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ABSTRACT o
P*eliminary results of two surveys of parents,,

students, "and teachers ‘in Catholic elementary schools in British -
Columbia indicate that public funding for private schools' codld cause
eterioration in the schools' social climates. Data were collected
both before and after. British Columbia instituted its program.of
public aid to private schools in August, 1978. Over 20 privaté
schools receiving public aid participated in the two surveys, taken
in the spring of 1978, and the s ring of 1980. Parents wefé asked in '
each survey to assess the school financial jeopardy, need of
parental help, degree of social cohesion. level of  teacher
commitment, responsiveness to parents, 'and academic. effectiveness. .
Differencés between the responses to the two-surveys indicated that
parents felt the levels of all these factors had decreased. Teachers
"found increases in social cohesion and teacher commitmeny, a siight
decline in teacher autonomy, and no significant change in parent
commitment, parent involvement, special school mission, -and teacher
vork rewards. Responses by students indicated shifts toward -greater
student engagement in work, and decreases™in perceptions of school
1ustice, the specialness of the school, student énthusiasm for school
work, and the attractiveness of the teacher and ‘the class. TBGD)
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J.’his paper represe“cs a Prelminal‘y an3175 S Qf ché Vel’y first L
paall® o _
longitudinal evidence concernins the 9°t1a1 climate fohcé of aid o

private .schools.' \ The \2Ralysis 19 mth note pr Qlin,inari’ than we had

" plamiea £oY 'ghis ;esy)ation, the feason beind hat our mrk h sxbe__e“v"_\ .

seriOusly impeded for @oTe than nise Tonths, ou® OF o 135C twelve b7

difficulties. with our msJor funding ¥Bency; c”*’ itig a1 Instituce of
Education.i T L .. . _\ ’
The analys{s preseﬂced in Preliminaw fa5hi°‘1 hete was-qade p055ib1e "

k)

Data for t:he analys:ls V

h ' ir
and Parents in Publi%ﬂd private 5C Qle in ﬁf tish bOlumbia The f St

| survey (Survjy 4) vas conducted in The o5 4;g of 1978, béfore the P“blie

‘ atd began to flaw the second 3““” (Survey 03) Wag. conducted tﬁo years

1ater, :Ln the Sprihg of 1980, ‘f“f r'.“'-Qr-‘ly :\'l" yﬁa;.! of experieuce vfith the

/ w6 _ .

new aid. . By comparing data from 5"”‘? A w:(.ffh d‘ta froﬂ Survey B, e Can

attempt to identigy soci‘l climate °h'°8ta ehst S 1ogically attrib“table
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: /; Since,the schools Which .are desig ated as "pﬁivate or “nonpublit"- ﬂu_' "

,g{ - ‘for a report in British Columbia, ‘ eaders shOuld be foﬁyarned of some ’ .ép

I
inconfistency in this‘résard sin e we use privaté" and "independent

L

. Funds . for the data—acguisi QY\phaseq)of the two surveys reported
_ here were provided by grants f om: the British Columbia Ministry of Education
‘tO the‘;ducdtional7ﬁesearch Insd&tUte of British Columbia (ERIBC) ERIBC ﬁxs
inﬁhprn, was responsible ibr data-acquisition in both surveys The planning

and. analysis of the surveys was financed by the National Institute of -

.1.\ .

v Education (Washington, D.C.) apd was exeeuted at the University qf
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British Columbia s aid paid direetly to independent scﬁools, is

allocated on a per-pupil dwerage-attendance basis. Either one of two'
/ , ™~ e

L ) 3 "\ . L




_leoels of ai& is vailable,co independent schools that want it ano can

| qualify. "G:ou l" schools-receive'asSistance aﬁounting.to 9 percent of the
9er-puptl oper ting costs of public schools in the districts in which given
-:independent s ho01$ aze located " This aid involves no provincial rugula-

tion to Spe of at all. For "Group 2" schools the amount of aid is

30 percent of public scbool Operating expensas in the districts in which
given indépendent schools are, located. It entadls a little regulation,

-

€
thus far apparently benign in nature and appliqation. ‘Almost all indepen-
e

"or 30 per-

dpt to h&qe a notabLe impact on indepen— t(

A

« L

T a; oroperly used, could obligirate many dis

schools.i Patrous of 1ndependeht schools k- 1d become less active in school

N\
affalrs, tending more and more to view the -chools as belonging to government

oy
"rather than’ to them. Teachers in independen"

’;pdtqntisl suppa:iifor independent schools as vi

increégingly aaoqt a "ynion mentalicy," focusi-fﬂon their salaries and

1

W;dent schools could reduce their fees now
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fringe benefits. Schools previously tottering om the br of insolvency
could enjoy a more Secure future. Many other possibili es ome to mind.

The larger invescigation of which the present study s a part is

| addressed to many possible effects of aid to independent schools, including

effects on the taxa:ion structure, public schools, parental choice, and

°

' political l1ife in British Columbia. The present report concentrates ex-

4

clusively on the effects of the aid on social clﬁmates in independent schools.
Before it became evident thattthe British Columbia legislature would

seriously consider giving aid to independent schools for the first time in

B. C.'s history, - thd‘principal author of this study (Erickson), along with

Richard Naule, began an investigation, in. the five most westerly ‘providces

in Canada, that concentrated on identifying important differences between

-publicly Suppoited Catholic elementary schools (then found in Alberta,,

Saskatchewan, and Ontario) and grivatelz Supported Catholic elementary
schools (then found im British Columbia and Manitoba) Funde@ by the
Spencer Fdundation (and consequently identified here as. "the Spencer study"),‘

that study indicated (wostly through interViews with teathers and parents :

who had experienced both publicly and privately supported Catholic schools) -

that the latrer were dramacically superior to the’ former with respect to

v
<

several social climate characteri#Qécs, sﬁch as commdtmept, consensus, and
community. Though the data‘were cross—-sectional rather than longitudipal,
it did Dot take an unusual leap in logic to- soggest two posaibilities, at
least hyPOtheticaIIY' ' . ' '

(a) The social climate differences suggesfed by respondents in
the Spencer study are produced partially by the differencﬁs in school !

ey
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\ff/ funding (public versus private) . ’t' L. o ' oo . :‘
' (ﬁ}' British Columbia's new progiam o éublié aid to independenc B
N schools, announced while the Speucer Study was in procegs, has the pOtential

of alterins social climates in that pr°V1nce S independent schools along the

same general 1in331, S e e T . .

* 2. Research Methods L | e
When the present study was planned, we designed it to test, amoag

pther things,‘the possibilities raised by the spencer st:ay. We began by f

-0

attempting,,both verbally 4nd in diagrams, to make expliCit the relatioﬂ"'
ships suggested by the Spencer igterviews, : _" b Later,_we

attemp ed to develop.measures of the mAjor eoncepts in. that conceptualiza~

u.

tien. We adppted this strategy for two basic reasons- First it appeared

W

L that cie social climate diff¢rences in ques:ion aight well be the major

distinguishing features between public aud independent schools,.a: leagt '

when‘the latter were privatelz supportEd Secondly, we noted evidence ) -

s °

N

O ~ that soctal climate mighc be % ma_«]or determinant of
student learning and other’ valued 3choQ] putcomes. ‘

The best comparisons across a 9pen of time, Such as the comparisons
'1.01

made here between data gathered in the apting of 1978 and deta ga:hered iy
the spring .of 1980, involve identical Samples. Since our unit of ana§;>is

| is, for most purposes, the individual S¢hool, . we limit our aeross-t

8

comparisouns to sehools from wbieh ve obtained useable data b°4L in Survey ‘A P
- % :

i

(Spring, 1978) and Survey B (Spring, 1930) g . .

We drew the sample of schools iR survey A (Spring, 1980), by using -

Y
3




: a A . . .
the procedures d-gﬁribed below. In-SurVey B (Spring, 198077‘64 sought Jata
f;ﬂm all schools that: paftic*patld in Survey A. Other sch°°ls participa:ed

| in Survey B, b“‘,“bt for the\purposas of che present report:

We d‘finﬁd tha intTded independent SChOOl sampl& as Qonsistins of

’ *
n
all 92 indep@nde™t .} ools| then operating (according to the most accurate

v an '
list availgple) the southernm tip of Vancouver Isl;nd, in Greater Vaneaﬂvéf

v F
in the den 3% valley, and in a/;mall hinterland ¢Atys Prince G¢°r86'

ho . :
Each of a8 sc Sis was matghed ajnst the public.sfhool of similar grade

h ’ . .
level that "’s e closest geogriphically, an¢~ftom the reg&lting Podl of

l 92 public schools, ¥ means of a probabiliéiic sample sgras

45 were selecte
tified ﬁy 8?343 el and urban—suburban#ﬁinterl d. oPartly¥ because the 'aiq " 
- Progranm “33 cout’ QVersial, and pargly because we1Zererf°r¢ed Yo act with
great haste in our initial sux"i we encountered problems of n.onpartiCipa~
. tidg, - ‘ » ' Whereas our origiéal plans called
for ‘a sample of 92 independent séhools and 45 public sdﬁ:;Ts the actual
school 533913 was QOnsiderably riﬁuced. By the time we coﬂpleted Survey A
(Spring, 4973) 324 suﬂ';' B (spring, #980), we disdovered fhat useable
‘data from boﬂh 3" eys had §5gn obtained from 31 {nd

R

sﬁudent un$c1°ﬂn§ire’, 21 1ndependent scgpols for the paanb quesﬁiOﬂnlifes
and 28 independent ‘

)
e deﬂt §chools for the

~

‘fchoolslfor the teacheé questionnairea.

