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. field of education. On the one hand is the increasing interest in the concept of parents

~vision sets. At present, whether a
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Wt:irlfmg with Student Teachers to, F‘rﬁdu:e a Television Program

for Preschool Children and Their F‘nrenrs - gﬂ:‘\\;\,\\ﬁﬁ
. Deanna E. Schilling, Ph.D. ‘ .

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)”

Two simultaneous trends have given rise to new and exciting possibilities in the

as educators of their own children. This interest is reflected in the number of projects
multiplying across the country in which parents are trained to teach their young chiidren a

variety of cognitive and perceptual=motor tasks. The research results ‘emanating from such

projects are encouroging and, in fact, sometimes stand in contrast o the lack of demonstrated

gains in intervention programs which have focused on the school rather than the home.

The second development is in the technological field==the increasing acce;sibilify
of television air time fo the public, particularly through the medium of cable felevisicn. '

Cable television, which-is currently received by 11 million homes in the *United States, is

a way of receiving television signals through lines'similar o telephone cables. It has the
potential of being able fo transmit virtually unlimited numbers of channels to home tele=

I

a given cable station is required to provide a free~access

@ ( channel to the public is dependent on the size of the station's service area. Even in smaller

communities, however, such stations may still be interested in broadcasting locally=produced.
programs both as a public service and also because of the sheer number of air-hours that need
to be filled as charinels multiply . . Such was the case in Fresno, California.~

The Just Far You Program s

In October, 1978, the School of Education at California State University, l?esna was
* . ] 7. . . Ei?' )
Alfl’::ugh fhé next puragraph uddresses fhe p@fenffr:il GF cable falevisian, fhé infcﬁﬁaﬁan to,

- .



contacted by;j Fresno Cable Television regarding the possibility of producing a program

for preschool children. Out of that initial contact, the Just fi;rﬂé\"c:xu: show was born, *
The format of each half~hour program is as follows, Four students who are in the f;eg':iherﬁ
training program (Early Childhood £ducatien gmphgsis) servé as fhe on=camera i‘éc:c:i;érs.
They individually present an activity while working wii’rh a smail group of )pre&:h@él
children. For each activity the student presents. to the parents Gf lﬁme,:g rationale as

-

to why the activity is.beneficial for young children, ‘as well as suggestions as to how the
réad%ly available, i.e., found in the average hf:mé. A wiﬁe:vgriéfypf activities are )
presented, including -h;s.ks to foster cognitive, affective, and psychomotor development.
Eleven programs were taped during the 1978=79 academic year and repeafedlyu shown
on the local cable channel. In May, 1979, a grant was awarded by the Cﬂliﬁ‘)rnit; |
State University system which funded 20 additional programs d%rihg the 1979~80 school
year. In ;:ddiﬁ@n h‘: the local channel, Just for You has been broadcast on tl:ne California
Children's Channel and the Canadian Children's-(:hannel,.bai;h of whoie pr?rﬁary function
is fo provide nér}:ﬁmmercial, nonviolent children's progtamming throughout the day.
Student féachérs jvarking on the piogram have earned college ﬁrédifiby enr@!lix{g

in two new courses==Educational Programming for Children and Parents andTeIgvisEgn

¥

and the Preschooi Child (see Appendix L), Crew members are recruited from Radio~

L3

‘Television students who régard the experience of taping a "real" show as professionally-

o=

., = =

valuable. ~ ' o - : .

Evaluation, Dissemingtion, and Future Goals

During the tapings, we noticed that children who were not involved in a particular

- _ . . * . . ’ i [ s =
segment were often enthralled by, and reacting to, what they saw on the television monitor

L]

- in the children's playn:sani,' As a result, we have begun field testing the tapes in day care °




centers to evaluate children's interest in the programs. In addition to more'specific information),
we have found that children will voluntarily watch==in an active, responsive wayﬁfw«:; half-hour

/ -

shows shown back-to=back, when many other activities are available. We have also shown
the tapes to parents and asked them to evaluate the programs. Thei}r‘ Fesponses are posi ﬁv,é,-
yéf keep us ever-aware of certain parent concerns, such as safety. They also alert us to
attitudes that we may want to gddni-?s iﬁ Fufure programs, such as the concern of many
‘parents that certain activities are "too messy." Finally, we individually interviewed
parents of preschéc-l ehildrén to find out what they would view o< helpful in -a program designed

with them in mind (see Appendix J). _ ‘

=

The students have been asked to evalugte their experience‘in terms of how it has affected

them as a teacher and as a person. As teachers, they feel they have goined a valuable
z”

opportunity to view themselves at work; a sense of the importance of preparation, organization,
- and clarity in directions; numemus ideas for interesting lessons; the experience of working

as a team teacher; an enhanced awareness of parent needs. . Also, students who hnvef@é?n

interviewed for teaching positions have found their work on the program elicits interest

on the part of the interviewers.

=

In terms of personal goins, the students list increased confidence; versatility; the

€ - -

ability to work under pressure; a sense of achievement; increased ability to communicate

. freely and honestly; an "indescribable Fe§lin§ that involved being part of a team of
dedi;éfeﬁd_ individuals who had set out to attain a common goal . . " that involved trust,

love, joy, and sometimes frustrations." (For additional comments, see Appendix K.) *
S : '
Other positive outcomes include an original thene song L(wriﬂ*én and performed by
students) which has been, copyrighted; an awareness of rﬁnfrﬂdfﬁénal teaching opportunities

(one student is now planning a career in television) ;-increased enrollment; public relations’

=<




for fhf: university (the pra%mms are copyrighted through the university). The tapes
themselves hdve been usezin a variety of ways, including training teachers not-directly
i;valvecggwith the program.

