emerged from these
discussions: . .

@ It is very important for outreach projeats to delineate the distinguishing
of thieir models.
int Lo assess objectively where a site is m model implementation.
Each nmg replicatiog, spumlléts visit a site, they should determine how staff are
progres ing in replicating the model. This procedure hclr}s a site set goals and
work toward them.# - - .

. (,ununuuus (nngm‘jg) needs assessment is necessary so that repiication
staff and model spnnsnr smﬂ' can idenrify accurately a site's needs.

# Should a site dc_mnnstratmg low fidelity be confinued? Not if thu ‘haven't
improved after outreach staff have made d number of visits to the site and have
fes. Qutreach staff have an ()hli;mi(miu terminate such
sites becaust the model and resources ard not being used in the most productive
manner. Thus, each nutfc.lgh project must work out a process that helps sites
fully understand.the model.

e Successful replication fidelity is Ll()scl} related to suggcssml site selection
and technicak assistance, and to the evaluaticn sysiem

In sum, the group identified three steps sites should follow to promote and

maingain replication fidelicy:
1. Distinguish characteristics of the model.

2. Carefully monitor-sites through actual ()h‘ﬂ_n.lll()ﬂ
3. Agree on common gmls. .
= LY =
N - -
- = ’ ]
4 3 ] :
. 68 v
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The PEECH Approach to Examining Model Fidelity
The following information on model fidelity was contributed by
Merle Karnes and Anna Marie Kokotovic from the Colonel Wf’o{/'e
School—University of Hlinois.

The PEECH' Model is a comprehensive approach to establishing quality
education for preschool handicapped children and their families. Being a

c#mplex model with 2gessential components, PEECH typically requires one

year of intensive, individualized training before replication is achieved.
From the beginning of its outreach activities, PEECH has used instruments to
a.ss:st consmtsms in pl.mrung tmmmg acnvlm:s and to assist bmh tr.,um:r'i and

dﬂt‘lopmg thi,::ﬂ; gnstmmzmsi thi; lelowmg pnnmplgs served as gmdcllm:s
e Replication sites must have a clear definition of each component of the
model and the minimum requirements to replicate each component.
. Instruction is most effective if it is individualized and planned to meet the
identified training needs at each l'EpllLd[lOﬂ site,
e Both trainer and trainees need an ongoing, objective means of measuring
progress in replication of each component.
e Replication sites should have some choice'as to the level of n:plm;mon they

Z

. wish to achieve (€.g. meet minimum standards only or replicate at a higher level

on some components) and the components in which they most desire training,
Considering these principles, PEECH developed two essential instruments, the
PEECH Model Components Observation Scale (PMCDS) and the PEECH Needs
Assessment,

PMCOS is the tool used to assess the replication site’s implementation of the
20 essential components. This mstmrm:nt helps both site personnel and PEECH
staff monitor a program’s progress in l'EpllLﬂtlﬂn Each of the 20 components is
operationally defined in PMCOS. A rating scale of 1 to 5 is provided for each
component. Using the PMCOS, each site staff member individually indicates the
degree to which he/she feels each  program componcent is currently bi:mg
implemented at the site. Each also indicates the level at which he/she would like
to be implementing by the end of the year. The staff then discuss their individual

ratings as a group and agree upon a rating which represents the group’s

perceptions. This process helps to further define the model and the minimium
expectations for adoption for the site staff. It also gives the staffan opportunity to
discuss their perceptions of the site as it is LLll'l't‘nﬂ} operating and to set goals
for growth. -

The replication specialist rates the program during each site visit and
discusses the rating with the site staff. A rating of 1" indicates no adoption of the
cnmpcnen: as dsﬁncd in ubsem;ble terms on tht’j FMC‘DS A ﬁiﬁﬂg of %

minimum criteria reqmrt;-d by thf: FEECH PL‘OJEC[ Aranrlg of ~i“ or "5“ mdlcates

'F‘EEEH Pr..cct, Institute for Child Bt:h;mnr and l}r\ ciopment, Urmt:rant} of llllmm Champaign-
Urbana; grant funds through the Office of Tufﬂ Education and National Diffusion Nc.rwnrk. .5

Department of Education.
e
e v J

o
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adﬂptian ata high lr;-vel of' competency and ExtEEd*i é'i‘s‘(’;‘ﬁtiill requircmems for
ZO cgrnponents in FMCOE h;l,h agh!ut.d adoption of IhL PEE(,H deLL ’ﬂitf ED
essential components are:
1. Identification and placement
2. Paraprofessional teachers
3. Scheduling
4. Room armangement
5. Classroom assessment
6. LE.P’s — parent involvement
7. LE.P.'s — establishing goals
. Peer modeling
9. Lesson planning
10. Lesson-presentation ©E
11. Record keeping — children )
12. Behavior management
13. Language programming — systematic dc\;lnpmcm
14. Language programming — ¢xpansion
15. <Family involvement programming
16. Family involvement record keeping
i 17. Teaming 7
‘18. Staff development A
19. Future placement
20. Evaluation

o ]

Monitoring of the long-term fidelity of an adoption is also part of the PEECH

training plan. Site visits during the second year of replication enable the PEECH
a staff to assess the level of adoption via the PMCOS and to provide additional
training if necessary. Figure 1 outlines two compnnema of PMCOS,

Success in replication depends upon the kﬁuwltdge skills and attitudes of key
staff members. Therefore, as a basis for planning individualized training and
technical assistance activities, the PEECH Needs Assessment is administered to
teichf:rs pampmfeqsionals and :mciliar'y persannel at each site. Although like

its pnmary purpﬂ;c; is to !dt:nnfy th:, skllls mdwujual st.iff membcrs poss,-ess in
each component area. The training provided is then directed to those
components identified by various site personnél as being most crucial to. model
v . implementation. Respondents rate their level of functioning in the competency
N ; areas before and after training, using scaled points ranging from “1 = no skill or
’ knowledge,” to “5 = highly competent.™ A sample of the PEECH Needs
Assessment is presented in Figure 2.
Both of these instruments could be adapted for us€ in model programs similar
to PEECH. A logical s qutnne in the development of an instrument such as
PMCOS is to:
1. Identify and opEra[mnally dtﬁne model components.
2. Determine minimum criteria of replication of each Lomponent as well as
criteria for other lEVElS of adopuon if appropﬁate
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3. Develop an appropriate rating scale for cach component. .

4. Organize the information into a manageable working tool, Ca

The PEECH Needs Assessment is an danalysis of the skills requirtd t
implement each model component. Training and technical a stanct are
available to assist site personnel in developing €ach of the specified skills. In
order to develop a similar instrument, a program should analyze the skill$ Site
personnel would need in order to replicate each of its program compon€ng,
The identification of these skills also provides guidelines forthe developmentof
appropriate training activities. '

Conclusion

The PEECH staff have found that the rwo instruments described above provide
the basis, for planning individualized training and monitoring the fidelity of
repligation across sites, Whereas PMCOS a s usin providing individualizeg
services to each site, the PEECH Needs Assessment assures that training will be
provided to meet the needs of individual staff members within a partic:ﬁlilf Sitg,
PMCOS is an ongoing assessment of the progress an entire program is making in
replication of the PEECH model. In addition to identifying specific are®s for
training at a site, the PEECH Needs Assessment, when administered pre and Posg,
is an effective means of assessing the effectivencess of training,




Figures 1 and 2
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IGURE 1
PEECH Model Components Observation Scale (Excerpls) g% ]
o | §) g | |N[m]wnio)n
) _ ) | b 0|2 4|88 84 ¢E
PE Modzl Component Criteria for Observation & R(Q|Q(0]010|0(0
SCHEDULING
3, Syaff plpnsadmly %Lh!;‘dull;' % 5. Written daily schedule is implemented which allocates one-
that individualized program-  half or more of the time for individual and/or small group-
| ming may be implemented lessons, The schedule is consistently maintained, yet is
effectively through large flexible, The schedule is planned to include the alternation
group, small group, and one-  of both large group and small group sessions and active and |
fo-one activities. passive activities. Transitions between sessions and activities
| ‘ are smooth, Daily time for the staffto develop individual
lessons, prepate instructional materials, und evaluate child
PrOGrEss AVerages two hours |
i.
5. Written daily schedule is implemented which allocates a
least one third of the time for individual and/or small group
lessons, The schedule s consistently maintained, yet is
flexible. The schedule s pl.mned to include the alternation
of both large group and small group sessions and active and
passive dctivitics, Transitions between scssions dnd activities
| are smooth, Daily time for the staf to develop individual
lessons, prepare instrictional materials, and evaluate child
Progress averages one hour.
L |
1, Daily schedule does not provide time for small group or
oneto-one lessons, preparation of materials ot evaluation of
child progress.
Q ; F?B ’
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FIGURE 1
(Contintied)

t

PEECH Model Component Crlterla for Observation

- TP S

IDrvesiredd

OBS 2

DRSS %

DBS

OBS S
- OBS 6
. OBS 7

BEHAVIOR MANAGEMENT

12, Procedures that create a5, Teachers maintain 2 positive approach in their interaction

positive affective environment
and that include appropriate
behavior management teclr:
niques,

4,

3

2
L

with children and are responsive to cach child's needs and
interests. An environment which promotes approptiat¢

behavior is established, such as clearly stating classroom

rules, modeling behavior for the childeen, and being
consistent in expectations, Teachers use the following
hehavior management technigues as appropriaie: ignoring,
positive correction, physical redircction, removal from the
immediate situation, and time.out, Plans are written for
children who often exhibit inappropriate bebavior,

Teachers maintain a positive approach in their interactionwith

children and are responsive to cachchild's needs and interests.
An environment which ‘promotes appropriate behavior is
established, such as clearly stating classeoom rules, modcling
bt:h;l.i.‘it_)rfﬁrthtzchildﬂ:niandbcingcunsistemincxpcx:tiltiunsi
Teachers use the following behavier management tehnigues
a8 dpproptiate: ignoring, positive  correction,  physical
redirection, removal from the immediate situation, and time-
out,

