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Introduction

Mnr;ll education 1s again generating attention i hoth the popular
press and the educational literature. 1t is one of those wopicy whose
importance seems only o be vutshone by its complexities thatrun the
gamut from issues of theory to problems of application in schooly and
Lissrooms. And like most really important questions, it does not lend
itself to easy formulas or quick answers. The purpose of this fasthack s
to lay bare the major issues of theory and public policy and 1o suggest
how educators might approach their roles as moral educators i the
real world of schoals.

Before getting to those issues something needs o be said about the
term “moral education” and how it is to be used in this fasthack. Many
people are put oft by the term. For some, 1t connotes repressive actions
or puritanical attitudes. For others, it immediately sets up a we-they
controversy: “Will we each our morality or theins?” While 1t maght
satisfy some to use a less loaded term snch as “avil educanon,” this s
merely a cosinetic elfect. The issues esiding beneath the tenm dotonch
deeply felt attitudes, values, and beliefs: but there is hiude to be gained
from hiding behind a new term, Also, the term “motal education™ hasa
substantial history, and a -hange of terms wonld cut us off from that
rich history. .

Another problem with the term “moral education™ is that it has
many different meanings. Fven meanings of the word “education”
vary from conditioning individuals to make new responses to stunuli
to tntroducing prople to the best of what civilization has 10 offer. So
too, the word “moral” has meanings ranging all the way from what

Qo



somenne decides feel gond e panticnlasation bt God e
vealed o be goodand conect, While iomas noteliminate the ambig -
tes, s Gasthack Tshall we monal education o mean what the
schaol does, directly and mduecaly, o aftec hotly the studes" ethical
helavior and their capacits o think abont isues of night and wiong.,

T order o esplone the issuesand problems siuounding moral edu-

cition, Fhave used s question-and-answer founit Gl s an intenview.
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Questions of Definition

Q: Could Thegin by asking a lew questions whout vow definition? For
mstanee, what do vow mean by “Whan the sehool dows, direetlvind in-

dnedhy L F

A Fine. | mean by those words the things that are conseiously o1 un-
consctomly done b weachers and adminisators in the comse of a day

anochool ven, from ordering textbooks o holding examinations,

~cuconmsehng noubled childien wdeating wath disgruntled parens,
some ol the things we educaton do-=vome of o merventions i the
rvesof citldren—ae dareciand planaed and consdon, Forinstnee, o
conscions deision s made that the fifth grades ina particalarschool
will have twents minutes o outdoor exercise st midmoming evervday,
weather pamiting, That, like other canicular decisions, iy diet
interventien, |he cldren gethesh g, ran aroundand get ange m-
cleexercise, and come back veady o relocus onacademic gaks, On the
plavground, though, @ andiul of hoys vegularl bully Randy to he
print i e T tecess and diesds coming o schoal, This ballving
and Randv's veaction iy i unplanned, wieonscions, and et
teular etlecr, Consider amother example: A high school histony teacher
belieses that siders earn more i she involves them tn debiates over
wterprenations of partianla histoical events, Iy onder to do this she
wpicly divades the chasses it two debate wams, bovs agaimt gils,
Phe direct, comaions interventions lead o learming historical faces and
merpretations: abo, someshillsmhow o debate, The induectand un-
consaots intervention veinforees the idea thar males Gl females me

adversies which perpetuates the so-calledd wan between the sexes,

1
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Q: Whataboun the other pant o the definition="affectethical behiay-

tor and capacity 1o think about issues of nghtand wiong?”

Ar This refens to the school's role in clarifying what i ethical hebay:
for. For instance, bul lving, lving, or cheating willnothe tolerated. On
the other hand, prompiness, carefully done work, and famess deal
ings among people iy stessedd. As o thinking, the schools wssist il
kinds of thinking—from mathematical to intuitive. The everydas
human interaction in schools and the contentof the many curriculum
areas offer sitwations through which teachers and students quite wau-
ally confront issues of what is morally conect and inconent, And,
again, with both thinking and hehavior, there are things the school
consciously mnd unconsciously teaches, consciously thiough the overl
cumriculum and wnconsciously through the covert o hidden cimicu:
hum, My suspic o s tat the hidden, woral cuniculumol theschool iy

very strong indeed.

Q: Is morat eduation just another fad, something else o keep every-
one's mind off the school's essential task of promoting learning?

A 1 couldnt disagree more! Nothing could be furthe from 2 {ad.
Moral education s been a responsibility of the schoals from their
beginning, The great Greek philosophers like Socrates, Plato,and Ariy
otle vsere all concerned with moral education and devoted mudhatten-
tion 10 i1, The great educational thinkers like Quintiltan, Comeniuy,
and Pestalozi saw the moral development of children as an mtegral
part of the school's role. The nineteenth-century English philosophier,
Hethert Spencer, believed the central goal of education o bethe formi-
ton of high moral charucter. In our own country such educanonal re-
formers as tlorace Mann and John Dewey s teachers and schools s
cucial to the moral education of youth anel the moral health of the
society. There have been some things done under the banner of moral
education that have been faddish, but tha: is nothing new. In the
Last few years there has been a "back to the hasics” movement, Without
getting into just what people mean by “hasics” andwhether or not that
is a faddish movement, let me ask you, What could be moe basic for

10

alication than to help stdien grapple with iwuesofright andwiong

anel help ahem become enteal, socally responsible individiah?

Qr Albightitsota el Bt is 1t Jezal? Cananteacher orachool-
e engaage ol education without wonving aboun heing hauled

Inie conne?

& For what 1 is wonth, | ook the fact that schaal peaple e heing
wiedwith such frequency i aalidicatom ol thebeshdown o,
We don't know how 1o deal with controversy resonbiy i a o
e way, so we run to the liwvers o ke sie ourown sell-interest iy
wived ot that we e protected agaistsomeone ehe's selfeinterest. But
let e get back o vour question.

