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The case method approach of treating reading disorders has been used
in tra.inlng classes as a technique for training the classroom teachers and
spec1alists to meet the individual needs of children through 3 diagnostic— ,
p1escr1pt1ve approach for a number of years. Traditionaily the student is.
trained in the administration of the tests observed adrninistering the tests

.‘ compillng a written case report smrma.rizmg the test findings and offermg
teaching recomnendations to the parent and school personnel In samne .
classes a child is tutored usmg the reccmnendations that have been offered

The task of preparing a formal case report is time consuming “and '
perhaps, fxustratlng to the students who are experiencing the process for
the first time. The rationale for compiling reports is that frqn the

”

éxperience of working with one child and hax{ing to write down the results
- of that experience, a student will be able to transfer.the formal learning
to the classroam or special tutorial situation for individual and group
diagnosis. ‘A _
For those individuals who guide students through the process, it can -
be frustrating. The, amount of detail th'a.t has to be reckoned ﬁth can
‘at times be overwhelming. Therefore, any type of concrete teaching 'aids
that the instructor can provide the student is -usually-welcomed. 'A_ general
rule of thuxnb that has been found to be helpful is the addage >"a‘ picture
is worth a thousand \alords." Translated in the classroom, this .simply
means provide students-vrith a conpleted case'_study before they have to write
one on their own. One.vs'/ay to give the students the visual but not circulate

a completed report is to present durlng an. early classperiod, transparencies

~of a ccmpleted case study and explaln the process that led to the completed

N N
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~_product. Another suggestion isto provide a detailed outline,.with the |
important information to be included in the case report, aSta handaut .
'During class, encourage the students to follow along‘canparing the out-
line with the'conpleted casestudy. This technique can save a greatddeal
of,tine and energy for students and it will also save the instructor:
.fron repeating him/herself. o |

Sone may consider the ”guided”‘process as a hinderance to creativity.
AIt is however, the purpose of this report to prov1de a format through
nwhlch concrete, practlcal report writing- experlences may be encouraged \p
Students are frequently confused enough W1th the multiple aspects of
'the_diagnosis (testing techniques, testing sumnaries, determining patterns,
observing child behavior), for the first tins may: be overwhelmed. After
. a student becanesctamiliar with a case report style then there is ample
opportunity to-develop a;personal creative style or case report. |

The followiné samples represent two. types .of case reports with
corresponding student study gulde outllnes that may be used in dlagnostlc
-and treatment courses‘ There are differences in the reports regarding
the types of. tests administered due to dlfferlng*testlng fa0111t1es and
personal preferences'of reading tests.' However, both reports are bene-
ficial in that they help train the students in reportingttest data,f
rsmnnarlzlng results and offerlng practical reccnnendatlons for parents
and educators The flrst type is intended for classroom teachers /The
second: type repreSents=a more formal, clinical style. Whatever tests

one chooses to administer, each style may be adopted for use in a.number

of reading diagnosis and/or treatment courses.

s
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CLASSROOM CASE STUDY FORM

Background Information

Include any pertinent facts about the student that you have 1earned
while talking with him. You might include parents’ occupation nunber of
s1b11ngs, where thls child flts in family Structure (only ch11d middle
child). Include grade in school, school name and 1ocat10n whether there '
was a retention unusual number of childhoed d1seases interests, hobbies,
éte. Also indicate whether the ch11d came to the testlnc sessions
apparently well rested. This 1nformax10n can be obtalned through 1nter—

views with the parents and student both formally and informally.

Tests administered
List tests given in order. Underline ‘all tests. Place date test

was given after each test. For example: :
.‘ g /

The Betts Visual Discrimination Test (1/4/81)

1

Test Results

" From your test summaries, generalize your results so that parents
can understand them. ~ You are to be specific if you mention that the
> . !
child needs further instruction for example, . . Testing indicates that

Johnny needs further 1nstruct10n in the sk, th, and wh,consonant combina~

tions. .He was adequate in the other word recogmtlon* skills. DO NOT-——
REPORT ACTUAL SCORES——SS%, or 92%, BuT DO INCLUDE LEVELS, GRADE EQUIVA—
LENTS, ETC. You are to list the test, write the descr1pt10n ‘and then
write your summaries. The prOOf of the. puddlng will be if after I read
the selection under each test I will be able'to know the child's strengths

.

in thﬁt area and also:where he needs further instruction. -



1) Slosson Intelligence Test ' . ‘ . o

The Slosson _Intelligence Test is an indi"idha.lly a-dmiﬂi%tered test of
intelligence patterncd after the Stanford Bine®: Yy pay Pe Used to pro- 3
yide insight into verbal functioning,- ari?mnetlc Yeggonil®’ and visual
motor integration. ’

's reading expectancy is 6stlma_t d to pe

—

'utlllzlng the results of th1s test and the Borld and i nkef Teading expec-
tancy formula. This reading expectancy score mq{(‘-ates ¢pat intellectually

could comprehend reading mater aq% thls leyel,

2) The Betts Vlsual Discrimination Test

This test 1s designed to measure the ahlld % abj 111:37 to V1sua11y d1s_
cern likenesses and dlfferences in words

3) Schach'Phonic Readlness Test

P

J D1ff1cult1es in learning to read by phonl ‘T\ch 45 may Stem from
@) 1nab111ty to discriminate speech sounds, * Wi 111;37 to blend |
,sounds lnto...words and/or (3) madequate audltor& R Thls test will
help 1dent1fy ¢hildren who cannot profit fram Pthll Jﬂétrthion for'
“'which blending ability is a prerequisite. Speech ound® with which the
child may need help and instruction will be inditqy oy, WY Rditory
_ memory may indicate emotional stress or a need fop Whasis Upon . visual