Appropriate behavior management techniqu&s are ot
utilized,

LT
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FIGURE 2

PEECH Needs Assessment ( Excerpls)

Name: S e — -
Position: . R : — - - —
Date: . —— S—
Pre Post ' .( cirele one ’)‘ -

The needs assessment identifies the competencies §
Maodel. Completing it will fulfill a twofold purpose .
in the planning of PEEC ining and will help ¢nsure th:u the traini
1o you. Secondly, it will a the PEECH staff inm evaluating the technical
provide over the year,
lﬁ order 'm dn this, thi:’ necds

ance and tnlining we

ning to identify potential
: : s circle the rating that
its your prmnl level of COMpEIence. ’
“ompetent and Highly Competent are defined as follos
You presently demonstrate knowledge  of or .xh
ur classroom or by describing how it operates i
fil, = (F N0 irummg in_ order w Impld:mv:nt this competency.
Highly Competent—You presently demonstrate knowledge of or ability in this competency by
implementing it in-your cla rhyd ﬂhmh how itoperatesin )uurpmg.im ln ddﬂllmn yuu
are able to teach or Inn.rpn,t it to others | .
feedhack, by demonstrating it to others, and/or by preparing written mareris

¢ in tHis competency by

SCHEDULING
Component 3: [ plan a daily schedule so that individualized programming may be imple ‘mented
effectively through large group. small group and one-to-one activitivs,

%
= k:
2 B
v 2
& gz
e H w 0.
e )
g g ° =
; & §f
COMPETENCIES ) = 8 g 2
1. 5 4 & 2 1 0
and .llluwmg for lndmdusl uauhmg
sessions and chi ted activities). _ _
2. Ability to drfwlup a schedule which is appropriate for the 5 4 3 2.1 0
ind g drr:n in )nur Ll;mrimm (dlanlmn

sfxins nd priority curricu
.md unrnpunmh of a PE



FIGURE 2
( COnginued )
BEHAVIOR MANAGEMENT
(iuﬂlr\,mm l 2 Pﬁ wcdum that create a positive affective environment and that include appropriate
igucs.
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t"nMpﬁ-FerE% S S z Z
Bﬂuwkdhunfthch i uhnlquuwhmhpmm(m desirable 5 4 3 2 1 0
Pehyvior in the PEEC
1 Abjjity 10 s h un Envihmmcnr thil promotes § 4 & 2 1 0
#hpgpriate behavior by: 7
‘ #) planning ac that will acquaint children with
¢ d\“"“()m rules and procedures. :
Py g ing realistic expec s and hrmis for children’s
Pehyeior. | ’ .
3. Rngwledge of four techniques for providing pusitive 5 4 3 2 10

feegpack ro.children coneerning their behavior: diree
Praiy adireet verbal pri

d“"hunsimlmn of Lnihuﬁ’

3 it : ive technigues for dealing 5 4 4 2 1 0
- - ppropriate be ranges from the least
e 10 MOt rest T
|g;mr;
m positive ¢o
G. 5 +4 3 2 1 4]
(J
. v o employ “logical consequences” 1o help children 5 4 3 I 1 0
nd and gain in respe ty for their 0Wn behavior,
L3 2 1 [}

tities for increasing pusitive self- 5 4 3
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- efforts with

. those af Staté Educatmn Agem::gs (SEAs) and gthetm . igm::l:s as

appmpnate Such cmrdmatmn facnhtatgs the dtllvay of I;he highﬂst quallty Df
DﬁEﬂ dlﬂ“u:ult to schleve fer a \fant:ljr af reasons, mcludmg the diverse mles and
responsibilities of outreach projects and the state agencies. For this reason, the
topic of coordination between outreach projects and SEAs was addressed at the
IQBD Dutrc:ai;h Prme.:t Dm:cmrs CDﬂfEff:l‘ll‘:E

the Vlrg;ma Dﬁpartmgnt of ,Ec:lucatmn pmwdz;: an overview Df thz c(}ardmatmn
efforts between the Virginia Department of Education and outreach projects in
Virginia. The second section is a synthesis of similar information provided by five
coordinators of State Implementation Grants (SIGs). Third, aset of coordination
guidelines is presented by Linda Espinosa, Early Childhood Coordinator for the
Washington State Education Agency. It is important to note that no one set of
procedures or principles will fit every SEA and each outreach project must
individualize efforts for its SEAs. However, the information presented will
provide some guidance in initiating and/or maintaining coordination efforts
with the agencies. .



Q

ERIC

Aruitoxt provided by Eic:

85

Coordination with State
Departmenis of Education

Jo Bunce
State Department of Education
Ricbmond, Virginia ‘

In most states, the State Department of Education is the key agency for
coordinating cfforts
about communicating with state departments o, _ducation or other state-level
people, I feel it is important to offer my perspective as a state porson and
describe, in very general terms, a state person’s role and functions. 1 helieve this
approach may be more useful than providing you with a general list of “do’s and

overview of state-level coordination, including examples of the kinds of
activities you can undertake when attempting to work with stares and tips on

how to make your efforts more succéssful. And finally, I'll present a few ideas [

have about working effectively witht consortia, because this is another important

area for coordination. ,

Working in an SEA has given me a unique and interesting vantage point from
which to look at a state’s role in providing services to children and families. State
department people care about children, and are very interested in providing
high quality programs for children and their families. But they also experiencea
number of constraints. For example, state-level staff positions are changing. At
one time, state people functioned mainly as program consultants to their
projects and school divisions. They conducted inservice training in the field and
worked with the school divisions on an individual basis. As services for children
have expanded and as the requirements from state and federal government have
changed, however, state roles have changed. Today, state staff are not only
involved in providing technical assistance, but also in program monitoring and
compliance. Frequently, state staff find themselves working on tasks other than
thosc they might have originally been hired to do

I'm not -aying “Feel sorry for us, our jobs are so big,” but rather trying to
éxplain why it is sometimes difficult for us to respond appropriately to all the

- requests for assistance we receive. If you don't get the kind of response that you

expect from a state, or don’t see initiative coming from a state, it may not be due

are coming first, and the state-level person is.forced to work on thoseand can

Excerpis from a speech delivered at the Outreach Directors’ Conference, Reston, Virginia,
September 1980. : .

in early education of the handicapped. In sharing my ideas.

w



ERIC

Aruitoxt provided by Eic:

86

only “chip away” at requests such as yours in the area of early childhood. Most
state people recognize that there is a need for the Office of Special Education
(OSE) projects and that these programs need state-level support, SEAs need OSE
projects because of the expertise they can provide to astate; HCEEP projects can
help SEAs get other programs started and increase their effectiveness. But
projects also need SEAs to help pave their way in a state. Because SEA staff know
the local people and some of the problems they are facing, they can facilitate
your efforts in many situations.

In preparation for this talk, I contacted about five or six of my counterparts in
other states, and asked. “If you had to give some advice to this group of people,
“h;u kinds ()f things xi.()uld 'y()u r(cummfnd dning hc:fur'c- ;,uing intoa s‘tate?

good t.—xpcncnu;,s wuh a numhcr ()f YOU 0N Muny oCcasions. liut tth; were
some things these people felt ought to be emphasized.

Communication is most important. For ¢xample, when an outreach project
comes into a state to work with a training/replication site, outreach staff should
inform the state people that they will he working with the group. (Most of the
comments made in this part of my talk have to do with training/replication.)
This may seem to be a simple procedure, but it is very helpful for SEAs to know
where a project is going to be, when a project is going to be there, if a project is

developing a replication site, or if a project is providing somc technical
assnamnie fora pru;,r.lm that is dll'LJd} in uusn_ nce, H.Ls thc project found new

gond wiy to initiate thls rypr: nf communic
. about your project philosophy might help you fmm t'u onsct .mnd some of‘ the
mlsundcsrsmndmgh that can occur. For instance, an outreach pm]f:u may

s)mcnmu du not u.lh;c that the.; hJH: a uspunslhlht) to msun: Lumpllanu;
with state regulations. They feel that an “expert” is Lummg, who will tell them
htm to do ‘sﬂmtthlﬂg .md th;} don't rulus;- [hd[ tlu: pm;,ram lTI()dL‘l ha,s to be

Dl-l!ii’l:ilj;h project mnff can h(:lp local staff a gu; dul gnd w h{.‘ﬁ: th(; %EA pgra-ﬂn
can help out, if he or she knows about your program's philosophy and goals.
Another thing that state-level people usually are very interested in is project
procedures for child identification, assessment and placement, because these
types of procedures are not always spelled out in detail. Do your child-find
procedures fit in with those of the state? Are your assessment procedures the
same and if not are the local people aware of the discrepancies? For instance, if
your project does not use a multi-disciplinary approach ¢o evaluation, a locality
needs to know that, because in many states this is a required procedure.
Many people like to think they are experts on P.L. 94-142. Butitis important to
be familiar with a particular state's regulations, too. By giving the state person the
option of looking at what your project is doing, you will be able to identify

7
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. wl‘lt?rﬁ ﬂﬁ.‘ prmt:durc is not allowed. Then you have to deal with thit
- the lcx;aht} and perhaps even with the SEA person. It might be possible. in such

;Egulatmnsi Tht.‘ l,mpprtam; th!ngata ,rc:mzmhc:r is [hat luulmc—s dr) hav«; to
comply with state as well ps federal regulations. The state interprets and

. develops.the state plan, which i%ji ed on federal reguiations. Soitis crucial that

the localities understand :md know when there is a variance berween state and
federal law.

Other regulations.
persang;:l Mayb‘:f yotit

1y vary from state to state, such as certification of
treach program uses non-certified personnel, and that
ate for your-program. But you may be entering a state
issue with

rop

an instance, to work something out 'on an experimental basis. These are the
kinds of necessary communications my counterparts in other states have
mentioned to me, Another example is caseload. Some states establish caseloads;
some don't. Maybe your outreach project is able to handle a teacher-pupil ratio
of, say, 1 to 20. But here in Virginia, for example, an official caseload is
established at 1 to 12, If a locality in Virginia were to start using a 1 to 20 ratio
they would soon find themselves in conflict with state regulations.