A few vesns ago a seseancher, Nicholas Sanders, Tooked atafl the
wate edncation cnters and state codes he could get Ty hands on and
examined them for references o motal education ov the teihing ol
+alues and the skills of citizenship. e found support for moral el
ot in 40 of the 1 cades he was able o obtain, The wordywere dilfer-
et from state tosgate, ut the intentions were quite e The hools
ate expected 1o promote moral thinking and behavion, On the other
hand. there seems o be lintde in the state codes 1 suggest i the
«haols should not consciously try o bea mota force i the lives of st
denss, As with everything else. though, therightsof the individual have
o b vespeated el schools ot do such foolish things as promale
sacial ntdernee on sone other antiocal, udemocai hehivon,

B the wav, the founders of our conmtry clearly saw the necessity b
moral edducation e sehooly 1o insure a democaticsate Winingin
1738 ahout it educational plan for his home stne ol Virginka, Thomas
Jelfersom saidsucha plan would have raised the mass of prapletothe
high ground ol moved responsibility necesvary o their own safety ad
anderly govermment.” Johue Adamy wiote, “Religion, movalin and
knowleddge being necessary to good governert and the appiness of
i schools and means of legisbetonshal} torever he encouriiged
Iy the sunes” I general, the g § athers perceived public edu-
cation as central o theit noble expatiment becse they envisioned the

whous 1ole s fotering a moral peaeestion of social alfairs,
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AL There seem mlwl.mI\(l(-;n«-\idrmulmlhm'xssn;»lnnl fon s,
e Galbap poll of public atirudes foward el o pulidished i the
PhoDelia Kappan dcaned that 39% of the Sancry o people Livone
ol st tion Dt would deal wih ymonds anl mola} bl
[hiv i exactly the same pricetage i fasor ol the ool iaking
Actserole ol educaion Gevens e whey thesame question
wasaskedl. I ehatsame vea, il 4 sutsey of Phi Bel apps own
membership and found dha 847, of theeducatonesponding g
the view that the sehools shouid be acely mvolvetd i moral ey
ton. These are, i e mpressieh bigh percentages of e cans o

agiee onanvthing, parialarly something tat s alleged 10 be
niosenll,

Moral Education: Pro and Con

Q: Iy vl ke i for the s ool lietng imolyvul=

shat e the best teasons for and agnst oral edvcation 1 (e

schonls:

A There i e o s on eady s, ond o e contect, L
Lavor of the school bemg imohel

Lty startwith e cose agamst, Fist, smonals and valies are e
ve peasonal. There is oo drversity =-hvensity that st be ge-
sprcte=to e a progta of monl adurion i oo schols, Sorme
Gromps ot il wouhl be offended. Second. moral e ation
would he difficult v do ot idoctisanme. Teadhing whar iy
oo s Dl ey nationsa e, | heoder eenertion ey
views il values on e soung, Schooly should ot e engaged i 1.
dacinmaton, [hird, monaby and salues are vers comples. Aeteahery
o detide fon sontens what chubdien shouhd o sl ik i this e
Phew v o special vt o espertise i thee matten, Founth, i
e shonots take ot and tho g oot o of 1, there sill be s ernifi e
actin st i Aol the enemies o the schools will o on althe
worsonk, and the support that does it w il e condd farle, I
Wl sty he asking tor gouble

P’y the case fon the apanttion,

Noe, Jetme ke the e forand, adong the speak e of
the ot vl abose Pist s s otsomethone e, As o
dieite eather, thesehoods Ive atwass bee Joobed 2y oy sl o]
ol education Suve, o thes aned s mnky and iete e
fuestions s ered, bt s quite sinply e was tines gre in

thisanena ol hle. it it salid veason ol moval e o,

I



CIY TECORIIAC L 1 COW==aRd M COWE YOU==]ROVIGE 310RE 1S ol
vouth-related problems from drig andaleohol abuse to the high e of
tecnage suicades o sesual promiseuity, Alihough wany peaple arecon-
vineed that vouthare more mosally atse i everhefore, Teaannat sy
that 1 know this with any surety. Tdo helieve, though, that voung
prople e confronted with many mote morally ambiguous problenis
than varlier generations, and they have less and less support in under-
standing and resolving them, The family asa weaching unit s weak. So
15 the chureh. Television teaches o great deal, and there are veal ques.
tions as to its impacton the moral thinking and behavior of children,
who clearly are grosing wpy ina different world, A few vesns ago eco-
nomic historian Robert Heilbroner wrote abook titled On the Human
Prospect inwhieh he reviews all of the probable catastrophes confront-
g society—from the probability of our hecoming inolved in a mir
clear sear toour chances of surviving without doing serious damage 1o
the ecosgsien. Heallroner concludes thit what really s people upset
iy thetr imabiliy 1o pass o their values—presumably cherished
vilues=to their young, Something seems 1o have seriously impaired
the process s worked in the pasl.

Third, there e things that teachers have always done tha have a
positive moral elfeet on children, Also, there are some newer ip-
proaches to moral growthand developmentwhich Bwill ondine Later,
Bt neither of these sequires teachers 1o he traimed as moral philoso:
phers or to he centified as sains,

Fornth, whether ateacheroraschoolis to be imsolved inmoraledu:
canon iy notamiater of choice, Moral eduration s inevitable, Buthon
onie teaches moral educuion 18 choice, What is taught o allowed o
happent is alyo o choice, Letme put it ihis wag: You cannot send sis-
vear-0ld children 1o school for sis hours a day, for 180 davsirvear for |2
o Vvears, involve thent inall sonts o intenpersonal situations from
chastoom o plagground, espose theny to the hastory and literate of
the Tuman race and notalfect them morally, Educarion is nota value
fiee activity. Issues of persomal and social values and morality are
woveninto (e very fabric ofschool. Thequestion should be how 1 do
I

Approaches to Moral Education

Q: Couldwe go thentoways teaches can consciously engage in moral

aducation? Or, s vou call it the "how" of morad education?

At Fine, One way o nswer the “how” question s the “three E's"ap-
preiach and another is to luok at some of the altermatives conently bes

ing practiced

Q: Three £

A Yes, that stands for Exhortation, Example, and Expenence—thee
wavs cildien e morally edncated e our seliools and throughout the
world, for that mauer, The st £, Exhontation, referstopeopleelling
children what s vight and wiong, wrging them to helase in this way
and ot in thatway and, in general, instruciing them to live by centain
set of standards. A good deal of this goes on in our schools. Sometmes
it 15 subitle exhoraon; sometimes it is notso suble.

The second ¥, Exvample, vefers w the moral or ethical model pro-
vided by the teachory or, or thatmatien, other studenis, s hology
weaeler tothivas lesning by modeling, The sudentseesacentamin pe
of ehaviar=loth words and actions=and mitates. For G,
stadentt sees an excimple of entional contralshenadaste isguite
v 1o the teaher who responds fiemly bt with elear respeet for the
olfending student, Theteacher ismodelinga certain wav of responding
o eonflien 1 the stadent hasa positive regar for the wacher, there i
higher probiahilty thahe will respond in ke manner inasimila sito-
ation than 41 he Bas Dt regard for the wacher. Of course, long hefore
psvchology came wp with the term “modeling behavior” wespoke of

5



many of us 10 forget that whether we are teaching Jong division, o1
geography, or keeping order in the Tundhroom, we are modeling all
conts of other things for childien, sind prime among them is moral
hehavior,

Bttt me move o o the thixd E, Experence, which efurstothose
gituations that invalve students aciively n experiences where they e
respond with ethical ot oral behacior, There ate different types of
moral esperience. For instance, the student becomes involved in i
Jebme about the American usc of the atomic beb on Japan in World
War 11 Here the esperience is primarily intellectaal o1 verhal, Or
another example; Suppose the teacher asks thestudents to give ap thelr
Saturday mornings 1o pick up the dehris around the playgrownd. The
udents are in @ very differenn experience involving both mind and
by, They are doitg things with moral content, rather than just ke
ingabout what isvight or convect. would like o come back o his par
ieular type of experience, Meanwhile, T hope i is clear that Gl
these approaches can be directed by sellish as well as pesivive mo-
lives—an example i1 be a ad example; an espo lence can sich stu-
denis ot 1o st on'xers and to Jook ont for “mmbet one.”

