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'SEX STEREOTYPING: PERSONAL CHARACTERISTICS
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WORKSHOP

SEX STEREOTYPING: PERSONAL CHARACTERISTLCS-

COMPETENCIES

B

1. Counselors will be able to give examples of sex stereb-‘

typing ﬁhich affect individual's personal characteristics.,

2.‘Counselors.will recognizg their own perceptions of role .
limits which are,attributéble to sex é;ereotyping.

/

3. Counselors will be able to State their dwn meaning of
the terms "masculine" and "feminine." /

o -

. . : '4..Counselors will recognize ways ih which sex,stéreotyping

impacts on. counseling processes. -




WORKSHOP

SEX STEREOTYPING
PERSONAL CHARACTERISTICS

PREPARATION

1. DUPLICATE COPIES OF EACH OF THE FOLLOWING ITEMS FOR
WORKSHOP PARTICIPANTS :

a. Pre-Test. SEX STEREOTYPING - THE PERSON
) , b Reading SEX STEREOTYPING PERSONAL CHARACTERISTICS

J
a. Copies of the following list of sexist statements.

/, .
K

Why would a nice girl.liike you.... /
Don't worry your pretty little head about....
For a woman, you....
" Listen, honey....
I know this sounds sexist but I really think....
Women really don't handle as well as men do.
‘Don't you think women are better suited for....
Women have a way of....
It takes a man to....
Women are better at....
Men are better at....

\
|

dl Competency Check: SEX smks‘pwrmc; PERSONAL CHARACTERISTICS

2. OBTAIN NEWSPRINT AND POST IN ADVANCE IN THE WORKSHOP

MEETING ROOM,

Allow sufficient writing space to display participants'
responses to common sex stereotypes (at least four sheets).
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| WORKSHOP |

SEX STEREOTYPING .
PERSONAL CHARACTERISTICS

PROCESS

1. Explain the purpoeea of the workahop:

TO INCREASE COUNSELORS' SENSITIVITY TO THE LIMLTING NATURE
OF SEX STEREOTYPING IN AMERICAN SOCIETY.

TO INCREASE COUNSELORS"SENSITIVITY TO THE INFLUENCE OF
CULTURAL EXPECTATIONS ON THE DEVELOPMENT OF ASPIRATIONS
AMONG CHILDREN AND YOUNG ADULTS.

TO INCREASE COUNSELORS' SENSITIVITY TO THE NEED TO IDENTIFY
AND ELIMINATE SEX~ROLE STEREOTYPING IN COUNSELING PRACTICES
- AND PROCESSES. o :

¢

. TO INCREASE COUNSELORS' SENSITIVITY TO THE NEED TO ASSIST
GIRLS AND WOMEN [N THE. DEVELOPMENT OF SELF-CONCEPTS CON-
GRUENT WITH THEIR FULL POTENTIAL.

4

~ 2. Distribute copies of the Pre-Test: Sex Stereotyping - The Person.

Explain the directions and allow about 10 minutes for the
participants to complete the exercise. Emphasize that no

. names are to be attached to the lists and that individuals
are asked to express their "real" opinions. .

3. When’ everyone Has had a chance to complete the Pre-Test,
collect the lists and mix them so that the originators cannot
be identified.

A

' ASK TWO VOLUNTEERS TO TALLY REPONSES TO THE PRE~-TEST ITEMS.
- USE A MASTER LIST OF ADJECTIVES. WHEN THEY HAVE COMPLETED
THE TALLY, ASK THEM TO REPORT THE RESULTS TO THE PARTICIPANTS.

INVITE‘PARTICIPANTS TO COMMENT ON THE RESULTS.

(1) Are there notable différences in the words accorded
to men? to women? to both men and women?



b
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’

(2) What is the generalized impression, using the
dominant adjectives, of a man?

. (3) What is the generalized impression, using the
i dominant adjectives, of a woman?

(4) Using the adjectives, how are men and women alike?

