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' It is tpe ;esgonsibility af ‘the Egrlg,childhgad e
educutar ta ‘ensure that creative ‘thinking is part of the preschool ' ' R

,‘curriculum because of its beneficial effects on academic and social

“learning in the young child. There are basically seven strategid:s : -

- that can be used to facilitate creative thinking in young children. =
‘These strategies are: (1)’ allaving,cbilaren to,use physical objects
*n ‘their .own vays: .(2) having adults model czeative play behavior:
‘(3) providing time for children to explore: (4) offering oral cues
when children are showing creative thinking and imagination: (5)
using descriptive elaboratign of children's statements; (6) ghanging .
‘familiar objects to unfamiliar ones: and (7) adding related and ; L - N
unrelated objects to the young child's role playlng activities. - : Ce
“Examples of the use af the seven strategies are provided. o
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"and c@untless ather spantane@us ;antrlbutnans Qf pFESEhDQ] ;hl]dren show

~ their: :reatlve thunklng--their ;reatave thcughts, EGEIDHS,\Eﬂd EEEIVIEIES

M fSQuthmardt, pausang gver a draw:ng and ansgettlng'

) it carefully, /says, ''Sally,.penguins aren't. green and . .

Q”nthey don't have red colored eyes, either!' Sally .

V,remarksr "Yes, they do . ’eause L have seen’ them!" nguel ‘
‘ne: : i 5, they do too and

.

: Higuelfand;Sélly.aré-ﬁﬂrFEEE,_ FenQUIns_ake green (ar any calar) and ;;

they :an have Fleryarad eyes (Fer thé WFIEE:5 have alsc "seen“ them) _ These

permeate their ;lassreams. ’f'f'i ’[.381 e I ,; ‘

Yet.-adults w@rklng w:th yﬂung :hlldren develdp and |mplement EuFFIEUIum
T

rand anduta;g by thanr astlans that ;réatlve thlﬁklng ns not hElpFu] or

'-:beneF|C|al or even desrred Creatlve thlnklﬁg has literally be:gme an

' erphan in current . curraculum plaﬁnlng, tea:hcng and evalut:an in early

LR

Ehl]thQd (Yawkey, ISBQ) Ataardlngly, thé messages of.. thls art|ale are to:
(a) show the umpﬂgténze of EFEEEIVE thlnkang to the YDUﬁg child's aiademlc-
and " SQEIEI IEEFﬁlﬂg and deve]ppment, and (b) shaw ways ln which tea;hers in-

the preschaul can Fa;nlltate ﬁreative Ehlﬁklng aﬁd expressuan in yaung

-;h;ldren; .

* I«’ . . . ] V : :
”WHY” CFeatIVE Thlnklng? L -
In order to undgrstand the nmpertanﬁe af creatlve EKPFESSIﬂn and its

relatlanshlps to the young Ehlld's éiadémli and SQGIE‘ iearn:ng, a danﬁ

nition of creatlve thinking I5§h31pful Inlow (lSEE;'p. 155) views créative

LA : . -

L

rawing af .a largei'*i e



I B S

Ai canfraﬁtatlans wnth peaple and |deas. f% "

. : R S \ ,
The. definitlan umplles two lmpartant campanents. -Firét;_the-définiticﬁ - '\\
: o Ea'.: e . . \\\! .
'_says that :reatnve thunk|ng is a. thaught pFQEESE the'same~thaught prgcéssgg'

that are invalved Far example, in EDUHEIHQ Fram zero’ to Fivé,.nn re¢agn|z|ng
, - L . ,

e

’ and pranguncnng the ward “zat [ 'hav;ng the ;huld prlnc her First ﬁame,

‘“Daasey " Creatlve thunking is a]sa used T% prablem sal¢|ng and for the _
understandlng of new ideas. and ab;e:ts. Even thaugh EFEEEIVE Ehlnklng is
) eagnntlve th|nk|ng bas:c to all a:ademlc skills, it is persanal ;ndivrdha],

