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EFFECTS OF BIBLIOTHERAPY ON FOURTH AND FIFTH
GRADERS! PERCEPT!QNS OF PHYSICALLY DISABLED
-INDIVIDUALS Order No. 8104892

AGNESS, PHyLUS JEAN, ED.D. Ball State University. 1980. 106pp.
Chairman: Dr. Conrad Lane - :

The purpose of the study was to determine if the perceptions which -
children have of physically disabled individuals can be altered through the
use of a bibliotherapeutic intervention program. More specifically, the
procedure employed was the oral reading of selected fiction books to fourth
and fifth grade students by their classroom teacher. )

The experimental design of the study compared six groups (atotal of
sixteen classrooms) using pretest/posttest measures; Experimental Group |
and Control Group I each consisted of three intact classrooms in which
there were no physically disabled students. Experimental Group 11 and
.Control Group I1 each consisted of three intact classrooms into which one

- “physically disabled student had been integrated. Experimental Group i
. and Control Group III each consisted of two intact classrooms in schools
which contained a large proportion of physically disabied students.

Bibliotherapeutic procedures were implemented in experimental
classrooms. No treatment was implemented in control classfooms. Pretest
and posttest measures were administered to all classrooms.

The Perceptions of Disabled Persons Scale (Form A and Form B) was
administered as the pretest and posttest. The instrument attempts to
measure perceptions which children hold of physically disabled individuals.
Each form contains thirty items, each requiring a true or false response.
The span of scores on the scale ranged from 0 (extremely negative
perceptionis).to 180 (extremely positive percep ions). © .

The procedures followed by the classroom teachers using the
experimental program were explicitly described in a handbook provided
for each of them. This information was reinforced by several personal
meetings and discussions between the teachers and the experimenter. The
experimental treatment was conducted during a five month period.

The data gathered on'Form A of the PDP were analyzed with a one-

groups. Differences were found, and an analysis of covariance was used on’
the Form B daiz, adjusting scores on the basis of Form A scores, to identify
any differences between groups receiving the treatment and those not
receiving the treatment. .

A questionnaire was provided for all teachers using the bibliotheraby

program. The responses on the questionnaire were informally analyzed in

order to gain further information on the effects of the program.
. The two hypotheses tested by the study were: (1) Thereizno.
significant difference between the mean posttest scores of fourth and fifth

grade students experiencing an experimental bibliography intervention . -

program and groups of fourth and fifth grade students not experiencing the

experimenta! intervention. (2) There are nosignificant differences among

the mean postiest scores taken from the Perceptions of Disabled Persorts

scale for the three groupings of fourth and fifth grade students: classrooms
- having no physically disabled students, classrooms with one physically

disabled student, classrooms in schools with a large proportion of physically

disabled students. ~ . :

Subject to the limitations of the study, the following conclusions were

reached: (1) Based only on statistical findings, bibliotherapy, as defined in

the study, did riot alter the perceptions which nondisabled children have of

physically disabled individuals. Although *he statistical analysis did not find
v asignificant difference between groups, all of the teachers involved in the

bibliotherapy program felt that the program was useful, enjoyable, and had .

—positive effects on the attitudes of their students. (2) Differences do exist -
oamong the perceptions which children manifest of physically disabled
individuals when the extent of exposure to individuals with physical
- disabilities varies within educational environments. Nondisabled children
- who had been exposed to many physically disabled students throughout )
their school years had significantly more positive perceptions of the =~ '
disabled than did those students who had no disabled children in their .
school environments. '
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AN INVESTIGATION COF THE RELATIONSHIP BETWEEN
CHILDREN'S KEY VOCABULARY RESPONSES .AND CERTAIN
PIAGETIAN CONCEPTS '

" BLAKEY, JANIS MARIE, ED.D., The University of British Columbia (Canada),’

1980. . Supervisor: Naomi Hersom

Sylvia Aston-Warner's (1963, 1972) reading instruction strategies and
Jean Piaget's (1955, 1966, 1974, 197€) theory of cognition have attracted the
attention of many educators, but their works have séldom been considere¢
under the same rubric (Veatch, 1972; Wadsworth, 1978). Ashton-Warner's
recent claim that there exist emergent, sequential Jevels in Key Vocabulary
resp onses (Wasserman, 1972, 1976b suggested that the Key Vocabulary
'method of instruction could be examined from a developmental
perspective using selected Piagetian concepts. °
. The study was designed 1o explore and describe Jevels of Key -
Vocabulary response and to examine the relationship between levels of .
response and cognition: St-ees of preoperational, transitional, and concrete,
thought were determined usi.g the Piagetian measures of simple .
classification, simple seriation, conservation of number, and class mcl_u:non.
A gamma coefficient was used ‘o analyze the nature of the relationsaip
between levels of Key Vocshu ary response and stages of cognitive
development. ' '

Teachers in nine kindergarten programs were trained to elicit Key
Vocabulary responses ffora a sample of 120 children. The teachers elicited
responses from the children during a six week period in the Sp_ring of the
year. During the same six week-period the researcher and a trained assistant

. administered the Piagetian measures.

Individual profiles were developed indicating the child's responses to
the Key Vocabulary elicitation. Each response was dated and notations
were made by the teacher regarding the child’s comments about the ,

onse. Based on the recent claims of Ashton-Warner (Wasserman 2!.972.
1970) and Veatch (1973, 1976), the responses were categorized according to
levels of response. o ' : .

A significant gamma coefficient (p € .01) indicated that the lower level
responses were associated with preoperational and transitional thought =
processes while highér levels were characteristic of children who were i
transitional or concrete in their thinking. The study further indicated that
the young child does not always conceive of the concept of "a word"™ from

- an adult perspective.

More than one level of response often appeared on.individual'response g
profiles. I'h addition, finer distinctions could be made in terms of levels of

- response. Because of the observations, a post hoc analysis was conducted to

take a closer look at the nature of the responses. The profiles were re-scored
using an alternative system which took into account these variations. The
analysis revealed that there were 15 patterns of responding to the Key
Vocabulary elicitions. : . . :
The relationship between levels of Key Vocaoulary response and stages
of cognitive development suggests that further research related to the Key
Vocabulary strategy caz be basedona developmental construct. The

. identification of differing patterns of response indicates that there is a.needn .

‘for such research. The present study considered only the ‘oral forms of
response. Future examinations of the Key Vocabulary method should

include written forms of response. - R



"SECOND GRADE STUDENTS

THE EFFECT OF A SPELLING APPROACH USED AS A
SUPPLEMENT TO THE BASAL SPELLING PROGRAM WITH
Order No. 8026995

BouTiN, FRANCES JEANE HAILEY, ED.D. University of Houston, 1980,

* 186pp.

Introduction. Over the past 70 years, information concerning spelling
has been pralific. Yet, a review of the literature reveals a serious gap
between the evidence related to spelling and the application of this
evidence in the classroom. It was the purpose of this study to investigatea
method which could possibly bridge the gap between theory and practice.

Statement of the Problem. The three basic questions considered by this
‘study were: (1) Will a basal spelling program, supplemented with the
Stetson Reading Spelling Approach, result in higher achieveinent scores on
a standardized spelling test? (2) Will a basal spelling program,

. supplemented with the Stetson Reading Spelling Approach, result in

improved long range retention of spelling words? (3) Will a basal spelling
program, supplemented with the Stetson Reading Spelling Approach, )
result in improvad short range retention of spelling words? B

Procedures of the Investigation. The study involved 25 teachers and 455
second grade students attending six schools in the Spring Branch

~Iniependent School District, Houston, Texas. During the eight week |

experimental period, students in the control and the experimental group
received instruction in-Basic Goals In Spelling, Level Two (BGIS).
Experimental group students’ instruction was suppler.cntzd with the
Stetson Reading Spelling Approzch (SRSA). )

The week prior to and the week following Lue experimental jeriod, all
teachers administéred the Jowa Test of Basic Skills (ITBS) and a ‘offf range
test of spelling retention (LRT) to evaluate and compare the spelling
performance of stullents in the control group and the experimental group
according 1o a standardized test and a Jong range test of spelling retention,
respectively. Weekly pretests and posttests were adrainisiered toall -

- students on Monday and Friday to evaluate and com.pare spelling

performance of control and experimental group stud:.:*; according to 2

spelling test of short 1ange retention. . .
Analysis of the Data: Cochrar's C Test for homogeneityof variance was

“costputed (o detect any populationi-error variance. An analysis of

covariance was computed to test the hypotheses with an overall sample (all

_ stusents), an 80 percent sample (students scoring below 80 percent on the

pretest) and a limited sample (students who-scored below 80 percent on the

pretest and who were present for all tests). . ’
Results. Nosignificant differences were found between the control and

the experimental group on either the ITBS or the LRT with any of the ~

. sample populations. Significant differences were found favoring the

experimental group on the eight weekly unit spelling test in one unit with

the overall sample, in four units with the 80 percent sample and in twd

units with the limited $ample. Mean gains favored the experimental group

in the eight weekly unit spelling test in five units with the overall sample, in

seven units with the 80 percent sample and in all units with-the limited

sample. o . o . .
- Implications afid Recommendations. (1) The results indicated that five.

