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e 0 v : . The Learnlr\\g\ isabled "

S ' CL

J . ) ' .. { 1

' Few programs or speC1f1c methodologles have capltallzed ﬁn Skllls

f._ _ A

A
. developed easxly by - learnlng dlsabled thldren - - the skﬁ}ls of namlhg,

' AY
. Isequenolng,and organlzlng th1ngs visually., ‘These skills, developed
[ - /~ -
gradually fJLm b1rth tWrough interaction .with’ the env1ronment, have been

A

further nurtured by telev161on and other audiovlsual commun1cat1on source
g . .
p;ctures, 51gns, slldes, cartoons, draw1ngs, etng\Youngsters are used to

rece1v1ng messages in a sequence of p1ctures and haw developed the abll;

.to translate from the isual language to the verbal‘and v1ce'versa

(Fransecky and Debes, 1972).

[h )

efacy competenc1es 1nclud1ng the dlscr1m1nat1on and 1nterpretat on of

~

rthermore, the-development of v12?al lit-

v151ble actlons, obJects, and pymbols,»are fundamental to normal human

learn1ng. However, when learn1ng dlsabl ch11dren are 51igled out for
, i. ¥

speciel treatmenst in zeading and wr1t1ng 1mprovement,~wh1ch also involves
maStery of sequentlal, orderly ‘learning, the use of plcture stimuli are.
often dropped from”thelt curr1culum. If teachers bécome: aware that a .
éﬁld's talents lld in .the use of V1sual—s§at1al skllls, a ébnceptual

probrem may. be solved according gg that mode: of‘preference, reduc1na’;}s-

f;?'couragement(and subsequent hostility towards the learning, process \

:"_-!v-‘_ . ) . ." '. * ) :

f -(Gazzanlga, 1975).“ I C ' : g P X

' )_ ) | Some unique personal hlstorles come to m1nd of students who . wene\
/

Q)qulte adept in the v1sual-spat1al area. Frank, a =7 ,ear old, auto body

methanic, was found to be a non—reader, functlonlng below the flrst grade

level in reading. Hls WAIS . was in the average range of intellectual func

' . o s . . A . :
tioning and a neurological 7Valuatlon suggested that his proglem was

o SRV S
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visual agnosia. (However, Frank's spec1alty in auto body work was rewlrin

burned-out cars. <H1s partner would direct Frank to the proper pages in

auto mahuals which showed -maps of cars' wiring systems. *Milton, a 7th

gradgr received report card ratings of "D" and "F® in reading, spelling,
(and handwrltlng when he completed the sixth grade year. However, ‘he per-

formed at the,99th percentlle in 1nte11ectual functioning ‘on the WISC and

astounded his 7th grade teachers when he coﬂetﬁucted a large’ scale model
of a chemically compllcated molecule for a science project. Keith, a 9th
grader measureéd at the brlght/normal range of 1nte11ectual functioning,

has been struggling -in language arts activities since firstsgrade. He

»

labors to ‘recall the colrect spelllngs and ‘kinesthetic orientation of

words to complete Compositlon asslgnments. Yet, in a. sectlon/ﬁf his base
J

-ment 11e’f1ve englne-powered model airplanes bu11t to scale, two gasaline
powered mini bikes need1ng repalr, and an Engllsgkrac1ng bike in stages ¢
reconstruction. How can these obv1ously taiented eople be spec1a11sts i

some areas, yet ionsldered to be nfailures" by sthool standards?
v

. Ihe Bra1n's Role in Processin LInformati : Il
t : - e

s . . To answer this question, we must examine what recent research has

found regalddng th braiﬁ's“rogé in the processing of d1fferent types of

st1mu11 and the con ribution ©f each bra1n hemisphere to leagnlng. Each

'hem1sphere appears to react differently to the 1nformatlon presented to

\
+ 'it. For most people, the left hem1sphere processes stimuli ser1ally, B \

.

'.performlng in a logical, analytlc way’Br abstractlng4out re;event ‘details
and aktaching verbal labels (W1111s, et' al., 1979)5’ Witelson concluded

that the mediation of phonemlc discrimination, speech production} and
R . - . F .

" general language functions, partly constitute left hemispheric s%eciali-

4

zation in childhood (1977).




. . _ . ’
. .~
The right hemisphere'y mode of perception is primarily holistic.'
The right hemisphere is primarily a synthest&z.,processinéfmany stimuli
‘at a time, and is more concerned with the total stimulus configuration,

. . which is organized and processed as a whole or Gestalt (Harris, 1976).