Bt let's move o1, Another way 1o ook moral cducation 1y 1o
examine some of the actual appaches avalable to teahers
wols, Lt me swggest four approaches cunently being used that de-
serve siudy and comparison, They e vilues « Lfication, toguine

moral deselopment, value analyss, and weaching a set of values,

Values Clarification

The irs, and b far the most popular of these pproachies b called
values elanification. Some ke ligures in the develpment of this -
poaclane the e Loy Rals. Sicey Simon, Menill TLamin, and
Howeard Rirschenbaunt to mame justa few. The meaning of vadues
Aaritication v i the term, The sdent s gisen the oppontuniiy o
grapple with isstes of persont prelercnee,and 1o diseover ot clany
wliat o she believes or holds desn, Some of these siestelatetoper-
ol prefesenes, for exanple,the ise of Jeisie tiwe; bt amany el

with deeper ethivalissues, suehas o antitude towsnd cntatn e,

1

values to the sunfee, and they ab s hea what ather students heheve,

Values s cation nses i senistep scale of valning from simply
makingaprefeentialhoiee wactuallyactingonone s hoee o

sistent wars. Tneffecd, the scale suggests (i values should notesis

ajust the vetbablenel, b Jonld be acred upon in our egular hfe.

[ the st Feen vears advacates of values chnification have been

VeI adive 1 developing ¢lasstoon imulations and games and i
holding workshops and conferences for teachers, Thechsoom ke
tials, whieh e widely available and vasy (0 use, e dosigned 0 help
fere they stand on particula estions of

sindents become aware ol W
“Whatwonld vor ol

value, For instance, 1 teaches might ask Lass,
o suddenly received unpise galt of STN? Would vou putitinthe
ke Give it to charitg: Spend 1Eon ousell?” Thenthe teie et gy
around the room giving cach stadentan apportuLy lon qond or o
yay “pass” 1 heon she piefers. Values arification s notsup: s 1o be
Loercive i any way, I that same ven, the teachers are exprcted o be
quite open i acceping ol studert tesponses. Teachers may givethed

snernviews. bt should doso i manet diat is ot authoritaran, But

hatk o the S0
The teacher may e
ook for commenton how toanterpret the tallv. O,

CNow, ety suppose vou

cord the frequeney of i dholie alter gowng

atoand theymand
(e teacher wight chiange the iles and say
wore given the surprise S100 and you st spend it o sousell, on
et ing vou want, Ok, whia wonld you thooses™ Tupicallv he
teache. aceets the studeats answets, ok ohig for st Aol
choices o Ty way ptimg wudents on the defensiv,
Fyentially, the values dhanfication approad dtieatpi 1o
1 proess of choosing, prising, and aeting o then

e described above iy s

el shle

denty engaged 1
conpenthy held values. The feed chotee

e of s ethods emplosedd Anong (e s others ane thevaie

o stategy, the s heersategy, and the pbli eI,

[ (he value conmuum exercdse the teadhe draws d e on the

loand 1o fepresent 1nges o apinion onraconuosenstatopie, Theends

of the line tepaesent the estente positions, For stanie, the e

i
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the statement “no control.” The teacher indicates that hetween these
two ends there are numerous other positions, and she asks individual
students 1o indicate where on e continuum ther views lie. The stu-
dents are asked to briefly describe their positions withour giving their
teasons {or holding the positions.

I the values sheets strategy students are given a written satemen!
outliming a panticufar value thay might, for example, deal with civil
liberties o ceriain social policies, Students are asked to write thelr own
responses 1o these statements, Occastonally, the teacher uses the event
for class discussion, but the major emphasls is on having the students
think through and write their own value statements,

With the public imerview strategy the eacher lists a number of
topics on the board such as family life, money, sports, politics, hoy - ¢ir
relationships, and smorgashord (meaning a wide ranging discussion),
The weacher asks for vohunteers o be interviewed o topic of their own
choosing, Once there isasolunteer, the teacher engages the shident i
public interviess, The teacher may ask any question, but the studentis
free to pass on any question he feels is too personal or doesn'twish 1o
answr, However, if he does answer a particular question, this gives
him the right to ask the same question ofthe teacher, This opportunity
(o “pass” and the opportunity 1o ask any question you have answered
provides a wselul check on invasions of priviies when using the publi
intersiew straegy. These are just a few of the mans strategies that the
values clarification people have developed aver the kst several vears,

Values clarification advocates have made bavish claims about the
tlficacy of this process, According 1o some enthustasts, a vadues cnifi-
cation program s supposed o e tendencies oward apathy, Highti
ness, uncertainty, mconsistency, dnifting, over conformnity, over di-
sentizng, and role playing, Conversely it 1s supposed 1o help vouth he-
come positive, purposeful, enthusiastic, prond, and consistent, There
have heen a nuiber of evaluations of values clantfication programs,
and mostsertous researchers do not helieve these claims are upheld e
prically.

SRR AR T HTEPETURIE TG BRERDRTIRETEWAY, DICY GHEmotl-
vate students o think about issues, hut as teachers they do ot have 10
Lake vesponsibility for dealing fully with the complesities of each issue,
They feekthev base done their job by geting voung peapletoconfyon
these vilue questions and by indicating to them that thev helieve the
confrontation is importan,

Values clantficarion is not without s evities, however. Some evitics
aredisturbed with the values clarification approach hecanse i does ot
make i distinetion hetween moral and non-moral values. A student'
preference for leisure time activitiey=-not usually & moral issue—gels
Jumbled together with preference en issues of interpersonad firess
and sockal Justice and on suey problems as enrenched poseny, eutli
tasta, andl genetic manpudacion, Ochers feel it is immensely super-
ficial, often involving students in heady issues withont careful use of
thehead. Saieanother wag, students express their apinions on mora|
tssues and st o the opinions of others, Often, howeser, the essential
moralisstes are ot subjected to houghtful anabysis with carelulseru-
tim of evidence, examnation of the lesons of history, or the testimony
of experts, So the siudent may end wp, o the one hand, with the idea
thiat ampontant moral wssues do not need to besbjected to careful and
thoughttul amalvsis and, on the other, that his ar e opinion on g
motal isue is Just s good s anshods el

Sull, wis nosementwith s great deal of appeal toeachers and st
dents and. s such, it should be understond b people involved with
moral eucation. While it s surtounded by ancenaintiesand poterntial
By, e the hands of i thowghiful weacher uspectithas great posi

tive value, partiealarly 1 it s not the only approach e 1

Cognitive Moral Development .
O Fave s vecentdy ot the sork i moral education of Harvard
psvehologist Laserence Rohlberg. Ave vou bamiliar with it?