)

and kinesthetic reinforcement in learning,
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SUMMARY :
Anditory Discrjmina'tion:

__Eb;'cellent _'_____Fair __low

Speech sounds confused

Auditory Blendlng
_ Fxcellent ___ Fair = ___ low
Auditory -Memory: |
Tapplng o Unrelated Words _____ Sentences -

. 4) Dolch Basic Slght Word L1st is an 1nd1v1dually admlnlstered test

used to determine a student's knowledge of 220 basic sight words when

‘each are presented in isolation. These words constitute 50-75% of all

school readJ ng ma.terlal

5) The Un1ver°1ty of Southern Mlss1ss1pp1 Informal Phonics Survey is

a +est of word analys1s SklllS It was designed to supp__lement informa~
tion obta.lned from standard’ ~d silent and connected oral reading tests
and prOvide an estimé.te of the student's strengths and weaknesses in

'word recognltlon
- '6) The Classroom Readlng Inventozjy is an individually adm1n1stered

reading test which most ,clos_ely replicates classroam readlng s1tuat10ns.

: It identifies specific word recognition errors and measures oral reading
__comprehension. Four reading 7\1eve1s are established-on the 'bjasis of

‘test results.' Fram manual tyb’e_a .short desoription of each-level.




SUMMARY OF CO‘\ICERNS

Brlefly sumna.rlze the student's streng'ths and areas for further
instruction as you see them. May be in parq_,graph fonn but appears to

be clearer in outline form. Be specif'icv...

RECOMMENDATIONS (BE SPECIFIC)

For .'each skill that you’ listed under For Further Instruction (sminary

of concerns) recommend a remediaticn material or idea for both the Home
and the School. If comercial materials are mentioned, include :namé and
" address of publisher. Have a positive paragraph at the’ eﬂd of your

. case report which summarizes your experience with the student.

" CHECKLIST FOR CASE REPORTS I j
1. Did I use thé‘ third perscn (the examiner) instead of personal pronouns '
I, You? | | /
2. Did I write out contractions instead of don't, I'11 . . . . ?
43. Did 1 enpha51ze strengths first? | '
4, Did I say only those thlngs that I can support w1th facts fram the '
case report? Did ‘I overstep professiona.l bounds in -eny way?
5. Did I .have a perfect copy without typog‘raphicé.l erréns?{l (remember

6. Did I say "test results indicate" instead of-"Johnny can do'" while l

the hint of the liquid.paper)

writing up the results? . ' , .

7. Did I singlé space my report?



8.  Did I report estimated readlng ab111ty instead of IQ scores?
575. 'D1d I offer spc;1f1c recammendations for the weaknesses that you
have found? : |
15. . Did I very carefully word my recammendations to the Home? Did I

suggest rather than tell?

“n
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SCHOOL West Elementary . CHILD'S NAME: Harry Smith, Jr.

GRADE 3rd ' : PARENT /GUARDIAN NAME: Judy Jones and
v Harry Smith
' DATE OR REPORT: 1/16/81 ADDRESS: 424 Fox Court
S - ‘ Mobile, Alabama
AGE: 8-11 :
: PHONE: 205/343-2643
EXAMINER: Cynthia Sands :
: " BIRTHDATE: July 12, 1972

\.

v

Background Information: Harry Smith, son of Judy Jones‘and Harry Smith- -

'Sr., was born on July 12 1972. .Harry, a third grader at West Elementary,
has brown halr blue eyes, and is about four feet tall a.nd weighs 55
.pounds. He afid his five year ol sister li$e with their mother, who
works at.a grocery Store,.énd their stepfather. Harfy is in good physical \
- condition and is an ective participant in eports He especially enjoys: |
football a.nd sw:.nmlng and would like to sameday be a "cowboy" or fa'r'mer
. 1like his father. He also likes to read Superman camics and stories about

. Indians and motorcycles but has no books now because recently his hame

was -destroyed by fire.

Test Administered

The Betts. Visual Discrimination Test
, Schach Phonic Readiness Test =
> The Dolch Basic Sight Word List
- The Inforimal Phonics Survey
- Slésson Intelligence Test
. Classroam Reading‘Inventory - .Form B

Test Results

[ -

" 1) Slosson Intelligence Test: The Slosson Intell1gence Test is an

individually admlnlstered test of 1ntell1gence patterned after the
Stanford Binet. It may be used to provide insight into verbal functioning,

. arithmetic reasoning, and visual motor integrationﬂ




‘o t=0-
Harry's reading. expectancy is estimated to be 3;2 utilizing the

_results of this tesﬁ,and the Bond and Tinker reading expectancy formula.

\ //' ¢

This reading expectancy score indicates that intellectually Harry could

cangrehend reading méterials at this level,

2) The Betts Visual Discrimination test: This test is'designed to

measure the child's ability to visually discern likenesses and difference
in words.

T | » . | |
Testing indicates that Harry has no problem in the area of visuyal

discrimination. Harry made immediate responses on each line of words.

- 3) Schach Phonic Readiness ﬁles Difficulties in learning to read by
’ . A : | . ' . ]
phonic methods may stem fram Q;) inability to disCrhninate speech
sounds (2) 1nab111ty to blend\sounds 1nto words, and/or (3) 1nadequate

'saudltory menony. This test will help 1dent1fy chlldren who cannot

profit from phon1¢s,1nstruct10n\for whlch blendlng abllﬁty is a pre-
.= . L N

requisite. Speech sounds with which the child may need help and

indicate emotional

instruction Will\ne indicatéd.\ Low auditory memory may
. stress or a need Tor‘emphasis upon visual and kinesfhet#c reinforcement

in learning. . R ' ' : |
i P S o ;
Auditory Discrimination: Testing indicates Harry confused the th and f°
—— ) ‘ , :
speech sounds..

vAuditornylending° Testlng 1ndlcates Harry s strength in the ab111ty to

blend sounds 1nto words. - \

A . _:’ .