.
. . T ’
L »
L) - . . .
.
e \ : b E\‘$~//r‘
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" at each of the selected gTade levels (above the third grade) was cnogzb at

| | N

Except for sch?ols with 50 students or fewer, ghere all students ”
’ . . ’ ” , /‘ . e - . .
above rhe third grade were included lg the sample, the odd and evén grades 3

[ . ’ . < s
wer¢7e1eernated from school to séhool and one entipe classroom of studénts

4

J . ‘
studeneg in their regular claehrooml with strong assurances of anonymit

.

random for the'student sample The questionnaires were administere to th&
Y\/

' In smyy ler sChools, all teachers were included in the intended sample, hnd*ﬁ

J
wieh large families. Parenr . questdonnaires were administered by mail, with

in sOme larger .schools, fifteen teachers selected at random. The teecher
N : . . { B T
questigpnaires were personally handed to the teachers, along with an eXplany-

tion ancerning the study, and were either collected in person or (if N
’ \]
C&achers preferred) mailed in later. Thirty parknts were selected ‘at Tap-~ g
- [4 /‘

dom in each SChool,‘usins a procedure that"evoideq over-selection of parenty

[

lﬁree follow-ups in SurveY}A (Spring, l978) and Egur in Survey B (Spring, )

1980) Response rates for parencs were 68 percent in Survey A and 75 Per‘ ' '
eené_is%Survey ‘B There was virtually no nonparticipation by ‘students, ex~ = ¢

cept for abﬁen%es. The respOnse rate for ‘teachers is known to be lov; but NNQ;,//ﬁ
o

wag 0oy calculaced by the gyrvey agency in British Columbia.

. S
. o _ _ .
§ When the data were availdble from Suf?ey & Y,
;(Spring, 1978), the items designed te forn the various sqeles vere examited
l&piricglly/zfgmeens of cluster and ﬁégtpr analyses. Items were inCl;d!e 54f f ¢
inxbciles,qnly vhen to do:so was degmed_defenslble on bothAconee;::;I and . /
. ’ ‘ v [N /

*

eipiricsl grownds. \ | e B
’ . \ L\' Y . . ) ' ’-



and Survey B\ (Spring, 1980%,1;:1‘;1;1), to dipefions compoSed of. items that

"have been aggregated tO create a meanp for ayl Daren:s in 2 specific School,

the . individual responses of tcachers have bee? 3ggregated to Creste 3 mean

for all teachers in a3 given sc ool, and phe 4#41vidual resSPonses of Studenty
- .— ] . \

have been aggregated to create d mean for all Studencs ip a given SchOQl.
We have adopted a particularly strgigh‘thVard appanCh in thes com—
cals in Survey &

¢
S

pgrisons.' We compare the means f r\ﬁll inqepﬁuden: sch

(Spring, 1978) with ¢che meang for all indepgﬂdﬁnt schools in’ Sgrvey B
Coprelyted 20d vn e |»tecl:

. (Sp:;ng, 1980). We use ,1mp1; t-tests, e Many additiomal

N
analyses-can and will be performed- We can ¢®mine the data by means of

multivariate Jtatistical procedures We can ¢°mpa§e private Sch0015 of aly
t

types. We can compare public and private 3¢b°°{(‘ Much ¥ork can be d°n°§\:“w;§

on the psychometric' propérties of the itess. Ne'cag introduce pumerous

1
« controls to assess the possibility that cotpgFisons petween Survey A and&

SurVey B are a fupction of samplins etror pvt thes‘ and Rany ochez addi-
:;onal analyse Bust avaic a future repoyt- . - o ’ »

Readers should remember :hat we hg?® not deVQIOPed our messu;

We limit our cdmpgrisans between Survey A (Spring, 1978) -



9 )
we have asked thes, in Survey A .and Sﬁgvey B, .to re!pond to 4dentical 1teus

describing soctal imate in their scﬂéols and ve have exapifed differendes

s thf’t reportS O 4eseed change from Survey A (Spring, 1978) :0 survey 3
(Spring, 1980)

' r
- ~ Inanes Wer report, findings from a comparison of Public
5="~ ~and private 9¢h99§ o) the bagis of data exclusively grom s¥TVey 4 (spring,

1978) were delif8aied snd discussed in consider@ble decail. — These

findings echo s2 of the resylts of the Spénde:.study'&engioned .

—
e

instances, publicly funded schools seen 231y

A}

earlier. In both inferioy

to privately fuldyy schools with resgect to such socia] cliffite

i
characterisc cs 3 consensus, commitment, and seise of cows®™lty. OB "

{4 th%HPaSis of thesQ findings, we £4ft we had even more reaso® %o hypotheslze

that BriFish dblu\bié s aid to independent scﬂbols would heV® 3 deletetiQus

4 .
(gffect on geters *! Soclal climacé characteristics of independ®it schools

; .
Al . 4
- e ) C—
. )
. .

/

v
<
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1. Chagges in Parents' Reports R '

~r-—~ﬁ~15<". AN

10

Current Findings:*Private Schdol Clipgtes Compared

Across Time: Spring, 1978, versuy s ring, 1980

A

In Sufvly A (Sprins. 1978), diffcrencts b‘m.en public and indep.nd.n:
i and pronounced
schools vere morc frequent(in the reports of paTents than in the reports of

teachers and atuden:s. We begin, tien, wich an agrempt to s.‘ whether par-
ents' reportS of independent school climates evidepce any change between
Survey A and Sur;ey ;} (/’

/;. JeORardy. In.gurvcy A, pM
dent schools Verae in

~ -

vey A apd Susqy B, jeopa§§7 was assessed i termg of parents respopses

[]

ents were aQugely aware that }ﬂ{epen-

of £isCal Shortages. In bOth Suz-

to the 50110"1!:3 items: - . - “ 7
.\

I have Often thought that this school might ..10se for lack of moqﬁy

I viab t}is school could afford a better buuding ,
b4
This school seems to have all the equipment 1t reaIly needs.
(Ncga:ivqu worded)
would Dave closcd a long e ago. )
. t
}hlchcf Salaries in tlzls school are lower :b‘n they Oth to be,

A Many psTfencs ful that

. from collapuing. }
!

hey are respou’ible for kggping this skhool

N
This: !chQDi!hlS all thc money it reall?.noeq, to run a good program,
. (Negatively worded R -~
. s Vi

Except er th. ncgltivcly WOdd items, the r.spog;e choices aex-g



T ) .‘

- ' ~
© 11 8
i - ‘ were
oriaintlly valued as followg . \ 8 lfinemcntaf%ater intro-
duccd) 5 ' A S
0 no opinion
. 1 strongly agree
2 tend to agree :
3 tend to disagree N . \ .
M~ 4 Strongly\disagr« L o
Quite Obvimx‘ly, high scores indicatre less percetved jeopardy.s
A As Table 4 indicates, the mean of sghool means, was 15.67 in/ Shrvoy~
. e
and 18.15 in Suryey p, 1ndicac1ns an upwnrd shift of 2,48, or-1, 74 stap-
dard d‘ViationS.b/ th a stacistical significance beyond the .001 lcvcl
Apparently the inflow of publie mouey (at an average level of 30 percenu',
\ .
of publﬁg:achool plr-pupil opnracing expenditures) had baen sufficient, as y ‘
el : -
anyone WOuld ¢xpect to diminish the percep:ibn by parents tha: independenc e
- ‘
\\\“il schaools wegc in danger of losing because of tnsufficient Financial re <
‘\,\ sources. . oo, e :
J / .

\*“<i; b. Need of Parantﬁi;aelg. Neopardy is one influefice cha: seemﬂ‘ Co
. ' n LS “

liknly to generate the perc.pcion :h'c the sch7b1 needs parents’ help.

\-‘ A - '

Singe Jeopardy has diminished,. hﬁs thc tendency for parents ¢o" perceive
ehc school as nc.ding their hqlp (tud to bc inclfh cd to respond) dcclined

W . . N

accordingly-?J / : ¥ : SR

~ . 9

N 4

hm f.ollowins two items w.t‘ used both in Survey A (Spring." 1978)

: b

and Survcy B (Sprin‘ 1980) to clicic partn: s pcrccpﬁions in. this rogard.

. -
| ccd of Help) . ) ‘
I get the feeling cha: chcy don’ t really ni!ggﬁnj h:;p from mc at
) *  this child's school.: ‘(Negstlvely worded) ' \ - - _
R Yod rarely see any paraﬁts hllping out at j scﬁool by detiating
‘ their ‘time for various sctivities. (Ncgaci 7 worded) .,
v N , _'

\)‘/ : ;'.,‘. \ . ‘ ‘ ' = | o \ ’ :
RN B S ST




.4
- P,
) Yy 2 : *
; N )
s [l n’
. - o’ TABLE .4 !
R _coumnlsons BETWEEN FARENTS IN SURVEY A (1978) AND SURVEY B (1980) ON -
' o C "SIX COHPOSITED SCALES SU}MARIZED ON 21 INDEPENDENT SCHOOLS 4
: -
Scale . o Mean of . Mean of
. School Heans, School . R Correlated*
REEPTRLI Survey Ax Survey B * Difference t
(1) Parent jeopardy " 15.67 18.15 . -2.48 ¥ .8
g . : T : (s.d.=1.42)
.- R ! . s, . >‘ . ‘ B
(2) Parent need of help 3.30 4.94 1.64 11.35
Co N S \/ - - . (8.d.=.663) N
(3)_Responsiven¢ss'to t 3 6.12 . 10.16 o 4.04 24.30
~ parents : ' : . (s.d.=.762)
(4) Social cohé sion 7.03 9.03 2,00 . 9.47
S . - : . - (8..<.966) ]
(5) Perceived aqhooi 1.88 2:56 ‘ .68 8.65
’ effectiveness ‘ "~ (8.d.=.361)
(6) Teacher commitment 4.31 6.20 1.89 22.04
. ’ V / (s.d.=.393)