Ty

_ and SEIF‘QTIEHtEd . In ather wards,-creative thinklng is revealed differ- )
entlyvin éry snnéle ycungster it zannat beva éessed as “right" or ”wraﬁéi“
yEven Ehaugh many teachers and aldes Iﬁ dayzére and presshaa] know that |
.EfEEEIVE thlnklng uses §lm|lar ih;nklng skn!ls Faund lﬁ perfarmlﬁg the éhFEé
_basuc 'R’ 5“ af read:ng,. rithmetlc. and ‘Flclng, they fail ta understand |
that: IT CANNDT BE CONS IDERED AS “RIGHT“ DR “HRDNG“; andi lS_INDiVIDUAL-AND
PERSONAL TO THE YDUNGSTER (GgiiFérdj 1969; Héndf 1974; Yaﬁkéy, !330).
ZSEEGnd Inlaw s -(1966) dEFlnltlDﬁ of creative thinklng |mpl;es a
-re]atlanshlp to a;ademlt learnlng and soci, 1 growth. RéSu]ES of studies by
‘Wa;tenberg and E]nFFard (1367) HatEhEF, Felker, and Trefflnger (lg?h)
i Yawke_@leBD ‘1981) shqw tcnﬂlusnvely that creative th:ﬁklng is related 1@
reading ablluty and self tancept and that Facllntatnng creatlve thunknng
and’ umaganatlveness can. énﬁcuraga reading and arnthmetlza] abnlltnes in'i
dayﬁare‘anﬂ_prESEhaal children, Egrther, the results of the resgarch |
cgmpleté& by Wilson, Ggilférd; and ChPistensen . (1953) indicate that creative

thinking is very highly iarféléted with self concept and é;ademic and social

learninggﬁthe>viablé elements of intelligence (Guilford, 1956).




use phySlcal QbJe;ts in his/her own ways. ~Physical cues” are;persaﬁal

In sum, the Facts are :hat créatlve thlnklng S (a) a thaught pﬁ”iess, ‘ 

,;(b) one Bf the faur basaﬁ sklll areas, (c) persanal and |nd|vudual (d)i

4

always‘“rlght,“ yet madnflable Far each nndIVIdua].»and (e) related ta. and

a Facilltatar QF reaﬂlng, aruthmetac, and self aanﬁept. lt is up tc the
\

vear]y :hlldhaad edu;a:ér to i'§'re that EFEEEIVE\thlnklng is part of hls/her'

.classroam and presthael curr::ula because cF |t5 beneFu;nal effe:ts on

, ;academ|c and* saclal learﬂlﬂg in. thé yaung ﬁh|ld (Peters. Nenswﬂrth énd Yawkey,

\

. 1981). S:malar to readlﬁg anﬁ the- ather bES|€ skllls areative thrnklng
Z,taught and learned. Creaclve ;hlnknﬁg 15 best taught as a par: aﬁ;bngg;qp

»currlaular aEthltIEE and cla sroom lessnns (Yawkey, Askav, Carcwrught.,

r

Dupuns. Falrthlld and Yawkey, 1981) “1n the%Fallawing SEEtiﬁn Specific

% | ,
ways of teachnng creative thlnklﬁg as a part ‘of o geiqgicurricu]ar EEEIVIEIES;

Y

prgsghccl zlassraam lessens; and-teacher a;t{ans are describadi
Facilitating Creative Thought in an’t:arg Settings ¢

Thara are b éally seven’ strategies Ehét can/ be used to FaC|Iitate

2 . =

Creatijve thiﬁking with yéung §hildféﬁ (Yawkey, Cé%twright. Askov,iDupuis,

Fairchild and Yawkey, 158]). Thesé stfatégiés/aré: (a) thsigé{.aues; (b) o

adult playfulness; (c) explaratnen, (d) oral cues; (e) dESEFIpE|Dﬁ (F) .
mad:Fylﬁg abJects, and (g) addin objects (Yawkey, Cartwrlght. Askgv, Dupuis,
Fairchild and Yawkey, 1981). Each strategy, used along or in cambunation
wifh-éther SErategiésirpéﬁvides a's u]atlng :reatnve thinking motivator:
for the young child during both wark and play t:mefj - ;

. . : A
Physizél Cues. This strategy focuses on permlttlng Ehegyaungster to

\
\

signals and | prémpt5~ta children which tell them to 'use objects in their own

ways.!' -By using physical bbjects in their own ways anfifor their own

%
L 7
J




deslres, Eﬁgatlve thlnklng IE cht*red The strategy of physyﬁ

T,EQES'