It is also important to maintain your communication links with state-level
people when you enter your replication phase. One of my colleagues in a state
department of education was told me about a situation in which one of the
HCEEP outreach projects was working with one of the state’s school divisions.,
The school division complained that the outreach project did not understand
lc’x‘;al and state mles ;md ﬁ:gulatmns "[11c school division, huwevcr had

‘acted as a m(:dlamr—. bnngmg thE wo gmu,p.s mg,f:thﬁr to m)rk out tht‘::!r

differences.

It is also helpful for state-level persons to know in what ways projects are
successful. If the state person knows that good things are happening at a site, he
or she can pass that information along to other groups. In fact, state-level staff are
more and more becoming coordinators of technical assistance rather than
providers. And if the SEA person can see that a project is working somewhere
and knows that another conimunity has "x" needs, then the SEA person can
contact that project and say, "Hey, here is another communiry that has some very
similar needs to the one you are working with and could bensfit from the neat
things thdt you're doing. Do you think that there is any chan ¢ that you could
hook up with this community?”

It was also suggested to me that it is important for outreach projects to be
willing to accept the notion of local agency adaptation of a project. Sometimes a
gfoup Ean‘t buy your pmject package in toto. Therefore, you and your staff must
you llStEl‘l witha c;areﬁ;l ear to decide if there is any wz} to delf} }our activities
so that the best interests of the locality are met, your project may be more
successful.

I have just a few words about consortia: “Take the initiative!” State-level
people spend a significant amount of time at their meetings discussing how state

-
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pcnple can d’cvclup c()mnrtia how thc:v can be useful, whart they can do. But,
e as far as we
lm\c hui; in \’lrg,mm w I[huu[ IhL it mtm;ut [hL pm]t;u:s. w hu siud‘ We wantto
do something together.” Again, this relates back to my carlier comments about
shifting roles and priorities at the state level. State people, because of the
numbers of pressures and the priorities with which they must deal. can't always
take the initiative. even when they think something is a super idea. If projectscan
get together with other people in a state, come up with an idea, bring it to the
attention of the SEA, and request SEA  involvement and participation
(particularly in the beginning stage at some kind of planning level ). the group
will have more impact and be more successful in gaining SEA support and
assistance. [ don't know how many of you are still not involved in consortia: 1
won't spend too much time on this topic because I'm assuming most of you are
involved in such efforts. But. if you are not, think about taking the initiative. The
consortium has made a world of difference in Virginia. If [ did not have the
opportunity to meet with this group as often as [do, Iwould not be as aware of
what they are doing and wouldn't be able to tap into their resources. As an SEA
person, [ am always calling on people saying, “Hey, please help us out with 2
conference, We've got something coming up on infants; we really want your
expertise.” Consortia can be a tremendous source of communication.
In sum, while cach state is a little bit different. SEAs have a lot more things in
common than might be evident at first glance. SEA roles and functions are often
i i/ states, although particular geography and other site-specific
factors may vary, ()um. ch projects that coordinate their efforts with SEAs will
be most effective in meeting the needs of handicapped children and families. 1
encourage each of you to contact SEAs in the states in which you work.
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Synthesis of Information
on Coordination ..
mﬂ) Stﬂte Educatzmz Agenms

Christine Bartlett (Maine SIG )

Linda Espinosa (Washington SIG)

Brian McNulty (Colorado S¥A) : .
Nancy Obley ( California SEA ) .
and Veronica Pdyer. ( Obio SIG )— )

l tis critically important for outreach projects to coordinate their efforts witl:
State Education Agencies (SEAs) to fully realize their goal of stimulating
incredsed high quality services to preschool handicapped children and their
families. By working together, outreach projects and the State Education
Agencies can eliminate unnecessary duplication and strengthen their efforts to
achieve desired ends. While only one category of outreach activities is labeled
“state involvement,” all outreach activities should be coordinated vuth State
Education Agencies in some meaningful way. :

The following material is presented in two parts. First, principles for
coordination are stated. These principles are the basis upon which the second
part, general procedures, has been developed. Also, while the focus is on State
Education Agencies, the same principles and general procedures might be used
with other state-level agencies,

i

Outreach projects should keep several key principles in mind as they auwmpt
coordination with SEAs. First, the otitreach projects are the sellers and the
SEAs are the Pl&f"fbﬂiéﬁ. It is a purchasers’ market and not every purchaser
wishes to buy what each outreach project has to sell. It is important for an.
outreach project to take the initiative in developing lines of coordination with
SEAs and to share information in a format meaningful to them. One result of this
principle may be that outreach projects develop "matches™ with some SEAs and
not with others. Qutreach projects must coordinate with the SEA in their state,

- but not every outreach project needs to be active in every state.

Second, while there are a number of commonalities among SEAs, ‘each
SEA is unique and complex, Each SEA has been developed to mect state needs
and in response to state administrative  structures. SEAs have di&'&riﬁg

— — — _ _ _ — _ _ —,
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organizational structures and lines of authority and place diferent emphases on
carly childhood cducation for the handicapped. Consequently. an outrciach
project must work with an SEA on an individual basis to determine the most
effective ways in which to proceed in a particular sute.

Third, most SEA persons assigned to preschool or early childbood
education bave a variety of respcnsibilities in addition to the preschool
ﬂﬁignment FhL SEA ptl"s',.i 5 primaﬂ’ rnlc may not be in o carly

,;.m,h SI-.A mem h;l,.‘a very hm![gd time, as duu- L.l,Lll (!ll[ﬂ:.ld] pmjcgt person;
thus. outreach project efforts must be as effective and efficient as possible. For
instance, phone and letter communication should be precise and to the point
rather than generally deseriptive.

Fourth, outreach projects coordinate with their own SEA in different
ways than they may coordinate with SEAs in other slaies. This
coordination ranges from the need to vary awareness strategies to the provision
of direct outreach assistance for replication,

Fifth, SEAs can ﬁ:zciligaje contacts between outeach projects and Local

. Education .Agencies (’ﬁEAS}, acting as “turnkeys,” to strengthen tpe

effectit ieness.of the outrach pmj&ct and the LEA in meeting the needs of
a“‘hﬂdﬁ"ﬂ fim‘! their families,

atberi Bu[h hl;f\s imd uu[ru;h pm]uts are mtt,r;:\[t,d in prm ulmg hl;..h, qgmllr}
services to groups of preschool handicapped children. And both SEAs and
outreach projects want to cooperate to achieve this goal. Effective coordination
of SEA and outreach project efforts requires commu ation and sharing. Onc
wiy to initiate coordination cin be to set up a meeting o discuss goals and
objectives between an outreach project and an S&’;A to determine the

commontilities of both cforts.

Genera al Procedures

. Based on these principles, there are several sets of generic procedures which

can he used to initiate and maintain coordination with the SEAs.

First, it is critical to identify the appropriate contact persoit in the SEA.
This might be the SIG Coordinator, the Coordinator of the Preschool Incentive
Grant, the Early Childhood Consultant, the Title 1IV-D € oordinator, or some
similar person. Not all SEAs have a particular position for carly ghlldhuud/spuml
education. However, almost all SEAs have designated some person a% the
Preschool Incentive' Grant Coordinator, as indicated in App;ndm B. Often the
contact person will be the SIG Coordinator. .

Second, subsequent to identifying the contact person, send a oné- -page
letter to that person i mﬂ::ﬂting your intent to call and discuss bow your
outreach efforts relate to the SEA's efforts. The letter should be bricfand to
the point.and 2 pl’()]LLI might append additional materials 'as appropriate.
Howover, the purp()!-i nf[hﬁ letter is to indicate the intent to make a personal

contiact by phone. ' »

3
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Third, call the SEA contact person. The following information should be
shared during this call:

# [dentify vourself and vour project and bricfly revicw the major goals ofyour
outreiach efforts. Provide 2 clear statement of what vou have to ofter to the SEA

and wh:ll Yol ire ﬁ:quustm;_, from the SEA. Pm\ ldc; lnt()rm.m(m on [hL prumus

LAS Jﬂd m:hu' 's(.llL luc;l age ﬂuu/pcrs{ms in Lduumm (mr L\dlﬂplt‘
state f.iulltumrs in the National Diffusion Network). Listen to what the
s about SEA goals and objectives. The purpose of the call is to
nship. This ¢an only be accomplished if both

LICt person si
begin to build & working rel
pirties are interested in coordi :

s Next, if there is enough time in one call, try o determine how your

ation.

ting the requirements of
tion, other state or

outreach project can fit into SEA efforts in terms of me
=tate regulations and procedures, funding patterns, cert
focal requirements, PI. 94-142, the Preschool Incentive Grants, the State

Implementation Grant. This step nuty require more time and review of materials
thin is possible by phone and completion of the step will vary depending on the
complexity of the goals and objectives of both the outreach project and the SEA
efforts. It may therefore require some exchange of information and subsequent
‘hproject

phone calls. In terms of completing this initial contact step, the outre:

representative and the SEA contact person should determine ifitis reasonable to

work together to develop a plan of action, if it is FL.is()n.lhlL to continue the
contact, and if so, how that contact should be maintained. -

Fourth, follow-up the phone call either by providing i}ifﬂﬁﬂﬂﬁﬂﬂ ‘tﬂ
tbe state as discussed b_y pbaﬂe and/or b_y writing a letter stating ) mfr
is important to clarify
th:.— :.—xpu[.l,m,)n:s on hmh .s!tl(:.s at th!h pmm btf{)rL pmg;cdm;, further. A letter
containing the information suggéﬁcd above can serve 43 a means to continue the
coordination. If another phone call is needed to review inforniation, it should be
made at this pointand then followed by another letter.