It is superior for kinesthetic, auditory,ignd visual perceptions not re-

us, while the left hemisphere functions

lated to language (Fox, f379).

to pick apart and reform words d s®ntenced, the right hemisphere focuses

-

on shapes, configurations, and visyal-spatial associations.

Students will differ in the way they'perform various tasks

hY

depending upon how information is prdcessed in the dominant hemisphere.

Those who perform bétter at verbai language-related tasks may be con-

sidered to be left dominant. Thbsé.who seem to perform better ét visual=-
spatial taski for which the rigﬁt hemisphere is organized.may be considéra
. . A
tb,be right dominant. Riéht dominants show.high inéerest in visual stimul:
and a;e addicted television watchers, finding carteons, science fictfgﬁ,
.anéf}ivid visual programs a hfphly motivating and satisfying experience
' Fadlgy and Hosler, 1979). Furthermore, the abiligy to think in ;isuai
:images i; appérentiy aséociatédfwith‘right hemispheric functioning .and ?
may be-fhé_recall’strafeg& of right hemisphere dominants .(Coleman and
Zenhausgén, 1979). L. |
3 \ — ; ‘ .
Schools do not seem to reward and encourage :;ght braip-dominant
children. The many sthool activitié;‘aominated by'rea&ing and writiné
péfticipdtion are(chaﬁheled_throﬁgh left-brained inp?t and output sys-
Ltemé; Children_wﬁo ma& léarn-better thr?ugh right=brained input ére
conditioned té usé their left braéps without oppoftgnities to process
the-saﬁe informatio?'through the more,dominant hemisphére (Hunﬁer, 1977).

[N -

\:,»\ _ . -
. .
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«Furthermore, it is to these right brain-dominant children that the labels
"slow," "incapable," or "learning disabled"'may‘be attacnfd; o 2
- . ' P

-+ Fogclis on Hemlsgherlc Sgeclallzatlon . oo

- Traditionally, read1ng and learning d1sabled chlldten have been

found to be def1cient im both the storage and retrieval of pr1nted and

spoken words (Vellut no, 1977). Furthermore, dr/abled readers’who have

difficulty processing written s

’

bols may not have the samelhemlspherlc

specialization for ladguag ctions as dd@normal readers. Pirozzolo

and Rayner (1979) presented words and fac1al photographs to the left and
right hemispheres of disabled readers characterized as d1tory-11ngu1st1c
AN

dyslex1cs. Their results repllcated éar11erff1nd1ngs in that poor readers
s
T- showed 1ntact rlght hem1spher1c process1ng for fac1a1‘recogn1tlon but ex=
(1
SN hibited no laterallty preference for word- recognition. They: suggested

that the.processing of linguistic-informatron in the left hemispheres of

disabled reader$ was severely retarded., On the other hand, Marcel; et al.
. . . {
(1974) felt that the right hemispheres of poor readers were superior tb\\\
) ‘ < ' ’
" normal readers' right hemispheres in-processing linguistic information.

" - Other stud1e§ have shown an apparent preference in fight hemis<

pher1c functlonlng bﬁ{deflclent readers. Symmes and Rapo rt (;972)/re-

ported that all 54 disabled readers, selected\from a larger group of

.

readin d1sab1ed th1rd graders, scored above average on tests requlrlng
Y { N
visuall tion in three dimensions, a E}ght hemlsphere mode of procesglngj

e Lev1n (1973) 1dent1f1ed two type% of d1sab1ed readers. One group, weak

{ in decod1ng skills, performed as well as good reagers when asked ques-'

L

,tlons_a out a p1ctor1a1 story. Another group,\ laving sufficient decod1ng

sk111s but lacking organlzatlonal strategles, s"asked to imagine a
4

p1cture for'fach sentence usedrln a story. Thls g;oup scored 40% hlgher

1 \\
'

. ~
‘ [N ‘e

. + - . -
N o - . -
. . s Ty
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in.2>mprehension than a matched group of‘disa?ied.readers who were asked
t

to, Tfead the story alone. Lev1n hy thesized at actf&ities requiring

v1sua1 1magan1ng would ‘aid poor readers' organ12at19nal strategles by une
Consc1ously.1ntegrat1ng verbal and visual input.

‘ Fadley and Hosler' (1979) hypothesized that'children with right

-
.