(5) Aak participants to express their feelings about
the generalized impression. Do they agree?
. Disagree? In what respects? What would they
add or subtract from the generalizations?
(6) Are there differences in the expressions of
opinions between women and men in the participant

grorp?

Distribute the|lists of sexist statements. ASK PARTICIPANTS
TO READ EACH STATEMENT AND TO COMPLETE IT WITH A COMMON
STEREOTYPE, -\

ASK A VOLUNTEER\FO POST THE STEREOTYPES ON NEWSPRINT

|
INVITE PARTICIPANTS TO SHARE THEIR EXPERIENCES WITH THESE
AND SIMILAR STEREOTYPES. ENCOURAGE EXPRESSIONS OF FEELINGS
"ABOUT PERSONAL EXPERIENCES WITH STEREOTYP NG.

‘INVITE PARTICIPANTS TO PRIVATELY WRITE OUT EXAMPLES OF

 DEMEANING PHRASES THEY HAVE USED WHICH' COMMUNICATE SEX BIAS

AND/OR STEREOTYP NG. ,
\ ! ) |

. .

I

ELICIT IDEAS FROM PARTICIPANTS ON WAYS TO HANDLE SEXIST
REMARKS. INVITE DEBATE ON THE DEFINITIONIOF THE WORD
YSEXIST." !

Allow about 30-45 minutes for the two exércises on sexism.

|
!

Make summarizing remarks to reiterate the need for counselors

'to be sensitive to sexism, and the feelings it creates in the

« victim.

»’

\ .
Introduce Reading: SEX STEREOTYPING: PERSONAL CHARACTERISTICS

ASK PARTICIPANTS TO READ THE\MATERIAL CAREFULLY BEFORE THE
NEXT WORKSHOP AND TO BRING REACTIONS OR QUESTIONS FOR
DISCUSSION,

4
H
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8. INTRODUCE DISCUSSION GROUPS AND ROLE-PLAYING ON THE
SUBJECT OF SEX STEREOTYPING. REPEAT THE COUNSELOR
'COMPETENCLES TO BE ACHIEVED:

) Be able to give examples of sex stereotyping
which affect individual's personal characteristics, .

’ . Be able to recognize their own perceptions of the
role limits which are attributable to sex stereotyping.

! Be able to state their own meaning of the terms

‘ ' "masculipe" and "feminine.,"
Be able to recognize ways in which sex stereotyping
impacts on counseling processes. /

...... ASK FOR SIX VOLUNTEERS TO ROLE-PLAY COUNSELOR/FEMALE
h COUNSELEE ROLES. ASSIGN A PAIR TO EACH OF THE FOLLOWING j
SITUATIONS: /

!

I

7

(1) a sixteen year old girl seeks the counselor's help
in developing post-secondary plans. She has an
over-all "B" average and has shown particular
interést in math subjects where her grades are all
IIAII . ’ .

She has a boyfriend and plans to become engaged when
she is 18. He is 18 now and a student at the local
community college which offers many courses in the

trades. He plans to.take a job at a local industry.

\ She tells the counselor, "I know that his college
- L ‘ really doesn't offer things I'm interested in -
like computers - but I don't want Eb\run the risk
" of being 'out-of-sight, out~of-mind, so I think
I should plan to ‘go to school there, too.™
\

(2) A twenty-six year-old female;, mother of a three-year-
old, seeks the counselor's help.with a particular
- - ' concern. She has an opportunity to take’a position
as a travel advisor with a travel agency. The
* salary is good and the fringe benefits include

-9~
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discounts for world-wide travel. She wants to
‘take the job, but her husband thinks she should
) stay at home at least until the child enters

Y school.,'

“2

1

: B ‘ ‘ S A '.She tells the counselor that she is really
. ’ : : up-set by her husband's point of view. She’
~ » - adds, "I just feel- that I have been tied down
‘ . - ‘too much already. After all, you're only.
Lo = I , young once, and why shouldn't I be able to do ¢
' [~ o " something.- that would be more interesting than
| T watching television?“ : '

~

v ‘_ <) A female college senior who has majored in °

/ ' ] political science seeks the: counselor's help

' because she has been unable to find a job . .
that would make use of her knowledge and talents.
Her father has connections so that she could
-obtaln 'a clerical job in the Mayor's office in
her home town. :

"At least this would be a foot in’ the door, "
she says, "or do you think a master's degree
should be my next step? I couldeust stay on
in school, and then I'd be better prepared!

o Maybe then someone will hire me for a better'
. nly, . 3ob?" ' _ \.