Fifth, plan to mect with the SEA contact person at the SEA offices to
begin to coordinate efforts with the SEA. This mecting might involve others
from the SEA and representatives of other agencies/projects invited by the SEA. If
the coordination effort focuses on all the outreach projects in a given state, it
might be appropriate to have all outreach projects meet simultaneously to plan
coaperatively and avoid unnecessary duplication of activities, At this time, the
actions of the outreach project and the SEA might be reviewed to determine if
there is mutual agreement on what hits been expressed by phone and letter prior

rning which LEAs might appropriately
¢ ‘ch(ml hzmdicappe;d chiidr’cn and

can provide valuable information con
use cumpum:nt»; nf givcn m()dt.*l'i to rerve p

huurs of [F}mg to !dLnnf} [hc; most gpprc)prmtc rg—phumm sites fm‘ mndt:l.s.
Sixth, 3 ibe coordination efforts are implemented, you should

maintain periodic contact with the SEA representative. Particular

s or problems should be shared as quickly as possible to highlight
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cffectiveness or resolve difficulties as carly as possible. For example. it might be

appropriate for an outreach project to arrange to contict an SEA once ciach

month by phone (more often it significant successes or problems emerge ) and
provide a periodic one-page written synopsis of outreich projectactivities in the

state, Further, an outrcach project might notify the SEA contact whenever a
mijor activity is scheduled in order to provide an opportunity for SEA
participation and to keep the SEA contact person awire of efforts in the field.

Finally, develop a plan for ervaluating the effectiveness of the
coordination effort. The plan may consist of a mecting at the end of the year
to discuss strengths and sweaknesses or it may be more sophisticated and include

the review of child progress dataat replication sites, However, planning for some
and the SEA

contact person to issess their efforts and determine if they wish to continue the

evaluation will provide an opportunity for the outreiach project

next vear, sassuming that funding is avaitable. ‘

Conclusion

These principles and general procedures shquld be considered as i meins o

guide outreach project etforts in coordinating with SEAs. The above discussion is
not intended as an exhaustive amlyvsis of the topic of coordination with SEAs but
rathér a synthesis of those activities which seem to have been effective with
some SEAs in the past few years. Any coordinition effort between an outreach
project ind an SEA will require significant shitring and planning on hoth sides.
Each outreach prnjéct is as unique as cach SEA. But. by coordinating efforts, both

groups can maximize their potential for providing the highest quality of services
to preschool handicapped children and their familics.

* s
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Coordination Strategies

Linda Espinosa
Early Childhood Coordinator
Washington State Education Agency

Aa a member of a State Education Aélfng}' responsible for the supervision of
carly childhood education programs, I would like to offer the following
strategics for increasing/improving coordination between SEA and HCEEP
outreach projects. One obvigus activity for new outreach (or demonstrition )
projects is to establish formal communication with the appropriate state agency
persorinel. This can be accomplished in a variety of ways: phone calls, letters,
and/or regnlarly scheduled meetings, ar sh name and face
familiarity with the stare u,lu;.;lmn \I-lﬂ‘ bevond just requesting a letter of
support in the grant application. The outreach projects represent a pool of talent
and expertise that is 4 valuable resource within each state. By becoming familiar
" with you and knowledgeable about the activities of vour project, the SFA will bt
able to include your contributions when formulating carly childhood p 4
and procedures. Your p.lrtlup.l[mn on special education advisory councils, early
childhood. task forces and/or other early. childhood consortia will further
guarantee that your experience and expertise will be utilized by the SEA: In
order to participate in these activities, it is important that you be put on the

appropriate mailing lists and that the communication be frequent and ongoing.

Knowledge of State Rules and Regulations

Each SEA has a written administrative code which governs the special education
programs within cach state. It is extremely important for you and your staff to be
knowledgeable about the contents of those regulations, Each state has differing
cligibility criteria, preschool program standards, certification requirements and
fiscal constraints. In order for any federally funded project to work effectively
with public school programs, they must be familiar with the regulations and
requirements under which the school districts operate, In this way. you cin
avoid making programmatic recommendations that may be inappropriate or
even illegal in a given state, : -
Y

Use of Existing State/Federal Resources

&8 1
It should be helpful to investigate the kinds of state and federal support available
within cach state for your projeet activities. Itis highly likely that you may be able
- 2 i
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to coordinate funding for some training, dissemination or other outraich

activities, For instance, in the state of Washington we setaside i portion of our
preschool Incentive Grant to tund JDRP-approved carly chiddhood special
cducation projects. Figure 1 illustrates a schentic model that represents the
are shared joindy to implement  the NDN SEA

flow of activities  that
coordination. While this schematic focuses on the NDNitean be generalizedto

other state-level agencics.

O
e



FIGURE 1 _
Washington Model for Coordination Between SEAs and NDN
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Revised Indicators

Onf: of the magjor purposes of the 1977 Outrcach Project Directors’
Conference was to develop a sample set of indicators ofimpact in ¢ chiofthe six
outreach activity aregs. This task, ajoint professional effort, was accomplished by
outreach project directors and OSE staff, One of the major purposes of the 1980
OQutreach Project Directors’ Conference was to bring directors and OSE staff
together again to review and revise these impact indicators. In this section, the
principles upon which these refinements were made are explained and the

results of this more recent joint cffort are presented.
o -5
a
§9
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Revised Indicators of Impact
Jor HCEEP Outreach Activilies

Williaom W. Swan
Acting Chief, Prc zram Development Branch
Office of Special Education

Eic six sets of indicators developed during the 1977 Outreach Project
bircctors Conference! were designed with an emphasis on summative
evaluation ( products and results ) for three reasons: (1) a need for a consistent

framework within which to aggregate data across outreich projects: (2) the
need to complement avariety of qualitative information on outreach efforts:and

achieving the goals of outreach,

Refinoment of the indicators could only occur after the initial sei was used in
the field for a sufficient time hy outreach projects. Two years was considered a
reasonable gme period for field wsting and the 1980 Outreach Project
Directors' Conference agenda included both a review of the 1977 indicators as
used with 1979.80 annual report data and the retinement of these indicators for
tse in L 1980-81. Refinements and revisions are based on individual project
fritiqué& small group analyses and discussions, and a resultant synthesis of this

information.

*Principles Upon Which
Refinements Were Based
Five principles were used to assist outreach project directors and OSE staft in
completing these refinements in a systematic and effective manner.

First, indicators of impact areas showld be clearly and concisely
individual projects and data can not be aggregated across projects,

Second, the smallest number of indicators possible should be used for
each outreach activity to minimize the effort to collect and display the
dala.

Third, the indicators should focus on guantity. Most outreach project
models and components have a variety of qualitative data outputs: but collecting

s, W W (Ed ) JICEEP atitreach: Selected readings. Washington, D. C: Thomas Bulfington and
Associates, Inc . 197H (ERIC ED 175 224 B2 1 20 159)
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qualituive datt requires significant judgment and interpretation which often

reduces the reliability and validity of the infornution. Qual
reported project-by-project rather than aeross projects. and should be contiined

in projects’ progress reports such qualitative diti tor a project would include

assessmients of model fidelity and interpretations of child progress dut
Fourth, impaci indicators should fm‘us on summative impacis rather
than process results, because the emphbasis is on documenting praoject
efforts in achieving outreach goals—not on the means of achieving
these goals, The particular combinution of outreach activities used by a project

model components, skills of staft, and similar variables.

Fifth, each indicator should be mutually exclusive from the others
( data should be used only once) and the set should be as exhaustive as
possible (as much showld be measured as possible ). Whilc there willalways
he unanticipated  results and spinoffs, the indicators must focus on the

commuoriiities across projects and nol project uniguencss,

Refined Indicators of Impact

E;
outrcach project directors and OSE

stft in small groups during the 1980
conference. Directors shared the rexpericnces inusing the impact indicitors to
gather 197980 data and T9R0KT date Significant difficalties in nsing many of
the indiciutors were reported, and these indicators have been omitted from the
prosent set. )

Awareness. Figure 1 contains the revised indicators for the arat of
awarreness, The purpose of awareness activitics is to provide infornuition to
athers 1o increise awireness of the necds of and programs for handicapped
preschoolers and their tamilies. The original four indicators were reduced o
two and these two were refined. The indicittors are self-explintory.

Product development and distribution. Figure 2 contains the revised
indicators  for this  outreach  activity  arca. The  purpose of  product
development distribution is to develop new products and or field test and
revise existing products. model informution and to distribute such productsand
nple acdvities were nuaintained. Only one of the

information to others. The

coriginal four indicators remains, however: the other three were climinited

new indicators have Peen added, focusing on print and audio- sual materials,
Indicators tor this activity sared exclude data on awareness activities such as one-

(consistent with the principle of mutual exclusivity).

Stimulating sites. Figlirc 3 contins the refinements for the arca of
stimuluting sites. The purpose of stimulating sites is to assist other agencics in
providing high quality services to preschool handicapped children and theie
familics by using at ledst the services to o children/services to families
components of the demonstriation site, By definition. i replicarion site is i fiscal
agent using the minimum model components, In terms of sample activities, i is
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important to note thit only training activitics of an in-depth nature (more than
three training events, Listing i total of six or more days) may be included here,
These oriteria were determined by estimuating the minimum time necessiry to

utilize the services to children services to parents components it a minis
level of fidelity.
Only two of the five original indicators of impact remain, The first indicator

focuses on reporting data about demonstration continuation activities at the
HCE

can be gathered from tables that are part of outreach projects” standird progress

1P demonstration site. These data do indicate impact and the necessary data

reporting form. The second indicator is composed of nine descriptors for sites

*

utilizing the minimal model compones Figure 3A provides a formut for

sumnutrizing these descriptors by replic

the maost eritical of all be

s¢ they can provide the most direct and objective

Jdatnin terms of number of sites, amount( s ) and source( s ) of funding, number of

of these information arcas can be veriticd as anintegral part of on-site assistinee
provided by the outreach project.
Training. Figurce -+ summarizes the refined indicators for thie area of training,

‘The purpose of training acti

necessiary 1o use selected model components. This area does not include

training others in competencies needed 1o use the services to children sservices
to parents components for replication sites; these data are included in the
Ustimulating sites” area previously described. Traming ds defined for diis
covering model components other thin those necessiry to eeplicate the moded
( see site stimulation ). The number of indicitors has been reduced from the

riginal five to three.