'implies two thlngs to the Early chnldhag%ftea:her. Flrst, the c]assrccm -

F:-must have as: quantlty QF materlals whuah are made ava:léﬁle ta the ChlldFEﬁ

\

A qy%ntlty of materlafs helps yaungsters ”cleb IﬁtD varlaus Fcles“ and

P

glves them the~§ppartunlty” ta use aréatlve thought wnth these QbJEEts and
’ufrglesi Sgcond,—the maternals in the ﬁlassrgam must shaw varnety.  In order

;_tﬁ have varlety DF mater:als, the tea;her can : (a) pFDVIﬂe :he Eypes @F

-
- DbJEEES whlth are lntere' ng té the chlldren' (b) gur:hase spe;nf:c méterlals

' whléh are preFE" b’chnldren, (c) purahase them ‘on - the bas:s cF use
and FUHCEIDH and&ngt on the bas:s of advert|5|ﬁg appeal, and (d) insure
¢ { B A #.- - L]

that the materlals are safe to use in classraom settln95 and nct breaka%ig
F L : - . . i

or toxic. N - o A .

In QFdEF to Faillltaté the explmratary, Ereatlve, and cmaglnatuve use’

a

- of the materials, the FOIIQWIng strategles are suggested )

. The caretaker InEFQdUEES 3 new tay aﬂfplane whxle Eﬁ{hUEIESEIEally

Ed

stat:ng, "Thns alrplaﬁe is not the saﬂé as our athers Who aan

tell usfhaw it is chFgfent? Let-s_:amparé Eél@f, shape, size,” .
. ) 7. 7 . R i . = T N - R - ER—
and how fast each Flies. e,

& =
= q T - e

&

2. Appraa;hAﬁg two Fouﬁryearrclds wha are ‘ﬁayjng WEEh_déFis, the =

adult says xgigg_xh% new doll hggse' - The inJs;wiliﬁFitap3$Fé§Ely-
" inside the hcuse' Letrs name the rooms of ‘the d 5'7"% tdgeth!ér;”

3. Joining,a small group of yauﬁgﬁtefs and ﬁarfyina§5;n3w set of .

bucldlng b]ccks, the presahoo] ‘teacher: ex;lalms MLook at these

-

-

'.,\g _square, triangle, and éi cle block designs' Caﬁ g:;;DinitHe

blacks to make a pattern of all the. deslgns?”

3

4, lntrcduc:ng a set of plpEilEEﬁEFS styra?aam balls, and felt pIEEES

1] R

L™
"~ the caretaker suggests, "Let 5 see th many dlfferent people crg;)




:-j aﬂlmals we can.; desagn‘ Than we‘ll guve them Fuﬂny,,new namegﬁ-,’

-VSPIdEFmQﬂk!” .

Jeffﬂ yaurs iaﬁks Iuke a spuder and a m@nkey, we- Eauld :al] |t a

: ) . ) - T v: = : ) Kl " - =
e . . - Doe s S -

.Dbser\rmg a graup ch three éhnldren bualding a vnllag :he ::are-

e

_Ataker says, "Laak at these new iattle trees and raad sngﬂs. Can',

L]

you Flnd §§ad pﬂa:es Far them lnethe v:l]age?”—  :’_

THcldlng a mysterleus Jaaklng plastlc shape, the zaretakef ésksi-'

. "Uha tan tell us ‘some ways to uge thls mystery shape? Da you thunk

P

'we.can guess ane ways? Ten ways? Géad.d Let's: llsE ‘them."