There are r;urngrt;us benefits, of s:aurse:ﬁ:r the parents and chiidren. Parenfs

frequently report fl;meir children repeat or continue ac:ﬁviﬁés at home, talk constantly
about what they've done, want to Eﬁgw when they "can go again." An unexpected bonus

_ has been the Dpipsrtuhify for students to work closely ~ith P-a;:ems, something which occurs
infrequently in the usk_;::_;l teacher=training -pragram. This has involved such simple things

as lending toys and books from the collection kept for use during breaks in the taping, to '

,s‘"‘k‘;s )
talking with parents about developmental changes and behavior problems. Always,

3 ’ -
.
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students mdei a positive approach h:jnte_n:cfing with children.’
Alternative ways to disseminate the tapes are being expl:i;réd. These include use

of the tapes in parenting classes at high schools and in day care centers. In cdditi;;tn,

home instruction sheets qré prepared which can be obtained by wrif%ng fhe. program . !TEiey
include a statement as to why each a;:fivii'y is a good f;né for children; materials need;d;-
" procedure, including apepiendéd éuesﬁ@ns;and suégestiéns for extending the a;ﬁvi’%'yi.

.We are investigating the possibility of publisﬁing a booklet of fhesej sheets, enfitlied, "100

. " :

Ideas from Just for You." Finally, fwo professors from the Early Chitdhood Edpcaﬁén program
at a nearby Bniversi!fy are -hoping to pmduce,a program of their own, after spending \a day

at the Fresno campus. \

" Goals for the future include involving more ;hl Idr’én with special Peeds and deliberate
modeling of certain teaghing strategies on each program to show parents V\Khﬂf is meant Ey,—

for example, asking apen-eﬁded questions. Llong-range goals include research to deferihi!nlé
the effezﬁ:reness of H:ne programs, particularly with regard to rnadelsing teaching sfmfééies.’

5 : = ) ‘ . v




| One of the most éxHilcjmﬁ!ﬁg aspects of this project has been to seg it evolve. It
has been an organic, creative process during v;hic:h; we haye learned a grec;f deal‘*abau;
television production, children, parents, teaching, ourselves. Because we found few
materials to aid us in planning ror, and carrying out, a pr@ie& such as ours, we learned

as we y:fenj, often through trial=and~error. A number of appendixes follow. It is hoped

that these will facilitate other, similar, prcjects by providing a head start.

Appendix List ™~
Appendix A Some Notes onjF‘mdu;ihg a Television Show .

Appendix B Guide for Students on Planning Activities

Appendix C Hints for Teaching On-Camera

Appendix D Home Instruction Sheet Format
Appendix E Parent Information Sheet
Appendix F* Helpful Hints to Parents ' y

Appendix G Parent Pi‘c:ag;ﬁam Evaluation Form
Appenéik H _Evaluation of Child Interest in Program Activities

Appendix I Job shéef

Appendix J ° Summary of Pgrent Respahsesitoiln'rerview
Appendi# K Additional Student C:;;mrﬁénfs‘Abisut Their’E.xpéﬁEﬂC?
Appendix L Description of Courses | , -

Appendix M Bibliography



APPENDIX A

SOME.NOTES ON PRODUGING A TELEVISION SHOW

Getting Started

Some of the things you need to consider before getting started are: : ..
1. Location for taping. Will you film “on location, " fer example, in a preschool

setting? If so, yéL\l may have difficulty with adequate lighting and extreneous

=

’ noises. Will you film in a studio? To what studio de you have access=-a

campus studio, cable telgvision-studio, PBS? Private companies who do pro-

"duction are expensive (around $3-5000. per half hour program, and up).

&

2. Crew. Who will run‘the cameras, serve as engineer, edit? We Qge students

in the Radio~Television Department to run the cameras and some of the other
h specialized equipment. We have members of the insiructional television center

staff o serve gs engineer and to do the final editing. Ina pinch, some of our own

L. - 3

education students have filled in on some of the equipment, and one student served

as our very capable floor director. _
3. Theme s::mg One of our students wrote the theme song and then recorded it with
another of our students. We're prc- 4 r:;F fhjs, and it also prevents any’r:c;pyﬁghf
. ~+ problems. ' ! ' .
4, Cbp:vxyrighfs. There are a lot of gray areas thct' make it difficult h:; know which /.
cap’yri‘ght laws apply i:grjyou, partit’;ulgl:ly ii‘;yau are pmdgcing a nonprofit
v ’ program to be seen on a nonprofit ::hanzhel. Writing for c:r:'pyri’g!hr clearances
{“eé, for books) can be time=consuming, both in the writing and in the Waiﬁné.

We found it easiest, in the end, fo avoid all copyrighted material. If we need
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"an illustration of something, we draw it. After all, the parents won't have the

copyrighted materials readily available anyway. We did get clearance from one
small record company to use any of their records.
, h ,

5. Credits and graphics. Credits are important and need to be kept current. If
you have a machine called a character generator, this can be a relatively easy task.