State involvement and cooraination. Figure 5 presents the refinements of
the indicators of impact for this arca, The purpose of state involvement and

assistance to State Departments of Education and
orts in carly childhood

coofdinition is to proy
other appropriate state agencics to support stite ¢f
cducation for the handicapped. Major refinements have been made in the wen
indicators for this arci of outreach activity. The original ten indicators have been
reduced to four and these four have been significantly revised, In particular, two
of the indicators now include -the term T'l’*cmgni;r.ct,l Aassistance” o clarify
refationships with the State Department of Education or other state agencics,
The spe ca remains difficult because the activity
itseltis comiplex, often combining the roles of advocacy and support. Hopefully,
ions in the indicators will provide for more consistent documentation

«cification of indicators in this

the rev
of the impact of these viried activitics,

Other specific consulation. Figuﬂ: 6 provides a summary of the refinement
of the indicators of impact for other consultative activities not included in the
previous five activity arcas. This is by definition a “catch-all” eategory so it is

]

© necessarily vague. While the original attempt was to specify a variety of impact

indicators, the more reasonable approach is to reduce the number of indicators
to emphasize those that are most generic. The original ten indicators have been

reduced to three.
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Summary

Fhe origingd +rindicators for the six outreach activities huve been reduced w
17, many of which are significantly more pred s¢ than in their original form. Each
category has been defined with more precision, and divisions among the

citegorics luve beenc l.lrllm’cl by providing rules for recording dati. Pring iples of

mutu.ll exclusivity .lnd L\h LS TIVUTICSS h,lu been followed. and the mdl;.llurs Llu

;tggn'g;ucd ACTOSS pruuua, !hg NLJOT sumnuitive uuh;.!mrul unp.ul is of course

increased high quality services to preschool handicapped children and their

tamilics. and most of the outreach activities do inclede an indicator that focuses
on this impact.

These indicators are biased on the nmnumiuhnu s among outraich projects.

‘\I.mv outreiach prnjcch may have mip;wls “'lnch are not lnLllldL Ll in this set, But

PrOgress ernﬂ \\lmh pl’n\ldL‘ i anprdunmu stitement ul .lll project

activities. (These unique project diitii cai also include qllilhl.l[l\‘t indicators of
impact.) It is important to recognize the broader perspective of the refined
impact indicators, They are not designed to report the results of cach outreach
project per seand they are nol designed to represent re quired output. They are
designed to be used to aggregate diata within and across pru]uts therehy

providing a summative stitement of the impact of projects in the

ourreach activitics. ‘\LILLILLI combinaitions ot these indicitors may be used d o
meet the informational needs of various rget audiences.

r
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% of needs

Sample Activities
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jifl"!l‘l“gl(li)ilh
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public media
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[3cmionstration

Contereme e workshopsadiscreic

FIGURE 2

Product development/distribution: To dev

and revise existing pr uducls/model component informat
:h

-;ui:h products to oth

Revised Indicturs of Impact

Number persoms reguisting additionad

* et

muxerials inf

hon by ph

Sumber persins visiting detensiration sie

op new products' and/or field test
i and to distribute

I testinge munerials

TR 11 H]

Is development
Iystrihution of nuiterials

& publicanions

& Jundlunoks

& curriculum giides

Revised Indicators of impact

Number af print publication-

and numiber distributed

NSumber of gudiovisiad aueteriils and
numbwr of tmes shown (with
e r of viewers i possible )

Number of children receiving

new improaed services v use
of selected materials items of model
cOmponents

oes not inchude awireness nuiterials such as onep

vurriculuny g

APy
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FIGURE 4§

stimulating sites: To assist other a
preschool handicapped children and their famili
to children/services to families components of the demonstration model (a

—

sencies to provide high quality services to

t
% by use of at least the services

replication site

fiscal agent using the model components)

Sample Activities ndicators of Impact

P'rgram planniig litormation avalable from
& necds assessment tibles 1AL 1B LG, D inanmual progress
& biglpe  fuinding sources report oit demonstifion Continution sitv
* st s tion Intormation by repliciition site! |
& phasiciat kicilin ® contaet porson ageney, address, phone number
& propeesal writing asastinee ® number of staft Cond ope of st allocated
LI training to site for partivular use of model
* proesenice il inservice & gmouni(s ) and sourced ) of funding
s gidepth and continuing more tan & nuwdel components utilized with o withowt
three comtacts ernel siv dhivs) dedaptation

& Loipetine s 10 Using & nuimher of preschool handicapped childeen
B

semaces B clildren senices Cand their Bimilivs) sened by bge range and

oy puarends sind other comproasents hindicapping vondition

A SIpproprte s & numiber of chissrooms using model componeits

& child progress ditit hused on use of servives

Eaaliation e foedback
to children compnein -
& new sonices ot previoish supported
L lnlpru\g‘d senvices df s DNE Progoim

gy Figure AA Toe sample forpid for this infornudion.

FIGURE

+

Training: To teach others competencies to use selected model components

(does not include competencies in services to children/services 1o parents

components for replication sites) :

Sample Activities Revised Indicators of Impac
short term workshops irnning Nuinher of vollepe w

(three ar ferrer CORtets ot loss AN PrOEEIMS NLorpor
thini ~ix dive) magfel conmpones

Woorking with college unisersity
(RN Prognims (g .

practicam internship esperienes )

Suniiber of haido apped chirldren
receiving improved services by

number of peesons reachang

CRIeFL trlining
Aminunt dand souroe( =) fundiing
provided by others o support

tRnIngG CXPUTICiees

=~
L}iJ



FIGURE 34

Description of Demonstration/Continuation and Replication/Model Utilization Sites

Mame ol visnltact Nuimber of fll Amiunt{shand | Model componenis | Sumber of children | Child progress | New services | nprosed sevice | Suiber of
rerson; N, and part tine salife( ») of wed with () and | served by age data contained | o previosly | at exiting progeant | clistodiy
address, phane i hirding withon rang in tahle supwified | (s ) g e
Aumbhet of dgency adatation handicappurg (ves ) {yes ) Lot
RHIL) candition
i
f
e

SO E

e
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FIGURE 5
State involvement/coordination: To provide assistance to the State
Department(s) of Education and other appropriate state agencies to support
state efforts in early education for the handicapp

Sample Activities Revised Indicators of Impact

Communication networks
(eg, referrals)
Linking =uirces together

Early childhood state plans
development assistance

Ons structure for early
childhood within State Depariment

of Education or other state agencies
Number of publications developed and
number distributed with project’s
ance in program guidelines,
license or certification, et

Consortia participation
Advisory board participation

Assistance in reviewing legislation

[emonstrated effectiveness in meeting
various consortium objectives (eg.,
referral nerworks )

FIGURE 6
Other specific consultation: To provide assistance/consultation (not included

in other five categories)

Sample Activities Revised Indicators of Impact
Support services Number of children served with ihoreased
uality services (¢.g., accuraie

Creneral consuluation with

results in screening/diagnostic

on sources of funding, writing proposals,
and receiving funding
Cost-benefit considerations and analyses
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10~

Conference Participants

Earladeen Badger

Infant stimulation M or Training Program
Laiversity of Cin nnuL

Colleee of Med
241 Bethesda Avenue
Cmcinmaty, O 15267
(5131 HT 25441

Bernard Banet
Outreach Project
High scope Founda
GO0 North River Street
Ypsilanti, MI 48197
(313 4H5-2000)

Ri::hard Bﬁiﬂy

l}cpl of 'T»LUJJ I-Llug.l!mn
sun Dicpa, €A 92142
(T4 2RG-GYT

Virginia Bunker

He: 3
st l-“.lu! Early Education [ utreach
st Paul Public school 625

1930 Como Avenue

st Paul, MN 55102

(hl 27 Gei- 200 |

\\uhn.l i
(RIT) 4

Glen Casto

Multi-Agencey
Exceptional €
Utah State University
MO GH

Logan, UT #4322
(HOT1) T50- 20800

univ (l\l, [Disorders
sy

Utah State Un
Loggan, U7 84322

(B 750-1382

Jillian Cogan

Early ood Education Qutreach Project
Los AN, nificd School District

450 North Grand Avenue

Room HI0H

Lo Angeles, CA 9004

(213) 7317601

e

Karen Davis

Rutland Center

Duvelopmental Therapy Model Outreach Project
National Technical Assistance Oftice

125 Minor Street

Athens, GA 30602

(-HE ) 5420070

Mark Drum

Hroscia College
T8 Allen Street
Owenshoro, KY 42301

(502) 6H5-4133 €

Rebecca Dubose

\'lud(,l Preschool  Center for Handicapped

tal Education Unit WJ[-10

: l(l l)L\Llumen( & Muental Retardtion Center
Eniversity of Wiashington

scattle, WA 98195

(2K3) 5454011, ext. 2024

Wanda Elder

Education for Multi-Handicapped Infants
University of Vieginia Medical Cerier
P.O. Box 232

Charlottesville, VA 22908

(BUr) 924-5161. ext. 268

Gil Foley

Family Centered Resource Project

2900 St. Lmtence Avenue

ing, PA 19606

(215) =~9-=111
Rosalind Funderburgh
ADAPT Projevt

910 E. 1, Ju
Austin, TX "H752

(512) 451-6539

Gloria Galey

[ Project

Lubbock Independent School District
1628 19th Street. (00O Annex
Lubbouk, TX T4

(HOG) “47-26:1 ], ext. 455

Stephen Guedet

Project RHISE

Children’s Developmental Center
650 North Main Street

Rockford, 1L 61103

(H15) 9050760
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Lane Gunnoe

LINC Outreach

Tuft= Pniversin

2H sawaer Avenue
Medtord, MA 02155

(G177 ) HIH-SHKY, o5t G 16

M Hainsworth
Privievt FRIN

370 Brdge sireel
Dedbam, MA 02020
{GiI7)Y 4.5

Susan Hastings
Fduecanon for M
University of Virgi
POy Box 232

Churlottesville, VA 2290%
(HED) U205 10]1 oxt 26K

ti-tlandicapped likints
aid Medical Center

Gfr’mfs Hﬁl]nw;iy

?\uﬁh; i k!hhnsmpm Hetirdation Center
P Box 967

(xtord. M5 3H655

(OO 2541476, ext 214

Karen Hurst

P 1A Outreach Project

A20 East Armstrong

Peoria, 1L 61603

(39) 0726315

Parricia Hutinger

Outreach: Macomb (-3 Regional Project
Woestern Hinssis Uni in

Room 27, Horrabin Hall

Macomh, 1L 61155

(309) 20816354

Janis Jelinek

Project WISP Ourreiach

University of Wyoming

PO, Box 3224 - University Station
Laramie, WY K207

(307) T66O.6145

University of [Hinois
13 t Healey
npnign, 1 61820
( ll Y AA44HY]