Ax Yes. Kahlberg s the contral figure in the second approch called
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e, fet'ssimply call it moral:levelopment, However, weneed twkeey
sightof the factthatitis a theors thatdeals with cognitivedevelopnient
and is concerned with how we thinkthat is, the strueture of think.
ing=rather thin what we think or what we do,

While vatues clarification was developed by educators and s vathe
light on theors, moral development has come us from theory buld:
ing and psychological research, Only in recentvears has there been an
attempt 10 apply it to the classroom, The key individual assocrated
with the theory of moral development is Lawrence Koblkerg of Har-
vand University. Kohlherg became Gascinated by the eatly work inthiy
are by the Tate Swiss pssehologist Jean Plaget. Praget, atone pomt in
his Life, hecame merested i how moral judgment develops and how
children acguire rules. One of his “experiments™ was to gt on iy
knnees and play marbles in his village square with young boys ol difler-
ent ages from 310 14, While playing wath them, he asked them ques-
tions about the rules of plaving marbles; Where do the rules rome
from? Can they be changed? What happens i rules ave broker? Wha
Piaget noticed=and what lecame the basie insight upon which Robl-
herg s buile his theors=1s thiat childven at different ages have dis-
tinetly dafferentwavs of thinking about moval questions, Thestrictune
ol their thought has cextain Craractenisties but chinges over time, be-
coming increasingly more complex a8 1t considers mone aspecis of the
situation. Kohlberg's vesemel, which has Deen going on now o
almost 30 veas, has Ted o theory that deseribes distingte stages ol
moral thinking and how people move=and do ot move=thiough
hese stages,

Ruhlherg's theors has been undergoing cliange over the vears, bt
in ity most well-known form he deseribes six stages of woral think g,
1 ve first stage, which childrenenter abontage thiee, is the punishment
andrewardoentation, The child reasons morally on the bisis ol heing
rewarded for being good or heing punished for being barl. Stage 21y
called the instramer tal-relativist orientaon, The personthianks hout

noral sstes from a rather selfish perspetive and is dominatedd by the

2

coect wiv, et we try 1o live by and live up o the expectations of
those aronnd us, Stage 4 s sometimes called the L and onder” anen-
tation. Awthority and respect for the social order become domipang
heres sodoes anappreciationof the b aa preserver af thesactal gonl.
Stage s thesacal contactand imdividual rights stage, Mozl respons
sibilits s seert from the perspective o a social contvaet suelyas the Bl
of Rights which states concern for the rights of the individual and con-
cenn that the procedues of due process are followed, Finally, at stage 6
i the universal ethical principle orientation, sehich i, by the way, a
stage that few people seewt wattain, Anindividualat this stage habiny-
all reasons siccording to his or her awi conseience, according o sel
chosen principles such as justee and respect for the dignity of

human heings.

Q: Can you tell what stage I'm at?

As Frerehody wamts 1o know thar as soon as they come atos this
theory, | vealby have novidea, T onder o know, vou would have o he
tosted, Kohlberg hasan inteview method of determining thestageolan
tndividual, He presents vou with a series of moval dilemmas and o
sieny i stage alier examining thestructute of vour answers. s no the
dectston you come o when dealing with the dilemma, butthe way you
soltedt, thesophisication of vour theught, thatdeweamines ourstage
of moral deselopment, Other researchens, such as James Restand John
Giblis, have deveboped paper-and-peneal tesis using dibeias, tha do
101 1T LTECONUIING WEIeRs,

Thetedmigue of using moral dilemmas s vers important to Kohl
heve s hos followers, Notonle s it the mesns by whichone's stagee i
determined, it i abvo an imponnt means of helpig persons move
to higher stages, For monad deselopment to Like place,onesetaf think-
ing stuntures st he teplaced b another, Thisisnotdone, acconlimg
to Rollbere, e diveet teaching, wol wall, o gond bebason, nesals
hont cogntive ¢lash, fromn the confrontation of loer stage thinking

I)l
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lesma i lourth-grade class, most ol e students are prohabiv The following questions are the kind the twacher uses to reveal the
stage 2, the instumental sekativist orientation or pleasure principle wanure of the stadents” thinking;

stawe a few areatstage 3, the eood hoy nice girl stage, Witk the proper . . . .
,‘k , ) ; IS ; "l I Should Heine steal the drug? Why or why not?
interaction the stage ¢ ehildren will be atteacted 1o the stage § way of . . , o X
o , : 910 e does't Tove his wile, should he steal the drug for her?
thinking, On the other hand, progiess is stow and many people get - ) Wl e
' 108 why taty

ated at low levels, Thereare plenty o adults rumning aroundan stages | o o .
o ‘ S 5. Suppose the penson who 15 dying 15 not his wife butastranger,
and 2 The majority, though, are at stages 3 and L But this cognitive : 1 . .
L , | Should Heiny steal the drug for a stranger? Why or why not

clash, which is so important for forward progress, 1s also sequential, : . : ‘ ,
1. Supposeit'sa petanimal he loves, Should ez sieal tosave the

One cannot jump from stage 2o stage 4, 1n effect skipping stage 3. We e
JAm : “’, PPIS T ' petaniml? Why or why not?

have o work our wary showly and laboriously through each stage. Also, . : .
o o 5 Why should people do evervihing they cantosaveanather'shife,
not all cognitive clash at each stage is elfective, Going back w ou _— T
. , o , anyway?

fourth grade, i the teacher is stagedand contimually invobves herselfin e , .
, S 6, Trisagainsd the b for Heing o sieal, Does it make i marally

classtoom dilemmias and other moral discussion eiploying her stage 4 X _
, ‘ wrong? Why or why not?

strnctures, she il be elplul o the few stage $sidents who would be . , ,
o 7 Why should people enerally do evervthing they can 1o avoid

autracted to her way of thinking, but she would he of na help 1o the : _ A
o , , hicaking the law, anyway?

otk vs. Her stage-4 thinking would make no impression on the stage-2 o .
. ' 8, How does this relate o Heme's ease?
students. They would hear the words but would not comprehend the

morab struc utes. 1 seems 1o me that thisds why somuch moral preach- Alteran initial presentation of the dilemmyaand some boef discusston,