Adult PlayFulne Thls stra:egy suggests thaﬁ the pFESEhDQI teacher

i

’t

.+, -, act out and: shéw a mgdel of a. creat:ve»person;x HQdE]Jﬁg and acting out the

. ative thlnking prgcesses, actions, fétiviﬁies, and.gestures Rale playlng

the part
thinkiﬁg

e Ehlﬁklng

“role of a ereative indivndual he]ps the youngster to -see, s@py.’aﬁd-use

and,shawing adult playfulneS’ re:nFar:es the use of creative
by the chnldren Fur:her'giz shows ;heuthe éhild's creative

is at;epted by the adult, »Exampies deﬁiiting the strategy of adult

playf"ulness mclude. - - B / T

B

=T,

“cries, "How muzﬁ-FarthEF must we s]imb EQ rea:h thé_tép?ﬂf

— . . . e R L3

1

The adultégrstends to climb the beanstalk as the ﬁhildren partray

the Stary Jack=and the Eeanstalk *AII gasp for aur as;the_adult

imagining “as jf1 hééér~she'isga “ﬁaybafe" around whiéh thé

chlldren danﬁe and sing, ‘the adult chants " am a Maypﬂie qa]l .

as ‘can be; Won't you come now, and dance rgund me?"! 3- ~"»\

Observing the yauﬁéster who 'is role playTng‘“Hchérr”?thé-téaeher'dr
e L.

aide a Es, '"Would -your baby llke something t@ eat?', ar “l hnpe\ygu

take your baby on a walk; she would enjoy lt!“ }f . 'f%,
N Y D

o =

_(“i"




pastal persanf the adult dlstrlbutes “1etters“

a', quﬁgsters. sta:nng “dh here 5 ane Fr@m Unsle Ed”iﬁ New

of a, b"g caﬁél'“

f i -5;!7Call|ng "Caw. Caw!' the a,;ii;aﬁd';he;yégngsgéré §E2tegd;ta be
: St “ 53,§ crawszif M}. Hesreéar-g';crn@pateh- . i;_";u_’v N
- ; - 6. ’Az;lng 'és |F“ yau are: a mechanlcal man ér waméﬁ th% 53;12 staﬁds.
rlgud]y and states, 2f'am:Rab3F{(a) RQbD;?,!gzam;ai your ﬁémméndi ~
) * &iGIVE me nrders and l wili obey.' ‘ 77. " 7
iﬁra;jén;ifThe stratégy QF-explﬁéécﬁan asés the early" éhifdhccd
:A‘%AtééﬁhE;Ata snmpl; provide tsmevnn the tlass%acﬁ s¢hedule in whn:h EHE
3 - ;hildren can lgvestigate and explore new,ab;ects and- mate?lals priaor to thElF
) 'k_ xé:use in ;reatlve thlﬁklng In' thls ;aﬁtéxt. ;XPIDFQEIEQEQIVES the yDuﬁgStErS
?“Afl:g - tim Fg"&%km*up" Far :Featlve th;nkung by playlng w:th. exper|3ﬁ§|ng; and
Aj:- .u5zgizhe materials. The stracegy @Fréppartunlty alsa develﬂps mct:vatrén'
bg;ause thgaYQQﬂQSEEfS*Eé%é lntD |:|rc;=l:>lrzr}’r-s.al’v|n§’ﬂ1 §t praviﬁes Ehe';iﬁgf%af L
) 7 !chgﬁ'tg-séé=wﬁi§h abj;;ts aﬁd'materzals’chey p;eFEFfta.uséii fn crdéF tc:
'QSE,ihé f, tegy. aF ESPIQ;EEIQﬁ, the adult wnrklng wnth YQUﬁ; chtldren ian:i‘
;‘- L R read out’ the materlals for them to see, haﬁdle, and use fcr
expernmgnﬁnﬁg;A ’
2. n;élt for PEFIQdE of t1me-unt|l materlals and QbJéiZﬁ are sele;ted.

J 3. talk abaut them and their. physical prapert:es ( ,Vcalaf,-
texture, shapg) and'hgw they funﬁtiﬂﬁ (eigi. baun;ing,ﬁhaiding.
Ipushingg pglling, stacking). ‘ |
Additiénéliyi‘thevaéult‘s rclefiﬁfﬁramgting exp!crétién can be éﬁhanced-

§

”:%thréugh use of vérbai statements, such as the following: |

=




'Alr"“Un the table Eaday I've placed some pebblesi scme water, alay,  ‘;_‘-{;’*

Afigur, and many turkey fgathers Let s experlment wnth these -

::Ehings and see what we can dlscaver "o . . )
. - . : C = £ B
,'2i As the ygungsters gather for playztime; the caregiver Explaxns, L . L

'l have hidden sgme of thg tnys in the play Ea taday ~Hawrmany R

R of them can-you Fund?"