;*A_ll significant at pZ.OOll.V

+

13
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Responses to these two items were originally assigned the followiné~
numerical valdes, with refinements added later.7 i C

no opinion _
strongly agree
tend to agree
tend to disagree
strongly disagree

LD O

Since We reverse values for all negatively worded items high scoreé/here
indicate a perception of less need for parental help. - ,"
According to Table 4, the mean of " school means was 3.30 in Survey A
(Spring, l978) and 4.94 in Survey B (Spring, 1980), indicating an upward
-shift of l.64, or 2.47 standard deviations, ith a, statistical significance .
beyond.the .001 level. - The perception ‘of need of parental help did decline
i when jeogerdy declined.

ya ' ‘ " ' laten
c. Soci%lkgohe sion. In the conceptualization discussedA\

vsociel cohesion is not only linked to jeopa:dy, but also to homogeneity
'(liklﬁindedness) in a school s clientele.: We have encountered casual re--
| ports in British Columbia to the effect that .some independent schools have
become less selective while expa'ﬂing in apparent response to’ the public aid.
In the light of those reports, we would expect social cohesion to decline.
The following four social cohesion 1items were used in identical form,"
'"1n‘éﬁrvey A (Spring, 1978) and Survey B (Spring, 1980),

’- ' The school which this child attends often Seems much like a big
_ family, people are so. friendly and agreeable.

The people who wark together to make this school a success .are a
clogse-knit, friendly group.

Parents 4n this schpol pretty?much agree on whac the school should
be doing 9 ; .

N

"There seems to be. quite a bit of bickering- among parents and teechers,
at this school. - (Negatively worded) , .

Q ' : FUDRNE -

ERIC " 414




FI

' (Spring 1980) :-

) , -

Except for the negatively worded item, the responses to -the items '

were assigne 'the following numerical values (with later reﬁinements}

. 0 opinion . .'“ . .‘ -. ' , . ‘ . 4 B ., » ")",‘ " 1\
1./ strongly agree ’ - ¥ : , S w2
2. -tend to agree ' : ‘ o !
3 tend to disagree S ; . S
4 strongly disagree’ ' - . + .
K ‘ - ) . A
Bigher scores refleot perceptions of less soo!El cohesion. = . :°
/L‘ Iurning so Table 4, we.discover, that the mean of school meats was -

’7 03 in Survey A (Spring, 1978) and 9(02 in Survey B (Spring, 1980), indi-
. P

cating an upward shift of 2 00, or 2.07 standard deviations/ with a signifi- B

cance beyond the .OOl.level As perceived by parents, social cohesion in

. these independent sohools'ﬁaslyotably lower in Spring, 1980, Lhan in Spring, -

1978. - S ';' L o - A

d. Teaoheﬁ,Commitment. In‘gpst'independent éohools,'teaoher salaries

PR

wvere signifioantly improved after the inoomes of these schools were substan-

tially supplemented by provincial aid in the fall of 1978 and thereafter. |

Did this financial shot-in-the arm produce greater~teaoher commitment, in the

eyes of parents" . | | ‘ "
Teacher commitment’ 6&3 probed by means of the.following-three items

in the parent questionnaires in Survey A (Spring, 1978) and Survey B

This ohild s teaoher seems to try very hard to do a good job.

When I see how dedioated many teachers are in this sohool I feel
I must do my best. to help out. -

Almost all teachers at this sohool Seem very well}trai ad for the
jobs they must do.

7 LS

v : oL ’ ¢
/
Respounse to these items were assigned the following nnmeriozzfz71ues
, .
15 -

P . . Ly
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(Wit:h latu- refinements)

no opinion . : . _ . » 2 ..
strongly agree | , o o,
- tend to agree o

tend to disagree

strongly disggree ? ¢

- /

SULNEHO

: ‘ P il
D m ghcr s cores “hus indi;, 3/“ perceptions of 1333 ce,,chet ommitment,

‘"
¢

We see from-‘l'ablg 4 enst the meas OFf sehgol P*Rug was 431 1in Sur”

";;vey A (Sm.-ing, 1978) jand 6. 20- 1n Surve? B (SPl'ing 1980) sndicating an

upwazd shift of 1.8, ar 4 g1 Standard 46t 10ns, Y a statistical sigpds

ficance beyoad .001. Asxessod by the Paf&nts tgapb T o mmitment had very
definitely declined bekwhen SP7LT6n 1978 3ng gprish’ logy, desPite the -

—

das -"n teacher f,wlaries- S s .

pazedes. If teachers,?2? be ome 1eSs dedicated

ox coumitted in che ‘eyes of p“‘“’» d1d the parent? Uy, gescribe the s€BOL

as a whole as less zespogsive to then?

We gauged redponsivenes® 0 P“’-“"’ bath 48 “hrey A (Spring, 1978)

and Survef B (Spring, 930) by means of the. fc:,].J.o“f‘{":18 four 1cems all

negétivcly wordgdf o | i o [

ﬂ Tﬁl.scthl this child sttends is :%8 to da t% maﬂy chings all at .
once, rather than dciﬂg a few "h"ﬂg‘ vell. \
This school does a Lot of things chae T wisp 1t Would 0ot do. |

‘When the school does ghings I do @O¢ lik 1 fey po,,,ég-less to do__' ‘

anything about {it.
'.The princip‘l and cuchers 4n thi’ 3Ch°°1 dOﬂ» 't Dﬁy mllch atteﬂﬁiou
to what parent:s thiok.

’ Rasponse to thege ites® Were ”Sign ®d the golt "’i sumerical valueés

* L

(wvith later refinements): 3 ‘ ‘ | S

) 16




- . g ' -
- - L, ol
2 e : I
< t
0 no opinibn o A | RA
1 - stromgly agree, . - K . _ -
2 tend to|agree | : $4‘ T L .
3  ,tend to disagree oo . -
: ( I ‘strongl \ésagree o ’ S e | -
Since ve reversed valt.(d for the f negatiy worded -items, jigher scores
I"* f ' "'_'f’x_v ’ I

reflect percepg.on of less respons reness. - - .sd“._»,\_, s
" ‘Ihe mean of- school means was 6 12 in Survey A (spring, 1978)
10, 16 in Survey B (Spring, 1980) according %o Table 4, Therve is an

shift of 4,04, or 5.30 scandard deviations with & stacistical s:L‘

q\' et o

1978) and survey B (Sp\ting, 1986) We do not. assume that parent:; (or ‘any~ = Ay

e nged.

{ The item is: '"The rate of scudent learning is above aver
-sChool, in couparison,wil:h ot:her schools." ReSponses to t:h.is item .
- s
. were a.ssigned the following rical Yalues (with lacer refinament:s): . @J’i;
: - . ‘ i P . LE ? 1":1\:' ‘J\
0 '‘mo (pinion ‘ ool ) _ Pyt
1 strongly agree . N s o : . e
2 - tend to agree . o : . ’
- 3. tend to; disagree . . . C » \
) 4 stroungly disagree - ¢,

l-ThuS, higher scores ir'xgii'cate,l‘ess perceived school evffectiv’eness'.

17
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o

o standard deViations, Wi;h a statistical significance beyond the 00~ level
' , : : Pl
’ (see Table 4). B ' .S ;
' T . ‘“_/".‘ s‘} : _ :i
2. Changes in Teachers' Reports ' } '. . j
\ ' ’ v ’ ’ ) ‘ ‘ 1
Since teachers were midway between parents and students in the tendency
); to indicate striking differenCES between public and indepen?!éi scho_ls in

Survey A, we consider them next '

- " . ' . .‘ , v

a. Social Cogesion. Do teachers, like parents perceive Iess social N
C e .

chesion 1in their {ndependent schools in the spring of 1’§80 than they did in

. the Sprins of 19787 - L - : L . %# :@
\ R
We m ured teachers* perceptions of social cohesion by means of the -
a 7 ¥

following 1tems in the teacher unStioﬁhﬁire, botH in Survey A (Spring¢;1978)

and Survey B. (Sprins, 1980)' y K ' C . N : ..
- - PO
This .school often seems like a big family, everyone is so close
and cordial

Paraﬁts often i cate that they appreciate the ﬁo k teachers are

- doing ‘ia hool. el

Ly - '
Teachers in this school appreciate eaug other's efforts to an
um-‘sual ment . : ' v % " N ‘ o § , i . . Q

W
» In<this school, pegple take aepersonal (AN
\‘b ' Tho atmosphere in this School is rather 1mpersonal (Negatively
", w’orded) - » _ . ' v ) v
Excepo for the negatively worded item, reSponses to these items were
\ ST
assigned the fOIIOWing numerical values (With later refinements):

o .-

rest in eaqh other.
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- ’u:\_/-\: T . ‘ ." '0

0o opinion

strongly. agTee .
tend .¢o agree . .
tend to disagree :
Strongly disagree

"&YUNHO.

Thus, higher scores indicate a peree;tiod of less sqcial‘cbhesien in these
~ v - . : . o - - °
independen: schools. S : .
X ! .
The mean ofnschDOI means was 11.10 in Survey A (Spring, 1978) and

9.45 in Survey B (SPrins, 1980),_indicat1ng a dowuward shift: (toward more
Perceived s°°{31 cohesion) of 1.66, or .74 standard deviations, with sta~’ 7

tistical significsnce beyopd the .001 level (see Tgble 5). Lat e-r,

we will ask how parents a teachers could havesopposite percepticns in this

regard-

L] '

/

B Teacher Commitment._ We\issessede\eacher commitment, as reported
%y the teachersg thgmselve,s (in response to largely proj ective items) 'by means

of. the follcwing items in Sutvey A (Spring, 1978) ‘and Survey B (Sgring, 980).
) N 'vs .
what WOuld you estimate as the approximate percentage of teachers '
in. this sehool who throw themselves whol eartedly into their work?