=1 home, in school, and in church=has notheen as effectiveas i the teacher divides the cass o gronps based o theirsolutson to the

might be. There as been too mach of o masmach of stages between the dilemma and then asks cacy group to come up with its best—=most

)
|
vacher and the learner 1 morally strong—reason. Once the groups have done that, a struered
i ! ! ’ ! '

"The heart, then, of the cognitivedevelopment approac b directsdu- [ debate takrs place focusing onthe question,“Shatis e nghtthing o

. : . : -
cators (o confront children with moral dilemmas=problems that have ‘ o and why:

to, or possibly three definsible solutions. The most fanious of Kehl: e s of having studennts grapple with dibenmas 1 o aid

Y . . . a1 develong . W i e arillv the
here's dilemmas s the Heing e, which goes s Tallows: e 1t dhelopeng more comples veasoning patteris. Usually the

diterumas e tabored o the expenential lesel of the stidents, By
In Euope, awoman win near death fronaspecial kindof caneer, Thoe ot exposite to the intellecnial tension and highes stage think.

was one drug than the doctors thought might save ber. fowasafonn ol : : T -
g, hilden acguare higher and more compreliensive stages of mozal

g was expensise 0 ke, bt dhe gt was hargang e i peasoning. Koblberg justilivs the schonls eaching this process by in-

what the drg costhin o make, Hepad S20 for theaadian i charged
2,000 for a sl chose of the g, The sick womnan's bushand, e, f the future of our democrac we st help childhen reach tis level,
went toeseryonie he bt bortos the ey, bt he ol only g o | Whtle at's an interesting point, i is odd Ut teaching childien higher
gether abont §1.000. which is hal of sshat it cost. e told the druggrs
that i sife was dying, and asked him o sell the drug cheaper oz let
pay Later, But the druggist said,"No, | discovered the drug o P going

radium 1t drogeist i the same town had vecently discosened, The i
I
|

sisting that the (LS. Constitution is a stage5 document, and o instne

i levels of thought=moral and otersise—needs justifying.
Rohiherg's theory of moral development isan aptimistic one. We

0 2
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+ particular el there s o hackstiding. A Rohlhog's theory and
assodaterd eseareh have become better known, and since heand others
have attempted o apply 1010 schonls, a mumaber of practical-and theo-
tetical questions hase been raised, anly e of which Dwill mention.

Fist the theory s continually being modilied, and repuable
tesearch jounnals have published reporis vaiving questions dhout the
cnnpirical basis for the theory and the positive results of progranis
wehere this approach has heen applicd. Second, the theory isa rather
warow one, concentrating 25 it docs on reasoning and anly indivectly
allecting hehasior, Tt s questionable whether American parentsate gor
ing o buas an approac 1o moral education hat comeentates exelu-
yively oy thinking and lias so lite to say about Eow Dubdenactuatly
hehave, My osen concern s the trning of this b v fmoral e
cation it & word game with lew implicata o atn, Teaching
our children how wdiscourse about complex petsuandFand social issues
without helping theny in the world of action could be an empty nd
dangerous victory. This particular criticism, by the way, holds rue for
values clanficanon, wo.

Still, Rohlberg's work appers 1o be of basic significance. Triollos
aiongsidde a great deal of other research that suggests we go through
definable and distinet physical and pvchological stages 1ty sery
well bethat it s mue oo early to judge the potential of thisapynoich

o monl education for schooling,

sloral Reasoning
) Very iteresting, B 1 sl Tike 1o Know what stage Pyt

A Belioe me, sowould L Bursinee T an'tellyvouthat, ferweredlyou
about the thivd approach instead. The third approachy s ealled moral
reasoning, Actally, it goes by mans tanies, such as skillsfor ethical
action, value saalyss, cognitivist approach, teaching philosephy to
cildren, and strategies for solving values questions,

Fliis approsacy bas an old and hanned nadition. Quite sinph,

0.]

conthonted s problem ssues, Thes 1y o equin ten with logical
thinking shiths so thev don't have o rely onemotional response o prege
uciees. Advocates of thiy moral reasaning approach beliese childien
should heabletoproside reasai why stealing shouldnot he permited,
Funthier, e shoutd be able o dewenmine nnder what carumstineey s
panticula e of stealing might be justified. They should be able 1
answer stch questions as; s tere suchvathing asajustwan, and b,
tnder what conditions?

Advoces of moral ressoning argue that it is essential for ndivid:
als in a society o solve moral problems rationally and 1o be able o
understandd andd interpro thenadon’s Gonstination andother founding
docments, While the argnments e similar o Koblberg's cognitise
motal development appioach, the sappotters of moral reasonmg s
anportant diffcrences, Specifically, they believe inequipping theld
with reasoning skitls for analvzing ethical decistons ather than seing
gy sttvations {discussions of difemmas, for nstance) and hoping that
the transition to higher moral stages will eventally take place. Suel
anvapproc s both too by and o passise for theroponentsol
monal essoning, While they object 1o the cogmtive moral develop-
pient sapprodch, ey often ave disdam o the ilues dalicanon
approuch, which the belivve is anti-raional and ultingately Bises -
portan b decisions onpersonal preferences and one’s allecive
tespnses, Tsteand, thes vecommend thar the schools e processof
ol 1esoning,

Hhere e numher ol motl iesoning s hemies, man of which
e divecthy fron philosophieal ethics, One s swstem i heen
advameed by Tack Fraenkel, toinvolses sevensteps. The fint soiden:
il the dilemm, Second, identily the alematives, Thind, predict e
consequenies o e alienmanse, Fourh, predict the shor-and long:
e consequenes. Filth, collect e consequential evidence, Sisth,
asews the conedness of each consequence aeeording o mber of
aiterin haserd on the entianeement o duminaeion of hunan digniiy,
Seventh, deeide on a conrse ol awtion,

Sinsdents pracice each of these steps wsang games and leaming aids
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it they e proticienaththe Bolesategs Mucatesae g o
pomtout that mch ol theasarconent o litenanie o bl
oy s aeplete with isies and ev st beeas inta probler form
This s panticubly nue ol the socal wienes and history, and
wholars it these aveas T heen Teaders i deveiapi this moral e
v approh

A ittt s s appsoac sl as okl nadiion, mond
et iy ot el prcaed Oneobsons teasan s thared ey
few teschers have taken course o cthies; mans e amable o annlie
theit methevl ol monal prohlew: wolving, and wndl thes condioon s
senedied, o will e vers Tmated applic: ton \nothey
obpciom Lsed I whiad e be i esive tationahity g disies
gt fontheemotionalside ot mozdl dectsinn making.d hehavon Ae
we i el taese e e where e alteane s o plae aall