EXCUSE THE PARIICIPANTS*AND GIVE THEM ABOUT 10—15 MINUTES N
TO PREPARE THEIR ROLES.™ y\
. '\ . '

INSTRUCT THE REST OF THE PARTICIPANTS TO LISTEN FOR AND
- NOTE' ANY STATEMENTS REFLECTING SEX-ROLE | STEREOTYPING BY
. EITHER THE FEMALE CHARACTER OR THE COUNSELOR CHARACTER

When the role-players are ready, give them about 15-20 |

S minutes to role-play. At the end of that time, invite
T _ _group discussion. : :

: \\ '
- : ASK PARIICIPANTS TO SHARE THEIR REACTIONS TO THE ROLE—PLAY

— : ~ NOTING ANY SEX STREOTYPES WHICH THEY OBSERVED. - FORM -
' SMALL GROUPS -OF 5 ERSONS FOR THE DISCUSSION GIVE THE .
FOLLOWING INSTRUCTIO R R A D

Review each role—playing<situation;' Determine
whether or not sex stereot}itng\gas\in evidence.

<10~ ._/‘

13 'f‘et




o ; . '[/ - \Discuss the appropches used by each coun-
R < B selor and” exient to which the group
: ,mnembqrs agree with the approaches.

: : _Speculate on the process had each counselee
: _ ‘ been.a male instead of a female. . e

R

* ' : ASSIGN ONE OBSERVER TO EACH GROUP THE OBSERVER IS To
‘ REPQRT 'ON THE. FOLLOWING

_l Differences in points of view expressed by
" men and women in the discussion groups.

J/y’ 2. Differences of opinions expressed by ‘men and
7 women with regard to counselors' approaches,

\ ‘_ . /” . 3. Differences of pinions expressed by men and
h ‘ women with regard to a male counselee versus
the female counselee. :

Allow about 15-20 minutes for the small group discussions,
At the end of that time INVITE EACH OBSERVER TO REPORT
FINDINGS TO THE TOTAL GROUP. INVITE ADDITIONAL COMMENTS
FROM GKOUP MEMBERS. s T
i o .
\ 9. INVITE £ARTICIPANTS TO DESCRIBE THE DEGREE TO WHICH THE
! o WORKSHOP INCREASED .THEIR SENSITIVITY TO SEX-STEREOTYPING:
: " . THE DEGREE TO WHICH THE WORKSHOP INCREASED THEIR '
SENSITIVITY TO THEIR OWN BIASE S.

ASK. PARTICIPANTS TO PRIVATELY\WRITE OUT- THE MEANING, TO
THEMSELVES, OF THE WORDS "MASCULINE" AND "FEMININE_"

INVITE SEVERAL INDIVIDUALS TO SHARE THEIR DESCRIPTIONS.

~ . LN

' 10.. Distribute copies of the Competency Check. Ask participants
s o "to .complete the competency check and invite a peer to '

. C ' R review ‘the responses /to detect presence or absence of sex

' ' stereotyping. :

[45%

. - /;”"‘il. Summarize workshop activities and relate remarks to
. T objectives of the unit.

| TIME: 2 1/2 HOURS .

-11-
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| WORKSHOP- . .
SEX STEREOTYPING
PERSONAL CHARACTERTSTICS

\ PRE-TEST

B
\

/_', . . .
. SEX/ STEREOTYPING: THE PERSON

The following'adjectives may be used to describe positive characteristics

of men or women or they may be equally appropriate for both sexes, Check -

 the column under "Man' if you think the adjective is more appropriately

used to describe a man; the polumn under "Woman" 1if more appropriately
used to describe a woman. If the adjective could be used for either sex,
place a check in both columns.