1o seven minutes of daily instruction using SRSA improved weekly spelling -

- performance. It is recommended that SRSA be utilized as a supplement to
. basal spelling programs or be utilized exclusively for spelling instruction.

. with students experiencing difficulty in spelling achie;

(2) The results indicated that those students who were the poorest spellers
benefited the most from SRSA. It is recommended that SRSA be utilized

ivement. (3) ihe
results indicate that the spelling section of ITBS may not measure what
students havg learned in spelling instruction. It is recommended that
spelling achievement be assessed by a written test over highest frequency

" words appearing in students’ Writings. (4) The initially high pretest scores... .

. indicated a need 1o provide students with more appropriate words for

spélling instruction than those in BGIS. In addition, a review of related
research found little support for the features of BGIS as'a spelling '
methodology. It is recommended that teachers utilize the basal spellirg®

- program with discretion. . -
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IMPLEMENTATION EVALUATION STUDY OF THE
ELEMENTARY LANGUAGE “ARTS STATEMENTS OF CONTENT
AND SKILLS . Order No. 8101812 -
BRUNNER, BERNARD PAUL, PH.D. University of Oregon, 1980. 265pp.
Adviser; Xarl D, Hesse

The purpose of‘the evaluation study was to determine (1) the value of &
provincially developed statement of content and skills to local school
district educators; and (2) the influence of a centrally developed policy
requiring the specification of knowledge, skills and attitudes o local sch
district educators’ efforts to implement these statements. ' N

" The conceptual framework for the study was derived from the'research
literature on curriculum development, implementation and evaluation, and
suggested questions from Alberta Education personnel. '

Ten research questions were developed from the stated purpose for the
‘study. Subsequently, two interrelated research instruments, a survey - :
questionnaire and a structured interview questionnaire, were developed to
provide answers to the ten major research questions. A len percent sample
of schools housing both grade 2 and 5 teachers was randomly selected from
a provincial population of 972 schools. Subjects in the study included grade
2 and § teachers in the 97 schools, their principals, and their central office
persons directly responsible for the supervision of language arts.

Quantitative data from the Survey Questionnaire were analyzed by a
statistica! computer program. Qualitative data from the Structured
Interview Questionnaire were analyzed and Summarized by the researcher
in chart form. An analysis of the data indicated that provincial content
statements were helpful to more than 50% of_the subjects (N), but
continued in-service activities were suggested by many teachers and
administrators. ’ i

The findings for the-three value questions indjeate that there isa need
for further in-serv'ce activities on the provincial statements especially for
z

and materials. . .

The influence of a provincial policy on local school district educators
implementing the provincial statements was minimal on teacher time
required to teach language arts, and on teachers' professional freedom to
select content and skills for their students. More than 50% of the subjects
(N) indicated that provincial statements should help classroom teachers to

- reduce noted student weaknesses in reading and language as determined by.'
) . W,

provincial tests in 1979.

It is concluded that, if centrally developed policies are to hivea greater“-

irfluenceon’ lemetation, then the policy-makers need increased ;
mmunication with local educators during:and after the formulation of
tewlum policies. o .
Subjects’ responses to the three additiohal resesrch questions revealed .
that proyincial statements were interpreted as objectives by three quarters
jects; the language and format of the statements were highly
appropfiate for ar: integrated language arts program, and the statements
_were congruent with the philosophy, objectives and prescribed learning
‘resources for the provincial program. ‘ :



" A"MODEL OF FACTORS RELATED TO SPELLING READINESS
" Order No, 8108134

DEMAY, PATRICIA ANN Ep.D. The University of Tennessee, 1980, 160pp.
Major Professor: Paul C. Bumns

, Onepu rﬁose of the study was to develop a model of spelling readiness
to identify factors that may contribute to a child's readiness for a formal
instructional spelling program. A second purpose of the study was to apply

the obtained set of spelling readiness factors to first grade spellmg texts to

demonstrate the potential usefulness of the model.

The study was descnpnve in nature, drawing upon a review of the
professional literature 'and research in the disciplines of physiclogy,
'psychology and linguistics, and the field of education. From these areas,
centain facturs which appeared to be essential to the spelling achievement
of young children were identified and formulated into a model of spelling,
readiness.

~.The developed comprehensive mode) indicated five n‘iajor areas into
which factors related to spelling readiness appeared to group, namely the
subgroups of (1) motor development, (2) reading, (3) language, :
(4) vocabulary, and (5) motivation. The comprehensve model showed the
interrelationships which occur between the various subgroups of the model,
“The model indicated influences such as intelligence, auditory acuity, and -
environmental factors that are external to or internalized by the child

The subgroup of motor development identified specific motor skills in
handwriu'ng, seriation, and-onentation intesrelating to produce abilitiesin
copying letters, words and sentences and la'er in writing independently.
The second subgroup within the mode), ; eading, followed a child's *
development of spelling sxghl words and phonetic patterns, The subgroup,
hnguage showed that various aspects of language development have an

" impau on spelling achievement. Thesubgroup of vocabulary indicated that
- achild develops word knowledge, both in breadth and in dépth of
* understanding as a correlary of cognitive development. Motivation was the
area into which the other four subgroups of motor skills, reading, language
and vocabulary appea.red to merge. The motivatienal area mcluded factors
sich as opportunities for speaking and writing, which would lead °
eventually to a desire and need to'spell acwmtely \

The comprehensve model'of the five major areas 6f spelling readiness

was examined with a focus on the developmental achievement of the
_average five year old child. Skills that were considered essential for spelling
- achievement and normally have been acquired by a child entering first
- grade were specially identified in the model of spelling readiness. Such-
factors identfied for spelling readiness in the model were validated by a
panel of experts in the field of spelling instruction. The validated factors
_which related to spelling readiness were applied as criteria in the anaiysis of
three first grade texts. -

Asa result of the., developmenl and validation of the model, and its
application 10 theiexts, it was concluded that spelhng isa complex process
which involves various skills and resources of the writer. Readiness to spell
involves maturational as well as learned expenencesv.hxch may be fostered
in a first grade mstrucnona] program.

The validation process indicatéd that there was not lotal agregment
among the panelists with regard to the inclusion of all the proposed items
in the model. This lack of agreemenl was indicated not only in spelling
readiness but in spelling instruction in general. The analysis of the content

. of the first grade spelling texts revealed that the content of the'texts was nbt
entirely in agreement with the reactions of the expens in the'validation of
the model of factors related to spelling readiness.

3
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. READ AND WRITE,

PARENTING AND LANGUAGE EDUCATION: . A THEORETICAL
VIEW OF PARENTAL ROLE IN CHILDREN LEARNING TO
Order No.'8103397
HiLL, MARY WILLIAMS, ED.D. Indiana Universiry, 1980. 385pp.
Chairperson: Dr. Carolyn L. Burke

Statement of the Problem. Ahhough parents are urged to pxovnde a

" reading and writing environment for their children, many parents question

what they can do. Often parentsare perplexed about what they would like
to do, feanng what they do intuitively is not appropriate. By questioning
what it is they should do parentsatiempt to seek a definition for their
parenting/teaching role as their children learn to read and write. The
purpose of this study is to help parents define that parental role.

Sources of Data. Initially an ethnohistoric study of the evolution of the
parental role as it involves parenting/teaching was undertaken. Thena
review was made of what is known about language development. Finally
data were accumulated from the workshop curriculym developed and
presented by the author which mesh theory and applicatiow.

Method. Thé method used was first, (o perceive the parenting/teaching

' .role; second, to ideate a model of parent as; educator and school as educator

in ‘complementary roles and a theoretical position that language learning is
a natural process; and three, to present a workshop curriculum and
hardbook for parents predicated upon-the theory that reading and writing
begin in the home.

Procedure. The procedure in this stuiy consisted of the writer w
developing a workshop curriculum and handbook for parents. First, the )
need to clarify the parental role in parennng/leachmg was perceived.

Second, a model for parenl and school in complememary educator roles
and a theoretical position that language learning is a natural process were
ideated. Third, the workshop curriculum, Home: Where Reading and
Weriting Begin, and the handbook for parems Language Activities in the
Home, were presented.

Major Findings. Over time the role of parent as educator has diminished
due to the emphasis on th2 school as educator. Therefore, parent as
educator is a foreign concept. The common belief is that educators are
equated with formal education rather than with informal education. But the
precedence that parents are educators has been set. Parents were fulfilling

- thatrole before the emergence of formal éducation. Prior to the systematic

arrangement for schooling, parents either instructed their children
themselves or made arrangéments for someone to do it on their behalf.