If not, you will probably need technical assistance in preparing slides for the credits.
As far as graphics, we have pﬁnfeé our own recipe cards and-related materials for use
. ¥ = o=

on the show. However, we hope fo have an art student do them in the future for o
more professional look.
6. Expenses/budget. You will need to have money for the following, at a minimum:

teaching materials; reference materials (for gathering ideas); blank video cassettés; clerical
é

supplies; furniture and other set decorations; refreshments for children and parents; some toys

' : ’ ..
and materials for children to play with during breaks in the taping; additional money if

you want to pay student crew or a studédt’gssistcnfg Additional expenses for studio time==

pre=, during, and Fa:ss'fpréducﬁcn!(i’nc!udingi editing)==wili vary depending on your

situation.

that seem most essential are: total dependability; a sense of what makes for an unusual
_ C o

and motivating lesson; an ability fo interact in @ warm and positive way with children,

even when under pressure. Quiet, soft-spoken teachers, we've fourid, can be as
effective as somewhat louder, outgoing ones.

8. Contacting parents and children. OQur children come from a number of places,

primarily day care facilities, put wg've also worked with children of relatives, friends,. = *
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nEIghb:irs We call the parents five days before the taping to see if they can come. It's

-~ common for one or two to fail to appear, so you may want to call an extra one or two.

We generally catl eight parents and work with the children in what are basit:g!ly two

"teams" because of the heat of the camera iightsg

W:fh regard to choosing chlldren, we have become aware of how much-more smoothly
and interestingly the-show goes if we have a child who is particularly verbal and enthusiastic.

Whenj we meet such a child, we make a note of it, and try to contact the parents to see

if they are willing to take part. Worling with brothers and sisters does not al
if fhey are on the same segment, as they have a tendency to become competitjve. We've
found fhaf fhrEESYEGI’T Ids are a bit too unpredictable to have on fhe progrgfn. They do

norma| three-year-old fhings such as walk off the set in the middle of a segment in order

to use the bathroom. Therefore, our children are mostly four-year=olds with a few

kindergarteners as well. See Helpful Hints for Parents for notes on children who begin

to 'hct" more than we would like.
‘9. Flﬁrlrjipg and practice. We generally have a three=part process in producing a

show .~ First, the students and the author (who serves as producer/director) meet as @

We then do a-preliminary "map out" of the nexf 4 - é programs, balancing the klnds c:f"
activities wéwill use on each one. One week before taping, we have a practice session
ata ne;:rlt%iy day care center at which we aﬂempf,fa run thmﬁgh the .activities as
Elasely as p:ss:ble to the way we will do them on the day of the taping. Thls pr«:c:hze

- session has proven to be indispensable, enablmg us to eliminate absuif 90% af the pafe tial

- problems. At the session we also time the segments fo determine whether we need to add or

delete material for our 28-minute program.




On the Day of the Taping

Eorly in the day, crew members arrive at the studio to lig' . the set. The student
# 4 - . - k]

assistant and direcfor begin putting up the set about 1 1/2 hours before the taping

(it takes about 45 rnmutes) We also set up the children's room with toys, refreshments,
and a imcniifaf so that t’:-hﬂdféﬁ r:ifl’;‘ld parents can waich wh@,f' is going on during the taping.
(Before the taping beéiﬁ},‘ we also run earliér tc;pés o parents can see the edited versions.) -
The student- Eeé\ers arrive ab&;f hglf an hour before the fcpmg is to begin. By this time,
all recipe cards cnd other gﬁ:phn:s hcve been cgmplefed and checked. Children and
parents QT;EVE ab;g’;ﬁ 15 minu?es beﬁ:;ife the rtépiﬂgr.l They are greeted and name tags are

: p :

attachéd. -If the parent and child are new, we giye}he i:u:renf handouts to explain the
program, '-}'I:C’IVE the ;:tzrenf sign a felease Fci‘rm, and show both of them around fhe-sf‘udia.

Before each ségment, the camera director meets with the student teacher and director -

to discuss what'is going to happen on the next segment. At this time, we are careful to

[3 iﬁ,f’ out paffic;; lar camera shoty that we want r::r‘ger during fhis segment. Als:s discussed
are the paints ot whn:h the student w:ll be speck(n-g fo the camera. Sfudents can request
that cgrfgm handsignals be given fo Ief them know how much fime is laft for'a segmenf
We have tried '"idiat ‘cards" but found it beﬁer for the students to n;nernonze messages
s they could look directly into the camera. However, when we have. recipe cards, the
. .
students c:;:,n read the regi:pe; sif’u:éi the camera is focused on the card. .
. : 4 !

With o "Stand by . . . quiet on the set . ...", the cameras begin to roll. Ins
,gerﬁ‘erol; the segment is shot in one piEfC’fé:. clfhéugh 'f‘here are occasional activities
(suc:h as ;I‘engfhy art activities) during which we cuff! the cameras,and: lighfs,‘qllaw the

children to work for a permd and then c:anhhue fa the finish. It is important to realize

that one of the advantages of v:deafape is that samethmgécan be rei’aped Thus, if

ERIC- . < | B VR L
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students misspeak themselves, they know they can fdkg a deep breath and begin cgain. in
the very w@rsfrevéﬂhfi we.can retape an en;ﬁré segment on the next taping day--or even
decide not to use the activity at all. You are the captain. This is not live féiévisi@n-
and does not have fo ve treated as such.' E

Between each segment, we take the children back to the children's oom, for bsth=
room bréolgs, etc. Before going to the next segment, we find it helps to spend some time
playing with the new group of children before sending them on the set. The lights are
hot and all of the adults Jf;’ld cameras are sﬂmewhgf overwhelming. If we can get
the children gziggliﬁg gnd :rn(:;vijng, they cré a little more reloxed when the camerds

start to roll.
When the segments for a particular show have been completed, it is time to take

the set down, put away various materials until the next show=and celebrate. It is

an exhilarating experience, and we always leave the studio in high spirits.