' 'Y » - ! . )
hemisphere preference expgrience difficulty with the serial prooessiﬁg of . .

words because they process the word the samé way they do a picture. They

may init&atg eye movements to focus on the most important aspect\of‘the
. N T . . . : :

word in drder to translate it wholly ipto imagery eaning as quickly as
. , A |
possible. : " - , B n
.o ‘ ' : )
“ Usin Vlsuals to_Im rove Verbal U@arnin . ‘

- ' Student wlth learnlng d‘fflcultles generally assoc1ated with

the recall ant organlz io of llnguze*lc information may be aided through

pictorial-.stimulation. /Sulxer and, Potter (1978) found that learnlqg dks--'

”abkaichildren|repalled signlflcantly more visual mater1a1 when’ R;cture§

' -

were presented ;ﬁ/an organlzed way. They suggested that vefbal recall \

CJJ}d be fa"‘itated by organlzlng visua materlals 1n teacﬂlng learning

¢ disabled children. Haber (1970) sugges “d that recall mlght dramatlcally

.1mprove 1f,£echn1ques could be found to.attach words to v1sua1 1mages. ‘%%

"His subJects could match w1th 85 to 95% accuracy, 2, 56O.photograph1c slides

(1ewed over consecutlve days dur1ng test1ng ‘of visual capac1ty memory. Two

v i)
children Wlth learnlng d1ff1cult1es were*descrlbe& by Debes and W1111ams-—*\
(1974) : One ch11d wouldn't Q:;xe themes or essays and the other wouldn't J

<

verballw/communlcate at schogl. Both wgre trained to use V1smal-verbal
‘ L4

pFojects “to solve their individual learning Pr leﬂe._ The f1rst ch11d,

* -

A
photographed his own visual strrles and developed the technique of wr1t1ng
icompos,z:tlons by v1sua1121ng the sllde pictures ‘he*‘had stored away. 1n his R
’ .
* . s . R .v ® 4 ) - . . ) \ . . . ! A .’l
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head. The second student learned to. express himself to teachers and

o—

J;classmates through the arrangement of v1sual stories.
(o .
' Read(ng and writing depend oﬂ learning to analyze graphic feaL

tures to 1nterpret the written language code, primarily a left hemisphere
mode of proce551ng. View1ng relies on the/ability to 1ntegrate SEﬂulta-
neously all of the features of, the whole, primarily right hemisphere

. funct1onin When' sequences of pictures are v1ewed, both right “and- left
v
! hemispheric proce551ng ocgurs. The right 1ntegrates the meaning of each

picture whil//thé left sequences the separate meaiing in a coord1nated, 5

logical plan. Thusr picture sequences may pfovi o

. means of achigving
{

' coordination-Eeiyeen;holistic and analytic proce551nga .
. » .
' ° » N\ | sl
I A ) { . N ' .
) Y Learning disabilities .teachers can arrange visuals to stimu}éte

oral. language productidn, to' aid in theé recall of written language, and

to achieve organfzational style in writing. ' Figure 1. whows® how sequences
€. . o - L. . . o~ ~

- of pictures can infer a completed :;9&9 - a visualized whole made-up of
) :

. separate cOmponaSts, each supplyin a contintious (hread of_the meaning.
t

Individual pictu
- -¢
tr1eval of words and sentences to match tHe picture meanings. The

n

es w111 stimulate thinking'prooesses -and aid in the\& -
Y
1d"

T

’
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Figurehl. Use of Visuals to Aid LanguageﬂPrqduction" P
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A,v15ual composltlon ds a sequence oY ilctures that tells or ‘in=
4

fers a. GOmpIEte story or theme. Any life exper1ence that can be captured
: 9

in pilctures mai'prov1de subJect matter for a viisual story. The objective

3

in structurlng a v1sual composltloﬁ’ls to coor 1nate a series of single
p1ctures so.that learning dlsab ed stﬁ’ents can use: oral and wr1tten
lagguageﬂto compLse logically jﬁe stoqy_seen in the V1su ﬁsquence. Thea
visuals, provide concrete stimtli to bridge the gap betwe the Jidea and

the V1sua112at10n of the idea, strengthenlng the memory bond between

-

llanguage and experlencey i ‘ ( - | - ,'_-
V1sual stories can come from any ndﬁber of ces and they can

‘be structured to model various styles of written drscoursASlnatra, 1975)

Th:§ can be composed through,zg; tpchnlque oj photography or they can be
l - e 2~
’3) abstracted from filmstrips or p1cture ‘book sources: magaq}nes, brochures{

newspapers, advertlsements, old bpoks,‘etc. - Somg ograms teach young « .

. . - R -

- c;} " o | -\'
" > oy ,\JQ N Z L
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.children how,to compose'theiﬁkgwn visual compositions after thiyfreview‘

P

\

vocabulary words around the actihltles they plan to photégraph (Debes .