The importance in considering parents as educators is that they then are
considered ina complementary role with the school as educator. As such,
both the home and the school have important teaching roles to play as
children learn to read and write,

Conclusions. Since children first learn to use oral and written language ..
in the home, the concept of parent as educator can be apphed. Parentsare.
involvéd in helping their children learn to use language each time theytalk
with them, listen to them, read to them, and write with them. Children
learn to use oral and written language as they participate in the catural
language activities in the home. Once children are inschool, this —
leachmg/]eammg process in the home does not stop. Instead, what the :
child learns in the home continues to enhance what is learned in school. On-
the other hand, what is learned inschool enhances what is learned &t home.
Thus, the cycle is ongoirg as the parent and school are in complementary
roles in helping the child learn to read and write. In this model parent,
child, and school thus learn to value the teachmg/leammg efivironment of
the home and of the school.
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"+ A STUDY OF INSTRUCTIONAL APPROAC}!FS TO 5?!5141}7~ '
" STUDENT ACHIEVEMENT AND TEACHER ATTITypES

! 19667

: Ordey NO- 8077

HirscH, Vicki E., ED.D. University of Cincinnati, 1980. 143pp-

What effect does the teacher's attitude foward instructiong) 2Ppro®
have on the student’s ability to learn to spell? The purpose of th1S of
investigation is to study two commonly used methods 10 the yeaching n
" spelling in order to determiné which program, if ny, is mogy ¢ CCD"/‘,p -
aiding students to become pioficient spellers. Method A stregees tea
selected word lists, a daily writing program and a pretest Megn0d B _da
enphasizes the traditional text with related generalization ex grciSes #
posttest - .
The subjects and their classes of students ara representatjye of @
prédominantly white, upperrmiddle SES community w the ppjdWest-  an
" The school district is a relatively small, subusbax’ municipality W% org
officia 1979-1980 total schoolenrollment of 4,819 students, K12 P& ce o
tend to be supporti e of the school curriculum programs anq pafticip
various decision-making committees. S5 fay,
On the Metropalitan Achievemer.t Tests, students at all grgdeleve” —°
a: about the 62nd to 67th percentile
Selection of teachers for group 4 an- group B was detenyjp€d by 4ine
pretesting all classes in the district, grades 2 through grades § o dete gsed..
class performance on the dependent variable. The pretest scozes Wesé
to identify classes, at each grade level, thatappeared to have e t:k)sét
" initial equivalence in spelling achievement. The following procedure ™ . »
used. . : .,
s Nine tests were composed of high-frequency core words cpo5¢n fr
the district curriculum guide for appropriate grades and/or mypdes. A
process of selection of every 12th word was chosen for the tags,” ¢ .
o All second through eighth grade students in the school digyrict Wef 3979
* administered a Test for Written Spelling during the first quarper of tné :
" 1980 school term. ] " ger
Specific guidelines cautioned teachers to conduct the tests i 3 m32 55"
.which could be expectad to be the same in all classes. Standard pape!
provided and teachers were given instructions for administering the 7, o,
including the sentence to be used for each word, so that the gppOTtu
having a reliable result would be optimal.” ‘ ’ f clag-
Criterion for sample selection was based upon initial equjyalence fﬁ‘
performance in spelling as evidenced on the scores of the spe})is® Pré*"ong
An atiitude survey was constructed to reflect teachef piefg refice fof er
of two instructional approaches to spelling, There are widely peld tea”
opinions relative 1o instructional method? as revealed in a digrict
questionnaire administered in September 1979. The statemenys i8 he
_ survey were designed with these varying views in mind. The game sur¥
- was administered for the pretestand the posttest. - ' 20— .
Tc establish the face validity of the instrument a compilatos Of 8%,fiey
statement pilot survey was administered to 10 district teacherg (pOt inV
in the study), administrators, and college faculty members, - .in
A quasi-experimental desig- was used which provides for siulaﬁQ";
which randomization of subjects is difficult or impossibls 1o produce  the
(Campbell & Stanley, 1963; Tuckman, 1978). In lieu of razdn qiZatios, tex,
intact nonequivalent control group design was used with thie yraditio S
group providing the control, .
: . . ’ 0 . Xp 0,
- o 0 X 0, . . gudy
- Teacher attitudes toward instructional methods, as assesseq if? this” e
. did aot appear to differ between groups A and B on prescore or P i
measures. o o o
Paired'group comparisons of,groups A and B on pre to pogy g1€ans, -
showed a significant increase in spelling achievement at the .Q) Jevel of
pro&aot:gity.. thereby attesting to the positive effects af both inwucnon"
me , : : : L e e
“""" Furthes study of téacher autudes toward inswructional apposches®s
» suggested, as'well as further study of the role.of the pretest in e weed) :
srzel_l.ing program. - ]

. @
GOGNITIVE STYLE AND LANGUAGE.COMPLEXITY AMONG
GIFTED CHILDREN . Order No. 8106810
HOFPMAN, 5ANDRA JOYCELED.D. The George Washington University, 1980,
346??' Chairperson: Martha Norman Rashid T i
"This Sydy explored the relationship between field independence and ,
language complexity among gifted fifth and sixth grade children. The

_ subjects incjuded 54 students from a Fairfax County, Virginia, Gifled

Childrens's program, and the instrumentation involved the GEFT (Witkin
and Oltmap-1971), T-Unit Analysis (Hun, 1965), the Language Facility - -
Test (Dailey, 1976), and the Picture Story-Language Test (Myklebust,
1973). Pary analysis employed Pearson Product Moment Correlations, 1+
tests, and y;rious ANOVA designs. s .

Severy) hypotheses were formulated relating cognitive styleand

‘ language complexity based on a multi-dimensional construct of language

(i.e. syntagyic compitxity, fluengy, productivity, grammatic correctness, and
language fa.lity),-Additional hypétheses were:proposed relating sex -
differenceg 1o both language use and field independence. Though whole
group &alyses generally supported the latter hypotheses, few hypotheses
relating fiejg mode and language complexity were substantiated. However,
subseqUen; petween-group analyses of differentiation ability presented a

+ differe™ picrure,

Signiicant language differences occurred between the first and second
quartiles of GEFT performance, with the first quartile demofistrating
relativel¥ simple language style and the second quartile displaying highly

* complex lapguage usage. In fact, highly differentiated field independent

studentS, who were the top GEFT quartile, emerged as so‘Stron;ly
nonverbal that they skewed several langhage scores to weak or inverse
relationshipg with field independence. However, second quartile GEFT
perforMane, demonstrated the most complex syntax of the total subjects.
MoreoVer; once the top quartile was removed from whole group
correlaiong significant correlations occurred between ﬁsld modeand,

.5ynaclC epmplexity indices. . : ) _

«  Wrilten anguage tests indicated no significant links with field mode in
respect 10 productivity or degree of abstraction; however, a significantly
higher degree of written grammatical Correctness emerged among field
independey; High Language Facility Test scorers, demonstrating a
relationship between syntactic accuracy and field mode. Effective language,
as me®Ztind by the LFT, appeared in all ranges of differentiation ability.
Thuys fitld mode attained a significant relationship with syntactic
compleXity pyt-not with language facility perse. - %

A SIBNi§eant relationship occusred between oral language complexity,

" . as meaSUred by T-unit length, and the second, third and fourth GEFT

quardles. Rejatively dilterentiated students demonstrated longér sentences

but feWer eonjoint structures, thus indicating a relationship between field
moge 2Nd gyptactic complexity. Fluency measures in general correlated,
‘inverse!y wih language complexity and producgvity. Students using -
syntactiCally simpler, more conciete, and less productive language emerged

+ as the SMogyhest speakers, although language fluency was not related to

cognitiVe qyle. : Co
ProdUeyjvity scales demonstrated little relationship tolanguage .
compleXity- rather, language complexity appeared as a result of how words’

were used paeher than how many-words were used. ‘ ,
SigMficant sex differences in language use, but not field mode, emerged.

. FemaleS used more productive but significantly less complex language than

did male sy dents; however, field independence per seemergedas 7+

independey; ofisex. Writing skills of girls wete generally more productive -

and accUryye than tose of boys, but also were unrelated to cognitive style. .

Thus, Marked sex differences in language {isage were demonstrated but*

* these differgnces bore no apparent relationship to differentiation ability.