Postproduction Activities

The next steps are:

1. The director vié’iiﬁ the raw tape (there is usually about 45 minutes for a 28-minute
show) and makes suggestions for the edits. We found that it was not always QbYEQUS to the
person dgiﬁng the editing==who is not in the field of edu;cﬁcm—?fa krnow what we regarded 4
asl most wv:{rfhwhi i!e_ This takes about two hours. '

2. The tape is then edited by a professional editor. -

3. The director views théi edited tape to see whether it is réady for releqse to the
television sh;ﬁc}ﬁl. If it is not, it is sent back Fc:p,r further editing. Tapes a’ré released only’
wher ‘dééméd Ftu satisfactory. -~

If there is a re~edit, this, too, is checked before reiéasingi If satisfactory,

the tape is }héﬁmf;:ken .to the television station for broadcaghng. i

= H - =
= L]
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5. Finglly, the studenis and director sit down fo critique the show, noting what

A
.

. went well and where more work is needed for a better program.

Additional Thoughts

It takes about 40 people==including crew, student teachers, parents, children, and
i H

the gfcff at the television station==to get"‘e;xh of our si'iows on4he air. Whenever you deal
with that rany people, there are bound to be some problems at times.” One of the primary
.rolés of the producer is to 'birddog,* for éxample, seeing that the program is listed in
* the felevisié?n‘, guide==and then checking to see fhof'if is run when it is Sup‘posed to be. It is
helpful ifyo&,; can find a sthEm whd'is dependable, has a lot of initiative, and who can
help with the muzlﬁh;lde ::I;litfle jobs that always r.1ee/d to be done.

o { .
Related to this is the ﬁe;c:essitg._of/frequenf, open communication with all of the people

.~

»

involved in the process. It is difficult to keep everyone informed every step of the way,

but to the extent that you can, you w'iII make the process a smoother one. What you

cannot do is assume that evéryan‘éa will take this project as'seriously as you and your

. : : ' N ~f

students do, As a result, you may find you must supervise most aspects o‘\?"fhis process.
There are some diffé}gr'iée;gt;ef@eén television fea.ching and classroom teaching.

. S . . / ’ . .
We find we need to have a more "controlled" situation, so that children "take turns."
. - %
When everyc - talks-at ance, it shows enthusiasm, but it is hard to tell what is being

said. "Pet words, " such as o.k., uhhhh. . ., become quickly evident on tape, and '

a

we have had to continually work at eliminating them from our vocabularies. it is

also a good idea to awoid asking "Would you like to . . and "Was-it fun?" We
' genelrallyqigngre irrelevant remarks that are made by children, although occasionally

a teacher will instinctively respond and that is fine, too (for example, to aquestion’

about whether Mom can "see what I'm doing"). Occasionally, a child will be reluctant

. [
- K . a . . -
P * M 2 )
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= *
to take part. When that happens, we try once to involve the child, and then just go

on. We let the children do as much as possible, not only because we believe it is good

-

/

teaching, but becausewe find that on camera, adults fook physically overwhelming

compared to the children. for the same reason, we try never to take children by the arin to

i

lead them to & plagce. Questions are direcfed to the group of children, rather than calling

‘on individual \\s:hi Idren.for answers. There is usually not time to call on-eachof the

4

: J . LI H

. - I } . .. - [ . s ___F | |
children for an answer fo a ‘question, nor is there always time for everyone to "have

turn" during a-particular activity. We dress "cooly" as the lights are hot, and avoid_.

light colors in clothing. Highly reflectivekgiaterials—including jewelry, tinfoil, and.
glitter=~can give our cameras some difficulty. The students wear something with a neck=,

line that can accomodate a small microphone called a lavalier. The student teachers

- _need to be aware of the cameras when working with the materials: materials are usually

held to the side when being introduced, and it is imporfant to hold them still so that the

cameras can get a good shot (rather ‘than moving them from side to side so that all of the

children-¢an see). To save time, _weﬂ;i'if'ﬁ:aftegkbave many of the materials set out for

. T ]
each child before the cameras start. -As with good téa;ﬁfﬁ%@iever, we try to pay

attention to the pacing, going from szi-vgléss active segments; from table to floor _ .

activities.

~ ) . P
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5. The first tedcher on the program must write a greeting, and the last person’on the

APPENDIXB = \

GUIDE FOR STUDENTS ON PLANNING ACTIVITIES

. 1. Plan on about @ 6 - 7 minute lesson. If you do an "expando" activity==such as

an art activity==the tape can run for 15 = 20 minutes and be edited down later. W-

usually have two set lessons and two expandos on a program.