Bob Kibler
Project P
\K st e ntug

v Eduaation Coopenitive
1 Building

State 1 ﬂi\i‘rhii'y

iy, KY 1207

(502) T62-6L65

Sharon Kiefer

PO Box 299
Lightfoor, VA 23090
(H(H 1 30503503

Lightfoot, VA 23090
(EH) 5650303 .

e

ld Developrient Resources Outraiach Progedt

Anna Mari¢ Kokotovic
Prsject PEFCH
Frvversity o Hlinins

wigit. Ho G IR

)y AAA Y

I2ale Lawver

Ball stie T nnorsin

305 MNorth Mo Kinley Avenue

Muncie, IN Tann

(A7) 245 5040

Judith Lewis

Project SHINF

Family servicye \Hnu of i FRINcisen

(115) )

Jeanne McCarthy
Outreach Pr

. miversiy of \fmun
Dept of specil Education
sevond & Vine Mreel
Tueson, AZ RS™2j

(GU2) G-324K

Suszan McCarthy

Parentdntant Farly Education Program
Coenira Institule tor the 1ed

H1H south Fuclid

S Lotis, MO OALTD

(314) 652500

Joar Osgood

Preschool Outreach Program

Ball srate Universiis

305 North Mekinley Avenue

Muncie, IN 730G

(317 285 1940

-Templeman

ciarch Infant & Child Cenrer

Training Re
Toddd Hall
545 Surth Monmouth
Monmouwth, OR 97361
(503) HAH-1220, ext 10}

Roxe Pariridge

PELCH Cuateeach

Repion IX Edu

301 Loop 11

Wichita Falls. TX 7405

(HITY 42200248

Nortolk Early Education tor
Handicapped Children

Old Dominion Umiversity

PO) Box 63GY

Hampton Boulovard

Norfolk, VA 23508

(B ) 42490600

'itfve Roberison

y Education Center

l‘(l Box 10356

Weatland station

Jackson, M5 30209

(1) 4541008

i wervoee §eiiter

89



Joan Rollins

Project SCCOTTER Cagrenh
University af Suth ¢ regling
Hiu will Streeg

L RO RN

(HOA) 777 7H70 ar g

Doris Rosen

H ton school Dygerer 18
PO Bax 200

[Beavertom, OR 9705

(304) (40150

Anne Sanford

Chapel HIll ¢nitreag Iy prigedt
Linvoln Center. Merrify alill Ko
Chapel Hill, |
(R ) ST RS
Neal schorin
Portage Projedt
2 Fast sliler Srogey
BOy Box 504
Portage. W1 S8
(OUH) Ta 2552

Ran Sexton

Institute tor Habilitative serices
sterin Montaid oo

1500 North A0t Stregq

Laery Szuch

Project UPSTA
[7) € socien for (bﬁf)p!ul CTulddren
2HH) 14ih Mrect, N W
Meshington, DC 2000y

(2)3) 2433442

Nancy Sweet
ParentInfant OQuireagyy prijieet

3200 Telegraph Avenye

Cukland, CA 9401 ]

(115) 6559521

Amy Tan

MORFE Project

Fimily semdce Agenay o sain Francisco
)43 santagn Street

i Franciseo. CA Y ] g

ISy ()72

Ruth Turner
Peoject Kl

Datls [dependent Sefygol District
3700 Hoss Ave

Lhidlas, TX =5 200

C2E4) HI4- 1020, 051 442

Eastern Monuina Collepe
15043 Surehy 30U Sregg
Hll!ingﬁ. MT 50101

{ Wy 657 2250

lee Walshe

“fnjw;i [ 1
DO society for Crippley Children
ZHOO TAth Street, N W
Washingion, DO 200

(202) 252.2342
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Jane weil

MWoishirg o € gy ¢ g grett” *’r-‘, RS witreged!
B Oy B 411 ur

Machis, MI 103,

=y 255 4120

Rita Weiss

INHEAL Ouireacly

Visersn of ol 0,

”L’pi af { ”""“UIUL';IE“ ¢ 3=t !‘)s&! ] " ﬁ}(".gll

ARSI o

{ Ly Bt (A

A Beowdwan

Bosulder ¢ O Stisng

LTI RS TN ®oI7

Crenevg woodrufy

Project Optimus Ogeee g,

~outh Shore }11"1!.41 Hegpen (77 e
Purkiigns 42

Quingy, MA U1y

(h!a,' = 10330

Fi

G Ann Young

vl College

learing [mpdITed Prosj o ontf5y
T8 Allgp stredt ) !
O epshgro. KY 12 A}

(5302) ous 3133

Ed Zurpmski

Fducution 0F ®verg)y i Phe | nldren
Fducational Technieal ¢ qpef J
Mhys (vy i

Tivsper, gy 03825

o001y gara022

Consuliants

:[{, Bunce, VPRI Sy I)q”-'ﬂn?"l“ | Fuluest Ut
Feter Hunss 07 bgrely oo o renention
Nvtwork (ERIN) . v
Alice Havden. I niy erily of “"L\h"l]r_“,ll
High Seape F"—“'!:ifﬂtn,; jll‘ff M
Sancy Brgssoli o

[ynin Spengd’t

Chuprles Wwallgren

(Uffice of Special Edy ol ¥t
James Bypon i s
lane Deweerd

Sheila Frigdman

sandrei Fzen

by OLean

Divid Rosgettef

Carolyn spith

111 Sl

virdd Wilson
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Appendix B
State Directors of Special Education,
Preschool Incentive Grant Directors!
and HCEEP State Implementation

Grant Directors, 1979-80 7

T EI‘I‘HHF}

ALABAMA

ALASKA

ARIZONA

ARRANSAS

CALIFORNIA

COLORAIN

State Director of
Special Education

Biutrcis Molaney, Stite Birector
Fxceptiondl Children & Youth
State Department of Fducation
H6H state Office Building
Minitgomen . AL 310

(205) Hi2. 4230

Willim = Mulnis, State Director
tiondl Children and youth
l)rplﬂnu nt of Fducution

1. AR DUHDT
(U077 ) 1652970

H%ﬁ Wiesst llﬂ'lr‘ﬂlﬂ
Phoenix, AZ H5007
(412 255 51K

Larny Rogem, Staie Director
l!nmun uf Insiructional services
SGite Iepartment nf du
Arch Ford 1
Little Rock, AR =2 ”H
(50 4712161

Gordon Duck, Stite Director
Specid Edacation Division
Bepartment of Public [nstrucnon
T2 Capitol Mall. Room 61
Scnmento, CA YSHI

(U Y 454030

Peter Fanning, State Director
Pupil services Unit

stite Department of Educition
Stite Office Building

201 East Colfix

Ver, G4 BO20 4

( 304y HY. 272"

[nm i.:ilung,, State Director

'st.m Ih—pmmcm of lédm.umn
FO. Box 2219

Hartford, CT 06115

{204) 56401 383

Preschool Incentive
Grant Program Contact

Sne Al
ste Department of Fducation
Esceptiond] Children and Youth
it B EHA Incentne Grane
Montgomery, Al 36101

an Welch

Department of Fducanon

Office for Exceptional Children
SUpport

Division of Educationat Program

Part B E Incentive Grint

Pouch F

Junciut. Ak Q9HO G

Diune Renne

Depurtment of Education
Bivision of \pl  Education
wentive Grint
1555 West hlhrsm
Phoenix, AZX HSO0™

Lirry Sting

Dq’nrn’n' 1t of Educiation

1 m =eetion
‘HA Incentive Grant
10 Building

. AR 72201

Don Keeney

State Department of Education
Otfice of Special Education
Fart B. EHA Incentive Grant

: Ciipitol Mall

Seramento, CA YSH T4

Brian MoNuly
stite Department of Edoacation
l‘urul Py sonnel Unit

Centive Giriit
fice Building
Irenver, (0 H0204

|r).im|.l (:ulddg&r

ticut state Hosrd
‘ducation

Part B, EHA Incentive Grant
PCY Bo 1
Hartford, (“I oGS

HCFEP State
huplementation Grant .
Director ur Coordinator
Bill Ward, SiG Director
sue Akers, SG Coordimator
A7 han stare Depatrtment

T Fducation
s OMfice Bulding, Room 484

DPhune Peterson. SHG Director

o Keeney, SIG Director
Maney Obley, siG Coordinator

Virginia Guidager. SIG Director

‘me ME‘Cuti:h:‘n N, & Hum.] (Eds) Undmtandmg nﬂprﬂems-mkzleﬂumﬂfm Saﬁ Fi

Center, Far West Laboratory, 1980. (pp 16-21)
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State Director of
Special Education

Carl MO Ttom St Threnior
D Nt at Publie Tisire tion
Fevvinend Baildresy

[angr. 13 1K

(42 07H51T

Poris A Wanalson, =tate Dircchion

Division of special Fducaton.al
Progranes

state Departiment ot Bducition

15 | 2h streer. N W

Moslingon, DO ZIRRLG

(202) 72410 H

[har s Interior
spevnl Fducation Division
1951 Conslitutionm Avenoe, N
Washington, 1M 20245

(02 A1A5517

Landi= M stetler. Stale Diredtor

Hurcau of Educition for
Fxveplin tidents

Floridia Department of Education

414 Knou Building

Tallihassee, FLL 32304

(90 ) HR- 15370

Arthur E. Bilvew, Stite Dircctor
Progrim lor Exceptional Child
Oepartment of Fdug
State Office Building
Atlania, LA 14 h
{11 656G 2067H