USTENII\G COMPREHENSION: A CO\STRUCT VALIDITY . ‘ measuted with the Shon Form Test of Ae&!emic A
' . ptitude, as & pan,of the
"INVESTIGATION Order Nc. 8100643 statewide accountability psogram, and scores were obtained from school *

Houwv®y, FRANCES SAYERs, PH, D. The Florida State University, 1980 * records. Socioeconomic status (SES) was determined by classnﬁcauon of -
* .subjectss deprived and nondeprived, based on eligibility for participation

128pp, Major Professor: Richard R. Lee .
pp. M3 ‘ in the school free and reduced-price meal program. The United States -
Educators stress the imponance °”15Wﬂiﬂ8 and attempt to train -=» Department of Agriculture current Family Size and Iricome Scale was ised .
studeuts to listen more éfficiently. Researchers have investigated variables to determine this SES olassification. * '
which influence listening and the effectiveness of listening training. The ~ Aseries of regression equations were posxted 10 test the seven
results of their research do not demonstrate clearly that listening efficiency * . hypotheses and to determine the proportion of total variance accounted’ for
can'be improved by instruction. or that listening is separable from other + . . by each predictor variable. The'regression equatxons were tested using ¥
cognitive skills. Other research suggests that listening to a lecture may tests. The regression analysis of the full model of variables yielded results.
consist of listening for details and listening to make 1nferences two showing intellectual abjlity was the variable accounung for the greatest
b&haviors which are similar 1o the lower levels of.cognitive processing degree of varlance in the criterion variable of receptive language mode.
suggested by an established educational taxonomy. o Peesults of Ftests revealed that a significant relatjonship (p< .05) existed
A review of the field, of listening research suggests that listening isanill: between intellectual ability and receptive language mode, and Hypothesis 4
defined construct, with marginal validity. This study sought to find evidence . was accepted. All other hypotheses were rejected, though the results were
of a distinguishable lecture-listening ability and to ask whether this ability approaching sigaificance (.05< p<.10) for the SEL variable and receptive
¢:<>nx.:ur;;l ~amponent skills similar to the taxonomic levels of knowledge and language mode. A listening-to-reading fatio scqre expressing a depen%ency
comprehension. " in listeni termi
Sixty-one college students listened to three lectures which differed }I:,r use ;: ﬁ gﬁg’:ﬁ;’,ﬂ?j congfa%m m‘a;’;%‘:“f,ﬁ‘fg rzs:: tform -
. somewhat in content, length. and number of-points covered but were similar language skills and generative language s?mweg no sighificant rer;auonshxp

in other respects: The tests asked both knowledge and comprehensnon level (p> .05). Intellectual ability, classification as impulsive or reflective, and the

questions. ' time and error scores, as well as SES, were significantly related (p < .05) to,
It was pred:cted that test scores would correlate positively at a hlgher S & y
level (> .6) than cognitive measures generally correlate with each other; ah:t: ?:‘f’RRdegg%g;ﬁns'ﬂéﬁ mﬂaynr;l:: c(;(sf::rg ) to intellecual ablhty,

. suggesting an underlying lecture-listening skill. It was also predicted that * The results of the study indicate that students at sixth-grade leve! have
m‘mbwmmtddd“sw{a’" a factor mﬁym w‘°"°"l“° l§V°1'3 dih ., bener-developed skills in reading than in listening and suggest that more
il & 1ed ccrrelations amony, the were only (.2 to .3) and thus . attention should be given 1o the teaching of listening skills, particularly for '

ed to provide evidence of listening as oogmuve skill, However, the low - those students who have not vet developed th &
test reliability and the violation of two assumptions of parametric statistics ' receptive lan od yet cev °p° competence m ereacing, -
-dictate that interpretation of these results must be tentative. The factor . p guage mode. . ‘
analysis resulu(ﬁrst test only) were not clearly interpretable becaise of Lﬁe ’ ‘ : <oy
small sample size. However, these results do suggest that lecture-listening =+ : - '
. : ' ’ ‘ s

" behavior may be influenced more by the specific tdpics within a lecture
rather than the type of cognitive processing required.

Recommendations for' further study included replication using the .
video-tapes made during this study. the development of tests with greater « CHILDRE.'\ S CONCEPTS OF READING -AND WR‘T[NG
reliability. and further investigation of the influence of the factors of length, ' - Order No. 8101063
hmﬁe::ﬁ; tli;rgg;nd topic--heretofore unidentified as factors influencing , KITA, MARY JANE, ED.D. University of Virginia, 1980. 138pp.
This study does not provide a clear answer to whether a lecture-listening The purpose of this study was to examine how children become literats-
ability exists nor whether cormponents of lecture-listening behavior are * by discovering how they think about reading and writing, and how they
.- - atempt to make sense of print. More specificaily, the major questionwas | .

similar to cognitive taxonomic levels. The results do cas. doubt on the ]
~ existence of such a listening ability. These results also suggest that listening =~ - whether or not learning how to write before learning to,read facilitatesan ;-
behavior may be related to topics rather than taxonomic level. . * understanding of written language. Fo.answer this queéuon the-writings of
. ) ) e prereaders were examined and the lelow:ng‘secondary mQumes made; _._
. T . ~ about them: (a) ‘What are children's general conceptions of written '
, ) language asit appears in books? (b) What are children's general
’ * conceptions of written hnguage that they generate? (c) Do children look a’
. * writlen language as serving any function? (d) As pre-readers, how do
- : children attempt to make sense of or use print? - '
An interview consisting of eight core questions was copducted wnh each .

. . 9 . N .
AN ’ ; . ... . participant PartIexplored the children's concepts about reiding. Part ]l %
. AN INVESTIGA“ON’ OF SOM,E FACTORS __‘A..FFECITI\G THI-'Z ‘ +, was comprised of questions written to explore the children’s conéepts about
- RELATIONSHIP OF LISTENING DEPENDE*,‘C.Y TO READING writing. Accompa{xylng each set of questjons were four pictures depnamg, N
DEPENDENCY OF SD(TH GRADE STUDENTS Order No. 8109876 people in various reading and writing situations. The intefviews were * .
_KIRBY, PATRICIA DENSON Ep; D Umvemry ofSou:hem Mimmppl. 1930 ~ conducted informally. The core ques:ions were put to the childrén in .
"135pp. 3 standardized ferm, Additional questions were added at the d:sc:euon ofthe .
j ) interviewer to elicit more m!'cn‘mnon .Following their interviews, the
The purpose of the study was to mvmgatﬂhe relatxonshlps between @, participants were.asked to complete a writing sample on a topic of their
receptive language mode expressed asa listening dependency or'a reading: ; choice: These were unalyzad according to criteria developed by Marie Clay
dependency and the variables of spoken and written generativa language, . (1975). The combiration of open-ended questions and writing samples . .
intellectual abiliry, self-concept, impulsivity-reflectivity, and socigeconomic provided data to as. ess what the childrencould-do as well as say. "
.status of sixth-grade students. Seven hypotheses were posned la develop ., A content analysis of the data brought several points into rocus First,
. these purposes. - -the children’s ideas x.oncemmg both the nature and purpose of reading
A sample of 60 stu dents was drawn from the total sxxth-grade : - varied according tothe circumstances of that reading. Second, the .
~ -population of a small elementary school in egst central Mississippi, which ‘children’s notions about the nature and purpose bf writing were spemﬁc
draws students fiom rural areas as well as from within the city. Group and - . The participants identified writing asa meaningfy) zctivity with several --
_ individual mezsures were obtained during Janivary and February 198010 - . discernible uses. Third, the writing mp]es revealed the presence ofa _
~ select the simple. These measures included the Durrell Listening-Reading . linguistic awareness beyond the young,sters abilides to exﬁress in abstmct .o
* Series as a nfeasure of receptive language skill and the Matching Familiar . language. .
Figures Test which classified subjects as impulsive or reflective (I- Rhnd . . Tt was concluded from the interview data and writing samples that
also yielded a time and ertor score. Both spoken and written generative | - »." children possessa certain tacit awareness of how written language: operates,
language samples were collected and scored, using a modified T-unit . ' Thus, early writing attempts should be fostered and encouraged as early as -
analysistechnique suggested by Hunt. ‘Self-concept was measured by the *- ) the kindergarten program. Such endeavors should assist basic sight .
Piers-Harris Children’s Self Conccpl Scale. Intellectual ability was vocabulary acquisition and awareness of letter and word form. Writing -
- oo ; ' ' samples also provide information about children's developing conceptof -
- T T ' ‘ word and knowledge of letter-sound associations. Teachers would dowell *-
D ‘ ’ :* to heed what youngsters can do and understand before readmg g:st.rucuon

) \) : ) 1 O _begins.
ERIC "

Aruitoxt provided by Eic:



A VISUAL APPROACH TO THE TEACHII\G OF, SPELLLNG
LT 0rder\o.8109689
LARKING, LEw1s GEORGE, PH. D University of Oregan 1980. 237pp
Adviser: C. W, Schminke -
The research explored the implications for the uaachm%

connection between a globa] analytical perceptual style of
performance of children in spelling. A pilot study had established a

of spelling ofa

4

correlation coefficient of .68 between these variables which suggesud that *

the visualization of a word and the parts of a word could be xmpormm for
young children learning to spell
A Tachistoscope imaging method for teaching spellmg was developed

which emphasized the visyalization of the word and its parts. Fifteen elasses

.of grade three Australian children were randomly assigned to three
methods of teaching. In an experimental study during the first term of a -

"+ school year, an individualized Tachistoscope imaging method was
".compared with an individualized word card method and a Teacher- dn'ecled

approach. .
At the commencement of the study, the chxldren completed a spelling

‘ability test and the Children's Embedded Figures Test The results of these

two tes’;s were later used to assign children to groups of good or poor
spellers and groups of field dependent or field independent children.
In the thineenth week of the term, children completed two spelling
. performance tests. The first test was a spelling mastery test based on the

first tehm spelling lists, THe second test was an extension test which assessed

_ learmning beyond the basic mastery lists. These test results were analyzed
using a two factor hierarchical form of ANOVA design with the classroom

as the unit of analvsis. Following the ANOVA analysis, the Tukey Test was

used to locate significant differences betweenthe means of each cell.