L sy, althengh shis thind approach, mondeasoning, s
Lot anstons e arion, by an the college level, there e
e af inserestin elferts toadapt e approac o clenenan and
ey schonl sodenis, Howesen, delimte proof ol the widescale
elfctveness o Vil analysis i et tocomie, Bt o mswer voar ques:
oy bt your pevsond siages of monal development, anadvocie b
woral teosoning would sav, Do Owoiry about the stage wheresou
are Make sure v bave e abiti o thin thraggh ethucal swaes

Mahe sure vou have a delensable proeess of monil wasing”

Set of Values
O: i vight, then, Sk Thave asemeobwhars mobved e liing

ral tsonsing. How about altsaaine lome

¢ Hoe the schood sets ou o e paneahan e ol it sudie
conrage respectfor propenty, and Latmess indeatings with othas. Like
inr) reasaning, 10 a very ol approach, Centaindy i ou countey
pight i to Would War [F elucators wee cemfortatle wath this
proach, and 1 was e vule rather tha he esception. Athasgh some
whooly fad explieit values they taught, values that wew Aametes

whitten on e facade of the sehooly o i the hallwavs g, “Viste s

20

v owa tewand” or “Rnowledge, Service and Towe™), i mostcases the
values were mpher, Commonly aceepted valueswere loveof keaning;
espect o handwork and achieement; desivabili of certain personal
tuabies s as courage, Kindness, and sell veypect; and certain social
ittbatessuchasespectfor propey s sealing dillerences inanon-
violentmanner. hese represented what mans educaon heliesed was
the subtle curtcalun of the school. Basic sl e imporiant, bt
s were e valies ndeed some e that e valies were theprs
s cnedian

Fhese values were taught e avaners ol wavs by being modeled by
the teachens, by amnouncng them o the calen, by building them
e the rules, regulations, and expeciations for how sidents shonld
behave, andolien by embedihng them e comeadumonentinel,
For st Tamess was o helavion eachens aied o etlec, 1w
cleany o bebirvioral expertation and was often the subject o eadings
andseussions esuey subyes s haston and Fighnh Tsuspect that
the elfectivenessof thisappreacl o eadung a patiodn secol values iy
dependent upon the serig i which sudeno ae exposst o these

vales I other wouds, the vabae mibew is e mesage

——

(\-

s This alernan e seems diflerent bom the fist e

Av Inwlitwan

Q: Well, Tor e thing the others all hase prstiouhan praciees asoc-
ated wathy then, ot s approach o ey seen much mone

prIvaive:

Ar Lagree bun i an approach we bave not eseanched s e
others, Farevamiple, e vadue of Fairiess; it only one of the values o
be tannghr e tadumenatly we fuve wsed the thiee E'v=exhartaon,
example, and expenence Jewould be dithoultioadennfs those Gactors
of cidenn harcusea studenttoacquite thevalue o Lumess. Besides
the problem of distinguishing what valies are leamed in school or
elsewhere, there s the problen of identifving what witlin the shool

envtromment specficalls contrabuted 1o the aequisttion of the value,

(1
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Put simply., diltaent sidents Jeane e different ways Sonie I
hough verhal siruction, some by modeling, some throngh what
teachers and other stdents expectof them, aavd some throngh varoy
combinations of all ol these. This altemitive seems toatlow fornany

2 erent student lesning and teacher instructional sl

Q: 1w school were o institute this approach, where woulid the setol

values come fromé

At Good question! Tnmost cases values haseevolved over tmeandare
notalways clearly articalated. They represent wha the majortty of the
peaple believe is impontant and vight, The distinguished anthrapalo-
gist, Claudle Levi Sty said:

Loy ot beliene that s society canbe b uporta putely tatotiatfoun-

dation, Men, o live ogether, weed sommethung mone, ety whics
e bevondd dispute and shich are the living link among thea.

"That is part of the answer, then. The values come hon the helily and
expectations of the people,

Another soutee of valuesis founding documents, like ot Constiin-
vion zind Bill of Rights. We believe in fife. liberty, and the pursuit of
happiness. These values are rellected in school. Howeser, sinee not
all communities have the same values, not all schools have the same
valies, One wwould expect the people in a siall Portuguese-Auericnn
fishing village in Rhode Island to have different values thin the ctizens
of Beverly Hills, California, And in a demacracy like our own, with
locally controlled school systems, we would expect the schaols toe:
flect some of these differences in the values thar are promoteed.

We have just come through aperiod swhere our values have bee
under severe pressure First, simee World War [T thee hawe beenmany
changes in our society, often 1 ling in stiesy and strain on the value
svstem. Then the Viewam War divided people into hincks (whovalued
patriatisin, standing by our allies, and respect for elected offieralbs) and
doves (who valued peace, non-violent methods of settling disputes,
dissent against rigid authori). Ad o this the il rightsstruggle, the

sexuab revolution, and Watergate and itis e why people et that s

()H

oty we Bl o commmon st ol vilues to pass oo oa vouth, Then
omeone came stlong and caimed there was @ generation gap—with
ditlene vatues held by vonng and ol There was even o slogan,
“Per 1 st ansone over 30, Lany oversiplifying the point, butin
s s vivonment people were confused about everyane ele's values
and concerned dbout what values the schaol woe pasing on.

Teachers seemed o be just as divided overvalue issuesas evervone
e, and they hecame unsure about their ole s value wansmtters,
Without a clear sense o a shaved value systemand a common motality
niting us, 11 seems 1o me that schools took i less aggiessive role i
value tansmission, In my opinion, muchof the reported curent career
disatistaction of teachers and thewidespread problems ol discipline in
whools are closely telated o wachers swrrendeaing someof theiroleas
interpieters and supponters af the commuiy's vabnes. Farther. 1 sis:
pect et what s Lurking behind the vaguel defjned back-to-the-basies
mosenent is more than i coneern foreading, wiiting, and arithmetic,
Many people sense the sehool's uncertainty and loss of moralathority
andteachers seeming willingness o put up it uneuly betiwior from
students. I an ingmticukae way, the public is seuding the schools a
message. Whether thiat message iy being heard on ot is unclear. By
is being communicated by refusal to support bond issuesand tag levies
for schools,

Earlier ! mentioned the Gallup polls in which 7% were in favon of
straction i the sehools that dealt with woral and morathehavion I
yeenns to e that this panicutar approach of teaching et of positive
social valne suppotts thiv comnuity desire. My colleague Andhess
Oldenegist cally this approach directive monal edueation. T enables
ihe school both o instruct certain values smd w set hehavioral stan-
dards. For instance, if aschool is clearly committed o teac hing respet
fot thevights of others anedservice t the commianig s ecessay it I

bt ol good citizen, then the Lacults will saess thesevaliesthiough

 ditectinstruetion, thiough the sehool ey ironment ometinies Galled

the idkden el and thioughespected standardsof bebavior. 1
b means the schools provide experiences inthe ol low ofaciy-
iy where childsen can b imoled m activities whic demonsate

tiese values,
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Q: What is the case sigainat this fourth alwimativer

A This set-ol-values approach has itsatics. Some, like Kohlberg s
it cannon be done, Hedeseribes the set-ofvalue position as the *b. ol
vittues” approach, where the school pally certinvinuesoutof e bag

andd ties toteach them, Kobberg believes that such anapproacliasno

psschological valiny, Others object o the pedagogical approach, -

hecatse they consider 1t ndocrmation, The methodsappeat toivolve
manipulation of children. Although notnecessarily so,theappeal s to
the emotional, the unrellective, the non-ratonal.