Miles = Rawatichi. staie Director

spevial Seeds Branch

stite Department of Edudition
oy 2460

Honolalu, TH 2GR0

(HIEY S H 024

AMartha Softsinger, Stie Dirtector
specind Fdueation Division
yeparuneil of Fducationm

Boise, 1 #3720
CHIE Y A4 A

Juseplt Fisher, Stite Diredtor

Department of special Fducatiomwl

S Ces
state Department of Eduction
100 Nurth First Strect
spemgfichd. 11 627
(217 THZ OO

Gillwrt A Bliton, Stite Director
Division ol special Education
{xeportment ol Public Instruction
229 ste Fouse

nupolis, I[N 10204
Y9270

Preschool Incentive
Grant Program Contact

sniation

Implementat

Grant Director
“or Coordinator

Iarbara Humphress

SLile Departiment of Pihhic lnstricuni

Bairt I T HA Invertine oinant

Tossnsend Bunldmg

Iener. DE #0010

Paris A Wi sl
=1t Thrector

Rulst s kang

Dipuictinent of Fducitnn

Phivistony of Spoecnl Bl st

Progriine

Birt B EEA Incentne S
SPresadential Buildmg, » nre ea12

15 1 2eh Strect, N W

Wishington. 1@ 200004

soch Malone

Tureian of hidhan Athiirs

Dhivision of Continuing Fducation
lairt 15 FHA Inveniive Coontd
1951 Constutution Avenae, 5 W
Washington, [0 20245

Naney Thonns

Huorida Department of Fduearion

tureat of Fduciiton tor
Exceptionm] Stdents

[qrt B FHA Ineeniive Girnd

Tallabuissee. FIO A2 400

Richie sinowden,
=10y Dircvtor

Rictie Sowden

state Department of Education
special Fducition Projects
IEirr B FHA Incentive Grmt
AtLuite, GA 3ids

Merma lee

Seite Depariment of Fducation

Tuet B, FHA Inventive Gond

1270 Queen Emma Streel. Room 205
Thunolulu, HE 9GHT 3

Tidy sehrig, Mate Dhirector
Special Fdueation Division
stite Depuartment of Education
fen _Iuan Buildng

Honse, 113 B4720

Tulie Carter

stite Department of Edi
Part B Hiandicapped Progrims
Incentive Grunt -
HONO North Fiest Strec

sprivgicld. 16 62

Hank Hinder

Department of Public Instasction
Daivision of Spweeidl Education
et B, EHA Incentive Grant

120 Woest Market, 10th Floor
ki I 46204
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'st;i}t or

Territory

[[@ALIEY

RANSAS

KENTT CKY

MAINF

MARYLAND

MARSACTIUSETTS

MICHIGAN

State Director of
Special Education

1 brank Vance stite Difcotor
Division of special Feducatum

RIS NI 0 ul Public Bistruction
Grimes State Office Bulding

IYes Monpies, |A 3041y

(5153 2H1 5170

Tames 17 Aarshall, state Diirectisr
Invisnut of special Fduoaton
state Department of Eelogation
1200 fast Tenth strevt

Vopeka, Ks 612

{404 M0 AH

Billic R Dowiting. State [hrector

Buresiu of Eduditnm tor

Esceptional Children
Department of Fducation
L Pliza Tosser Hth Floor
Prankiort. KY 10601
{502) 5641970

Henry snnth, State Difector

al Feloaoaromal =ervices
SLte Departnwent of Education
Capito) sttion

oY Row 14004

Hatan Rouge, LA T0OR0

(301 412303

A LSSH

David Mocktord,

Avting stte Director
Division of Specrdl Fudueation
state Boepartment of Edoacation

and Culturl seraces =
Augitista, ME 00§ 4500
207 ) 2HY 4451

Marth indn. state Dhircotor
Division of special Eduetuon
state Department of Fducation
PO Box 8717 BWT Airpurt
Waltimore, M) 21230

{A01) 639 2000)

Roger Brown, soe Diregtor
Division of Spoecial |
state Department ol Fducation
A1 8 fames Aventie

Rostisn, MA 02116

(617 727.6217

Mirray O3 Batten, M
Sperdial Education =
stite Bepartment of Educati
Py Box 120

Lansing, M| 8002 ¥
(5317) 4731005

Irrector

Preschool Incentive
Grant Program Contact

Tisan £ Ly

St Depariment of Publhe
InstrLhon

Invision of special Fdieatinm

Fart B FHA Incenine Grimt

Grimes State Office Bonldmyg

Pies Moines [A 51414

Betiy Sonthers

state Departiment of Fducation
s ndl Felueation Ot
Pact B FHA Incenine Grint
120 Fast Fently street
Tipeha, ks (o] 2

Heny Briglht

stare Department of Fdieatnon

[nvisiont of SUPPORING SeRices

Rureau o Education for
Exceptional Children

Bt B Inceitise Crrdint

Frankfort, KY 4060 ]

Jovee Kilshaw
suue [iepuarimeit ot

Public Education
specitd Fdueational services
Fart B, FHA Tocentive Grant
Capitol station. PO Box 4 iy
Baton Rouge, 1A TOH0 G

{ hieistine Bartlen

St Depuartmient of Bducationad
and Cultural semvices

ral Programs tor the

Handicapped

Part B, FHA Incentive Grand

Augusta, ME D330

Lyn Taslic
St Department of Fducation

Amn

bBepartment of Fdudnion
Pivision of special wation
Burcau of Management

Part B, EHA Incentive Grnt

31 5t James Avenue. Gth Floor

Hoston. MA 02116

Ruth Hives

Sute Depariment of Ed
Special Education services
Pirt B, EHA | tive Girnt
P43 Box M08

Linsing. MI 18900

103

HCEEP State
Imp!smcﬁist\nn
Grant Director
or Coordinator

s Fllis SHG Dired tor
Toodte Poicdeiy

G € enrrhinior
Fanclle Mulvenon

s ¢ oondimator
Rainsas Presg hioal

Handi
stite [epartment

ot Fduvausm

ppecd Prinedt

Henm smith 816G Diree tor

Christine B Bartlen,
=l Ihrecior

Jinan Masnard
ManLand stire
i ient of bducation
specnal FEducation

200 W st tinuire Sreet
Haltimiore, MDY 20 201

Ann Taslor, SIG Dircdtor



Pl -
State or State Director of Preschool Incentive HCEEP 5tate
Territory Special Education Grant Program Contact Implementation
) Grant Director
or Coordinator
MINNESOITA Wonvnie Frichson, Stie Dircetor Juan Dorley
specnt Fuduedatinn sectism seie Department of Fdugation
Stafe Department of Education Fedeeal Prograns for Handicapped
Capitol sguare. 350 C edar strect Fart B, EHA Incentive Grant
st Baul, MY 55101 Capitol sguare, 550 Cedar Strect
[RCRIRSIRD (F B PR st Pl MY 35101 -
MIsSISSIPEE Wilter H Moore, state Iirecior Alivce Hoh=on
Invisunt of =il Fdociatnom state Depariment of Fdugitivm
stale Department of Fdueition special Educiation section
FO Box 771 Fart 1§, EHA Incegfitve Grant
Jivkson, M 33105 PO Box 771
(13 3540950 Jackson, My 3205
A= 3R I ostate Dircctor Roland | Wermer, Ie ] Werner. Jr.
l)nmmn ol "q‘hu.ml Education SG [heector
mivniry Jdnd
'ul‘lddl’_\ !id!lLJ!IiIH
I‘U Box 480
Jetferson Ciny, MO 63102
(A1) TR1-2965
MONTANA ev Miller, State Dircoun scolt Lane =l hane.
cotal Education Division Office of Fublic Instruction SIG Dircctor
Uﬁnu of Public Instruction Division of Federal Programs
state Capitsl special Education Unit
H i, MT 59601 Part B, FHA Incentive Grint
( #Hy ) 1442-5000) Stdte Capitol
Helenma, MT 39001
SEBRASKA Gary shoeeman, S Dircctor Jan Thelen
spociil Edocation Section "!‘JIL Department of hlu;.l{mn
rament of Education h | ication section
L, 224 south 1nh Sireet . Firt B, EHA Incentise Grunt
Lincoln. NE GHS08 233 South 1inh Street
(HEZ) 4712471 Lincoln, NE GR508
NEVADA Friank South, State Director sturron falmer,
bivision of special Education F Education S1G Director
state Department of Education P I ucati
/" 40 Woest King sireet Pirt B, FHA Incentive Grint
Capitol Comp ) West king Strect
{ Carsom City, XV 89701 Carson City, NV HOT1O
{702y HE5.5T00
SEX HAMPSHIRE  Edward DeForest, Stute Dircotor Junathan Mointire
Spevial Educiation Division State Department of Fdugtion
state Department of Eduaition Spevial Education
— = 105 Loudon Ko, Building =% I 1A Incentive Grant
Concord. NH 03301 n Road, Building =2
((14) 2714741 Concord, NH 03301
NEW JERSEY Paul B, Winkler, Sute Director Paul Porado (_?‘J .
Deputy Associute Comm. PPS State Depantment of Education .
stare Department of Education Federal Prn}‘,r'!m‘i"ll indivapped )
225 West Shile Strect Childre
Trenton, NJ OBG25 . Part B, EHA Incentive Grane
: {609 UR4--1U55 205 West Shabe Mrect
- . Trenton, N) 0RG2S
NEW MEXICO Ellie = Gutivrres, state lllrumr Ruth Fetcher-Brown .
- Division of special State Department of Fducation )
i state Department of E Federal Progrims Handicapped
AH) Don Guspar Avenoe Children
santa Fo, MM HT503 Birt B, EHA Incentive Grant
) (505) K27 27934 State Educttion Building
'q - 300 Don Gaspar Avenue
- : o 2 santa Fe, NM 87503 .
l L,‘ ) 1 sarnita Fe ; P
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State or
Territory