The results indicated that the children's levels of spellidg ability-and
their levels of field dependence at the commencement of the research
significantly affected later spelling performance. The spelling pérformance

results also indicated that the o2ly significant interaction effects occurred in

“the extension test between the levels of field dependence and the methods
used in teaching-*

-~ When the three methods of teaching were compared, a feature of the
analysis was the similarity in the pattern of results. This pattern occurred
irrespéctive of whether the children were grouped on the basis of spelling
ability or whether they were grouped according to levels of field -
dependence. The miastery test results indicated that te only significant
difference was the better performance of the ood spellersand field -«
independent.children who used the Tachistoscope imaging method
compared to the group of children who used the Indmdua] word wd
method.

The extension test.results indicated that the good spellers and\ﬁeld
independent children who used the Tachirtuscope imaging methdd
dchieved significantly better results than “he good spellers or field
independent children who used the Indi'idual word catd method or the

Teacher directed method. There were nc: significant dxﬁ'erenc&s‘betyeen the
three methods of teaching for the group' of poor spellers or ﬁeld dependent

children.

The research indicated, therefore, thal 1n terms of achlevmg mastery of

. a basic set of spelling lists, the three methods were all relatively effective.
However, when the program provided for individual rates of progress, the
_ Tachistoscope imaging method was superior to the other methods for the
groups of good spellersand field mdependent children. ;

¢

earning and the' |

. .
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_THE IDENTIFICATION AND CLASSIFICATION OF
EDUCATIONAL OBJECTIVES FOR CREATIVE DRAMATICS
~WHEN IT IS DONE WITH HANDICAPPED CHILDREN AND
YOUTH IN THE U\'ITED STATES -Order No. 8102287

LEAF, LINAYA LYNN, PH. D Umvcrsity of Oregon, 1980. 544pp. Adviser! y
Jean V. Cutler

. The purpose of this study was to (D locatefépresentative writings

*, relevant (o creative dramatics when it is done with handmpped children

- and youth in the United States, (2) to identify from these writings the

‘cognitive, affective gnd psychomotor objectives that leaders intend for

9 handicapped children and youth who pariicipate in programs of creative
«dramatics, (3) to plassxfy these objectives within preexisting classification

Co- ‘systems, (4) 1p.examine the objectives in order fo determine the kinds of

- learnings empliasized, and (5) to suggest areas for further investigation.

*The protesses of questionnaire, interview, computer search, and
blbhographlc rescarch were utilized in lowung writings which would bé

- substantive and representative. The writings which were selected were -

. published between 1963 and \978 in the United Stales. They considered
hand\cappqd children between the ages pf five and eighteen. The revealed
that cfeative dramatics was being-used fgr the education, therapy, :
recreation, and artistic development of hand.lcapped participants. The
selected writings demonstrated that creative drama was being done with the

‘s tallowing handicapped populations: Blind or visually impaired, deaf or
heasing impaired, speech impaired, mentally handicapped, -mouonally
handicapped and orthopedically disabled. v

Statements which revealed how a handicapped Gblld was expected to
think, feel or act as a result of a creative dramatics experience were placed
within the classification system developed by Benjamin S. Bloom, et al,
known as Taxonomy of Educational Objectives- The C[asslﬁcanon of
Educational Goals Handbook I: Cognitive Domain; the classification system
developed by David R. Krathwohl, Benjamin S. Bloom and Bertram B.

" Masia, known as Taxonomy of Educatiogal Dbjectives.- The Classification of
« Educational Goals Handbook II! Affective Domain; afid the classification
“system developed by Elizabeth J. Simpson, Known as "The Classification of
Educational Objectives ir; the Psychomolor Domain.”

Procedures applied to the selected writings of thirteen authors yielded
352 statements in the Cognmve Domain; 319 statements in the Aﬂ'ecuve
Domain; and 209 statements in the Psychomotor Domain. , -

The classified objecnves revealed the following ifisights relevant to,
creative dramatics when it is.done with handicapped children and" youth in
the United States: (1) The terminology, methods, principles, converitions,
and criteria of creative drama are grounded in the discipline of . .
drama/theatre.(2) Creative dramatics is a subject which asks handicapped
participants to uncover the meanings in human existence and to express =
these in dramatic terms. (3) Creative dramatics is concerned with each *
child's unique and individual expression of his/her ideasand the .
spontaneous and inventive ways, in which children put their ideas together, .
commummung their meanings through dramatization, in an gnvironment
which is supportive and free from fear. (4) The intended objectives cover
all of the categories’and subcalegones of the three domains, but focus

. pnmanl) on the desire to usé and the enjoyment in the use of the
imagination, creative thinking, and original motor acts. (5) The primary
reasons for the use of creative drama with handicapped children are to
increasé the child’s self-understanding and self-value; to increase the child'’s
undersranding of the motivations of others; to increase the child’s sensory
awareness; to increase the child's ability to think and act creatively; to

pronde the child with en_|0) able and satisfying learning experiences: to
increase the child’s mleresx inand underslandmg of other academic areasy

. lo provide the child with' positive group expenences. and to process C-
problem areas in the child’s life, either by preparing for potential problem
situations or by working through problems which already exist (6) The
intended objectives may include but are not limited to therapeuuc
considerations. (7) Cognitive and affective learnings afe strongly
emph.;snzed with somewhat Jéss si stress on psychomolor le&mmgs

o
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STRATEGIES CHILDREN USE IN SPEELING . OrderNo. 8101200 . -

Lewss, Livoa PulLLies,'Pu.D. University of Denver, 1980. 115pp.

 Spelling is a major problem for many children, and is often quite
resistant to remediation, Research into external factors such as instructional
method or time, amount of testing, and selection of word lists hava not
ameliorated the problem. Current research has changed the focus of -

- spelling investigation to cognitive strategies of the learner.

~

«  This study examined the use of the processes of role, combination, and

- analogy as spelling strategies. Rote refers to "memorized.” whole-word,

~

unanalyzed recall of a completevisual image of the word. It was measured

in the difference betwecn real and nonsense word accuracy scores.
Combination is a two-stage process of phonetic spelling: a lower level of

" sequential phonemic encoding, and a higher leyel which is modified by

conditional rules. It was measured by the difference in accuracy scores

between consistent-and inconsistent patterns, and between consonants and

vowels. :Analogy.refers (o the on-the-5pot realization that the word being -
Attempted is similaf to one stored in rote memory. It involves aralysis of
the gtored and the new*words to isolate the point(s) of difference, and! a
change in the stored word (the analogue or basis for the analogy) (o express

”the.ne_w word. Use_of the strategy was fadilitated by the technique of
priming™--preceding some words by rhyming analogues.

Subjects weré white, middje-class; elementary-schoo! boys. Good and
poor spellers at each of the kindergarten, second-, and fourth-grade levels
were givena list of high-frequency rea) and phonologically-similar -
nonsense words to spell. The words'illustrated consistent and inconsistent

conspnant and vowel spelling patterns. A ccuracy scores were tabulated for .

fou.r dimensions:.familiaﬁty (real vs. nonsense words), consistency (regular
V. irregular spelling patterns), consonant vs. vowel patterns, and priming
(words preceded by analogues ¥s. words not preceded by analogues).

The majorfindings regarding rote were: -real words were spelled more

_Brade. Inconsistent real words were spelled more accurately than consiste
real words. These facts led to the conclusion that.rote is usgd in aggition l?)!
other Strategies; that it is not usec by preliterate children but is ysed
incteasingly by progressively older children, and that it is used especially
for the mastery of inconsistent real words.,

The raajor findings on.combination were: kindérganners rely on

. combinaiion as their first spelling strategy; consonants were correctly

- spelled more often, and earlier, than vowels: and results on consistency

' measures were ambiguous. Poor spellers did better on inconsistent than

consistent patterns for borh real and nonsense words. They had great
difficulty with vowels, even at theend of fourtis grade. Consonants appear
to be more consisient than vowels and hence are best handled by
comb_mgtmn. Contrary to claims that they rely only on word-specific -
associations, poor spellers are using.lower-level combination, some rote,
and perhaps another, unidentified proeess,

‘Resultson analogy indicated that primed words were spelled more
accurately than unprimed words, and that the greatest facilitatidn was on °
the mare difficult nonsensé words and inconsistent vowel patterns. It was .
condud‘ed that analogy is a complement to rote, and is nsed in inverse
proportion to it. : .

-
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THE SOCIAL ORIGINS OF NARRATIVE SKILLS
. ' Order No. 8104747

;1\4<2:NAMEE, GILLAN DOWLEY, Pu.D. Norrhwestern'University, 1980,
42pp.

This study investigates the means by which young children develop the

" verbal skills and thinking processes'necessary, to narrate a story. The stucy

focuses on the time period befo:e the child can carry out this task
mgiqpeﬂi!eqﬂy. Using L. S. Vygotsk¥'s theory of the social interaction
origins of higher mental processes, a methodology is devised for examining

- how adults help children progress from dependent to independent
* functioning in carrying out a task; The kinds of questions that an adult asks

a four-, ﬁve-‘or six-year-old child to elicit astory are analyzed as the
means by which the child can accomplish the task of narration before he

- can doitalone. . ®

-

. accurately than nonsense words at second- and fourth-grade levels, but not
. at kindergarten level. The difference was greater at fourth than allss'econd :

s

) NAWARAT, PARIYA, ED.D. M}‘s:is:;‘;;pi Sttate University, 1980, 82pp.