2. Plan for about 3 - 5 ciji Idren. They will have naméf;ags on. « - .

" 3. Plan something that parents can do at home with their children without great

£} s

el

expénse or preparation. P

4. Plan 3 - 4 sentences to explain to parents why this is a good activity for children.
7 . » . B
Mémorize these so0 you can look into the camera while delivering your message.
% - . .

Remember, your message can be retaped if necessary, so relax. If you want fo, and

if it is appropriate, you can talk to the parents throughout an activify. -

F

‘program must write a closing message.

= 6. "If you would like o do promos for the show, you can go dm\}ﬁf}a,;he sfation and .

=~

do some. They're funt ' . i .
A A . : _ _

7 If you are ‘going to have any hand-printed material as part of your lesson, it must .’

" be c;hé;k}éﬂvb.e»faré'fhé day of the taping.

8. For every lesson, you should have several divergent (open-ended) questions planned
| : . .

!

in advan?e-

9. Llook %Ef‘ uniqué lessons, something with "pizazz," at least some of the time.

10. Awoid \gapyr_ights every wdy possible: draw your own pictures, make up stories,
N H \ '\l . .. ) ) : B .

sing your own songs.
oL ’ _ L6
11. look for ideas everywhere: at day care centers, in magazines, in books.

I -
!

N
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12. You can teach a lesson in almost any area: concept }ievelapmerlt, ‘movement, science,

art, cooking, etc. The one area we have not been able/to tackle successfully is teaching

F

" a song, because of the lack of time. ‘ o .

- <

13. Have all teaching materials ready before yéu come to the taping. ’

L

14. The Ultimate Veio: If you are evé;aisia:éd to do s:u;néfhirzg that you do not feel

comfortable about, you may veto it. C@nversély, iF)«;a_,u ‘want to do something that the
director does not feel comfortable about, she can veto it.
, . ;

'n

Y




10.

15

APPENDIX C

™

HINTS FOR TEACHING ON-CAMERA -

DEES}: "cooly'-~the liéhts are hot. Ds not wear yglla\\; or V\;hifeg "
AAyaid saying, "Was it fun? Did you. ]i‘li{é that?" Théy'mq say nca to be siilf!_
‘ Try fo avoid répéqﬁng :éﬁriﬁi'ni words or phn';sés, such as "O. K. ?" é’et your friends
to hélp you bréak the habit. We sh:uld remmd each ther, faa. | )

LY

retape, VEFYQU wan fo. o

Be careﬁ.ll abaut saying, "DD this for me." It is better to say, "Do this ﬁ’.)l' st

~~Avaid ’repegﬁng what the «::hi Idren say iFyt:u can p@ssibly help it. They talk more

when you dan t repeaf- The mn:rt:pl’lane picks up 90% of what is said by the

1

::huldren. ,
B &

Don't call on individual children for answers, e.g., "Josie, what do you think. . ."

Address questions fo the entire group. Don't worry about everyone having a tum

each time=-=there isn't always time for that.

k]

In addressing fhglﬁame audience se, "Grownups at home."
IgnoTe occasional misbehavior or redirect the child with @ comment. If a child

asks a completely irrelevant question, you are usually safest to ignore it. Once

in awhile, however, a student has answered suéh a question, g’nd it's been fine==

€.g.,. "Wh:f's that?" "A rnn:mphone You |ust have to use your own common sense.

If you flub, take 10 se:ands to compose ygurself and start over. You can ask fo

=

Tea:hmg on telewsn::n isn't the same as tegf;hlng in the clgssmam. You need to

9 A '

“retain more control of fh_e materials and of the dis;ussian;_ ‘Children can talk--we

want them fo=~but we have to awid sityations where’they are al! talking at once,

£

=



as it conies across as a "buzz."

1. (Be careful about “helpingf‘f the children do 'things while on~camera. It can look
cyez;vhelrﬁinggfa the teleﬁsign viewer (big adult and litle chi I::L) You can, however,

| have another teacher f«:in yau Farxan activity, ifvnectessajryi

12, Do nsf‘ take children by the arm fo 19:51‘ them into position—-it looks rough.

13» Before the cameras fgll for your segment, get the‘ch.i Idren to sit up nice and
tall, so they Iaak-aiert'and-inferesfed.' | ‘

14. You can ask for any sAirgn'ajli )'ﬂ;:u want‘—fi minutes zémaininé, 4 minutes, etc., lplps _
'a* 'wrap" sugna'l (f’st is fw:sted in air, meaning finish as soon as p:ssnble) |

15. The red hght means the :amera is on, but you can't always see it be:ause of the
s [ 8 .
, ibnghf hgh?si Beﬁ:re your segménf you will meet w:fh fhé zamem dleGfDl’ and

8 .

director. We wnll d;scuss what you are gemg to do, and whn:h camera yau will be -

. : ‘spéﬁ_ki_ng into. - le not.to frown when facing the camera (fhe hghfs are bnghf)
~'Hold objects ;‘.tead){ ﬁ;r the carhera.

1. ~ Awvoid brushing against the lavalier (micmphéﬁéj and serapfn_g the surface of the

. _table. S S o

17. Ifa child daesn t want to h:ke psrf m an m:hvnfy, try c:m:e, then go on.
X y
18. At the end afynur segmenf, just keep srmhng, or continue working w:th fhe c:h:ldren

St

o s o=

unti| someone says, "You're off."