: . .

! . . . \ AN
!

- i L - . . .
\
\
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Auditory Memory: Tesltixj/indicates Harry has.no problem in the area of

auditory memory among uprelated words:, and sentences

4) The Dolch Basic S ht Word® L1st The Dolch Basic S1ght Word List

: 1s an. 1nd1v1dually admin1ste1ed test used to determine a student's
knowledge of 229 basic 81ght words when each are presented in 1sola.t10n
These words constltute 50-75%: of all school read1ng material.

Test} g indicates that Harry knew 176 of 220 words Th1s score
places’ the Chlld at second grade equ1valent ‘Further instruction is
need J\n the following 81ght words A
/ ' 3 seven, stairt,t please, pretty, my, .must, together, own,

" now, our, onoe,l,myself, upon, use, ~soon,‘.'work, these,

/ three, think, want, were, warril, any',";an? drink, many,

/ ~ does, buy, kind, find, every, eight, alway's, again,

full, fall laugh -her, how done came, carry, call

IS

5) The Informa.l Phon1cs Survey The Informal Phon1cs Survey is a test

of!word analys1s. It was’ de81g'nevd to supplement 1nformat10n obtained
from'standa.rdized silent andﬁconnected oral reading tests and provide
an es‘tlma.te of the student s streng'ths and weaknesses in word recognition.
“ Testlng 1nd10ates Harry's strength in the following \a.reas |

N\
1. ‘the letter names and sounds ofzpm l\d f ywt rhn

l

kjb; | i o
2. adequate pronunciation of initial consonants;

3. adeqﬁa.te pronunciati.on of blends and_digraphs; |
[ % .

4. adequate pronunciation of the short sounds of the vowels a, e,

u, o, in isolation;

5. tne ability to divide words into syllables;
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. Testlng mdlcates that Ha.rry needs further mstructlon in the

~

followmg areas: .
1. pronun01atlon of the short vowel sound of i,; .

~ the hard and soft sounds of c and g; '

bd

pronun01atlon of words w1th the ffr\'lal e 11ke rate, pine,

|

3.

%

| kite, and hate;
4, pronunf'latlon of words with r—coQtrolled vowels like glrl

arm, fork and fourty, '

5. the pronun_c‘iation of the long sound of the yowels_ o and u

in "open syllables. (
6) Classroan Rea.dlng Inventory The Classrocm Reading- Inventory

is an 1nd1v1dually adnﬂ.nlstered rea.dlng test wh1ch most closely rep11— '

. cates- classroom rea.dlng S1tuatlons It 1dent1f1es spe01flc word

M . - e vl
o

‘ recognltlon errors and-measures oral readlng comprehens1on Four r_ea.ding

1evels are estab11shed on'the ba51s of test results. 7-”I’he 1eve1s are°
\

1. Independent 1eve1 - the 1eve1 of readlng at whlch the ch11d

,___feels ccmfortable The vteache’jf wlll_ use the’ mdependentulevel- est:.ma‘tef -

4 -

in selectlng reading material the-student‘ will Tread on his o :

2. Instructlonal 1eve1 - the level at wh1ch the student can read -

N T

with_ at 1east 95 percent accuracy in word recognltlon and with 75 ~ .

s

oomprehens1on or ‘better. At th1s level the student .needs the help of i 4

R
o— N -

a teacher . S \'\_' S

Frustratlon level -~ the 1eve1‘of rea.dlng whlch is beyond his

. l
instruct:Lonal 1eve1 At th1s level the tea@er ma.y observe symptoms
\ I "

of frustration such as tension, excessive. fmgeﬁpomtlng, slow “word- -

by-word readlng and others.”™ Camprehension will extremely SO

\
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th1s level should be av01ded\when selectlng readlng materlal for the ch1ld
4, Hearlng Capa01ty level\— th1s level g1ves the teacher an 1ndex

.as to the. Chlld'S ab111ty to galn and use 1nfonnat10n through 11sten1ng

' The teacher reads more d1ff1cult selections to the ch1ld to determlne
whether or not he can understand what he has heard at levels beyond h1s
instructional level The h1ghest level at Wthh he can camprehend 75 per—-
cent of the mater1al read to him is his probable capac1ty level

,Testlng 1ndicates Harry s levels to be as follows

1. JIndependent level - Prlmer ‘

2 Instrnctional leyel ~ Grade one

3: Frnstfation leVel.-‘Qrade two

4 Hearing capacity - Grade four

Swrma.ry of Concerns

Test1ng 1ndlcates Harry s strengths in the follow1ng areas

n

1. the ab111ty to-v1sually discriminate likenesses and differences

N . ln words; o | : ; |
: .2, the ability to pronounce initial consonants in words;
!3. the- letter names and sounds of zpmldfy w tvrhnkjhb;
o 4. _the ablllty to pronou',e the long sounds of vowels in 1solat1on;
5. é.'~the ab1l1ty to d1v1de words %nto syllables
6. the ab111ty to pronounCe the\short sounds of the vowels a e u o
in 1solat10n ,/“
) ~?// the ab111ty to pronounce blends and dlgraphs

8. auditory blending and menory of words;
e )9,//good listening habits when material is read to him; .