1

i Twelve five and six-year-old kindergarten chi!dren were read a story
‘sad asked to retell it three times, each retelling being spaced one week
apart In he fourth week, the children were read a second story which they
then retol¢ that had the same number of characters and‘a similar plot
structure as the first. The second story provided an indication of whether .

 the skills the children were acquiring with the first story were generalizable

10 a new one. At each retelling the children heard the story first and then
were asked (o retell it as best they could. They were told that the adult
listener would help them if they needed it. When a child ncedsd help
(indicated by a specific request, an utierance Such as "1 for_gct, or a five
second pause in the narrative) the adult 1ntervened according to a set
ouestioning procedure~The probes were designed so that the adult
provided the minimum of he'p at first by allowing the child to doasmuch . - -
as he could on his own, Mceé specific help was offered gradually as the
child demonstrated that he could not continue without it. o

The study revealed three major findings regarding the hiansition from
dependent to independent functioning: (1) children needed consistently
less help from the first to the sécond retelling; (2) between the second and
third retellings, the amounr of help given plateaued but there was a shiftin .
the kind of help the children needed. At this stage they were able to make -
use of more open-ended rather than specific question types; and (3) on
retelling the second story, a new but similar task situation, the children did

" not need much help but when they. needed it, they needed specifichelp.

These findings show that the transition from dependent to independent

functipning is hot a marter of receiving increasingly less help over time but

is a process where the amount and kind-of he!p a child reeds can vary.
These datd, along with case study materia), indicated that the child's first

. representation (or schema) for organizing story details is constructed with

someone else, 2 .d that the dialogue between adult and child provides the
basis for constructifig increasingly more complex representations of the
story material being reported. The results are viewed as a conﬁrmalior} and
explanation of Vygotsky's theory that the skills and processes of thinking
evidenced in independent functioning (on the intrapsychologival plane)
originate out of dependent functioning on the interpsychological plane of

development.

DIFFERENCES BETWEEN TEACHING METHODS AND

MATERIALS USED, BY ENGLISH TEACHERS WITH .
VOCATIONAL AND NON-VOCATIONAL STUDENTS .
Order No. 81044%4

v

‘Director: Dr. W.A. Land

* The purpose of this study was to mvestigate the differences between .
methods of teaching used by English teachers with vocational and pon- °*

vocational stadents, and to investigate the differences in materials used with -

both vocational and non-vocational groups of students in grades 10to 12 in
- selected high schools in Mississippi. . ’ ,
Subjects of the study were 60 English teachers, 30 of whom were
teachers of vocational students and 30 of whom were teachers of non- -

.. Vvocational students in grades 10 to 12 from different countieé in Mississippi.

Variables selected for the study were metliods of teaching and materials -
used by the English teachers with both vocational and non-vocational
groups of stydents in grades 100’12, .

“The English Teacher Information Survey (E.TS)), consisting of aé9- . -
item questionnaire was used to collect data about the methods of teaching
and materials usxd. ’ ot e
The analysis of variance was utilized to analyze the data and the .05
level of significance was employed to test the null hypotheses. Hypothesis I.
There will be no significant differences in the methods of teaching used by
English teachers with vocational and non-vocatiomal students, Hypothesis

=" II. There will be no significant differences in materials used by English
.eachers who work with vocational and non-vocational students.

*_ As g result of the data analysis, the following findings were obtained: In
methodswof teachiing used, the teachers of vocationgl students gave more’
emphiasis to the following areas than did the non-vocational teachers of
Engfish: (1) Writing business letters; (2) Writing a letter of application:
(3) Teaching English in the content areas. Ci

In materials used, the teachers of vocational students gave more - ,
emphasis to the following areas than did the non-vocational teachers of
English; (1) Teachers of vocational students used individual learning ,
peckages more than the non-vocational teachers. (2) Teachers of vocational
students used labels to help the students in improving their vocbularyor -
writing sentences. (3) Teachers of non-vocational students were more
satisfied with the textbooks they are using than are vocational teachers.
(4) Vocational teachers were more free to choose any materials out of
textbooks than are regular teachers.. . e



. TRACKING AND EDUCATIONAL EQUITY: CURRj(/UAR
CONTENT, INSTRUCTIONAL PRACTICE, AND SO, o
RELATIONSHIPS IN 156 SECONDARY ENGLISH (A9 E 115g

B " Ordgs
OKES; JEANNETTE Loutse, Pa.D. University of California, o4 /7
1980. 203pp. Chairman: Professor David P. Wright

. Tracking has been an almost universal practice inAmex g %‘}J \
schools-for the Lust eighty years. The view that tracking easyy hE, ‘rﬂ‘
teachers face in working with diverse student groups and thy WU“, {
students learn better in classes Where they are grouped with yh@% Oyt

. similar aptitudes and achievement levels have had wide a
extensive body of research on tracking and student achieveyyent 0" 2

- has not borne out this latter belief. In addition, work on nay,
student outcomes associated with tracking has found that pjy

- — track classes has had negative effects on students, including | w207,

concepts and aspirations and increased delinquency and migha2" d -
Furthermore, these findings take on a special significance sip,ta poof

minority students have been consistently found in dispropQr,ﬁoP:giz/‘“

dry
in

Nla‘ 81’ /IR N

w&Q N

I

- 106pP-

rcentages in the lowest tracks in schools. Tracking, therefos, ups

implicated in the denial of equ?afe_dumt.ional opportunity ty
students, Little, however, is known about the experiences af mdef“%ﬁ\
-cidsses at different track levels. Yet it seems likely that diffey g 2 A4V
experiences may contribute to differences in outcomes and pagy thes? .
be sources of educational inequity. ' I 5 a3
This study used data collected for a national research prujog%v A2y
of Schoolirg, to investigate the experiences of students in 15590 8
English classes. The inyeStigation focused on how track levys 18"
three major aspects of classtoom evperiences: curricular coyyent, ‘yéd .
instructional practices, and social relationships and interactjyys, T‘;/
classes were compared with heterogeneously grouped classyy gt fh 01’15 A
. dimensiops as well. Propositions from a body of work that v, aw5 *hgajde
- agents of cultural? social, and economic reproduction were yyged ¥ JUBN.
the formulation of research questions and in the interpretayy ﬁf 5.” Z
Discriminant analjsis was the primary analytic tool used to qeigi54 19
whether differences existed among track levels in the varia p #93°
- fo explain the direction of those differences that were founq " olaty
. The findings of this study provide suppont for the asseryus af. -
who propose the cultural reproduction theory of schooling wgaﬁ"’m%/ﬂ
-differential school experiences. In all areas exaniined--curri Qo
instructibnal practice, and social relationships:-the differenyyy (P‘,’?da,
among track levels are illustrative of tenets of this theoreti% Wslllo Y10
~ Smdents in classes at the highest track levels received greatyy o P25, %0
- high-Status curricular content. These students-had their opnqumﬁ;om
learn this knowledge enhanced by greater amounts of time yy § / “d
activity and greater eXposure to selected instructional practjna ﬂ"‘gﬂ
- with student.achievement. Fqnher, these high track stud'enk?- xt_,r)fe ) el
others, experienced social relarionships in mei:fclassroo;ns_wcd‘isfh_
_ positive feelings, On the other hand, students in the lowest ya¥ 251"
. were predominately exposéd to basic literacy or work-oﬁenwaéﬂ'?ﬁ b
. keowledge. They had the lesst time allocated to learning aqyity ¥ /M‘
. _least exposed to effective instructional practices, and had clyy?™
characterized than others by punitive and hostile relationshjyy,
. These differences point to inequities-in the educational y,
__students in these track levels. And, because the evidence is
“ " lavels are reflective of racial and socio-economic diffefencey
“Students, the findings point to inequities in the educational DPW o
. Sudents £om different racial and socio-économic groups wighyes 0%
These inequities, in trn, support the nption that schools myq “’d
_ current social-order, including existing’social and economiic jed¥ 4 ¥ -
‘amung gioups. The implications of these findings, 0o, are od pat
. biased toward the interests of the most powerful groups.in s ey o
. those educational experiences most likely.to enhance access 14 bgghc{’/
éducation and, eventually, social and economic power 2-¢ fwer\/ed fi
" students who are already advantaged.
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%%E’scms OF RHETORICALLY BASED AND

eACHIEVR ALY DEFICIENT WRITING TASKS ON SPELLLING

o-ﬂﬂi}{n T . ~ Order No. 8106746 .
 RonpEAU, PH.D, The University of Connecticut, 1981. -

PurPog, :
berween theé The purpose of this stdy is to explore the relationships ‘
amissions, ; "UMber and tYPes of spelling errors (substitutions, additions, -
plursh ti%;'efsions. word rombinations, contractions and possessions, -
theso iy, ) ang thers) of children in a rhetorically based and
sitystion i§ o ient WIEOE Sitmation. A rhetorically based wnting
and 8 110Q tPe Whichtias 2 Meaningful purpose, and appropriate audience
thetoy, d°r Conveying Students’ message beyond the classroom. A
grade ffony the.ﬁﬁem WIIting Situation is one which has as its purpose a -

" exist$ for 1 & teacher, noaidience other than the teacher, and no mode
study S2ugy, ting students’ communication beyond the classroom. This
L0 apswer the following question: do students pay more

o

thetoficl)y SPelling-in a rhetorically based writing situation than’ina
}’mCeqy de, Cient one? - : T :
ConfeClicy, - Ninety-six sixth grade students from a suburban -
wy were randomiy assigned to rhetorically based (24 males,
Ora rheqorically deficient (24 7ixles, 24 females) writing task.
principdl Qme, based grouP wrote a letter to the superintendent and the
Rip oot school system indicating the good and not-so-good things
wrof a.reb;hm, Concurtently, the rhetorically deficient group members -
s 'O their teacher coricerning the same subject. Thus, three
mes38E to S O the rhetarically based task were satisfied: a meaningful
conveY R Communicated, an appropriate audience and a medium for .
thetoficdlly d%mmgekge.yqud the classroom. Requirements for the
prop?¥ 8oy 5 eficjent writing task were also met: the assignment lackeda
was , .0 thay the teacher was to be the only audience, the message
undersitog m%unimmd outside the classroom, and the children
= pa Ay 1€ Writing was 10 be graded.
The vmhnsyms of Variance desjgn provided the framework for the data.

" defideIh o, characteristics, rhetorically based and rhetorically . -~
spelfif8 e € the independent variables while number and types of
comPitatiq s (ubstitutions, additions, omissions, inversions, word

- geryed & the ; Congractions and possessions, pluralizations and others)
score PrOv dedenendem variables. Sex, IQ and a standardized spelling test

< (OMClyg =3 Covariates for this study. T w
the p <005 10”-‘ The data suggest that no significant differences persist at

- spelling E% €vel bherween the means of the number and some types of

sion = Ramnely substitutions, additions, inversions, contractions and
metgrlﬁ;lly 11; Urajizations and others of subjects respondingina :

" to co*aliatyg 3ed and athetorically deficient writing situation with respect

demonmat&:“' IQ and 2 Standardized $pelling test score. Evidence. . '
} inai!ﬁwwer,:m'at two types of spelling errors, omissions and

& tioys, are affected- by rhetorically based and rhet%;i_caﬂy .

ng Situations. A fyrther Suggestion inferred from'thé data

378 do ot spell aswell nor do they write as many words as do -

——

»

ml‘si;].. S
Uings indicate that Sixth grade students do not vgryhu:_, amount . |
€Y pay to spelling while performing in rhetorically based or
eficjent writing tass. The results do suggest, however, that . -
exploe e Of trrors are affected. Future instruction in spelling should <
* remedia] anga‘!exns of these errors and lead to the developmentof , = - ~/
writio. ‘&sh d‘ﬁgnosnc materials which may reduce spelling errorsin /-
. - o . /

-
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LOCUS OF CONTROL AS A FACTGR IN PERFORMANCE ON discrimination and item difficulty as well a5 2 reliability measure, Measures -

" STRUCTURED AND UNSTRUCTURED LISTENING . . o °f°ent§alter1_dencyas well as skewedness and kurtosis were employed to
_ COMPREHENSION TASKS FOR LEARNING DISABLED- e ain Whether the scarcs approxinated the normal curve. Raw scores -
. COMEPRE ) i . , € Converted to percentile ran ysis of variance was obtained for . .
‘ CHILDREN . o Order No 81M§46 . testing the significance of the differences among means with respect to age,
© SCHEINBERG, JERRY M., ED.D. Ball Siate University, 1980. 212pp. : face, sex and socioeconomic status. Finally, scores of children who scored
Adviser: Dr. Joy K. Church m‘he;)? n the inference subtest than the literal subtest veere examined .~ -
. . ; oughat-test - : ’ ' i L
.Purpose of the Stujy. The purpose of this study was 1o detesmine S . L -
whether the listening comprehension of learning disabled (LD) studeats - d,-sﬁﬁ}g.‘g If!f‘:; sﬁfég‘:’ﬁ;‘r‘: ‘I*a‘f:d";:? fest S@&“-“gﬁed toward nommal -
 was affected by structure applied to a listening task with the variable of . EStening abiity. The relability of the -totallghtegtw‘ found tobe 82 F - o
lociis of control held as a constant. The study was also designed 0 " values obtained through analysis of variance b dou" wobe 82.F
investigate whether there weée differences in locus of control onentation differences ar;nong &t meansy;listlg respectctgsazgw:ex g ls'lagc!epﬁ\s:lm
A o Te 1 , Sex or race, Values -
be%':&:?ﬁ:fﬁgelﬁb?:cg rcl:fs;.his.su.ldy were sixth, seventh, and eighth : .gﬁgg?&%‘g‘;‘:ﬂiﬁ Ogs;ig;?fforlsocioegonp&}c status showed 2® -+
‘ _ _ ionim. . . . . nt difference between m for low and middle soci i
grade LD and normal students. They were selected from a population in | " " " groups-ihs highes scofes being among the middle soci &&ﬂ?ﬁ%?g;gi:cp.

" Angderson, Indiana. For the sample, a total of 60 LD students from 11

schools, eight elementary and three secondary were obtained. The 60 - Finally, t-values were obtained for the significance of the difference

tween test means of chiidren who scored higher on the inference subtest -

- normal students were chosen from two schools, one elementary and one that ]
X 0 Iro : ! t on the literal (group A) and means of th ini :
__ secontay Gl el hesampieere sppomatly - TR gl et o e e o ),
Following selection of the sample; all-students were administered the m%?m_ group B. s » ] L
Nowicki-Strickland Locus of Control Scale for Children (NSSC). Aflerthe = -~y . wng?mary °°“l usions were drawn rom this study. First, the test
it B Dsvtens oo sl ey b i et o soomonimc s
ihe e 3 O e B G A D e W S remain and concurrent validity, then the Simon Test of Listening Co: p pehe fon
epresented the lowest 33.3% on the NSSC, were selected for the. femaining a may be a valuable tool in the assessment of the p mh;glgch'l?.pr e

 portion of the study. The 20 LD students with the highest 33.3% of the

» scores were designated as external in their locus of control orientalion
(ELOC) while the 20 LD students whaose scores represented the lowest . _
33.3% were designated gs internal in their locus of control orientation , . : R o
(ILOC). The same procedures were followed in selecting the 40 normal : o . . o
students who were dlso classified as external or interna] in their locus of

control crientation. . . ' R I

The LD and nommal students were then administered four listening - THEORETICAL FOUNDATIONS AND CURRICULUM GUIDE
passages from the Analyrical dReadx‘ng Inventory. 'll'.wo of the four passages FOR CREATIVE DRAMA, K-3 . .Order No. 8162422

- . were provided with structured introducticns while the remaining tWo were " SoLomoN THF.ODORE O'BRYANT, JR., PH.D. Southern Illx'r;ois' Universityat = -

not. Structured introductions were defined as the oral presentation of R > P ' P i - Jniversity at - -
prelistening directions given to students in a counter-balariced fashion. B arbo’_"dale' 1980. 471pp. My °jr Professgr. Dr. Janet Larsen McHughes
They included both general information about the topic and the material'to . This study is composed of a comparative analysis of and curriculum
be read, and a preview of the sequence of events in the selection.. ' guide for creative drama. It offers a review of the theories, terminology,

.. Findings. Five null hypotheses were tested in this study. The first four ObJCCt_iV&s.and procedures of the various activities involved in the field
. hypotheses were examined using apprdpriate r-tests for planned . The discussion analyzes the concepts of the following major creatiye drama

/ comparisons afier two-way analyses of variance with repeated measures on _ practitioners; Winifred Ward, Geraldine Siks, Nellie McCaslin, Richard
the last factor were computed. Hypothesis number five was subjécted to a ~ : Cf 0sscup, Brian \Yay, and Dorothy Heathcote. This examination of the
test for independent groups. Using the .05 level of confidence asthe principles of creative drama serves as the basis fof the development of the

. « 'predetermined criterion, only hypotheses.number five was rejected. It was aurmiculum gujde for the.utilization of creative drama in kindergarten-

" determined that LD students were signiScantly mare exernal in their locus ., through the third grade. Furthermore, the discussion alsoassistsinthe * . "
of control orientation than normal students. In the four instances Where the_ ' U_ﬂd.el_‘standing of the guide and hov/ it may be implemented in classroom™
‘hypotheses were not rejected, data indicated, for the LD and normal situations, The concépts, objectives, and procedures of each of the eight .
groups, that there were-no significant differences in listening, @ay . MAJor criative drama activities are analyzed, discussed, and exemplified. - . -