4

19. Professional extras: quiet on the set during the taping; do not criticize anyone

while taping a p‘mgrarﬁ.
'20. RELAXI There are lots of things to help: cue cards, editing, experienced people, .
retaping. We haven't lost anybody yetl

£

f“ -A

5
b
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j ~ -APPENDIX D -,

I-SDME INSTRUCTION SHEET\FDRMAT

. © TITLE (What the activity ls)

n ’ WHY? (Exjplmn why this is.a gr;u:d E:twjiy for young Ehildren *You can use fhe.

§ame sentences y@u used on fhe pn:grcirn )

. " WHAT YOU NEED: (List the items. ) L e
- WHA‘T YC)U DO: (Explc.im step by step. Include que:lélﬁﬁﬁ'si-’!a_ﬂéﬁsf half should be

; apenended )

RELATED ACTIVITIES- (Try to think of fhings that ::nuld be done around an actual -

home.) | _ |

. . f . A ]
- -SUGGESTIONS: (Describe, if there are any. For example, you might mention where

* certain materials can be obtained.)

. Other hints for writing the instruction sheéts:

Use the plural form==children=-as it avoids the awkward h_e/she construction.

" . Asyou write, keep in mind a parent working with two children at home.
. Yo _ ’ : -
- .
7
zg X
% -
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" APPENDIX E -

T PARENT INFORMATION SHEET

Y

Welcome to fhe Just ﬁ:r You show! We thought you might like ome mﬁ:m‘mfmn

-]

- ﬂbcuf how the program got sﬁ:rfed whaf is involved in producing it, how it is paid R::r,

und afher defm Is. s ¥

In ch@ber, ]9?8 Fﬁafhryn Hitt of Fresno Cable Television called Deanna Schn“mg,

v \

who was serving as Achgg (;eardjnsfgr of Early Childhood Education at Calift;r’nia State
' Uﬂiverﬁty Fresno, to see if she wculd be interested in p@d;cing a pzﬁérﬁm for pres;:hgal
ghl Idren. On December 2,7 1?78i_w,e faéed our first show in the t%hild ngelapﬁenf
Laboratory at the university. Because we were unable fo control outside noises (lawn=
méwen;é; airplanes, water coolers==you nﬁmé it!), we began taping the program in the
television studio at fhé Iljpﬁriversiity- By this ﬁmé, we had.aur’-ﬁrigi-ﬁal fhéﬂ'lé sangﬁﬁ

Tau¢hing élauds =which was ::ampased by Jcnell Harns, t_:nd sung.by Janell and Amy L

Faw:eff“béfh sfudenfs in the Early (:hl Idhood Educ:ahan program. We alsa had the
lovely ;ﬁ:Eric hangmg, by artist Jan Pienkowski, to use for the set and for the intro-

du:tery c.fedlfs ef our shew. o i o N

e

hcw?; wc:rk with chi ldren on :amera.,_ ,We ve ﬁ:und that tem:‘hmg on camera is not fhe

&

same as te iching i ina cinssr}a snfuaﬂ(;n. One fhmg I'hgf has helped is bemg able to

we c{o an éﬂ‘hre run—thﬁ;:ugh at the Ceni‘er wn'h a dlfferenf grﬁup af t;hl ldren. Thls

. enables us$ to iron out, most of the pmblemsfbéﬁ:re I'he h:plng on Fnday. _):

“All of the timé ﬁnd mapey spani‘ Fram Becember, ]978 until May, ]97‘? was

rvélurnfe{erjg fru’g lbor of love. _ ln Aprﬂ, 1979, a $5,2CJD_ grant was ewarded by the
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State university system fo hel.p underwrite expenses Fr::r the productian of 20 more
pmgmms during-the 197980 scl*nal yéqr. C)uf of this sum must comé many fhmgs-

fgrmshmgs for the set; toys for the t:hlldren to play with; *pay for the student television

crew (fhere is no pay ﬁ:r fhe feachers), teaching matermls, books for ideas; a small

=

fortune for the vndeafape;;snnéks; f:n éve’zjwarked pr\:du;tzgn assistant, who puts in mariyi

volunteer hours as well, )

3
h

:jusf qu You has been broadedst on Fresno Cable, Chsnnél 11,-since Décernber, 1978.

lf hgs also been bmadcasf on the Callfarma Chlldren 5 Chdnnel and Canadmn Children' s

-
Ch:nnel Br;fh of fhese channels are nt:m-'p’raﬁt and broadéast non-violent children's

programming all day. . , oy

. We are still learningf The whole process has been a fremendaus learning experience

e

for fhe students whr;: are- |n the fegcher training pmgn:m at C.S.U. Fresna, for the sfudenfs |
who work asour crew, cmd for fhe ﬁ:culfy and sfafF m\n:lved All.of us are indebted to
” fhe léyf;l parents who hsv&-g‘ayed with us ,f'hn:ugh' a!i fhe l‘ri:ils and fribulafiens,aF that

o first year. Thmgs are beginning to run more srrnnfhly with expenencesbuf we are shll

mﬁkmg \:hanges to make this a bel‘fer .program fbr children and their parenrs. We are,

&,

Epparenﬂy, fhé c"ll pmgrtﬁm bemg pﬂ;duced in the Umfeql ngfes and Canudci that believes * ;

?