A third objection centers around the question, *Just whose set of
values e we going to teach?” I ows isa pluralistic societ, espectfud
al the values of all groups, cn the public schools suppon one setof
values without seeming to favor one group and o ollend the othe?
This is seen as all right for pravate schools aad eligion schools, bu
not for the public schools.

These, then, are the arguments pro smd con on allemase ap:
proaches to moral education that are wpically presenterd o teachers

andl educational administrators,

30

A Synthests Approach

Q: 1otk T understand these four altematives, but Lam curiousabou
where youstand. Andwhat would vowdo if you were g aschool?

As Let me answer hoth of those questions, but one ata tine, Realize
that 1 am stating my preference, First, Lo ot think 1isa mauer of
choosing one ol these abternatives andeecting the others. 1o not see
them in opposition 1o cach other. Each approach has certain sirengths
and should be used 1o gain ceviain ends, Values clarification should be
used to bring values ssues and problems to the fore and for monva-
tionat purposes, but it shoubl not be expeeted 1o be the entie moral
education of school childien, which Fhelieve iy the cise presently in
miany schools, The same is true of the other altematives. So often in
education, there has been a search fon the "onerightway,” but Fhelieve
people tiving ina lree and democratic society are just oo complex o be
well served by one approach. Another was of saving this s that people
have different lesurning styles. Faathermaore, these differentapprodches
stres dilferent aspects of moral thinking. Sinee individuals are mier-
ested in orneed different things atdilferent times i theit lives, this sug:
gests 1o me that we should draw on all of these alieatives.

Second, | helieve the fourth approach, thatis, directly eachimg a set
of values, needs to be reemphasized. Letmequickly state thereasons for
my suppont, because tis approach is most equently atacked by advo-
cates of the other three approaches, Foremost among the reasons is my
belicl that Americans are bound together by a commaon setof values,
"These values are stated in our Constitution, our Bill of Rigls, and our
faws. Further, they are embedded in our tradivions and the daly lives of

]
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outotizens, Some of tese values e respec ordevghts ol others, for
Lanmess, Jorconperation, forcompettion and te pansimtolexeellenee,
(or contpassion Tor the underdog and the oppessed, for conrage, sind
o hard work, | ean see nothing anti-demoaatic on olletisive 1o
putticnlan seligions or ethuic group i the school conscionsly ties 1o
promote sue b values as these, On the other hand, Tailue o promore
thew could e socal saicideor, atte st it nean s ing o live
insociety vers dilferent e e onewe avenes T gquite saistied
that the schools e justified in promoting what ! se beei seen asposte
tve American vehies, And, Tam sure the comts would see icihatway,
thn,

With reeand to the isue o indocnmmation, wevan o some s
tic problems, broursociety, indoctrmation hisa negative connotatioe,
It conjunes up visions of weird ieligious sects and fanatical political
groups. But some Kinds of indoctrination go i in our schoals start-
ing with kindergarten. A, S, Neill, the fownder of the famous Summer-
huil school, abhored tndoctrination, but there was clearly indoctring-
ton going onin his school. Forme, awconies dowintoa matierofdegree
and method in particular siaanions. For instimee, o stiempt to sl
pattiotism Largely thiough hetoic stories o coment eaders, nanl
music, and fightenimg scemariosof whatwill appen o us if we don'’
give Dlind obedience o thowe m anthoriey is dealy objectionable, 1l
ol downsight dangeros Lot demonatic socety, Yo, there tva place
Loy songs and lor honoring onr heraes throughstories, butechersalso
eed o make acase for parrintisny, orany ofher e lor i matien, by
using movdl teasoning,

Schonly e tmvolved i moral educiion whether they want to heor
ot i some Lshion they mpos = set ol values an students. Some
schools and teachers ane more diveand mote conscious ofhe values
they ane imposing, but by the very wainae of education, afl do i What
hetiene is that first, these values be identilied publich and thenbe sen-
sl woven o the Tabric of sehool ile,

et e now tun o wha Thelieve s the mostsenious deliceno ol
Al Toun ol these aliertives, | hegan o cmversation by delining
wonal ecdacation as what the schools do vty and indiveely wallea

hou the stndents” ethicat hebavior and the wa thes trink about issues
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of ngheand wiong, T dink back over these alieratives vow will
wotice that they seemn todeal ver heavit e with thinking=helping il
dren mtellecally canly thew vatues: geting them to Tanction
higher levelsof monabthinking: weaching them a way tathink through
amoral pobleny, Twoecent vears, the behavioral end =what children
and voung peopleactmtlydo=has heewallncabsent rom the Anen-
can discmsion ol moral elducation. While 7 helieve the inteteets
dimension is immensel importantand should be the primary focus of
the schonl's effons; neverthedess, how onr childien behave is of uli-
male amportatiee o paents, W the children themselves, and to the
suciery. Being able 1o talk w good game is not, and shonld not, be the
ainy ol aschool's monal education program. As eachers andadminis-
tatons e want dhabdien o ean o behave as good atizens, good
patents, el good mdiwaduls, We wang stadents 1o know theirvalues
and wacton them, to think onhighlevelsbutabo wiacton high levels.

Levmegiveoneexample ol behavioralaspectol moral education,
which s o dowith heing weontmbuting member of saciere, A persise
tent theme mong many vnng peopleis*Teel useless, Limno good 1
amvone, 10 child doesmotexcel insehoolasastudent oran whibete, he
anshe may hase very Jow sellesteem, T onr technologacalty sophisu
cated socers, e oppormmities are few for chiidien w be of Tielp, w
ke meaninglul contibuton o others, There ae Tew B and
fanily hustnesses whetevouth e leam o work and o contibure, Add
1o this the ehild-cemered qualitg of American homes and sehools, and
weend up with children who have s good deal of practice receiving i
vers Tl giving, 10y esame it the onlv game in own ot most
chitlden s sehool. A i1 all sehool does by way ofwond education is
talk about what sightor wiong, then we should not he sirpised af

ot chiben e selt-centered and neapable of givmg o othens,

(0 Oy, that's the problens. Butwhat is the solution?