= e = : e
‘35A'“Qur tays are FUﬁ ta“tﬁuah! Play wnth them, and then I'II :Qme

ﬁarguﬂd Ea taik wiéh you. We'll talk abDuE the hard, s;ra:chy. _ N

;;;ffﬂf*saft, smoath, and bumpy tays ne

i

b, The adult burnes a toy turtle underneath a thick. mass cF :Iay
' Feagnnng alarm he or she arnes,.”ferry is in trnuble' Let s use
_thlsvs;rang,/;hls_spade, this’ water and’ this cup to help paar’ -
%Tgfrya”A o S o : ' Ce o
h . . ‘ . : . o 3
Oral Cues. Dfal cues are an extremely |mpartanc strategy in FQS*EFIHQ

aﬁdéfaculltatnﬁg creative thlnklng To use this 5trategyi the adult simply

talks to the yéuhgstér, as they are shcwiqi creafiva thinking ' The talklng

B H .
can be in the Farm aF statements, comments, or questlans, The purfgse BF

this talknng is to :hallrnge them to. sth additional ;rEative thlnklng and’

f

imagnnatuan. Fram the child's perspectives, afal cues are “idea sparkers.'

In using oral cues, tﬁe~agglt working with young children must show timing
o _ , A c _
and sensitivityi ~Timing means simply offering a statement, comment, or

A : , , o )
questlan at an apperF te time--when the children are showing creative : |
LR LU . —_— .

thihking and‘imaginatigni Szkwing sénsit iVlty ik Qral _cues lnvgives €arly

childﬁaad tEaGhéFS put;ing themselves in §hi]dréﬂ s_shoes and deLermining
r :

i i
Several examples of aral cues follow: T

o “Shaw haw dally would walk ta the store tg buy some . breLd'”' .

N



2, '"Jase, cauld your. make belleve fraend and YQQ;QQ:EQ the past,

= QFFIEE and pick up a packagé?“ o 1  S
: L : Ao _ :
' 3- _"Lukg Skywa]ker 15 taklng a Flde into spesge.  lvan, would
o _ =) SR
PFIHEESS Leah ]lke to r:de alang?“ R
a l\ ’

4, '"Beth I see tha: yau re nranlng the 2hirt with the Flat ra:k

'What else needs o b lraned? ’K
5. Mig's fun to PFEEend to be a babv sﬂMEtimeg- isn't it, Louise?
- L N : - ) | ' . i
‘~H§w‘daes.the'bgby‘éry?“ IR e \' . ,

t:f} Descrlptlan is angther |dea] strateﬁy to usé in. F?zil}=Ax
tatlng creatlve thinklng because |t Eelps yaunggter% expréss Ehe;r ;reatlve
ideas as vnvndly and-zlear]y_as pQSEBbIe, The purpase qn usang descrnptlgn

>35.EQ make Gfél languége "cahe a]fQé" %; the ldeas appear as ﬁgngreta as
passible: The strategy aF dESCFIPEIDn raqﬁ:res ﬂhl]df%i\tﬂ understaﬁd

their creative thlnk:ﬁg and practice and expand’ For

youngster 5ays, “Jumpi Jjump aver the fires and logs!" In using

dés:rnptnan strategy. the early :hxldhdad tea:her ‘repeats \hé ygungster{sf

|
v 5§atement and adds words that buitd ﬁlctures and images in

his/ber mind. -

Far exan ple. the adult repeats, adds, and says ”Jump up and jump

—-avgr the hot and red Flres and brawn, bérk=acvered, round lags "
,egy also fa;il;tates the use Qf creative thinking |in the thld's

~

Further examples of adult descriptions, Fesulting from the youngster's

statements, include:
iﬂg_chﬁld: | §§ SGhGEi—” -

) ;.’3' ! -, . ’ -

“Adult: .''You go ta schaal almﬂst every day Then yau'wgrk.aﬂﬁ

i play and gc -back home agaln,”

2. Eb%ld; 'INo want ;ask{e.“;




“Adult:, "You dk

“you love

b =Y
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5. ﬁhi]d: ""These rfd ge blue