'10. following directions well during the testing sesslons;

I
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Testing indicates Harry needs further instruction in the following

areas:

_~J

.‘\'.
\

. audltory d1sc¥1m1natlon of the th and f sounds as in the words -

Huth roof, thlnk and fin;

the follow1ng Dolch Ba51c Sight Words: seven, start, please,

'-pretty, my,'must, together, own, now, our,vonce, myself, upon,

use soon, work these three thlnk wunt were, any, an,

~ drink, many, does buy, kind, flnd every, eight, always agaln,

full fall 1augh her, how done came, carry, call

ability to proncunce the final sounds in words like leaf, truck,

v

‘dress,-and flag;

ab111ty to recall factual canprehens1on questlons

_adequate pronun01atlon .of the hard and soft sounds of g and c;

vthe ability to pronounce words with an r—controlled vowel as

“in barn short glrl and fourty;

the ability to pronounce the short vowel sounds in: the medial

pos1tlon of words;

-.the ability to pronounce the long sounds of the vowels o and 1

in open syllables;

‘the ability to. pronounce words with the final e as in words.

1iké kite, pine, rate, and date;

the ability to pronounce camon syllables
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Recarmendatlons The- exarnlner reconmends

1) In the area of a,udltory discrimination of the th and f sounds

To the school:, Read the words below and have the student raise his -

hand when he hears a word that begins or ends with the th sound and
clap when he hears a word’ that beglns or ends with the f sound. '
" five, thin. roof, calf, Ruth, think,
fog, fin, fourth, elf, off, floor,
| of, seventh, fit, shelf, thumb, death,.
—*“**‘ ------- -~ self, them, deaé, fan, Beéth, thank,
throw . 5.
To the hame: - : T
B Materia1s° 2 small cards (2"%4""), a list of words that begin and
-'end with the th and f sounds | , L
Act_lv__':_(.'jj‘ Write the 1etters ‘th on one of the cards and the letter
f on the"”other card, Read the list of words below to the child and
teii h1m to hold up the "th card" when he hears a word that begins .
or ends w1th the th sound and to hold up the "f card" when he hears

‘a word that beins or ends w1th the f sound
1<}

' O Word List S
‘ think ~with £in ~ Beth roof
“thank ~ | this _ ’ .\,‘ fox L self y ‘ . %iv’e
}tha'nr_‘ S off " " fog  death B fatt

bt
<y
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2) In the area of the Dolch Basm Sight Words:

¢

To the school: Have the children play the ''Post Office' game The'

teaoher- fills the chart-holder with word ca.rds (use list below). Each
word tepresents a letter in the oost. office. To play the game the
children come one at a tJme to claim a letter by oorrectly -sa&ing
the word on the card. When all the words have been removed fram the
chart'—holder,. thechiidren exchange cards and mail their new ietters

by saying the new word.

- seven . together please
pretty‘ . sta.rt ) mst
'mY . . | +  NOW ) . own-
our | _ myself . | upon
use . -b soon : work
these : 'thtee- think

Have the student wr1te troublesame words on. cards (8%" x 3"). The

student then traces the word usmg the index and mlddle fingers. He' '

_.can also work with sentences in which the sight word is cmnltted and

he uses one of his words frcm “the cards whlch w111 ‘correctly oomplete

the sentence. , o
| oo ¥ T L

once . want  were ‘warm  any:  an .

! . EAANG . 3

drink many does - goes buy kind*

i

find  every  eight ~fullsi fall = always
Aher  laugh again : how . done 7 came - o
call  carry now | .must | soon.  work
. : . /'/e
/.

!
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To the home:
Word Checkers .

Materlals Checker ‘board and checkers small squares of paper w1th
slght words on them, tape

Procedure: The parent covers all the black squares on the board with
the words (use the list below). gThe game is played the same _as

regular checkers, but the player must say the word which appears on

AN

\er square before a oheoi::er is placed on that space.

seven o together please pretty start

\  mst ‘myself - think  three  these
_ \\ work  soon  use " upon | our
“ewm my ~ once - .want were /
R _ warm any drlnk ' many _ does
an . goes | “buy ~  kind - .,find-
every Q:tgk)t _ | full '.fa;ll always
carry , C:Iér}le o how o done. : call

3) Im the area of pronouncmg final sounds in words
' To ‘the school Prepare the followmg act1v1ty for the ch11d to work

A

P —called "Iook and erte—" —Have- the“ chlld“look at~each- pltzture and-say

1ts name, 11sten1ng for the flnal sound - The student then writes

two words tha.t conta:m the same’ flnal sound for each plcture




To the home:’ Give the child a 1list of Words and have him write

another word that|has the same ending for each word given.

o Ex. drum nurse - truck flag
B 0 - | N
pencil | - sheep - pan - web ' \\
flash  cake ~ boat . road

./' )
G1ve the ch11d the/ same I,Lst of words glVen above and have h:m wrlte
a word tha.t begins w1th the same flna.l sound for each word ,'_

(Example . drum—mop; pencll—100k° web-book; )
/ A\
- 4) In the area of Fact canprehensmn questlons
“To the hame:

I?Jeadlng~R‘Jee,1pes_,_ChOOSe a_reC1pe _fr_cm_a cookb.ogk Cony the recipe:

onto a la.rge 1ndex card Tell the child that he is gon.ng to read the
'rec1pe and tha.t he w111 be asked scme questlons concernlng the rec1pe,

after he is flnlshed prepare a list of questlons ahea.d of t:me to ask

“the child.” Samples:' 1)-What " do you do first? 2) .N'ame three ingredient

. 3) How hot. should thé' oven be? 4) How much sugar .is needed? 5) -How many
" . i A

’ |

people w111 thls rec1pe serve'> o

5) In the area of the hard. and soft sounés of g and c; . .
To' the school:’ Prepa.re the follow].ng aCthlty ca.Lled "Centlpede
N

Sounds'' using.words with the hard and soft sounds of the letter C.
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" Directions to the child: The body:of 'th'is cerﬂl’ibe

N
~

de peeds legs!
Read each of the words. If the ‘word begins mth .Q %oft ne' Sound:

as in the .b'eginning sound of centipede, dr;aw a ng -On' ¢he allinﬁl

and write the word on it. %




Prepare the activity "Color a Sound" usiﬁg the hard,andvsoft'éounds of

the letter. g. The child reads the word in each puzzle'piece If the

' word»beglns w1th a hard ”g” sound, he colors the piece green. If the

word beglns with a soft ”g” sound, he colors the p1ece yellow
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To the home Prepare the act1v1ty "Sound Discs' using the hard and

-'soft sounds of the letters g and c.