- .

and &1111ams, 1974).

A key in t

: Y _
dr the formation of imagery. Furthermore, the {

|-

use of visuav composition sequences is that they pro=-
. vide concrete sitimuli

-

. R P * . , . . .
visual bas® shared'by all aids the teacher in using student paper%'to de=-
velop a numbex of techniqués in‘writing and reading proficiency. Figure-
2. showa/;haf a hierarchigal levei of laﬁpuage involvement is achieved -

through the use of visual compositions.,

L J .
Figure 2. Levels of Language ,Involvement Achieved s
s ,// Through Picture Seduences.

\
S )
. . ] i
= ‘ ‘ ./ Proniotes .
: , - * sigring - A
: o — . an 2view ' .
' * . te iques —

A“Increaéing- ' . | : Aids - ) ‘_. : .
Levels of “\ organization of '~ : ‘ oA
Visual/Language ideas at paragraph
Interaction, \ - level

) ’ * . S
. ? ‘Eacilitétes coordination ,
. of~ideas at sentence level \ =~
| - Stimulates individual thought o
_ processes and language T )
. ,/ . . ’ X ) °
~ -, Pyromotes concrete invélvement;bf ~ o
; g;oup in same visual experience ,
- - - t -
& ’
3 >

) <) S 1Y ’ i . " ’ .
. R ] : \_/ N . / .
. r& . ’
. . \L-'\ _ﬁ*" - :

v ; Whlle’v1ew1ng the p1cture sequence as a class_d% group’actiifty,
ldren see a unified message unfold ﬁé%ore the1 eyes.,
N~ . .
- . | n
| A
-11) : " ﬁs S
) : . 2
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After viewing, each child actively searches his/her memory fq; words and

' \
sentences that match the visual meaning cues. Since a holistic impression

~» \, ..

of the picture sequence remains in the "minps's eye", the learning disa-
* 3}

_bilities teacher can help each student-form a key # main idea sentence

that captures\the meaning of the\whote; Indivicdual Aen{enceg or frag-

men{; written about single pictures can’be coordinated with the main idea .-
seetenCe fo achieve a Coherent organized story. Furthermpre, word and
sentence- levelemechanical errors that occur w1th mhsspelled w;}ds, mise=

placed punctua*ion, faulty agreement, etc., w111/be corrected with a.

" . clear visual referent in mind. During éubsequent reading lessons, stu- ‘

- “
dents may be stronger at visualizing structural components of paragraphs

- . -
‘'since they were involved in the organizational processes of writing.

P

- .
Forming Continuity Between Ideas

« /3 TTAn-important element in thq/&ndefstanding of organization is the
s

e of linking e ssions and connectives between ideas. Durfing initial
visdel/writing etud --s,.it is quite'helpful‘to providé students with

-

sts of transitional elements to help them form continuity betweewcéen-

~——

—

strh v? to, organize thought. A useful v1sﬁa1 device is to J‘P

re a dittoed worksheet coﬁtaining\g\;erieS'e} lined boxes in which \\
. _ .

students write their sentences. - Betweep ach box a chain link or a v \

tcs f ~

Fonnecting wire can be. drawn. The'teachgr hen asks .students to write

their transitional words and phrases within the connecting devices to

R

help them visualize the role and function of 1inkind~expreeﬁj6ns.'\-
\eviqp

: s y
Transition words and phrases play an fmportant role in achi%®e

{
fluency 1n(read1ng as well. These words appfar frequently as 51oﬁt words

(Dale and Chall, 194i;£;/ are considered to have
&, - ‘ A
!gwfunctlonal role in nking meanlnf-bearlng content words to each Othgi, "
. ) ..
i L . .

11 &
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(Lester et al., 1971), aanact,a- guideposts in nonfoveal l;sion to ad-

vise the_brain where to project its next information-gathering fixation
"during textual reading (Hochberg, 1970)., A good English .grammar and

.composition seriez will describe the functions‘of prepositions, relative
"

pronouns, and suﬂordinating and coordinating conjunctions and the re-~

latlonshlps they express (Warriner et al., 1964) i

Visual Compositions and Oxrganizational Styles 4 —

i

Teachers can arrange visuals to achieve three general organi=-
zational patterns in writing: sequential, desctiptive, and comparative/

contrastive. Particular connecting words are appropriate to the organi-

Ve

zation of each style. The first arrangement involves showing a sequence-
, . SAnE
b )

of ctures that portray an &vent, contest, advenC:reﬁﬁor\;:y process-

ori8nted activity. f ) Two common examples such v ual storylines
- o

are the paneled comic str1ps found in daily and weekend newspapers and the

\ .