A Mong time agn Mristote was asked, “How does 3 man hecome vir-
oy he responded thaca man hecomes virnons by domg vir-
tuons acts, e becomes e by doing braveacts, He hecones kind by

doing Kind acts, People need opportnities - leam value-related

3
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kills and opportunities to put valies it aperation. We do nat be-
come rave on contageots simply by talking about it or reading ahout
brave deeds. This may help, but people need practice. Well, let's go
hack to the school's role in helping children to becomie contributing
members ol sociey, T hink a case could he made thi, while we still
value helping others a a ol the opportunities for children to leam
how to contributc and o get practice e increasingly Fmited i the
schools and in the community,

What 1 am suggesting is that parents, teachars, and the wtal come
ity build hack into the lives of children chances to comibute to
athers and to get practice helping, Schools can and should lead the way
here. First, they can set the dear expeciation thad chiidhen within this
particular schaol are expected o help othas, Second, teachers cn m
stmctchitdien insimpleskillsof hefping Thard. thev can nake oppor-
Lunities available for childven to gt practiceat helping, Heve Deliee
we should stnt earlv by having childyen ake tesponsibility for keeping
the classtoom neat and orden v, but gradhaally childrenshould hegiver
chiances 10 help one another. Children wioring other childien o ome
example. Older children helping lower grade teachers with an individ-
walized reading and spelling program isanother. Therearemany tasks
that children can do, from corecting papers to helping keep the
school library operating at top efficiency, Uluimately children must
have chances to help outside the school. Schools should ictas brokers
hetween individuals and institutions eeding help. Alittleimagination
and energs will i up innumerableopportunities, (rom shut-ins who
need errands to be run and a riendly face with whom o talkto dav-care
conters that have a continuing need for volunieers t give ndividual
attention 10 young hildren. There are blind people who need 1o he
read 1o and belped in numerous ways. Thereare increasing numbersol
clderly people living apart from thelr families on maginal incomes
who need help. There are also class projects, suchirs keeping a small
park fiter free. But these first three steps are not enough.

Children and young adults need opportunities o rellectonand alk
over their helping experiences. Teachers have a very important tole
here in helping students sohe problems and get perspectives on what
they are doing. But, basically, the helping CXPETIENces GUTY Irinsic

H

value therselves s the learming i i the doing, Schaoky should o
just Bl chubdien think and talk about motal e, bt shoitld go

step further aned make opportunities forstudents 1o art morally.

(Q: So Lake it thatil yon wae nnning a x hoo!, vt would mstiies

programt of moral acuon?

Ar That would certamhy e s strong recommendation T woull make,
But et e o hack ane sketeh whit | woulddotomomote the develop-
et ol moral edueation. Fint Lwouldhold comscousaes raising and
lormational meetings on moral education o hoth teachers and
patents, i imporgng o keep parents inforiedall the way along the
line. Informed. ey will he vour biggestsupporters; untinfored, they
couhd destron vour st elfonts.,

Onee there s support from the pavents and weachers i the com-
ity i a deciston is made to go abead, e we move it the
e phase, the sty phase, There is more thansullicen e
on this topic. Groups should swudv all Torof thealiesies,wot with
2 view toward cheosing the one they preler, hutwath the iention of
nteguating approahes and then adapring the imegrated appro o
e Tonalscene, Exther Fave examples ofacnties thansuess e help:
ing selatiomship, but il @ community wished 10 stess other tilies,
apptopriate activities could be built into the overall appraach TS
eallv o mnater of deciding what values 2 commumn wilies (o aliess
and then addiessing e thiongh the cunicahieind thiongh the
leatning cimate of theschool,

Animpontant part ol this sty phase ke el sty of the
whool—which atempts o gauge its moral dimate by the aVIties
cantenly going on and by the signs of trouble, suchis chigh level of
vandalism or absentectsm,

The third step is onganizing the program el Whiever i done
hoeld be of Tocal design, Howene, the progran shoukd have cerinn
genetal chianactenisties, For ane thing, it should be public. Farents and
athier teachiers should know what will tke placeatspeeifegrade level
or within particular subject matier ares. Thete shauld beno mysteries
about what is being taught, The program should be integrated and
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comdinated. Fachteacher should not heencomaged. willvnilly, ouse
A and Cyalues ckavification games; M. Noand Omonal dilenmmii dis-
cussions or . Y and 7 moral tesaning skills, While avoiding alock-
ste cnvicutum, there should e some structe o motal education
similar 1o the stetne instadents scentific education. The program
Jiould ot stress st theverlsal; theveshould e smexperiential dimen-
slon.

The fourth and fimal step s program evaluation. Asinallaspectsof
ychooling, we should try toascertain tie impactof whaatwe do. At this
stage there are no highly developed evaluation techniguies for moval
education. There are some common-sense approaches, such s check-
ing 1o see if there have beew any changes in the rates of vandalism and
ahsenteeisi, Another source of evaluative feedback comes hom wach-
ers. D dhev see the program making  difference with stadents i thetr
Classtooms? A survey of wacher attitudes and observations could bean
impsortant souree of data., I addition, there are instruments whieh
measure the levet of moral development. One instirument developed by
James Rest of The University of Minnesota and one by John Gibbs of
“The Ohio State University se shout, paper-and-peneil formats. These
could he wsed ot for diagnostic and program monitoring putposs.

These four steps, then—consciousness raising and information
haring with teachersand parents,astudy program leading toy genetal
plan, the development of a detailed cumiculum and implementation
plan, and finally, asvstem of evaliation—are what I helieve to he broad

parameters of a progran of moral education.

Q: Onelast question, and it's a question of apinion, not fact. Today,
educators are heing told what we should be doing omecology wdug
education. What do vou think will happen if we just ignore morl

educition?

A Keep inmind that moral echueation goes on whether wecomscionsly
address it or not, Our children and young people e contimaally get-
ting an education invalues and moralits ~from televisionand therest
of popular culture, from peer groups, from thelr famities, and from

what goes on in schonl. What Fam suggesting is that we ny 1o dathe
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job moredeliberaedy and constnenively, thawe planwhatwe do, We

do this with seienceand physical education. Why notmoral edueation?

Qs Bur, what sill appen if we don’t take this maner seriously?

A Frankly, Tdon'tknow. Finsure we could bothredie statisties toone
another ahout the vise i the rate of teenage suicides, diug addiction,
sexual promiseuity, and vindalisme but Freally don’tknow what those
figures mean, Tnstead, letme conclude by switching roles with vou and
asking vou some questions for which vou ought to have answers: Do
you think our schoals are helping to develop people with valnes you
admire, people you feel confident can preserve our way of life? Are you
happy with what the schools are currently doing? 1 not, what are you
going 1o do about 1t?
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