NEW YORK

HOHTH CARO I™=A

NORTH DAKOTA

(811119

OKIAHOMA

OREGON

TPENNSYLVANIA

RHODE I5IAND

“State Department of

State Director of
Special Education

Lows Gervimiet, SLite | Hrccbor
Ot e tor the Bducatnot of ¢ luldren
with Handicapping Conditions

Sty Department of Educitum

35 FIk Stroct

Alhuing, XY 244
(31H) 173544

hewdore B Dram. staie Farector
sLife Departinent tor Public
Tt rieten
Privision tor Fseeprional hildren
Fduvation Building
211 Wt Edenton Stroeet
Raleigh N 27611
P41y TA4 A0

Gy Gronberg, State THrector
el Fducation Thvesam
Department of Public Instruction
state Capitol

Hisuarck, %12 3H501

(TO1) 2242277

s ] Bonluny Ir, stite [hrector
Division of Specrl Education
state Departiment of Educition
944 High street

Soorthington, OH 13043
{01y iy 2650

Jimmvie Prickett, State Pirector
Dvision of special wition
state Department of Fduesation
2500 Xorth Lincoln, swie 263
Oklahomu City, OK 73105
(1051521 3351

Mason D MeQuiston, State Director

isier Drive,
GRYTALO
(504) ATH-45UR

Gany Makuch, State Director

Bureau of Special and
Compeasatisny Fducationm

State Departinent of Education

Py Box 11

Harrisburg, PA 17126

(717 THA L 200

Chitrles Harrington. State Director
Division_of special cation
uciition
Roger Williams Building, Room B.1 1A
Hayse Street

Providence, RE 02908

(i) 2774505

Preschool Incentive
Grant Program Contact

Horrense Jimes

SLe Fdducatum Department

Otice tor Fducanon of Cluldren
swith Handicapping Condiniiis

I2et BFHA Incentive £rnm

35 LIk srrect

Albam, NY 1224

Mabel Harbinsom

state Department of Tublic
Instrucoon

fart B FHA Incentive Grint

Fducation Buldmg

Z1E Wost Edenton street

Haleigh. 5O 27611

Gan Gronburg .

Part B, EHA Inventnve Grint
Bismuarck. NI 58501

Jav Tewld
State Departmient of Education
Administabinve senives
Division ol al Fducation
933 High Strect

Murthington. OH -+ 4085

JoAmm Curdoni
state Departmoent of Fduciation
Division of special Educatnm

Bart B. EHA Incoentise Grain
OkLihoma Citv, OK 74105
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HCEEPF State
Implementation
Grant Director
or Coordinator
farn Gliwckler
sl THrecior
Prescilla Fullimgham,
SIG Conrdinmator
N state DPepammment
uf Feluic,itin
Hureau of Program
Developmem
Renann 11ds]

Meordore B Drtn.
S1G Inrectior

Mol Harburnisin
S0 Cowrdititor

te Departient of Public Instrugefin
doral Programs fandicapped Childeen

Carol Quiich,
S Conrdinuitor
Eyivisionnt uf’ oot
Felueatim

Jusnn Gordong -

s1Ce Dhirector
Many Lou Acers,

=10 Ciforrdimator
Departnient of Fduaition

2500 % Linvoln

Terry Kramier

ym Depariment of Fducation
I Funds tor Handicapped
ildren

Birt B. EHA Incentive Grant
Salem. OR 97410

G Edwein Lim

Educution

Programs
K. EHA Inventive Grant
P Box 911

Harrishurg, PA 17126

‘Clharles Harrington

State Departient of Education
1xirt B EHA focentive Gran
Rosger Williams Builing Room BA
Phise Strect

Providence, RE 02008

I'vrm kouner.
S TYHRPCCTir
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State or State Director of Preschool Incentive HCEEP State
Territory Special Education Grant Program Contact Implementation
Grant Dirrctor
or Conedinator
[ SONTTH CAHOILISA Habert s Black sLile 13iecs Lor Frances oswell
Oftice of Programs for the ' Stte Depactnwnt ol Fducatuom :
. HLindicapped e ol | Progrts -
sbate Depuriment of Fducatnom et B FHA Tneeninve Grant
Rewstn 3000 Kuatlodpe Bolding 212 Rutledge Buldimg
Columbn, s 29201 Caoluinbu, =€ 19201
(HOAY TSR A2 \ -
SOUTITDARKOTA  George Efvan, State Dirce tur stund Goteschalk ) shan ] Gaotrse bk,
‘ section tor spoctil Fduoation Thvisitnd of Flementdry dnd SIG Dhievcioe
Division of Elementan & scevonidany Fduoation s
secondany Fducation section for spocl Fuucation
Riviuird R Kicip Building fart B EHA Incentne Grant .
Iherre, 1) 57501 Richard T Kneip Budding
03 TTAAGTH Iherre, 812 37A01
TESSEsskE Vernoir 1 Johisoi, Stite Director Hete Bermy -
- Fducation for the Handiciapped state Departoient of Fdueation |
state Doepartment of Edoition Divisdon for e Fducation ol the
164 Cordelt Hull Building Handicapped
sashiville, T 47219 Iuia B, EHA Incentive Griil
(G 15 T l-2H51 e Cordell Hull Building
Nashwialle, T 37209
Don Partridge. State Director kenneth Crow 4
Privision of Special Fduoation Toesas Foiation Agems
Texas Educition A Division of e Feligeaiion
201 Fast 11th Birt B, FHA Incentive Grant
Austin. TX THT0I 201 Fast 11th Strect
(512) 475 ' Austin, TX “H™01
LTAH - R. Eiwod Pace, state Director Phil Hardy
- Pupil Senvices Coordinator Py stite Bourd of Fduettion
! U taht state Board of Education specidl Education
250 Fast 5 Bt B EHA Incentine Grant
= silt Lake € | 250 Last Fitth, south
(HO1) 33355082 salt Like City, 1T Bl 1
VERMONT Juin 5 Garvin, State Director Foiy Camphel]
special Educational amd stue Depairiment of Edueation
Pupil Personnel services spcd Ll Educational Land
State Depirtmient of Fducation Punil Persannel services
Montpetier, VT 05602 et B EHA Ineentive Grarit
(HO2) BIH-A1 41 Montpoher, VT 0346012
VIRGINIA James T Micklem. State Director My Jo Bunce Man fo Bunee,
DPivision of Special Education Pepartment of Fdueation s1G Director
; ; Divesion of speciad Fducatin
) PO Box 60) . et BELA Incentive Gran
Richmond. VA 235216 POy Box 6Q)
(K1) THO- 207 Rivhimond, VA 23210 =
WASHING TS William Hutlen, suie Director Findi Fsprinnsn Lo L Faprinesr
Department of Public nstruction Duepairtnent of Public Instructon s Bhircetor .
special Rervices Section special services section
Ol Capitok Building , It BOEHA Incentive Grint
Ofvinipia, WA YR504 Ol Capital Bldg
; (26 ) 7542564 . Olvinpii, WA UH504
W EST VIRGINTA Keith smith, State Dircctor T Nianey Vorohey i s Keith smith,
Division « Wost Virginia Departimentat Educanon sIG Director
stite Do  Eduaition Specil Edugition Connie Betting,
dpitol Complex. Room B-057 Puaet B 1 Incentiv e Grint SIG Coordinator
Clurleston, WY 25305 Building 6. Room B:-415
{304) 34H-2044 Capitol Comple

Chiirleston, W
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State or State 1 tor of Preschool Incentive HCEEP Stane
+ Territory Special Education Grant Program Contact Implememation
nt Director
or Coordinator
W[50 Cisly Victor Contrucr, SLite Diecy tor 130 Diclined Betty Ronve S[G Dsree Lor
Dosion tor Thimdie apsped € fuddren Departinent of Public nstrucie:, Department of PFuldn
shate Deparument of Public Insteoction Disision for Fandicapped Clulidren Ir=trtic T
[26 oo sireet Fart B LTTA e onbise Crant Prveaony foe b apped
AMadisem W[ 347102 120 Fangaion Street ¢ ijedren
1 TOGtiH g 2600 164)” AMadhison, Wi 34702 120 Targiddon sieeet
- =it W[ R AT
WY OMING ltitar Gordaon. Jrostite Ihirecnor Iy~ hifer
Shate Departme it of §odinsbon
Foederal Programs-
Birt B OFFIA et Grant
= = Chevenme WY 5ling 2
AMEPRIC A Likospr | Taulay, state Inrecror Heth ot
SAMON ' Division of special Edue ation Departmient of Bhiednn ’
st BDepirument of Fducarnm Spwecnal [atieat on Th psion
Bigo Pugo, Amoericdn saniog Q6= Isire B FHA Incenine Grnd
DA GA4 THY Genermment of AN s
. : Pager Pugo. American saia 9600
%
GEAM T Vietona Tper, Stite Director Victare Harper
bepartient of Fduciation Department of vducation
POy Hos D POy B DE
. 1 3 AR, Ganding s N
MARIANA freneus Akapite. Acting { omimre
a Al Education
of the Higher € ommr e
stipan, Marirm [shids Q69350
FLERTO RICO Antuibelle Flores, State Direotor L Vil Veles
spectial Educition Progrin for T Repartment of Fducaton
thndicapped Children Federal Prograims .
’ Derurtment oof i{glm‘.li{nu . !l-!fl H.OFHA llil,i'l'tp\r Cirint N
Has 759 ; ity Hes, PR (411 1 P
v Hato Rey. PR w19 .
(HDVY T0-1255 .
o Y = F ;
VIRGIN ISLANDS - Kathleen ERer, Actmg State [firectar - Robert Rogers .o Ise ane Hennessey.
# Depuartmient of Felueation Department of Fdueatoon sl Darre for
Toision o specidl Fdugation Dircctor of special Fdueation -
¢ hurlotte Analic ar B, EHA Incentive Grun
U Tomus, Vi o] POy Bos 640 Charlotw: Anulic
[0 % SR S0 Thornas, V10K -
. A B
I
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