éﬁlev1s1on commercial (Kaplan, 1976) In each of these an ai;ion or con-
f11ct is often developed and resolved. , .

If a visual story. is shown 1h'wh1ch characters are* engaged in
actlon or conflict, a narratibe\wrltlng style will’ be acH!gved The

‘narratilve tradltlonally tells a story and. proceeds accord1ng~to a t1me
S i
0
sequence or chronology of events. The students_themseives can assume

the rol! of ma1n character. In one, visual sequence, students were shown

s11des of an glrplane tr1p that began in the mornlng and finished at dusk. 1
- .
As they saw, the flrst sllde of a stairway léadlng up to a TWA JuMbo Jet,
)
they were told ‘to take pen 1n hand and Lmaglne themselves boardlng that .

in’ f1rst person narratlve'and related-each

D) plane. Most students wrot

aspect o(’the vo"age from he1r 1nd1v1dualqp01nts of v1ew.
O’Another way to»1anuence.forward—dlrectlbn rn wr1t1ng,sty1e is to
[ 4 . ) : - ] - . - . .

' . R . ’ - . =
r ’ s M "
' . s . N
-~ - . kil
L .
. .

a

-~ - .
. . .. ¢

1
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show students a series of pictures which explains a process or shs how
< : ' .
: : . ,

_something occurred. The writing style achieved is often that of exposi-

tory development. In this visual sequence it is important to focus on
N ' N I
each step or procedure that leads to a final outcome. In one visual

\
composltlon, the process 1nvolved in copstructlng a cement block foundation’

under'& porch was illustrafgd. The step-by-stép sequence showed the: work-

B e . L X : : / . - .
"men's preparation of the cement, the procedureslgpr alligning and laying

. -‘ i} [N
the block, and then the_finél product - the wall in place under the porch. '
. 'I

Stuéents organized their writing accordingly. Since the steps in the

'bu11d1ng process were clearly portrayed, - students were able to achleve

smooth coordination between sequent1a1 ideas, *
Other exposltory;patterns such as cause/effect and problem/solutlon

+ v
can also be arranged through v1suals. For example, dlsplaylng a ser1es of

\

p1ctures about bad road condltlons and. then an auto acc1dent would suggest
that the bad road conditichs caused the accident to occur. After estabilsh-
ing a visual problem by showing alcharacter(s) in a questionihg, puzzled

attitude, the solution may then be presented in a series of sequential
9 .
Steps .

oy

The following partial list_of”transitional words and phrases may
be used by students in organizing sequentially to indicate time, forwarde

direction or condition relationships:

(1) COnnectiVes that suggest time relationships:

. after : presently A earlier
‘before. ‘now . finally "
next until while .
meanwhile during first, second, third

(2) Connectives that join similar ideas orgiﬁformationz

and besides . too

more than that in addition to. of cours
furthermore . also - for example
- plus ’ , likewise : for instance

13
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(3) Connectives that show cause, purpose, ar result:

then f thus ' . a result of- ~
so o therefore agnally o

because ' consequently to conclude_

since ' accordingly for (for this reason)

N v

A second purpose for g!ranglng p1ctures may be. to ach1eve de-

- i
scriptive wr1t1ng and spatial organlzatron. The\bssentlal feature. in

v L3
this visual arrangement is spatial rather than sequential organization. -

- ) . ) i ) X .‘ . ) . . ) .
A short series of-p1ctures show1ng llve‘or 1nan1mate‘ob3ects in some kind

- of organlzatlonal arrangement can. influence students to posltron these

~

\

obJects in their wr;tlng. The student's v1ew1ng perspect1ve could be
made to shift along;a horizontal plane, as in viewing from left to rlght;
along a vertical plane, as in v1eW1ng from bottom to top, og along a - = . /

vdlstance plane, as in movement from the foreground to. the background. S/

/.

y - Whlchever way the picture movement is planned, students use tran51-

~ /

-.t10n words to organlze and connect” the descr1pt1ve scene.' For 1nstance, s

to achieve caennection along a horlzon%al plane, students were shown a

1

serles of slides of a notable rock group at their 1nstruments on the per-

formance stage. Each picture - focused on a spec1f1c member of the group

whlle'¥&sual clues connected each performer to the one on his/ left and
. /

' rlght. The same effect could have been achieved if. a large/rectangular

« <

poster of the, performing group were avallable and each performer were cut
out and dlsplayed sllghtly off to the side of the otherv In“wr1t1ngua ,

comp051tlon describing the group, ‘students expressed someth1ng about the

performer in the first picturef linked him to the;person in the second -

¢picture, and continued coordinating the members of the group'across'the ;
K A PR -

stage. In presenting the pictures in ‘this way, the teacher influenced

the students to think and wxite in an organized way, relating each per-
v ‘Y v .

former's pgsition to the next., Students were then aided in forming a

| 14
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unlfylng or topic sentence whlch focused on the group as a whole. .

o

The following 11st of space relatlonshlp words can be used for o

AEscrlblng écenes w1th/§ccuracy and for coord1nat1ng objects, characters,
4

-% and deta11s_w1th1n scenes: '_ . o B

‘/ ) . . -
/{ . '(a);.Connectlves that»1nd1cate hozxzontal movementa y
here 4 ' close ﬁy. » ' to~the left, ‘right—
., .in the middle of .next to .acros}y

, ' . at th1s point between . ._ to thd east, west

/ \vln the center o{ alongsigde _ th1sA) - /, . ,
P : " ' nearby - . beside K -that : e

; ] L. . . . Py :h , ' i

by (b) Connectives that indicate vertical or‘dlstance movement: -

L2 ' ' : . -
' . _ ‘ R : 7
o * above z, at the top of in the d1stance '/

A2 . below. . up from . nearby, et
-under- beyond . at the rear of. k.
beneath = ~ there - in front.of DA e
around - N - away o to the ndrth, south v

li . 3
Brooks used a vzsLal pattern that could befgdapted by teachers

to help students v1suallze spatlal relations (1970). Brobks placed names

-

of objeots 1nto the squares made from a Greek cross. One of the objects

+ »

_was placed in the center square, while two other opjects were placed in

-

agjacent arms as in this example: . ‘ .

.

@] M
. ) . : Y 4
: A .

Goat Rock

N\

‘ }*.ours tain
\ ' o

K

an
ERE
L\
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The resulting spatial relations were always'read-withirespect to the ’

center object, as in this sentence: .

-

- ’ . : . .
i :?The'goat is to the left of the rock and above the.fountain.'< Ak
. By changlng the’ pOSlthﬂ of the Urock" anda"fountaln" wo‘ds other sen= -

tences would be constructed: 1nd1cat1ng a, change in spat1al\br3entatlon.

Y

Teachers could structure a very dbncrete language arts act1V1ty

_ b& lay1ng pﬁFtures within the squares of an enlarged”Greek cross.. For
! /
1nstance, 1f the goal were to? visualize vertlcal persgectlve, ‘the center .

v

p1cture Ko] uld show a youngster lean1ng out of a window in an apartment

_bu11d1ng. A second p1cture in the arm above would show a person at that/f

-

window d01ng somethlng else and a picture below the center would display’
C
the ant1cs of a, thlrd character at the\w1ndow below. Students would d1s-0

)

cuss and’ descrlbe the second and third characters in relatlon to the f1rst.

.

ﬁﬂa\rlng avallable spacet relatlonshlp words 11sted above would a1d students

in posltlonlng each character 1n relation to tTe other,
3, . .
Once students can describe arfgngement and rear::Egement of tw&\

or three'pictures,_flve pictures relating to one theme Id be .inserted

into the squares. Each_studen may then be as?ed to provide ‘an overview ¢
Jsentence _of the meaning of the entire tﬁeme{ This~sentence would, become
the key or topic sentence for that student's written composition. In the’
subsequent descrlptxon of .the features nofed in the p1ctuyes ceptalned K
.in the arms, a series of sentences would be generated that indicate. a
2

relatlonshlp to the overall theme. Once again stuﬁents could refer .to

?’

the approprlate lists of transitional elements and organize the theme as

~

various features are described in relation to ong another.

A final way to organize visuallstories is to arrange sets of
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pic¢tures which~focus on t s1m11ar1t1es or’ d1fferences betwgen 11ve and

~ ‘> N\ ’

2
_1nan1mate obJects. TThis strategy develops the compar1son/contrast

4 -~

tecqelque in writing. Compar1 g and contrast1ng can ccur 1h sequentlal
\ - ‘
. and.gpatially organlzed w;'

-

ing. However, it may b qulte benef1c1al to _

0 e~ -

.devglop it as an organi onalstechnlque of_1ts,?f to nake 1earn1ng d1s-

_L7r\ dlsmlnat ion |

/

abled %tudents attenti

skills. to . o J%ﬁ?,

..

-

R Comparlng dAnd contrasglng are ways in, thZh _eople’thlnk and

'rqason\ln;the contemporary wordd. Peopleﬁconstaﬁtly compar1son shop and

.,.dlscuss the value of one item in relatlon tq another. Advertlsements in
. L]

, maga21nes or newspapers den become a% excel ent source for selecting

p1ctures h 111ustrate the relat1ve ﬁerlts of one product over another.
: o ,gr
“McQuade (1976) suggested that. dec1sI$ns made by ad wr1ter AbOut promotlng
: [
a product an% onv1nc1ng an audience ‘to use it are plmllar to cholces stu-
\ i -8 v -

dents must face in the1r yrltlng. When studeng ‘¢ompaxe- and cQPtrast ideas

3 ] ) ) [ &

'iuggested‘by sets of p1ctures, they make} perce tive dﬁb SlOﬂS about how to
communlcate cholces to others. T l . ] ‘ : . : \ '
i

p , In p01nt1ng out similarities between 1tems studEﬁts focus og qurali=
ties of sameness. L1nk1ng expre551ons andagonnectlves used in sequeqflal

N

wrltlng can also be used to connect ideas- 1nd1cat1ng ‘that two items have
simiflar qualitles. Slnce thoughts of a s1m11ar ;ature w111 be joined,

stu ents may be asked €3 compose one sentence us1ng connectives which join .

.
- oy

liKe 1nformat10n. ) Y 420 ‘T -,

(L

Dlscrlmlnatlon sk111s are sharpened as 1nd1v1dual features are contra

) In develop1ng conjrast, students focus o&gfe'tures of d1ffere47
ted

with each’ other. Slnce contrast1ng implies knowledge ®f sameness, it mayj

[

- . l ‘ . ’ .
\ Lo / A




..:’a ) ' ‘-‘ . Lo | ' . .”‘ . ] . . -y ‘ 16._
‘. ) ‘ . *r

'W?ﬁ$<;;;egdifficult.f§r children with leafning,difficulties tb'dﬁgsriminate‘
. . . » . . -

/

ki

b

""' . I
L) . L) . ' i
differences between items whose likenesses are nofgknown. Thus, teachers

A : / : o . :
_may iﬂ?;ialhy need to discuss the likenesses between pictures before stu=-

« 4 . <L P ) - &
dents attempt to point out what makes them different. L -

. - 'Particular transitional words and phrases signal chaﬁge'of‘fhoﬁght
. ~/ —— . -~ ) ' ] . . -
and {ndicate that a contrasting idea will follow . Teachers may -ask stu-

[ ‘y N .

. depnts 'to initiate the conflicting idea ,by using one of the following

)

céppectives”Which'indicate a chahge in or a contrast with an idéaiélready

r. . . ] J | s ,
. 4 3 . ¢ Pl -
: presentﬁg., : o (// S e .

“but | | although still
S vet : - instead ‘nevertheless .
% however } - otherwise > even though+ . .- .

in(sp%te of v
' S - L el ?
r worki on comparative and contrastive skills.separately, -

s s B

¥t sequence of pictures may be presented to allow students to after-
) ) , . . Q 4 .

an

nate styles depend?t on the 'way/in which each’ ha\s int/éri)'réted qualitieé

'\ ) .’ . ' 7 “ * ) \ - . : .
ness ,and.difference. For 9xamp1e,’s§gdents.saw a series of seven

slide: iﬁ whith séveq ski racers negotigteg a, difficult tugp Ez'the side
eraﬁpdsitioh,

of a hill, Since each:racéfbwas photbgréphed from'ghe same ¢

theifbcuswwas solely -on the ékiilgof each racer., Students werg'asked‘to

k4

. .attéhd “to how the racér§\§7te-alike or different in their execution of '

~

‘lighted.

'the turn. They examined ¥ach picture to note particulars of skiing style,

-

mishaps, and expressive #£acial featur?s. Th‘ some students compared

skiiers'while othe\ cégﬁrasted them ih\ heir writing. Neither sequential
] : v e . T ’ '

.

movement 1or spatial

note partitulars inj

"&gaization was emphasized; rather, the ability to
2 |

- ’ i
’ ' N

In visual composition planms,:teaching of writing and reading
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skills follows stuigﬂ? involvement in the process of using .lanfuage. f;

3

Implementing the final level of the plan shown in Figure 2, the teacher _—

,
’a

_fplafs?a-major’?ble in stimulating language growth, in aiding writing de-:f

1Y

- R . : . - N L
~ yelopment, and 'in strengthening the comprehendihg process in reading.
. ] . .

e - . ' - v Lo
- 'Once student ‘papers are returned, the following suggestions may be offered

-

as the culminating activity of the visual experience.

o - .
: . ‘ ‘ \ :
. 1, Have Seiai;ed students read their papers aloud. Show. B
: 1 how these Ypapers captured the organizational style in- S
tended by the visual arrangement. Or reshow the ‘entire  ° i

visual jsequence once again pointing out to the group how

the arjangement is organized. Use the apprgpriate con=
_ necti¥e words in desoribing the orgamnizationy: Those who

did ot achieve an organizational pattern in their wxiting
: exerdise may sense 'the organizational pattern now. This !
* T learning may be transferred to ensuing Teading and writing -

acgivities. ! . e\ - o .
2, Have particular student papexs projected on the overhead.
Since thgeviSual experience is common to all, 6ng student _
will be tter able to visualize how another expressed the
samd idea, scene, action, or theme. Generate discussion

on "how" sofmething was said, Discuss a senftence'!s ap=
propriateness or lack of it. By using thedxr papers in .
this way, students strengthen the bond befween imagéry and .
language. v - . . _“ S e

3. Have specific sentences read,aloud frdm other papefs that - .

. . . ' . captured a meaning or mood ff@m_ particular picture.. -,
_ A combination of such creative sentences could fdrm a , .. .
' I sepdrate -"ideai" paragraph for at sequence, e :

| S . . 3 '
{ " 4. Point out the’concretenesgs or-.ividness_bf word choice’ to
- . describe a particular scene or event. Enrich vocabulary °
o understanding ©y using words thgt best describe 4, scene
' : or action. o ' '

5, Develop the use ‘of figurative. lyrguage to portray a
: »  certain meaning.| Often, students will use figures of
." ' . - speech since conqrete imades were fresh in their minds.
' T For instance, one) student wrote, %A mountain is like a
giant with grey Hair, " to describe the Matterhorn. The
use of metaphors and imagery ai§o encourage right brain
processing (Fox. 1979). '

L

: : 7 . .
ate on-tn% tramsition between p1ctu}es and how

6. Conce \
' nts ‘used connectives appropriately to link

‘specific
ideas.,. .

4.

-




// . 7. Work-on sentence c truct1 n'by 1llustrat1ng how
' students may co ne romiseveral pictures t i et
form one sentence, From cgmbhnlng visuals, students', 5
. learn t6 combine sentences. . Research has showri that :
- Sentence-comblnlng Pra t1ce aills read1ng\comprehens10§<j
and writing maturity (Com 1977). J

Y

. \ : .
8. Finally, devote time to the reading of the same style <o
from other sources., Select paragraphs that illustrate .-
~ ' . the style of writing students have’ just completed in
J .. 4 the v1sual/wr1t1ng exercise. Since each student. has‘\J‘
: # seen ‘visual organlzatlon of that discourse, she/he may .
- be able to percelve this structure more readlly in
reading experlences. Understanding th& internal
. i structure of written organization strengthens the .
comprehendlng process (Herber, 1970). /] - . f

\ ‘ i . . o " . 1) il . . . '. - ,‘
donclusion " . . % Coo

.
The visual stratEQles suggesdgd in this paper s;;mulate ight-
¥ .

, brain hem1spher1c 1nput w a g verbal productlon of chlr' en de-

| 2? flcient in lz;gﬁagiaskllls. P1cture stor1es‘can provide” concr e sxlmulr

. to assist these children in the v1suallzatlon oOf 1deas, .As F_ suggested =

(1979), when teachers st1mu1ate r1ght-bna1n processlng‘“n
©

p1ctures and the encouragement of mental 1mag1n1ng, recal. ..d'cOmprehen51ox

ng the use of:’

1mprove s1nce ch11dren learn to qonstruc p1ctorra1 framewo ks for/new .

v

words, concepts, and storles @Furthermore, the_Iearnlng disagllltles

teacher can caﬁ;tallze on the common v1sua base shared by all and the

' .

: compos1ng proce§s in. which each part1c1pateﬁ. Vlsual-;beallconnectlons L
P FY ~ J - ~ " -
strengthen language,iecall and organlzatronal style,’ Students.can be s
‘,’ "f’ . oY . 3 " '{ -
. taught to grganlze three ‘major: patterns 1n writing: narratlon, descr1pt1on,
. ~ .

and comparlson/contrast and to use the llnklng expres51om;that connect
\

1 1deas in each pattern. Through v1sua1s, learnlng d1sabled ch11dren are f
. L]

prov1ded concrete opportunltles to capture life experlences_}n-wbrds,

k]

P

. ®
-

. ' : . " 4
‘. v . @ .
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