%arenfs are their chlldren s msf important fenchers. THANKS, FARENTS FC)E YDUR

CONTINUEDP SUPPC)R_T OF (ZFUR EFFDRTS!
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HELPFUL HINTS TO PARENTS
1. You canl\‘park in F‘arki;ng Lot C. We have arranged to have parking restrictions
||Ffed on the afternoons when we are taping. ’ | _—
2. Dress your t:hlldren t:aaly." The hghfs are hot. Please try to avoid ye“aw and '
~ white t:bfhing, as fhere are reflection pmblems-
‘3. | %ﬂFiil:!:g-S take abél;r‘i;wa h:ﬂufsa You, can leave your children and come back fo
piék them up, ‘iFy'm:' wish- .The first time you come, it is befterxfér you to stay
to glve the children a sense of security. Please try to be here about 15 minutes
-t . before the taping starts. Qur usual fcplng time is from 3 P.M, = 5 P.M. on
‘Friday afternoons. F
-4, Because the lights are hot, we try to alternate the"children on the segments, We
l;sed.tc have fhe: saﬁé children for the énffre show, but found that they became

A . .
: F-

tired and listless by the end of the afterncon, even with breaks and refreshments
befween'each segmenf; Sometimes, if a child has to deave early, we will try fo N

5. We would like to hgve ull of the parents in the control bm:fh as it is ex«:mng,

' 'but fhere is not emugh room far everybady We will try fo r.:rn:nge it so that yau

T can spend af least part of your afternoon in the booth.
N 4 6. Far a gwen program, about 4D 45 minutes of “raw" tape is sh:st. This will be

edlted d:wn to 28 minutes ﬁ:r bmadcasf. You can see the’ edlfed version in

= 2

L seveml ways= lfyt:u or g friend receives cable felewsmn, by going to Fresno Cable -

gn fhe dﬁy of the br@udcasl' by e:ullmg Fresm Cable apd asklng them fo set uf up for

you fo seg at the stat!on;

L]




' - 7.. Ifyou tell us that you are coming, but then find you cannot, pleas® call us
a substitute can be obtained.
8. Samé Ehi idren do Eéauztifully in this kind of situation==they enjoy it, dre eagerito

parhmpﬁte and to come back. 'Other children are a little overwhelmed by fhe

hghts, pecple efc.!-thls is mrmal And some children get a little "carried away"
. I

e i..and get @ Ilttle snlly—-thls, , is mrmul We want the children to come and have .

" d good time with us. ’IF we Feel a child is not having a good time, or that it is not
a dood experience for the child, we will, regretfully, ask another child to come

instead. We find, too, thot children sometimes do better if they don't come every

N } e _

time. We iﬂill call you before eatzh taping to see if you and your child can come. .
9. {leas& realize that we are all shll Iearnlng. Bear wafh us when thEre are pmblems, '
and let us knc:w if there are ways we can make it easier - for you and/QF a betteg

program for parents and their children. Thanks! |




APPENDIX G .

PARENT PROGRAM EVALUATION FORM .

-]

- Sh;;widafeig )

_ o P
1. If you were a parent watching at home, which of today's activities might yop do
later with your child? Why? '
EY : -

-5 g & €
i ,

| V ’ L

3. What did you like best about the program? ‘ '
4 Y
A =
'J "
4., Haw could we impm\'fé fhetp;mgrgm? 7
== | , g } . . i = ;‘5.
- . / : \ -
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T

EVALUATION OF CHILD INTEREST IN PROGRAM ACTIVITIES

"_ ‘ . : | i Show dafe‘,i

T ' : . ’ .- T

Age of children present (give range, if necessary): _ _
v -

Setting in which children.watched:

Adults present: oo , ;

~_For each of the pmgfajm segments, make three entries==at the beginning, middle, and end

, of the segment. How'many children were'wafzhiné at each time (50f7? 20f79) What

were their reactions?’ Did fhéy say anything? Do gnyi'hing? If they stopped watching,

“what did they do,instead? > . I

' = Segment 1 Teacher =~ - - C o Activity . 7.

Beginning:- I . >
Middie: : o . L
End:

fThis_ form continues gs\aba\fé for each. segment on the program.) ‘ TS

<

E] . . .
= = . = F
x . . -
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= o
JOB SHEET*

1. Greet children, parents, crew. *Sce that each person has a name tag:
For parents and children who have not come before: have parents sign release
form; give them the Parent Information: Sheet and the Helpful Hints to Parents

sheet; show them around the studio.

R f

> 2. Refreshments. *
5
. 4 o
. . ) o , L T
3. Keep track of which children .are on each segment; escort children back and

forth to the playmam; take to the control bé&fhipareni‘s whose children are on
: o = .

the next segment. - ' ) E
4, Csmpleté the Evaluation of Child Interest in Program Activities form.

-5, Distribute and collect Parent Program Evaluation Forms.

6. Everybody: put up and take dowh set. Sef up and clean up chil

*We found thf there was-a need to assign i;;bs ﬁ: students on fpi ng days begque of

the number of people and activities that must be coordinated. -

T
A

qu:
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'APPENDIX J

SUMMARY OF PARENT RESPONSES TO INTERVIEW

’ .Di;ring the spring aF}?SO, the stydents ‘(«ho taught on the Just for You progrem

A

- interviewed 53 pcfreﬁts of preschool children. The foljowir\g' summarizes answers to ‘two
of the questions:. S ] . ‘
& Il s A\ . A

\

) L . ] | , ] o . . .
o Questions: .* Suppose someone came to you and sandx "We're planning a

series of halfrhour pmgrarﬁs for parents of prescBool\t:hildn_'eh;

| “ What w;lldjyﬂu like to see on this pmé ’-m?" What would ,
| ),.:;Q sy? LT~ ,
\ .o ~ |
: .. ¥ P &
-'* The philosophy of fbe‘_J_st for You program is that parents are
_ their Ehi'lsdrerf‘l's first and mosf important vfeclchers; Are there )
- - R Gh)’z ways that you; feel you cobld use some help irlw being the )
f v g ‘best possible teacher of your child? o
o, R ) T #oF
RESPONSES . ..~ . "+ [RESPONSES
1. _E)iscip!iﬁe} ;hgﬁdling aggressive behavior andjr'we\gafi{/ism | .22
2, _ Fb\:v ft:?‘b‘e more patient; not push too fast; sfcl:'ges of dgvelo‘pmenl" j 18
3. Affective' Iéé%ﬁﬁs; selF!—-ési"éem; ?eélings'.‘ o R o | 16
4. S:crial'izqﬁan skills; peer relationships < 13
5. Psy:l‘nrmfar lessz;ns,é! gymﬁasfiés; dc;lnte; exercisé s 10
6. inémstii;’ play; ;:»uépefrx;!ﬁngerpvlays; c;hildren'spki);s , | : 9‘
7. l;:li;irﬁbéfs* ﬁ - ' .\" o o 9
8. Nutritious foods; émper diéf : ‘ o o g
: , . o



RESPONSES

10.
.
12,
13.
14.
15.

6.

19.

Music

Letters

Art

Handling fears; dreams and nightmares; death; family separations
Concept development

Help get ready to read; letter sounds
Staries; books; folklore; poems
Colors -

Childhood ailments; when to go to doctor; allergies

Handling difficult situations: jealousy; family reunions; good
alternatives when handling stress; crying ;,:Hi_idren

Oral language

Three responses each:  Sibling relationships; human sexuality; local

T

iy

things to do; danger areas; resources available to

parents; games; rainy day and sick day activities;

role and yalue of both parents; creativity and

imagination, ‘

Two responses each:  Teaching right and wm:rig;;af;tiviﬁe’s family can do .

'fagethér; teaching independence; daily tasks and

experiences; self-care; listeners send in answers to

problem situations; gifted child; stimulating curiosity;

. teaching responsibility

~d

e,



APPENDIX K

ADDITIONAL STUDENT COMMENTS ABOUT THEIR EXPERIENCE
Each semester, students working on the Just for You program are asked to eva: ate

their experiences. The following are some of their comments.

§rqd§rn:tsjﬁ the School of Education:
"t helped me gain more respect for young children. By working with, asking questions,

~ and observing them, I've seen how special, unique, and intelligent each individual is."
it showed me in a very tangible way, the value of small group interaction with children."
"t broadened my awareness of the importance of clarity in directions."

“The reference to Just for You on my resume has been noted and asked about on every

interview that | hﬁve had."

"t helped me realize the thorough planning and preparation needed to teach a good

lesson."

lesson plans for other classes that | im:lude"thém! It has given me much more self=

confidence. | have to say that it's at least as valuable as my student teaching."
" now have the ability to work under pressure. | krow | can do it."

M became aware of how redundant it is to repeat a child's response. "

~, )
" was able fo hear how high=pitched my woice is and in consecutive tapes see how

S — .

T Tvias oble fo lower the pitch.”

"




i
'"The most significant thing | got out of the experience were all the ideas for

lessons. And on top of ideas, | have home instruction sheets with all the directions.”

"t has made me aware of how many times | say 'okay" and | can now work to

overcome that."

" have become more conscious of my speech dnd how easy it is to slur words

i *

together."

"l felt like | was doing something important."

AN

Students in the. RgdipjTe;jevisién Depg;fméﬁt

"I knew most of the equnpmenf and fac:hmques before the show ever started, but
H

| gctually got to put them together and experience it with -he show."

" was able fo greatly increase my skills running camera and found the amount of
activity associated with Fallawmg the activities of small children to be an immense
hélp in Iearmng fo move smoothly with the dction of the taﬁ | feel a mm:h
greater understanding of the many problems associated with filming a regularly

scheduled show and the special problems unique to children's shows."

"All the class work | have done so far has not done as much to show me what the

actual television working environment will be like when | become professionally .

involved."

- '"The mast important asset of being a crew member is the personal reward in being
involved in a shaw of excellence in regard to its cancept ‘design and the reward of

watchuﬁg student teachers who really care, who want and make fhai‘ spe:lal difference,

o working with thc:‘se who count most=~today's "young t;x&i'lults‘é disguised as children.™
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APPENDIX L

DESCRIFTIQN}F COURSES
Educational Programming f:  Chi ldren and Parents
Consideration of parent education materials regarding activities for

children; evaluation of current children's programming on commercial and

.
public television; working with children in the production of television

programs. K : )

Television and the Preschool Child

Development of cognition, language, perception, and memory in the
preschool child and the implications for televised insfﬂ;’;ﬁan; working
Lo

with children in the production of television programs; developing
materials and devising strategies to involve parents in the teaching

process.

¥

Note: Both class&ggrgntgd three semester units of credit and required

instructor permission fo join.
fg—" =

30
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