' Preparatlon and Ma.terlals Cut two ca.rdboard circles 5" 1n diameter

and two 01rcle_s 7' in dlamet_er. Place the smaller circles on the ’
larger ones and fé's‘tén them with a paper féstener through the“center
so they _'will turn freely. On the inner disc of oﬁe set of circles
write the letter g. ' On the other set write the letter c_.on the inner
disc. On the-outer disc of the _sét which has a g written on it,
write parts of words that begin with the letter g. On the other set,
write parts of words that begin with the letter c. Use the _word§
given below.
- Activity: Have the child turn the outer dlSC so that one’of the out- .
| side letters flts in front of the inner letter Each tJ.me a word -

" is made the child reads the word.

. g_.wo;.pds ) . . . . c~words
got - .gem . car _ cell
golf - ‘germ - - -coat  ,  .cent
p— : gym_ — ko P — C-J.T_y‘:-:—i: o _:‘_.‘7
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In 'the area of words with r-controlled vowels:

To 'the school: Prepare th__e activity "R¥Oontr011ed"Car"’ for the child

to work.

‘Directions fo the child: -This car needs same r-controlled words fo

- make 1t run erte the answers to the following clues in the car

and see 1f it will start! B _' , : '

Materials: newspaper, pencil. Have the ch11d look in a. newspaper for

words whlch oontaln r—oontrolled vowels Each tlme he flnds one, tell

him to say _the word. If he is oorrect he should 01rcle the word

.23

;,h__v , Y ;' ‘
AN
- fowrtens ___~ opposite of tall
afemal;___ e - e neise.of..,a dOg
“a .direction' _. L musical instrdfneht

fa.rmbulldlng A . .part of the ‘.bedfy ’
eating utensil " ' . an article of clething
To the hawe:



-22-
7) In the.aroa of'shorf vowel sounds in the medial position_of wordsja
. To the scﬁool: Haye‘the‘child play,”prscotchiMatch;TI;To'héke %he

: game fule 9" x 12" tagborad into 12 squares. Draw in'éach square
a picture for each word listed below. Label each pioture,_omitting

the medial vowel Under each omitted sound cut a small triangular

slot. Make a small card show1ng each m1881ng sound Put these cards

. - in an evelope and clip to the hopscotch card. Have the child say
the picture word and decide what letter is missing. He then finds
: that 1étter on one of the snali cards and fits it in the slot. Then

he "hops'' to the next square.

bed | B bug

sun o cat : ,.( ' pen

pin . v ~ . hog ' | bag . )
fan o | gun ' . ten

A

AN
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o To the hane ‘ oy
} Materlals toys or small articles, cardboa.rd box paper, and a pencil..
B Procedure " Place same toys and snall articles in a box. Tape a wrltten

llst of the eontents in the box to the bottam of the box Have the |

Rl

' ch‘lld take out a.n 1tem one at a ‘time a.nd try to write its name on

U

some paper When -the box is empty, have h1m turn the box ups1de down

to check h1s answers: ' *

List. of items: pen, map, cup, pln bow nut fla,g, fa.n toy gun, Jjet,
top, dog, cat; pan; hat, st1ck of gum, box

8) - In the area of the -long sounds of the vowels o and u in opsn syllables

To the school: Prepare the a‘ct‘lv1ty below for the child to work. . Make

a list of words using the vowels o and u in open syllsbles and beside
. . . . N ’ N . N
! each, word write -several other words, one of which has, the same vowel
sound as the first word. Have the child read the first word -in each

row and then find another word in that row which has the same vowel
sound. The child either underlines or circles the words.

Word List: go, you, so; no, fhture, fuel, ago; focus

1. go not - s&) toy

2. you - yet f}iel”“'"fL‘m :
"ﬁ ‘3. . no  now .n'ot | ago
— 4. ‘so focus sot . sit’

-To the hame: Pre the game "Stick Vowels'" for the child to play.
Materials: 2 soup cans, construction paper, 10 popsicle sticks.
Cover the soup cans\with-construction paper. Write the vowel o

o on one can and the vowel u on the other. Select. words which have




the long vowel sounds of:o and u and write one onéeach popsiole stick.
The child then reads the word on the stick and puts it 1nto the
correct can, 11sten1ng ‘to the vowel sound in the word J

Word. Last - so, no, you, future, stupid, focus, go, fuel, ago student

9) In the area of words with the final e:

To the school' Prepare the act1v1ty called ”Caboose” for the ch11d

D1rectlons to the ch11d Look in a book and find words which have

~a long vowel sound and a f1nd "e'" at the end Each time a word is

found, write it in.the caboose.

To the home: lee the ch11d a 11st of words Tell him to read the
? word as 1t is wrltten and then add an ”e” to’ the end of the word.

Then he writes the new word and/reads 1t Sane examples are: pin

LG

to pine, fin to fine, cut to cdte cap to cape;

P ay

o

~pin__~ » { ‘hat

fin ‘/( Sam

'hoo 5 ' ; ;'rip\

G can .!  Tim

cewt . oupg
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In the area of comon syllables:

w / DlVlde\a very large plece of butcher paper 1nto twelve

squares. Label each square and tape the chart onto a handball back—

‘boa.rd. Chlld_-ren take. turns bauncing the ball at the backboard. They

e

note Wthh squa.re the ball hlts catch the ball, a.nd then name a

‘word that uses the syllable in that square. A correct word earns the

number of points shown in' the square. The child who earns the most

points after several rounds is the wimner.