Most ‘teachers in this school seem dedieated to doing e truly
outstanding job, . -

. Some teachers in this school seem downright lazy. (Negatively
worded) .

Respogges to the first itgm"lietee above were assi ed the following

nume:icailéaluee' o/ . N
| A1l or pestly arl
60 ~ 8072 . e ,
Aroung 507% . X
30~ 407

wm s WwN -

Less than 202
Responseﬁ to the second item 1isted above wers/éssigned the following

M
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. . = . { .
) TABLE 5 : ' . , . ' . ’ Z
d .. SIGNIFICANT-COMPARISONS BETWEEN TEACHERS IN SyRVEY A AND SURVZ? B
. “ON SEVEN COMPOSITED SCALES SUMMARIED ON 28 INDEPENDENT SCHOOQLS
ie ”~ \ ° . - .
3 . - e e g e .
Scale \ﬁ b{ean of | 7 Meang of
' : - School Means, 1 School Means, correlated‘
. Survey A iy - Survey B ’ £t
1. Teacher Autpnomy 8.94 ‘ N B 9.73 - 2’53, '
4. Soelal Cohesion ll.iq . » 9.45 , ”_3.89**§
! J, ] ." { : _-b ...“ | o .
6. Teacher Commitment | - 7.42 s .40 2.712 10-1744
e ‘ T . (s.d.=1.416) C
*p £.02 \ >
E , “
*4p £.001 T ) . >
1w !'(*) , ,
L4 1/ /L» . \ ~
i ; I e .
,i' ] ” -
" N (] —1 / *
R E P -~
‘e ) *
\ \ ' ' ‘ , I3 - » ! . 1
. ‘e - N,
!/—‘\ 20 , ‘.\/\’ ~~ ,




S A AN ' . Y g //‘ RN
% EL’-C&J- "&l"‘ "Rich were reversed for the third; iten: Lo

) 0 no opisly

n.
L | sgrougl?y X
2  tend =°.§§31°°x
. , Ngree ;
. 3 K °?”g t yqisagreg o &
. (4N ATNET Ysagree

/
Eigher scores 1h31°ite E-’- e:ggitud teacher coumitmept- y

The pest Of ‘Qh001 gans for chese items was 7, 4z in Suryey A (Sprisg,
1978) and 4.70° &2 Nivey B (spring, 1980); indicating a dows¥aiq shift
(toward more peice 1‘&1 comimgnc)’ of 2.72, or 1.9 standa deviations,
\ _ .. Signiﬁ“nt pevénd the 00&‘ level (see Table 5). Once 58§jﬂa teachers dig~
: 681'88 with ?3"“* * Whereas parents describe teacher coﬁiment ag de-

clining between SENY, 197§ &and Spring, 1980, teachers ‘desCripe that
"comit:ment ag inct
e Q*kv.ﬂ.n g.

L.

‘ R . -
}.kk ‘\ X

’ ¢ 35?5&”‘53525922 Boch\in Survey A (Spring, 1978).: Fnd Survey 3
;&" (sprﬁngv 1980” W ‘Sked ceachers the fol]_oq-ing four.:part qﬂestion .\_.
; \ ' < During che :“l'rent Schoo]. Year, do teachers have tbo much, £oo '
' - little, oF bQut: the ‘right amount'of responsibiu.cy in each of
R the foumfm& areas? 5 . -
R . ‘ e .
-Usqafsh%bd e —
£ - Curff-cul? D:lian::ig:c | : N
- N Hniﬁfmtoe Ry tedchers . ' .
¢ - om Seudet Fguaeson (grading)

Under eagh of the ¥ Sur parts, tescher respouses vere assigned the followins
nuierical Va.].i—“s (with ]_gcer refinements) ‘ o -
> 1. 00 wch . . ‘ | 2 ‘/,

2. apout iy O
3. 00 uttlht

‘.
Thus higher 9°°fea signify&ess teacher auconomy as percei"”éd by the teﬁcbers

’ 20 &
chemselves . R . -

~

(n'




A

afe , . .. ’ .
.‘ The mean of - the ;ch)ool mean for\teachef aytonomy was 8.94 {a- litrle

ess thay "a¥out right," an x\lerage) in Survey A (Sprinmg, 1978), and 9. 73
R
1n Survey B (Spl‘ing, 1978), Sthg an increase in the mead (and a decline /

.-in perceyy, d autonomy) of .79, or 49 standard deviations, statistically

sigoific

q: at the .02 level (see 'I.'ab'le 5) compared witiother changes /
from sume A to survey)/ this one, though s:atistically

ign;Lficant, 15
/‘
gt at 411 dramatcic. ‘

S

on four QimenSi,B?Ls from the teacher questiomnaire om which there was no

.d

=

Showing No Sig_qificant Chang . "rable 6 provides dac2 &

Stztis';QallY Sign{ficant change from Survey A (Spring, 1978) “to Survey B -

(sprins, 1980). These dimensions, :all based on teachgf perceptions are

‘ A ‘
Parent Commitment Parent Invplvement S jcial, A reed—Upon Mission; ang &

{

\‘ Tescher Work Rewards. The\items comprifing eas

'of thes_e mgalsures, both_ 4n

sdrveyfA aaa'sorvey’B are 2s follows:

' ibarent Comitment) " | . < .
\/ 1g you Were planning a field \$¢ip with yqur students, how easy

. WQyld it be to get parents to volunteer to <Qme (along and help?

°

h . Ig gou peeded gome special be’lp in the classroon next week, how ' ./
€3gy would it pe to get a P“et)i or two to help you out for a
tog;l of three or four hours?
’
le your opin.fon, what percmtage of parénts in this school would
Q willing to. help raise some money for some special project by~

’raking charge of a booth for two or three hours on a special

school science fair, arts-and crafts fairs, or "fun day"? -
= ponating cakes, cookies erc., to a special school "pastry sale"? g
= showing up to give the two. above—named functions some moral suppobt

(Dgrent Thvolvement) , - .
Parents often indicate that they appreciate the work teachers are
- doygg in this school. '

-~

\ ¢
Payents are extensively involved in activities im this school.
4} ¢ A4 S ——

Q ' ' .“’ ' 22




A

kg [ |
"%) sﬂRVEY B SH(MING N0 IGNTFICANT DIFFﬂRENCEs 1N ATy

| kw PARTSONS BRTWERN SURVEY A
. 4 QUESTIONNﬁIRES sUMHARIZED oN 28 NDEPENDENT SCHOOLS

RO O COMpOSTTED SALE e

v

‘“{’ <:4 | T Mean of sghqol Meang ‘@Q 1 liat‘d

. - . ‘ — . M . ) ' \ Drre @

sealé v [survey AOEN | firvey 5(1980) Difference ) ﬁf

. . i . ) ‘ , ‘ ’ o . . "
,L\\«E-Parent Comai twent 0.9 A9 - N -1/291
2 W L (8.d.22,03) . ‘

r - T~ A | o e
3 Parent Involvemént , b6 b2l 1 . N 136 |
N \é C o e

. ‘ ‘ . . ‘ ' o » » .
5 Special, Agreed-upn . [  7.63 ) 1% ) 0.7
Misedon J 1 (ﬂ-d-v'l.ﬂ") ol
. . o . ) , |
7 Teacher Work Rewards 1.9 - Led 0L | 0.10.-'. '
: ; ‘h _ (l ~ : ‘ (B-d.'-?l) - ', ,

1




o ks
. LN -
4 . b ) L i * :
° : ’ * s 14
. - 23« ' ‘
Yy 4
Y fl/ (\/ \ i
—— > . o’ \ Cr
-Upon Mission) - :
very special abbut this school . L - (
¢! - s \
ts a number bf UnUSuy] advantages .
' ‘ are. Vﬁf{ﬂma” t0 the goals most of .o Y
. < : \\, ~ T
aro tere that &‘5 school is :eall}’ : ‘
~_ dis:incti\re., diffe\ent from mo“:’i other 3°h°°1s \ \ N
- TWR (TesSher Work Rewards) o y L -
In chis School, I find u:y work rewardiﬁz ‘ _ N
. AN \ . - L ' .. N .
B - : 7
R ) . . - o 4 &'m?‘?
L f:\' 3. Changeg in __Students' Rep orts . -, _ o ti - _.,9
Finally, We turn to comparisons based ‘upon dagy from, t\.i sgudeps‘q&gs;; SN
. tioﬂnaires id Survey 4 (Spring, 1978) and Sqrvey B (Spring, 198 )iy S AR
X - . . '
N a. Te;cher Commitment, Whereas report‘s £ro® parents i’n cated that A
v teacher coumitﬂent had declined and :eports ‘frow fachers 1nd1cagg thaz;
teacher conmitme.nt had increased, repqrtt from Studeneg indi_cgced né ‘signifiy
'~ cant differences in this regaxd. = . \ 7y ;.""",«.?-"
X . : _ . : S §
R . We measuTed teacher %miiunent: a? perceived by students?'ﬂ‘ bgzﬁmans of
~ the e’follmd.ﬂs items in Survey A (Spring,’ 1978) and Surqey B (Spring, 1980) :
L This tescher tries very hard o see that W"-}body learns /
« * A
Thi’ tucﬁ rully thies bard to do a goed jgb. ’
This tescher really doesn't care whether we legrn or not. . "
; (Negﬂtiv‘ly worded) -
| This tescher cares a lot ‘about what students think.
" This tescher goes out &f the way to help Studeyes.” = -
Excap: for che negatively WoTded item, résponses tO these itgj.s were aSSigno.d
Al
the following vtluu (with later refinements) 3}
» \ — N
. S - . .
W,
< JE S . , 25




AN B _I ‘tITUe . P & g : i e i
: 2 false ;- . N o v
- RV : 2 -
Q Conqﬂqunntly, higher gfi\s indiﬁntﬂ perception-of less teacher commicﬁent ' .
P [N ot .
The nean - 0f school méans was, 8, 09 1n Survey A (Sprins, 1978) and 7.55 4n

” -

e Sur%cy B (Spring, {980) Eht thc difference of -S4 ,vagnefé cwcntieth of a .

b.“'

s:Andard.;nwiation, 1s far frou statist}cal significance (see Table/ 7) T ey

- -b. Attractiveness of T aCher aud Class.’ We asked studentsqdbou: the -

ittractivtncss of teacher and cIAss ig the folluwingﬂizems boch in Survey & .

o emsales L o

/

.»' I think the’ teacher teally list the scuden:s in this class

, \v"" nos: students don t 11k+ this class. (Negacively worded) r'-“*f.