Adjectives Woman

§

compe tent
.empathetic
emotional
sensitive
nurturing
~-aggressive
intelligent
tactful
submissive
understanding
neat
competitive . %
- cooperative
considerate
‘decisive
" compassionate
opinionated
dedicated
ambitious :
docile ‘ -
- strong ' o
loving
sympathetic
- calm
motivated
: sensible
- - logical S
-~ methodical
willful
reticent

y

f
-~
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 definitions become personal definitions of propriety, normalitxﬂ

~" READING . N

SEX STEREOTYPING: PERSONAL ‘CHARACTERISTICS

The'c_u‘itufe in which béys and _éirls "grow up" has an
extremely forc_ef.u'linf}uence on the f'olr.mati;)n of life values“,
aspirations, and be:éé;ality; The sgéializat%on pfocess too
often teaches‘girisqgnd women that they are éubservient, sééond-‘

class citizens. It also may teach that‘non-éonfqrming behavior

ir ridiculed and unacceg;able to the majority culture.

In the United Stateé; studies have demonstrated that per-

.
N

sonal chara¢teriétics, conforming to sex-role étereotypes, are
obServable among.children'at véry éarly ages. (Rohrbaugh, 1979;

Joffee, 1974; Chafetz, 1974; Boocock, 1972; Maccoby and Jacklin,

r

'1974) Chafetz makes the observation: "Through the socialization

process, humans come to more or less completely internalize ::e
roles, norms, and values appropriate to the culture and subculture °

within which they function." (p. 69) She later adds that cultural

HD

and worthiness., . o ' ]

{
H
- b

The family consteliQtion and dynamics are major factoré

. T : R . . i
in the development of children's personal characteristics. These

. : - A
forces communicate what is acceptable and what is not acCepQEble

-

behéﬁior, énd, generally, the standards’for girls\differ\frgm the
- . - i

‘standards fq; boys. Based on a desire to be accepted and/Approved,

/
i

=13~ .. /



"boys are boys" and girls adopt conforming, passive behaviors;

they're "nice."

. ‘ As childrén progress through the school system, they adopt
behaviors thch-they have learned are expéctéd of them by‘virtue .
of?théirtsex! Girls; inﬁmany.instances,.iearn that they ére-not
to be competitive, and this "learning" is reinforced b& peer “
pressuré t0‘conf6rm tc the stereqtyped But acceptable standards.
(Boocock, 19%2) Boys may suffer stress created byApreééﬁre on
them to adopt sex¥sFereotyped roles. Firéétéf énd‘Fi;estér (1974)

" charge that the sphools'have "3 tontributory role in the -des-
truction of boys" Aindé and self-esteem.” Tibbitts (1977) finds
that boys, as.well as girls, are cramped by riéid sex-stereotypes:
(D maie‘self—esteém is contingent upon accomplishments; (25 males

~ are more sgverely punished for acting like a femaié than vice

t
,

versa; (3) males experience greater conflict reghrding'their be-
havior} (4) males seem less secure about their sexual identity; .
(5) méles must always be best.

'Rgle behaviors ére iearned, and both boysland girls, men and‘
women, suffer ftom the stresses and ankiéties which arise as they
attempt t0ucérry out their éscribed :oiesf Faﬁhcé (1977) suggests
that indeed bo;h women and men‘feér ambition, achievement, aﬁﬁ
v ‘- - e f accompliéhﬁent; but that men,lunlik;‘ﬁomén, are f;rced to face’up

to their feafs and find, as a result, that they are unfounded.