AR e —Ta
sa".\-: J\?of\ 3 d‘g"ﬁe;ﬂ". w
i:te, ' ick ‘ GSJC._- ght
ile __ec “ate

To_the hame: Make four card sets of words with syliables..( Example:

brighten, quicken, fasten, hasten The chlldren are dealt cards and
play this game using the trad1t10na1 rules of Go Fish. You mlght put
one word at the top of card and llst 3 others at bottcm Other word
sets a.ré. rain, stain, pa.ln,r ma_.m,; Afllg};t light, dellght frlght

situati'on, opération, temptation,» odcupatiom wh11e, smlle, tile,

“file. The words must be correctly proncﬁriced. before the card may

be taken.



CLINICAL CASE STUDY FORM*

Background Information

Describe the client during the testing session. Relate SPecific

~

details as to observed behaviors, mamnerisms and unsolicited coments.

AlSO provide sufflc:lent personal and school data so as to eﬂable the

reader to understand what the ch11d is like and the type of prev1ous'

o experlence he/she may have had

Mental Ratlng _ s . :

,T.his section is brief, speci"fic/ and extend.s no farther than the . .
reportiﬁg‘ of 1) a Specific score obtained fram the administration of
the test and 2) mention of the category in which the cllent would be

placed a,ccordlng to the observed performance on the test.

"The Slosson Inte111gence Test for Chlldren and. Adults, was ad-

‘ mlnlstered as ?nf individual measure of 's mental ablllty

————

. 's perfornance on the test placed h:1m/her in the

category with a score of = .

*Thls g'ulde is tO be used as a sample to prov1de explanatory 1nformat10n
,.; and‘ Speclflc examples for speclflc areas of a case report In Mmany A
:mStances £ her carment and detall will be necessary to fully explain

teSt performanc\e and related remediation strategies.




| | 27— . \ —~_
Vocabulary .

" 's vocabulary Was screened through the agminiStration of

_ the Basic Reading Inventory, Word List, Form A. #n individual test of
. sight voegbylary in isolation is used to approxilflate a reqdef'svilevel ‘of
sight recognition. - Individual graded lists of twenty words are used

for Client pronunciation.. -attained an instryetional

- significant patternswere/were not noted including . . .

Audito _Screening:
"A test of audltory a,culty was admlnlstered usmg the )

_'/___\_'s performance on the test lndlcated M
vi sual Screenln

s vision was measured USing the __ . The results

of this test were : . L ' : . ‘

Reading in context (oral): . - o

__ "The Basic Reading Inventory, Fom A was administered. Based

upon ',~s_,:1"‘¢a.ding of these graded paragrapbs, his/her

instructional level was = . . Slgnlflcant eTTor patternS Were/wel® NOt

_ observed/noted. (Prov1de mfomlatlon bereyt - A
Listening ehensmn :
. 1" 13 I b
S 11%tens to selectlons fraom the. W
Foxm C. The highest’ level at which 75% was obtalned was Judg‘ed to pe 2
1istening canprehgn51qn level or reading Potential level, ___

’waS able to perfohn on a level on this test.r '
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Reading in Context (silent):

"The Basic Reading Inventory, Fom 4, was administered.. Based upOn

's readlng of these graded parag‘raphs his/her 1nstruct10na1

level was Significant error patterns were/were not observed/

noted. (Provide information here)" -

Informal Writing Sample:

"An informal written language sample was obtained by having

write a story about a'picture of his own choosing. His/her sample.

"

pfovided information to indicate that

Significant Strengths:

For this section it is best to use ‘complete sentences and report

those behavlors (during the testlng sess1on) and results fram the tests

administered to gage the degree to which one may go."

Significant Weaknesses: ) ‘ y
'""Use sentences and vary the style of usage to avoid the over use-

of phrases or names. It is from each weakness that one may usually

determine weather or not to continue on or 'th."\
)

Recdnnendat ions:’

"Considering 's performance on the prev1ously d1scussed
evaluation, the followmg suggestlons are offered:"
1. At this time further testlng is/is npt recammended.
] ’ :

2. Tutorial assistance may be .

3. Three-four reccmnendatlons for treatment should ‘be prov1ded for each

weaknesses cited in. the test.. Be sure .to be: spec1f1c: as to what to do..

N,

1
\./
e

Lo
<
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[N

State exactly what is to be done and some ‘detail or example to

illusti'at_e what. yéu mean

4. Always include recamendaticn to‘pleasure. réadihg.

; .
4
Y
_//
ke
e
- ..’/
L4 =
W :
AY
’
L3
1
i
N
./".
-
-/4"/. i
."/"
L
P
7
7
.~/

\""l
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Mental .Ra.ting‘: Bright - Client:v Elmer K. Waters

Reading: . | " Date of Birth: 5/18/72 |
Vocabula.ry.:‘ 6.0 . Legal Guardian: Priscilla- Waters
oral: 7.0 Address: 5145 Waldrap =~ '
Silent: ~ 4.0 . Telephone: 332-2591
Listening Level: 6.0 - School: Diamopd Elementaly

W_rifing Sample; S‘atisf’acvtory Grade: | 4th | |

Test Date: 6/15/81 . Examiner: Lou L. Sands

Observations, findings, and ~recarmend'a.tions in this report reﬂect N
those data monitored during a limited sampling of behaviors a5 Tevealed :

~on the following instruments.