" comprehension wlien the structured and unstructured introductions were. - Suggestions regarding the use, development, and supervision of the.creative ;.
administered. - : T ) s . experiences are also discussed. The curriculum guide foreach grade level - .~ .
“ Conclusions, The findings of this study indicate, for these particular “includes a disciission of the social, intellectual, emotional, and creative = " .. -
students, subject to the limitations of this investigation, that the . Lcharacteristics of €ach age group. Furthermore, an outline of the objectives * "~
presentation of structured introductibns did_not significantly improve the ) for each subject taught at each grade level is provided. Both the " .
listening comprehension of LD subject. It was concluded, however, that LD -+ chaRcteristic trait< and the subject area objectivesare utilizedinthe *  * ~
subjects were operating on a more external locus, of control ofjentation than'. . de_velqpmen; of .ie creative drama activities contained in the curriculum -~ . -
. normal subjects. . ., _ L . guide. The guide for each grade level is comprised of thiirty-six creative - -
EEE . ' L R .~ .. -drama sessions, which equate to one'session per week for a school year. The - ...
N oo L . - curnculum guide stresses the use of creative drama as an educational .- = -
.- S Y .+ supplement for the teaching of specific subject material. Justification for the . -
_ ceo SO study is partially based. on the results obtained from the Children’s Thédtre -
N ‘ "t - Project conducted in 1973 at Delta State University, Cleveland, Mississippi. .
. - o o ~The results of the year long, federally funded project are analyzed in the
. e - : :':gt); angr help to establish the areas :crh weakness fout;d=in li\rdnplementing
4 : AN ' ’ g ve drama activities in the rural school systems of the Mississippi . % -
THE DEVELOPMENT-AND VALIDATION OF A TEST OF . Delta, The stydy concludes with suggestions regarding additional gfmin
+ 'LISTENING COMPREHEN .ON FOR PRESCHOOL CHILDREN - -  “hich further research should be conducted. : E
N T - OrderNo.81038p - - . . T e oot
. :Sn_«::. VIRGINIA ERIse, PH.D. University of Denver, 1980. 221pp. Yoo T R P
~_ vThe purpose of this study was to develop and validate an instrument - B I _ o . _ v E S
: %;Slg-ned to measure llstenlng. mprehension amon"g 4-}'?21"0](‘1 dﬁldren- . . T i B o . s )
- Iheinstrument was standardized using 102 children from both the lower g st
- and middle socioeconomic levels. Content validity of the instrument was . - R N .
::a‘t_:lshed through expert review. A measure of coricyrrent validity was © U .
 Obtained through comelation of teacher rankings of listening with test -~ - : . o L.
scores. The ﬁ“‘“,m,sﬂvmen_tWas evaluated using indices of item St 1 4 B v L . e

IToxt Provided by ERI



THE EFFECT OF PRIOR ENOWLEDGE STRUCTURES:ON “THE EFFECTS OF SELF-MONITORING OF STUD'ING

VIEWING COMPREHENSION: AN EXPLORATORY STUDY - “BEHAVIOR ON THE SPELLING PERFORMANCE OF
e, DAvD Wasm BoD. Boton Univis ‘Order No. 8101916 LEARNING DISABLED STUDENTS = Order No. 8105617
1980, mpi:.-:dajor ;,f,?go,,_b,- m”:;‘,’:s‘g”lv)‘e’i’i’:f"".’”’ of Education, g!ou.m L‘;’“ ggm}_x&n The University of Florida, 1980. 140pp.
T YOR M ! . o . airman: Rex i :
This explora ition of "reading” that i . . ' .
e s Sty sy sk e dfision ol esdiog atigcuds A fequenty mendoned gl ofour cuaiona sy s o ech
Inasmuch as movies compete successfully in today's culture with booksas - - students to becorfie self-directing. Techniques designed to develop self-
. sources of symbolic truth, this research analyzes the reading skills of . control have been used 10 modify a variety of problematic behaviors. In
adolescents as applied to short fictional - W ) edumng_nal seilings sc_lf-comrol procedures have effectively modified
. The study population was made up oﬁlms.r 111 ninth and ten ihgrage academic and academically rqlg_ted behaviors. Reseg:’ch concerning the
" students in a small city high school. They engaged in the story generationof :&ﬁ;ﬁs;if;gg nirol p.r%?g?ﬂt’" ;q;gemlc b:ha-‘mg have df,lowsg;i on the
dents 1 . ] - ility to perform varios tasks at a high correct rate. Research on the
: ;yeg;e:_mz:mm -ﬁgf{em‘gﬁ?{oﬁgﬁﬁgﬁg&n& wd effectiveness cf self-monitoring when a student is first learning 1o performa
* they responde dmw qul o ions before, during, and after the viewing of three - - * behavior and the effect of self-monitoring on retention of academic
~short, fictional films, Questions before and ::!uring the viewing measured matex;al is lacking. The present siudy was designed 1o determine the effect
ercsptions and predictions respectively, These questions were teaing the of sel -monitoring (i.e., sel f-asse‘s_mentand self-recording)on the™ =~~~
- psycholinguistic argument that what the reader brings to the extisas - ‘ ?1%1)1;332 :!x;q retention of spe!..ng letters and words by learning disabled
:Pﬁ::‘xi‘;h?‘ th‘eyw;;a?:;g algst:c: ;zg:e;g?o;lgﬁgégmmoiw the . . Four stidents participating in a summer.school program for LD
The results lduea]!mt w1u' th the general attitude-of students toward film-and- - students served as subjects for the experiment In the ﬁr;t and third phases
- reading; the personal response of students to films of differing levelé of » of the investigation, subjects were given 15 spelling words 1o study fora 10-
_familiarity; the student's expectation o Theroism and final happifiess in minute period. A tape recor@mg provided the student v.:nh information on
~-" ¢ tion- the nature.of fate in story generation, and its corelations with when to start and stop studying tpe spelling words.ﬁDupng the second and
" rea din'g comprehension; the amGUALof dfzer'rmticrimaginafion in story o fourth phases, ghc_: tape also provided beeps at random intervals'from 18 to -
: | » L¢ : c auCImag AU e e 88 seconds apart. The student was instructed to make a check on‘a self-
generation, and its correlation with reading compreherision; the correlation: - ;" initoring card ifhe was studying the spelli :
of the ability to predict events during a film with viéwing comprehension; sounded. g card 1_;...5;8‘_;‘2,‘_;}_7‘_?’5 fie speliing Wi ords when the begp
the accuracy and frequency of the students' predictions; the correlation of : T S ST e
viewing comprehension with-affective responses 1o each of three films; the - Data on the percent of spelling letters and number of spelling words T
correlation of viewing comprehension with reading comprehension scores acquired and retained during each experimental session were collected. .~ -
© and1Q.scores. . - R R o Specificaliy the total number of words and mean percent of letters acquired
. The conclusions include the propositions that ninth and tenth grade - .~ and retained by each subject during each phase ot 'the study were “
students are actively, socially, independently, and critically involved with calculated. . e : 5o _
.. films; that the less-familiar the form and content of a film, the higher the” The results suggest that self-monitoring increased, at least on a short-

= degree of resistance from ninth and tenth graders; that ninth and tenth term basis, the number of spelling words acquired and retained by threeof
* grade students éxpect heroism and “happiness binding” in fictional films; . * the four subjects, The data seem to support a conclusion that self-
. that when asked 10 genérate a story that is based on the stem of a typical . monitoring did not have an effect on the percent of letters acquired.
Western, niinth and tenth grade students do not déviate, most of the time, - Finally, data concerning the effect of self-monitoring on the percent of
from: conventional, predictable value systeriis and story grammars thatare . . letters retained appears to be ‘equivocal. o
. normally associated with Westerns; that furthermore, it may be true-thata . ™ ) : g :
. tendency 10 write stories in a heroic or anti-heroic form is evidence of 8
-slightly higher reading level than that of those who'tend to write-about a R ,
protagonist who encounters misfortiiné'because of some quirk of luck , ‘ o
_(rather than a human failing); that those ninth and tenth grade students I _ . v
who demonstrate "cinematic” writing tend to be better readers of both film
and written literature; that with ninth and tenth grade students'there does . - L . _
.+ not appear'to be a correlation between the number of correct predictions . -+ o o e o
. made during a short film and scores on viewing comprehension questions - e ST D t
.. .asked after ashoft film: that when ninth-and tenth grade studentsare given = .- ~. . .
definite dramatic clues--upon which they can base their guessesasto what - . - e .
. will happen later in the film--their ability 1o predict isverygood, but when - . o : L CE
"~ - dramatic clues are not definite, the predictability. of theStudents” =« - v . C
- diminishes; that although ninth and tenth grade studeats may express = ‘ B o - ,
- dislike-for a film whose form and content is unfamiliar, their understanding A I ’ S .
. is probably greater than their negative reactions would suggest; that : e T L LT . '
" “althiough the best viewers are probably the best readersand the highest 1.Q. . ST , . S
. - 'scorers, exceptions to this general tendency show thataffective factorscan  ~ ' e R
- disprove predictions about a child’s ability that are based ori “objective - T
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