”
/.
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. L . 1
a university counseling center. Thirty—five prnbleﬂﬁ V¢ a
R
total of 75, were viewed as "typically female" pf°by" "& the

evaluators. . Sﬁxteen were viewed as "typically ¢319’ - Wp
rQ

lactual presenting problems were catalogued sey diff Q\s we™®

found in only three of the 75 problems: "too Qﬁsili,. Qq £o
tears" and 'lover-eating" were significantly 'mo\;\.g Ch/::h\igtic
of female problems; "unable to concentrate" way sigﬂ §?t1Y "
more characteristic of a male problem. L ‘

dtes ¢ particula AT
Studies of values are of particular intggeest ’ atté p\\‘

: : . ) ) 316
to understand similarities and differences betw‘en ¢ n
: i ' : €0,
personal characteristics.  Beech and Schoeppe (1974) qhéted
- an extensive study of oth, 7th 9th .and llth gradefﬁ iﬂ nﬂi Y
e

\IN
their developing value systems. Anong the_finqings f/ "ted by
| TR ) a? Ny d
the researchers are the following statements: (l) o’ y %

girls across all four grades rank as important 81“8"‘ "brld at
/ N

N
peace," "freedom," "honest" and "loving " (2) goth 7 v g .

g8 Y
B girls ranked low the values "salvation," "logieaﬂ S i"‘ ﬂ”ti '
an g
(3) Values which increase . significantly for boty boyﬁ Q‘Qirlg
"
they Progress through the grades are "a sense of 3°cd "h ent?:

seJ_f respect," and "wisdom." (4) W\\ile "Intelwctuﬁ .RQ aﬂ‘ .

P4 Q“q aepf""

increasing ‘value for boys, it is not" for girls. ‘Bes

' Q
state "Girls may not see intelligehce as;so imbartaﬂ * them
since they are- frequently encouraged ot to combéte v st i ‘_‘
tellectually." A
16- :
. . . ) |
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“ ’ Counselor Stereotypes °
) . . .

Although earlier corroborative research already existed, the

' Broyerman'et'al study (1970), coinciding as' it did with heightened_
national attention toﬁthe treatment of girls.and women in American
culture, is considered,a classic contribution to the literature of
_the“women‘s Movement.. .The'study tested three hypotheses: (l) that

linical judgments about mental health of individuals would differ :
as a function of the sex of the person judged (2) that the differ-
"ences in judgments would be similar to established sexerole‘stereo-
types; (3) that attributes regarded as ideal for'a sex-unspecified_

adult:would be-considered more-often'by clinical judges as - appro-

priate for men.than~for women. Results of the study.suggest that

.cliniecial judgments,lindeed,.are influenced by clinician bias.

Jlgll_-'l ' Abramowitz et al (l973), in a study of clinicians political
bias as a factor in evalu ions, found that "non-liberal counselors
imputed greater maladjustment to a left-oriented politically active
female than to an’ identically described male student client Pointing

\ ' out the’ possibility of clinician discriminatign»against liberated

" women,. the resear chers noue:

The public and practitioners in general may. not
be aware of how much of which .sectors of the
variation in clinical’ determinations are governed.
by an evaluator s personal predilections which
‘may have scant relevance to the question of tHe.
evaluatee's psychological’ status...(p. 391) /i

. ]
. - i
. KH .
. - i .
t A
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Although ws;neﬂ \Nb@l‘ pet in the ranks of school counselors that*

]
fact does not Qr Vv Pean that Sex bias in counseling and

. guidance wiil b4 ‘i\lced The 1it6rature has shOWn that female

counselors g% 4 \I\ej'}’ a6 Inales o refle:t biases and attitudes
. - - t}/
which are stefe \Q Mg lilniting toward yomen's potential and toward

Ag
women's roleﬂ’ N c? rb]_lal'y women thamseives, while the most voecal

proponents fof 9% \Qe Og the Equal ngh‘ s Amendment_ are also the
0?8\
most vocal op? - R ale counselors, then, ‘may very well reflect

attitudes of \bggr societ} " b°th Pro and con.
) . ' - ”
P al N : :
In tpe ab \Q of arl)’ p:essing demand from society to reform,
Y W
practices per?e” qu ol"‘tselor5 and coynselor educaturs generally

are not scruti'fni' J Yor Nex f’airness- Without carerl monitoring and
of 1§9§1
y exercise / 6n$QrC%ent of legislation, the federal initiag-. .
/ m0§

tives are l;,tﬁl 8 th%‘ Permissi"e guldelines. When the profession

P ALY .
collectively fa tb glvg highest Prlority to recognitiOn of ::‘5/',,%"4'

.v(

s
counselor se.,;c \ 2 Qypitical 155“e Counseling and guidance ser\vices

for girls ,,ét;d ¢91ﬂ Nye oy likely to be modified On the other hand,

R dc
,as counseloyxs 20 ‘ \‘hsal v educatofs reCogniZe their biases and take

,/ gji‘h QK i .
steps to deil \p g they ‘may. ‘Dterfere with cOUnseling and guidance
9iﬂ)\ ’
practices and £r \\&, they Tay realiae the potential described by

Mary Ellen verf‘ey ‘liﬂs,ard (1978) as- fouows

Cag? lied'-\‘\r@ the Official reSOurce persons for ‘students
~at Y 4P A¢$O 41 levels Who seek help concerning edu-~:
cigl? 10 ﬂs' g cafeer godls, ang personal and interpersonal
decié Ay TPy -aTe the official referral sources for
pax?” 611;%1 0T educators COncerned about the behaviors .

. and st QS or 5£udents at. a11- levels of education. The

LT

' '.,“., 4"4;‘_"‘;'?'\'18&
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counselor who 1s also educator trains new cOunselors,'
teaches those counselors who return to school for '
further training, and conducts in-service courses in
local school systems, Counselors thus have the
. potential to influence not only students and ‘the
i . counseling profession but classroom teachers and adminis—
o trators. (p. 27) _ . -

'/: ‘ " Thoughts_on Counseling Girls and Women

iCounselors can‘create, in their work with boys and girls and
with women and:men, a climate for learning that emphasizes individual
potential; that challenges both sexes to achieﬁe without necessarily'
inducing competition; without emphaslzing the sex of the child in

LoFe

analyses of individual performance.'

* Counselors éan help.teachers, too, to combat the deeply in-
“ grained tendency to hold different behav1oral expectatlons for

‘children, depending primarily upon their sex.

Counselors, trained in consulta:lon skills} can assist teachers
- and parents in understandlng that ambition, rather than being
genetically determined, is stifled or whetted by one's. experiences.

Tasks assigned to children in school or at home can perpetuate sex- -

4+ Iole Stereotypes Or break convention. ' T S

. ' E . HarWay and Astin (1977) provide an appropriate final statement/
"Counselors must expose the myths and stereotypes, expand knowledge about
the,nature and impact of. a self-concept, and'help students.develop self—

' Concepts congruent with their full potential," (p. 35)

=19~
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\‘ _ WORKSHOP

SEX STEREOTYPING
PERSONAL CHARACTERISTICS

/

COMPETENCY CHECK

: Respond to the following statements, and ask a peer to review your
responses to detect presence or absence of sex stereotyping. '

1. I would describe my counseling style with women as follows:

2. This style is similar to or different from the style I use with
men in the following obvious ways:

3. As I think about it, I genexally expect women to behave in the
following ways: :

4. My expectations of girls, as counselees, are that they will behave
in the following ways: . e

- N * "
. ..

5. To me, a fully self-actualized female-is: _ : R

o 6. I would describe a fully self-actualized male‘as:"

7. My views about self-actualized females and males have the following
implications for my work in counseling and guidance. .

-

8. When engaged in career counseling or career guidance with girls and
women, I am generally sensitive too particular issues: related to
sexism and sex stereotyping. These include: <

- 10. My attitudes toward Women have changed over the years in the
o following ways: -

/‘

=117 I hold certain attitudeé/taward‘women whichimay.be definedyas'biases
’ or stereotypes. These/are the attitudes I would like to explore further:

',,/ ' - - - 2 l—