Performance Leves

' Basic Reading Inventory

Word Recognition in Isclation, Form A 6.0

Word Recognition in Context, Form A (oral) 7.0

Word Recognition in Centext Form B (silent) 4.0

.Word Recognltlon 1n Context Form C.(1listening) - | 6.0

"‘Slosson Intelllgence Test for. Chlldren and Adults Bright _

Writing Sample R L - a SatisfaCtory
Maico Audicmeter o L - Sa_tisfacfory. '
Keystone Telebinocular ‘ v _ Satisfactory
ﬁwund: ’ Elmer was slightly appxehenSive at the beginning Of-‘the

'
testing session. He asked what he was expected fo do and- if it Wasg

go:.ng to take a long time He seemed alert and- attentlve and easlly

4
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OaUght Qn - to the tes.tin:g I‘Olltine.‘ He respohded with a positive attitude
even Wheﬁ enoountering material too difficult for him to answer. He also
mad © c%gntg 'while reéaihg.orally about the story he was reading, ‘For
& aleQ he gaid "llgh" when reading that bear tracks Wem found. He
8150 S‘CQ ed ’ﬂhat he pad 1°St hls place while reading.

There wer® No problem‘S during Elmer's birth history and he developed
.9,’6 nQ’l‘mal pace Wlth no maqor jllnesses. Hearing and speech have been
st At Gnool ang were Sald to be normal E]mer seldom is sick;
l’dwevel\ he does have Sl’ight allergy problems thao are treated W1th

' dwmm&t%tg whl(‘-h do r10t Seem to have any effect on him as to his
alerth&S 3 . .
Elrne- is the younge® Of two boyS. - He has a brother named Burt

wl‘lo 1s AN ea‘r Qld and has’ had several major operatlons on his ears

....

wlth h;uﬂ and g brother on thelr acadenlc skills, The bOYS' have
?/ babysltter 1'lsually one nlght a Week _ ' -
DLQ‘:Lng grades kinderéarten through third grade Elmer has attended
"pe Samg schoo He will Start the fourth gra,de next fa11 at this
5o Stheot. - Hthoygn Elmer's general attltude toward school and his
@ttend%ce afe both good he does not seem to like or enjoy reading,
He th% sclenoe ang social studies bUt says that you have to.read_ too
™ o I\'ibrﬂfy + Magy, aﬂd._language' are his least favorite subjects.
Althoﬁgb his mothé? feels that he is possibly More sensitive
_ tﬂa‘n ther cnildl‘em he SeSMS to get. alongt well with his peers. Eimer's'
favorth tlvltles gre SWimming, Skatlng “and T—ball He -1ov.es animals :

o gpf s three °ats at hame. o . -=r5--fz;::\-

23
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Ment2L Ragping: The Wil&en and Adults
was 8dMin; pered. ay an ﬂ‘divyl meASlre ¢ EIMET'g mental ability.

E ]mer S performiCe o he te
a sooTe op 115. | | .

. M‘ VA t_est.- Q:f auditqry‘ aoyuity was -adninis_'tcered using
the Maleo Audld"etﬁr Eiﬂer's perfomancé on the test was, ‘nfisfactory.

St pla‘c‘ad hlrn 1n “the brlght category with

Therefol‘e no problens weT® Noteg Concernlng the c111en1; s hearing.
_}W' Elner'S Vlslon was measured_ using the_ Keystone Tele-
pinoctlay - The'ré%uits of t\his rest Vere gytisfacteory and indicated ‘
that MO gepious prleénﬁ TS qyidest In gyper's Vision.

. _Q_cﬁ‘lla\rz Elmer's voo?bulal-y was SCl‘eened througy the ém=1xwlscrat10n
~ of the W word List, Fox™ A. An individual- test.
of Vocabu1ary in 1sgy 44300 18 used o apDroxﬂﬂate a yeader's level of

sight Voegpylary: Indlv’idual g—rad?d hsts of words are used for
client :Dronunciatmn BUPT atygined A g gpructionas level of 6.0 -
Signifieant eI'I'OrS We ﬂo eq 5nc 11J,d"Lng wael Substltutlons anu
incorfect ‘gy1able Stress- '
@ﬂfg\lnw' The W"m Form A, was
B adnlnlstEred BaSeq ypoB Bl g readln& of theSe graged paragraphs,
his mstluctlonal leve) 25 7~0 Slgnlflcant error patterns were .
" evident. Noted T Top paftems ]_ncluded I‘Qpetltlons of words, and phrases,
faildre to reoognlze word en-dlngs, a4 omyggion Of words not immediately
reoognlz'sd specitic cd“prehﬁns on PPObleyyg Were noted 1nv01v1ng recall
of faCtual evaluatl\re pad lnfererloe lnfomatlon -
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'Reading in Context (silent): The Basic Reading Inventory, :'[F'oxm B, was

agministered. Elmer's performance resulted in an instructional level
of 4.0. Specifie comprehension problems were noted. These problems
_involved recall of factual and inference information.

Listening Ccmprehensi\on: Elmer listed to selections “from The Basic

Reading Invent ory, Form C. " The highest level at wh:Lch 75% oomprehens1on

was\attalned was _)udged to be a listening ccmprehens1on or reading
potential level. Elmer was able to perfom on a 6.0 level on this test.

Informal Writing_SagIQle An 1nformal written la.ng'uage sample was ob—

_ tamed by hav1ng Elmer write a paragraph fram a picture of his ch01r'e
His sample pnoV1ded 1nformation to. 1nd10ate that he needs work on cap-
1ta,112a,t10n sentence,formation and reversal of letters. His sample .
1ndicated that he is writing on a level lower tha.n that on which he is
"readlng .