R ;ﬂduTti :"That S;righ;, Prdrg!

teacher thanges FamnlnaT objects to

physngal ;haracterlst igs. when the
be;eme Famnllar w:th maternals ia the c

_ creative ;h}nging agd

o

) SEFategy_cf_mbdeyihg objects can be

familiar and common opjects are change

change from familiar fto unfamiliar oneg.

familiar to Uﬁféﬁi]iaf ones iﬁcreasgs

aﬁé dgvélap, bﬁbdifyi}g objects can be P
-‘the éarlyzahildhaa&‘éea;her can remove
éiésg}sam'énvirénmgﬁt‘FéF a period of t
be returned to theréiassraémi The.yaun

- creative théugbt_wi,h them increases as

i

n't Wafit. the cockie. You don't like lemon drop

athefcruﬁéhy; shﬁt@late F%ésted ,:gg

¥

" at the zﬁa

~ And " tomor row

e
_that Jack.Le Eai_has. ,

Ycu have arranged Ehe buttans IﬁEG

t¢ use thns strategy, the early ﬁhlldh@gd

nFamlllaF ones by Ehanglﬁg thexr

ﬂuzatar sees that the children have

iassraam ana a]ﬁc nBthES that th3|r

gthese_ébijactsi the

ed. Here, physicaira;tributes‘cf

In curh, the ébjéﬁts themselves

The changing of ébJEEtS Fram

he thEﬁtlal Fér creatlve thlnklngi

common and familiar objects from the

time. Then, these same.materfals ¢an

gsters' interest and their use of

a result.: "Second, the actual

=

echrmed in a number of ways. First,.

[y
S



 §hy§i§a1 ﬁharésteristiéé'afbthe ébjéﬁts'ién.bEAﬁﬂdiFiEdfér éiteréd:iﬁ some

fafmAer fashibﬁi; For example, the tea:her can paunt patterns such as

L 4

Strupes on ab;e&ts. §t|tzhlng DIEEES of cloth tg ‘costumes or, nallnng

QbJEﬁts ta waad materaals help change and revnse Ehe ar:g|nals ThIS :hange

L

ﬁln physncal prapertles helps stnmulate and ln;rease creatlve Ehlnklng and

,1: use Qf these materials in a varlety DF dufferent waysi:

The adult,AFor lﬁstaﬂEE— may sayvthe Fcllﬂwing?

lE‘ “Can we change :hé‘Sanya Snake EDStumE |nta a Herberf HEmpster

: cgstume for our p]ay? How? what musc we take away or add to ;f'

[

S@nya to make a hampster? Perhaps thlg stuFFed hampster wnll help

M : T, : ) .
yau ta de:nde e . . ~

- 2. “Yauxeach have a shnny toy car to play with. Let's bunld a super

wada

-raietrack in che 5aﬁdbcx Then we’ll;ﬁa:e the cars IﬂAEhE

Iﬁdxanapalls SDD'”

3. / "tve Femcved F:va toys From our toy bax coday -And there are

- - seven new tays in their place He saw sqgne of the new tays in

Bradley's department stgre on our FIE]d trip." .

Y, '“Samet(mes IE 's hard’ Fgr us ta read Ehe lltt1e paper ﬁames on aur

A A ‘e
"fi‘ co lackers,' Let's make Scme new, very specnal ]aaker 5|gns uslng
A maglt markers and EBESE greac;big shgets af,papgr-f : ' 6.
 '5§.i?nra Howard is branging us a iérgextﬁéé branch today. w;yll'pdtff'
._f' " L iélEﬁAthe-claY-' How can:wéathaﬁge the tree so that Qd?a?éémlshcw;?'

that Valentine's‘Day'igthere?“,

Aﬂdlng DbJEEtS‘ Addfng-éaﬁerialé to the young child's roie Rlaying

activities Facllltatgs creative thlnkang for hE/she must now try to flgUFe
- b JEPUR