. ‘This teacher 1is more like a friend :han someone who' tells ydu _
™ - what ycu should do. ! . . . . ' n

7 Most. Student3 Seem to like :his class- e -
Students n ¢t is class 1ike theit Eeachqp a lot. L
Except for the negpgii'py yrded item, theufol oéing.numerical Talues~ﬁére",

Con s

assigned to the t&ponses to these items (with later refinements):

.1 . krue ' L'v ‘ B ,\
'- fds‘ ‘ q‘. - ) . . N
72} S

Higher scoves’ signify less a:traCtivengsg of :eachex and class.

The mean of school means °~,

. v . .
14 ) ( (Spring, 1978) an;zs/{n suwé ) 1T qg, 98&), indicating a Shift Oé

w21 (. 3% of a stagfard deviation) 1B the d1t2c:ion of diminished a:tractive-

S dimension was 7.40 in SurV¢Y A ' L

-

ness, s:atiscically\ignificant at :he .006 level (Table 7)

‘c. Studest Engagement !n»Wofk In an ef!%tt to de:ermine how much

l “

léquents 3;5?ed to engagt 14 their w0rk, ra:her than "foolisg around moo 5

d \ vj
26
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dlydr"ﬂ %, e‘c” e inclUded the followins items in Syrvey A and Survey B:
S0
g u““‘ foq) arownd a 1ot 17 ‘his class. (Negatively worded)

(N 2‘t es 1t 18 hard to work in tBiS c1,4s because it's noisy.
8!&14317 Ql‘dgd) '

o 8t .
B “dﬁn:s aré Pretty quiet in ¢his Slass,

for i . _ . ' .
E1-:c¢l="‘ the W0 n‘gatively worded ite®Ss> which Were reversed in value,

th‘ foil‘bin% Value w‘re assigned to th® Tesponses (With later refinements)

’

1.

2 Sxye
o, Pl ab
"~ The

Bugy of “Thoo) eans 15 5.04 27 Survey & (Spriog, 1978) and 4.82,
L 5“54‘ 3 (spfing’ l930), iﬂdicatins a slhift: of 22, or -36 standard devia-

oo

' tioas, ti& ically Significant ae the -03 level, 18 the direction of

Rrested Sigement M vory (sée Table 7)-

s ' | W&'M‘ To aggess the extent to which stu-

’ dgncs'dcr qepusiEStle gpout their studieS, we used the following items in
surﬂ}' P g gyrvet B | |

“’\1 e8]V my watk in thys school,
Hoar ; N R4 5°h°°l work 18 boring. (Negarively worded)
F = drovd O uy scbool work. '
gxﬁ_‘?t .fof the ﬁqgggide‘ w;rded 4-‘%, responsSes po these items were
ag;izﬂ’d b “hmofi¢‘l Valye of 1 for "tru9 and 7 for "farse" (with later

' I\;enat"”.'““)')‘1 |

Thu®> higher SCOreg indicate less
s o scudleg 2% | '

.
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The mean of '8chool peans 1s 4.16 for Survey A (Spring, 1978) and .
433 for Survey B (Sprins, 1980), indicating 2 shift of .38, or '1.58 Stag-
'4“d deviations, significanc beyond the . 001 level, in the direction of
dimynished enthusiasm for school work (see Table 7). ' ;

’e: School Justise To determine the extent to which students Saw
thiggelves gs treated fairly in their schoolS: we used the following itens
4n Surveys A énd B: ” |

/

When teachers beCome angry in this scbool it is usually for a
good reason.

Teachers around here almost never ﬂ°tice when a student does a
good job. (Negatively worded)

When I work hard around this school, #°Pody seems to appreclate
it. (NegativelY wbrded) .

I know some studen:s who got into twouble yhen they had done
nothing to deserve ir. (Negatively woTdeq)

Exert for the chree nGSatively worded 1tem5s for which values were Ireversed,
the values assigned to the responses vere 1 for "erue" and 2 for "false"a_
| - o E Thus, higher scores ipdi-
“te less of -a sense of being treated Just17 |
° The meap of school means is 5.28 for SUTvey A <Spring, 1978) -ang
5. 57 in’ Survey B (Sptiﬂg, 1980), indicating s shift of .40, or 'almost pre-
‘18e17 one standard deviation, signfficant bé¥Ond the .001 level, in the
dirgction of less perceived fairmess (see Table 7). -
',f- _2!séél;§2992l_é2552522252525~ Finalyy, we sought to ascertain
"hg extant to which stﬂden:s were. attracted €O their sch001 as one Qhat was
i some sense special- To that end, we imdludeq the following items in

the armdanr auaetionnsiTe in both Survey A (SPring, 1978) and . SurVeY B



(Sprins, 1980)

¥ .yﬁf : I tesl it is an homour to 8° to a school like this. . =, |

Most °f ' the time ‘I think this is one of the best schools there is.
J : nJ v
4s befors, tR9 ‘responses to, these itcms vere assigned values of 1 for

- /J)% )

A/) "true" dﬂd 2 fw "falsc" (With later refinemcnts)

(l
,/

ﬁ Thus, higher Scores indicate lesscgf_aytcndency to view a school as a spe-
N ‘
cial place chlt one is proud to attend‘, -

’

* The mean of school means is 2. 52 £or Survey A (Spring, 1978) and
3.07 for Suf"‘y B (Sprins, 1980), 1nd1cating a shi.ft of .44, or 87 of a.

/

standard dcviation, significant at the .025 level, in the direction oi a
diminished ¢°ndency to view the schoo}l as a special, attractive place (see_

» . \

Table 7). ' .

k|




-y . ' . ' ‘ ' . )
X - . ] ‘ /79 ) | . - .
. To summarize hose findings, vhen we' comparad data from Survey A
(Spring, 1978) with data from Survey B (Spriﬁgb 1980), we discovered the
following .

On the positive side: : . o ' .

Parents indicated that .their ifidependent schoolsl-were less
scverely jeopardized fqr lack of money - ’
Sz{xdents indicated that
. + « teacher comitment had not changed :
. . . students were more consistently engaged. in their '
'  work (rather than daydreaming, etc.)

Tenchers 1nd d that - _ g Co. .
o« o e 09 comni tmeskt had increased
e o e 306141 cohesion had increased
. . . there was no diminution of parent commitment,
paren: involvement, gense of special missiom, teacher
work rewards

On the negative side:

Parents indicated that
« « . they had s diminished sense of being needod at the sch001 ‘

. . social cohesion had diminished at the school
teacher commitment had diminished
the independent schools were less responsive to parcnts
levels ofystudent scademic achievement had diminished.
. " m \
Students indicated that
. they found their schools, classes. and tcnchors less
., attractive than before . .
their enthusigsm for theipgchool work had diminished

J

ﬁ%g, " vy e e . ‘they had s diminished seunse df being treated justly
| Teachers indicsted that their autonomy had diminished to gome
_ extent S o
Y , . v
5. ' . » . -
. Conclusions

Exccpt for the da:i tranftcachcrs, these findings conhorning social
climate changes in ind.pcndonc schools be:w..n the spring of 1978 and :ho

spring of 1980 are.mostly negstive. According to parcnts responses to the
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items analyzed for chis report, ;hevéigns ;oncerning th; éocigl climates of
| their independent 3chéols éli point t§ deterioration between Sprifg, 1978,

‘ a;d Spring; 1980. f%h oniy advantage as§>cia:ad with the provincial aid is
| that financial diﬁficulties have dimiﬁiéhed. _According to studeﬂtsg they
are now more cConSigtently engaged in their schqol wor_,‘and TeacheT commit-
ment has not chsﬂggd, but they find their schools,,zﬁjir classes, and their
teachers less acttgctive, they are less enthusiastic about thelr School work,
and they, are Cre‘tgd less justly. Teachers, most of whom ‘have eajOyed un-
prccedented salary increases, descrfbe themselves and their coll“&ues as
more committed thap before, think there is more social cohesion 3% their
t schools, and sgé:noching discussed in this report as deterioratis8.
| Though the uegativé findingé-were all predictable in temps Of the
concep:ualization on which chg cntite.study was based,. | | s o
they took us by surprise for reasons that we shouyld oOWw ex- - |
plain. In in:er1ews that will be reported elsewhere, key informﬁnts (mostly
administrators aﬁd ;ssocintion officials) had indicated 'to us, w1t§ excep~
tional consistency, that the independent schools showed no siggifiSaﬁt

gggative'cffccgg thus far. Qpith. contrary, according to these k&Y in-

formants, psrepts, coacher;? administrators,\ board mcmberi, and 8%Socia~
tion officiais haq caken new he?rtAas a con;lquence of the public wsistance.
Now that the 8choolg no longer were plnguﬁd By‘rthrring fisénl C¥lges,
personnel coul§ Copcentrate oh‘%mpqrtapt 1mprovim¢nts. Par.n;s;f‘thcr'thln
losing interest, 3gemad more enthusiastic :;d involved than ever Pefore.

School lctdcrs wearq so vigilant' against the danger of losing the diatinctive

I

features ot indePendent schools that they were emph;sizing thoaa distinctions
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Aas never before,,and Wich mnnifest succ@ess. There might be dgnger in the a
‘futyre, SPecially if the level of the aid were sisnificantlyzincreased or i
‘if sisnifitant new regulations Were laid down by the prOvinQe,qut thus far, <§i

there had. Deen no notable deleterigus comsequences. We believe these re-

-

‘ ':'em'convincihg. . _ }
If One 1s in::;;sfed in Social cl ";te cha:aCteriaCiQs,_épwever. che .

evidence nalyzed in/the present repq§§ is much superion €0 the imprgSSionP
- 8, g
. 1%1?% The, )
\ W :

evidence Clearly contradicts the abqjs;mcﬂtioned reports; }

istic reports of sehool administrators and agsociation ¢

. Loe

» .

: A
Even go, several incerpretatié%f are possible ‘ To mentféh

Oﬂe possible interpretation is that the evidence ﬁfom ;ﬁich§§§,
2

0-

whea- coupleq with the esrlier Tepsr % ‘from administrators' ang 3SS°°1“1°“ : &
off1c1a15a should be rggardgd as va id, and thus that :ﬂz rgpo;ts of che ' ,'l;

s ) -
studcnts and parents should be dissegarded. However, ceachers4r niscra— v

S,

tors, and aggociation officials are not, 43 we have noeed, the est source

of data 0“ the perceptions of Students ahd parents. ﬁ?ercﬂbtions are one of

-

the: kay élemznts of social climntn. If students gee th ves as the

reports in vhis study 1nd1cat¢. lnd if the pcrcgptions of PQrents are as
{

’rcporttd hege, chen in :host E&‘Peets, at 1'ast, the SOCi?l climates, have

~

detgriorsted beyond question. . . . b Y

.Aﬂ"thcr interprefation i3 that the deterigrating attitudes and per-

ceptions °% students a entS are a reflection, mot of ndggcive outcomes -

of B. C.'S aid‘to,indc ;;schools, but of a 3;owins'n¢sa:1vism toward

all QChboli in 66: society as & Wholae. The validity of chis interpretation
‘ g _ ‘ i . ’

ette La PBmcad ta amalecaa PHAE Caccld mar Ba ~aammlatad 14nm Cima for this
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report. We will be eager to see, -for example, Whather the attitudes of
B ~ Students and parents-in\;uolic scnools detariorated along the same lines,
'~‘and to roughly the same extent, between Spring, 1978, and Sorin%‘ l980<
) A third posaible interpretation is that the indications in this
,.study of a det iorating social climAte in independent.;chools are falla_
clous—-nere artifacts of ssmpling etror Or chance variations. The risor..
.  ous 1svels of statistical significance (mostly beyond .001) for most’ of ’
t‘hn relationShips in this stndy tend to rule out ehance‘findings,' th"“é}i
ve plah to perform multivariate analyses in the fugure. to reduce Yhat
'likelihood even further. Moreover, it is becoming more and more diffieulg
to dismiss. the suggested\\elationship between social climate and soufce of
school funding (public versus private) now that the relationshp has been
.susgssted in four independent analyses The relationship was first Sug-
gested empirically in the spencer study, " in wbich E
P“blicly supported Cathogic&schools in Alberta, Saskatchewan, and Ontarj, |
werg compared with privately supported Catholic ‘Schools in Britisb C°1umb1a
and Manitoba. . It was suggested again in compariSons between British -t
Cnlnmbia s public and independent schools in SurVey A (Sprinmg, 1978)» 3°~|W13'r‘°d
2 o ‘ arll'el‘o\
i - ' A It was suggested 2 third time in
.3 doctoral disseréation doue with an entirely different population Of
people, in an area far avay, in Merced, California where public and
‘Catholic schools were comparej.bi5 Now, i3 the presgent study, variat:'-‘?’ns
over time in the source of funding for a single Set of schools are foung to

bé gssociated with the same social climate ‘differences. These highly Cop-

gruent findings. though hot conclusive, are difficult to dismiss lightly,




.33

A fourth in:grpretation of the findings in the present study is
fﬁat social climate characteristics in independent schools did 1ndeedh
| de:c:iorate betJeen the spring of 1978~au£the5pring of 1980 d4s a conse-
quon;e of the 1nflow of public money, in keeping with the predic:ions of
'the conceptuAlization qn which the present study Wag based. We must empba—
size that the findingsr d% not lead inexorably to this conclusion. Much
furthnr work, includiﬂggdbme discussed below, must be done béfore the inter-
pretation will be substantiazfd at all‘%irmly, and it could sti]l turn out
to be erng. Readers hould cake it no more seriougly than the logic of the

—

gituation appears, in their»minds, to warrant.

5%
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The conceptualization has been digcussed in detail elsewhere.3f
- Oyever, it may be important to 3ummariz§43ts central elements here

Effectsmof-gsgggggz.--when PubliQ money is nOt available to support
2 gchool, two immediate consequences Seem Sbvious: TIts clients must support
ic (normally throuygh fees), and unleSs8 jt obtains ¢gnsiderable access to
Pryvate wealth, its future will be in doubt. Evernge in the enterprise
khows itrwill g0 out ofdbusiness i§ it does not COﬁPete successfully for .
" Clients an& their money, so normally Q@yeryone has ap additional incentive
to perform well. In the Spencer study mentioned earlier many teachers
/T' 804 parents said their commitment to a school Was ephanced when their
efforts Seemed badly needed and diﬁfi¢u1§ to replage, .Some ;eachers
d{scuesed,che'apparent benefits of undergtaffing in.privacely ;npported
SQhools.le When there. are barely enoygh gggglg, to keep the school
Tunning, appareptly they value each ocﬁér 's contrihutions very highly,.
ang express appreciation often and intepgely, thuS reinforcing cqmmitment}
Similarly, when a private school 1is Short of money , it appears that people
Pul] together as a rGSult. Teacherss Viewing the financial eacrifices of
- Parents and the conscientiousness of Stydents, redoyple their efforts.
studencs, knowing that their parents are doing withgyt things to send them
t° school, and witnessing their teﬁchers working eXgra hard for r diculqysly
litele pay, .feel obligated to apply ﬂhemselves to their work. Parents,
S®eing that tpachers do so much for so little, and gpserving that their

Children apply themselveS, are reinforced in their Qommicmenc.

On the negative side, extreme dePrjyation seems'ﬁ#ﬁQIY- nave

: ity )

negative effects in any school, producing discouragepent j than

- . - l‘:'.j "7,
S,

COmp{tment. : ’ o
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= Effects of Invesrment;——Pérents may often view schools that appear .
to cost them nothing ee'offering nothing special and thus warranting

‘. - < -
no dpecial effort or thought. When parents must OT pay morg ;
] p’ f o ght Parent pay, pay mors '

~one would expect them tO affiliete more &eliberately and with greaster
commitment. They probably w111 nbg‘affiliate'at 411 unless theY think
-they are getting something extzra in exchange for the extra cogts. 1If

they get something extra, or ﬁhink~they gecl ie, they may feel Obliged-

(committed) to reciprocate in some way. And pe0p1e often follow their
) ;
investments with efforts to ensure a Pﬁ&aff

N
Some parents, haviag decided (for whateverfreason) to shoglder the
“extra costs of a private eghppi; may Juséif&rthe costs by convincipg
) themgelves iin rhe absegce\o;,evidence, if need be) that the school'does,
indeed, feature special ben;fits.' They may view the school through

A

rosq—colored classes and respond to Wha: they perceive with enhanced -
commitment. But one would pot generally expect people either to shoulder
,tﬁe costs or evidence the qommitmezt"when there is nothing to suggest

—  that the school does sohethin; extra. Schools with diffuse, unarticulated

or even contradic:oty 30318 probably ingpire little commitmeént. It seems

. 1ike1y that most parents W111 respond apathetically to such schoolg, and ' “‘r
- if payment is involved, Wil] decide it ig not warr d. The moTre a school
must depend upon private Bqyrces of suppof:; then, more dﬁe-may expect
s o . ) Lt ,\

it to stress and preserve {ts signs of exceptionality.
Effects q§=Homogeneit2;-we suspect that schools with relatively ' -
homoge; oﬁe'CIienteles §%¥e dramatically different from schools with

heterogeneoue slienceleSQ_epsecially when the homogeneity relates to
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educational preferences. When there is reasonable cOnsensus on what a ,

school should do, much eﬂergy thatjmight otherwise be expertjed on_ganagin%
conflict and trying to accomplish many things simultaneodgly should be
available for more productive tasks When,goals are more con istenc and

-.clearly focused, they should be easi,r to achieve. Thus schools marked f

<

by consensus’ should be characterized by greater student achievement along
the lines that the school emphasize. The homogeneity and consensus should
foster the developmenc of cohesive social groups, characterized by norms 3%"»

commitment to the common  goals ‘and by collective belief systsms that

]

reinforce the common commitment. Because of the internal consistency of Such
schools, students should feel that they are treated in a more principled
and consistent fashion, should Believe‘they have more control over their

destinies (becsuse of the 3reacer-predictabilicy), and ghould develop more

‘e
A ]

self~confidence. . Teachers should report that their'imgrinsic rewards are

'
.

-consiscenc and powerful, that their classroom«efforce are generally

&
\

successful, and that parents are supportive and trusting.
o reiterate, homoseneity, in turn, seems aW1931Cal product of the
scyeening effect of school fees.

Effects of Selective Admissions.--In contrast .to public schools, WhiCh

¢

are forced to serve virtually enyone who shows up, privately supporced

2 N

schools may arbitrarily exclude would-Be patrons ﬁno Seem likeli to create

: serious problems (to say. nothing of the freedom to exDell them later, if

they are admitted and prove top be misfits) N |
Public funding need rot affect selective admissions. Bot.woenever

public.fundiog of private schools is considered-or'giVen,'theregis noli;ical
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funding could fncrease the demand for pribate Schools, and private schools could
réspond t;§:hac incrq;;ed‘dpmand, or to the enhanced stabjlity that T

“

Day come with_ig, by‘expanding in Such g way as to become legg rigorous}y
, 3Ql¢cti§¢: o '

‘ uowevef, the findings identified earlier do not precisely fit the
abovg—dlscuSSQd conceﬁcualization. For example, the inflow of public
funds is assOciaced with gdbiciVe Percepcions by teachers, byt mostly

. nagative perceprions by scudencn and parents. It may be unggl to ‘
| .SPeculate cOlcerning ome scena;i% which appears to reconcile crhe
find1$gg with ¢he conCep;ualization. add with ,ac? ochgr at ;hdse .

-

" Junctures where they Seem ccntradictory:

'(;) T!achirs, adﬁinistratora, board megbers, and asaociation eXe-
Cutives have good resson to view British columbia's aid to independent
schools throush rose-colored gla:sts Except in the few inqucndent
schools in Briguh Columbis that hAvc SccesS tO wealthy cliantg, teachers,
ldhinisctators and board membcraﬁmusr have expcrienccd an Overwhelming X
sange. of reliez once the gid was givan, for mlny of them haq faccd fiscal. |
cTigis after fig
d‘!ling noc:ly wit crilis-riddcn schoolg, wust have experilnced simil:r

crisi. ycar aft.r YesT: Associgciou lx.cutivcs,.

the k.y—inrormant interviews mentioned ‘grlilr that
rs in most. i endent schools wcr. considcrably

. luucn:ed as t canscqucnco of t:hq aid, and one would anticipau cotmensurate .
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| Tespggsi g o the bi88%St ¢jgent of al1, 229 less reSP°nSive both to indi-
vidﬁal pé‘.\ts (ﬂho.an 1ngignifi¢ant contfibutors, and upger present
{ ‘ Eqnq151§ﬂ’; eﬂaily fspliceq,by othar paxﬂﬂfs On the &aiting 1ist) and to
p‘*\ﬁt’ s 2 topgl FUP (gimce the voice 0f the province is constant,
Wheygegs o sﬁutime#‘s Of parents are diffiWc ro register collectively).
.F“rﬁhormate’ tﬁachersiand adﬂiﬂistrators, who want better galaries and
'ffingo b 1‘% po¥ °°“Peta for their sha?® Of\ the provincial dollar )
agayget 7 ‘htg oho ¥aue thelr School cost® t& pe held down, or even
red“c¢d Th““ 3139‘3 g profesaionals. vho once wotked together to raise
 fungg, 12 7 de ogtfib“ted services, and balaHCe the budget, are drawn into -
°Pp§s£tidﬂ 1q this 7®3pecy at least, |
(f’ NQ» ¢hat ‘the school 1S on a £1iF7er financial footing, parents
feq cheif. Sy ib“‘i n"!re needed less, snd Probsb17 are less appreci-
¢ atey, I e bpncd?l® of paying people ad®atery f£or Services becomes
eve, gor’ irml est8Plisy 4, the independent Schools W&y reach: the point
wheye pa’- ks ﬂtrib“ted services are actU@lly resented, since they
Tedyce ° ng&d fot ceacher employment and OVertime. %

‘i) T h“"tiut ﬁhat tulcion fte’ and ot:her costg for parents are

4
Tedy . ed (‘ll°“lng fof ihflggionzjfnd some of thig has OCcyyred-—and to the f

ezt;nc c”‘t the provineial éﬁnds are used £° Rmake 1nd8Pende%F schools more :
‘ttl'sctf/ i‘d end®t scpools may be expd®ding toA‘;-‘imits of their
Capycity’ aq Qo¢¢tim.° by iﬂcr“aing chei’.QaPacitY» at the cost of gain-
ing cli’ﬁcé “hoge mﬂ‘i”!tioﬂg did pot girec® them to independent schools

in ype ?”t- The 1ofloy of ‘h°5‘ new cli “ti»~d1fflf°nt in character from

the 41d éi‘ntg’ nay i”ltroduce disgonance inty jpdepesdent schools, thus
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:fngering the diminished sense of community (SScial cohesion) that par-

. k]
69ty reports are indicating.

() Teachers, 2°% with two masters (the province and the parent)

-with increasingly dissonant signals from the latter, and with new and “n'-;

3CSugtomed reasons to take their own financial lngerests inereasingly ineo

'86C0unt, may be torn 18 different directions 37d pay act inconsistently yn

cO%equence. This incoBSistency, in turn, @Y Uegn that ‘students, find~

198 the consequences of their actions less conSlstent a(nd Predictable, ¢

8ftT{pute the things that happen to them 1ncredSingly to chance and in-

j“"ice- Partly for this reason, they may becéme less euthu;iaStic aboye

" ¢hbely school work and £ind their schpols, clasSes, and teachers less

‘Bﬂt‘activﬁ- ’

We continue to SPecula':e. One way of S'"mmgrizing 4ll these possiple

tedepcies in k“ping with the conceptualizatiOR gigcussed

. gbgve is to gtate :hat in the wake of the 1n:roduction of provi.ncial

355%1gtance, the :ypical Brieish Columbia independent schOOl is ‘ceasing to

be R Gemeinschafe, a 61°“‘knit community ia which people perforn b“‘u‘e

. and .
of ™rual commitment to SPecial goals and to “Ch ocher,kis woving Gver '

c19%r to the Gesellschaft, the complex "socic=7' where relationships
s9°%g people are scgmeﬂt'd and specialized, wheTe goals are divergent, and

whbexe people make their Various contributions caloylatively, in exchanse

for their own sp.cial incentives, tuchcrs fof Salsries, parents for a '

PTO orderly school enviTOoument for their childTen, and children because
tBeY have little choice- If chcu tendencies cOutinue, t:hey may bc selfs

roingorcing. As ‘tﬁchﬂrs focus more and more OR extrinsic incentives, they .

AAa ) K
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msy Seem less 40d less cnpnittcd to Pﬂrents and eventually to students,

they may be btought into 1nc:.;sins C°nfrongscions with parents and

school bogrds, 3d they mey exhibit Nulgrous other attributes often sub-
suned under th® term, "union mentality." Par@n:s, sensing more and more |
that their contTlbutions and involvemeng are not only unneeded, but re- u
sented, may wifhdraw to the sidelines, pgrhaps eventually suiping at their.
sghgols in‘thlv‘lilnatcd manner that hag been so widely evidaﬁt-invrecent 1
Jesrs. Scudln"a treated Mro like paAtients under trea:ment than members

of a func:iouiﬂg community m.y p.zform evcri?ore insuthentically, eventually

dxhibiting much Of the hostility and diu:&@}n that has been publicized
of late. Even‘“&lly, independent sch°ols could lose ‘all. the .social climate

IR AR
\/v

charéctcristics that once distinguished them fr&h\pubiic schools.’

This speSulgtive picture may be overérawn. Some iﬁportaﬁt social
cliﬁa:c‘ehgrac“tistics ﬁav. pot been consid;red in this report. Though
there 1S‘pOISU‘£iVG evidence = , . to 1§H;cate that
the social clif8te characteristics that geem typically to distinguish
privately suppoTted schools from pﬁbliely Qpppgrted schools are more
crucial to seh°°1'\ucccss than are the qharacteristics that typically
distinguish pvblicly supported schoOli from privately supported ones, the

evidence i{s not Conclusive.
»

TN
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;gpliCe:ions for PracticefJ"
Even though the dele:erioua effects of public funding, ds suggested
i above, have not been firnly substantiated we think the findings raise
M cen:ative questions about current public policies and policies now uuder _
o 7 eonlide:ttion.ﬂﬁrt does not seem self-evidenc that partial or full public
'( , support i3 an unmixed bleeeing for schools, either public or independent.
| The ebove-diseuseed tendencies suggest to us that if independent schools
v need government-grented fiscal relief, grants directly to parents
(e.g., the infamous vpuchegg) D8y be preferable to grants directly to
eehools,'tax credipn or deductiona may be preferable to grants, end per-
hlpl the best :frangement of all may be to equalize the competitive posi-
- tion of public and independent schools by withholding public funds from

hpch; ezcept, perhaps, for educstional allowances to poor parents.

HBowever, neﬁy other consideretione Tugt  enter into the;debetes'
' that lead to public policy. What seems most desirable educationally is :
often not feasible politically or economically, and in the United sé;c.s,

\ _at least, complex constitutionll {ssues are raised as well Since :he ’

issues are so eomplex and our evidence is still incOnelusive, a full—blown
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discussion of thes® practical impliéntions had best await anocher day, .

;gglicttions for Rcscsrch )
Inplicscionl for research are much simpler to discern. Withoug

further avidence, it will be impossible to determine which of the #bove-
discussod interpretacions, plus others not mentioned here, are most Con-

gruent with actusl eonditions in independent schools At leagt the

. following steps should be taken:

(l) Exttntfv. p.rsOnal {nterviews, at least one hundred and Per-

'h nnps as nany as £wo hundrod should bs conducted soon in British colugpia’s

/

indspendsnt school3 msinly with tlac@nrs, parents and older studénts who

have been in -theit nurrent schools since the beginding of the 1977’73

L sghqgl year, to teSt pany aspects Of the competing interpretacions °f this

séﬁdy's findipgs sgqinst these people's perceptions of what has occYTred.

If possible, these {pterviews should be supplementen by extensi%e obser-
vations, and gfefcrnbly some Substantial e ogrsphy.

(2) Several gther types "of. data should be gathered to test ’everal

key components 0£ the cowpeting interpretations. For example we shoyld

acquirs precise tituzcs on the growth rates, teacher salary incresses,

and recent policy Copflicts of various independent schools, sg we cdh
{

determine whgt cirCupstances are associated with variOus_sociavalimite

'.changss.

(3) Current dsta must be analyzed much .more cg;ensively, sl°ng lines
suggsstsd esrlier and in other respects. It would be illumingting O dis-

cover, for exsmple, ywhether the most pronounced social climate chasB8es have

A

4
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_.occurred 18 the 1ndependent sch°°1§ 1n which the provincial 8rants repra-
~ sent the nighest proportious of OPQrating budgets. ‘

(4) A third social climate syrvey should be conducted ig the spring
of 1982. t0 - add a third point in time to the data from 1978 and 1980. By
detarmining Which tnends'were P‘ffigsnt.from 1978 iq 1980 and from 1980 to
1982, which were shortliQdﬂ,‘and Which became more igtgnse as gime passed,’

4 - we woﬁld bé in immeasurably better pdsition to discern th§ ceperal Qynzfics
. by which pﬁblic funding affects School climates.

"(3) Beyoud the enigmas idencifigd here, we need to bégin focusing
on the factOrs which are most c1°8tly determinacive of school gocial cli-
mates, To do this, we must go beydnd comparing public and independenc
schools. sﬂndying, instead, the effects on sChools, regardless of their
‘affiljstive type, of Vll'iaus combinatious Of Policy~influenced va’r.iables
Analyses of that pature, for which v have already gathered Supplementary

data in two United Scates cities, will soon begin

AR
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1. In'some-respecﬁs, the pgiitics_of.the Study itself make moré
_interesting' reading than the findings. For example, the work has beén .

" strenuously opposed by teacher organizations in Britisi Columbia and

Waghington, D, C., and Wwe have reason to suspect that our dif@épulties
with the National Instityte of Education have SOme relatiomship to that
Opposg;iong In the future, we may report systéMarically om these
mattdrs. . : | - A

" . 2. Donald A. Erickson and Richard L. Nault,. Effects of Public Momey
on Catholic Schools in Western Canada: Exploratory Interviews . A
final report to the Spencer Foundation. San Francisco: Center for
Research on Private Education, University of San Framcisco, 1980.

.

~ 3., E.'g., Edwvard L, McDill, Leo C. Rigsby, and Edmund D. Meyers,
Jr., "Educational ‘Climates of High Schools: Their Effects and Sources v
American Journal of Sociology 74 (1969): 567-86; James S. Coleman, °
The Adolescent Society: The Social LIfe of the Teenager and Its Impdct
on Education (Glencoe: Free Press, 1961); Michael Rutter et al.,
Fifteen Thousand Hours: Secdndary Scho®ls and Their Effects dn<§§$£§£sg_
(Cambridge: Harvard University Press, 1979); George F. Madaus et 2l.,
"The Sensitivity of Measures of School-EffecciVeness," Harvard
Educational Review. 49 (May, 1979):.207-30. .-

4. Donald A. Erickson’, Lloyd MacDonald, and Michael E. Manle¥-Cagimir,
Characteristics and Relatjonships in Public and Independent Schools (Sap )
Francisco and Vancouver: Center for Research on pPrivate Education 28d
Educational Research Institute of British Columbia, 1979). Also see
shorter version in Domald A. Erickson, "Should All the Nation's Scfiodls
Compete for Clients and Support,"” Phi Delta Kappan , September, 1979,
pp. 14-17, 77, :

@

S. Item responses to each scale were later recoded to: (a) asSure
data integrity , and (b) provide for internal cCOngistency in elicitifng
responses. Missing data were set equivalent tO g neutral Scale positioh
equidistant from the two ends on the scale. Valyes above the neutral
position were recoded to' accomodate a neytral Pogition.

Reéponse to items in the questionnaires zdministered to teaChgrs
and parents were recoded as follows: :

_Positive Items, ~ Nesative Items,

Item Transpositions - Item Transpositions

Previous New ' Previous New

Blank - 3 Blangk - 3

0 = 3 0 - 3

2 .- 2 2 - 4

: D 2 - 2
- 3 ‘n‘ 4 - 1
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_ Similarly, responses to items in the questionnaires administered
to students were recoded as follows:

Pogitive Items,. Negative Items,
Item Transpositions : Item Transpositions
Previous New . _ Previous _New bl
Blank = 1.5 Blank = 15
0 = 1.5 , 0 = 1.5
1 = 1.0 N | = 2,0.
o 2 =, 2.0 : 2 = 1.0

)

-

6. In Survey A, for the purposes of other analyses these jtems
formed two scales, with alphas of .85 and .59, respectively. - We have
not yet had time to calculate the alpha for the Present scale, used
for comparisons between Survey A and Survey B. .

‘_7. .See note S,labove.
8. In Survey A, a scale with three items and. an ;alpha of .74 was
used for other purposes. One of the items was dr'pped in Survey B, for
the scale used in these compar1sons, and we have nyt yet had tlme to
calculate an alpha foﬂblt.

9. ‘See note 5, above. “

- - 10. Iﬂ Survey, we used a séale of 5 items for other pPuTPoses. It
_had an alpha of .73. The 4-item scale used for these comparlsons has
not yet had its alpha calculated

11. See note 5, above. -
12. In Survey A, the alpha for this scale was .69. The alpha has
not yet been calculated for -data from Survey B. - )

13. See note 5, above ' B . ) . w"

.. 14. In Survey A, the scale used for other purposes had § items and
an alpha of .97. One of the items was dropped for the scale used for
these comparisons, and the new alpha has not yet been calculated.

&

15. See note 5, above.

16. See note 6, above."
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17. This scale had 7 items and an alpha of .83 in Survey A, but
5 1tems were dropped in Survey B, and Do pew alpha hag yet been
caloglated f£OT the scale use for the Pbesent comparjson.

18. See note 5, above ,

19. In Survey A,. this scale had 7 jtems 'and an alpha of .87,
but 4 items were dropped from Survey B, and a new alpha has not yet been 5
c8leylated for the scale used for the bresent comParjson. ,

20. In Survey A, this scale coBtajned another jtem, and had an

. 81Phy of .53, but the other item wag Copgidered ambiguous and dropped

£Toq Survey B, and a new alpha has not Yet been calcyjated for the scale
usSeq for the Present comparison.,

21. -See note 5, above, '_. _ .

.- 22, In Survey A, thls scale was Qomposed of 6 jtems and had an
alPhy of .75, but one item was dropped jin Survey B pecause of objections
bY the B. C. Teachers Federation (they Objected to asking students to ‘

r€Spond to the item, "Sometimes I think this teacher js lazy"), and

a Mey alpha has not yet been calculated for ipe scale used for the present,
cOMparisofr. el .
23. See’note 5, above,

24, In Survey A, thls scale ﬁgd 6 jtems and an alpha of ,81. .
One of the items was dropped in SurveY , and a nev ajpha has not yet
béen calculated for the scale used for the present comparison.

25. See note S, ’above - P

26.- This scale had S items in SuTvey A and an ajpha of .65, but
2 items were dropped in Survey B,:and @ new alpha has pot yet been -
caloylated for the scale used for the Drsent comparison

27. See note 5, above,

28. In Survey™s, this scale had S jtems and an alpha of .65. In
SuTvey B (the version used for these cOmparisons), 2 jtems were dropped,
and a new alpha has not yet been calculated.

29. See note 5, above,
30. In Survey A, this scale, with these same jtems, had an alpha

of .g1. An albha has not yet beeen caltyjated on the pasis of data from
SuTvey B. '
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L " 31. See note 5, above,

B 32. In Survey A, this scale had 5 items and an alpha of ,72. 1In
*w ,Survey B, 3 items were drOpped, and a new alpha has not yet been
calculated.  The 3-item %9Tsion was used for these comparisons.
.Y :

\ s 33 Ba‘rbara{son, A Study of Characteristlcs and )
' : Relatioﬁships in Sﬁﬁgﬂ‘ and private Elementary and Junior'High Schools in
" Merced, California Ed. D. gissertation completed, pending approval,

‘School of Educati6n, University of San Framoisco, 1981.

~va

"

34. See note 4, above,

35. This pattern is Tepiniscent of findings with respect to
"undermanning" in the extra@-cyrricular activities of high schools. See
R. G. Barker and P, V. GumP, Big School, Small School: High School Size

and Student Behavior (Stanford, CA: Stanford University Press, 1964y:
T "Sensg of Obligation to High School Activities

and Edwin P. Willems,
as Related to School Size angd Marginality of Student," Child Development
38 (1967_) :1247-60. :

36. See note 3, above.
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