Significant Stren _gths

1. Elmer's score on the intelligence test placed him in the bright
classification of mental ability.

2. A positive attitude toward most school work was exhibited

3. His performance on the gra.ded word lists nlaced him two years above

.’ his grade in school. '

4, During oral reading of the graded passages, the client demonstrated
correct phraS_ing.- . | ' o

5. Elmer's performance on the listening camprehension portion of the
rea.dlng inventory was two years above his grade. in-'school. |

6. His writing sample 'ind‘ic‘ated' a satisfactory expression of his vision, =
of the the‘me-of the"picture‘chesex{. ' |

/

/

T e L e
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f,,caﬂ Wealm sseS: '
'l‘, El«"’ef DelToﬂﬂﬁﬂce On s11ent reading of the graded passages ‘was -
a]ooufj thl‘eﬁ 1ev615 below his 1eve1 of oral readlng due prlmarlly to |
ffwulty 1 roc®lling factual and 1nferenc-e 1nformat10n
% 1t i %Sel,v d that he exhlblted patterns of repetltlons of difficult
N} ﬁ@ exh,lbitgq terldency to amit op recognize‘ Word/éndin'gs
At Elfﬂer lhl ed 2 wea-kness in word meanings w1th1n the ccmprehensmn
' a;uatlmn | N

I
i/

A . : :
. ﬂda Qns Coﬂ51der1ng Elmer' perfOIYHanOe on the prev1ously dlS—
Q%'se eval a'tlQ prooedu:pes ‘the fo11owing Sugge tlons are offered:
-, 1rr,er Q"~11c1 beneflt Tron further. testlng in the area of comprehension
” zgses% th 7d;ent of h15 dlfflculty as 1pd1cated by hlS performance-
th® Sy eading portlon of this evaluation. |

) ' is

Q.‘. Elﬂ’e d th »;";Cdme Ndeq for tutorlal 1nsztruct10n at' this time.
IO
% TO 4P Tecall of Tactual and mferenoe information:

e
- Qa&l mateTia) in which pe'is. able to pronounce 95% of the

ar wordg rrectly . | | _ | -
b‘: Pr%de re pdiM8 Magerials, Such as anlmal or- sports stories, 3
which a'bpeal to Blmer. | - :
c pt hlm to £07™ & meptal Jmﬁ\{g:e of a Scene descrlbed in sections
of the Sto rles . ‘ e |
‘ d. o El“le Practlce fOllOWlng ertten dlrectlons for drawing a

si
deSlgn ba ape” folchng assenbllng a model ete.
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Have Elmer, write in his own words a sumary of a passage he has

read. He may also 111ustrate it by drawing a picture.

Teach h1m to becclme aware of words that signal a- sequence ‘of

ideas or events to follow such as '"'first,'" "second," or _"one',"

"two," 'three," or "then " "a:Eter " or "furthermore "
Make him aware that. many paragraphs and stories have a main’

idea sentenoe and have mm practloe locatlng them

repetltlons

First, call his * ttenfidﬁ"“ﬁa"’fh‘é“fépzm

Have Elmer»read along_ with a tape recording.

* Provide plenty of opportunities for success by having him read

a quantity of material in -which "vocabulary and decoding present

© no problems.

Let ‘Elmer read the selectlons sﬂently before attempting to read

- it orally

. For remedlatlon of the lack of oonfldence exh1b1ted by word and phrase

To strengthen Elmer's recognition and use of 'word endings it would be -

. benef1c1a1 to

" a.

Have h1m read selectlons keeplng him reminded that the ma.terlal

should make sense. if the selection does not mak_e-sense, reread

the material. It is extremeiy- jmprotant that the client develop -

“the conoept _that reading involves not only rword calling' but,

the crucial element of gaining meaning to thewords ‘read.'

/
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Help him to understand _that he can often predict th\e correct
ending for a word by carefully analyzing the form of the Words

that precede it.

. Show him examples of sentences where ‘the word endings have been.

mispronounced or omitted and discuss the problems that occur
when these errors occur.
Prepare materials involving the use of structural analysis tech-

niques. First, practice the use of words in isolation with word

.endings.. ILater, help the client focus on variant endings until

he develops the habit of looking and pronouncing each one care-

.fully. Multiple choice exercises and fill in the blank sentences

are a good way to provide this dpportunity.

In order to enrick. word meaning:

a.

‘Make sure Elmer knows how to use dictionaries, glossaries, or

encyclopedias to locate unfamiliar words. Encourage him to use
these materials ofi a regular basis. This should be done when
reading for pleasure. ' ' _ .

Encourage him to read from good Jiterature sources which interest

~ and éppeal to him. He may even enjoy being read aloud to from

sources too difficult for him to handle independently.

.N‘ Have Elmer keep a file .of index cards. ZEach time he enoounters.

an unfamiliar Word he is to write the woo on a card He should
also write the sentence in which the word is found, look it up
in the dictionary and write its definition and a new sentence

using the word in the same context as the original sentence.
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d. Here h1m practlce‘hle newly learned words with another student
| or same other helper. He can play numerous games and practice
 the uselof his new words. |

7. Pleasure reading could be encoureged by_trrps to the'library and
encouragieg him to ehoose a variety.of reading materielj ‘When
visiting the 1ibrary, have him use the card catalog to lecate boeks_
by author tltle or subJect matter that he has shown spe01a1 interest

~in readlng The librarian can offer’ suggestlonS'as to whether the
' -books selected are on-a 1eve1 that Elmer can handle successfully
_.; - ‘It would be beneficial if the books selected were sllghtly below hlS‘,
reading level so that the reading could be a‘pos1t1ve experience and'\
.hopefully.fbster such experiences in the future.
-If you)have QueSQiens regarding this-report, pleaée confact the Learning.

Center, Memphis . State University.

Examiner.
bate
Coordiﬁator
. Date
»COnferences: : K " ] | | Dete:
File Reports To: - - Date:




