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,ﬂelping Overcome Learner Dropouts ‘
(A secondary guidance project to maintain enrollment of potential

dropouts by increasing attendance,.self—esteem, and academic success)

L J Joan Stoker, Project Director (408-728- -6246)
§ Pajaro Valley Unified School District
340 Lincoln Street
Watsonville, California 95076

_Student population. High School (Grades 9—12)

The Program: HOLD is a prescriptive counseling program for.the secondary‘
school. Increases in self-esteem, academic success, and attendance help
maintain enrollment of identified potential dropouts. Target students

are identified using a list.of 21 predictive characteristics. Strategies
to change unsuccessful behaviors include. peer counseling, attendance
moniLoring, parent counseling, and classroom guidance. The classroom
counselor\coordinates the efforts of parents, peers, teachers and community
members to help students develop and implement their own success objertives.
Manuals with complete lesson plans and support information are available

for classroom guidance and for peer counseling

The Results: The pr1mary focus was to "hold" potential dropouts. After
) thre€ years 72% of the target potential dropouts were enrolled in the
district high schools while only 22% of the cemparison students were still
enrolled (Chi Square 81. 42, sig. beyond .001). All seven student per-

* formance objectives were met or exceeded in year three. These included:
(1) Attendance More than half of the chronic truants (20 or more days
absent preceding year) had no unexcused absences in year three (N = 64;‘34

-attended 30 some unexcused absences. Comparison student N - 33; 2 .
attended 30 some unexcused absences ) (2) Units or credits earned: 45
- -targ.t :tudents with less than 20 units{per student increased to 794 total
units in the fall of 1978 from 479 units in the fall of 1977. 'Gain-was

66%. Comparison students. gained only 5%.
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SECTION ONE: DEVELOPING PEER COUNSELING SKILLS




- worked with target students to increase their interest in school. Al-

l‘~

PEER COUNSELING TRAI\NING' MANUAL

INTRODUCTION

This manual is designed for counselors and teach.rs who want to
train hiph school students to help each other. The Peer Counseling
training program described in this book was developed as part of Project
IOLD, an ESEA Title 1V=~C dropout prevention program., l.0.L.D., (Helping
Overcome Learner Dropouts) was implemented as a three year research
project to improve attendance, increase academic achievement, raise
self-esteem and therefore maintain enrollment o0f 250 target students at
Watsonville High School in the Pajaro Valley Unified School District in
Watsonville, California.

One of the gsuccessful strategies was training peer counselors who

though peer: counseling has been used for many years, the HOLD peer
counseling program is innovative because peer counselors are trained to
help- target students achieve specific goals they have set for themselves.:
For example, if a HOLD student sets an objective to improve attendance,

. that student's assigned peer counselor will support and monitor his/her

progress toward reaching that goal. This type of structured approach l
is effective, and the peer counseling impact can be more easily measured
and communicated to school staff, parents, and students:than a general
"personal growth model". We also discovered that peer counselors them-
selves experienced greater personal satisfaction when helping target

students reach specific goals. “

The HOLD peer ‘counseling training manual is divided into . two
sections, Section I 1s designed to help students develop basic peer
counseling skills; Section II contains urtits which teach ways of using .
skills effectively’in the school setting.  Some of the activities have
been drawn from a variety of existing peer counseling materials, Others

+have been developed. and field testea with students in the peer counsel=-

ing training classes at Watsonville liigh School., Those who use this
manual are encouraged to tailor skills and activities to fit the needs
and interests of their particular student groups and schools.

£l
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SECTION ONE: DEVELOPING PEER COUNSELING SKILLS.

M Introduction

~ The purpose of this section is to teach students how to develop
basic counseling skills and attitudes. These skills are pre¢sented in
individual units: active listening, effective message sending, self-
awareness, helping skills, values clarification, decision-making, and
starting and ending a helping relationship. Teaching units are directed,
toward the teacher or caunselor who will be leading peer counseling
training sessfons. Student-oriented materials are provided in the form
of worksheets which may be duplicated and handed directly to students.

Each unit contains-a list of specific skills to be taught in the
unit, teaching activities for each skill with estimated time allotments,
suggesting’ discussion questions, and a NOTE TO LEADER section which
covers special issues that often arise in training sessions. Turther
help can be found in the annotated bibliography of resources in the
appendix section, ’ : ,

v

Before beginning Sfection I, leaders should read through the entire
.manual to become aware of the orpanization and sequencing of skills.
If at all possible, leaders should(also have participated in inservice
sessions specifically designed to train adults to lead peer counseling
sessions. This need can be met by arranging for inservice by Project
HOLD staff (408-728-3311) through our ESEA Title IV-C dissemin. ion
grant, Other types of inservice can be provided by nearby colleges or
universities and summer extengion programs. .

”

‘Developing Positive Student Attitudes

Although the overall teaching goal for Section I is to teach
basic counseling skills to beginning peer counseling students, an
equally important training goal is to develop positive attitudes toward
.helping others. This can only be accomplished if the peer counseling
leader has established an atmosphere where students have ledrned to. .
respect themselves and each other. This will not happen unless the ‘
leader models a positive attitude toward others and toward all inter-
actions with others. Peer counseling leaders must NOT allow students
to put down other students or themselves. g

In addition, the leader must establish clear ground rules about
confidentiality so that peer counselinp students learn that they are
0T to share or discuss what happens during training sessions with
their friends or family members. Without puidelines for‘confldentiality,
. peer counseling students’' will not feel safe about sharinf with each
other in a positive way and will not be able to model confidentiality
when helpinp other students later on.

Adults who teach peer counseling must also be willing to encourage
students to initiate interaétions with other students who may nced their
help. Many times, peer counselors are hesitant about reaching out to
others. This quality can be encouraged even in the first session so

. that while students are learning counseling skllls presented in Section I,

Q . ' S ., " R .
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they are also developing an awareness of situatioms where their skills
can be used in the school community. :

Recruitment and Organizational Considerations :

Peer counseling at Watsonville lllpgh School is organized as a
regular elective class ‘open to students in grades 10, 11, and 12. Within
this format, classes meet daily‘and are taught by credentialed classroom
teachers who have special interests and/or traininp in counseling.
Peer counseling teachers are assisted by guidance counselors, interns
from nearby undergraduate and praduate programs, and by volunteers from
various community apencies. Peer counseling training materials can be
adapted to other orpanizational models such as after-school, eveniung, -
Or summer prograns. C, ' )

. ‘
We found, initially, that the imost effective way of recruiting pros-

pective peer counselors was to contact teacliers of elective classes; in
social studies and health-related areas to arrange informational talks
to their students. Recommendations were.also *fequested from puldance
counselors ang student activities and student government ‘advisors, As
the program developed we discovered that reer counselors are often the
best recruiters.' Leaders can help prepagye volunteers to give sanple

demonstrations and talks in various classroofss before students begin

.registration for new classes,

.

Regardless of how students are recruited for peer counseling train-
Ing, there are several qualities which need to be considered in identi-
fying students who will become successful peer counselors, First, the
peew counselor should be regponsible. We have found that a peer
counselor does not need to be a top or even above-average student;
students with attendance problems or inconsistent academic achievement
patterns, liowever, are risky candidates. Second, peer counseling students
should be sensitive to the needs of others and demonstrate a strong
desire to learn to help other people. Third, peer counselors nust be:
open. to expanding thelr own self-awareness., This will involve their )
willingness to take risks in training groups of other students, If these
three .criteria are missing, we have found that participating students
may drop out before completing the training class, may resist training
activities by withdrawving or disrupting, and rost likely will be un-
prepared to work with other students. .

i
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UNIT ONE: DEVELOPING SOGIAL EASE
.+ SKTLLS: Leamfng to make Ae&ﬁ—in&adgc,téom
' | Learning to wefcome a new person

. Starting ¢ convetsation wuth someone new

N v

I.. Learninghto'Make Self~-Introductions

. . " [

25 min, | 1. .Have each group member state his/her full name and tell
any memories, stories, or feelings connected with it. This
might include any nicknames) whom they were named after,
humorous stories about family members, ethnic/cultural back-
grounds, positive or negative feelings about the use of their
names or nicknames, etc,

It is helpful for group leaders to begin this exercise
.to provide a model for sharing and also to "break the ice".
If stucents have difficulty expressing themselves, invite i
.other group members to help by asking appropriate questions,

Y

,

Suggested sa;ple questions for teachers;

What were you called when you were little?
Are you related to anyone famous?
What countries do your family members come from?

2, Have groﬁp members share their feelings before and .

during this activity. .

Suggested sample .questions for,teachers:

How did you feel when I said that:we would be
,Ssharing our full names with each other?

Did your feelings change as students began to

. share? How?

! : ’ A\, i ‘
Then ask what students noticed about each other's responees
during the exercise. (If. they note that members seemed
"nervous", ask them to pinpoint behaviors that suggested
this——eye contact, posture, tone of voice and volume, etc.)

Ask whether people introduce themselves to strangers in
social situations,

-’> [V
Sugpested sample questions for teachers:

How do“you feel when you are asked to introduce
yourself at parties, etc.?

‘How do you feel when cthexs introduce themselves?

What makes it easy for people to introduce themselves?
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II. Learning'to Welcome a New.Percon

1. Divide students into groups of 5-6, Tell them they

are to decide among themselves who will pretend to be a

» * ‘ stranger, what the situation will be that the newcomer is
entering, and how they will choose to welcome the stranger.
(They are not to be given more specific instructions since
the exercise is designed ‘to make students aware of group
interactions as-they work without directidn from the leaders.)

Once each group has decided who will be the'strangers
(they should be told that there will:be no volunteers), -
"strangers' are asked to leave the room, and the group dis-
' cusses what the situation will be and how group. members will

welcome them. Group leaders should o éetve'group process , -:'
-~ during this time without giving furth :\nggestions. ‘

e wonder who that Ts sure hard 1 bo new
. co o U\Jgsh T could qet. to know them

v

3

Y e i

2, . Once groups have finished welconlling their "strangers",
the large group should be reconvened |to share. results, If
' the class is large enough for'several small groups, process
their experiences by setting up’ a FISHBOWL. To use this
technique, invite students who role-played '"strangers' to
sit in the middle of the room while group members. form a
large outside .¢ircle and watch without comment. When the
"strangers" aré‘?ﬂQ}shed sharing, have them move to the

~
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outside of the circle while welcomers from various groups
take turns sharing reactions in the middle of the circle.

YStrangers" should be asked in the fishbowl how they
felt at the beginning of the activity (as well as how they
| were chosen) and whether these feelings changed at various
points of their welcoming. They may be asked how they were
made to feel welcome and whether they actually .felt comfort-
able in the situation,

Suggested sample questions for teachaigi

How did you feel about the way your group chose

" the stranger? the fble-play situation?

What did you notice about how your group arrived
at decisions about how to welcome the stranger?
Did you agree with what was decided? Do you feel
you did all you ¢ould to make the stranger
velcome? Why or why not?

What behaviors did you notice for the stranger? .
Yourself? Other group members? (Eye contact,
posture, voice, etc., might be emphasized here.)

3. Once students have processed their reactions. to the
exercise, leaders can encourage them to pick out patterns and
relationships between grdups (or group members if the'class
is small). ‘ .

Suggested sample questions for. teachers:

What was similar “about the situations groups chose?

: What was different? Co

What was similar/different about how strangers were
chosen and welcomed? ‘

Finally, students should be encouraged t geﬁeralize to
the peer counseling situation and to future e periences they
might have helping people feel welcome.

Suggested sample questions for teachers?

How was this role-play like what 'you might
experience as a peer counselor? Are there
new students at this high school who need welcoming?
‘ : How can you find them?
’ What did you learn about what is helpful in making
a newcomer feel welcome or comfortable? What was
not helpful? o '
: : How-would you make a new student feel welcome at
! . . ‘ Watsonville High Schoul?

-

¢

" IIL. Starting a Conversation with Someone New

25 min.l Have students choose someone they don't know well in the
. ) class’ to practice starting a conversation. Introduce the
. purpose of the activity as a way of getting to know other
group members’ better and to practice what they have learned

o

<
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Closure

15 min.

about making other people feoel comfortable (using eye contact
should be emphasized). Allow five minutes for cach member of
the dyad to interview; leaders may want to signal when it la
time for partners to swltch roles.

Lead studenty in a discussion of their experiences.

Sugpested sample questions for teachers:

How did you choose your partner? Did anyone wait
to be asked? Were you afraid you might not be
chosen? . ,

Once you started talking with your partner, were
you comfortable? Was your partner comfortable?

How could you tell? (Eye contact, slumped posture,
kicking feet, etc.,-~encourage students to describe
specific behaviors.) . '

What kinds of questions did you open with? Did the
types of questions change as you continued talking? .
Were you able to find out what you wanted to know?

Weré there silences in your conversation? How did
you feel about them? How do you think your partner
felt? R .

What did your partner do or say that made it easy
to talk to him/her? What are other ways to make
someone feel relaxed or comfortable? Are there
particular types of questions that are easier to
answer?

What happens when most of a conversation consists of
questions? (Leaders can point out that a barrage
of questions often makes the other person uncomfort-
able.)

How did your partner communicate interest in what
you were saying? (eye contact, head movement,
posture, facial expression, etc.) e

What did.you lcarn from this exercise that will Help
you start conversations with strangers? How would
this exercise be like a contact with a student that
you might have as a peer counselor? How would it
be different?

NOTE TO LEADER: 1t is important to provide closure
: for students at the end of each training
dessdlon.  Several suggestions appropriate
v for the ginst unit are offered belLow:

1. To reinforce skills presented in this unit, introduce
an appropriate assignment (see Peer Counseling Assignment
Sheet - Appendix) to be completed outside of class and discuss

“how it might be approached, how.it will be evaluated, and

when it is due. Tha assignment for Unit One, for example;
might, be for students to introduce themselves to someone they-
don't know and to write a paragraph about the experience: "
Begin encouraging students to look for situations around




glu - -
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school vhere they can initiate contacts ‘with-others. This
is VERY IMPORTANT!
&
-2, Also, for the first few sessions in this un1t have
~students practice naming group members and close each session
with'a feeling statemeat from each member ("I'm feeling....").
Students should be encouraged to participate but 1f someone
appears "stuck" reassure the group that they have permission
_to 'pass" ‘when they are not ready to participaté.

ST ‘o L
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UNIT TWO:

SKILLS:

o .

AN INTRODUCTION TO ACTIVE LISTENING

Identifying the difference between "ordinary"

and "act&ue" Listening
L&AI&ng the chanactenistics 0f active ﬂ&Aten&ng

Practicing active Listening in a AoZe—pﬂay
NOTE TO LEADER: One way,to start each session is to have
each student "check-in". "This involves
briefly sharning how they have felt s4ince
: the Last class session-and how they. -are
o feeling at the moment. Leaders should
participate and encourage the use of feeling
words. This time should also be used to -
neview skills and activities §rom the
previous session and to Gheck proghess on
out-o§- c&aAé assignments.

o=
I. Identifying the Difference Between "Ordinary" and "Active" Listening

30‘min.l 1. .Ask for four volunteers to act.out the two listening
e . scripts on pages 10 & 11. After the first script is read,

: - emphasizing "ordinary" listening patterns, have group members
) desc*ibe what they heard.

Fl

Suggested teacher questions:

What did the listener do? -

Was he/she helpful to the speaker? How?

“Do you think the speaker felt ''heard"?
him/her for feedback

Ask

[N

Next, ask the second pair of volunteers to read script #2 *
Have group members discuss thelr reactionms.

Suggested teacher questions:

What was d1fferent about the listener in this

conversation?

Which listener helped most7 How do you.know?

What .id the second listener do that was more
. ' effective? :
¢ How could you use this’ approach when you listen to

your friends or

NOTE TO LEADER:

family7

B ‘ ,
* Yow may wish to Xerox on ditto cop&eA of
. the Active Listening Scrnipts on the next
o pages &0 that all Atudeniz may 5o££ow
the dialogue. ‘ _ R

LIS
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ACTIVE LISTENING SCRIPTS

DIRECTIONS TO STUDENTS: Two student volunteers are needed to role
play parts "A" and "B" in the ‘following
two scripts. They may read their parts in
front of the room or sit in the center of
a FISHBOWL with the rest of the group in
- the outer circle as observers. Students
. not reading scripts should listen closely
to the. different types of listening 1llus-
trated by the two scripts. Be prepared to
discuss how scripts #1 and #2 are different.

SCRIPT #1

A "My mother is always yelling at.me to do more chores around the
house. She expects me to take out the ‘garbage, mop the
flbors, cook, clean--it never stops.'

B: Yeagh, that's the way it is for me., My parents never let up. '
Even my little brother gets yelled at. oL

A: "I m, really depressed about it. Last night I had a fight with

' my mother and we ended up screaming at each other. I ran
out of the room, slammed my -bedroom door and stayed there
the rest of the night. I feel bad about it but I don't

know what to do . . ." ‘ -,

B: "I have fights with my parents all of the time.. My mother is
never satisfied. Even though sometimes she doesn't even
'have to ask me-to do things, shé&'s still upset if the house
isn't vacuumed whenever she decides it should be . .7. .
You know what I- mean?" -
" " 0 :
A: ”I guess maybe I should apologize. Maybe it would help 1if T
. “apologized to her and got things straightened out. But I'm
SO angry when I think about all the times she's. blamed . me
when it wasn't my fault. I don't care——fshe can
apologize!' : : '
B:  '"Maybe you can do what I do sometimes--when I have trouble with
‘my mother, I.talk to my Dad. He really seems to listen, that
is ynless he's tired. Then he yells at me for d1sturbing
him. Sometimes you can't win!" . .

A "Boy, I feel really terrible. Let s walk downtown; I don't even
want to think about going home —" ~

Y

10
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. SCRIPT 2
A: "I can't believe the flght I- had w1th my mother last night.
'We really had it out."
. B "You really.seem angryéthis mofning;".
A: "Bow am I! She was so unreasonable. I had made plans to go
to the movies with my friends days ago . . . and last

night she decidéd I had to stay home and babysit with my
little brother. It wouldn't be so bad except that I've
stayed home with the little brat every night this week."

B: "You resent her being unfair to you." ®

A:  "Yes, and I don't know what to do about it. I've thought
about not going home--running away--but I know that -
wouldn't solve anything. Maybe I eould talk to her but

I'm afraid 1'd just have another figkt.

-B: "It sounds like you'd like to solve the p1 i:lem but you re.

not sure how to do it."

'cAi“ “Yes, that's exactly;:ight . . . Well, I guess I could talk
"to-her, ‘She's usually in a good mood - on Fridays because
she gets ‘paid-and has the weekend to relax. If I can just

keep from being so angry - . ..'" ¥

3

B}; "You re sure she would 1isten to you if you could stay calm."

CAs "Yeah = Maybe I could practice what I want “to say ahead of
o ¢ time. That way,.1f she. started yelling, 1'd be prepared.

That might work."

B: "You've dec1ded to practice f1rst so it will go smoother with

her."

A:. "Yeah. I'm feeling better. Let's go downtown and get something
tp/eat. Maybe you'd even be willing ‘to listen to my speech "

°

B - "Sure, let's go e
. (. DY \ S : ,
oy '
& I
" aclive Listenar ofdinary listener
O . . ’ 1 > .

s,@@___

passive: Listener



II. Listing.the.Characteristics of Active'Listening

' 1. . Have students generalize from their experience of the' ™

active llstening seript to compose a list of characteristics
for a’ good listener. Leaders should point out at this time
that ‘listening actively involves reflecting back to the
speaker both content (what is being said) as well as feelings
(how the speaker secems to feel about what is being said).

'Suggested list:. (Usenbutcher paper énd.magic markers =
: to record students' ideas.) . B

1. Put yourself in the other's place to

understand whatkthe person is saying
(content) and how he/she feels.

2. Convey understanding and acceptance

by non-verbal behaviors (voice tone,
posture, facial expression, eye contact, -

gestures).

3. Restate 'the person's most important
' thoughts and feelings.

4. Do not interrupt, offer advice. or

" suggestions, ask questions, or bring
up similar feelings and problems- from
your own experiences.

by

2, Stage a demonstration role-play.for active lisf:ening.

Have a student volunteer who is willing to share a problem
at school or at home be the speaker. The leader should role-
. .. play the listener to serve as.a model (use script #2 as a
" guide): Remember to use effective non-verbal listening
behaviors. After 5 minutes or so of role- -playing, stop the

"action" and have students discuss their reactions.
. ) i :

v

‘,Suggested teacher questions:

First, ask the speaker for feedback:

Was the listener effective? How?
Do you feel that what you said was really "heard"?
‘What. made you feel that way7

’Next, ask for observations from'other group members:

What did you notice about (my) the listener's
non-verbal behawiors? : .
Where were his/her eyes focused? ' -
How else did the listener show attention?

What specific feeling words did the listener use? .
(Check with the. speaker to see if these were

used accurately.) '

<




III. Practicing Active Listening in a Role-Play

1. ‘Have the students break into pairs (dyads). Again,

; they should work with partners whom they do not know well.

* Have one choose to be the speaker, the other the listener.
At the end of five minutes, the leader should remind them
o switch roles, after asking the speakers to give feedback
t. the listeners as to whether they reflected content and
feclings accurately.

" After both members of the dyads have had turns as
both speakers and listeners, reconvene the large group so
that studernts can share experiences.

Suggested teacher -questions:

Which role was easiest? Why? .

Was it difficult, as speaker, to express feelings?

What did the listener do that made it easy for
you to talk?

What gave you trouble as a 1istener7 Was it hard
to. keep from giving advice or .trying to share
'your experiences?

" What did you learn- about your strengths and weak-
nesses as speaker? as listener?. '

What will you do differently now when you listen
to people? - \

What will you want to remember about listening

"Closure ' 3 : ‘ -

NOTE.TO LEADER: Use the ZaAt 0f the 5-10 minutes of each ,
. T sessdon to introduce new peer counseling -
assignments and neview previous AkiLEs.
At this point in the thaining, Leadens

thein Leadernship and for reactions o
various peenr counseling betivities.

Sample Closing: Introduce an outside assignment that _

emphasizes .active listening (see appendix). For example,
you may ask students to practice active listenlng for 10
minutes, writing a summary of the dialogue, or making a
cassette recording for -others to evaluate.'

Suggested Ceacher.duestions.for_c}osure:«

’ o ~» What have you learned so far in peer counseling -

' about being more at ease w1th other people?

About active listening? . -

.What are your reactions to the fishbowl exercises?
role plays? the active listening scripts?

How do you feel about the way our training sessions
have-been going? Let's clfose by having each of
you use a feeling statement: "I'm feeling . .

_ about peer counseling;" or."I'm feeling c ; -

- about the. students in this group."

may also want to ask for feedback about -

13
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UNIT THREE: USING ACTIVE_LISTENING ,
SKILLS: Leafm,cng to distingudish be,tween /though,t
' Ata,temen,té and 6ee,ung Statements
Lustmg and using 6ee,&cng words
Learning to neglect’ comtent and 5ee,angé
Identifying non-verbal behavion
Ob&erving non-_beaJi behaw'_oft

Using observations 05 non-vmba!_ behavion

f”" : in Listening
) // . NOTE TO'.LEADER: Sessions” might begm with the "ﬁee,ang
" temperature check-in" described in Unit

' Two. Leadens' should continue to use
' opening time to neview previous skiLes
B _ . . . and %o check on progrness with outside
T ' assignments (these may be chosen from the
et ' List of peer counscling assignments in
B ‘ Zhe appendix). Students should be invited
. %o sharé experiences he,ea,ted to theée
. assdgnments.

. 1. In order to help students begin using feeling statementsl
~. have the”group meémbers share a positive experience they have
\\had in the past_ few days. Instructions are that each student

b - - 1s_to relate a positive experience and to include at least
R ' .one\feeling statement. (Example: Yesterday, I went shopping

o with brother . . . I felt happy that my brother and I

‘ -~ could spend time together ) ~The leader's role is to prowide

a model by\sharing first and subsequently to help identify

and emphasize~feeling words made by students.

C,.~: ~~~~~ ///f*?T ' Next hand stgdents copies of the "Thoughts and Feelings"
T :» worksheet on page ‘' ™. Have them identify each statement as
;+ "thought" or "feeling'-by writing their’ choice (T or F) next
‘\ to item number. After all are finished, discuss the reasons
' for their choice, and 1nclude a brief discussion on how thoughts
differ from feelings (language\osed intensity of emotion, etc. )

» o N .
II. Listing and Using Feeling Words \\\ o -

N,

1 30 min. [_l. ‘Have students brainstorm as many\ieeling words as they
" can think of and record them on butcher | paper at the front
of the room. (Remind them that the puvpose of brainstorming
~is to generate as many ideas as possible wrthout taking time
to discuss whether they are correct or aﬁpfopriate" )

N ‘
\

'{2 ,‘. | ‘.‘ - lfj .Ji. . .”.‘; \\




THOUGHTS AND FEELINGS EXERCISE

DIRECTIONS TO STUDENTS: Please.mark each of the statements below
' " as a thought (T) or feeling (F). Remember to
look for specific feeling words expressed
DIRECTLY by the speaker. '

1. T wish I could go to the dance with him but he'll never
ask me.’ - '

.20 I zuess I don't know.what to say to her. 1 really

_feel confused. : : ~
3. Why does my mother always put me down in front of my
. = friends? Sometimes 7 chink I have no feelings for ‘her
_ .. at all. ‘ ' .
) 4, He s a jerk~-the Way he ignores me. ' I really care-

about him and that's why it hurts, o

5. I did a lot of things yesterday « . . We went bowling’
-and then to the movies. R :

6. My little brofher broke my new”record. I'm'so_mad I
could kill him! A :

7, I'm really'lonely-today. No one seems to understand

Co me or care that I'm feeling miserable inside.
L 8, Last,night I met,a new boy/Oirl at a friend's,housé. Wow! N
. 9. I've really been cutting that class. .§£'s just a waste
of time and that's why I don t go. '
10. . I'm bummed out about my math class. I guess I'm scared
. . of faillng and that s why I'm cutting.
.¢"
. Key * + A Y ' - » ) ] ’ .

'(PEJEDS ‘ino pawwng)’ 4~0T ¢I~6 $I-8 ¢(°Tqeassyu ‘ATSuor) g~/
f(pew) g-9 {I-¢ f(siany ‘saed): J- S[-€ . ¢ (pesnjuod) g~z ‘I-T «




After producing a list of 40 or so words, help “the
group remove those words that are repetitious or “inapprop~
riate. Post this list .in the front of the room as a
reference for the remaining exercises in this unit.

Iy

III. Learning to Reflect Content and Feelings

N

' 1. Once students can distinguish between thoughts and

feelings, :they will be ready to practice these gkills as
active listeners. - Review the characteristics of active
listening from the chart constructed by the group in Unit
Two. Then role-play active listening with a student
volunteer. TFirst reflect only content, restating what

- the speaker has said without including feelings. 1In .

a second role-play emphasize the feelings behind. the
speaker's words, reflecting only minimal content. Role-plays
should be relevant to the class interaction (suggested
examples: A student sharing the fact that he/she has not
‘madie time to doApeer counseling assignments; a student
sharing feelings about not wanting to participate in the
group). - . oo -7 . :

After a brief discussion of the importance of reflecting

both content and feelings ask students to choose partners
that they have not worked with before to practice active
listening. Ask them to decide who will start as speaker
(they will switch after five minutes). The assignment:
speakers are to talk about one or more incidents that have
really bothered them lately with their families.” Listeners
are to reflect both content and feelings of' the speaker, as
well as following the other "do's" of the active listeners’
chart. After five minutes, call time and ask the speakers
co give feedback to the listenerg about_how well they ‘
listened. Listeners may also tell speakers what made it

- easy or difficult for them to listen. B :

After roles have been reversed and feedback given in ,1

dyads, leaders may want to reconvene the large group for °
processing, generalizing and applying. ot ~

Suggested teacher questiohs:

What did you notice abdbut reflecting feelings? .

‘Was ‘it easier or harder than reflecting contant?

Why is it .important to include both in active
listening? : C ‘

<

b

Iy. Identifying Noprerba} Behavior v . : e

1.  Ask students to make a list of all the non-verbal

behaviors they ‘can think of. Record these on a piece of
.. butcher paper and have students suggest possible messages
“ . _conveyed by each behavior (example: slouching down in

seat--discomfort, anger; _yawning--sleepy, bored). Help

‘students make the ‘connection that non-verbal: behaviors

\\

R - : T

. ) ,
-~ o~.\.
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.

provide important clues to how others.are feeling. A cautious
interpretation is needed because the same body behavior may -
convey different "head" feelings.

-In order to get students to connect their own body

feelings with ['head" feelings, conduct a short roleplay.
- Announce this to the class as a short Mexperiment" in
non-verbal behavior. (Ask one student ahead of time to
- serve as an observer of other students' reactions to the
exercise as the leader attempts to evoke strong feelings.
' ce : #

Suggested role of-the leader: 'I'm really upset with
your behavior in this group. "You come in late, talk among
yourselves, and it takes me 15 minutes to get started. None
of you seem to care about school.or this class.” You all
seem to care only about having a good time with your friends . . .
not about what you can learn. I'm really sick of that
actitude and I don't know why I bother to put my time into
helping you learn when it obviously doesn't matter to you . . .

-t

STOP: Note’students -reactions and ask them to
report how thelr bodies feel at that moment (stomach in
knots, palms sweating, shoulders tight, etc.). How does
that connect with head feelings about the rcle-play (anger,
" annoyance, resentment, etc.)? What do they notice about -
. other students' non-verbal reactions? <Can body feelings be
- detected by others? Ask for feedback from student observer.

Debrief students by sharing the purpose of the
experiment. Share with them some of your positive observa-
tions about their behavior and what you Qgreciate about
them. .

' ObservingfNon—Verbal‘Behavior

l. Hand each student a 3x5 card and a pen. ' Have thefn write

nicknames in the middle of thecards using descriptive
adjectives matching their '"mood of the moment" that begin
with the same consonant sound as their first ndmes (Mad
Martha, Dazed David). In the upper right hand corner, they
are to -write three or_more favorite colors,, three favorite
foods in the upper left hand corner, one thing that, is
embarrassing to them at the left bottom of the card, one
‘thing they would like to change about themselves at the
right bottom. ~

Have students tape or pin cards on and then circulate .
‘to read each other' s cards (they fay make comments and ask
questions). They are also instructed to observe other
students' verbal and non-verbal reactions to the exercise
.and td be aware of their own. :

After all students have had a chance to circulate,
reconvene the group and ask them to report their own reactions
and to. process what they observed. ~

K

oo

) ) B 8
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Suggested teacher questions:

What did you notice (not imagine) ebout how
other students felt about the exercise7

What clues did you have?’

How could information about non-verbal behavior
be helpful to you as a listener? as a peer
counselor? :

VI. Using Observations,of,Non—Verbal Behavior in Listening

15-30 min.] Divide the group into triads (groups of three)-to

practice active listening. Listeners are to-reflect feelings
content and non-verbal clues ("I notice that you are tapping
your foot right now.")- One person is to serve as the ob=~

server to watch both the speaker and listener and to provide L.

feedback when the role-play is over. = -

The speakers are to talk about one aspect (or more) of
E ‘themselves that they would like to change (they may use
v information from their cards in the previous exercise).

.

Depending on the interest of the group and time con-
. straints, roles may be switched, three times so that every °
" student plays all roles. Time should be allowed for the =
observer to give feedback about the interaction, especially )
to the listener before roles are changed. Leaders should .
circulate to observe triads and facilitate feedback sessions.

After triads have finished the large group can be .
reconvened for processing. ‘

Suggested teacher questionS' - n L T

What did{you notice about the listeners in
‘your group? : -
Where did they get "stuck"7

‘ Were the observers helpful? ' . kS :
) e What can we say caused problems for most listeners -5?_'« '
in this class? : . :
i What is helpful about active listening? A B

how can being a good observer help you be helpful
4 to someone else?
. What have you learned about your own non—verbal
o behavior today?, -

£~ :

- Closure . » . , ,

5-10 min. Leaders should leave five minutes or so at the end of-

each session to explain assignments, giving.opportunities
for students to generate ideas and to explain how they will
* approach the assignment. It may also be helpful -to provide
brief sample answers on butcher paper to serve as models
for students. who have trouble "getting started". Continue
;o*have peer counselors identify situations where they migbt A
~use their skills to help other ‘students. For example, when \
might they want to use active listening skills? ’ ‘

O - . l R ¢ ) \
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"UNIT FOUR: SENDING EFFECTIVE MESSAGES e

SKILLS: Sending congruent verbal and non-verbal

- messagesd ..
Learning to own /Luporwx.bdu‘.y for feelings
and actions
e I  Using "I" statements

Sending ef 6'ec,t<'.ue messages

NOTE TO LEADER: Begin this unit by explaining that
- studentsy will be changing thein I.ea}nmng
. _ gocus 5/wm Listening actively to
- sending out messages that otherns will
. - e unam%n& and nespond to (edfective
o mesdages ). Make sure this A&éat L5
. , W‘cql?aﬂ. before stanting the §inst
v ‘ : Aeo,twn

I. Sending Congruent Verbal and Non-Vérbal Messaﬁss

~

L}S win. 1. Introduce Virginia Satir’ E definition of verbal. and

B - nonverbal m ssages: S
 Verbal Messages = Words (Head language) .

f . . Non-verbal Messages = Facial expression
3 . ' Body position .

1 “Wuscle tone .. L ‘

. Breathlng tempo (Body language)
. ’ Voice ton
,Eye contact
. ’ T
+ _Explain that corifruent messages are 'sent when verbal

(head) ‘and non-verbal (body) messages match or agree. Ask.
math students to relate,the concept of congruence to. con-

gruent triangles (those which have the same properties--
they agree or match). Present the following examples:

v

: | "I'm sénding a congruent message if '
_ - tell yoﬁ I'm fine (verbal head message) -
oo co AND I'm smiling, my head is high, and

: "I'm looking straight at you (non-verbal
body message). 1In:this example, my :
verbal and non-verbal messages match.

’ "What 1f I tell you I'm fine (verbal)
o . ' ] . AND I'm frowning, my head is down, I'm
° / o slumped-over, and I'm-looking down and
away from you (non-verbal)? Do you
believe me7 Why? My verbal and non-
verbal messages DO NOT agree. Which
message do you believe and respond to?" .

* S | . : 0.
H




Ask students to identify the 2 conflicting messages
‘ conveyed by the incogruent example below. Demonstrate
the cartoon message:
"I am fine." (head)
"I am not fine." (body)

HO [ ére,,tjou? /

- hus)

~Just 1[ma-,!
| (I feal 'awcul)

,-—\.\,"/
: i

Explain that incongruen communication is often confusing
becausa the person receiving the message must decide whether
to pay attention to the verbal or. the non-verbal message.
Have students volunteer to demonstrate several examples of
congruent and 1ncongruent messages.  Ask them to identify the
conflicting messages in each incongruent example.

" 2. Read several messages and have students write down on a

sheet of papet whether each is congruent or incongruent. If
incongruent, ask them to rewrite the incident so that the
message is congruent. Possible examples: -

1. You ‘ask Jim how he is and he says

. "OK--great.". He sits slumped in the .
T “ chair with his chin on his chest and “\

* his eyes closed.

R 2., You ask Maria whether she's going-to
- the dance. Her eyes light up, she

- leans forward, and exclaims--'"Oh yes,

I can't wait. I've even bought a new

: \ ) o dress!" . .
\ . - . )
- | 3. You ask John how his doctor's appoint-
. ment went. He tells you, "It was
23 . ' fine--no problem!" You notice his
\\' . jaw tighten and he looks away from
you. :

—

Q ' : o ! . o I N
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Ask students to share their answers. Go around the
*« room and ask group members to practice sending congruent
messages conveying different emotions (surprise, anger,
fear, disappointment, excitement, happiness, confusion, etc.).
Have the rest of the group give them feedback abcut whether
their verbal and’ non-verbal messages matchu

II. Learning to O&nﬁRespcnsibility for Feelings and Actions

.
()
4

l.  Ask students to participate in a guided fantasy (See.
- Unit Five for additional information). Suggest that group ¢
members find a comfortable position in their chairs or on
the floor, close their eyes, and take 5 deep breaths from
their diaphragms. .Guide them in systematically relaxing
their bodies . . . feet, ankles, calves, thighs, . . . shoul-
ders, neck, face, etc.

Count from 1-10 slowly and tell students that they will
go to a more relaxed "space" inside themselves. Next, ask
them to recall an incident with another person when they
felt confused, misunderstood, or put down. When everyone
has recalled a scene, help them form a clear picture of the

- experience with their eyes still closed. .

Suggested teacher questions:

What did the,other person look 1ike? What was
the expression on his/her face? How was he/she
standing or sitting? What were his/her hands
. "~ doing? :
e How did that person sound? Was his/her voice .
loud or soft? Angry? Irritated?
Picture what you looked like. How'did your face
look? What was your body doing?
Remember how you sounded. Was your voice loud or
soft? What was the tone of your voice?' o
Are there any other sounds in the scene? What
"= were they? Do you remembefrany emells?
~ Pause for 30 seconds or so to allow students to hold
' the image clearly in their minds. Then ask them how they
felt in the scene:, ‘ :

How are you. feeling inside’ Hurt? Angry?
Depressed?

“What's going on in your body? 1Is your stomach
tight? Is there tension anywhere? Where?
Hold on to your body feelings.

. After pausing for 10-15 seconds, ask students to stay
~in the'scene while you count from 1 - 5, On 5, they will
return to the room, open their eyes,.with the scene fresh

- in thelr experiences. . ‘ . .

When all students have opened their eyes, go around
the room and ask them, without sharing details of the scene

?

4 o




Unless they want to, WHOSE FAULT the "bad moment" was. .ﬁt -

After all?group members have responded, explain thatl ‘

no matter what happened betweer them and the other persons,
~the "'blame" in the incident was shared,.since both people

had control over how they chose to feel at the time. 7If o
students have trouble relating this concept to theix
experiences,'ask them to share the experience,'and point
out howsthey.chose to feel angry, hurt, frustrated, etc: --,
that the other person did not make them'feel a certain

way. . . L . . ‘."

o /
Give a short "rap" -on taking responsibility for . "///:

) feelings and actions. Explain that at any moment in time A
we aré in charge of our feelings, and though we sometimes
cannot control how wé feel, we DO HAVE CONTROL over ‘how -

we express’ the feglings and what we do. with them (ignore,
act, change, coveg up, etc.). This is often a"hard con - .
cept for all of us to understand . _ y : o

s
& ’

Share sevggal examples from your experience.

Suppose I'm irritated that Jerry has come _ o
~ to class 15 minutes late every day this week. o
o "Jerry hasn't MADE me feel angry aQout it~~I'm f. : Tt
choosing ‘to feel that way. I might also feel ‘ - '
' .concern.that something's wrong that causes him ’
_,,/"“E§=€Zf%ate OR I might feel confused because he's
usually responsible and this-isn't like him. I
have several choices of emotions I might feel in : ' N
this situation, and a choice about how to '
respond. :

Hand out the worksheet on page 23 wning Responsibility

for eeling Responses'. When students have completed their

ggested Eeacher questions:

How .are yogr ‘answers in the '"possible 2
o . - response" column like those of the rest , .
g of<the group? How are they different? . : .
What is important. to remember about taking
responsibility for your reactions and
feelings?
*  How would you explain the cartoon model to -
a student you were helping as a peer
counselor?

. find g Subsiitute- .

Yalyze oo

IN\TIAL
FeELING

e

PossiBLE RE3PONSES -




DIRECTIONS TO STUDENTS:

NAME

~ OWNING RECPONSIBI*.LI'T\L(' FOR FEELING RESPONSES.

Look at the cartoon below.
~illustrate how we are responsible for

Thé drawings

: : what we do with our feelings in any biven
© Ce T situation. Though it's hard to shift
from first feelings of anger, frustration,
. % . or disappeintment, you may learn to express
. Y those feelings in different ways or 'to )

hurtful to you or others.

INVTIAL
FEELING

S

» substitute another emotion that is less

23

‘Find‘a sub‘sa-eu&_

ana/ ze tf'

POSS\BLE Respouses,,. —

\

: " Now think about tHe.following incidents. For
) each one, list initial feelings that you might
J have. Then pigk out at least 3 possible re-

last column.

&,_ ) ¢
Incident v Initial Feelings
Your.Best‘friend g
has been invited ‘1\
~to a party that \

" both of you hoped

to attend,, and you
weren't asked.

You received the high-
est grade in your

math class. for a big
exam and you spent
very little time
studying. : : .

(a)
(b)
(c)

(a)
(b)
(c)

sponses you might make and write them'in the

s

'Pdé;ible'Responses
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III. Using "I" Statements

o

Begin this skill exercise with two demonstration
role~plays using 'I" statements as a means of taking
responsibility  for feelinge. During the first role-play .
the leader blames and ‘accuses a student (e.g., "You
make me so angry when you. . . M. In the decond role-
play, the leader takes responsibility for feelings in
the given.situation (e.g., "I feel angry whem you . . .").
Suggested roleplay situations are those that surface in
class sessions (e.g., dealing with a student who frequently
comes to class late‘or doesn't turn in assignments, etc.).

. Have students discuss briefly the difference 1in the two\

role-plays.
Next, have students divide into ‘triads (groups of

three) choosing partners they.have not worked with. They
should decide between them who will be ‘speaker, who will .

listem, and who will observe. Give speakers an index card

on which you have recorded a role~play situation. The
speaker's instructions are to send an "I" message to the
listener while the listeners are to reflect back accurately
the content and feelings of the speakers' messages.

Remind speakers to stay with their own feelings rather than
blaming or accusing the other person. Remind listeners to

stick with the speakers' feelings, ndt to give their own
reactions.” Observers are to watch the interaction and give
fegdback to both speaker and listener about how closely
they followed assigned roles.

Write the following roles on index cards and hand
out to students:

v

Suggested role-plays for speakers:

l. A boy/girl that you have been interested in
finally calls and .you make a date to go out.
At the last minute your mother asks you to”
babysit while she goes to the hospital to be
with a relative who is suddenly very ill.
Send an effective "i" message about your
frustration.

2. Your best friend has been talking to -your
boyfriend/girlfrlend behind your back. You
feel Teft out and upset. Send an "I" mes-
sage to your friend.
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- After triads have completedﬁthe,rolerplays and ,
observers have given their feedback (about ten minutes),

~arrange the large group in a fishbowl (double circle)

-,

"Speakers'-should be in the inner circle to discuss their
roles, while "listeners" watch in the outer circle with

_observers. : -

Discussion questions for speakers:

What was difficult about your role?

What did you notice about the listeners'
reactions?

Was your "'I" statement effective? Why or
why not?

-When speakers have processed their reactions to the
exercise, have listeners move into the inner circle.

Sugpested teacher qpestions:

Did you respond as an active listener? Why
or. why not?

) ~ What made your role difficult?

~ What did you notice about the speaker s
_ reactions?

Invite the ﬁhole group to draw conclusions about the
importance of taking responsibility for feelings (i.e.,
What-is likely to happen when people blame and accuse
each other?). Also, have them relate the experience to

peer counseling (How can you take responsibility for your

“feelings as a _peer counselor?).

V. . Sending Effective Messages

(o]’

Leaders may begin this skill by presenting a short
"rap'" on what makes messages effective (most kely to be
heard and understood by those who receive them).  Explain
to students that they will combine all of the skills they
have learned previously to be able to send messages
effectively.

Give students copies of the handout on page 26
"How to Send Effective Messages", and discuss each step

" thoroughly with them.



HOW TO SEND EFFECTIVE MESSAGES

1. Begin with an “I" statement to express your

feelings.

It is important for the speaker to own his/
het own Feeélings about the person who will receive
the message: e.g., "I am angry when you . . ."
rather than, "You make me angry when you . . ." is.
a good one to remember. Remember to include
positive feelings about the person as well as negative
ones. (For example, "I really care about our friend-
ship and that's why I get angry when you . . .")

“n
3

2. Be congruent with "body" and "head" messages.

Verbal statements and non-verbal clues sent
by the. speaker's body (posture, gestures, tone of
voice, facial expression, etc.) should match. For
example, if you‘are'telling‘your best friend that
you are angry and you are also smiling or laughing,
the friend will probably receive a "mixed message''
--(you may not be serious, you may be embarrassed,
or you may not be clear about how you feel) - He won't
know which message you're sending--the anger or the

smile.

3. Communicate'caring and acceptance of the

receiver's feelings and reactions to the message.

Use active listening to respond to the receiver' s

reactions. What are other ways of communicating

caring? (facial expression, tone of voice, etc.)
¢

4. Be specific rather than saying "yvou always . . ."

r 'vou-never . . .
Think of situations when it is appropriate and
accurate to use alyays and '"never'". These words

seldom apply to human behavior and experience other than
scientific phenomena (people alwazs breathe, water never
.rains upward, etc. ) ‘
5. Include want statements about’ what you want the
" -other-person to change. Otherwise, the receiver of
the message may.feel trapped, believing Luey are
'powerless to resolve the situation.

%)
i

26



The information in the handout can be more easily
- remembered by the following summary statement: -

v - I feel . when'yap . o,
. and I want you to ‘ .

Write this sentence on the board and provide severalf
examples to sérve as models: ) 7

: Suppose I am angry at my friend Jeff because
> : o : . he was supposed to pick me up to go to a
‘ ) .party Saturday and he didn't show up. I
erded up at home.that night feeling really
3] fupset and let down. My effective message
-might, be: o S

, ‘"I felt feally angry and disappointed, Jeff,
A . - . when you didn't pick me up for the party
‘ ‘ Saturday night. Next time I want you to -

- call me'if you can't make it."

)

Have~students practice giving effective messages both
-orally and in writing in selected situations. One sugges-
tion is to have the group compose effective messages for
- the first two role-plays and list them on butcher paper-as
. - models.. Then have students write out effective messages
T . for the remaining role-plays and check each other's responses.’

Suggested role-plays below can :be xeroxed and clipped to °
hand to students. - - .

4
o

., l
" H

Closure

T e L~ .
o, . K
. -

Make and review homework assignments. Ask peer .
. . counselors, what effective messages théy would send to a
m  student client whose goal was to earn higher grades in
e ‘'scilence, but who had just cut 5 days of science class.
! ) : .

;

ROLE-PLAYS:

l. Your sistef/brother has borrowed a new pair of
jeans without asking “and ripped the pocket. Tell
him/her how you feel.

2. Your little brother/sister told your mother that
you've been buying cigarettes. Your parents have
told you that you can't smoke until you're 18,
Send an effective message to your brother/sister.

"3, A good friend asked you to meet him/her downtown
for lunch. You walked there and waited for 30
minutes. Your friend did not show up. What message
will you give your friend ‘when you see him/her again?

Qo . . v Y2l
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UNIT FIVE! DEVELOPING SELF-AWARENESS

.

SKILLS:  Expanding self perception throuah ,
Co creative M‘twonk‘ o

Leaning centerning and nelaxation

Using gudded 6dntazsy gor nelaxation
and ghowth -

NOTE TO LEADER: 1t 48 stnongly hecommended that sl f- ,
: : awareness activiiies be lscheduled reqularl
as part ‘'of other peer counseling training
activities to give students opportunities
- Xo integrate shills and experiences and to
expand their perceptions of themselves.
Below ane three kinds of activities we
have found successful (references for
similarn exercises are Listed).

I. Expanding Self Perception Through Creative Artwork

50 min.

1. The Self-Box: .Ask .students to bring cardboard, scissors,
glue, and old magazine pictures. The task is to make a 3-
dimensional representation of themselves. Though-a box works
well, the finished product can be any shape das long as it has
an inside and an outside. Tell students to make something
that feels right to them in terms of size, depth, texture,

~color, etc.

Further instructions to students:

Cut openings that allow other people to
see inside you. Decide what you keep .
inside yourself and what you allow outside
for others. Represent these with pictures
or drawings. on your self-box.

When you finish, think about what you've
put in the center, what you chose to keep
‘hidden. from others, what you've left out.
Did you include anything from your past?
Any self-doubts or fears or things you .,
don't like about yourself? Add them now
if you'd like.

Lead a short group discussibn when all students have
completed their boxes. ' ‘

o
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. Suggested teacher questiong:

How did you go about making your self-box?
Did you do it quickly? Or did you feel
your way slowly? !

Were you sure about what you wanted to make?
Or did you spend a long time planning?

Share what you made with other students. (Have
students. choose a partner or divide into groups
of three or four.) Talk about the different
parts of your box and vhat they mean. If you'd
like, ask for feedback to see 1f others see you
the same way you see yourself. .

(Reference for Self-Box: Margaret Fringsegeyes, The
Inward Journey: Art as Therapy for You, Celestial

' Arts, 1974.)

l 50 min.li 2, Self-Portraits: Supply markers or crayons and butcher

paper. Ask students to draw themselves as they are right
now. When .this drawing is completed, ask them to draw a
second sketch representing what they'd like to be (either now

“or five years from now). The third task is to draw or repre-

sent what's stopping them from bein being what they'd like to be.
Give no other specific drawing ineructions If students
have difficulty with the assignment, ask them to explore
,reasons for this.
Allow 10 - 20 minutes for students to share their artwork
in large or small groups.

II. Learning Centering and Relaxation

25 min.l

NOTE TO. LEADER: Centerning 4is an’ excellent way to help
students focus on the present moment
- by emptying previous tensdions of the
day, harnessing "scattered" energy, and
~moving from "head" experiences to deeper
6ewng Levels.

o

1. ~Standing centered. Give the following;instructions to
" ‘students: o ' :

-

Find a place to stand that feels comforteble.

Let your eyes close and your body relax: —Unlock -

your knees and relax your legs . . . (pause)
Relax your stomach . . . (pause) . . . your chest .
(pause) . . . your shoulders . . . (pause)

.your neck. Include other body parts in your series.

(Pause 15 seconds)

Let your body rock from side to side, shifting your
welght slowly from one side to the other . . . Keep
rocking, gently, slowly, until you find the spot
where you are perfectly balanced and centered,

34
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(Pause untill everyone 1s still.)

And now, rock front and back until you find
the place where your weight is right over your
arches, heels and toes sharing your weight
equally.

(Pause until everyone stops.)

i Now pretend you have a body inside you that

v no one can see . . . let it rock side to side
until it becomes centered too « + » then front
to back. :

(Pause 10 seconds.)

And now take your mind and imagine lettinp it
sink down to your center.

(Pause 5 secbnds.) N,

Enjoy the feelings of being perfectly balanced,
relaxed, and centered, realizing that you can
return to this feeling whenever you want to
feel relaxed and at peace with yourself

(Pause 5 seconds.)

And now let your attention come back to the
people around you. Let your eyes slowlv open
as you return, refreshed and alert, to this room.
o Have students share their experiences with this exercise.

Reference: Gay Hendricks and Russel Wills, The Centering

Book: Awareness Activities for Children, Parents and
Teachers, Prentice Hall, 1975.

III. Using Guided Fantasy for Relaxation and Growth

NOTE TO LEADER: Some students may feel reluctant to .
. - participate in gudded fantasy activities
and may become distractina to othens.
Advise your ghoup that guided 6an,ta4y
L8 a way to explonre experiences using an
. 4nnen sense. Students WILL NOT be
hypnotized (some students gear this);
they will be awake at all Zimes and can
nespond to anything that happens around
- : them. They do NOT have to participate
o . . but the nule L8 that they will sit
‘ quietly to allow other students to have
thein expe/uéencu.

Give the follow1ng instructiens to students:

1. Still Waters Fantagz Find a comfortable position in

your chair. Feet flat on the floor . . . feel relaxed. Let
your body relax so .at it feels supported by the chair, and

Q . RS Red
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iet your fecet rest on the floor. Get In touch with your
breathing and breathe deeply . . . in . . . and out.

(Pause 5 - 10-'seconds.) ° 3

And as you breathe slowly . . . in and outy in . . . and
out . . . picture yourself floating along on a raft on a
lake. Feel the gentle ripples of the water flowing under
you. . . . Feel the water supporting you as you drift
along. See the blue of the water and the sky overhead.
Hear the sound of waves slapping the bottom of your raft

as you gently rock. When thoughts go through your mind,
pretend they are ripples on a lake. Let your thoughts be
ripples . . . o ‘

(Pause 1 minute.)

Now let your lake be perfectly still . . . Let all the
waves and ripples become .still and peaceful.

(Pause 25 - 30 seconds.) ..

Enjoy the feeling of being still and peaceful. Know.you
can return to your lake anytime you want to feel calm
inside. When I count from 10 t6 1,.you will open your eyes
feeling alert”and fresh. 10...9...8... coming up slowly,
now....7...6...5...4... begin to listen to the sounds in

. this room ...3...2...1, Eyes open, feeling relaxed and re-

freshed. ‘ .

Invite students to share their experiences. Emphasize
body feelings and changes as well as images visualized. Point
out that each student's experience is unique and that guided
fantasy is a good way to relax as well as to learn more about
themselves, ) ’

Reference: Gay Hendricks and Thomas B. Roberts, = The
Second Centering Book, Prentice-Hall, 1977.

2. House Fantasy; Find a comfortable position in your chair.
Begin to relax by taking 5 deep breaths slowly and comfortably.

“Close your eyes and begin to relax your body. Feel your feet

resting on the floor . . . relax your ankles . . . calves . . .
legs. Now feel your stomach muscles begin to loosen . . .

your chest .muscles . . . your neck . . . your arms . . . your
hands ... . the tension in your head dissolve . . . your

‘face muscles relax . . . let your jaw drop as it relaxes.

(Pause 5 - 10 seconds.) ~

I will count slowly from 1 to 10. When I reach 10 you will'
be even more deeply relaxed than you are right now. 1...2...
3...4...5...6...7...8...9..,10... That's right. Allow your-
self to feel just as relaxed as you want to be.

(Pause 5 - 10 seconds.)

Now picture yourself in a meadow with the sun shining above

“you. Feel yourself walking through the meadow, your feet

making paths on the soft giass. Stop and smell’ all the smells

20N
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around you. Are there flowers? Can you smell the prass?

Are there any animal smells? Do you hear any sounds? Birds?

Leaves or grass rustling in the breeze? Give yourself some
time to hold your pictures, feelings, sounds, and smells
clearly in your mind Just enjoy yourself and your time in
the meadow . , .

(Pause 1 minute.)

Near the meadow'is a house. Allow yourself to walk over to
it. This house is your house . . . it represents you. What
does your house look like? Walk around it and notice its
shape, colors, and all of the parts of the house. Open the
door and walk ‘inside. Imagine that inside your lhouse are
different parts of yourself that you would like to get. to

know.

Bring out one part of yourself. Get to know that part in the
meadow. You may want to have a conversation with the part to
get to know it better. Or you may want to feel it, smell it,
or listen to what that part of yourself is saying. Take time
to get acquainted. :

(Pause 30 seconds.)

Now it's tilme to say good-bye to that new part of yourself,
Take a few seconds to let that.part of you slip away . . . I
will count slowly from 10 to 1. When I reach one, you will
open your eyes and be back im this room, feeling relaxed and
completely alert., 10...9...8...7...6...5...4...3...2...1.

"Eyes open now, feeling refreshed and awake.

Invite students to share their é@perienceé.

Suggested teacher questions:-

What was your fantasy like? How was your
meadow? What did it look like? What smells
did you notice? -
What part of yourself did you explore? What ,
was it like to get to know thi% part of yourself?
What did you discover?

NOTE TO LEADER: The House Fantasy was developed by one

: of the peer counseling teachers at
Watsonville High School. After you
have practiced Leading a few guided
pantasies wiitten by othens, you may-
want to wse your own mea,téui,ty Zo
desdign othen self-awareness fantasies
such as this one.
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UNIT SIX: "HELPING SKILLS

SKILLS:  Learning behavdiors that are egfective 60&
helpers b

Identifying the responsibilities of a helper

Learning to gwe posditive geedback as a
helpen

, Leanning the digference be,meen‘acceptance
and agreement '

Learning to ask questions effectively »

I'. Learuing Behaviors that are Effective for Helpers

ISO min.l

Ask students to choose a partner. Between the two,
they are to decide who will be a "builder" and who will be
a "helper'". Tell them their task is to build a tower out
of toothpicks without using gum or-glue. Ask builders to
find a space to work and count out 40 toothpicks while helpers
are pulled aside and assigned a helper role. Duplicate
"Helper Roles'", page 34, cut into three strips, and go over
all three roles with helpers.

Tell "builders" they have 15 minutes to build-a toothpick
tower. Helpers are to assist them in building the best
possible tower. Give no other instructions.

Call time after 15 minutes and form a fishbowl (double
circle) with builders in the center first to discuss their
experiences. Helpers watch in the outer circle without
comment. o

H

Suggestea teacher questions: o

What kind of help did you get in building your

tower?

How did you feel about the help you received:
Was it helpful? Why or why not?

What kind of help would you have liked that you '
didn't get? C

How do you feel about the finished»tower? Is it
your tower? Why or why not?

After builders have finished discussing their reactions,
have builders move to the outer circle and helpers move to
the middle of the circle.

- QO
o

33



34

: " HELPER ROLES B

-

The following roles should be Xeroxed or dittoed
before the toothpick exercise on page 33. Distribute L
them fairly evenly so that . roughly one third of students
who ¢hoose to be "helpers"vare assigned to each helping

role. .

HELPER #1: "I'm the expert.| I've made towers before and
I know how they should look. Here, I'll show
you how to build qne. I want to make sure
that you and I buidd a better tower than any- ¢
one else." (Helper hould attempt to construct
most of the tower for his/her partner.) g’

HELPER #2: "I know you can build a good tower. I won't =~
do it for you--in fact, all I'm here to do is
to give you support so that you can build the
best -tower you can. (Helper should restrict
comments to statements like, "That looks good;".
"You're doing a great job;" or to reflections .
(active listening) like, "You're not sure what
to do next . . .'")

an we wm e e em s e R am em Mm em e we e e

HELPER #3: "I'm not interested in this at all. I really
don't care what, kind.of tdwer you build. I
really have other things to do. I don't want
to be rude, but I just ddn't want to get in~-
volved. [I'll watch you. work but- I won 't give
you much support or any suggestions. (Helper

;i‘ should aet indifferent and preoccupied when
his/her partner asks for help.) i
{ ‘ : ' LYy N T .
e )
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Suggestod teacher questlons- for fielpers:

How was Lt for you to help in the role you
were glven?
How comfortable were you with the role? . Was
the role like you? How or how not? -
How closely did you stay in role? If you
stepped out of role, when and how? .-
What did you notice dbout the Bullders' react Lony
~ to the help you were giving? L

Next, ask both bullders and helpers to compile a list
of behaviors that were NOT helpful in the ‘exercise (e.g.,
helpers doing all the work, helpers knocking towers down.
helpers not giving any help, etc.) and a list of behaviors
that WERE helpful (e.g., helpers giving builders support.
and suggestions, letting builders initiate ideas, etc.).
Have a student recovd these on butcher paper.

- » To close the session, ask students to generalize'from
) these behaviors to identify behaviors that will he helpful
L in working with other students.

) Suggested teacher questions.:

What can we say is always true about effective
. help? {
What will you do differently the next time you
help someone?
* : What will you remember about helping as a peer

counselor? .
[}

II. Identifying Responsibilities of a Helper

As a follow-up to the toothpick exercise, have students

divide into pairs; one is to be the "counselor", the other

is to be the "client". Counselors are pulled aside and asked
to assume one of three helping roles (See page 36). '"Clients"
are asked to assume one of the'foyloying roles:

O

1. You havk just seen a friend cheat on
] a test’by copying your paper. You spent
g ) | hours studying and you know your friend
| went to a party the night before. wget

do you do?
> yordel ’ e
: ol
. 2. You have been cutting $our life science
\’\\\ - | class for two weeks. You want to go
| back to class but are afraid of what the
! .teacher will say.

i

Give students-5 minutes™to role-play. Then form a
fishbowl with clients in the center and counselors in the
outer circle. Guide clients in a discussion of their ex-
periences.

, o ‘;()




COUNSELOR ROLES ~ \ ,  ~

This page should be. xeroxed or-dittoed before

 the role-plays on page 37. Disfribute them evenly so
that ome third of- studentS/who choose to be "éounselqrs"
are assigned to each role.:

COUNSELOR #1: "I'm the experT.\I've had problens like
- yours before and I’ know exactly how to

36

handle the situation After all, I've hadl-

V7 training as‘a peer counselor. You may
"have some ideas about what you want to do,
and I'11 listen, but I still think I have
better, advice to solve: the problem "

COUNSELOR #2: "I know you can solve your own problem.
- Sure, you're in a bad place right now.
" I understand that and I want to hear how
' you feel about it (active listening)
You may feeél- trapped and confused and
helpless to do anything about it. I'll
glve you support and I'll hear out'your

: i S feelings. But I.won't give you advice or
_pretend that' I know how to solve the problem.

T will help you come up w1th _some. different
choices

- COUNSELOR #3: "So you've got a problem——that s tog bad.

I've got problems of my own right"now and
‘I've got a headache. I also have“a;lot of

things to doz-so I really don't have time
tos listen to you. I' ‘m not going to take

' iou seriously and I' m not really interested
////////in helping you. I don't want to bé rude, ..

V ///;//’/ . but after all, you 're not one of my best

~friends, so-I really don't want to take
time right now to listen."



37

;v'////i Suggested teacher questions:
/;/// _ What' kin of ‘help did you get w1th your
e . . o .problém?
o . " Was gfhe counselor helpful’ "How or how not’ .

there any help you would have liked that

i you didn't get? -
How did you feel ats ‘the end7 Did you feel
~ that you came up with a solution’ Why‘or P
why not? $g§

Then ask counselors to move to the center of the circle
to share their experlences. - :

- Suggested teacher questions.

What was it like for you to ‘help in your role? -
How comfortable were you as counselor? -

Did you stay .in your assigned role?

Do you -feel’'you were helpful? How do you know?

After both groups have discussed their reactions, ask
the entire group to make a list of helpful behaviors for
counselors (refer to the lists made in the toothpick exer-
cise, page 33). Then ask them to consider what counselors
are responsible for. ‘ v :

Suggested teacher questions:

"-élcounselors responsible for coming up with a
solution to the other person's problem?
" What are they (counselors) there to do?
Guide the discussion s6 that studerits realize that
counselors can BEST help by accepting.the other person.(whether

-, ,
J e T or not they agree with him/her) and by helping the client
accept respons1bility for his/her OWN feelings, actions, and
o decisions. , ;
- Ask students to, get back into their pairs. Have them
. . reverse roles so that the counselor now ‘becomes-client and
h s vice versa. .This time, the counselor-tries to give effective ~—~—————
' ' help, based on the guidelines’ developed after the first role- . . ..
play. <Clients assume the role not used in the first role-play ‘
‘(listed above). Call time after 5 minutes and reconvene the
entire group. »
) Suggested discussion questions:
N " - ‘How was your exper1ence dlfferent from the first
role-play?
. Counselors, do you feel: you helped your clients7
How or how not? Where did ‘you get "stuck™?
Clients, how was the help for you? Was it effec-
tive? How did you feel at the end of the
‘ o . role-play? .
[ IR What will you remember about giving effective help
' ! }T$~“\f‘“‘“>~ . to other students as a peer counselor?
-~ M \\N\‘—\ \\\\\\ ) .
.. . . X “ . . .\_l__\-\ .




IIE:'ALearning to Give Positive Feedback as a Helper

’ I 30. min.

B

. . - \
Suggeét that often we are better at giving negative
feedback than positive feedback. Emphasize that it is
important to learn to watch for good things that-other
people say and do, and to show appreciation for positive
actions. -

-

Ask each student to print his/her name at the “top-
of an index card. Shuffle the cards and have members
pick a card, not sharing the name with anyone else. Each
student is to write positive feedback about ‘something they
have noticed during group interactions for the person
whose name was drawn.

Collect the cards,. shuffie them, and redistribute

_'them for other students to write positive feedback.
‘Repe several times, then return the cards so that students(_

can read the positive comments other students have written
about them. (This exercise can be repeated often through-
out the/peer counseling tra1ning )]

Lead students in a brief discussion of ways to use
positive feedback.in helping situations.

{ Suggested teacher questions.‘

How does it feel to recelve positive feedback"
about yourself?

How can you gilve posit1ve feedback when you
are helping other students work on goals
they have set for themselves?

What positive feedback could you provide to
a student who has set a goal to improve
attendance but continues to cut classes? '

- v

Iv. Learning the Difference Between Acceptance and Agreenent

m|45 min.i

——— "

To begin this section, explain to students that it is
sometimes difficult to help someone with a problem if you
-disagree strongly with his/her point of view. So that

38

“"-they can experience the difference between acceptance and

agreement;- haveistudentsmyrite down a list of decisions
that other students could maE_‘fhat“WDuid—be~very_di££icult
for them to agree with (examples: getting an abortion,

taking hard drugs, pushing drugs, cheating on_a_ test, run=

ning away from home, etc.). .

Ask students to choose partners and exchange lists.
Group members will take turns roleeplaying; the "client"

‘assumes a role written on his/her partner's list while

the other student becomes the "counselor" and attempts to
use active listening. (Students may also use questions at

. this -point, as long as they zre door openers, designed only

to produce more information without leading the speaker in

another d1rect10n. (Example: How long have you felt that v

way?)

2
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After 5 minutes, have students give feedback to each
other with clients telling counselors how effective they...--
. ‘were and counselors sharing where they were’ "stuck" Then
~have them reverse roles for another 5 minutes.' :

When students have played both roles, call together
- the entire group and have them share experiences. .

Suggested teacher questions:

How was it for you to ldsten-:to” ‘someone - -
who behaves very differently from you?
What was the hardest part of the exercise
for you? \
e What did you learn7

Ask the group to consider how they will react as peer
counselors when students come to them with problems and
they do not agree with their opinions, feelings, or choices.
Guide students to consider séveral options:

Show that you can ACCEPT other people even
. ~ 7 though you can't agree with them; by
really hearing them, putting yourself in-
their situations, and trying just to

be with them. : .

Tell them you do not feel you can listen
*to them becasue your own feelings are
too strong about that issue and then -
refer them to another peer counselor,
a school counselor, or an outside agency. ”

Talk with a peer counseling supervisor
about the best-way to handle the situ—
ation..

‘

~ End your discussion by asking students to consider what
issues they have such strong feelings about that they could
not really listen to obJectively. (Record these on butcher’

YRRV

, paper.) Be sure_that_students_understand—that-itﬂis VERY
T 'difficult, .even after years of practice, to help sor=one
with whom you~ strongly disagree. What is IMPORTANT s that
as peer counselors, they be AWARE OF possible interference
* from their own feelings and deal with that in a responsible

_—_ way.

R T"“M_EM ' Py X
T ; ———

v. Learning to Ask Questions Effectively

- NOTE TO LEADER: This 45 a very unpozz,tan,t shite 60)L
peer-counselors to Learn. Begdn by
suggesting ways in which questions are

. misused. You might want to act out
the scene pres ented 4n the cartoon
. gt

B
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T T : beLow to spank -discussion.

e r45 min. lflf Open, Closed, 'Information,‘Feeling Questions'

Ask a student to volunteer who has a strong interest
.or hobby he/she would be willing to share with the group.
Set the stage by explaining to students that this exercise °

will help them to decide which kinds of questions are most
helpful.. . .

Have the group .think. of questions they-could -ask- about f
the student volunteer's interest (camping, sports, cooking,
etc. ) The rules are that the volunteer does not answer

the questions, but only states whether the question would -
be interesting to’ answer. . . ) , .

BN

Ask ‘a student recorder to write all questions. on che

' board under two column headings, "Interesting" and "Unin-
TT"teresting'". After 5° minutes or so, close the questions and
ask the volunteer to "star" three questions that appear the
most interesting When the volunteer has answered these ques-
tions, invite the group to decide what made those particular |
"questions interesting.” What usually happens is that the SR
‘interesting , questions are open-ended. (require more-than-a

yes-no or one-word answer) and’ feeling—level (asks for more o
than information, facts, etc.). , - L

Give a short "rap" on these types of questions:

~A"closed question has a simple, -usually
one-word answer. S

‘m;%_w_imm;ﬂ,.iAn pen»guestlon,‘on ‘the other hand, allows Co !
- S . the speaker to describe, expand, and B
- express many things. . For example: : '

L L = CLOSED: Do you like to cook? How . o c
A : R long have you cooked? . e \e

OPEN: Why do you 1liké to cook? What " \

_ ' " was one of ‘your most unique - O : \'

. ~ ' - dishes? = . .

=
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or other specific information.

Feeling—level questions give the other person
a chance to give more.personal answers.
For example: .

INFORMATION: What kind of tennis racquet
- do you use?
FEELING: - How do you feel when you lose
' a match? How do you feel® .
about staying in 'shape? What's
the best part of the game?

]

Divide students into pairs and ask. them to interview
each other about 'a hobby or interest.. Give each pair 5

”pennies_jother,kinds_of_tokens_can.also~be“used) -.Students..— e

are to take turns interviewing each other; the ‘questioner

- must gilve up one penny each time he/she asks an informational

or a closed question. In addition, the intéerviewee has the
right to '"pass" on boring questions.

Have ‘interviewers record the total number of questions
they asked and how.many times their partmers pass. At the

-end of 5 minutes, or when the money is spent, have students
. add up the numbers of each type .of question asked and the -
-“total number of "passes..v Then have partners switch roles.

When students have playtd both rbles, reconvene the

-group and ask participants to share their scores.

Suggested teacher questions° LW

Which kind of ‘question;was easier’to .ask?
Which kind produced- the best information?
When should closed or informatlonal questions
be used?
If you want to get to know a person as soon
- . as possible, which kinds of questions '
“are best? ) .

-a list of questions (includé all 4 types)_they wouid_wan;.

- Which kinds of questions will you want to use.
' as a peer counselor’ .

Close this section by asking each student to write down

41

. Informational questions ask ~only for facts . e

to ask in a counsellng session: - o e

I

--I1f someone were upset about failing English . . .
—--1f the client wanted to run away from home S

—~If the ciient"—‘best“friend"had*been hurt-in
" a car wreck o« e e . '



2. AHow vs. Why ‘Questions:
T Tell-students. -that.in this exercise they will be
©  experimenting with two types of open/feeling lével™

questions, how and. why. They will also be using active
listening skills. . . : '

Divide students arbitrarily 1nto pairs (students
should be working with each other on a rotating basis to
prevent the formation of cliques). Ask dyads to decide
who will play counselor and who will be the client. Pull
the clients aside and give them special 1nstructlons'

Teacher instructions to "clients":

Clients will tell their peer counselors that
they are failing first period phys. ed. class
_because they- rarely come, or if: they do come,
they're late.

As long as the counselor uses "why" questions,
they are to stick to this story. If the . .
counselor used "how do you feel' questionms, -
however, they may talk about the '"real
problem, which is that their mother is in
the hospital for several weeks,.and they
have to fix breakfast and get younger. brothers
and. sisters off to school. They stay up -
late at night doing household chores after
cooking dinner and being in school all day.

'Have clients bégin the role-play with their partners.
- After about 5 minutes, stop the action and assemble the whole
© group. Have counselors share their experiences first.

Suggested teacher questions:

How did you feel you did as a counselor? Did

* you find out all you wanted to about the
~ problem? :
Where, if: anywhere, did you get stuck? e
Did you use active listening7
What kinds of questions did you ask7 . .

‘Then ask cllents for the1r reactions' - . .

. How many of you discussed your "reall . problem? . "

. '. - How was it for you in your role?
How did you feel when you were asked "how"
questlons7 why questions? ‘

Close--the-exereise-by—explaining—-that- asking Tyhy!!
questions often leads to "dead-end" answers like "I don' L
know," or "I' m not sure," Asking- "How is it for. you'when...
or "How did you feel when . . ." makes it easier to share
feelings instead of becoming defensive.

.

A“)
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Closure

5-10 min,

Pl

Suggested Leacher questions:

What have you learned about questions in this
unit?

as peer counselors? ' . T

A

Focus homework ass1gnments and closing discussion
on how students can give effective help to other students
in various school situations. N

. What.will_ you remember to do when using questions

43
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: UNIT.SEVEN: VALUES CLARIFICATION

‘ SKILLS: Lea)wu,ng how values d,c“cm gnom ln/te/ma
e Identcéy&ng penéonxﬂ uaﬂueé

Experiencing group uzuiue,é

Leatning how values affect dedisions

Learning how 20 help otherns clarnify values

I, Learni;g,How Values Are Different from Interests

) ~ Ask students what is meant by the word value in the

sentence, "Vicky says she values good grades but she's
been cutting all of her classes for two weeks." The

- group should arrive at a workable definition quickly.
(Example Values are things that are important to me;
they arée what I prize and will work for.)

Choose an interest that most students have in common--
listening to music on stereos or radio is a -good one. '
Ask each student individuaily what he/she gets out of ,
listening to their favorite music: one may say, "I really a.
enjoy spacing out;" another may say, "I start feeling good;"
someone else:may-say, "I enjoy moving to the rhythm and
dancing;" etc. »

Point out?that though people share, common interests,
those interests represent different values. Ask a student
to explain the difference between an interest and. a value

IIl» Identifying Personal Values

25 min. I | Explain that it is important to identify values that
i . are the most important in our lives, and that this exercise
will help students identify their most important values

Hand dut copies of the worksheet "Identifying Your
Values on page 46. ' . :

”hen_everyoneuhas_finishedf_ask _each.studént_to read
his/her top two choices and record them on butcher paper
.on’ the blackboard so students can compare answers. Lead
the group in a discussion. that will further help them
clarify their personal values. = = _ : S

v
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2

. §uggested teacher;guestions:

N

Is your first choice part of your life now?¢“

If not, how much energy do you put into ‘\E\
attaining it? \
" Would your close friends know that.your #1 - N\
- choice is the most important? If not, why N
not? (Sometimes we say things are .important, N

e -hut-our-actions-don! t reflect.our. values.)~

What values do students in this group have in
.common?

. . Were you affected by a feeling that you "should"
e rank certain values high? (Remind students -
that there-are no "right". or "wrong" values

here . .’. what is important is that they , - .

' ‘are clear “about what they value,)~ = ' '*‘; o

What do your parents value? How do you think
they would have ranked the 12 values? (Invite
students to share this exercise with their
parents.)

What would you say students at school seem to
» . value? How do you think most of the- student
. . ' body would rank the 12 values’ ’

What did you learn about this exercise that is
. : A ;mmortant to you personally? As a peer L
' -.counselor? -

. -
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IDENTIFYING YOUR VALUES

DIRECTIONS TO STUDENTS: Number each of the foilowing items-

from 1-12 in order of their. importance
to you. For example, if you value
having good friends as being most
important, place a 1 in the blank beside
that item. NOTE:- There are no right

Or wrong answers.

[

.

it
4

-.Having.one _or _more_good friends

¥
ﬂ"\‘;

ITEMS

Having enough spending money to go to the
movies, buy lunch off=-campus, buy records, etc. .

S

Getting good grades ° s

Having a boyfriend/girlfriend

‘Having lots of free time to spend any way you

choose
Having a good relationship with your parents

Living in a nice home with a color TV, your
own phone, a'private bedroom and bath

Growing as a“person by trying to learn new things »

Keeping in good shape physically

Having_your_own_car

Being helpful to your friends

-

Being honest with family, friends, and yourself




. v
III. Experiencing Group Values .(Atomic Bomb Shelter Activity)

- )
!_35 min.l Ask students to pretend that there has beern a nuclear
bomb threat from another country and thz! pians have been
made for a possible attack in the next few iays.

- , Their roles are to serve as members of a Citizens'
Committee formed for the purpose of deciding who will be
- glven spaces in a‘nearh¥~shélter (unfortunately, there
are not enough spaces for everyone). ' o

They will be deciding among 12 applicants; only 6
‘ : spaces are avallable in this particular shelter.  Record
the following descriptions on butcher paper for students
to refer to during the exercise. Ask students to individ-
ually choose 6 applicants whom they would like to receive
spaces in the shelter. They are not to discuss their
choices:

“127yeEe old retarded child-—s e
28 year old teacher rumored to be gay
High school senior - female

45 year old Mexican widow; owner of
a restaurant

% Hollywood movie star stranded on
. '~ the way to San Francisco

40 year old M.D. . , 5

Policeman /

‘ : . A

25 year old Main Street prostitute s

. ' - . N /

19 year old high school.drop~out; a- ;
"low-rider” S /"

/

- 65 year.pld.briést , ya
| ‘A just married young couple: neither
_ will enter the shelter unless they:
— _— __come _as a couple; husband is a
© drugglst and wife teaches 6th grade

38 year old Portuguese man who works in
the fields to support two ybung
children and a wife. Wife and children
*are not-included because they are down
souyb/visiting relatives . s

2

] 2 : /

= : After“studeﬁts”have'madg‘theig»indiyidual choices,
divide them into small(groups of 3~-4. In small groups, they
are to discuss their individual choice€s and arrive at a

unanimous group decision on the .6 "winners".-

(A
wn
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‘ . When all groups have reached unanimous decisions on -
the 6 people who will receive shélter space, call” together
the large group and ask subcommittees for their decisions,
Post these on butcher paper and discuss the choices

Suggested teacher questions: . L,

What do these choices suggest about your

- values as a“group? (youth, professiomal
people, etc.)

‘Were there any. personal values from your
individual decisions that were not represented

- in group choices? 1f so, what were they?

What made your decisions difficult? How did- .
your group arrive at your decisions?

How are values related to decisions like the

' _ones you just made?

NOTE TO 'LEADER: Studemté may wish to end this ac,téw.,tg
‘ ~.by. noLe-playing various applicints * R
- who did not recelve unanimous votes and .
present thein "cases" to the committee
(played by the nest of the students).
The committee could then hear each cw.sﬁx
and rneconsider thein choices', to again
reach a unanimous decision.

Iv. iearning How Values Affect Decisions

I 30 min. l Review what was learned in the Atomic Bomb Shelter
' activity about values and decisions. Then ask the students

to write out answers to the worksheet on page 49, "Values
and Decisions. - o

After everyone has completed the worksheet, ask the
. group to share answers and compareochoices .

Next, have students name a decision he/she has made that
* day. (Point out that each person has made many decisions
‘ from the moment he/she decided to get up that day.) Record .
s __.their decisions_on_butcher paper and have the group brainstorm = .
‘ possible values this decision represents ‘Examples: .

Decision: Deciding not to cut 2nd period
to-go shopping

Values: Staying out of trouble with S
campus. supervisors o '
Parents' @pproval for not cutting
Wanting to do well in’classes
Interest in the 2nd period subject .
Good feelings about making the

.right choice: self-satisfaction"

‘Have the group check each of their brainstormed values ' )
with the student who made th> decision to see which is true.
Using this process as a model, brainstorm values for decisions
made by other students that day.

e
(V)
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DIRECTIONS TO STUDENTS:

¥
P

1. Maria's parents dropped her off at the movie theater downtown.
had told them she was meeting friends and would get a ride home.
Maria'g friends had other ideas:

Apartments.

. ' VALUES AND DECISIONS

For each of the following examples,
write down what you think that person

values, based on the decisions that

were made.

to stay and watch the movie."

What things does Maria value?

[-E—

49

She

"There's a party at Green Valley

Let's go!" Maria said, "Go on without me. I'm going

2. Jose found out that his close friend Miké was hooked on heroin.
didn't want to tell Mike's parents or turn him in to the polige.,

He

Finally, he decided to visit the counselor at the Drug Abuse Center
on Main Street.

What things does Jose ‘value?

-

v

" 3. Sue didn't

have many friends. She spent her weekends riding the

bus to Santa-Cruz. to visit museums, shops on the mall, and to walk

. . on the boardwalk

‘ and~wasn't

She' usually looked sloppy, never wore makeup,
interested in buying new clothes. = She was' almqst a

straight "A" student and planned to go to San Jose State University
a full scholarship.

. Wh\\\things

\.

does Sue value?

.o

-~

.

- \ '
" 4, John's grandmother gave him $50 as a gift.

She has told him that

he could spend it any way he wanted. After thinking for ‘awhile,

he came up
What values

A.

with a\list\of possible decisions for spending money.

would each of\the following possible decisions represent?

Taking‘the family out to_dinner at an expenskve

restaurant in Santa Cruz”and then to the- boardwalk

Values: - ' \\\

.

Spending the money at the flea market for clothes, parts \

for his car. .records, etc. Values:

N

*v

Buying season's tickets to the theater

nd several

expensive books. Values:

(€]
Woa




v, Learning How to Help Others Clarify Values

o : l. Explain that this exercise 1s designed to help students |

learn ways of-helping others clarify their values. Two
skills they have already learned, active“listeniug and
brainstorming (throwing out.a series of ideas without

~evaluation), «can be. combined to helpjothers clarify what
. is important in a. giVen situation. - ‘

3

Present the following steps that students can use as
‘peer counselors to help other students clarify values.
Have the group take notes:

1. When the "client" talks about a problem,
_ : use active listening first to help him/her
‘ v express his/her feelings about what is
happening. Be sure to include- feeling
words when you reflect back what you hear
‘ said. - .

- 2, Next, begin to listen for what might
T ‘ : be important t6 that person.. If she/he
. ¥ _ 2 - 'says, "What I really want is to run
T " . ayay from home," you might say, "It sounds
T 1 portant for you to be on your own . . ."

v

T 3. If the person you're helping is not clear
~on what's important, use questions to
find out: ¢
"How is it important to you to get
another English class?"
OR "What. do you get out of spending all
of your free time with your boy-
v . friend?" .,
OR "What's important to you in this situa-
_ . tion7" ' :
w ' . 4. After you've helped the other person verbalize
one or two values in that situation, help
. him/her brainstorm several-other values:
: o D EX. "It sounds like having more freedom
, ‘ and being alone are important to’
' o : - you. I wonder if we can think of
other things together that might
" be important . . . Is working out
things with your family also im-
portant°” .
30 min. 2. Divide students into pairs; one is to be "counselor" s
s © . the other will play the '"client'. Ask clients to role—play

- _.a_situation where- they must- make-a-decision. “Suggestions:’

- . o~

e
i




~ - Your parents are getting a divorce.
You must decide with which parent you
will live. -

- You have just been to the eye doctor
and he has prescribed glasses. You
don't wear them because you're afraid
you'll look silly. You've started having
some bad headaches. What do you do? -

: Make sure each counselor.has a sheet of paper. Ask
them to talk with. their clients and go through the following
Come steps, taking notes as needed: )

1. Use active listening. Write down 3-4
- ‘ , feelings your client has.

2. Writé down what your client says he/she
values in this situation.

3. Brainstorm other possible values.
Suggest a few things that might be
impoftant and see if they "fit". Write = .
down 3-4 othef values. ' -

o

 After 5-10 minutes, .ask students to evaluate the pre-
ceding exercise. '

,;Suggested teacher;guestions‘

)

Did you follow the three steps'

Where .did you get stuck?

- Were counselors able to use active . _
listening and brainstorming effectively?

Closure

5-10 min. Mdke sure Students'understand how'walues affect decisions

that can result in problem behaviors such as cutting, low

grades, "personality' conflicts with teachers, student fight-

ing, or drug abuse.

o
y
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L UNIT EIGHT: DECISION-MAKING

SKILLS:. . learning the majorn 8teps in decision-making

Bfmmtonmmg w&tuna,aueb and predicting
outcomed

Learning how to help othe}u.s make'dec,ééion«é

NOTE TO LEADER: It 48 Aimportant Lo unde/wtand that ;
 this unit presents cne of the most:
SIGNIFICANT skifls in peer counselor
' thaining. Before beginning this
. unit, please study carefully the :
Decision-Making Model on the next ’
& . page. Notice that this model combines

ot
A

: , several shills pnueru(:ed earnlien:
S \ ddentifying & using geeling words,
“”\ N active Listening, open-ended quu&om,

: ~ ' brainstorming, prionitizing, and claridying
‘values. Explain to students that decision-
making will help them to integhate many
peer counseling skhills ‘and that they
will use the decision-making model gre-
quently when they help others.

I. Learning the Major fteps in Decision-Making"

‘1. Ask stﬁdents what is involved in making a decision (e.g.,

a person.makes a choice from two or more possible choices).
Next, ask the group to consider what people they know make
effective decisions. Lead students 1in a discussion of the
advantages of making good decisions:

Getting more control over what happens to them
Gaining more satisfaction about life and themselves
Having more.personal freedom

* Being in control of a situation rather than

being controlled by a situation

Hand out copies of the "Decision-Making Model" on page 53.
Discuss all eight steps and explain that they will use this
model frequently throught the unit. Suggest that students
- keep copies of the entire model in their notebooks for easy
reference, since they will learn the model by breaking it
down into small parts. .

~1
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DECISION - MAKING MODEL

I+ I o ] ) .
Xerox or ditto and distribute to students before '
starting the role-play on page . You may also want
to present this model at the beginning of this unit. s

DTRECTIONS TO STUDENTS: This handout explains 8 steps that peer
counselors may use to help others make
decisions.  Discuss all parts of the model
and be sure you understand them before
using these 'steps in role-play situations.

3
1. Clarify feelings. Use active listening to help the client sort

out feelings in this situation. Write down 4-5 feelings the
client has. ' : . :

2. Identify-the decision. .Use open-ended, feeling-level questions
to find out what the client wants to change and where he/she
wants to "end up" after the décision is made.

3. Brainstomm alternatives. Ask the client what choices he/she has . . -
Accept ALL ideas. Suggest others. Write these down.

4. Clarnify values. Comment on values expressed by the list of alter-
natives. Check these out: . '

Ex.: It seems important for you to have
a good relationship with your parents,
: . . Is that true? :

5. Evaluate the alternatives. Weigh pros (good points) and cons
(drawbaqks) of each, help the client predict outcomes of each.
Narrow down.the list and ask client. to prioritize (number in

_.order of importance). S .

6. Support.the decision. if the client is ready to make a decision,
support it. If more information is needed, set another time to
get together,f : _

7. Make an action plan. Help the person decide what must be done lst,
2nd, 3rd, ‘etc., to carry out the decision. Set time limits if this
is helpful. If there are other people involved, write down their
names. ~ . o

8. Follow-up. Give your client a chance to check back with you on how
the decision is working. If things don't go smoothly, you may have -
to repeat the process- above. - ' :

[}
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Explain these steps from the model, to be used in
making decisions. Write major points on butcher paper apd
have students supply information when possible (Ex.: What's
the first thing you do when you're ready to make. a decision?):

\

[y

1. Identify-the decision. What is the
problem? What do I want to change?
BE SPECIFIC.

» _ 2. List all possible alternatives or choices.
- : ) of action. ' Brainstorming should be . used .«
~ so that all possibilities are considered,
no matter how ridiculous or unworkable.
they seem.

3. Evaluate alternatives by:
Prioritizing--numbering them in order of
importance
Clarifying values-~Do alternatives fit -
your values? What's most important?
Weighing pros and cons--What's the best
possible outcome of this choice? the
, worst?

@ Information-~~Is there any information that
could help you:.g¢hoose (people to talk
to, past experiences, etc.)?

Choose the best alternative.

_e| 4, Make an action plan and follow-up. ‘

What's the first thing you will.do to -
carry out your decision?.- Whom will you - o
need to see? When will you have your
plan completed?

, ‘How did your decision work out? If it .

" ~ ~didn't go smoothly, Yyou may need to go

‘ lback to your other alternatives (step 3)

-iand make another decision.

" NOTE TO LEADER: Point au,t that dewwn-mak,mg

y 45 a CIRCULAR process. We mahe
decisions, and,based on what
happens (ou,tcomezs) a NEW decision
may need to be made.

decision coutcome.
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Ask a student to volunteer with a decision he/she

‘must make, Suggest that the decision be relatively simple,

since "heavy" conflicts tend to get bogged down and lose
the interest of the rest of the group.

\

Write on a new sheet of butcher paper the major points
of the steps above in one column while tracing each step
with the student s decision in the other column., EXAMPLE

2

l. Identify the decision. Maria wants to decide whether
to drop U.S. History before
the end of.the quarter.

2. List alternatives. - Stay in U.S. History
Try to find another teacher
and transfer
Get help from an A"
student :
Drop the class and take
study hall

ie

r/ : -

25 min.

2, Ask scudents to practice using these decision-making

steps by completing the worksheet on page 57 /"Decision— .
Making Practice.” When all scudents have completed their '
individual worksheets, have the group share their answers.

/

: Suggested teacher questions. /

What do you notice about the decfcions most
- students made? / :

What does this suggest about common values
in the group?

How do vou feel ahout your decision?

- Why 1is it important to pr=dict what may
happen as a result of your decision
(outcomes)?

What will you remember the next time ynou
nake a decision?

II. Brainstormigg‘Alternatives and Predicting Outcomes

30 min.

. 71his section is designed to give students further

practice in using two key parts of decision—maklng Explain
that in order to make the best possible decislon, it is

. necessary to explorc ALL possible arternatives. Present rhe

following s:tuat:on

Your new friend is not welcome at your
house and your parents don't want “you

to go out with him/her because they feel
your friend "hangs out" in the wrong
crowd. What can you do?

60



Have students brainstorm.alternatives as a.group .
and record them on butcher paper. Suggcst that they make
a’ tentative decision. Next, have the group list possible
sources of information (people to talk to, reading, past
experlences) they could use to discover NEW alternatives
they might not have considered.

Ask the group to imagine new alternatives that might
be uncovered if they consulted those sources. Would they
: ' make a different decision? Why is it important to know
ALL possible options before making a decision?

Repeat this process with another situation:

You are a senior in high school and
have decided you want to go to college
to become a teacher. You have not
taken any college prep courses. What
can you do? ‘ ‘

l 25 min. l 2. The;second skill students will work on is learning to
predict possible outcomes of decisions they make. Ask
why it 1s important to develop this skill.

Suggeéted responses;

-

It may make risks less '"scary'.
It will make taking action easier since
you can rehearse outcomes ahead of time.
It will give you'more complete information
. before you make a final decision.
It will help.you prepare for possible negative
results.

.56
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DECISION - MAKING PRACTICE

DIRECTIONS TO STUDENTS: Consider the following situation and
write answers to the questions listed

below.

Situation: You are at a party and most of the people there are
older students whom you've always looked up to and
wanted to get to know. The party started late (around
10:00 p.m.) and your curfew time is 11:00 p.m. - You're
having a terrific time meeting new‘people'and youx
date is busy talking with his/her friends. It's 10:45
p.m. What do you do? . .

1. What are your alternatives in this situation?
ALTERNATIVES: : PRO'S CON'S

2. List your VALUES as indicated by tﬁe alternatives ybu’ve listed.
" What is most. important to you in making this decision?

3. What is your DECISION?

4. What is your action plan? 1st step:

2nd step: : . » ,

o

3rd step:

5. What are some outcomes that might happén as a result of your decision?
L \ . .
i




'iII. Learning How to Help Others Make Decisions

40 min.

Pretend this is the year 2000. The govern-
ment has just decided that young people have been
ruining their lives becausqpthey -don't know how to
make good decisions. From now on, adults trained
as Decision-Making SPECIALISTS will help teenagers
make better decisions. The specialist will be able
to look into the future, is skillful at looking at
every aspect of decisions, and has taken an oath to
consider each individual' s best interests.

- You are part of a test group that will work
with a Décision Specialist. First, you must choose
3 decisions you would be willing to turn over to the
specialist to make for you. ‘' Write these down.

(Pause until all have written these down.)

Now you must choose 3 decisions you would not
be willing to give up. to the specialist. These are
3 decisions that you want to make entirely by your-
self. Write these down.

. When students have finished their lists, ask them to
share their choices and have a student recorder write them :
on butcher paper or the blackboard. Then guide discussion

. of the results.

Suggested teacher questions:

Was it easier to give away or keep decisions7
Why? N

. Which decisions are the hardest for you to make?
for your classmates? Why is this true? = -

“Which were easiest to give up to the specialist7

. Why?

How would you feel if you were told that from
now on adults would be making.your decisions?
Why 1is it important to be free to make your

. own decisions?

What should you remember when helping someone else
make a decision7_ (Let them make their OWN
decision; don't push them one way or another.,)

What ‘can. you do as a peer counselor to help another
person make a decision?

58

‘1. Invite students to participate in the following fantasy: =



45 min, ‘2, To give students practice in helping others make

. ~decisions, divide students into dyads where one will

' be the counselor and the other will play the client role.
In these dyads, the client will discuss a situation where
he/she must make a decision and- the counselor will follow
the outline on page 57, '

Discuss .these steps‘with the entire class and have all
students take notes. Brief the students who have chosen,
to play client roles in their dyads on the following role-

play:

Your friend Nancy stops you after 2nd
period and says she MUST talk to you during
lunch. 'Her eyes are swollen and she tells
you that she had an awful fight with her
parents the night before and may run away
from home after school. Ybu agree to meet
her and then rush off to class. Then you
remember you have already made plans to
meet your boyfriend/girlfriend downtown for
lunch. What do you do? '

Allow at least 10-15 minutes for students to role-play.
Then ask them to stop and give each other feedback. Examine
"stuck" points for all stydents playing counselors in using
the 8 steps above. You may wish to repeat the entire process
with other role-play situations.

Another VERY SUCCESSFUL approach is to invite a student
from outside the class to bring in a decision he/she must
. make. The leader then models ‘the counselor role for the
rest of the group, while students observe the leader's use )
of the decision-making model and give feedback at the end of
the session. If this technique is used, make sure confiden-
tiality is clearly established for the student observers.

Closure

5-10 min.| Emphasize to ‘peet counselors that they can be instrumental

in helping other students make more effective ‘decisions-for
themseives. When they accept peer counseling assignments
-later on, for example, one of their first responsibilities
‘will be to help student clients decide on goals for greater
success 1n school. Ask peer counselors to identify other

way's they can use their decision-making skills in the school
community. The group may want to use these as outside assign-
‘ments for this unit.

C
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UNIT NINE: STARTINGIAN§ ENDING A HELPING RELATIONSHIP

SKILLS:™ " Learning tt make initidl contact
)

Learning IJ explatin Eké’hezping nole : .
Lea)mxihg to\handze special L{ssues of |
confide (LY, follow-up, neferral
and teumination

Identifying dchool and community nesources

I. Learning to Make Inltial Contlact

Ask the group how ljhey form first impressions (e.g., »
Make

How do you experience €ach person in the room today?).
sure all senses (sight,l touch, feel, smell) enter the dis-

cussion.

Bring in photographs o maéazine pictures of children,"
teenagers, and adults (or PLAN AHEAD and have students do it).
Hand each student a pig¢ture lor photograph of someone unknown
to them. Ask them to study.the pictures and form sensory
impressions:

\

Suggested teacher questions:

How quld-yju approach the person in the .
‘ ‘ pictire as a helper or peer counselor?
" How do you think the person would react

.

to you? /- i

Divide students into groups of 4 to share their reactions -
to the pictures and the answers to these questions. After 5
minutes, ask .students in each group to take turns identifying
and role-playing situations where they might encounter students
who need help at school. Each .group is to identify at least
4 situations and to take turns making the initial contact.
Observers for each role-play should give feedback.

.,

Examples:

I notice you seem to be looking for room
2 ' numbers. Can I help? : B
- Is anyone sitting here? Can I join you for :

J/ lunch?
You look sad today. Is there anything I can
- do to help?

. Reconvene the entire group and’ ask 'them to share the
. situations they identified for-giving-help—and ways they
77, found were successful to make the initial contact.

[ g . .
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IT. Explaining the Helping Role

Have the group brainstorm concerns they have about

- explaining-their roles as helpers to other students in
various situations (tutoring, counseling, etc.). Recofd
these on butcher paper. .

Suggested topics:
How to establish trust with another studeyt

How to explain that you are there to hel
them but NOT to make decisions for thg¢m,
give advice, or do their schoolwork

How to offer help in a sensitive way so
that students will accept it
"After this discussion, you may want to give a brief .
presentation on ways to expldin their roles to other students.
This might include the following: (Record on butcher paper.) .

(o ————— s o St e 18—

1. Introduce yourself, explain that
you are taking.the-peer-counseling™ |
- class, and share a .little about

yourself, , |

f

2. State the kind of help you can i
.offer. Be clear on what you" are

‘not willing to do.

3. Assure the other student that every-
thing that 1s discussed between. you
will be kept confidential and will
not be shared with anyone except the
peer counseling supervisor.

4, Explain how much time or how oftenr
you can work with the student.

5. Try.to find out how the "client" feels
. about working with you and what he/
she wants help with. -

.

Have students practice using this framework: in role—
play situations such as:

1. Meeting a high school student referred
- by a guidance counselor for help in
deciding whether to drcp a math class.

2. Meeting a student who does not like to
complete written ass1gnments in an Engllsh

T e © o elasg whéte you are an aide.

*

After 5-10 minutes of role- playing in pairs where one
student plays the counselor and the other is the student
.client, reassemble the entire group and discuss experiences.

> L7
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Suggested teacher questions:

Did the counsclors make good contacts?

‘What was helpful about the way they presented
themselves? What was not helpful?

Counselors, how did you feel in your roles?

Where did you have trouble? How do you think
your clients ‘felt about you?

NOTE TO LEADER: Fonr further information, nedm

" k . fo Unit Ten: "Helping with Schoot-
‘ ' Related Pnobﬁem "

III. Learning to Handle Special Issues

Some of t:“l;e special issues that students will need to

learn how to handle*(follow-up, referral," ‘termination, etc.)
are best handled in a brainstorming session with the leader
facilitating and a student recording on butcher paper,

Some trigger questions:

How do I decide how often to see ‘the person
I'm helping? '
How do I arrange to follow=up on what happens
’ : after our meetings?
- What happens if I don't want to work with some-
one who wants to work with me?
What do I do if someone makes fun of me, mis=—
behaves, or doesn't cooperate?
What do I do if the person doesn't show up for
a meeting with me?

REFERRAL issues deserve special attention:

What happens if I don't feel comfortable or
“trained~to give the kind of help the student
wants or needs? .

MAKEJSURE students understand they DO NOT.have to deal
with any issue they feel uncertain about handling. These
might include pregnancy, birth control, heavy drug use, and
suicide. Establish a plan of action when this happens.

1. Talk with the peer counseling supervisor
if you feel "over your head."

3

2. Refer your student to a school counselor.

3. Refer your student client to an approp-
riate outside source. (See. Section-IV)-&-—-=—|

€®.
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IVv. ldentifying School and Community Resources

- NOTE TO LEADER: Students trained ad peer counselonrs
should have extensive knowledge of
both school and community resounces.
Representatives from these areas
should be invited to speak to -the
‘ ‘ group about who and where they are
- and how they can help. School guests
might include: guidance counselonrs,
job counselons, school psychologist,
’ , ' . 4chool nurnse, etc. Community nepre-
sdentatives from your area may Linclude:
Peanned Parenthood, Youth Seavices, -
Family Services, Heantbeat House, Youth
Employment Services, and the Panrent
Centen. ‘

Peen counselons may wish to compile

a List of nefernal services, Lncluding
phone numbers and contact counselons,
as a class project. An example of such
a List L8 the Hotline Sheet prepared by
peern counselons at Watsonville High
School. 1t 4is included at the end of
this unit. , :

45 min. Ask students to divide into groups of 3-4. Distribute
- the 2 handouts, "What Do You Do If You Can't Handle a-Problem?"
(page 64) and the "Hotline Sheet" (pages 65, 66, 67).

Have each group choose a recorder to write down an actian
' Plan for each of the five students with problems, using the
school-and community resources on the "Hotline Sheet."

After 25 minutes, have groups compare answers. Make sure
a all students know how to use information on school and community
resources., '

Closure

‘ 5~-10 min. As you review the major ideas presented in this unit, -

make sure peer counseling students understand that they will

receive adult supervision when starting or ending a helping ,

relatienship. Emhasize how important it is to recognize limita-

tions when counseling other students and to ask directly for K

adult assistance as needed. Homework assignments here’might

involve opportunities to give and receive help from each other’
" on”school-rélated problems. *




WHAT DO YOU DO IF YOU CAN’'T HANDLE A PROBLEM BY YOURSELF?

. There may be many times as a peer counselor that you
encounter "loaded" situations which are uncomfortable fo: you.

64

‘fé' A. to handle-aloné. Where do you go for help? Using the "Hotline

.-Sheet" of community and school resources, design a plan of
action for the féllowing situations. Include what steps .
you will take to help each of these clients solve their prob—

lems.

-

v 1.- A friend calls you around 7:30 one evening. She

is alone in the house and has been depressed about
her boyfriend going out with another girl. She
tells you she's taken some of her mother's pills

- (tranquilizers) after drinking two bottles of wine.
She sounds strung out and is talking about "ending
it all "

2. An 8th grader you tutor is thinking about running
. away from home”, Her father is. drinking heavily
ﬁs .and beating up her mother. She's scared and can't
~ concentrate in school. She wants some help for
her parents and herself. The family has little money.

3. A girl'in one of your classes tells you she thinks
‘ she's pregnant. She's really scared--can't tell
. her parents and doesn't want to tell her boyfriend
"~ (She only met him a few weeks ago). She says if
. she is pregnant, she'll have  the baby and drop out
of school. (She couldn't face her friends--she's
a stra1ght A student and had planned to,go to college
next year. )

%

4. A 9th grader you are tutoring lras not been to his
math class for 2 weeks. He's afraid to go bdck
because the teacher will put him down for cutting.

- If he doesn't pass wwith, he will not earn enough
credits to be a sophomore.

" 5. Your client's parents are splitting up. She's con-
. fused-and hurt and can't decide which parent to live
- with for fear of hurting the other. She's willing
to get help in making the declsion, and wants to
involve her parents but doesn't know how.

£
(W]



65

-  HOT LINE SHEET*

This Hotline Sheef lists community organizations that provide
counseling services t¢ teenagers or young adults in Watsonville and
Santa Cruz. If the gbunselors at these agencies can't help, they will
refer students to peo who can. Most have no cost. If there is a
cost, it is a small amount. ‘

1. Alcoholics Anonymous y :
939 Lincoln Street . 24 hour answering service 688-2058

Watsonville" ’ ~or 2059

Offers people. with drinking problems ways to stay sober and
. to help other alcoholics make better lives for themselves.
\\\~ Through-group sharing and counseling, members of A.A. atteh t
to give strength to one another to overcome the desire to
‘drink. Service is also offered to the families “of alcoholics”
through A.A. There is also a group for' teenagers with parents
who have a drinking problem. This is Janus Recovery iz Santa
€ruz (462-1060). . : .

2, Crisis\Line for ‘the Parent Center'\ ‘ .
' 406 Main Street, Suite 317 24 hour answering service 728-2233
Lettunich Bldg., Watsonville ‘ :

Answering service line is for people with problems related to
their children, family, or parenting. Counseling is offered
for ‘these and other problems. Counselors will also talk with
teenagers. -Contact: Badri Daas. Hours: 9-5. :

3. Drug Abuse Council _
278 Main Street 728-1791
" Watsonville . .

There is no cost, but they will tgke donations. 11 counselors
(most are bilingual) deal with problems that are related to
drug abuse. Counseling is individual, and they also run groups
4... do family counseling. Staff try to work out a program of

- .atment that would help each person, including vocational and
educational counseling. Director: _Jim Morris.’ Hours §-5.

4, Family Services

233 E. Beach St. 724-7123

Watsonville

Fees are on a sliding scale. Professional counselors are
trained to work with students and their familles to help them
cope with a variety of problems. Counselors also run several
groups, including an adolescent group, parents' groups, and a

- women's group. Director: Signe Frost. Counselors: Nsuacy
Norris & Maggie Phillips. ’

~I
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Health Services—-Monte'Vista Clinic

247 Prospect and Monte Vista Streets 722-2459 .
Watsonville

There is no cost. Pregnancy testing is available by
appointment. Other health services are provided on a
drop-in basis.

Heartbeat House- - . )
150 Maple Ave. 728-2295 v <
Watsonville

There is no cost. Office hours 8 a.m. to midnight seven

days a week. Volunteers and counselors handle a wide variety
of calls; suicidal, drug abuse, loneliness, information.
Staff will make dally reassurance calls, visits to rest homes
and hospitals, help runaways, relay messages to and from
parents, and offer a drop-in service for students (8 a. m.-

4 p.m.) having.school or personal problems.

Director: Jean Hanley

Planned Parenthood ' '
406 Main Street, Suite 317 722-7526
Watsonville : . .

Open from 9-1. You may call for an appointment in the after-
noci. They do pregnancy testing, offer birth control and
pregnancy counseling. Counselors are bilingual. Everything

is free for students under 18; over 18 there is'a small charge.

Ask for Rosie.

‘Watsonville City Police Department, Junvenile Office

231 Union. Street. 724~5665
Watsonville

Juvenile Officers: Sgt. Manual Martinez & Joe Flores
The Juvenile Officer handles juvenile crime prevention, pro- .

66

tection for neglected or abandoned children, and parent-juvenile

counseling.

Rape Line . : 24 hour answering service - 426 -7273

Help is available for women who have been raped or abused.

School Counselors Mr. Bianchi, Mr. Morales, Mrs. Hedlund
Mr. Sullivan; Mr. Starks - work experience and job counseling
Maggie Phillips and Bonnie Wendt - school psychologists.

If ' students are having problems, and you know ‘about it, refer
them to the1r approprlate counselor.

11.

Suicide Prevention Service ‘
1060 Emeline Street ° 426-2342

'Santa Cruz

There is no office in Watsonville. Counseling is available by
phone or in person for anyone considering suicide or who wants
help for someone who is contemplating suicide.

Rek;
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12. Teen-age Mother Program _ .
- Second Street - 722-9231 or 728-3311 ext 265
Watsonville

Run by public school for teen mothers who want to finish
school. They offer required courses, pre-natal care,
.instruction and professional counseling. TAM also has a
place to enroll young children of their students in the
Infant Care Center in the same .building. .
Director: Sue Hill

‘13, Watsonville High School: Peer_Connseling Program
250 East Beach Street 728-3311 ext 330
"Watsonville ' T

A peer counseling program has started so, that students can
~learn to run parts of the counseling programs themselves.
For information, contact Maggie Phillips.

14. Youth Services ,
107 California Street -~ 728-2226

Watsonville

Hours 9 a.m.-5 p.m. Casual relaxed atmosphere. There is

no cost. They work a lot with teenagers, provide individual,
group, and family counseling They will do home visits. If
you need help, talk to your school counselor. about it -or call
directly. Counselors: Peter Gaarn, Sherrie Crandel, David
Sawli and Theresa Biggam. :

*This list was compiled ‘by students in the Fall 1977 Peer Counseling
class at Watsonville High School "Editor: Peggy Ahl
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| SECTION TWO: USING PEER CCUNSELING "SKILLS

An Introduction

. The second section of the Peer Counseling Training Manual is
designed to teach students how to-use the basic counseling skills
they learned in Section One. - Units 10, 11,-and 12 prercent strategies
for peer counselors to use when helping other students with school-
related problems. It is STRONGLY RECOMMENDED that peer counselors
who work formally with student "clients" in a school setting complete
these three units in addition to Units 1-9 in Section One. '

Units 13-16 provide opportunities for peer counseling students
to apply their skills to the more, sensitive issues of family relation-
ships, drugs, death and loss, and sexuality. Please read the NOTE
TO LEADER sections carefully, as these topics require special :consider-.
ations and preparation. ’ g

Unit 11, "Helping Péers with ‘Attendance Problems," is especially
important. for school staff interested in utilizing peer .counselors to
help students with poor attendance patterns. At Watsonville High -
School, the HOLD peer counseling program assigns a large percéntage

“of its trained peer counselors to work with students -who demonstrate -

inconsistent or low attendance. ‘Uéing the approaches gxplained in

Unit 11, peer counselors have helped students improve attendance by -

as much as 500%. For a comprehensive guide to the HOLD attendance
program, you may order the Attendance Improvement packet available

from the Project HOLD office, 340 Lincoln Street, Watsonville, CA 95076.

PEER COUNSELOR ASSIGNMENTS

We have found that most students who have completed one semester
of peer counseling are prepared to accept formal assignments of helping
other students under adult supervision. Typically, 10th, 1lth, and 12th
graders feel most comfortable helping those at the 9th grade level or
younger. ~ (This may or may not be true ‘of your student group.)
Appropriate assignments include attendance counseling; tutoring; workirg
with students who have physical, learning, or social handicaps; helping
new students adjust to the campus; assisting migrant students, foreign

-students, or students with language problems.

Students assigned to peer counselors for,hélp may be identified in
a number of ways. Referrals may be solicited from guidance cdupselors,
vice-principals, attendance workers, regular and special classroom

teachers, 'and from students themselves. Once a student client is, identi-

fied and a peer counselor has agreed to accept the "assignment", a
meeting is arranged with the student client, the peer counselor, and an
adult supervisor. The purposes of this meeting are to ‘schedule a
regular time for the peer counseloer to megt with the student client

and to set a specific objective. For example, a student who wants help
in English might set an objective to earn at least a "C" for the quarter

('
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in English. Or ‘a student who wants to increase the number of credits
he's earned might have a goal to earn at least 25 out of a possible

-30 credits for the semester. The peer counselor's task is then to

offer support, provide academic help as needed, and to'monitor the
progress toward the desired goal -

o

* The adult supervisor may be the school staff person who referred .

the student for help, the peer counseling teacher (who-in any case
should be available for coordination), or a community volunteer dSr
counselor intern. However supervision is arranged, it 1s essential
that every peer counselor work under the direct guidance of a trained
adult. Regular practicum meetings should also be arranged so that
peer counselors have an opportunity to share their experiences and to
continue to develop on-going skills. Usually, practicum activities
can be incorporated into the regular peer counseling class curriculum;
other options include before-school, after-school, or lunchtime super-

.vision/practicum meetings.

Sometimes peer counseling students are-reluctant-to accept formal
helping assignments with their peers. Encouragement from the teacher
and several practice sessions before the initial assignment meeting
usually relieve doubts and build confidence. We have found that some

- students are NOT ready for formal assignments, however, and should be

encouraged to practice theirfskills on an informal basis.

[y
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UNIT TEN: ,HELPING WITH SCHOOL-RELATED'PROBLEMS

SKILLS: _Idenaﬂyx_ng Achooz-nda,ted p/LobZo_mA
_ _ Cf:a/uﬂng school probLems with student "o,uma"
2 : : '.Le.a/méng to set objectives for school Auace/s/s'

Learning strategies to he,?_p peers with school :
probLems .

Leanning e6 6e.e,twe ways ¢f wofou_ng with »te.ache/us
and other Achool stad _

NOTE TO LEADER: This unit consists primanily of Lnforma-
o Lion sharing sessions fon students who will
be using peer counseling skills o help
other students with school-related prob-
“Lems. Activities should be adapted to
gLt specific problem areas in yourn school
that peer counselor will be helping with.

T I. Identifying School- Related Problems

l 15 min._ Begin by asking the group to brainstorm a list of
oroblems they have experienced as high school students

and difficulties that other students have experi~
» enced. Have a student recorder list them on butcher paper.
These might include: :

Cutting classes

Being late to class -

Taking courses ‘that are too "hard"

Getting behind in class assignments

"Personality conflicts" with teachers .
_ and administrators

Trouble in speaking and writing English

Not being able to read well

Poor Math skills

Not undersfanding asslgnments or teacher

directions :
Unfair grades

Have students-group their list into problem areas. Sample
-categories-might include-attendance, academic, “andcommunica-. - —._
tion problems. Record the lists in each category and’ display

them for reference throughout this unit. -

II1.  Glarifying School Problems

45 min. 1. Explain that the first major task in helping other students
with any of the difficulties identified above will be: to help

Q . : . . . lav i}




clarify the specific problem. Ask the group to consider
the difference in two statements made by students having
trouble with math.

Read these examples aloud

Student #1: "I'm having trouble in my
: math class. I just can't
do the work in there--it's
too hard. I study and study
and it doesn't do any good.
I'mstill. failing and T want
to get out of the class."

Student #2: . "I'm having a hard time
understanding Chapters 9
and 10 in my math class. My
grades were OK until we*
-started that Unit. Maybe
1if I got some help with those
two chapters, I could catch
up with the rest of the class."

- Peer counselors will have an easier time helping student
#2.. Why?

‘The student is clearer abdut'what the probleﬁ
is and what help she/he wants.

There is a specific place for the peer counselor
- to begin giving help.

Explain that many students are unclear about what their
difficulties are and that ‘the first task for peer counselors
will be to heip - 1arify the problem. Duplicate and
distribute the *... . on page 72. Lead the group in ex-
"ploring the four steps they might use in helping a peer
clarify a school problem. Suggest that students keep this
page available in their notecbooks for easy reference. :

[Qf’s 63& it we. 7 o
can c/a’m'fy {ﬁ'@ % ,J( A
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CLARIFYING SCHOOL PROBLEMS WITH YOUR STUDENT CLIENT

DIRECTIONS TO STUDENTS: The following steps will be helpful for

you to use when meeting your student "client"
_for the first time. Discuss the four points
below and make sure you understand how each
is important. You will be using these steps
in a role~play activity in the next section
of this un1t.

GETTING READY: If a student is referred for help by a teacher or
‘counselor, get as much information as you can from that: source. Do
this by asking open-ended questions such as: -

How do you see the student's problem? _

What goal would you like to see him/her achieve?

What materials can you suggest?

When would be a good time for me to meet with him/her?
(during class, after school, during lunéh, etc.)

e

SETTING THE SCENE: An adult supervisor will set up your first contact
with your student client. At your first meeting, help the student
clarify what he/she wants help with: .

a. Use active llstening ("1t sounds like your biggest
problem in science is memorizing vocabulary. Is ‘that

what you need. help with?'")

b. Try to establish a goal you'will work toward together.
(""so you want to attend math class more often. Do you
want to see if you can go all this week without cutting?
We can check together on Friday with the attendance
office to see how you did.")

THE NEXT STEP: The next step is to set a time to meet with the
student. Make sure you establ}sh what you will work on together and
how often and when/where you will meet.

Example: "So we'll be working together on your
attendance in English and math. Can you meet
. me at 8:15 a.m. in your counselor's office?"
(If not, agree on another time and .place.)

CONFlDENTIALITY: Also during this first meetiug, you will need to
establish the limits of confidentiality. Make clear to the other

..student._that .there may .be. some things_you will need. to_check._out with .

the teacher or counselor, but that more pérsonal topics you talk about
will not be shared with anyone.



‘25 min.

e
-
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Tell students that they will be role-playing the first
meeting between peer counselor, adult supervisor, and student
client, using the handout on the previous page. Divide the
group into triads. Ask each triad to decide who will play
the roles of the peer counselor, the student client, and the
adult supervisor..

Ask "peer counselors' and "adults" to review their hand-
outs while you meet separately with "clients'". . Help the
"clients'" develop a problem situation from one of the three

‘categories of attendance, academic, or communication prqblemsl
-Have them also decide the identity of .the adult involved.

Next, ask the student "clients" to return to their groups .
and explain the role-play situations. "Peer counselors' and
"adults" are to follow the steps presented on the handout from
Section 2 as the triad role-plays the initial meeting situa~
tions. .

Stop the action after 5-~10 minutes. Ask "clients" and
"adults" to give feedback to the !'peer counselors”.

Suggested teacher questions:‘

How did the peer counselor act in the meeting your
group had with the adult and the student client?

Did the peer counselor help to set a goal with the
student about what they would work on? How
could it have been more clear? '

How'did the peer counselor talk about confidentiality?

What could students who replayed peer counselors
have done more effectively?

As time permits, rotate roles so that all students have
a chance to play the peer counselor role. .

ITI. Learning to Set Objectives for School Success

25 min.

1. Emphasize to peer counselors that when they work with
assigned student counselees, one of their most important
tasks is to help the student set. a useful goal for school
success. Present a brief explanation of how to write an
obJective.,A suggested outline for your presentation follows
on page 74.



1. What is a successful peer counseling student? .
Have students describe specific behaviors that
make peer counselors successful. (Examples:
attends regularly, participates actively, volun-
teers for role-plays, etc.) List these on the
chalkboard. .

&

T
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2, Ask each student to choose 2 behaviors from the
1ist that would personally help him/her be a
more successful peer counselor. Students are to
write these down and star the most successful
one.

3. Have students write an objective for the behaviors
they starred. The objective must be "do-able"

- and measurable. It should: tell what *he student
~will do, when, and how well it will be dome.

'Examples:' I will participate in at least
5 role-plays this quarter.

I will complete 10° outside
assignments to raise my grades
from B to A.
4, TEST objectives. Ask students which is a measureable
objective: (Let me show you how I can . . .)

*A. Raise my hand in class (measureable)
- - Like school better (not measureable) 1.

Peer counseling objectives should be rewritten so that
all are measureable.’

5. Have the. -group write down what steps are necessary
for them to accomplish their goals for the peer .
counseling class. Write several examples on the
chalkboard. :

6. Have students set a definite ‘time when these objectives
will be checked.. Ask them to record this check-back , ~
time. . ‘

Spend 5-10 minutes discussing the peer counseling objec-
tives students have set. Make sure they can identify the 6.
steps of the process you have presented above.

2. Explain that students will now practice helping another
student set an objective for school success. . Divide the
group into dyads and distribute copies of the worksheet
"Setting Objectives for Success'-on-page . ... _Have partners
take turns being peer counselor and student client. The peer
counselor's rolé is to help. the. Student Counselee complete

the worksheet and set a measurable objective.

When all students have played both roles, have the group .
check objectives, using the '"Let me show you" test.

&0
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SETTING OBJECTIVES FOR SUCCESS

_DIRECTIONS TO STUDENT "CLIENTS":

Choose an area of school performance that you would like to improve.
Write the name of that class or area in the blank in item #1. (Examples
English, PE, Attendance) Finish filling in the blanks for items 1€6
below. Your peer counselor will help. When you finish you will have
set :an objective for greater success in school.

DIRECTIONS TO PEER COUNSELORS: ° N

w2lp ‘Srour student set a realistic goal for success. If a student is
failing math halfway through the quarter, for example, it may be unreal-
istic for him/her to try to earn an A or B. Also, make sure the check-
.back time in #6 is soon enough for you tc keep a close_check on progress
toward the goal you've set together. When finished; show this worksheet
to your adult supervisor. ' S ' :

1. Describe the successful student. List the exact be- .
haviors a successful student does--in that class or school performance area.
L. | 4. ’ : ‘
2. _ 5.
3. " 6. .

2. Sort’and write down 3 behaviors that would personally help you be more
successful. Choose the most important one for you. Mark with a (*) -

l. .
2. ' ‘ , -
3. ' !

3.. Write an objective for the starred item. The objective must be a goal
that you can do and-that you can measure. . )

4. Testryour objective, Let me show you how I can:

:

‘ - . 7
Can your peer counselor see you do it? Yes . No

5.. List the exact behaviors involved in reaching that objective,

o - s . i .

o

6. Set a check-back time when you will check your progress with your peer
counselor. Write this here: '

A
Co -
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IV. Learning Stratégies to Help Peers with School Problems - .

NOTE TO LEADER: 1t might be more Anteresting and ’ <
helpful at -this point to invite :
R ' Atudents from outside the peen . .
T counseling class o nole-play student N
' clients. Perhaps you might ask a
_ cooperative teacher Zo bring. part
: - on all of a neanby class to pa/u‘x.u-
) , pate in this Lesson. ‘

\
Hand out conies of the worksheet "Strategies for School

"Problems" on the next. page. Explain that the ideas listed
- ~ on the worksheet are to serve as guides. Students are to ‘
~work on developing their own strategies for each school R
problem situation given. . '

When all students have completed the worksheet, ask the
group to share answers and record them on the chalkboard or
sheet of butcher paper. Help them to decide whichrstrategies
are workable and which might be inappropriate.

v Examples: Trying to talk Maria's history teacher
’ _ into. giving her a D is NOT appropriate.
~ Finding out from Maria's teacher what' she
must do to earn a D in the class Is
appropriate.

-

V. Learning Effective Waygfof Working,with Teachers and Other’ School’Staff"

* Most students have some apprehension about approaching
teacher or administrator about a problem. Why is this? ' o
v "(Sample responses might include: fear of authority, bad -~
experiences in the past, etc.) ' .

- ' Have the ‘group develop the profile of an adult who
~ might be hgrd to talk to.' (No names should be used--just
2 behaviors that are troublesome for students.) Brainstorm
a list of issues that students might want or need to talk
to an adult at school about (e.g., wanting to transfer to
s a different class, feel ng ‘that the-teacher puts down other"
students and may be rac 111y. prejudiced, wanting to explain
S - unfair treatment by a téacher or anotler student). " Record
¢ o the adult profile behaviors and the school issues 50 that
they are visible to_the entire group. . :

‘. . ' Ask a rtudent. to take the role of the profile adult and
another to rolle-play the student who will talk with the adult
gbout ne of the issues brainstormed by the group. Have the
rest og\whe group act as ,observers, in"a large fishbowl

. circle, watching for behaviors, gpproaches, and attitudes »
et B that are most effective. »

Q Stop the action after 5 10 minutes. o Ask the group for
feedback about what they considered ‘effective.., Guide dis-
cussion so that students are able to pinpoint what strategies
work when approaching adults: . 2 o

-

i : -

Q : i ' B ‘ N | .
" . . c, N . . -, .
ERIC .~ o -




P ., STRATEGIES- FOR SCHOOL PROBLEMS

DIRECTIdNS TO#STUDENTS: Below are suggested strategies for 3
. categories of school problems. For

the sample situations in each section,

that particular problem. Use your own-
ideas in addition to those provided here.

| 1. STRATEGIES FOR ATTENDANCE PROBLEMS:

Set specific-goals for improvement. (This week you
will attend English every day.)
¢ Check in frequently with the student client at schooi
and with phone contacts at home.
Find out how the student is doing by checking often
with the counselor or teacher.
Give praise and encouragement for any progress shown;
give feedback when no progress is made. (I notice
you only went to English class one day this week.)

Sample Situation: Jerry, your student client,-has not attended any of his
‘ morning classes (PE, English, History, Math) for the
last 4 weeks. .

Your Strategy:

2. STRATEGIES FOR ACADEMIC *R3LEMS: o

“

¢ Teachers are the best resources for wayé to deal

_ with the learning problems of the student you are

- trying” to help.

Go directly to.the teacher to ask for information or
ask a peer counseling supervisor to help arrange an
appointment, Most- teachers will supply materials )
and/or specific ideas for ways to help. - ' »

Sample Situation: Maria is failing social studies class. She says the
' - textbook is too hard. .She wants to earn at least a D",

'
3

Your Strategy: : : - .

3. STRATEGIES FOR COMMUNICATION PROBLEMS:

Peer counselors cau effectively help ‘other students to deal
with communication problems with teachers or other
adults at school by teaching them some of the communi-
cation skills they have learned. Exampizs:

Using "I" statements rather than blaming. ("I feél disappointed'

in my grade," rather than, "You graded me unfairly. ")
Being specific about what is to be communicated & what is -wanted.
Trying to understand the other's point of view--hearing the
teacher or adult. out. ,

Sample Sltuatlon Mlke s problem is that he doesn t get along with his PE °
~  teacher. ‘He claims the coach puts him down and calls him
u:"stupid" when he forgets his gym clothes.

»

'Your Strategy.-,< o
' ’ o 0N
i . . : V)

3.2




Sample Discussion Ideas:

Talk in a mature, straightforward way.
Adults do not respond effec*twaly (o
whining or shouting.

s.Try.to._include.positive. st el e
Use "I" messages.

DO NOT argue. Respect the other per-
tw ' right to his/her own opinion.
: m don't agree, after hearing .
:ult out, and - you feel that no
¢ . 1ss will be made, say simply,
"I don't agree with you."

Ask another adult for help if you get
stuck. Remember that you CANNOT con-
trol behavior of adults but you CAN
control your own behavior. Make sure
you represent yourself and the peer
counseling class with dignity.

-

Closure

‘ Close this session b'y asking group members to identify

nccasions when they will probahly need to-work with adults
as paft of peer counseling contacts.. Ask them to consider
what strategies they will remember to use in order to approach
+ adults effectively. An appropriate assignment might be to
have students identify an adult at school or home with whom
they are experiencing difficulties. They could then attempt’
to effectively discuss the conflict ‘with that adult, record
the strategies they use-to resolve the conflict, and indicate
-, the results of theii "experiment”.
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UNIT ELEVEN: COUNSELING STUDENTS WITH ATTENDANCE PROBLEMS

SKILLS:  Leanning the purposes of attendance monitoring

Pl eanning.the. steps.of the wttendance.mo Y E (Y VT, D—
program S

Identifying initial nesponsibilities
Practicing attendance strategies

NOTE TO LEADER:  This unit <is designed specifically fonr.
' peer coundeling students who will be
helping thein peers with idontified:
attendance problems using the HOLD
attendance monitoring progham. Parts
of the unit are also appropriate fonr
school sitaff who are interested in an
overview of attendance monitorning. A
mone comprehendive guide can be ondered
,fnom Project HOLD, 340 Lincofn Street,
Watsonville, CA 95076, :

- Some of. the procedunes described here
may not be wonkable in your particular
school site. 1§ this is the case, you
may want tc change the stucent handouts
and worksheets accondingly. ’

i ‘ » ¢

o

I. Learning the Purrose of Attendance Monitoring

25 min.' Expla.n to students that one of .the most critical problems
faced by high schools is poor student attendance. Cite ,
absenteelsm figurés from your school as an example. Then lead

a brief discussion on the consequences of poor attendance.
. . . : . .

Suggested teacher questions:

What are some of the opportunities lost by
students who cut classes? ¢

How does missing school affect short-range
goals? Long-term goals? -

What are the consequences of prolonged cutting?

Give a short "rap" od attendance monitoring as a
Program that has proven helpful in improv ng student daily
attendance. Include the following points:




[4

. Overview: v o

.

" Problem students and their parents agree

- to participate, with a goal of developing

" positive habits of attending classes every
day. For three weeks, students carry an

smattendance..s1ip ‘which. each teacher_signs...

80

to verify attendance and assignment comple-
tion. After 3 weeks of perfect attendance
" (which means that all slips must be turned
in and completely signed), students are
monitored once a week for six more weeks

(9 weeks total).

?

Peer Counselor Role:

Peer counselors help in the program by
checking to make sure assigned students pick
up and turn in completed atten'.ance slips
daily, and by being warm and supportive to
students who have had a history of poor
attendance and who often feel frustrated and
overwhelmed. Often peer.couhselors are a
major factor in helping students improve
attendance because of their willingness to
make contact every day.

II. Learning'the Steps'of:the Attendance Mohitoring Program

EXTT

Distribute copies of. the three handout pages on
"Steps in the Attendance Program" (pages 82-84). Discuss
thoroughly the steps listed and review the forms and how
they are used. ;

Informatlon presented in this section is highly .
'structured and detailed. Take as much time as necessary to
make sure ALL participating peer counsel' rs have a thorough
understanding. =

~

For additional practice have students write down the
major steps of the program W1thout referring to the hand-
outs.

III. Identifying Initial Responsibilities

130 min. :

After students have studied thoroughly the'handout
information above, distribute the worksheet "Peer Counselor

-Responsibiliti-~s in the Attendance Program' on page 85. -

When all students have finished, encourage the group to
share answers. . Be sure to help them clarify the followi.g
points in your dlscu551on.

- C R
“ o



- \JOR PEER COUNSELOR RESPONSIBILITIES:

1. Attendance slips

Peer counselor hands one out to
the student and collects it at

school the next morning. He/she
makes sure each slip is filled
out by every teacher for every
period the student is supposed

to attend. If the slip is not
filled out or not received, the
peer counselor verifies atten~ .
dance in the attendancc office,
then checks with the adult super-
visor.

2, Attendance chart «

The peer counselor keeps a chart
of the student's attendance over
the nine week period. If gstudent
is missing classes, the adult
supervisor is notified before a
parent contact is made. '

3. Teacher contacts

The peer counselor 1is responsible
for sending notes to. teachers

when the student starts the program
and for checking with teachers at
least weekly for 9 weeks,

4. Parert contacts -

The peer counselor helps to set up

a parent interview and may make all
regular weekly contacts with parents
by phone or postcard.,

HWEEEWEHH~BEWEHEMHE§WBEhEEEBEEMM«WVMMMm“
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’A.

STEPS IN THE ATTENDANCE PROGRAM
DIRECTIONS TO STUDENTS:

This handout describes th¢ attendance monitoring
program and the peer counselo:i': role with students who
participate. Please read this information carefully.
You will be using these p..ges to complete a worksheet
and, later, in a role-play situatioca. *

Before meeting the student client

Get as much information as you can from your school attendance
office or from your supervisor. Include: parent's name, address,
phone number; last year's attendance; attendance patterns this year;
student's class schedule. Arrange with your supervisor to record
this information.ou student information sheets. or cards.

Initial student interview

- Introduce. yodrself, give your role as a peer counselor, and
show your interest in the attendance program student. You may want

' to discuss the student's past attendance performance, explain the

attendance monitoring program, and set an objective for improving
attendance. (Use the worksheet on "Setting Objectives for School
Success—-Unit 10.) Explain to your client that you will be contact-
ing his/her parents and teachers, and go over the procedures for
checking in each day (where and when you will meet; how attendance

slips are handled). Spend some time getting to know your studéntfs

interests and make the relationship pcsitive and reinforcing.

Arrange teacher contacts

Send notes to your student's teachers to let them know you
will be working with the student and will be checkin~ regularly
with them. (See teacher contart form, page 84.)

- Parent contacts ' .

Call your student s parents with help from your adult super-
visor. Introduce yourself, explain your role as a peer counselor,
and explain briefly the attendance monitoring program. Tell the

parents about the attendarnce success objective you set in the initial

interview. Explain that y: will be checking with parents weekly
and find out the best time for you to call them. Alsc arrange a
time for them to come to school and meet with you, your supervisor,
and their student, if this was not done in step 2. If you cannot
reach the parent by phone, send a postcard. ' ¢'
Weekly teacher contacts

A

Do this by schdoliphone or in person after you have =ent the

note in step 3., Be sure you do not interrupt a teacher during
- scheduled ciass time UNLESS you have made arrangements at l=ast a
. day in advance.

1

O
VIS
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Introduce yourself, explain your role as peer counselor in the
attendance program. Discuss the student's previous and current
attendance; ask for any information or concerns the teacher has.
Explain the daily attendance check ‘and decide when and how to
contact each teacher weekly.

Se cond student interview I S OO )

Talk about the teacher and parent contacts you have made.
Check attendance and go over any problems or successes the student
has had since youf first interview. Give out tl.: daily attendance
slip (see form neéxt page) for the following day. Make sure
students understand positive and/or negative consequences for
their attendance behavior (if the student doesn't show up or bring
the "slip back, you or the adult supervisor will call the parent).
If the student brings the slip as agreed, you will offer praise
and support. Write the student's name on the attendance chart
(see next page). Explain how y-u will record daily progress.

Week one check

Check your attendance slips against attendance office records.
Call parents and contact teachers with attendance iuformation.

Example: 'I just wanted to let you know that
José attended all of his classes
this week except that he missed
math on Wednesday and Friday. Please
help by discussing this with him."

Continue uaily student contacts and weekly parent/teacher contacts
UNLESS:

1. Afcer perfect attendance for 3 weeks (this means all
slips are turued in daily with every teacher's
srgnature) 7ou will see the student only once weekly.

2. If the student doesn't arrive with slips or keep
appointments with you, tell your adult supervisor
IMMEDIATELY. Attendance students must restart the
program until 3 weeks of perfect monitoring.

Be aware of the following CONSEQUENCES for attendance students:

Positive: Warm, supportive conversation with you
Recognition from theilr teachers and parents
Weekly meetings after 3 weeks
Improved grades and more good feelings about

- success in school ‘

Negative: Daily slips until 3 wceks of perfect attendance
monitoring is attained .
Conferen-e with adult supervisor
Parent cocnference
Possible conference with vice principal
Referral to SARB or the local attendance board
Continued poor grades and frustration about school

On
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ATTENDANCE PROGRAM SLIP * ATTENDANCE CHART
*
Student Name *  Name Week I Weele I1 Week [II
¥ ' :
Cheek indicates "yes"  Date _
*
S *
v —t .
' (=N~ T
o’ Q0 Q 8 & 8 AR . * |
o g .o ot Wt T8 TV L0~ O IO e e . - . -
IR = Y Wiy ) B B B WS EQUR RS R © Hhd =T S BT ‘m o L anhihaaieten el R ECE SESY EE AR | O ST S ISR P | R FETS Syt N S
i W e <] R H Y ;
U u oo =] 0 o (=3~ *
o~ A4 ) 3] g S "
*
1 *
* .
2 " )
*
3 *
*
4 *
*
> *
*
6 *
;o
7 - ,
*
Please make comments on the reverse "
side. "
*
*

*i**7’1***_****fc***********)‘t*.***.v******:‘c*****)‘t****

TEACHER CONTACT, FORM

Dear _ Date

[ , who is enrolled in your
{student's nane)

, 1s participating in our

. N (class®
attendcnce prograr.. The student and parents have been coutacted about:

the needhgﬁfdimproving attendance. If you wish to di <uss this program,

please call . If a conference is n~eded at anv time,

please check the ''conference needed" column on the daily slip

N Thank you.

. : 0

N Feer Counselor

\‘1 ' hY » y ]
ERIC ‘ : N WY U Adult Supervisor

Aruitoxt provided by Eic:

w



PEER COUNSELOR RESPONSIBILITIES IN THE ATTENDANCE PROGRAM

DIRECTIONS TO STUDENTS: Using the 3 haadout pages which explain

[,

the "Steps in the Attendance Program," . . . oo

complete the items below. When you have

' finished, you will have identified specific
responsibilities for peer counselors work-
ing with the attendance program.

Attendance Slips

Explain what the peer counselor doecs about collecting and recording
the information from daily attendance slips:

Attendance Chart

For the first week of the attendance program, Margaret turned in
slips that showed she had not attended lst and 2nd period on Monday
and Friday, and her 3rd period teacher did nct sign the sli» on
Thursday. Use the attendance chart below to show how you would
record this information about Margaret's attendance.

Week | I }
M |T W Th F

Attendance Office

How does the peer counselor use information from the attendance
office? '

N~
o/
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Parent & Teacher' Contacts

Explain what the peer counselor would say to parents and teachers
in each of the following situations: .

a) When a student starts the program:

Teacher Conntact

b). At the end of the first week:

Parent Contact

Teacher Contact

c) At the end of 3 weeks of perfect attendance:

Parent Contact

"

Teacher Contact

Student Contacts

You have agreed to work with Javier on the attendance _program. What
will you remember to do when:

a) You meet for the first time with Javier and Mrs. Hedlund, his
guldance counselor (your adult supervisor):

l’

2. o

3.

4’

b) You and Javier agree to meet the next’ day at 8 15 a.m., and he
doesp't «how up: . .

c) Javier begins -geing t~ class but forgets to turn in his slips:

86



d)

mﬁéjmm

Javier goes to 5 of his 6 classes, e tells you that's the
best he can do because his 6th period Science class is too
haed:

attending his.afternoon olasses), but his slips have been
signed every afternoon by.his teachers: ‘

<
¢ -

87

The attendance office records show that Javier has not been
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IV. Practicing Attendance Strnﬁcgies

50 min. Choose four volunteers from the class for a role-
play. The parts are: (l) Svzanne, a 9th grade student
with attendance problems, (') Suzanne's mother or father,
(3) adult c-unselor, and (&) pecr couns¢lor. In the role-
rlay -Suzanne and lier parent come into_the counselor's
office, whete the tounselor and peer counselor-are-waiting '
for the first attendance interview with Suzanne. Allow
5 minutes or so- for the volunteers to prepare their roles.
" After they have role-played this initial student inter-
view scene for 10-15 minutes ask the group for feedback.

-Suggested teacher questions:

For the parcicipants=--

Were the rolés difficult to play? What made them
difficult or éasy? How did you feel about the
role you played? ’

For entire.group--

What went on in the interview?

Do you think the student will be successful
in the attendance program after .watching her?

Was the parent convinced of the usefulness of
the program? Were you convinced by what the
peer counselor said?’ .

Was there some commitment on the part of the
student and parent, such as an attendancec
objective? “

What did the relationship between parent and
student seem like?

For a second interview, divide the group into dyads.
Partners will take turns playing peer counselor and a student
who has been cutting at least 3 days a week for five weeks.

In this rolesplay the peer counselor wil] interview the

student, using active listening and a warm and friendly manner.
The peer Counselor will also establi::.. what the responsibilities
of the student will be in the attendance program and set up )
a time to.meet with the student every day. Positive and
negative consequences should be explained. 'After students have
played both roles, stop for feedback.- ’

Suggested teacher*questions for "peer counselors'':

Did rou feel you gut a commitment from the student?
h How do you know? |
Did there seem to be a conflict between the
: student's values and his actions?
How do you feel about doing this type of interview
in a "real" situation?
How can you avoid. p0551b1e‘"stuck" places?

G’
w g
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Closure

Emphasize to. peer counselors that they can be the
key to a successful attendance program in their school.
Make sure they“have- an opportunity to explore all potential
trouble spots: in the monitoring system. You may want to
ask attendance workers, guldance counsclors, or other .staff
~involved in th* program to vislt your group to make an
initial presentation.

‘i‘,"
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UNIT TWELVE: PEER‘RELATIONSHlpsﬁlN SCHONL

SKILLS:  Identifying ways A.tdd‘e.nu(aeﬁwfe to othen.

. students AN
. Making positive changes in f‘}”‘ nebationships
at school ’ . .
Learning how to express feelings about sensi-
tive Ludu08 Lo anoi/t,_&.m peen ’
I. Identifying Ways Sro' . Relate to Other Students

‘ Ask the , .0 brainstorm, with leader facilitating, ,

different w:ys ¢ students relate to each ather at school.
Have a student rucorder note comments on butcher paper or
on the chalkboard. Thesfollowing ideas should be included
in the discussion, ~ - b

Sugpesr«] teacher questions:

tiow do people idéntify themselves with a
group at school™{race, economic status, .
clothes and hair styles, types of slang,
aéademic‘status, etc.)? Describe different
groups at this school. .

Which students are popular? .Why?

v Which students are unpopular? Why?
i . I8 it hard to be different from the group you
' identify-with? Why? If you belong to one

" group, is it easier to be different from
people in other groups?

Is there much competition . at school? What
are things students compete for (graces,
boyfriends/girlfriends, sports, etc.)?

Describe how it feels to have a lot of friends.
to have no friends. e ' '

~q,

'

- ’ " N N .‘ ) 4
LI. Making Positive Changes in Peer Relationships at School "™ ™

30 min. ~ Ask students to. spend a- few minutes with their eyes -
closed, imagining :the ideal school. . Invite them to "let
themselves go" to imagine peer relationships at school the -
way they would like them to be, no matter how impossible
their visions may sgem.' (Use,dircctions in Unit 5 for a

. gulded fantasy approach.) = . . ' ' -

Wwhen all studentg have imagined. how they wouid likée .
students to get alond with each other, a3k each student .
to share ideas, .

Next,.ask the groun to brainstorm éh@,things that
wonld have to chaﬁgg,before the;r ideal school situation
can exist. B : :

:

.- ! ¢ ’ . -

( ) it 3.
ERIC . . G -




Suggested teacher questions: ’ '
What attitudes have to change in order
‘ to get along with each other?

‘ What values have to change? What might
be the steps involved in changing those
values?

What can YOU do to make this school a

" more positive place for other students
to be? How might you help a student
who was lonely or had few friends?

What can peer counselors, as-a group, do -
to make this school better?

III. Learning How‘to Exbress Feelings about Sensitive Issues

20 min. l.l. Ask each student to write on.a scrap of paper qualities
‘ - he/she does not like in other students, especially ones it -

1s hard to talk about. Examples might be: gossiping, people
who look' sloppy or smeli bad, jealousy, feeling. excluded
when others speak in a foreign language, being put down by
someone you' admire, etc. Collect papers and read them
(without names) aloud.

-Lead a brief discussion on communication about sensitive
S issues. :

Suggested teacher questions:

What keeps us from talking'about‘these
things easily (not wanting to hurt the

! ~  other person's feelings, not wanting

to lose friends, believing we shouldn't
o '"'feel that way," etc.)?

Does a good relationship mean only saying
positive things to another? Explore this
in terms of your family and. -your friends.

* ' Is trust necessary to communicate some

things? How is trust established?

2. Divide students into dyads with one student choosing
to be speaker and the other playing the '"counselor". - Speakers
‘ are to talk with their counselors about something they dis-
like (or that bothers them) about one of their friends. . - ‘
Listeners help clarify feelings and make suggestions of ways

to communicate with the other person.

Next, have the listener role-play the part of the client' s
friend while the speaker practices communicating about the
sensitive issue. After 5 minutes, call time and have’ partners

give each other feedback about the counseldr's ‘helpfulness
and the speaker's success in dealing with the difficult issue.

o



Closure

LN ' . 3

Close this section with a discussion of positive ways -

to communicate sensitive issues with peers.. Emphasize the

fo%Jp%??g points. Nj . .

1,_ Express positive feelings toward
the other person FIRST.

é.n‘Use " statements to communicate
what's bothering you.

3. Be specific about what you don t
'1ike. o

‘®4, Send an effective message to the ,
e other person, (See Unit Four.)
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'UNIT THIRTEEN: DEALING WITH FAMILY ISSUES

SKTLLS: Ideni:ééy,éyig common family problLems

Observing family communication patterns .

Learning ways of dealing with family
v conflicts

NOTE TO LEADER: This unit is a-popular one for peen
counseling students. You may want Lo
invite a gamily coundelor from a -
nearby agency (Youth Services, Family .
Senrvices, ete.) to talk with yowL
ghoup about gamily Lssues or to help
you develop additional activities.
Occasionally heavy emotions surface
when dtudents discuss thein own family
problems. Make sure you decide ahead
o time how to handle this. Also,
tell students that activities Lin this
undt may trhiggen some personal family
concerns for them and that peen
coundeling class L8 a safe place gonr
them to shane thein feelings, on that
they may want to share them privately
with you on another situdent. You may

- want to Leave time in yourn schedule to
p ' + talk with students privately and/on to

. nefern them to trained courselors, . -

" I. Identifying Family Problems

45 min, To introduce this topic, ask students to draw a picture
of their families at the dinner table. Provide paper and.
markers or crayons. When all drawings are finished, ask

93

students to share their drawings .and lead them in ‘the follow-

ing discpssion.

Suggested teacher questions:

If we were to visit your family at mealtime,,
what would we see?

Who would be talking during d1nner7 What .
about?

Who would listen to other members? .

Would - the TV on? Would the room be
quiet or noisy?

Would all the family be there7 Whp would
be missing? . )

ilow would you describe the mood at the table

Y (relaxed, tense, etc.)?
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" Next .ask the group to make a list of family problems
that they have experienced themselves or . that friends have
shared with them. Record these on butcher paper.

Examples: Arguing with parents over rules
' No communication with parents: they
don't understand or listen
Parents fighting--separated--divorced
Illness on death in the family . i
Bickering with brothers or/and sisters v
' ' * - &
‘Have students select two problems from the list as being
most common among the group members. . As peer counselors, how
could they help a student who has this problem? What kinds

of things, would they say or do?

Q

II. Observidg Fémily-éommunication ' : ‘ N

50 min. 1. 'Ask‘Svstudénts,to volunteer to role-play a family.

Have volunteers choose roles of father, mother, brothers/
 sisters and decide on ages. Then give the "family" a
conflict situation. '

. e . . . ""
Sample family confli&p:

Older brother (age'17) came home late

the night before. He had been drinking at

a party and smashed the fender of the

family car. Mother and father are angry.
.Little brother is upset because big brother

was going to take him to the boardwalk and

the trip may be off. Sister is'worried

that her brother's:actions may cause her to
lose some of her dating privileges. .

Have family members sit inside a fishbowl wi the
rest of the group observing 4in the outer circle. Ask one
“twlent to volunteer to bela co-counselor with the leader.

Then ask the family to begin talking with each other
about their conflict. They may exaggerate their interactions
(no physical violence, of course). ' Counselors will active
listen, ask questions for clarification, and make helpful
suggestions. ’ ’ :

Stop the accion after 15-20 minutes. Ask for observations
from those in the outer circle. (See suggested questions,
next page.) .
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Suggested teacher-quéstions:

What did you notice about this family?
Who did the most talking? the least?
Were everyone's ideas heard? How do
you know? . F
How did this family try-“to solve their
problems?  How did it work?
. Were the counselors helpful? How?
What might they have dope differently
" ' to help this family?v\ .

To de-role family members, ask:

How did it feel to be in your role? How

was 1t *1ike/unlike you? °
How was this family like/unlike your family?
Would you want to be in this family? Why?,

After the rolé-play, you mey want to give students a
lecturette on Virginia Satir's 5 patterns of communication
(blaming, placating, computing, distracting, and leveling)
as presented in Peoplemaking, pp. 63-76. Then have students
identify these patterns in the family role-play above.,

Distractor |
V)
{

i

Placater
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"III. Learning Ways of Dealing wiEh Family Probléms

,45 min. 1. ' Have students  spend 5-10 minutes writing down 3-4
conflicts they have with family members. To help ‘tham
get started, you may want to ask some thought questilons: ,

-~

What disagreements do you have with your
parents? brothers? sisters?'
. How would you like things to be different
. with them?
What is your’ family like wh :n 'you feel good
about being in the family? o

When they've finished, divide students into dyads and
ask partners to take turns talking about one of the conflicts
” on the list while the other rdle-plays the peer counselor.,
Instruct peer counselors to use active listening, open questions,
and their decision-making skills to: ‘help. Reverse roles after
10 minutes.

For closure, ask the following questions:

How did you get help from your "counselors'"?

Did he/she jump to conclusions or give advice?

Were suggestions helpful? Will you try them?

What did you learn that will help you be a
better counselor? .

50 min. | 2. Ask students to divide into mock "families" with 5 _
members each. - Have them choose these roles: mother, father,
older sister (age 16), older brother (age 13), and little
brother ‘(age 10). The task for each "family group" will be

" to plan a one week family vacation. Each member will have

— special needs and wants unknown to the others which will

have to be considered.

Call students aside in each role group (ex.: all
students playing mother) for a private brlefing. Explain
the "hidden'" desires of each family member to that role group
only:

Mother wants to take the whole family to
her mother's house where she can visit
with relatives and rest from cleaning and
cooking,

Father wants to go camping and spend time
fishing and hunting by himself.

Older sister wants to stay home so she can
be with her boyfriend. .

Older brother wants to go to the beach or
Great America and take a frlend along so
he won't be stuck with little brother.

Little brother wants to go hiking and
fishing with his father.

s

o | 102




Ask groups to’ spend 20 minutes or so planning.their
vacations.. When the time is up,-lead a brief discussion
to explore what happened in each family.

. ~

Suggested teacher questions:

What was your family's vacation plan?

What did you notice about how decisions
were made? .

Were everyone's needs met in' the plan?
Whose weren't?

Who was in charge in your family?

Did people compromise (give in)?. How?

~ What was it like to be in your role?

How was this family scene like/unlike
your own?

Where did your family get "stuck"?

Closure

Review the decision-making model presented in Unit

Eight, page 53. Ask students how they might apply this
model to family decisions.

Suggested teacher questions:

How could you use this model at home with
your own family?

What would have changed in your role-play

" if you'd used the model? _

How could you use it as a peer counselor with
someone who has family problems?

103
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UNIT FOURTEEN: ~PEER COUNSELORS AND DRUG ISSUES

e ' . |
SKILLS:  Exploring drug usage on campus and £n
: the community ,_ . ‘

> . . Examining neasons for drug use among teenagers
Learning how Zo help peers with drug, concerns .

NOTESTO LEADER: ' Emphasize at the beginning of this
: wilt that peer counselons wile NOT
be expected to deal with drug problems
An thein assignments with other students:
This section 46 NOT intended to train
peer counselorns Lo be daug counselors,
but to provide oppontunities fon them
Lo explone thein own attitudes about .
drugs as well as to Learn ways of
‘ finding nesources fon helping those
<. with drug concerns, You may want to
Lnvite counselors from a drug abuse
prevention agency and/on aleohol abude
centen such as AL Anon on Alateen to
speak to the group. 0

I. Exploring Drug Usage on Campus and in the Comnunity

20 min. I Ask students how widespread they think the use of _
' ‘ various drugs 1s around the high school campus and in their
community. . :

Suggested teacher questions:

. If a student wanted to obtain pot (or pills,
etc.), how easy would it be at your high
school? . )

If a teenager new to this area were invited
to a party by other students from this
school, what kind of drug use would he/she
probably encounter?

How many of you have used alcohol? Where
and when did you get it? ‘

Are your parents concerned about your exposure
to drugs? Do they use drugs? How about

. other adults you know? '

Are you aware of drug dealers in your community?
How do people in your neighborhood view drugs?
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II. Examining Reasons for Drug Use Among Tecnagers

1.  Ask a student volunteer to record on butcher paper or
the chalkboard three columns with these headings:

[

CIGARETTES ALCOHOL * POT AND PILLS

Have students brainstorm all possible reasons why they

and their frlends smoke cigarettes. Record these reasons
in the first column. Continue this process with reasons
for drinking alcohol, and finally for pot, pills, and other
drugs. Some possible reasons might include:

To gain acceptance from peers
. To éxert independence from parents T
" To feel good when lonely, depressed, etc.
To find excitement, relief from boredom

Ask students to notice similarities and differences
among reasons for using drugs in the .three lists. Do
these same reasons hold true'for adults?

2. Have the group consider alternatives to drugs in
meeting the needs they've listed in the activity above.

Hand out copies of the worksheet, '"Alternatives to Drugs,"
on page 100. When all students have completed the worksheet
questions, lead them in a brief discussion of answers.

NUTE TO LEADER;  Answerns to wonksheet questions 3
' and 4 ane especially Limporntant.

This may be a good time to bring
in a guest speaker who has expertise
in helping students experience
"natural" highs. Meditation on
yoga Leaderns ‘would be appropriate.
You might also add a centerning/
guided fantasy exercise (see Unit
Five) to neinfornce awareness of
alternative "highs",

1.5



. ALTERNAT!VES TO DRUGS

DIRLCTIONS TO STUDENTS' Answer each of the following
. questions in the blanks
' ) ‘ -provided. ‘

What other ac: Advities besides drugs win pOpularity with other
teenagers? T

What are other ways that teenagers can exert thelr independence

. from parents? . .

[y

s

What else could you do, besides drugs, to get "high" when
you re depressed, or to relax when you re tense? ’

v

- -
[

Often teenagers feel that trying drugs adds excitement to their
lives. What other experiences could you try to bring your life
excitement?

-

a..at else could you do at a party besides drink or smoke pot to
be accepted by other high school students whom you admire?

L]

f'hl.
d-
o
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I1I. Laarning_ﬂow‘to Help Pcers with Drug Concerns

45 min. 1. Begin discussion by aakt%g: How difficult 1s 1t to
turn down drugs when other students are using them? Ask
students to pretend they are at a party where a joint
(or a‘beer) is being passed around: They say they don't
want any, but everyone starts teasing them. What 1is the

' best' thing to say and do? .
B (<
. “‘ "
L @/ ('
. . "‘. ’ ) \I&/ %
A | | .\w cmon quanks /

- ¢
.

Ask for several volunteers to'role~play this situation.
' *  Have them sit in the center of a fishbowl with the rest
' the group obsérving in the outer circle. Stop the action
after 5~10 minutes..-

Get feedback from the student NQO role-played turning
down drugs: '

oy

pr did you feel when the other students

. teased you?
What did it feel like to stand up against
the others?.

Ask students in the outer circle:

How many of you would be able to say ''mo"
in this situation?

What would help you stay with and feel
good about saying '"no"'?

45 min. 2. Ask the group to think of someone they have known who

has a problem with drugs (including alcohol), or who

might have a problem or be developing one. Tell students

they will share what they know about this person to develop

a profile of a drug abuser. Do this by having each student

in turn contribute a characteristic of the person they have

in mind. Each member adds to the profile until all have

shared characteristics. Make sure the group considers positive
characteristics--examples, skilled in sports, plays the guitar--
so that the whole person is considered.

[y

Qo " 10
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Choose a student to take the role of the profile
person. Have the group pretend that this person has come
to a peer counselor for help. Ask. the group to conslder
ways that the peer counselor could help such a client,

Then ask for a volunteer to role-play a peer counselor
working with the profile cllient. Both volunteers should
sit in the middle of the circle. Tell the group that when
the peer counselor feels "stuck", he/she may leave the
role-play and be replaced by another volunteer from the
outer circle. '

After 15-20 minutes, stop the role-play and discuss
what happened.

.

Suggested teacher questions:

What was difficult about being a peer
counselor .in this situation?

How did the client feel about what the -
peer counselors did?

What are some effective approaches peer
counselors could use in helping some-
one in a’ similar situation?

b
,

I 15 min.l 3. Emphasize that drug problems can be complicated and
often the most helpful contribution students can make 1is to
serve as a bridge between the person with a drug problem
and professional help, Make students aware of appropriate .
referral sources in the community: the Drug Ahuse Council,

<Al Anon, Al Ateen, Heartbeat House, etc. Give them phone
numbers and contact people, and, if at all possible, invite
guest speakers from these agencies to explain their services
to peer counselors, : . v

Remind your group that when they make a referral the
counselor must allow the person with the problem to make
the actual contact with the agency. They can and_should, .
of course, offer support and assistance during the process.

T -

Closure

‘ Close this session by reiterating that peer counselors
are NOT expected to deal with drug problems. Help students
consider that people with drug problems are often resistant
to help and.that they cannot force help on others. Also, -
drug abusers often show slow progress and peer counselors
should be aware of probable ‘discouragement.

Review some of the reasons teenagers usé/&rugs, and
alternative means of fulfilling the same needs. ,




|
|
d

=7 UNIT FIFTEEN: DEATH AND LOSS

SKILLS: Exa.muu.ng personal feelings and a,ttc,tude/s
~ _about: deaih and Loss .

Exploning culturnal d,cﬂﬁejtence/.s in )wtua,u
suwvounding death .

< | Leanning to help peers who are dea,&mg
with death and Loss ,

: Laamu.ng Zo he,@p in po/ten,ttaﬁ éu,cude situations

NOTE TO LEADER ’ Th,u.s may be an emor,wnai_ unit
for students, especially if they .
have -exp@u'.enced“ Loss in thein
Lives hecently. Examine your .
' ‘ own feelings about death and
oL about other people showing strong
j - emotions. 1§ this topic 18 dif-
o ' o gicult for you, yow may want to
o - Leave out all or part of the
o o . widt in your cunrndewbfum, on ask
. ) BN anothen adult to mezsen,t.the/se
‘ = Zopics. 1§ Hospice .i5 available
Ain yourn area, theit stafd and
o . volunteens would be excellent
AR ' rhesouwrce people and discussion
' L Leaders. <y
& B o

"I. Examining Personal Feefihgs and Attitudes about Death and Loss

25 min. 1., Ask the group to share the1r experlences with death
and loss. Begin by sharing some of your personal experxences
-and feellngs to model for students. S

’

Possible'disdussion@guestlons'

. How -many of youd have expérlenced the death
3 _ of someone close to you? .
o .What were some of your feellngs about thlS o
‘ experience? \ - e
. What helped you during that time?’ Lo
‘ . o * " What did- your frlends or relatives, do'to show
ST - «their ‘support? -
_ Lo 8 ’.If you'haven t had the experlence of being .
. . - close to‘someone s death, have you had a. _
ST e " very close frlend\move away or- a close B
' relationship end? R
R What were your feelings then and how- did you g
. .. set through the exper1ence7 - T

v

;
- . ‘. ! " L. o .
. » . (VYR . . : o
. B . . - .
- N . N - ! . .
v + N
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40 min. 2, . Have students draw a lifeline to represent their
‘lives from birth until the year they imagine they might _
die. The line should show major life events and accomplish-
ments they expect to happen. Sketch a model of your own

. lifeline to serve as an example. '

“Underneath the ‘1ifeline, have students. write™ a
paragraph describing the circumstances of their death, the
‘'kind of funeral they would like to have, and the names of
mourners who will attend their funeral. Allow at least
20 minutes for students to complete ‘this activity.

When all students have finished, ask for volunteers
ite share their lifelines. Then spend 5-10 minutes discussing
_their reactions. '

-Suggested teacher questions:

What was it like for you to think about your
" own death? your funeral? the people
left behind?
" What was the hardest part of this activity

for you’ : o
' What did you learn about your: feelings about e
death’ : _ : _ y
: N,
\

lII. Exploring Cultural and Religious Differences in Death Rituals

B - Lead a discussion with students ‘about their knowledge

of rituals surrounding death. Encourage them to 'share.
practices unique to their own cultural experiences and-
. religious beliefs.

PN

Suggested teacher questions: . ' -

Does your family talk,about death’ How does
4 the subject come up?
What does your family believe about death?,
about funerals?
What are the funerals like ‘that- you 've
attended?. What purposes do funerals serve?
.How are your experiences différent from those.
of othex cultures in this community? .
(Consider ChiCano, Mexican-American, Anglo, '
Filipino, Portuguese, Japanese,-.etc.) . .
What are your : ligious beliefs_about death
and dying? ' B '

NOTE TO LEADER: - You may want -to invite a panel
S 0§ guest speakers to explone this
s T topic if a variety of cultural and
S © neligious groups 48 not fLQPfLeAQMed
: among yowa A/tudenu

119
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III. Learning to Help.Peers Who are Dealing with Death and Loss \

30 min.| 1. Ask students to remember'a timé when they had the
experience of talking with someone who had a terminal
illness. How comfortable were they?

; R V-Introduce—Ellzaherh Kitbler-Ross' ‘idea that it is

' often more difflcult for those close .to the dying person
to deal with death than it is for the personwho 1s
dying.

'Suggested—téacher questiocns:

-What have your experiences\been like when
talking with someone who/is dying?

_What do you imagine was the reason for
your discomfort in talking zbout the
subject of their death? :

Ask students to consider how comfortable they would be
as peer counselors in helping another .student who must deal
with death or loss (ex.--separation of parents, loss of a
very close friendship), .

Suggested teacher questidns:

-

-l " Have you ever talked with a friend who was
s faced with the death or loss of someone close?
What was this experience like for you?
o Do you think it is better to avoid the subject
of death (or loss) if you are uncomfortabile
‘ ‘talking about it? Why? How might ﬁhe other
“\ person fezl?
. What can you do to feel more comfortable talking
about death?
‘How can you help another student who is faced
" with death in his/her life? What can you say
and do? <

\

i 11

——

NOTE TO LEADER: Make sure you.- canvey to Atudenm
-7 Zhat it 4s dimportant to thy to neach
- out £n some way to someone who must
deal with Loss nather than avodiding
the 4ssue. tHelp the group think of
stnategies that will make them monre
comfontable in talking about death
or Loss wuth a/the/vs

50 min.| 2. Stage a demonstration role-play with a volunteer peer
counselor and student who has had a death in the family.
‘Review the helping strategies-developed in the previous
discussion before beginning the role-play. '
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NOTE TO.LEADER:  You may want to bring in a .
’ student from outside the group
who has had Zhis experience
. and who would be willing o .
i share it with your students. o
: 1§ this 4is done, you may want
Zo model the nole of peern . -
couns elor yoursels for group -
members , J‘I epending on 4‘_?1 g
skilks and Level of comfort
Ain dealing with this situation.
Be suwte ground rules of congiden-
tiality ane fiumby established.

Stop the demonstration after 5-10 minutes and ask for -
feedback from the rest of the group. -

Suggested teacher questions

What seemed helpful to the student in this
t situation?
5What else might the peer counselor have'
. ...done?
jHow would you feel as the peer counselor
~ in this situation?

Divide the students into groups of four. Have them
take turns role-playing ‘what they would say and do on seeing
someone for the first time after learning that a family

R member has died or is dying. Repeat this procesu for a
" situation where a student is: facing/divorce or separation
with his/her parents. .- : :

After both role-plays are completed have students
report back to.the ent1re group as to what approaches they

found to be helpful. Ask what they will want to doas peer
counselors when helping one of their peers deal with loss.

<

IV. Learning to Help in Potential Suicide 'S:l..-tuations

-NOTE TO LEADER: . Peer counseling I/La,cmng 5 NOT
' ’ © desdgned to teach situdents how to
be suicide counselons. The punrpose
0§ this section 44 to provide ways
of approaching a friend on acquaint-
ance who has talked about suicide.

15 min. 1. Open with a brief discussion to help students explore
the subject of suicide. o




25 min,
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Suggested teacher questions:

2. Give .

potential
counselor

MAKE

Have you ever known anyoie who committed
suicide or who talked about it? : -
What could cause a depression deep enough
so that a person would think about
ending his/her life (rejection, illness,
loneliness, break-up or loss of a close
vrelationship, etc.)? ’
Are there clues that a person may be thinking
‘about suicide? What are they?

a short lectute on how students can handle a
sulcide situation (or better yet, have a crisis
from a local agency do this).

SURE STUDENTS KNOW:

1)

- 3)

4)

That any peréon who talks about suicide

DO NOT try to talk the person out of

- you and I don t want you to kill your-

«ing a professional counselor or a crisis

‘another time to follow-up on what is

is asking for help and should be taken
seriously.

That they should allow the person to
express freely his/her feelings about )
the depression, loneliness, or failure
that has led them to consider suicide.

their feelings or to share your own
experiences or give advice.-

That the person needs to know you care .. ' ]
about them, Expréss this directly and :
don't be afraid to say, "I care about
self."

That they can be most helpful by suggest—

hotline number. (Give these numbers to
students.) They may also want to arrange

happening with the person in order to
lend further support. '

1Y

ke
)
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" UNIT SIXTEEN: SEXUALITY

SKILLS:  Leanning %o exp!_oaa feelings abou,t the body and

about sexual deve,fiopmen,t

Clarigying ideas about feminine and masculine
. Aex soles ‘

ExpLoning be,&}.eﬁé about sex

Learning about contraception and VD

Examcm_ng /Le,ea,tcows‘up Lssues

NOTE TO LEADER

This is an ex,m'me,@y mebfz,tan/t and
sensitive fopic for peern counselons.
Befond beginning this unit, it will
be necessary to examine your own
comgort and ‘discomfort with topics
nelated %o Aexuaﬂ,ty

MAKE SURE that you have.parent per-
mission SARApS 6/Lom ALL students

~allowing them o, participate in -
Cdiscussions on Aexuw&,t'/ {a sample

48 Aneluded in the appendx,x)
Remember to 60cu/3 sessions 50 that

students are allowed o explonre thein

Adeas, be,&ceﬁé and values about
Aexua,&,ty in a candng, safe atmosphene.
Be prepared to present gactual infor-
mation without Limposing you/L own -

- pensonal béliefs on values. - 1t mag

be a good idea to bring in- trained
counselons grom. Planned Parenthood _
to present some orn all of the topx.oé o

- An this scction. S
" Leave time forn closure at the end of -

each sessdion 40 that students do not
Leave with miscopceptions orn misundesr-
Atandings about the topics presented.

 Chech out with them what, if anything,

+ Zhey will want to share with thein ,

famities and §riends s0 that they
make accurate /Lepom o4 ma,uung
ac/twmg/s

I. Learning to Explore Feelings‘about the Body and Sexual Development .

45 min.

Ask students how they feel about dlscussing sexuality and,

' spec1fically, the changes their bodies have gone through in the

&

114 '/'l
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last few years. 'Ask their ideas about why these are uncom-
fortable subjects to discuss. )
Lead students in maklng a sexual development chart,

letting them supply as much information as possible. Draw'
the chart on butcher paper or the blackboard The following

is a suggested outline:

5-11 yrs  12-16  17-25  26-39 ‘ 40-55 56 yrs on

Males

Females

"Ask the group to fill in theichart with body changes
that occur for males and females in the specified age
categories. .

Explore anv;feelings students have about these changes.
Then ask them to write down what they like and don't like.
about their own bodies and any changes that worry them.

Pair them with a partner of the SAME sex. Have them .
spend 10 minutes sharing ‘the feelings they have written down,
-taking turns as listeners. Remind listeners to use active
listening, give support for feelings,  and offer helpful
_ suggestions on ways to handle these feelings.

- - Reassemble the group and ask for feedback.

Suggested teacher questions:

How were the listeners helpful7 ) -y
: _ Were listeners sensitive to your difficulties .
a in sharing about this subject?
‘ What are some things you can do to help
. someone talk about worries and confusions
about their bodies?
- How do you feel now after sharing these
feelings? ‘ ' ; ' g .

QUESTION BOX:

o ~ Have students write down one or more questions
o7 (use index cards and insist on NO NAMES) that this
exercise may. ‘have triggeced for them ou. sexual
development. Place these questions in a cardboard
box labeled "Questlon Box". - Ofhers will be added
" during this unit and answered both by leaders and
other students. :
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IT. Clarifying TIdeas about'Feminine and Masculine Sex Roles

35 min. 1. Divide the group into male and female sub-groups
Give each group two pieces of butcher paper and felt
markers. The male group is asked to brainstorm answers
_to the statement:

- Because I'm a male, I should . . .

Have them record possible endings for this sentence on
one piece of paper, and on the other sheet, have them
record completions for the statement:

If I were a female I could .

The female group is asked to complete the two
statements

Because I'm a female, T should . .. .
If I were a male, I could .

.

Call time after 15 minutes and ask the groups :o
display their sheets and share answers. "

_Possible discussion quéstions: I 1

What differences do you notice between
the male group and female group lists?

(To males) Do you feel that thé females
in this group understand what it means
to be a male?

(To females) Do you feel that the males
in this group understand what it means
to be a female?

Would most men and women agree with your

S

h "lists? Why or why not?
’ When do d1fferences between males and. females
start?

Where do we get our ideas about sex roles7
Can they be changed? How?
How would you want to change your sex role?

NOTE TO LEADER: VYou may wish to share anticles about
sex nole myths or Lintroduce a speaken
grom a feminist onganization and/on
a men's Liberation group to complete
X:h,us section.,

»

30 min:l 2., In this activity students will be ranking masculine and
B feminine values. Distribute copies of the worksheet,, '"Mascu-

line and Feminine Values," on page 111, and have students
mark the blanks as d1rected




MASCULINE AND FEMININE VALUES

DIRECTIONS TO STUDENTS: Mark each value as M (important

to males), F (important to females),
or B (important to both) in the
first vertical row of blanks. For
"values you have marked as important
to your own sex, number them in
order of importance (1l = most
important)- in the second row of
blanks.

Developing physical strength

Crying and expressing terder emotions

Excelling in math and science

Taking risks; being assertive

. Demonstrating affection and love
Earning a good income
Getting a college education

Having a challenging, satisfying -job

Creating a comfortable, loving homeuwith a mate
& : ,

Developing talents in art, musid, drama

3
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" When' all the students have finished the worksheet,
allow 5-10 minutes for sharing answers.

Possible discussion questionc'

Were you surprised by any of the answers7

Would your answers be true for people of
different ethnic groups? Give examples.

How have values for masculine and feminine
roles changed in the last 20 years?

How do you think values may change in the

’ next 20 years7, .

Have your values changed during this

exercise? How?

QUESTION BOX:

15 min. : Allow 5-10 minutes for students to write. questions
on any area of sexuality for the question box. Remove
those from the previous session and ask for volunteers
to. draw cards and answer them for the group. Give
support for student answers and supply supplementary
information.

III. Expioring Beliefs about Sex

1. Distribute the worksheet on '""Beliefs about Sex, ‘see

next page. Allow 5- 10 minutes for students to complete the
worksheet. '

Assemble the entire group after they have completed
the worksheet, and spend 20 minutes or so dJscussing theiT
answers. Ask students to volunteer their answers for items,
giving beliefs and information to explain their. choices.
Make sure each item is covered thoroughly, with equal time
devoted to the pros and cons of each issue. ;Supply ‘informa-
“ N .- tion when there seems to be gaps. If you dre uncertain
=~ about an issue, consult with an expert so that students
receive completely accurate ‘Information about each topic.

E
,.-
'ﬁ,.

wy
R
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BELIEFS ABOUT SEXUALITY

DIRECTIONS TO STUDENTS: Mark each of the statements below True,
. ' False, or Don't Know. There are NO right
: or wrong answers here. Your answers will
help you clarify your own personal beliefs
L about sexuality.
True False D.K. ‘

1. Women need men to take care of them.

2. Men need and enjoy sex more than women.
, )

3. You can identify homosexuals by the way they
act and dress.

4. Women worry more about their looks than men.

5. Masturbation is normal for boys but not for girls.

6. It is illegal to have sex before you're married.

7. You lose your desire and ability to” have sex
when you get old.

8. Homosexuals are “sick" and should receive treat-

ment so they can have normal relationships.
: !

9. Sexual fantasies (daydreams) are a natural part
of being a Sexual person.

10. All women should enjoy keeping house and caring
for children.

11. Masturbation is a healthy form of sexual expression.

12. It is possible for a person to have sex and not
enjoy it.

13. A womar can dec1de by herself whether or not to
' have an abortlon.,

14. A woman must have an orgasm (:limax) to enjoy.sex.

15.  Contraception (preventlng pregpancy) is the'
respon51b111ty of the female. *

16. A woman can get pregnant the first time she has"
sexual intercourse.

17. Parents don't have sex; they're too old.

o ' 18. Birth control methods that work need a doctor s
.prescription.
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- [30 min.] 2. quESTION Box: : . ‘

o — ) - Request. that EVERY student write at least -
one question about sex for the question box.
Collect cards, shuffle, and redistribute them
so that no student has his/her own question.
Include questions from the pre¥ious session.
Take turns having students read and attempt to
answer the questions they have drawn. Tell the
group that they. have the right to pass and that
they will receive help in answering questions
from other students and from the leader as needed.
Again, be sure that accurate information is
available for each question.

IV. . Learning about Contraceptibn'and VD

NOTE TO LEADER: It is STRONGLY necommended that this
section be covered by a trhained counselon
gnom Planned Panenthood. The counselor
might give a Lecture on various methods
0f contraception, display and evaluate .
devices, discuss venereal diseases, explain
servdices provided by PLanned Parenthood,,
-and role-play tYpical counseling proceduwres  °
gor students who visit the clinic.

The gue £ speaker might also role-play -
with a student volunteer ways of neferring
- other students to Planned Parenthood.

 Invite gnoup membeis to prepare questions
for the Question Box which can be answered
by the guest speaker. ‘

J
V. Examining Relationship Issues
IVIS min., 1. Havefstudents brainstorm 1§§ﬁ€§“£ﬂ££¢édﬁé'up about
dating. If the group is slow getting started, try to -
- initiate discussion with the following ‘questions.
Suggésted teacher questions: P ' ) £

. What qualities do you look for in a'boyf}ignd/
girlfriend? - . : o -
How do you refuse a date without hurting the
other person? ‘ i
Is it possible to have a good social experience
in high school without dating? )
How do. you handle sexual advances that you're _
uncomfortable with? How do you decide how far
to go sexually? '
Are there. double sexual standards for males and
- females? What are they?: o ,
How do you feel about girls who don't seem interested
in boys or boys who don't seem interested in girls? -
How important are friendships with those of the same sex?
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. _ , |
’ ]
I 50 min.l 2. Divide students into groups of 3-4. Assign each group
- an equal number of relationship issues from the list developed
in section one. Ask them to develop at least one role-play
situation where a student has a problem with one or more of
the issues mentioned. . , o

Sample Role:piay:’

A friend comes to you upset because

her boyfriend wants her to have sex

with him. He says if she doesn't,

he will know she doesn't love him

and break up with her. She wants

to wait until she is sure of her feel- i
ings for him. She 1s asking you for

help. What do you do?

Ask each group to choose 2 students from another group
_to act out theilr role-play skit. Have the creator of the
role-play explain the situation and ‘assign parts (tell
students it's best to have just two parts--student client
and peer counselor). Let the action roll for 5-10 minutes.
Then ask for feedback from the rest of the students. ’

Suggested teacher questions:

‘What kind of help did the student with the
problem receive?
What would you recommend as a helper in that
situation?
» What have your experiences been with this kind,
of problem? What has worked for you?

Repeat this process until every group has actéd out a
role-play. Ask for feedback at the end of each skit.

Closure
Explore how students feel about the way your unit
on sexuality was presented. Ask for’ their suggestions about
‘topics that might be added or for different ways to introduce
activities and issues. ‘ ,

_ At the end of each session, ask students to describe’

what they learned and how they felt about the day's activities.
This de-briefing may help to correct misconceptions or eliminate
possible discomfort about sexuality topics.
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PARENT CONSENT 'LETTER

~ )

Dear Parent, a - - . - "
Your 'son/daughter has chosen' to take an elective class at

. . High Schaol titled "Peer Counseling". This course

.. 1s designed to help students learn how to help other- students
effectively. Peer counseling is a part of the regular Watsonville
High School curriculum and is taught by several teachers and
counselors on the staff. .
PR Skills taught in the class include learning how to be a good
listener, how to communicate with others' effectively, and how
to. help others make decisions without giving advice. Students
also learn to examine their own feelings and .values in the areas
of family, drug issues, death and loss, and sexuality. S,

°

_The purpose of the unit on sexuality is to allow students to
~ explore some of the feelings "and concerns they have as adolescents.
It is NOT designed to be a sex education or family life unit.

As part .of the peer counseling course,' students have an oppor-
tunity -to choose assignments where theyrwill help another student

with a.school-related problem. Typical assignments include tutoring,

- helping students who are new’ to the school, and assisting guidance
“ * counselors and .teachers by giving help to students who are having
‘difficulties. 1In all-cases, students will be closely supervised
- by an adult teacher, counselor, or. psychologist. '

n In order to measure what students learn as a result of this
course, we would like your permission to give your student séveral
self-esteem and attitude questionnaires. All information will be

be kept private and will not be shared with anyone ‘without your permission{h,

If you agree that your- son or daughter can participate in. the

peer counseling class as explained above, please 31gn below and have
your student return the form to school, NO student will be enrclled

in this class without parent permission. .

Please contact me if you have-any-questions.- You are welcome to
" -visit class sessions and to examine any of the course materials. Thank

- you for your cooperation.

Sincerely,

"'(Signed by schodl psychologist' N
/Jor Peer Counselifng instructor) '
K . High School

\_,,B(‘;){?ne- Number - -~ ~ .
. W N N

S ' — . -
-*1 give my consent for my so daughter to be in the Peer Counsellng

.

‘class. at - ] ol as explained above
o o "/\. a o - {/ =t
Date: IS T 1gnatuf€?\x
&) ' : ; ' - e
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PEER COUNSELOR ASSIGNMENTS

NOTE T0 LEADER:  These aéugnmem are samples of those
that we have used with Units 1-9. We have -
found that some type of outside assignment

L4 necedsarny to help students practice and
dntegnrate shALLS Learned during group
ses8dons. Anothen dmpontant use of assign-
o ments L& to balance the Largely onal taAkA
o done in class uuth wiitten work. .

. Othe Augguuom depending -on the interests

. and skAEL Levels. of your particulanr ghoup, might
-dnclude reading assignments grom Vinginia Satin,

9

Carl Rogerns, Enic Berne and othew popular
source books, and/on having students keep a
journal of thein peer counseling experiences.

Fitms are also excellent discussion starters

and can be used to spark assignments. A List
0f §itms &8 available from your county Curri-

cubum Materials Centern-and incfudes topics

- .duch as peen helationships, 5amd,g, dnugs, and

pw onal redponsibility.

Introduce yourself to someone you do not know AT ALL. Write a para-

graph describing how you felt about the experience and how you think'

the other person felt

Meet with someone from this class or with'a friend or family member

to practice active listening. Write a summary of your conversation,
recording both parts in script form, or make a cassette tape of your
practice session. :

Example:_ ~ Joe: "I could haVe killed my brother
' ' when he tore up my English paper!"

"Me: . "You were really angry Lot

Play‘detective. OBSERVE someone for 5 minutes who is talking with
someone else. Notice posture, body movements, eye contact, tone of

voice; and other non-verbal behaviors. Write'a summary of what you
- saw and heard. BE SPECIFIC! ‘ )

~

Con

Send effective messages to 2 people you know Include all the parts

defined inm class. Write down WHAT you saild each time, HOW the other
person reacted, and what you might have ADDED to,be more effective

Sénd 5 "T" statements to family or friends. Write them down and

_describe the situations where each statement was.given.

Choose 3 people who‘have -given you special, personal help (other
than family or’ friends). -These might-include teachers, counselors,
ministers, - or other adults. Describe how each omne helped you what
they did that was helpful, and what was not helpful

<
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Interview someone you do not know well, Include 2 closed questions,
2 open questions, and 3 "how' questions. Summarize what you learned
about the person. Were the questions you asked effective? Why or
why not? o

Practice brainstorming with, someone in your family or with a friend.
Write down what the situation was and the list you came up with as
you brainstormed, :

-.Example: grocery list for a big party,

chore list,
-places to go on the weekend, etc.

_Help someone who shares a school problem with you to clarify what

the problem is and what he/she wants to change. Write down this
information in a paragraph. ' o

‘ Guide someone through the entire decision-making process;. Record

what happened at each of the 8\hpeps. " Describe the outcome (what
choice or decision did the persoﬁ\make?), and how the other person
seemed to feel about the help you gave. How do YOU feel about what

happened’

53
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-ITI.

IV,

VI

" Non-Verbal Encourage-

"(Eye contéct,‘ﬁead

'& feelings accurately)

- (using closed, open,

. .lying values beneath

Brainstorming"
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PEER COUNSELOR PERFORMANCE RATING SHEET

DIRECTIONS FOR LEADER:

i
“

This.nating sheet is presented as |

one method for evaluating peer counsel-
ing sR{LLS. This particular sheet might
be used-at any time after Unit 8. Otze/z/s :
may be constructed for different shill
combinations. ) '

Name

Date
. 20 pts .15 pts 10 pts 5 pts 0 pts
[;ExCellent Good . | Fair Poor [Not Observed|

ment

nodding, posture,
etc.) :

Active Listening
(reflecting content -

Queétioning'

informational, & '
feeling questions
appropriately) -~ -

Valuéé-Clafification,
(bringing out under-

choices)

Alternatives

_bringing out other
possibilities)

(providing several
choices to client--

Decision-Making

" (using various parts

action planning,

of the radel such as

follow-up,. evaluating

alternatives, etc.)
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COMMUNITY RESOURCES FOR PEER COUNSELING CLASSES

Tt is important for peer counselors and peer counseling teachers
to be aware of a variety of community resources and the specific services
which they provide. Not only can peer counselors learn to refer people
to these agencies appropridtely, but counselors and other representatives -
from nearby agencies are often willing to speak to peer counseling classes
and thus provide valuable enrichment to the peer counseling curriculum.

/

In most communities there is some type of community resources directory.

which lists agencies which might be useful. In other .locations, members of

‘a major ‘counseling agency can be helpful in identifying those agencies

10..

11..

which can be helpful to your n;ogram. '

The following is a list/GE agencies and people from the Watsonvilie
area which we have identified as resources for the HOLD peer counseling
program. ' s ' ) '

}

Agency and Contact Person | Speaken Topich
Al Anon - 688-2058 or 2059 .
Mary Ellen Alcoholism
Dawson Learning Center - 722-5911
Sandra Pounds CL Drug Values. & Clarification
Parents' Center - 728-2233 : Parent-adolescent conflicts
Baadri Dass - . Centgring & relaxation
Volunteer Seérvices - 728—i438 ' Voluntéer»opportunifies
Polly Raven . . o in Watsonville
Yonth'Employment‘Services = 724-7531 Job opportunities for
Maxine Engleman . . low-income youth
La Coalicion - 724-3801 =~ =~ = Multi- cultural counseling
Frances Tavera ‘ issues
Heartbeat House - 728—2295'
- Jean Hanley , . o Crisis Counseling
Hospice of Santa Cruz Co. - 688- 1286
Marilyn’ Young Death and dying issues
Rivendell - 688-1286 - Personal_nower and
Tony Hill : _ self-esteem - '
Youth Services - 728-2226 o - Youth rights,
David Sawi . o runaways,

Theresa Biggam
Peter, Gaarn .

R X : ' ‘ .
Switchboard . . Counseling and other volunteer
Charlene Lages ' opportunities in Santa Cruz Co.



12.

13,

14.

15.
16.
17.
18.
19.
.

21.

Probation Department - 688-2033
Mike Cowan

Family Services - 724-7123
Nancy Norris
Signe Frost ’ - ¢

Center for Human Commenication
- Ed Frost '722-7737

The Owl, Salinas . |

George Salas !

Chiildren's Protective Services -

Liz De Cristoforo - 688-2033

* . 0 o

Pajaro Valley Mental Health Clinic
Max Camarillo 722-3577

Planned Parenthood - 722- 7526
Nancy Abbey-Harris

Teen Age Mothers (TAM) - 728-3311
Sue Hill o

Suicide Prevention - 426 2342

Jerry Freeman

~District Psychologist - 728-3311 '/

Bonnie Wendt
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Legal issues with youth
Transactional -analysis, "
adolescent family counseling

Transactional analysis,
counseling issues

Drug alternatives, hypnosis,
centering activities

s

Incest, child abuse

Etress, mental health

issues

Sexuality, birth control

mEerly pregnancy- and

child care

Suicide prevention
strategies

Self—esteem,‘Hecision- ‘
making
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III.

Iv.

- THE E*PERLENTIAL LEARNING MODULE

NOTE TO LEADER: The experiential Leanning model (3 included
An Lhis manual as a guide for developing
additional peen counséling Lessons and undits.
The §ive steps below provide suggestions fon
planning Learning activities L appropriate
discusslon questions.

~This model (s based on Cart Rogens ou\éwnptwn
that people can-and should be responsible for
thein own Zearning, and that the most effective
Learnning takes place under self-directed con-
ditions. Including the five steps below 4in
every thaining activity will Ansure maximum
Learning and application of basic concepts.

EXPERIENCE: Group members should first be presented a coﬁmon,
structured learning experience. Directlons need to be clear
and specific time allotted for completing the activity.

PUBLISH: After the structured learning experience has ended,
students should be guided in publishing their feelings and
reactions to the activity,

EX: ' How did you feel when . . .?

PROCESS: The third step in the model involves helping group mem-

" bers to compare .their personal experiences with those .of the
rest of the group. How were they alike? different? What

did they notice about how other students reacted?

GENERALIZE: Leaders should then help students generalize from

their own experiences and those of the rest of the group to
what 1s true in the outside world.

EX: "How was what you and the rest of the

" 'group experienced today like what always
happens when . . .?- How was it different?"
"What can we say is usually true about
this kind of experience?'™

APPLY " This last step 1nvolves 1nv1ting group members to apply
" their generallzations or truths from step 4 to future experi=

ences.
¢ EX: "What will be d1fferent the next time

you . . 2"
"What will you remember about . ._f?"
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NOTE TO- LEADER:

Behavior -~

Brainstorm -

123 -
GLOSSARY

Peen counseling Leadens who have not had
background experience .Ln the fields of .
counseling, and paychology may encountenr
ungamilian teums Ln this manual. Some
of these terms have been Lncluded below
with theirn contextual meaningd a8 used

An the Peer Counseling Training Manual.

For those wonrds not Ancluded hene, the
glossaries of major counseling or pdychol-
cgy Lextbooks might prove helpful hesounrces.

This term refers to discreet, observable actions
which may be either verbal or non-verbal. N
A group technique used to elicit the greatest possible
number of ideas within a limited time frame. Partici-
pants are instructed to contribute suggestions’ no
matter how farfetched or unworkable. Clarification,
or "weeding out" inappropriate contributions, takes

+ place AFTER brainstorming has concluded,

Centering -

Closure -

Confidentiality -

Dyads -

Facilitate -

Fishbowl -

An activity which enables the individual to

" experience calming and inner awareness; the purpose

is to help participants focus attention on their.

. inner experiences rather than the outward, external

environment. -

A closing activity which reinforces previous learning
experiences and integrates them through past and
future peer counseling applicatlons.

A basic condition of the counseling relationship; the
counselor assures the client that personal disclosures
will not be shared with anyone without the client s
explicit permission. - :

.Groups of g'participants.

The act of guiding and helping a group toward an
agreed-upon goal; the peer counseling leader facilitates
student activities in order to achieve specific learn-
ing poals stated for each unit.

A double-circle techn1que wh1ch structures group

' sharing; one group is instructed to discuss their

experiences in the center circle while the second
group forms a larger surrounding circle to observe

 without talking. Later, the outer ciPcle members

-move to the center and;those formerly in the center

move to the outer circle, and the discussion is
completed by the new center group.

120
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9. Owning Respongibility =~ Acceptihg the consequences, both positive
and negative, of particular choices and actions.

10. Model - A gulde which outlines a series of "Steps which'may
be followed to achieve similar results to those
produced by the original activity,

11. Process - The act of exploring reactions and experiences
triggered by a discussion or learning.

12. Put-downs = A verbal comment ‘which attempts to discredit or
embarrass another.

13. Relaxation.- ‘ The state of feeling calm in mind and body achieved

. by suggestions to relax specific parts of the body
and to slow and deepen breathing.

14. Role-play - A learning technique where participahts assume

identities of others in a giVen situation and,react
accordingly.
15. Triads - Groups of 3 participants.-

.1[‘"’
! PL
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NOTE TO LEADER: Th,co bibliognaphy provides a partial List of
nesounces for the peer counseling Leaden.
Some. neferences are included tu provide Lnfor~
mation about various kinds of peer coundeling
. programd; ovthers offern explanations of relevant
counseling approaches.

Stared (%) items are considered appnopua,te
fon students reading at the high school Level.
Similar types of books are available at Local
bookstones on school Libraries. Depending on
the nature of your progham and the needs of
your students you may want Lo suggest a specific
outside reading List 60& your peejc count eling
ghoup.
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