Qﬁﬁ'héw to use and lnc]ué\\zhem in theﬁr play. Here, the ycungsta# seeks

o+

i,

ways QF lntegratlng and lnserparatlng-chem into thélr aﬁtlans aﬁd act:vut|e5. .
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creative thinking flourishes, There are basically tLthay5 of using this

scﬁa;eéy to encourage zreativevthinking, First, the early childhood

educator tgn add objects that afa physically related to the theme of the

creative thought. For example, the yéungster!imé;ines that he is a scientist
who is aﬁ work making a monster. 'Aéding physical objects that are related

té this thgme means introdicing materials that can fit inga the child's
‘content of hi%bher creative thinking. -Here, the adult can add a ionster ’

" mask rémgyedjfrcm a Halloween costume,
Role p[éy éituagiéns wﬁicﬁ are also approﬁriate for the use of
- - physiéallyireléted abjgzts'inciude:
1. The educator gives a note péd-té the child, who is intently tdlking
L0 various imégiﬁary friends on the toy telephone and states,
""Carlo, YDU‘FEEFEQIIY having fun on the phone! Will you please
take a message for Grandma? - Write her a note Eﬁat the plumber
called and wants to fix her sinkf'
é. The youngsters pretend to plaﬁt-;iﬁnia seeds in the sand. Holding
a tray of tiny, colorful P]aSE%é'éhiﬁS gr?ﬁﬁﬁfazti. the adult
informs the children, 'Here afe lnme lily, crocus, chrysanthemum,

fhem in your

[

and iris seeds for you. Would you like to plant

garden, too?™

3. Using long wooden blocks as skiis and toy brooms as ski paieé,
7/

the child pretends that he or she is atopwa huge snow-covered

mountain. Gathering assorted pieces of woolen cloth and old
R - 1
clothing, the teacher exclaims, ''You look so.cold on that mountain!

1'11 help you make some warm, down clothing to protect you from

the arctic winds." (
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In similar fashion, ~the teacher can introduce physically unrelated _

objects to the theme of the éﬁi[d‘scréative thinking. Usggg the abcve theme,
. - . ’ L .
"The Making of a Monster,' the adult can give the children abjgets such as:
_ . B . o Ei
(a) a sheriff's badge; and (b) some chalk. in usin% both related arid
¥ E- ) = i

_unrelated objects, the child's responsibility is to yse the materials and

incorporate them into his/her creative thinking activities. .
= <4

" §F oL 5 3 T s o = 3 i B B N 5
Three additional examples of using physically unrelated ‘objects with

role playing children \nglude;
[ 4
J l. A group of children are playing and singing’ ''The Farmer in' the

o oo Taca rsized stuffed vak in the circle!s i
Del), The adult places,an oversized stuffed yak in the cirgle's .

periphery. The children revise the song to/ include, for instance,

"The nurse takeé the yak; the nurse takes dhe yak; He?ghﬁhé,;thé
derry-o, the nurse takes the yak!" i

2. _Fogr youngsters pretend to eat dinner at the miniature table and
chairs. Displaying an unclaimed set of Lincoln Logs, the adult
visits the diners, saying, “Férhaés you can use these logs in a
new way to add to your meal.! The children §é;§tru¢z toy plates,
silQerwarei and even gcurmé@jFaad from the objects! - . E

3. Several youngsters, role playing a visit to a barber shop, are

becoming tired the game. The adult at this time introduces a
hammer, a stéthoscope, a yardstick, and a gavel. The children, as
7 ,
a result, eagerly revise the role play to include the various new
items and occupations.
In sum, creative thinking is basic te all daycare and preschool class-

d actitivijtes with young children. It is related to, and can

agilitate, academic and social learning. Facilitating creative thinking

eans using seven basic strategies: (a) physical cues; (b) adult playfulness;

§
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(e) explarat;cn, (d) oral cues; (el deséﬁﬁptioﬁ; (f) modifying Shjecis; and
‘(g) add|ng ab;ects (Yawkey, Cartwrught Qgggb, Dupuis, Fair@hi]duanngawkey;

The importance of cteative thinking to the yaung child's gcadgmlz and

3

sa;nal Iearnlng and d velcpment is exempllfued In aidJElQﬁ, through the,
selection and wise use of the seven strategies to facilityte creative
: L - B

;hinkiﬁg,“é famous media commentator, Paul .Harvey, would now say, ''You are

the rest of the-story!" o
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